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HELPING OTHERS LEARN TQ TEACH

Most programs for young children make
provisions for the iqserﬁide education of
staff members. Those of us engaged in help-
ing others learn to teach>méy be directors
of Head Start, day care or teachers' cenﬁers,
CbA*-field trainers,_consulfants; college
| instructofs or curriculum éééfdinators, All

.-~ of us confront similar situatiens., issues
and problems and have similar choices to make.
The purpose ‘of this paper is to presengoi'
someﬁprinciples; asspmﬁtions and teéhniques |
that might be useful for teachéfqeducators
_ whether woyvir::z w1th 1nserv1ce teachers |
1; - or cafégiﬁezf, CDAS or even prospectlve teaChers.
. Often the Person partlc ipating in inservice
educatlon is not in a traditional student.
roie-—working with an abstract or .theoretical
set of topics organizéd into formal lectures.

e : S
—
*CDA}i§fthe acronym for Child Development o
Associate, the staff, training and credential-
N ing program sponsored by the Administraticn
' for Children, Ycuth and Families, HEW. _
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Instead the learner 1s an adult with -

- ' strong 1nvolvement in the object of the
1nteract10nevname1y, her** ‘own teachlng
behav1ot.u T . . ' K

4
Throughout thlS paper the term

-“prlnc1p1e" is .used as defined byfR.
S. Peterc (Peters, 1970) to mean that«
5y_whlch makes a con51derat10n relevant.

) Prlnezples,are ‘not 1ronc1ad fa11 safe
'rules-to be applied mlndlesslv but are
1ntended to - gq;de practltloners _to be
SR quallfled by such phrases as "under some

T czrcumstances" or '*as the situation
warrants Although‘these phrases are, -
nbt/repeatedry mentloned below, each -
pfgnc1p1e outllned in the. dlscu551on

g - _that fol;ows should be ”on51dered with

approprlate quallflers in mind.

- _PRINCIPLES FOR THE SELECTION OF. FOCUS

All of us who teach, - at whatever

level, have to face the fact that we cannot

c ‘ }_
**The feminine gender is used to simplify
sentence construction; the welcome presence

. of male staff members in early childhood
education is hereby acknowledgedr

O o - . ’ - <
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';offer our learners all the possible adv1ce, .
' suggestlons, commen%ary, information or,

praise that, fiight- be helpful or 1nstruct1ve

to them. When we work with people in any’
situation, we are constantly making choices '

concernlng the nature of the 1nteract10ns.

you are havzng. The potentlal contents of .
human relationships are so large apnd.broad

that some ch01ces have to be. made concerning L~

"
r

whlth content is most relevant, approprlate
and useful at any given time ‘in any- glven .
51tuat10n.‘ Slmllarly, there are probably .
_ more than a dozen rlght or effective ways
to respond in any given 51tuat10n and probably
-just as many 1neffect1ve ways.. - Since we
cannot respond in all the ways that, ,are -
-Lpossxble, choices have to be made. Cbvio: sl}
many different factors affect those ch01ces.'
Some ch01ces are made out of a sense- G e

of hlstory te. g., this is how. we have always'

done -it). Others are chosen because 1f‘1s T

-c

Iy

s "thought that teachers either want or expec?

them, or_w;ll ‘attend carefully to them. Some

—
2
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‘others expect, "her role, duties and so

-
-

choices reflect!pﬁilosophicai commitments.
The principles outlined below are re¢ommeﬁd-
ed for _use when conSideriﬁg'tht content

to focus on when interacting with teachers:'

you want to help. _ ' .

—
- -~

1. Focus on the teacher's xnderstandznas
-. ef nerkown svtuatzon'

- The term‘understandlngq is used here

to refer te the teacher s 1deas,‘thoughts,
kit

constructlons,-concepts, assumptlons or.

schemata about such thlngsyas how * chlldren'

learn, what ''works,' how she affects her -
-

:pupils, what she expects of herself, What .

forth.
Wes suggest that the mos-t useful
-course of action available to inservice

educators may bé to focus on helping

- teachers develop understandings that are
mQre appropriate, moreséqgurate,‘deeﬁer'

"}anq>more-fu11y differentiated than they

-had previously_Bee;°(see Katz, 1977).

G
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‘teacher acqu1re knowledge, 1ideas, 1n51ghts

or 1nformat1on she can keep and use after >

'per51stent h1tt1ng of several others in her S

The rationale underlying this principle is

that tﬁe'focus on,underbtandlngs helps the

the inservice educator has left the_scene- ..

Directives, prescriptions, instructions or

‘even orders mlght also address the problem-

-

the teacher is trylng to cope wi'th, but

their value is likely to be of short duration.
It seems reasonable’ to-assumé that modified .
understahdinge are moreilikely to help the
teaehe; td'kenerate new behaviors than‘ ‘ |
prescriptions and directives. For example,

a teacher coﬁplained that sherhad been uneble’

'to stop one of her klndergarteners from ' -

class. When asked what approachés she had

tried so far, she explained that she had . .

already hit the boy as hard. as she dared d

- - .

