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THE LANGUAGE BARRIER

A bou t five million' children in this nation do nokspeak
English well enough to succeed in schools that uselnlish

as the only language of insVtiction.

.1
! Yet English has not always been the only I nguage

used in the schools. For over half 'a century -- up UntilWorld
War I parents in Cincinnati had the option of sending
theirfchildren to public schoOls thatt.ised..Cerman in arith-
metie, reading, and writing classes. The New Yoils,City
schbols have taught some,' children in Chinese, French,

.
Creek, Italian, Spanish, and Yiddish for years. In the early

1960s, a . school' In INgdn teat:hit1g Cubans and
Anglos in both Spanish and nglishcl .true bilingual-bi-'
cultural program. Other schools in many states have been
teaching children in their bestjanguage, English or not.

Rut these schools' are the exception, not the rulo, and

many were techntcal violation of the law, since thbse
few states that (lid specifjf ,the language of instruction all
inanfted English in keePing with the melon -pot theory
of the function of education! Then the civil rights move-
ment in the 1960s made members of many ethnic groups



aware that their children had as rriiich 'right to appropriate
chc;oling as mainstream children But 'a dISPrOpor-

tionatp share of Minority, children, banished to a2sSeS for
slow learners and the retardedThad _high truancy and drop-
but rates and 'did not go alto college.

In four Southwestern states, to:cite but'one'examPle,
80 percent of the Spinish-surnamed popolatjOn 14 or older

not" completed high schbol" in the late 19605:.In Texas
alorte,-30, percent, of the sigh schbol studentsbUt 80 per-
cent of the dropoutsWere

TI e future, also appeared bleak for others who speak
English as a secOndlanguage ['LIM° Ricans and Cubans
along th eastern. seaboard, Portuguese and F. end, speaR-
ers in .New England, American Indians in t e southWe'st
and el*tihere, Qrientak along the west coast, Aleuts and
skimds in Alaska, and Concentrations of one or more of

theso and other ethnic groups spotted cross the nation,
.

primarily 4? major cities. By the end of the 1960s, there
were signs-df progress.

'Assaulting,the Barrier

Many educators had long known that the fault lay not with
the chi Itirembut with the schools,- but the schools lacked
the funds and the political support to do much about it.
Then in 1968, Congress passed Title VII of 'the. Elementary
and 'Secondary Education Act, which' allocates funds for
hilir gual programs, primarily for the eleinentary .grades.)

At that time, a number of school districts turned to
'for help. FAS bilingual specialistssome of whom are

bi :mltural by both family background and education.
:,,gan to offer advice and assistance planning, newpro-

grams, inseryice; training, evaluating curricauMs, and
handling other aspects of this new kind of program that
are amenable to the techniques of measurement.'

State goyernmentrbegan to follow the federal lead.
In 1971, Massachusetts became the first state to pass legis-

4



la 

J". 

A 

JO ,):1111,1 01)1M ('.4101 aS'0011,) U!'.) si 

"It?:)Qi JoAomo4 ',Whilst)! O411113.0101(1 Jo .3P11!3A 

lump umin 0.1.?:11,)Ayti oto 
II!" uoilp.mpo 

.?1'irk)(; 

' jo'Ajapotti l'.0)P111 01 si 511!)is :"T;P(1 

' paithllov Appoile' 161111 .311 '111P1MJil IP1161P:J 

npa ?(44,11! AHA!1.3ajji) 00.) prp 0.r00(1 

P JO 11011!SOO1111 'Lppat 
tilOOL113S' al.11 ir.tjAn Jo) 

i)J0r) AJoh alp SI1115 Lisill-ti) I J1sP4I 111,31SAS loop -)S 

augnci '3q 
)11?(I!--)!1-11'd' 01 A)!tinood(10 

Lopqi Paula!) L.1501.11 siuopnis ay) tploof dinpt,j ,510911.)5, 

0.41 pes spriir?00 uwifirm. 

az!uf3 uaipp'11)...ipPoi isju s! 's!111.01) 

