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Hinston 3. L. T~ A L
. Cartwright, P. 6., Cartwright C. A. and Ysseldyke, J. E. Two decision models: '~

{dentification: and diagncstic teaching of handicapped children in the

regular classroom. Psycho]ogy in thé Schools, 1973, 10, 4- 10

. * .
Earle, R. A. Teaching reading and mathematics. "Newark, Delaware: Inter-, - .
national Reading Association, 1976. - :
) , - N '
Florida Department of Education. Phygical education and reading: a wihning
team. Tallahasee, 'Florida: Florida Department of tducation, 1975. ) T
F]or1da Department of Education Reading the lggguage of mathematics.
Tallahasee, KFlorida: Flordia Qepartment of Education 1975.
Florida Department of Education. Science apd reading. Tallahaske, Flééid{: '
Florida Department of Educatisn, 1975.. . ‘ ]
Florida Department of Education. Soc1a1 studies and" neadi;g, Tal'lahasegJ
Florida: F]ordda Depatrtment of Education, 19/5. ] -
. . -
greff, K. N. and Askov,.E. N. Learning centers: ah ideabook for reading and
language arts. Dubuque, lowa: Kendall Hunt, 1974. )
Hehry, 6. H. Teaching reading as ébncept deve]opment.; Newark, Delaware:
International Reading Assoctation, 19/4. ’ )
Herber, H. L. Success with words. Englewood C]iéfs, New Jersey? Scholastic
Book Service, 1973. . : '
" Herber, H. L. Téachingﬁreading in content areas. Eng]ewoéd Cliffs, N
Jersey: - Prentice Hall, 19/0. . :
' Hprn T. D. Reading for the disadvantaged. Newark,~De1aware:\\jpzernationa1 .
Read1ng Association, 1970. ’ ‘
Jacques, J. W. and Schwartz, B. Leisure reading for adults. Upper Montclair,
New Jersey: Montclair State College, 1976. , - ~ .-
Kane, R. B., Byrone, M., and Hater, M. Helping children read mathematic$. o,
C1nc1nnat1- Amer{can Book CompaDY. 4971 ‘ !

\
Laffey, J. L. and Shuy, R. Language d1fferences do they’interfere? Newark,
Delaware: International Reading Assoc1atTon 1973, .

Lichtman, M. Reading: everyday acttvities.in life. New York: Cal  Ppéss,
1972.° ..

McLean, H. W. and Killian, D. L. How to construct individuaiized 1gérning
pacs. Dubuque, Iowa: KendalT Hunt, T§7Z
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Mational Multimedia Center for Adults. A-selected:listing of staté 3098, 309
and right read projects.- Upper Montclair, New Jersey: Natiopal Adult
ducation 1ear1ng House, Montc%air State CoTlege, 1976.

Piercey, D. Readigg,acg;y1t1es>1n content areas. Boston: Allyn and Becon,
© 1976 ' » ' T .

[ -

. Shephe?& D. L. Congrehensive higb,schoo] readtm;gpthods Columbus, Ohio:
* Charles E. Merrill, 1973. - .o

Shuy, R. W. Dis%gverigg American d1a1ects. Urbana,. Til1nots: 'ﬂét1ona1
- £ounc11 of Teachers o Eng - p

. Smith, R J. and Barrett T. C.e,Teaching reading in the midd]elgrades
-Reading, Massachusetts: Add1son-HesTey, 1976 ,

/7 . -
. Teague, C. Language arts: study and reference skills. Los Angeles: Instfruc-
4 « tional ObjJectives Exchange, n. d. RN :

Thelen, J. Improving reading in science. Rewark, Delaware: International .
Reading Association, 1976 0

. N
Thomas, E. L. and Robinson, H. A. Improving reading in everxﬁc?ass a source- -
— book for geachers. Boston: Allyn and Bacon, 1972. \ -

Turmer, T. N. Making the social studies textbook a more effective taol for
- less able readers. Social fducationy-1976, 40, 38-41.
Vs
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Ly e Amman s:nuocrwm OF JUNIOR HIGH SCHOOL
A MATERIALS FOR READING DEVELOPMENT- IN

T THE CONTENT AREAS .
PR . * N . i\/ ~ o .
P . . : v ' \ .
o This bibliography contains materials3that couldibc used in the o .
L. junior high school classroon as a means of 1lpro$1ng reddxng skills .

through content .area, sub;ect matter. Most of the later1als gave been .
cbllected and used im connection with the. Content Area R.eadmg ?ro;ect.

"The Content Area Reading Pro;ect was coxfducted by the D1vxs1on of

~

Continuing Education, The Penpsylvan1a Statg University. - ‘The pro;ett

 was supported, ‘in part, bi’;he Bureau of Adult and Community Education,
. N ¢ .
Division of Vocational Education, Pennsylvania Départngnt'ﬁ?’tducation. )

'
[ 4

.The Content Area Reading Project was an in-service education prograa-

which trained junior high and adult education teachers ;9 teach reading -
'skills in the context of their SubJeCt areas. !

Students at the junior hlgh.leyel are often faced with the task of
+» . learning new material pr1m,:11y through‘connept-laden textbooks. The

) - . - .
materials compiled in this bibliography were selected for their useful- I3

. ness as supplementary or alternative resources for concept learning.
Many of the materials provide content instruétion at low readability

"levels for.those students reading below grade level,. Others—eiphasize
. . . . . < - ) o 3
Y o Specific reading skills using subject matter content as the vehicle ‘
. : ‘ —
through which the skills are developeq. The bibliography also intludes '

commercial.reading programs whose principal objective is "learning to
.read” Tather than "reading t6 learn."

L A11 materials. have been grouped under subject head1ngs which corre-

1

late with typical Jun1or h1gh content areas. They have been” crbss -indexed,
]

vhere applicable, to the five general knowledge areas used to_deterazne

- adule performance level TAPL Project).

- ' -
- .

ERIC. . . ° 7T SO
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The Adult Perforlance Level (APL) Study is an 1nvest1gat1on of
practical adult 11tetacy,funded by .the Office of Edu¢at1on ané.conducted
through the Division of ﬁxtens1on of the Un1vers1ty of Texas at Ausgtn,

The project is an attempt to‘operat1ona11y def1ne literacy in terns of

skills and knowledge Peeded for prof1c1ency in certaln arees of need

i
e

mhlch have been identified as being important .for surv1val in our -
society.” The APL areas are used in this bibliography bgcause'of the
grouing.tendency of various state‘gducation depaiﬁiaﬁis to use goip-'
et cy-based educat1on focused on adult coapetenc1es as criteria for
a¢sessing school performance. Within the Sub]ect groupings, materialy
are liste@ in alphabetical order, first by publisher, then by px;lesa
Annot;tiops identify the reading skills eyppasized, describe
__ possible cfassroom uses and indicate readability level of material.
Whenever possible, materials have been ana}fzed for readability using
, the Fry Read;bility Formula. Nheﬁ availables publisher assessment oﬁ.
readability has been included. Results bf the Fry ReadabTlity Formula
are -indicated -immediately following the annotatioms.
:'pfdering_infornation accompanies each’description of materials.
Costg havg been aisted as they appear in the publishers' catalogs of
1976 or'1§77, and are subject te change. An aﬁphaﬁéggcal 1i§§ of
ﬁ',melishing'Ebiﬁa?ies-an§ their addresses is included at the eﬁd of the

bibliography. All addresses are given for the Eastern Region of the

United ®ates. For ordering in other regions, consult the publishers'’

4 »

catalog. " ,
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. ‘Subject Headings

—
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" dunior High Content Areas

.Career Education =

.Engllsh
Health and_Physical Education
Homte Economics
Industrial Arts
Hathematics'
Regding
Sc;ence
Social Studies
Values Education

- Adult Pe;fbr@ance L;vel (APL)?‘
Community Resources
Consumer Education
Gov;E;;;nt an&.Law , .

"Health-

Occupational Knowledge

/-

Y

" SubJect Headings and Refere;ke Pages

o 36 - 47
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38
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‘ romct PublisMng Company - U , 5 o

RS . . ~
. - Accmt/The Wonld oiWoka Se)u.u, Darf® Beattict F. and Edward J. Holfe. -
The series is recommended for junior htgh students reading at the-
' 3rd and Mth.grade levels. Spoclal sk:lls <related to ‘the world of work
- are preserted in realistic situations. Emphasizes vocabulary deverop- "
~_.ment and comprehension skills through exerclses related to short
readlng passages. ) . A .
o ) Fry Readablllty - Sth grade ‘ .
l!990 Getting Tha; Job - % .90 -

- . #1991 Instructor's Book . 1.65 - ~

‘ ) #1995 You and Your Occupation .90 - :
» P #1996 Instructor's Book ) 1.65 . - N
. - #2000 - Keeping That Job ' ‘.90
#2001 Instructor's Book , . 1.65 .
N #2005 You and Your Pay . .90 ,
, - #2006 instructor's Book . 1.65

T - The Tunnen Careen Guidance SemieA Revised, Turner, R[ghard H.

. s

. Six workbooks provnde structured daily lessons that present a pro-

gram in career planning. Written at Sth and 6th grade level ‘for secon-
dary school students and adults.

Fry Readability - 5th and 6th grade - K - \
) : #0592 °  Wanting a Job $1.29 )
\ : #0593 Training for a Job o 1.29
: #0594 Starting a Job 1.29 ¢
#0595 . Looking for a Job . 1.29
! . . #0596 Holding a Job 1.29
’ : #0597 Changing a Job " 1.29 - *

- .4 - #0598 Teacher's Guide 1.77

-~

Globe Book Company’ Inc.

- AL in a Day's WOﬂk Baygell, Miriam Levitt and ‘Anne Ackerman.

) A collectron of true stories dealing with di¥ferent careers for
i. *» _  the junior high $tudent who is reading at'the 2nd or 3rd grade-level.
Fry Readability - 5th grade .

#0-87065-927-8  All in a Day's Work  $2.70
' Teaching Guide gratis

s’
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- Patiways to ‘Caneers, Karlin, Muriel ‘Schoenbrun and.Morton Margules.
P " ‘ ‘e . . N . . -
A Junlgr fNgh easy- ing text for career planning.’ Beglns with
an Introduction to differenl careers and interests: Gives experience -
i looking for a Job, preparing a resume and getting ready for a JOb

_Interview. :
Ery Readabtl!ty - 8th grade o o - :
< ’ I} . ' i
DR ‘ 38-87065*}99-7. Pathways to Careers ©$2.70 ’
Mcsraw-ﬂlll Book Compa;l ' ‘
- What Job Fon Me? . Lo ' i

A serles of books containing short stories about peopl in different

oceupations Campréhension exercises follow the readings to check for
- understanding.
." Fry Readability - 2nd-3rd grade T 4!

Series of 18 titles $19.95

-~

#07-079986-5

Frank E. Richards Publishing Co.

. ='The Getlting Along Series oﬁfSk&{lA Mooney, Thomas 3.

~

«
4 N ’

Pre-vocational and vocational workbooks stressing development of L
redding, spelling and arithmetic skills., Reading skills inmclude comp-
réhension and vocabulary with exercises and readlng passages that focus
on the world of work. . R

Fry readabtlnty - 3rd grade

7121 vol. | -$1.75 .
T.#122 Vol i 1.75 . ‘
- #1123  ° vol. 111 1.75 '
F124 Vol. 1V 1.75 .
£125 Vol. V 1.75 o \
- Getting Ready for ?ay Dng Hudson, Margaret W. and ‘Ann Weaver Major.

Series prepares students in pre-vocational and vocational courses

‘for reading material, assotiated with the world of work. Three work-

books contain exerclses in the following areas: ‘checking accounts, -, . L
savings accounts and planning ahead. Students get’ practlce In writing . f »

checks, planning a budget and reading forms. ' . o

Fry Readability - 4th grade C :

#126 Book 1 .Checking Accounts $1.50 :

¢ N2y Book 2 Savings Accounts 1.50 . ‘ 5

‘ . Planning Ahead . 1.50 * :

#128. Boox 3.
p .

~
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. Obt‘rdf[Job, Hudsc:n, Hargarelt W. anfi Ann H. \Jea\{er.’ : ' o

1

. A pre-vocatiohal workbook comprtsed of exercises based on work-
‘ . related information. Useful. for developing vocabulary and .comprehension
S * skills. for the siow-Tearner in junior high. - '

. ' -

NI57 CPaper cover  $1.50 - .
i , . ' o i . ¢ ) A
Science Research Associates S , , \ .
L L S N
: - New Rochester Occupational Reading Senies. ¢ .

. L Y .
. Provides reading instruction and information ahout the working
world. Intefded for use with potential dropouts or slow learners in
adult, education, remedial reading, foreign-born or manpower classes.

Text printed & three reading level
- material at all levels..
Fry Readibility'

Level | ' -

#5-1911
B - #5-1917
lSjl?Ol

evel |
#5-1921
L , #5-1927
: #5-1901

. tevel {11

© #9-1931
#5-1937
#5-1901

.V .
e .

“ 4th to 7th grade -

s (grades 2 to. 5) and covers same

The 'Job Ahead (textbook] $6.05

Exercise Book (set of 5)
Teacher's Guide

Y

The Job Ahead (textbook)
Exercise Book (set of 53
Teacher's Guide

The Job Ahead (textbook)
Exercise Book (set of 5)
Teacher's Guide

-
¥

.50
1.71

-— = ON
n
o
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ENGLISH -

Allyn and Bacon - L _ -

Study Sh&LLAAjpk In‘gﬁgazxon RetMLeuaL Barnes, D. L and Arlene Burgdorf

A series of workbooks with exercises designed to develop use of
reference skills, Books | to 3 provide practice in the use of reference
materials (dictionary, parts of book, .library, charts and graphs) ...

. Book & s an Introduction to the use of audio-visual materials and .

equipment. : o
 gh939883  study skills, | s2.k2

, #4939891 Teacher's Edition -  2.43 .
#5939905 Study Skills, |1 2.22 S
#4939913 Teacher's Edition 2.43 S
#4939921 Study Skitls, 111 2.22
#493993X Teacher's Editibn 2,43 . .
£4939948 Study Skills, IV 2.22
h939956 Teacher's Edition . 2.43

Arqus Communications

- Cambridge Skill Power Series.

£

* -
. ,Reeding selections are arranged in three areas: |lterature,
science and social studies. High -irfterest reodings emphasize comp-
rehension skills: findi the main’ idea, words in context, cause and
effect, writhr's opini inferences and conclusions. Passages within °
each of the content 3feas are arranged in & sqaiions that increase in .
readability from section | to sectign 4. o
_ Fry Readapllity - Book 1 - 7th-10th gradé -
" Book 2 - 9th- college

3 - T

- -

. 4

»

N t o~ N B T ! ’ -‘
- Lifeline . & - /
) A values education program designed to develop Ilstening, speaking, -
reading and writing skiiis thraugh approaches to values training in the
* junior high. )
.Fry Readabiiity - #th grade
16081 Sensitivity Cards (h6) . \\fI0.00 S v
#6002 - Consequences Cardsw (71) 10.00
#8003 Points of View Cards (63) 10,00 . .
#6)01 Proving the Rule booklets 3.00 (11 or more) -
#6201 Learning to Care: Teacher's 10.00 .
. Guide : %
o #6102 What Would You Have Done? 3.00 (11 or more)
* . ' . ~
.Cambridge Book Comparly @ = ° — . )
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E- - ‘:E/A ’ | ‘ . . ’ ‘ LT
K- i . #8900M1  Skills In Readifg | $2.76 :
E * #890130 ~  Skills in Readlng It  ~2.76
‘- ,‘ < The Reading Line, Reiter, Irene M. . .(. ‘ ] K ‘.
‘-"' ‘ A reading and study skills improvement program that is basgg‘on o
", '@ knowledge of the way students read. It offers passages at . v
PR different reading levels in each of & content area workbooks and guides
.. students through each reading to achieve comprehensibility. . ' *
. " Fry Readability r 6th-12th grade
. . . #807845 TRL - :English Language and Literature . $2.52 -
* #807853 TRL - Science ‘ Cig .. 2.52 .
- #807861 TRL - Mathematics . 2.52
#80987X .TRL .- Social Studies ) © ~2.52 . B
. #807888 "TRL = Business ' . 1150
. ~ - #807896 ~ TRL - Vocational/Technical . 1.50
- 7807934 TRL - Teacher's Guide - . . -1.50
#80790x . Reading Line Lab (The Think Box) "+ 103.50
- ? T
Edudational Guidelines

" - Guidelines to Betten Enalish, Haag, Lydia D.
5- . ——
] A.high inteNpst, remedial English workbook. Lessons in English
grammar are folldwed with practice exercises designed ta improve
k? language usage for the low achieving students. Four workbooks at

inéreasing levels of reading difficulty are intended for grades i
through adult. . ] .
: Fry Readability - 4th-7th grades

#601-1 - Level 1 $1.59 . ,
#602-X Level 2 o 1.59
#603-8 Leve! 3 1.59

1604-6 Level 4 1.59

v - !

Educators Publishing Service [

- Language Training fon Adolescents, Bywaters, Dorothy M. ¢ "

. An integrated program using a structured approach to teaching ¢
language skills to adolescents with language disabilities. Contains:
Curriculum Outline and Guide to Supplementary Materials; Student's

Workbook and Affix and Root Cards. The curriculum outline s ajmed

at helping the teacher plan 20 lessons with a guide to ﬁhterlgls hat &
strengthen the curriculum. The workbook contains’exércises and tests.

The 160 Affix and root tards are intended to‘strengthen word attack

skills, . /‘\ .




T, - -= Materials

-~

Curriculum Outline and Guide, to Supplementﬁry

) Studcnt s Workbook -

L Affix and Root Cards

' $5.20
1.80
8.50*

« Regding Comprehension in Varied Subject thtu _Ervin,” Jane.

N
.- Serles includes 10 workbooks' for grades 3 to 12.
7 are appropriate for the junior high school.
of 31 selections in various subject areas,
. improve vocabula and comprehension skills.
Fry Readablth = 7th-10th grade ’

Workbooks $1.45 @°

Globe Book Company

= English on the Job, Carlln,

A series of texts desngned to improve language usage in both oral
Stress is on clear th nking and logical
Texts cover. a wide range of comprehension and

and written expression.
arrangement of ideas.

study skills.

Fry Readabnhty - 7th'grade

10-87065 130-7
#0-87065-131-5
#0-87065-132-3
#0-87065-134-X
#0-87065-135-8

Book A $4.35
Book B_ h.50
Book C k.65
Book 1 4.80
Book 2 k.95

b

Jeromé and John T. El!sworth.

- Vocational English, Jochen, Albert E. and Benjamin Shapiro.

‘Texts are designed to provide vocational students with language.
Common errors in language usagé are
pointed out and followed by practice in speaking and writing skills.

2\ Vocabylary development and guides to ‘comprehension are the focal pomts
for -developing reading skills., .,
Fry Readability -_5tt6th grade

skills needed in work situations.

\

-

Book 1
Book Z
Book 3

Sof tcover edition
$2.85
3.00

.15
" Teaching guides - fr{e

15

, Hardcover edition

$3.75
3.90
b.05

‘ Books 2 thru
Each book Is made up
Selections designed to



- Harcourt -Brace Jovanovich o .

'- - The Adventures of Literature Senies 3

The se‘r'los is designed to incorporate the development of reading

. skifdg with the study of litetature. Three texts are specifically .
4 . Intended for Junior high school. Each text has a book of tests and. a™ .
4 ' © teacher's edition that gives an overview of the reading development

. " snd writing programs. ' / . ‘

Fry Readability - 7th-9th grade | ~
: M . o ' .
;;3}335!30-6 *  Adventures for Readérs Book | (grade 7) §7.35 .
- #335133-0 Adventures for Readers Book!} (grade 8) 7.80
~ #335136-5 Adventures in Reading’ ~  (grade 9) 7.80

- English: Target Sediess -

. ™ Py L
> Series used a'"hngu?s;ic“ approach to -improving language usage.
Emphasizes the use of tahguage. rather than talking about language.
High interest science fiction stories have a controlied readability
(grade levéls 4-5based on Date-Chall formula). Practice exercises
accompanying the stories require the student to construct sentences,
Identify correct usage and use compreheasion skilis.
Fry Readsbility - hthsSth grade

. .. ' ) ) |
& #313950-1 English: Tagget 1 - The Space Visitors $2.70 .

RO #313955-2 . Teacher's Editlon - 3.69
- #313960-9 : English: Target 2 - The Time Capsule 2.85
#313965-x Teacher's Edition 3.8%4

- The New Companion Series: Advestures in Literature

The 6 book series of antho.logies {n literature is designed for
reluctant readers In grades 7 to 1Z. The Jiterature is high In
interest with a built-in reading improvement program. Each text is
accompanied by% teacher's manual and a book of reading- tests.
S Fry Rudgbﬂlty - 6th-8th grade S

[

.
. #337330-X Adventures for You - Grade 7 $4.95
#337350-4 ,Adv:x.ures Ahead - Grade 8 k.95
s #337370-3 ° Adv

ures for Today - Grade 9 5.55

. %

0
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- The wng/mm Workshop Proghan.

-Each of h work exts presents 20 lessons that include, first, the
’ -, amalyses of descrPptive writing and secbnd, practice in writing a
' descrlptlvc pessage., The reading section points out how the author
organizes details,-develops ideas and puts ideas into meaningful
) " - sequence. Each reading lesson is followed by guided instruction for
- the student to help him write similar-compositions. Books A and B are
¢ designed for junior high, ’ '

_Fry Readability - 7th gradé > L
P ) F
1335180-2 Reading/Writing Workshop A’ $2.70 ’ v
#335185-3 Teacher's ‘Manual - N 13 A
#335215-9 . Reading/Writing Workshop B 2.70
‘ 1335220-5 - Teacher's HManual ' b5
lh.lu.ng Conmct Stem Howard . ' * - '

. Slx paperbacks examine a wide variety of ‘media and%mumcaﬁm/ ’
forms. The books are acdivity oriented for students in grades 7-12.

Fry Readability - 8th grade

~> A Time to Speak $3.60
Electwic Media 3.30 :
: © Visual Persuaszn ' 3.30 d
d - " . ©  Print Media , 3.30
- Nonverbal Communication 3.30
Movies - . 3.30
Teacher's Manual 1.20 @

»

Jamestown Publishers

L - Caupgkemi,on Skills Series, éiroux, James A.

A 9- booHet series designed to develop speccfnc reading comprehen-
sion_skills. ‘Each booklet contains: (1) a description of the skill,
(2) s tesson teaching its use, {3) a sample exercise for reinforcement
and (h 30 practice exercises consisting of passages and questions
available on 2 .levels: (1) for middle school and adult. basic students;

and (2) for ‘high school and college. <
‘Fry Readability - S5th grade o L —
e .
- Coaprehension Skills Classroom Kit $121.50
Book lets. - 1.75 €

Cadsettes " .- 6.50 @ -

. Cherles E. Merrill ~

' LI -~

- Mernill. Mainstream Book SQAAIA Ty, .

t

Scr!cs pv’ovndes high-interest, asy to read hteratqre for Weluc-

- tant readers. -five paperback anthologles are comprised of short stories, -

. poems, blograpMes, dcama, televisiqn scripts, artlcles and 9peeches
 Fry Readability - 6th and 7th grade

ST A
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.

7 ~
- #02310-6 ,  Courage Under Fire 1§2.25 C
LR #02320-3f  Against the 0dds ~'2.25 : . .
. ‘ . * #02330-0 They Were First 2.25 '
. #02340-8. The New Directions 2.25 :
#02350-5 People Like You A
Scholastic Book Services a2 - ,
I .
* - Acaoss and Doum, Charry, Lawrence B. '
v L 4
~ Thirty-seven crqossword puziles each basic phonics and build . : \~,-.
3 vocabylary for ‘junior high students /reading on the ‘hth-6th grade levéls.” ‘
Includes dictionary, table of information, abbreviations and rules for .
‘ spelling and punctoation.
. (Scope/vord Skills, 1) T, N .

+

#3360 . Across and /Down

- Aetion.

$‘l .00

/" Sertes designed for seve
!’The stories, plays and exerci
\skill building and confidenc

. wgpfd, an anthology ©

ly retarded readers in secondary schools.:
es are intended for motivation, reading

building. Each set contains 3 unit books,
stories, an anthology of plays, 6 posters,

‘s teaching gulde and a. stormge/display box.
- : Fry Readability / 3rd grede
' Unit Books $ 1.00@
, Action Record AP © %o00e _
e Action Short Htory Anthology 2.20 9
Take 12/Actign Plays 2.20 ¢
Y Action Rosters 7.25 @ -
Adtion Unit (for 20 students) 129.50
. PR S - -
- Countdowm, Goldsweig, Beryl. .
. Book of myster"i'es, sports articles, jokes'and exercises. Designed
- to develop skills In map reading, skimming, using parts of a book,
o~ identifying main idea and identifying supporting details. Intended for O
use with junick high students reading at a 4th to 6th grade level.
(Scope/Study Skills, 1)
78702 Countdown: $1.00 @ )
.. . : BN
- Dimensions. . N
‘ *“.  Forty-nine true stories (200-2000 words each) written at the uth
to 6th grade Tevels with exercises designed.to strengthen 3 skill areas:
g (1) finding the author's purpose, (2) identifying faulty generalizations,
and (3) recognizing opposities. .
’ (Scope/Reading Skills, 2) _ ,\\
) i3359 Dimensions $1<00 @ k

I
!




i
m'—eokmdugmmmzmm co T
s Series covers 4 major content areas (English, math, éocial Studies
\ ~ and science) at grade levels & to 8. The selections are deslgnqd to
assist students w the reading and study skills needed to understand &
‘basic concepts in different school subjects. ~ '
Fry Readability - 2nd to 7th grade .
" Skills Text $2.508 ., . o ‘
Ditto Masters 12.50 :
Teaching Guide 5.00 (free with 20 skills texts)

s
- . ]
- - . -

Science Research Associates, lace—— - —

- Getting 1t Together, Goldberg, H. and B. Greenberger.

A basal or supplementary reading text for grades 9 to 12. Provldes
hlgh interest stories for teenagers with each of 3 texts presenting
- . same content at 3 different reading ievels.

Fry Readability - 1st-5th grade , ‘
\ ' Soft-cover readers " $ 3.37
. Hard-cover readers - 5.65 .
Student Resource Book 3.8
Teacher's Guide 1.71 ,
' Specimen Set 15.30 * A ‘
A .
. Troll Associates ’ x ’ |
: : . , . J
’ - book 12 Up: How 2o Get Information . L
. ) ) L
“e -~ Four filmstrips with 2 cassettes which describe the use of 3
. reference materials: dictionaries, card catalogs, encyclopedias, and @
atlases. :
Look It Up shh. 00




R % . HEALTH AND PHYSICAL EDUCATION .

Book-Lab ' - Co ' ‘ -
'_’ ~ ; : » . (. T v =
S - Le,ta Ta.& Abowt Daugs , 'Cons, C!aris . .

~ -
4

YO-A 2k le:son workbook for drug.,edxétton classes for grades 6 to' 10.
he .

. The program is described in the teac guide. Activities In the
‘ yorkbooks are varled. They Include pu2zles, word games and fill-in -,
- ‘ dioénns . \ ‘ L.
S SEE: -Health (Aéuy . .
! Let's Talk About Drugs - A Teacher's Guide $1.75 !
P Let's Talk About Drugs - 10 student workbooks 8.00 '
L. ' .
Bowmar . : )

) LT Play the Game, McAdam/ Robert.

.

A series of sports stories wrltten about real'players, Stories
designed to give biographical data on sports fnz:res, reflect life's
valués through sports and encourage active particspatmn in sports.
Fry Readablhty - 3rd-9th grade . . - . T
Play the Game Books ‘ $2.50 @
Teacher's Guide a 2,10 @

Boy Scouts of America : .

- Scout SRiLL Books Series, Cole, Mancy Cowles.

v " A series of 12 booklets and teacher's guides containing adap- °
ot tations from the Scout Handbook. Content is designed for. use in the
NS Sth to 8th grades with students reading below grade level. ' Teacher -
) . gulges suggest activities and use of bodklets in various content area
Fry Readabnhty - 2nd-5th grade (prnces not avaHable) \

Coumunlcattons Skill Book
Community Living Skill Book . o
: Cooking Skill Book e s
: Family Living Skill Book -
' First Aid Skill Book e
Physical Fitness Skill Book : '

L N




»

L. .
Globe Book Company T ‘ . : *,
13 ) . : .
- Getting 1t Together: A Psycholoaq Book {or Today's Problems, Harrison,
s Anne. - i ) el .

A text for junior high students reading at the Sth grade level.
Includes discussions of alcohol, drugs, sex, venereal disease and
health. "Each selection is followe¢ by study aids for vocabulary
and comprehension development. .

Fry Readability - Sth grade -

' 'S

10-87065-920-0 setttng';t Together $2.40

W
+“

.
s
L
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Boy Séouts of America

" Scout SEALL Booka Series, Cole, Nancy Cowles.
{
"SEE: -Health and Physical Education
, :

Fearon Publishing Comgany ,
- Planning Meals and Shapping Weaver, Ann A. ] ,

A text workbook for slow learners desngned to help them perform two
basic homemaking tasks effectively. Students learn basic nutrition, how
td plan econamical and nourishing meals, and how to budget money for s
food purchases. Vocabulary development receives the most emphasis in the
workbbok . '

Fry Readability - 2nd grade - :
g
T‘; et

#0-8224-5450-5 - Manual $1.65

. Follett Publishing Company

- The Twwier-Livingston Reading Seried’ B

3

Six workbooks contain 138 dai)y lessons designed to strengthep reading
skills for remedial readers at the 3econdary level. Lessons develop
understanding of social behavior, language and arithmetic.

Fry Readability - Lth-6th grade

£0532 The Money You Spend

£0533 The Town You Live In

#0534 The Jobs You Get

#0535 The Person You Are!r

#0536 The Friends You Make

#0537 The Family You Belong To

#0538 Teacher's Guide

Globe Book Company

- Living in a Consumer's Wonfd, Finkelstefin, Hilton and Arthur Mitzburg.

Text encourages students to exqmlne thelr roles as responsible con-
sumers. Six units discuss buying cars, food, clothing, appliances,
housing and ipsurance. Features include: role-playing exercises; a
Mini-Dictionary of terms, questions, photographs, reproductions of
advertisements, charts and tables.

. Fry Readability.- 5th grade

g t '

#0-87065-552-3 Sof tcover text . $5.49
'" #0-87065-553-1 " Hardcover text 6.48
’ Teachezg Guide _ Free

-




INDUSTRIAL ARTS

1 ) / /Y . - N !
Cambridge Book Company

© - The Reading Line, Reliter,. trene M.
. SEE: English ,

-
,-\’

Educators Publishing Service , !
. A\ . A’ .
- Reading Comprchension 4n Varied Subject Areas, Ervin, Jane.
SEE{ English .

McGraw-Hil]l Book Company
- What Job For Me?

SEE: Career Education




’

.
~

. Py - - )
’ MATH
Cambridge Book Company _ - ' e
e . H ‘ .
- The Réading Line, Reiter, irene M.
. - .o L] )
SEE: English ., ’
. . ; . !
Educ':ational Activities, Inc.
. . , .

- uow To Read in the Content Meas, Insel ; Eunice and A. N. Rabin.

¢

Multi-media, self-instructional learning kilt for junior high. students
experlencing learning difficulties in math, science and social studies. /
Comprehension, vocabulary and study sklll buﬂding are presented through

. activity, books and cassettes. « .
Fry Readability - 6th grade

. " #AKC 590 Kit 548,95
\, | . . .

. Globe Book Company - ' C )

- EEELOM'JQ Algebrat Inaights and Skills, Schor, Harry and Glor\!a Ming.

"Three books offer a balanced emphasis on cbncepts, relationships and
computational skills., Algebra presented at a sTow pace offering vocab-

ulary aids, lesson-length chapters, exercises and summaries. L ou
# 0-87065-864-6 Part | $3.15 )
# 0-87065-866-2 Part |1 3.15 °
. #0-87065-868-9 Part 111 . * 3415
# 0-87065-872-7 Teaching Guide 3.00 :
’ for Parts I, 11, -
and 111, )

Harcourt, Brace, Jovanovich, lnc.

- Key Ideas in Mathesatics Concepts and Applications, Geradi, Williasm J., ‘
Wilmer L. Jones and Thomas R. Foster. ‘

r
A * A ninth-grade text and workbook for teaching general mathematics, some
< algebra and some geometry. Instruction focuses on one key concept at a '

time with lessons geared toward the applications of concepts to practical
experience. Makes use of visuals to simplify explanations.

Textbook =~ - : $ 6,75
Teacher's Edition . 7.38
Wor kbook - N 2.49
Duplicating Masters 39.00
Teacher's edition of workbook 3.48
Tests . , - .90 . T

24 | .




t §£holasttc Book Services .
- Go<Reading in the Content Mess.
SEE: English

&

ERI

Aruitoxt provided by Eric




s © READING 2

Amidon Assocfates

- vevmgmenw Readmg DAAgnObzuc/Pituc)ugpaue, leglwm .

) A developmentel reading program for grades K to 12. Diagnost{c tests
.,he3p teacher determine starting points for individuals. Warkbooks pro-
.vide practice for developmental growth in reading. Begins with readiness
stage and progresses through vocabplary ‘comprehension and study skills’
useful In the content areas. ''Fundamental Stage: Advanced" Is the part
of, the program most suitable for junior high. _ N
(See publishers eatalog for price list) .

| 2 Listen: Hear, Classroon Unit fon Teahing Listening Skills. '~

Progranmed unit for developing listening skills in grades 6 to 8.
, Completely self-pacing with full directions given by tape. Set tﬂﬁiﬁﬂes
tapes; progress charts and pupil response booklets. Each tape is a
separate lesson designed to develop attentive listening habits.

N »

‘Tapes/Lharts/Pupi] -Response 8ooklets .gg$79-50

T ~AEE, :
CENCO Educational Aids - {—\j\\ ¥
- The CENCO Reading Improvement Cownse. | °

A program designed to introduce, developo&Pd build upon the reading
skisl1s necessary for a student to progress fron? a beginning 5th grade
reading leve] to sfie Sth grade level. By increasing the span of recog-
nition and fixation tsme the program attempts to e1|m|nate poor reading

habits.
Pre-high school progrem ' $49.50 . .
workbook (pkg. of 10) 5.00 °
8 lesson rolls 16.00
pacer 40.00 .
Teacher's Guide 1.%0 . ot
Communacad

L4
~

- Worderagt/1, Wordirad £l 2, and Worderagt/3, Eyans, Bergan.