~in order to ''show nim how much hlttlng hur‘s

In such a situation, :he inservice edpcator

‘might want to’simplyiprahfbit the teacher's =~ = -

~hitting by Citing:a rule or regulation or

r



a philosophical position. However, the

teacher s understandlng of a klndergartener S

.-- i bo
. : =2

3

ability to abstract from hlS own pain on
belng h1t the importance of not h1tt1ng

others seems 1nadequate In this case,

. the teacher S understand1ng of the situation
she is trying to cope with could be 1mproved
by suggesting to her that when adults hurt‘ |

chlldrep (by'hlttlng them) and prov1de a

-tO conV1nce children not to do so.

‘ O*her aspects‘of_the teacher s
understand1ng of chlldren S responses to
censure and her knowIedge of alternatlve

ways of handling the dlsruptlve behavior
of children mlght also-be addressed by the

'_moael of hurtlng others, they are unllkely__

educator. Whlle a diredtive mlght "change"

. the teacher's behavior in a‘partlcular"f

_1nc1d nt, only mod1f1cat1on of teachers'

ok

understandlngs is llkely to have endurlng
value/and can thus serve as . a ba51s of

o

actlon an subsequent similar 51tuat10ns.

¥
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" provide inserﬁice training.” .

tlom.dn.general seems. to be aSSOC1ated with

-~
L]

An underlylng presupp051t10n here is that s
{n 1n3erv1ce educator is someone who has more
useful appropriate, accurate OT dlfferentlated

understandlngs than the teacher being helped.

/The tacit acknowledgment that such differences

-

;ex:st legltlmlzes th® educator’s auther1ty to .

. -
~ -.:- . - .y

S~ N

.

Cren

e Wldespread entLu51asm for performance-based
teacher educatlon,’and for competency-based educa-
the risk of underempha51zlng the development
of djSlTable d1$p051t1*ns “in learners.“We ’

sugg
make to teachers it is reasonable tQ choose

st that when deC1d1ng ‘what responses to e

those whlch are 11ke1y to strengthen endurlng,. ;

‘\315 ositions thou t to be related to effectlve
P P

teaching. Slmllarly, Tesponses to teachers
should‘focus on weakenlng .those dlsp051ﬁiﬁzs
whlch mlght undermine effectlve[teachlng.._By o

A

d1$p051t10ns we mean relatlvely'etable "hablts
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5 ' : ) '
of mlnd" or tendenc1es to. respond to one s

‘to undermine effectlve teaching 1nc1ude

'whlch are of potent1a1 use to-teachers.;

‘- TO teach teachers and caregivers in such -

educator’s work with them is over:. Setond,

:/'

experlencns or to glven situations 1n certaln
ways. «Some examples of d1sp051t10ns likely 1.
to be related to effective teaching 1nc1ude

-1nvent1veness orgresourcefulness, patlence‘

/

(i.e.,: 1onger reaction. times), frlendliness,

— ———

'gnthu51asm, etc. Some d15p051t10ns likely

tendencies to be; impetuous, unfriendly,; L
hypercr1t1ca1 and so forth. o

.- - Two suppositions prov1de thejratlonale
foruthls prfﬁc1p1e, First, as already suggested

it seems obV1oue that we-canpot teach all the ’5

\knowledge,_skllls, methods, technlques, éﬂb~)

This being the case,'lt seems adV1sab1e . A

{
a way -as- to strengthen their dlspc51t10ns ‘// , ﬁ_

;

to go on . learnlngf to besresourceful and o
/

to be 1nvent1ve‘long after the 1nserv1ce‘.

while wé. indeed want te‘helpfteaché}s with
B _: v . /' ,1‘ fpf

.
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speC1§ac skllls and methods, it is 1mportant 5.
to-do so wlthOut undermlnlng their ''self- D

helpful" d1$p051t10ns-- In short, we should

+

guard agalnst helping a-teacher acqulre

competencies in a way that might strengthen_1

or engepder;a‘diqusition to be dependemt,”” . -

- -/ 9 ' q
uninventive and/or helpless. -

. : _ B -- C

3. . Foeus on competencies alrea ceqgutred
. omp q

~

- .