01. Om otti 
.106111.3% 01 4() put'Liatuoi Olt 

JO a)).)11 .,-),Nutr.oyAn Loippy..) (i±rttp 

Jo asoch.nd a1,101,11) sJow:11-11);) i)110111P SIIS11.3(410.3 P 

S t 

riiiA411,01.1).0. )ioNii!ilwioxi , 

,-s-i---)u!LID Apo) ards byM uoippit) sliAny oto 
1))11-101A pi'q i:)!.11 10011-.)5 0-.A.1:)ueJ I LAN; otI1 

ay) inotil!An uoipruisu! JO 010,; 

ot.11 se iis!i9ul4tur11ipads A(.3'lpto siotp!N -A /W-, U! Aiiiprotu. 

-3Uell13 0111J IJOOD 0131.3.11111S S n ;no Awnoll 

.S1V00$ 4.114')) aw4,kin aqi 

'A.PM J0131111 0.1.3M St1113JWOJO113131111!1!(10004 15A0 

Ypoofins owis.pUP.' itth)poj too() Low 'put?' l!m p;)Anoi , 

_loi ,sawis oz inoge 'sin:aA mai ixau 010 1.1" 
!gum .1-10n e9111)0 

unIchltiiq JOj spun), nUI1P1.3(10.1a0P pit?: itullopul:tif Uorael 

, 
u,I*4 foppi )uqnday) u! aledpmed 

0) Ammioddo inlgu!ueauf e, way; p6iitrap 
\gsollti3 quaentsiato ii3eako; alive; ,spotpi 

aionmes seignoa tur!IHM,39sni ajpi 



. . most schools that offer bilingual
education have chosen.transitional
programs limited to the primary
grades,

the sounds of their "home" languages on paper (read) and
transcribe them (write) while they are learning to speak
English'so that they can later learn to read and write the
sounds of English.

.

But here the agreerrient ends. .Some "say that it is
enough.to 'teach children English as a Second Language
(ESL) and get therp as quickly as possible into clas\ses
where English is the means, not the end. ,. . ..

Others believe that merely transitional ESL instruction
denigrates, by 'implication, the c.hildren'scultural heritage
and thus undermines their sense of siclf-;.Worth and cripples
their academic progress'. Some cultural pluralists advocate
giVing children ESL,' courses about heir home'tqlture in
their home 1,-inguage, and other subjects in English. '.

Proponents of lull-blown bilingupl-biculturalpecluea-
tion go even further. They maintain that iri schools iyith
bilingual students, every! course should be taught. id both . ,

languages, every student should be taught, to speak 'the,
second language and to appreciate ,the_secon ? culture,.
and bilingual 'education should extend Am e emcritarY.

. .through secondary school and beyond. ,.:...--

,.. ,

The Usual Choice
2

'S..
`

From this range of options, most Schobls'that4fier bilin-
gual education- liave chosen transitional' programs limited
to the primary g'ades. The reasons for thooSing this mod,
est level of effort are not difficult to Path

. First, educators ariciprents.recognize that-it is imper-
ative that children have a goon corn nd of -,English if
they are to succeed in American society. In their eagerness :-

. .
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to teach children English, adults' Often ,overlook the ,posi-
tive value that Identificttion7with prtucl Cultural .heri-
tagecan have on a child's self-es.teent

Second, the difficulties attendant on "any.new v'entur'e

make 'relatively' limited efforts more attractive that exten-
sive ones.

THE IMPORTANCE OF LOCAL SUPP .RT

However ambitious a school distriti's bilingual program,.
liaison with the local community is a sine qua non to its

success. 'Schools with effective bilingual programs' almost
invariably- make great efforts to keep parents and other
local residents inforMed and often encourage them to be-
romd actively involved as Members of Advisory boards,
teacher a tutors, or in some othercapacity.

This .errO is needed because. in ethnic; communities
the distance etWeen- residents and the schools is usually
greater than other communities. Most parents 'andlpther
residents ha probably had little direct contact with the
schools, and h t experience they may ha've had may well

di it:Without Co muni-ty support
{ bilingual ed cation is likely to be

no more su cessful than traditional
educa

/!. hav_e been negative, .As a 'resUlt,..many schools find that
they must firStoCoQvini:e residents of the value of educa-
tion in general and.theri to understand the benefits.of bi-
lingual education in order to gain their support.