A multimedia approach to vocabulary development at 3 levels Pre-
sented in fllimstrips, cassette tapes and student manuals. Al1 wonds used
in meaningful context through stories and hcstorical narratives.

. w~ Wordcraft/l| $7h.90
Wordcraft/2 49.90 . )

Wordcraft/3 Lg.90

R




The Continemtal Press :
- Reading - Thinking Skills. -

"The series is designed to teach critical reading skilks for grades l,‘
to 6, but levels 3 to 6 are appropriate for slow readers in junior high.
Excrcisns provlde practice in getting word meaning, seeing’ relationships,

.making evaluation;, making inferences, making generalizations, selecting

and organizing. Combines critical thinking and critical reading for
developing better comprehension. -

X

Liqutd Duplicating Edition

6 levels for Grade 1 - $3.95 @ » .

2 levels.for each grade (2-6) -“53 95 .@-
Teacher's guide - free

lndlvldual Pupil Book Edition
3 books for grade 1 - $.64 @ :
1 book for each grade (2-6) - $.64 @

o - Teacher's guide - free

J. M. Dent . : -
- ﬁf R thtenhouse Chartes, John Hetcalf, aneruliette Dowling.

A planned course in vocabulary develobment t gses exerclses
for class discussion or writing. Roots, prefixes, %uffizes; homonyms,
and idioms are all-given attention. Each unit begins with an opening,
explanatory, passage and ends with a revuew of meaning and a spelling
exercise. ) — s

Fry Readabllity - 9th grade

“ Wordcraft ' $3.40

. . -
Educators Publishing Service \\W

- Wond Attack Manual, Rudd, Josephine. ' 2

Developed fo junior high students having difficulty with word attack
and spelling skills, Each of the 10 comprehensive lessons is divided
" Into: !nst;uction review; practical application and testing
- Fry Readability - 8th grade
. #8100 Word Attack Manual and Test Booklet $3.00
99 Teacher's Answer Key . \)3E00~)‘
f 101 Word Attack Manual (only) . 2.40
f 102 Test Booklet (only!;? . . .80

-
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- Gldbe apan . .
= . - ing Shills, Eifert, Willlam, Alfred Weinstein and ’
= Lawrence H. Fergenbaum. ' - ~

*A reading program contained in 1 book that provides students with
' high-interest stories written at, hth to 7th grade Jevels. Sections of
- book are constructed to progress from literal to evaluative leveis.
> . Exerclises accompany each selection with questions aimed at specific X
e . reading skills. . )
’ . Fry Readability - 5th-7th grad .

;,7 e . Lo .
= ) #0-87065-101-3 Achieving Reading Skills $3.36.
Jamestown Publishers : < : ¢

Wun'swu S@é, Giroux, James A.

4 SEE: English

s Six % P_a_.ngglt__a.ih_.cbz 100 Passages -fon Developing the Six Essential ]
u 0ALRS O ension, Pauk, 1ter. - - :
o S Text contains 100 ‘passages with stions designed to develop 6
ries of comprehension. Passages have been chosen £from '
ines with readabidity ranging from grade 6 ¢o 13

ity formula). ,

ility - 6th-college level

MW\.

. (Dale-Chall readab
- Fry Read

Text ) $3.20
No separate manual or key

- A SRl at a Time, Pauk, Walter

Ten booklets for helping students master 10 essential reading skills.
Each booklet contains: a détailed lesson; 100 graded passages of ascend-
" ing difficulty (selected from well-kn&wn books); an answer key and stu-
dent progress chart. Skills: (1) Vocabulary in context, (2) Using k/
the signal words, (3) Understanding figurative language, (4) Getting o
the author™tone, (5) Reading between ‘the lines, (6) Getting the main
_point, .(7) Recognizing traits of character, (8) Recognizing points of .
view, (3) Perceiving the author's Intent, and (10) Perceiving structure.
Fry Readability - 9th-college level - -

Book ets $l.60/9 ~

)

’
~——

4 . /

.

J. B. Lipgincott Company

7
. > - ﬁeadutg don Meaning, Guiles, Coleman.
' / ~* "+ Levels 7, 8 and 9 intended for use with Junior high students. ', \

-, Books provide practice in 6 basic reading skilfst (1) getting word
meaning, (2) getting total meaning, (3) getting the central thpught, ,
(4) getting detailed meanings, (5) seeing the organization and, (6)
making inference and drawing conclusions. . .

, . Fry Readability - 6th-9th’grade

G" 4»

8 |
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' ®
L \Nd:orl!ck-ﬂag!prs
?"J— : -!![ Readina SEills. .3

A de@elbpncntal program of word analysis to reinforce comprehen-
. sion In resding. Six text-practice books contain ski]l exercises in
word atgack skills as well as practice in undecrstandinag word meanings.
Emphas(s®is on developing the skills of using context clues and comp-
' " - rehending phrases, sentences and paragraphs.
: . Fry Readabijity -°2nd-6th grade
¢ #90861-9 Level | A $1.29
. - #30869-4 Level 2 . 1.29
i % #90877-5 Level 3 1:17.
#90886-4 Level & < W17
#90894-5 . Level 1.17
#90903-8 Level 1.17

n - Phomics Crossword Puzzfes, Kramer, Rita M.
) a

P
> v
’

4

Puzzles designed for elementary grades but could be used to
develop skill in phonetic analysis at the junior high fevel. Each
puzzle emphasizes a particular sound, sound pattern or phonetic prin-
ciple. Books B and C are prepared for students in grades 3 to 6.

[ 4 i N
#90445-1 Book B . - $ .93 .o
> #90447-8 Teacher's Edition 1.50 ,
o #90449-4 Book C o .93 "
#90451-6 ~  Teacher's .Edition 1.50
McGraw-Hill

- Conquests in Reading, Kottsmeyer, William and Kay Ware.

- A remedial workbook.for the middle grades and junior high designed
to build phonetic and structural analysis skills. Dolch's 220 basic
sight words are gradually introduced and taught through appropriate

word attack skilis. . -
- #07+033765-9 Pupil's Text-Workbook - §1.53

#07-033764-0 Teacher's Edition 2.31
- Reading fon Concepts, Liddle, William, |

An 8 book serigs for remedial and developmental reading classes
uses non-fiction stories and narratives to increase comprehension
] i skills. Practice in reading is provided with stress on critical reading,
meking Inferences and drawing conclusions. ’
. Fry Readability-- 2nd-7th grade ‘

#07-037781-2_ Book A  $2.10 "#07-037785-5 Book E $2.10
.#07-037782-0 § Book B 2.10 #07-037786-3 Book F o 2-40
#07-037783-9 Book C 2.10 £07-037787-1 Book G \ T 2.h0
#07-037784-7 Book D  2.10 #Q7-037788-x  Book H - . 2.0
Q . #07-037789-8 Teacher's Guide 1.08
0 EMC N ,

—— ( ‘ : 29 ’ ‘ ' -
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'~ New Mddenn Reading Skilltext Series, Holl, ‘Adelaide.

Series is compr]sed of 3 workbooks for grades 7 to 12 that
develop skills needed for reading in the content areas. Emphasis is
on a wlde range of comprehension, study and vocabulary skills.
Cassette tapes - acconpany the program to facilitate individual or small
group work.. . ' - .

#063)6-7 , Book 1, (Grades 7-9) . § '1.35

" §06326-4 Book 2, (Grades 8-10) 1.35

< §06336-1-  Book 3 (Grades 9-12) 1.35
" #06391-4 Book 1-Teacher's Edition 1.50
#06392-Z - Book 2-Teacher's Edition 1.50
#06393-0 . Book 3-Teacher's Edition 1.50
#02249-5 Skilltapes-compltete set 350.00

- Really Read.utg Heilman, Arthur and Elizabeth fioImes .

Text- intended for grades 10 to 12" but useful for advanced readers
in"the 9th grade. Skill building exercises are designed to build

.

-~/  aechanical reading skills and to expand conceptual knowledge.

" Student's Text ' ,51.95'6
Teacher's Annotated Edutnon 2.55
R
HCS/Educational Sysyems Division . A .

- The w@Mvuqn fon Remiuli Sk L vevetapnovt

) Aerlptwe program for reading development. The
p;rt.,,gf the program Qesugned for the middle grades could be used for
reading improvement at the junior high level. The Design includes 6
elements: word attack compréhension, study skills, self-directed
reading, interpret:ve reading and creative reaging. Skills are imple-

_mented through the fo)lowing componentis: Outline of Reading Skills;
MWisconsin Tests;. Skill Develapment Records; Teacher's Resource Files;
‘and Guldes to Individual Skl” Assessment.

(See publis‘hsr information fc:r prices)

-
L&

Readers Digest Services . f

- Point 31: Rmedull. Reading Program, Chrlstesen, Barbara.

‘A complete reuedlal reodfng program ‘for ucondary education stu-
dents who are non-read€rs or belou-gradc-levcl readers. The program is
- set up in h’levels of readability: (1% Decoding (0-1.9),- (2) Level !
(1.5-2.9); (3) Level 2 (2.5-3.9) and. (k) Level 3 (3.5-4. 9). The
decoding .level emphasizes symbol to_sound relationships and includes:

a placement test, a workbook, audTa cassettes and a posttest. The

components of the 3 reading levels pre: 2 magazines per level, activity

books, sudlo cassettes, and posttests. : '
. Fry Readabil ity (Magazines) Ist-bth grade

- 30 L F

L4 P ~ - !'1
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I o #3918  Corrective Reading Center - $367.50 .
<. . #915° Reading 1 Lab 175.50 » . '
. . #3916 Readind 2 Lab ‘. 96.00 . )
. : 917 Reading 3 Lab ° - 96.00 . ‘
‘ .e L. R ) o ' ’ '
; ieodjgg_}aboratqgﬁ, ' . e N\
- mmpma Reading Pnagm o ‘
. § v .
An individuallzed [program aimed at providing tachniques for |
N effective reading comprehension. The student manual is a self-pacing . 1
werkbook which Includes a -description of the mechanics and specific ° ‘
.y skills used in-the reading process. The program can be Integrated into |
X the content areas for better readers in 9th grade. -
Fry Readability - 10th grade .. |
Methal Reading Program $99.50 >
- Reading Skill File. o | | K

A developmental reading and study skills program organized by
content areas at 9 levels of reading difficulty.” Timed readings with . ccocemnos
comprehension and vocabulary exercises are from the fields of literature,
histdry, science and art. Exercise cards provide practice in effective

use of graphs, maps, charts, diagrams and parts, of a book . ' L
Reading Skill File $99.50
¢ ! S
Scholastic Book Services ' ) / ‘ ~ * ‘

- Action Word Attack Skills Supplement.

"Contains 40 spirit masters to accompany Act!on unit books. Pro- -
vides review for unit books and practice in’ fB"Howmg directions fpf

. ® students reading below 5th grade level. . ‘ | ) .
Skills Supplement $12.50. T
: - Seagt/l.a.nguage Skilld.
- . Thirty-three lesspns based on mystery stories focus on language -
usage problems. The workbook, Trackdown, is intended to’ 1op erit- ~
h . ical reading and reasoning skills.
- Fry Readability - 5th grade
’ / r
i} ’ #2701 Trackdown $1.00 4 -
el °. : ,
{ ) ! N
'3 <
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A series of 3 books on topics of Interest to teenagers emphasizes
comprehension skills in thesq specific areas: finding the main Ides, _
itemembering detalls, using context clues, finding the author's purpose,
identifying faulty generalizations, and understanding synonyms and
antonyms. " * i

Frf Readability - hth-6th grade -

#3358
#3359
#8703

. #8830
- Scope/Speed Reading Skills.

One book titled Sprint offers Interesting articles for timed-

reading lessans. The book is designed to build confidence in.poor

- .readers by stressing

1.00
1.00 .
. Spotlight 1.00 - *
©1.00 ' '

Wide Worid $1.
Dimensions

Chlllir and Thrillers

~

rehension plong with efficiency and speed.

Fry Readability - 6th grade X o

.-

6th grade levels.

[
Sprint $1.00

. | 18704
S :YScope &!suatb. o '

The series Is a compilation of booklets containing spirit masters
and transparancies for teaching junior high students reading at hth to
Specific skills are presented within 7 general skill

(1) reading skills, (2) word skills, (3) spelling skills, (4)

"language skills, (
- job/career skills.

5) reasoning skills, (6) reference skills and (7)

- -

Most booklets $6.95 .
See catalog for complete price list v

Science Research Associates

. How'to Read Factual Literature, Pauk, Walter.

713-61°
f13-62 -

713-63
713-65

N

|

3

 Book 2 (Levels 9-10) v 3.96 .
3
]

A 3-book program designed for grade 7 to adult reader; who need
.to develop skifls {n critical reading. Books | and 2 are-appropriate
for junior high students having difficulty with textbook subject matter.

Book 1 (Levels 7-8) $3.96

Book 3 (Levels 11-12)
Instructor's Guide
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,\ ’. ’

Teschers College Press.
— 7 P

- Gates-Peardon Reading Exercides, Gates, Arthur and Celeste C. Peardon.

- Serles Is designed to strengthen and build reading skills for '
‘remedial readers. The booklets provide reading exercises with que(
tions covering skill stressed in each booklet. Intermediate and W°
_advanced levels cover 3 skill areas: (1) What is the Story About?
(2) Can You Remember Details?, and (3) Cah You Follow Directions?

Fry Readabllity- - 6th-8th grade

' “Intermediate “and Advanced Levels ! ) ’
Booklet ' % .90 e
Record sheags (35) 1.75
Manual/answer key .30 @ )
TS Gates-Peardon Kit 11.00 -
h (one of each booklet) ‘ "
-
. E 3
] . ’
~ \
[ ™~ [
»
1 . J ‘\\
-
3
- A
} 4 . v




SC1ENCE

‘Cllbrldge Book Company
- Cambridge Skill Powenr Series.
SEE: English = +
- ) h
‘- The Rzaq;ng Line, Reiter, Irene M.
SEE: English
. . ' .
" Educational Activities

- How to Read in the Content AMeas, insel, Eunice.
SEE: Math

Educators Publ!shtngﬁService

RzadLng Coqgﬂehznb&on in Vanied Subject Matter, Ervin, Jane.
SEE: English

Globe Boog‘sgmpqu ’,/”//

- deﬁlﬂgk {n Science, Oxenhorn, Joseph M. and Michael N. ldelsen.

A complete secondary program for students read:ng at the 5th and
6th grade levels. proaches science through subjects already familiar
to the students. Observations, demonstrations and experiments planned
to coincide with experiences in the students' daily lives. Includes:
blology, chemistry, earth science and physics. ’

Fpy Readability - hth-7th grade

Hardcover editions $3.96 @
Softcover editions 2.94 @
ree on

. Teaching' Guide request

Reade Digest Services, Inc.

— @ Sc;znce Rzadzn Branley, Franklin M. .
Seven science readers for grbdes Jto9 with a controllcd read-%"
ability on levels 2 to 6. Books contain high-interest article$ on &
jor themes: (1) Earth; (2) Astronomy and Space; (3) Matter -and
ergy; and (4) Living Things. Each reader is accompanied by 16
skill sheets on duplicating masters.

34
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:? C e Readers » Tos1.650

= - " Duplicating Masters 3.96 per: set .

) . Content Reader Teacher's.Guide .51
L Sclence Reading Kit 89. ko )
S C ' | 4
Scholastic Book Services
. ’ ) ] , .- ¢
- Go-Reading An. the Content Areas.
SEE: English
/‘\-\
' / ’ o
- _ 1
) . o J
’/"-""N: ol
{
\\‘_:/
o
o . ’ .
— & »
1 ’ X
-




SOCIAL STUDIES

) . _ . ’ - A .
. look-Lab ’ )

'

- Individuatized Reading Series, Meltzer, Ida S.

w

-

Thx(s;rles provides reading-and language activities for students
in grade to 8. Features stories about famous Black men and women,
’ud events in Black history. Varied activities follow each story to
devélop concepts centered.around vocabulary.
Fry Readability - 6th-9th grade
#4503 Series A (10 copies of each of A books) $18.00
#4703 Series B (10 copies of each of & books) - 18.00

- -

Boy Scouts of America _ )

- Scout Skl Books Suf% Cole’, Rancy Oowles.
SEE: Health and Physical Education \

- Cambridge Book Company

- Qanu'i.dge Skill Power Seried. .
SEE: English

- The Reading Line, Reiter, Irene M. N ‘
SEE: English: '
Contlnental Press - . ‘_ ’
’, - Qutline Maps, Cockerille, Clara E.

sets-of liguid duplicating masters containing outline maps.
Ah”able in packs of transparencies as well, for teaching map ’
reading in all grades. ¢

— -. Duplicators 30$Tnnsp'arancies
Western Hemisphere $3.95 $24.50
Eastern Hemisphere " 3.95 24.50
. Junior High maps b.25 . 24.50 L -
Set of 60 Transparancies } 7 47.50 " .
-, . '/- . -
L] -* ’
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Educational Activities, flpc.

- - “owto Read 4n the Content A&eaa Insel, Eunice and A. N. Rabin. ’
'SEE: Math ’ h
[ ) @ t
. Educators mnkhm Service, "Inc. : e
Wcmmwn in Vanied Subject Matter, Ervin, Jane. ‘
SEE: English . .
_ . ] ™1

Follett Publishing Co._

- The Tuaner-Livingston Reading Series, Turner, Richard A.

€ r

} SEE: Home Economics Y
Globe Book Company -4
- Foams in Your Future, Goltry, M. .

wWorkbook that provides practical experience in readfng and
filling out 24 actual forms students will encounter in adulg life.
Each lesson begins with an easy-to-read introduction and a brief
vocabulary exercise.

Fry Readability - 6th grade _ ’
f0-87065-922-7 Sof tcover Text $2.25
Teaching Guide free -
- Getting 1t Together: A Psychology Book for Today's Problems, Harrison,’
Phyllis Anne. - \

SEE: Health and Physical Education -

- Living 4in a Consumer's World, Finkelstein, Milton and ‘Arthur Nitzberg.
SEE: 7 Home Economics

MNew Readers Press < - .
- Reading for Living Serlies.
. * Consists of 8 independent study units, each centered around a skill

which ¢ res reading or writing. Titles are: How to Read Maps; How
to Read ns; Instructions on Safety; How to Read and Write Personal
Lcttors, ‘How to Read and Write Business Letters. How to Use Telephones;
\ How to Use the chtionary and Other Réference Books; and How to Read
Newspapers.
Fry Readability - 7th -8th grade

< . . " Each unit $ .50
Series 4.00 .-

ERIC o 37
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I

'. Reader's Digest Services ) ' ) ‘ [
- Social Science Readen.

deven readers for grades 3 to 9 with a controlled.readability on
levels 2 to 6. Books contain high-interest articles on 4 major themes:,

~ (1) Family, (2)-Community, (3) Nature, and -(4) World. o, - -
- " Fry Readability - 2nd-7th-grade. ) N .-
Readers ) ‘ $1.65¢ - ot
Duplicating Masters . 3,96 per set
b Content Reader Teacher's Guide .51 @ : .
9.40

Social Scieénce Reading Kit . 8

-~

Resding Laboratory ' . "
- ‘The NewsRead Serles.

The series, based onm newspaper reports, is published in 3 sub~
series for use with junior high students. Each report is between 500
and 800 words long and focuses on a current topic of interest. Exer- /
cises are-intended to develop vocabulary and comprehension skills.

Fry Readability - 6th grade

Newsread/Newspeople . © . $49.50°

Newsread/Energy and Ecology = --49.50 -
“#Newsread/Variety Pak 39.50

Relevant Productions

L - Personat Reading Modules, Wylie, Richard E. ‘ '

" The modulegvare designed to increase reading interest by providing
information on important social and economic experiences. Each package
consists of @ cassette tape on one of five topics; 30 pamphlets with .
printed material and activities on the topic; and 30 reading skill ~
sheets stressing vocabulary, comprehension and critical thinking skills.

Fry Readability - 7th grade - ’

i ~
~—

Consumerism $31.75
. "_& 9 How to Handle Money -~ 31.75 S

*. Understanding Ads 31.75
How- to Read a Map , 31.75

- “ Interest 31.75

"1,
) .
[




Rlchardg, Frank E. .
- Famity Life, Prevo, Helen-

Soclal adjustment textbooks for the educable mentally Tztarded
provide examples of problem solving for persons of 1imited education
and low Income. Stress Is on.vocabulary and reading comprehension
development. ¢ - ’

4 Fry Readability - 4th-5th grad

110 Book 1
71N wWorkbook |
112 Book 2
nms Workbook 2

Scholastlic Book Services

- Go-Reading 4in the Content Areas.
SEE: English

- Seanch Visuals Sendies.

~ Social studies exercises for students read
grade level. Emphasizes study skills that improve understandiny of
social studies content. Includes the titles: Reading Charts and
Tables; Reading Graphs; Reading Maps [ and |1; Social Studies Reading
Skills; Critical Thinking Skills; Social Studies Crossword Puzzles;
and It's Your Verdict.

;:;\Et the bth 6th

-
»

Wor kbooks $6.95 @
- Seanch Simulations Seried. -

Two. volumes of classroom.activities designed to help students
grasp basic concepts in ecenomics and governmerit. The games get the
entire class involved in, solving sftuational problems that.deal with - -
government and economics. .

- . .Fry Readability - 3rd grade

#6146 Shipwreck and Other.Sea?ch\Goveﬁnment
' Simulations . :

#6168  On Strike and Other Search Economics
Simulations . o

{ss
.95 ’

_Scholastic Magazines, Inc.
b schotastic Seanch. - : T

-t ’

.A national magazine best suited for social studies classes. Inclu-

" ding dhterviews and reports. Regular features stress reading and study
skills; volups discussion; TV;-films; sports; and interesting facts.

¥

Student edition $2.10 per school year
Teacher's edition 7.00 per school year

]
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&hnc. Research Associates .
G&ttugLLt Toggﬁw!. Goldberg, H. and B. Greenberger,
SEE: EngHsh . .

< SRA Basic SluL(A Series, Naslund, Robert

- - Series provides learning ma—terlals in 4 major skill areas for

- individual instryction in the social studies. Kits, designed for
remedial instrugtion, emphasize the study and interpretatiomongual
nterhls (maps, grlphs, charts) .

J

Kits ~§160.00 . . . F
Specimen set © 5,580 . .

Pupil Booklets .88

Teacher's Guide” =~ °~ 3.00

.'ubston walch

-+The Nmmpu Comes to the CLa.AAlwom Lowell, Stephen S,

. . A sourcebook for teachlng with the newspaper in grades 6 through
12. Includes 205 student activities that can be used In several con-
tent areas. .

#R1536-3 Sourcebook $ 4,00
FT1950R-3 Special Newspaper Pacl?age ~ hé.00 .

—’w Walch, J. Weston. L - ¢

i A worktext that explams the nature of propaganda: what it is,
who uses it, how to recognize it, and how to cope with it. Activitles
encourage reading from varjous sources for more information. Dis- ®
cussion questions aimed at improving comprehension,

Fry Readability - 10th grade

(9

FRISA3<3 Text 1§3.25
- Reading Bewond the Headlines, Cramer, Ward.

A workbook providing skills needed to read 'the\‘neuepapei' intel-
ligently. Texts emphasizes critical reading-thinking skllls
Fry Readability - 10th grade

21551R-3  -.Text $4.00

»




Argus Communications

g -, Lifeline. . —
Sy .. SEE: English N .
3 w b . ’ ¢
| e .
Book-{a .
" - Let's Talk About Drugs, Collins, Claris. : . ,;
SEE: Health

Bowmar i 4

- Play the Game, McAdam, Robert.
SEE: Health and Physical Education

Globe Book Company . - 1
|
1

c
"- Getting 1t Togethen: A Paychology Book for TEHEQ'A Problems, Harrison, = "o
Phy111s Anne. .
SEE: Health and’ Physical Education
Scholastic Magazines . AN
* , ,l \ ‘

- Scholastic Search. . |
SEE: Social Studies y
.P Science Research Associates :

- Getting 1t Together, Goldberg, H. and B. Greenberger. - . .

SEE: English




N ~  APL AREAS
C ’ COMMUNITY RESOURCES , R
" Boy .Scouts of. America . . - .
- Scout Shill Books Series, Cole, Nancy Cowles. - e
SEE: Health and Physical Education S

* o
N

Follett Puplishing Company .
- The Twwer-Livingston Communication Series, Turner, Richard A.

( A series of.138 structured lessons contained in 6 workbooks for
’ students in grades 8 to 10. The lessons help students to understand i - |
* the facts, concepts and opportunities in the world of modern commun- |
. ication. -
Fry Readability - Sth-6th g
[ - The Television You Watgh $1.20
: ‘ . The Phone Calls You Make 1.20 - = .
§ The Newspaper You Read 1.20 . . <
* The Movies You See 1.20 . ..
‘ The Letters You Write 1.20 | —
) The Language You Speak 1.20
‘ Teacher's Guide . 1.65
r - The Tunner-livingdton Rading Series, Turner, Richard. .
SEE: Home Economics .
Harcourt, Brace, Jovanovich
. - How to Read Your Newspaper, Smith, Ruth B. and Barbara Michalak.
SEE: Social Studies ‘
4 L . <
- Making Contact. Series. - e e
B: English ’ .
: | P ¢
New Readers Press '
’ ' ~ .
- Reading forn Living Series. , .=
- SEE: Social Studies - :
. . ‘ -
Reading Laboratory -
- ’ v. ' ‘ =
- - The News Read Seaies. ‘s

SEE: Soclal Studies




L
= 7 Relevant Produttions
5 ’ - Personal Rmdgg Modules Senies, Wylie, Richard
e .. - SEE: Social Studies o :
. 1 . -

’
% v

L . Frenk E. Richards Publishing Company
| - Family Life, Prevo, Helen.

SEE: Soclal Studies -

Troll Assoclate;

Cad
- Look 1t Up: How to Get Infonmation.
N “SEE: English
A
'S
J. Weston MWalch
- Propaganda, Walch, J. Weston.
SEE: Social Studies
- Realding Beyond the Headlines, Cramer, Ward.
SEE: Socid! Studies '
>
3 G' i
Y E

E

o

\
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-Boy Scouts 6? A-nrlca

- Y

=g

- Scout Sw Boolu Sernies, Cole, Nancy Cowles

-

, , " CONSUMER EDUCATION
L : * . F- A
‘ .

~

SEE: Mealth

- Fearon Publish!ngggoapanl

-Pgaw.Leau and Sho

’

Weaver, Ann A,

SEE:

-

.Follett Publishing Company
-~he Tagnen-Livingston Reading Serias, Turner, Richard.

Home Economics ' ’

SEE:

N

Globe Book Company

Home Economics -

- Forms 4in Your Futuhe, Goltry, M
“SEE: Social Studies

7/

-«

\ s / v

- Living 4n aﬁon&uﬂle}l 4 Wordd,. Finkelstein, Milton and Arthur Nitzburg.

" SEE: H%e Etonomscs\

H
Sy

Reading Labora to!’l

Sen

- Newowd Sﬁcu «

" SEE: Social Stuges

Relevant Productions Al

- "Personal Reading Modules Senies, Wylie, Richard E.

SEE: Sociwl Studies

LY A
B

?

Frank E.° Richards Publishing Company

- M&, Prevo, Helen.

SEE;,

- The Getting Alomg Series of Skilfs, Meoney, Thomas J.

Social Studies

'SEE: Career Education

¥

44

[~
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- . or P Hudson, Margaret W. and Ann Weaver Major.
" SEE: 'Career €ducation ‘
:'" Using Wﬁ; il

A serles of b workbooks dealing with money concepts,.skills and /
management. Each book includes many visual descriptions to help slow . -
learners understand money management.

-

- | Fry feadabl1ity - 6th grade o :
Sl S . ; - ©
fnn Counting My Money , $1.75 *
. #1717 Making My Money Count 1.75 . .
e ~ #173 - Buying Power 1.75

- 174 Earndng, Spending and Saving 1.75

v

J. Weston Walch

- Prppaganda, Walch, J. Weston. R . 1

SEE: Social Studies *

-
- Reading Beyond the Headlines, Cramer, Ward.
N . SEE: Social Studies




P
GOVERNMENT AND LAV

Follett‘?@ltshlm_y_7 B .-
» The Tuaner-Livimgston Reading " Senies, Turner, Richard A.

_SEE: Home Economics >

- FM in Yourn Future, Goltry, M.
SEE: @ocial Studies

~

Globe Book Company

ing Laboratory .

~32 Nesssread Svuu
\ SEE: Social Studies %

\

Frank }\ Richards Publishing Company

.

- FMA Life, Prevo, Helen.

SEE: Social Studies

Scholastic Baok Services

- Search Simulations. .
SEE: Social Studies n
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HEALTH

- Book Lab .Incorporated

- Leg/s Talk About Drugs, Collins, Chris. o -
‘. SEE: Health and Physical Education - ‘

£

8oy Scouts of America

- '
- Scout SkilL Books Series, Cole, Mancy Cowles. ~
SEE: Health and Physical Edu\cat!on
. {

/

‘ _/
Fearon Publishing Company

- Planning Meals and Shopping, Weaver, Ann A.
SEE: Home Economics

Globe Book Company

- Goé,mg 1t Together: A Paychology Book fon Today's Problems, Harrison,
Phyllis Anne. .

SEE: Health and Physical Education

1

Reading Laboratory

- Newsnread Series’
" SEE: Social Studies C Fo

Frank E. Richards

- Family Life, Prevo, Helen. ‘
4 ,

SEE: Soclial Studies

\ - -

o
)

e




OCCUPAT |ONAL KNOWLEDGE

-

Follett Publishing Capagy ’ -

. -

- Ascent/The World of Work Series, Dare, BeatrTce F. .and Edward J. Wolfe.
~SEE: Career Education ? ..

s
s ‘.

. = The Tuwner Career Buidance Series, Turner, Richard A.

\éRC"‘“f Education
- The Taaner>Livingston Reading Series.

- SEE: Home Economics

Globe Book Company

&w Ina Day’'s Wonk, Baygel!l, Miriam Levitt and Anne Ackerman.
SEE: Career Education

Emglish on the Job, Carlin, Jerome and John T: Ellsworth.
SEE: English ‘

Forms in Your Future, @6ltry, M
SEE: Social Studies

L

Pathuays to Careers, Karlin, Muriel, Schoenbl"m and Morton mrggles.
SEE: Career Education ) ’

Vocational English, Jochen, Albert E: and Benjadin Shapiro.
SEE: English |

McGraw-Hi 1l Book Company

- What Job Fon Me?

SEE: Career Education

Frank E. RiChards Publishing Company

- Fanity Life, Prevo, Helen.

SEE: Social Studies

- The Getting Along Senies of Skifls, Mooney, Thomas J.
SEE: Career Education ~

M_ML{_M_P@_D@_, Hudson, Margaret W. and Ann Weaver Major.

SEE: Caroer Education

487
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- On the Jolf, Hud
SEE: Career Education
-
Scholastic Book Services
P _Sc_u_dl_ Simulations .
- SEE: Social Studies .

, Margaret-¥W. and Ann H. Weaver.

Scunuaumch Associates - The Job-Ahead, ‘Goldberg, Hernan R and

T WinTfrad T, Bremver. ~

— SEE: Career Education

g

-
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PROFESS |ONAL MATERIALS

o

- ’ S . \>
» Tbe following is a list of professional materials whose purpose is to
ald\the content ared teacher in implementing reading. instruction in his
* classroom. The list is alphabetical f;rs,:, by publishing company and second,

by ('t“. - %

'mmf-usm Publlshllm

- Teaching Reading .in the Middle Grades, Smith, Richard J. and :
. Thomas C. Barrett. , .

Vritten for teachers of grades 4 to 8. Suggests means of
) providing developmental reading instruction in any classroom.
> Describes the process of reading and its deva!opnenr. Suggests 7

-

diagnostic procedures, activities -for the classroom, and methods
of instruction. $4.95.

Allyn and Bacon, Inc.

-1 ving Reading {n Everu Class: A Souncebook for Teachers, Thomas,
Ellen Lamar and H. Alan Robinson.

- 1
|
!
|
|
|
|
\

Text describes how every teacher can be a teacher of reading.
Makes suggestions for reading instruction in specific content areas.
Includes: motivating activities, teaching procedures, practice -
exercises and enrichment activities. Defines specific radlng skills: |
and. provides suggestions for their.development. $20. 00 // B

o4 . -

- Reading Activities in the Content Areas, Plercey, Dorothy.

¢ . Special emphasis is on langusge as a means of thinking in the
content areas. Text offersQuidelines for the teacher to combine
. instruction of content with instruction of the learning process.
Gives techniques for tgaching and activities for learning through
the language of the subject area. .

4

American Book Company

~

- Helping Children Read Mathematics, Kane, Robert B., Mary Ann Byrne |
and Mary Ann Hater. ) i

Text provides suggestionj\fqr helping students acquire the skills _
* needed to effectively read the language of mathematics. Includes 3
hints for instruction in the reading of work problems, the inter-
5 pretation of symbols and the use of readability forpulas to assess
the reading difficulty of math materials. $2.80

.

ERIC 50




4 . . S

tal Press Inc. . .
- M/EVMMMM in U.ﬁg, Lechtman, Marilyn. '
\ A test to measure functional literacy on nine reading activitifm - <

vsed In daily life. Intended for diagnostic or evaluative purposes
with students in junior or senior high as well as Mearners.
Total cost of package - $43.00

-

Croft-NEI . -
f 7 - The Reading Letter.

7
.

A twice monthly publication gives teachers new techniques to
reinforce reading instruction, improve reading comprehension and
upgrade student reading abilities. ~

" Annual Fee:

.7 1-h subscriptions $

48.00 @

. 5-9 subscriptiaps +39.12 @

. 10-24 subscriptions 36.00 @
25-59 subscriptions 34.80 @

Florida State Department of Education
- Physical Education and Reading: A Winning Team,

. Samples of act;vities that can be used in pfiysical education h
classes to improve reading skills. Activities aim to develop ,
perceptual, decoding, vocabulary, comprehension and study skills. $.51

- Reading the Language 04 Mathematics.

A source. book for teachers of mathematics to acquaint thes-with
specific skills that students need to read mathematics effectively.
Includes vocabulary, comprehension and study skills as wel]l as sample
activities for practicing those skills, §$.41 - -

.
] ?

-szm. .

