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" 77 _AN AWALYSIS OF SELF CONCEPT AND READING AS
"% . THEY ARE RELATED TO A SELECTED ART PROGRAM

DEWBERRY, willlam Baxter, Ph.D.
. The University of Michigan, 1977

Chalrpersén: Fintey C, Carpen-ter

.. ‘The problem of this stud was to determine the reiationship
betwecn a selected art progfaim and the extent of achievement
in reading and gain in sclf concept. b
The position expressed In this swdy was it a high degree
. of correlating exists between art and reading. This position
- was based vn the cbse rvation that many of the learning pro-
[~ -=-gessesof bothr areas are-similar. - The study focused on the
< ~* ,~changes brought about by the continued exposure and involve-
’ ment of students with senior citizens as teaching asslstants.
The aample consisted of seventy-four students from the

heterogeneously grouped schoois located in 2 small mid-west-
ern ¢ity. A total of seven teachers were involved. '

~ ¥ The nature of the study warranted that the sample be divided
Into three components. ‘The experimental school was composed

: of the Teaching-T.earning Communities {T'-LC; art program,

- and the control school was composed of 2 T-LC art program
and a Non T-LC component. The pre and post scores In read-
ing and self concept were collected over 2 period of approxi-
malely eight months. .

. The reading achievement and self concept g2tns were as-- ‘

.. _.. messed for purpoges of testing the following hypotheses: tHy-

pothesis 1: The atudents who are exposed to the T-LC convept

" of art will exhibit better scores in reading than those students
- who are not involved, Sub-Hypothesis I-1: The ait students

of e experimeatat school will exhibit, signifigantly higher * -
- seores in readlng than both groups in the control school. Sub-
. Hypothesls 142: The T-LC art students of the controi sehool -

7 whil show greater gains in reading than the Non T-LG, art
- stodents_, Hypothesla ®: The self concept of the T-LC control
~ studsnt will be -mbore positlve than those of the T-LC experi-
-+ mental student. Hypothesis Ii: Students in the T~LC experd~ - .-
- _ . mental school will have higher mear sel ~ance). scores than
: the students In the Noa T-1LC ar. ..
" The students from the T-LC control s -
- méan self concept gains than the smdents M .. +~LC art
- program,
R Therewere no signilicant differences observed in readlngvhu-
I - the T~LC experlutental and the T-LC control art stud¢nta were
-7 . " compared with the Non T-LC students, When the T+LC expert-
. menatal schooi wascomps edwith the control school therg wereno
i+ ¢ significant-differences inreading. However,whenagrade-by- *
- grade analysis {3’ made comparing the samecomponents, the fourth
graderacl the T-LC experimenta! school had slgnificantly higher
1+« 7 resing scores than the T-LC control group. The comparison
et . inpending gain betweea the T-1,C controf group and the Non T~

£.C control giroup were nct stigniifcant.

The analyals of the post sclf concept scores and the ‘gelf
concept gain of all the groups compared also produced results
" that were not signlflcant.
.An analyals of the :eading gain of all groups provides a

more positive perception of the T~LC program’s effectiveness.

Ihe T-LC group in each school with the longest amount of ex-
posure to the concept holds 2 distinet{ e edge in the amountof
v reading gain. .

- Baged upon. the findings of thls research, this writer rr.com-
mends that {1) aiternate Tesearch deslgns be congidered when'
ansessing the academic value of a progeam such as this, (Z)the
ssmple should be contined to one ‘ustitution due to uncontrol-
able variables, and {3) that the atnount of research in the area
of art education be expanded to ascertaln itg academic poten-
thal. Order Mo, 17-26,228, 163 pages.
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fourth and fifth grades of two schools. The Students were In .

- PROACH TO BEGINNING READING WITH A BASIC

FERIC R : A

CHILDREN'S SELF-SELECTION OF TRADE BOOKS:
MEASURED. BY THE CLOZE PROCEDURE

FERGUSON, Amne M., Ed.D. ©t
Univeraity of Arkansas, 1977

“Major Professor: Dr. Irvin L. Ramsey ~

The major purpose of this study was to determineat what
level {frustration, instructional, or independent), as measured
by the cloze procedurd, sixth grade chlldren selected trade
bocks when a wide selection of books was available. Answefs
were sought to the following Questions:: 1. What proportion of
aixth grade caildren selecied thade books at frustration, in-
structional, and independent evels when provided with a wide,
selection of books? 2. Was there a differencg,between boys
- and girls in the difficulty level of books Selected? 3. Waa
there a difference between high and low achievers in the dif-
ficulty level of books selacted? 4. What types of literature
were selected? 5. Were specific authors chosen frequently ?
Data were obtained from one sixth grade heterogeneous s
class that contained sixteen girls and fourteen boys. The ‘
principle 6f delf-selection suggests that the child will select 7
.books of an appropriate level of difficulty. On three different/
occasions, the sample selected trade books from the school

library. The cloze procedure was the instzument utilized to
determine the level of difficulty (frustration, {instructional, or
independent) at which the sample selected trade books. The

-cloze procedure is a technigue implemented by systematically -
deleting words from a prose passage. The responses, glven in
place of the deleted wordé, are then evaluated, thus reading:

_lavels can be assessed. Percentages were computed and pre-
sented for the sample indicating proportions at each level,

A t-test at the .05 level was computed to test the significance s -
between the mean scores for boys and glrls and a]so fer high -~
and low achievers. : v } ¢

The following conclusions were chrl\red I More than 58
percent of the sample consistently selected trade bookwat in- )
dependent levsl. ® ™ -re was no significant difference be- v -
twasn h~ ihe difflecity level of trade books se-

«8 & highly significant difference batween
- +ow achievers in the difficulty level of books se~
Jected. 4. Most of the literature selected was fiction. 5. The
most popular trade book authors choéen were Matt Christopher,
* Laurs Ingails Wildar, and Lols Lenski. -
Order Ne. ﬂ-za,s'n, 95 pnm
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. A COMPARISON OF TWO DIFFERENT PROGRAMS ?CR ‘.
" IMMPLEMENTING THE LANGUAGE EXPERIENCE AP~

READEH PROGRAM AND PHONIC SUPPLEMENT.
{VOLUMES 1 AND 2)

FISHMAN, Thérése Gauthior, id.D.
Boston Unive. sty School oo Education, 1977

Major Professor: Roselmina Indrlsano .
The purpose of this study was to compare the effects of two

different programs {or Implementing the language experience

approach to beginning reading {the researcher’s and Allen’s)

with & basie reader approach and phonic supplement {no formal

language experience program) on yeading achievement, listen-

" ing comprehenslon, oral Janguage development {mean sumtar .
* of T-unite pey uiterance), and altitude toward reading. The o
study also attempted to determine If there was a difference In
sftitude toward sppmchu used in teaching reading of teachers:

. involud inthe ltlidy
1 . L4 - ‘e
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‘The researcher’s Interest-based language experience pro-
. gram has a bufli-tn phonic/Lnguistic component and a skills
. checkllst; while Allen's language experience program, found .
in Roach Van and Claryce Allen, Lan Experiences in
Early Childhood (Chicago: Encyclopaedia Brlgaﬂca, 1959), .
™, willizes cach student’s experiences and teaches phonic/linguis-
tie skilla incidentally. Teachers using the researcher’s pro-
gram also had six workshoPs in creativity, while teachers
using Allen’s program had six workshops on the implementa-
Hon of Allen’s program. Teachers using no formal language
experience appreach had nowork .hops. |
_ Students and teachers in nine first grade classrooms in _
‘ five parochirl schools located wilhin the Greatar Boston areh
- . comprised Ihe sample.

. The total sample of 257 studemts was admintstered: !
-, 1. The Murphy-Durrell Reading Readineas Analysis at the
©*  beginning of the schobl year lyurﬁlmmtﬁ Ability
. ZXest at the beginning of the schaol year 3. The *Sap Diego In-

. ventory of Reading Attitude” at the beZinning and eng of tha
school year 4, 'The reading and listening sybtests of the Stan-
ford Achievement Test at the end of the school year. , In afidi- §
tion an oral language sample was slicited from each student

at the beginning and engd of the scnool year. N

The nine teachers particip~ting in the study were adminis-
tered the following: The “San Diego Teacher inventory of Ap-
proaches to the Teaching of Reading® at the beginning and end
of the school year. ) )

Data provided by tesling the 257 students were statistically
treated using analysis of variance,-analysis of covariancé, and
T the Sehelfé test a5 appropriate to the task. Date provided by

teating the nine teachers were analyzed by stating mean change

i in attitude toward approaches‘used In toaching reading. - .