In our eagefness ta be '‘change agents', .
we may 6ver190k the possibility that the téachers. -

we work with may already have the competencies

-

. appropriate for, or required of, a given

situation. In such cases the focus should

be on helplng the teachers to use already | -

avallable competencies more rellably, con-

sistently, approprlately or confidently.
For example, a klndergarten teacher ‘might be’

suff1C1ent1y sk111ed at guldlng a.discussion

-~~with her puplls,'but Thay vary too greatly.ln”

her performance.from one occasion to the next. . .-

If so, she-probébLy does not require a module
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on d15cu551on skllls, but perhaps a fuller

‘or better understandlng of the‘:auses of

hexr own perfOrmance fluctuatlons, or

\_a551stance in becoming more alert to

cues which cause her to perform in ways

that--as the saying goes--she ''kiows better"’

thén to dol She might be helped, at o

1east temporarlly, by the suggestion that
she refrain from 1ead1ng olscu551ons-
except when classroom condltlons ar

-

optimum:for her. In that way the

/
teacher may be able to consolidate
and’ strengthen her mastery of a skill

she already has before trylng it out

under less than optlmum condltlons.

Similarly, teachers of young children
are often exhorted to ''"listen’” to

the chlldren. It 1is reascnable to
assume that all teachers have such
"llstenlng" competenc1es in their

repett01res, although they may’ employ -

-~



“

- . "
- -

them inappropxiately and/or inconsistentTly.
~ -In yet another case a teacher may have
the skills required in a situation but fail

to use them with Sufficient confidence to be

effective. For example, if the teacher's
actions betray a lack of confidence when she'
is setting limits, or redlrectlng or stopping
dlsruptlve behav1or chlldren may perceive
mlxed 51gna1$, challenge her and thus
exaéerbate the sifuation. In such cases the
insérvice educator's role becomes one of
"'shaping' and/or supporting the teacher's
efforts to practice and strengthen already
available_behaviqr,ﬂrather than focusing on

the acquisition of new competencies.

g. " Fbcus-on,buildﬁng long term relationships

e . s - . _ . .-
- . This principle refers to those situations -
in which an observation of a teacher prompts ;f
us to offer ''corrections'. Sometimes, in our

e eagerness to_bé helpful and-.to establiish our

11




—T occa51onal encouragement or renewals T

own credibility, corrections are offered
-too hastily. Although in certain.situa—
’ tions it -may be'epprepriate-to make i
corfections there is often the risk  of -

". - - losing the opportunlty to go on" helping

g ' that teacher over a longer period of -

o time by allenatlng her through premature

. .-~
. = ~ . -

corrections. - -
5.7 FPocus “an provzding*moaerate amounts
J of 'Lnsp'i, -aatz,on.

-
L —~
re * e - -
. . Y o - . .

‘-—“—" g > -
.“, -A -

» Many of the teachers we “are trylng -

_ to help can cope admlrably with Qhe

" complex tasks and responsibilities they .
face. *hey may not requlre neWﬁtechnzques, |
packagés, or gimmicksy: although-they-may‘ L e

_belleuea%hem’nefégggiy, but simply need -

—

-

of eourage to.. enable” them to sustzin

/’thEIT efforts and to ma1nta1n enough*““““‘

e huslasm to keep worklng at an un- .
—_—_’-—-"'. -

e

*mﬂj:;//iglamorous and perhaps.under—appreC1ated
job. Excessive sapping of courage or’

r

///f enthu51asm at times approaching depression
- L
bl --A—-—_-—__'_-___.__——-———"
Pt
- 12
I
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(i.e., believing one's efforts have no

effects), 1is a potent1a1 cause of 1neffect1ve-

. ness, No matter how many competencies the

teacher has. Suéﬁ ineffectiveness may depress

senthu51asm and courage . even ‘further, whlch

_setting and its specific character1st1csf’

in turn may again decrease effectiveness,
starting a downward spiral. The inservice

educator may he able to intervene in the

_downward splral by providing ‘mocderate

inspiration, encouragement and support.
It seems important that the 1nsp1rat10na1

message be speC1f1ca11v related to the work

e

" rather than a generaiized message of gcod

will. It is also suggested that supportlve

and encouraglng messages contaln real ‘and

“useful information about the 51gn1f1cance of

the teacher s erforts. - For example, it 1
-1ikely to be more useful to say someth*ng
lxke "those new activities really seemed

-4"“

"to 1ntr1gue the-older girls in your class-..f

“than to say "yOu re d01ng great" . Furthermore,

————

D
"1t may be wise to prov1de inspiration in

optimum-rather ‘than maximum amounts so that

13

o
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teachers do not become ""hooked' or .
dependent on it, thus undermining their R
dispositions to be self-helpful in the . <

long Tun. | . : . _eJ"-‘~

-

GENERAL TECHNIQUES FOR WORKING WITH TEACHERS-

The prxnc1p1es outllned above are
intended as overall gu1des or dec151on—::'

L maklng rules for inservice educato*s»to-

- . \c. -

—'”_b“E€1§—~\§\\select responses to 1ﬁeeTV1 ex_- i
teaching situations. The general tecnnl—
"ques described briefly below are i%tendedf
to.- help the inservice educator to further

the goals 1mp11ed by those pr1nc1p1es.

