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ABSTRACT
"Many states have adopted minimal ccopetency testing

in Iéadlnq or writing, assuming that gcals cf basic education are
measurable and that testing for such gaals is tg:hnalcglfally
feasible, It is not clear that such tEﬁtlﬂg ccnes at a time in
history when the quality of education is demcnstrakly lower than at
étth times in American education. The competency tests. themselves
may or may nct refléct the akility to use skills in the real world.
The eva luation of uwriting tests especially is cpen to queéstion when
that testing does not require writing apnd when the results, even when
writing is required, are quite mixed. Where there is evidence that
the quality of writing has declined, there is indication that FLasic
ckills have not declined but that complex ekills need attention. A
group called together by the College of Educaticn at the Uriversity -
of Illinois in 1977 prgaucea guidelines which suggest what skills '
should be considered minimum; they, also Eﬂggest waye cf testing for
such skills. The cost of producing and scoring tests vhich follcw
these suggestions would be high but if students and teachers are
. going to be evaluated, it should be done in terms of a ccuprehensive
experience with langquage and nat a fcsLé cr a naz:es band Qf skills.
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o Rexford Brown ‘ .
E Ih% minimal competency movement appears to rest upon at least nine propo-

L =

sitions:

I. That education is worse than it has ever been.

2. That educators are not trylng ds hard as they ¢an to educate America's
children. ;

3.~ That education is likean industry and is susceptible to the same ef-
ficiency programs as industry is.

4. That experts and cutsiders can solve the schools' problems.

5. That laws will make lazy teachers try harder.

6. That America has a-saph'sﬁicazed; scientific educational technolegy at
its disposal. L
7. That multiple choice tests will identify specific .educational weaknesses.

& a L]

9. That schools exist in a social vacuum and do.not reflect the culture at

large.
There is no evidence that our schools are any worse than they have ever
been or that education is serving its clients any worse than is any other

American institution. I know of no evidence that educators are, as a group,
S o
any less committed, any less responsible than any other group of professionals.

in’ this society. I think I could produce .evidence that 'outsiders" cannot

solve problems which insiders have found unsurmountable, and I think I can
safely asséft that minimal competency legislation will have no impact upon what

slackers :or incompetents there may be in the teaching profession.

‘1 do not 'know why anyone has concluded that the educational.enterprise

r

resembie$ a profit-making corporation and either needs or could benefit from

]
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in the busine
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management and efficiency programs which do not even vork well
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Whatever their e&fiy, rash promises might have been, i think the fﬁéiﬁmtifiﬂﬂ
educational technologists are more humble than their najive fpllowers and wil;
readily admit that our knowledge about the nature of learning is medest indeed,

He do not have and never have had a scphis&icaﬁéd or scientific educatienal
technology at auf»dispasél. .

There is averwhéiming evidence that even the best of muitiple choice. tests
assess very few skills gngwledges and attitudes, and that their diagnostic
ucility is %ety low. To Ehé*éﬁ&&nﬁ thatlsugh tests identify généfalﬁaxeas for
remediation, I know of no evidence that they facilitate t§@édiaéiém-gf in

any way make suddenly possible learning outcomes rhat have been impossible to

achieve for fifty years. - o .
Finally, 1 cannot Eaﬁha%‘ghf assumption that tﬁg schcéls are so iéﬂLated
- from the culture at large that they do not mirror both its strengths and its
follies. The Dow-Jones "szérg" has lately been going down fgster than any test
sg;re g%&régcﬁid; absénéegism at work, blue~ and white-collar crime and
institution of politiecs has not exactly covered itself with glory lafely,Aéithéf;
A look around suffices to asgaélish that a high séhogl diploma is‘not the |
only éhing that "doesn't mean what it used té." ;
According to supporters of minimal competency programs, 1f every student is

sent into the world with a certificate that says he or she is at least a border-

line incompetent, soclecty will somehow feel better ébéuE the schools and back

("I'd like a job."
"Are you a borderline incompetent?'
'iAt least!"