Without community support .bilingual edii atiorl is

likely to be no'more successful t.hari traditional e ucation.
Opposition can easily develop among parents wh believe

5



th4t their children will succeecLiallai.s.-sociP-4-only44414ey---
are totally ,assirriqated and'whc) fr ay resent any educa:
tional endeavor that takes time away from the "American-
ization" ProceSs. Ant if parents, because of a lack.. oaf

. knowledge orunderstAdIng, are opposed or indifferentAO
the bilingual program, it is highly unlikely that.their chil-
dren will accept ifor that it will be successful..

COPING WITH THE'SbHORTAGE OF TEACHERS
r

Olie of the first problems facing school districtsin.launCh-
ing bilinguzy echication is to fincl,qiialified teachers. Few
are available because there was almost no demand for
them until the last few yeprs and, consequently, no place
forthem to be trained.

But some colleges now train prospettive bilingual
leachersMostly on the graduate level, and mostly in
areas with large populations of a particular ethnic Woup,
Many, colleges work with school districts to 'give teachers
inservice training in cultUral awareness and even to "re-.,
tread" them into bilingual teachers.

Several universities in the Southwest and other's in
major cities fro.m coast to coast train prospective bilingual
teachers in Hispanic culture. A university in Louisiana
trains peWie to teach programs in Cajun French: One in
New Mexico offers Navajo, une in Rhode Island offers Por-
tuguese,and several offer multicultural bilingual programs.

,Inservice Training

Canada College.in Redwood City has a multicultural inser-
vice training program for teachers and paraprofessionals
working in the San FranciscoBay area to help them under-
stand and cope with the dynamics of culturally mixed



schools. To assess its effectiveness* 1974 the ETSBerkeley
office conducted surveys bOtil before and after the year-
1064 program. ETS is currently'foljowirig 'up some of the
part pants to see if they are succesWI in instituting mul-
tiultural programs in their school diWicts..-,

Some school districts can \furn to members of the.. .

ethnic group who are already trained teachers. It ismore
than likely that in a city with A large pOpulation of a par-
ticu,iar ethfiic group, the schools have teachers from that
group who an qualify, with or without additional, training,
as bilingual teachers. . .

In New .York City, bilingual residents, some withoUt
even high school 4Iploruas, begin working as teacher aides
and climb 'a- "careeriadder. as they dontinue their own ) '

gr.t.some schdoiClistricts can turn to
members of the ethnic,group who
are already trained teachers.

/
education. '(hey statt at an appropriate level of school and
attend as long as necessary while assuming- increasingly

greater re'spons" ility in the claiisioom. They eventually
graduate from 1 ical colleges with baccalaureate degiees
in education atisd become full-fledged bilingual teachers.'

'Retraining Foreigrirl-eai:hers

EIS helped the (ilk:ago schools and the National College
of Education in Evanston take another route in 1974. They
decided to recruit and retrain "normalistas,' graduates of
Latin American teachers-colleges, and asked ETS'for assis-

tance in selecting applicants. Staff members from.the ETS
regional office in Evanston ,and .headquarters in Princeton

7
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2

'devised a three-part screening process: proficiency tests of
both' oral and written English,-=and a test of profesigfpnal
educational knowledge,in Spanish

MeasuringProficiency In English, 4

assessassess oral ability, L LS language testers adapted to En-.
glish a method they, have used to test peotte in over 200
la g ges (including such exotica as llokartO and rangas

as the more routine Swahiliend French). Since the Late
196 ks, CTS has been training language testers for alb Peace
Carps, an organization that must be sure its stafirnember's
Overseas can cormuhicate well in tht `language of the
host country. Using a 'ratirig:scale Mitially developed by
the Foreign Service Institute of the DepartMent of Stale,

0111 . . . Wher than concentrafte--on
specific features of syntax and ..'
vocabulary, the scaleimeasures how
effectively a perSen can
communicate in language. ipilt

staff members have trained over 400 native speakers in
M countries to rate the !;peaking and crnprehension abili-
ties of Peace Corps members.

