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Despite recent cutbacks in elective programs, mass commumcatlon
mstruction s steadily increasing in secondary schools. Professmnal

. educators and the public are demanding programs which help stu-
dents to cope with the impact and potential of mass média. Withinl .
interdisciphinary studies, mass communication can easily become a
unifying focus for social sfudies, fjne and performing arts, the
technical sciences, economics, home economics, and, of course,
the various areas of English and speech communication. _,

This publication attempts to meet the needs of instructors, cur-
Jiculum supervisors, school boards, state education departments,
‘and all others intergsted in establishing or sfrengthemng mass
communication instruction in secondary schools. I summarizing
the status of mass communication instruction and in describing
its major instructional approaches, the authors have provided in-
formation not available in other publications.

This information ana.lysxs monograph is published by the Speech
Communication Association in cooperatlon with the Educational
Resources Information Center Clearinghouse on Reading and
Communitation Skills (ERIC/RCS). Such products fulfill the
" directive from the National Institute of Education (NIE) that

~ ERIC provide educators with opportunities for knowledge utiliza-
tion beyond that provided by the ERIC data base. NIE; recogniz-
ing the gap between educational research and classroom teaching,
has charged ERIC to go beyond its initial function of gathering,
evaluating, indexing, and disseminating information to a signifi-
cant new service—commissioning from recognized authontles
information analysis papers on concrete educational needs.

Educators from many disciplines will find this analysis provoca-
tive. Hopefully, they will implement its many ideas to ensure that
‘'mass communication study is established as a *‘basic” in secondary

y " school eurricula. ' B

Barbara Lieb-Brilhart
’ Associate Director - .
1 - Speech Module, ERIC/RCS

-

-
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The purpose of thls publication is to describe the status and poten-
.t),al of mass communication instruction in the secondary school.,
- The intended audiences axe school officials, administrators, cur-
riculum desxgners and teachers. Since this is not a textbook, a
teachg?r will not leam to teach these subjects just by reading this
,monograph but citations and suggested readings have been in-
cluded for that purpose.

We felt that we were following the path -of -an October 1966
special issué ‘of the Bulletin of the National Association of Secende |
ary School Principals (No. 312) entitled “Radio and Telev1sxon in
the Secondary School.” This work did not mclude the print media,

. - film, or advertising, but it did attempt to portray both the status .
and future of the electronic media in the classroom.

This earlier undertaklng quggested that we begin with a survey
of the $katus quo-in mass communlcatlon instruction in American
secondary schools. Accordingly, we conducted a gyrvey among the
- fifty state officers for education. The results are eported at some g
length in chapter 2. It is apparent that mass. commtmlcatlon in-

K struction is already important in American high schools, has been
‘added to secondary curricula at a rapid rate in the past, decade,
and continues to grow im variety and number of curricular offer-
ings. This study also suggests the various constramts ugon further
growth in mass communication courses. ‘

. This dynamxc growth 1n 'secondary school mass communication
1nstruotlon _posed for ué the additional cha.llenge of presenting
some alternative instruction approaches which are not in wide
use today. In addition, ratio alg to support mass communlcatlon .

"’// instruction have been mcluded for each approach. These may be )
~useful in Supporting’ proposals to expand mass communication =
4 ipstruetion. Facilities required to support’ such instruction are’
, described by general requitements and costs. However, where
" choices -of ‘equipment are available, we describe thé ones w1tf1 the P
.best reputation for ‘reliability at moderate cost. Many other com- '

RN
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binations of equipment might also perform well; prices also vary
widely in the marketplace. w7 |

At the oufset of this project, it was our intent to include an
exhaystive list of audio-Visual materials available to support mass
communication instruction. As we began ta extract relevant titles,
from the.catalogs of the National Information Clearinghouse -on
Educational Matérials (NICEM), it seon became apparent that

many of the materials were dated and others seemed only slightly -

relevant. Thus, we decided to list in this work only those mate-
rials which we ourselves had examined or those which had be

qucific?.lly recommended in thg,literature. Eveq though these
limits still resulted in an impressive list gf materials; the reader

: shogld be aware that there is much more available for mass corm-

munication research. . _
We would like to atknowledge the considerable assistance we

received from typists Patricia Shealy, Patricia §trongman; and Anu'\_’_
Spurlock. Mollie Haines of the ERIC Cledringhouse on Reading™ %>

" and Communication Skills was extremely helpful in guiding our

search of ERIC holdings'on mass commynicati¥n instruction in

_ the secondary school. Gerald R. Firth anq Raymohd-Bruce of the

University of Georgia College of Education offered a helpful
critique of the survey of state education officers. Qur reviewers,
whose suggestions were most helpful, were Robert. K. Avery of the

« University of Utah, Carroll Arnold of Pennsylvania State Univer-.

sity, and Thomas F. Kaye of Bay View High School, Milwaukee,
Wisconsin. Our special thanks for much patiencé and encourage-
ment go to Barbara Lieb-Brilhart, associate director of the SCA/.,
ERIC Module. None of the above are responsible for any errors in ¢
content in thé pages that follow, but they must be acknowledged **

>

'in considering whatever virtues are detected.

* James E. Fletcher.

>, " StuartH.Surin
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1. Understandmg
. Mass Commun‘lcatlon

I

’

After leaving formal schoolmg, an individual’s main source.for
continued information’ and learning wxll be that information
gleaned from mass medla .

" } Idaho State Department of Educatxon official
' * ~ ~, *
“

-

Sydney Head has suggested that the process of mass commurtica-
tion nnphes at least f1ve thmgs . -

e

(1) relatwely large audlences

(2) fairly undifferentiated audience composition,
- {8) some form of message reproduction, }

(4) rapid distribution and delivery, a\nd .

(5) low unit cost to the consumer.! *

Mass media are the means by Wthh we are bound together in
mass communication. ‘“Media of communication are the means
or vehicles capable of assuming forms that have characteristics

. Oof messages or that transmit messages.””> To sum it up, mass
.communication, is high-speed communication to large groups of
individpals at very 'low unit costs; mass medla are the complex
mashmes and businesses responsible for the appearance of mass
communication products in our hemes, schools, and offices.

None of us can accurately reflect upon a wdrld Jwithout mass.
commumcatlon for the media have beer with us at least since
Johann Gutenberg’s introduction of movable type in the mid-
1400s. The significance of this innovation was not “ta be rea.hze!d
for several centuries, until the upheavals of the late Renaissanc
the Reformation, and finally the Industrial Revolution. The com-
bination of the power to rapidly manufacture presses and type and
the Qemand of the new leisure clagses for news and entertainment
provided an economic 'mcentiveaior ’ghe rapid growth of the
media.>

With the commg of urbamzaao/ hlgh%r“, educatlon, and a mo-
bile population, a ‘“‘mass somety evolved. Individuals felt more
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Understanding Mass Communication’

and more mola\teg and alienated in their dealings with others. As
society became larger, more complex, and more specialized, the -
mass media increasingly became the link between the individual
and rhodern mass society.

Without fhe instruments of mass commumcatlon neither tradi-
tional nor contemporary culture could survive today. Even such
folklore as the games of childhoad, work songs, and mythic heroes
continue only with the assistance of tape recorders, books, and
individual specialists trained largely by books and recordings. The
intellectual culture of the West could not have survived without -
books, playscripts, and magazines. Even the preprmtmg htera-/ )
ture of classical Greece and Rome reaches thé presént—for most
scholars—through the intervention of presses and mjcrofilm and
the organizations that produce and market them. .
" The general teaching of reading and wntm‘ is a relatively
recent deve}opment It proceeded, perhaps, fpbm the necessity
for industrial sOcieties to have workers who’ could read written
instructions, such as safety warnings and specifj¢ations, and who
could fill out employment applications, suck” as timecards and
reports. As a consequence, newer and even Larger audlences have
been made available to print—and huge nefwspaper and magazine
undertakmgs were the result.
~ As thé nonprint technology of the mass media evolved, however,
both the incentives to read books and the necessity to read news-
papers and magazines were reduced. Earlﬁ‘motlon pictures were
often useful tools for entertainment, socialization, and language
instruction for urban lmmlgrants to the U.S., with the titles of the
silent films prov1dmg self-rewarding readmg ,lessons Radio and
television, the most pervasive media, have comé' fo dominate the
mass media behavior of md# individuals in society. Audio and
audio-visual messages now come prepackaged for mstant attention
arid understanding. Thée lowest common denominator of formal
education is assumed when producing content for the broadcast
media’ In this way the largest number of people can be reached
w1th the least effort on the part of both broadcaster and hsterm/
viewer. “Efficiency” has become « goal for medla procfucers and
for media consumers.

This thumbnail sketch of the history of mass media evolution
(or revolution) makes several assertions. One, the media of mass
communication and the various cultures in a society are neces-
sarily interdependent. Without access to the media, any modern,
culture must work much harder for survival. Likewise,, without

>
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cultures to present, the media are.deaf and, dumb. Two, the vari-
ous media are instruments of an iridustrial elite who must be
, concerned ev1tably) with preservatlon of somety as they know
Jt and withkigh (and thus profitable) levels'of mass commumca-
tion consumption by the public. ro.

. AS a éonsequence, the media must also reflect the basic con-
flicts in society as if they-were internal to the media. There are .
those who publicly mourn the ravage of tradltlonal (meaning elite)
culture by unfeeling” mass media entrepreneurs, while the latter
complain that the legrtxmate needs of the public are not of suffi-
cient importance'to the former. *

Three, the educational establishment itslelf is drawn -into this

conflict, because.the excl:ator is traditionally trained to find “life

* and value" properly reflected in the prlnted media and to despise °
the vulgar (unrefined) tastes of the masses as manifested in film
and in the electronic media. In recognition of this irony, Patrick
Hazard has penned this exhortation to his English teaching col-
leagues: “The cultural’ brow beating which hasybeen’the covert
strategy of language instruction must end.”?

Four, the great majority of private citizefis are openly, emo-, ’
tionally attached to the media, because the media are important
in establishing the most widely shared cultural realities of society.
The vast majority.of citizens must choose between amass-medlated

~ culture and a mere handful of uncertain cuitural alternatives.
' ) . ¢

‘. -

Mass Communication and the Individual ’ .

Sigmun'd'rFreud and his followers made all of us aware of the
important role social influence plays in development of the indi-
vidual personality.® His notion of the super-ego as the predomi-
nant and socially trained component of self has been particularly
persifasive in a country in which individual freedorn and responsi-
bility aré accepted as basic values. Language itself, fro thlS bmnt
of view, becomes an invention of social influence wil ¥precious
little purpose if humans did ndt live in and for groups. And,jf ..
language is mherentlg' social, so must be all the inherently hnguls
tic behaviors of individuals in society.-In fact, the social linguistic
messages encountered by individuals must Gpllectively explain the
way in which those' individuals relate to the humans around them.
Certainly the messages of those special people who are impdrtans
to us have greater influefice, but virtually every communlcatlon
has some 1nfluence Nt

> ~
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. Qnder’standjng'Mass Communication
The very pervasiveness of the mass med1a implies great influence-
—particularly upon the malleable, the young, the, emotienally in-,,

e

firm. More than that, the consumer.rewards provided by mass °

commumcatlon—dlversmn entertainment, 4nd novelty in othef
wise routine lives—also tedch us, incidentally about nearly every
other aspect of life. And the reader/listenerfviewer time devoted to_

consumlng the contents of the media is astonishing, partlcularly .

when contrasted with the total consumptlon possible as httle as

*" - acentury ago. - A

+ The continuing .Quill and Scroll surveys of t rs’ media
habits show heavy use of recordmgs film, radio, and television as
well as significant levels in use of comic bd'oks magazines, and"
newspapers.® In the case of general consumptlon,f ‘recent research
has been clear on one point: ‘the lower educated individual i Iy most
oriented towatd the broadcast media as a, means of being enter-
-tained and informed. Whether it be lazmess a lack of perceived
calternatives, or a lack of personal identification with other infor-
mation sources, the lower educated person believes he ‘learns-
.more through television content. , . .”’

r-the-American public school student the media are hlstopan

e nomist, Jester minstrel, soothsayer, geographer, . counselor,
om sman, prophet. The circumstances of intergenerational con-

flict, ajlolescent self-doubt, and thé géneral deteripration of the

unit make teenagers more comfortable w1th and more
devoted to the media. : -
Courses ih mass communxcatlon are in great demand in modern-

, 'day secondary school curricula. State departments of education

officials throughout the United States aré eloquent in arguments
for adoptlng mass commuriication courses in secondary schools:

There IS a need ih today’s changing world to . Tprowde our stu-
dents with the best education possibie and thls will cause need for
f Study in Mass Comniumcatlon‘ [ Arkansas]

~ "The more progresslve teachers in our schools recognize that.stu-
dents must be aware of and lryplved in this “language’’ mode. -
[Utah] ot

Each person should (when leavmg a secondary school educatlon)
+ —be cognizant of different types, purposes and approaches of
. the mass media communicators;
knoW in which of these forms to find what type of informa- .
tion; \
—be able, as a consumer of both knowledge and material ob-
“#" jegts, to distinguish between fact and mference [Idaho]

.
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" Understanding Mass Comr’nunicatt’on.
PY F
5 Exploswn of knoWwledge and dissemination of knowledge spee‘d
and comprehensive coverage. [Oklahom'a] ..

Development of critical analysis skllls,lbetter.mfonne'd itizens;
improvem\&nt ot'readmg\and writing skills, [New Ham ]

At the secondary school level, mass commumcatlon instruction .
should be available (1) to provide for the personal devélopment of
the student in ghbe areas of veading, writing, and analytic ability, .
* (2) to assist the $tudent in analyzing and evdluating the content of
the mass media as purveyors of social, economic, and cultural in-
formation,(3) to help the. student gain sufficient campetence to .
examine and understand 'the mﬁss media as institutions of soc1ety,
and (4) to prepare students for vocations in the mass medxa or for
professibnal training eventua.lly leadmg te a career in the mass
‘media. . )

" A thapter on each.of these 1nstruct10nal approaches follows, as
well as a chapter on eocurricular mass communication activiti®s.
availdble to secondary schopl students. They are preceded by a
consideration of the current status of mass commumCatlon courses
in secondary schools in the United States. : "y

It $hould be apparent by the end of this report that, th som
what chdotic "growth of mass communication offerings " at the
secondary school level is itself a mamfestatlon of the importance
of the subject matter to students in a free but rap’y changing |
society—and the growth itself mayp justify more *¥ine ‘and more
fully coordinate 1cufum developm.ent in the future,

S

i

,Suggested Reading 'y °

The chapters that follow asSume ti¥at the reader has.some bagic viegp
mass commumoatnon Some Sasw catalogues of resources avaxlable to feache
in these subject afeas include: Y, ; N ﬁ :

. Campben’, Laurence R., co pller A 2I"entatwe List ofDoctoral Dis ations,
Masters Theses, and Inv '}lgatwe Studies on High School Journalism in
1974. Iowa City, Iowa. Quil¥ and‘Scfoll Studles 1976. [ERIC document
‘number ED 128 792) 1 _ . -

National Council of Teachers of 'Englleh. Guide to Teachmg Matenals 'for
English, Grades 7-12, An Annotated Listing of Textbooks and Related -
Materials for Secondary S‘ch’ools 75-76 Supplement. Urbana, Ill.:
National, Council of Te}chers of Enyikw’ls 1ERIC document number
ED 105 484]

Watson, Ken, ed. A. A.TE. Gulde to' English Books, 1973, New South Wales:
Australian Assocxatlon for-the Teachln ghsh and+A. H Reed and -
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- . A.¥. Reed, 1973 {ERIC document number ED 088 079]  ° . |

Some coilege level mtroductory téxts in common use include:

Agee‘ Warren K. Phillip H. Ault, and Edwin Emery. Introductxon to Mass
s Cbrnmumcatlons 5th ed. New ¥ork Harper and Row, 1976.

. Blttner John. Mass Communication. An Introduction, Engbewood Chffs, =

¢ * * N.J.: Prentice-Hall; 1977. . |
A Casty Alan, ed. Mass Medla and Mass Man, New York. Holt Rinehart and ro
Winstom, 1973.
\ Chaffee Steven H.y and Michael J Petrick. Using the Mass Medla Communy-
. catlon Prgblems in American Society. New York McGraw-Hill, 1975. . el

Clﬁk David"G., and William B. Blankenburg. You and Media. Mass Com-*
I#Amaﬂlon and §octety San Francisco: Canfield Press, }973
DeFleur, Melvin L., and Sandra Ba]l- Rokeach. Theories of Mass Commumca- A

. . tion, 3rd ed. New York: David'McKay, 1975. - -
Denms, Everette E. The Media Society. Evidence about Mass Commumcatxon
' in America. Dubuque, lowa: William C. Brown Co., 1978. < .

Hiebert, Ray, Donald Ungurait, and Thomas Bohn. Mass Media. An Introduc-
tion to Modern Communication. New York: David McKay'1974
. Jones, Kathryn J., and"Lois B. Watt. Aids to Media Selection fot Students and
Teachers. Rev. ed. Washmgton D C.: Department of Health, Education,
. and Welfare, 1976. v .
’\dunphy, Robert D, Mass Cbmmumcatlon and Human Interaction~Boston:
G Houghton Mifflin, 1977.
" Ohlgren, Thomas H., and Lynn M. Berk. The New Languages. A Rhetoncal' .

Approach to the Wass Media and Popular Culture. Englewood Cliffs, N.J.:
Prentice-Hall, 1977.

+ Pember, Don. Mass Medla in America. Chicagy; Sciehce Research Associates
1976.
Real, Michael R. Mass Medlated Culture. En ewood Cliffs, N.J.. Prentlce-
Hall 1977.
Rivers, William L., The.odore Peterson, and Jay W. Jensen. The Mass Media
. and Modern Soctety Sn Franeisco: Rinehart Press. 1971, . N

Rosenberg, Bernard, and David Manning White, eds. Mass Culture Reuisited.
New York: Van Nostrand Reinhold, 1971

. Sandman, Peter M., d M. Rubin, and David B Sacksmaq Medlq An
. Introductory AnaIy s of American Mass Communications. Englewood
> Cliffs, N.J.: PrenticeHall, 1972. . - .

Schramm, Wilbur. Men, Messages, and Media. A Look at Human Commum . .
cation. New York: Harper and Row, 1973- .

Wells, glan / . Mass Media and Soctety aned Palg Alto, Calif.. Mayﬁeld

. 197

anh‘t Charles hMass Commumcatlons. A SoconogxcaI Perspectwe 2nd ed ~
New York Random House, 1975.
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.cation has nearly always evolved In the second
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2 The Status of Mass . .
®  Communication Instruction

' . w
i

’ , *

. Because of the crucial need for increased attention on consumer

education of the Mass Media, I shall be eager to see the results of

» your study. I know that you will be able to provide additional

guidance to state curriculum planners and that Géorgia public
schools will benefit from your services.

Geo_rgia' State Department of Education official

- .
4

Althopgh it is not always apparent, instruction in mass communi-
scHool from
English programs. The first media instruction at the secondary
level was in connection with school newspapers, literary maga-
zines, and yearbooks beginning in the first decade of this century.
By the third decade of the century members of the Association
for Education in Journalism had become concerned ‘with profes-
sional standards among advisors to student publications. That
concern for professional qualifications of high” schobi media ad-
visors has not diminished.

.During the 1920s, motion pictures'began to find their way into
high school English classrooms, initially as enrichment materials.
At the same time teachers of drama and speech courses, which
ﬁ'eqleently were also developments of English progranis, were be-
ginning to discover radio, first as a means of stimulating student
interest in oral communication ahd theater, lateg as preprofes-
sional training. : - ¢

Through a series of committees and publications—many of the

latter reviewed in subsequent chapters of this report—beginning in -

the early "30s, the National Council of Teachers, of English has
attempted to encourage the use of “nonprint media™ in English
classrooms and the teaching _of photography and filmmaking as
expressive ‘activities. ' . . /

As phase elective English programs have hecome more popular
and even pxevalent, a variety of mass communication and mass

media courses has been included in them. According to Hillock,

Ay
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.

the earliest article on elective programs appeared in the English

Journal in1955.? Hillock recently surveyed one hundred programs’
in thirty-seven states and found journalism to be eighth in popu-
larity among phase Englis? offerings, appearing in 60 percent of
the programs surveyed. Mass media—ranked fourteenth—appeared
in"48.6 percent of the elective programs. Film study ranked eigh-
teenth to nineteenth and appeared in 38.6 percent of the elective
programs. Hillock adds an uncertain note in his evaluation of
English elective programs by observing that none of the programs
had made a’systematic study of students’ needs when the elective
programs were designed, and elective programs—as ’_%e\ved from
the available evidence—offér no advantage dver tra tional'dro

grams in developing measurable cognitive skills. i

Nevertheless, phase elective programs-in English and language
arts curricula continue to grow, resulting in a continuing increase
in the number of mass«communication offerings in American
secondary schools, with attendant demands for teachers, teaching
materials, and facilities. ' -

A relaﬁively recent trend in the evolution.of elective language
arts programs has been greater concern about possibly harmful
‘effects of media, particularly television. Such influential organiza-
tions as the Parent-Teachers Association and the American Medical
Association have become involved in national campaigns to alert
the public to these potential dangers and to reform the content of

roadcast programs. A number of school districts have introduced
course work at the junior high or middle school level to “inocu-
late” young people agdinst the “potentially damaging’’ influence
of thé media and to help students to use the media for “prosocial”
purposes. . <

The career education movement of the late 1960s and early
1970s has also increased the number of mass communication
offerings at the secondary school level. “Communications media’’
is one of fifteen “career education clusters’ identified by the U.S.
Office of Education for in-débth focus.* This has led to the crea-
tion of a number of offerings in school systems committed to
career education.

Still anothér impetus to growth of mass communication educa-
tiogn the secondary school is remedial instruction. In many parts
of ‘the nation, both .urban and rural, pressures from community |
and educational systems. have resuited in promotion to high school
of significant numNers of students who are functionally illiterate.
One strategy for d€aling with such students is to employ the mass
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media as motivating elements m remedial programs.® A number’
of commercial firms market reading programs in which popular
singers and musicians are featured, infroducing vocabulary, and
grammar as parts of their performances. The language and vocabu-
lary of television and filmed adventures and mysteries can be
exploited in the same way in remedial instruction.

The result of all these often unrelated, rarely correlated efforts
1s a burgeoning of mass communication offerings and enrollment
at the secondary level. The purpose of this chapter is to chronicle
and illustrate these various tendencies. N

Current Directlon of Masscom Instruction -

As a basts for deciding the need for.and direction of mass com-
munication courses in second schools, an invéntory of existing
courses and attendant admmi:\f%ﬂ»e attitudes tcward these courses
is needed. This information would be the bench ark against which
future research and policy.decisions could be me ured

During the past several years mass commum anon courses in
secondaty schools have been given mcreasmg ?ttentlon by re-

of mass media and mass\commumcat)on

searchers. Aware
‘concepts, issues, and techniques appears to be of i
to secondary level teachets and studerts alike.

Evidence of this interést is reffected in a recent surghy of 274
high schools The backgrounds of teachers invalved mn “mass
media” courses reflected very little professional ex enence in any
area of mass communication. In classes, the empHhasis in about
two-thirdsfof all courses taught was on ““the media™ (4 systems and
content perspective) as opposed to skills (the method of pe
ing professional activities). Obviously, the lack of ofessmnal
experience of secondary schoGI teachers restricted the degxee to
which skills could be taught The rationale for this pattern’ was,
presumably, that at the secondary level, communication sl§llls are
less of a chncern for the majority of students. Since all secondary

. students arg_going to be consumers of mass media content, the
conceptual approach seems to be logical and consistent with the
training deficiencies of teachers and the budget limitations of
school systems which may not be able to afford the eQuipment
" needed to support skills, production courses in prmt and, or broad-

cast media.

The irterest of secondary school teachers and others in joining
associations relating to journalism and mass communication in-

reasing interest

s
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struction is retTected in recertt me bershlp flgures for the Journal-
ism Education Association (JEA).”- Figures for 1975-76 show
1,210 JEA members an_increase of more than 50 percent since
1972-73. Illmox&amf California ‘were the two states ranking high-
est in JEA membersth, with 152 and 144 members, respectively.

JEA membership was Blmost equally divided among three divisions,
of population derfsity [urban, suburban, and rural) and member-
ship was most evident in schools ranging in size from 500-1,500.
pupils (53 percent of JEA members teach in such schools). When
(asked about the courses ﬁﬁey taught, 93 percent of the JEA mem-

bers responded- “jouyrralism”; 67 percent, “Enghsh( 23 percent,

ma‘ss medxa”, 4 percent,,“somal studles”, and 2 pe,rcKt “graph-
ics” or “other.” ' 1
Secondary school mstructors have also exhibited a growing will-
ingness to bring mass media content into the classroom. Recent’
experiments support the belief that many educational benefits
(suth as improved reading ability, greater*interest in material, im-
proved understanding of course material) are derived from havmg
“Students “purposefully” watch ' televisiof, especxa.lthen they
have been provided with the script before $he broadcast and are
required to read the script while v1ewmg ‘,
Surlin has called for greater use of predominantly entertainment-
oriented mass media content in the classroom on the grounds that
this 15 the,type of content with which most people spend the most
time ° He also argues that the’ expenence _students- receive from
wiriting and producing in-class assignments for,a mass media chan-
nel of commumcatlon can be as mformatlve as “‘receiver-oriented"
learnmg .
The same results apply to instruction for mass media teachers.
Recently a group of Columbus, Ohio, secondary school teachefs
_.. was_faced with the task of teaching their courses via radio and
television because of school closings resulting from fuel shortages
" These teachers found the experience challenging and enhghtemng
because of the néed to.bring different types of communicative
skills intb play. A majority of these instructors believed the ex-
perience made them better teachers and better commumcators in
general. 0 . .
The value of usmg medla content in the classroom has been
,dehaté“f Débate has centered upon the relative values of critical
anafysls of newspapers in class!! versus involvement with_ the
school newspaper'? as activities that improve experiences with

newspapers outside the classroom. A recent experimental research
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study was undertaken to resolve the issue.!®> English and soc1a.l -

sciehce students were systematlca.lly exposed, or not exposed, to
analysis of the school's newspaper. The news-gathering frocess,
the production of a newspaper, and the icapacity of each section_
of the newspaper to satlsfy readers’ needs were discussed in some
of the partrcrpatmg classrooms At the same time, school news-
paper staff members, were surveyed and compared to nonstaff
cohorts. The fmdmgs were somewhat mixed. = -

There was no sugport for the hypothesis that those students
who were exposed to in newspaper analysis paid more atten-
tion to the local commurﬁg;slewspaper There was a mixed finding
for the hypothesis  thdt stadents exposed to in-glass newspaper
analysis increase. ttelr knowledge of current events. However,

paper analysis positively affects the use and evaluation of the local

there was strong } pport for the hypothesis that m-class newss: -

community newspéper. Although tiese findings are not consistent-

ly supportive of the hypothesls that positive effects result from
in<cldss mewspaper analysis, there is enough evidence to support
the conelusion that this method of instruction.raises the sophisti-
cation of mass 'medla consumption by secondary school students.
Based 6n these fmdmgs, the authers conclude

This 1ssue is not so much whether there ought to be training for
consumers of news, but uhen that training should begin and who
should direct that ,trammg

Another researcher who studled the issue independently reached

.the same conclqsloh that systematic training in evaliating mass

media messages is ecessar} at the mtermedlate level of a chlld S
edutation.’ {7

One study elaporptely attempted to determme the “*state-ofthe-
art” in developme t of mass communication-oriented courses at
%he secondary 1% Questionnaires were sent to, each of the
ifty state edu tl n department information officers. The three-
item questlonnalre attempted to 1dent1fy the number of schools in
each state which ‘offered courses relating to mass media in society.
The responderits were also asked to identify and describe trends in
mass media edtication and to p_roject'these trends five years into
the future. -

The researchér reported that “units” of study concerning the :
_ mass media are,m eprevalent,m secondary schools than “courses.’

A pmjority of stdte officers responded that only 20 percent or
fewer of thej irdor high s¢hools had mass communication
courses. The xtdnt to which “units” were offered was higher.
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‘state officers estimated that there were courses in 20" percent or

"each” superintendent within each state depdttihent of educatlon

12 ' Status of Instruction -
In semor high schools, the ma}brity (close to 60 percent) of

fewer of their schools. Approximately 20 percent of the states

reported that 20-40 percent of the senior high schools in the state

offer a couE?e in mass communication. Again, the number of

schools offering “units™ in m c0mmumcatlon was higher (close

to half, twenty-two of fif states, reported ‘that 40 percent of =~ . |

their senior high schools offered “units” in mass commumcamon) ’
Concerning the future of mass eommuhication ¢ourses and units :

in secondary schools, the researcher reported . 2

1. programs of phase electives in l'anguage arts and soc1a1 studles
would incredse and include courses in the mass medi PN

2. mini-courses and shott-term electives would mcrease in-
clude courses in the.-mass media

3. an increased emphasis on individualizing instruction would .

bring medla study inte school systems . - .
4. visual literacy programs (Titlé III, ESEA) would provide a . _ -
stimulus for adding ‘media study S
5. an emphasis on career education would be a mo/watmg fac- . .
' or in introducing media study .
6. mass media would be used to inotivate students in new learn- ,, ‘
‘ ing situations . .
7. educational television (ETV) and cable television would in- ,
‘creasé and provide-new opportunities for me;ha study
8. narrow media programs will broaden .
9. ‘interflisciplinary media study will i increase
10, media studies wjll increase at elementary scﬁqol” , «
The mvest1gator conductirig this research added, “The mass media
studies program that looks only at the popular culture, that is, the
culture that presents itself daily to students, parents and teachers,
is‘ missing the more impertant governmental and societal con-
cerns.”'® We strongljendorse this view. )
The objective of our, study was to determine, in greater detail, @

the course offerings in mass communication at the secondary level.” )

An attempt was also made to define the rationale behind currert M
I

course dévelopment in this area of study <and to estimate the . ° Rl /

future emphasis of such insfruction. ¢ : C
Jy#‘ { =
. . N .w-" ,‘ ¥ L
. \ .
The Natlonal Survey . - f ‘, 1‘ L <

A cover Ietter and a questlonnalre (see Appe ix A) were sent to

and to the District of Colymbia Superinten: gent of Education. A TR ’
elf addressed stamped envelope was enclose The supenn{endjt jooa .
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caol . ‘'was asked to refer the questlonrﬁure to the 1nd1v1dual on his or het

- staff who wis in a position to provrde th& needed data.
C. The QUestlonnaLre was com‘plex In aj attempt to’ clarify the

L reference to “mass comm\&mcatxon courses, the questionnaire
, provnfdedadefmltron s '

;‘“ A “Mass Commumcatlon” course is being dafined for the pur-

, poses_of this questionnaire as: a course dealing with the content,
.uses, and effegts of the 'mass media, as well as the occupational
“skills needed for the field (including newspapers, radio, television,

", . magazines, ﬁlm, advertising, and-publi¢ relations).
[T N

The “questionnaire-package” was mailed on/November 1,1976 °
. and respondents were asked to reply within thirty days “Thirty -
' three s}ates' replied, yleldmg a 65 percent response rate. The de-
tailéd listing of respondents by region appears in Appendix B.

Overalj responses were fairly well distributed by region. The .
. Mld\ve§§em states were” least responsive, with only 40 percent of
the states responding, the Western statés were most responsive,.
with a little over .90 percent of the states respandmg The other
regions had a response rate of approximately 60 percent. The
‘authors cannot offer any explanation for the relative differences
in resp'onse rate between Midwestern and Western-states. ’

Y

\o ‘J
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Findings ‘ ’ )
PN , .

‘General Status of fnstritction '

LN
> Responses to qulzs‘j:ipn 1'indicated that only four (12 percent) of
the respond'mg stetes. had developed an official curriculum guide
for a course in mass communication” at the secondary level.

Responses to the “Approach to Area” grid.on page one of the
questionnaire were negligible. The respondents had a great deal
of .difficulty in interpreting the approaches taken in the mass
communication courses taught within their states.

In. response to question 2, twenty-one (64 percen of th’e
respondents agreed that their state had secondary schools that
specrfica.lly offered ‘“mass communication” courses. Fhis flgr'rre
is comparable to the finding of the previdusly mentioned. survey
of states. Crook reports that thirty-two (64 percent) of the states ’
had mass media courses in 20 percent or more of their sertior hlgh
schools, whereas eighteen (36 percent) of the states had 0-19 per-
cent of senior high schools offering a mass media course.

In the states offermg a mass ommumcatlon course, equal num-~
bers of these courses are developed at the “school.district” and the
“‘individual school™ level. The)courses are definitely not developed

ERIC - ool
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Status of Instruction
. at the State level. Likew15e the initiative for adopting these courses
lles af the “dlgtnct” and “individual” school lev®S, not.with the
State. State “ evelopment” and “initiation” characterized only
ote state. ? ..

Many state department of education officials were unable to
provide us with information, because of the decentra.llzed nature
f colrse plannlng at the secondary school level. The “shading’’ of
r sponses indicatés the relative degree of awareness by state offi-
ials concerning the development of'mass cemmunication courses.,

Or instance, one of the most deﬁmte responses, although nega- .
ive in its tone, was: . . . regarding mass communication, please
& advised that there are no Rhode Island schools offering such
"Along more positive, lines, but still quite hazy concermng specif- -

ic figures, were ‘the followmg responses )

I know that “mass commumcatnons‘ are taught in at least some
‘of our’ high schools, but canpot give percentages or tell"you
whether they aré separate courses or are includéd in other‘offer- '
. In some ipstances I'm sure it is set up by the“school district,
or the individual schrool; in other {instanggg I suspect individua]
teachers incorporate it into their r g@ar work. [Wyoming]

state offer mass media courses, usually electives. We do know

too that most English programs pay someé-attendion to the varlous

aspects of mass media in selected elective courses. -
However, we simply don’t -have the detait which you are seek-

ing, [Wlsconsm] s .-

We do_know that’ a number of the lar%; school dlstncts in the

. »
The .least amount of state- 1evel awareness of mass communica-
tion course development was reflected in the following responses: /

In Michigan local dlstrlcts have a great.deal of autonomy, &pe-
cially in’ terins of developing their ‘own curriculum offerings and
materlali .. the Department makes no attempt to keep up with

the various cumculum offermgi at the locY levé‘t"h%r the mate-
- .

nals they have selected for use ’

I attempted«.to obtain the infotmation requekted on the questlbn-
naire. However, I was unable to begin to compile the detail that
you requested ThlS type of information is not collected for- New
Jerséy and there is no consuitant who has any responsibility in

this area at the state level. . .

The consmentlous attention given our questionnaire, by a major-
ity of tl).e state offlcla.ls contacted could not compensate for the
lack of available data. After apologizing for the lack of .data,
many respondents suggested that the only way to gather this tybe

21° + T




y munication” content contained .in coyyses taugh )
other disciplmes. Again, the number of fesponses was small. -
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of mformatlon would be to sample md1v1dua.l school districts or
schools within each state. Altk;,ough such a'préject would be for- ’
midable, one is left with the impression that-a lesser effort would, .
fot truly reflect the “state-of- thj art" in mass commumcatlon ’
course offermgs

\
.
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Mﬁ;ggs Communicatioh Course Cam“ent and Orientation

[

- Among the’ responding states offering ‘‘mass communication”

courses, an average of 25 percent of the schools n each state offer
" such a course (question 3). However .the range of responses is
large, from 1-2 percent to 50-75 percent. In nQne of the states

offering a **mass commumcutxon course was it a required course

uestion 4) . o .
An attempt was made to measur the antougdaim

Table 1 gives a general indication of the emphasis on mass com-

munication’ issues within related disciplines (question 5).

1 The difficulty states encountered-in responding to this type of,

questlon was reflected in the foIlowmg I o

At the present time, although no course may be titled “Mass
Communication,” the topic is freated withid the.other curricular
areas in several.schools throughoyt the State. Such coutses may

be joumahsm,,Enghsh or language arts, and pofsnblesomal studies*

courses. The major emphasis is on newspapers. To the best of our
.. knowledge, the content approach is used, with mass ‘media’s role
- - and effect on attitudes pot being studied. [ Idaho] *

The complexity of question 6 resulted in a small number of’

&

.gseable nunk{ical responses. However, even tﬁougﬁﬁthe number of .

