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FOCUS is a'senies of occasional papers describing the work Educd-
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the hatjon’s largest nonpro¥it educational research orfanization. Our
2000 staffers apply the tools of the social. sciences to educational

finance, desegregation, career educatlonsguidance, the question of ‘
test bias, and a host of other areas that cry for more knowledge or im-

proved methods. FOCUS 2 examines an idea whose time has come

again: bilingual education. — Arthur Bishop :
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" THELANGUAGEBARRIER . .+,

o lL_.(”.-Abou(w five million’ children in’ this nation do nO(Speak‘ ,
H ~ English well enough to succeed in schools that use English
© s the only language of-instruction. : g )
/© " Yet gnglish has not ajways been the only | nguage
"~ used in the schools. For over half a centuty— up untit World
e War | —parents in_Cincinnati had the option of sending
/.7 their children to public schools that used German in arith-
T meti€ reading, and writing classes. The New YorKMCity
}" ‘schiools have taught some:children in Chinese, French, "~
' .Gﬂeek, ltalian, Spanish, and Yiddish for years. In the early
19605, a.school in Miami began teathing Cubans and
Anglos in both Spanish and tnglish—a true l.)ilingug)l_.bi_\ R
: - cultural program. Other schools in many states have been )
. téaching children in their best Janguage, English or not. '
A flut these schools are the exception, not the rule, and
© many were in technical violation of the law, since those
: few states that did 'Spe(:i\fy,tﬁe language of instruction all
| mandaged English in keeping with the melting-pot theory
. of the furiction of educations Then the civil Tights move-
a - ment in the 1960s mace members of many’ ethnic groups -

/
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. . aware that their chlldren had as much rlght to apYropnate
.. 4(‘h00||ng as mainstream children .did.. But 'a d spropor-
T "honatp share of minority children, banished to classes for
slow learners and the retarded, had high truancy and drop-
) ’ out rates and did not go on to colleg,e
A ~ In four Southwestern states, to.cite but one’ example
80 percent of the Spanish-surnamed populat)on 14 or older
. ® " had not completed high school in the late 19605: In Téxas
Z alone, 30 percent of the high school students—but 80 per-’
cent of the dropouts—were Chicanos - -
The future.atso appearcd bleak for others who speak:
English\as a second language— Puefto Ricans and Cubans:
* along thie castern. seaboard, lortug,uese and Frénch speak-
ers in. New England, American Tndians in the southwest
and elﬁvhere Orientals along the west coast, Aleuts and
tskimas in Alaska, and concentrations of one or more of
theso and other éthnic groups spotted pcross the nation,
» = primarily’i major cities. By the end of the 1960s, there_
were signs-' f'progress. : . v 0

LYH »

Assaultlng,the Barrler ‘ S

Mdny educdtors had Iong, known that the fault lay not W|th v
; “the childrer but with the schools—but the schools lacked

the funds and the palitical support to do ,much, about it

Then in 1968, Congress passed Title VII of the Elementary
. and ‘Secondary Education Act, which’allocates funds for

bilifgual programs, primarily for the ele'm"en'tary,grades.
At that time, a number of school districts turned to
: Sfar help. ETS bilingual specialists —some of whom are
v - bi ullurdl by both family background and educatlon-,
' : ,_‘;,(m to offer advuce and assistance in' planning, new pro--

grams, inservice., tralmlu,, evaluating curriculums, and-

handlnng, other aspects of this new kind of prog,ram that
- are¢ amenable to the technigues of measurement.”