-
-

1. eszntazn art optzmum distance between

J yourself and the teachers you are
workzng wztk
Many educatbrs consider closeness,

warmth and supportiveness essential and .
valuable attributes of :their relationships
with. learners. Research seems to support
the contention that warmth, for example,

-
4

14 -
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is relatéd‘to teacher. effectiveness .’ Howevef;
we suggest that inservice educators may be -
tempted to make the error of belng too close

» O the1r teachers.s ‘An optimum (rather than
) A

- max;mum) dlstancr is recommended fOr several

7\. -

reasons,_ Flrg} Texcessive closeness may <
1nh1b1t or };mlt‘the teacher edacator s

- ab111ty to/evaluate the teacher S progress
‘ _eallstlcally. Indeed in euch cases the
Egacher educator may be unable to help her

-

t 'conf%ort serious weaknesses,'or may fail

b3

to-percelve the weaknesses at all.’ ‘Secondly,

Ehe teacher educator becomes too close to .

\

the teaCher he or she may un1ntent1ona11y

impinge on the teacher's- right to privacy, a
rlght which deserves protection. ,Thlrdly, there

is some- danger that if we become too-close to one

of the teachers in the group. we are worklng

with, -we might inadvertently make dlsparaglng “'

rema'ks about. another in the set and ‘thereby:
.undermlne'_our own cred;blllty and effectlveness,

Fogrthly; if we allow'ourselves ' .

/
- >

-, s .
i - \
v
.
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to become too close or 1nvolved with the
teachers we are worklpg wlth, we . may
find ourselves emotlona11y "burned out"'
in-a few months (Maslach & P1nes, 1977)
and suffer not only personal stress, but_-
alsc lose the ability ta be effectlve on

-

the JOb- | Lo -

-~

-
- - .
-

2. Cultzvate tne habit of'suspendbng
Judgment on what Yyou observe '

oo
gt

There is a ‘strong tendency among

!

those of us who are teachers to pass

Judgment on what we see 1n the classxgoom..
We tend to Judge not only the rlghtness
OT goodness of what we see, but often

to. Judge whether the teacher 15 d01ng

%ghzngs "our way" oxr- not. Such assess—‘
ments Seem to ‘come naturally' We 1
reoommend ‘however, that if- the 1nten— _
tloﬁ”ls to stimulate "and support someone 's

development, then, instead of pa551ng -

Judgment we ask onrselves such,questlons as:

_, ‘6 : | -
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'seaklng answers to Such questlons rather

- -

- -
- . T et X
- -~

wa can, I account for what 1 ‘am obserVLng9

Why is. the teacher respondlng to the 51tuat10n

in thls way? Why is thls happen1ng7 In. -

" than Judglng the events dbserved we. ‘are

much more lzkery to learn those thzngs which .
will 1ncrease' our capac1ty to’help the
teacher, We suggest practice in making -

up answers to the questions and guessing

‘what the causes might be. ' Then the''guesses" -

.can be 1nspected for plau51b111ty. When a v

reasonably persua51ve guess oT. answer. has been
fbrmula{ed than an approprlate method fbr help-

'-t_lng the teacher observed can be’ selected and

~

Thls technique is recommended for several

tried. 'V ) S -

N

reasons First, it 1nc1udes two feature5°

it can help you to re51st the temptatlon to
pass Judgment and will ercourage you to 1nspect
your observatlons more closely, whlch in turn
can "help to slow. down your’ response to the

‘Situation, thereby reduc1ng any tendency you

-«

- -
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mlght have to over—react. _Spcondly, é;kiﬁg )
,how the observed behavior m}ght be account-
ed for is likely to lead to learning more”
about the people you are trylng to help, |

and to increase your insight into ‘how . theJ'
teacher deflnes her 51tuat10n. Obv1ously

there are many reasons why teachers do what

they do._ -Sometimes the teacher S- reason _

'Y

for her actlon is' that what she' is d01ng '-',_ R

aﬁpears to "‘work" (for her), perhaps what
she is doing is all she knows how toO. do in .
a glven situation. Often ‘a teacher does
what she does beceuse she thlnks that the
director OT the principal wants her to do
it, even. though that may npt necessariIV~ F“iiﬁ
_ be the case- Some teachers\éo what they .
@do because they think that the parents
want them to do 1t, or the evaluators,

(oA ol colleagues,_or v151tors...or thelr

own teachers dld these particular, thlngb,"
and 'so forth. Attempts tO account for the
cbhserved behavior should help the %nserv1ce _

-

- - - -~
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o educator to make more informed. decisions about