"You're hired.'’)
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Apparently, the schools have a quality control funcrion and cannot manufatcture

S

parts for the social machime that fail to meet certain spacificacions. Somgone

wants ‘to be able to say to society "Here are some tivets and wa guarantee that

they are all of at Least borderlinme strength." o
& -

Many Qd@pﬂfteré of minimal competency also believe thag students who do not

T . , ' - , ,
neet minlmal stendarde will not "SURVIVE." In orvher words, fallute on 3 minimal

v

competency examination is tantapcuni-to a sentence of death. How those few
o * ¢ LY
students who flunk such tests manage to be alive at all must puzzle the survival

skills rest makers. Theoretically, they are supposed to drop dead ia"their seats

as soon as they miss the fifteemth item. Instead they mot ouly wake it out of

the tlassroom but have 1ife enough lefr to hire a lawyer and sue hell auvt of the
achool? (Don't tell me they can't survive.)

£
ER

A third group of SUppoTrLs assert more modestly that the schools ahly want

“to know "how they are doing.'" This betrays a certain apount of insecurity. Lt

is prebably the gase.in education, as ih sex, Ehatiif_Yéu have ﬁ@ ask thg question
you have already answered it. | N

Furthermore, a school assessing its sucuess through minimal competency
examination is 1ike a doctor assessing his success only bylchegking to see how
many of his patients he hasn't killed.

Nevertheless, much is going on, full steam ahead. With this paper I would
like to give you an overview ¢f minimal éaﬁﬁgigﬁqy activity across th€ natlon.
Having done so, and having discussed twa’;ygésiaf testing and their implications,
I want to examine the evidence upon which the call for minimal competency in
reading and writing rests. Finally, I‘want\za concentrate upon writing and pro-
pose minimal 5pegificatians for any tests of competence in writren égp£355i§ﬁf

About 42 States'hava7éith5f enacted minimal Eampeééncy legislacion or have
studied it or are about to study it. ALl of these programs involve reading,

about two-thirds involve sdme sspect of writing. Several involve something
-~
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called Basic Literacy, several involve spelling, and a few involve speaking

and listening skills. ' These programs are varied iﬂ:pUEpQSEZ Twelve states that
I know of have enacted minimal competency programs as conditions of high school
graduation; sixteen other programs —- not tied to graduation -- are activeé today,

-

either by legislative manéate, state department aof education rulings, or state

board of educator resolutions. "Some minimal competency programe are tied to

remedial programs, some are not; & few permit early exit from scnaﬂl Many are

s

loosely tiad to grade pramgﬁicn, but the test is usually only one of several - s

f tors that flgure in promotion pGlle, some are tied to a superlﬂtendent s
prefgggtive Eéidiréﬁtﬁfuﬁdiﬂg to disadvantaged schools.

The language enacting minimalzcaﬁﬁéﬁénéy testing programs ‘is usually vague
and. usually sensible —- in a.;égué soxrt of wéy_ It is difficult for a reasonable
person to object to suchlprapésgi@nsfés (for instance) that "a fundamental goal .

of education in Virginia is to enmable each student to achieve ... certain bazic

ill :frﬁﬁ that every shcagl district in Washington "shall develop a program. s
identifying student learning cbjéctives." The language daaliﬁg with actual
assessment of basic literacy @fEEH,SDURdS like this: 'such learning objectives
shall be measurable as to Ehe'éctual student attainment ...'" Thus, the gaéis
of basig'edﬁcatian tend to become thé measurable goals. The language specifying
actual assessment meth@ds is unspecific and assumes the techmnology for develop-
ment of tests is readily availablev

The audiences for the results of these tests vary state-to-state and range .

_from no one in particular to everyeone, regardless of interest in the matter.

Some tests are diagnostic and teacher—oriented, some are pass—fail and board—of-
education oriented.

To thawexténtqugmgaq:geﬁgﬁgli;e:abggé_th;§§;?a;iéusJp:ﬂgfams, they can be

‘very roughly divided into two categories, each of which suggests certain gzoblems;

o3
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sophisticated instruments? With hgw detailed an analysis of results and with

éQateggry 1 ccntains all programs that define minimal competency in terms of

survival skills or skills;necessary to functi@n'adéquaiely as a citizen, and so0’on.

These programs rest upon shaky phlinsaphical grounds, as no one can prove any

specific educational level 15 mare related to survival than any athar, ar that

educaticm itself is a necessary condition for a satisfactary 1life. Endless and

irresolvable debates about the’'level of mathematics or” reading or wrlting skills

necessary in our electronic ;ulgure enliven the meetingg of all people ;an:arﬁé@

with these kinds of programs. Furtherma:e, the survival programs tend to genarate

objectives that ave expressed as narrow tasks ("'The student will fill out a job

application," for instance), and these narrovw tasks tend to imply that education .
PP 7 P

exists only to pieparé pagple for the world of work. Standards are very low;

should teachers begin teaching to the test, educationa 1 quality would suffer
greatly. Ol

Category 2 pr@gréms would define minimal competency as the essence of a gciid,

well-rounded education. Dbje tives for ﬁhese programs stress general abilities

("the student will be able to compute in a varigty of situations," and so on) and

imply that education exists to provide a variety of experiences and general skills.