State gove rnmen(beg,dn to follow the federal Tead

DX . In 1971, Massachusetts became the first state to pass legis-
L2 - 4
o . v ; C iy
. . O




E‘ lustlce Willlam O. Douglas sand the -

: §chools failure to teach the .students Engllsh
_ denied them ‘a méaningful opportunity to
; = partiupate in the publlc schdol system

latlon mdndatlnp} (md dpproprmtmg funds for blllng»ua
(*duwtf()n within the next few years, about 20 states fol-
Jlowed suit and, with borh fod(*r.\l.(md state support W(‘“
over 1000 buhm,ual prn;,mms wvrv under way.

e

’

fhe Supreme‘ (rourt bpoaks ) C I

‘. 'm()u,sly in Lauv. Nichols that, by spec .fym;,-[ ng,lush as the
: - s0le I:l}]gu,]h(‘ of instruction without teac hmg them the
. o 'Iﬁgu(m- the San Francisco school district had violated
. “the civil.rights,qf 1,798 ¢ hildren who spoke only Chinese.
' i xpl.umn;, th(b;{jrdl(( Justice W;Ilmm O: Douglas said the

_" schools’ f.”Iur(' to teach th(' students English denied them
< d m('.lmn;\gul ()pp()rtunlty to . p(]r“up(]to in the pubh(
5S¢ hool system - Basic English skills are at the very core

of wlmt. the.schools t(’d(h Impomlon of a r(-qmrem(*nt

that, béfare a ¢ hild ¢an effectively participate in thé edu-.
‘catignal pr(,);,mm he must dlr('ady have acquired those |

‘"

PR basic skills s to make 4 moe kory of ‘publjc, edutcation.
»S()m(- states Imvv e mbr.\( ed ‘mlnn;,udl education will-

. ﬂm,ly, the rest have: h.(l it thrust upon them. In, do( iding

T thl form of bilingygl program to institute, hr)wvvvr local,
. / :
dustru( ts can choosefirontvawide r mn;,v of options.

“4:

H()WMU(msmsrf < Lo T

lhore 15 a consensus .mmm, «-dumtors tlmt the puspose of .
bulm;,unl education is to e¢uip children whovavé little or

nd (ommand ot English to succeed in ﬁ(h()Ol The way to .
do'this, most agree, is first to teachchildren toyL &,}nue;

ot

- -
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lhvn in lammry 1974, the U.S. Suprvnw (ourt rulod unani- -
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and blllng,udl ‘education shoulq extend ’f&)m eementary-,
through socondary school and beyond. A ane
. ~ . . T <
The Usual Chouce ' - ' ) .

mdst schools that offer bllmgual
education have chosen transitional

‘programs limlted to the pnmary
: grades.

transcribe them (write) while they are learning to speak
English’so that they can later fearn ta read and write the
sounds of English.,

But here the. agreement ends. i)c)nw say that it is
enough-to ‘teach children Pansh as a Second Language
(ESL) and get them as quickly as possible .into classes
where English is the means, not the énd. v S8

Others belleve that’ merely tfansmonal ESL mstructlon.

denigrates, by imptication, the children’s cultural heritage
and thus undermines their sense of seélf-Worth and cripples

their academic progress. Some cuitural pluralists advocate -

g,wmg, children ESL, courses about their home’tulture in

their home Ianguag,(' and other subjects in English.’
Proponents of full- blown bilingugl- blculturalyeduea—

tion go even further. They maintain that in schools with

bilingual students, every course should be- taught. id both.
“languages, every student should be taught, to speak the
second. Iang,uage and to appreciate 'the secon? culture,.

From this rang,e'of optlons most 5choo|s that ffler bilin-

gual educatjon-have chosen transutlonal programs Ilmlted »

to the primary gLades. The reasons for choosm& this mod-

"est level of effort are not difficult ta fathom

First, educators and parents recogmze that it is imper-

ative that children have a goo8 command of - Engllsh if
, they are to succeed i /\merncan socuety In the|r eagerneSs o

“the sounds of thelr "home” languages on paper (read) and

RETRVe



“to teach children Erfglish, adults’ often overlook the posi- .
tive value that .identifichtion"with a prbud (ultural heri-

¥

‘I

tage can have on a child’s self- esteent. . S

‘Secorrd, the difficulties attendant on any new ventur‘e ]

make relatwely ||m|ted efforts more attractive than exten-
sive ones. :

THE IMPOR_TANCE OF LOCAL SUPPQRT

%

- greater than
. residents ha
o 'sc?hools and

¢ have been negative, As\
“ they must first copuinte

However ambmous a school dlstrlcts bl'lﬂgllﬂ' program
liaison with the local community is a sine qua non to its
success. Schools with effective bilingual programs’ almost

_invariably make great efforts to keep parents and other
local residents informed and often encourage them to be-

come actively involved as membé,'rs of advisory boards,
teacher aides, tutors, ot in some other-capacity.