. The flndings wern: 1. There was a significant differgnce

=« (p<.05).among adjusted treatment group means in redding
achievemen.t, using reading readindss as a covariate. Resulis
on & Schelfe test showed this difference to be in favor of the

- - researcher’s program. 2. There was no significant difference

- Amohg treatment £roup means in listening comprehension,
using reading readiness as a covariate. 3. There was a sig-

. nificanl difference (p<.002} among treatment group means fa

NN attitude toward reading (post-test), using reading readiness

. #nd attituds toward reading {pre-test) as covarlatbe. Using a

s step-wide analyals of regression, pre-test aftituds toward

reading was found to be the more-important covariste. Whils
all roean attitude toward reading scores decreased Irom tha
September to May administration of the idventory, studa=sg
using either the researcher’s or Allen’s programs dac reased
fewer mean polnis. 4. There was a significant gifference
(p<.001) among adjusied treatment group means in oral lan~
guage devalopment (post-test), using reading readiness and

. oral language development (pre-test) as covariates. Usinga
step-wide analysis of regression, pre-lesl éral Fanjuaye de-
velopment was found to be Lhe more-linportant covariate._
Schoffé test results showed this diffecence to be in favor of the
regearcher's and Allen’s programs. 5. There was’s mean di-

*  fererte in attimdg‘toward dpproaches used In teaching reading
amorg teachers in the three treatment groups on the pre- fn”
post-experiment adm inistration of an attltudetownrd approaches
used {ntoaching reading inventory. It was concluded that teache
ers using the researcher’s program changed the mosi, particu.
larly on those responsés which measured attitude toward basle
reader and language experlience approactes.

. It was concluded that the researcher’s program produced
reading achievement scores bittor than those produced by
either Allen’s program or no formal language experlence pro-
gram using reading readiness 2§ 2 covarlate. In attitude to-
ward reading a.rg:l oral language development both language ex-
perlence programs preduced more~favorable geores than those
produced by no fprmial language experlence program. Toachers
valng the researcher’s program exhibited the highest mean '
change in attituds toward basi¢ reacer and lJanguage expertance
approaches of all three groups. s

Order No. 17-31,640, 404 pages.
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AN ANALYSIS OF THE VOCABULARY OF WRITTEN DIREC- * .
TIONAL STATEMENTS IN GRADE ONE LEVEL MATERIALS , -
of THHEE BASAL READERS

KITCHENER, Anna Marceha, Ph.D. &
Kahsas State Unjversity, 1977

The Pravlem ¢ | o .

“The purpose of this study was () Lo determine whether the |
words used in wrilten directional siatemenls of the workbooks | |
and workeheels of three basal readers had been previously tnr
troduced in the controlied vocahulary; {2) to determine whether

. the vocabulary used in written directional statements of each”

Conclusions .

-

a0 E

serles was Substantiaily different (50 percent) from the written
voeabulary of each of the others; and (3) io detérmine If yocab-
ulary used in written directional statemenis of each feading
serles was substantially different (50 pércent) from the con-
trofiled vocabutary introduced In the other two reading series at
grade one level, .

-

-

The thiree serles randomiy seiected from a group of elght
m&;or publishers of instructional mulertals In reading for young
children were the Ginn Reading 360, 1973, 1969; Scolt Foresman
New QOpen Highways 1974, 1967 and Houghton Milflin Readers
1974, 1971. These gcrles were alse found to be Included in the
reading curriculuin of three adoplion stutes (Texas, California
And Florida) and other schpol systems across the United States, -

‘The method of implementation was by means of an aclual
word‘count of each series. The words which made up the con-
trolled vocabulary of cach group were then analyzed to deter- * ~~
mine whether these same words were included in the written .-
direclional statements of workbooks and worksheets accom-

FPanying the texis. -

. -

ay,

The conclusions renchied in this study were: 1. That dispar-
fies do exisi i the quantity ad vatation of words uscd tnwit -
Llen directional stitteucnts and those te wheeh the learners have
been introduced, 2. That hsparmties existed among (he wrilten
vocabulary of the Ihree series which excoeds 50 percent. 3. That
disparitics exisled minong the writien vocabulary of gne series
and lhe controlied voeabulary of another which exceeds 50 per-
cent. 4. That some $eries mike minimal use of written divec-
Lional statements for fivst grade reading materials - and de-
pend mostiy on orai guidance from the (eacher for the dellvery
of Instruetions wilh individugl exercises. 5, That thosc sertes, )
which make little use of written directional staiewnents — have  *
not provided “uniform statements” to insure familiarity with
vocabulnry employed in the directions glven, 6. That “concep-
ttal, comprehension” on the part of learners could still be a
problem for first grade readers who expertence difiiculty in
following directions walh academic lasks. .

Y .

Fl

Recommendations

On the basis of the experience of this study, it is recom-
mended; 1. That creators of texibook reading materials for
firsi grade learners continue the use of wr.'ten directional
wtatenien.s in wirksheclyy and othier indeprndent learning ma - .
teriais - but to insure that ali vocabulary empioyed in written
dtrectionai stalements have been introdueed prior to using the
worksheeis. 2. Thal those creaters/publishers of first grade .
reading niaterials whe use the methcd of “oral teacher direce .
tion”, provide specific statements for ‘he teacher to uge, Vo-
cabulary employed In the speedic statements ohculd be that
which also has been introduced to the learper priox to the aca-
‘demic exercise. (This rocommendation would help®alleviale the
problems associated with ¢anceplual comprehension difficul -
ties.) 3. That those creators/publishers of first grade reading
materials deveiop a sysiem whereby there is a Commonality of
controlled vocabulary from which directional vocabulary ig de-
rived which exceeds #0 percent, .
Order No, T1-28,045, 183 pages. :
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/'J'BE EFFEC’I‘ OF A READING ACTIVITIES PROGRAM
UPON THE SELF-CONCEPT AND READING ACHIEVE~-°
MENT OF PRIMARY GRADE PUPILS -

) &
KUPEC, 'Patricia Amy, EAD. ¢ )
,Bnlversity of Pittsburgh, 1977
Liany scucathrs hive demonstrated tl & importance of ac- .

tivity in the learning process but there has been little research
that has been conducted on the relationship between the use of
an activity-based program and the seli-coneept and reading
", achtevement of pugils.
. The intent of this study was, then, to determine whether
pr{mary grade pupils who parlicipated in am act ivlty-based
« reading program exhiblted a higher levehof seif- cgncapt and
reading achievement tha.n did those pupils who did not particl-
pate in such a4 program. - .
A total of four hundred sixty-three ]mpll.s in: grades ole,
two and three pariicipated in the séli-concept phase of the study
and three hundred fourteen pupils ingrades two and three par-
ticipated in the reading achievement phise. The pupils were
equaily disiribufed among the gracles and in lhe control and
- experimental groups.

The pupils were enrolled in the classrooms of - Pimburgh
Public School teachers who participated in an In-service ln-
crement credit workshop designed specifically to develop the
“Reading Actlviles Program.” Participants in lhe study were
* ramdomly assigned to the experimentai group or the contiol )
group. Tcachers and students who comprised the experimentai
group used the “Reading Activities Progeam® in conjunction
with the adopted basal readmg program immedialely upon com-
pistion of the workshop; teachers and pupils In the control group
utilized only the basal reading system and used the *Reading
Activities Program” only after the completion of fhe experiment.

‘.c The SCAMIN Test of Seif~Concept and the Metropoiitan
hisveinent Test wers administerad to ait of the students at

the onset of the experiment and these scorss served g3 the *

pre-test scores. Afler approximataiy one semesler the same

te  wire adminigtered and the results served as the posf-test

B

Hypolheses dealiny with sex, treatment, grade and two- and .
three-way Interaction were tested through a three-way factorlal
anglysis of vartance of mean gain scdres wilh an aipha levél of
05. The criterion varigbles of seli-concept and readin
fchievement were subjected to this analysis.