A téacher source book for acquainting science educators with
reading terminology. It includes: activities for science reading,
.diagnostic procedures for determining student skill needs, and a
’thod of determining readability of materials (Fry Graph). §$.b1

- Socdial Studies and Reading. . .
_— . ) , .

A source book for helping the social studies teacher to provide
the student with skills needed to-read social studiés materials. Spans
several grade levels (7-12) in & skill areas: (1) vocabulary develop-
‘ment, (2) comprehension skills, (3) critical resding skills and (4)
study skills. §.41 ’ . -

’

RIC = - 51




Holt, RineKart and Winston

- ) . ' . Pg. 1.66

Pl

. - Englisk in Black and White, Burling, Robbins. -

in the classroom. $4.95

~

\ ’

Text focuses teacher attentjion on the non-standard English

'\ ~dilalect spoken by Black Americans. Althdogh most of the book Is a

description of Black dialect as a variant Form of English, the last
2 chapters consist of suggestions for dealing with Black dialect

instructional Objective Exchange

: -

language Mts: Study and Reference Skills, Teague, Catherine.

A compilation of instructional objectives and measurement items
for the-language arts, grades K-12. Objectives are intended as a
source for the language arts teachec to be used as supplements.to
his own course objectives. Language Arts - $8.00 -

International Reading Association L/\

Improving Reading in Science, Thelen, Judith.

A practical and theoretical guide to teaching reading in scignce.
Emphasizes the learning of reading skills need to understand and apply
scientific concepts. Includes: diagnostic procedures (cloze, inf 1
reading inventories) activities, reading guides, practice exercises
and evaluation procedures. $2.50

- ~
Language Differences - Do They Intenfere?, Laffey, James L. and
Robert Sherry. .

A collection of papers written for the teacher of linguistica
different children. Intended to make teachess more sensitive to the
learning problems of culturally and linguistically different students.

$4.50
Reading for the Disadvantaged, Horn, Thomas D.

13

A collection of papers written by ceading specialists, Hngu!sts,‘“b

soclologists and psychplogists about linguistically different learners.
The book is written in 3 parts: (1) backgrounds and language, (2)
languaye pattggns of particular groups, and (3) implications for
teachers. $4.50 N,

Tea&ﬁg‘imm MMJ Earle, Richard A.

Focuses on\'the importance of the reading of mathematics tc; the

" successful development of mathematical concepts. Intended as a

practical and useful guide for the mathematics teacher. Presents

methods of teaching symbol perception, vocabulary development, problem -

solving and relationship analysis. $5.00

/ Lt
4

-—
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- _u.c.h_uggm as Concept Development, Henry, George H. -

[y

An Inquiry Into affective thinking as it applies to the, teachlng
of reading. Fuses reading skills into the logical processes of
learning. Most useful for teachers of literature.. $3.50

) .
(4]

Charies E. Merrill Publishing Company ' .- !
- Comprehensive High School Réeading Methods, Shepherd, David L.

!

~fuﬁ
"Text enphasizes specific and practical methdds a teacher can use

to combine readtng and content instruction. Chapters on specific

content areas include guides for diagnosis of student abilities

well as suggestions for increasing reading ability. $11.95 \’25‘\\\

M -

National Council of Teachers of English .

- Discovering American véilecté, Sherry, Roger W.

A description of American English with statements about regional
and social differences in pronunciation, word usage and grammatical

form. Intent is to foster a healthy teacher-attitude toward linguistic ~
differences. $1.25 :

(2

/
Prentice-Hall, Inc.

- Teaching Reading in Content Areas, Herber, Harold L.

Text is intended to guide teaghers in'he)ping students use reading
as a tool for processing content area reading material. Presents
methods and materials for developing reading skllts in any classroom.
$10.95.

- Success With Wonds, Herber, Harold L.

Purpose of the book is to help students acquire 3 good under-
standing of the basic vocabulaty in & major academic .areas: " English,
-social studies, math and science. Vocabulary esercises are presented
in the form of games, puzzles and problems. $1.95.
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F INQUIRY FORM A

] 1 would like additional information on the

Hame *
Address =
y i Sate Zip
School

* Grade Level
Locstion N 0
4
Please mail to: - -
Content Area Reading Project
The Pennsylvania State University
213 Gedar Bailding )
University Park, PA 16802 -
- -

L}

PROJECT SUPPORT

Thue workshops are made possible by a grant from
* the Division of Adult Education, Pennsylv De.
partment of Education and the Penn:)hiya

- Legislature’s annual appropriation to the Un:
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OVERVIEW OF THE CONTENT-
AREA READING P'ROJEC'!‘

Junior high school students need reading skills to
learn concepts in the sciences and.the artgéathema-
tics, physical and social sciences, fine arts, and practi-
cal arts), Students in Adult Basic Education (ABE)
programs must be able to apply reading skills both
inside and outside the classroom. However, teachers
of junior high school students and adults, though well
versed in the content of the courses they teach, often
bavenotrecexvedspeczﬁcu‘qnmgtoteacbneceoury
reading skills in their subject areas.

mxssenesofﬁﬁeenworkshopsxsdemgr‘)edtohdp

these teachers to (1) identify the reading skills needed,

(2) locate and develop 'suitable materials, and (3) carry

out a more efficient and effective program for their

students, through an in-depth study of reading as re-

lated ta the suljects being taught The workshops are’
planned so that teachers of various subjects may meét

with project staff members to discuss common read-

ing problems exhibited by their students. Teachers
will work in gmall groups and individually to learn and

apply related readmg techruques in the tontent sub-
jects. .

A unique facet of this project 1s the availability of
project staff members to visit classreoms. They will
provide help to teachers in implementing newly
learned teaching techniques and in mutually evalust-
ing the changes which take place in the learmung envi-
ronment. Teachers will view classroorh models of var-
ious teaching techniques as a result of this series of
workshaops. These teacher-tested models will be
shared among workshop participants. Teachers

" throughout the Commonwealth of Pennsylvania may

receive further information through a progrim of
state-wide dmsemmztlon ¢

WORKSHOP SCHEDULE

Content Area Reading Project workshops are
scheduled approximately every two weeks in three
junior high schools in the Commonwealth of Pennsy)-
~vania. The sites were carefully chosen 10 reflect aa
urban, suburban, and rural population. The schools
include: v

URBAN

Hamsburg Middle School
Hamsburg City School Distriet

) 'Y s




SUBURBAN
“Park Forest Junior High School

Waesterly Parkway Juruor High School
State College Area School Pistrict

IUR.AL

Penns Vmey Junuor-Senior ngb School
Spring Mills
Penns Valley School District -

An important component of the Content Area Read-
ing Project 1s service to Adult Basic Education
teachers. Currently, teachers are included from

Adult Learrung Center, Harnisburg
Adult Basic Education Laboratory (ABEL)
Adult Learming Center, State College

Each three-hour workshop will include discuss.on of
several re#ding skills and/or problems which have
been identified by teachers and project staff D:fferent
grouping patterns used dunng the workshops wil
demonstrate effective teaching procedures Audio-
visual matenals and media presentatiors w:ier.hance
- the development of workshop top:cs

The workshops will place special emphes:s or. diag-
nosing reading problems experienced bty ciidents
who use a spoken language other than Standard
English and on prescnibjng learring act~:ues de
signed 1o both enhance skill deveiopmer: arnd retamn
cultural nchness and divers:ty

TeacHers 1n Adult Bas:c Education programs expen-
éhce many of the same problems as do skcordary-

levebgontent area teachers However, this1ga un:que
learning environment "A special feature of the work-
shops will be a well-defined effort to prov:de exper:-
ences whereby Adult Basic Education teacrhers can
develop the requisite skills to successfuliv"attack the

reading problems of adult students

Sample topics from the worksho?)s NGeude
Questiorung levels and strategies .
Use of readability formulas -
Informal reading inventories arn.d other d.agnhostic
tools

Research skills

Motivational strategies

Vocabulary development techri.ques

Mater:al assessment and selection
Comprehensxon skul development

Bxlmgual, multi-cultural emphasis

60

SPECIFIC OBJECTIVES

The Content Area Reading Proyect 1s designed to help
teachers to

Prepare informal diagnostic procedures for assessing
the developmentlof reading skills 1n a content area

—~—.Develop teaching procedures (units, LAPs, etc.)

—

which integrate reading skills and the content ared

Develop teaching techniques for different levefs and
p.rposes

Identfy and evaluate readability levels of matenals in
their content areas

Study and evaluate I'nguistie differences 1n their stu-
dents and matertals
Use these techn:ques in their classrooms and apply
specific procedures 1o meet the diagnosed needs of
ind:vidaal students

MATERIALS AVAILABILITY

Mode! teacher matenials May 1977
Annotated &
Ad.ul» Education
Junior H,gh School

:biiography
Immed:ately
March 1977 .

YVal:dsted evalsat.on matenals July 1977 '

CONTENT AREA READING PROJECT '
CO-DIRECTORS

E.nice N Askov, Ph D

Aszsociate Professor

Readir.g Center

D.v.sior. of Curricaium and InStructon
Tr.e Pernnsvyivan:a State L‘r..vers&}(

Mary M Doupuis, PR D

Ass:istant Professor

Read.ng Center - .
D.vision of Cusricuiam and Instruction
The Pernsyivan:a State University

-
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Dr. Paul E Bell Scignce or. J. Davk BS}Ie, Music

" 179 Chambers - 865-2161 ° 257 Chambe®h - 865-0418

Dr. David 6. Carter, Education Admin. Dr. Edward R. Fagan, English

316 Rackley - 865-1488 165 Chambers - 865-6321 °
- .

Dr. Lester S. 6olub, Bi-Lingual Dr. Ralph 7. Héimer, Math -

‘145 Chambers - 865-2430 171 Chambers - 865-6321

Dr. Donald W. Johnson, Instructional Media Or. Thomas E. Long, Vocatioﬁal Ed.

211 Mitchell - 865-7675 248 Chambers - 865-2597
. . |
. Dr. Huf¢y R. Nelson, Social Studies Or. Rabert W. Ott, Art ) <
146 Chambers - 865-2430 273 Chambers - 865-6570
- ' , ' E
Dr. Elizabeth M. Ray, Home £conomics Mr. Gerald G. Robine, Special £d.
212 Rackley - 865-5441 119 Special Education - 865-1304
. .
Dr. John M. Shemick, Industrial Arts Jr. Marjorie E. Ward, Special Ed.
169 Chambers - 865-2161 309 Cedar - B865-1622
201 Chambers - 865-0471
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Objective 10: Developing a Case Study L . . .

This objective 1s designed for teachers activdly teaching in a secondary -
school or.a otudent vho will be in contact with students on an organized basis.

Prepare a diagnostic report on a scudent including all inforution that_
you could use in determining what and how to teach this studegt. Some areas to
investigate are listed below. Organize your report as you think best.’ It does
Dot have to be a lengthy paper. Outline format is acceptable. Be sure to con-
cloude with your own analysis of the data you have gatbored and your recommendations
for teaching your sudbject to this student.

Procedures for gathering information are up to you. Iatefviews with the
student and observation of him in different situations sre importsant. ‘You can
check with his teacher(s), counselor(s), and other special personsal. You may
- have access to his private folder (but beware of the confidential material in
there!). Other procedures may be used as necgsu;y‘ —

Areas to investigate:

V4
1. Bis attitudes: toward schoql
your subject
- - . reading
, any other pertinent areas .
2. Bis interests: courses elected
. books read i
movies/TV vieved 3
qut of school activi:ies/i"terests

extracurricular activities ‘ 1

-

3. BHis previous achievement: i{n your subject (gradaa. test scores, etc.) »
in reading

4, His fluency with language, his ability to articula:e ~
does he speak fluently?
vith a dialect?
can he express himself clearfy? .
s does he take pabt in class willingly?
using language confidently?

S. His behavior in class, out of class, vherever you can see hia
’ does he get involved? participate? .

is he eager? active? willing to do things? 1nteruCed’
record ca-e‘nt' on his behavior to analyze later.




Pg. 4.10

- Objective 10 - p. 2

- 6. His family background relevant to reading:
(1f you can get the 1nfo) . .
What ard his parents’ occupations? educational level?
" reading materials in tho home?
* siblings - sex, grade in school

7. Diagnostic material on h.é reading problems in this content arca:

IR and/or cloze test

vocabulary, study skill checks
. comprehension questions

higher level work (critical or creative rea.din;, ete.)

r

P

. 8. Any other obgervations or informition relevgnt to his success in
ruding and your subject.

~—

‘

/

ot
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WATHEMATICS - GROUP READING INVENTORY

m moVZD D T A mae.
Vel o o vrn- -
MR .,G... P-L.‘\:‘R. IC.,""“

-—ag

From: David L. Shepherd, rehenstve High School Reading Methods.
Ohfo: Charles £. Mermri u ng ny, s PP.

\

~ JFrom: David L. Shepherd, rehensive High School Readin Methods.
K Ohio: Charles E. Herms%‘l Publishing Company, 1373, pp. 26-27

t

EMGLISH - GROUP READING INVENTORY

cnmepua
ap =9 COIYRIGIT RESTEZC..La0

ST EBIOTED 7E
_ // , .

From: David L. Shepherd, Comprehensive High School Reading Methods.
\ ~ OhioY Charles E. Herrsil Publishing Company, 1973, pp. 21-22
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- INFORMAL FEADING INVENTORY

Koller and Couse ) - )
Holt, Ringhart, & Kinstom, Inc.; Wew York, 1965.

-~

© e~

; Removed cfue to very poor reproducibility. (S

- CLOZE PROCEDURE

. This exercise is designed to predict your ability to understand materials
in the' textbook. The sample paragraphs below are taken from the text. Fill in
the blanks with the word you feel is most appropriate. There are no time limits,
so feel free to take your time in £filling the blanks. The purpose of this exer-
cise is ouly .to see if you can handle the -text and will not affect your grade in -
any way. ..
. EEERER : . .

Primary groups ara distinguished by the quality of relationships that exist
smong their ciembers. These rclationships are of an intimate, personzl nsture,
involving the total personalities of the participants. Pariliar primary groups
include femilies and children's play groups. (Close friendship groups are also

E

- -.g .

. e r—————— ) \n
Generslly, primary relationships aroust streag amotional responses in

peopls. The meobers of a primary. group provide each other with love and affection.

But st the same time, they are capeble of hurting ome another deeply vhen they
sct in a thoughtless manner. Because of their intimate character, primary groups
tend to be small in size. Generally, no more than a handful of people can asin-
tain very close ties with one snother over™a long period of time. -

- ' - . 66




“BPORML READING TNVENTORY' . ‘ ‘

te

* Nomg Economtos - -  Pg. 4.29
+* Glokhing and Textiles : oo
; -Twcm SEWING BOOK : ~ : ‘
Resowed to very poor reproducibility. . . .

INPORMAL READING INVENTORY

.. Text: MODERN ELEMENTARY ALGEBRA , g
£~ ' - Bugene D. ¥ichols o ' o

Instructions:
This {s a test to measure your skills in reading mathematics in general and

- your math book in particular. The regsults will allow use to be better sble t -

. Pplen your ouwm course of study by indicating in what areas you are strongest and

" in what areas you are weakest. Each series of questions 18, designed to me&sure

particular skill as indicated by the headings which precede each group of

uvestions. Polloy the directions carefully. Be sure to try to amsver all
quastions. R

The first you take is called a cloze. Do rot use your book when taking
this test. The cloze exercise is desighed to determine the reading level of your
text book as it relates to you. The cloze exercise will also give some indication
of how well you can handle the vocabulary of the book.

f The instructions for the cloze test are as follows. In the pusage'on the.
next page words and symbols have been left out. You are to fill in the blanks
with words or mathematical symbols (like numbers, +, *, and so forth) so that the
passage makes sens<. Use other words or phrases in the passage to help you decide
how to fill in the blank. You hawq 20 ninutes for this part. Plecase begin.

. Part 1
Sets - Introduction Cloze Test ; ] \

In every conversationm we often speak of collections of things as objects.
Por example, you might to refer to 2 of books in the or your
school,  or . the pencils in your , or of the students your school,
or of - boys and girls in United States less than _7 years of age. . -
of thise groups of is a set. Ve agree to think of
set as a collection objects. A description will given enabling us
to “whetber or not 21 belongs to a given

-

Consider the following:

set consisting of the ___ 1,5,10, 0

: the set of the students in class

: the set all desks in this

- ' . .

Now consider three other :

D: the sat of __*  natural numbers, that is, 22,3,4,5,...
: the set of all natural numbers, that is, __4,6,8,...

F: set of all odd aurbers, that is 1, . ,5,7,...

R Y

The thteewon___J_LW of ,

nusbers continues in pattern. It should be for you to see
pattern’'in ecach case . to decide how to

ERIC : |
e oo 60 ' - ) 6 7




Part ]I

, : y Pg. 4.30
'V‘ <
) Answers, to Cloze .. |
1, need 11. objicts 21, 2 32, the
2. collection ° 12, wil¥®°- 22, comsisting 33. natural
- 3. 1library 13. a 23. this ) 34. 3
& OF 4. of . 2. of . 35. dotd
e desk A 15. be 25. room - 36. page
6. 40 - ' ~ : 16. tell 26, sets .. 37. sequence
7. the ,° ° 17. objéct 27, ajl - 38. this
8. the - 18. set 28.- 1 ] 39. easy
9.1 A 19. the: 29. E 40. the
10. Each L 20. numbers 30. even 41, and
“ : ©31. 2 . 42, continue
Reading Levéls: ' _— - .

Independent level = 60% = 25 correct -
Instructional level = 40% = 17 correct
Frustration level = below 40% = less than 17 correct

.
.9

‘Directions: - Turn to page 34 and 35 in your text book. Read both pages stopping
at the bobtom of page 35. Then answer the following questions You may refer -
back to the passage for the answers. -

PAGE ORGANIZATION AlD LOCATION oF INFORHATION

1. Where can-you fiad out what {this passage is about without actually reading it?

2.' If you were asked to explain the associative property of addition, where in
this passage would you look?

3. What are the 3 basic properties discussed in this passage? What has beep done
to make these properties easy to locate?

4. WVrite the mathenaticzl expression of the coggutative property of multiplication
given by the author. j -
Y ¢
COMPREHENS ION

5. Give an example of the commutative property of addition.
6. State in your own words what the associative property of addition says. .
7. Give an example of an operation wnica 18 not commutative.

-

Directions. Now read page 119 and all but the last 2 lines of 'page 120. Yhen
answer the following questions. You nay refer back to the passage whenever neces-

sary.
HATHEHATICAL WORDS AND THEER HEANINGS . - .

han o

8. From the first paragraph of page 119 pick out all of the mathemetical wotds .,

and vrite then below.

e —————
4
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9. Belect the best answer. Mathematical words like "tern" and "expression’

i'(a) have precise mathematical 'nnaanings which are somécims different from the
rdinary English meaning L .
(b) have peny different mathematical meanings but only one ordinary_English

meaning . .
(c) have.exactly the same meaming when used as mathematical words as vhen
-+ used as ordinmary English words in everyday speech. .

Use the following words in two sentences. In one sentence use the word as
it is used in mathematics, and in the other sentence use the word as- it is
ugsed in everyday language. ’

YEXPRESSION" ., ’
Mathematicsl Sentence -

Ordinary Sentence - -
‘ .
YPTERM"

Q' Hathemtical‘ Sentence -
-

Ordinary Sentence -

- : ; )
INTERPRETISG AND IRIDERSTANDING MATHEMATICAL WORDS AXND SYMBOLS “
11. 'Write in words what the open expression "53+7X=12X" says.

How do you s‘ay im words "(-2)'(4) = - 18,
A _ 2
¢

/

Write as a mathematical cxpression the statement "6 times x minus 4 1s
equal to,fourteen thirds.” !

-

Write {n words what is meant by the expression "x.x7y." (You may refer
to page 34 to find the meanirdg of the symbol "¢" {f you do not remember.)

.

MIAR mza.q AND IMPOKTANT DETAILS

15. What do ybu think is the pmain idea of this passage?

%.6. To what par.’ematical words on page 119 is thc author trying to call particular
. attention? (This question refers to the whole page, not just the first

‘ ) Pa;r§87~'3|’-h- ) . - m“‘w

-17. Bov tan you learn the meanings of thesé special words?

. what do yoy find 1is true about the expression 5x+7x v ression 12x
when you replata x b% any ntnber? v

-
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- A . t ‘
Directions: Read the following word problem (from page 216) which is reprinted
belcw. Tben answer the questions concerning tii; problem.
\ 44 .
Mr. Games has dice, Srbles, and coins, 136 of these objects in’all. If
thé number of marbles {s twice the numbar of dice, and the number of coins is
five times the number.of diec, how many of each kind does he have?

TECHNIQUES OF READING MATEEATICS

- -
~

» : ' ' .
19. When you read a nathematical passage pr word problem, should you try to
read it as rapidly es possible7

20. 1Is ome reading of the problem emough for you to completely\ﬂ;derstand how to
* solve the problcm, or should you read the problem more than once to get all the
details? s

Why might this nathepatical selection ba harder to read than a passage of
equal size written in ordinary English?

—

22. Bo you try to undcrstand all the relationships between the number of dice,
marbles, and coins in your head, or would you try to use a pencil and paper

to help you to sort out the information?
e 3

~PROBLEM SOLVING

-+ 23, What is given in the problem?

L

'24. What are @ou asked to find? %
25. HhHow many different kiads of objects does Mr. s have?
x1aes

26. How rany objacts does Mr. Games have all &%ogether?

’

UNDERSTANDING RELATIONSLIPS

Let x cqual'tﬁz number of dice that Mr® Garocs has.

27. Ia terms of x, how nany narbles-arc there?
. .

28. In terms of x, how oomy coins 3re tHere 27 .

' 29. Write a mathcmatical cxpression (or open expression) which says that'the aun

of the numbet of, coins, marblca, and, dice is equzal to 136

30. The phrase ''five times the ‘number of" in the proplex tells you that if you
knov the number of dice you could fiad the number of coins by (division,
K subtractiog, nultiplication, addition) Choose ome.

COMPUTING : '. .
Let x¢qual the nurcber of dice that lfk. Gamcs,bas: 1f we kﬁ%w that 8x = 136ﬂansverv
the following questions. < . { .

31. What vakue should x be replaced with'to dﬂke the exptesnidl 8x = 136 a true
expression? (Zour answer will be the: number of dice.)

32. GBow nady marb]les and coins does Mr.-7!ﬁes ‘3v@?

'

33. cCan ygu-check your answers to show you aredgprzect?
. ’ R Y




‘oo ' . ' Pg. 4.33

Answer Key
Beading Passages - |
' 1. Read the passage heading written in large bold letters across the page.

4

2. BRefer to tha bottom of page 35, the last péragraph, under the subheading
« * "Aggociative Property of Addition.” T -

3. The associative propg%ty of addition, the coommutative property- of additionm,
and the commutative property of multiplication are the 3 basic properties.
Each of these properties is discussed separately under large subheadings
indicating the name of the property. ot

&, x .y Xy*y.% : !/ —

5. S5+4=4+5 — -

$." The associative property for addition says that whenever three numbers are
addéd ‘together, they can be grouped and added in any order. That is’
(x+y)4+z = xt(y+z) = xty+z )

7. Subtraction is not cormutatlve because 8-3 = 3-8

N

8. nuoerals, algebra, varizbles, equal, va;ue,-coqaute,'exyressiogs (Student
pust have at least 6 of these to get credit)

9. (a) ] 4
10. M.S 2x+1=5 {s called a mathgmatical expression
0.5. Jeff uses many corzon forrs of exprebsion in his writing
M.S. 2ab and ¢ are terms ofgthe expression Zab+cmd
0.S. This is the third terz of the school year

. (The student gets 1 point for having M.S. and O.S. correct for one wild,
2 points- for all correct. %o points given for other situations.)

11: "Pive tipes x plus seven tipes x is equal to twelve .times x.”'

»

>n,;L3;.“TNQEES1Y¢“FHQ,Ei?ﬁ%.ﬁ??ﬁ.éﬁ.?&??;.§°.negatiYe eighteen halves."

13, "6x=4m 14" .

i 3 “a
‘14, "For every-x, X 1s grezteflthan 7. ’

15. Terms and axpéeséions in a;geﬁra .t
16. wvariables, value, expressiéﬁs, tern, Thesc are italicized.
12.}.The author defincs these terms by context when they appear on page ‘119.
18. Sx+7x and 12x aze equal for ghery/valye of x. So Sx¥7x = 12K ’

) 19. No, re’gfi slowly for r:.-eaningZL '

+ . \ “
20. Bo, read thé prowlec again uatil you understand the relationships iavolved
and .the quecstion being asked. Distinguish belween what is given and what '
you are asked to find. g o .
21.' The mathematical selection is odore difficult to read because ta understand B
it you must undurstand the ocanings of technical pathematidel words and - |

syocbols, be able to\:ranslatg'the relationships given in the p;pblec into
pathematical expressions o

N

, |
22. * You should use a pencil and paper to help sort out the information. ﬂ
. : , _
ERIC. " ST, '
1 = . . ’ l . s
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- 23. It is given that Mr. Games has 136 objects consisting of dice, marbles
snd coins. Purthermore, there age twice as pmany marbles as dice and five
5 times as mamy coins as dice. < - . .
-. *24. Find how may of each kind ‘of object Mr. Games has. L
] 25. There are 3 kinds of ‘oWje'cis - marbles, dice and coins
™~ 26. There are a total of 136 objects Lo : .
© 7. 2 -
5 N 28. 58 Al .
29, x+2x+5x=136 *
30, "maltiplication ‘ -
. 32. Number of marbles = 2x=34; number of coins- = 5x=85 ‘(Both"mwe’n‘required)'
“ % '
33. To check observe #hat there are twice as marbles as dice, five times
as many coins 2s objects, and 17+34+83=136.
. Total possible - 34 poif (Probjen 10 is worth 2 points).
[
. . . » Evaluation of Results ..
e . .
The cloze test 13 designed to determine the reading level of the text as
_ -3t relates to the students. - It tests the students corprehenmpion and vocabulary
and tells us how well he can gain the. meaning of words and phrases fron contexsg.
The scale for judging reading level is given on the page containing the ansvers |
for the cloze test. i ‘ . |
U U NP P g oo e e s earere et RN
. The remaining part of IRI is designed to test a variety of skills by
asking questions which requirt 2 student to use 3 specific reading skill in order
,to answer the questions correctly. Some skills have four questions which are
designed to test them and other have only three. A student will be considered |
deficient in a particular skill if he aisses two or more questions out of four, - 1‘
or 1f he misses one or more questions out of three. Overall if a student scores |
over 902 (31 correct) he is judged to be on the indepgndent lev, "70-90% - {24-30
eprrect) will be considared the ructional level, and lgss t 702 (less thau
24 correct) will be comsidered the ruscratiop level. ,
' » b ) A 4
: %

,‘ [ ‘,' -
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-— GROUPING PLANS

a. Growping iy three levels of reading (from cloze or IRI)
"1. Clozd tast groupings for Chemistry I

: Deborah Fineberg
> . =~ Penns Valley
: RESULTS OF CLOZE TEST . ,
Independenat Imstructional Frustration
' ' - Joel Gardner Steve Barger
Randy Cheney . . Mike McFadden
- Garth Benton v Steve Besecker
Tim Weaver -Eva Shaffer
Van Winter Ricky Mayer
- John Confer ) - Charles Burke
1 ' Cindy Vonada ~ Doug Royer
Raelene Kellerman
Barbara Kauffman
e N . Paul Corneflson .
5th Period Chemistry I Clas Text-Chemistry ExPérimental Foundations
) , Grouped on Basis of Math-background. )

-~ Algebra II . 7 ~ Seometry -8 Algebra [
- -.Garth Benton < John Coafer ( Steve Besecker’
¥im Weaver . Paul Cornetlson Charles Burke

- Steve Barger Van Winter - Doug Royer
Raslene Kellerman : Joel Gardner ‘

Riek Moyer Eva Shaffer
- Mike McFadden

Randy Cheney . :
T T -y shir A vseioty AU USSP AU PPPPPIPPPSPPRS
. v aananna e
P . m Yonada
.

' memwsahmedmmt-ﬁnm.

2. Cloze t;st groupings for Shop »
: : : ' o John Kubalak }
Pemns Valley -
‘Section A Section B \ ' Sectlon C
Z0 (or 40%) 20-28 .7+ 29 and above
- These students il These students will work with each These students

. work with the tescher  other'd be divided into grows of two  will work alone

Pav! . . Ly . . " Frenk
Dave .+, Randy’ . Martin
Lefoy . . Jerry - - o Thoms
Kemeth SR | R A Wil
Adrtan f ' -

»
»
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- ~ b. Growping By skills from IR!
R 1. IRI growpings flor Sth Grada Physical Sclence

o Paystcal Sclences A Search for Understandieg

' - ~ Elatine Schuckers
State College Noting

~

)

Parts of the Book

. Noting Hain ldea Swpporting Dutails
) © BobB. Chert B, . Doug B. '
10 = . ‘mn Bo Mb ’o .
Use of Resources - Diama D. Sob B.
Ricky E Martha H. . Dave C.
1 4 w ﬁ v \m Jo ' m“'. Do
: " Chuek L * Chusck L. . " Ufana D.
| - bam 07 Martne i
- m ®
Yocabulaty - Terry R. Joanma J.
Sue-L. ~ Dana S. Kerry K.
« Sue M, . ‘BiW K.
Karen N. Dan O°'C.
" m o.
Following Directipns Orering Conclusions °
. Mike B. Cheri B 1{am C. . Chck L.
Bred B. Amn B ¥iR4e D. Sue L.
Joanna J. Doug B. Larry . Sws K.
Karen N, ke B, Marths H. Karer N.
Dan O°C. Bred B. Joanms J. Deanne 0.
Terry R. . Bob B . Kerry K. Terry R,
v . Dana S.
Applying Theoretical ~— Unders tanding Formulas
Information (1 question omly) od Equations
Chert B. BI11 K. : Dowg B. Ricky E.
S~ Ann B. Chuck L. Kike B.- Larry M.
" Bryan B. Swe Lt Brad 8. 8iIN K.
Bred B. Sue M., Bob B. . Ses L.
Dave C.  Karen N. Dsve C. ~ Den 0°C.
W1l4e D.. Deamme O, Julfan C Deanme O -
Ricky E. Terry R. Dssa D Terry L.
Larry K, - Dama §, :
Joanna J. L '
2. ing by means other than reading

Y

. 8. Broued on the basis of Math-background for Chemistry Course (given

-

- in terms of current Math course) .

- - Deboreh Finsberg
T : Vo Pemns Yalley

v
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amt_:z' k ' AIE"PJ
John Confer Steve Besecker -
Paul Cormeilson : Charles Burke k
Yan Minter . e i Dowg Royer -
Joel Gardner * , -
C , » . Eva Shaffer . y :
3 ‘ . .Rike McFadden
Cindy VYomada
Sartare Kauf fman
b. mmmwivdwwﬂ-tlml
John Xubalek

Shop Class Pemns Yalley
Moft-umﬁngblamtm -

Lynn and Payl Adrian and Dave Ju'ry.dm Frnkudwby
Wlliam end Martin Thomas aand Kermeth James and Kevin .

Mmmldmdmitsuﬂmitmmlmmw
Mthewtimat&emdofﬂnn!tmdhotb‘loeoidutifyachofth
lines on the drewing page 28, .

]

c. &runscoﬁldhefomdby:

o 1. interest :
'v 2. specific achievements (runming a machime, finishing a project; .
reading a book) :

. 3. :ypeofactiﬂtis-(u?n.—llm I.Np Learning Center.
fi{eld-based activities, demonstrations vs. 'lab work)
4. davelopmental leve) - (comcrete, hamds-om Sctivities vs. more
abstract reading or sxl:bl usage) . /

R
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Prizary groups exert a profound iafluence.upon the development of the
bumsn personality. They dre largely responsible for deterwining the type of
person an individual ultimately becomes. Within nis femily and his pley-groups,
the individual learns most of the habits, attitudes,_and beliefs that he carries

through 1life. ,

)

_ Moreover, primary groups help to transferm thé hucan izfant, so utterly
dependent at birth, into a capable, functioniag meazber of society. Through his
early group contacts, the.child is gradually introduced to the deémands df social

S E1 . From those aboyf hiz, he learns what the group expects of him——which '

forms of behavior are acceptable and wnich are mot. EHe begins to assimilate
the standards ‘and umulated knowledge of his society. Thus, by the time he
reachesPmaturi he should be capable of taking his place in the adult world.

Reading Levels (based on 43 blanks) '

Independent Level - 60% 2ad above - 30 or more corract
Instmc:ignal Level -~ 43-532 - 20-29 correct
Frustration Level - bzlow 455 - less tnan 20 clrrect
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BLACK ENGLISH IN THE ScHool .

_This study guide 1s designed to go along with ‘the tape @rowing Up Black: A

S of Black ige and Black Culture. Its purpose is to develop awareness of
mitt-fac nature of Pennsylvania classrooms where students of different
races ind cul meet and interact. Teaciiers need to be aware of the diversity

of background.\:ultural variables and language bases found in their classrooms in
order to react positively to them and to help each student reach his full potential.

The tape deals with language development, an analysis of how speech patterns
used by children become longer and more complex as the children grow older. This
phenomena occurs with all langlage groups and all dfalect groups, too.  Teachers
need to realize where their own students are along the developmental tratk and how
to help them gain communicative competence, the ability to understand and be under-
stood. It is true thet children ccme to school with a language. It is the school's
job to take this languagé and extend it until it becomes a fine tool capable of dis-
tinguishing nuances and conveyirq depth of a'pam'ng.

- ]
Thé concern of this particular tape is with Black Americans. The tape deals
with the language that students bring to school with them, and the language they .
learn in school. But lanjuage carnot be isolated from cukture, and as you watch the
tape, bear in mind the cultural variabies, the family, neighborhood, church pressures
‘'on the youngster in his .formative years. Language is a reflection of culture, and
so is closely linked to 1t. .

The tape raises the following questions:
How do the cultyral variables of be‘ng black 1ffect the language development of

. students in Pennsylvania classrocas? /

Is there a black dialect?

Are there observable steps +n the lanjuage development of biack students?

Hﬁat sort of lanquage models do adults provide?

Is there a difference between in-school and Out-of-schooi_ language or formal
.and informal Yanguage?

+ \fha'i-sorts of things.are to#chers doing to exfénd the language of their
students? What sorts of opportunities for growth and development are they providing?

After you have seen the_tape you should have some ideas on how those questions
can be answered. In this study guide we:propose to deal with three questions in .
more detatl: ' L.