‘what to do next to help the teacher. observed

-

the most approprlate response to the learner

Thls technlque 1s related to the more o -
general prlnC1p1e of timing (Katz, 1977) '
whlch asserts that the longer the latency
befbre a: teacher responds to the learner, the
more 1nfbrmat10n the teacher has, and the more
I‘kely she . to make better -decisions about'

the next steps The’ latency issue seems - .

espec1ally relevant to insérvice educators
because they often enter classrooms "off the

_streets"--so to speak--w1thout Priar infor-

‘\._._ - -
3

mation concernlng the antecedents of the -
sztuatlon observed . Ahe temptatlon to pass
Judgment rapldly ‘may lead. to,1mportant errors
1n assessing teachet needs and*competencies;

- - . " 4 W -~
- = -
- -

3. Pkrase suggesttons in experzmental fbrm

L

Most feachlng 1nv01ves occ351ons when

<

is to make a suggestion. When g1V1ng suggestlons
to teachers it is helpful toc phrase them in T
1 . - T

- -



the fbrm ""Next time Y'cemes\pp, tTy
'X:-.and see-lf it Helps" ' Dépending on
.. zhe 51tuat10n, you mlght want .to add
_somethlng such as "X helps some teachers.
. in this klnd_of_sxtuatlon...lﬁ_yqu find = /
.it‘doesn‘t.help, we can think about -
somethlng else to try-.-". iy o
. This technlque is recommended

‘for several reasons.- /Flrst, it can be
expected to strengthen the teacher's.
~d15p051tﬂon to be experimental, inventive
and resourceful. Furthermore, when a
suggestlon is offereﬁ with the 1mp11ca— )
tion that it is the solutlon or the,,///’
anéwer to the problem, and 1ffsubsequent—
-1y~the teacher's attéempt to use it fails,-
her sense of frustration- and defeat may
be 1nten51f1ed rather than d1m1n15hed.
Slmllarly, {t is advrsable to make
suggestlons which the 1nd1V1dua1

3

teacher can oe.expegted to try



g

- Successfully, éf,‘ifJSheifeils, she should
 be: able to understand ‘why this was so. If"

suggestmons requlre muCh greater sophlstlca-

tion: than the teacher has, then 'she can only.

-

-fall and 1nten51fy her sense or helplbssnesb.'

Another reason for recommendlng this

technlque 1s that when you make suggestions

in terms of what to try rnext time' you -

minimize the llkellhood of humlllatlng or

embarra551ng.the teacher ouer the 1nC1dent S

just observe@a- Some 1nserV1ce educators,are -
so éager to get teacners\to analyze thelr

\ -
oym. "mistakes" followlng an unsuccessful _ -

teaching episode: that the} might 1nadvertent—

iy embarrass them, which in turn could under—

m;ne,the teacher's dlsp051tlon to go ‘on learn-
ing; trying, .invénting and seeking Tthe ‘best
methods for themselves. ' o

>~

et



4.  Aveid the temptatzon to stop a pattern
; behavzor- - . \ P

- -

S Prom tlme’to time we observe teacher

&

_sbehaV1or whlch we thlnk should be stopped

L.

'lcold|t s

\rlghtness of- the teacher educator s p051— .

We are not quarrellng with- the

tloﬁ.‘_However we are recommending a two-
‘step approach fqr such- situations. First,
L we can ask 1n such 51tuat10ns whether the

behav1or observed really endangers any .

"..\"t

e Chlld-, If the answer is a clear ‘''yes,"

.then we. must use all the Tesources at our
~dlsposa1 to bring the behaV1or to a halt.
If the answer 1s amblguous ("maybe" or
'"no") then the next step is to help the
teacher to try out and to practlce alterna-
tive strateglez W1th whlch .to replace or

-

-supplant the "cld patterns. _'\ %//’

-

'If we succeed.. 1n=stopp1ng ‘a- teacher' s

- . P

behav1or in ad1ance of her suff1c1ent

mastery of a’new pattern, she may be left -

-

*

LU






w1thout alternatlve methods of coping wlth _
the 51tuat1on, whlch may cause her chlldren s
behavior to become worse, and 1ncreasp her

own feellngs of frustration and failure. -

;Ocdasionally this sequence of .events if

fblloweﬁ-by a type of ''backlash'" (i.e., a
strengthened conviction that the old pattern

was réally the right oné after all)-

5. EeZp the teacher to re—déf@ne her Job so
that it is achzevable

From time to time, inservice educators

_work Wlth teachers who have deflned their jobs.

so that they have to "do everything' in sight
so that only_a super-heroine could achieve the
objectives. 'For-examp1é,,many teachers of o
young chlldren think thelr JQb requlres them

to "love all the chlldren 1n thelr classroom."

It 1s reasonable to assume that they do not

—.__—

-have to lovefor even to l1ike all the chlldren

they teach--they do have to respect them all..