,

It is possible to use asingle rating scale for,all th.ese
languages because, rather than concentrate on specific
features of syntax and vocabulary, the scale measures how
effectively a person cab.-communicate in a language.'ETS.
trains examiners use the scale 'to rate 'speakers of. tn-
glish, French, or Spanish, and the examiners then apply.th
same criteria to their native tongues. The .ratingS, range
from 0 to S (the ability of a,n educated!natiye).

.

10



d hurdle was a Spanish
,adfation of twaCommon
Examinations, part of the tsiaitional
teaChtr 'Examinations. Iwo

nfO'demphstrate farther their ability to communicate
effectively in English, the applicants to the Chicago 'pit.-

warn took the Test of EngliSh as a FOreign Language'

(1-0ER), a test of reading, writing skills, and listening
comprehension developed by ETS for foreign students
applying to col eges in the United States.

,;Diagnosing KnOwledge of Tea hing

The third hurdle was a Spanish adaptation of two Common
Examinations, part of thv National Teacher Exarninations,

a series of ETS tests. The Pedagogfa y Conocimientos Gen-
erales,as it is called,evaluates the general and professional'

knowledge of education of Hispanics whOare interested in

bilingual teaching.
The National Co lege. of Education used the ,results

from all three.' measures 'to decide which applicants to
adeit and also to.plan instructional programs

that would enable eacli Of the 43 successful applicants td
qualify for degrees and certificates as quickly, as possible.

Setting Oral Standards

To help identify the minimum proficiency a teacher needs

in order to be effective in the second language, the State
Department of -Education in Illinois is working with ETS
and the Bilingual Education' Service Center (a federally

funded regional organization.). ETS language specialists
'have interviewed and taped a number of teachers speak-

ing both their first and second languages and then rated

"St
9



their abilities on the six-point scale. Admihistrators re-
sponsible for selecting bilingual teachers then listened to
the tapes and rated the:teachers as either acceptable,or
otherwise, without knOwing how'ETS language maters had
evaluated the speakers' ability, The object: to arrive at a.
rating that educators consider adequate. ,

INSTRUCTIONAL MATERIALS
. I

There is no shortage of classroOm Materials for the Ian%
gunge most frequently used in bilingual educationSpan-
ish, It is used in. dOzens of nations in the world, and al-

'

.'though 'pronunciation and vocabulary .May diffei some
what' from one nation toanother, most of the differences
are minor and,the grammar is pearli-identica,

With other languages, there are problems and deci-
sions to be made. There are no---or at bests vefy few
materials in most American Indian tongues. ,A1)fiough
French books and teaching aids' are plentiful, for rxarnole,
administrators must decide which version of the language -.

to use ---perhapts through consultation with parent If the
parents are Portuguese-speaking,do' they want their chil-
dren to learn the language \as 'spoken in Portugal or in
Brazil? If they arefriAl Canadiri do they prefer their chil-

.
dren to.,speak French as it is spoken in :Canada or France?

;SCREENING STUDENIS

Selecting 'children who need.or.can benefit from bilingUal
education is not as simple a task as it may at first-appear.
Even surnames chin be rnisfFading. One Colorado school
clisirict,`for example;recently had.about 600 students with

10

I-jispanic surnames. But. only 13 children spoke Spanish,
and all'Of them ha/higher .cores on language proficiency, ,,
tests in: English thanSpanish.

To select,_stu'derpts. for classes that use another lan-
guage Prim7-ilyw, the schools neeil a new kind of test a kind

II 2



till To select students for classes that
, use adother language primarily, the

schools need. a new kind of test'.. ip
.

of test that will iclentify.children who cannot handle English
well enough to understand directionsiWritten on the black-
board or given orally, express themselves fairly clearly, and
grasp subject, matter. A. California school district has de-
veloped such tests for. the secondary grades, but few exist
for the elementary grades, where the need is greatest:
(Existing language tests for the elementary gi.ades are us-e-
tul 'for measuring mainstream children's general facility
with the language, but they are much too broad to measure
classroom tunctiOning of children ju0 learning English.)