} ' A A .
‘ "l ’ . e A - & .
\ s
 Table 1 .o ",
#! ~ Mass Communication Course Content .
X in Other Disciplines .
N » L ., Py - ’W O
. Number of  “Numetfical -
Discipline ’ Responses Avera ]
General social scienca 7" T 50%
Engllsh/language arts .13 . 55%
Business” - 2 38%
Theater/drama R 6 - 32%
Vocational education . 3 29%
— O - M a
~d V4 N " 2RS
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SI atus of Instruction
Yesponses was low, t e inforrga]tion received is the first of its kind
ahd is useful in that' sense e respondents attenipted to deter-
rtcrlle the percentage of total class time .given to each medium
and,'or 4rea of mass .communication when “mass communication”
became a subject of study in class and the orientation of in-class

discussion (1e . content uses, effects occupation). These results,
are shown in Table 2.

.. © Table2- =,
® ' . [
- Content and f’urpase |
- of Mass Communicétion Instruction

CT Content | ~ Uses Effects Occupation
, Area® f: % % % | f %o

Newspapers 11 59 . 56 /125 22

Radio 10 24 »26
Teleyision 9 53 58
Magazines 9 32 35
Film 9 .34, 34
Advertislng . |10 , 41 , 52
Public Relations’| % 9 22

o

T

RWi™

42 16
18 10
24 12
36 14
12 8

ovooqqq,qo'o -

O

|
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When mass communication s brought into the classroom, the
¥content”” and ‘“‘uses” of newspapers and television most often
become the foci of the discussion. The “uses” and “content” of

.. advertising are the third most discussed issues. There is less discus-
sion of the “effects” of mass communication (with the possible
exception of television effects) and still less attention is paid to
the’ occupational aspects of mass communlcatlon as a field. Public’
relations receives the least. amount of attention overall. Radlo
magazines, and film are given about equal time inclasses:,

—bata from the question re]atlng to textbooks used for the mass
communigations courses being taught (question 7) were impossible
¥ to quantify bécause no textbook was named more than once. The

géason for this is that textbook selection rests with each school

J*andvaschool district, and the state officer was not aware of the

books being adopted.
. Some useful responses were received on the areas of mass&%-rj
munication mos} in need of textbooks (question 8). The mea

rank order scores and final ranking reported in Table 3 réflect the
percgived need for textbooks Obv1ously, the greatest percelved

.93
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need is for a textbook on televidion. The need for textbooks on, .,
radio, film, newspapers, advertising, and public relations rank .
closely together. The least needed textbook is perceived fo be a ,

book treating magazines. -~

)

N

Arguments Against Instruction

Although the respondenits reporting in this Section of the question-
naire were in states which had courses specifically labgled “mass
commumcatlon question 9 still asked them about th€ arguments
used against the development of these courses in their states. The
»  themes that rugbthrough these responses are shown in Table 4.

S~ ' "“Table 3—

. o
R Mass Communication Areas .
. Most in Need of Textbooks
A Frequereyof Mean Rank .| Final Rank
_Area |-Numerical Responses Score Order*
.+| Television | 10 .30 1
. | Radies .10 3.6, 2~ |
~—> Fim . | - 10 ' 38 3 - T
Newspapers 10 39 4
Advertising 10 4.0 5
Public relations | * ° 10 42 i ! 6
Magazines 10 4.9 7
*1 = most in need of text . ~
“Table 4
%
L - Arguments Against Development
— A
of Mass Cammunication Courses -
A - ‘ Frequency Percentage
C Argement : of Mention | of All Mentions
_It would take time away from basics 7 39%
There are no valid.arguments - 7 - 39%
. It is not a discipline 2 - - 11%.] -
) | Teachers not qualified/not enough 2 , 11
\ equipment . - ——
;
. ~__ Total ’ ’ .18 I 100% |
(€] ) - .

I
4]
A%
N




°

-

Status of Instid@ﬁoﬁ
o

, . -

The most serious argument is that mass communication courses‘
canisume students’ time and. energy and take away curricular. -space
from the most pasic courses (reading, writing, and anthmetlc) The’
“not a discipline” argument may reflect tHis same view, Responses

‘representative of these opinions were reflected in thg following

comments from state department of eductition offxcxals‘

Fragmentatlon of| Engllsh programs; too “pop not basie enough
[Montana]

Overcrowded curriculum back to tl,le basic_s—g:omprehension (read-
ing) and computation (math) competency based education and
survival skills. [California |

Lack of “disei lme" asa defined subject; vague course objectlves,
appllcablhty leamed skills or concepts; pre-eminence of needs
in basic literacy courses. [ South Carolina]

°
A

These courses take time away from the Basics. [Vermont]

It is notable, however, that a sizeable portlon of respondents
could not think of any arguments whichacould be valid dged.
against developmentfof mass communication’ courses. e re-
- spondents ‘were alsofimplyirfg that they had heard none.

The group of officials giving this response would, however, often
include a comment which leads us to believe that no one had ever
prop65ed such a course. For example when asked for reasons why
mass communication courses should not be developed several :
respondents stated: . . .

°

. None. Such courses could be offered under’ present crednt struc-
ture if there -were a demarrd for them. [Nevada] .

No real pressure for such adoption has been produced. [Loulsxana]

Lack of teacher training and lack of equlpment needen?or the
teaching of mass communication courses do,not seem t. e\rele-
vant conSIderatlons for a majority of states which have opted for
mass communication courses at the secondary level: (One of the
unique arguments that wds offered agamst developmg and adopt- .
ing mass commUunication courses was; 'I‘he Reds are already into
these things!”)

An attempt was ?&e to follow up on therantiﬂaat'ed argument

" that 'equipment needs’ would mitigate against developing “mass

communication” courses. As noted above, this was not often
offered as an unaided responge; but when directly pursued (ques-

tior 1Q), the question yielded useful information. Flrst the extent .
. o
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S tota'lly unable to estlmate the /percentages of indivi
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' of.:‘hér;ds-c')h" medi4 experjence was tapped\The results are listed
~in 'Table 5. By far the greatest in-school media involvement is
_ through the school newspaper. The next mosbwvfrequent media

gpntacts are thrpu school magazines and radio stations. Sur- \
plhsmgly, a fairly signifjcant perpenﬁge of secondary schools give |
stqugnts access ta film, television, and advertlsmg/g@phlc labs.
, " ?’ Y . - .
o . % Table 5 o ca. L
- e : :
v Schgols Offering Mands-on’ - .
N ¢ edia Experierjce - < to .
: “ i pertet = - SRS
' ¢ ~Media ., .y Fréquencyof . Mean A
Inschool Experience 1 Responses - Pergentage .
School'newspape 3 MEVY B 6% - ..
* | Schogl rrfagazmeio t , 1z «@( 20%# oo
School radiq involvement .} - -13 . . 24% ‘ f
) Schooftelevnsxon involvement-. » - 10 L s 14% ,_ .
School film production lab = 0. - 16% 7
School advertising/graphics lab 8 . N % .
’ ‘ s T A ’\ . s Lo N e
Sevetal mtérpretatxons seem Justlfle“by tites aﬁq. orre.lag' .
tion exists between havmg in-school media exp vailable -

for st‘udengs and pefceptions of the reed for sp!c‘ial equlpment in
order to “provide these in-school experiences, Responden
most apt’to feel that ng special ®gyipment is needled for-school
newspapers and next for school agazites. These are the most éx
available media experiences, and one infpf that this is sgfbe-
" cause oflow expend‘tures for special e
As expected, the media less often used were. percelved as re-.
quiring special equipment that was regarded as. being relatlvely
expensive for high school budgebg.(in them$1 000-$2,000 range,
based orrronly a handful of responses) . A .

Professional Requu‘gnents AR \ o
> 2!
’ Among twenty stdtes, re ondmg to the questlon concermng the
existence. of professiond organizations devoted to mass cgmmuni- -
cation, only six ercent) stated that’such organizations exist. v Y
‘Thus, in fourteen (70 percent) of the twenty states; no such or-
gamzatxon’emsts or it, was not known te exist. Reg ondents were -
%nals involved . \&

c. l 4' . CJ 26 . S, - @ J
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m these assbrciation’s in their states (questlon 11), They were also
_ Very sketchy* as to the exact name of the organization if they
" asserted that one existed. .
> Concerning ‘the academic and professional requ1rements for
“mass communication” teachers, findings are clear and disturbing.
It is clear that no specral professronal background is expected of
these 1teachers. The most encouraging response “Was “minimal,”
Thus professional training is not perceived as widespread among
teachers of “mass comhunications” (question 12). -
' Extensive academlc credentials are not required. Out of nineteen
responges, e even (58 percent), or over half of the respondents,
*felt tHat - ni %tra training was necessary. Several respondents
argued -that it “largely depended’on the interest of the person as
"« to ‘whether he/she!:l taught mass commumcatron courses”’ The
remaining eight respondents were fau'ly well split between journal-
ism certification, a few extra courses, -or English courses and/or "
certification as ‘acceptable academic quahficatrons The model -of
competencies for mass cc)mmumcatlon specrallsts recently _de-
veloped -by" the Speech Communication Association-American
" Theatré Association Joint Task Force on Teacher Preparatien (sge
* Appenduq €) should he brought to the attentien of all secondar_y
: school admlmstr%tofs - “ g

¢ - ‘s 7 .4 . i
' Responses of States }J ot Offermg Mass Commumcatron Courses

Only six respondent@ offered a defmltlve yes or nb\answer, when
asked whether mass,commutication courses are likely to be taught
in the fut re (questlon 13). Five of the six answered'in thé af-
firmative. T is o praging; however, the yes respondents were.
unable to say w{:e§ hese types of courses would be offéred. . -
The stronges _responses t‘o the question asking' respondents to
pro_]ect what would be dofie in newly offered mass communication .
urses concgmed “content” {question 14). The study- of “uses”’
N mass’ cmmunication’ was second. This pattem of response
pgrallels the responses identifying the foci of currently offered
" mass commumcatlon courses. Requnses to question 14 also most
- often ‘identified newspapers and televrslon as the prospective focx
. of \‘content:oriented” in-class didcussion.
¥ 5 The levels at which the decision to develop “mass communica-
"\ tlon’’ courses® is, made (questrén 15) were predicted fo be essen-
) tlally the same as the levels at which past decisions had been made.
Seven (68 percent) of the twelve usable responses identified
_ the ;chool dlsthct .as the deteMmmg level and two {17 percent)

27

~




[] l A} .
Status of Instruction - 21

identified the mdnndual school. Thus, 75 percent of the tim&
the decision will be made at a more local level. These data are
compatible with reports concerning the initiation of “mass com-
munication” courses. Again, the school district or individual
school was named in six of the seven responses (question 17).

An attempt was made to detérmine the existence of mass com-
munication-oriented units 1n courses with other labels (question
16). The frequency with which units in other courses were re-

ported is presented in Table 6. K . :

v
.

Table 6

, Mass Communication Units
in Other-labelled Courses

h’equency of Respondent

* Subject Area . Mention

General social science 6 '
English/language arts 7
Business 5
Theater/drama 4
Vacational education 5
7 \/

Lnxts dealmg with mass communication are fairly well distrib-
uted throughout other sub]ect areas. This wide distribution of
mass commupication material may be impeding the development
and implementation of, courses specifically designed for mass
commypication material. The percentage of schools teaching mass
communi€ation units in the responding states was difficult for the

. respondents to judge, and the few guesses offered varied so widely

that a summary figure would be misleading.

An interesting portion of the questionnaire responded to bys
states without mads communication.courses deals with arguments ,
raised for and against adoption of these courses. The main argu-
ments reported center on the fact thdt the main method of receiv-

'ing important information in 4 speedy manner is through the mass

medla, seven of teh responses touched on this point. The other
three offered the argument that studying mass communication
“helps’ with other skills, such as EnglisH grammar, reading, writing,
an.d production. The following are representative of the responses.

Development of cntical analysis skills, better informed citizens,
* improvement of reading’and writing skills. [ New Hampshire] .

N

’ o . ‘ .
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w for study in mass communication. [ Arkansas] .
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- .
Explosion of knowledge and dissemination of knowledge; speed
and comprehensive coverage. [Oklahoma]

"There is a need in today's changing world to help and provide our
students with the best education possible and this witl cause need

The need for students (and general population) to be informed on
the nature and function of the mass media, both as producers and
consumers [Washmgton D.C.]

The arguments cited against offefing mass cdmmunication

~ courses dealt, in part, with the existing units incorporated in other .

courses, four of ejght respondents made such comments. Two
other comments were made, one being that instructors were not
properly trained to teach sich courses and the other that the cur- e
riculum could not handle any new Coprses: « .

\ Priorities—ack of any effort to d&'so. [Maine] _
" There have been other more pmssiné priorities. [Washingtqn, D.C.]
Courses in Journalism are offered and most schools in English
courses provide opportunities in Journaljsm. [I6wa]

«

Overload with courses. Lack of teacher preparation. [Idaho] .
Lack of trained staff. [ New Hampshire] Po—

e .
Reluctance to add additional courses, because it is easier ¢o in-
clude mass communication in regular courses. [Oklahoma} s N

Lack of funds. {fffkansas] :

Summary ' ) , -

Although some questionnaire items drew a small number of re-
sponges, the trends of the total body of _respeqses are quite clear.
The instructors of existing courses are in many instances not
academlcally or professionally prepared to teach mass communi-

on the needs of coping adults in our somety
agﬁnst offering mass communication. courses are
tions of the school system and on the issue of what

’

should be enffphasize® in the curriculum. *
In existing mass communication courses the content of news-
papers and §elev1slon is emphasized. This emphasis is acceptable,

but conten
public, suc

of other media which are highly accessible to the
as radio, magazmes, and fllm, are not emphasized.
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Likewise, important “effects” of media content are ignored,
probably because of the instructors’ lack of speeialized traimning.
This peglect leads to limited discussion of career oppor’cumtles in
the mass media.

Clearly, the impetus for more widespread study of the mass
media must (and is expected to) come from local secondary school
districts and schools. Many state-level respondents were unable to
apswer questionnaire.items because of their lack of detailed knowl-
edge-about local district and school programs.

Detailed questionnaires like the one used inthis study should be
sent to a random sampling of all secondary schools in the United
States (and to other countries for comparative purposes). Only
through such responses will an accurate picture of mass communi-
cation course development’at @cmdmy- school level, emerge.

A

Instructional Approaches

> The following chabters outline the rationale for. mass communica-
tion instruction, provide teachers who are not fully trained with
the most fundamental kinds of knowlédge, and present ‘alterna-
tives to instruction, In addition, the chaptérs attempt to. provide
models for mass commumcatlon instruction .in the “secondary
school. From the many course and curriculum documents un-,
covered in blbhographlc searches “from the bften competing.aca-
demic theories of mass communication, an om the assertions
of the media themselves,. we have attempted to group instructional
approaches- at the secondary school level into a small number of”
categories umﬁed by simple rationales. . >
The approaches to mass commuilication instruction parallel the
. following basic purposes at the secondal'y school level: (1)t
vide for®ersonal development of the student {2) to assist th%gau\
dent in analyzing and evaluating the content of the mass media,
(3) to help the student gam sufficient competence to examine and,
understand the media as institutions of society, and (4) to prepare
* students for careers in the media or for professwnal training even-
tually leading tg careers in the media. . <
A chapter on each of these instructional apprOaches follows, as
well as chapters on a cocurricular program of mass communication
R activities in the secor}déry school and on administration of such
programs. ' ; : ) -
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.3 Mass Co‘mmumcatlon :
Instruction and |
~ Personal DeVelopment

-
-

Recent experiments with school children prove that TV and
“qooks are natural allies.

People have been knocking commercial T® as. detrimental to —
education. Now we’re leaming to use it.

»

Ask any librarian: if & show is in any way based on a book, the
kids will storm the library for it..

o \ BV Guide, September 4, 1976

+
_ e e

". Gearge Gerbner, dean of the Annenberg School of Communica-
tion, has recently written: “We need a fresh approach to the liberal
arts to revive their prime purpose, which is to liberate the individ-
ual from unwitting dependence upon the immediate cultural envi-

ronment. That environment today consists mostly of television.”! '

. Gerbner goes on’ to recommend instruction which will encourage
v1ewers, listeners, and readers toselect the media they consume in

a way which will sustain the unique identities of themselves and of .

eir families. )

The very pervasiveness of the media in our lives means that the
media patterns whlch become habitual for us come to be thi;:aits
by which we are known This is_particularly trug in the of
everyday language The media not only contribute new terms to
our vocabularies, they dictate aeceptable norms for grammar,
punctuation, and logic. In short, the media in large measure deter- _
mine which topics will become prominent in both public and
private dxscourse as well as the terms and language. with which
“those topics aré giscussed. —

At the secondary level the student is partlcularly subject to

mfluence in the development of a personal style of commugica-*’

tion. The student, at these ages, is discovering the personal traits’
and lifestyles which will eventually lead to the proper degree of in-
dependence frof family, schools, and other nurturing Influences.
At the same time students are developing their lifelong patterns
of mdependence, they must also acquire those “standard” com-

25
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readmg, wntmg speaking, part1c1pat10n in group interaction. Stu-
N dents wﬂl e td become sensitive to messages €elevant to com-
) munity go d objectlves They will need to acquire those
language Skllls which extend their personal influence ih coping

adequate dgttdinment in c0mmunication skills are instrumental
rather than gbsolute in natuxe. An evaluator of student progress in
this_ area t ask, “Is the student effective in achieving his or her
communiGative objectives?” rather than, “Does the student under-
parts of speech?”” As mass communication instruction is ,
bear ﬂpon students’ communicative standards, this
will be particularly important.

N

Objectives—Personal Development

At the secondary level, the overall ob]ectlve for mass commumca-
/ / fn instruction aimed at persona.l development may be stated as.

Tq develop students’ communicative skills i in personal expressnon,
in the use of communication technology, and in the planning of /
complex, coordinated mass scommunication underfakings so that:

1. Students will understand and effectively make use of com-
municdtion directed toward them : s

2. Students will be able to further their worthwhile personal :
; ends by “ffe\ctlvely/employmg their personal communicative
s'kllls

The resultmg benefit for the community at large will be respon-
sible cmzins whe are more adept at accumulating and organizing
facts made avallggle in the public media, better able to, express
their convlctlons*,u and more effectlve in their work and lelsure-
relatxonshlps '

) R'izt'z’t’inwale‘ : oo : . ¢ .

" Public education in the United States is a Telatively new institution

—not as new as radio or television, but newer than university or
arochial education. As public education was established, it bor-

- “rowed curricula from earher ‘schools for the elite. The content of

public curricula in language and its uses represented an unbroken
L sequence of borrowings from the teachings’of classic Greek and
5 " Roman oratory through the Middle Ages to the pnnt -dominated
relites of the nineteenth and early twegq.leth century.? Until the

.
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‘hineteenth century all this instruction was unified in the study of
oratory. In the wineteenth century study of oratory bifurcated,
creating“two nvaJs-wtﬁ/ dy of written composition and study of
oratory. The typical English composition course of recent times
is descended from the traditional written composition branch of
oratory: The continuing lament of contemporary- English and
language arts teachers that their subject matter falls outside the
boundaries of their students’ principa.l concerns emphasizes the
fact that the mass media of today reprefent- an extension 'pf
oratory rather than of written composition. All of us thay expect
language to observe the conventions and regularities .of oral dis-
course—discourse in the style of popular media—ratheer than the
language’ of books. o ,ﬁ
The contemporary teacher who Folds up the content or lan-
- " guage of great literature as a model of composition for the student
may wish to reconsider the function of langtiage instruction. The
student, after all, must operate in the contemporary language
culture. The great works of the past are relevan’c as they illuminate
the affairs of the present, but only the dimmest illumination
comes from the language style per se of these literary classics. The
style of expression of Addison or Pope or Emerson has only a
remote connection to the 1anguage of a television retwork’s. public

~
: . L
" M P
‘ +t .
. . - . - .
.
- .

affairs’ program, of a friendly home, of & note to the teacher, of’

an angry lecture to children, of sounds whispered in a lqver’s ear.
Consider the Johnsonian grammarian’s reSponse to “Winstons
taste good like a cigarette should” o the “old- fashioned” writing
instructor’s reaction to ‘Coke is the real ‘thing” or any pf-hun-
" dreds of advertising slogans Wthh are Active parts of ouf culture.
To students who daily absorb such praﬁt-motlvated examples of
mangled grammar and illogic, the trAditional rules of ‘English
cémposition may appear to be nonsense.
At the’ same time,- these students will have little difficulty in
offermg an opinjon as to whether & commerma.l a magazine ad-
.~ ' vertisement, or a.film is well done The experience of yegrs of
" constant exposure to the mass medla has ihternalized vigorous
standards of mass communication quality. Instruction in pessonal
communlcatlvg_ skills will proceed- with greater satisfaction to all
if that vigorous internalized sfandard can be put to work in de-
velopmg sound commumcatlvé practices. This process is expedtted

when students ] .
. VeammaaN !

¢ 1. Practice composing messages in familiar mass communication
férms . .
. . ° > . .
n-r .
33 ., -
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2. Have access to an audience of pee i%gcan act as a sounding
board or jury as to the effectiveness of'$tudents’ communica.
tion

3. Employ standards of communlcatlve success which are only
shghtly above their present level of attainment

4. Can use maks media technology in p‘reparlng their messages

‘5. Can preserve in their media p*reseﬁtat'ons those elements of
excnement they have i@ggmé?“hécustomed to expeel in their
‘Favorite media & !

= 4
/6. Are able to draw Qn the prestige of familiar media techniques

a.r}d personalities to add appeal to their own cteations
: . , -

>

——By the timg many students reach high school they may
equate reading W|th ridicule, failure or excluswely’ schoo’kfelated
tasks. Often these yOungsters have never expenenced joy in read-
ing.

Some pupil§ are not excited by ideas. Many are dfiven to
experience life directly rather than through reading. -

A*great number of adolescents do- not xi(ant to sit, and in
some cases are incapable of sitting, for prolonged periods. *

Adolescence is a time of intense egocentrism. Teenagers are

" preoceupied, with- themselves, their problems, families, s#wual

roles, and material possessions. .

Many young people’demand to be entertained. They have
developed little understanding. or appreciation of intrinsic re-
wards, such as the sense of personal accomplishment that comes
through prolonged effort. .

A lot ofthese students are pressurfd at home as well as
school to read! read! read!. Persistent stress proves counterpro-
ductive.

———Many young people grow up in gn atmosphere void of read
ing material. The significant people in their lives may not read or
have any appreciation for Ieal;nlng by ‘reading. These values are
handed down, )

Reading may be considered antisocial %tmty

Many classroom texts and supplemen ary reading materlals
are dull to look at. -

Some adolescents view reading as a part of the adult world
and autornatically reject it. 3 A s

3

7

In the’case of reading, failure to récognize the e:q%tmg com-
munication environment of the student has led to a

" reading reportéd by Lance M. Gentile and Merna M. McMillan of
Pan’ American University. They .have listed ten major reasons for
teenage feelu;xgs about readmg

Tstaste of

!

1

Not all of'these matters are amenable to mass commumcatlon in:
struction, but to the extent th\at the media envxronment of” the .

»
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. ' student can be exploited, it is pdssible that personal communica-
tive skills may be developed and improved.

‘o i
<

T v-.g . \
) LN

Early in the history of the new media, both academics.and pro-
fessionals recognized the media’s mfluence upon language and

personal communication. .

History

 Journalism. In his pioneer textbook on hlgh school neWSpaper,

writing, L. N. Flint pointed out that the first high school course
. in journalism had appeared in 1912 and that the first purpose of
such courses was to develop in the student “a liking for composi-
tion” and to “increase his ability to write.”® Grant Hyde lists as
the first proper objective of high school Joumallsm to “aid in

teaching composition.””® Another source reported’th t a course .

f Teachers of Journalistic Writing.® George ‘Gallup in 1928 pub-
licly despaited of the writing instruction available to high school
students and advocated a required high school course in news-
writing to correct this deficiency.” .Gallup’s views were not charac-
teristte of the time, however, as the majority of secondary school
Administrators and English teachers seemed to yiew newswriting,
newspaper or magazine writing, and editing as subjects to be taught
by special instructors at larger hlgh schools or as “hardly worthy
of timé.in the classroom.”® "

Radio. There was considerable optlmlsm duting the early years
of radio that the cultured speech of early announcers would con-

. . /?eomposmon was the first approved by the Illinois A 1ation,

(23
~

/

tribute signifi to an improved level’\ of conversational usage - .

of English. In Henry Bellows envisioned the effect of radio
upon popular.,$eech as entirely b£nef101al "Hamlin Garland
promoted the RMio Medal oT-tHe American Academy, which ‘was
awarded to the radlo announcer considered to have the best effect
" upon American English.'® William Millson listed as a benefit of
high school instruction in radid*a rapid.improvement in conversa-
* tional speech.'' L. B. Tyson went so far as to say, “I think radio
" is doing more '{mfluence people to sbeak correctly than any
‘other medium I know,”'? By 1938 sthe Michigan Association of
Teachers of Speech had pubhshed a suggested outline for a one-
semester course in “Radyp Speech,” which had as its first objective

»

" the development of the skills of godd speegh.'® Instruction in .

rad10 Jdrama was seen as improving composmon skills and mcreas-
ing'student interest in language.'® | A e,

Film and Television. The development of courses i film and
_ television skills is relatively retent. High schoql television drama

.‘ * . 35 ‘ . . -‘ ,‘60.

»
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. [
was advocated as early as 1945 when fewer than a.dozen, com-
mercial television stations were in operation, '3 More recently,
instruction in “visual literacy” or*‘media literacy” has been seen
as beneficial to interpersonal communicative skills, composmon,
creativity, and student interest in schdol generally.!® “Visual
literacy,” a touchstone in contempor: thought and writing
about media, is a term emphasizing the essentially linguistic naturé
of secondary school study of visual media. The student lives in an
environment dominated by the media: to be hterate in such an
envirohment requires the passive skills of comprehenswn and in-_
terpretation (addressed at some length in the next chapter). The
1970s-have witnessed a tremendous growth in the use of pho-
tography in general, and“motion picture fxlm in partxcular,‘
edia for student expression, not merely as a means to encourdge

F

¥

inberest in English composition. 17 Televisian mstructxon has often

ple)&lty and cost, it has until ve recently been less frequently
encountered in the secondary curficulum as a medium of student

expression.!8 - -

e < P
Curriculum Suggestions ) . ‘
Various books, studies, curriculum ggides; and journal articles
have advocated'from one to five semest f skills-related colrse
work in mass communication at the secondary,lével.!” The discus-
sion that follows is based upon our suggestion that five courses in
mass media should be available to the _secondary school student
These coutses would be in addition to the media exercises incor-
poratéd into Yeading, literature, arld composmon courses. The sug-
gested courses-are:

* - . v -
>

Course ) ) - }?ﬁedia .
*  Writing " Print and radio - )
Picture ideas . v v Photography, graphics, film,.
television
Reparting the'zvs ‘ Newspaper,’gnagazme radxo, )
television
" Advertising and public Print, d{splay, radio,
relations .- ] television . L
’ Stories and plays Magazine, radio, television, |
. film . ) .
, 6, . N




Personal Development ’ PN

Course1: Writing - L

PP ]

Course ijectibés and Media .

.

The course is demgned to introduce to the §tudent the basic forms
of newspaper feature writing and magaz‘ article writing; to in-
troduce radio script mechanics and writing for the ear; and to
provide practice for the student in expressing his or her own
thoughts in print and.radio forms. Media: print and radio. -

Rdtionale ) ' s

The basic organization of print and radio messages wil} providé
opportunities for the student Jo achieve the objecti of the
course.?’ Assignments are to be nfade in approximately the same
terms as the mlght be in these medla industries; the student will
Jesearch pro)’ ect topics in much the same way. Finished writing
will be produced according to mdustry standaxds or expression
and style. ’ . L

-
v

Course-Activities

The following are illustrative of possible gourse activities:

v
~,

1 Using refererices i composition—the dictionary, thesau-

, s, style book—I8cate twenty unfamiliar words in the
lateki issue of the local newspaper. Locate and copy the
Adef'mltlons for each of the words, indicating which

ary is the most likely meanmg for the newspaper artlcle
in question.

2. Using the same newspaper, find good examples of word "

] choices——cpoices which add to communicative force. The

object is, to identify “image” words (similes and meta-
phors). <Copy .ten examples and des"ﬁbe the effect of
each of these ‘‘image” words. ’

3. With_the
. three-word, and more‘complicated patterns ac
the Conlin technique. LN :

4, Research an opinion piece for newspaper publication.
Select an issue which, according to the local newspaper,
currently faces voters or policymakers. Locate two kmds
of informative resources on this 1ssue (a) ¢ conversatlons

newspaper as an example, identify two-word,
rding to,

*

amohg the several alternative definitions in the-diction-

with a reference person—someone who is in ‘a position.

-
-

L ' 3w
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to provide expert information and opmlon on the issue’
—and (b) published information on the i 1ssue The Read-
ers Guzde to Periodical Literature may bé a useful way .
« wof locatmg recent articles. - . ,

. 5. Write a feature story on the issue researched Describe -

the way the issue has developed over time, the impor-

tant people or orgamzatlons that have addpted a point -
of view on the issue, the, Elternatlves that seem to be .
available to the public or to pohcymakers and your
opinion as to the best course to follow.

6. Catalog the magazines in the school library accordmg to

¥ the audignce tﬁewhlch they appear to be addressed. List ' ¢
the typical conltents of each category of magazine. Some gg

of the audlenc%s to which magazines may be addressed .

include general \audiences, men, Womren, children, reli-

gwusgroups and hobbyists,

LT Study the advertisements in a national magazine, Clip .
.out one full page ad and answer the following ‘questions.

" about 1t,‘c1rclmgithe ‘part of the ad which gives you
clues to the answer: To whom is t}#f ad directed? What
is the product erservice advertised®What characteristics .
of the product,on service are being promotéd in the ad? .
How is the ad deslxlgned to attract attentmn"‘

8. Rewrite-the ad” ydu have analyzed as it might have to .
" appear in a magazine ‘directed to a different audience. i
For instance, if yo ana.lyz?d aR, ad for dishwasher de-
‘ bergent in Woman s l{ay magazme rewnte it for Parents -
.magazme ¥

/ 9. ‘Rewrite the saye adlfor the same audlence as in’ 1tem

ei above, but promote some other charactenstlc of
the product, '\ “

10. Write a_broahure fog the same product which rmght be *
suitable for use in- dlrect-lﬂall advertising. _ ~ ’

_11. "Write a set of five alternative slogans for the product.* -

Write the Topy to be included 1ﬂﬂdf§§/e‘away contest for X
the product. Ingent prizes_and contest rules which com-
) .- blement the charactenstlcs of the product.

13 + Catalog the radio statlons which serve your community.
What are theimam sorts ©of material each regularly broad- .
casts? ©
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14. Write a radio commercial ‘for the product in activities
eight t}’lrough twelve above. Read the fmrshed commer-
. cial aloud to solicit the reactions of other studen
"15. Read aloyd the newspaper %ﬁ for some pews event.
*Note the words and phrases“W¥hich arg

ear and the tongue to grasp. Revise newspaper copy
to make it easier to read aloud.

16. Conduct a-radio interview, with a.nother student sel(vmg
as the person to be interviewed. Make sure that as inter-
viewer you include an introduction of both the person
being, interviewed and the subject matter, ask questions,_
which get the person being interviewed, to do most of
the talking, and provide summaries of each point as 1t /4'
is discussed and at the conclusion of the inteview. , ‘

_ 177 Tour a local radic”station. As a report én the tour,

g " write a radio documentary about the regular function-

* ing of the stdWdn staff in producing programming. Re-
" cord your documentary. on audiotape as evxdence of its
readability. ~

18 Write the continuity (script to be ;«;ad/bv_\the local an-

nouncer)for a one-hour program ofyour favorite music.
'. The program should be fifty-five minutes in length.
~ Show the running time for both musical selections and
announcer copy.

", . )

~e
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Reqdings for the Teacher and Administrator

©

Bittner, John R., and Denise A. Bittner. Radio Journalism. Englewood Cliffs,
N.J.: hentlce Hall, 1977,

Brady, John. The Craft of Interviewing. New York Vintage Books, 1975

Clich, J.W., and Russell N. Baird. Magazine Edttmg and Production. Dubuque,
lowa: WllllamC Brown,1974. -

Crump, Spencer Fundamentals of Journalism. New York: McGraw- Hill,
1974. &
Decker, Harol( “Five Dozen Ideas for Teachlng the Newspaper Uny4 v
~ English Journal 59 (1970): 268-272. \ .

Diamant, Lidcoln. The Broadcast Commumcatzons Dtctxonary New York
Hastings House, 1974.

, Holowell, John. “The New Journalism and the Student V'oxce * In Thematic
Units in.Teaching English and the Humamtzes First Supplentent, edited
by Sylvia Spann and Mary Beth Culp. Urbaha, IIL.: Natlonal Council of
Teachers of English, 1977.
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Kleppner Otto. E,xplormg Adverusmg Englewood Chffs, N.J.. P;tlce Hall,
1970.

Passman, Arnold. The Deejays. New York: Macmillan, 1971.

Riyers, William L. The Mass Media. Reportmg, W xtxng, Editing. New York:

¢ -Harper and Row, 1964. -

Stein, M. L. Reporting Today The Newswri
nerst9ne Library, 1971.

Westley, "Bruce H. News Editing. 2nd ed Bo
Wimer, "Arthur, and Dale Brix. Workbook for Radio and TV News Editin
and Writing. Dubuque, lowa: Wllllam C. Browny1975. ~
Wiseman, T. Jan, an N? Molly J. Wiseman. Creative Comm; mcatzonsz Teach-

ing Mass Media. Mi - National Scholasijc Press Association at th¥
University of anéso a, 19 (Ingludes week- by-week outlines.)
Wulfmeyer, K. *Timg Beginning Broadcast Newswriting. A Self- Instructio
Leammg Exper ce. Ames, lowa: Iowa State University Press, 1976
Zeff Margaret, and Doris” Kitchens, Gss Media. Monterey Park, Calif.:
Creative Teaching Press, 1975 (Over one hundred language arts activities
mvplvmg«medna) -~ . 7 &
service making a nationa] newspaper available in, the classroom .is News-
paper in the Classroom, Educational Service Bureau, National Observer, Dow
&nes and Company, Inc » 200 Burnett Road, Chxcopee Massachusetts 01021.

Handbook. New Yprk. Cor-

n. Houghton Mifflin,
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Cour’se 2: Picture Ideas

>

. . ' - -

\

Cou,rse Objectives™ and Medza '

The course is designed to introduce students to ba51€‘?:opcepts in
semiotics and visual composition; to acquaint thefn with the pho-’ 6
, tographic process; to introduce them {o visual etics as applied -
to televisiont and film; and to prov1de\pﬁ@ students in ex-
pressing, their thoughts m forms chafacteristit of the visual mass..
media. Medla photography graphics, film, telev151on

Y
'

Ratzonale : . : . ’
»

The pervasweness of visual mass medla has imposed a process of
standardization on the visual perceptions of virtually the entire
American population. In most cases, the visual forms of the medija -
are understood at an unconscious level. Leammg to reproducé
these forms fo reflect their own thoughts will increase students’
skills at usin® visual language as a means of negotlatmg more re-
warding associations in their lives. -

-

L
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Course Organization
The course is orgamzed mto four.units:

A Graphxc composxtxon page position, fxgure grbund rela- ,
tlogshxps, type sizes and faces

2. Photography still cameras, lenses, shutters, film process-
ing, photo editing, effects of focal length and depth of

field
3. Motion pictures: cameras, lenses, film, edxtmg, senpts
’ production planning ¢ a?‘ \

4. Television: the production team basic pro@uctlon equip-
ment, sw1tch1ng, v1deotape recording, scnpts, productxon
planning .

“ 3
1, A 2 €. . : s>
Course Activities RS .
'Ehxs course calls pnmanly for group prOJects which involve every,
student: In general, each group needs to include about ten stu-
dents, and some rotation of responsibilities during the projects will

make the media production process acCessxble to every student.

1. Design a productxon credit graphxc which says;*‘Directed
. by (student name).” Select ‘a typeface appropriate to a
favorite television prograni forin stch as oomedy, sports,

or news. !

2. From 4 magazine, cut out the picture of a prestige prod-
uct. Mount the picture in ithe center of a large white
card. Mount it just above c"enter and Just below center
Which loo]{s best? Why?