The findings on the criferion variable of seif-concept ingl-
cated that puplls In ali three grades of the experimental group-
achieved a Ligher ievei of mean gain scores than did those
puptis {n the controi group. Puplls in grade ope of the experi-
mental group, particuldriy boys, exhiblted the' greatest meah !
galn scores. Thé analysis of variance alsn indicated a highly f . ’
Slgnificant thrée-way interaction of sex by iv¢atmept by grade.

R was virjually impoasible to separate the effects of thege
vzriables or to evaiuate the influence’ that any one or nny cdm-
biration may have exerted on ancther. .

The findings on the criterion variable of reading ach.e
ment Indicated that experimental group pupils In grades tw
and three with the exception of males in grade three, attainkd
higher mean gain scores in reading than did those studenls!in
grades twe and three of the controt group. Inthe examinatfon
of the maln effects of the treatment, that IS the experimeat
and the control, on the measure of feading achlavemenl It (ras
found that there 1S a highly significant difference with p =002,
In addition, there was a significant two-way interzctlon on the
galn In reading achievement for sex by grode buf there wasino
aignlficance aitached to the interaction of sex Hy Ireatment,
treatment by grade, or sex by treatfuent by geade,

P

~ +_ The data indicates that the ireatment was highiy.significant.

Thﬁ‘ fividing suggests-that-reading activitiea in the classroom
“are meaningful and beneficiai in promating reading ach.{ev mént———
" for hotk male rd female students.

Ofder No. T7-21,248, lzd'pages.
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RELATION BETWEEN COMPUTER-ASSISTED INSTRUCTION

AND READING ACHIEVEMENT AMONG & FOURTH, FIRTH,
«ND SIXTH GRADE STUDENTS . .
LITMAN, George Howard, E4.D. ’

Northern (llinois Untversity, 1977 .

L) ~ -

The general purpose of the study was to detérmine the efiett
that participation in a drill-and-practice computer-assisted
instruction (CAY) program had on reading achievement. Spe-
cifically, this study sought to reaffirm the curcont theory, that ‘
there was a positive relationship between CAL participation
* and reading achievement at the eud. of the ycar ol instruction '

as weli as two years after instruction. Previous studies hag ¢
shown this'relalionship existed al the end of the year of instrue-. ..
tion but longer {erm results were not availabie, - .

The lowa Tést ol Basu: Skitis (ITBS) reading achievement
scores at the end of the year of instruction and two years after,
instruction of students in the middie grades wio participated
In CAl were compared to ITBS readlng achievement Sctres
of similar sludents not,participating in CAL. These rawscores -
were converied lo 2 scores before the comparison since the
students took a variety of [evels of the ITBS. A factqrial co-
vnriance procedure was uged to allow the simultaneous com+
parison of $cores of male and female; lourth, ﬁftl., ancl sixth
wrade; CAl and nen CAI partic'pars.

In the analysls of covariaice proe edures of reading achleve-
‘ment séores at the end of the year of instruction, statistically
signibicanl F values wére found on the instruction method and
sex mmin eifects 15 well as the inslruction methdd and grade
level interaclion. In the analysis of covariance procedures of
the reading achievement scores two Years ulter inslruction, .
stalistically signilicant ;F values were [qund for thd instrnes - _
tion melhodl and grade levei maln efiects as well as the instruc-
tton inethod and sex interaction. It was concluded that fourth -+
and [ilth grade CAI participants scored higher on the test of ¢
. teading achtevement at the end of the year of Instruction than
d1d non~CAf participating students. It was 2lso concluded that
male CAl participants scored higher on the test of reading

= achievement two years after the year of instruclion-than did
nue non-CAl participa.nts

Additionally, the eifectiveness of CAL as a viable instruc-
tional technique was promoted for lhree reasons. The in-
creased reading achievement scores of CAI participants was
not only statistically significant but when converted to grade T
viuivalent scores was apparently Important and desirable.

This increased Achievement of CAI participants was obtalned
at relattvely iow cost. Finally, this achievement was accom-
plished by middle grade students who have been considered as
hopeicssly unsucceasful in special reading programs.
Order No. 77-20,883, 79 pages.
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A LONGITUDINAL STUDY ON THE EFFECT OF READING
INSTRUCTIONAL METHOD ON THE WORD [DENTIFICA-
TION RESPONSES OF CHILDREN ACQUIRING READING

LOPARDO, Genevicve Susan, Ph.D.
The Uni\-ersjty of Chicagro, i977 . .

Chairml'm' Rebeeea Barr e .
Purpose. The primary purpose of lhis study \ns to lmrestl-
it rsp s e, s
. :?E;:ht;ﬁms:::nlgaiy&egu;pg% w:‘sl dto study Ih ::;';?:utl.mngs;e o?d! "8
tlon In word jdenlification, Fmeot ngun‘ga tatermd-
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Three types of language information were studied: graphic
information (scund-symbol assoclation), contextual informa-
tion, and the use of the word sample {the set of reading words
taught to the chtldren), The child's usg of language informa-

. tign was inferred from sezmented errors, nonsédnse errors,

“ and errors that were graphically similar to the text; the usé
of contextual Information was inferred when the error was con-
textually appropriste to the text; the use of the word sample
whs inferred when the error was {rom among the set of read-
ng words taught the child. h L

Melhodology. ‘The comparative case<study method was
used Lo s_tu@ the learning of three average aptitude, non-read-
ing k;lr;dergarten girls instructed by three dulferent reading in-
Structional methods: combination, phonie, and whole word. -
To tnvestigale the effecl of instructfonal method on ehildren’s
word identi fication responses, detailed anecdotal records were
kept for each subject during instructiona} s€Ssions, monthly
tests on isolated words and contextual material were ndminis-
tered, and transfet of reading skill development to non-in~
structional material was lested,

+  Conclusions. The lolHowing conclusifns were drawn rela~
tive to the primary purppse of the study. (Ia) Instructional
1 * method was nssociated with advantages and limitations for be-
ginning readers at different stages during reading acquisition.
JDuring the initinl stages, the blending within the phonie method
caused difftbulty. which was overcome in later stages. How- »
ever, oral reading was less fluent for the phonic-instructed, *
* subject than for the'other two sufjects. The combination
method was difficult at initlal stages npparently because the
method involved whol2 word learning and word parts. After
the initial difticulty was overcome, few subsequent difficultles
‘were encountéred within the combigation method. The whole
word method was initinlly easy but became increasingly diffi-
cult as the number of words {aught and the similarity between-
words increased. (IB} A phonic emphasis exceeded a, cotnibina-
tion approach which in turn exceeded a whole word approach
1n factlitating children’s identification of novel words. {lg) In~
structional method wns neither related to use of contextual in-
S formation nor Lhe tehdency to draw words from the word sam-
ple. -
The fol lowing concluslons were drawn relative to the sec-
ondary purbosévof the study. '(2a) The segmentntion error was
found 40 be & good Indicator of the chiid's use of sound-symbol
assoclation; the graphically similar and nonsense errors-were
problematic as indicators. (2b) Allhough all subjects produced
low propartions of conlextuatly appropriate errors, transfer
test evidence indicnted all subjects were able to use contextual
information to identify words. Therefore, reading errors are -
problematic ihdicators of children’s use of contextunl infor-
mation. {2¢) The word s: mple error ‘(used in past research to
infer a whole word approach to word identificatioB) was used
by all subjects. Therelore, this error lype was not in indi-
cator of method but may be related to the type of muterinl used
i instruction. . .
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FIFTH-GRADE CHILDREN'S PREFERENCES FOR ILLUS-
TRATIONS IN MIDDLE-GRADE BASAL READING
MATERIALS -

LUCAS, Danlel Joc, Ed.D.

Montana'State Univerasity, 1977

The purgose of this study was to: {a) investiga®® prefer-
ences among fifth graders for Rlustrative style found in basal
readers {t.e., realism, cartoon, abstract, imgressipnistic,
photographic) when the illustration accompanies a particular
literary form (l.e., legend, poem, biography); (b} examine llue-
trutions Irom ail the selections of the five major basal reading
series_tuxts wriiten for middle grade chilcren ln order to clas-:

- - o . e

uate, ind categorize as to litérary [orm, the approximately g00 -
splections (rom the same (ive basal reading series texts wricten
for mlddle grade children. .

The problem was investigated by: (7) a review of literature
related to the problems; (b) 0 review ol the five mmajor middie
grade reading texts; “(¢) an 1nvestigation of 521 fifth grnde chil-
dren’s prelerences for illustrntive style; and {d) a tabulatlon,
analysis and comparison of data gathered.