This e&v
the distance

etween residents and-the schools ‘is usually,
other communities. Most parents and‘other‘
: probably had little direct contact with the
h texperlenu‘ they may have had may well

"'no more suf -cessful than traditnonal -

a rosult many SLhOO|S find that
resldvnts of the value of educa-
tion in general and then to und(\rstand the benefits.of bi-

“Hingual education in order to gain their support.

Without Lommumty support bilingual education is
likely to-be no more successful thar tradmonal education.
Opposntlon can easily develop among parents wh belleve

- . -
L

.
/

Jis needed because-in ethnic communities

!



L that their children*will succeedJn_t.bns_soaetv-onw—d-t-hoy-———

‘are totally assmtlated and’who #ay resent any educa-
. tional endeavor that takes time away from the “American-
ization” brocess And if, parents, because of a lack: of
. knowledge or understanding, are opposed or mdnfferent-to
the bilingual program, it is highly unlikely that their chil-
_ dren will accept ifor that it will be successful.. ~ .

' J
COPING WITH THE iHORTACE OF TEACHERS

ro.

One of the first problems facing school dlstrlcts in launch-
ing bilingual education is to find. quallfled teachers. Few
are avallablre because there was almost no demand for . -
them until the last few years and, consequently, no place
for-them to be trained. '
- But some Lolleg,es now train prospettive blllngual
'teachers—tmostly on the graduate level, and mostly in
) " freas with large populatlons of a particular ethnic group.
~'Many. collegés work with school districts to ‘give teachers
‘inservice training in cultural awareness  and even to "re-.
tread” them into bilmgual teachers. ‘ o
~ Several universities in the Southwest and others in
~major cities from coast to coast train prospective bilingual
teachers in Hispanic culture. A university in Louisiana
trains pe@ple to teach programs in Cajun French.: One in
~. New Mexico offers Navajo, one in Rhode Island offers Por-

" tuguese,and several offer multicultural bilingual programs.

N “ o -
Inservice Training / o S
’ N . . ."‘7 . (‘." . . ; 4. ’ l" oW
' ‘Canada Covlleée.in Redwood City has a multicultural inser-
vice training program for teachers and paraprofessionals
workmg, in the San Francisco Bay area to help them under-

stand and cope with the dynamlcs of culturally mixed



wivsne w5Chools, TO @ssess its effectivenesszin 1974 the FTS.Berk(qpy

office conducted surveys both before and after the year-

v long program. ETS is currontly following up some of the’

. par??qpants to see if they are succes$ful'in instituting mul-
s ticultural programs in their sc hool districts.

Some school districts can \furn to members of - the
ethnic group who are alr(*ady trained teachers. It is‘-more
than likely that in a city with a large population of a par-
ticujar ethhic group, the schools ‘have teachers from that
o group who ¢an qualify, with or ‘without addmonal tramlng,, .
) oas bllmg,ualt teachers. .

g o in New York City, l)rlmgudl residents, some wnthout
' even high school diplomas, begin working as teacher aides
and climb a ” career ladder .as they dontinue their own

‘ * .
; STt 'R \

“ Some school dlstncts can turn to
members of the ethnic group who .

_aré already. trained teachers. ! %3%&*

' L ? [} W
‘ . h ' ’v"
. . h / -
education. They statt at an appropriate level of school and
attend as-long as necessary while assummg, mcreasmg,ly
greater responsipility in the cladsroom. They eventually
graduate from Ipcal colleges with baccalaureate degrees
‘ in educaion dt\d become full*fledged bll;ngual teachers.

1
.