Measures ot c lassroom English, with norms for each
of the primary grades, would identify children who cannot
learn in English turd, ',lug., would indicate when they have
acquired enough,of the language to benelit from classes in
Which language is the means, not the end.

-2,N..)..Yeloping such tests would not be a quick or easy
tas<, Iltawfyer. Although ,the effort would entail no par
/icular,,ieitnical challenge, it would take a considerable
amoiX of work to document classroom usagesince
usag; differs tropit4egiorIto region, twat one instructional
yetting to another,,and ic.:.pg.rd.iirg to othktactors.

Until such tests are developed, school districts will be
forced to rely on observation, subjective judgment, and
other expedients to identity klij14en's dominant language.

EVALUATING INSTRUCTIONAL TOGRAMS

A basic question about any. educational program is simply:
how good is it? Is it doing whit it is intended to do? ETS
has been answering questions like these about many kinds
of educational programs for many years. Since the late

- 11
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1960s, ETS has been evaluating a number of bilingual-
bicultural (Chicano-Anglo) projects in California and Texas.

In a typical project, ETS helps the staff establish in---
structional, goals in measurable terms, trains teachers to
write test questions that meet rigorous psychometric stan-
dards, eips teachers create curriculuni materials, con-,
ducts workshops to sensitize them to cultural differences,
screens Spanish-speaking paraprofessionals, and so on.

Preschool Program

In Fountain Valley, California, the schools have offered _a
bilingual program for three- ad four -yeN-old Chic-ano and
Ang,10, youngsters since` 1970. The progrirm is designed to
raise the children's ability in their native tongues up to the
ay.era4o4evel by the time they reach kindergarten, to teach

'Spanish-speaking, youngsters English and English-speaking
children Spanish, and to develop ways of teaching chil-
dren't appreciate each others 'culture.

'Every year, about 100 children take part in the pro-
gran, and their parents learn to encourage them at home.
While evaluating the program during its first four years,
specialists from' the ETS LoS Angeles office gave teachers
inservice training and developed instructional materials
for. the children and their parents.

Primary-Grade Programs

In El Monte, California, the schools Are developing, Mario
Mdno, a fully integrated curritukim in English and Span-

ish for kindergarten through fourth .grade. About a third Of
the childrenspeak only English; the rest are bilingual and
almost half more fluent in Spanish than English.

Fvery.lall and spring from 1970 througlh 1975, people
from the ETS Berkeley'office tested pupils in reading, read-
ing readiness, cirithmetic, and both English and Spanish

12
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. . children who are in the program
longer do better on the tests than
children new to the program . ivy
language skills. The results show that children who are in
the program longer do better on the tests than children
new to the program (an indication that the program is suc-
cessful), and nearly-all match or exceed the growth rate of

a national standardized sarrfple. Most of the children's
parents are enthusiastic about.the program.

The California Board of Education is sponsoring a
demonstration project in the Azusa Unified School Ijis-
trict for children in kindergarten through fourth grade with
a variety of bilingual and cultural backgrounds. The object

to identify the child's dominant languag e, assess his
educational needs, and then plan individual educational
programs fOr each. Consultants from the ETS Los Angeles
office are helping teachers to develop process and out-

, come objectives for pupils with particular linguistic and
....Cultural characteristics.

The schools in Dallas, Texas have, been comparing
children's performance 'using four reading-instruction sys-

tems since the early 1970s. The Targeted Achievement
Reading Program (TARP), involving more than 16,000
pupils in 40 elementary school classes from kindergarten
through the fourth grade, was expanded 1973-74 to in-

clude ,multiage, multicultural, bilingual classes..Thle ETS
office in Austin audited the work of the school= district's

own evaluators tor .completeness and accuracy.