3. With the same ad, use a larger card, then a smaller one
. “What'is the difference? Explain.

:1 With the same ad, change the shape of the ‘card—hori-
) zontal square, vertxcal Which seems most appropriate
“Yfor.the product? Why" \

5. Group project: design a b111board promoting some?
worthwhile aspect of student life. Obtajh permission-to
locate the billboard in a prominent place in the school
building or on the school grounds. Ideally, the billboard

N

1

-

°

. . Wwould consist of from'fo\g to six or more panels. A car-
. - ..'_.-\\ N I . . . 3 AY
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toon needs to be prepared,first showing how each panel
contributes to the finished worlke A good medium for
" such billboard projects is a collage or mosaic of parts of
brightly colored mail-order catalog pages.

6. Construct a camera lucida. Instead of film, the camera,
lucida will project an image upon paper which permits
the student to trace upon the paper the object that is
before the camera. A salt or oatmieal box (cylindrical)
can serve as the frame of thé camera. Bemove one end
ahd replace with translucent paper. In the center of the
other end, tape a piece of aluminum foil in.which a pin
hole has been punched. Aim the camera at a bright out-
door%cene. Put a coat or opaque cloth over the paper
end of the camera to keep stray light from washing out
the image! Trace the object focused upon the paper.

8. Photojournalism: using a personal camera, take’a series,

& of at least five photographs which tell a story. Particu-
larly good subjects are those whlch describe a process,
such-as how to string a guitar or how to fry an egg. Write

legends for the photos, as well as an introduction to the

series.

9. PhStos for television: using a personal camera, make
, photographs that could be incorporated into the station
.- identification messages of a local television station.

10 Group pro;ect cover a singlé event from many pomts “of
Wjiew—each student with a personal camera. Good events

" for this project include’ parades, football rallies, athletic-
competitions. Edit the collected phaotographs, prepare
- Iegends and méunt a photographic exhibit of the event.

11-20. Motion pictures: select projects from pages-19-46,
Robert E. Davis, Introduction to Film Making (Falls

. ,Church, Va.: Speech Communication Association, 1975).
21. Storyboard" ‘using chppmgs from_ magazine ads, con-
struct_a.storyboard for a television commercial. Under-
neagx each shot on the storyboard, mdlcate the audio

or sdund portion of the commercial. . )

22. Produce a script for the commercla.l in item twenty-one. .

23. Instructlona.l videoscript: usmg a storyboard, outlme the '
Vi shots necessary for an mstructlor\xﬁ’ videotaped lesson on,
a'\manua.l process such as pulling taffy. making a paper

Y 47
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) " ' . \
airplane, or potting a plant. Indicate under each picture’
. the sound component Qf the videotape. v
24. Produce a finished script for the instructional vxdeotape ,‘
above. .

- 25. Produce an outline $cript for an inte:_'view of a well-
knowrn local person by a-member.of the class.

, 26. Create a game show for local television production. In-
clude the basic gimmick for the show, characteristics of -
the game, show host, contestants, and studio audience.
Include sketches of® special props or set pieces that must/

8 - be devised.

27. Group project: produce ‘the best of the scripts resultmg '

. from the project above in the school instryctional tele-

vision studio or in the studios of a local television sta-
- - ~tion or.cable system.

Ty

» !

Readmgs for the Tearher or Administrator

* Coymk David. Movie- Makmg.- Chicago:, Loyo'} University Press, 1874,

Crowell, Thomas Lee, dr., and James F. Bendet., NBC Handbook of "Pro-
. ~nunciation. 3rd ed. New York: Thomas Y. Crowell 1964.

. Davis, Robert E. Introduction to Film Making. Falls Ghurch, Va.. Speech
' Commumcmon Association, 1975.

Diamant, Lincoln. The Broadcgst Commumoatzons chtzonary New York.
Hastings House, 1974.

% > Gedule, Harry M., and Ronald Gotteqman An IlIustmted.Glossary of Film
Terms. New York Holt, Rinehart and Wirston, 1973.

Hilliard, Robert L. Writing for Telev:szom 3rd ed. \'ew York. Hastings House
. 1976. .~ .

" Lidstone, John, and Don \fcIntosh Chzldrenas Film Wakers New York. Van . .
Nostrand Reinhold, 1970. .

MeCavitt, William. Television*Studio Operations Mapual. Rev. ed. Indiana,
- Pa.: A.G. Helding Publishing, n.d.

\Iallor) David. The School and the Art of }lotzon chtures Boston. \'atlonal
. Association of Independent Schools, 1966.

. Millerson, Gerald. The Techmques of Talevision Producuon Sth ed. Hastings

<House, 1972. .
Mitchell, Wanda. Televising Your Message. An Inlroductzan to Television as
Communication. Skokle,.[ll Nationat Textbook Co., 1974. >

Morrow, James, and \lurray Suid. Mociemaking Hlustrated. The Coricbook
Filmbook. Rochelle Park, N.J.. Hayden Book Co., 1973. (Techniques of.
film are taught by comic strip presentation.)

. Piper, Jim. “Guide_to’ Starting a Film Class ” Supér 8 lemmaker. October
c . 1975 pp 26-30
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Rivers, William L. The Mass Media. Reporting, Writing: Editing. New York.
Harper and Row, 1964. .- .t I

Roberts, Kegneth H., and Win Sharples. A Préner for Film-Making. New
York: Pegasus, 1971. , - .

Smallman, Kirk. Creative Film-Making. New York: Macmillan, 1969. )
Stone, Vernon, and Bruce Hinson. Television ‘Newsﬁlm Tec)zniques. New
York: Hastings House, 1974. o

Wilde, Larry. How the Great Comedy Writers Create Laughter. Chicago.
Nelson Hall, 1976.

’

Zettl, Herbert. Television Production Handbook. 3rd ed. Belmont, Cahif.. "

Wadsworth, 1976. -
Course 3: Repofting the News :

Al -

Course Qbjectives and' Mdia ) . -

THe course is designed to provide practice for students in research-

ing and checking news stories; to-provide them with practice in
writing, editing, and producing news and public affairs reports for
newspapers, radio, and television; and to provide students with an
opportunity to observe and respond to audience reception of ther
communication. Media: newspaper, magazine, radio, television.

( -

»

Course Organization

E]

Members of the class will be organized into a news production or-
ganizdtion with print, radio, and television news outputs (see chart
for the possible organization of a class of up to fifty students). It ,
would be desirable tha dents/be rotated through the various
news units. The Iabora newspaper will .need to be printed on
an offset press in- order that halftones (photographs) may be in-
cluded~inexpensively. It would be désirable that the paper come
out at least weekly, so that some pressure of deadlines is intro-
duced. . . T - .

Probably the best way to provide for broadcast of the radio

. news output will be a cooperative arrangement with a local com-

mercial radio station. For example, the students may supply a
weekly summary ‘of events at their school.for the benefit of the
general community—or they may provide for the high school.
audience a summary of hews events of particulat inferest to
teenagers:#? - . . :

. As far as television news is concerned, there are two possible
outlets for student work: in-school broadcasts and filmed or taped

. s, -
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reports for local television stations. In many recently constructed
high schools, classrooms are connected to a central video cable. If
so, it is a relatively simple matter for a .part of the class day to
mclude an in-school news broadcast plped to all classrooms. Some
local television stations actively encourage high school inputs for
logal news-weather-sports programs. Others have used stories from
high school reporters and camera téams in smaller towns in their
coverage area where they have no regular staff.??

Newsroom
. . * - Editor .
Assignment Editors /
‘ Reporters \1[ .
T '
» : : r - u
Still Photo Motion Picture " Lab Newspaper 7
Team 4} - »  Team Production
5 .
3| 5 o
. Y~ Radio Production
Sy - 7 ¢
10
Television Production

Course 4: Advértising and Public Relations

Course Objectives and Medza
The course is desi‘gned to introduce students to thé art of persua-

« Sion, to make theln aware of the vulnerabilities to persuasion of
. various mass media audiences; to provide them with practice_ in

writing scripts for television commercials; and to provide an op-
portunity for students to develop a media plan. Media: print,
display, radio, television.

Rationale

Agdvertising is the most common form of public persuasion. To the

__extent it is successful in locating and stimulating_consumer

5
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N " ox . .
purchase the goods and services it promotes, it plays an important

and useful part in a free g&)my To the extent it may be mis-
understood or misleading, it is a problem for ),ndmdua.l consumers.,

As students try to exercise the pé¥suasive skills of . advertmng, they

will see more’ clearly the capacities Qf advertising both. to benefit .
and to harm. Public relations effortd often complement ‘advertis- /f
ing. Contrasting the advertising and public relations output of a -
firm will: put the function of eacg in clearer perspective. .

Course Orgamzatzon . ' ’ )
The pnncxpal actmtles of the course should mclude analysis of
successful eommercials, practice at analyzing potential target audi-
ences, designing media plans, and preparing eopy and scripts.
Excellent materials for study.are the CLIQ_Award reels. These
are film or videotape copies of the/commércials receiving the an-
nual CLIO Awards for commercial excellence. These are prepared
annually by the New York Advertising Club and include both U.S,
and foreign commercials.
To understand the target audiences for which commercials may
be prepared, the student needs research informatian—at the very
east, the ubiquitous rating report. These rep‘brts will help the stu-
* dent learn about the available audiences for possible television and
radio commercials. On Saturday morning, for example, it 1s a
cliché that children are watching, TV. But what ages and sexes are
these children, and what adults, i®any, are involved?"

The students will want to distinguish the specific persuasive
goals of each specific commeyeial. For example, a commercial
could §perely be intended to inforg parents that a new baby prod-
‘ucthas been introduced; Or'the commerci;f\nay attempt to create
a sense of nheed among men who do not yet regularly use an anti-

+ pérspirant. Or the commercial may compare two products so that
. thfradvantages of one are more evident to housewives.

An important issue in designing a well-coordinated advertising
campaign will be decisions as to which product characteristics to
advertise, using which appeals, and for whjch audiences. Also con-

. sidered will be the unique identifying symbols ofa product—trade
' name, trademark, manufacturer logo (identifying visual mark).
Such decisions, of course, involve marketing, psychological, and -
socioldgical consxderatlonS, adding additional begefits to such
| exercises. .
Finally, in decxdmg which media shall carry the varipus appeals

__ of the campaign, the studentﬂﬂLha!eih&oppormW&o_consﬁdex_,“

\ g
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each of the media, assessing the persuasive capabilities of each.

Rublic relations promotes ideas rather than products and at- )
t&fnpts to create favorable attitudes toward an individual er com-
pany among unportan% segments of the pubhc,Many times public
_relations releases by companies are inserted in the medla free of
charge becduse they are considered news of the day. Such news-
worthy releases might intlude, for example, progress ip labor
negotiations or responses to charges of pollution.

. ]

"

Course Activities ,
The following are ﬂlustratlve of pzs;';b'ie%)urse activities: )
1. Bring a farmhar and inexpensive manufactured product
" _to class (a soft drink, toot‘rpaste soap, item of clothing,
. ~a tool, etc.). Identify and report orally on its chayacter-

istics so far as the consumer is concerned. | <

. 2. Make a scrapbook of all the advertising you can fin
' related to this product. Include radio and television ag-
vertising by writing a brief paragraph on each com
cial you encounter )

3. Using the scraphook as g guide %nd resource,\wnte a
brief report describing the advertising campaigns for this

- ptoduct. To whom does this advertising ‘appear to be ;

aone audience, how do.the appeals to ®ach audience

| * fer? Why? How do advertlsements in newspapers
magazines differ? How do commercials for radro and
television differ? - .

-

4. Using your imagination, create a pgssible new product

_superior to the one you now use. It could be cheaper,

" more effectivé, simpler, ‘packaged more attractively.

Describe the new produet, in®a report that includes
sketches. . . | -

5., Design a new package for this product, one that will °

appeal to those whom you anticipaté will be the princi-
. pal buyers of the product Tell how your packaging will
be attractlve to thls ‘audience.

6. Group project desxgn and create in the 'classr{tb\the
point-of-purchase dispiay that will help the potential

4 customer see the advantages of purchasing one of the
improved products proposed by some member of the

addressed? If the advertising is addressed to more than
di
a5~/

r group.

Q ‘ ‘ 4? "
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7. Examine the rating #ports of Jocal radio stations in
\your area. (The stations can usuallyhelp you locate rat-
.| ing information.) Which station seems to have listeners
more likely to purchase your product" What in the sta-

tion program seems to have attracted them?.

8. Design and produce on audiotape a commercial for your .’
" product which conforms to the style of the radio statlon
identified in item seven. . ..

9. Design a newspaper ad appropriate to your new prod-
v uct. Design a fulll-page ad, a quarter-page ad, and a two-.
column ad. How do these differ? (A sales representative &
om the local neWSpaper could act as judge for these
" ads.) . ..
. Select a famous person to, become spokesperson for’
your product. List the qualities of this person which will
enhance your advertising campaign. Discuss the reasons’
for 'your ‘choice of this person as sultable to deliver ¥
testimonials for your product. ‘ .

11. Design a billboard” which - includes an endorsement of v
your product by this spokespe,rson . . .

12. Develop a pubhc relations campafgn" qbout your school = °
- for the people in your district and for the city at large.

L What should they know about the students, teachers, )

* and school building | that they don’t already know" Wh&t
misconceptions do they have? What are some good .
points that haven’t been emphasized before?

13. Decide on a‘sogial ‘ fssue that néeds to be brought to
P people’s attention, such as a charity drive or human
' relations goal. Plan a Combiged advertising and public

. relations campalgn promo our point of view, \Dis-
_ctiss.thie ways in ghich advertisihg.and public relatidns ' o
professionals. ¢ great or small amount of sogial ’
respdnsibility. ‘ )

- »

b

" Reference'Books - . : ., A

- 8
Barton, Roger. Media in Advertising. New York: McGraw-Hill, 1964."

Burton, Philip Ward. Advertising Copywriting. 3rd ed. Columbys, Ohio. Gnd
Inc. , 4974,

’Canfield Bertrand R., and H.*Frazier Moore. PubIlc-ReIattons Prmc:ples

Cases, and Problems 5th ed. Hompewood, Ill.: Richard D, Irwin, Inc., .
1973 71 . ) -
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Cutlip, Scott M., and Allen H. Center. Effecive Pu,blxc Relations. 4th’ed.
Englewood Cllffs N.J.:rPrentice-Hall, 1971,

Divita, S.F. Advertising and the Public Interest Chicago. Amerlcan Marketmg
Association, 1975.

Dunn, S. Wat'son, and Arnold M. Barban. Advertising. Its Role in Modern
Marketing. 3rd ed. Hinsdale, Il.: The Dryden Press, 1974..

Howard, John A., ahd James Hulbert. Advertising and the Public Interest.
Chlcago Crain Communlcatlons, Inc., 1973.

Mayer, Martin. Mddisort Avenue, U,S.A. New York: Harper and Row, 1958.

Rosenblum, M.L. How t6_Design Effective Store Advertxsmg New York:
National Retail Merchants Association, 1961. -

Steinberg, Charles S. The Creation of Consent. Public Relation? in Practice.
New York: Hastmgs House, 1975.

Stephenson, Howard, ed. Handbook of Public Relatxons. 2nd ed. New York:
McGraw-Hill, 1971. X

Wright, John S., and John E. Mertes. Aduertzsmgs Role in Society. St. Paul,

Minn.: West Publlshmg Co.,1974. ”
Wright| John S., et al. Adva,_t;’t.xsmg. 4th ed, New York: McGraw-Hill, 1977.',L

. A/
Professional Orgam'zations in Advertising and Public Relations

" The Advertising Council. Made up of representatives from many’ ‘areas of the

media (ad agencies, newspapers, magazines, broatfcastmg, etc.) who work
together to develop and digseminate public relations advertlsmg for worthy
- national causes. i\_
American Advertjsifig Federation (AAF). A federatlon of: advertising organi-’
zitions. Most local advertising clubs belong to the AAF., AAF he elped
. establish the Federal Trade Commission and the Better Business Bureau.
Its emphasis is on compliance with laws rather than matters of taste. &

An}encan Association of Advettising Agencies (AAAA). The AAA—ﬁrexermses
its control over,advertising agencies by not allowing unethical agencies to
. become members, It insists that member agencies not engage in such prac-
tices as “‘false or mlsleadlng statements, testimonials which do fot reflect
the real choice of a competent mtnes sta;ements or pictures offensive to
publlc decency.” .

.Assoclatlon of National Advertisers (ANA) A group whlch represents the

dliehts of advertising agencies. They join with the. AAAA in |nvest|gat\’g ‘
complamts concerning “objectionable” advertisements. , *

Publlc Relations Society of America (PRSA). A broad-based group of individ-
uals involved in public relations activities for agencies, clients, or education
. institutions. . . .

- v

Media Termg Imi)ortant in Advertising

\
American Research Bureau (ARB). A broadcast program rating service for
radio and television only; it uses both the giewer diary meéthod and’an .
electromc.recordlng and {abulating system known as Arbitron.-

Audit Bureau of Circulations (ABC). An organization sponsored.by publish-

e — -~ . P s .
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ers, agencies, and advertisers to validate the cu-culatlon statements of
magazmes and newspapers.

A.C. Nielsen Cbmpany This”company measures the percentage of “telev:
sion homes” nationally or locally tuned to any glven televisiofh program
in a manner similar to the ARB.

Simmons (W.R.) and Associates. A syndicated service prowdmg advertisers
and agencies with mt‘ormatlon on the charactenstlcs of selected media -
audiences.

Standard Rate and Data Service, Inc. (SRDS). An orgamzatlon which pub-
lishes current information on advertising rates, mechanical requlrements
closing dates, and similar data on print, broadcast and Wansit media. Ac
cepted as the standard source of advertising media mformatlon R

Target Group Index (TGI). A syndlcated service providing advertisers and
agencies with information on the characteristics of gglected media audi-
ences. ., -

Course 5: Stories and Plays

-Cqurse Objectwes and Medza ' ' J ~.

The course is designed to mtroduce students to techmques of fic-_

tional narrative in the mass media; fo provide ,practrce for students
in writing short stories for magazines; to. provide practice in pro-
ducing script and production. planmng for radio drama; and to
provide practice in writing and'visaalization of filmed r television
/drama Media: magazine, radio, telev1s10n film. C

b se o
- 3

Rationale . %é ” )

Narrative or st&ytellmg in the madia is at once the most complex
and the most audlence -involving of all mas¢ }nedla contents. Stu-
dents have absorhed great quantltlgs of print and vismﬂc&on
and, by the time they are in secondafy. sdpool the are often out- .
spoken critics of the fiction ofo’ which’ th@y lare dsed. This
‘flctlon writing unit is mtended tp start s?&dbnts to producing
manuscripts that capture and ommun cate 'the dramg in their
minds so that the standards théyhave, aﬁ'eady"'intemahzed
works of fiction may be explo d to increase then' capaert&@&a
effective expresslon #

Course Orgamzatzon -

*

.. { LR 4 ’
Three activities are essential to the’ course—vreng or readmg weIl~
written, and produced fiction, creating g gmal flctlon f’rom out-

lmes .or treatments tﬁrough drafts 0 ',, hed manusenpts, and

’ o 3
»
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Fhe model fiction works for this course might include:

1 Well-known short stories by great authors-

2. Radio productions available in commercial recording: “A
Tree Grows in Brooklyn” f4y Betty West, Lux Radios

Theatre production; ‘“War of the Worlds” adgptatlon by

Howard Koch of H.G. Wells’s original novella, directed

by Orsgn Welles, produced by Mercury Theater (famous

_ panic broadcast); “Treasure of the Sierra Madres,” Lux

. ' Radio presentation with Humphrey Bogart; “Tarzan,
Initial Episodes,” early radio versions of Edgar Rice Byg-

*  roughs classic. (Note: information on sources for historic
\ . radio programs will be presented in the following chapter.)
3. Films of high quality such as Charles Chaplin, The Gold

‘Rush (1925); D.W. Griffith, Intolerance (1916); Jean

Renoir, The Grand Illusion (1937); Robert Enrico, Oc-

currence at Owl Creek Bridge (1961); Ingmar Bergman,

C ’ ' The Seventh Séal (1957); Orsop Welles, Citizen Kgne
. (1941). (Note: information on sources for feature films -
wilk.be presented in the following chapter . S
cilities, )

T{ specla.hzed teachmg facilities requlred for these courses are
those necessary to produce radio, film, and televiSion materials.
Many schools have such facilities already. For those that do not,
the model facilities below have been planned to meét two cri-
teria: fiscal austerity and ease of maintenance. For schools that
-wish to finance the ultimate in facilities, local broadcasters and
suppliers can provide addjtional advice and eyen complete designs.
« Printing. The printing of student newspw periodicals
wﬂI normally be done on contract with a local printing firm, but
, the school will want to purchase equipment for setting “cold”
type and for making phbtographs. At the austdre level, type can be
set with an ordinary typewriter. At the moderate level, the type
writer may be an electric machine which uses/a carbon ribbon and
justifies (aligns) both right and left margins. Headlines may be
composéd by using the transfer type (“press ij’) available in
art supply houses.
.\, It is suggested that.film processmg be done by a local firm,
unless the school has existing darkrooms cépable of handlmg the
volume generated by these courses. So far as cameras are con-

- . -
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<« cerned, the school will want to supply a camera for the instructor.
Students should provide personal cameras if possible, sm@_tﬁg,
intent ofinstruction is to build.lifelong photographic. kills. The
school may wish to purchase inexpensive box cameras for use by
those students who, for one reason or another, cannot provide
cameras of their own.
Radio. Austere fac111t1e§ for producing radio materials may be
as simple as the @rtable audiocassette recorder. Music may be
added to a produetion recorded on an audiocassette machine by
“playing a conventlona.l phonograph from about the'same dlstance\
from the mlcrophone as the actors will stand while speaking., =~
At the moderate level; the radio production facility may include
a portable audio console with turntables, tape recorder, micro-
phones, and stands, as listed below. If dramas are to be recorded,
a carpet on whlch the actors may stand wﬂl be a great asset, since
the carpet will reduce the unwanted sounda of falling scripts,
shuffling feet, and movement to and from the mlcrophone Items
below were priced at the end of 1976. *

Micro-Trak System D Compact Audio Control Center. This is
a self-contained production unit consisting of a fout-channel
“stereo console with two turntables, tone arms, cartridges, and
one microphone. Available from Miéro- -Trak Corp., 620 Race
St., Holyoke, Mass. 01020. Oneeach. List: $1819.00 L

- MlcrophOne Elecm;o Voice m§;L RE 50. This microphone
would be used by actors in a’radio drama. Available from -
Alexander Electronics, 1820 Wyandétte St., Kansas City,
Mo. 64108. One each. List: $77/50

Atlas Sleeve-action microphone floor .stand model MS 20.

. ‘° Available from Alexander Electronics. “List: $18.75

Coy ~ Reel- to-reel tape recorder such as SONY TC-377. Available
", from Alexander Electronics. List: $3917. 55 .
) .TOTAL $2388. 80 ) o

- lem The rglatlvely hlgh cost of even the tiny Super 8 fllm will
usually rule out film assignments by individual students. Film
work will be primarily done as group projec e austere level,
only three ifems are requlred and many manufafturers produce
excellent Su;‘hgbequlpment The models.quoted below ¥re iden-
tified only to explain the basis of cost estimates involved; their
llstmg do8s not imply that the equlpment of other manufacturers
is not also excellent iy - -~

-
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-

- TOTAL: $959.90

Moderate-level financing of fllm facilities will permit, double
system sound shooting and more elaborate editing. ’

Bell and Howell Filmosonic TM Model 17442 Super 8 Mag-
nétic Sound Movié Projector with zoom lens, sound-on-sound
recording, automatic level control and manual recording, tone
control. Available from Bell & Howell, 2201 Howard St.,

- Evanston, Ill. One each $399. 95
. Bell and Howell Filmosonic Model 17422 Super 8 Magnetlc

Sound Movie Projector with zoom lens, automatic level ¢on-
trol recording. One each. $359.95 e -

GOKO Saund Editor RM 3 for viewing and edltmg Super 8
single’ system sound film. Available from Ehrenreich Photo-

. Optical Industries, 623 Stewart Ave., Garden City, N.Y.

11530. One each. $200.00

-

Super 8 Sound Basic System consisting of sync camera, sync
recorder, microphone, cables, camera pod, full coat recorder,

editing bench, projector, and accessories. Model BDSYS,

available from Super 8 Sound, Inc., 95 Harvey Street, Cam
bridge, Mass 02140. One each. $2614.86 -

’

»

* Smith-Victor Model K 74 Hi-fi Quartz Studio Lighting Kit.

-Available from Alexander Electromcs One each. $389 00
TOTA{:. $3003.86 .

Television. Production facilities at the austere level need include
only a camera, microphone, and videotape recorder.

Hltachl-Shlbiden Model FP-71 black and white camera en-

* semble mcludmg FP-71P camera (2/3 separate mesh v1d“1con‘

with 3" v1ewf1nder), 5:1 manual zoom lens, tripod, two mij-
crophon s, audio. mlxer, and foam- fﬂled cgse. Available from
Alexander Electromcs One each. $843,00%. 7

Panasonic Model NV-3020 1/2" Helical vi eofape recorder.
Av 'able from Alexander Electromes.. Qn each $870:90

ble from Alexander Electronics. One each $262 50
. TOTAL: $1986 40 . .

The moderate-level television productlon facility suggested Be-
low provides for two-camera color production. The equipment
“does nqt necessarily rquure ‘a.specially designed studio., If the

L4
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school elects to purchase hlack and white televxslon equipment,
costs will be about half those cited here. _',/

Y, Panasonic Model 1450 Color Mml;SbUdlo Productlon Center <
consisting of master control console audio miXer, color sync
generator, special effects genexator, cables, monitors., Avajl-
able from Alexander Electromcs One,each. $7789.50

*  Buhl Mobile Multlplexer #573-200. Avallable from Alexan-
© " der Elgtrqmqs Ong each. $975 00 - o

Eastman Kodak Sup*éi' 8”V1deof11m prajector Model TV-M
100_A with lens. Av,allable&m Alexander Electronics. One :

" each. $18614.40 ’ -
Kodak Ektographic, 35mm ‘§lide Projectyr Model AV 341'H,
“Available from Alexan ctronics. One each. $265.25 _

Sony Model VB 2600 Cigr-Matic Type II Recorder Player.,
Available from Alexander- Electronits. One each. $1745.00

. ‘Smith Victor K74 Hi-fi Quartz Studio Lighting Kits. Avail- "
- able from Alexander Electronics. Two each. $778.00 .

. Sharp Model XC 2000 capmera with self-contained cdntrol
unit. Available from Sharp lectr?lcs, 10 Keystone Place, .
P.O. Box 588, Parmus, MJ. 07652. Two each. $8000.00

' Sharp Model XPD-2000 Professional' Counterbalanced ped- . -
estal mount. Avag?ble from Sharp Electronics. Two each.
< 7 :$600.00 o

Sharp Model X SC-25 twenty-five- }'oot systems cable. Avail- o
able from Sharp Efectronics. Two' éach. $250 00

TOTAL $22,258.15

, Although portable equipment is very popular, the authors do
not recommend pse of shoulder or back portable.equipment at the
" ,secondéry level, nless the school§¥stem can afford relatively high
maintenance costs. In order fo make such equapment light enough
to be portable, the equipment is not designed to be as rugged as *
the heav1er studio equlvalents recommended above.

) g .
| A Cautlonary N ote ) ) I’

he foregoxng courses are not mtended as a.ltematlves ,langUage .

study Instructors .cannot be allowed to use media cofirses as an /
- excuse to escape thelr responsibilities sto teach grammar and com- -
position. On the contrary, such courses must be Ggdnizhd to bring
the romance and relevance of the media into the-¢lassroom as
means for the teachm’g of more effectlve commumc&f’)l .

FRIC .0 - <54 "~ -
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A ASse‘ssing' Value-Laden
- Mass Communication
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" The -phenomenal popularity of the television ,version of Alex
Haley’s novel Roots has underscored once'more the contemporary
miraclé of the mass media—that so many of us from such different
roots can be mmultaneously caught up m Jbuilding a s\txgle myth
for the future. : )

Culture is ‘the sum of ail that is held in common by a group of

. humans !, In any society, culture will be perpetuated in a way-that
selects cultural products, preserves them, and tedches them to the
young and newly arrived. Traditionally, public education has func-
tioned to preserve and perfietuate the gulture of those whose sacial,
educational, or pol ___(_;_aL status has given them an inordinate influ-
ence over the allocation of sqclety s resources, University libraries
carefully preserve ‘“classic” music and plays; school orchestras,
theaters, choruses, dance en¥embles, have continyed to perform
“classic works not feasible for commercial presentatlon, self-

! abnegatmg teachers have devoted their livés to passing ctiltural

“ enlightenment to frequently unenthusiastic students. The_ state

curricula in literature and the language arts have tradltlonally,\

focused upon elite literature, sifice it is assumed.to represent the

“highest” level of taste. The purpose of pushing these cultural pro-

ducts was to “elevate’] the tastes of students ?y making them ac-

- quainted with the “bettey” thmgs of elite’life.

But no serious observer\could conclude that American education
has succeeded in elévatinglgeneral taste. In addition, by impressing
an essentla.lly alien culture (that of our Brahmihs) upon the child-
| ren of blue- and white-collar Americans, the reputation of Enghsh

and language arts instruction has been materially damaged.? The

) facy of the matter is that Culture with-a capital C is irrelevant to

| the average Kmencan student, since it is not a part.of the students”

cuIture—not among | those thmgs common to the students’ human
ecology ’

Mass culture—the highly repetitive, “Yormula” content of the
communications media, with their voracious appetities for new
material—do prov1de the wall-to-wall cultural environment of our

5'53' 49
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—students. If language arts study is to be fihctional, yseful to the
student, it must be related to some part of the culture in which ~ )
the student is*living-and being socialized. *
Ta get down to cases, no one who is well educated would insist
that there is nothing to be gained by public school study of Evgn-
geline or A Tale of Two Cxt: an only thoroughly com-
petent writing but are t ents upon human intolerance
and upon the heroj chara\tk/nstlc of otherwise ordinary people
thrust into unposs le circumstances. And nothing is wrong with
requiring students to know this hterature unless the school there-
by excludes the hterature of the culture in which the student now‘
. lives and will* contmue to live. The Autobiography of Miss Jane®
Pittman, as a novel and as a television film, is also a,story of mtol- 2 .
erance and personal heroism, and, more importantly, is a part of r
the communication environment in which modemn students live.
Some language arts time must necessarily be devoted to study of
N important elgments of the culture of the averag'e American as it is
sustdined by the mass media.
Bx far the most frequently mentioned beneﬁt of exposing the
studeht to the cultural content of mass communication is that the
student will improve skills of “‘critical thinking."* While defined n
.a number of different ways, the tern critical thinking implies that
the student will become_adept at (1) selecting out of the glut of
competing mass media offerings those materials which will meet
his or her unique needs, both for information and for entertain-
ment, (2) mterpretmg the intended purposes of mass communica-
tions so as to be ablé to perceive and respond to them in ways ‘that
will promote persona.l maturity and stability, (3) assessing possibly
disruptive consequences of secondary or incidental learfung from |
‘mass communication selected for other purposes,)and (4) gaining
) valuablé insights into prosocial values promulgated in the mass ~
s . mEdla - ‘ ‘

N - >
.

‘ Approaches to Course }W\lork T . ’ o

In general, the published curricula advocating thé study of mass °
communication as value-laden adopt one of two patterns—a senes
&Y one-medium-at-a-time courses or an all- media- together thematlc,
comparative approach. Far simplicity, the discussion that follows
fitst considers the one-meédium-at-a-time approach then the the
matic,approach. . .
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Newspapers/Magazines N .
~ Newspaper and magazine. apprecxat:on and newspaper hteracy 15
one of the oldest co of this sort.* Newspapers, in particular,
. have promoted such instruction as a means of promoting reader-
ship and good will. They have helped the teacher by providing
copies of local newspapers for study, by producm/g educational
films and other instructional media, and by offering speakers and
" tours. The following is a suggested unit m newspaper, magazine
appreciation.

[

Objectxves -

The unit is designed (1) to acquaint the student with the pnncxpa.l
forms of reports, stories, essays, and articles found in American
newspapers and magazines, (2) to provide expenence in applying

* critical models to the analysis and evaluation'of these media, and
(3) to familiarize the student with the persuasive devices used in
t.hevpnnt media. .

Unit Orgamzauon ' . p )

The tools. The print author,editor works with the organization of
idess, type'style and size, page composition, photos and other
graphics, and color. Activities gray include identifying these tools
as employed in print media available to the student and redesig
ing printed materials, giving the student the opportunity to change
type style, page posjtion, and illustrat:or@ as a defnonstration of’
the influehce,of each ‘of these tools.

Neys reports. In the newspaper, these feature the inverted pyra-
midal style, the lead line, the headline, the editing of a story, tregf-
ment of technical ideas and terms, treatment of statistical informa-
tion. Activities could include identifying these characteristics of
news stories from a local newspaper, reegditing typical news stories
composing alternative headlines. J -
" Human interest features.\These entail choice of personalities,
sources of infarmation, interiews, author style, role of the human
interest featuré in both newspaper and magazines. Actmtxes could
include review of muckraking publications or fan magazmes for
human mtemt features and collecting features* deahng with the

- same person from a wide variety of publications..

. + The photo. News'photos- wirgphotos, sports, human interest,
) themiphotos' photo §téries and essays, apd use of color are inclu-
ded under this term. Activities might include collectmg photos of

5.
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the same ¢vent as shbt for several publications, selecting shots from
a number of ‘publicatiéns photos that could be used as magazine '
covers analyzmg the page composition of a photo essay, analyzing

rand 111usfrat1ng photo editing and cropping, assessmg the impact of
photos i m advemsmg

\eu.spaper advertising. Legal notices, classifieds, mstltutlonal

item, pnce slip-ins, costs, audiences, strategies. Activities could in-

" clude anglysis and identification of ads that are name-1mpression,
comparal:rve corrective, item-price, institutional.

Magazine advertising. While it is an extension of newspaper ad-
vertising, magazine advertising exhibits differences among adver-
tisers, procedures, and audiences. A‘ct:ivitie? might include analysis
and identification of ads that are'name-lmpresélon, comparatzve ¥
-corrective, item-price, institutional .’

Comux Comic strips, smgle frame eartoons, pohtlcal cartoons,
comic bgok versions df other media, audientes for comigs. Activi-

. ties coul include analyzin,g a comic version of a well-known piece
of hterat.ure or research in the library on the evolution of a comig
charactet such as Little Orphan Annie or Popeye.

Print fiction. Short story, novella, serialized novel, anecdote,
abridged novel. Activities ¢an include analysis of theme, central

» character, setting, and exposition. .

Sports, Coverage includes box scores, event coverage, p;omo-
tion, sports mythology. Course activities could include assembhng
the mythplogies of selected sports personalities and teanfs.’

Consumer affairs. Includes household tips, coffservation, home
decoration, gardening, home improvement. Actititiés can include

[y

«

examinati
* tified spo
,

on of thematic analyses, propaganda techNQu&s, uniden-
nsor benefits, and SO on.

e

3.

<

L)
X

Resource

? »

The newspapers and magazines commonly“évaﬂ\able to the student

make very good learning resources. In addition, local publications.

qnay be willing to provide comphmentary copies for students to

study. Higtoric newspapers and minority and underground pu‘bhca-
" tions are rvaﬂa?le oon.niicrofiche fér library and tutorial study.®

-
"

Radzo/T elevision

. §tudents re inundated with radio and telev;sxon program matenal.
And they fre more than passive consumers of the eléctronic media.
they "are aksxonate. fans As a consequence a unit on radio and

- 4
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;] ' .
televisigni will not be an elementary mtroductxon to these medla
t the same time, secondary students are unaware of the diversity
of the total program material avallable and they are largely with-
out historic and critical perspectives from which to interpret their
current experiences with these media. Since high school students
use radio and television in different ways, each migii#vell be dea.lt

with separately Q(/

A unit” on electronic media appreciation migh't meet these objec-
tives. (1) to acquaint the student with the diversity of services pro-
vided by broadcasting stations, (2) to provide a-historical perspec-
tive on current broadcasting, and (3) to introduce the student to
critical models useful in locating broadcast programs that wﬂl meet
the students’ needs. ' .