"Retraining Foreign Teachers
7 : ,
ETS helped the Chicago schools and the National Cdlleg,e '
of Education in kvanston take another route in 1974. They
decided to recruit and retrain “normalistas”’ {,raduates of
L atin American teachers’ colleges, ‘and asked ETS for assis-
tance in selecting applicants. Staff members from-the ETS
“regional office in Evanston and headquarters in Princeton

T
5
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Cn o s , .. . o . .. .
‘devised a three-part screening process: proficiency tests of
botH oral and written English,-and a test of profepnal
educational knowledge.in Spanish . ] K

L *
R .

Meas‘uriﬁg_,bef‘iciency In English : — o

v
1

- =

1960s, LTS has beon training language testers for theé Peace
", Carps, an organization that must be sure its staff members

host .country. Using a ratmg scale initially developed by
K “the lorelg,n Se‘rwce Institute of the Department of State,

)
' -

‘& rather than concentrate on’

specnflc features of syntax and | o
vocabulary, the seale measures how
effectively a perspn can:

communicate msg

_ﬂw!anguage.ﬂ ’ ?

Acountrles to rate the speaking and cFmprehenmon abili-

ties of Peace Corps members.

ot Itis possible to use a' 5|ng,le rating scale for all these
! Ian@,uagos because, rather than concentrate on specific
" features of syntax and vocabulary, the scale measures how

effectively a person can “«communicate in a Iang,ua;,e ‘ETS

trains examiners to.use the scale'to rate ‘speakers of En-

glish, French, or Spanish, and the examiners then apply thve
. same criteria to their native tongues. The ratings. range
| from 0 to 5 (the ablllty of an educated- natlve)

. . ?

To assess oml ability, TS Ianguage testers adapted to En-
glish a'method they, have used to test peodfe in'over 200 -

T lapgyages tincluding such exotica as llokano and Fang'as -
i ; w&:}:tho more routine Swahnllg]nd French). Since the late

overseas can co;nmumcate well in th('\lang,uag,e of the -

L0 e

~

ETS staff mcmbers have tramed over 400 native speakers in *



Exammatlons, part of the Na‘tlzonal B "

_TeqchbrExammatlons Q/ .

To demonstrate fMrth-er their ability to communicate
. r effeCt'VeW in English, the appllcants to the Chicago " pl’o-
'/‘ . .‘;;,-:' )’am took - the Test of Englsh as a Foreigp Language'

\> . ¢TOER), a test of reading, writing skills, and listening
PR (omprehenslo developed by ETS for foreign students
4 S applymg, to colleges inthe United States.

§ ]

Blagnosmg Knowledge of Teebdhlng
,/ _ The third hurdle was a Spanish adaptation of two Common
" ' Exarm}natlons part of the National Teacher Examlnatnons
_aseries of ETS tests. The ‘Pedagobfa y Conocimientos Gen-’

_erales, as it is called, évaluates the general and professional
knowledge of education of Hlspamcs whio are lnterested in
_bilingual teaching. o

.« The Natlonal Caleg,e of Educat|on used the results
from all three measutes ‘to decide which applicants to
adrit and also to.plan individual instructional programs
that would enable éach of the 43 successful applicants to
qualufy for degrees and certlfmates as quickly: as poss:ble

NN

Setting Oral Standards t . " L

To help identify the minimum prof|C|enCY a teacher needs
in order to be effective in the second language, the State .
o ¥ ind the: Bilingual Education’ Service Center (a federally
- funded regional org,anuatlon) ETS |anguage specralists’
" have interviewed and taped a number of teachers speak-
|ng both their flrst and second Ianguages and then rated

. -

Department of £ducation in lllinois is working with ETS.
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INSTRUCTIONALMATERIALS, S S

There '5 no shortage of classroom matenals for the lam, . .

: i . f
" . ) ,
2 ’

their abilities on the six-point scale Administrators re-

sponsible for selecting bilingual teachers then listened to

the tapes and rated the ‘teachers ‘as either acceptable, or
- otherwise, wntHout knowing: how ETS- language gaters had

evaluated the spéakers’ ability: The object: to arrive at a
rating that ||I\nm$ etlucators consider adequate.