These programs are better than the others but run into trouble at two points.

There is little agreement about what the "core" of a good basic education includes;

and n6 single test can embrace even the most modest of these cores. Given limited

resources, which general skills do yau test? . In which situations? "With what

what remedial resources to help the many students who will display weaknesses in
various areas or will flunk the test? Few states have the resourc es to tackle
these complex questions and emerge with a fair tést that can be taken in a

reasonable period of time and integrated with a responsive remedial program, to

boot.



What Do We Know About Literacy in America?

One who wishes tDlmakE any responsible geueralizatious about the quality of
iitéragy 1n America encounters a plethora of opinions but little in the gay of
hard information. Who is to be believed? Students? Teachers? Par&n%g? Tﬁe
media? Tha test makers? .

The PE?EﬁES!%EG complain about iigersgy cannot be béliaved with much’
confidence, because zheﬁ do not appear to do much reading or wriﬁingez;é%SEJVES,
if qéey can help it; and they came to t?a issue rather tardily. Their "back to
basi;s" cry usually urges us back to grammar, middle class usage, pﬁ@ﬁiﬁé and a
number X curricular dincsaurs with no pré§2ﬂ relation to liﬁeracy. |

With the tés: makers, you may-say, ve d?aw closer to so-called ébjaétive
EVidEﬁEé of declines in writing and reading éghiévemént; but you will be dis-
appointed. TFew testers havé tested actual writing nationally on samples that
are oot Sélf?SélECEing and, of those, few have been at it long enough to turn
up definitive trends. ‘What do we reall?lkﬁ@w from the testers? We know that
to varying degrees, "verbal" or "English" or "language" scores (whatever those
éré) have deelined since the mid 196Q's on the S5AT, AéT, M5AT, ITRS, CTBS and
. . : \

LTEQFEggts,gakéﬁ by large numbers of students either 3§§iaﬂally or at the state -
level. These are multiple choice tests which center around usage, punctuation,
vmz%bulary, spelling and organiracion items, i-éi,lthasg aspects of writing

most féaéily tested in machiﬂaﬁscarabie ﬁays and most often SEfESSEd in the

: : -
traditional English curriculum. Various other tests, such as the PSAT or the
ITED test for eépzassian show 1lttle or mo change. | »
| National Assessment results in two general reading asséésment and two

"functional literacy' assessments carried out for Righﬁ to Read, do not show
"declines in reading. In fact, they s%ggest a slight iﬁzreasa‘inethe proportion

of literate Americans. .Results in a number of wnationally used reading tests are

so mixed that one cannot make responsible generalizations.

'/ - ' .

-
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The most we can say about the verbal test score declipes is that language
use is changing (which is not surprising) avway from & Standstd impliéit jn exisr-
ing multiple choice tests. We know that enrollment in English couvrses has
seriously declinedover the last few years, so we can speculate that ﬂrii;%g;
langua%EIUSE and English enrollment may all be géanging under tha influence of
some gthef, more i@parcané cultural factor. Whether EhEAﬂhaﬂgésggaﬂe really
bféﬁght about a drastic drop in the quality of writing ot yeading, it Ia bard to
say, In 1957, the California Association of Teschers of Prglish established a
scale for evaluaticn of high school studgit essavs using a géprasentgpivg sample

When the quality scale wAs aspablished,

H

of papérs from throughout that state.

they asked a panel of experts to speculate zbout the writipg futures of those .who

_wrote the best and the average papers. Here is what the-pgnal said iu 1957:

First, although some of the "pest writing of seniors in

ﬂ\

a;ifarnia high schools is of good guality, most of i¢ 15 gefinirely
mediocre in terms of the critaria established by the Subcommittee.
Second, "average' writing, ﬁéken as a whole, does udt reprasent
gatisfactory achiévmenéﬁ for seuniors in high school composition,

when ?sasisfécgary" is thought of in relation to prabgble success

. __t;f\e A 1 3
in college writing courses.” : -

More .specifically, the panel said that one-fourth of the bast writers and two-

thirds of the average writars would probsbly have to take yemedlal writing courses

g’; = .
in college. These percentages sound very like those one hears today.
~ :