The major conclusions of the study indicated that: {a) lhe
rank order of literary seleelions in hive major middle grade
reading texts was: infarmationyl article, poetry, reading ac-
tivities, contempodnry reatistic fictlon, traditional litérature .
{including legend), biography, modern fantasy, historical fiction,
and drama; () the highesy percentage of iNustrative styles for
tegend, poetry, and biography m the same texts was impres-

sionistic, photographic, and photogrnphic rhspectively: (c) there

was . preflerence among filth graders’for illustrative style
when the Hlustration accompanied the lilerary formis legend,
poem, blography; {d} there were significant differences between
the following when the illustration neeompamed @ particular
liternry form:  male and feinate (il g aaers” preference-? .
poein; Me'xicqn Anerican and-Caucasian filth graders’ preler-
ence- -biography; Nativs Jumerican and Caucastan [ifth graders’
prelerence--legend; non-Cuaucasian and Caucaslan [ifth
graders” prefercnce--legend, .

The major recommendatlons of the study were {a) nll per-
sons regponsible for {he purchasc of inaturiai to use in the
teaching of readimg to imddle grade students should réecive
training m eritically evaluming llusications as well as the text, «
due to the large amount of space and dollar outlay committed
to illustrations und the resulling cxpense to school districts?

(b) photeyrraphs were utilized highly by pubiisheis and students
___n the studs tended to choose photographic styles for poem and
hiography. Personnel whe are eralu:ting reading lexis for use

-

with miiddle grade students should be aware of these prefer- .

ences. The Irend in published smaterials Lo include niore pho-
tographs shouid be encouraged,’ )
. Order No. 77-25,632, 225 pages.
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TRAINING FIFTH GRADERS TO TEACH: THE STUDY O |
A CROS5-AGE BXPERIMENT

MYERS, Edward Joseph, Jr., Bd.D.

Boston University School-of Education, 1977

Major Professor: Ralph L. Mosher

The purpose of the study was to examine'tie issue of train-
ing for cross-age teaching and to study the effect of training on
+ g group of fifth grade students, Thé study grew out of the cur-
rent interest in cross-age teaching as n vehicle for psyciwlog-
ical education and the realization that'thd question of trainlng
had not been well researched
The study was conducted at the Valentine Almy elementary .
school in Cranston, Rhode Island, Flfth grade students in the .
Experimental gréup were trained Lo tutor lirgt graders who
needed agsistunce in sight word voeattiary. “The [ifth graders
- in the Control gfbup also tutored lirst graders but did not pir-
+ _ ‘Heipate in any training other than the use of sight vocabulary
word cards. . '

The study utilized aspetts of both experimental and clinical
research. A two group, pro-test, post-test, control group de-
sign was used. Both BExperimental and Control groups started
with twelve sludents. The Study was desigoed to answer the
quesilons: 1. What are the teachlng hphaviors of fifth grade .
ghedents prior to any training? How do they redct In typical tu=
torlng situations? 2% As a result of the tralning experience,
do {ifth graders demonstrate a knowledge of recommended
teaching practlces as measurad by their q}gm'lm-rmtlee on A tu-

@ 1y tre type of Tllistrative sty lesim:_ng_mﬂnad, eval- .
E l C . . ) .t . 3 --—‘-_.______________‘__-—. - s ¥ )
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toring simulation-test? 3. As a resuit of training prior to tulor-
ing, do fifth graders e¢xhibil improved rlassrcom bebavior as
measured dy teacher ratings? A relatgd question sov~ht to de-
termine il the cx'perience of tutoring resulted 1n a4 measnrable
change of their classroom hehavior. 4. Do first grade students
instructed by trained [ifth graders demogStrate an increase in %
their knowledge of sight vocubulary grenter than first graders
instructed by untrained tutors?

A teaining program consisting of eleven one lour sesstons
was developed, The content of the trainlng program was based
on research as to-what constiluted “good™vteaching, clues [rofn
the*literature on zrosd-age experiences with elcmentary plpils
as tutors, and relevant factors in the devélopment of the child

; that could serve as a guide.
Tie instruments used to assess the elfecis of the training
- program were: < Tutoring Simulation Test developed by the
experinienter; the Devereux Elementary School Behavior Rating
Scale, and a word test consisting of 200 sight vocabulary words.

The results of this studly indicated that the teaching behav-

®  jors of [ifth graders prior to training was characterized by a
tendency to use very authoritarian behavior In dealing with
problems. They tended to react very harshly when their posi-
tion was challenged. {t was also found thej did not infliate in.

- struction weil, but they did employ sdcial reinforcement tech- .
niques to some extent. Analysis of viriance results of the
Tutoring Simulation Test indicated the Experimental group

showed significantly greater knowledge of recontmended psy-~
chologleal and pedayogical techniques alter tralning, Sigaifl-
cant resnlts (P-£.01) were suslained In a post hoc analysis of

. the mean scores by the Sgﬁeﬂ'é method. Regarding the effects
of the training and tutoring on classroom behavior, neither the
training rior-the tutoring had any significant or striking clfect
on the way participants themselves behaved as students In thelr’
classroom. First graders who were instructed by trained tu-

. . ftors learned tnore sight vocabulary words than those instructed
by the untraiped tutors. Aithough tne raw score dillerence was -
largo. it wad 6T Tound t¢ be ot a levei of statistical siEnificance.

Hecommendations were niade to: (1) closely supervise ele-
mentnry tytors Il they are ‘utilized In cross-age programs
where the ycunger children are inclinad to chmllecge authority
or to test {imits; {2} carefully study the issue of fraining in

* plaaning all eross-age programs so that the needs of both tutor
and tutce Are addressed; {3) agyess the teaching behaviors of
participatl'ng students belore eross-age teathing is undertaken;

" {4) considgr the use of s{imulation techniques as a way of deter--
mining how students may react In preseribed situations.
‘ot . Order o, 77-21,665, 170 pages.
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SOME EFFECTS OF EXPERIENCE-RELATED READING
INSTRUCTION ON THE WRITTEN LANGUAGE DEVEL—_-

..OPMENT OF FIRST-GRADE CHILDREN

!
-

QUINN, Anne-Marie Vickers, EdD. .
University of Maine, 1977 . '

-

. .Adviser: Robert E. Lowell . .

The purpose of thic sludy was to determine the effcets O;I_,
« the written expression of first-grade childeen when the chil-
dren's own spoken words are usedas the basie material lor
teaching resding. [t was the researcher’s intent to clearly
explicate n method, influenced by the dcvclopmenta.l_ stages of
Erik Erikson,.for teaching experience-relaled reading, and to
provide some evidence of its elfectlveness. -

The population for this study consisted of the 483 Grade
Onc ehlldren in the seven elementary schools Of the Bangor,
Malne, Pubile School Syatem. Experimental and control Eroups
of seventeen pupiis #ach werg drawn {rom the three Grade One

¥ "

Arunrext provided by eric [

[
¢lasses in Fruit Streel School, Ihe elementary school {dentifled |
as belng mosl completely representative of the popuialion of | |
the city. Two of the Grade One classes were tavght by conven- |
tional basal reader nicthods; the third whs taught with a lan-
guage—expe‘rien ¢e agproach. Subjects for this study wete ran- |
.doinly drawn and randomly assigned to the “experimental or the |
control group. . N '
The experimental group recdived cxperience-related read.

Ing instruction for ninet‘y minutes, twice a week, for 2 njne-

week period. Beginoing reading materials were based on the
experiences of the children, the children helpéd the teacher

ercate the reading and writing material, and vocabulary words

. were taken {ron) storles composed by the chiidren. <

Written language samples were collected fi i-
mental and control groups near the end of the mr:-\bv%tgkeg:..n —

gram. lnstrumentation for the study jncluded the Carlson Ana.
lytical Originality Seale and the Survéy of School mmudesfekll a
Data was analyzed by the Mann-Whitney U Test.