/

Objectives

" Unit Organization < -

. the-spot coverag

[

Neus on the air. Historical development of national radio lnews'
services, network news. ‘actualities (see Glossary), interviews, on-
Activities may include hstemng to histornc radio
news programs, cqmparing local news events as reported on local
radio and television\stations, analysis of the evening television news
programs, analysis pfithe sorts of events for which livg television
coveragé has ‘recen y been prov1ded study of the elements of a
news report.

Commercigls/\Their hlstor& proaam sponsorshlp, radio spots,
television spot ampaxgns the creative "process in commercials.
Actmtles might include VJewmg antique television commercials,

_ comparison of radio and television advertising from the same spon-

sor, an inventory of Rl the commerc1a.ls broadcast on a particular

) radio or television station, a ‘catalog of attention-getting devices *
* .used in'c mmercials, a catalog of the persuasive appeals used in

the commercm.lspf'a product or service category.

Children’s programs{ Early radio programs for children, child-
ren’s programs on public television, the Saturday morning child-
ren's block, specials and documentaries for children. Activities
could include listening to antique radio programs for children,
making an inventory of the number of commercials broadcast dur-
ing children's programs and the produgts advertised, cataloging the
violent incidents occurring during children’s television programs.

The docu‘mentan Fin-and-feather documentaries, news docu-
mentanes promotional documentaries,, .historic re-creations. Acti-

: : 52
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“vities may include viewing television documentariés, listening to
radio documentaries, comparing radio and teleyision treatment of
the same subject matter, ana.lyhmg the logxca.l structure of a docu-
entary.

Recorded music. History of popular musxc adolescent music as
a social phenomenopn, music packages for radio, promotion of
- popular recording, the jukebox as a message. Activities might in-
clude keeping diaries of exposure to music, observing the activity
around a jukebox, comparing radio playlists and local record sales,
1dent1fymg the musical categories used in radlo and in record pro-
motion,

The situation comedy. Roots of the situation comedy in vaude-
ville, early radio situation comedy, television situation comedy.
Activities might include a study of the composition of the families
involved, listeriing to old radio situation comedies, analysis of the
principal sources of humor, ana.lyms of the leading personahtles in

the programs.

. I

Western stories. The myth of the Old West, stereotyped charac- *

ters, radio serials, television serials. Activities could include llstemng
to old radio shows, v1ewmg reruns of old TV Westerns, analysxs,of
WWestem “good guys,” analysis of Western “bad guys,” assessing

the source-of problems and solutions in plots of the Western. -
Public televisjon. Diversity of program offerings, cultural enrich-
ment, programs\for special audlences Activities may include view-
ing pubhp television programs, assessing the effectlveness of the
programs in light of their intended audiences, analySls of the ozgg
all offerings of the local pubhc te.levxsxon station as an expr,esslon

. of system’priorities. TN
Action adventure series. HlStOl’lC roots.in melodrama and film,
stereotyped roles, violence, picture of society represented. Activi-
ties could include llste{mng to old radio shows, viewing television
shows, mapping the friendship bonds of Heroes and villains in these
programs, categorizing the victims in such programs, cata.logmg

yiolent incidents. -

Seriglized novels. Early radl,o versions of novels, television ver-

iofis, structural Jproblems of aﬁapt.atlon Activities shbuld in¢lude

detailed study of a single work with attentlon to’ cha:acters and
plot in the adaptation process.

Audience participation. Roots in vaudev111e quiz shows, game
shows, the quiz- -fix scanda.l Act1v1t1es can include television view- ®
ing, listening to old radic game and quiz shows, proﬁlmgthe typi-
‘cal contestant » ,
f . -
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Resources \( nd
In addltlon to viewing and listening to contemporary televxswn

videotapes from the air for playback in class. Antique radio record-
ings from‘a number. of sources are listed in the Schwann Long
Playing Record .Catalog available in’nearly gvery record shap.” In
addltlon recordings are available from:

Radio Yesteryear , : ‘ . ' e
Box H -
Gl'oton-on-Hu-dson New York 10520

. - O Tune Radio, Inc.

618 Commonwea.lth Building

‘Allentown Pennsylvania 18101

Longines Symphonette ’ . R
Larchmont, New York 10538 . - .
" Golden Age-Radio -

Box 8404-T E ;e

4

Olivette, MlSSlSSlppl 63132
. Nostalgic Radlo ° . .
Box 29R o A ) '

Peona, Illinois 61601 e

Sunburst ° ~

'39 Washingdton Avenue )
Pleasantville, New York 10570 , -~ s e

(complete w1th read-along scnpts student activity sheets

on spirit masters, and teacher’s guide) -

. For studying television programming, a vi‘deotape recorder and .
) playback monitor ate indispensable. Cost of such an equipment,

ensemble will range from $1,000 to $2,000, dépendmg upori the

features of the equipment. It is not clear what limitations will be

placed on recordings made by instructors as a result ‘of the Copy-
right Act of 1976 which went into effect in January 1977, There
is - somé doubt that long-term, repeated use of an off-air recordmg
. by an instructor is within fair use guidelines of the act, unless per
mission of the copyright holder has been secured. It is likely in the

long run that, fair use definitions will be liberalized, but, in the.

meantime, the prudent will be cautious. Students may also be
assigned to view pfograms at home, but videotaping will permit
replay and sfopping the tape for instructor comments.

and radio, students may®iew together programs which the teacher ﬂ

LYY
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Film - a
Film classes have become more numerous’ than any other mass
media classes at the secondary level. "The reasons include the very
high m'terest values of the films themselves and a burgeoning litera-

tufe on the film and cinema. The following is /a suggested unit on,
_film. . ~

’
{

-Q

L

/
/

Objectives ]

Appropriate objectives for a secondary level unit on film might
include ‘(1) to introduce the student to the theatrical film ' as a
unique mass cultural communication’ (2) to make the student
aware of the diversity of motion pictures; and (8) to provide the
student with experience in evaluating the contribution®of a given
film to his own cultural ex1stence.

Unit Orgamzatlon ) s

3

Orzgms of thesmEarly audiences, film subjects, and film exhibi-
tion settmgs Activities might include'viewing early oneshot films,
reaging firsthand accounts of early film-going experience, locating
newspaper accounts of pioneér film exhibifions.

The early story film. Sources of plots, sources of actmg and
writing Styles, distributing problems. Activities can include v1ew1ng
fils, mtervxews with. older adults who were fans of the “sﬂv€r
sereen,” analysis‘of early films. -

Elements of comedy. Slapstick, comic chatacters and situations,
Activities can include the vie“;ing and,analyzing of comic fllms
and reading from the many blographical and cntlcal ‘books about °
these films.

Serials. Subjects and personalities. (A t1v1t1es could include view-
ing serials, andlyzing t?he appeals comifion to the serials, inventing
and scripting episodes that could be added to the serials viewed.

Histotical features. Their appeal and what happened to hlstory
as a consequence of these films, Activities could include viewing.
films and comparing the filmed account with historical accounts
of the same events. )

‘Sound at the movzes The sound that accompanied silent film
and the introduction of spund motion pictures. Activities could
include viewing silent films with synchromzed sound tracks, addi
-sound to a silent film, viewing early sound films.

Film docymentary. Theatrical documentaries, educational fil ,
and government films. Activities caninclude viewing documen es
+ and contrasting them to print treatments of the same events.
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Films of character Blographles, stories of personal fortitude
and endurance. Activities can include v1ewmg films and comparing
them to print literature. .

The swashbuckler. Films with strongly adventurous heraes.
Course activities could include viewing films, reading fan maga-
zines which promote such films, and reading and discussing the

novels and short stories from which these films are adapted.
- .

Resources ,

The sine’ qua non'for studying the content of film is the film for
viewing. The largest number of films will be available through lease
or purchase in sixteen-millimeter size. This wider film has, for
mahy years, been the classroom standard. Much to be preferred
for film study in small to medium-size classrooms is the newer
Super-8 format. The great advahtage of this equipment is reduced
cost. A S(lper-S projector with sound sells at less than half the cost
of a comparable sixteen-millimeter projector; and Super-8 film is,
also much less costly., As the Super-8 format increases the number
of households owning theatrical films, the cost per print for Super-8
film can be expected to decline even further. A list of suppliers of
Super-8 versions of classic and other antique film appeared recently
in Photographic.® , - .

Blackhawk Films - &
© 1235‘West 5thH Street

Davenport, lowa 52808 - ; ‘

Cgstle Filnfs : o i :

404 Park Ayenue South . ‘

New York, New York 10016 YL

Cinema Eight .
91 Main Street . o .
Chester, Connecticut 06412

Colurhbla Pictures 8mn‘t Films
« 711 Fifth Avenue . )
New York, New York 10022

~ Hellywood Filnr Exchaﬁge
. 8899 Beverly Boulgvard, Suite 400
Los Angeles, Califqh)ia Q00484\
Niles Film Products, Inc. I . ‘
1141 Mishakawa Avenue - . YLl
South Bend, Indiana 46615 -
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Select Film Library . . .
155 West 31st Street =~ = 7 . .
New York, New York “ ot : -
Thunderbird Films . . e -
‘P. 0 Box 65157 ‘ . N
L& Angeles, California 90065 : '

* Walt Disney Super 8 Home Movies .
500 Buena Vista Street .. .

- Burbank, California 91521 ’ »

A recent 'survey of university film p'rogr.ams produce‘d the fol-

lowing list of films most frequently used in the classfoom: Citi-
zen Kane (1941), 119 min., Orson Welles; The Battleship Potemkin
1925), 75 min., Sergei Eisenstéin; An Oeccurrence at 016l Creek
ridge (1956), 27 min., Robert Enrico; Basic Film Terms: A Visual
Dictionary (1970), 14 min., Sheldon Renan; The Birth of a Nation
(1915), 102-195 ‘min., D.W. Griffith; Interpretations and Values-
(1964), 30 min., American Cinema Editgrs; Making of a Live TV
Show (1971), 26 min., Charles Braverman; and, Why Man CPeates
(1968), 25 min., Spul Bass.’, Many other films are listed instext-
books on teaching filt history.and film appreciation.!? *
It may be desirable to present still photographs of specific

, frames of a motion picture. This is'pe_l;;ticularly important when it -
. is one of the objectives of the unit to teach composition or mon-
" tage. Ityis possible for the teacher to prepare”spch photos; instruc-

tions for doing so. are contained in a recent journal article.!!. And
some sets of still frames and film gxtracts are available tommer-
cially.*? S S Lo '

L3
[

A Thematic Comparative Approach to Media . *, -+
In a thematic comparative approachto ir;stru'c‘utig.n about the mass

“media, media dealing with the same themes, stories, or events are

examined together. This direct comparison of media dealifig with
common material casts.tlié characteristics of each medium into
clear outline.’In addition, since the relative prominence of the
mass media has evolved over time, ¢omparisons flluminate the
nature of society at large as each medium in historic succession has
dealt with this material. Some illustrations from the classroom may'
clarify the advantages of the comparative approach. "

-
13
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Transformation of Ben-Hur R

drama from print throtigh the stage to silent, then sound, motion
pictures and to television. The author/6f the nove] was General Lew
Wallace, who was onge governor of New Mexico. The novel was a
smashing publishing success, establishing a recoxd for the largest
? single sale of any book apart from the Bible. Ben-Hur is said to
have been the first work of fiction blessed by a Pope.

Wallace declared publicly that he would not permit the work to
be dramatized, ostensibly because the stage would inevitably dé-
grade the story. At last, the impressarios Mark Klaw and Abraham
Erlanger purchased the stage rights after nine years of negotiation.
The play opened in November 1899. Costs before opening night
had reached $71,000, a hi¥fge sum for the day. The spectacles of

g “ the play included a rescue at sea and u?‘*bhanot race on stage with
‘two horses per chariot. (Later the n er of horses became five
and then eight.y Some authorities of the day considered the theatri-

_cal version of Ben-Hur the most profitable stage productlon in
history.

dn December 1925, the silent screen version of Ben-Hur opened
m.‘.\lew rk, starnng Ramon Navarro and Francis X. Bushman
and difected.by Fred Niblo..Costs for the picture were close to $4
million, and gtoss revenues were well over $9 million. The trireme
(sl'aveshlp) battles had been fought for the cameras at séa; thoq
sands, of extras were used. The thariot rages in the C:)hseum were,
among the most impressively reahstlc in the\aistorR of film. 13

sIn 1959 Ben-Hur was frlmed again as an MGM spectacular that
may have cost as much as $15 milfion and requn:ed more than
three and a half hours to project, It was directed ‘by Wililam Wyler,

* who had worked as an assisfaft director during the Coliseum scenes
“of the silent version. The stars were Charlton eston and Stephen
Boyd: )

, Qn February 14, 1971, the f11m was shown on the CBS tele-
vision network. According to the A. C. Neilsen Company, ™Ne total
. ~audience wasestimated at 32,630 ,000, making this telecast one of
the all-time top télevision broadcasts.'®
_ M% As the novel became a stage play, a great deal of compression **'
. became necessary.,This was accomphshed by reducing the amount
3 ~ of 4ction, number of settmgs, number of chargcters, and most of
. the personal reflection by the central character, The stage version
. Y %l" . he

Y ¢ Y, » . .
N

" BenHur is.an illustration of the transition of aigle work of mel6-
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focused on several key scenes, egch representing an important
chapter in the odyssey of the central character. Each of these
scenes involved a spectacle of some sort, the most dramatic being
the trireme battle and the chariot race. d

When the stageplay became a film (it i is important to recall that
the stageplay had nearly as great a publlc reputation as the novel
by this time), the action had to be “opened.” That is, the con-
straints of timé and spa¢e imposed by the stage should not con-
strain the filmmaker. In{addition, the magnification of _images in
closeups and pfojections §n large screens magnified the ‘people of
the story to heroic propo . In the film,,as a conSéquence the
spectacles of the stageplay, whlle present, are only one of the -
appeals of the*story. Closeups and fast-paced editing added excite-
ment and permitted even more realistic portragials No wonder
Ben-Hur was the silent screen’s most expensive film! The net
effect was that a story of faith bécame a pagan hymn to actlon
and adventure.

When the Wyler version ofBen Hur came to the screen, the film
had gained a voice and the screen had.become wide. Both of these
technological advancgs lent themselves to increasing the\mpress-
iveness' of realistic spectacle. And, as might be expected, tHe inter-
nal struggles of both Ben:Hur and Messa.la became even less impoM
tant. - .

The Ben-Hur illustration emphasxzes that the communicative
rature of a new medium affects the, relationship of plot and char-
acter as a familiar story is translated into a new medium, As the
novel moved to stage ‘and then to film and finally to television,
the action and spectacle of the story were in each case icx;?s‘;ng

ly emphasized in accordance with the audience expectatighs of
each new mediwm. ~ . 1

“Birth ofa Nation” and “Roots” K\ ‘

Birth of a Nation,_the flrst American feature film, was a watershed
in the development of fllmlC storytelling technique. It is almost
mnthinkable that a course in cinematic Janguage or cinema history ®
could be taught’without’showing this temarkable film. However,
thé film is a rationalization of the Ku Klux Klan and a powerful
treatise on"the mablhty of black Americans to partlcipate in they
* political life of the United.States. D.W. Griffith, ploneer film ‘dir-
¢ctor and waducer, was the son of-a Confederate officer and was
trained as a writer and actor of melodrama. As a result, he chose
the Clansman, a novel by Thomas Dixon, as the subject of this

- -
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.great film. The novel was well suited to the melodrarhatic treat-
ment Griffitlr always understood best, and its themes were consis-
tent with‘his views of Reconstruction. ‘

esplte the rama} bias, the film is exc1tmg, even when viewed
today. THbre is suspense. There are many xeahstlc battle sequences,
chases on horseback, brawls and flghts a séige of a backwoods
cabin by Carpetbagger troqps, and last-minute rescues of two dif- -
ferent heroines. More than that, the spectacle and suspense of the
film wer\ e entirely new to audiences of the day. 7
Although no controlled studies of the social effect of Birth ofa
Nation are available, it is difficult to deny"the promotional bene-
fits this film had for the Klan. And it islikely that.Birth of a Nation
provided mighty remforcen}.ent for mistaken stereotypes of blacks.

* Showing the film to students today inevitably generates much.dis-
cussion of this issue and of the related question, How should mig-
orities be represented the media? |

The televised adaptation of Alex Haley’s w
Roots, provides a sharp contrast. TheQmpact of tins television\pro-
duction has yet to be fully felt or measured. It attracted the largest *
television audlegce of all time, and it provided a view of blacks in
Ameriean socie at is certainly more favorable than that of,
Griffith, But, as ‘Birth °of a Nation created a mythic heritage for
the rac‘ia.lfy blgoted among whites, so Roots may selectively rein-
force attitudes among those blacks who view integration, assimila-
tion of the majority’s culture, and cooperation with whites as
hopeless. It may_ be that our love for such. popular myths in the
media prepare us to persist in social inequities of long standing.

] )

-

L4

*The Questiqn of News Bias el

Virtually eveyyhtextbook on mass communication deals with news
bias in some fgghion or other. In a comparative media course, many
different sorts bf news bias can be studied. Some are characteristic
of news organizations in general, other biases are assignable to the
economic and social circumstances of each medium. Still others
reflect patterns of consumer patronage. Each of these become more
appdrent as the-various meédia are compared. .
A gonvenient method fof explaining the forces involved m\b*m\,\
is the Gerbner general model of communication (see Figure 1)."
The horizontal dimeasion of the model stlpul%es that only those
news events which become available to the organization will” be
*dealt with at all. For example, if an event océurs where no reporter
or news service visits, it canno‘t becomanews. Here is an illustra-
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tion.. It is typically the case that smaller local news organizations
release a greater proportion of pplice and political ®ories. Consi-
der a television station with only one reporter. How can‘that one
Teporter produce epough ‘stories to fill the. necessaly news pro-*
. grams? By ‘inaking&ingle visit to the.county courthousi,)le_

" reporter will be able to report crimes, accidents, and fires fronrthe
sheriff’s blotter and political events, tax ma?ﬁhd courthouse  °
gossip from a single meeting of the county board of commissioners.

"Just as a shortage of reporters can affect the gvailability of news
events to a news organization, so can a plentitude of reporters. In
his landmark study of coverage of education in American media, -
Gerbner found that stories on education increased in number when
the news organization included an education reporter.!s’ In many -
cases suc specialist'reportegs will enter into informal patron-client
relationships with informants in order to develop privileged sources
of information. For example, a military correspondént may cilti-
vate a staff officer Who contributes informiation and is cited in sto- N

‘ries, perhaps, as “a usually well-informed source.” If the corres- -
pondent’s stories hurt or offend this source, the correspondent’s
work may become more difficult. As a consequence, specialized
reporters tend to promote the organizations they cover. .

.  Perceptual bias occurs as the values, of the newsroom and the
. news staff are imposed upon the story. The most difdussed per-
ceptual bias is the allegell “procedural bias” -of American press
. coverage. According to this view, the American press prefers to
“focus upon the appropriate protocols, or procedures, rather than
the ultimate significance of news events. In the press covera@e of »
-the Paris peace tglks’bn Vietnam, the American press was full of .
+ " the difficulties relating to the shape of the negotiation table, as* .
" opposed to reports on' the likely prospect for peace thrcugh the
negotiations. . ’
*The means dimension of the Gerbner model points out that the .
| medium available' to the news orgafiization affec§s the nature of,
the message that may be formulated. The so-called “pictorial bias™ \
of televised news is an exgmfple. If a story includes attractive fil”rp;
. itds more likely to be broadcast. As a consequence’, news is biased P
toward the pictorial. The formats of the media thus account for
“format biases” in each. . . . .
In Figure 1, “news bias” is shown to the stude&asn a function

of both mediag-technology and organization. .Assi#¥ments which
exten se ideas by analysis of local news media will help the = %
= dent develop a critical facility in media consumption. '
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If public e
tolivein a

djeatlon has as one of its objectwes to prepare the citizen

osld of rapid technological change, then instruction in

the value-laden characteristics of the mass media must receive a
very high priority. Te an dwportant exr&nt, the media furiction as
honest merchants, hé_wking the most frequently encountered values |
of society for adoption by anyone who finds previous values want-
ing. The results in the long run are not necessarily, that personal

values become more homogeneous across society, but the trend of
. X .
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T & . :
media influence tends fo be in that direction. Well-educated cit1#

zens will have been alerted to this value-selling role of the media

.and will develop alternatives for strengthening or counteracting -

the media influences in their lives. As alert consumers of the media,
they will govern their media choices in the light of enlightened
self-interest and in their public lives will employ the media‘yo sus-
tain the diversity in national life that is esserRial to the survival of
a democracy. . - ) .
Teaching the student to be sensitive to m'gdia-purveyed values 1s
done in two altemativerways—a medium-by -medium approach and
a thematic 'comparative approach. The first is epitomized|in the
newspaper and film appreciation course units Teaching one medium
at a time will not require as highly*qu‘ﬂiéd an instguctor, and a
greater number of texts are available to support instruction, ‘

* By examining media side by side, the .thematic/é_omparatlve/ i

approach encourages students to anticipate the results of media
interaction with popular themes, news, and myths. Few textbooks
are available to support thematic,/comparative instruction, although

o~

a number of-texts onmmassmedm and mass CUlturs are avaidable.
This approach is particularly suited to discovery learning 1n which

historic materjals are used to recreate the social contaxt ofa tume -

_in Wwhich some issue of importance was especially salient. Often,

very little direction is required from the instructor for students to
uhder‘stand'thel interaction of content or function in a message
witlt the natute of a medium. .

@

Sﬁégested Re&jin;/ R SN

“The following afe relevant publications which may be used by secondary

school students as texts or as additional assignments. - v

Access The Journal of Media 'Reforin. 1028 Connecticut Avenue, MW,
Washington, D.C., 20036 (SZ0.00iyZFr)

. Aldrich, Bearl. The Impact of Mass ‘Media. Rochelle Park."N.J.: Hayggn,

1975, ‘ ' .o :
. - t . .

Benedict, Mary. David H. Weaver, and J. Herbert Altschull. “*High Schoal Sty-,
dents and- the Newspaper: Educating Media Consumers.” Journalism Quar- -
terly53(1976): 28-286. »- e

! e . ~
Batmouw. Erik. A History of Broadcasting.in the United States. 3 vols. New -
York: Oxford University Press, 1966/1968, 1970. i .
Cé:penéer. Edmund. They Fecaine What They Beheld. New York. Ballantine.
1970. - . ; ‘ . ,
Citizens Media Directory Washimngton. D.C.: National Citizens Commuttee for
Broadcasting. 1977, .
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" Cole, Barry, ed. Telecision. Selections from “TV Guide ™ !1ag'azme New York
Free Press, 1970. .
Doig. Ivan, .and Carol Doig. Ngus A Consumers Gmdé*f{tgsewood Chffs
N. J.: Prentice-Halk 1972. o
Edmondson, Madaleine. and David Rounds, The Soaps Dé} time Seruls of .
_Radig and TV Néw York: Stein and Day, 1973.
Fell, John L. Flim An Introduction New York. iéeger 1975.
Finch, Christopher. The Aft of Walt Disney From Mickey Mouse to the
. Magic Kingdoms. New York: Harry Abrams. 1973.
Fox, George. Earthquake The Stor} of a Movie. New York. Signet Fllm

Series, 1974.
From Ma Perkins to l!ary Hartman The lllustrated Histary ofSoap Operas.
.® New York: Ballantine, 1977. ¢ "

Gerrold, Dand The World of Star Trek. New York. Ba.llantme 1973.

ing. "Robert J. and William P. White. eds. Mass Media The Inusible
» { Environment. Ptlo Alto, Calif.. Science Research Associates, 1973.
ut, Donald F. The Dracula Book yetuchen N. J.. Scarecrow Press, 1975
‘Glut. Donald F., and Jim Harmon. The Great Television Heroes. New York.
Doubleda) 1975. *
New York. Ballantine. 197 6 »
Hermetz, Aljean. The Vak\ng of the Wizard of Oz New &ork -\lfretf Knopf.
- 1977.
Higby . Mary Jane. ﬁme in Tomorrow. New York: Cowles. 1968.
" Higham, Charles. Ce¢il B. DeMille. New Yotk: Scribners. 1973. .

Hynds. Ernest C. Amencan® \euspapers in the Seventiess \evs York. Hastings

House,:1975. ,

Jares, Joe. ‘Whatever Happened to Gorgeous George? §nglewood‘Chffs N. Jd..

Prentiee-Hall, 1944
~JohnsonTReon., and Jan Bone. Lnderstandmg the Fim. Skokie, I, National
J  Textbook Contpany. 1976. «

Ka)e Evelyn. The Fanmuly Guide to Children's TV What to*Watch. What to
\hs What to Change and Hou "to Do It. New Yark:-Pantheon.1974.

Kershner Rdger. The Music Machines. Los Angeles. Nash,1971.

Kuhn William: Moues in America. Day tor, Ohio. Pflaum, Standerd, 1973
JJeih. Ted, and Fred Danzig. Hou to Be Weard. Making the Med:a Wogk for
You. \ev« York: Macmillan, 1944

LaGuardia, Robert. The Wonderfu! World of- TV .Soap Operas New York.

" Baljantine. 1974. g

Langman Lam . and \hlt Fajaxs’ Cin n;a qnd the Schools A Guide to 101
“Major American Films. Da)ton Ohio: Pflaum Standard, 1975.

, LeRoy: Mervyn. Mervyn LeRoy Take One. New York. Hawthorne, 1974, ©

Little, Joseph Fletcher, ed. Coping with the Mass Media. Evanston 1.
- \!cDougel Littell 71972, > oot -
. Lupoff Dick. and Don Thompson eds All in Color for @ Dime. New York.
Ace. 1971 * » :
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MacGowan, Kenneth. Bahznd the Screen. New York: Dell, 1965.

McMahon., \Iorgan- E. Vintage Radio A Pictonal History of Wireless and,

Radio, 1887-1929 Palos Verdes Penxnsula Cali. McMahon’s Vintage
Radio. 1973.

\Iapp Edward. Blacks in 4mencan FtIms Today and Yesterday Metuchen,
N, J.: Scarecrow Press, 1972. .

\lasthead A Journal for Teachmg Hlston with Old Newspapers Box’ 1003
Marblehead, Massachusetts 01845. (S9.00.year)’

Mayer, Martin. About Television New ,York. Harper and Row, 1972
Morrow, "James, and Murray Suil. ’tledta and szs Rochelle Park, N. J..

Havden 9717.
Nimmo, e Political Persutrders. Englev.ood Cliffs, N. ‘f Prentice-Hall,

1970

Pem George, and Alan A.]dndge The Penguin Book of Comzcs Baltimore.
Penguin, 1971. ¢

Pierce, Elfreda C.,“Word Study. Comic Stnp Style.” Learning, November
1977.p. 48: ‘

Poteet. G. Howard. Radio! Dayton, Ohio: Pﬂaum 1975.

Robinson. Jerry. The Comucs. An lllustrated Hxstor_y of Comic Stnp Art
New York: Putnam r974.

Rosen, Marjorte, Popcom Venus Women, Moues, and the Amencan Dream.
\ew York: Coward, McCann and Geoghegan, 1973. .

SchicKe. C.A. Revqglutionsin Sound.«A Biography of the Recording Industry.
Boston: Little, Brown, 1974, ..

Schrank. Jeffrey. Lnderstandmg Mass Medra. Skokie, Tll.. National Texthook
,Company, 1976. Schrank has prepared the foﬁowmg multmedia kits
available from the National Tgxtbook Company. "‘The Persuasion Box,”
filmstrip. leaming game, an ed commqrclal (S:fS 50), and ‘Telensnon
and Values,” flimstrip, audiecassette, project catds ($38.00). °

Settel, Frving, and William Laas, eds. A Pictonal History of Television. New
York: Grosset ang Dunlap. 1969..

Shapiro.* Andrew Medwa Access Your Right to Express Your' Vrews on
Radxo and Teleuzswn Boston: Little, Brown, 1976. . .

Shendan Martin. Conucs and Their Creators Brooklyn, N. Y...Luna Press
1971. 0

’

" "Smith. Robert Rutherford. JBeyond the Wasteland. The Criticism of Broad-

casting Falls Church, Va.. ERIC Clearinghouse on Reading and Confmuni-
cation Skills, 1976.

Smith, Sharon. Women Who Make Mouies. New York. @V Norton, 1976.

.. Solomon. S)anle} J. The Film [dea. New York Harcourt Brace Jovanov:ch

1972,
St. Hill. Thomas Nagt. Thomas Nast Cartoons and {llus*és New York
Dover; 1974. .

Teacher’s Guide to -Telelision Parent Participation TV Workshop Handbook,
Box aé4 Lenox Hill Station, New York. N. Y. 10021
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Trojanski, John, and Louxs Rockwood Meking It Mave. Daytqn Ohio.
Pflaum. Standard 1973

Valdes, Joan, and Jéanne Crow. The \ledza Works. Dayton, Ohlo PfLaum,
Standard, 1973 .

Wrighter, Carl P, FCan Sell You Anything. \gw York BaJlantme 19175.

Som\e potentlall} stlmulatmg audiovisual approaches include.

Seemg 'I’hrough Commercna]s A Ctnldrens Guide to TV Advertising.”
15-min. color film (16mm) Vision Fllms Box 48896, Los Angeles,
Calif. 90048.

From Coronet, 65 East Sou@ Walter Street, Chlcago m, 60601 “Under-

+ standing the Newspaper,” cassettes and respohse book {880), “Words,
Media, and Yoy,” ﬁimstnps and audjocassettes (399), “Your Newspaper, .
ﬁlmstnps and audiocassettes (896) .




An mstltutlonal approach to the study of social phenomena pre-
sumes there i§ a connection between the structure of an institution
and its function in society. In the case.of the mass media this style
of analysis presupposes that the organization of newspapers or of
the* television industry can reveal both the patrons and the clients
of the medla and indicate the relative pnontles hy which the re-
sources of the media are allocated.

It-is unfortunate that this fjotentially important way of study-
ing mass communication is rarely encountered in American second-
ary schools. It may be the case that the institutional approach to

the study of the mass media ds better suited to work in the social

studies than {o the language arts curfi®ulum, but fresh pedagoglcal
oppgrtunitles are opened in the humanities by taking this approach.
Whﬂe the television industry is roughly the same size as that for

the mangjacture of paperboard boxes, ! the economic impact of
the médiumeis far more unportant The advertising carried by tele-
vision and other commercial media make$ mass merchandlsmg
ppssible, with attendant stimulation of research and development,
manufacturing, and the economy in general But mfluences of the

. media are more an just economlc.

. Public opinion would be far less important in everyday public
affairs w1th0ut the rapid focusing of public attention facilitated by
the medla For example, we know of the views and activities of
ous"‘fgglslators and public administrators largely by the way of the
news medla, and by virtue of this fact, the _media are important -
influences on the decision processes of thése same public pollcy-

. makers. This is just one réason that, regardless.of the specific cuml- |

culum_into which it'is injected,.the institutional approach to the
study of miass communi‘e{%con’deserves at least some treatment at
the secondary level. This course might be directed at (1) acquaint-
ing the student with the business orgamzatlons involved in the

. Americin system of mass-commumcatloni(2) acquainting the stu-

dent with federal regulation of mass communication, (3) intro-

_ducing the student to career opportunities in the mass medla of
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high by the time-honored but complex Hollywood guild syjstem,
‘ ProgramMm the film. industry is also.important to norgém- «

*

70 Institutipnal Approach
communication; (4) introducing the student to self-regulation in
the mass eedia, and (5) familiarizing the student with the most {

. salient publlc policy i issues involving the media.

Organizatidns nvo]ved in Mass Communication,
[} a
The orgamzatlona.l structure ofthe media is far more complex
than the average American citizen appreciates. The loeal station is
the foundation of th American system of brogdcasting. The local .
station may be owndd by an individual or by a corporation and
must be licensed by the Federal Communications Commission. A
local cable firm must operate with a franchise from local govern-
ment in the area served by the cable systert and with a_ Certlflcate
of Compliance from the Federal Communications Commission.>

All of these local stations-and cable systems are supported by
thelr audiences or clients either directly or indirectly. In the case
of a‘commercial broadcasting or cable operation, audiences pat-
ronize-spensors whose pzeduct&andhsemces_areﬁfeamred-wﬁhm

and next to favorite listening and v1ewmg In the case of cable tele-
vision, subscribers directly subsxdlze the system through connection
and service fees. In the case of the so-called * noncommercial” sys-
tems, 6gg.ogrammmg is sustained by appropriations and grants from

unds and by glfts and grants from industry and from private
citizens.

Programming for the electromc medja is provided through net-
works and syndication and from productlon in the local station or
system. In the case of popular music, the re cording industry, withe .
its various labels, pressing plants and promotion agencies, makes
the music available to radio stations through complimentary copies
of popular singles and albums (Which also promotes sales of the
recordings involved). Additional music programming is sold to sta-
tions through spegial firms called, pacKagers which prov1de large
biocks of preselected music on four-hour-tong (or longer) tapes.

" Much of prime-time television fare is produced by Hollywood
film studios for whom this teleVISlon production, is ‘an important
source of incor. The cost of television film prpductlon is held .

mercial elevxslon, although many well-known. seties on publfc
television are acqulreﬁ from foreign film companies. ’ ~

The advertising which supperts commereial radio and television,
reaches the lochl station througlhshree levels of sgws organization’

.
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- (1) 1its own sales staff, (2) a network sales staff if the station is a
network affiliate, and (3) a natienal or regional station representa-
tive. A “rep,”” as the station representative is commonly known, is
under contract to loeal stations to sell advertising time on the local
stations to national and regional §ponsors.

v Other important organizatiogg in the electronic media include
the manufacturers of both transyission and reception equipment
and the financial organizations which provide the capital and the
credit with which stations are est bhshed . ,

Al f the organizations mentioned above are parts of the “inner
procesdes” of the broadchsting media. The “oute?processes”affect :
the policies and constraints under which broadcastmg must’ oper-

ate. , ’
' The/most visible outer orgamzatlon 1s the Federal Communica-
tions Lommission, a.body established under the Communication

Act of 1934 to regulate broadcasting and other electron_igcbm%
munication in the “public interest, convenience and necessity.” .
Although the president appoints the seven FCC C&nmlsswners,q )
- —xh&F—C&wpo:sdmcﬂ;_mLongtessmmcmxdancemthenLJ—_
of the U.S, Cor;stltutlon authorizing Congress to regulate ““foreign
, and interstate commerce " for broadcasting is perceived in the law =
as’ “commerce.” The FCC, after soliciting comments from the in-
dustry and the general public, promulgates r,egulatlons and guide-
lines for the electronic communication industries. To enforce.these
regulatlons, the FCC may level forfeitiires (fines) or suspend or
. revoke licenses. The commission, like the other * regulatory agen-
cies, is thus both quasislegislative and quasi- JudICIa.l The decisions
and actions of the FCC may be apgealed or challenged in the fed-
{ .. eral courts, but this is an expensive ‘process.
- The Federal Trade Commission is, another of the regulatory
agencies; it was established by Congress in 1914. The role of the
FTC in broadcasting has primarily to do with its statutory respon-

o)

sibility to restrict false and misleading advertising. As was pointed " s
out earlier, advertising is the financial foundatlon of the commer- ” '
cial electronic media. . ¥ Co A ¢
‘ There are other federal agencies with interests in broadcast regu- *
’ lation. The Food and Drug Administration Has a respons;blllty to o ~

insurgq that foods and drugs are falrly and honestly labelled The
Federil Aviation Agency is concemed with the,pla’cement and
markirg of transmasswn towers. The Antitrust Division, of the Jus-
tice epartment 1s concerned with monopolistic ownership poli-™
cies in the media. ‘In addition to these special agencies, the U.S.