There is one other major sdut;s of tasting evidence about writing: The

National Assessment of Educational Progress findings dp two natioval wriving

assessments. Based not upon vocabulaty, spelling, usage rests, or the like,

L ation of Teachers of English, A Scale for fvalustion of High

California Associ 7
Scl :udent Essays, Urbana, Illinois, 1960.
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NAEP writing resuitsrest upen analysis of actual writing by 9~, 13- and l7-year~

,"x, - I ’ 3 |
‘olds throughout the country. ‘The writing is done under Assessment conditiong -~

L]

constrained nevertheless —— so it is of limited length and of a parcicular
nature. However, it is real wtitiﬂg, in response to a wide variety of demgnds
that range through persuésivai explanatory, descriptive and expressiva podes .

F .

and a variety of rhetorical registers. This comprehensiveness is at dnce e
strength of the Assessment data>base and its weakness. The weaknass liéggin
chg-diffigulty of comparing some of the results to others inm a §a§x§§ag wopld
parmit even mediuﬁ level generalization. To illustrate, lgg m: cite some WARP
statistics: | -
‘ Fifty~four percent-of America's 9-year-olds write competent thank You
certain kind and 90 percent write acceptable get well cards; howeget ouly
11 percent seem able to organize a report competently, only 10 percent
appear able to elaborate upon an imaginary role with consistent point of
view, 14 percent respond to music with a minimally integrated plece o

writing, and 14 percept appear able to order a kite through the mz2il in 2

way that might insure receiving it.

Results for 13-year-olds are equally mixed and must be equally qualifiedt

Seventy-five percent appear able to write a certain kind of lettaer eoyracting

a misunderstanding; 61 percent appea% ;ble to write an acceptable letger ¢o
an organization and 34 percent can respond to music with a saméwhéﬁ ipta-

grated expressive piece of writing. On other expressive, peréuasiv% and o
descriptive writing tasks, thé proportion of ccmpetena_paégrs was ahout oue

in three.

i

Seventeen-year-olds write somewhat better than l3-year-olds, but the
unevenness of results -- ranging from 5 percent who appear able to write a

- ’
FT s
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good 5gb application letter to 54 percent who are able to role-play”

imaginatively -- defy zamptassicn: The most we can say about all these

figures is that the mére sgpﬁistic,ied the wricing assigument, the fewer

the stuéen;s‘wha can do it well.

One wants to add zhgsé ;atiaus things tageéher and come up with a magic,
glébalvgfitiﬁg figure, but i% is impagéibia_ The criteria for competence in
each task vary withvth§§nature of the task. A:btigﬁt gf&éﬁéte student ;Guid
pr@babl? find a way to put the hundreds of thousands of HAEP.éssays onto a single
scale but it hag:ﬂgt been done 3&&; until 1t is,'we have only atﬁmi;edgsgazementé
about parﬁicul%f aspects of writing to éffét, They are sugy2stive, of course.
And as someone who has absargeé them and read, in additien, thousands of essays
from natiénaiﬁsaméles, I'm-willing to hazéfq "about 5@355?§Ergéﬁt" as ghe{?rgpor;

tion of 17éygareclés in America who write "competently.™ But if you challenge

me with my own data and urge a figure much closer to 30 percent, there is little
I can do to controvert you with concrete evidence. I would prahabl§ agree with
you 1f you wanted "competent" to embrace such things as "{nteresting," "lively"

B

or "intelligent,"besides.

Fortunately, th§feiis another kind of NAEP information about writing achieve--

ment that, although modest in its 'scope, is more suggestive. In 1975 we mixed

essays written by students in 1969 with those written on the same topic in

197374 and we héd the lot of the scored holistically by e;periEQQEd English
teachers. The scorers had no way of knowing in which year a particular paper

was wﬁittan, so they applied the same quality criterla to all of them. When they
were done, we found that they percelved, in their holistic judgments, a!differénge
in Eﬁeréuality of the writing in the two different years. Sﬁegifiéally, at ages 17
"and 13, the more recently written descriptive essays were, as a gragp; inferior

to those w%i;tgn in 1969. The mean holistic score for the recent papers was %

fifth of a point lower at age 17 and a third of a point at age 13 -~ statistically

? o
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sdgnificant shifts over a very short period of time. Nine-year-olds, however,
R L8 3 ‘ . .