Is there a distinct and )kfinable black English?
".l .

Does black English hincer tne learniag process? ‘

~ What {s the teacher's rale in developing his students' ladnguage to {ts
fullest potential? How can a teacher help his students use their
language effectively and efficiently to express thoughts and feelings
" -to their peers and to others?




1. IS THERE A BLACK ENGLISH DIALECT?

-2 -
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Mich research conducted in the late 1963"'§ and early 1970's by Dillard, Labov,

Shay, Baratz, et al, found that there is 2z dis
(1969) drew up the following chart of the difference

t

bldck Engligh dialect.

Baratz

between standard and btack Eng-

He is over at n°s friend's
He teoachzs at Hele School
Statement: He is here

He teach _ Hale School
Statement: He te here

He over to his friend

1ish. ' .\
Yariable ._Standard English | Black English Occurrences
1inking verd He {s going He _ goin’
_passessive marker. . . .| . John's cousin ' Jnhn‘;. in ©
plural marker I have 5 cents ' 1 got 5 ¥ent _
suhjecf expression John lives here ™ . | John p_e,jive here
verd form I drank the milk " 1 drunk the aflk
- past narker. . He walked .lHewalk_ .
verd agreement He runs home i He run _ home.
. ) ) She has a bicycle SHe have a bicycle
future form I will 50 home n I'ma go home . 4y -
if construction I asked if he did it I ask did he do it
negati‘n 1 don't have ery I don't got none +
_ He dicrn't go He ain't go '
1nde‘finite article 'I want an appie I‘want a_ apple
pronoun form We have it Us got it
R this beok -+ He - ook

Contradiction: o, he isn'4 Contradiction: Nc, he don't

There is some question as to whether Baratz has gone‘too far, and some feeling
that in fact black speakers' English differs little from that of standard English

speakers.

Amcrfcans - a Walter Cronkite type of English.
blacks speak black dialect as described oy
whites speak standard dialect.

Baratz, just as it is not true
Shuy {1965) lists cnly three linguistic forms which*

Standard English here refers ‘c the £nglish spoken by the ncjority of
Certainly it .is not true to say all
that all

would distinguish a northern black from a northern white speaker and require special
attention for cross-cultural material. )

varidble L Standard Erigﬂsh Black English
negation _ ’ doesn't hzve ain't got no
past conditional Heasks 1f 1ate “He asks did [ eat
negative + be When lfamlghere he isn't when I there he don't
- afrai

78

A

be afraid

4
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2. DOES BLACK ENGLISH HINDER THE LEARNING PROCESS?

Is black English inferior to standard English or is it merely different from
standard English? This is part of the deficit/difference debate that raged Retly
fn the 1960's. Educators 1ike Bereiter and Englemann and Jensen felt that black
English speakers were definitely inferior in intellect as a result of their language,
or inferior in language development as a result of their intellect.

]

Englemann (1970) wrote with reference particularly to blacks:

The child of poverty has language problems. These are problems
far more crippling than mere dialect problems. Too frequently

a four year old child of poverty does not uncerstand the meaning
‘of such words as long, full, 2nimal, red, under, Jjust, before, or,
if, all and not. In brief, the child of poverty has not been
taught as much about the meaning of language as a middle class
¢hild of the same age. Page 102.

Jensen found that culturally disadvantaged children (a euphemism for black and
other minorities) are less likely to percetve the symbolic and conceptual aspects
of their environment; the verbal means of abstraction and analysis are relatively
undeveloped. He attested to their retardation throughout the entire sequence of
language development. The characteristics of ‘the language habits that are being
atquired and the kinds of functions languzge serves in the child's experience
actually shape his intellectual development, especially the development of the
ability for abstraction and conceptual learning.. Poor developmentsin this area

places a low ceiling on educational attaimment. ” )

Labov (1972), on the other hand, showed that black English {is equal to, but
different -from, standard English. The concept of verbal deprivation has no basis
in social reality. In fact, Labov felt Negro children in the urban ghettos receive
a great deal of verbal stimulation, hear more well-formed sentences than middle _
class children and partjcipate fully in a highly verbal culture. They have the same
basic vocabulary, passess the same capacity for conceptual learning and use the same
logic as anyone else who learns to speak and understand English. <

Labov attacks Bereiter and Englemann's stand by showing the lack of logic in
their thinking:

The lower class child's verbal response to a formal and threatening
situation is used to demonstrate his lack of verbal .capacity or ver-
bal deficit.

This verbal deficit is declared to be a major cause of the lower
class child's poor performance in school.

Since middle class white children do better in school, mfddle class. .
speech habits are seen to be necessary for lsarning. ' .

Class and ethnic differences in grammatica® form are equated with
differences in the capacity for logical analysis. —~

L 3

L
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Teaching the child to mimic certain formal speech patterns 1§ then
said to be teaching him to thir lugically.

Children who learr these formaT speech patterns are then said to be
.thinking logically and it is prcdicted that they will do much better
in reading and arithmetic in the years to come.

e e T

&

Labov's stand has more credence today than that of Bereiter and Englemann. As
Charlotte Brooks (1973) points out, 1inguists say that all languages and dialects
are of equal merit and that good language is simply Ianguage which gets the desired
effect with the least trouble for the user.

Do black dialect speakers have difficulty getting the desired effect? Do they
have difficulty understanding standard English? The main area of debate in this is
currently over how to teach beginning reading to black English speakers Shuy sums °

up the major suggestions:
Teach them staﬁdard English first.

Accept their oral reading 41n dialect of traditional material written
in standard English (Goodman, 1965).

Develop materials in standard English which minimize dfalect and
cu]tura] differences {Yenezky, 1970).

Develop materials which incorporate the grammar of black children '

" (Steward, 1969).

Teach standard English speakers black English.(Sledd. 1969).'

‘ Naturi11y there are pros and cons to each suggestion.

1. Teaching a young child standar Cnglish when he is five or six can be
psychologica]]y damaging. He has just mastered one dialect and then will be told to
replace it with another. His home language is efther ignored or put down, which is
likely to lead to some measure’ of frustration or lack of self worth. The dialect

" he leaves in school has no clout out of school and is no help to survival in the

L]

"street. o -

2. Accepting dialect reading of standard materials means accepting 8 child
reading "I haven't got a brother" and saying "I got no brother®. Critics suggest
.that while this may be acceptable in beginning reading, it does not dfrect a student
to be accurate in reading when he needs to be. . ~

3. Venezky's suggesadon of deéveloping matérials in standard English which
minimize dialect and cuTtural differepces §s an obvious one, but no easy task.
Producing culture-free, culture-fair materials. given the kaleidoscope of Amertcan
cultures, could mean the productiop of 2 plastic overgeneralized life. R

) 4, Black dialect readers have come/ in for hedvy criticism as being patronizing
or the first step to apartheid, by prod?cing readers who can only read black dialect

and are therefore cut off from the mainftream.

|
\

“

s,
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« -5, Teaching standard English speakers black English is not necessarily a )
tohgue-in-cheek suggestion, A teacher should speak the same dialect as his students
to communizate begt with them. If he can be bi-dialectal, and move his students
. with him, as the opportunities arise, from a dialéct that is spoken by<a minority to
a dialect that is spoken by the majority, then he may be able to achieve the transfer
without making the student feel rejected or that his own home language is 1nadequafe.

. Acknowledging thet standard English mey cause problems to black dialect begin-
ning readers, is the same trie of dialect speakers at the junior high school level?
Most research has shown that this is not the case. From an early age a black English

speaker is exposed to standard English. Most television, movie and radio programs

are still in standard English, though there is a current surge.of black English pro- .

grams l1ike Good Times and The Jeffersons. Wigh exposuce to actual standard English,
a student learns to comprehend T adequately enough to enjoy the stpry, even though
he may not choose to use the language himself. - With at least.five years of exposure
to school English and having books written-in standard English from the beginning

of .reading, most students by junior high school age can comprehend written and spoken
standard English adequately.

Attitude

If we agree that black English need not interfere with the learning process,
what are the disadvantages to black English speakers? The most important one is
attitude. Standard English speckers tend to ook down on black English speakers as
being less intellectually capable. This applies to teachers, particularly to white
teachers, but ‘as Taylor (1973) showed, tc middle class black teachers, too. -

Teachers react adversely to &hildren who speak black English on the basis of
speech ‘cues above. It is extremely important that this reaction be faced by teachers
themselves. It may wel] be that black English has more effect on the education of
children indirectly through its effects on teachers' perceptions of and éxpectations
for children, than it does directly on the children's ability to either communicate
or understand (Cazden, in DeStefano, 1973). - .

. Shwy agrees with Cazgen. “tle quotes a study of Detroit teachers who were asked
to identify the language problems of their students. The following are some of the
answers: :

- In the inner city the child's'vocabulary is very limited. His experien@es
are very 1imited. ‘ : N

- Because there is no honest communication between pﬁrent and child, thé
child isn't taught to listen ... He doesn't hear, he doesn't enunciate

You see. ~

~—

- They don't recalize that theg aren't making a complete thought. - (Shuy,
in DeStefano, 1373) ,

If teachers feel this negatively about the language their % tudents bring to © .
school, how can they objectively work with these ‘students, do anythbing other than’
try to turn disadvantaged black children into middle class children so they can fit
the curriculum, and teach 3tandard English as a replacement dialect rather than an
alternate dialect? : S~ ’

-

\
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Prejudice against black English speakers occurs outside the classroom as well. *°
The largest percentage of unemployment {s among young blacks, and this {s due 1in
part to their language. These children need to learn standard English because 1t is’
sessential for vocational, social and academic success. As long as the schdol curric-’
ylum is based on the ability to speak standard English, it is necessary for academic
success. Stated another way, black children need to-learn standard English so they
can be successful whenever they have to function in the dominant middle class culture.

+

3. WHAT IS THE ROLE OF THE JUNIOR HIGH TEACHER? -

‘What is the role of “the teacher in dealing with black English speakers? First
the teacher must realize that black English is not inferior to standard English:
/ T -
But students need to learn standard English in order to understand and be under-
. stood-outside of their own domain, so that when they speak or write, their thoughts
. and feelings are communicated widely. We are not suggesting hefe that black English
be replaced. That would be a pointless, and hopeless, job. A dialect is a sign of ~
belonging, a part of group membership, and to take it from a child is to deprive
him of his own culture, his own rocts. Rather students should bé taught a second
dialect, an alternate dialect, to be used for certafn/purposes, im certain situations.

Perhaps: it would be wise to replace the term dialect here with register.
Registers or styles may be loosely defined as-varieties Qf language appropriate to
some given situation™ Everyone uses somewhat different kinds of English when making

. a forma} presentation,. talking to a clerk in a depagfment store or chatting with
family Or very close friends. In The Five Clocks, Martin Jocs identifies five such
registers - frozen, formal, consultative, casual and intimate, Perhaps an example -
would make this clear: ' ’ _

PV

. . o~
e frozen - (not in use) -,get thee hence . .
& o . :
- formel - your absence is desired "
. - o consultative - - you cujht to go
casual - 30 away
intimate - get Jost ) "
They all convey the idea that it is time to leave. The registes conveys the tone,
the relationship betwean the speakers ard their -social status. _ﬁ ¢ialect, on the !

other hand, is a more stablc thing - very few people can change from one dialect to

another, for the word dialect 2pplies chiefly to a form of language persisting in

a3 locality or amongy2 group,.and marked by diffarences in vocabulary, pronungiation -
_and usage. . g ~ ¢ '

So what we as teachers need to undertake is helping students develop a variety

of reqisters. The nature of langudge is strictly functional; its purpose is to
_promote communication. Whatever forms of language facilitate clear, concise and

accurate communication may be defined as ''good™language"; whatever forms of language
fail to communicate clearly or lead to 2moiguity may for practical purpodes be de-

fined as “bad languaje". In nne situation, one register, for examgle the casual,

communicates well; inm another, the consultative may be morg appropriate.

-

!
\

. s »
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Students do not need

social situations. *I ain't got none" is appropriate 1n some circumstances and less

appropriate in others. And what is appropriate where needs o be taught.

~ - Robert Pooley (1974) points out the various factors‘inf-lu‘encing cmmuni‘catio'n. ‘

L1 the iatf:er’ to be communicated

[ 4

-2 the purpose of the communication _ - o =
3. the connotation desired in the communication - the tone or register

Lot . ’ . ’

-1 Poaley offers the followig principles and attitudes towards language usage.

He feels they can be presented arnd discussed in English classesPfoday at any leye}
feom the. fifth grade up. We would extend this further, and suggest that they. can

* be discussed in any class where an inappropriate choice of register is obscuping -

ccpuflr.ication. Young people can understand, accept, and practice such printiples
when they are offered sincerely as guides to success in wr‘lting@nd speaking with
n¢ preconcejved or prejudged reservations or inhibitions. - o

] 1. The purposg of Yanguage is to communicate. The lang&age which best .
accomplishes communication 1s tﬁe right language to use. ' )

2. No word or phrase is good or bad, right or wrong in itself. It can
) be evaluateg only in the communication of which 1t forms a part.

3. Communication-consists of more than meanings from words. ‘There are

- elements of purpose and intent in communicatfon which are conatrolled
.largely by the choice of words and their arrangement in sentences.

- \ N
4. T?cboice of words -involves not TnTy the interest of the writer andg
sptaker, but the probable effect upcn the reader or Tstener. An '
evaluation of the whole situation in which- the communication occurs is
essential to the choice of specific words and phrases.
. v
5 s and phrases which startle, shock, amyse, or beguile the reader
a éi,stener arg legitimate io communicat whose intent is to
arogse ‘these reactions. But the intent must be {mplicit in the com-
mendcatian; the words chosen must be the best possi

ble to accomplish
intent. ‘ ' ' .

~

¥ 6. the dull repetition of overused words, thinness aof idea and vocabulary,
nd words fntroduced to annoy or offend_the ¥eader ot listener do not .
promote compumdcation but impede it and are therefore to be avoided.
” . N » '
- Far the junior high school teacher, Pooley's advice seems to be that teachers
should not spend time in cerrecting the phomological and gtammatical fedtures that
differ from stanfard language. The real skill of the te¥cher.is not $a correcting

‘. wrong responses but in creating situations in which the student 1s induced to respond

appi-opﬁately, for language learning is attitudinal as well as intellectual.: A
student myst be motivated to change his language, to use registers other than the
casual, particularly in 2 written situation. : , . )

e

;to be told their black English is bad or that only standard
- English -is good. Speech tontains various forms which are appropriate to different

*
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How can a8 teacher motivate students who may not want to speak standard @hglish
because they fear being assjmutated into "maingtrean’ white culture which in an era
of black prid®® is.not in v09ue" Or students who feel they are never going to need
to speak a more standard yariety of English becausa whatever 'language they speak
will ‘be stigmatized because they are black? The answer is not an easy one, but {t
is cer¥ainly not a Distar-like pronunciation drﬂl or ?ubstitution 1esson. :

. We coull start by using the strengths of black English speakers. ~l'hes;e students f .
who are culturally-different from thg middle clasg have a great deal of untapped g
verba'l ability. Children who are imaginativd-and very creative in a rap session-or
a game of the “ddzens" become silent in’a situation where they find the discussion_
indirect or not meaningful. If we can tap the-vitality of the street language and’
channel it 1nto situatwns where the more formal 'language is used, we have made’ 2
start ] .

The principles which underHe usage 1nstruct1on in the‘&umor Tﬁgb schoo‘l may
be susmarized as follows: Toe ~ IR
[ [
V The number of non-standard dethmns to, be stuched must be 'Hmiteo'
-~ 80 8s- to givg emphasis where it is aﬁst needed

2. Students myst become language observers, aware of the varieties of
language they and others use, ifsthey are to recognize, the s rd’
forms gnd be arousd to a desire to gain pmficiency in the usages
in question.: ]

Usage must be taught as positively as posgible. There should be no
language activity that does not- recogn{zé’the nature of communication

and the relaticnship of appropriateness 1n usag'e to effectiveness of
communication. .

' s

The ‘teach®r's job is to decfde which non-standard forms to attack - those of
least acceptance and greatest need. Use could be made of the Baratz chegk Tist as
a guide to areas of need. However, from all the evidence “available, the study of
grammar in itself has little effect on usage habits. When the student's desire to
use the standard forms has bebn arcused, when certain specific changes have been / -
made clear and .the substitutes have been practiced, emly then might he be helpespby
a grammatical explanation of the form and its substitution. Grammatical reasons
may strengthen changes already begun., However, it may be stated as an axiom: .the
study of grammar is.not a pr‘lncipal factor in establishing sound usage habits.

Teachers of students who use black Englich need to be aware of the cu'ltural
and linguigtic background their students bring to class. They mugt assess their
oral anr&itten Tanguage to see How far it differs from stardardi'tnglisﬁ andgde-
fine the' areas where standard English would be an appropriate target to aim for.
Teachers should realize that there is n purpose in trying to replace black English,

®but that.there are occasions when a ,stuucnt needs t¥ be aware of his options 1n
choice, of registers and be able to choose an appropriate. register.

L)
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QUESTIONS Lo S L
. ! !
" 1. Listen to the tabe - the Grade 6 discussicn on The Invisible Man and the
rap sessfoh at thegjunior high'school. Using the Baratz 1ist of black.English
. feg;ures on page 2, analyze those two sections of language checking off the various
features when you hear them. When yourhave finished, total the number of occurrences .
of the bl Engltsh featurds Baratz describes that you heard.. Did you hédr any ’
non-stan features that Baratz did not include in her check]ist?

2. Tape a class of yout own, whether you teach black students or not. Again
using the Baratz checklist, analyze the various features of language that you heer.
Do your students produce simi]ar kinds of non-standard-English?

3. From the videotape and the t>pe you make in ybur own'.classroom, answer the

follow r~ ‘
ji? bo students use the black English version more in an {nformal -
(casual) situation than in.a formal situation? How wOUId!you .
interpret this?

b. On which of Baratz' variec1e§‘do students use the black English
ver'sion7 Ty .

-c. If you have a rac1aT}j -~ xed class, did you find non-black stu-
. dents using black English forms? How would you interpret this?

\!$ If you have a class that ccntains no'black students, did you find
your stuZents using any of the black English fcnns? What does<J
this tell ycu about *the Baratz resea?ch’

.~

e. Do yoe use lack Enclish forms? In what situations would you
consider black Znglisn appropriate anZ in what situatiuns in-
appropriate?. w . o

f. From the videot tape wiuld you 52y that stucents ”ra*ually replace
x their brack Englisn forms with standard English-in the classroom, :
. or notl nhat ctes thfs mean fsr English *eachers?
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" This study guide is designed to go alang with the tzpe Growimg Up In Rural
Penmsyivania: A Study of Language an§§Cu1tqrg.

Describing the culture of the Penns Valley School District in ru:)l Central
Pennsylvania where the tape was made i$ difficult. According to Horh (1970) the
following are the/characteristics of genera) farming ard self-sufficient rural areas:
flerce 'independence, traditionalism, fataljsm. Rural people face danger with seldom
paralleled bravery, but fear to pe separated frcm family and community. They con-

. cefve goals in terwms of relatfonfhips within the community, not material goals.
Mapier (1972) states that rural/areas are characterized by low density population,
homogeneous and informal socia]Kgroup1n;§! integrated roles and traditional orienta-,
tion.  Hathaway, Monachest "and Young (1953) found that children reared in rural areas
exhibit a tindency to be more fearful, more shy, more suspicious and more self
deprecating than urban chjldren. ‘ ) .

Does Penns Yalley fit fnto this description? To some extent, yes. Far@ing is

the major industry in the valley, though a percentage of the men, and agouch larger

percentage of the women drive into nearby towns (State College, Bellefonte, Lock

Maven, Lewisburg, Williamsport) to wocrk at the universities, in the factories, etc Ay

The population 1s sparse and tightly knit, the older established families having been

there for over two hundred years. However, the community is by no means isolated from

outgide influences as 211 areas get at least _one television channel.

t effect does culture have on scheoling? Culture provides the framework 1n
© which, school must operate o toucn tie lives of its studefits, or else the schosl,
must at t to change the culture. There are many factors in a child's backgmound .
that affect his performance fn school - his parents’' attitude towards education, his
parents' ®ducational level, his parents' occupation, and income - which compound to
make culture zn important considergtion in edecation. ‘

Part of culture is language, the larguzg® a student learns at home and,.in his
comunity. Cultural variaticns of a language may take the form of dialects. A
dfalect is a form of langu2je persisting in a locality or amorg a group and marked
by differences 1n vocabulary, pronunciaticn and usage. It may reveal something abgut
th# social or regtonal background of its speakers, and it will be gererally understocd
by(speakers of other dialects of the same language.

Does Pemnsylvaaia hav? a.rural dialect as such? Probably not a distinct, clearly

defined dialect. Few rumal areas coudd be termed Appatachian dialect areas, 1f we use .
Wolfram's qriteria (1976). For‘example: L

He just kept a-beggin' and a-cryin' and aewantin' to et out

. .He offered a helpen hand.
~

It costed five dollars

We shore got a lavish of onfons this year
- .

He done 1ived there a year or two 'fore I knowad ,
.' are some of the Appalachian features mot found in this s2rple of the Penns Yalley '
- area's language. In fact rural °ennsylvanian§aseem closer tg speakipg black €n3lish,

'
v
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if we use the Baratz checkTist (1969). (See study guide accompany*lng rowing Up
Black: A Study in Black Dialect and BYack Culturs, ? But Baratz's 1ist contains
. hon=standard forms and many speakers cf all colors, social classes and locations use
non—standard forms on occasion. r : :

- e

- Y
What we do find in rural Pennsylvania, as elsewhere, is isfer. Registers,

or styles, may be loosely defined as varieties of language appropriate to ﬁ%

situation. We all use different language styles in different situations. \cxne

part of communicative cogipetence to be able to change the language used for & par-

ticular audfence. We don't speak the same way to the boss as we do to a four-year-

old. ; Martin Joos (1961) defines five registers - frozen, formal, consultative, casusl

and intimate. L ’

¢

Frozen - A style for writing. It is frozen in the sense that it is not- ,
subject to change by interacticn with the /‘-ddressee, and so
v . permanent - it -may become 'literature'.

—
-

Formal - A style of pre-1nyo]vement. 3 sty'{e in which, for 1nstance. in-
_ troductions take place. ! s formal phrases ('May 1 intro-
duce . «-.') in which the ressor is not corvtting himse] f
to more .than a distant relationship. '
[N [ -

Consultative - The style for coming to terms with strangers. The
Rddressor supplies backgrgund informaticn - not assuming he
will be understbod withcul 1%t; and the Addressee participates

. continuously. : X

-

> . ’ &
Casual - Insiders, people within a particular social group - frierds,
colleagues, acquaintances - don't have to supply information
to one ancthgr in the way they do to strangers. The Casual {
, style is ma;Zed by ellipsis (omission) of words, syllables.

‘Can I hélp you?' is consultative. 'C'n I help you?' i%s

casual, It is also markzsd by slang .

Intimate - Usually between *wo peocple, beétween whom s2 much inf ti
is shared that wnat Joos called 'jargon' 1is uced (i.e. word
with a spectal meaning for t7e two) and carts of gentences
only may be gwloyed, what hz calls 'Extraction'. »

Examples of these registers. wéu'!d include: \.
‘. Frozen - I shall withdraw to eek repose ‘,
- Forma) - I believe 1t is time to retire / |
{ Consultative - I think I'11 go t;‘t‘)e'd'/\ )
Casual g It's thme for me to turn®n ,
Intimate - I think.I"1 hit-the sack _‘
X The':aessage is the same, but the regisfer conveys the tone, the reilationship betv}een
the speakers and their socfal status. ) . .
B '

\ 88 .
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Within a school situation we are tikeiy to find only three registers, more
probably two - the form#1 rogister put on for formal presentations and speeches, and
the casual, used in the largest percentage of schadl time. The consydtative may
appear in written form. To have a large percentage of time in the ual mode .is a
fatirly recent development. At ome.time there was a clear distinction between 'school
. language and street or home language. Now street language Seems to have moved into
the classroom.

Bernstein (1971) has described the difference between the two main forms of
. 1anguage, which he refers to as public and formal. Public language is usually used
" within a cosmunity of tacit common understand1ngs and values. Bernstein 1ists the
follouing characteristics dof public language: ~

1. Short, grammat?cally simple, often unfinished sentences with
- & poor syntactical form stressing the activa voice.

2. Simple and repetitive use of conjurctives (so, then, because).

3. Little use cf subordinate: clauses to break down the initial )
categories cf the dominan® subject. . -

4. Inability t& hold a formail subje;t through 2 speech sequence;
. thus, a dislocated informatioral content is facilitated.

s. ‘Rigid and limited use of cbjectfves and adverts.”

6. Infreqyent use of imperscnal pronouns as-subjects of conditional
clauses.

7. Frequent use ¢f statements where the reason ard conclusion are
confoundek to produce a categoric statement.

8. A large number c¢f sta2tzments/phrases which signal a requirement
for the previsus sgeech $equencg tc be reinforced: ”Houéﬂn‘t 1"
"You see?” *You know?", etc. %h(s orzcess {s termed “Sympathetic
circularity.” .

9. Individual selecticn from 2 grﬁbp of jdioratic phrases or sequerces
wiTl freQUen’]/ gcur. ‘

.10, The 1nd1vicua1 quafT¥fication is implicit in the sentance organiza-
tion: 1t is a 1<pguage cf ioplicit meaning.
. [In Formal langyage, the variaticns of form and syftax are much less predictable
- for any one individual, and the formal possibilities of sentence organizations are s
used to clarify meaning and make it explicit Bemnstein gives the fcllowing as for-
mal language characterwstics - ) . :
— .
T, Accurate grammatical order and syntax reguTate what {s said. . -\\ P
2. Logical mcdifications and stress are mediated through a grarmati-
cally complex serntence construction, eepecially through the use of
a range af‘cea,unct1ons and subordinate dlauses.
, i Y §
o A
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3. Frequent use of-freposttions vh'lchdndimlogical relation-
.ships as well as prepositions which 1nd1}:ate tempora'l and
> ' spatial contiguity.
- 4, Frequent use of the personal pronoun *I. .
5. A discrilinative se ection from a range of adjectives and adverbs. ' \

6. undiﬁduaI quaHfication is verbally mediated through the stnf;ture

and relationships within and between sentences. o

- —-

"7. Expressive sywolisl discrilrlnates between. nggpj,ng; within speech
sequences, rather than reinforcing dominant words or phrases, or
accompanying the sequence in a diffuse, generalized mmer._

8. It fs a language use which points t0 the possibilities 1nb t in ‘
lex conceptual hierarchy: for the organizing of exper (p. &2;

Bernstein s to show that formal 1angua9e is necessarily’ superior to pubHc
But this is not true. Each has its virtues. “Goodman {1972) feels that the Speaker\
of public language has the human virtues of animality, plainness, community, emo-
tional vulnerability and semantic bluntness, while the speaker of the formal languace
has the mmaw virtues of prudence. self-reliance, subtle distinction 3nd the abthy
to move abrozd. s

Rural students do not appzar to speak a distintt d‘iatect, butmuse of their
culture, to some degree their inwardness and isolation, they ténd to lack a wide
register range. ‘This is true in most comwnities today, but it is more noticezble
in a2 rural situation. There scem to be few register ghifts - everyone from the
prinoipal to the youngest student is addressed in ru-hjthe same way in the public

language, to use Bernstein’s term. This may be a part\of c]oseness of the com- .

munity; no omre is superwr to the next person, $e no cne needs to be 'talked up to'
. ’ ” 4

[ ed

<

»  LANGUAGE, CULTURE AND THE TU:CH,L

Why the cmcern? L\Tfe in Penns Valley is not grinding to a halt because people

- are unable to commumnicate. But the more 2dept the language 1% to handle situations,

thé greater are the educational benefits. A command of standard English and the .
ability to maneuver ambng registers {s beneficial. Sr.andard English is here to stay.
In a large technological society, language standardization is inevitabled For any
given speaker, the degree of mastery depnnds on such factors as need, opporturity

-and desire. Judgments are.-made on one's abflity to cm.micate in speech and writing

- §n an.approprﬁg‘.te manner. . .

‘Adong teachef-s today there is massive corfusion between the kinds of miscues -°
that'students produce due to genuine dialect interference amd those due to poor con-
trol of formal registers. There is even some confusfon between both of these and

.merely clumsy or careless writing: “We seem to ha%e reached tWe point where every

time a student writes a bad sentence, half the profession aggressively assertd that —
it's not bad, just 'differsnt' and the other half wamts to put him in a sp@fal class.”
(Eskey, 1976) If Vinguistic and language study is going to be of any use in tie’

. ’ N * \ ,

»
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classr&an/;e heed to move tegchers befond these kincs of dilemmas.
e
‘What seems important then is for teachers.to know the range of registers that
their students operate in, and to help them extend and practice the various registers.
To do this, teachers and students need to be students of language. Perhqps .this
t in the framework provided by sociolinguistics, language in society..

ar‘a ;d‘;pted version of the de’scmptwe model of sociolinguistics de-
972

- A comunity must s-ha#‘ﬁﬁs for the conduct
erpretatigh of speech’and rules thé interpretation
of at|least one linguistic variety. N

2. Speeth situation - The context or environment.

" 3. Spegch event - The activity governed by rules or norms for .
N speech use. '

4. Speech act - Minimal unt® of a speech event.

5. Speech style - Quality, excression 2od intensity of speech.

6. Mays of speaking --Within 2 particular community.

7, Components of scgech - Hymas srovfes the mnemomic SPEAKING for
the components L speech.

Setting and scene.

\ " Participants. * : N
Ends, geals anc sutiomes. . )
Act sequerce: message form and ‘message content.

: Key: tone, narmer . . \
InstrunentaHHas - chanre]s and for'-ﬁ of speech (e.3., written,
spoken).
i_f ’ ‘
Norms of intaraction (e.g., taboo or not; sos@hble %o interrupt
: ’ : or nOt).

N f
¥ - . .. Genres (e.3., poem, letter, commercial cmnica—tion%onversation).
. T . ' —
Working within this kind cf framework, abridged as jrade level dictates,
language and saciety can bé studied. [reland (1976) has some sugoestions. In the
study cf larguage all.arcunl us we should coimsicer the purpese for wvhich the. £ te-
gent was made and the‘audience for whos it was intencded. For example, we may fihd
that much' advertjsing copy contains sentence fragments. Before red pencilling 12
and clucking our_tongues in disapproval, let's ask why 1t happened. It may be that
- *%he ad writer was trying to make his spcken 1angua9e sound like written languaga. -

~
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of the cereal boxes may have the same patterns that the announcer uses when

reads the ad on television. Similarly, sports pages, department store catalogues,
poems have characteristics of their own. It is a useful study to look for the
patterns that each illustrates and the relationships between these patterns, the
purpose, and the audience. You will find that there are no hard and fast answers in
these investigations. You will Kave to make tentative statements based on the evi-

. dence you have in front of you. That {s, you begin to act like a linguist as you
describe the language, form hypotheses, test them, and:'draw conclusions from your
observatfons.. And you remain operminded. This process is the essence of specula-
tive grasmar. , S

The back
he
and

In the study of various language situations, a class could use a simple-frame-
work based on & communication model: SMR - Sender, Messenger, Receiver. How does\

the speaker affect the message?. On whaWbasis does he choose {t? Can the message

affect .the sender? n the receiver affect the messadh?. The whole area of commun- o

icative competence, changing the message for the audiente, can be opeped up.

Work on usage‘g:st include a caution. The teaching of certain standard forms
to students who know cnly no?,-stand;rd forms is necessarily & part of usage in-
struction designed to instill a sense of social responsibility for language use, but
it iseenly a part. The child whose usace has been made reasonably "correct® or
standard but whose sentences are flat, cull and unexact has not been taught good .
English usage. Language frce from cdialect variation is not necessarily effective
language for being more standard. It becomes effective as the child develops 3 -
feeling for the bright, sparkling word cr phrasey the exact word for his needs, the -
sentence which says exactly what he wants to say as clearly as possible and in a
manner suiting the manner and purpose of the comaunication,

7
v LANGUAGE, CULTURE AND THE TEACHING OF READING

Does the languace 2 student uses affect his 2bility to read? Ye}. The claser .
the tie betweeén a ‘Student's own languzge an¢ the words he reads in orint, the easier
he will find the reading L..-te. 3Ihis s true =t ail 25zs apd stages of reajing. Mew-
tion was made in the study guide that went 2long with Growing-Up Black of the
difficulty youngsters who speak black EngTish have whsz.uonfronted by fnitial read-
ing texts in standard English. And the same is true when 2 stucent who uses 2
non-standard dialect As expected to read standard English. Even within the same
basic dialect group, a student who uses only an iafcrmal register may find difficylty
in reading texts which are in the main written in 2 formal or at leasgt consultative
register, to use Joos' terminoiogy. Tc use Bernstein's terms, 2 student who uses 2
publig language, with 211 its 'givens' and 'understppds,' will find reading in the
formal language a ponderous task. This is all the more true by junfor Wigh school
.age, when content arez textbooks are introcucéd. These usually have a high. vocabu-~
lary load of words that students ere not used to, and are written fn 2 linguistic
style which students are not famjliar with. ’

* What can the teacher do? Simplistically, there ate twc possibilities:

a. teach the students the formal languagef cbntent area textbooks; or b. rewrite
the texts in casuad or public ianguage. Perhaps the best solution 1ief between the
" B0, A teacher who is aware of the lack of match between the students' own language
and the language styde they are expected to read is likely to make efforts to help
his students cope. This is no easy one shot task but with a concerted effort 1t/js

-R v

LY

F o

P




L - o o Pg. 4.55
-7~ g '

. possible for a $chool to teach its. students the formal language tg be ‘found in read-
ing. The same formal language is also the expetted norm in the students' written
work. And for a more immedia‘s answer, teadhers can help theis students 'translate’
the formal language into something they can comprehend themselves. Helping Students
restate textbook material into their own language, parhaps through a modified Language
Expertence approach, could provide 1inks between the two registers. These links help
students' mové toward the formal level, to the point that they can read formal language
and process it for undérstanding without going through the cumbersome transtatton.