The experimental growp wrote a Jarger number of complete *
sentences than the control group, the diffe r¢nce belng signifleant
at the .0l lovel uf confidence. The cxperimental group usedas
farger nuniber of difficult words than the control groyp {i.e.
words not listed in the Dale List of 769 Easy Words), the differ.
ence belng signifieant at the .01 level of confidence. The exper-
imental group wrote storics that were more original dnd cre-
ative than the control group, the difference belng significant )
beyond the .0 level of confidence. When the writing samples
of the experimental and control children who Were members of
the language-experience classroom were excludedtrom sto- -
tistical analysis, and only the w riting samples of the esperimen-
tal and control children who were members of the conventional
bagal reader elagsrooms remained for analysis, the following
results were obtained: the experimenta] group wrote a larger
number of complete sentences than the control group signlficant
at the .001 level of confidencs, -the cxpérlmental EToup used a
larger number of difficult words sigalticant at the .001 leved of
confidence, and the experimentai group wrote slories that were
nore orlglpal and creative significant at the .001 level of confi-
;:!:n:;: Thexi-fr'::ts lno significant dll[elrence between the children

exper al group and i
on thé Survey of Schgol Apttitudteg? childrett In the control group
- o:;dér o, 77-21,854, 196 pages. 6
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THE EFFECTS OF CONSERVATION TRAINING ON READ-
ING READINESS IN KINDERGARTEN ,PUPILS <"

ROBERTS, Kathleen Piegdon, Ph.D.
The University of Okixhoma, 1977

'
E}

Major Professor: Dr. Richard Williams

This study concerned the analysis of two methods ét%ead- |
ing reqdliness training. Readiness training using the Distar I
reading program, and rendiness tralning using the Disfar [ pro
gram and conservatlon training.

.The purpose of the study was. to determine the effects of- N
two programs of training on feading readiness. By comparing = -
gains In reading readineas skillg it was determined which of .
the techniques tdr readiness had been more clfective during
the time period invoived, and with the kindergarten students }
included in the study. The eflectiveness of conservation train-

., ing on-reading readiness was examined by these redults,

1Sixteen clisses of kindergarten students ip Edmond, Okla-
horaa were Seiected for tl.e study. The classes were candamly
assigned to éxperimental nnd eontrol groyps. The experi-
mentzi group had 188 students, and the controi group had 157
students. All students were administered Formt & of the Mat-

ropolitan Readiness Test as a pretest measure of tedding readi- -
ness. groups them recvived elghteen waeks of tar 1 +




%.

-

ining The experimental group akso recelved three weeks
of conservation training in eonjunction with the.Distar I pro-
gram. Form B of the Metropolitan Readiness Tesi was admin-
istered ag a posttest at the end of the eightegn week period.
The data was used {o compute mean, standard deviation,
correlation, and regressetl gain Scores. Then 3 2x2x2 hnaly-
sis of variance was computed on the group mean gain scores.
Conclusions dravn lrom the study were: 1. There wau
equal ddiantage ‘n giving rendiness training via the Distar 1
~program as in glving conservation training and readiness train-
ing. 2. There was equal advantage tu giving readiness training
via 3 combination of Distar I and conservatiop tralning as in
glving just rendiness training, 3. There'was equal advantage
in giving readiness tralning {0 both males and females via the
" Distar I program as in giving 2 combination of Distar trafning
and conservation tralning.  Order No. 77-21,402, pages.
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THE EFEECTIVENESS OF TEACHER-GRADED NORM-
REFERENCED AND CRITERION-REFERENCED TESTS
#AND GRIDDED INDIVIDUAL RESULTS ON THE READ-
ING COMPRENENSION OF SECOND ‘AND THIRD GRADE
PUPILS

ROB!NSON sJesse Ray, Ed.D.
University of Housion, 1977 =

Reating has long been a major concern of ‘persons pro-
foundly interested in the effegtive ddvancement of egveation.
The educationai decision- arakers of the Colonial Period empha-
siaed rexyhng as a1 means of enriching learning. Boyd Win-
chaster expressed this iden in 1900 in the (ollowing lines:

1]

- A love of rerding has & most énnoblingﬂtrgl refining ten-
deney;-. . . It is essentinily & pleasure which is nnt onty
good In itsell, but enhances many othets. Bi extending °
the range of our knowledge, by enlarping our powers of
syu oathy and appréeiation, i incalenlably . . . to
the interest we lake in the of events which form
te grent world-drama aroum|.4s. The love of reading
is the,richest and happiest ;,ur. o lhe children ol men. -

The iscues regarding, the moqt Jprofitable motlallty to enable
puptls to realize these experiences through readng beeame
] the v'lﬁ;'u.irtl 10 it nationdl eonseiousness toward reading im-
provement.,

The Problem

f

+ L

The pur of this study was twofoid: (1) to compare the
reading achievément of three ;.roups of second grale pupils
desigrated ag Gronip I Group Ly, and Group P according
~to lhe teachers knowletipe ol Ihtf:uplls ||1di\m!u u reading

- competencies and hmitations in $hearfie reading skills at the
=' beginmmg of the sfmester and (2) to compare the geading

achievewpnt of threv groups of Wb geade pupils ¢ designated

1 as Geoup 1L, Group Thy, Group fl- Recording to the teuchers’
knowldge of the pumly’ m(lwltlu'll foading competencits itnd
Hltations 1o specthe rdading skills at the beginning of the .
semester. )

* -

‘ 1"19 SIud}fl c -

The subjects wcreﬁccond and thu&gxadc pupils who were
enrotled in’ ten schools In Galveston, Texns. The Table of: I%an-
dom Nunibers was used to yield sixty second grade puplls dnd
“'xty third grade puplls from a population ‘of 1,312 pupits who

'

-

O
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were enrolled in sixty-five classrooms.. The 120 study subjects
consisted of bays ‘md ghvls who representedl approximately -
eighteen rdcial groups The sixty study subjeels on @ach grade
level were divided nto three categories: Group A, Group B,

and Group C. There were twenty pumls in every group on each
grade Jevel. The Table of andom Numbers was used to select..
twenty-nine second grade teachers and-thirty- six lnlrtl g‘rade
teachers as study pariicipanis.

*Two instruments were used to yiend the data forthis investl-
gatlom: Jowa Tests of Basic Skills and Competency Skiils
+The lormer Jest 15 2 norm- referenced nchieve ment test w thch
was used to ascerinin the pupils’ grade level.growth. The
latter 1e8t is a ceriterion-refercenced test which was used to
identtfy the pupils’ reacding skill deliciencies in specific areas. -
The stdtistical treatment ol the data revealed the following:

1. the results of the fowa Tests of Basie Skills pocttest wag
highlfsigmflc:mt for Groups A and B on the secong and the
thtrd grade le vel, 2. the tests results.on thedowa Tests of
Basic Skills posttest were statfstically significant for Groups
B and C—— both gradn levels, 3. there was significant .dif-
fatencé in the posttest results of the Competency Skills Test
on “Word Meanings” and “Reading Comprehdnsion” for Groups
A and C on lhe secondand the third grade level, 4. the post-
test results of the Competency Skills Test on “Reading Com-
prehenscon” for Groups A atd C on the $econd and the third |
grade level was siatistically signilicant, 5. there was sthtisti- .
cal significance in the posttest yestits of the Compétency Skills
. Test on “Study Skills™.for Groups ¢ on both grade
Tevels, 6. the postiost results©f the Competency Skills Test -
en “Sludy Skilis” for Group B and C on the second and the
third grade level differed significantly, 7. he dillerence 1n the
posttest results of the Com;gtem_:x Skills Test en the folr
tested areas for the second and the third grade groups was
statigtically significant, 8. of thethrie Second grade groups,

Group C made the lowest mean store bn the lowa Tests of

Baslc Skills postiést and the highest mean score on the Com-

petency Skills Test posttedt, and 9, of the three third grade

groups, Group C made the lowest ‘mean score op the Towa

Tests of Bacie Skills postest and the hlghest medh gscore on’

thc Competency Skills Test postlest.

Order No. ?7-24 441’ 140 pages.
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4 DESCRIPTIVE AND ANALYTICAL 81V0Y OF THE
INSTRUCTIONAL COMPONENTS FOR ELEMERTARY
* SCHOOLS IN THE SIK-YEAR READING PLANS OF
THE SCHOOL DISTRICT OF PHILADELPHIA, 1970-1976
; * A

SCHAAF, Alvert Karl, Ed.D.
Temple Umversity, 1977 ¥e

The purpose of this studyavas to deserlbe the elementary
grade instructional domponents of the six-year rgading plans
in Phifadélphia (1970-76), together with their goals and ob-
jectives, techniques for evaluation, and r -sults; critically
analyzing their consistency with central goals and guldelives
and thelr iniegnal consistency; gnalyzing also their relation-
ship to currently accepted assémptions.in readlng instruction; -
and identifying posslble reasons for their success. Analysis
was also made of thd cominonalities and differencés between
and among the eight plans, changes in the plans during the six
yedrs, and the extent Hwhich goals and objectives were real
ized, bgth cliy-wide a.nd by distriet.
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. - Conclusions .