7 -
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criminal code contains proscriptions égainst promotion of lotteries
and the broadcast of obscenities and profanity. And the common *
» law—the burden of decisions made by the courts but not necessarily
provided for in statutes—deals with such matters as slarder, libel,
and invasion of privacy.3, -, :
Self-regulation is the term applied to the efforts of the mass
‘media to control themselves, largely as an effort to forestall addi-
tional governmental regulation. In the case of-broadcasting, the
National Association of Broadcasters Radie”and Television Codes t
are the principal documents of self-regulation.® In addition, many
+ - - of the specific organizations within broadcastifg promulgate codes
* of ethics. A well-known example is the Code of Broaticast, News
A Ethics of the Radio-Television News Directors Associatign.’
. Recent decades have seen a tremendous growth in the nymbers
- and strength of citizens’ lobbies and public interest groups which
have attempted to int;hience or intervene in the broadcast media.
A number of stations, in crder’to head ‘off interventions by such
. groups, have entered into formal agreements to provide stipulated
programs ‘or services which respond to the spécial interests of these
groups.® 7~ Y )

H ]

Film Businesses . ¢ . B y T,

" The film industry, like broadcasting, is based’on local outlets which
directly recruit audiences for film programs prépared on a national .
level. Unlike broadgasting, virtually all of the revenue.from theatrj-

“cal films—at least in firs{ runs— comes directly from the audiences c
of the local theaters.” "Local theaters may bg locally owned or
group-owned as part of a theater chain. The theaters acquire films

' for showing on a bid or l??mtrac!;*basis from distributors. Distriby-
! tors in turn’ acq\l,lire their rights to distribuite films from pro-
duction organizations. The two principal Kinds of .Producing .

* organizations are studios and independent prettcers. The. former -
are identified by their large investment in.physical plant and reten-
* tion of many creétive personpel under contract. The indepentdent
vroducers are organized on a much smaller scale, o'ften'lee‘xsing the

. facilities and equipment required for production. o .
In either studio or inde’pen‘denyproducer organizations, each - ‘
film is set up, financed, and managed'as a sepatate enterprise. This

K is a strugtural charaqteristic of film production which distinguishes
it from productiof in the other mass media. R N
" Qovernment regulation of the film.industry is not much differ-
ent from that of other inelustries. Feteral interest in the fithn has

to ‘do with labor agreements, interstate shipment of films, anti-

g Q MR > 77 N . ;
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nopolistic practices. Local and state governments may tax thea-
rs or films and, from time to time, have attempted to regulate
the content of films shown in the?; communities, e;gpemally with
* respect to pornégraphy.®
Self-regulation of film businesses is embodled in the various ,
' codes promulgated by the Motion Picture Producers Association
: and by the ratings—G, PG, R, and X—whici¥¥am audiences of
potentially distasteful or harmful film content.
Historicaly, citizens groups have had great mﬂuence on the
content of theatrical motion pictures, but today the rating system
-~ and the progressive fractionation of the film audience into relatively
narrowly defined audiences—delineated by age and interest in con- '
tent—have gredtly reduced these.pressures upon the film industry. ,

-

Print Media-~ ' . L I
The print media are as sensitive as any of the media to, shifting
audience preferences and loyalties, at least in the structural sense.

In the case of magazines this sensitivity has occagioned the nearly

complete disappearance of general interest ¢ ?af? magazmes(such

as the old Life, Collier’s, Look, Saturday yening Post) and the

ascendance of ‘‘class™ magazmes whose audlences are character-

ized by strong iriterest in'a particular topic of activity. Thus, such

*“class’ efforts as Playboy, Road and Track, Sports Illustrated, and

TV Guide tend to characterize the nragazine industry today. In the

casé of newspapers the trend 'has Heen toward the gradudl failure <,

of competing dailies in larger cities lintil the vast majority of news-,

paper markets are now served by only one local paper. At the
same time, small town and suburbah papers have multiplied and
ﬂmzished often as parts of large chains and communication con-
glotherates.’ - )
The content of magazines is develapedslargely by the editerial
2 staffs themselves, but many stories are suggested or supplied by
public relations or promotion agencies that have vested concerns. ,
Local editorial staffs are important in preparing the content of the
newspaper, but much material is also derived from publlc relations
releases, w1re service copy, and sy%ﬁ?eated features.

Yo Advertlsmg, ‘with its many agenc1es ﬁommerma.l research, and
specialiZed services, provides the pnnmpa.l economic support of
both commercial magazines and newspapers. Subscnptlons while
important, are secondary sources of Tevenue,

. Newsstand sales of both mggazines and newspapers involve

',. specialized firms that supply a variety of publications for sale in

\ " stores and at newsstands. Newsstand sales are crucial, however, for

‘a -
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onlya relatively small number of publications.
overnment regulation of the content of newspapers and maga-
zines is minor when compared to regulation of the broadcasting
and film industries. Postal regulations in some tases dictate the
* size of magazines, and these regulations stipulate the conditions
under which pornography may? be distributed through the mails.
The Federal Trade Commission maintains an interest in false and
misleading advertising it print media as well as in broadcasting.
Antimonopoly latvs and regulations apply to newspapers and maga-
zines just as they do to other businesses, except for those -
* papers exempted under-the Failing Newspaper Act. N

J

. Teaching the Institutional Approach . ,

The brief summary above of the institutional structure of the mass,J_
media has been provided because the subject matter is not well .
covered in available secondary school textbooks on mass communi- S
cation. To interest studenits in this sulﬁt, the teacher cduld hardly
do better than to provide field trips to a wide variety of locakmass
media enterprises, incluging advertising agericies. Where some of
the media are not present, or where the teacher wishes to provide -
a good,foundation for learning on the field trip, there are several
good audiovisual presentations that can be used.'® Guests’ from
‘mass media industries are-often good communicators in the class-
room. Given a detailed invitation, they can often present the struc-
ture of this business in a dynamic way. .

As study assignments, introduction to some of the more impor-
‘tant trade publications may be helpful. The following is a list of
the ‘better-known “trades’’ in mass communication: , :

Action, Directors Guild of America, Box 24029, Los Angeles,
California 90024 ($10/year)

Ad Age, Crain Communications, Inc., 740 Rush Street, Chi-

- cago, lllinois 60611 ($12/year) ) .

’ Broadc;’zsting, 1735 De Sales Street, N. W., Washington, D. C."
20036 ($30/year) » B
Broadéﬁ‘gt Managementand Engineering, 295 Madison Avenue, -
New York City, New York 10017'($18/year) ' “
Columpia Journalism Re.uiqw, Columbia University Graduate

Sche®l ¢f Journalism, New York City, New York- 10027

2/year) gab. S
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ﬂ .
/ Editor and Publisher, 575 Lexmgton Avenue New York City’,
" New York 410022 ($18/year)

:_/ Publishers Weekly, R> R. 7Bowker Company, 117 Church
Street, Whitinsville, Massachusetts 01588 ($30/year)

. Television/Radio Age, Television Editorial Corporation, 666
Fifth Avenue, New York City, New York_10019 ($20/year)

Television Quarterly, -National Academy of Telévision Arts
and Sciences, 291 South LaC1ewa Boulevard Beverly Hllls,
California- 90211 ($7. 50/year)

Variety, 154 West 46th Street New York C1ty, New York
10036 ($25/year) .

Assignments using these periodicals might ca.ll for answers to the
followmg questions: Who are the leading manufacturers of tele- -

)?\cameras" What policy matters are currently pending before _
the FCC? What theatrical film_is the biggest money-maker of all
time? How can one locate a corhmunications attorney? What are
the ratings of last,week’s prime-time network programs? Who are
some suppliers of syndlgated features for newspapers?

" Another teaching aqt1v1ty with high interest value is the pohcy
game. In a policy ganye, teams of studerlgs/rép;esent the principal .
‘institutions or, organifations involved in some public process. The
teams,.are presentéd with the starting situation and the rules of the
game. Then each team prepares a “move”  or action to be taken. .
The moves of all players are evaluated by “umpxre's;/who report

L4

the ‘‘results” of each move and present the next situatjon.!!

¢

Sample Policy Game Access Time- . C Do

Background In the past §everal years the Federal Commumcatlons .

Commxssron has established and periodically revised a prime-time ~

access rule. The burden of this rule is to require local television

stations to program a part of the prime-time period (7-11 p.m. in

most of the country), rather than' yield this respon81b111ty to the

commercial telévision networks. In the market where this policy

game occurs, the local stations fill this access time (7-8 p.m., the

first hour of prime time) with ®ne-half hour of news.(7-7:30 p.m. o

and one-half hour of some other matenals .purchased by or pro-

duced by the station involved.- o
Teams. In this game the television market is Doeville, U.S.A. “/:\

Doev1]le is the county seat of Doeburg County. It is served by three ° )

local telev151on stations: KWAK-TV, Channel 2, ABC; KWIK. TV, , éﬁ

. /
50 &
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i
iChannel 8, NBGC;.and KWVK-TV, Channel 11, CBS. Teams of
three to five students may play the managements of each of these .
stations: +! .
i) Another set of teams may represent public interest groups with-
o in Doeville. These groups should be labelled with the names of
actual groups in the students’ community. In fact, adult represen-
tatives of those groups may be invited to serve on the teams. Any
s number of public interest groups may be represented in the game,
’ but at least™four are recomended, even though the teams have to
be as small as_oné or two sthdents. Examples of such teams are the
PTA, the Sierra Club, the local association of educators, La Raza,
and the local chapter of NAACP. The teacher acts as team for all
CR other elements needed in the game; advertisers, television syndica-
tion representatlve, audience research firms, and FCC. -

\ 'Phase} The Status Quo

I t}ﬁs phase of the game each team reports to the other teams
&‘"ijﬁ’\v it is affected by the prime-time access rule (PTAR) for the

-

e BU_B_m time period; Monday through Friday. The FCC -
(teacher) will make a presentation on the PTAR and the FCC,
»  philosophy of local woice.!? Each of the station teams will report
on its ‘program schedule ﬁor this time period, relating the schedule
of their station with that of the nearest affiliate of the same net-
work as reported in ) thé local edition of TV Guide magazine.
The public interest groups will critique the local television sta- -
* tion schedule for the.7:30-8 p.m. period, Monday through Friday.
They will.particularly comment upon the suitability- of,these pro-
grams in light of the objectives of their organizations. The public
interest groups are to cast their critiques as letters to the gCC
(teacher). - .

-

Phase II: Ne%vA{:cess Program. \ . -

~e . ‘

The FCC (teacher) forwards thé letters of public interest groups in
Doeville to the, proper television stations with these comments .
“Please 'respond to this critiGue of your prime-time access program-
ming. The commissioners would be particularly interested in your
comments as to  whether more responswe programs are appr iate
and gossxble Copies of the FCC correspoﬁaence are provxded to
the publi¢-interest groups. .

i The station.teams are to prepare plans for reprogrammmg the
{ 7:30-8 p.m. slot, Monday through Friday. Their proposals should
includé the costs of prodyction (they may wish the advice of a

R - 81 ' o /7
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" local TV professional for thls), outl;nes of sample programs, and
descriptions of any additional station staff that
for this programmmg

The public interest teams are to provide each of
teams with suggestions for programs in this time
would suit the particular needs of the integest group nvolved.

A

Phase II1: A Magazine Format

‘
This phase begins with an announcement by logal advertisers (the

teacher) that they do not wish to sponsor any acdbss programs

which respond to the needs of only one or two interest groups’in

the communify. On the other hand, they would like to spohsor |
,programs W h over time, meet the needs of many or all groups

m,the community. Would the stations now work with the imterest .

groups in developing such programs"

The illustration above is very brief, but it should be apparent '
that such games require only a modest investment of time on the %
part of an mstructor, whlle requiring much individual effort by

— Other instit issues-in-the mass media whieh
‘might be gamed in this manner include: -

Cross-ownershfp of print and broadcast media' . °
. Commercial sponsorship of chlldren s television programs

Requirements that a local cable system of moderate to large)

size ipitiate programs from its own facilities

The advisability of advertxsmg theatrical films consxdered
/ . antisocial by commum‘t&groups

The impact of direct satellite-to-home broadcagts upon local

television v

The effect upon the entertainment industry of ome v1deo-

tape recorders and v1deodlsc . 3

The effect upon other medla .of' cable televxsxon systems that " .
. an (1) import the signals of distant, mdependent television
stations, (2) offer first-run fllms on a fee basxs, and43) dehv /f\

K
L

neWSpapers and magazmes via facsimile ‘ a: ¥
. . “ . TG
Suggested Reading‘_‘_'_ﬂ, I S R ',;,;«:Q_’,’__.._“
}- . - -
The following provide Yew arding addltlonal readlng for students and teachers
Adler, Ruth, ed. The iVorWra$ New “York: Bantm,ww « \ s
I
’ - s O . .
. ? S ’ . . \_ [ B
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Bagdikian, Ben H. The Ihfot:rnatton Machines. Their Impact on Men and the

Media. New York: Harper and Row., 1971. .
[ Bogart, Leo. Strategy in Advertising. ‘New Yoik. H;z'rcoutt Brace and World,
1 1967, - Coe
. - Brown, Les. Televisioh The Busmess Behind the Box. New York. Harcourt.
Brace Jovanowch 1971 ¢
Brucker, Herbert. Journahst E’yeu.xt" ness to,History. New York wacmxllan
1962, . 1

’ Elson, Robert T. The World of Tme Inc The Intlmal’e History of a Publzsh- .
ing Enterprise, 1941-1960. New: York: Atheneum 1973.

. F4it, - Finis, Fqir:Pnough. The Life of\Westbrook Pegler New. Roch@lle,
o -N.Y.: Arl;ngtor?ﬂouse 1975.
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', , there are many positions in tHe media where college training will
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A \?:)cationa} approach in §eaching rhass communication aims at
preparing the student for tual empleyment in specific jobs in
the mass communication industries. On the one hand, there are
relatively few mass media occupatmns} which demand speczﬁc tech- ¥
nical skills that can be acquired only in séhool. On the other hand,

be required by some organizations but hxgh school trammg will be.
-}:onmdered adgquate by others.
An illustration of attitudes of some broadcast empldyers foward

radip stati@h to a Broadwst education newsletter:
/

I hate to generahze but in my experience there was nota great
deal of difference between university and high school graduates in.
terms of mastery of ldnguage, feading ability, voice maturity and
mechanical ability to operate a control board. . .41 guess I'l keep
on_having the local high school counselor watch for likely pro-
¢ spewts for m¥ jobs. Those kids really Appreciate the opportunity
and 1 can teach ithem, a lot. After two years here' they compete
szrbc:wfully agamst your college graduates for those majdr market
jo ) A

In, small to medium markets across the country this attitude to-

¢ ward the high school graduate is common. In the case of type-
setters, pressmen, and photographers, high schools and technical
vocational schools' have prepared workers for decades. But hxgh

" saheol .offerings in technical bmadcastmg and Tilm s}a!.ls remam

e relatxvely' uncommon. /
+" Print Skms’ vt , .
. F . VO R 5
Thére are good @asops for any student to become proficiént in
" commiunicative 'skills, but for the student interested in working

with’ commumcangn technolpgy develoynent ‘of tecinical skills 1s
i ess,entxal In tlre case of pl:mt}ng f,};.\e prudent chQ;e for high schooi;

- . -
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high school gradugtes as media employees is this letter frém a rural . )
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- training 1n the futird will be training in skills Televant to photo-
offset lithography. While It is trye that photo-offset is only one of

" a’number of available print technojogies, its relative simplicity,

<

" low cost, and high ef] ciegey have lgdtto its nearly universal adop-
" tion in.the field of sm oublicanons.? = . .

- The basic equipment required 1n offset pnnt .production 1s

S

&5

{1) ~reold txpe!’ compgsitdrs, ( 2). graphics camera, (3¢ stnpping -

table. ¢4) platemaker,.and (53 a'Dress. A common “cold typecom-

- positor 1$ an electric, typewriter with carbon nbbon which produces
", clear, even letters. a more complex and expensive compositor

operates from a tyfewriter keyboard %6 set type 1n a wide range of

_ .type styles and sizes. These’ compositors are called “"cold type” to
distinguish them from such “hot type™ typeselters as the linotype

/

.

. mahine, in which the letters are cast in metal after the operator

F

v

types a'line. L 4 L
Finjished wWpold type™ copy is photographed by a graphics cam-
~era With ‘whatever ehlargement or reduction 1s d in the final

printing. The graphics camera film is processed 25 a negative so
that in the film-the letters will appear clearly against a dark back-
ground. * . o “ ’

Negatives for the set copy are taped together in a matmx of £ol-
denrod paper on a backlight “stripping table." The resulting métrix
is the negative for an offset printing plate. This negative’ 1sfsand-
o Wiched against a light-sensitive métal plate (typically aluminum)

a vécuum frame (the yacuum dqws off, all the-air which gnay sep-
»arag the negative from the plawd). The plate exposure™: ‘made

from the intense light of.a mercury vapor lamp—or,. sometimes, .,

‘thejsun The plate {§ then “developed™ by rubbing 1t with a special
devFJ.opirj.g ink‘th arlq\s the. areas of the plate’ exposed
f .. d .

e negative._ .

A d
%@st of '
N The, 2 is then ready for the press. An offset press opera

"on the lithegraphy principle. As, the plate tumns on its cylinder in -

#he press, water is spread lightly and evenly over ghé surface of the
plate. The water will not adhere to the inky image on the plate,
since 8nk 'is greasy and repels. water.. The greasy image will pick up

ink from the ink roller, but the background (thafpart of the page

Y

\- that will remain white after ‘printing) will be'wet from the water

roller and repel ink. Thus, the plate is inked only where the image
is supposed”to print. The plate does not print directly onto the
pdper, but onto a rubber covered cylinder called the “offset" l
;njer. This i§ where the system gets ifs name. The paper s pregd
N . =

‘ _ , .

P
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against the “offset™ cyhnder by the unpressxon cy hhder 101 receive
.the inked image.: ' 7 .
Figure 2 illustrates the offset pnntmg process+ A basic’set of ,

this eq ent capable of producing the shon runs of modest-size
publications may ke priced as low as $10, 000 new. If a school is

‘.,  willing to purchase used or rebullt equijment, the cost may be

. considerably less. 3 Without such equxpment, vocational tmmmg n
printing skills is impossible., N . .

Impressiop
Cylinder

ERIC™ ~ %, Rt
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. transmxtter wxll neegl trén.smltter engneers, although the number -
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. As to curnculum if studends gre to leam to use such equlpm@nt.
f at a_level of professional skill, it will be necessary to provide at .

least a year of work_If graphic\design and color methods are also
to be taught, even more time will be advisable. To determine the
precise skillé which will optimize the stugént svalueina ps,m\cular
employment mar“tplace, a survey of professxonals in that market

. should be made.

During training it will be unporténf for the student to have real

istic-projects to 'work on, stich projects might be & PTA newsletter,- ‘

3 teachers’ hulletin, or the hlgh school apqual “P«xactlcal" projects
should not be accumulated in such volume,~however that quality
of finished pnntmg must suffer. Insthe, “real” world of work a
wel]-developed standard for finished pnntmg will be as lmporl:antr
to the gradaate as the necessary manual and in llectual skills. .. :

’

/\
Among the'ma medla, radiofoffers the greatest. umber of local
outlets. There-4re current]y glore than 8,000 radio stations on the
ajr in the Ulited Staﬁes by ontrast there are Yewer than: 1 000
televxq.on s 1ons Some of the radio. posxtlons for which high

' ‘\1 eschool g:r{ tes may be tramed= mclude transmltter engmeer aui
et persoqahty d traffic. i , .
N A h"ansmzttemengméer is required to hold ;he FCe F1r<t Class
Radid-Telephone Operators License with Broadcast En ment.
§lg\

The, pf'ssp&tlve engineer rece th‘j lS license after essfully
€

taking an’ eXamination from earest FCC. field, office. The

e\ammatlon deals’ yith radic theory and’ practlce, federat regula-

t.x,ons, and, good operdting. proeedures. The FCC pubhshes a study
‘guide, gzr this exagp, it is available from Jhe Superintendant of
Doc

‘for these examinations ére évallable from a humber of publishing
houses and are advertised in the trade press.

In addition to holdi proper license, a transmitter éngineer -

must Be famtllar with electronic maintenance prdcedures in general
and with broa&cast transgntters and antennae in partlcular Becom-,
«ing famillat. with trs‘nsmxt.’be anianéennae may require &xper-
ience working with a real transmitter or mockup under the super-
visfon-oMBan e,pe&lenced tranmitter epgineer. Students tramned in
thege sfnlls may “also find work'in point-to-point arid ¢ommon car
rier electrome cqummeatlon Every community, served: by 8

- ‘o .1 . "

.:. " 8""

y
.
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nts, Gévernment Prm,tmg Office. Commercial study guides -
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BEEYOCIEN . . )
. ired is sn?a.llfon‘e.per station' pr less#A survey of the local area
' Jnay be necessasy to justify such instructionﬁ
- « | An air personality in lo a radio will perform many tasks, the
nncrpa.l one being to operaté ¢he statlon s audjo console, playing
recordings, and reading announcenients in accordance with mnstruc-
tions provided by the ptogram fog, the station WCh order .
N\ for programming. In’ ad&tlon dunng evening and weekend heours, * . )
" the air personglity may be ‘the only station employee on-duty, "
, he or she will be talent, receptigrist, dec:sronrs\aker news- ~
wnter/edrtor and engineer; ;l in one. '
As a conse'quence of "their varied dutles, the persona.lltxes for .
local radio need broad training. To begin with,.almost every work- _ '
. *+, erin local radio will e expected to hold the Third~Class Radio-.
Telephone Operators License with Broadcast Entdorsement. The
* fest for the Third Class “ficket” is aléo administéred at F CC field
offices, altwugh the third-class operator is not xpected to know '® .
@8 much as the first*class operater, and it is assymed thaf his or her '
+ engineering duties at the s%%? will under'the instriction and

N

supervision of\the station’s™ehief engineer: Currently the FCCis
collecting comments or®* a proposed that wodld rel' ieve SOrpe !,
‘third-class operators of the requirém&it of an FCC exam
The radio personaIlty will need {o understarid progrémming well
enough to. produce a good sound on the air and fo pe orm wél, .
‘enough fo please tthe audxen‘be~a'.nd' the statidn's sponsoss. The
potentidl radio pensona.hty will' be a stronger candidate for erﬁployr
menk mth a 3nowledge of- FCC regulatlo;ls commerciab practlce
the networks and w&at other statign employees do. - -
The traffzc worke? is very nnportan n local radio, smce this
. employee—who may, also be & personahty or-time salesman—has ]
the responslbrhty for coprdmanng all the elements of program .
ming intp an 1ntegrated whole. Thé su cessful trafﬁc effort’ results " —e
. o in a daily program log which helps the station” meet its obhgatlons , g
. ta’ advertlsers and network whl,le provndmg worthwhile progam-
_#® service to the commu ity. . R A :

"Traffic Work nfay begin w1th an' outline of 'state pyﬁs pre- . .

- . - pared: by the pregram director. Added t& this outline /il Ye last .
& + minute messages from the network if the, station.i netwark
*  affiliate. These messages give data on what network programs wrll '
o, be provnded and when. . . <V
The gost difficult part of’ the' trafﬁc task then involvés addmg
‘v, . merma.l and public service announcements to the schedule of
programs Throughout thel broadcast day tlme slots w1ll have beex

o

‘s &)
vt
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" designated for announcements According to the .commitment :

made by the station in its application for license or for renéwal of
license, some of these slots are reserved for public service announce-
ments, The remainder are ‘“‘availabilities,” slots for, commercial
announcements yet to be solgh When a time salesman negotiates a
contract for broadcast of one r more commercials, the contract is
teptative until traffic confirms that the<desired “availabilities”
havé now been reserved for the sponsor. When the time sales con-
tract is confirmed, traffic will keep track of t.he scnpt or tape to
be used with each commermal ’

As. the daily prozram log is prepar,ed ;;affic Wll] assemble a
loose-leaf binder of the scripts for the day, provide a list of tapes
to be. played, and show on the program log the time each is to be
broadcast.  *

" Great pressures are felt by the tfafflc worker. The.ideal employee
in this position  will be J;elatlvely calm, consistent, and reliable.
* Training mﬁoroadcast régulations, station operating procedur®s,
the structure of networks and advertising will be helpful.* Typing
ability is certainly essentlal and scnp.t-wntmgqs frequently in-
volved.. - . {

i

.
*

The Mmhmg Faczlzty ’ .

. As with print, effect.lve vocatxona.l trammg in radip skills requires.a
. .setting very. much like that of a “real” radio statxon In general,

three ‘lels of radio training facilities are in use: "{1) moekup,

(2) carrier currerit- and public address facﬂmes and (3) open cir-

cuit radio statigns,

Mbgkup A model radio stathn can be. set ‘hp in any relatlvely' '

conditions wilk be ideal, However, instructiofial objéctiv
met even without good sound isolatjon. The minimum
requn'ed is
me r,at lea,s one micr phone preamplifier and program amplifier,
monitor s eakers, to record turntables with plckup arms and
preamphﬁer? one dynaxmc rmcrophone,,and one reel-to-reel tape
recorder, ﬁcceptmg, 600 ohm lipe input and equipped with monitor
amplifier and speaker. In addition, desks and typewnfers, for sta-
tion staff need to be provxde,gl Trainigg: itf this sort of mockup
does fot provide opportunity £t training tr#hsmitter engineérs.
. The list ‘of electronic equipment in the mockup described ab&ve
, would run between $1, 500 and $2,000 “dependingupon the Guality
of the varidus components. Fxgure 3sh o\:VS such a teaching faciity.

qulet room. If a soundproofed studio ean be built inside }e rogm,

uipmew

can be

-Ke three- l)or four-channel audio gonsple vith VU )
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Vodational Approach

Carrier current and public address radio stations resemble the
mockup station just described except that the audio equipment
would feed a distributign‘iys@m instead of a tape recorder. In the
public address system, the signal from the audio console enters a
public address amplifier connected to speakers in the school
paging/intercommunication system or to speakers in some public
place; such as a shopping mall, auditorium, B¥ dining hall.®

A carrier current radio station actually bioadcasts radio signals
alopg the electric power lines within a building. The signal can be'
%ived by a conventional AM radio receiver in or near the build-"
ing>In other words, the carrier current station does include a trans-

itter, albeit of low power and of a design different from the con-
ventional AM transn}itter. Since this sry.l] transmitter is of low

‘. - -
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po';fvei' and does not feed 2 conventional broadcast gntenna,, this
Xsystefn provides only liggited opportunity for training transmitter

engineers. Costs of such a system will be about $3,000 to $5,0Q0, -

L N

{ .again depending on specific model choices.
An open circuit broadcast station is one in which the audio con-

" “’sole ‘feeds a broadcast transmittey and antenna, making sigials

e

.
-

" and the necessary*audio equipment to

" @vailable to the general public. While a school or community station
may be commercial or noncommercial and: AM or FM, the major-
ity of such stations are noncommercia] FM stations. This sort of
training facility isyobviously very realistic, and it offers the possi-
bility of training transmitter engineers. .

Operatiod of an open broadcast, noncommercial FM station is
considerably more expensive than operating mockup or carrier
current facilities due to thé costs of a transmitter, antenna, tower,

produce materijals for a full

“broadcast day. AN SR )

Frequencies on the FM band are allocated to U.S. communities
in an allocation table established by“tpe'FCC. Twenty ‘percent of
FM cHannels at thg*lmy}gr end of the-frequency thble are reserved
for noncommercial use."i‘he first step in es}abﬁshing such a station-
is to determine whether an.alocation is avaifable in the commun-

“ity in,question.” Then an-pplication for a construction permit
starts the process by which a license i secured from the FCC.. |

To illustrate costs of establishing an FM station, let us assume

2

we wisH @ap\struct'a station with a three kilawatt transmitter -
. ~~and an ahtkind with, a gain of 1.5 apd a height of\|56 féet above
rréund"xngttetrain.,’fh‘ese thr e_fgctors—transri?i:\&\*power, an-
- terna gain, and height above the surrounding terrain—wil] deter-
* “thine the size of the coverage hrbd of the station. The importarce
" bf transmittef power is clear: more power into_the antenna from
e transmitter, more powef from the antenna in the form ‘of radio
" waves. Antenna desigi,may increase the pqwer of the radio waves
ariving™at the FM listdret’s receivgr béyond that which migglk be.
gfpectgd if signal strehgth were determined by transmitter fower.
alope. This niagnifying thatactefistic of\an FM transmission an-
. ténna-is called ariteffna gain. Figure 4 illustrates how antenna gain
. is possible: . PR o
A conventional antenna (the “Before” in Figure 4) radiates radio
waves i’ all 'ﬂii”é‘étiggs. bose waves which travel directly upward
; ‘will strike very few ‘FM receivers and may be considered *‘lost™ to
. " the station's audience. If by proper antenna design yme part of
 the tragsmitter’s dutput that would otherwise be “lost " is reflected
N . ‘) ~ .
A
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Voca tional‘Approach .
. ' . ‘ .
" Lost"
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é ) ! :':3 .
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]
. . ’
- ? M - . ‘e . -
Fig.‘a.'@f\ntanna gain in an FM transmitting antenna. .

downward toward‘homes and automoblles, then the same trans-
mitter oufput has become a stronger signal at the hstener s receiver.
This is antenna gain. b

Height above. surroundmg terraift has an unportant effect upon'
coverage, since the 'relatively high frequency FM waves travel in
straight lines, thus extending only-to the horizon. In Figure 5 the »
smaller ajttenna tower puts the transmitting antenna (at the top of

“the tower) only a shgrt distance above the ground. The radio waves
from this ariténna travel a shorter path’to the horizon, thereby
covering a smaller geographic area than is served by the FM antens
na supported by the taller-tower.

Managerial’ decisjons about ‘the geographlc area to be covered by
the new station will determine the best combination of transmitter
power, antenna gam and tower height. Total costs of the station’s
equipment will vary accordingly. For a local station which will be
on the air seven days a week, elghfeen hours per day, equipment
costs)wﬂl be in‘the nelghborhood 0£,$30,000 to $40,000.

In light of the relatively hlgh cost of 1mt1a.l equipment purchases
and of continuing operation, most sch istricts will seek to pro-
vide with their noncommjercial station"some sgrvic& to the public
or to the school system whlch goes beyond the vocatiohal training
role. For 'example a station may relay tPfe broadcasts of Na.tnonal
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Vocational Approach

P;J.blic Radio for the benefit of adult evening audiences. During
the day, in-schogl programming can stimulate students” reading,
- st'udy of liferatfire; and music appreefation and provide in-service
programs for teachers. In fact, during the heavy winter snows of
1976-77 many schools had, to close due to foul weather, and fuel
‘shortages, and instruction b& radio in some of these corqmunit.ies
helped to redyce the impact of school closings by bringing the
* teacher into the students’ hpmes. ’ . (,/
Most job applicants in radio will find that the FCC Third Class
Operators /B‘ermit with Broadcast Endorsement is an essential em-
" ployment c\xedemia.l.\Examinations are given regularly at FCC,field
offices throughout the country (study guideg for this exam are
" . also available through the Government Printing Office). Brighter '
students will be able-to pyepare thegselves for exams by self-study.
Other students will require formal Nstruction and the guidance of
a teacher. If the secondary teacher injolved is not a broadcast engi-
néer (the FCC First Class Operators rmjtlis the minimum quali-
—fication of‘a broadcast engineer), thema practicing broadcast engi-

.

neer may be invited to present this license-preparation training.
. Instryptionvwof this sort can be completed in fifteen to thirty one-
" hour sessions: o i - :
~ |‘ : R .
N Y M <4 . '
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Fig. 5. Antenna“height above surrounding terrain and F;W station coverage.
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Cadre Instructzon . N L v

¢ ¢
In any of the media training famhtles we have described, instruc-s-
tiona] gains proceed from emulation of daily routines in local
) radlo stations. Accordmgly, the “cadre” tralmng.approach to voca-
tional broadcast training i is articularly attractiye. In cadre tralmng
a small number of relatively experienced stiddents train a; larger
number of inexperienced students. In other words, students from
earlier terms or years remain on the station staff to train newer®
students by example and through on-the-job -training. The cadre

. approach reduces the requ1rements for faculty time; and it teaches

students 2 way of training colleagues and Wlployees which will be
very useful in later professwna.l work when there is 4 need to pro-
vide on-the-job training.for others. am‘é

Cadre staffing for a vocational trairfng student station might be
like that outlined in Figure 6. Of course, the staff may be enlarged
or reduced as resources and Reed dictate. Students may also be ro-
tated from one position (trarfkcrasslstant for example) to another
(edujtlonal producer) to broaten the" fralmng provided.
Sche ulmg\] P ’ \°4 -, N

Schedulmg students ‘to man a full- time statlon while the students
atterrd other courses can be a problem There appearto be at feast ./
two way§ of dealing with it. One is to prowde a completely inde-
pendent schedule of instruction for st ts who are involved in
*mght fot example, be
concentrated in two-thirds- of a’semester, radio in thé final third,
oro x?e stngy may | be scheduled in the morning, radlo 1n the after-
noo A L .
Another solution to sched’ullng is the use of radio program auto-
ation technology. ’l;}:ls equipment provides a system byf which
erlt, news, and announcements are reproduced
" according to a preprogrammed schedule, producing the same sound -
*as a manually operated station. In an automated student radio Sta-
tlon students may mak® recordings for Tater broadcast, recording ,
at times earlier thah the actual times of broagdcast. Program auto-
thation in student radio stations can thus liberate the student s
classroom schedule from the necéssary délnands of a dally broad-

~cast ’schedule. ’

A typical conflguratlon for radio pregram automatlon equip-
ment_is shown in Pigure 7. In this system the three iape decks (A,
B, and C) play the music of the station, which has been prerecorded
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onto large tapes. The automatlc tape. cartridge machme (D) holds
prerecorded cartridges—short tapes, hel{ﬂ’ﬁaermanently 1n a-plastic

case easy handlmg The machine holds about two day’s supply ,

of th playing them in the programmed oxder during interrup-

tions in the mysic. The time announce machine (E) is actually two

tape recorders, one with the announcements for oddmnumbered A
minutes, the other with apnouncements for even-numbered min- *

N utes. If an announcement is called for .between thirty seconds
4 befor and thlrty after 9:15, the machirre plays the 9: 15§qnounce- :

on ‘thé oddsnumbered tape. At thirty seC'onds after 9: 15 the

ma’c e readles to play the 9:16 announcement on th en-

numbeted tape ait advanced the odd-numbered, tage~to 9:17. In
this way the machine ig ready at any time to play a time announce-:
ment thzﬁ?ﬁ within thirty segonds of the exact time. N -
L . The fill music machiné (F) is a tapé of urrmterrupted music ‘
- _~ played to fill whatever time may be left between the lastagusical
selection in a given hour and the_time announcement at the hour.
It makes the system run on time by deferring the beginning of any
hour of program@pg until the hour has arrived. A silence sensor .
(G) is ‘included in the system-in the everit that some part of the ’
apparatus falls, and no signal is fed into the transmititer. xWhen
‘‘dead air” triggers the sensor, an alarm is sounded, and the auto- "
. mation controller is sigmalled to play another recordxng The cost”
_ofa simple automation system of this sort may range from $15 000 |
“to $30, ;000 ‘dependmg‘bn manufacturer and options. oo
" In addition to the schedulmg benefits made p0551ble by automa-
tion, ftherd is,an important training benefit: the number of com-" .
mercial radio stations with automation equipment is growing much
faster than’the pool of broadcast employees famlhar with automa-
W tlon . .