I -,

ACTIVITIES

¢

1. Undertake{;; analysis of the speech of your local community. Your students. can
take notes regarding the speech habits of members of the community, describing

- .| the type of person cbserved, age, probable occupation and employment, the.place

. 2nd occasion of observation and characteristics of his speech. Specific attention

can be given to the gresence or absenca of in-group terms or occypational jargon,
the general level of famtliarity or formality, the relationship of word choices
and sentence strycture to the tone and purpose of, the communication, the use of
non-standard or varifant vé nflections,-proncun forms, etc. Further ideas for
this kind of usage survey E?n be fournd in Pooley (1974). - 1

2. Undertake an analysis of the“lanquage background in your community. Where did
the people who settled in this area come from? How ¢id they come? What changes
in population have taken place since the original settlement? Make your own

_Unguistic map, like the Detroit map on page 40 of Shuy (1967). .

=

3. Undertake an analysis of locat place names. What do they tell you about the
-language background of ycur area? .

4. Notice representation of dialects in various works of literature. (Discover{ng
American Dialects by Roger Shuy, NCTE, 1967, would be a useful guide in all
® theseeexercises. It could be used with Grade Six and above.) ' :

5. Look at other 'languages® - for example, C8 - in both their structural properties
and socfal functions. (B dialect can be used tc model the aspect of langtage we
may want to, teach, including grammar; vocabulary, speech sounds, jargon, code
switching, punctuation, context and eyen the discrimination and.dislike which
exist between some speakers. . '

a. Set up a CB ia the classroom. Let students 115t§g?an5 then dis-
cuss what they heard, how they went about deciphe¥ipgf it (contextu{}
clues, etc.) and how they felt listening to an unfamiliar dialect.

. . .
b. Put together a glossary- of CB. - ,
c. Mork on a contrast chart of C3 ard Standard English. HKarvey Daniels,
'"The Windy City Crocodile' has many more ideas in "Hreaker, Break,
Broke: Citizens Band in the Classroom”. English Journal, December,-
» 1976. - -

4

. v ) X

6. Listen to the section of the tape with £d talkimg about fishing. Using the Baratz
checklist, see how many Black English forms he uses. What does this suggest about
Baratz's 1ist? e

«t

L4 [y

" .83

\




g i S . Pg. 4.56
3 C - 8 - .
BIBLYOGRAPHY .
Bernstein, Basil. Class,Codes and Control. New York: Schoken, 1971. ° 8

-Dantels, Harvey A. *Breaker, Break, Broke: Citizens Band’ in the Classroom.”
English Journal, December, 1576. ~ y

DeYito, Joseph. %gg?g%gg: Concepts and Processes. Englewood™Cliffs, New Jersey:
Prentice Hall, 1973. . ) .

Eskey, David E. . “Standard/Non-Standard English: Towards a Balanced View." English ,
' Journal, December, 1976. - ‘ L .

Gumparz, John and Dell Hymes, eds. Directions in Sociolinguistics: The Ethnography
of Communication. MNew York: Holt, Rinehirt and Winston, 1972. r

I

*Horn. Thomas D.° Reading for the Disadvantaged: Problems for Linguisfically )
Different {earners. New York: Harcourt, Bracé and World, 1970. . . E

Iné]ehart. Babette F. and Anthony R. Mangione. The Image of Pluralism in American
Literature - The American Experience of European Ethnic Groups. New York:
Institute of Pluralism and Group ldentity of, the American Jewish Comnittee, 1974.

. ) /

Ireland, Bob. “A Better Discerning: ¥ne Case for Specu]ativé Grammar.” © Enqljsh

- Journal, December, 1976. o ‘ )

Joos, Martin. The Five Clocks. New York: Harcemrt, Brace and World, 1961.

Napier, Ted. Rural and Urban Differcnces: Myth or Reality. ED 085 145, 1974.

Pennsylvania Department of Education. American Diversity: A Bibliography of Resources
on Racial and Ethnic Minorities for Pennsylvania Schoals.. Harrisburg: PDE, 1971.

Pennsylvania Department of Educztion. Eoual Rights: An Intergroup Education
Curriculum. Harrisburg: . PDE, 1976.

Pooley, Robert C. The Teaching of English Usage. Urbapa, Illinois: NCTE, 1974. i

"Shuy, Roger W. Discovering American Dialects. Urbana, 1111nois: NCTE, 1967.

| Wilkinson, Andrew. The Foundations of Lnngyggg,. London: Oxford University Press,
1971.

‘"~

7

» Avajlﬁgge in the professional’*ibrary of the Content Area Reading Project.




o 95
o

Wormmcm mannmcmcazasmmmm

* 1, Teacher fosters etudent support of their inferences |
by ‘leading them Wpestablish a direct relationship between
their idaas and the observaticnal evidence on which they
are based.

Enabli , Inhibiting
Enabling

Hnt did you observe that mde you say Bo, that's wrong (or that's right).
“that? '

Show us what you did and what you obaerved
that gave you that idea.

Try doing it again to’ check your observa-
tiouns. )
o .

Do you have & reason for saying that? Rejecting (or accepting) anTdea without

. \ giving children a' chanct—to-Present their

. evidence.
What- is your evidence for making that Alloving children to argse a point without
guess (prediction, etc.)? using observations or other appropriate
' .evidence to defend their point of view.
-
Do we need more evidence before we can say Accepting or :Lnflicting abstract verbal-
<hat? izations for which children have no ex=
periential foundation.

Have you had any experiences with ice * Each of you make 2 guess whether the water
changing to water br water changing to ice level will be higher, lower, or the same
that might help you predfct whether the after the ice melts. - '

water level will he higher, lower, or the L

sane after the ice cubes melt.

‘Let's match your list of observations with But, that's not the right answer. This
your conclusion and see if they all experinent is to prove that
support that statement.

1

\ -
2. Student interpretations are considered acceptable
(even though they are partial or temporary conclusions)
as long as the evidence from their investigations and
experiences support their responses.

. Enabl{ng _ Inhibiting -

Child - Magnets attract only nails and Yes, magnecé attract all irom and stael.
papar clips, nothing elsae, Tedcher - That ,
agrees with our observations, so far. ‘

Child - The dripping water ggqes down the

drain into the ground Teacher - (No

' comment)’

® Science !ot the chen:iu, ITV - Handbook for Teachers, Pennsylvania Department of

!dmaf.ion. 1975. ¢
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C [ . - .
(Perhaps arrange for children to xléit e No, it goes through pipes to the septic

_ bdusae under constructicn and revige this tank. :
- {dea). ’ . .o . .

-

Child ~ There are two marbles in the box You didn't observe very carefully. If you '
because (state relevant observations). had you would nsve heard three objects
Teacher, "You have found scme real good  burp egainst the side.

clues.” (Later when children cozoare, .
-threeclicksnaybedmﬁqfratéd.) . ~ o

. ] ' [

(Obaegrvation and Description Lesson) |

Child - I think the answer is the aquarium.Fo, that's not the object I have in mird.

Teacher - Thet fits ‘all the clues I gave Guess again. _
you, doesn't it. But it isn't the object ‘ . .

I have in mind. -I guess you need ennther ' - - -
. . characteristic. The object would fit in : '

yoor desk., ~ . -

The candle in the jar went out because it The real reason it venteout was it didn't .
didn't hkave enough air. Teacher, a/'gcept have emough oxygen (oxygen is merely a
with approval. . . " meaningless verbalization for young chgldren.

. \

Child - All magnifiers must be made of But if there is only a pale coloring in
something that has no coloring in it.~/ the ierms 1t will work. Tkink of tinted
Teacher - Accept or make neutral state- ezeglesses. )

ment such as: It certainly seems that

none of the colored objects we uSed were

good magnifiers., *

", 3. Reasomable time 1s provided during discussicn
~Jor observation, thought, eand refieccionm.
“1. I'm not going to call on anyome for a while so that eich of you has a
thance to think of what yoxﬁ\want to say.

\2/'/Thm about it and raise your hand when you have aa 1dea. I'11 nod
aad you can put your hand down until others are ready with ideas.

3. I'll tilt the mystery box siovly several times ‘80 you czn really
* . hear the sounds and think ahout what they help you to know.
' . o~

) 4., Think about vhat Johnny said and dec}dé why you agree cz you dis- -~ /
) agree with him, - , :

‘ N
4. Téacher ‘questi{ons and statements encnurale yider
srodent thought and suggestions for additionzl investi-
. gative behavior. = o \

1. Tell us a little more about it.

2. VWould it help us to 'mder\atand i1f you makd a drawing',on ‘the chalkboard?

. ‘ T N ,
3.' Jane, tell us in ypur own words what you think Anne means. That will

help Ahne -find out 1f she higas gotten her ides acroses.

i

»

e
v
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I'm going to say it 1o anor‘.hé:' way and you c¢m cze if I understand
vhat you pean.

Gan you th:l.nk og snything else ve can try to -:Lnd ouc ‘more "about 12?2

,I.I:hcramythinayouligbt investigate athomethat is related to’
' what we have been doing?

Jimmie, you thought of arother question while you weres working on
this. umt:lsa::lon. You might want to do some invutigad.ns om your ’
mmdlatmknovvhatyouﬁndout.




SELP-DIRECTED BEHAVIOR RATING SCALE

T he Wl

‘ + 1. Amount of Teacher Divection: .
I totally depend on the I lke the teacher to I work iadeperdently . '
teacher: for directing =y direct me part of the using the teacher omnly
votk 1 have to be told time, but I take the lead vhen needed for specisl
what to do. vith some activities. assistance.’ §
\ 1 . 2 3. [6 5
2. Seeking Ansvers Independently: . At

Irciyonﬁhe:eacher and
textbook as a tozal

\v

I lock for answers }o

questicns, usingz the -

I ind.emdently seek |
to quutionl
wiendut

I lack basic study skills,
1 have trouble ua.ns those
that I know.

source for answers to my teacler, other students, teacher
gaestions. and cutsice information assistance. .
sources. o ’ - v
N 1 2 3 4 5
3. Using Class Time: '
I waste ‘class time fre- ~— I usually use class time I spend class tire work- /
quently rsther than doing to do assigned tasks. ing on aszsigned tasks /
assigned tasks. vith ligtle, if any,
wvasted time. 7 -
/ | - /
1 2 3 4 5
4, {Plauning a Work Schedule:

4 1 do not develop & plan I develop a systematic I 1m§ependently set P —
for wy vork. I lack organ~ plan fcr attacking most . an offi it plan for
{zation and have poor learning activities, pri~ comple my work.,
study habits. marily vhen 1'm told to do so.’ ,

/
1 2 .3 . [ / L]
S. Using Study Skills: &

I use basic study skills

vhen I'm told to do so.

I use basic study ekills
as a patural part of my
vork routine.

1

3 4
‘ -
4 ’
{
> ; ’
’ 4
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6. Using Self-Teaching Curricvlm Packafes:

-2 -

.

I an unsble to usz dnde-

or packages without - .
teacher's constant assistance.

V4

. {011ow independent:

. learnir-; materials cr

packages with limited
acsistance from my teacher.

Pg.24.70

1 an able to use inde-
pendent "learning ma- .
terials or packages
by myself.

.

T ( 2z
Curf:l‘culm:

ot

. 1 never skip an activity or

assignment regardless of
whathgr it is needed or not.
. I muy skip activities 1

‘ ’bavlneed.

3 4

=
I skip some activities or °
assigaments that deal with
thinza I alrezdy know.

3

I skip activities or
assigments that deal
with things I already
know, and sometimen 1
plan wy own activitles.

B | 2
Pace of Learnirg:
I don"t work as fast as

1 can,

-‘
3 4

In most cases, I wvork as
fast as I ‘can.

5
/

1 alvays work as fast
as I can. ‘

1 -2

3 4




|-'? H

A T - L. ! _ ) Pg.r4.71
ONS OF THE SELP-DIRECTED. BEHAVIOR RATING SCALE

" INSTRUCTIONAL CCHPONENTS

nnmcu ﬁ. Instructional |B. ContentiC. Learning |D. Media {B. Evaluation -
, Objectives - Experiences Techniques
1. Amount of ‘ o , )
¢, Directigp | L o |
. . > — - s
g, ) . . _ ;
_~ Answers - I ) . .
- Independently| °® ‘ 1 ‘ ';‘é
_ . - - 2
3. Using Class ) s , . ‘ Iy
6‘. Planning a ' ‘r
Work- Schedule _ ’
50 Uling sm’ ’ ) » ‘3' ’ S
Skills ] . 4
6. ) n.m Self- ’ " ‘
Teaching A e ' -,
Curriculum ' N -
Packages . Co
7. Mapring | . ’ ] L -
_ Curriculm ' . &
. 8. Pace of
Learning ! PY
B

A lpecific example may be helpful. By looking at" need for di:ection, we can

( r.raec how differences on this vatiable might affect the' " coweuanu of m:ruction"

1

Instructional 6bject1vea (Cell A) If a teachet vants ttudants vho
mcre self-directed, objectives might be written to devalop the student
sbility to operate without teacher assistance; to seek answers to ques

- independently; to use class tima effectively; to devclop a systematic plan

for his work and/or use study skills.

Contept (CoYdB): The content of a unit might also.be affectéd. Pazt of

8 unit could focus on how to use the card catalogue or Reader's Guide to ‘
locate materials; this would provide the child wiwh additioul tcols he s
could use to find. answers without teacher assistance. FProm another point of
view, the subject matter presented might focus on the importance and/or value
of ‘independence for peoplé in our society. BHopefully, the latter app

would move the student towards an understanding o!mdaeo-itnmt to be- ,
coaing more self-directed. , .

~~ - ’

-




3 o P _ Pg. 4.72

! “(Cell G): Bere the teacher hios two choices: He can elther -
design learning experiences to help studénts become less dependent (change) or ,
be can adjust (adapt) his teaching plans to the degree of direction needed by »
s child, e.g., the latter might inclule helping a child find snswers to ques-
by suggesting vhere related books and other materials can ba found or,

for the mors dependent, actually getting the books and giving them to the child.
The ﬁpotunt thing to remember with either the "change” or "adapt” spproach

‘h not to prescribe learning experi:nces vhich demand too much or tod litgle

' self-dependence.

[ 3 M N ' . [ 3

’d:l.a (Cell D): For a child who has a high need for direction, audio-visual
and print materials should be designed so that they can be used with eagse. If
the student is given a reading assignment, step by step direcfions need to be
provided or someone, either a teacher or another student, should be dvailable
to guide him through his task. Materials should be chosen not only for their
sceuracy and relevance to the instructiogal objectiva, they shouild also be
chosen because they are designed so the child can easily detemine what he 1is
expected to do as he studies them. ' -

Bvaluation Techniques (Cell E): Uben a child is dependent, care should be

taken to insure that during an evalvation session, test instructions are clear
and written in simple step-by-step procedures. Either the teacher or a fellow
student should be available to give assistance when such 8 child desires. ib-

: \‘ 1 v .
,-4’ AY . . * " -.
- L4 a

. \az;é from Fred H. Wood, "Individual Differences That Count,” NASSP Bulle
Janpary, 1973. ' i
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CONTENT AREA READING PROJECT

~ A )
' 0bjective 3a: Unit.Plan

%

- . .
The unit assignment should follow the format given below. Unit length should be
3-6 weeks. The unit may be® developed by a group (2-3 teachers), if it is to be
started from "scratch". It is preferable for each teacher to use an existing unit,
reshape it and/or extend it to fit these guidelind¥, and submit’ it -individually.
sﬁt’:k the ?awze unit (Secial Studies Unit on Mex'lco)ofor. what the finfshed product
Took 17ké. o b

Each unit will contain: . ’

1.

10.

11.

Introdtction - tells other professionals what the unit contains, '
how it will be developed, what grade level it serves, and other
general information necessary for other teachers to evaluate it.

List of objectives in approximate order of teaching with levels’
indicated (use 3-level scale). _

List of student activfties-leading to mastery of objectives giyen.
Where possible, several activities from which teacher can chogSe
should be included. - ' '

‘List of teaching strategies or-hodes appropriate for each activity.

List of 'materia'ls needed for student and teacher, including hardware
and software. .

L

Evaluation procedurgs designed for each objective. ‘These procedures
should evaluate all activities listed for a giveEn objective, which
may require more than one alternative precedure for evaluation.

4

A cumjnatiy activity (project, exam, etcf.) which serves as a syn-
thesizing process and prqvides a sense, of ‘clocure.

A Motivation/Readiness activity designed to introduce the unit and
prepare students for what will be included. N

At least one objective must deal with a reading skill necessary for " °
mastering the content m2terial in the unit. -

Materials must includé media other tham reading in alternative -
activities for at least threé objectives within the udnit. ~

Materials for students to read will be tested for reading level by
the Fry (or another approved) formula. An affort should be made to
find reading materials at several lévels”for each reading assignment.
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Neighbors To The“South . \

. b - - . :
This unit 1s designed for students in Grades 7, 8, and 9.
Students should be identified according to performance levels

- (below average, ayerage and above average) and according to 1ingual

experience (Englith speaking, English and Spanish speaking) fy-
grouping purposes. e . )

Approximately six weeks (five forty-five minute class periods per
week) may be expanded to a double period per day, with teaming of
Socfal Studies and English or Reading teachers, to allow for in-
depth coverage of both content material and accompanying reading
and study skills. . . ’

The unit has been designed to provide teachers with 2 flexible

" framework which can be utilized to teach any topic to students

at any grade or competency level, integrating reading and study
skills with mastery of content. Although this unit has been

" designed around content material on Mexico, actual content area

objectives have been excluded to allo heavier emphasis to be
placed on reading and study skills. It is presumed that teachers
will incorporate and develop actual content material into the unit.
The curriculum is student-centered and multi-textual. Students
are identified according to performance levels (below average,
average, and above average) and. according to 1ingual experience
(English speaking, English and Spanish speaking) and grouped
hetrogeneously so peer teaching will result. Students will be
evaluated both as a group.and individually. Points are assigned
to each requirement and students falling below expectations may
contract to do additional work for extra credit. Individual
conferences are held fo discuss grade scale and develop contracts.

GRADE SCALE - 0~ 70 points - F

71-140 points - D
141-220 points - C
221-290 points - B
. , 291-350 points - A -
: " OBJECTIVE ) MAXIMUM POINT§
quentences) s N
?r- ibrary worksheet) 10
- @ - (notetaking exercise) - 20
D écomerciﬂ videotape) - 15
J - (oral report) . 50 . \
K - (text wrtting) ¢ 40~
N - (mwral) . 10
0 - ﬁvocabulary exercise) 20. .
P - (learning centers) 15 b
Q - (student vocabulary activity) . 20
R - (flesta) : 26 .
's{ recreational reading) : 15 -
T 2 (vocabulary evaluation) 20 E ‘
U - (options) : 40
X -~ (final written evaluation)

ZO~ A4 0 D 02 A2ZH
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UNIT°DESIGN
»
.
. .

TERMINAL GOAL :

: . 4,100
| @ . P8 4100

Activities in activity packet are leveled and may be used to
supplement the grade of the less able student. Learning centers '
should be designed to reinforce reading skill deficiencies ident-
4fied. through subject evaluation and performance of unit require-
menté. Points should also be affixed to each center and be added
to the students' score upon successful completion of the activity.

Exasple of Learning Centers and Activities; :
Center I Readfng grehensien ~ Students are instructed to

redd supplementary materials ndouts, brochures, magazises and
complete a sheet of questions). Questions should include ex- =~
amples of main idea, detail, inference, sequence.and conclusion.

_Center I ~ Listeni rehension - Students listen to teacher-
madp cassettes. lapes s%u'la provide students with the main idea

of the selection 'and set purpose for 1istening. _Upon completion
of the dialogue students should be instructed to write a synopsis
of the selectior with f1lustrations. Evaluation should include
attention to main ideas, details and sequence. —+ =~ ..

_Questions are then completed. Questions should be constructed to

Geniera] Learnifg Outcomes ‘ ,

A

Center -II1  Visual Discrimination, Visual Pérception - Studengs

‘complete Jigsaw puzzle. T i e/

Center IV  Creative Writing - Students selw , V!
among a group of selections and are instructed to identify people,

place, time and activity, then!write a short story-about what pre-

¢teded and followed the picture. )

Center V Reasoning, Critical Thinking - A set of questions
are provided to students as a film prevgew,, Students read
questions to set purpose and -then'watch the film strip. (Pre-
viewers are usually available through 1ibrary services.)

require students to use information presented in the fila.

Center VI  Following Directions - An art center should be set-up
providing materials ri‘zor an art activity but requiring students to

read and follow directions to complete the project.

Center VII  Oral sition - A tape center is set-up with easy
to read biographical books and a tape recorder. 'Students read a
book and complete a sheet 1isting information. ' .

Center VIII Famous Men - Background (birth, family life, .
Hsezadon); contribution; impact on Mexican 1ife. The stident : \
then assumes the character of.a famous man and prepares a cassette ‘
telling how this man's 1ife contributed to Mexican Culture.

}
/

This unit will have as its purpose the integration of contiat '

material on the people, raphy and culture of Mexico wi

those reading and study skills,necessary to absorb this content.
A .- A

1. (affective

and cultural diversity of Mexico \ _ 'z"

2. (cognitive domain) Students will\develop research topiés ‘for oral’ reports, EC A
N
¢

given teachgr desigped instruction and multiple resources.

in) Students wi demonstrate “\{ntenest in the people, geography
/- .

\

‘\ - . 105' \.

\\ d . 4
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‘ " . i ) - v * : ) -
.3, . (cognitive domain) Students will demenstrate reading and study skills giyen
* - teacher 1nst,ruct10n. -

8, {affective domain) ‘Students will demonstrat’em%ﬂyw.a group,
assign leadership roles and- delegate responsibility. — :

5. (psychomotor domain) Students will demonstra ative ability by selecting
a project option from a téacher-made 1ist or submit 3. propesat—fer—an-optional

. 'pmj'isictifor teacher approval; and by participating in fiesta and mural-painting
activities. - , .

Specific Learning Outcomes (Enabling Objectives) S
ﬂ,B. Numbers 1n parentheses following each objective refer to the General Learning
r Outcome(s) to which the specific objective is related. . Numbers are listed in.
; descending order according to the primary emphasis which a particular lesson -
.. 1s designed to develop: e.g.,'(2,4) would indicate that the primary emphasis
", s to attain the 6General Learning Outcome of oral research reports, while a
.secondary ‘emphasis would be that of developing group interaction skills. ;
Circled objectives will be counted for point accumulation and grading purposes.

JA. Given a slide presentation on Mexico with accompanying teacher commentary,
students will participate in a guided large group discussion and compile a
1ist of topics which will serve as possible research ideas. .This-abjective .

\

will have been met if the class names the following topical areas after view-
ing the slides and hearing the teacher commentary: e,
- climate ' T
-0 geography

industry

_population .

cultural problems .
transportation '
trade

education }
art forms

exploration (1,2)

@ While viewing the slide preséntation for a second time, with Mexican music as
a background, students wil) write a one-sentence observation which can be

1

C. &iven teacher guidelines for establishing groups (food; decorations; music
- and dance; costumes; and guests) students will volunteer to join a planning
__group for the unit's culminating activity, a Mexican flesta® . (4,1,5).

Da Given teacher-assigned group placement, students will select a topic for
group tesearch from the 1ist cofpiled in Objective A, or submit an alternate
proposal for teacher approval. (4,2)

@ Given a' 1ibrary, tour conducted by appropriate pérsonnel. students will demon- ‘

trate knowledge of research procedures by individually completing a teacher-
——made worksheet covering card-catalog, Dewey decimal system, reference
materials, vertical fiie, media usage, etc., with 90% accuracy. (2,3)

‘F. ] In groups, students will locate research materials on various reading levels
) and bring to the classroom for the construction of a classroom 1ibrary. '

\ - Compiled materfals will be available to all groups. (3,1,2,4) -
. . \ ) '
.

o 106

]
/ discerned from the media. presentation, related to the topics 1isted above.(2,3)]

&— uMmMc—-H00Oq@oO
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taking, stude'nts“\(lla-demns'trate skill in notetaking by using the method to
capsulize one 1ive beacher legtyre, one chapter chosen - from the reading re-

] - " source books. and taped lecture on Mexico. Crite will consist of comparing -
a ‘;tudent notes totteacher-;frepared sets. (3.2) el SR
M. Students will demonstrate ability to pursue research topics individually and

. . {n groups, using available resources, by using assigned time profitably, as

: dqt?rnined by teacher observation. (2,3,4) R o )

) ‘@ Given a teacher lecture on effective speaking techniques, stulents will prac- .
tice the skills outlined by writing and delivering a one minute cosmercial
designed to sell a Mexican product. These will be videotaped and evaluated
by classmates and teacher according to these criterfa: adherenutHne; .

@presentation; logical sequence of ideas; originality. . (3,1,2,5)

q Given a lecture demonstration on listening and the Cornell Method of Note- -

Haying prepared research presentations, small groups will give oral reports,
le remainder of class takes notes. (2,4,1) = - (

@ iven a guided discovery lesson on effective writing techniques, small groups
f students will utilize notes taken during ora} reports to write-specjfic

hapters for a student-made téxt on Mexico. .Text will be typed amd djstributed.

Evalaution will be according to the instrument for determining we tipg effece
tiveness, included in this unit. (3,4) ’

L. [In small groups, students will plan a section of a Hexican‘ mural ,to be painted '

- |1n class, de5:1d1ng how their particular topic can be vigually peftrayed. (4
M. | Students will complete a rough sketch.for a section of a mural dealing

~? par‘t;cm aopic, and transfer the sketch onto the wall myral carbon paper.
5,44). :
Students will plan the painting of the mural, allocating responsibilities to

varfous group members, and paint their $'ection‘of the mural. Each group will}
explatn their section of the mural in both a one page written commentary to.be

« :jafﬁxed to the mural and on a cassette tape. (5,4,3,1)

Given.a lecture presentatidn on voca;buhry development, Students will select
‘ four words from a3 teacher-assigned bbok and apply the Frontier Vocabulary
e, System to. each word. (3) e /

i Given teacher-designed ‘Tearning. centers with vocabulary, activitied, to accom--
J pany the videotape presentation on “"Lost Cities” (theme vocabulary-emphasis
i on roots and affixes) students will select at least two activities to be com=
. pleted during the class bericd, placing completed work in appropriate
envelopes. Students completing learning cente fvities will select a book
from the recreational réading”table. (3,1) . . . '

, iven materials and ;ooriing {in pairs, stutlents will create & vocabulary game
r activity based on vocabulary.words selected for the class glossary on day

— 20. (Selection of words may be from the entire cla HI . 8.0., four 54)- :

“words x thirty (30) students = 120 words.) (3,5,4

‘Students will divide into groups as determinéd in Object;ie C, assign 1egdbﬁh1
and delegate responsibility for fiesta day to-be held on day 30. _Students

eacher will approve plan by 1n1t1a11ng it. (5,4)

S {vefi books. for recreational reading.(various reading levels), students ;1_11 '
oose 8 book with teacher assistance, and upgn completion will complete a
guidesheet fqr reporting on recreational re&din?. Students wil1 be réquired

to cosplete and report on at least fifty pages may be completdd 1n) or out of

class). (3,1) - - 107 L “

.
Le

will draw-up and submit a plan:for their area of concern to teacher by day 19.

©
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1 @ Students will c(ﬁglete { written test based upon vocabulary contractis with
2 100% accuracy. ~

(@) Sstudents'will setect options from the activity packet totaling at least forty

points. (peints are listed on each option) -Optjons which are student desigqu'

will be submitted to the teacher and assigned a Point yalue. (8,1,3)

v, Students willscheck their-completed activities .against the un1t activity list,
determine which activities they have not yet completed, secure necessary ma-

- terials and complete activjty to attain objective.  Student work must be -
’coupleted by day 30 im order to count for credit. .

| . | 6iven a teacher led review, students will fi11 in the review outline as :
- teacher works it on the overheid prdjectur:to prepare for the final written
‘evaluation. T Al +

. Given a written evaluation based uppn Objectives E, G, H, 1, K 0, P, Q T
‘students will complete the object1ve part of the final evaluation with 90%

- accuracy. (3) -
Given several open-ended sentences based upon Oﬁsectives c, D F, J,'L, R,
students will evaluate unit, accorging to their perceptions on the effective-
ness of grouped activities. _(4)
Students will write one paragraph descriting. fTve essential facts they have
learned concerning the culture and people of Mexico. This will be based upon
Objectives A, B, M, N, S, U. (1)
Students wil sign up for a five minute private conference with teacher (can

J, M, N, V{ W. (2,5)

Y.'—Students will participate in culminating activity by voluntarily taking part
in various activities on fiesta day. (5,4 1)

T colminafing My

Y
L . . i

be_scheduled anytime within next week) to discuss performance as to ObJectives ‘
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| MOTIVATION
- ' /
SUGGESTED TIME ALLOTMENT FOR MEERING OBJECT IVES AND LEARNING OUTCOMES .
QJECT IVE RIPTION F DAY | OBJECTIVE[ - DESCRIUION 3
A mtivation, research 1d sﬁ 8 H individual and group .
' - research
' - C fiesta grouping - 4 L .
+— . : Ve
B motivation;discerning | 9 ) S presentation on §pgak1ng _ q |
: main ideas | . |- technjq
D selecting msémh topics \ cdmerc‘lals.
E “1ibrary tour 10 H l;ﬁearch I '
| ’ 1l commercials - 8
F 1/2 class secure n H research c
‘research materials “ -
G 1/2 class lecture on | commercials
notetaking 7 o €
F. revgrse groups from 12 1 29 oral reports (3) I' R
6 |day # _ Y 1 o
G ‘notetaking activity F 13 J oral reporfs (2& s
H indfvidua}‘and g'mup / L | mural-planning . T
research ) e 'U -
& | fotetaking activity 14 3| oral.reports (2) D
' ) 14 E
H individual and group K text writing N
research
. 2 T
¢ 7 A
C
, _ . T
- I\ ’
» vV -
s /@ i
, 3 , T
l -
€
. \ &~ 'S
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_SUGGESTED TIME ALLOTMENT FOR MEETING OBJECTIVESAND LEARNING OUTCOMES

; mvlomtmve __ DESCRIPTION [QAY 0BJECTIVE DESCRIPTION
51 | |

K 1/2 group - text writing ﬁ23 T sharing ideas-vocabulary
evaluation -

1/2 group - draw

-—

reverse groups from = ) options .

day #15

two groupgipaint ' ] options

three groups plan fiesta 4 plan fiesta

switch gfoups' plan fiesta

recreational reading

switch.groups . plan fiesta :
. complete unfinished
activities '

vocabulary lecture and review
activity

teacher-made vocabulary unit evaluation
activities ‘

recreational reading

students design vocabulary|30 fiesta
games, puzzles 1

— 7 CU‘mtha'hr'\é _
- ad"”‘}j‘ ‘

£ .
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STRATESIES, - MOTATON -
Dap1_: Objective A, C. S ~-. 13

14

(guided discovery mode - convergent) . L @

’
1. Have bulletin Board or posters up to create atmosphere.
2. Introduce unit with slide presentation and teacher commentary. k _
3. Guided discussion < a. this unit is about Mexico. . Y-

|

e ) - b. . some topics we might want to consider. are....
4. MWrite student suggestions on board. ,
8. Use questioning strategy to arrive at desired tist of topics.

6. Discuss culminating activity with students (Mexican fiesta) : h |
7. List various_preparation groups’ (food, music/dance, etc.). See Objective
8. Discuss responsibilities of -each group. .
9. Allow students to volunteer for groups, guiding choices soyeach group has 5}"&“
" adequate representation. . P

" Day 2 - ObjectiveB, D N\ ~ ] _ ;

(guided discovery to inquiry mode - cdnvergent to divergent)

1. Distribute worksheets with 1ist of topics from Objective A.

2. ‘Instruct students.to watch slides and write a one sentence observation from eachy
topical area. -

3. Show slides with music background. Repeat {f necessary. ~ 5‘\\;&&*

4. Assign students to groups. . ' : .

5. Allow groups to select a research topic from the list. M“

6. Provide for adequate coverage of topics by entire class.

7. Tell students that alternative proposals may be submitted for teacher approval. ;

8. glstﬂbute objective checklist to students with points and grading criteria. ¢
plain. ~ . .

Day 3 - Objective E . .

—

(lecture-recitation - convergent) .

1. Plan library tour with appropriate personnel.
2.Y Distribute teacher-made worksheets.

3! “Take students to library. '

4. Assist library personnel.

5. Allow students to complete worksheet in library..

Day 4 - Objective F, G - P
(lecture-recitation - convergent) ~

Split class into two groups. ' .

172 group to library to secure research materials for oral report.

Make sure the "library’group” can &g it into their respective research GiCL}s -
.to look for materials. .
Present lecture on listening and notatzking. (Use handout as content guide).
Distribute handout to students and begin practice for assignment.

E NHE WA —
[ ] [} [} - [ ]

£ - Oblective F, G

r4

Switch groups and proceed as on Day 4.

1.

L1l
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"." " B

(includes convergent and divergent act1v1t1es)

F -~ 1, Split class into research teams. -
2. 3 groups work onh research projects, using any avaﬂab]e materials.
- 3, 3 groups work .on notétakfng activity.
. a. ' 10 minute Jive teacher lecture On. Hex'lcan msic. (Students take notes)
b. Listening station - 10 minute taped Tecture on Hexican art. (Students take

tes) o
, Dchated article on Mexican dance or theatre (Students take.notes)
4. Svrltch notetaking groups at given intervals.

Day 7 Objective 6, H ~ - -

-t
4
1. Switchgroupsandprocgedasonﬂays. ,
Day 8 - Objective H . |
(divergent) N

1. Split class into research tear‘

2. Allow students to work o research projects.

3. ‘Set-up viewing stations for filmstrips, etc.

4. Provide access to Tibrary.~

%, Cal) individual stucents to check orf notetakin activity. o
6. Provide assistance to students as‘ requested. ?research)

Day 9 - Objective I v Q

(gﬁided discwery to divergent activ'ity)

+ 1. Begin lesson by giving a.short (30 secgnd) speech in three different ways.
(e.g., du}l, normal, enthusiastic) :
2. Discuss which version students enjoyed best &nd why.
3. Work into presentation on effective speaking techniques.
Use "effective speaking handout™ as a guide to cover main points.

Distribute handout and discuss how TV gommercials are set-up; how they fallow
" “this format, .
Show several videotapcﬂ/co:rlrercials if possible; 'if not, allow students to
relate TV commercials with which they are familiar, :

G6ive students assig t ‘to write and deliver a one minute comercial to a2l
a Mexican product.
- 8.% Display examples or pictufes of Mexican products. . :

. 9. Students make choice and begin to structure comercials,

¢

;Ao\m:-
®* e e

i

Day 10 - Objective y I~ °' . W ,

(divergent - inquiry activity) e
1. Students work on research or commercials.