Elementary-Grade Program

In a project called lilJENO.(Better Understanding o Edu-
cational Needs of 00)4). in Hacienda-La Puente, Califor-

nia, more than 1,000, 41dren from kindergarten- through

X15
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seventh grade learn in both Spanish and English. The effort
has been effective despite the 'fact that, until the 1973-74
school year, the project had rfo bilingual teachersonlY-
bilingual; paraprofessionals and tutors. The program has .

also helped the tutors, who are high school students iden-
tified as potential dropouts; at least three quarters of them
have remained insehool.

Stiryeystof parents conducted by the ETS Berkeley of-
fice froM 1971-72 through 1974L75 revealed that, with rare
exceptions, they alpproved of BUENO. Fall and spring tests
showed': that the curriculum is tiffective. Surveys of stu-
dents' attitudes found that it strengthens the children's self-
esteem, and their better attendance records suggest that
they valued it. Partially because of the use of relatively,
low-paid teacher aides, BUENO has one of the lowest per-
pupil costs olthe many, bilingual programs in California.

Full Bilingual Seconda.ry School Program

In Calexico, California';,there is an unusually cpmprehent-
sive bilingual program En the secondary schools. It allows
students, 86 percent of who are native Spanish-speakers, to
learn social studies, mathematics; biology, and spoken and
written communication in either. Spanish or English in
grades seven through twelve. to assess Hispanics' facility

titTo assess Hispanics' facility with
classroom English,'local teachers
developed an oral-efficiency test. . . Age

with classroom ling101, local teachers develyped an oral-
efficiency test that reveals if a student can function only in
Spanish, can get along. in English, or is fully conversant in



di` there is i serious lack of
diagnostic and achievement. .

, -',' measures with sound psychometric
properties. ip..:,.. ..:

.,;)

the se,con language.. Test results'agree, quita closely With
ceach*rS' servations.of students' language abilities.

While assisting The program in its first eight years
(196t7,-68 through 1974-75),-theETS'.Berkeley staff evalu7
,atecl' the effectiveness of the test and loCally developed
te-ach'img,-,unfts, develOped reading. tests..in SpanJSfi, and

;,/helped train Hispanic paraprofessionals.

DIAGNOSTIC AND ACHIEVEMENT TESTS

Another basic problem in bilingual programs into find out
how much children have learned and what they still. need
to learn. While there is nol.hoitage of teaching materials,
there is a serious lack of diagnostic and'achievement mea-
suresit psychometric propertieTwiNh:)sound s.crin

Atte knowledge and abili-
,bes.chiklren have acquired is particularly acute at the pre-
school leYel, where Hispanic youngsters are even more 'of
an enigma to most teachers than their Anglo schoolmates.

Preschool Measures

While evaluating Head Start programs and cloi'ng.other
studies in early childhood education, V TS researchers hove
had to devise new measures to generate the kinds of infor-
mation they need. These efforts led in the early 1970s to
th.e development oN:IRCUS, a set of 14 measures that
allows preschoolers tC'show what they can do plus ques-
tionnaires for the teacher on the child's interests, coping

15



styles, and other as)ects of his classroom behavicit.. An
exercise called "Noises': for example, measures th(?.young-
ster's ability t2 identify real-world sounds, and another;
"HoW Words Sound;' his ability to recognize consonants
and vowels when he hears, them. First offered in 1974,

.CIRCUS is now used by nursery schools and kindergartens
across the nation.

To adapt-the CIRCUS measures t th educational
needs of young Hispanis, staff members ETS South-

ern Regional Office ih Atlanta are wo ing ith early-
childhood specialists from the three ,dominant Spanish-

-,

Not merely verbal, the. Norwalk tests
uses puzzles, pictures, three- (r'
diniensional objects, and other
materials. . .

-speaking groups in this nation Puerto Rican,- Cuban, and
Chicano. EL {ARCO should yield information that not
only contribute to sound ihstrtietional deCisiOns about
these youngstors;:but Nis() be useful in evaluating the early
education programs designed to benefit therii.: The devel-
opment effort is being supported by the Office. of Child
Development, HEW.