L]

guage most frequently used in bllmgual education —Span-
ish. It is used, in. dozens of nations in the world, and al-

" gthough 'pronunciation and vocabulary may differ some-

what from one nation to .another, most of the dlfferences
are- minor and.the g g,rammar is nearly identical’

With other languages, there are problems and deci-
sions to be made. Thére are nd—or at bestg vety few—

- materials in most Amgrican indian tong,ues Istough -
- French books and teaching aids are plentiful, for g
administrators must decide which version of the language -
. to use—perhaps- throug,h consultation with parents: If the
. parents are Portuguese-speaking, do’ they want their chil-

ample,

dren to learn the language: \as, ‘spoken in Portugal or in’
Brazil? If they are frot Canada, do they prefer their chil-

dren; to, speak French asitis 5poken in Canada or France?

SCREFNINC STUDEN'ES

. 50"’( ting chlldron who need. or.cdn benefit from b|||ng,ua|

education is not as simplé a task as it may at first appear.
Even surnames cdn be mlsl;adlng ‘One Colorado ‘school

Jdistrict Yor ex ample, recently had about 600 students with'

Hispanic surnames. But only 13 children spoke’ Spanish,
and altof them hacfhlg,her scores.on Iang,uage prof:cnency

tests in Ehg,llsh than Spanish.

To" select. students. for cldsses that use_ another lan-

'g,uag,e p”m}nly the &,chools nyi anew kmd of test—a kind
.' ’ N ’ . _. ’ N

__ 1.12.

+
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“ To select students for classes that Lo

use ariother language pnmarlly, the
schools nged a new kind of test. . .

. S e
. ¢ L) 4 .

of test that will identify children who cannot handle English
well énough to understand directions:written on the black-
board or given orally, express themselves fairly clearly, and
grasp subject matter. A California school district has de-

= veloped such tests for the secondary grades, but few exist

for the elementary grades, - where the need is greatest.
(Existing language tests for the elementary grades are use-
ful “for measuring mainstream children’s general facility
.with the language, but they are much too broad to measure
classroom functioning of children juat learning English.)

Measures ot classroom English, with norms for each
of the primary grades, would identify children who cannot
learn in English and, later, would indicate when they have
acquired enough of the language to boho‘fit from classes in

. which language is the means, not the end.

‘Beveloping such tests would not be a quick or easy
dsL/ I)Q\W\wr Although the effort would entail no par-
;l(.uldr LQ(&“‘Em(aI challongv it would take a considerable
dmoun*f of work to- document classroom usage—since

) usagv dltfvrs tro;,n re gl()n‘ﬁto region, from one mstructnonal

setting to another, and d(\(DQfdmg to othdé factors.
Until such tests are developed, school districts will be
forced to rely on observation, subjective judgment, and

other expedients to ide ntltytb.llé?}pn s dominant language.
\I

EVALUATING INSTRUCTIONAL PROGRAMS

.
ity

ERIC
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A basic question about any. educational program is simply:
how good s it? Is it doing wi#t it is intended to do? ETS
has been answering questions like these about many kinds
ot educational programs tor many years. Since the late

’ «
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1960s, ETS has been evaluating a number of bilingual-
bicultural (Chicano-Anglo) projects in California and Texas.

In a typical project, ETS helps the staff establish in-----
structional. goals in ‘nieasurable terms, trains teachers to
write test questions that meet rigorous psychometrlc stan-
dards, belps teachers create curriculumd materials, con-
ducts workshops to sensitize them to cultural differences,

¢ screens Spanish-speaking paraprofessionals, and so on.

‘Preschool Program

. - a2
» In Fountain Valley, Ca(@forni'a, the schools have offered a
bilingual program for t \“ree-' and four-yeay-old Chicano and
Anglo youngsters since 1970 The program is designed to
raise the children’s ablllty in their native tongues up to the
averagetevel by the time they reach kindergarten, to teach
“Spanish-speaking youngsters English and English-speaking
- children Spamish, and to develop ways of teachm&, chil-
dron to appreciate each other’s culture. :
‘Every year, about 100 children take part in the pro-
gram, and their parents learii’'to encourage them at home.
While evaluating the program during its first four years,
 specialists from'the ETS Los Angeles office gave teachers
“inservice training and developed instructional materials
for the children and their parents.
5 L N
Primary-Grade Programs

In £l Monte, (i(lliforn.il\, the schools dre developing’ Mano
A Mano. a-fully integrated curriculdm in English and Span-
ish for kindergarten through fourth grade. About a third of
the children speak only English; the rest are bilingual and
almost half more fluent in Spanish than English. - ‘

“Fvery fall and spring from 1970 through 1975, people
from the ETS Berkeley office tested pupils in reading, read-
ing readiness, drithmetic, and both English and Spanish




“ ... children who are in the program .