2. Set-up videotape recorder to film commercials as they are ready.
Day ‘1f - Objective H, I

1. Continue as on Day 10. : .
2. Allow students to operate V‘deotape recorder if regulations permit.

.

voom

6 - Objective 6,4 SR S
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Day 12 - Objective J , |
(student reports) - " ’

1. Instiuct students.to take notes while oral repbrts are being given.
2. Quickly revive notetaking techniques.
3. Two or three 10-15 minuze reports. |

gy_.ga - Objective d, L -l
(student reports) _

1. Continue procedure for oral reports (Two groups) )

2. Explain wall mural idea to students. (Different sections of the mural will
reflect various research topics) . : ® ’

3. Develop notion of the pu for a mural.

4. Allow groups to discuss they might wisually portray their topic.’

5. Distribute newsprint for initial sketching of {deas.

Day 14 - Objective J, K. | . )
(guided d1scovery - convergent) N

Contfnue procedure for oral reports. (One group)
Conduct guided discovery lesson writing technigues.

. Use several written examples fo show different ways to verbally express ideas.
Use questioning strategy to develop concepts on handout. .
Distribute handout and assign groups the task of writiag a chapter to be in-

cluded in student-written text on Mexico.

Finished chapter will be submitted to teacher for approval.

Allow students to tvpe text on dittoes. (Illustration of chapter may be chosen
als an activity for Objective U for a total of thirty points)

Day 15 - Objective K, M
(divergent) - -

Divide class 1nto two sactions.

1/2 class continues text writing.
1/2 class begins to draw mural. ’
‘Provide newsprint. (large sheects).
When drawings are complete, subnit to the teacher. ‘ ,
Give large sheet of carbon paper, and show how to transfer to wa' . =ur.* :ogars |

%

Day 16 - Objective K, M - .

riaer v
Ty < TR

1. Switch groups ang proceed as on Day 15.

Day 17.- Objective N, R o -~
(small group work) ‘ ‘
1. Divide class into "fiesta planaing* groups.

" 2. Have paints, brushes, water 2tc. ready before class.

3. Assign a student to monitor time.

4. Allow at least ten miputes to clean-up and’ set-up for next class.

5. Other groups develop concrete plans for fiesta. (to-be submitted by Day 19) .

N.B. Each group will plan on one day and paint on the two other days a]]otted for
this activity.

14

4
|
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Day 19 - Gbfective N; R { a | _. .

2N Mtchqmpsandpmceed as on Day 17. R .\
k- 2. Tollect fiesta plans for teacher approval and initials. N
" Dmy 20 - Objective 0 | R 7

(lecthre recitation) - , L, ’
P Dag:,a lesson asking students to imagine what 1t would be 1ike to live in 2
- world without words. - ' ‘

2. Discuss hotion of specific vocabularies for specific areas; e.g., dports,
aedicine, music.. -

~ 3. ,D}‘for examples. ‘ ) ’

- "4, Defelop notion that class can develop a Mexico glossary. ' .
S. Atk students what they might “do" with the words in a glossary. A -
6, Use questions to secure answers - spell them, define them, etc. A

7. Present Frontier system using overhead projector and transparencies. B

8. Allow students to choose a book from the Mexico Tibrary shelf which they may be
" reading or would like to read.

9. Distribute dictionaries and index cards. .

10, Ask students to choose four words which they do not know. ‘

1. Select one word to use-as a class example, e.g. HEMP. Take students through

/ the Frontier system. , . '

12 Allow students to complete other words similarly.

13. Collect cards to make masterf 1ist for distribution tomorrow.

g:_f_- Objective P, S
(guifled discovery) '

istribute cards and master 1ist. *

stribute contracts. Students contract for a minimum of five and maximm of
ty words from master 1ist. (spell, definitions, use in a "context” scnience)

how videotape. : . ‘ '

ve learning centers set-up ahead of time.

Py

5. §ive group instiructions as to nurbers allowed, time allotment, etc.
. 6. int out recreational reading table and guidesheets. '
7. Jtudents to complete at least two centers, then move to recreational roz.ing

ble or study vocabulary, -

L ] ~

de materials for students.

2. ve several examples of vocabulary‘activftj'gs. puzzles, games around room.

3. S may choose words for their games :from master 1ist, a : .
. 4. ts instructed to design a simplggage, puzzle, etc. using several glossary

5.

';{u should be spent in preparing for vocabulary evaluation.
: Pl

=1, 'Switch 9mé§ andproeepd as on-Day 17. '. B 3

- @bjective Q $ ) }




1. Teacher ahinistars written vocabulary evaluation '

£+ &.. Students select .those sections which are dppropriate to their vocabulary contract
3. lﬂini -time used for sharing of games designed yesterday.

NS ary evaluation is competency-based. Students may sulxuit plan for
dmastrating skill if scdres are not acceptable.

M Oh.isctivelr . i | ' )
~(divergent - guidecrdiscovery) R C

4

1. Provide multiple sets of options tards. .o X LT

‘2. Make sure all necessary materjals are available. ' '
Instruct students that they will have two class days(and outsideiine) to com-
plete forty optfon points (minimum). Any combination of activities will suffice

: (activities are multi-leveled).

4. Spare time may be spent in playing student-made vocabulary games, etc.

‘Bay 25 Objective U, R

Continue work on options,

Spare time to be spent in vocabulary work or recreational reading.
. Take last fifteen minutes of class time for groups to make final plans for the
' fiesta )

‘ Day 26 - Objective R, V

(small group work)

1. Allow groups to work fer twenty minutes on planning fiesta. ‘-

2. Groups not .needing time may work on vocabulary or options.

3. Rewind students that recreational readfhg activity must be completed by Day 30.
4. Have students check on Objective Sheet for unit to 1ist incomplete assignments.

} : :
* Day 27 - Objective R, V : -
(imbividualized) ~ -

Students to work on incompléte activities.
Have all materials ready for easy access to students.
Groups needing to plan further for fiesta may request that time

&28 - Obfective W

(guided discyssion)

1. Distribute a review outline to students.
2. Teacher conducts guided discussion using overhead to prepare for written

_evaluation.
E;plain parts, relationship to objectives sheet, dtc.

R 29 - Objective X
(convergent)
1. Hritten unit evaluation: , . ‘
objective section 15 minutes

open-ended. sentences 10 minutes
content essay 20 minutes

-

.—'/_‘

.) ‘

)
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2t 7 Research resources

‘ V‘1_deotape equipment
Same as Day 10

s

116 -
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° L “ ( . '/-’\; ; ’
Have sign-up shedt ready.- Students sign-up for a five }’nuté private confer- 3
-~ ence with teacher to discuss oyerall performance on unit. . _
- 3. .Check final preparations for fiesta. _ R -
gxao-o_b,mivev Do : %
(student-centered activity) .
1. 'Culminating activity for*unit. ‘ #
‘2. Set-up equipment.
3. Coordinate time ‘and assign responsibilities for clean-up, set-up, etc
4. Go.over ground rules for behavior. :
5.~ Hrap-1 :;l:nt by highlighting main concepts and activities covered during Iast
six
- 1 COLMINATING. ACTIVITY '.
_ . LIST OF MATERIALS NEEDED. FOR EACH DAY .
Day 1 - Slide projector )
Screen - v
.. S1ides on Mexico
‘Blackboard ? P
Paper and pencils for students
. Day 2- - ' Slide Projector ° ‘%MOTIUATIDKI
’ . Screen
. Record player or tape recorder !
Mexicap record or tape .
Slides on Mexico
Worksheet with list of research topics i
Day 3 - * Arrangements for library usage )
Worksheet to accompany library presentation .
Day 4 - Teacher-procured materials (public Hbrary, embassies, etc.)
School library
Handout on the Cornell method of notetaking
Day 5 - Same as Day 4
.Day 6 - Ten minute cassette lecture for notetaking exercise (teacher-made)
Cassette recorder and earphones for 1istening station
_ C]ass\roon library resources
Day 7 .- Same as Day 6.
Day 8 - C(lassroom library resources ) o
: School 1ibrary ~
) Projector, filmstrip viewer, etc. for preview*lng media
Day 9\4- Handout ‘on effective speaking techniques
‘ Magazine pictures depi.cing Mexican "products”
Day 10 - Magazine pictures from Day 9




-

Day 18 -
oay'19 .

N - : | \ . e | Pg. 4.112

Lecture or table for a "panel”® discussion _{hardware as requested by
student presenters)
Paper and penc11

Same as Day 12

‘Large sheets of newsprint for planning mural
-Same as Day 12

on effeetive writing techniques -
ter .

Handout on effective writing techniques
Typewriter

Paper

Large sheets of newsprint

Large sheets of carbon paper

Paper taped to wall - 24' x 3'

Same as Day 15

Newsprint for recording ideas for Qi:esta
Tempera paint

Small containers (three for each cgfor)
Water

Paint brushes (one' for each small container)
Paper towels -

Sponges y
‘fame as Day 17
Same as-Day 17 > ‘ -

Day 20/" Handout on vocabulary development (overhead projector and transparenCT‘s)

Day 22 -
1

Classroom ‘1ibrary books

3 x 5 file cards

Dictionaries (preferably one for each student)
Contracts

Four learning centers {teacher-made vocabulary activities)
Crossword puzzle N
Board game
Peg board N
Magaztnes to cut -up
Paste
Scissors (each center 'to be self- contained)

Table with books selected for recreational reading

BGuidesheet for reporting on recreational reading

‘Videotape equipment

R

4

Hater1a1s for students to design vocabu1ary activities ,
01d game boards _ v -
Posterboard - |
Scissors
Rubber cement or glue
Masking tape
Marking pens




Day 23 -

Day 24 -

pay 26 - .

Day 27 -

Day 28 -

" Pg. 4.113,
Colored paper g. 3139,

Graph paper . - -

Typewriter

Cassette tapes_ and recorder -
Blank transparenctes
Overhead projectog

Worksheet to: evaluate two vocabulary act1v1ties other than the student's
own
Paper for vocabu1ary eva1uat11n (whole group).on contracts

Activity packet (matertals needgd to complete options included in packet)

e
Same as Day 24
Neusprint to finalize p1ann1ng fOr fiesta :

Fiesta planning
Art materials for decorations group .
Record player, etc. for music/dance group
Materials for food group_to make menus .

-Table with books selected for recreational reading

Gufde sbeets for reporting on ‘recreational reading .
Haterials for fiesta costume groups ) ~

Same as Day 26
Materials available for all unf1n15hed activities (check with students
ahead of time)

Review line for students
Overhead "projector
Transparencies

| pay29-

Uay 30‘-,

Teacher-made test
Open-ended evaluation sheet
Point ta]1y'sheets e
Fiesta

Record player, records

Projegtor for slides or film (if stJdents request)

Tables for food

Students will request addi!‘ﬁna1 pater1a1s as needed by each group

T CULM»NATtUé

¥

ACTIuTY
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Average
5 poipts

Organization

. Language Usage

Neatness

Supporting Details

| COMMENTS:




EVALUATION ‘OF OBJECTIVES . : S {2 621?5

-* N.B. Objectives whigch have not been cir¢led may be presumed to have been met satis-
- factorily unless the teacher specifies something to the contrary to an individual
student. * Group activftﬁes require participation by all members. -

OBJECTIVE . \
o’ .

P / ’\‘ ‘ ’ >~
A - Students will meet this objective when they participate in the teacher-led

discussion (target is 75% of class participating) and name the topical areas
outlined in the objec§1ve. : ‘ -

B - Students will meet this objective when they complete a worksheet so that it
. nciudes a one sentence observation on éach of the topics listed in Objective
A. Teacher will assign a point total from 1-5 based -upon: relatedness to
- s14dess sentence structure; spelling and punctuation, Students will have the
ggpg;:unigy to provide a rationale for their sentences in terms of relatedness
slides. N

C - Students will meet this objectiQe when they volunteer to participate in one
. of five "fiesta day" groups. Teacher will question students who choose not
. P_to volunteer. ’ ‘ | ' ’

D - Students will meet this objective when, in smaT\ groups, they demonstrate
that they have (1) decided on a process by which they will select a topic;
(2) assign leadership roles and (3) choose a topic from the 1ist or submit ,
.an alternative proposal. . -, : ‘

£ --Students will meet this objective when they complete 2 teacher-made worksheet
with 90% accuracy.

F - Students will meet this objective when they have participated in a group search
for materials. This will be evaluated by teacher and library personnel and
rated satisfactory or unsatisfactory. ' :

6 - Students will meet this objective when they complete the notetaking acttvity’
by using the Cornell method to capsulize the three Tecture segments. Evalua-
tion will be based upon individual comparison of student notes to teacher-made
sets to check for 90% of main points covered in lectures and perfect adherence
to the notetaking method.

-

H - Students will meet this objective when, as determined by teacher observation,
they demonstrate ability to pursue research topics independently and fn groups.
Teacher will note time manag;hent, respett for other students, group participa-
tion, etc., and advise students if performance is.less than satisfactory.

I - Students will meet this obj ctive when they have attended the lecture and com-
ggetgd the "commercial® actjvity. Commercials will be videotaped and evaluated
th by students and teacher according to these criteria: .

adherance to outline . 5 points
presentation " 5 points
logical sequence of ideas 3 points
originglity : 2 po1nqi

Teacher will randomly select four students' evaluations and average them; then
average that score with his/her score and determine the point total.

./
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" EWALUATION OF OBJECTIVES (cont'd) . Fg. 6116 .

_J - Students will meet this objective when they present a ,16-15 minute oral report
-+ on their particular topic. Students not presenting reports will take notes -

evaluation of oral reports will include the following aspects:

content - 25 points .
presentatfon . - 10 points
N media and visual aids ~ 5 points
E S . logical progression of ideas 5 pdints
. . introduction/summary 5 points

K - Studénts will méet this. objective when they complete the textwriting assign-
. ment. Evaluatfon will be accarding to the instrument for determining writing -
, effectiveness which is ihcluded in this unit.. d

L - Students will meet this objective when they use time provided to plan their
secti‘on of the sural. ‘Evalug_tion'wiu bé by teacher observation. +

" M-S ts will meet this objective ‘when, in groups, they draw their section of
- carbon paper. '
. . - . ¢ M . - i . .
N-- Students will meet this objective when they decide as a groyp how they will

delegate responsibility for mural painting activity, paint the mural and com-
plete the commentaries, Evaluation will be according td these criteria: N

group process - . 3 points
-painting . 4 points
mechanics (clean-up, org.) - 1 point
) _ . commentaries ‘ 2 pointg

0 - Students will meet this objective when they attend the lecture presentatfon,
participate in the discussion and compiete the Frontier Vocabulary activity
with 100% accuracy. (5 points each card) ‘

P - Students will meet this objective when they have viewed the videotape and
— completed with 100% accuracy a minimum of two learning centers. (5 points each
center, including recreational reading) ... . ' ,

Q -, Stydents will meet this objective when, working-in pairs, they design and
. complete a vocabulary game or puzzle based upon the master vocabulary 1ist.
Evaluation will be based on the following criteria: : :

use of vocabulary words 10 points

group process '3 points, »”
des of game, etc/ 4 points
.- writing of game diréctions 3 points
R Students will meet this obje¢¥ive when they have, in groups, submitted a plan

for their "fiesta" responsi_:1ity area. This activity will be evaluated by
" teacher judgment on: . - ‘ .o :

%

the miral, present 1t to the teacher and transfer it onto the wall paper using |

1 L uszg the Cornell method, as teather obsepves both presentations and notetaking, :

‘group process - 3 points
feasibility of plan ' 2 points
r clarity of pian 5 points .
operationalizing plan 10 points _ "
-* . ) . , b e :
L » 121 -
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{ . ﬂmnm OFWQCTIVES (cont'd) ’ T *

- - L ‘ )
.~ ' S e Students wil] meet this objective when they have completed a gufdesheet on -
i " _ recreatiomal reading material which will refiect knowledge of: T ‘

“content - “* 8 points O
T, : main ideas . 4 points '
«  Studant comment .. 3 points

"t T - Students will meet this objective when they complete a written .test on vocab-
* . ulary contracts with 100% accuracy.- Students not achieving perfect scores
submit alternative plans for demonstrating vocabulary competency. :

b amy

U - Students will meet this objectiw}e when they select and complete options. in ‘5
. activity packet with a maximum total of 30 points. Options will be evaluated
R btgt;?diwdual conferences between teacher and student to agree upon a point

V - Students willheet this objective when they check their unit gbjective sheet,
.note activities to be completed and .compare their findings with teacher
recon{s Students and teacher wi)l_. confer concerning any discrepancies.

W - Students will meet this objecti¥e when they attend the review séssion and
complete the review outline worksheet as directed by teacher. -Teacher obser-
vation will be the method of observation. ‘ ' "

Students will meet this objective when they have finished a written evaluation

based upon the unit. Objective section (20 points, content and reading skilils]

to be completed with 90% accuracy; open-ended sdctions (10 points, group pro- .
. cess, affective objectives) will be satisfied ifi each sentence is completed;

" essay response (content, 20 points) will be ratey according to the following

criteria: \ . v

“mastery of content 15 points
" - paragraph structure 3 points
.. clarity of ideas 2 points

Students will meet this objective when they put *fiesta” plans into operation,
attend class and voluntarily participate in all scheduled activities..

quluat on will be by teacher observatiom

L)
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NOTETAR ING i

-

A4

Caﬁgnra taacher'a ideas - after 20 minutes 477 of nonym;t material A

v

¥f - -« forgqtten. .
- [ ' . meaningful material 217 retained after 16
e . ) days. !
I 80X forgotten in i weeka with no notetaking
’ . B 5~ .
o2 Lccture notes are hand-written books . . .
Corntll Syaten ’ ' ( ’ . \\\\1\
v . . . hY
, 1. large loose leaf notebook L ,
- " +2. - Take notes on one side of paper only - .
3. draw vertical 1line 2% inches from left edge of sheet = recall colugm =
key words_phrases right side = record notes
before each lecture review {
o . N i . . -
During lecture -
Record notes in paragraph form : ) '
. -  Capture general ideas - i(insert details from book » . '
> Skip lipes to show end of one ides and start of another. Sub-ideas and
- details listed under main idea - numbered . ‘ "
. Use abbreviat{ons : :
Write legibly S
After lecture - '
1?* prepare overview - read notes, correct, {nsert information, underline or
& box .words containing main idea - result overview of

lecture’

prepare cues - jot'hown-key words, phrases, cues
=

recite 37cover notes, recite. uncover and verify) ,
" Formula .
. 1. _Récora ,
+ 2. Reduce - form relationships reinforce continuity.
‘& 3. Recjte
4. Reflect - write ideas, opinions, experiences on cards structure,
T ; outline, summarize, catagorize . ' )
7 5. Review - 10 minutes per week . . \J/*—vfrj.
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’ - HOW TO SPEAK EFFECT IVELY
.1. Be fully pregared l " . .

. . &, know subject - ’
. b, evaloate—topic in terms of listener (audience minded)

"

i

] . finished plan = outline (pattern of ideas) N

< ++ 30-507 as many words as-speech’ e

., ~order relationship of ideas

’ { + -distinguish main ideas and details . _
-note transitions”

’ L

Pﬁ of Outline

gee

1. JIntroduction-1) attention- 1n:erea: of ‘listeder o
: ex.,- ocntistic example quotation
2) provide background information

- .
2,. Purpose Statement
Y, 1) tedils sudience ground you want to cover
: 2) provides focus '
7 Body |
1) 65-90% of speech
2) develop topic
3) list main points .
4, Conclusion - ‘
1) summary of main points
. fusion of main points, details, and transitions ‘
-transifiien = restatement; pre- outlining. listfng ) p
Selection nf topic . oo - $
3-4 main poinpts 10-15 minute speech -
perception, interpretation, and valuable gpeech
‘interests of audience - 7 ~o
. 7 i \>\
f?repautiop
1) Overview
2) Research - ’
3) Outline _
, s. learn ideas thoroughly .
b. practice delivery v, .
Facing Audience ' ‘e . €
1) Eye contact . ) .
2) Physical learning o ’ . .
3) Voice .
f ‘
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iiA. support -~ -
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SPEECH FORMAT

INTRODUCT ION

Opcning state-,mt vhich refers to the subject and should contain ‘
meterial that gets attention, creates receptivity, establighes interest
lud co-on grougd. . .

-

f.“ support . - )

i c.upport )

~H‘t"lyc.shoul::! the lm’!ieqce know what the speaker is talking about?
A. support (Examp lejxi_llun :zatﬁr’{’fﬂi”éiiuuc. ,ete.)

B, su?port A * .

BODY . IS s

-

Statépent of puipose. What is the purpose of the speakers subject
ntt‘r? * ’

A. Preview of the firgt major subdivision of the subject.
B. Preview of the secc;nd major subc.livilion of the subject,

(Thi: can be repeated in tel.;'ms of the number of élin divilipm needed)
Statement of the lst major subdivision of the subject. l

A. support

B. supporlt

-

-Stategent of the 2nd major subdivision of the subject.

.

A. : support / - e
B, support

(This, asn be repeated in terms of the number of divisions used)

CONCLUS ION
. ' g
Summarizing statement (What you have told your audience so far)

- —_—

B. support

Concluding utatmnt.4 This is your final-wrapup.

125 ..
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.|+ HOM TO WRITE EFFECTIVELY
" .How to vritc effectively . - ’ -
:;:: “ ’ * . . C < B .\1
== . o1, Start to wark early. -
= 2. Choose a subject you are interested in. .
“lindn of pqscrs ) , '
) 1. Themes - short, bassd on your own conclusions or drawn from your
< experience of ru&g the books you are assigned to read.
2. Reportc - factual diccuuion results of research format supplied )
by inctructar You vill read sbout othcrs research or do
’ an experiment yourself. :
3. Critical guayo - your op.inion on a book usually assigned {n an
Engligh or language course. You will be assigned s book
i . to read. .
.7 .
4./ Research papers - any specified length (at least & double-spaced
typed piges) based on writtgh research materials. _
. - Research papers are based on published materials you
use to support ‘an arguement or point of view. -
1. card catalog books afghor's name subject
2. reference section
3. periodical section - ‘.guinu, nevspapers i
American winemaker
1. name in card catalog
. 2. American winemaker ¢
3. wine
4. grape growing -
: ) \
- fill out cards
- copy infomdog mark quotu -
- . deletions ; ‘
* - p.r.phrutwg R )
ﬂrgmiution of the papédr . .. ) {
, .= time sequence: ex. history ’ .
- process oo
- dﬂclopunt of lan argu-ent S
lﬁdte points . lict‘cupporting facts .main supporting
tooling off period - - o
revision : ! :
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« Technical detasls . . S :
1. Trausitions - the reader moves from one point to another L N
) . . first, second, next, in addition, finally, as the result
2. Gresmar ‘ . -

3, Spelling - proof reader - mark mot correct

. Plagisrism - paraphrasing T
- Comgistentq- footootes

S bibliography alphabetical order
E . T o - ’
2 ~ ~1
j \ ;‘A— - b
¢ - ”
. . ) -
e {
- /
~ A"
g
- N\
(2
¢ ' .
—
. -2
"-‘J L]
. - - Ed
‘\
_ - L
4 L'
L]
. .
N r -
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HOW TO WRITE EFFBRCTIVELY .o
..;j * - - ‘Il\ .
L | 9 Sat; Point. Clearly L \ 'S '
» N N
- ;
F - % - Gardening is an enjoyable igocatigé.
: .
SR R
o ‘2. Develop the Point Beyond a Brief Statement

- Psted with the pressures of modern living, many people furn to

working with plants to relax
the living world around them.
N \

themselves and become absorbed in

}

.

with Quotes from Authorities and Statistics

In the

»

- Organizations that serve gardeners are growing rapidly.

past two years garden clubs and other horticvultural organizations
report significant nuinbers of new members. An estimate of :

. - gardeners actively aXfiliated with thede organizations numbers

in the millions, according to James Jones,

executive director -
of Gardeners, Inc. e

b

y’xus\rate with Exazples ' :
- One organizatiqn, the American Horticulthral Society, has pur-

chased an estate for its' new .hesdquarters to serve a member-
ship that has tripled in the last 18 months,

-

5. tInterrelate with Main Points ~ DA

N

In sddition to joining general gardening organizations, gardeners
wHo specialize can join societies for those interested in growing
irises, primroses, day lilies, and othar gardea favorites. Mos¢
‘of these groups have grown, too, as a result of the increased
general interest in growing plants. .

128
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-C_Ab*bmutlons and .Symbols .
i

Pg. 4,124

le subj - subject

cons - conservatives
[

[

3 1. Sysbols ¢ not equal
; . : f frequency
2. Create a femily of sywbols 0 organism
o 8 i{ndividual
(8)individuals
3. Leave out periods cf cotfer
. — @8
s . dept
‘ ’ nyc
. o
4. Use first syllable of word pol-politics
‘ » ‘dem-democracy
A
5. Use first syllable and first letter of second syllab
6. Estimate final letters - use just enough letters to form recogniesble
unit: assoc - associate
ach - achievement
bio - biolegical
7. Use apostrophe * - gov't - government
8.. Form lerll by adding "s'" = chaps - chapters
9. Use g to represent "ing' endings decrg - decreasing
ckg - checking -
C
10. Short words should be spelled out
11 ° Leave out unimportant verbs
12. Use symbols for trhnsitional words w/o - without
~ w/ - with
;oo Te ¢« vs - against

B
*

——

-
-
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Precise - more important
large

-~
P

= There is a close felationship.between good vocabulary and success.

& good oral” tepori ‘or ¢ clear preeise contributdon’ to class discussion has .
-’ gtutcr impact than v gmcruitiu. i

- 1lprec1n vocﬁuhry could totally misinterpret.an author s '
presentation .

Funduennl buildi:& blocks of luming md knavledge are words. : .

»

‘rh:lnkins is oilen speech

Vocabulary System

. . 1. Becomg interested in words - learn words and then use them. °
2. Become dic;tibtury-Zded - carry a small dictionary - . ‘ ‘
g - look words up as you study

d - - for technical vocabulary use text .
glossary or ed dictionaries.

3. Use frontier systea
Rationale: - skills proceed fro- s
- each skill is dev

le to complex &
4o an orderly sequemce - e - .

of steps
- each step is a differpnt level of difficulty
“ ) - no sigmificant step be skipped. Each step

deduce educate
deduct education

deduction\

comduct (ducere * to lead) induction '
conductor in:rodugtion - 7 .

v \ & .’.
- difficulty of word depends on - coqlexity of the ifsa 1: stands for — |

-

- most vocabulary systems are based on a body of vords or word forms

, |

induce R 1
1

|

|

|

(prefixes, roots and suffixes) . !

-
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&kh; Trontier Vocabulary System Work:
Use the 3 X 3 card plan. Here 1s how this flexible plan works.

1. ‘ih‘n a-word 1s encountered that cannot be precisely dcfined, Copy on 8
3 X 5 card the entire sentence in vhich the word occurs. Underline the
uord o that it stands out. &L . .

2. When a emall pumber of these card- have accumulated, look up the ‘words in
an unabridged dictiomary. .

3. On the .'ano’side of the card that bears the ucerpted untcuce, the word .

vith its syllables and diacritical markings should be printed so that

sccurate pronunciation is possible. You will find it such easier to use

the word. in conversdtion if you practice saying it out loud. Nothing else

should be placed gn the front of the card, unless you wigh to footnote.

the source of your sentence, phrase, or word.

4. Wow use the reverse’uide of the card. If the word has been made up of

a prefix and a root, record this information on the card. Knowing the :
derivation of the word and some of its ancestry will help you learn )
the word with greater precision.

)

5. Write tﬂ"several definitions, or variations of the definitions, on the’
reverse side. Place an asterisk besige the definition that best fits
the word as it was used in your original sentence. Pigure 7-4 p. 97
shows two typical cards. 1

/.-

6. Carry. about a dozen of these ‘filled-out cards in your shirt pocket or '
hand bag, so thet they will be handy to review vhenever there is a spare
soment. You could look at them when standing in a cafeteria line,
wvaiting €or a bus, sitting in someone's outer office, and so on.

7. Alwvays look at the front side of tﬂi card. The word should be pfonouﬁced
correctly, the sentence read completely, then the wvord defined, not J

necessarily verbatim in dictionary language, buf peaningfully in your
own language. All this should be done before looking at the definition

on the back.

8. After you have defined the word to the best of your abilfty, turn the
-' card over to check on the accuracy of the definition.
- b Y

9. 1If you are not satisfied with your definition, place a dot on the front
of the card in the upper right-hand corner. The next time you go -
through your cards, a dot will remind you that you missed on a previous
try. When a card hasethree or more dots, it is time ¢o give that word
some special attention. .

10. After the small stack of cards has been mastered, return the cards to a
- file #bd pick up additionsl ones for mastering.

11. The words that have been mastered should be reviewed from time to time. .

With the mastering of the precise meaning fo each fromtier Joid‘ there
vill be more thnn a corresponding advance in your readins, writing, speaking,

. and thinking. _ "\
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s i LAP on LAP's

A Learning ‘Activity Package (LAP) is one way to learn a concept,
lda, or-skill.” A LAP Is one way teachers can Indlvlduallze Instruc- .
tica and stitl retain control over. what students are learnigg. %LA;" T
are particularly useful In taching reading skills along with co’

tent material. Students frequently have different needs for. instruc-

£

tion jn reading skills, but they may all need to learn the saie con-
tent materlal. Ieachén can construct several different LAP's which T ~

. teach the sams concept, but focus on different reading skills in each

. b ‘ , -
- As‘you go thfoug'h this LAP on LAP"s, you will read about various |
kinds of LAP's--t};eir format, uses, and construction. :You‘ll be re-
ferred to more extensive discussions of LAP's and concepts necessary
to write a LAP. And you'll be inthed to study saaples of LAP's
Then you'll be ready to construct your own LAP. The follwlng

flowchart shows you the order of your activities in this LAP,

—
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Flowchart for this LAP on LAP's

‘ ‘-pruqses-sunt

)

. set major
task, subtests

and objectives

v

List activities 3

and resources;
construct

flowchart

set up evalua-

write narrative;
tion

develop final

LAP

t

Key:

‘ CD -+ start or finish s

l l .- activlty

See
{nstructor

-

O -=. decision point
<:> -- check point
O -- recycling poinf
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. ‘o7 e - .
,-:7,: .- ' i ' \ " (
s Surt now with the Pre-Assessment of your knowlcdge about LAP's \
’ N “"“ " Pre-Assessment A ha 7

. NN

‘ S : ' \ . -
i;':' i o nmcnous A pre-test is lncluded to detemtne ‘1f you need to '/"
2 " complete the following LA®. ' IF you are un€ertain abqut any or most

* - of the tefminology, have questions about the reason for tbe ?nrtlcu'
. lar sequence of items, or can see you will experiencs some difficulty
in completing most or some of the pre-test you obviously need to
* . skip the pre-test and complete the-LAP. If you find it necessary to
read shead in the LAP in ordar to answer ques:ions on the pre-test,

. you should ismediately ski e pre-test and begin work on the LAP. -

.The pre-test is a self-screening instrument.

- J. From an ares you teach, select an appropriate MAJOR TASK (an .

o jdea, skill, gmra”zatim, attitude) and,wrlte it ln the
follwlng spacs.
~. - : . -~
2. Sub=divide the Major Task and write 2 of Its SUB-TASKS in the spaces
a. i , . ’
. —_ ,
b. ' N
. - \§ / '
. ' 3. Write an INSTRUCTIONN. OBJECTIVE for each of the Sub-Tasks just .

identified. (If you Tan't do this, go directly to the boglnnlng
of the QAP und begln working)
a. J > v C
; o
J o

é’ £y

h. - Identify 2- ACTIVITIES and 2 RESOURCES you would use to develop the

lnszqactlooal'Obﬁectives writted in 73 above.
. » —

~ )

Activities Vo | Resources To Use

’

3. A a.
-
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.. 5. In the space belov. sketch a FLOWCHART you would use to structurs

" and sequence the Activities and Resources into a learning LAP.
(1f you don't kmow about flowcharting, skip this test and begin

* wﬂ&ontthAP)
'.f" ) " '.' : I

. .

1

‘6. Write 2  QUESTIONS f_or‘asses'sing what has been learned by the
student in 71-5 of this test.

-
'.

b! - -

(from McLean and Killian, pp. 16 and 17)

LY

Theck this pre-assessment with your instructor |If you\ feel you answered
the questions correctly. [f not, turn the page to begin this LAP now.

: PO — e T

e~

141
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- So you are going to write 8 LAP! Here are- the tastructional

cbjectives you will master by the time you finish this LAP:

»

-} You will write three or more Ir;struct‘ional objectives,

including conditions, student bd\avl§r, and evaluation

-

criteria.

2. You will develop methods of meeting each abjective that

meet the criteria of concept development discussed In
the LAP.
3. You will write or Gollect approprlite reading material
for your LAP and detemi‘ne its suitability for your
students' reading levels by testing it for readgbility

4 level, using Fry's scale or an approved substitute.

-

h. You will develop a flowchart-showing the sequence of

.activities, write a narrative wnich follows thqt sequence,

»

and provldg‘”continuity” through the LAP.

n
S. You will develop an evaluation procedure for the LAP,

[

including: (1) a pre-assessment or diagnc;stic procedure;

(2) a record-keeping form showing how and where each
objective fs evaluated; (3) a culminating activi‘gy oh?‘or,/
, post-test; (k) a form for the student .to evalua;o his

performance and the LAP; (5) a form for the teacher to

evaluate the student. ~
M - [}

Culminating activity: completion of a LAP and iatlng of it on -at

* least a few (3-5) students in one of your classes.

-




I. BEGINNING TO'WRITE A LAP -

3

In order to write a LAP, you need to know more about LAP's.than

", T yow know right now. LAP's are known by many different namgs, but all’of

these names refer to the same basic instructional tool:,

L e, ‘ ‘¢
"An Individualized Learni Pac“tLLP) can be likened to
an individualized lesson plan guiding the‘student through a
series of learning activities and materials in order to altcr
the student's behavior or to,have him acquire knowledge.'
Killfan, p. 1

The McLean and Killian book in our professional library which
uses this definition is a good source of information on LAP's. Read
the following section for an overview of LAP s:

McLean and Killian, How To Construct Individualized
learning Pac3, pp. 1 - 12.