: . 1. In vibw of the fact that achlevénient scores were dedlning ‘
[ city-wide grior to 1970 and ri in 1978, the improvemant

in reading achievemeni seexs to be attributable to the six=
year reading efforl. ' :

- [ -
g 3. The Philadelphia reading effoct may be regarded as success.
' 7 fulat the elementary school level because in the spring of
¢ V1976 ther an increase inthe percentage of students
T seoring'in the functional reading range (above the sixteenth *
percentile); achievement levels of pupils in grades ons and
two were slperior tq national norms; and achievement
' lavelsof pupils in grades three to six were closer to na-
tional norms than in spring, 1971, Thus, the goal of June,
11973, was largely realized.

r -3 -
3. The success of the reading plans appears to be due to the
. 9organization of the project on a’management by ohjectives
"o . basis, because that organization requires all personnel to
Coe + operate in terims of a clsarly defined plan without which
LT >cven suciy vital consideratiofls as commitment, new mate~
N . ¥ rials, money, and staff developfnent programs could be
- “ B wasted, " ' 4

.. 4. Under a management by objectives approach, district and
. schogl personnei can exercise a large athount of autopomy

© v e . inthe development of reading plans while rerialning con- .
i ‘. sistent to guidelines and limitations set by or negottated™ *

»~

. -

' ~ L
r

5. No one instructiofl approach or set of materials can be
Jegardead 3% supsrior to another in the Philadeiphia reading
* ‘plans because the rate of progress during the six years was
approxlma.tefy the same in all eight districts. For the same
T xeason, noone overall district plan can be refarded as
. .‘superior to the others, . ¢

Y. 6. The fact that the rate of growth in grades K~2, as measused:
8 woum test scores, was greater than that In grades
: . to lb}m probably due, at least pu'sly, to the city-

¢ 7 wide emphasis on early gp.l!clmod education.

7. The eight district plans became more similar o each'other
Do in the sixdh year-than they weie in the first; especlally in

— terms of objectives, which were more behaviorally stated

L. in the sixth year, and reading Srograms, the number of

which increased by the sixth year:

8. The most common characteristics in all plans were objociﬁ
. +  tives and eyaluative procedures related to standardized
. tests, pupil competencles, and criterion-referenced taals;
.. “and instyuctional zomponents based upon & desive to pro«
T vide individualized {nstruction appropriate to the needs of
the children, employing programmed materials and com-
. hinations of materials utilized on the basls of & prescrip-
S tive approach, with a decoding emphasis for slow learners.

- The idea of detarmining instructional stratagies'as part of
-5 o adistrict plan Is either net fully understood or not re- .
e garded ab important by school personnel, The definftion

. of the term is brief, with no elaboration; the listings in

¢ the plans ave very general. The request for such ilating ;_

-

-

5 appears only in the plan for 1976=76,
. 10. District plans appear to ave been haged only partially on
¢ . - aasumptions which-derlve from major reading research of
n the 1090's. . Order No. 77-21,768, 245 pages.
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s fhe University of Okiahoma, 1877

S % 'L with central administration. .
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. DOLCH BASIC SIGHT VOCABULARIES OCCURRED
N THE LANGUAGE-EXPERIENCE SYCRIES OF
. FIRST GRADE GHILDREN

STEPHENS, Frarices Driskeii, Ed.D.

© Major Professor:, Richard P. Wiiliams = o,

Although :Le ianguage-experience approach has veen recog- -
nized as an effective means of teaching beginning reading, this
point of criticism persists: the approach provides insulfictent
exposure to basle sight'words and infrequent opporiunities to
practice recognition of then:. This stully represents an at-

tempt to test the'validity of the criticism. - . Lo

The data of the study were 16,000 lapguage-experience
words dictated or pefsqnally written, bétween 1970 and 1976,
by 120 first grade boys and girls living in four central OKla-#
homa communities.  The communitles varied in population
sfze from 15,150 to 366,377 and the sdcioeconomic strats of

«the children ranged from high to low. ’

-

The frequency with which the words of the Dolch Basic 81p

- e ' . * . <
A STUDY OF THE FREQUENCY WITH WHICH- THE T

.

L.
- r

occurred in the 16;000 language-experienc® words = ¢

« of the study was compared with the frequency with which the
words of the Dolch Basic Sight Vocabulary occurred in firat
reador words published a) prior to 1941 and h) prior to 1970..

. The 25 most frequently oceurring woods of the Dolch Basic /

‘ iiﬂ% Vocabulary in this study were ranked and compared with
the 2\ most-fraquently occurring words of the Dolch Basie

both lists. The first 23 words of this study included 9 weeds
not included by Dolch. The first 25 words as ranked by Doich
. Inciuded § words not Included in the firet 25 words of this

study. . iy - .
dedwn from the findings of th ~ study suggest ...

.

Concluaions

that 1) the Dolch Basic S Vocabulary and tho Johns Revi-
sion of the Dolch Basic Sight Vocabulary are equally useiul;
4 the ianguape-experience spproach provides sufficlant ax-

posure to, and ddequaté opporlunities for the practice of, the
worde of the two basic sight vocabularies; 3} the language-
sxperience approach provides an effective means of presenting
basic sight words to first grade children; 4) the language-
experience approach provides basic sight word traiping come

parable to that provided by recently published first readers;” - i

5) thanges in language usage have occurred during the last 35
years; 8} the frequency of océurrence of basis sight worde in
Ihe language-experience stories of first grade childr.n lving
in central Oklahoma 13 fnfluenced neither by socioeconomic |
strata nor by population size; and ¥7) the actual form of ax=
pression, whether dictated or personally written, usod in the
production of {he stories makes littls difference as to the fre~

quency of occurence of basic.sight wobds, ERR

Order No. 77-21,411,.193 pages,
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A COHORT ANALYSH OF ELEMENTARY READING
ACHIEVEMENT S8CORES IN TWQ SCHOOL DITRICTS
WHICH MPLEMENTED THE INDIVIDUALLY GUIDED
EDUCATION PROGRAKE ’

- 2
.

’ '
SZYMQZUK, Michael, Ph.D. . )
Towa State University, 1977 . . - ¢

.

Supervisors: Dr. Trevor G. Howe and Dr. Ray Bryan™ . |
o

The purpose of this investigation was o study the long .
term effects of the Individually Guided Education fGE) pro- .

LI

-

. Sight Yocabulary as ranked by Dolch, with the Tanking fifst fn .- -

gram and the school differences relative to the amount of 1GE -

»




-

FR—

I3

X

o

{ .
T ' [

concept lmplementation on elementary grade-equivalent read-
ing achlevelnent scores In two local school districts. Through
. An experimental design_ referred to as 2 cohort analysis and

-~ A Surv ey of Effective Sthoo! Processeg, an Instriment which |
measures the amount ol IGE coneept iglementation, this
investigation examnined the reading scores of 875 children in
the Amgs school distrlct and 713 children in the Indianols
school distvict. Using gtade level ns thu repeated measure
and uging sehools with different amounts of IGE inplementa-

£ lomas tbe random variable or treatment variable bwossplit-
plot analyses’ were computed for each school district. Other
main effects were sex and cohort. One analysis employed
students’ scores as observational upits, whereas the other
analysis utilized the cohprt by’sex by gtade within bullding
means as the cbservationai upits,

The results of the Anies analysces found none of the null hy-
potheses significant. [ence, ns measured by this study IGE
implenientation was ineflectlve with regard to reading achieve-
ment in the cooperating schools, Furlhcr, 'oec'nfse the amount
of IGE concept implementation was hoth small and Invaria
among schools no conclusivc evidence regarding its effect

- formed.