Flementary-Grade Program

longer do better on the tests than ,
children new to the program. . . ,’,

v

language skills. The results show that children who are in
the program longer do better on the tests than children:
new to the program (an indication that the program is suc-
cessful), and nearly-all match or exceed the growth rate of
a national standardized saniple. Most of the children’s
parents are enthusiastic about-the program.

The California Board of Education is sponsoring a

* demonstration project in the Azusa Unified School Dis-

trict for children in kindergarten through fourth grade with
avariety of bilingual and cultural backgrounds. The object
is- to identify the child’s dominant language, assess his
educational needs, and then plan individual educational
programs for each. Consultants from the ETS Los Angeles

- office are helping teachers to develop process and out-
_ come objectives for pupils with particular linguistic and
. cultural characteristics. - :

" The schools in Dalflas, Texas have been comparing
children’s performance 'using four reading-instruction sys-
tems since the early 1970s. The Targeted  Achievement
Reading Program (TARP), involving more than 16,000

- pupils in 40 elementary school classes from kindergarten

through the fourth grade, was expanded in 1973-74 to in-
clude .multiage, multicultural, bilingual classes - TFhe ETS
office in Austin audited the work of the school district’s
own (‘Vil\llldt()rs forcompleteness and accuracy.

' e ’r

Cow

In a project called BUENO. (Better LJ:\({!CrSt&UMiing of. Edu-
cational Needs of Othetg) in ‘Hacienda-La Puente, Califor-
nia, more than 1l ,U()(‘_)‘ﬂ(:'-/f"u'l'dren from kindergarten through
¢

13
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seventh grade learn in both Spanish and English. The effort
_has been effective despite the fact that, until the 1973-74
school year, the project had ro bilingual teachers—only- -
bilingual: paraprofessionals and tutors. The program has
also helped the tutors, who are high school students iden-
tified as potential dropouts; at least three quarters of them
have refmained ins¢hool. |
P SUrveys of parents conducted by the ETS Berkeley of-
fice frorq 1971-72 through 1974:75 revealed that, with rare
exceptions, they approved of BUENO. Fall and spring tests
showed that the curriculum is éffective. Surveys of- stu-
dents’ attntudes found that it strengthens the children’s self- *
esteem, and their better atteridance records suggest that
they valued it. Partially because of the use of relatively -
low-paid teacher aides, BUENO has one of the lowest per-
pupll Costs of the many, blllnglldl programs in Callforma

.

Full Bilingual S“econ'da_ry'Schoo_l Program

In Calexico, Californias.there is an unusually comprehen-

sive bilingual program in the secondary schools. It allows
students, 86 percent of who are native Spanish-speakeérs, to

. learn social studies, mathematics, biology, and spoken and
written communication in either Spanish or English in
" grades seven through twelve. To assess Hispanics’ facility

‘%4 ‘To assess Hispanics’ facility. with e
. classroom English, local teachers - S
) ' developed an oral-efficiency test. . . &

with classroom English, local teachers develgped an oral-
efficiency test that reveals if a student can function only in
Spanish, can get along in Fnglish, or is fully conversant in

m., ‘e ~
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- ~ly

" “ .there is a serious lack of

dlagnostlc and achievement

T measurgi with Sound psychometric
B - .propertles :
AN S S8
- _.‘J . - : i

5 f Kl .
a

'_,> the second language. Test results agree: quite L|058|y with
| ‘ geachors §pservat|ons of students language abilities. .
. .~ While assisting the program in its first eight years
2 (1968 through 1974.75),"the ‘ETS- Berkeley staff evalu-
' *atedthe effectiveness of the test and locally developed-
/,: .todchmz, units, developed rea(flng:, tests.in Spanish, and
Lhelped train Hispanic pdraprofe“f(’”ah L