In this LAP on LAP's, we are following the same procedure as
Mclean and Killian do in their “Pac-ln-a-P;cU, pp. 15 - 30 in their
book. {f you pet conf.used by this LAP on LAP's, look at McLean and-
Killian's Pac-ig-a-Pac to clarify the probles for you. .The blg
difference between their Learning.Pac and the one you will write is;

that yours will emphasize THE INTEGRATION OF READING SKILLS AND CON-

"TENT MATERIAL. In other words, you may write a LAP on 'nany different
Jtopics and using many different teaching procedures, but you must

R I'4
Include a reading skill component and at least one objective dealing .

with that reading skill.

'\
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1. DEFINING THE TASK A:_w'mrmé INSTRUCTIONAL OBJECTIVES.
S The Task . ‘ .
- As MtlLean ao‘d Kl.ll!an tell yc;u, your fl'r}t tajk Is to define:
your tésk - the cantral task to be taught by your LAP. Check that

the task will take the appropriate amount of Tims. Alm for a LAP to

bescapleted In one week. LAP's which taks longer than that run the
risk of fos student interest. |f you have especially good stu-
dents or ones that are highly motiveted, longer‘ LAP's work mli. if
your students are easily ~dlstracted, perhaps three or four days is
long encugh. Remember, time |s flexible in a LAP, so students will
work at thelr own pace and some wil.l tako’ﬂlmqeﬂjthan_ others. .
Eheck als0 the complexity of the major task. Since you mut
build the LAP in a careful sequence, the task must be ore which can

be divided into the necessary learning sequence and still‘be covered

" in the time you have chesen. - .= -

Write the Major Task for your LAP here:

- MAJOR TASK
\.

The Sub-tasks

. r~

Selecting sub-tasks for this major tssk involves dividing the task

into Instructional ;arts. what would a student need to know in order

L

to ‘succead in the major task?

-
For mlo,'ln a Jth grade social studies LAP with the gjor task

~

of understanding Climate in the United States, the sub-tasks Tncluded:
(1P reading climatic ados; .

(2) the concept of climate (temperatupe, pmlplutlon, huldlty,
wlnd sunshine) ;

e
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(3) clisate's effects on ways of life (shelter, dress,’ trans-
portation, etc.).

A&ﬂmmmﬂnmh@mmmwmd
‘mwmmmmmmm.mu

. Mwmmbedim

mumumgpm
L . ) ! -

2.

’

3.

4.

Instructional Gbjectives
\
/' mdnxywhavamtuenimumaldnecdvuhm

kinds of i mdum-mi',lesacnplu,d::. The. cbjectives

uammmmm,mmméummu{
just listed. Your job is to write at least ane cbjective for each of.
' Sinmixmmld:jectimcznbeu'ittéjinm‘:hm;u,m
particular form is required in this LAP. You should write chjectives
ttntmaccqxablai.nyoluradmllysm Howewver, if you have no
mﬁm,‘auydﬁmadamc‘fwridﬁ;d:jecdﬁin
ml dnd:cmottheﬁnnmn;m

‘“riting Behavioral Objectives'’' by Theodore Esbatm (handout .~
svailable from instructor).

“Instructional Objectives'’, Chapter 2 of The Psychol of Learni
and lnstmct!oal John P. DeCecco (Premlcc:mi‘ |£;. PP. ﬁ:?;

Robert F. Mager: 'Preparim lnstructloml Objectives (Fearon Pub-
lishers, 1962).

R. 0. Kibler, L. L. Barker, and D. T~ Miles: Qor%«um
and Instruction (Allyn and Bacon, 1970)

145 ':/_
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’

k you write instructional objecgm for your LAP, keep In l!nd‘
tﬁ-‘jm .y include at 'least one objective which deals with c read!gg
skill. Broadly stated, that means one objectln aimed at the student's

competencs In vocsbulary, comprehension or a study skill. 6o back to

the descriptions and examples of skills in each of those areas which we

lui alfeady discussed.
Look at the Msjor Tasks and sub tasks of your LAP and answer these

A2

quutlms _ v

(1) What reading skill is most neassary to succeed in thess
tasks? .

(2) What reading skill will er!y ‘he new to my students? Vocab-
ulary/concept words? A higher levol comprehension skill?
A specific study skill?

(3) what reading skills could | teach along with this content which
'} know several students are weak in?

Select one or two reading skills which would be the most effective
in combination with the content g_lven in the Major Task. Frame an ob-
Jective or tno that fit this skiHl.

Qm you are satisfied that you‘have written appropriate cbjectives,

—~

you are ready for a ‘ \
</

CHECKPOINT!

Take the taslu and ijoctlves to your !nstnu:tor
for discussion and spproval.

~

instructor's Initlals
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Bii. ACTIVITIES AND RESOURCES - 7 .o

A. Activities
. " Mow you are ready to select the activities that students will ou
out to mest sach of your objectivés. The first concern Is/with concépt
formstion. What-concepts will students lca_m during this Q?? will

‘they begln with the necessary background to develop these concepts? You
w!ll need to check oh the l-portant background information in the Pre-

" test you will write later. At the present time, you can concentrate on
tesching the concapts in each sub -task. - Perhaps you need to review agaln
the pr!nclples of concept formation. Any book on educational psychology
is a good reference. Or you may read:

a. Part | of George Henry's book, Teaching Reading As Conc_eﬁt

*  Formation (pp. 1-53) In our professiona brary, or

b. a selection from Chapter of DeCecco's book (reprint available
from instructor).

As you select a sequence 6f activities for sach objccth;e, cons ider
whether yoy have included the following: -
‘ 1. ' Presentation of the concept.
2. Examples of.it, both positive and negative.
3. Connections ‘betwesn this concept and others students should know.
A. Practice in attaining ‘the concept. '
- 5, Evaluation of student's competence. : ,

»

- ‘6. Additional practice and recycling for a student who fails to meet
criterion on the first trial.

These activities should provide some choices for .students, whers

Q‘prlatc, and alternative activities to allow for dfffcrmas_ in.

- “learning sbilities (fast/siow), learning styles (gmp/imvwdl)
. . lumlgl-odalltles (vlsual/oral/writtenz' learning lnt"cm;;; No

i-
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s choices and alternatives. o i
¢ ’ ’4

Skill Objectlve wlﬂ require actlvitles I!kc+vcry otbor

objective. | However, the practice and study assoclated vlth thrt objectlvo

nay use r-iulaa content material. It is poss}ble for a student to read

] )
ons set of asterial and be developing tent concapts and reading skill
" simultaneously. ’ [ .

‘8. Resources Lo _

’ . You need now to find reading materials and other resources for

students to use in each sctivity. Variety is agﬂn't.ha'-kﬁ! Even though

.

we are :enphgslzlng r'eading, be sure one resource includes a ‘ndh- bes ides

reading. Examples: film, fiimstrip, audiotape, videotape, overhead

e

transparency, sodel,; ladb equipment, any other visual or hgnds-on nter!al\. '

Check each assigned readljg resource for readabllity level --use the
Fry graph, SMOG index or another approved formula for this. List ources

<

and readt;g .Jevel for each activity..

Scale Used

TITLE READA8ILITY DATA * READING LM

Q _ ’ . . : 148
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,

C. Construct 3 Flowchart

Construct a flowchert of the sequence which the student must
follow 'ln‘ completing your LAP. Use the flowchart on page Z‘Of this
LAP os & model. You may use the symbols and ke;/ which Is used here,
or you -ay develop your own. If floud\areﬁ'og is q"l"n.v. and strange

activity for you, you may want to 100k at McLean and Killian's

- description of what to do (pp. 24-25 in thelr Pac-in-a-Pac).

When you have completed your flowchart, you're ready for a \/‘\\
Are you satlisfied with your activities?

Your resources?

Your flowch_art?,

If so, go on to Part IV, If not, dheck with the instructor.
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' 7 . - .
NP T’ & ’ %
© <. WRITE THE NARRATIYE - | ' _ .

" Now you are ?eady to tie aH of the activttles together, $0 the

:;};%1 . studcnt wnl know whcre he Is. going and what he s to do at each
O L
Do getivity ) - A

Ur!tc directions for each acttvlty that are clear, conciu, and
: a . q:proprhte for the reading level of the students. Write thes f?r an
. ~ Individual st;ndent; specify what to do, how to answer, what kind of
answer, where to answer, where uterials‘ afi, ‘and _how each will be
evaluated.’ : o v s
‘ Tét all y"our written material - na~rratlve and directions - for

>

reading level. Use the Fry scale, SMOG or another scale.

Scale Used ) Grade Level

' 1
. “‘
. ) READASILITY DATA - -
/s '
o
&
Q N ’
rRic 150




V. EVALUATION

Develop an evaluation proceudre for the entire LAP, so 'that*ach

‘objective, including the reading skill object'tve. is evaluated some~

whelle d;lrlng the -LAP. This evaluation can come Immediately after the

-

‘ -s:ud&n works on the objective or it can come at the end of .the LAP.
—
Uork through these steps: 2

1. Establ! valuation procedure for each objective (Qlﬂz,

exercise, en or oral statement, project, etc.). Deter-
. mine which will be self-scored, which teagher-scored® Pro--
kéy\‘where‘ necessary. Include all exerclises,
<] . . :

orgworksheets in the LAP.

2. Establish a‘silmlnating activity for tho LAP. This can be a -

post-test. or Tt can be & prpject. paper, or other cfoatlve
effert, or a coablnatlon of both. This culmination should
provlde the student with a sense of closure. 'Der.emt“ the
wahhls’act!vity will be evaluated and by whom.
3.’,£stabl!sh a pre-assessment procedur:e This can be a pre-
*  test or any other diagnostic procedure. Incliude scorlng/
cvalt‘sat!o\n directions. . &
h. Establish checkpoints for ‘teacher - student interaction em@™
mark th;se in the LAP,.
5. Develop a checklist that teacher and student can use to keep
Fel track of- student progress. Be sure all objectives and check-
points are Included. - \/\: » : ‘,
6. Dcvo%p forms for the student to evaluate tho'l.l{and hls own
performanca. lqc'ude ' L, . . e

a. analysls of l?ls own performance.

¢
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¥
b. e should consider how well he has met each objective.

c. He should evaluate his own product individually and in -

-~ -
-

reference to other products.
Dovel.op a teacher evaluation form, Inclyding:‘_,.J.
a. Analysis of student performance (grade, if mcessar,y\;

b. AnaJysls and conuen; on LAP structure and effectiveness?
’
taking student feedback into account. N

4 ‘
¥Yi. The Final Product!
Now you are. ready to prepare the finished LAP. F"ind an attnctln.

way to present:the LAP, using space Qnd artistic drawlng to vu‘y the
v .

~ typed layout.

Be ‘sure to Include youf ramgy and content area on the LAP.

FILL 6UT/THEL EVALUATION FORMS FOR THIS LAPHH‘

’
/

CHECKPOINT! ‘ '

Take -your activities, resources, flowchart,
narrative and evaluation procedure to the
lnstructor for a check. : :




Date of st 2nd
Completion ‘“trial erial' Comments

-

Write 3 or more
objectives

Sequence of
activities

Collection and
reading level of
materisl

Flguchart

. Level and adequacy
of directions and
narrative

Evaluation pro-
cedurgs

Culmingting Activity:
Final Product

LAP completed and
appkawed

L ]
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- ] - » » , * ‘
S . - STUDENT €VALUATICN FORM .

-~

o~

Check the appropriate response for each section of this LAP and mske
T comments In the space provided, where necessary. Your cosments will

Jead to I_nrc_:_wsunts In this LAP. ‘
i .E' ). * .
. P Needs improvement, -
oot . ' OK, as is as noted Comments
® . 1. Stating instructional °
~ objectives. ) - .

2. ldentifying concepts
and designing activities.

.3. Selecting/writing materials o
and determining reading .
level. :

k, Developing a flowchart. '

5. Developing evaluation

procedures.
. . _
s, 6. Ganeral evaluation of
_ the LAP:
’ a. structural/procedural strengths:
weaknesses: T o=
. b. suggestions for change
L
r -
’
e . -
£ *
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~

STUDENT EVALUATION

’

v

S what Is your evaluation of your own performance on this LAP and in
your own finished LAP? - '

)

% )

How could It be Improved?

2

Grade you think you deserve . whv?

L]

-

TEACHER EVALUATION FORM - .

', Student perfon;aance level:
" Objective 1.
g ‘ Objective 2.
Objective 3. _
Objective &,

Objective 5.

Culminating activity - final LAP

Grade‘ » .

Comments:

\
-
{
~

*
«
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~ GUIDELINES POR CONSTRUCTING A LEAMNING CENTER
A drief statament should be included tv indicate the following:

L p——
Long-range outcoms. —
Performance ohjectives.
Prerequisite skills (what the stndewts chould have a]m‘ymmﬂ
using the learning center).

Proeadures ..
Evaluation of mastery of the performapce objoetlvs (how the studests
b will be mlund on the leiPWmgat the canter). .

Tacher enluaﬂon of the center aﬂ:-r itm beew used in ﬂee{usnd.

Tum in aiso the complete center and at l.stom (1) copy of ench {tem studeats
vill use (worksheets, ete.).

 GUIDELINES FR A LEARNING ACTIVITY PACTAGE (L4P)°

Foltow the directions for ca-plctmg your LAP as you go through the, LAP on
LAs. You should: :

I. Cowplete the five (5) objectives ginn for you.

2. Check in with the proJect staff mamber(s) fa your scheol at last
trice, and x third time if you are asked todo sv. .

k8 MeruyfmﬂnMptmﬁmint&WuW‘

4. Save encugh time to try out yowr LAP, praiblc,auhoor
three students.

5. Plaw ahead to crexts A-v materials andfor collect r.dfnn materfals.

156




. . Pg. 4.13 - Ao
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PRE-TEST Pg. 4.141

.AllAihé'questions on this test are designed to check your knowledge

L4

of skills needed to use reference materials. - Do_not put your answers in

_ this booklet. Answer sheets are available at the learning center.

1. Upon asking his teacher how to spe]lsa word, a student is
B ’ told'to look it up in the dictionary. The student responds, .
"How can I ook up a word in the dictionary if I can't spell
it?" wWhat should the teacher tell him?
2. What source would you suggest that a student consult for h -
formation on the major industry of Saudi Arabia?
3. How would you direct a student to find a list of books writtén
by. Lewis Carroll that are available in the school library?
4., If a student wants to know the éopulatibn of a certain city,

what is the best source for that information?

5. Name 3 usés of a dictionary other than ta find the meanings of

¢

words. ~

When you have finished answering the'questions, check your answers with
those on the "Answer Key" cards at the learning center.

Now read the introduction dnd objectives on the next two pages.
\ >

-,
~
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Getting InforﬁSiioﬁ From Reference Material Pg. 4.142

- —

" INTRODUCTION

Reference materials include everything from a telephone book to whole

Tibraries full of reference sources. Anything referred to for a piece of in- ’

/

formation requires some knowledge of the skills needed to locate that informa-

A ]

tion efficiently. These skills include: ' . .
‘1. Knowing which materials are likely to contain needed information.
2. Knowing which source best suits your needs. . e
3. Knowing thé location of the reference source as“3211 as the
specif{c location of desired information within that source.
4. Xnowing that differences exist within a category of reference.
(e.g., not-all dictionaries provtde the same information) |

In gu%ding students to reference sources, teachers must be aware of the
skills needed to 1$Zate“236"531e the best use of the sources. If teachers are
going to requ;re their éiudents to use reference materials for assignments,
"they sﬂou]d be prepared to provide §tudents with the ski]1s’necessar9’for the{f
use. ' \

This LAP is part of a learning center}é;signed to provide teachers with
.techniques and sample materials useful in teaching reference:skills. It in-
cludes information the teacher needs for instruction as well as sample materials
for student use. Although there are many sources f?r finding iaformation, this

center concentrates on dictionaries, encyclopedias and library card catalogues.
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.i.'

Aruitoxt provided by Eric
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. DICTIONARY, ENCYCLOPEPTA AND CARD CATALOGUE

Pg. 4.145

» v T
LN
J .

At the learning center you will find 3 sets of ?ilmstrfp viewers and

cassette recorders. . These are set up for viewing and listening and are

“ Nabeled: DICTIONARY
o _ ENCYCLOPEDIA

" CARD CATALOGUE
When 3 teachers aré re&dy to view a filmstrip, select one-of -the skill o
areas and take the viewer and cassette to a table where you éan easily heﬁr
. the taPe. Turnlpn the ;iewer first:_ The filmstrip will tell yqulfhen'to begin
. the ac;ompanying take. The beeps on the tape indteete when to turn ta the next
frame' on the ¥ilmstrip. ‘ -
= These materials are* intended for use in the classroom. While viewing, -
consider their value for your students ané discuss your opinions with others
(. in your.group.
When you haye‘finished, exchanée your'sef of m&%eria]s with a group using
""""""" one of the remaining two shth Repeat the procedure using tnat set of materials.-./

After viewing two of the filmstrips, proceed to the next page. -
i : . M .




Plan-A Lesson Using Reference SKitls

-

Pg. 4.146

-~
e

This-is the final agtivity for this learning center. It is intended

" to help you prepare a lesson for instructing students in the use of reference
] ’ , -
. - ’ ' ‘
(If you wish, you may yorkgn a group to complete this exercise)
A g -

skills. '

Follow these steps! ¢ "

LS

* 1. Pick yp a worksheet at the cénter. Use this for writing

hd .
o~

the information asked for in the next steps.
' 2. Choose a reading selection that could be used in your sub- .
Ject area.

3. Make a list of § questibns (based on the chosen reading.

—

- selection%ﬂfor your-students that_zggjd require the use of

reference materials for answering. * _

a. Afterggach question, place in parenthesis a suggested
t .

reference material.

L)

- b. You may want to glance through the dictionariég and en-
cyclopedia reprintg to get some idea of the inf;;ﬁétion
;he; provide. ' ‘
4. Using the-magerials on the table, choose 3 exdrcises that couﬁd
give your s tuden® practice in the reference skills you asked-

them to use in Step 3.

List the source of your exercises with page numbers on the worksheet.
‘ ‘ ( o ‘! ] o~
+ L
\l\ ¥

73 | - L
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Your state is In the
. Atotal of

time zones.
" The difference between the Mountain Zone and the
Eastern Zone is houfls. -

— Time Zone.
states have perts in two different

*‘.

This map shows the
four time zones of the

- and Hawali. As you
move. {rom East to
Wes!, eaCh twne z0ne
is one hour earlier.

!

Whenitis 6 p.m In California,itis _________in
Alabama.

You are going to fiy from Pennsytvania to Colorado. The
planerip takes four hours. You ieave Pennsylvania at 1

p.m. You arrive in Colorado at
]
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B.READING A ROAD MAP

L]
L]

To Fredoma

To Bultalo

T5C eveland

Highw., hlark="s .
rcute-. 19 State route, “505)

Tyre of Highway
Fourdane. . . === Two-lane. ... g"=

“This map shows Sie, Pennsylvania, and
scme of the towns around Erie. Look at it
casefully. Then try to answer the ques-
tions.

o \

- . .

1. The imterstate highwaye stown or the
map are .. ___ ard Tre U S
highway that cuts througr Erie from left
to rightis Route . :

2. T drive south from the Erie coun-

'178

houge, you would take Street.

. To get to the Glenwood Park Zoo from
Route 20, you would have to dtive
_______onStateRoute

. To get ‘rom Wesleyvilie to the airport,
yOu wouid have to grive—— 0N
Route . .

. The distancefrom the Basterp ‘:gcrdefbf
Erie to the western border is about

miias i
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% ang.

v 1 The avenuesn Duce City run
o ! (What direct.ons?)

2. The street that givides the nerth section of loym rom the

|
| South Fox Avarue and Linden Boulevard, you woug‘d"ﬂrsf 30 ,;

v 4 S
:‘« - = ' andtheni%_* . C

. » .
-~ - < £ i

; south section e Street
«* | 2. Thereare ____ ‘avenues east of Mountain Road
‘ ! 4 Lincen Boyievard crosses all streets except —
P : Street . |
" & Togetfrom Sou'n Charieg Avenue and Spruce Street 1o . . -
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‘ L . ' N . g
. ’ ?nacrzez\PAcxzr FOR SKILLS HIERARCHY N
Acttrities 1n:10ded are:’ E | I
1.~ Judg hlanncc . o R . :
v e ) * : .
2. to Loca.te Information- . ’f‘ -. '
‘ © 3, Locn:ing thc Main Idu in Paragrapﬁl‘ (Su\éd) i . ./‘ - . .
4. Loutiu :hc Main I.du in Parag/tapha (I-plied) i
v S. . Locating Supporting Ideas -, e - _—
6. Organization of Ideas . ' | % ,
7.)s_n1;1ng(c1o;) ) ) 'y .
© 8. Summarizing (Statin.ginovnvords)’ o -
, 9. Snthuizing Organization 7 - - |
" 10. Botetaking nethod" - , o |

11. DIF - Reading/Notétaking

®*  The Strucéura Sheet which you c'oiupleted duting the audio is also méguted
and would be used between Nos. 6 and 7.

e e e b .
> #

Considerations:— ¢

a. These activities should be understood and practiced in sequence. ’
b. The skills within the hierarchy can be integrated with content material.

‘ . , V] .
c. The ougge'sted activities can be adapted to your particular content pru—’

. ~ .
’ £, . ”»
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1. JUDGING RELEVANCY | !

1. Givqn‘!uk * ' : | g e .
!on ére working on a science wmit on”the’ planet Mars. You have decided to find -
mmgtmainthefirsthrthmnuelikelytofindif:heylandwr:he
Martian equator. »

2. What specifically will yoube l.ooking for? . -
v’ -
'}. Look at the following list of topics, which can be found in a science text ina
. 4 chapter on Mars. FKeep your precise question in mind; avoid being tempted by in-
= . formation that is "interasting" but has no resl comnection-to the problea. Circle
I those topice whith could gike you relevant. :Lnfomtion, and mark out those vhich
are unrelated . .
- the cratared surface | %
the origin of the craters . Co- '
.the intense wildness and lonelinega
& desperate shortage of water -
a hushed, deathly gilence
the expanses of dusty "desert" .
the color and type of sofl’ ’
= the curving surface and nearness of horizonm
bright white polar caps
lue-green’ arcas

-

e - nents of the atmosphere ¢,
n + geverity of the conditions for living things .
P \ « . .
y . b ' - . n~
- 2. SCANNING TO LOCATE INFORMATION . ¢ ’
The following sequence 1s suggested. E & v

For discussion with students:

s You will often naad.to use a test or reference book to gearch out a single fact,
the answer to a 8 uestion, or one aspect of your topic. High speed scanning
can ssve you time. TFirst, you must fix in mind exactly what you're Iooking for --
bold this specifically in mind. Flash your eyes down the page for this information
only. (For more explanation on procodure see discussiod notes from andio )

1. Scm:l.ng for relevant inforqation- ' =

A.uign your students a general topic - & broad concept which is repested
in various parts of the textbook, (Ex, - characteristics of various of
1ife on earth; survival of the fittest,) ‘ave them scan to find areaff qf the
text wvhete concept appears, and then record appropriate page numbers. Tablé
of Contents d be used as a guide. Give-them & time ptmurer.ovotk under
to farce them nove qnichly with a specific purpose in mind.

- 2. Scannina for a specific bit of inforwation:

* L

m the class a quutiou vhich asks for a specific nane, number or werd -
that stands easily. (Ex.:~ On what date did Mariner IV flash the first
photograph of Mars back to earth?) Have fhem identify words from the questiom

\)' - . -

ERIC . SEEEEEPAREET S B
- R J
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Directiofis:

1.

R L o - . Pg. 4161

that can quickly direct them to.the specific answer. (Ex. - Mariner IV,
photographs) Taell them to sweep down the pageé quickly looking -for target words -
' rdjecting sverything else. Give them a2 signal to begin and have them look up
when they have located- thc information. Salf-tining could be helpful. .

Scminstoranmwrdedlmtheqmci’on

: 4
cfvnaqwtionvhichiavordedu the answer 1s in the text. (zd;ihnt
ds -the temperatire tange in summer at the Martian equator?) Ask the

in what form the answer may appear— what will alert thea? (Ex. - temperature,
swmmer, equator.) Remind students to concentrate on target words and expect
tofindv!nttheyvanttostmdoutfrontbctesa. Give them 2 signal to start .
and shave 2:- look up when finished. . '

Scanning

- ' . o

This level is considerably more difficult. Since the desited answer is
worded differently the student may have to scan for related ideds instead of
exact one stated in question. (Ex. - What clipate are the first Barthemen likely
to find near the Martian equator?) Climate may not appear-on the page, so the
student must think in terms of ‘subtopics - temperature, rainfall, seasons, etc.
To scan for the answer in the level, the reader must hava a mind set for idees
rather than target words. Inform your class that ’ d expect their ratae
on this level to ba considerably slow, :; ) .

~
-~

T an ansyer worded diffetently than the question:

L%

, 3. JOCATING AZ MAIN IDEA IN PARAGRAPES (Stated)’

! N

‘In mearly every paragraph there is dne idea that is more important than the

¢

‘others. Practice in finding the main idea will be helpful with many study skills,

especially notetaking. Read each of tKe paragraphs bdlow. Find the most im-
portant idea ch one. Below each paragraph you will find three Weas that
are axpressed the paragraph. Underline the idea that you decide is the main
one in the paragraph. . ,

] .~ R
Spiders travel in n“any ferent ways. Jumping spiders can Juw mogd. than 40
times the length of their bodies. Water spiders live under waterx, - and are e

A

, . pert swimners and divers. FPisher spiders can wvalk on the water becausé the$ are

2.

so light. All spiders spin a drag-line behind them. . It attaches then to the

‘wab, The line allows them to leave their web vben neceseary.

a. Water spiders live under wvater. :

b. Spiders travel in many different wvays, s

c¢. All spidars spin a drag-line behind them.
The yak is an animal about the sizq of 3 small ox. It lives in Tibet, a province
on a high plateau in China. The tants use the yak for transportatiom.

" They also drink the yak's milk, eat its meat for food, andmvciu fur into’

\cloch. The yak is the wlt usaeful animal {n Tibet.

Y

8. Thcyakhananimlthclueofamllox.

b. The inhabitants use the yak for transportatiom. S

¢c. The yak is :‘ most useful animal in Tibet. -
> .

. . 182
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- i ‘
N . . * . ] ..
, 3. Lightning can be dangerous. It vés big aelectrical discharged“ ¥hen
: . .lightning storms coms, here are Nve gafaty rules to follow. y indoors.

= -

quytmopcndoonmdvindm, stoves, T‘Vseta,andpl ing fixtures. 4
- Do. not baths,~ Do not use or pluginelectric.al applianqu Donot use the .

-i. tdm e .
S [ P} Lightning can be erous. -
. . - b. VWhen lightning's coae, here are five ufety rules to follow.
¢. Do not bathe. (
4. wcummzmm &IHPWES '(I.lplied) ' !
' Directions: . :
Some madn ideas are implied and not directly stated. Implied main ideas are
suggested by the sentences in the paragraph taken together. at each of
the folldwing paragraphs, and find the idea that.all the sen refer to in

common. Write a statement of main idea. Be conc:Lu and state in your own words.

1. Wind is stmply moving air. Of course, at socme times the air moves much faster
. than at other times. The wind may be only a gentle breese; itnay&envcry
strong breeze; it may be a gale. R

) Main Idea: : ' -

2. Memory is a fundamental factor in intelligence. Without it therd could hardly
be any-intelligence. If we did npot remember any of the words we heard, the °
faces we sav, the general information we acquired, the places ws have been,
etc., wa should be hopeless idiots; We should not remember what food to eat
or what clothes to wear. We could learn no lessons, and comBequently we should
be counstantly in a chaotic state.

'3 . .

( .+ Main Idea: :

. ’ -

—y

. 3. m.urt{.n,g of 2 revolucion nbova r.hat eld vaya of doin.g things no longer are
right for the ccmd.ition' needs, and demands of a group of* sacidty; and that
thisgroupulargeew&shorstrongemughtochngeth.ings.byforcoiftha
present leaders of society do not meet 1ts demands. Thead things make revolu-
tions happen. The purpose qf the group who revolts is to change old ways of
doing things in order to make the amswer to present condiu?m, oeeds and

-

O N ‘. ; " N ‘“ "
* m_:yéu: - . ) o
_ - ' S
$. LOCATING SUPPORTING IDEAS - -
' '
+ . Directions: @ ¢

code numbers ia the space given. . , °
» .

R T\ I

\ B
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- | Set ] - Surfing and Skitng -
' Medn Idea: Surfing and skiing Tave come closer together with the shot:.__,
urtboud; now, we can compate the two sports. s

—_ 1. In both sports, you must ccuter your body-weight over your feont.
2. The new bellyboards are less crickyﬁnnthectmd-w surfboards.

3. 1In skiing you keep your s tmceﬁ.ud Youputmnnightonthodwnhm
skiil and keep it slightly ‘behind the uphill ski. In surfing, yos keep
your weight on both feet until you make forward tmsandcn:bach then,
you shift more veigi:rt to the back foot. _

4, Rumiing dune buggiu, snowmobiles, and minicycles are other activities
which are getting to be more popa.a.r

'

Y -
Set 2 - Two Kinds of- Speaking : . )
T~ .
« Main Tdaa: There arembasickindsofapeaking original and interpretive. -
Supporti.n.g Ideas: P

1. Inoriginaltpeaking the speaker uses hicovnvords to premuhum
ideas to an audience. ‘

2. In operas, the talented and highly trained have a showplace “for their great
voices.

3. In :Lnterpretive speaking (reading #loud), the spedker preseats author's
words; in addition, he 3oea further to show their meaning. -

4, In both original ghd in:erprecive speaking, che spesker mt‘\ue [
to get the people’s attentiom, to hold their interegt throughdut the pte=
sentation, and to male certain thdughts ang teeling:clear,ﬁd understandabls.

S. The recitative is a link between the literary and musical arts. \

" 4 @ - 3
Set 3 - The eo-utative Property - . ' ;e

/

Main Idea: Addition and nultiplication are comutatiye operation/ it does
not matter vhat order is used with the numBers. fn the other hand, mbtraction
and division are non-commutative operatioms.

. ) »

Supporting Ideu N _ .

1. Mcutmual\nyaaxe.o.7+9-9+7 3:7-7:3.

2. Most people use the base-ten nud;er gystem more ottw ;hnn they use tbo
base—-seven system. . . ,

lad

3. These statesments are no‘t true: 20 - 8 = 8 - 20;‘ 8322 e\a. N

-
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4, Wumarals are symbols which stand for aumbers. ,

5. ((2+5)+6=2+ (5+ 6)} 1. an emple of the associative property of
-7 addition. '

-

6. ORGANIZATION OF IDEAS

D_iru::ipu: .

As a reader and notetaker you must be selective and distinguish among main
ideas, supporting ideas and irrelevant statements. Classify the following
- sets of sentences according ¢to this systen: , )

. MI = Main Ides
: SI - Supporting Ides
. g _ "IR - Irrelevant Statement - -

<

1. Tick bites in a person's head or spine may lead to paralysis.

' 2. Local infections can be ca‘fdad by lesving the head when the tick

1s removed. |

< ~

3. Tick bhifes can cause people émy problens.
4., Ticks ‘are usually found in vooded areas or fields.

5. Ticks can be carriers of two bad illneaaes Rocky ﬁomtain apotted
fever and tularemia,

Set 2 ' ) L e

1. The Roman roads comnected all paxgs of the Empire grith'éad.

2, The Roman roa'ds‘vere so well built that some of them remain today.
3. cWellthy travelers in Rome used hofsedrawn coaches.

4. One of the greatest achidvements of the Romans was their durable
and extensive sys of roads. . .

S. Along Roman roads caravans would bring tRe Rome luxuries from
Alexapdria and the East. ' .

-

o Ve SRMMARIZING (Clo;el

"A. Directioms: It uveryh.lpfultobcable to express an idea concisely - to
msks a semmary. Read the following paragraphs. After each paragraph is the
" framework of a summary sentence in vhich words importaat to the mesning have
been omitted. Pi{ll {in the blanks using one vord .Ln each. VWhenever poslible,
use words directly from-the paragraph. / ~
A ~ - ' , » '
. ‘ ~—— - 7‘//
1 - ) . b .

~.




Pg. 4.165

7 N4 )

- : L IR
PENGUINS AT BOME '

{

-
e

though the penguin spends oore than half of eachyearontheulando, .
¢lenent is the sea. He cannot walk with any elegancy.or couvenienca,
fly; but he can svim gjgbst as swiftly as a shark. When De is not visit-
land he lives far out at sea, somewhere in the Southern Ocean. There be
&W is his only diet - a variety of small sardine, peculiarly rich
catches under water. The penguin has a special swimming

his eyes are protected by a transparent film that comes over the
o« under water; his ears are protacted by an oil which comes from thea

TIIRT
bt
O

and turns the adjacent feathers into a water-proof covering. He is provided with
nutthbaginthaaideothnthroa:,vbenhemu to submerge, betilhthabag
with water and down he goes. ,
\ ‘ .
The "5 vhich is well equipped for __ - » lives entinlyipon a
o% small vhich he catches water.
- ‘ CBARLPMAGNE'S LOVE POR W .

2. Besides being a great warrior and a great ruler, Charlemagne was also a
friend of education. This was fortunate, because there was such need of all that
be could do i this matter. During the centuries®of disorder and confusion that

’ followed the Teutonic invasion, books and learning had almost disappeared from the
' _ West. Charlemagne himself learned to resd only after he was a grown @an;, and in
spite of all his efforts he never succeeded in learning to write. This made him
all the more anxious that thé bright lads of his kingdom should ‘have the advantages
which he lacked, ¥k founded schools in the monasteries and in the bishops' houses
in order that he ‘might have learned men for offices in ghe church and state. But
the rude fighting men of that day often looked upon lea g vith conteopt, and
many-noble youths neglected their books for hunting and 'war}ike exerciges.

After the Teutonic , during whisn ol ¢ practically *
disappeared from the West, e , who wag a friend of » founded
and encouraged study, sett:Lng an example himself by leaming to
- : '
.!. Bow, usa your own words. Write a briet suCEATy sentence of your own for each
. paragraph. . . .
8., SMMARIZING (Stating In Own WorZs) N
Directions: ‘

.
-

l‘sd the ‘fallowing passage’on Socrates. Look selectively for the main ideas
and that ﬁfogaation which lends :upport.
.. In Athens in the late fifth century, B.C., there Vs a man named
Socrates vho attracted admiring crowds vberever he wvent. He was howmely
and shabbily dressed, but helhad a noble heart and brilliadt dind. BHe des
voted his 1ifs to seeking truth and to teaching men to dhtinguuhbetween Nt
right and vrong. For money and superstition, be had only one contempt ™ :
Socrates beligved that if any idesa could not stand up undar thorough exam-
ination, it should be thaught of as untrus. BHe“Nept questioning his own
thinking as well as others’'. He was constantly asking peopls questions on
their idess of lqve, duty, justieas and reason. Socrates believed thit clear
- thinking by ell would strengthen the goverudent. - The great philosopher falt
_ that false knowledge would pmcnt people from living the hsppiest and -oct
‘ honotnv- that wers possible. 'S tifyeelf”, he urged.