were vriting somevwhat better.
e, 3

! 751&2@ helistic scorers do not é#press specific reasons for cheir judgments,
>kgﬂwéﬂ§ back to the pipers tCo ;na;yze differences in quality from another point

of view. We had each paper écded with respect to such factors as number of wafds,i
septences, paragraphs, and so on; number ag ;amégund sentences, compleX sentences,
tup~ons, fragments, and son on; and- types of er:gfs,isuch as spelling, pﬁonetiz mis—
spelling, wsfd ;haigg,-and 80 @n;{ We:keypuﬁchea the papers and computer .analyzed
thems We Found %hac at age 17 the mq;ei;agsnﬁ papers généained; a8 a group, mare

L | o
tun~07 Sentences, more awkwardness, and more "incoherent paragraphs than the 1969

papers. At age 13 the essays ware‘shértat{ the VGéabulary>was simpler, zhe amount «
of embedding was on the decrease and wordiness within the sentence was on the
{incresse, especially among males. These factors were undaubtedl¥;$ﬁcng the most
{pfluential in leading the holistic scorers to prefer, unconsciously, the 1969

PAPErs.

1t appears, from this information and from the statements of student and

) . ) V 3 ) 7! } £ .
teachers themselves around the country, that there may be a problem with coherence,

with_fhe readability of the things people ure writing. There is not, as far as
1 can tell, a problem with usage -- that is, whether people should or should not

sgyigin'ﬁj whether they should say lay instead of lie, who instead of whom, and

,s" ) .
40 on, The writing problem does not seem ta involve a massive flaunting of the
ecgnventions of sténdard written English; norvdoes it involve spelling much, either.

Many pecple cannot spell particularly well these days when you give them words to

spell; but vhen they vrite, they tend not to use words they can't spell (for
. ‘ ;
opvious reasons) so the percentage of misspelled words in their essays is not

R

vexy great. The problem does not seem to involve punctuation, either. The vast

pajority of ufiEErS':use perfectly the few punctuation marks they employ: the

cowma, the period and the question mark. They have no trouble with the dash, the

=

il . | Cs
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semi-colon or the colonm because they do nto use them; and my guess is that 1f they

%

did, we could reasonably expect more incoherence because they would be trying

roe difficult constructions. Granted, a paper punctuated only by mispellings,

"P

g

£

barbarisms aud gfammatical errors could be a diffléulﬁ peper to read and could well
be incoherent. But EEFSE things are not negéssafily causes of incoherence, they
are not problem areas as far as our essay analysis could tell, and they happen

to be the aspects of writing most often and thoroughly taught in our schools, The
. oF . . .

problem includes, but goes beyond, aspects of writing that can be addressed by a .

traditional grammar and usage oriented approach to instruction.

Let me sum up what I think is known concretely about the writing situation:
‘there is very little accurate, unbiased, concrete informarion about writing achieve-

ment (per se) in America. What little there is suggests that language use is

changing; that’there is a declime in whatever skills "verbal" tests assess; that

skill in actual writing varies widely with the nature and sophistication of the
wr;tiﬁg Eask, and .that skill inbﬁfiﬁing déscfiptiva essays is less widely dis-

tribuced than it used to be among 17- aﬁd lgsyeazaglds, The evidence of a test

-écgre dECllﬂE, ‘the feeling of a decline “in’ the wrlclng skill af incoming freshmgn
at many unlversitlesi and the indications of declinés from NAEP -- all taken

together -~ contribute 5trgngl§ to an impression that writing is an endangered

L.

art in America. My personal feeling is that the evidence, examined closely, is

skimpy.  As for reading, we see the low-level reading skills well ina hand, but

problems with high-inference material. NAEP data suggest that complex skills

need attention, not basic skills.
t J e ) . L 7
In respense to growing concern abaut minimum aampeténay standards of in-

struction and testing, Eh? Cﬂllege af Edu:at;an at thg Univers;zy of Illinois
called a group of peapLe tﬂgéﬁhér last year to discuss the prablem and récammend

speglficacians Ear a ‘minimal ;ampetency test in writing. As one of the participants

in Ehat discussion, I would like La share our. recammendati@ns with yau.