Crit6rion-Referenced Tests

Ts made a similar adapt,Ifioii of special tests for a New
England school system. For the Norwalk, Connecticut
schools, [ITS developed six criterion-referenced tests, tail-
ored to the local mathematics and, language curriculums,
in grades'K -2. F ES. staffers wrote test questions and trained
teachers in the rudiments of criterion ref 'erencin and the

16



Principles of measurement and guided them astthey suggested and reviewed test questions.
Not merely.verliattho Norwalk tests useTniz ries, pic-

tures,. three-dimension-al objeOts, and other materials to
measure the pupil'ti level of development and indicate
what he is' ready to learn next. To put the school syste s.
growinV, number of Spankh-speakin g-children on an e ual
footing, E FS-bilingual ypecialists have adapted the to s for

Hispanic.youngsters,

canadi ar,Secondary School Tests
. sThe problem of assessing what children hav'e learned in bi-

.4-, .
lingual protir-ams is also acate on the secondary school
level, where fittle work has been.,cione. When the Canadian
prciivince of New Brunswick, for example, wanted to test
students in both English and French in its effort to produce...
truly bilingual graduates,,adminiStrators asked FT,S for help. '

e ,f ES proficiency tests-fot second languages
as Well 'as achievement tests in.eight other subjectswith
parallel forms in both English and French. EIS staff mem-
bers.trained local teachers to write test questions#that re-
flect the Can dian curriculums, to interpret test results., to
diagnose. stu ents' particular weaknessos, and to use the
LIS oral rating scale..

The second-Language tests, used for the first time, in
1$)76, measure the ability of ninth-, eleventh-:and twelfth-
daders to read, write, listen, and speak the other language.
The other .eight parallel tests in English and French mea-.
sure what_ a student has learned in biolOgy, chemistry,
physic's, geography, economics, history, and math plus his
command of his home language. The results are ised for
diagnosis and for colliCge entrance. -.4

Since .starting this project, HS has been askec to
:.,

undertake other bilingual projeyts in New BrunswiC as

well as in Quebec and Nova Scotia.
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Junior College Tests.
-

Mexican Americans along; the southern border have Or-
_

ticular problems. Some of them speak only Spanisli'and
someof the a mixture of English and SPariish'border
clialect.'". Needless to say, these'students do not do well op
standard aptitude or achievement tests, In the early 1970s,
agrOup of Si it junior collegesthe BOrder Junior College
COnsottitig-taSkecrETS fOr help in coping,_with their stt.t
dents' language problems.

ETS staff members responded with workshops for
faculty members and students on'' the theory of aptitude
testing and the techniques of writing !'multiple-Choice
questions. Then Chicano faculty members and students

1114/2 :Chicano faculty members and
students helpedxreate a Bilingual
Verbal Aptitude-Test . . .

18

herhed.cre,ate a IjilinguaI Verbal, Apt it udeTest tesb3nth
ultiple-choice and list.ening-comprehension questions in.

nglish, Spanish, and border dialect. Future Mvestigations
ill.seek to determine if the new test is a better indicator

of erbal ability than standard aptitude tests in English.
In an (ittempt to help these students beeonie fluent in

stavidard I nglish, I Ts also devised a diagnostic: test that
,rovea Is whether they are "thinking in Spanish" if they are
using Spanish syntax or grammar while writing in. English.

HIE, first experimental forms of the two tests were
fried out on students in the tall of 1073, revised; and givep
to students in all six members of the Border Junior College

2O



,Cordsortium the. following year.-!the colleges are now in-
vestigating how they'can use thelests most effeCtively,

. .

SOUND ls)1EASUREMENT IS BASIC _

ilks,these pages indicate, bilingual education is taking hold
.-eat'e<iery level across the nation. No longer the rarity itwas

a .cade ago, it is.still, however, a relativeR.--new venture,
an much pioneerin.g work.remains to be done.

As educators devise methods of selecting and training
Ospqctive teachefs, evaluating programs, identifying

students to take part, assessing their progress, and handl*
other routine educational problems in 'a new conteA,
sound ifieasurement -assumes a critical importAce. By
accurately describing what is goinwon, measurqrient can
'help educatdrsreach.the five million or so youngsters who
must start their educations in a languagi other than En- .

-glish if they are to5ucceeO in school.

21
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