A

S———

| “DIACNOSTIC AND ACHIEVEMENT TESTS

Another basic problem in bilingual programs is to find out

' how much children hayve learned and what they still. need
to learn. while there is no hortage of teaching materials,
there is a serious lack of difignostic and’ achlevement mea-
sures W|th° sound PWchomotrnc propertles

, The problem of diagnosing the knowledge and abili- -
ties chitdren have acquired'is partlcularly acute at the pre-
school level, where Hispanic youngsters are even more ‘of
an enigma to mo/ﬁt téachers lhar) their Anglo schoolmates.

v . ) } o

‘Preschool Measures .

While ovaluating Head Slt,\lrt pr()gmfnﬁ and doing, other
studies in early childhood education, FTS résearchers have
had to devise new measures to generate the kinds of infor-
mation they need. These efforts led in the early 1970s to
the development of* “CIRCUS, a set of 14 measures that
allows preschoolers to'show what they can do plus ques-
tionnaires tor the teacher on the child’s interests, coping

L7 1s




El

[0 <+ styles, and other asbects of his classroom behavior.. An
exercise called “Noises,” for example, measures the young-
r~  ster’s ability t identify real-world sounds, and another, —

T C ”How Words ound; his. ability to recognize consonants
o " and vowels when ‘he hears them. First offered in 1974
’ . - CIRCUS is now used by nursery schools and kmdorgartens
acrossthe nation. .
, N + To adapt-the CIRCUS measure> t
e "~ " needs of young Hispani
ern Regional Office i
| = childhood specialists from the three dominant Spamsh

. S . )

.

“ Not merely verbal, the Norwalk tests - -
usilpuzzles, pictures, three- |

| dirhensional objects, and other
materials . . ,’ > o .
1‘. ) . X { EEN ¢
speaking groups in this ndtlon—Puerto Rigan, Cuban and
. » Chicano. EL. CIRCO should yleld informatiop that (NI“ not

only contribute to sound ihstriictional decisions about
these youngsters sbut 4lso be useful in evaluating the early
education programs designed to benefit thenf: The devel- |
opment effort is being supported by the Office of Chlld
D(\volopment HEW. d :

Critérion-Referenced Tests .7~

.
s

~ LTS made a similar adaptation of special tests for a New.
»  England school system. For ‘the Norwalk, Connecticut
schools, ETS developed six criterion-referenced tests tail-
ored to the local mathematics and. language curriculums.
in grades k-2, ETS stiffers wrote tost questions and trained

“teachérs in the rudiments of criterion referencing and the
7 ! . . R
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o R/ : ’ o X ‘,
( ) . el . )
‘ Pring lpl('s of measurement m gmu sral and -guided thvm as
o - they su},,p,ostv(l and revie wed test que'stmns . . )
— - Not merely-verbal the Norwalk tests use PUZz e, pic- -
. , tures, three- h’m('nslonal ob;mﬂts and other materials- to
) mcdsuro “the 4)up|l level- of devolopnwnt and |n(l|(ato
what he is ready to learn next. To put the school syste
growing number of Spanish- spvaking,.( hildren on an o
footing, t ls—hulnu.,ual specialists have adapto(l the tes
Hlsmm(_young,sters . .