’f

The latter is not always easy, but 1is

far more achievable than universal love!?!:

The point is that when a teacher
defiqes her job so thaf.the potential’
for eehéevemeﬁt (and therefére satis-.

fadiion)'is_very low, she is 1likely to

experience decreases in responsiveness - -

and sensitivity, which deereases her
effectzveness, whlch in turn depresses
satlsfactlon whlch further dlmlnlshes
achlevement and satlsfactlon Thus a
downward splral seems 1nev1tab1e
(Seligman, 1925)

In'suCh cases, the inser%ice educa-
tor can a551st the teacher by helplngr
her to clarlfy her own purposes and
settle on some boundaries for her
reS?pnsiBilities;andaher,authbrit}-'
Suceessfui?assieténce aiong these
lines should increase the teachefﬂs
sense of effectlveness, and satis—

factlon, whlch in turn should 1ncrease'



'

hér responsiveness and sensitivity, which ..
in turn should lead to heightened effective-
ness and satisfactioh.
o P

6. Aet as a néutrdlizer of'conf?icts

-Once in a whlle we flnd ourselves in a
51tuat10n marked'by 1ntra staff confllcts.
In such 51tuatlons we are often tempted to
a11gn ourselves with one side or the other.

_If we do give in to that temptation we may
lose-our effectiveness in the 1long run. . The
_technlque which seems useful on such occa51ons
is to- remlnd the 'complaining partles as grace—
fully as p0551b1e of their superordinate (and
sharéd) objéctives, to encouragé them tolkeep

thelr mlnds and energles focused on theilr

1ong range common - *espon51b111tles.. Slmllarly,u.
it seems useful to resist the temptation to
fbllow up rumors or 1n any other way to trans-
fer potentially inflammatory 1nfbrmat10n.

It is also helpfnl to avoid reinforcing

complalnlna behavzor. One has to sort out




and select out which .complaints are

legitimate and deserve tg'be;fbllowéd up,

and. which ones: 51mp1y reflect the possi-
bility that complaining is one of the

. ways some people know of getting

" others' atteqtioﬁ; .

1 -

2 Use demonstrations of skills
~  ecautiously -

) Modellng is a useful tool for in-
service educators, and opportunltles to
demonstrate one's skllls;are often also
opportunltles to strengthen one's crede'
b111ty as an educator.# But modellng is
not ‘without some risks. . For example,
many 1nserv1ce-educators have had the
~experience of enterlng a day care center
or preschool class in which (for whatever
reason) the situation 1s out of control.
 Because We have worked with chlldren
for many years we may know how to bring’

-

order to the scene in a flash. In

-

.
e

~

|



b " )
raddition,'being a relative stranger
© may 1ncreesg_mgyr power to obtain obedlence.
_But such a:demonetratlon of skill may cause
some teachers to look at the scene and say
to themselvesr"I'll never be that good" or .
'"Why is it so easy for. her/H1m9" and to
- become. more d1scouraged and Jn%ecu*e. Or,
in the case of demonstrat1 ng our sk111’
-wzth older chlldren, occasionally-there is”
a risk chat the demonstratron wlll make the

teacher look 1ncompetent in the eyes cf her
own- puplls. ’ -

bl

8. ”hare your undérstanding of how a teacher

sees you y . S

Keep in mind that we do not‘always Know

how fhe’teachers we work with pereelve us.
'-We know that we are kind and warm and N
51ncere and helpful generous and giving,
and so forth! But we are'unlikEIy to
always be perceiVed3£hat way. Some feéehers

may be afraid of us, €ven thoﬁgﬁ we don't

- -
- -

T




'see ourselves as -threatening in any way.
*if we sehse that tﬁis kind of réletioﬁ-
shlp is developlng, it Is helpfhl to let
the téacher know that we understand this
feeling, that - we have_also had experience
. with similar feelings, and that we realize -
teachers might look at us with'apprehen—
sion, sus?icieﬁ or even fear. AcknoWledg-
“ing the potent1a1 for such perceptlons

may be a technlque by which to diffuse

the exce551ve stress teachers sometimes
experlence when they are observed. Further-
emore, the shared insight mlght clear the
way to selectlng more useful and. construc—~
tive contents for the relatlonshlp

between the teacher and the 1nserv1ce -

-

educator. .

9. Regzst the . temptatzon to "use' teachers
to get to the chzldren ST

Some 1nserV1ce .educators are espec1ally-

&

1ntent on gettlng somethlng aCCOMPllShed
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for the children, and seem to construe the

o 51tuat10n as "gettlng to the kids through

A

¥

the teachers!. If you want to help chlldren
(aﬁd'no.doubt‘yon do) , then do so directly.
Try not to "'use' teachers. Instead, focus

on helplng the teachers as persons worthy of-n’
your concern. and carlng in thelr own right.
Try to define your role as someone who helps
and work with teachers for thelr own sakes.