N

A -
P Television L 1

Vocational trammg m telev151 requlres as mlght be expected a4 -
relatively complex and expens e faeility. Only a few high schools
W1ll be able to operate their ow tele,vxslon stationg, although they “‘f:»
may ‘be able to use the, facilitjes of C(&nm*lmtyowned noncem- )
. mercial stations or the locaf ori m;mon c i
fu'ms Wlthout station fac111t' s, of couyse, trafflc beople nd ¥ s

As/vocational objectives, it may be’ wise £o yar mterested
ts mth general telev;swn productlon.sklﬂs so’that they may \

aféc
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Vocational Approach

fill a vanety of entry level positions in/commgrgial and noncom-
. mercial television stations, cable systems closed circuit instructional
s televmon anmdustnal televsion. T}y se entry posmo)\s run the
. gamut of camera operator, boom (microphono&‘opera‘tor audio .
mixer, video switcher, producer, director, telecthe operator, and
videotape Operator A number of textbooks provide detailed infor-
mation on these posltxons and the skxlls necessary tq successfully
“fill them - F ol

s ) . \ J
Distribution ;
It will be nearly 1mposs1tﬂe to motivate students to maintain ‘high'
professional standards of television produetion unless their finished -
programs reach an audience. They may broadcast on a local sta- |
tion, or theiwr programs may be distributed over alocal community
cable television system or to classrooms via an instructional tele- ),"
vision system. T
Lacal stations. Local stations are willing, even eager, to broad-, - .
cast completed v1deotaped programs produced by educational insti- .
tutions when these programs adhere to the technical and aesthet1¢
startdards of the station and coincide with, the programming dbjec- .
tives of the station. The technical stanc{ards imply financial cony
straints sirice these standards typically require the high school to
be equipped with expensive, “‘broadcast quality” television equlp‘
ment. The aesthetic standards dictate that the faculty memper
. working in the high school television facility—as well as the main?
‘tenance engineer—have considerable broadcasting expenence )
Programming objectives of a television station are mcludéélfin
the program statement of the station’s application for license re-
newal. Particularly relevant to'a high school program planner w1ll
be descriptions of programs with which the station proposes,to .
mee} cominunity needs and problems. For example, a station ina
rural area may list as @ ‘eommunity problem the fact that yodng
people graduating from schools in the arez must go elsewhere to
find work. The station may propose to illupninate this problem far .
. lt.he community with a seres of documentaries. To help the' station
meet this commitment, the high school could offer the station a '
series of televised biographies on successful hlgh school graduates
who did not leave the commurfity. . . I
Locahgcommunity cable television. In nearly every franchlse for
local cab, systems negotiated in recent years, the cable system has
thade a Commitment to provide a channel for local education or
for "‘local access.” Local access channels make program distribution
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facilities avaxlable in the pubhc mterest ona f1rst~come fn'st-served

basis. Either of these sorts of chann s provides opportunities for

high school vo tional television classéw, And, if the cable system
® " is required by it§ franchise or FCC rules® to provide a chanhel for
locally produced’progfams, the cable systems may be willing to
have the local high school or vocational technical school assume
responsibility .for part or all of the operatlon of this local produc-
tion channel.

Instruvtional closed circuit television. In terms of technology,
there “are two principal ways by which telewsmn programs are de-
livered to classrooms: cable and tape. In\ cable delivery television,
sighals like those received over the air travel to the classroom from

'a central point Zﬁa coaxial cable. The coaxial cable acts as a pipe

" . sending a choice’ bf television signals to the classroom—momtor At

- the central point of origination, the “head end,” signals are trans-

‘ lated from videotape or over-the-air 51gnals to multlple chahnels on
the *“‘coax” for the classrqom. ° é 4

In the tape -delivered system, the classroom is equipped with a

tape playback uait as well as a menitor. The tape playback machine

is usually operated by the instructor, an advantage in tape systems

since an instructor can then schedulg dnd reschedule taped mater-

ials to conform to the natural and flucfyatmg flow in the classroom

from one mstructlonal techmque to antifher. .
¢

4 /e . 7

" Studio®

In either tape or cable distribution systems, the high school voca-
\ tional tel¢vision program begins in a studio. The minimum equip-
' ment for such a fac111ty w1ll include the followmgg " )

.' .- Studio Lighting ' . .

Ten 30-ampere, 110 v. AC circuits w1th circuit ‘breakers and
-grounded, ~‘!’ckmg connectors

Four 2-kilowatt adjustable beary spotlights ‘\‘ .
*_ Four 1-kilowatt adjustable beam ifistruments ‘ A

>

Audio Equipment

L . &
, , One giraffe microphone boom _ g

One'bogm miczophone : .

‘Two Lavalier microphones L
One 4-input audio console

®
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One tape recorder/reproducer N
One disc turntable pickup arm, ca.rtndge preamph!ier

Video Equipment %
Two,television cameras (color) & i
Two tnpods w1th dollies - . - . "
One video sthcher with specxa.l effects generator
One synchronization generator »

- Oné waveform monitor with phase meter o T ¢

One telecine chainy with Super 8, and 16mm film pro]ectors . .
~ and 35mm slide projector

& 0 . .
Fwe monitors - \ - >

-

One videotape recorder-reproducer

Total cost of “broadcast qffé‘hty" equipment of this sort may
amount to $100,000 or more. If *“closed circuit.television quallf‘y
4s acceptable, costs may run about $35,000 or even less. Building
costs are not mcluded\,m these figures. Some relevant building con-
siderations for a television studio e that it have adequate air cor~
ditioning, ceiling Keight, control @nd telecine rooms, storage, gra- )
phics areas, and dressing rooms. > N

Air conditioning for the studio must be adequate to keep per:
formers cool while they are in front of the cameras, despite the’
relatively hgt studio lights. In addition, the air conditioning system
must be désigned so that there are no direct routes for transmis-
sion of nofse from the air conditioning machinery into the studio.
As to cei height, the basic consideration is that sets clear the ool
bottom of lighting instruments hung from the ceiling. For example,
if sets are to be eight feet tall, minimum ceiling height should be “~ \
ten feet. If sets are to be twelve feet tall, minimum ceiling height
should be fourteen feet. Control rooms should.be large enough to )
accommodate necessary productlon personnel ‘and at least six -
observers. )

Telecine rooms need to be completely separate from control C
rooms and studios, since “film projectors are relatlvely noisy. In
addition, there should be an editing bench in the vicinity;of the
telecine chains. Videotape fnachines aré not as noisy as film pro- s
jectors, but they do make enough noide that many professxona.ls
prefer them to be in a separate room. For long life, the maChines
need to be operated in a dust-free temperatire- and humldxty )

. controlled environment. :
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-Storage areas are often overloned in de51gnmg television facili-
‘ties, but storage space probably should be no less than, one to two
times the stu;%"slze

The graphicg yoom is for production and storage of tltles, trans-
parencies, and’ displays. Many different kinds of equlpment are
possible for graphics, but the minimum will be drafting tables, .

" supplies, and a 35mnr single Yens reflex camera on. a copy stand.

Figure 8 illustrates a floor plan of a television facility of the sort -
descnbed above.’ , -

- . . ¢

Vocational ’I‘raining in Photography A Y
' \
Photography has been a field of vpcatlonal trammg at the secondary
level for more than three decades. As a consequence, curriculum
materials are relatively well developed. There are growing oppor-
tunities in commercial photography, industrial® photography, and . f
the print media. Only a relatively small number of still photograph-
ers are employed in television and motion pictures. (Detailed cost
estimates, recommended equlpment and suggested physical plant
are contained in Curriculum Guide for Photography 10

¥

Motion Picture Production

It is not recommended that vocatienal\instruction in motion pic- é“ -~
ture production be offered at the secon school level. The film

industry in the United States is very small—about 50,000 workers—

and it is concentrated in the majox production centers. The edu-

eational film industry tends to hi‘é college graduates or veterans

of theatrical fxlmmg The few positions in film' open to recent high

school graduates requirg so few skills unique to motion pictures o
~ that no spec1al training in"high school is practical.

. ~ . *

Career Education o o

.
\
.

Career educgtiori is a relatively recent concetn among teachers and
curriculum consultants in public school curricula. As ah educational
movement, career education has been actively supported by the -
U.S. Office ‘of Education under Public Law 90-576 {Vocational
Education Amendments of 1968). The USOE has desxgnated fif-
teen occupational clusters, one of which is “Communications Medla
Occupatlonsl’“ Career edueatlon has. two pnnmpal aims: (1)to

. »
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tter prepare students to make well- mformed choices of careers
and to help them prudentb and fedlistically prepare themselves to *

work in their chosen’ profession; and (2;) to assist public school
planners in making available educatlon relevant, tg these careers .
which-students$ have elected.
A slgmfléant number of school districts and state boards of
educatlon have already 1mplemented “career exploratlon and -
“career orientation™ units,in their secondary school curricula.!? A
common pattern-is that the student selects during the last four or
five years of public education some nimber of elective courses, .
each deslgned to introduce him or her to the hature and demands
of various occupatlonal clusters. .
In the case of communications media occupations, the Oregon
State Department of Educdtion has prepared a detailed instructors’
guideline under contract to tHe U.S. Office of Education,'® The .
cluster scheéme inyolvel encompassés the*U.S. Department of
Labor’s Dictionary of Occupational Titles (DOT). The guideline .
develops in great detail the requirements of all eommumcatlons : m—
media workers described by the DOT The overall clu'ster is sub-
S\eref into occupational areas and families as outljned in FlgureQ
amily is further divided into such specific occupational titles
,as cinematographer a.nd announceY. o
The guideline then proceeds to llst spec1f1c tltles with DOT
_numbers, the requirements of each occupatlonal family, and the
skills that should be acguired at each level of education (elementary
‘. through higher education)_to prepare workers in each famﬂy The
result is a detailed reference work which every curriculum planner T
in mass commumcatlon studies should examine, whether or not N
_vocational training is being considered. a
It appears hkely, in light of federal encouragement and its rela-
tive popularity, "that.the career ‘education movement will result in
a very rapid growth in (ass.communications offermgs at the sec j‘ld
ary school level. . .

* Suggested Reading * o - . N

<

A\
)

.The following 4re some career-oriented publications:
Adterlxsmg A Gulde to Careers New York. Amencan Assoclatron of Adyer
tising Agencies, 1974.. v .

“Coleman. Kenneth. So You Want to Bc aSportscaster. New York Hastings
w}{éuse 1973. . .- Rt

i . .

.

ey 5 b
- ] i .
[ -t : S



. . -""Viocitional Approach

v . H

3 * hart and Winston, 1969.

Jackson, Gregory .
1974, '

« ' . .s ' . 1
Johnsen, George. Your Career in Advertising.

. Young, James Webb. How to Become an Aduvertising

1973.
Zacharias, John C. Your Future in the New
York: Richard Rosen Press, 1975.

. r.
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Getting into Broadcast Journalism. New York. Hawthorne,

New York. Messner, 1966.
Man Chicago: €rain,

°
5

World of Communication. New

* '

-

Hoheni")erngohr;..The Professiqnal Journalist. 2nd ed. New York! Holt, Rine

N . o .
s " - ‘ . " N
. . FAMILY
. . AREA ! s
A'- Photographers
y ) . Broadcast [ Correspgndefns
- . | communications || J-Telecon.\mumcatlons operators
R Occupations «] K-Supervisors .
o . N , M . Sales/Service representatives
’ . s N - Telecommunications’installers
. . ) A . Photagraphers .
ST CLUSTER B lllustrators
- C : Correspondents
. > T E - Message assemblers
. Comimunications ’ | Graphic .| E - Image carrier preparers
Media .Communications —4 G . Image transferers
Occupations Qccupations M . Ernishers
- K - Supervisors >
M . Sales/Service representatives
x ) N - Telecommunications installers
N ‘. P «Graphic equipment installers
£ .
J D Telephon'e operators
o0 Line . E - Message assemblers
) — c°""““‘}'°a‘f°"s — J . Telecommunications operators
i . Occupations K - Supervisors .
. : N - Telecommunications.installers
p— Y
- - ' .
Fig. 9. Classifigation scheme for.communications media occupations,,
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7 Mass Communication-in -~ "~
Cocurricular Activities

?

The proper role of cocumcular activities in a secondary school

program of mass communication instruction is that of catalyst .

These activities, provide additional experience and training for the
interested student, as well as an opportunity to commumcate with
a “real’ (as opposed to a captlve) audience. In addition, cocurncu
lar activities respond readily to students’ initiatives and pnontles
providing. motivation for the, students. If, for example aftera
teacher-presented unit on.reporting, a student wishes to contmue
beyond the class assignments involved, astudent newspapef orradio
news program provides the opportunity. These extra opportunities
for the student can provide the diversity necessary for each stu-
dent to develop in a umque du‘ectlon conswten’c with his or. her
personal goa.ls ‘ -

Although the material that follows is organized by medium,. the
cocurricular act1v1t1es themselves need not be so structured. A stu-
dent news service, for example might work s.tg_multaneously in
print and broadcast formst ’ )

(¥ L ‘e N ~

AT )

Cocurric'l.llar“'Activities in Print \ .
Among the most popular extracurrid§lar prmt act1v1t1es ate atudent
contributions  to local community pubhcatlons “and “to student
publications. Nearly every community, newspapér would like to

carry stories and photographs about local high school personalities

: and events. A. Journ;lhsm club or scholastic pregs organization may

/

be a suitable sponsor for such dctivities. Student orgamzatlons
working wqh local media will usually require. a faculty advtsor
who, by reason -of professional experience or personahty, can tom-

mand the respect of local editors. An advisor without professjonal’

experience will be.at some disadvantage but may overcome it by
arranging to serve an internship at a local newSpaper.

The challenge to students oi;produemg a regular column o: sec-
tion will add deadline pressure to the realities of Yeporting, ‘wrltmg,
and editing. A local newspaper, in printing a high school sports

C o T m
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page or news column, wrll seek to enlarge or to hetter serve local

readers. In content and approach the students are under some ob. -

lrgatron to produce material that appeals to Secondary students,

their families, and friends. This in itself can serve the neéwspaper’s

\interests. I addltlon students may be invited to undertake reader-
ship promotion' as an important part of the job of prepgnng hrgh
school pages for local newspapers,’

Student hewspapers have a long and dlstrngurshed record as
cocurricular activities at the SecondaYy level. Typically, the student
paper is published on a "daily or weekly basrs depending upon the
size of the school (hence readership) and” budget. As to budget,
three sources of funds may be involved, separately or in combina-
(tion: (1) school distri¢t funding, (2) subscription fees, and (3) ad-
vertising.

A persistent problem in student newspapers in recent years is
connected with editorial good taste. It is perhaps inevitable in a

»society of rapidly changing values that faculty and admrnrstratron
and students should have different senses of propriety. Eo!example
in emulation of a national magazine, a student newspaper may
advocate a change in public_policy which is very unpopular with
the local community. The result is apt to be public Jpressure upon
high school admrnrstrators to enforce adult contiol.of copy for the
student paper

Administrators are well “adyised not to dlctate editorial policies
to the student paper. Such, attempts by admrnlstrafors tend to ag-
gravate whatever faculty-student relationship problems may already
exist. In addmon the commercial press generally will respond by
supporting a student newspaper against a ‘‘repressive” school
administration. '

How does a -“real world” newspaper deal with dlfferences be-
tween editorial staff and,readership in matters of taste? Over the
long term, economic constraints operate to mrnlmlze these differ-
ences and to produce the relative conservatism which domrn S
Amencan newspapers when contrasted, with other media. One"of
these economic constraints’is the sensrt1v1ty of advertisers. A news-
paper can ignore or live through cancellation of ‘advertising by a
small number of advertisers or by many adverféers for a short per-
iod of time. But long- -lasting and general opposrtfén to editorial
polrcres is more pressure than most newspapers can endure Hence,
_.without apology or cupidity, newspaper editorial pohcres tend to

avoid subJecta where standards ,dt’gooa taste become controversial.,

3 N .
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Xnother 1mportant e\conomxc constraint upon commumty news-
papers is subscriber pressure. Sudden cancellations of, subscrnptnbns
by large numbers of subscribers are extremely” rare but feared “
nonetheless. As a consequence, editorial policies are almost never
self- conscxously offensive to subscribers: .

*»o This discyssion of advertisers’ and subscribers’ long: term mﬂu-
ence has a point with respect to student newspapers The same
Iong term economic restraints upon edxtorxal rresp 1b1hty mn
commercxa.l newspapers can operate in" the case on%e stident
news’paper If the paperis supported by advertising apé-subscrip-

«  tion revenues, the newspaper management in the lpng run, will be
constrained to regpect the sensxbrhties of readers a.rf% sponsors. But,
for most high school newspapers, advertxsmg 4nd subscrlptlon
revenues are too small and too uncertain to support the paper ade-
yuately. If the newspaper is to be solvent and survive to offer
cational opportunities, ‘additional money from public sources w
have to be provided. School admxmstrators can funnel this money
te the student paper through paid-up subscriptions or as matchmg

, funds to oth |revenues raised by the newspaper staff.

" A student\ newspaper will require, as a minimum, space for .
offices, typeyriters, still camera$, and a"small darkroom. If adver-
tisements-are to be carried in the paper, an art and graphic'shop

" “will be needed as well_Most printing for school papers will be done

1] on a contract basis; perhaps by a firm specializing in weekly papers

and shoppers guxdes Getting a reasonable bid may require the stu.

dent paper to adopt a production schedule whxch takes advantage
of slow periods for the printer.

. s
e

»  Laterary Magazines . .

High school literary magazxnes have no ‘réal wq ,,equivalent -
The pffxtable magazines of contemporary A(nerxca cater to spe-
cialized audiences which may number in the millions, but repre-
sent only a relatively small percentage of the genera opulationin .
any one location. It is unréalistic for €%mall to mo;?ﬁhg%;l:gh i
school to expect ‘either subscriptions or, adVertisérs to su t a
, magazing fully. \gvertheless, such magazines do provide stimula-
. txon and opportumty for student communicators, and these may
. be‘f&ason e ugh to encourage and support them One approach
to financin may be to collect subscription fe\e’s in advance, then

publrsh,_t number of pages and issues which the subscriptions
-funds will cover. * =~ ° E

.
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~ graphic ¢design, ;éttmg type in- -house,
" with camera-ready copy, and using scho | printing classes to pgo-
‘duce the magazine, AJ\ oy

\

Annuais and Ydarbooks O S U o

. high schools. Producing these annual prmted extravaganzas has be;
come an important printing business. A high school’ interested in
begmmng a yearbook will find a laxge number oina,tloml and locat
firms eager to joffer services which cover nearly every phase of the

: production offa yearbook from col;l%ectmg subscription tees to
‘phétography, rt, composition,.and printing and bmdm\k For the
most elabora of these pubhcatlons, the ultim te cost per copy

.~ The anntial or fearbook is a nearly’ univefzal tl\gdmon in American e

L - working fon the Pngh school annual yearbook is to be “the best ..
" - experiénce ppssille, the annual must, generate the grgatest reader-

. ship possblef since experience in resﬁendmg to a mass.audiencdfs,
. hlghly relevabt educatlon ipr the.budding progessiohal. R , @

Radlo as Coca-rrzcularActz X I BN : .-,‘ ‘ T ed .

Lodal radio stations may be very mterested in programs PX du&d "
? by students if’ they add high school listeners or parents and
* ¥  bors of high schoolers to the audience. The lokal station will
be grateful for thought-provoking publ’lc affairs programmingwhich,:
assists the station i In meeting its publlc/mu{vest respon51b1ﬂy ‘@
x What sorts of programs might provide these important beneflts
. to alocal station? For building audiénces, sports programmmg will ,
ke’ near the top of the list, Bemote broadcasts from -high school * . .
\football basketball baseball, and tfack £venfs are important local
‘programs for many’ radio-stations. The station will ngrrgally provide
a team of professionalg to do play by-play and polor for the games, " .
but. students may “be called u,por)r to act as g oﬁers leg men, and
statlshcums “The station may also be able. to use student- produced
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interviews Wlth players and coaches, as well as recorded v1gnettes
dealing @11;}1 school hlstory, student’ activities, and other school-
related matters.
Students interested in eventually becoming play- by play sports
anpouncers may gain experience by acting as publc address an-
¢ mouncers for home games or by tape recording and editing high-
= . lights of student'announced play-by-play accounts of sporting
events not otherwise covered' by local radio. High school baseball,
N for examphe may be so 510w-paced that local radio managers will
wish to broadcast full coverage only in years when the local team
is exceptional. However, if students record a play-by-play account
which they then edit to fifteen or thirty minutes ccfenn"g the
most exciting moments of_the game, the local station may.be.
willing to gover the local baseball games, schedulmg the tape-
recorded coverage for hours when the potential audience will be
greatest. The pace &f the coverage and henrcé audlence interest
. values will be much faster as a consequence of editing.- P
Other high school events are often important news in the local
commumt& High school students properly trained-can provide
actualities of newsworthy events to local stations. The on-the-spot
interview is the archetype of “this sort of actuahty. The interview-
ing skills developed by students recording these actualities are
essential to careers in broadcast journalism. An example. suppose
a science fair is to be, held at the locaNqigh school. Four high
- school students armed with portable tape recorders can conduct
" inteérviews with all the entrants. The best ofrlaese can then be sent
to local stations for inclusion in newscasts. I the same way, stu-
~ . dents may act as “stringers” for lo@radlo stations (a stringer is a
. ‘news staff member who contributes stories upon request) T
Arﬁong the most durabfe public. affairs. programs préduced by
hlgh school students are student panel interview programs. Selected
students interview a newsmaker from a student’s point view,
The’ appeals of the progr come from the relative directness and -
majvete of high school g udstioners and the- attentlon valu,e of the
politieian oy, celebrity being questioned. .
What sorts of institutional arrangements do these efforts require? '
Local stations nped to know whom to contaet and ®hat quality of
work to expect. Student organizations with facuity. advisors are

. preferred The organization might be the #Cedar High School Radio
Club” or *Radio Bureau” or the “Sparks Kilowatt Gang” of
/ . , ,/-
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“Riders of the Air.”” Whatever the name, as the organization en-
dures frgm year to year, its accumulated good reputatlon will be
ap important asset.

High schools will in some cases have then' own radlo statlons,
discussed # chapter 5. Some or all of the station staffing may be a
cocurricular activity for the students involved. However, 1if cocur-
ricular opportunities are the principal purpose of the station,
opefhting a station may not be the least expensive method. The
upper ceiling on the number of students who may be involved is
set by gtaffing patterns of a full-time station. By contrast, a radio
bureay.organization can increase the number of students partici-
pating almost without limit as materials are provided to additional

 stations. In addition, if student interest is not high, the pressure to
* providé at least a minimum staff for a station will distract the sta-

tion advisor from providing the diversity of opportunities charac-

teristic of outstandingcocurricular activities. .
*‘ Y -
Television ’ '

Television is by its nature more complex than the simple addition)

of a picture to radio. \onetheless cocurricular television act1v1ty
mxght provide:

Public relations items. for local television release
" Stringer reports for local TV and cable
Instructional TV productions
..Coverage of athletic events
Public affairs programs
Musical or dramatic specials

Fewer American communities are served by local television gtations
than by loca.l radio. As a result, there are not as many hours of
local telev1510n broadcasting per station. Placing student matenals
, on local television stations will therefore be more difficult. But
local televised news reports about high school activities are in de-
mand Releases about high school sports personalities are likely to

be uséd by a lpcal station if well-done. The form of these items ’

may be, 35mm color transparencies with voice-over scripts, or, if
the high school can afford it, Lémm motion pictures.

Many small television stations in rural areas use high school stu-
dents as stringers. The station may provide, for example, a Super 8
motlon picture camera to a local hlgh school so that stones—at
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Cocurricular Activities
the du'ectlon of the station—can be filmed n the community bx
high school students and delvered to the station for processing
and broadcasting. This system provides benefits to the station in
improved news coverage in the community and offers high school
students valuable exXperience and the oppor}umty to see their
work on the air. .

* Nearly every high school today has some form of instructional

. television equipment, typically television monitors and videotape

apparatus. In the great majority of these high schools, facuéty have
too little time and too few resources to be able to produce instruc-
tional telev1sxon productions that come up to their expec}.&tﬂms.
But students who have had some instruction in makmg television
programs may be able to brmg some of these frustrated faculty
dreams to life while workmg in coeurricular acfivity. In addition,
advanced students may “act as studio production crew for other
classes doing projects using the school television facilities.

Athletic events can be covered exceptionally well by student-
operated videQtape equipment. Particularly when events occur
under sunny daytime conditions, whatever equipment the school
may have will perform very well. A special opportunity is offered
by the fact that spotting films, used by the school coaching staff,
are more expensive t produce on film than on videotape with
existing school equlpment And, of course, with videotape there
will be no wajt for processing. Once videotape equipment js on
hand, the less popular sports may also benefit from videotaping.
Golf, tennis, wrestling; and $wimming can then be given the bene-

~ fits of visyal feedback. Televisioni students will receive valuable

learmng opportunities by operatmg the equipment to prov1de such
services. .

Although a local hlgh school may produce a pubhcﬁ(alrs pro-
gram, the actual productlon recording is likely to take place in the
studio of a local telewswn station, since few schools will be able to
afford broadcast quality television equipment. kt may, however, be
possxble for high school students to produce a film documentary
for local broadcast. Su¢h documentaries are major undertakings,
due to the many working hours required, so before beginning, the
faculty advisor will want to discuss the project in some detail with
the local s¥tion staff to be sure the project is worthwhile.

As a normal part of teaching, hlgh schools produce elaborate
musical and dramatic presentations. In much the same fashion as a
sporting event, these can be recorded for class use or even for

111




broadcast. Students involved in a cocurricular television hureau
can make the recordings if suitable equipment is available. -

The director of a musical or theatrical production whb wishes
to videotape the performance would be wise to involve the tele-
vision production crew early in the production process, so that the

~hecessary concessions to video and sound pickup can be made. ‘As

highting intensity miist be four to six times brighter than for a low-
key stage setting.

AY -~

Motion Pictures

.

Extracurricular activities in fllm may involve ‘filmmaking and film
presentations. A good orgamzatlonal structure-for providing cocur-
ricular filmmaking is a film workshop. The workshop may consist
only of an editing bench and a projection area, a place for ardent
filmmakers to gather. Many students will prov1de both camera and:

for filmmaking grants.

The most expensive items of production. and post-production
equipment can be purchaged by the group. As 3 major undertaking,
the club may go as a gronp to film a parade fair, or carnival, each
producing a film from a diffevent point of view. Or they may 1m-
provise a dramatic $cene during a day of visiting a photogenic set-
ting. Overall, the objective of a workshop should be to provide a
stimulus to the development of finished personal films. Other ob-
jectives of such a group may be to train younger students who be-
come involved jn film production projects and to sponsor outings
to film laboratories or film production units. . .

Workshops may make films for student organizations, for non-
profit organizations in the community, or for the school. If the
workshop undertakes to make sponsored films, the faculty advisor
will need the e\cpenence and support necessary to insure that the
film is dehverég(lﬂas promlsed Film workshops of several high

schools may orgapize an interscholastic high school festival where
the community
schools. providing recognition to outstanding student films and an
incentive for other students to become active workshop film-
makers. . .

Some students® interests will be in the history, criticism, and
appreciation of theatrical films. The fllms that mterest them may

_ an example, the rule of thumb for color television cameras is that”

y see films:completed by local or regional high

108 ? . Cocurricular {xctivi ties ™
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film to participate, but the group collectlvely may be able to apply -
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be classic and foreign fllms whlch will h e to be leased from film
libraries and distributors. A cinema league-or film group can act as

egtrepreneur; exhibiting films, ‘that would not .be commercially

tractive. Money will ‘be & p:'oblem for films typically cost from
850 to $200 per, showing, plus a share of the ticket sales. The cost
of the films will'often require that some admission charge be made.

This dependence upon’ ticket. sales may mean that relatively
popular films are selected for showmg To solve some of these
problems, a popular practice isto, book a series of related titles to-
gethér, such as a Humphrey Bogaf't festlva.l or a Shirley Temple
festival. The séries can be proioted as a package, thereby 1rmreas-
ing the 1mpact of the promotlor;afl .budget If series tickets are sald,

revenue for any one showing will be as high or higher than when

selling tickets at the door only. The greater revenue from this sort
of undertaking permits more and more expensive films to be exhi-
bited.

S

-~ . *
Advertzsmg and Public Relations
e yﬁg & '~

Students can acquire the attitudes and skills needed for success in
the advertlsmg and public relations field through pammpatlon ina
campaign informing the public about, a local charitable agtivity. )
Most public service agencies are looking for volunteers to help pro-*
mote their acthtles High school administrators should be able to
develop long- term working relatlonshlps with many of these local

.orgamzatlons

Other worthwhile activities would include selling advertising

television production or promoting a gohool activitiy such as a
play or dance. Likewise, venturing out tb the commercial media’in
the area can very easily result in a position as an advertlsmg repre-
sentﬁ’fwe"s‘e'llmg time or space for local radio or newspapers. Many
times, local merchants are appreciative of help they receive in im- *
proving their merchandlsmg, promotlon public relations, and ad-

.space in the high school newspaper, ma?me yearbook, radio, or

 vertising techniques.

Special fund-raising activities for the school can be taken on as a

class actjvity. The planning and successful completion of a fund-

raising project for new band or athletic team uniforms, a new pub-
lic address system a class gift, athletic stadium renm?atxon and

s0-on can do much to inculcate professional skills and attitudes.

The skills and attitudes which one strives to develop are the

-
-
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need fox\' and the collection of soupd information upon which to f'
make log{ca.l decisions; the need fof detailing every procedure by
which one’s plans are to b carri¢d/ out and' the budgeting of time,
money, and energy to carry out 't ese details, thie need to organize™ .
and supervise the work of othéys and the importance of working
with others, the need to propeyly articulate one’s thoughts and to
change one’s attitudes and lzg avior in light of incoming informa-
tion; and the ability to see the job through to its successful 'com-‘
pletion.

One of the most import skl&s involves pubhc opinion research.
This skill is of special i ortance to any advertlsmg and public
relations professional, si researt:h is the method by which infor- .

. mation is gathered for décision- makmg One must know the atti-
&, tudes, beliefs, and oplr/u ns of one’s audience before one can effec-
' tively sell or promote a product, service, or idea. The skills involved
m public oplmon resegrch are also helpful in newspaper reporting,
job mtervxewmg, or any situation where feedback is desu'ed
~f om an individual or, a'large group of people.
"\ The téaching of public opinion research methods involves many
aneas of expertise which a high school student should be able to
uniderstand. For e ample the concept of sampling th population
for a representative group of respondents should be explained. The .
. , bepd fér proper working in a questionnaire and the analysis of

: Qa a. by nomina) levels of statistical’ analysis could be discussed.

- Fii I;lly, conclusions based.on the data and the commumcatlon of
the é*pqnclusmhs in verbal or written 'form would be a valuable
experierice for students.

- iy cumcul aetivities in advertising and public relations should
X a,ls offer the student beneficial experiences in “selling” one’s

‘ide(gs 0 others or persuading others to one’s point of view. This
skill i important in almost all professions. The expérience of .
apply1 g orje’s ideas to “‘real-life”” experience offers the student a .
chance to gee the prabléms which arise dunng this operatlona.l?m)
cess. Sqmetimes a last 'minute “idea” can make a whole project

Y

) worl;. this type of intuitive ability usually comes with experience.
Z Thus, edth éxperience builds a student’s intuitive abilitie’s and con-
fidence.} - N -
- 5 v .
4 \
R Sttmmy r Instxtutes \ i

any u ﬁersxtles and colleges scheq,ule summer workshbps for
ecornyda sch001 student¢*and faculty. These workshops not only .
‘provide able trammg m needed rhedia skxlls, but a.lso make

. T R4
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possible lifelong friendships among st&lents who may later find
work and relaxation together. They also strongly mofivate stu-
dents and faculty members to develop professional standards that
mmprove the -quality of experience and production during the aca-
_ demic year. The following national organizations which may be
able to help your students were drawn from the Communication
Directory, Council of Communications Societies, P.O. Box 1074,
Silver Spring, Maryland 20910: '

American Women in Radio andTé:levision
1321 Connecticut Avenue, N.W.
Washington, D:C. 20036

Columbia ScholastmfPress Adv1§ers Association \J
Box 11, Central Mail Room

Columbi_a University

New York, NewYork 10027

Future Journalists of Amer{c‘a
860 Van Fleet Oval, 101 -
Norman, Oklahoma 73069

Intercollegiate Broadcasting Systert <
P.O. Box 592
- ; Vails Gate, New York 12684

% National Council of School Press &’ Advisers Assoc1at10ns
-+ Box 11, Central Mail Room v
Columbla Utfiversity
"New York, New York 10027.

National Federation of Press Women, Inc.
5529 Roxberry Terrace
Indianapolis, Indiana 46226 °

.
Natignal High School Broadcasters Newsletter
, College of Journalisrit .
:  University of South Carolina
. +,Columbia, South Carolina 20208

" National Scholastic Press Assocxatlon
18 Journalism Building
University of Minnesota
Minneapolig, anesota 55455

The Newspaper Fund, Inc. *
_ P.O. Box 300
Princeton; New Jersey 08540
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R 8 Admmlstratlon of Mass =" |
Comrqumcatlon Instruction - "+

at the Secondary Level o

/

- a

(S | - -

The preceding chapters emphasized a.lterr;atwe ways of mtroduc- .
ing mass communication instruction into the secondary school . .
curriculum. Each alternative was examined in view of the edica-
tional objectives supported, the rationale supportmg suckhmstruc- )
tion to school boards and adxmmstrators illustrative cotirses, umts
resources, and facilities, There was, in addition, a chapter.describ-
ing cocurricular activities' which can remforce and enrich mass ‘
communication cou®se offerings. \ . :‘;\. .
This chapter will address problems of developing and mamtfém- ,
ing a mass communication program from an administrator’s pomt
of view. Spécxﬁca.lly, how-much .does it cost to undertake mass-
communication instruction? How does one plan to replace obsolete
fechnology" What special qua.llﬁlcatlons does a teacher.of mass
commumcatlon need? How does one loca‘te such faculty"

v,

=

Maintfenance of Media Labs -~ -
The communication equxpment required for vanous mass com- »
munijcation laboratory facxhtxes does not last forever. Within the
industry, technical equlpment is depreciated on a fixed schedule ' \
denved from past experience. In the case of electronic equipment, ‘
a typical depreciation schedul¢/ asserts that the equipment  16sés
one-tenth of its value each year it is in place. The md’ustry adds.an P
equlva.lent sum to its capital reserves each year that equipment is _,
deprecxated so that funds will be waiting when e urp'fﬁEgt requires
replatement. . r jl ¥
Few publicly financed educational Institutions have a procedure
for establishing and administering caplfa.l reserves. The typical pat-
tern of government is that funds allocated in any year, with sur- . -
pluses, at year end returning to the budget of some higher level of r '
govemment . C e
~ Under such constramts it is important that funds allocated each
' yedr for equipment equal the amount that equipment has depre- -
ciated in that year. If these funds are not spent by year end (and :'Ms:

.
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. they should be spent only for equipmgpt update and replacement),
the equipment budget of the following year needs to *be larger by ~

‘l';

that amount. An illustration may make the point_somewhat more s
clearly:, - ) ry -
) T (Table7 ) vowm s LY

s, Sample Equlpment Blldget )

e g g m o e e e — —— ——

Ongmal Antxclpated » Share of "Annual
Type of Equlpment _ Cost . Life . Equlpment, Budget

- Teldvisigh studio - | - , . .- < s
electfonic ' 340,000 'f ° 10 ) ;$4 ,000=
i ing 10000 - 15 .}, 667 -

optlcal 5,000 20 250
Required total annual equipment budget $5,017 ]
=T T T - S
t ’g; I N i . . N -
4 i . . . .

\Y
‘ ‘The useful life of vanous categones “of equld‘ment will vary and
should be determined at the time the equipment is purchased. The -
‘essential point of the llustration is that administrators understand .
that lfi they approve the purchase of mass communigation capital
equlpmépt they must also’ approve an annual allocatlon of equip-
ment funds equal to the annual depreciation of that equipment.

Sy

Equzpment Mamtenance N > ‘ ’ ‘

The annual equipment capltal allocation described above provides
“for repffcement and updatmg of equlpment but'does not provide
for repair and maintenance bf the equipment. There are severgl
~ Ways equipment mamtenh.nce can be handled, One way is a mdin- ©
tenance contract. Under a, contract .arrangement, an agency outside ,
the mstltutmn com’es into the teachmg facility on a regular sche-
ule, performing preventlvg mamtenance and making adjustments
mprove performance. Minor repan's can be performed by the
;ll tractor on site; others will reuire ordering of spare part3JoR’
evacuatmg the' equipment to the contractor’s shop where re
| test equipment, parts, and manuald will bé available.
The performance of maintenanice contractors varies widely. If

N
.
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of the gontractor should be sohcltqi Generally speaking, the dis-
advantages of contract maintenance are (1) few assurances that an
- adequdte stock of spare parts is being maintained, (2) the need to
wait for maintenance until the contractor can come to the facility,
and (3) potential conflicts of interest since many contractors also
sell equipment of the sort they are maintaining. .
Contract maintenance is advisable when there is not sufficient
work to justify hiring a maintenance technician. Cost of mainten- -
ance- contracts vary widely=from $400 to $500 per month to
. maintain a simplg black-and-white television studio to many they-
sands of dollars for larger, more complex facilities. It is wise to de-
velop figures for malntenance costs at the same time equipment
purchase 1s¢ons1dered . . ¥
To undertake in-house malntenance the institution establishes a
maintenance shop with technlclans spare parts, and test equipment.
“The last item—test equipment—should not be ignored because it
represents a sizable! expendlture in the cases of radio and television
faclhtles Test equipment for a television studio may run $5,000¢
to $6,000. Spare parts should be purchased at the same time equip-
_ ment is purchased manufacturers typlcally prov1de lists of recom-
mended spares. Other operatrons with similar equlpment may be
" able to give advice based on thelrexpenence
There is no simple formula to determine the number of main-
tenance technicians required for a mass media laboratory. But judg-
« ments of adequacy of personnel in .a functioning facility can be
made on the basis of (1) how much preventive maintenance is
done £2) the typical down time on equipment due to techniciar
faﬂure fo order parts, and (3) whether the equlpment performs
‘accord g to expectations. Falling short in these areas may mean
that current personirel are not working well enough or hard enough
« or that there are not enough technicians. As a very rough rule-of ~
thumb, a single electronic mamtenance technician should be -able
to maintain both a radio productlon studie and a closed-circait
television studio. Photo and mechanical maintenance at the second-
ary level will rarely require the services of a full-time malntenance
technician. - .
n the,whole, malntenance of Jmass media laboratories will cost
5 to 10 percent of the acqulsmon cost of the equipment each year
(assuming out-of-date equlpment is promptly replaced) plus the
.-/salary of technicians.