1
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. ventions, but in following general-onee- or in following a specific set if, ° L

' : : 7 Brown, p. 12
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) + _ . . o
7 It ig‘possible to establish a preliminary spect fication of competence in
English with an erphasis on writing.: This emphasis was dectded upon by the Conf-
erence, in part because other groups have been dealing with reading and in part
pmblg}ﬁé and a lack of research.  The members of the group believe that these
problems must be dealt with. :

 because-writing has generally been underemphasized as a result of measurement

7 Beginning with its iﬁiti&?lﬁssmz:ﬁians* about competence. th’gi group
believes that it is reasomable to expect schools to provide students with the
capability: | ' T

1. To follow a set of written instructions which require studerzté-\tﬁ
write (e.g., to fill in a form); . ’ '
2. To produce written communication that can inform a reader; ,
3.. To produce wiitten communication.that right persuade a reasoncble |
person; : - . . _
"4, . To produce written communication that adheres to the conventions
of spelling, punctuation, and usage; ' -

3\
. kY

L

5, To demonstrate the ability to discern, if not to prodmé; some
_of the major persuasive uses of language (e.g., innuehdo, flattery,
sarcasm). . . \ .

Having established thése as definitions of reasonable expectation, one mist

' gét forth certain other parameters of competence:s .

‘. 1. Competence in wfétjiﬁé should. bé’{igmaﬂstrgi:éé through actual wz‘*}ty_zg_

performance. Although there is some research to suggest that multiple-chosce

tests of editing skill are valid indices of writing ability, such research is
marred by problems of reliability. Until the validity of such-tesis is

* “firmly established, the case is not made, and it may very well be that a

student who can perform adequately on a multiple-choice test cannot produce

an ageeptable piece of writing. Although writing samples are not- inexpensive,
it may prove far more costly to assert writing competence - or demy it - with
trwlaid measures. T ' ' ' .
2. Competence in writing should be demonstrated in a variety of contexts.
The situations of writing vary: At times ene writes under pressure, at times
at length;_ at times one writes to a restricted audience, at times to a general -
ome; at times one writes about social matters, at times about personal or '
‘professionaliones. The variety.of situations places a variety of demands on

" the writer. Although one cannot assert that performance in all. of these con-

terts must be viewed 1in order to assert an individual's competence, one can -
question the limitation of assessment to a-single context - e.g., business

writing under rigid corstraints of time: To effect such a limitatiofl would = -
violate the primeiple of range which the conference had set forth. L

competence in adhering tdvconventions must pe vigwed as sttuational. Such a,
parameter speaks to problems,like the Jollowing: Ihe eonventions of a .

3. -Thé lconventions of writing vary from situation to siﬁxﬁign 80 _that

business letter - placement of return address, signature block, punctuation,
and style, to name a few - differ from business to business. . Competence in
-adhering to conventions should not depend on knowing a partieular set of con-

‘those conventions are presepted‘as an cxample to the writer. A measure of
competence should ayoid the picayune. - A

N - =
. _ e -
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BT - Tegt Recommendations.

=

'To follow this set of principles the Urbana Conference recommends as
possible specifications for a test of competence in writing in English:

1. A measure @f/ the ability to follow a set of written directions for
writing. . ’

2. A measure of the ability to produce a writtei report (e.g., a set

of divections or an order with data supplied the student) to an

wnfamiliar audience (e.g., an order clerk). :

3. A measure of the ability 'to produce a written generalization -
supported by evidence (with data provided the student) to a familiar
but distant audience (e.g., a group of teachers or .townspeople).

4. A measure of 'the ability to produce written persuasion to a
familiar audience (e.g., a school principal). L

‘5. A measure of editing skills with particular émphasis on sentence

completeness; agreement of tenses, pronouns, subject and cbject;

punctuation, and capitalization. y

2

6. 4 measure of.spelling based on the oral presentation of werds. .

7. A measure of the ability to determine the purpose, audience, and
constraints of a writing situation and:then to determine the
appropriate uses of language, particularly irony, eonnotation, and
metaphor. et

Proponents of low-budget minimal competency tests of writing wild be dis-

mayed at these spgcifi%gzignsi However, they would probably be equally dismayed

: i s o

by specifications for a good, solid education. We cannot be - discouraged by this

attitude. Our professional and personal commitment to literacy réquires honesty |

about the complexity of language and the importance of programs that expose stu~

dents to the fullest range of reading and writing experiences.. We should insist

that if we and our students are to be evaluated it should be in terms of our

[

uccess in offering them that comprehnsive experience with language instead of a

stultifying program that focuses only upon a narrow band of réading and writing

skills,
' RS
) i4
"