Untlke the.Ames analy scs, ope of Indidnola’s amﬂyse re-
jected a nuil hypothegig, which was that schoels varied across.
cc&wrts A study of the ?l'ot for the sc hool by. cohart tnterac-

* tiord méans réveitled that after 2 schodl implemented the IGE
" progrim its imm edidte succeeding cohort’s readind score
rose. This was.cgnsistent across schools. Watortunately, the
rate of incredse Spgeared not td bé refated to the amount of ¢
IGE concept Implemigntation nor were themaintenance, and en-
hancement of reading Seores consistent across schools. in
-addition, the sex’by cohort interaction was significant, An ex-
amlnalio:: of dhepibt forthe intexaction revealed that as all of .
the indianola schools implemented the IGE progriam the male
reading scores increased. Hence, males sebmecl to benefit
- from IGE p.rogram implementation.
+ Another aspce? cf thic-invéstigation was +: comparn ama-
teur and-expert ralers on severai scales of A Survey of-Effec~
tive School Processes In the"Ames and indianola school dis-

Ll

* triets, Thé resulls ifdidated-that while expart and amateur

s

ri‘wrs scored equaliy on the average, individual experts were
more homogeneous in their sdoring. - . '
In summary, the IGE program had ot affected ?eading

achievement kcores in the cooperating schools of the Artes

. sehool district, . The Indianola sehoo! district implementation
of the IGE program was beneficial for immediate sueceeding -
cohorl groups and male reading scores when students were *
vsed as obaervational units. However, maintenance of IGE’s
effect upon' reading scores was inconsistent among schools,
. Finatly, no conclusive evidence fegarding the amount of IGE  +
concept impiementation’s éifect upon readicg stores was made
because of ifs nmall. tnvariant amount among schools,
. Order No. 77-26,014, 121 pagés.
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A COMPARISON OF PRIMER-LEVEL PUPILS’ COM-

- PETENCE TN PHONETIC DECODING WHEN AUTOMATED
INSTRUCTION 1S SURBSTITUTED FOR TEACHER PRESEN-
TATION IN' A DIAGNOSTIC PHONETICALLY ORIENTED
BASAY READING PROGRAM

WILEY, James Williaw Ed.D.
Unlverslty of Houston, 1.77

The purpose of the study was to compare ﬁhe effectlveness .
of automated instruction with teacher instruction in lncreaslng
firat-grade pupils’ skill in phonetic decoding. Both.approaches
uaed the phonstic décoding mater{als in the primer-level text
Grm ?oet. publlsmd w th Ecomrny Company.

" various slzed, groups in‘both homogeneous and heterogeneous

. Sehool In Marltn, Texas. Each group wag divided Int

. uing through the second grade, to determine the long ranse

The sample conslsted of eighty-one puplils from the three
highest of five ability groupings in the Marlin Elemeittary
control

and experimental subjects based on race, sex, and thé letter

rating of the Metropolitan Readiness Tests. .

The experi menta.. Brogram consisted of 35mm slides and
audio eassette lape presentations of the phonetic decoding skills
in the thirty-three plans of Green Feet. A'$inger Carimate
was used to present the synchronized slide-tape presentations
t6 the experimental group, The control £TOUp was laught by -
the teacher. The experinent lasted seven weeks. e

The Metropolitan Achlevement Tests, Primary 1, Forms
F and G, and the Co_mpehncy_SkuIIs-Test for Green Feot were
the measurement inSiruments ueod b the study.

‘Baséd on the findings ol the stedy the following hypotheses
were not re)ected- {1} there would be no sigpificant differences
between the gean.gain of the phonetic decoding skill attained
by primer-level teacher-instructed pupils and that of primer-
level papils instructed by an sutomated instructional program;
{2) th¥re would be no significant differences in achievement
between the control and_dxperimental groups Igr each of the
abllity groupmgs represented In the instructionh! organlzatiop;
and (3) there would ke no.significant differences.-in.the compes ——— |
tency levels between the control 2nd experitnental groups as
megsurad by four sublests onthe dingnostic test accompanylng
the, basal' reading program. The two rémtining hypotheses -~
{1} therc would be no significant differences n achleveinent z
gains withirt the control and-experimental groups rclated to
* ability grouping in the instructional orgaaization, and {2)there
would be signi{icant relationships for the coutrol and experl-
mental groups between thg mieasures of achievenient apd the
Metropolll'm Readiness Tests letter ratings aad the selccted
demographic variables: ability geouplng, free lunch, klnder-
gal'icn race, and sex -- wers nol decisively rcjected

Based on the study s findings the following conclusions
were made: 1. Primer-level pupils can learn phonette decodiag
sklils through automated instruction as well as pupils who re-
ceiverteacher instruction whta edch approa gh follows the same
sequence and utilizes the same instructional aids.. 2. The ef-
fectiveness of auloﬂlated instruction ag conjpared to tedcher
tnstruction of phonetic decoding skills is not affected by abllity
grouping at the'first-grade primer reading level. 3, Achieve- .
ment gains may be attributed to Innate pupil activlty rather than
the result of cither automated: instruction or teacker instrue-
tion. 4. The phonetic decoding skill competeney levels of
{;upils tend to be siipilar ‘whether automated histvuetion or
eacher instruction is used to'present the skills. 5. Polcntial
biases such as race and Socioeconomic status tend to be re. *
du'ced Ly the use of ‘nutomated Instruction.

The followlng recommendations were based on the {indings ~
of thig study: 1. This study needs to be exparded on a longitu-
dinal basis, begiming with the primer-leyel reader and‘oontin- ’

effects of automated instruction‘on pupils’ Mmastery of the
phonetic decoding. skills: 2. A study should be conducted using

settings to determine the most advantageous grouping arrange-
ment for automated Instruction. 3. Fhis $tudy should be replt-
cated using different pppulations. f Studles concerning they
lmpzct -that variables such as race*and socloeconomic status
have on pupil performance under automated l'ns(ructlon and
teacher instructlon need to be conducted. -

' - Ord.e.r No. 77-24,440, 134 pages.”
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! TRE DEVELOPMENT OF A HIERARCHY FOR TEACHING .
PHONEME ~GRAPHEME CORRESPONDENCES IN THE
MIDDLE GRADES

WOLINSKI, John Thomas, phD. -
The FlOﬂdal State University, 1976 . ’

-

- Major Professor: Biliy M. Guice T

The purposes of this study were: 1. To extend a previously
developed hierarchy of phoneme-grapheme correspondences in
beginning reading into the middle grades, and 2, To determine
at what specific readability level, between 5.0 and 5.0, the 121
graphemic options assigned to readability levels “abo\re 5.0*
were likely to occur)

A list of words for each specific phoneme-grapheme cor-
respondence was compiled. Thesé lists were compiled by ex-
triieting words front the following four word list sources: ARe-
¥ised Core Vocabulary: A Basic Vocabulary for Grades 1-6,

: An Advanced Vocabulary for Grades 9—13; Basic Elementary
«i - Reading Vocabularies; Computational Analysis of Present-Day
LT American English; and Word Fyequency Book., Webater's New
TF"’"“““W ﬁ ; _21978Lua&usaclas.a.mllde_mt all pro-
e tions.-
T Each word on the varlous lists was graded as to its read-
s ability level. Words determined to be’ readability level 10.00r -
Ihou wex‘e not Includied on the-final lists; —— - -
- The level of placement for each specific phoneme-grapheme
correspondence was then determined by ascertatning the lowest
. level at, or below which, a total of tive words occurred, Inothar
wnr(h, the réadability:Tevel at wbich the fifth word contatning
a spacific correspondence occurred determined the level of
placement of that correspondence In the hierarchy. A specific
. sorrespondence must have occurred in a minimurm of five words
in gpder to be placed in the hisrarchy. o
Based on an analysis of the data collected in this .atudy, the
foltowing conclusions were drawn: 1. A hierarchy for exiending
the feaching of phoneme-grapheme correspondences into the
middla graties does exist. 2. There were twerty more graphemic
optiong appearing below readability level 5.0 than had previoesly
best: determined. 3. A sjzeabla number of graphémic options
- {S4%f the 121 ‘investigated® could not be placed in the hierarchy '
duc primanly to the fact that the number of words in which
. they oceirred was too small {less than five’ ¢¢ waztaat teamin;
» the phonemesgrapheme correspondence to studsnts at the
titulir grade levels in question. 4. Certain graphermic ons T
., ImAy ogeur in many words beyond the readability level at whick | __,