— :
. Lﬁallweldia;;Se%corwdgry_ School 'I‘qsts _ ; N
- The problem of d\\('sslng, what children havo lvarned ?n bi-
‘ fingual programs is also acdte on the secondary school
jevel, where hittle worl\ has been.done: ‘When the Canadian
pravince of New Brunswuk for example, wanted to test
students in both English and French inits effort to produce .
truly bilingual graduates, acdiministrators asked ETS for help.
.8 ETS developed proficiency, tests for second languages
as well as ac hievement tests in.eight other subjects —with
parallel forms in both knglish and French. ETS staff mem-
bers trained local teachers. to write test questionsthat re-
flect the Cangdian curricufums, to interpret test results, to
. diagnase stuj(‘nt\ particular W(*akm‘\%ﬂ%, and to use the
[ 1S oral rating scale. . ~ .
S The smon(l language tests, us(_‘(l for the first time.in
1976, measure the ab|l|ty of ninth-, (-levénth- and twelfth-
t_,m(l( rs to read, write, listen ,dn(l speak the other Iang,uage
Ihe other.cight paraliel tests in [np,ll\h and French mea-’
ure what o student has fearned i v biology, chemistry,
physics, geography, economics, Instory, and nmth/plus his
command of his Home Janguage. The results are Qd for
: diagnosis and for collége entrance. ‘ . o
‘Since starting this project, ETS has be('n asked to
un(lmmkv other bilingual projegts in New Brunswick.as
well as in Quebec and Nova Scotia. '

ty e
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Junior College Tests-\

18 ..
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-, ) . ¢
Mexican Americans along the southem border have par-

ticular problems. Some of them speak ‘only Sgamsh ‘and -
some:of tham a mixture of English and Spanish—"border

idialect Nee less to say, these students do not do well of

’s‘tandard aptitude ¢ or achievement tests. In the early 1970s,
a-group of six junior colleges—the Border Junior College .
‘Consortium—asked ETS for help in copm% with their st -
dents’ language problems.
ETS staff members responded with~workshops . for
faculty members and students on”the theory of aptltude.
‘tosting and the techniques of wrltmg'multuple chouce

- questions. Then Chicano faculty members and stucdents

4 .

N . i

. “Chicano faculty members and
students helped create a Bllmgual A

\ -\,k

hehad.create a Bilingual Verbal Aptitude Test<a test With

n ultlpl(- < h(n( e and listening- (omprehensnon questlons in

In an dttempt to help these students bec¢ome fluent in
stam(ldrd English, LTS also devised a diagnostic test that'
/r(‘vmls whether they are “thinking in Spdmsh —if they are
using Spranish syntax or grammar while writing in-English.

The first experimental torms of the two tests were
tried. out on students in the fall of 1973, revised, and given

to students in all six members of the Border Junior College
%
¥

.
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Conm'sortium the. followmg, year-, the colleges are now in-
X vestlgatlng how they can use the tests most effectively’

o . * '

SOUND MEASUREMENT IS BASIC

N

Ol N
. /\s these pag,es |nd|cate blhng,ual educatlon is takmg, hold
»-ﬂat e\/ery level across the nation. No longer the rarity it, was .

-a d¢gcade ago, it |s st||| however, a relatlveﬂunew venture,
" — andmuch ploneermg, work-remains to be done.
(‘, - As educators devise methods of selectmg and training
- . \Bréspettlve teachess, evaluating programs, .identifying

i students to take part, assessing their progress, and handli;ttg
,ot‘her routine educational problems in a new conte
sound measurement assumes a eritical |mporta?\ce By
accurately describing what is going-on, measure;ment can
~he|p educators reach.the five million or so youngsters who
" Tomust start thenr edumtnons in a |anguag,<‘ other than En- .
‘ ' 'g,ltsh if the are to- succeed in school

> . A
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L) Check heretor a copy ot this issue, 10X U 2

_TO REQUEST FOCUS -

‘ N 3 \ ¥ A A .
ETS publishes and distributes the FOCUS series as a service
to people concerned with education. If you are not receiv-

ing the series léut would like to request it, ple ase photo- '

copy this page, fill |t in, and wnd |t in, N
v .

Name

Iitle

Organization >

ity State L “ /. e

() Check heretora copy of FOCUS 1 1HT CRADEE OF BEHAVIOR ?

t

9 .

' CORRECTION PLEASE

v . P

It you are already rec (‘l\/ll}g FOGTS but the m, nlm;, l(lh('l s

Ilhl( Curate or e mnpl(-tv please correct it and s(-n(l itto:.

\
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FOCLIS
Fducational Testing Service
£ ~Princeton, NJ 08540
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