2
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Course Operating Expenses - )
The cost of prqviding the expendable sﬁ%plies neéessary fora std-
dent to profxt from use of a mass media laboratory is not insighi-
ficant. 'The figures in Table 8 represent the cost per student of one
week of hands-en experience in various kinds of media laborator-
ies. A teacher or administrator can estimate the cost for a'particular
course by multlplymg the number of weeks_of lab work required
in the course and the number of students involved times cost
per week per student. Of course, this cost may be bome by the
student or provided'in whole or in part by the institution. .

The cost considerations in establishing a television studio for
teaching are summarized in Table 9. The exact amount will vary
with curriculum and equipmeft, chmces, but each category of ex-
pense should be estimated. ° ot -

Teacher Certification and Qu'alification .
There has been a persistent concern aboutths-qualifications nec-
essary to teach mass.c _pm&mwatlon subjects, but publlshed reports
and recommendations on teacher qualification have been scant
, until the seventies. I general, two procesges of preparation have-
———gbken considered relevant for secondary sz%ool teachers of mass
communication subjects—course work and professional experience.
Professional experience is generally considered essential in career-
. oriented and vocational instruction; it is considered impbrtant 11
the case of nearly all other mass communication 1nstmqtlon, partl-
cu1§rly if contact by the instructor with local mass media is nec-,

essary for the success of the course. -
Professional experience as a teacher qualification is often mis-
understood by school administrators. Consi;;x;:;e example of the

-

network news film cameraman who, after twepty years, decides to
. go intoteaching. Would he be suitdble as-af instructor of a high
school film Ws But his experience as a
network fil Probably taught him little about script-
wntmg, film sound, and editing—all of which are handled by other
members of a network news team. A high school film instructor
- will have to teachall film skills.

The point is that the releva}ce ngrofessxonal experiénce to 1;?5

courses to be taught must be estabhshed in some detail before s

‘ cigl qualification of the teacher ‘cgn be ‘assumed. All else being
L\egual professional experienceis adeflmt,e asset.
Q
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As to course work preparation in mass communic”a‘tionfubjects,
nearly every teacher in the public-schools today requires some
knewledge of .mass communication. For most of these teachers a
singlé course, “Introduction to Mass Communication,” or equiva-
lent will suffice. Every teacher of Emglish or American literature
should also have some understanding of mass culture as it influ-
ences literature and is influenced by literature. Relevant college
courses might be “Mass Media and Mass Culture,” ‘“Pop Culture,”

or “Mass Media: Comparative Literature.”” . -

Teachers with responsibility for teaching mass fommunication
expressive skills will need much more course work—from twenty
to fifty quarter hours or pquivalent. Competency, Model V of the )
SCA/ATA Joirt Task Fofce on Competing Models provides a use-

N »
°

Table 8
14 e .. . . . - l
. ‘ - Cest of Supplies !
- o o Supplies Cost- "*
- - : per Student L
Type of Lab - o L per Week . N
. Graphics . . 85
) News ’ 2
! Photography. , . 5
Film production ) ‘ 10 A
Radio ) "2 .»
T +  Television - ° 5 »
— — ST e s e e e ———— e - i m
4 . .
, Table 9
R __ Indtructional Television - é\
P - Studio Budget ¢
[ CostCategories . | FirstVear | Subsequent Yews |,
"Initial cost . $50,000 -
Capital depreciation ! ' |~ $4,667
Equipment maintenance T 5,000 2,500
Maintenance technician 2,400 2408 :
Student supplies Al . i
(30 weeks X 45 studénts) ’ . .
.~ Institution * 5400 5400 . .
Student fees 1,350 o };,350<
4o [ Totals ¥ , $64,150 $16,317
/
{ . ~
127
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" ful ds‘escri.ptiOn of the terminal skills of sich a teachek? Certalnly a -
comp¥tenty-based criterion for. teacher quahflca'ﬁoh 1s to.be pre-
ferred to.a simple iteration, of Tequired courses. SRS

-~ * Until, much additional }&ork has been done to develop an- ade-
quateé- e)!’amlnatlon on the competencws which comprise Model V, .

" decisions, o competence will ‘probably have to be. maderon the'
basis of course work.“In the field of, print Joumahsm this necessity .
produces no*partlcular problems since colLege and university pro-,

grams have been ageredited by the Amencgn Council on Education
for Joumahsm for many yeafs.®> As a censequence, variety in .

course titles frdnl schoo tozsool is rélative]y small, Course titles

do co munlcate the .conterit ‘of the courses ;nvolv'e d one can
study rihe cutricala of different .schools depar ents of jour-
nalism w1thout becoming confused. gn y &
Such is not'the caseg@rowever, in thée'other figlds of mags com-

1mumcatlon.\80r{1e of these programs—adyertlsmg, public’'réfations,

*radlo televmpn motion picturés—are accredited by the A.C.E.J.,
but not a large number. Motion picture pregfams may appear in
departments or schools of art, theater, design, speech communica- >
* tion, and even' psychology Fhe largest number of colleger\andnn;-
versities with programs in _broadgasting locate ghem within d art-
menfs of speech communication, Advertising % ofted j n@ed
marketing in a College of Busmess.. Public relations aks
located in a gollege of Business or a Department of Publit Admln- .

* istration. A$ a consequence, the variety of courses and titles
tered in these fields is enormoysy 4 =
In spite of these problems, some su estidns . are
) below for appropriate couyse work for mags
-ers.at the secondary level: ¢

ven
-

Gultural Appraach T ) > S
Introductidr to Mass Communlcatl% &g -
Mass Mediz and Mass Cultare .z
History of Mass Comnaum‘catlon' . L
: Communication Theory | -
’ . Introductlon to Ne‘%vspap S L .
: Introé\gctxo{a to Mam% L s ‘ Jl
- Film Hlstory* . L ] . ) :
:x__ Film T(l}eory - . . ' N
Film C;iticism ¥ A
* Mesthetics of TeleV1slon 2 : .
; VAR - ‘ [ ~
. P o TN 20 ’ R U
- ' ‘ ‘ X

-
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A < Instztutzonal Approach . 7

" ~ -Feature Writing '
Managemegt’ of Pnnt
Introductlofn to Pho;ography

- =t

t -

’

( .

.Introductlon to Mass Communication
Hlstory of Mass Communication
Law of Mass Commumcatlon

, ‘Introduchon tu Film

E S

Media Socmlogy "’ ;

Gommumcatlon Policy

Medla Economlcs

[y

P

N

Introductlon to Newspapers
Infroductzon to "-ﬂagazmes ‘
, Introduction to BrOadcastmg

- " Media Skills

l’lnt

(AIntroductlol?Io

Newspa

‘Introducﬁ:); to Magazmes.

'NeWSwntmg' ) _' .
News Reporting '
 Copy Editing

PhotOJournaﬂism
Makeup and Graph

v
.

l:'

y Br:oadca;tmgv
troductlon tQ Broadeastmg,

udxence Analysm

L4
. ke
Wb ‘.
A ° []
—_ LI 4

. -

»

-

’

. rogram Analysis and Planmng»

' Scnptwntmg

‘,.

‘ngadc,ast Law aﬁd\Regulatlon

Broadcast Resgarch

bhcatnons

> Basm

dio Production

» Basic Tel(ews;on Productlon

Broadcast Maﬁagement B

.
3 - *
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Broaqcast Performance
Broadcast News

Motion Pictures
"Introduction to Film .
Film History ) . —
* : Film Theory : ; '
Film Criticism ' ‘ .
Introduction to Photography - : T
Cinematography - B
Motion Picture Production “ .
Scriptwriting h
Film Acting and Performance . )
- . Basic Audio Production . .

Advertising/Public Relations
Introductidn tb Advertising
Introduction to Public Relations
'Introduction to ‘Marketing : “
Persuasmn
Behavmtal Theories of Marketing
Advem.img Campaigns ) >
Advertising Reséarch
Copywriting
Radio-Television Advertising
- Organizational Commumcatlons . ' .
“es Advertising Law .- )
The suggestions abobe are proposed teaching ma]ors A teachmg
minor might be composed of courses at the top of each list. If the
- _prospectlve teacher has professjonal experience, that experience
may dlctate excusing the teacher,from one or more of these courses. .
In addition to the courses mentioned above, it would be helpful '
for the prospective mass communikcation teacher to be able to take

oneor more courses in methods 6f teachilg mass communication
at the secondary'level. Unfortunately, such courses are available at

L]
.
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orily 4 small number of universities and, even then, may deal only

in the prohmof the high school advisor to a school newspaper

or annudl. )

-
In-Service Training

\_\/h;zour opinion, in-service training for mass commuhication may be
even more important than college courses. Frequent visits, with
local media, summer internships, participation in professional
meetings and workshops, and the like can be important to the abil-
ity of the teacher to stay up to date and to improve skills.
Suntmer worksheps can be arranged to respond to the needs of
groups of teachers faced with common problems. If the school is
equipped for television or radio, videotape and audiotapemachines
can be uséd to present in-servige instruction, even abotit the equip-
. ment itself. Recorded materials useful for in-service instruction
may also be used as classroom enrichment for students. )

-t

r D 4
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This call for additional development of mass communlcatlon
instruction in secondary schools is not a retreat from a needed em-
phasis upon instruction in other commumcatlon skills. On the con-
trary, mass communication instruction invites ‘the studént to de-
velop.such skills as grammar, spelhng, and logic and promotes
greater understandmg of culture/ orgam?atlons, and traditional
literature and rhetoric. In addition, mass communication instruc-
tion adds highly relevant criteria for the evaluation of personal and .
public communication and, when assigned its proper .priority in
the education system, ennches the va.lue of established co
cation programs. ¥

For the student, the mass medla represent puch more th
language and social influence. As public institutions, the
represent a persistent force in modern society, a force ope
for social change or“social inertia accordmg to prineiples and pro-
cesses we are gradually commg to understand: Not_to share our
evolving understanding of mass communication with our students
would be to deriy them an important insight into their futures. To
a teacher of literature, this is @ familiar argument since the justifi-
cation for the teaching of literature is that- apprematlon of art pro-
vides the student perspectives on the nature' and condition of
“human beings. Today, a_student who is medialiterate is aware of
the world views promoted by both “entertamme‘nt” and “informa-
tion” mass communication. - -

Another virtue of mass communjcation mstruction is reflected
in all of the approaches we have ciiscussed where the student is _
asked alternatively to take the role of sender, then _receiver, of
messages. As' a consequence, whether students become senders,
i.e., media professxona.ls, or merely consumers of the media, they
come to appreciate the dynamic ‘interaction of these technologlca.l
industries with our,way of lifé: - s ,

Finally, perhaps*the most compelling reason that mass communi-
cation needs to be a part of public school cufricula is that such -

~
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N
study can provide the ba515 }or a quhc agenda on the medja, inclu- -
ding their effects upon citizens, society, and our private dreams

a

Aruitoxt provided by Eic:

*®
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Reproduced, on the following pages is the questionnaire on the status of mass
commiunication instruction in secondary schools sent to state superintendents
of schools. The results of the survey are discussed in chapter 2, Respondents
and nonrespondents are listed by region in Appendix B.

<




R

Aruitoxt provided by Eic:

-
S |

- I S ‘ E ' . . o1 "'
i - ) ) - t .
. M N ‘e ' { ’ “, N . .
- . . j . . T
» R ' . ) ~ . ' -
, ;o Pl d i .
1264 - .t - . Appendix A
> N . T * .
- - . - .
- i -
: A "Mass Comunication"’course is being defined for the purposes of this
. questionnaire as: a course dealing with r.he contént, uses, and effects of
. the mass media as well as the occupational skuls needed for the field
(including newspapers, radio. television, magazines, filwm, advertising, R
L and public relations). -
1. Has an officia} curriculum guide for a course in "Mass Communicatioa” . ;
at the sgcondary level been developed by, or under the auspices of, the -
state Department of Educauon" v
Yes . "No (If "No'"): Skip to q. #2 .
. (1f "Yes"): What specific areas and approaches does the sgate curriculum
guide cover? (Check the areas covered) ‘ .
. .
: -, . Approach to Area N
oo . B o
. Content Uses Effects . O¢cupation
+ e - — .
‘& . (rationale for ) (soc.i;)— ’ , (the mass
. news, entertain-  (the role of psychological media institu-
N Mass Com— ment and adver- nédia in effect on tions and skills
munication tising. and society and, attitudes ‘and needed to « ' "
Area their mix) for_consumers) behavior) _ Jsbe successful)
.. °
* a. Newspapers .
b. _Radio . _ . t
‘c. Television
d. Magazihes M iy N
e. Film ), *
» £. Advertising " «
8. Public . < . -
Relations |
N r;
- | \ - < \
2. Do the secondary school curricula fn your state list csourses labeled
"Mass Compunication"? —
Yes No (1f "No"): Skip to q. #13
(1f "Yes"): At what level afe courses in "Mass Communication" developed?.
(circle level of decision) R
a. State Level M ~\ .
b. School District » , “ o
* ¢. Indtvidual School® ' ' , .
> .~ . i s ! ;/ »
Also, which offide initf{ates the adoption of "Mass \Comunica:ion
courses within a particular school’s curriculum? (circle\level of decision)
. a. State Level . .
b. School District ' , N .
c. Individual School . .
- R .
' v
. ’ o M v .
L : ; . £ ) w ! ,
~ . * <
. A\l
. fand ) .
* . ., ‘
b 0 . -
- v . D . - . 3
» P - o . . 9’
. - v t
.\ e me—- - - . T T e
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3. what percentage of sécondary schools in your state teach at least one
"Mass Qommunication” course which is labeled '"Mass Communication" or "Mass A
Media'? Approximately %. ¢ %

4. wWhat percentage of secondary schoois in your.stage have the "Mass
Communication/Mass Media" cou‘se as a required course? Approximately %.

5. Frequently, courses taught in certain subject fields in secondary
schools contain other labels but deal with "'Mass Communication" subject
matter. Please indicate below those“subject areas whose courses contain
units or themes on "mass communication” and estimate the percentage_of
individual secondary schools in which such emphases are made.

Approx. what %

. of schools teaching
. ! Contains this course con~ '
. "mass communication" tains "mass communi-
Subject Area material cation" material
i N
a. General Social Sclence
b. English/Language Aw‘s .
c Business [ LT ,
d. Theater/Drama . v
é. Vocational Education -

f. Other: (£ill {g) R L - e - d .

6. Consider all courses dealing with "Mass Communication” mate‘tlal (vhether
labeled "Mass Communication" or not) as you respond to each of the following.

a. What~percentage of 1n‘div1¢fual schools in your staté when treatlng‘

each of the indicated areas give attention to: .o
. ¢ Content (retionale for
: news, entertainment and .
Mas3 Communication Area advertising and their mix) '
{1) Newspapers =~ ' . . <.
12) Radio .
¥ (3) Television ,

(4) Magazine ’
(5) Film - -
(6) Advertising . *
(7) Public Relations .

b. What percen'tage of ,individual scRools' in your sta}e when treating
each of the indicated areas give attention to: .

- Uses :(the role ofsmedia in
Mass Communication Area . » gociety and for consumers)

\

(1) Newspapers , .
(2) Radio . T
(3) Television 4 -
(4) Magazine .
(5) Film

(6) Advertising . v 9

(7) Public Relat;ons' o ’ ! 1/

-—

-
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¢. What percentage of individuval- schools in your state when treating ‘0 °
each of the indicated areas give attention to~ - . \
V
' Effects (sodio—psychological '
. Mass Communication Area effect on attitudes and behavior) . /
(1) Newspapers .
(2) Radio ., .
‘ (3) Television . ; o R
. (4) Magazine .o . N ! >
(5) Film - .
(6) Advertising N -
(7) Public Relationsg * Vo
* A «
d. What percentage of individual schools in your state when :reating b
‘ . each of the 1nd1cated areas give attention to: .
)
"l . . Occupation (the mass media insti~ »
. o tutions and skills needed :o be e
Mass Coomunication Area . successful) N\ .
. - (1Y Newspapers ) S : > \-‘ s s
® (2) Ra .
(3) 'Tefevision . B3 >
N (4) Migazine - . - -
(5) Film : N ,
) (6) Advertising . R
f (7) Public Relations N
, 4 B
7. Which are the most widely adopted textbooks used within "Mass R
H Comunlfation and/or related courses for secondary schools? .. R %
" ] - D . ‘
. ( . . S . -
. 8. In which areas of instruction are the grea:est need for "Hass Comzuni-
cation" textbooks for secondary schools” (Rank order fron‘ﬁ'greates: need" .
. — Ny " ng LY ¢ .
1 to "least ‘ne'ed »* ) ] . . - '
ﬁ- ° Rank Order of - - . R
v . Mass Comunication Area R . Need for Text o
. g . =, , .
' Newspapers . . . “
. b Raddo N N "
Television . . v
« Magazines f N ° .o
Filn . ~» - - \
Advertising v —_—
.Bublic Relations « - . s L .
° , ’ ‘- Pty -~ ¢
s LA [y
N - . ) 1 ~ M ’ /ﬂ
1 N - v
[0 .. . .
v .
5 Pd . . . 7 - ": .
. \ . 0 » 1y - ey . IS - .
? o
. ' : =
v . . .
&
) . ¢ 1 9 "‘1 . . R
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courges?

kN

-

9. What arguoents have been of fered against adopting “Mass Communication"

-

-

.~\

. RS
10. What percentage of secondary schools in yoyr state contain
mass cormunication facilities and/orj operations?

<

the following
4

f(1f "Y‘es")_;

- + % of all average cost
‘schools in need for * of this 4
- , Facilities and/or state special special
. operations containing equipment --.equipment
a. School newspapers (total) & e Z Yes__No__ - N
) containing-paid ' .
rrising 4 N . . N
thout paid o
sing 4 * , o,
s b, azines (total) Z Yes No__
1" *f (1) containing paid I
advertising % . - :
, (2) without paid , )
advertising Y4 .
. cl School radio involvement (total) )4 Yes, No_  * _~
. e (1) operate gommercial e
. Jge station 3 < -
£2) operate non-commercial -~ . . .
L . station )4 T
’ (3) have organized radio council . -
e usi’ng local stations 4 N ;
d. School television involvement (total) % Y¢s _No__
- * (1) operate cocmerciall . t
= station 4 . ’ ~ L4
; (2) dperate non—compercial ’ . ¢
station Y4
’ (3) have organized council -
. |* ™" using local stations )3 ! ..,
e. Eilm production lab (total). 4 Yes Mo
(1y still pictures Z -, B
. (2) lnovi'ng pictur® b4 . .
f. Advertiding ,gr‘aphics lab . % Yes_ No__ C .
* 11. Are there professional organizations within your state v}hich‘,are

organized for secondary school [Mass Comunication‘fsubject areas? '

. Yes No v
Ve (Lf "Yes"): For each area indicate theﬁame of the organizacton(s)
and the percentage of schools offering courses in tlat area which,are
wmembers of the organizdtion(s): . . v
. a -7 -
- o y @ S -
r R ‘ ° : R 7’
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— ; 7
° ‘. . X of schgols belonging
N . < to organjigatiqn compared
v Name of professional to all sclpols offering. | .
Area * organization(s) in state courses in\the area
= Ea : LY
" (1) Rewspapers \ A \ .
(2) Radio - L R
* (3) Television I .
. . (4) Magazines ® ¢
(5) Film . -
(6) Advertising > . ] .- -
(7), PUbltc Relations il \ i .
. - P A DR > ‘ -
12. What Bpecial qualificatlions are held by those who are respon’gib‘le for - S
. teaching "Mass Communication" courses in secondary schools? . N *
e s ~ \ . . * o & &
Academic Training Requiremepts Professional Training Réqu'irements é °
IS N ", . s ‘ * . " -
2 % . < . , .
- - B
RN > s 2 ) o
“r &t g _ .
' Thar concludes the questions for states offering courses {n "Mhss
- Cozminication's ° o . )
. Please return the completed que‘stionnaima:in the selﬁf—addressed, ‘
* postage-paid, enclosed envelope. Results shauld be avai\;ﬁnble by February, ,
. . T o 4 ' .
e, Thank you for your cooperation. A copy of our findings will be *
- sent to you., R . e,
. . .
- N 1 . <
. . . 1 '2 : i .
L) N ' 2 -
- ) ~
. R - . .
e ¢
f . ' ' ’ :
3 B - -— ~ .
. » » .
0 - . -
. , . {
t M - N
s - -
L ——
N 4 T . .
. - ! N ‘b " .
. . v -
~ .
. . .
.
r 4 > -
‘ N \
- . » -
. - b )
S s - . > . :
e -' .
- »
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N .

1f there are no courses in the secondary schools in your state dealing
with "Mass Communication", please answer beloé:
. ~ —
* 13. Are "Mass CocBunication" courses likely to be taught within your state
in the near future? Yes No !
(If "Yes"): When? -

et

2
-

va . 1

14. Which "Mass Communication" areas and approaches are most.likely to be
‘taught when the courses are initiated. iffi thg near futyre’ (check the oneg
to be offered) v 4

- .
.
-

Aggro‘ach To Area

« Content Uses Effects Occupation
(rationale for . <{the role of (sociopsycho- (the mass media
*  news, éntertain- media in logical gffect Institutions and
Mags ment and adver-  society and on attitudes skills needed to
Communica-, tising, and - for and be
, tion area  their mix) consumers) behavior * successful)

Newspapers ) ‘.

Radio -

. Television . K

Magazines

Film

Advertfsing ‘ : '

Public, .
Relations A . -

o P AN TR

N *
15, At what level will courses in "ass Communication™ be d})ped?
(circle level of decision) - ’

v « f
. ~ IN

a. State Level -

b. School District

c. Individual School . N~ N
16. Frequently,(courses taught in certain subject fields in secondary schools
contain other labels but deal with "Mass Communicatioq! subject matter. Please
indicate below those subjecteareas whbse courses contain ungts or themes on
"Mass Comunxcahgn" and estimate the percentage of individual secox}dary schools

in which such emphases are made.

L4 >

Contains ~Approx. what Z of schogl‘s
/ "Mads Commynication”  teaching this course codtain,
Subject Area ) ' matePial "Mass Communic#yion"” miterial
' . 2

a, General Soctal Science S L C N
b. English/Language Arts j N
-c. Basiness 3 3 *
d.” Theater/Drama . é -
e. Vocational Education o :
f. Other;

(fill 1in) . . ' .

.
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v 17. Which office will tnitfate the adoption of 'Mass Communication"
courses within a particular school's curriculum" {circle level of “
decision)
/ a. State Revel ' ,% 1
“"b. School District )
¢. Individual School o
18. What are the possible arguments for adopting "Mass @Smmunication”
courses in Becondary §chools‘.’
1
.l e
19. What has been,the main reason why "Mass Cotmmunication" courses for N
secondary schools have notrbeen adopted in'your stite? " .
\ . . / 1. X
That .concludes the questions for states not offering courses in
N "Mags Communication" .
Please return the completed questiognaire in ‘the self-addressed, ¢
. postage-paid enclosed envelope Resuits should be available by, Februﬁ'y,
S {72 :
Thank you for your cooperation. A copy of our findings will be
- . sent to you. o=, -
. - - ' . -
o .
¥ ‘h.: -
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. . .
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ﬁppendlx B .
Respondents and Nonrespondents,
- by Reglon

-

Northeast - to

~
N

| Responded. Delaware, District of ‘Columbia, Mame New Hampﬂ%re New
. Jersey, Rhode Island Vermont, ‘ -

' Did not respond. Connectlw \1awlandMNew York, Pen-

nsylvania )
Response rate: 58 percent T .
- oo " o
Southeast- ’ . -~ .
T Responded Alabama, , Arkansas, Flonda Georgia, Louisiana, Mississippi,
. South@rolma Tennessee - :

_Dtd not respond. Kentucky, North Carolma) Virginia, West Virginia .
Response rate: 66 percent

>

L] . -
Midwest ¢ 4 » - .
v
Responded: lowa, Michigan, Missouri, Wisconsin : P
Did not respond. Illinois, Indiana, Kansas, Minnesota, Nebrgska, Ohig f
Response rate: 40 percent : :’
‘ Southwest o T
. a X .
" Responded: Nevada, Oklahoma, Texas ) . ‘
Y »

Did riot respond. Arizona, New Mexico
Response rate: 60 percent -

West © - . -

2

'Responded Alaska, California, Colorado Hawau Idaho Montana, North
% Dakota, South Dakota, Utah Washmgton Wyoming ~

id not respond: Oregon
Response rate:*92 percefit

e i
b




Appendix C ‘ -
. Model V: Secondary School N

Mass Commumcatlon Specialists
\'\

Mass communication involves the use of mediato distribute messages as widely
as possible. The sgqondary school mass communication specialist typically
. coﬂxes from a background that reflects one or more of three categories of
media: print, broadcasting, or film. Consequently, the speclallst may_ have
academic preparation in English and journalism, in speech, in theater and the
fine arts, or in various combinations of these and other disciplines, Since every
mass communication specialist should have breadth of knowledge spanning
the three medja categories, many of the competencies that follow may, be
applied t(ér‘;paratlon of all mass communication specialists, regardless of
their media-drientations. Howéver, these competencies emphasize instruction
in broadcasting and film media since these relate most strongly to preparation
of teachers of communication and theater. Although journalism teachers
(those concerned primarily with print media) are usually prepared separately
for certification, current trends toward a unified view of communicatian pro-
cesses in print and nonprint media may mean that the competencies below
would be essential for:their preparatlon * -

Another point is the distinction between the mass communication special-
ist and the specidlist in instructional media. While there are certainly areas in
which competencies of these two specialists overlap, there are essential differ-
ences: the mass communigation speclahst is concerned with processes, effects,
and producnon of media in'elation to mass audiences, the instructional media
specialist is concerned with audio-visual processes and technology in educa-
tional settings. Instructiorial media speclahsts are'vusually prepared in depart- ’
ments of educational technotogy. o -

The competencies which appear in Model (ﬂ)r all teachers are assumed for
mass communication specialists, Skills outlined in Model I, Competency 6,
should be achieved at very high Jevels of profigiency for the Mass Communi-
cation Specialist. Given the relatlonships between speech communication and
mas$ communicatlon hnd between theater and mass communication, it is
hlghly desirable that the mass communication specialist achieve competence
in selected aspects \6f Models III and IV.

Goal 1, -
L

The mass communication specialist will demonstrate competencles necesgary
to develop prograrrism educat ynal and commumty settings. .

ReprmteJ f’rdm Preparatton of Elementary }hd Secondary Teachers 1
Speech Commumcat;on and Theatr ompeterQy Models Recommended by
the Speech Communication Association.and the American Theatre Associa-

ls Church; Va Speech Communication Associati

<
. N v
e . o

{ k‘). 1’,u 7
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Competency | « ) M
The mass communication specialist will organize programs in the school and
community which promote awareness of media as an important resource at
varfous levels by: _
a. promoting awareness of media in-the community through:
(1). critical analysis of local media—
(2) introduction to néew media
(3) planning for new applications of media
. promoting awareness of social, economic, and political issues related to
media at the national level through: .
(1) discussion of media issues and events -
(2) critical analysis of broadcasting and film
(3) utilization of techniques for gmng “feedback™ to programmers and
.filmmakers -
. promoting awareness of mass communication and media issues at the
international level including:
(1) the impact of satellite, ¢able, and other forms of media technology
(2) the developmé’nt of cooperative international media enterpnses
(3) the impact of media 6n developing nations
(4) relatxonslqp,g,of media’ to economic and political structures of estab-
lished natidhs

\

Competency 2 - - .

The mass communlcatlon specialist will develop competencies to act, as a re-
source consultant on program development in the schools and community. by .
a. applying knowledge of mass communication theory and research to
other aspects of curricula including: ;3"
.(1) relationships among mass media and socialization progesses
(2) analyses of prosocial and antisocial mességes i in mediaicontexts -
(3) evaluatlo of broadcasting and film as art forms i
(4) specific th tn:zones of ‘mass media effects emerging frori'l such diverse -
fields as soclal psychology, anthropology, philesophyj rhetoric, art,
’ ete. - >
~b critically analyzing speclallzed forms and uses of mass cgmmunlcatlon
including: |
(1) the nature and content of.mass news
(2) the dlstmctlon between news and commentary (eé , objectivity
and subjectivity) - -. !
(3;: the uses and content of the mass media in the polltlcal'process
" (4)*the uses and ¢Bntent of the mass media in advertlslng
(3) the portrayal of racial, religious, and ethnic groups by the mass
. medla—both past and present .
(6) "the various fgmqs and techniques of film production .
(7) crosss-media pomparisons -
providing techni \al information in the use of speclallzed presentational
models to enhanre communication and artistic preductigns in school
and community settings, including: N .
(1) mechanics of media such as' graphic display and pho’tographlc com-

position, ju position and montage (both auditory? and visual), .
.

i

-

¥
¢
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J ¢. expanding students knowle
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. camera movement and mlcrophone placement, sound effects, color,
Y etc .

(2) use of commercxal f’lm broadcast media, videotape- to facilitate
learning . ) "

s (3) wuse of student, medla productlons to facdltate learning
. . (4) use of cable television to jncrease citizens’ participationin commun-

) ity decision-making. - >

" (5) ‘transference of a work of art from one medium to another (e.g., .
ﬁlmmg a ballet, televising a play, etc.),

Goal 2 ’ : '
The mass communication specialist will demonstrate competencies necessary
to help students relate effectivelyto mass communication and media.

-
T

Competency 1 - : ’ " »
The mass communication specialisf will provide activities that help students
to more-effectively utilize broddcast media by: :
.. a expanding students’ knowledge of the history and development of
’ broadeasting -
b. expandmg students’ knowledge of the mﬂuence of mediaon mdmduals
perceptions of self and society
[ expandmg the jnformation-pro| essmg c ab|l|t|es of students through
practice in the . analysis and s nt esis, otP material from the broadcast
~  media,,_
d. expanding the skills of 'studen ’|n messagg preparatlon and- message deli-
* . very for media such as radio ang television ) .
e. expanding understanding of regulatory purposes and policies of broad-
cast media through such agencigs as”
. (I) the Federal Commfmicatlow Commission, the Federal Trade Com-
B mission, and othe® féderal ¥state, and local agencies with regard to
media operation and mediglitontrol :
(2) processes‘of self- regulat| df the med|a by industry and professional
. groups - .- . .
f. increasing students 3bi ities to |evaluate radio and television’ programs
accordmg to cnfémf appropnate to_a specific program’s genre .

g
Coinpetgncy '2"" , -
The thass ‘ommunication specialist
to appreciate film as’an art form by: _
a. expanding students’ knowledge fthe histéry and development of film-

b. expanding students' knowledg of the various methods of classifying
films 2

- -

v ¢ a

ill provide agtivities that help students

S of the characteristics of film which dis-
tinguish it from other art tjmms and forms of mass comgiunication
d expandmg students’ a,wa‘reness of the technlques and mechanlcsfused to
create various effects in film - .
e. exp,andlng students” awareness of :.he processes used to create and sell
. ) commerclally produced films . <
g . . ) . -

-

)

s
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. v

f. increasing students’ abilities to evaluate various types of*film
g. expandmg students’ understanding of regulatory pol|c1es related to film
Competency 3 o . ) .
The mass communication specialist will develop activities that permit students
and faculty to experiment with comimunicatjon through print and nonprint
--media by: v
a. producing school newspapers, magazines, newsletters, etc. -
. . b. producing programs on broadcast and,or carrier current radio stations
" c. utilizing closed-circuit and/or videotape television facilities
d. utilizing local radio and’ televmon stations for presentatlons of student-
oriented programs -~
e. utilizing local newspapers for presentatlons of studerit- oriented stones

Goa13

»

The mass commumcatlon specialistAvill develop competencies for faeilitating
*students’ development of career-related attitudes and skills

v “\ .

s~ ’

Competency 1 . . -

The teacher of mass communication will assist| tudents in the development of
media-oriented skills by:
a. introducing students to broadcast prinf, and film termitiology and pro-
duction techniques
b. providing curricular and cocurricular activities that encourage the. stu-
: dent to develop such skills as observing, in temewmg, writing, and pre-
sentmg mediated messages
c. introducing students to mass media productions of ‘the highest profes-
sional caliber .
d. providing students WIth experiences to develop creativity in working
with print and nonprint media :
ICompetency 2 " © ) o ;
The teacher of ‘mass communication will assist those students who wish to
consider a career in mass communication by:
a. provndmganformation abotit career opportunities in the mass media and
in related professions
b. apprising students of their potential for media-related employment
c. establishing fiaison between students and medid professionals biy:
(1) inviting representatives from the media and ffom professional asso-

. . ciations tospeak at curricular and cocurricular activities”

";operation of the mass media
+(3) providing opportumtles to observe and dlscuss professnonal conduct
.(4) /establishing summer and part-time internships with media- related
organizations for highly qualified students
d. provxdmg. information about academic programs related to mass media

d : - . I

(2) arranging for tours so that students may observe productlon and'/or _

¥
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.
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Chabter One

1. Sydney W. Head, Broadcastmg in America, 3rd ed. (Boston: Hough
ton Mifflin, 19763, p. 81,

‘2. George Gerbner, “Mass Media and Human Commumcatlon Theory,”
in Human Communication Theory. Qriginal Essays, ed. Frank E.X. Dance
(New York: Holt, Rinehart aid Winstpn, 1967), p. 44.

3. .For a detailed discussion, chap. 3 in Leo Lowenth'al, Literature,

* Popular Culture, and Society (Palo Alto,.Calif.: Pacific Books, 1961). .

4. Patrick D. Hazard, “Tradition and Innovation in the Craft of English—
Reconnaissance for a War on Aesthetic Poverty,” unpublished paper (Wash-
ington, D.C.: U,S. Office of Education, 1966), p. 203. [ERIC document num-
ber ED 010 114] e

5. Carrie Lee Rothgeb, ed., Abstracts of the Standard Edition of the
Complete Psychological Works of Sigmund Freud (Rockville,. Md Natlonal
Institution of Mental Health, n.d.), pp. 126-127.

N/
6. Laurence R. Campbell, ““Teenagers’ Media Habits” (Towa City, Iowa:

. Quill and Scroll Foundation, 1969). [ ERIC document number ED 033 955],

$

“What Teenagers Read in the Hometown Daily Newspaper” (Iowa City, Iowa:

. Quill and Scroll Foundation, 1969). {ERIC document number ED 033 952]

7. Stuart H, Surlin, “Mass Media Content as a Teaching Aid,” Florida
Speech Communication Joumal 5 (1977) 16.

.
- - -

Chapter Two ‘ T, p

1. See, for example, David Clement Heriley, “ A Study of the Educational
and Professional Backgrounds of Journalism Teachers in California Public
ngh ‘Schools with Enrollments of One Thousand or Morg” (Paper delivered
at nieetings of the Associatiop for Education in Journalism, San Diego, , August
1974). [ERIC document, number .ED 114 844] Henley’reported that one-
third of these ]oumahsm teachers had no journalism training and another
third only minimal training.