Y

-

A agecific-graphemic opfion may not appear-on the lists included
. exelusion of words above readability level 10.0. 6. The method
. of determining the readability levels of non-graded frequency-
+" . rauked words by utllizing the adjusted Thorndike and Lorge
- ponnrslonjorlmna was yalid. .
: ltooommdauom for further study were Mutad.
Order No, 77-'22,1?3, 130 pages.
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“~ WOOD, Lenora Mae, PhD. " : )
TMUniversltyotAkron 1917 . . L

Thia study wis deslmod to measure 1he motivational cffectl
ol thred positive reinforicers on central-city grade four stu- -
iy, -mﬂuﬁnmbmm'huhnlﬂmn- "

" teacher differences. T

—_— ——~mnagemant system inwhich intermediate grade students_ spend -

that option was placed in the hiecarchy. 5. All words containing—,—

in this study due to the restrictions on word placement and the

_-‘-' . - - b _‘- 1

sulted in the completion of a greater number of individually-
prescribed reading objectives (I0s). The selected réinforcers: -
included both intrinstc wnd extrinsic rewards since the spperi=
ority of one over the other has not heen proven. The three
reinforcers chosen were: (i} a tnken econam{ using a variety

* of tangjhle -items, (2) winning free time for friends, apd s
(3) teacher-selected mcenti\res. These reinforcers were tested . -
while controlling such factors as sex differences, chronologs
{eal age, reading level, 1.Q. level, socioeconomie status, and

- A-zexiew of the ltterature had demonstrated conflieting" Ll
vie'qp regarding the superiority of ditferent types of rein- :
forcers uged with children. There appeared to be z need for
furthey research regarding the following factors: feasible,
Inexpensive reinforcers for use in large group settings; re- -
search on peer approval rather thah peer competition; and LT
 research on teacher-selection of reinforcers. .

The design of this study included three experimentat sronpn.
The subjects were grade four students who were one or more = -
years below grade level in reading, who were enrolled in High  .--
" Intensity Reading Centers In central-city schools (KIRC) which . ..~
are funded under ESEA Titlel. This is a critericn-referenced

‘40 minutés eich day working on predetermined Individually-
“written prescriplions fof reading iskill development. When a ,
__reading skill has been mdftered, the student is awarded a .
certiticate of proficiency for that particutar individual cbjective ¥ _’ 2
{10). For this study, subjects were awardedrone of the three ’
ditfertnt reinforcers--tangible itums, free time for (riends,
or teacher -chosen incentives--to determine which resulted in-
* the completion of the greater nuwber of 10s. « e
The findings of the Study indicated that teacher-sgelccted B
" incentives were superiox to tangible items (p<.0001) and su- . -
_perior to free time tor friends (p<.0001). Free time was sig-
niftcantly better as a reinforcer than were tangible items
.. (p<.0001). The largest amount of yariange was caused by _
- teagher differences, while the variables sex, chronological A,
age, and time of day students attended the center accounted for - =
- ‘very litlle criterion variance. Also, since treatment groups - -
;Mere matched, there was llttte difterence in sociostonomic
Jilevel, 1.Q. 1€vel, and reading levels. :

_' . The most significant implication which ramlted from the e
1 findings of this study was that tangible rewards, which'have -
' been shown in stadies ta be a pawerful reinforcer with central-
cl!y students, were found to be less significant than the in- R
tangible reinforcers of winning free time for friendsand the -
teacher-selected incentives. This sepms to indicate that re- -
inforcers can be cost-free. The results concerning tehcher -
variahles supported the position that perhaps variables within
_ the afiective domajn wete operating, and it is recornmended
that these should be examined in future studies. 1t is aise

. supgested that there shouldte further reseav¢h with er
© gentzols, with other grade levels, considering racisl factors, *_

.

snd to determine if the gains made affect classroom academic
achievement.

' Order No. 77-23,458, 146 pages. 7.~
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THE EFFECTS OF VISUAL SEQUENTIAL MEMORY TRAIN- . ‘ : ‘ '.
ING UPON VISUAL SEQUENTIAL MEMORY AND READING ‘
ACHIEVEMENT IN FIRST GRADS

. ZUWALLACK, Raymond John, Ed.D, . . . .
Cla.r}. bni\'crslty, 1977 * : . co-

Superwsor' Dr. David Zern

- Recent'years have seen consi;lerab'le interest speculation, : - o7
. . and regearch directed toward short-term visual sequegtial - - N “

. memery and ita possible roie In the reading process, -Past" . . : *
R Iiteralure containg studies that yield impressive correlations ? - , Coe .
. between visual memoryand different aspectsof resding achieve-* - . o
- ment, ipcluding word recognition and paragraph comprehenslon, . i ’

- Conceptialiy, it is possible to envision both visual seguential . . T
S memory and reading a8 being dependent upon several under- : o
lying factors, including visual dlscrimination, sequencing abil~ - > ) o
ity and mediation (e.g., visualization, inner verbalization).. - - ’
- - Unfortunately, there exists virtually no research on whether - - - : ’
SR short-term visual sequential memory can be affected by sys- .

: tematic training and whether ;;ntmremm matertalizes in posi-' , . . o ‘ .
C tive transfer to reading achleve;nenl‘ Yet, In recent years, ’ .. . . .. oo
: . many source books and tralnlng kits, pr:wlding psycholinguisile -~ ] : . T
| e T exerclses {including many purporting to “stfengilien” visual - - - Nt ]
T sequential memory) have found theie way Into the schools'and  « ’ RPN A
.o+ are belng used by teachers with increasing frequency. With " — . . r -
T the above in mind, the vesearch described in this study was ' . ST ey
+7 7 designed to test the validity or effeltiveness of visual sequens . . : ' R oo
v Mmemory exerc!su when used developmenta!ly inflest ~ - . . ; T

- mem investigation eneompasaatl 189 first grade chil- ” e =T O L
s - dremld four schools inTour Southeastern'Massachy~ » . ' ~ fao e
- _' " setts towns. The child ‘~u in elght participating classrooms - § c, . - .
“Ue_ ", :wers divided randoml; nto experimental and controi groups, y ' <t ..
r:” ' The experimenta) groups underwent visual equentia) memory - . . [P T
Q‘-m-- ~eiv-gXerClses on a-weekly basls- for-the-greater part’ of a school - e T T R A EUCER
" . year. Concurréntly, the-control groups experienced manual - T Tt '
‘ ..oxpusslm exerclses {calling for largely routine imitative be- ° . - e T .
-7 - havior and gross bodily movements), judged to be farrremovod . ’ = @ . - °
L from readlng andto posaiss little or ao potential for tranafer . . B . ~ )
*6 reading achievenent. R o . . ' L
“The regular classroom teachers admtuistered the iraining " ’ : . = B
exercises to the first graders. They were asslated by twenty= - - e " - o
_ oneteacher-aldes. Procedures were established 5o that the <o . i DR
-<- temchers and 1eacher-atdes had equal amounts of contact-with : VI - . ' . ¥
) an experimental group and with a control group. Posttesting oL ’ ¢ ) L
S ineluded both the Visual Sequential Memory and Auditory Se- T A BN
"'ﬁ“” “qummll Mémory subtests of the Jllinois Test of Psycholinguls- : .. .
ST tle Abllities and the California Reading Achievement Tests, : X
7.7 “The data were treated-by an analysis of variance design, ] S L
. gearedto assess both the main effects of method (i.e., exposure . - N
to the visual memory exercises) and possible interaction of- .~ ° : el
T leas of method with sex, age, and {or) attendance' at one ofthe . .. . " - . - S e
T participating schools in the stedy, | : h
e :_ Igout exception, statistically. !nsignlﬂcant findings were | . I S y
[ - oblained. The visual sequentlal memory, exerclses, admlnla~ s .. - T Lo ’
- _,.;,_; ".tered to the children on 2 systematic basis for most uf aschool ’ ' . ) *
o v year, apparently. lacked sufficient-“transfer width” not only to
e .atfect reading but Also visual and audilory sequential memoary,
o Cert-.unly. the unequivoeal nature of the resuits must raise
“serlous questions regaiding the ‘valie of systematic and exten-
+ * sive schiool use of visual memor;- training programs simllar . '
. tﬂ that employed In the study at hand, 4 T ot
e Order No,17- 2s.sas 334-pages, . ) i
: R ks . ' ) ) ™ o |
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