When we do that whole-heartedly and well,

'the children they work with will stand to

benefit, also.

CONCLUDING COMMENTS
In the course of employing the principles

and technidues we-have enumerated here, :

several assumptlons might be useful.- First,

it seems useful to assume that not all téachers

can be helped by any one teacher educator.

OccaSionally an a551grment 1nc1udes a teacher

who constltutes a "chronlc case" for a given

. teacher educator. Such a teacher drains large'

L.
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‘. make a '"'go'™ decision, and mobilize all the

- 1,

portlons of energy and somehow nothlng
really seems to help.' While this teacher
seems to be taking much time and thOught
dnd maklng no progress, there are other
teachers we are respon51b1e for who are

waltang to respond ‘to , our help ‘and to

make evelopmentaL advances Wlth relatlve-

ly modebt effort on _our part.. - ° -
. We Suggest that on- such occasions

1ta15 a. good idea to take the time tO.

thlnk through very delibexately whethex

or not” we See any potentlal for \grawth

:under our guidance. If the assessment h

is ultimately - a positive one, then we can .

profe551onal resources you have for the

task at hand. "If the assessment is ulti-

mately negatlve, then we ‘can imake a "no go'’

dec1s1on,_and try to refer thlS teacher

" to otheér agents OT sources of a551stance.a

—

__-— The usefulness of the assumption .

that_none”bf S . can teach everyone'

rd

7 ak
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'equally effectlvely re51des malnly in the

apparent effects or scrut1n1z1ng one s own S

-ty - .

-thoughts and feelings about the case, and L

maklng a clear choice or decision. Once | -
the-go/no—éo'decision has been made, then.
the enetgy. apparently drained in agonizing

~over the case seams torbecome availablé”

'1mprove our responses to her,'whlch in turn

for youxﬂwork with those teachers who are

. ready to respond ‘to help. Indeed, the

content . ‘of a relationship which is 'chronic"
and unsatlsfylng becomes fbcused -on the paln" -
and frustratlons it engenders instead: of upon

the problems of 1mpxov1ng the teacher s

-effectlveness->-Furthermore, it appears that .

when a "go" dec1s1on has been made , we begln
to-notlce some p051t1ve attrlbutes of the

teacher in question, Wthh in turn tends to

seems to lead to more p051tlve responses on
'our part. Thus a positive ''smowball' can
°be set into motlon byhengaglng in deliberate

scruplny of our own thinking about the difficult
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or chronic cases we encounter. f _

i Purthermore, it seems useful’to always

hold to the assumption thdt every, teacher
we work with has her own 1nner 11fe of

concerns and dreams and: WlSheS and fanta51es

"'.':‘L

‘and ‘hopes and assoc1at1ons, and so forth,

just like all of us. We do not have to

‘know the content of that 11fe./ It is not,

our bu51ness But 1if we - respect the

‘fact. that it is there, we are more lzkely

to treat the teacher Wlth dygnlty and with
respect, which is not only_pssentlal in
teachlng, but also ethiéalfy cbrrect.

Another assumption that seems useful

is that every decision made when teachlng

contains its own potent1a1 errors. 1If we
decide not to 'correct'" a teacher for the
sake of building a long term‘relatlonshlp
(as suggésted“above) we may'maké the error -
of letting the teacher continuge to perform
1ncorrect1yh If we “correct" her immediate-

ly, we Tisk the error of undermining a



relationship thchAcoulg stimulate significant
long-term development impacting on a teacher's
enfire career. Similarly,‘if we demonstrate
to a teacher our own skills in worklng with
chaiaren, we may strengthen our credibility,
b#t we . may‘make the error of cau51ng the
teacher to feel ashamed or '1ess—confident of
her own ' competerice. On the other hand, if .
we pass by opportunit;es Eo‘demonstra;e our
skills;.what we teach may be discounted as . .
coming from an inadequate, high—minded and.
imp?actical'o{’naive'source, and_therefore

our: ideas and suggestions may *be dismissed

o

out of hand.- .
Until such tlme as we can devise approaches

and techniques tbat are error- -free, we might

- accept the assumptlon that every choice or .
decision contains some errors;:then we carl
tbink‘tﬁrough what those errors might be and
select the ones we prefer to make. This =
assumption should liberate us to make dellbe—

*rate.cho;ces about the appropriate centent of

33
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- our. relatlonsh1ps to the-teachers we work;~ -
'wlth and to proceed with suff1C1ent confi-" il

. dence to he;p them strengthen their own

- teéaching’ abllltles “and’ self-confldence. -

o
el
’
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" . THE ERIC SYSTEM AND ERIC/ECE

-~
-

%: - The Educatlonal Resources Infbrmat1on
.Lenter/Early Chlldhnod Educatlon Clear1nghouse’
S (ERIC/ECE) is part of a system of 16 clearlng—.“
LffJ- houses sponsored by the Nationatl Instltute of
| “Educaztion to provide information about current —