2. George Hillock, Jr., Alternatives in English: A Critical Appraz.sal.of
Elective Programs (Urbana Ill ERIC Clearinghouse on Reading and Com
munpication Skills, 1972) [ERIC document number ED 068 951]

3. Ibid., pp. 118-118.

4. See Oregon State Department of Education, Careers in Commumca
tions Media (Washington, D,C.: U.S. Government Prmtmg Office, 1975)
[ERIC document number ED 117 437]
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. »
See, for example, Journallsm Education Assoclatlon Me and My TV
(Shabbona lll J.E.A., 1976).
6. Laurence R. Campbell, “Study Reveals Nature of Mass Media Cours-

. Quill & Scroll, October-November 1976, pp. 18-22. « -~

7. “Qver 1200 Educators Now Part of JEA,” Newswire 3 (Februaity.
1976): 8.

8. MaxN\gQunther, “How Television Helps Johnny Read ” TV Gurde .
September 4, 19X6, pp. 6-10. .

9. Stuart HASurlin, “Mass Media Content as a Teachmg Aid,” Florida
Speech Communication Joumal 5 (1977): 16-19.

10. Cynthia Robins, “How TV Taught Columbus; Ohlo a*Lesson or
Two,” TV Guide, Aprll 16 1977, pp. 16-18.

11. CAronn C. Reiley, “Can They Read What We Write?” Seminar 33

+ {September 1‘974) 5-8.

12, +J.W. Click and John W. Windhauser, “S'uggested High School Jour-

" nalism Courses and Teacher Certification Requirgments” ¢Papex presented to
the Association for Education in Journalisnr Convention, Columbia, South
Carolina, August 1971).

"138.~ Mary Benedict, David H., Weaver, and J. Herbert Altschull, “ngh
School Students and the Newspaper Educating, Med|a Consumers ” Journal
ism Quarterly 53 (Summer 1976); 280-286.

14. lbld , p. 286.

15. \Iary A. Koehler, “A Developmental ‘Study Defining Objectives for
Mass Media Instruction Suitable to the Intermediate Level of Bublic Schools
in the United States" (Master’s thesis, California State College, Fullerton, ,/
1970). . . o

16.  James A. Crook “Teaching about Majs Media in Soc1ety in the Public
Schools” (Paper presented to the Associatiof for Education in Journallsm
€onvention, Fort Collins, Colorado, August 1973):

17. Ibid., pp. 8-10. .

18. lbid.g. 24, . 3 \ .

“Chapter Three ‘ -

~

&1, GEorge Gerbner, “Second Thoughts: Assessing Televlswn s Try fora
Noncombat Zone,” Human'Behavior 5 (November 1976): 70-71. °
2. This development is traced in detail in Mary Co]um’oo Rodgers New
Design in the Teaching of E’nglxsh (Scranton Pa.: International Tektbook
Company, 1968).
3. Reported in So‘r(thern ’Vewspaper Publzshers Asspclation Bulletin,
“ June 20, 1977, pp. 3-4. \

4. L.N. Flint, N.ewquper Wntmg in Hzgh School (New York: Noble
and Noble, 1917), p. 7. f /s
5. Grant M. Hyde, “Journahsm in the High Schoolj” The qurnalzsm

. Bulletin 2(1925): 6.
6. L.W.M., “Courses for the ngh School ” Journalxsm Quarterly 5 (No-
vember 1928) 16-20. oo IR
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ism?” Jougnalism Quarterly 5 (June 1928): 35.

. 8. Theodore W. HipPle, Teaching English in Secondary Schools (New
York: Macmillan, 1973), p. 228.

9. Henry Adams Bellows, “Broadcastmg and Speech Hablts
Journal of Speech 17 (1931): 245-252.

10.. Hamlin Garland “The Radio Medal of the Ameérican Academy,"
Quarterly Journal of Speech 19 (1933) 211-219.

11. William A.D. Millson, “Radio Drama and the Speech Cumculum
Quarterly Journal of Speech 20 (1934): 206-233.
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.\ Speéch 19 (1933): 219-224. ’/{/
. 13. Aleath M. Gamty et al,, “Sugges d Outline for a One-Semester
Course in Radio Speech,” Quarterly Journak of, S%Jeech 24 (1938): 294-299.
’ % 14. Raymond Tyson, “Actmg for Radio,” Quarterly Journal of Speech
5 (1939): 634-640; Lucille M. Roth, “Integrating English Literature with
Radio,” Speech Teacher 5 (1956): 47:50; Millson, “Radio Drama,” pp. 206-

233; Elmer B. Eklo, “Radio Speech in the High School " Quarterly Jourfial
ofSpeech 20 (1934): 414- 418.

' Edward Stasheff “Television and High School Dramatlcs " Quarterly
Joumal of Speech, 31 (1945): 479-483.

16. Hipple, Teaching Engllsh in Secondary Schools, p. 235; Wllham L.
Parkins, Jt., “Motion Pictures and Written Composmon " English Journal 52
(1963): 31- 36, 41; Adele H. Stern, ing Films in Teaching English Compo-
sition,” English Journal 57 (1968): 646-649; C. Duncan Yelman, *“Motion
Picture Appreciatxon and School Composmon " English Journal 41 (1952).
%91 -498.»

17. Thomas Canley. “How a Movmg chture Was Used to,Develop Lang-

. uage Skills,” English Journal 37 (1948): 253-254; Hardy R. Finch, “The Mo-.
tion Picture Club. An Activity for the Classroom,” English Journal41'(1951).
105108, Peter Dart, “Student Film Production and Communication,” ‘Ep-
glish Joumal 57 (1968): 96-99; J. Robert Craig, “Some Consxderatmns for
Teaching Film Production in the High School,” Speech Teacher 23 (1974):
350. .

18. "Robert Meadows, “‘Get $mart: Let TV Work for You,” English
* Journal 56 (1967); 121- 124 “James Morrow and Murray Suid, “Media ip the
English Classroom. Some Pedagogical Issues,”.English Journal 63 (1947):
37-44, Neil Postman, Television and the Teachmg of English (New York:
Appleton.Century-Crofts, 1961)

19.. David Babcock, “The Use of Motion Pictures in Teaching Slow
Learners,” The English Record 18 (December 1967): 19-24. [ERIC docu-
ment number ED 019 271], John J. DeBoer, ed., Education and the Mass
*Media of Communication (Urbana, .IIl.: Natmnal Council of -Teach
English, 1950) [ERIC document number ED 089 365], Indianapolis
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7. George H. Gallu1 “What Shall We Do about High School Journal-
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*
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Twelve (Louisville, Ky.. Jefferson County Board of Education, 1969) [ERIC
document number ED 037 458], Marlene Knowles, Creative Writing. Informal
Prose, English. 5111.38 (Miami, Fla.: Dade County Public Schools, 1971)
[ERIC document number ED 068 963], Wallis H. Riley, Writing for the Reader,
Journglism English. 5113.65 (Miami, Fla.. Dade County Public Schools, 1971)

“[ERIC document number ED 068 966]; Robert Routh, “Camera on Lam-
pus,” Photographic, September 1977, p. 108. >

. 20. A firm offering old radio programs to teach listening and literary
skills is Sunburst, Box 208, 41 Washington Avenue, Pleasantville, New York
10570. . .

L3 ’

21, The Conlin technique is briefly summarized in John S. Simmons,
Robert E. Shafér, and Gail B. West, Decisions about the Teaching of English
(Boston: Allyn and lia’con, 1976), pp. 222-229.1t is discussed at greater length
in David A. Conlin;4 Modern Approach to the Teaching of English (New
York: Von Nostrand Reinhold, 1968), ¢haps. 7 and 8 and David A. Conlin,
“Can Traditional Grammar Be Modified?" English Journal 47 (1958). 189-193.

22. - Russell Johnson, “The Status, of Radio Work in Our Public Schools,”
Southern Speech Bulletin 6 (1941): 60-64, Harold Weiss, “Cooperating with
the Local Radio Statian,” Southern Speech Journal 15 (1949): 138-142;
Juanita J. Rucker, “Projects in Broadcasting,” Speech Tegcher 17 (1968):
265. ,

+ 28, Barry Hoff'man, “Lights, Camera, Consumer Action!” Super 8 Film-
aker(4 (Décember 1976): 43-48; “TV Tums to Super-8,” Super 8 Filmaker 4
(Mar h/"Apl;i'l 1976): 6. T .

24, Activities in radio drama are recommended in jam&s\)Mohow and

Murray Suid, “How You Can Outclass TV with Classroom Radi .’ Learning,
October 1977, pp. 87-91. . '
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Chapter Four : - .

1. For a summary of culture as a mass phenomenon, see Maia Pank
Mert;, ‘“Masses and Classes: Popular Culture and English,” English Education
6.(October-November 1974); 27-28. -

2. #o assess objectively the vafidity of these admittedly personal obser-

“ vations, examine the same events in England in Davi Shayer, The Teaching
of English it Schools, 1900-1972 (London: Routlé d

Anderson and Milton Ploghoft, “T.
" Social Literacy” (Paper delivered a ational Congress of Communi-
cation Science, Berlin, June 1977); melio, Film in the Classroom.
WRy Use It, How Jo Use It (Cincinnati: Standard Publishing, 1971), p. 3; )
Kelvin B. Canavan, Mass Media Educatior, Gurriculum Guidelines for Secohd-
ary Schools, Years 7-12 (Sydney, Australia: Catholic Education Office, 1975)
[ERIC document number ED 111 432]—a decree of the Second Yatican
Council mandated concem for mass media instruction in all Roman Cathalic
schools; Colorado State Department of Education, Spéech and Drama* A
Guide for Secondary Siudents in Colorado (Denver. Colorado State Depart~.

Receivership Skills: The New

nd Kegan Paul, 1972). ~_
3. Some’ of tHe many expfessiongof this rational® include James A 3

ment ‘of Education, 1963) [ERIC document number ED 002 118}; Ralph
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Dennis et al., “A Course of Study in Spégch for Secondary, Schools.o” Quar-
terly Journal of Speech .12 (1936): 250 Edna C. Downing, Units on the

Study of the Newspaper for English Classes, Grades 7-12 (New York: Ameri- °

can Newspaper Association, 1966) [ERIC document number ED 041 882],
Edmund J. Farrell, English, Education, and the Electronic Revolution, (Cham-
paign, Ill.: National Council of Teachers of English, 1967), p. 51 { ERIC docu-
ment number ED 017 498}, Alexander Frazier, Ends and Issues, 1965-66.
Powts of Decision in the English Curriculum (Champaign, Ill.. National Coun-
cil of Teachers of English, 1966), p.“32; William J. Friederich and Ruth A.
Wilcox, Teaching Speech in *High Schools (New York: Macmillan, 1953),
p. 378, Nancy B. Greenspan and William L. Johnston, Consumer Education
in the English Curriculum, Monograph no. 5 (Edison Township, N. J.. Center
for Consumer Education Services, 1973) [ERIC document number ED 089
323]; Irvin Groff, “The Language of Persuasion,” English Vocabulary (Miami,
Fla.” Dade County Public Schools, 1972) [ERIC document number ED 084
563]; Patrick D.,Hazard, “Behind the Tjpsel Curtain,” English Journal 45
(1956): 134-137, 144; Ned Hoopes, “Crities Out of Vidiots,” The Teachers
Guide to Media and Methods 4 (October 1967); 33-34 [ERIC document
numbet ED 022 747], William Lewsin, Photoplay Appreciation in Americar
High Schools (New York: Appletoga.;Century, 1934), p. 378; Louisiana State
Department of Education, Language Arts Curriculum Guide (Secondary
(Baton Rouge: Louisiana State Department of Education, 1973) [ERIC do¢u-
ment n{mber ED 102 598]; Patricia Meeks et al.,"English for an Electronic
Age. A Media Ecology Approach (Englewood, Colo.: Cherry Creek Schools,
1969) [ERIC document number ED 043 631], Anne G. Mitchell and Clinton
W. Bradford, ‘““Teaching a Unit on Television in High School,” Speech T¢acher
16 (1927): 200; J. Mulholland etM Evaluation of Two Programs of the
Media Development Cery:e, Eric Hamber Secondary School (Vancouver, B.C.."
Vancouver Board of Séhool Trustees, 1971) [ERIC document number 059 .
250]; Frederic G. Powell, “Thé Five W’s of Teaching Mass Communication in
the Secondary. School” (Paper delivered at the annual meeting of the New
York State Speech Association, Loch Sheldrake, New York, Aprit 1974)
{ERIC document number ED 096 702]; Helen Fox Rachford, “Developing

Discrimination in Radio® Listening,” English Journal 33 (1944): 315; Hélen _

Rand and Richard Lewis, Film and School. A Handbook in Moving-Picture
Evaluation (NeW York: Appleton-Century, 1937), p. vii; Saint Charles Pasish
Schools, A Currfeulum Guide for Langiage Arts, Grades 7-12, interim ed.
(Luling, La.: Saint Charles Parish Schools, 1974) [ERIC documient number
ED 108 247], David Shayer, The Teachingqf English in Schools, 1900-1970
(London: Routledge and Kegan Paul, 1972), p. 129, Edith E. Shepherd, “How
to Interest Students in a Variety of Better Magazines,” English.Journal 38
(1949): 144, Fred H. Ziegler and H. James Schulz, Film Stydy Course, Tenth
Grade (Boston, Mass.: Northhampton School District, 1965) [ERIC docu-
ment nimber ED 029 022], Using Mass Media in Teqching English (Albany .

New York State Department of Education, 1960). .
4. ~ Shayer. Teaching of English, p. 129; Shepherd, “‘How to Intgrest
Students in Better Magazines,” p. 444. LN

5. See Sandra K. Miller, Aduvertising ' Appeal (State College, Miss.:
Curticulum Coordinating .Unit, 1970) [ERIC documert number ED 11 77508].
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6. For an excellent summary of microform as a teaching resource, see f ,

Frances G. Spigai, The State of the Art of Microform and a Guide to the Lit-
erature (Stanford, Calif.: ERIC Clearinghouse on Media and Technology,
Stanford University, March 1973). - Y ry

7. A thorough listing of private collectors is contained in. Marvin. R.
Bensman and Dennis Walker, Computerized Catalog of Over 100 of the Most
Active Private Collectors of Old Radio Programs (Falls Church, Va.. ERIC/SCA, ,
1975). Another extensive listing is contained in Popular Culture Airwaves
Bulletin, 1974, pp. 3-15.

8. Margaret Kruse-Smith, “Focus on Filmmaking: Bging‘ the Bijot
Home,” Photographig, January 1977, p. 28. ! h

I}
9. The American Film Institute, National Survey of Filnt and Tele-' . -
vision Higher Education Report of Findings (Washington, D.C.. American - \
Film Institute, 1976). ) . . )
10. Some boqks suitable for these courses include Roy, Am&i’ilm and -
Reality- An Historical Survey (Baltimore: Penguin, 1975), Erik Barnouw,
Documentary. A History of the Non-Fiction Film (New York: Oxford Uni-
, versity Press, 1974), Karl Brown, Adventures with D.W. Griffith (New York:
" Farrar, Straus and Giroux, 1973); Alan Casty, Development of thg Film. An .
Interpretive History (New York. Harcourt Brace Jovanovich,"1973), Stanley
Cavell, The World Viewed. Reflectigns on the Ontology of Film (New York. -,
" Viking Press, 1971); Thomas Cripps, Slow Fade to Black: The Negro in

A

American Film, 1900-1942 (New York: Oxford University Press, 1977); “mn=

Dennis De Nitto and William Herman, Film and the Critical Eye (New York:
Macmillgn, 1975); Thorold Dickinson, A Discovery of Cinema (New York:.
Oxford University Press, 1973); John H. Fell, Film: Af Introduction (New
York: Praeger, 1975); Robert. Gessner, The Moving Image. A Guide to, Cine- «
matic Literacy (New York: Dutfon, 1968); John Harrington, The Résetoric
of Filp (New. York: Holt, Rinehart and Winston, 1973); Roy Hu d
Norman Silverstein, The Film Experience (Ney York; Harper and Row, 1968,
(agd Dutton, 1969), William Jinks, The Cel§loid Literature (Glencoe/Il.
Free Press, 1971); LincolneF. Johnson, Film: Sgace,.Time, Light, [ ound
(New York: Holt, Rinehart and Winston, 1974); Marsha Kinger and Beverle
Houston, Close-Up A Critical Perspective on Film (Néw Yoorks Harclc\;gu\‘“
Brace Jovanovich, 1972); Arthur Knight, The Liv@est Art (New York: New -
American Library, 1971); William Kulins, Movies. i America (Daytoh, Ohio:
Pflaum-Standard, 1973; Cranbury, N.J.:"A. Barnes,'léfls ;. Daniel eab,

From Sambo to Superspade. The Black Experiénce in Motipn Pictu 0s-
tow%ﬁghton Mifflin, 1975), George W. Linden, Reflegtions on_ticreen®

indgeen, fhﬁ’?rg of-thg Film,
wan, Belund the Screep (New <\
t of Films:The Living Image- . N

(Belmgnt, Calif.: Wadsworth, 1970); Ernest
(New York: Macmillan, 1970), Kenneth Ma
York- Dell, 1967); Roy Paul Madsen, The Im
(New York: Macmillan, 1973); Gerald Mast, A Short History of the Movies
(New York: Pegasus, 1971); Ivor Montagu, Film Wyrld. A Guide to Cinema ,
(Baltimore: Penguin, 1967); Stanley J. Solomon,, Th Film Jdea (Néw York: .
Harcourt Brace Jovanovich, 1972), Ralph Stephensor\ andyd.R. Debrix, The *
Cinema As Art (Baltimore: Penguin, 1965); David Thomson, Movie Men
Yew York: Stein and Day, 1969). Refer also to National-Council of Teachiers

- " bf EnglisK, Basic Biblioglaphies gn the Teaching of Ergl (Urbana, #l..

/ERIC Clearinghouse on the Teaching of English, 79 SPERIC document - .

» ﬁﬂ‘\\:\ 2% v, .
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R number ED 049 2471: Ken Donelson, ed., Non-Print Media and the Teaching
\ of English pe, Ariz.. Arizona English Teachers Association, 1975) [ERIC
documerit number ED 128 812}, Judith Tro;an “Films on Film: A Check
. list,” Take One, March 1977, p. 30.
. The following provide examples of thematlc treatments of single films or
, groups of films: David Babcock, “Understanding Prejudice,” The Teachers
Guide to Media and Methods 3 (April 1967). 16-17 [ERIC document num ety
ED 026 359]; Robert Geller, “Learning from Loneliness,” The Teachers
Guide to Media and Methods"3 (March 1967): 10-13 [ERIC dqcument num-
- ber ED 026 359]; Frank McLaughlin, “The 400 Blows,” The Teachers Guide
. to Media and Méthads 4 (September 1967): 30-31 [ERIC document number
" ED 022 743]; Frank Manchel, “Film Study: ‘Nothing but a Man,”” The
Teachers Guide to Media and Methods 4 (October 19§7): 10-13 [ERIC docu-
ent number ED 022 744]; Loren Pipp, “Media Mix Recipe for ‘Cry, the
g;loved Country,’” The Teachers Guide to Media and Methods 3 (February
1967): 14-17 [ERIC document number ED (25 504}, Sylvia Spann and Mary
Beth Culp, eds., Thematic Units in Teaching English and the Humanities
(Urbana, IIl.; Natlonal Council of Teachers of English, 1975)[ERICdocument
"+ number ED 119°181]}.

11. Thomas W. Benson and Stephen Fleischer, “Teaching the Rhetoric
(\of Film: Access to Images,” Today’s Speech, Winter 1975, pp”. 23, 27-31.

12. _Joseph Dispenza, Freeze Frame: A Sound Filmstrip History of the
ilm (Dayton, Ohio. Pflaum /Standard, $60.00), Understanding the
ilm (Stanford, Conn.: Educational Dimensions Corporation,
$35.00);_ Rerloir, Welles, Eisenstein, Godard, Felltm and Bunuel (Paris:
N LaAvant'Sce , six sets at $42.50 per set). .

- - Sou ilmsgxip, setsravailable from Educatlonal Dimensions Corporatlon
Stanford, chx The Russian Film. “‘The Battleship Potemkin” and “lvap
~ . the Terrible ™{Two cassettes, 16 min. and 20 min., with two filmstrips, $50.00),

Cinema and Art. Expressxomsm and “The Cabmet of Doctor Caligari” (One
clssette with filmstrip, 14 min,, $25.00); Cihema and Art. Surrealism and “Un
Chien Andolou” (One cassette with filmstrip, 14 min., $25. 00), Understand-
ing the Art of the Film (Two cassettes with filmstrips, 16 min. each, $50.00),
’ ~ Two Films by Ingmar Bergman, “The Virgin Spring” and “The Magician”
. v (Two cassettes with filmstrips, 20 min. each, $50.00).

Multimedia Phckage available from Viewfinders, P.O. Rox IGWn
1ll. 60204: “Potemkin: ‘A Multi-Media Film Study, $58.50. :
Regarding film extracts, see David Powell, “The Uses of Film Extracts ”
. The Teachers Guide to Media and Methods 4 (October 1967), pp. 18-20 [ERIC
document. number ED 021 834]. .
13. More on the film Ben:Hur' Kevin Brownlow, The Parad¢’s Gone By
(New York:.Ballantine Books, 1969), chap. 36; Kenneth McGopvan, Behind
the Screen (New York: Dell, 1965), pp. 253, 327.
14. A.C. Nielsen Company, Nielsen Newscast, No. 2, 1975, p. 7\?
15. George Gerbner, “Toward a General Model of Communic tlon,
)ud:o Ktsual Communication Review 4 (1956):°171-179.
16, Géorge Gerbner, Mass Communication and Popular Conceptions of
Education A Cross- Cultural Study (Urbana, IIl.. Institute 6f Communications
Resegrch University of Illinois, 1964). .
by .
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_York Dell, 1965).

146 ¢ ' . Notes to Pp. 69—74
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* 1. Roger ‘G. Noll, Merton J. Peck, and John J. MéGowan, Economic
Aspects of Television Regulation (Washington, D.C.. Brookings Institution,
1973), p. 1.

2. The authoritative text on these matters is Sydney W. Head, Broad
casting in America. A Survey of Televtslon and Radio, 3rd ed. (Boston Hough
ton Mifflin, 1976) N .

3. See Daniel W. Too , Richard D. Marks, and Amold P. Lutzker
Ifegal Problems in Broadcasting Ident:ﬂcat:on and Analys:s of Selected Issues
(Lincoln, Neb.. Great Plains National Instructional Televmon Library, 1974).

4. The codes, guidelines, and interpretations are available from the Code
Authority, National Associdtion of Broadcasters, 1771 N Street, N.W., Wash-

ington, D.C. 20036. Code News is a monthly newsletter on self- regulatlon

published by the Code Authori

5. The Radio- Televisxon%e:: Directors Association is located at 1735
De Sales Street, N.W>, Washington, D.C.,20036. The association publication is

the RTNDA Communicator. Many other professional associations are listed in

the Communication Directory, edited by V.M. Root and published by the
Council of Communication Societies, P.0. Box 1974, Silver Spring, Md. 20910.

- 6: .Among the better known of these are Action for Children’s Tele-

vision, 33 Hancock Avenue, Newton Center, Mass. 02159; Communlcatlon
Commlsswn National Councll of Churches, Room 860, 475 Riverside Dnve,
New York, “N.Y. ,19927; National Association for Better Broadcasting, P.O.

Box 43460 Los Angeles Calif. 90043 National Black Media Coalition, 244
Plymouth Avenue Rochester, N.Y. 14608; Citizens Comimunication Center,.
1914 Sunderfand Place N.W., Washington, D.C. 20036; Office of Communi-

cation, United Church of_ Chnst 289 Park Avenua South, New York, N.Y.
10010

1. Desplte the relatively large number of basic textbooks in film, none-
describes the film industry- with the same conci,sfon as Sydney Head’s Broad-
casting in America. The following, however, may be helpful: Thomas W. Bohn
anqg Richard L, Stromgren, Light and Shadows A Hlstory of Motion Pictures
(Port Washington, N.Y.: Alfred Publishing, 3975) and Kenneth MdcGowan,
Behind the §creen Qlestory and Techniques of the Motion Picture (New

8. See, for exar®¥ple, Donald M.” Gillmor and Jerome A. Barron, Mass
Commumcatton Law. Cases and Comment (St., Paul, Minn,: Wes} Pubhshmg,
1969), chap. 3; and-Hgrold L. Nelson and Dwnght L. Teeter, Jr., Law of Mass
Commumcatton Freedom and Control of Print and Broadcast Med:a 5th,ed.
(Mineola, N.Y.: Foundation Press~1969), sec. 78. -

= 9| Foradditional information, consult Theodore P n, agazines in
the Tiwentieth Century, 2nd ed. (Urbana: University of Illinois Press, 1964),

nd E. Wolseley, derstandmg Magazines, 2nd ed. (Ames Iowa State
" University Press, 1969); Ernést C. Hynds, American Newspapers in the Seven-
ties (New York: Hastings House, 1975); William H. Jorres and Laird Anderson,

_The Newspaper Business (Washtngton D.C.: Washington Post, 1977),

10. Some relevant films include “Community Television” (16mm sound,
color, 11 min., 1968), dlstnbuted by AIMS; “Commumcatlons and Medla

¢ ) *w
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Newspaper™ (16mm soupd, color, 21 min., n.d.), distributed by Films Incor-
porated, “Commumcatlons—The Pnnted Word” (16mm sound, colof, 18 min.,
1973), distributed by INMARI, “Careers—@mmumcatlon (16mm sound
color, 12 min., 1970), distributed by Doubleday Multi Media; ““Career Aware-
" ness—Mass Medla" {16mm sound, color, 11 min., 1973), distributed by AIMS,
“Federal Government: The F.C.C." (16mm sound black and white, 15 min.,
n.d.). distributed by P.H. Glatfelter, Spnng Grove Pa. 17362. Consult also
1975 Recorded Visual Instruction (Lincoln, Neb.: Great Plains National In-
structional Television Library, 1975) [ERIC document number ED 100 323].

11. Consult Charles Harpole, “ERIC Report: Gaming and Simulation in
Speech Comniunicaifon Education,” Speech Teacher 24 (January 1975). 59-
___64, Brent D. Ruben and Richard W. Budd, Human Comunication Handbook
(Rochelle Park, WN.J.. Hayden, 1975); Mlchael L. Turney, ‘“Mass Communica-
tion Games. Simulation Gannres for Teaching/Learning about Journalism,Mass
Communication” (Ph.D. dissertation, University of lowa, 1973).

See Head, Broadcasting in America, pp. 215-218.

Chapter Slx ’ . !
1. Letter from J. Paul Salois, “Prefers High School Grads ” Feedback
18 (February 1977): 14-16. -

2. "Edwin Emery, Phillip H. Ault, and Warren K. Agee, Introductlon to
_, Mass Communications, 3rd ed. (New York: Dodd _Mead and Co., 1970),
) pp. 176-177. .

3. The kind of press ih-this low-cost package would have to be a small
sheet-fed press—one which feeds one sheet of paper at a time to the offset
cylinder. Newspapers and other publications with large circulation are usually
produced on a web-fgd perfecting press in which the paper is fedMo the press
from a continuous roll of paper. The press cuts the sheets after they are printed
and folds them so that finished publications are produced at the delivery end
of the press. Web:fed presses are, of course, much more complex than sheet-
fed presses and consequently are beyond the resources of most high schools.

"4, Broadcasting, March 28, 1977, p. 106. .

5. Fcd regﬁ{ ions for broadcasting are provided to the public at a
.modest cost. The voliime to be ordered is Federal Communications Commis-
sion, Rules and\Rej lations, vol. 3 pts 73, 74, 76, 78 (Was ngton D.C.:
U.S. Government Printing Office). .

6. See Michael Doyle, “Teachmg Radio and Television "Sp ch Teacher
17 (1968): 175.

1. \See FCC ‘Rules and Regulations, paragraph 73, 202.° do not
recontmend the establishment of low-powered (ten watt) noncommercial FM
stations. Such stations prévent the development of the FM channel into a
community wide service (which would require more power). In addition, "the
carrier current statioh meets the voca\tlonal training need as well with less cost
ta the school and to, the “publlc interest, convenience and necessity.”

8. For teacher preparation in-these areas, the most popular textbooks .
are Herbert Zettl, Television Productjon Handbook, 3rd ed. (Belmont, Calif.:
‘Wadworth, 1976) and Gerald Millerson, The Technique of Television Produc-
tion (New Yorlg Hastings House,.1972). The most, popular high school text-
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book is Wanda Mitchell, Televising Your Messdge An Introductioy to Tele-
vision as Communication (Skokie, Hl.: National Textbook Co., 1974),

. Books on studio design include Ollye:Berlmer Colgr BV Studxo Desxgn and
Operatxon For CATYV, School, and Industry (Blue Ridge Summiit, Pa.. TAB'
Books, 1976), and Kenneth B. Knecht, Designing and Maintaining the CATV
and SmaII TV Studio, 2nd ed. (Blue Ridge Summit, Pa.. TAB Books, 1976). °

9. FCC Rules and Regulations, paragraph 76, 201 requires that cable
systems of over 3,500 subscribers shall provide a channel for locally originated
programs. ‘In practlcs however systems of 3,500 t6 10,000 subscribers are .
commonly exempted from this requ remem

10. For those desiring detailed mforma on seiting up a photography
curriculum,. see Ken Kokrda and Mark Ja.cob%umculum Guide for Pjoto
graphy (Skokle ll.: National Textbook Co., 1975).

11. See Otegon State Department of Edycation, Career\in Communica-
tion Media (Washington, D.C.. U.S. Govem@l’ﬂntingpfﬁce, 1975) [ERIC
document number ED 117 437]. o,

12. For examples, see Ezra‘Adams, Embeth Lawson, and John Randall
Tabor, Journalism Resource Guiide with Emphasis on Career Education, bul-
letin no. 1338 (Baton Rouge. Louisiana State Department of Education, Jyne

-1975) [ERIC document number ED 120 537], and Exploring Careers ip Radxo/
and Television Production (Cincinnati, Ohio. Cincinnati Public Schools, 1972y

ER@ document number ED 106 583]. < ‘
13. Oregon State Department of Ednc@h Careers, p. 34A.

Chapter Eight- ‘ -

1. _Some studies on the subject are J.W. Click and John W. Windhauser,
" “Sifggested High School Journali$d Courses and Teacper Certification Re-
quirements® (Paper presented at meetlngs of the Association Lr Education
in Journalism, Columbia, South Carolina, August 19'2'1’) Bill Dean, “‘Educate
High School J Teachers to Write, Edit, Gather News,” Jowrn Ixsm Educator,
27 (1973): 10-11; Michael C. Flamgan “The Place of Nop-Print Media in
English Education,” English Education 6 (1974): 31-33; Sam L. Grogg, Jr., “In
Scant Supply,” Amencan Film 2 (October 1976): 5; John W. Windhauser and
J.W. Click,- “Fourteen States Permit High.Schoql J.Teachers to Skip Journal-
.ism Co ,zrses in College,” J &mahsm Educator-27'(1972). 42-43, Preparation
of Eletfientary and Secondary Teachers in Speech Commumcatxon and Thea-
tre Competency Models Recommended by the Speech Comimunication Asso-
ciation and the Amerjcan Theatre Association (Falls Church, Va Speech
Commumcatlon‘Assocnatlon 1978) .

J2.  Preparation of Elepzentary and Secondary Teachers“iz;x3l 35
* 3. For alist of accrediting standards and_accredited programs, write

Milton Gross,, §ecretary Tream\r ACEJ, Scho’gl o Journahsm University of
. Missolsri, Columbia, Mo 65201 /
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Actualities News reported from the scene, particularly radio and television.

. Antenna gain’'In FM and television antennae, a number indexing the magnl
. fication of signal which the antenna design makes possible.

. Availability Unsold commerciat time in radio and t.elevmon ;

Camera lucida An optigs#t device which projects a scene beﬁore the canlera
onto a translucent screen.

Cyrrier currént radio station A station whjch transmits a signal along and near
the electric lines’ of buildings. . ¢

,Clxo Atrards Antnual awards for creative achievement in advertising.*

“Cold** type Copy for reproduction by photo-offset lithography. “Cold” type
copy is cleat, dark type on white paper which is then pasted together to be
photographed by the graphies-eathera.

. 'C(:mparatwe advertising Advertising which compares one product with an-

> %

other and identifies products by brand name.
_ Compositqr, Any device which “sets” or arranges type for printing..
* Corrective advertising Advertising which attempts to correct an. |mpr.e55|o;1
A : made upon an audience by, earljer advertising from the same advertisers
h‘lﬂftones Photographs and other graphic material. which, when printed,
" tequire-reprodyction in shades of gray'as well as black and white.
Iy-school broadcasts A closed-clrcylt broadcast of audio or television mater-
, ials initiated in the school and distributed by wire, cable, or some other
L means to_receivers within the school. s :
Instxtutxonal advertxsmg Advertlsmg which endeavors enly ta create a good
impression, not to inerease sales.
Item,'price advertising Advertising whlch lists specific |tems for sale with their
prices..
Logo Any idéntifying wsua} mark whlch may appear on product packagmg
.+ and in advertising. R
Mass communication The processes by which messages reach very large groups
of peoplp very quickly and at very low cost per deljvery. .
Mass media The busiffesses and technologies that prepare and dellver mass
communication messages. * .,

Mass society A modern socxet) which is bound together largely by mass com-

&

3

a

. munication and derives a mass or collective identity from the content of

the mass media.  ~ y

Montage A film term referring to ‘the way mdmdual shots are assembled to-

gether into a finished film. T
t
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. 150 N Glossary

A v ~
Nante-impression advertising Advertising which primarily attempts,to cause
the.audience to remember the name of a product or service.
Netuork An interconnected series of broadcast stations which simultaneously
broadcast programs.

Offset or photo-offset lithography A method of pnnting in which a litho-
graphic plate prints onto a rubbercg;iagce ffset) with the rubber cylinder
making the actual transfer of ink per. . )

One-shot films Early motion pigtures whtchr”depicted events that ‘could be
recorded in a single shoe,or\gun, of the camera.
Open circuit transmission Transmissions from a Broadcast transmitter over an
antenna and through the atmosphere to receivers. * -
Phase elective English program A high school English or language art curnculum
.which at each_year level permits the student several choices of class sub-,
jects. b ,
Photo crogping The selection of the portion of a photograph that wi)l appear
in g print publication. . < , *
Photojournalism Usjng photogi‘aphs to report news and featuré stories in a
\print publication. - . . -
Pinhole camerg A photographic camera, which has no lens, using instead a
sheet of m foil into which a tinty hole has been punched. '
Platemaker Thépdevicé in which the photo-offset printing plate is exposed
through the negative by a mercury vapor lamp. « *
Playlist In radio broadcasting, the list of music from which a disc jockey may
select music €o play on the air. )
Pap culture The aggregate of cultural materials made current and popular
+ largely by the mass media and particularly for commercial gain.
Production credit A title at the beginning or end, of a film or television pro-
*~ gram that lists by name those who contributed to the finished program.
Program syndication A method of supplying programs in which a suppher.can
sell programs separately {o stations in many markets.* ) i
Rating The percent of homes using television Of radio that are tuned to a
particutar television or radio station. N )
Station rep or representative. A firm which sells commercial time on local
" broadcast stafions to national and regional sponsors. .
7 Story board A method for organizing and planning a film or television message.
" Each shot is represented by a separate card with a sketch and accompany-
ing text; then the cards are arranged in the desired order on a board.

&

Stringer A reporter who works for a news medium bn a stor‘y'by-story basis. .

Stripping table In p\hoto—offset lithography, a,back~lighted table on which the
negatives are assembled before being used to expose the printing plate.

Telecine :\ television film chain where film materials are translated into tele-
vision"Signals. ‘

l Traffic In radio and TV stations, the fgnction which assembl'es the‘dail_\, pro-
gram log and keeps track of the various materials required in 1cal produc-
tion. . M
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Video The picture portion of a teievision signal.

ideo cable A coaxial cable which cagries television signals from a headend or
origination point of a cable television system to receivers. !

=d

" .
- 1 - »
- ‘ Q‘
4
. ,
< . .
. : ) .
. i
- .
' . ~—
C
. .
8
A~ .
L ]
] Al
9% v ‘
.
1 \‘ -
. .
LJQ -'
- h L]
N A - . .
E . I
g/’v * 1
c v 152 *
- LW ”
L . L]
‘ ¢ !
Q. ¢ . . 7.
FRIC o :
ey .

)