~_i—fresearch -and - developments in the field of -
- educatlon.. The clearlnghouses €ach. focus- -

-

on z'spec1f1c area of educatlon, are o .
, located at universities and other 1nst1tut10ns:;

throughout the United States-' S
Each clearlnghouse staff searches’ system—

b

-

L

atzcally ‘to. acqulre current, 51gn1f1cant _
These research

"-.

do;uments relevant to, educatlon
-studles conference proceedlngs, curriculum -
- gulaes,-program descriptions and evaluatlons, :
and other _publications are abstracted and
indexed in Resources in Education (RIE) a
) monthly jeurﬁail Blg.ls avallable at - 11brar1es,
-7 or it may be ordered from the Superlntendent
of Dochents, U.S. 'Government Printing 0ff1ce,

-_"'Washlngton DC 20402. The document themse;ves

L o
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are reproduced on m1crof1che by the.- ERIC

- N - - .




-Document Reproductlon Service for dlstrlbﬁ-

tion to llbrarles and 1nd1v1dugls (see preced—

-

-

.ing page). . . ’

-~

- Another ERIC pub11éat10n is eurrent Index

to Journals in Education (CIJE), monthly

- =:gu1de to perlodlcat 1iterature which cites )
articles in more than 700 Journals and magazlnes
"in the. f1eld of educatlon. Most c1tat10ns 1n--l':ﬂ .
clude annotatlons- Artlcles are indexed in -
CIJE by subject, author, and Journal cortents.
- glgg_ls avallable at libraries OT by subscrlp-
-~ tion from Oryx Press, . 3930 E. Camelback Rd., -
~ Suite 206, Phoenix, AZ 85018. o - S
' The Early Chi ldhood Educat1on ClearlnghOuse
(EﬁEC/ECE) publlshes top1ca1 papers, b1b110- R
:graphles, resource lists, and a newsletter for
i:\ persons 1nterested in child development, ch11d
) care and chlldhood educatlon (for chlldren from -
'l ”blrth,to age 12). The clearlnghouse staff also
‘ © answers individﬁel information requests and
provides computer searcher for. RIE and. CIJE and
other data bases. For more 1nformat10n, wrlte~
.‘ERIC Clearlnghouee/ﬁarly Chlehood Educatlon,
-

. Unlwer51ty of I1l1inois, 805 W. Penns -lvania Ave.,
Urbana, IL 618Gl. B
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| ADULT eAREER & VOCATIONAL EDUCATION

<« _ Ohio State University
71960 Kenny Road :
.~ .. Columbus, Ohio 43210-
T (614) '486-3655

The University af Mlchlgan
' School of Education:.Building

-~ Room 2108, East Univ. & South Univ. .
Ann Arbor, Michigan 48109

(313)..764-9492
EARLY "CHILDHOOD EDUCATICN
.- ‘University of Illinois =,
e ~805 West Pennsylvania Avenue
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(217) 333-1386

EDUCATIONAL MANAGEMENT
University of Oregon

Eugene, Oregon 97403 - .
' (503) 686-5043

-

- .

: COUNSI:LING AND. PBRSONNEL SERVICBS '

HANDICAPPED 'AND GIFTED CHILDREN

. The Counecil for Exceptional Children

1920 Association Drive
Reston, Virginia 22091
- (703) 620-3660

HIGHER EDUCATION
. George Washington University
-~ 1 Dupont Circle, Suite 630
- Washington, D.C.- 20036
(202} 296-2597

.



. Syracuse, New York 13210

"INFORMAIION RESOURCES

. School of- Education
Syracuse Univexrsity

(315)'423-3640

JUNIOR COLLEGES
Unzter51ty40f Cal:fo*nla :
96 Powell Library Building .
"Los Angeles, California 90024
‘ (213) 825-3931

S —

-LANGUAGES AND 'LINGUISTICS ™

- _ Center for Applied L1ngu1$t1cs

" 1611 Noxrth Kent Street
Arllngton, Virginia 22209 i
(703) 528-4312

READING AND COMMUNICATION SKILLS

1111 Kenyon Road

Urbana; Illinois 61801 "~
(217) 328-3870 = .. DN

RURAL EDUCATION AND SMALL SCHOOLS

New Mexico State University, Box 3AP

Las Cruces, New Mexico 88003

(505) 646-2623 o
SCIENCE, MATHEMATICS, AND
ENVIRONMENTAL EDUCATION

. Ohio State University

1200 Chambers Road, Third Floor
Columbus, Ohio 43212
.. (614) 422-6717

SOCIAL STUDIES/SOCIAL SCIENCE EDUCATION

855 Broadway -
Boulder, Colorado 80302
(303) 492-8434
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