’
Ad
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Directicns: !ouvul-ﬁabtyfomfyabou:vhatmhaveread Look at the
" ¢ following questions: 1) WVhat was Socrstes msin purpose? 2) Why did he sesk
' that purpose!? Gobackto;hepmagemdmktbemutothuequudm
ﬂud:huaguidcinmkingyousmry. Ba concise and state in your Owm

n‘ N

9. srmmsrzmc ORGANIZATION

Syn:buizins is puttin.g together separate bity of infomtion (fm moTe r,han
‘one source) about a-mein idea and showing the relations' among them. Iqhelpo

to “pull together” the matarial quickly and clesrly. To synthesize you maka
an array and group different sources of informdtion around certsin cawgotiu

Pollowing are two examples of arrays using the conteats of science (1) and
&al:hh (2). Arfays can, be designed for amy topic, and give wuch organdgation in
answering a question about a specific problem. .

1. Probles: To ‘write 'a paper on reflexes. o

Quut:l.on What is tbe pature of reflexes?

Array:

Categories ..
Definition

Chgracteriz tics
; ‘

Values

&

<
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. &

. Problem: %o understand two kinds of.themes: character analysis and _
comparison and contrast. < )

. Question: Do'youdotbamch;aluthemtzayordoyoudothn

differently? That is, hcrmch are the themes 2like ‘and hovw msuch are

they different? ‘ .

,

. TYPE OF THEME
) Character . Ooqaﬁ.lon
Category . Analysis and Contrast
Purpose of the Thene < -
. & - r
Problems of H‘rit:l.n’ )
the 'l'hae -
og Introduction -~
4 Body 1
z —
usioc .
Sumnary Statements:® "
“ \ )
/ -
V“‘(z‘
/
7 N X ]
/ ; e
4 A .
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X MODEL: = NOoTETAKING METHOD.,

Y A

MOh :"'“‘j )Vo*e.‘fhk!'ng 5 a A/j/b{y /\'()a//'Yidua'/ “7‘;""{3

. l;)l-mcﬂbds;wi// vary j the ‘imfof.‘/‘dﬂ‘/'-ca’”"'ﬂfll
“T»Grlt roijao-a(/ess of e f‘/bad; /S o nizatioh — )
erder, 'ne. ’{;.”’“""3 Procéo(ure. could be introcduced. .
@S a mrede/ S feash orqaiization ; the D/P for.
Rescling /Wotetabing (which /s ® 1 in packet) could be =

i TE3 LT praerer

. usect. iy comb/mo‘/‘on With fs‘n’s P‘“(JHPQ ﬁ . *
f""f"é"'-c- these @lemants whiak Should be. seleded.
anel understoodl . e DIP wroulat. be wseol ‘as a.
reinfercer afher rhe. actual .r\rof!-tab'ﬂj- After the-
Sheclerrt laarns 7 & Se/ectrive. awl or ize /'a./
he will adaP/' arct i\?vc/o/:‘ mefl)a;t marg:cf‘aéh A,"’: -

LI LY e e vt e e — - S [,
—— -— - —

——
T - L —— > e —ag——— — —

- —
- — e —

jujjts‘d. M.G#pd ‘gr Mftﬁlbfs lhhila &d}ns R

. T-wo co_/qmns are. 41//’£/ 7er c/ecr anct d}-janiz'ealg
motes, . (.Sc.e.. rnext page for SQMP/C—.) ‘

CoLurew A . : c'oz.a;uv 8 ‘
Coulet Trealude —_— oulcdd Zrnelude — |
/. Dotm. 1 Main ZToteas . O
2. 2 Aumbary 2 Suffgr'!‘rnj Leoleas
8. Lobels - definiben 5. Exarwplas k T/ustrations
. cvampl. . g y
. 4. A nether Source with - Form — r”d"n";e" 7 djs""”\?"“
evtra lbsrm*]‘on amr’j ’ha_/o /d{a's; 3‘,/,},”7“.
T eact Exomples, \ s -
5—. ”Cld Wo-bu/arj . ‘
: Mot ria / Shoulad be. Cordig e
>

> ‘deas

.’

b, s ;
_ Su ~—mp e a# ‘ - @ Ihadeord n own Worels, -

: 735 eolump is usﬂ:/ | |

. For heating wormathin ’ T
ks e M v . N
G‘r "Pi//;ng.”" /_%/‘h”

FRIC/pAl For shedy - 189
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i
|

about /)‘nmte/r—ﬁ

/ — SC”‘I%’F& ~o c”/#/d-ls/” '

.D . 2. .- poar mo*tm ‘/v %/)c}hé’an
. oLl —— | 3 - Scc/aszrtnrss (dﬁk dﬂﬂl’x
Vddo- d&maaﬁ ' UM*‘

'l-}— eyper —mﬁontc‘ *o //A‘/‘k j
_ i . (ean be /ed, m)/3>

ee ocvso ‘o\qrj: y‘fna/

‘CA%O' = ' gmj o derosa{e. Jﬁ‘/ers

Anpé—us-ncv‘ rorrea/ - st fus an;-_
Mﬁn,zed, 65 /ﬂ"‘fﬂSlﬁ .

-D;;'L?QMS' bfllw,}_ . /- #umﬂ ﬂdﬁlr‘ 'ﬁ Sloq_/ SO &

nermal awd ‘ d‘yr-eg of arny =4
. mbd M';m ! j

bf'uw'oiﬂ . 2- v‘(nd 0# 4"-1/37‘3 na?‘ as q

. O ritlcal as m#ﬂf/#j
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A , ¥ - READING/NOTETAKING

- Ganeral Topic:

Specific Task: .
Posgible Sources: . ¥ ' »
Sources Usged: .

l.'@
‘Important Ideas (literal, Inference, evaluation): —
Sspporting Ideas (l1iteral, inference, evaluationm):
v c - . a

Summary of Information: (If more than one source, use back and 1suzmrize
each source separately) } .

Al

] . s ot
- . R
¢ S | |
. . -
o
c
b 4
.
3 )
[P S ——
- B
- 4
’
Y \/
1
4
»
- i

‘ : .. 191




1.

4.

"Locatlng Main Idea (stated) . -

'ANSWER KEYS TO ACTIVITIES

Jydging hldvmcy Answm way vary slish';ly
Njpiwe topic - terta:l.n of Mars at equator

- mured snrthe

-- @xpanses of dusty desert .

== color and type of soil ) -
- curdng surface and nearness of horizon )

— shortage of water

«~= blue-green areas

Bo Key

[

-

. 1 b - Spiders travel in many different ways.
2. c - The yak is the aost usefal animal in Tibet.
3: b - When lightning storms come, here are five safety rules to follow.-
Locating Main Idea (implied) Answers will vary |
1. ?:Lnd‘issair moving at varioue cpeeds. ‘

2. A nacusary condition of intelligence is DEemOry .

3, Rewvolution shows that people 8 needs are not being met by the old vay;

Jf doing things. :
N L ”
Locating Supporting Ideas
Set" 1 - ideas 1, 3; Set 2 - ideas 1, 3, 4; Set 3 - ideas 1,3.
Organization of Ideas

Set 1 -1 -SI; 2-SI; 3-M;% - IR; 5~ 5L,

Set 2 - 1 - 5I; 2 -SI; 3= IR; &4 -MI; 5~ SI.

Summarizing ‘(Cloze)

Penguins: pm, water, variety, sardine, under.

Charlemagne: invasion, books, ‘lea.ming.'Charleanne, education, schools, tqad.‘

Summarizing (Stating in own words) ,

Socrates baeliaved strongly in searching for truth. He thought that clear
thinking and true knowledge would make the govermment stronger and help
people personally to lead more honest &nd happy Iivu.

-u- 'Om

192
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O"‘ / il ' " ’
‘e ® ¢ . \ . ' A PR
N . Pollow-Up/lctivitias to
- -~ e " "™dgking the Ispossiblé Possible Through
’ , Creating the Atmosphere”
- - . \ . v
¢ 0’ . T *’
Betty Lee Bolmboe . ) '
. Moatgomsry Co. (Md.) Public 8¢hools
i
N ) . i
. ~ -
‘A, Contracts
B. Directed Reading/Listening Activity (Lesson Plan) ’
7 ¢. Diagnpstic-Instructional Patugrns (DIPS) ’ ) -
) ’ D, Self-Directing Reading Activities
i »
. B. FPollow-Up Activities with Self-Evaluation \
/J/
\ 1 '
®
-’ o
v oA
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. kaf 4
lu:hltudcntwilll:udyacom:ryf uchofthefourncdduo.’. .

//‘\

. Earope. !lchcomtryvulbedouinadﬁfezn:mr nupoui-

bilities are listed below: The only stipulations are tha: ong of the

wmtrulm:bedminboone:fonmdmmtbedminm

L

oral samner, . ' ' )

1.

2.

3.

3.

7.

Raad a fictiom book set in a particular country. Complete
a report form on your book. Pay particular attention to
the setting of the book and the lifestyle of the people.
NP
Make a poster or collage about a particular country. JYor
example, you could use pictures of mountains, cities and °
beaches to show life in a particular country. Give a short
(3-7 min.) talk explaining your poster or collage to the
Cclass.

View a filmstrip about a country of your choice. (I have
a list of those available in ocur library) ‘Prepare your own (
sheet of questions about a country. Include a kay.

Prepare a travel folder on a country of your choice. It should
advertise attractions in your ‘country. A travel magazins or

"Better Homes and 'Gardens' are good places to get an idea of

things to see in other countries. Then, use pictures from old
magazines or get some travel folders. Give a short (3~7 min.) .
talk advertising your country. : .

Use the Cuide to Periodical Literature asd read articles con—

' cerning current problems in your country. Write these problems .

up in a short (1-2 page) paper. Give & short (3-7 min.) talk

. about the problems of your country.

, Rsad gbout a country of your choice. Teach the class a lssson -
nbon:thiscmry This not” be longer than 30 min. I
vmhnlpyon:oprcpu'nar activity for the class to
doinmctidnvithmulk :

@

Prepare a booklc: apon: a country you choose. ‘nu booklet
mst mclndc: ) ‘

~
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- , “ ’
o #A climate map. - . <
. ) o« A crop map. ' b .
v ' i A mineral map. : _ !
' A location map showing major citiles,
. feastures, water bodies and surrounding countries. .
o B A DIP prepared from reading 'about,your country. .
R . A list of interesting places to visit in your couptry. .
) o . |
. *1 will provide maps-of the individual countries.
- » 7 N M
’ -
~ Y,
L]
/
) ’
- .
\ L o
D |
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!

‘l' Date ."
1 : ' agree to complete my comtract
' by studying the following countries: in these mamers: s
‘Q . -
1. - : - .
2. ' LI
3. 3
s, " T
—7 ~ ' —uir—
I agree to complate all of these 4dssignments with T,
, . ‘ ¢ . :
above average, utisfu;gry, ~good, fair.

Rach \assignment must be completed- on O{\before'tha due date for

AN

that ‘portion of the unit. . -
Weptern Europe )
Sou:herﬁ Zurbpe'
Bastern Europe )
. Scandinavia ’
- \
) Student
» - ~
Teacher '
. g _ N
I_, L __ will be dotng the folloving
countries using these methods: N ' /

S "' Southern Eurcpe
) Lastern Rurope

:Scndinm.l lge . ‘ ) y
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A
8,— DIRECTED READING/LISTENLIG ACTIVITY

. R Teacher - Date
Lessorr Plan for A Directed Activity & List Sk111

Iatroduction: ..
Qusétions relating indirectly to reading selection

a. :

bo . P E .
c. . s
duation- congerning personal experiences related to selection

v a. /
b.

. c.
Place ) ¢
wotde New wvecabulary words or teras
in context . ) /’
on board. a.
Discuss b .

e.

Purpose

setting:

(Place Read to find out. . . . \
on board) '

Silent reading (Diiccted Reading) =
Oral ruding to class (Listening Skill)
Purpo“ check: Ask students for answer to purpose setting question

On.l.h—uadinx Ask studcnuaquuuminvhichthemmrm to
. be read aloud from story. :

Qqutionl- Q\
Question 2 -

-~




Y P . : Pg. a.174
! - L3 ’ 4 ~ ’ ) . .
.- ) s . .\ ' - ) ! ~ . " _\

N . R - . C - ;\g‘
. ) Culprchnnninn Check: Develop different levels of questions to :walnnce T
(Written and pral) comprehensich. ’ : .

‘, '— - . ' - .‘_ -—1; m? , </ ' ’\;

. - = e
: ,"_ . i ) 2. BHow? LT - . \_,__//
o ' 3. Opiglon question’ g e, -

. . 4. ‘Vocabulary or phrases ' ] “ !
.o 5. Completion , ‘
: 6. Essay -

. 7. Inference -~noi directly stated, i.e. From the
C o ’ story you can tell . . . . ) '

. a. wrizins'assignnen:-
- . ) b. Suggest titles of other books with same theme

¢ ¢. Special research project =

o d. "Word hunt" in the story

. 'pretixen )

. 'u'ffm' ) ‘ _:"l ’ :\
v - 4 action words /
$ ' - ~ descriptive words

>
A V -
’ »
A
. J )
~ / '
P o 3
) .
7 ’/,_,> he ‘ .
/
’ i
r \\

Q- . s - ].963




- . A \ T8y W1/
. . N - K ] » N ( ~
’~ - s . % G
-y ‘ - .' _ /
* ;. G - DIP's . : A\_\ ‘ .
: . o »Diapoc‘t.‘ic-ﬁumtim; Pattern: . /
’ ' . . Rarragtive (Story) Forms R -
.. ; -
- lrLt V. Brighaa
- . ‘ ’, . »* ] »
Bame: ‘ Date:
Selections N N )
1. Setting e
a. Where does the story take pla.cg?'
: - -
b. M? * ‘ -
§ Main Characters .
a. Who is the "Good Guy" (on the white horde)? y
. 3 . / . \
b. Who is the "Bad Guy' (in the blaqk hat)? B
- \J . .
3. Plot )
“ ' * a, What is the conflict or problem? —
S ™~ ) /
A
\\(i/ /-v
~— '
b. Bow was it settled?
+ o |
- V4
[ 4
) \ | . . Py
\) " . - ’ .
ERIC-+ - 199 . :




% T, - - R L o . o . ) "-(80_4-&I

-‘ .' ?’ - *
. AN n ’
~ ! L. ‘ . 7 " ’ ‘ .
C —DIP's S S IR
. ) pe ’ ! h
. " Diagnostic-Instructional Pattern: : :
- . l ‘. m . v K ) Iy

NS .

.> . Queen Dukart . o o T '
LY ‘ .

Readers Guide to Periodical Literature

1. What is 1it? Define 1it. .
. ’ N i

-

2.’/Purpou: vhat is it used for?

3. How to use it. . ) } -

!

4.‘Hbenandvberetouseit. )
v ‘ . ?’ I-Q

. Te
. p v
S. Implementation of using the guide. \!
\\ 7
‘\/ !
’
L ' [ Y LY
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P3 ‘ - , A ¥ - d
> K -
! c=—om's h v
. . . .
) x , Diagnostic-Instructional Pattern - .
' }~ ) s:jmce ’ .
Bame . " Date : ,
. 1. PUNPOSE: ° (Stated in terms of whiat I vant to prowp)
A - . - . (
b L.

A) . P
s B) - )
. C) - } H)
\\ n) ’ ' I) ” .
. . ' , ;.
» E) — )
111. PBOCBDUR‘B: (Science apparatus as in diagram; steps may be dupnd A
but directions sbould be specific ) . _
y e a
. /_th\
i. N ’Bo N \
) {\ -
\\_//f/ c. Z - . i,
D.
v . nsm.rs\ (Table rasults; graph when possible; use an additional page,
1f necessary) S '
V. CONCLUSION: (Did it prove the purpose I stated?) ' h
. N
. /




- D /\ B e ‘s. b N 3F SY AR 4 il 3
- - ° * . -

5
. ) P
€ —DIP's ,
/
| } " .. ) ) ° ' '
’ . Diagnostic-Instructional Pa:yfern - N ‘
~ . L3
~ .. | N .
Name : - Date 3 ‘ ' ,
- ‘ '. . ‘ ' . 3 \'
Topi¢c: POLLUTION -
. : " .
TYPE OF POLLJTION - SN\ ' .
| 1. Description 'of the siruation (What, Where, Amount) \
2. Cause(s) \
/\ - ”~~
Y Effect(s) (:Ln-ed'iiste and long-range) _' . :
r . Y . ‘ ‘
4. Current efforts, restrictions, and progress in control
S. Possible selution(s) .
* ' ’. .
-~ ] '
. , "'.
. -~ . —
v ?
. X -
1 . .
e v ¢

- -
N
A
’ v,
< ——
o
N . '.

. . 4 *
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- ) Tt ’ s v [ -
- LIS
- ', . ] L) - . e
¢ N . ;
C—"pIP's ¢ g i
2 ! s
- " Disgnostic-Instructional Battern, e ,
, : Human Geography . .
[} . - - N ?E
N Hame Dite : <
- e
Topic L * - -
“, - » ) - . .4:
{ - . . '
Location: {
Where? .
~ ' \
~ When? ' |
) \ - : \
s \ R ":
» ". ]
} R |
) - . . o L] B .
. Groups involved: ' : S N

o a. Major characteri_.atics’i. S . ~

i : R "‘ 4
. b. Purpose: (Why?) , ) o
¢ c. Important elements: (Who? What?) '
- o o ‘ ]
. s ¢ . .
. d. PRroblems: \
- ; ¢ hd ) .4
o - ) . o .
v \
’ ‘ ' _e. Eoviroomental effects or changes: (Baw?) .
. Ll
:\\‘ . «




Tt e

. t' v 1
. . .. TN
e iQ Mw‘- W ,Du lika to
‘: . *

leary to ski or do you
Co T l.lrudyknovhow? If s0,
‘.. +  you should enjoy reading
- ., sbout a form of skiing
ﬂxichukulnchofdll.
. S
Souca: mnmum January
T 19, "Look clésely In table
, ° of contents fo:pagemmber

’ - b

Pg. 4.180

v

11, Readiness. Have you ever.
“heard of acupuncture? It
" is a medical practice in-
troduced by thc Chiness.’

Source: m Magazine, ry
19. Look 1n table © con-
tents: ' "Getting

M__ haa.dtot:hdouthw

“of "Hot-doggers." acupunc:ure is -done.
se: Read ' o find out what Mrehensim Check: On :hc
? "bot-dogging -ds, " ) ack of this paper write v
. H - a thorough answep to o the '
ehmsio'n Check: In the /Ni\\ : following question: -

back of this paper vrisg a

Fmgl_: answer to the/ -
- ollowhs q@uestion* \ "

t£z'|:oe of person would
to be a hot-dogger?—+1—

Hhat vould he be :Like?

*1s cyournneon your paper?‘

,’ Eovvould thevide:prud

use of acupuncture changc
the medical world as you

-

g . know 1;? ' ‘ ~

*Isyournmoqywt papcr?

y .

E—

11I. Readiness: Are girls really the
veaker sex? Can they de-
fend themselves? ’

Source: READ Magazine, Februiry’
2. Look ih table of con-
. tents fot page numbep of
"The Gentle Way of
Weaker. Sex”

: se: to find out how
N /- and why Lorsa learned to.
: da.tcnd hamlf.

. shens Check: Omn the .
° b_ug of this paper write
' answer to the

o . - !ollw!.n; queation

y/i:kh.lpful and safe for
s girl to take a 3-month
{coerqo.Q Judo? Why or

PAA,
ENC ; .
myoﬁgn-gbump‘qcr?ﬁ

IV. Readiness: Do you believe in
girl power? Do you feel
girls are not treated
equally?

'Soutce: zine, PFedb-

2. : Look in table of.
contents for page odiber cf\
"Diary of a Mad 12-«7“:- }

. oldn\ ' y//
se: Rud to find out hav
her brothcr made her nad.

ehminncmck: On the
back of this paper writs a

thorough answer to the
foliowing Mtiop

Mconcluimunyon

nake, after reading the

diary, why Susy is mad? -
- v

tIs your name on,your paper? -
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-0 '$ -
: . -4 s
o g
- i N / -
o D — SELP-DIRECTING READING ACTIVITIES T - '
- " . L : . * . - !
o S 'laadincu‘: Bov thnt the U S. has vithdrm its troops tro. Vietnam -
L . _ sbould we contigue to give aid to rebuild Borth. vu:nnz -
What about Iulp:l.ng to rebuild South Vintnn? LT ',

Source: News Jor You, March 7, 1973, "wm tho U,s. Pay to Rebuild .
North v:l.g;ul‘l . ] .

m_:. Read to find cut howlthe’ pr
feel about the U.S. re

E_ch_enéion Chack: 1) do many senstors and congteuien oppo;c
, . fo 3}aid to Vietnan? -

L P o . ' : ) \ibo do should_decide hov the countyy-
) rebu:u:? Give reasons for your <
ansver.

' I 3
1low-Up: 1) 'Write a letter to your cengressman Or unator tating

N your opinion regardihg U.S. aid to Vietnam. . . Ly
. "2) 1f you were to rebuild a country which fsctﬁn would you'
oy consider most important? Rank then order of impor-
. taﬁce.
2 ‘ . §g£~Evaluation:

.
N . 7 \

——- -
14
.

M We have often read that man has evolved from/the monkey '

RN ‘ over a pdriod of many yemrs. But have you ‘®er thought

", R * ofuki:ns-onhyl out of men? . ~
- ‘ - LA

Soutce: ‘mn‘ugazinc, September 22. . \
Title: ''Making Monkeys Out of Men", - R 1
’ |

\

\

|

{

|

' Purpose: BRead the selection to find out:'*vhpnen vere turned into monksys.
.f  Comprehension Check: N\ . ‘ A
o 1. problems did the ape make-up cause to the u:t.otn? ' o
. c.nnu-xffec:) -
v/ ° , - ‘o
2./ If you wvere ur.or, would you accept a star role in "Planet ,
of the Apc'a” knowing these problems? Why? (Application) . |
. : ' . ~ ' L
o Yo Activi . , .
z \ _ ’ A s :
,El{[C ~ A. Pntnd you are a prof -make-up artist. You have just

beedd assigned to do for a nev movis "Rarth, Year 2500".




Self-Evaluation:

Pg. 4.182

What will your charactérs look l:l.ke? What w:l.ll you do to
1ttm£on your 1973 man into an earthling of year ‘25001
(You may use mustra;ions )

B. Acttm ‘Kinm Hunter complained of being treated like .3 freak
and poked at by visitors to the studio vhile she was in-ape
make-up. Do you think that animals in the 300 experience
the same ffelings and problm as m Bunter? !xph:l.n ybur:
answer.

Self-évuution:

Readiness: You're at a party with the gang. Someone offers you &

cigarette. What should you do? You don't really like
to saocke but the eoclal pressure is on to go along with
the rest",

Source: Seven is a Handy Figure \

Title: "The Truth About Smoking"

Survey: Survey your eelection to get mentally tuned-in to the main idea.

Purpose: Raad to find -out what reasons teenagers often give‘_fo_r smoking.

¢ ‘Enhmion Check:

1. How d6 you know from this selection that many teenagers do
ruliu the dangets of smoking? (Inference)

2. Ia "the swoking group” in the minority anong tmagcn? Bow
do yol, know? (Yocabulary Iafarencas) . .

l’om Activig

A. WVrite a letter to the author of this article disagreeing with
him about his reasons vwiy teenagers smoka. ,

B. Do some "digging" in the library, Find out what another health
expert has to sgy about smoking. Compara the Adeas of the two
_ - peopla. (Askthelibnrhnaboutpcriodiull)

Y ]
#

. = s ey




) x
—_

" Resdiness: You have been sentanc‘;d to De'a:th /Row by the judge. You

—T“T‘\ “will die ‘in the gas -chamber. 'thareyouthc:e‘! What -
) ,‘- 'ulyoudo‘! ;
m Spotlight, .eope,uries‘l '

. .Title: "Caryl Chessman:' u!msinbuthw . .

m_ Smcyyourldecumtogec-{nunyumd-intomuin

:l.dcs. \

Purposs: had the story to/ﬂnd'm.‘t'vky @ryl Chessaan vaq sentenced -
N tow:h m. ‘!. . ‘

.

" Comprehension Check: - \

B. Doyouthinkhechouldhavebunputeduth? Why or why
not? (Judgment) .

Yo Activity:

-t -

A, What has been happening to our country receatly concerning
capital punishment? Try to find some newspaper and magaszine
_ articles. i
"B. Make a 118t of vocabulary words from the selection which refer
to law and order—the "breaking of" and the "enforcing of",

-

Self-Evaluation:

- ] [ Pg. 4.183

/
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‘B = Follow-Up Activities With Self-Evaluation

’
i
~—

T e . 4 ' .0 ’ B
"The Big Mag"

1." P44 Lou and Touy 1ike Jim? Why or why mot?

-~

1

. *
Wereilou and Tony afraid of Jim? Explain.
S )
4. Who vas the strongest?

|
N
bod

—

a.’; Tony -
. Jim
P

C.'- Im

&

»

N

. .

[ b " X ‘ ‘ . i .
h 2, What did the two boys buy? Why d‘i.d they keep it a secret from Jim?

L2

. 6. Toby and Lou said they lifted barbells to

a. keep their ‘un a secret.
" be bufld their arms and chest

4

s -
Bow well do you think you did?

. .

Bonus: ' )

Which character did you like best?

-

) > '
S, 7P?ind a word in the story that means to brag

-

c. to t'ry\.io maks themselves as strong as Jia

B S ——"
h

(43
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' B = Follow-Up Activities With Self-Evaluation

Rame Date

_— ' . ' Pg. 4.185

-«

. "Survival” \
. : . , ’ N\
1. Approximately what year do you.think this etory takes place?
2. What product .wvas the salesman selling? .Why did his business

3.

s'

6.

.
. 8.

Bopus: Can you suggest any way that all of these people could have

What d1d you learn from this lessca?

recently increase?

~

Why do you think the:business executives were purchasing a bowb
shelter for themselves rathar than their families? .

Why did -the door on the bomb shelter close? -

%ydidthcimbocduoobouilevithuchothcr? ¢
w ’

I3

Explain how the executives were killed. K

&

a? N L4

Explain the importance of tbndramvhi.gﬁtbaulmtxpcﬂmd.

Why did the salesman no longer fesl angry with the men at the end
of the story?. - ) '

survived? ’ o

4

EAPRRE
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»
|
~4

o z o Tollow-Up Activities With Self-Evaluation _

. . - . \
' _ (~ . "The. Trouble with Parents” -
 Resd'to find out: o
. { - . utbogmtiohgapubwnonlytd-odgm ,
' day society.

M

If these scenes sound fnilia'r.

* Thinking skill ' .
Directions: Write each answer in a complete sentence.

-

1. People have always thought highly of good unnars Why do
you think this is so? ) ’

W ——

N
oo Z.mywthnkthezeisanytinevhmgoodw
- BN matter? 1If so, vhen? :
3. Write several ways young people can msks money.

S. Mcﬁﬁldom'doutﬁaynumtphuoddththdr

THE PENNSYLVANIA STATE UNIVERSITY CONTENT AREA READING PROJECT
Cloze Test Assignment d

b

_Pg. 4.18 and Pg. 4.180 remd'vluodue to poor reproducibility.
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§ ‘ VOCABULARY EXERCISE -

_i \ - . . T '
Here 1s a list of advertising terms ve learned edrlier in the week. The
lnllovins exercise will help yoﬁ develop an nnders:ans\hg“/f':ha words. The words
cas be used more than once. When you fill in tle blanks the paragraphs will tell -

a ltory related to ndvertining concepts we've studied. __—
-, commercial produc: . t
account executive .work order ., ' *
traffic ‘ layout '
account . . copy
" persuasion agency 7

Advertising uses all sources of media to sell a oduct . We are exposed
o idvtttiaing everyﬁhere we go. Advertisers are copstantly using _persuasion
tactice to sell us something. They do this in the form of a coq?ercial .. We .
bear them on TV and radio. We see ads in newspapgrs, lagaéines and even billboards.
Often, a2 matchcover will carry’the name oé a-prq&;c:. Consequently, most of us

don't know we're being influenced. ,//, B )
When someone wants to push up sales on a oduct, he will often go to an
_sgency . Why? Because they are filled vity'qualified personnel who have :he .

4

knovledge and experience needed to 1nfluencj the public®? _
Advzrtising agencies get their profitsifron accounts . .thy of these ¢
run into mfllions of dollars. It ia‘the -Jaccount e;ze@;ive wvho handles the
bulinass aspect and often lands the _accpunts . If he loses an Iupoernt
one, he might lose his job. His is a gbugh career ‘for the pressure is constant.
Most of the information needed aboét a particular job 1s typed on a ) —_
work order . The work order is then processed .and distributed by the traffic
department. It is their job to keep track of everything. The assistant usually
de%fvars 8 copy of the work order ' to the account executive and media départnen:a.

The ocopywriters and artists need a copy too. A copy of the _work order will
describe the job to them so tbey'llihave an idea of vhat to create. -An artist
plans a layout and the copyvrite# writes copy . The _laydbut and _copy
together form a concept. The condept 1J presented to the _account executive
who in :ﬁrn presents it to the client. If the 1dga is approved, the results are
this—advertisements which influence, brainwash, inform, entertpin and cause us

to spend monay.
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: .o ' DRE 442

L A o cot - Dr. Dupuis

- \\*//
' CLOZE PROCEDURES

.. 8 . . L. 4. ‘FOR MATH
Kinds of Sets | ‘ , , oy
/t In counting the nusber _ "\ ezgs in the basket ____ Figure 12— ‘ .
' one, __‘, three, four—you really ___ eeach egg with.a ___ as shom, . ,
- Mconﬁ\de ____ there are as many ____ as there are nmbers (1,2,3 _J '
This pairing of _ _ with numbers is a ____ -to-ome cor%espondence. Two
ire in one-to- correapondence vhen eacb member ___ one’set has one ___
in the other set, _. _ no element in eitber is without a partner.
. pairing of point and ___ on a number line anotber example of one-___ -ome )
correspondence. :
Can you ____ all the members of ____'set of whole numbers? ____ you )

start to vrite
0,1,2,3,  5,6...)
will never come to ~ end of the list. three dots after the

.
are the pathematician's way indicating that the roster . i
_without end. A set “has so many elements the process of counting |
—— |

would never come to end is called an set, For example, you
list the members of ‘
all the fractions between and 1)

although rule enables you to them.
.The Arithmetic of Sets: Interaection . -

The ____ of two sets consists of the elements they have in common., For
unple, i1f A= (1,2,3,4,5) and B = (3,4,5,6,7), the interuction of these sets ) |
®ould be (3,4,5), which could be designated set C. The synbol for mtersec:ion
1s ___ (read "cap"). ‘

To words: The ___ of sat A and se¢ B is set C.
In symbols: A____ B -=C.
or (1,2,3,4,5) (3,4,5,6,7) = (3,4,5)
It lbonlcfbc noted that the intersection of two sets is a ___ of each set. )
o Inecmction may also be represented pictorially by closed figures called
—_ . The region within a __1s assumed to represent the set

being illustrated. "Because ‘uch of the sets used in the problem is a subset
of U, U 1s called the univeree or ' . ’

212 o g /
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< L4

.Cloze Test

-

PARY

[+ This passage comes from.The Outsiders, pp. 85-86. FIil In the blanks.

- -
| was sitting In the waiting room, waiting to hear how Dally and
. Johnny were. | had been checked - and except for a burns

and a big across my back, | all right. ! had

them bring Dally and : In on stretchers. Dally's . were
——— 'y e ——
~ closed, but when spoke he had tried grin and had told
that if | ever a stupld thing like again he'd

beat the out of me. He stil] swearing at me

they took him on . Johnny was unconsclous. | n been

afrald to look him, but | was to see that his
iC 2
wasn't burned. He just very pale and still sort of

-

sick. 1, have cried at the of him so still
| couldn't in front people.
+Jerry liood had with me all the . He kept thanking

»e getting the kids out. didn't seem to mind

being ﬁodds. I told the whole story -- starting

Dallas and Johnny and had met at the of Picket and>
Sutton. " left out the part __ __ the bun and our

"8 ride In the " He was real about it and said
— being E would help _ us out of trouble, '
. since Itiwas self-defense all,
| was sitting’ , smoking a cigarette, when came

back ‘In from a phone call. .
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]

Self-cofrecting Shegt for the Cloze Test from The Out‘slders\ri

-

—

lm s!ttlng in the walting room, walting to hear how Dally “and
Jdll'ly wens i had been chetked over and except for 2 few burns
and a blg brulse across my back | was all right. | had watched
them bring Dally and i___l. In on st;etchers. *Dally's gyes were
closed, but when | spoke he had tried to grin and had told me that
if | ever did a stupid thing like that again he'd beat the _g_r_a{t
-of me. He was still swearing at me when they took him on Ln_ Johnny
was unconsclous. | had been afraid to look at hid,’but | was relleved
to see that his face wasn’t burned He Just looked very pale and
sti1} and sort of sick, | would have crled at the _gb_of him so
stil] except [ couldn't In front of people. ‘

Jerry Yood had styed with me all the time. He kept thanking me
for getting the kids out. He didn't seem to mind our being hoods.
1 told hlm the whole story -« gtarting when Dallas and Johnny and l
had met at the Sfjle_rof Picket and Sutton. | left out the part

about the gun and our hitching a rides in the freight car. He was

real nice about it and said that being heroes would help get us out of

7" trouble, especially since it was self-defense and all.

| was sitting there'. smoking a cigarette, when Jerry came back

in from making 2 phone call.

-

Divide the number of words gmitted (57) into the number of words that

\ -

you correctly supplled.. ~

i

Independent Reading Level 5% N

Instructional Reading Level M-562; )
Y, Frustration Level below M

e e

.




_ - STRUCTURAL ANALYSIS

INFLECTIONAL vs. DERIVATIONAL AFFIXES
o . ’ LA ) | ST .\ . 4
~ veérb inflextfons -od ° prefixes pre- - ( ' .
sl . . Ve -8 - . e in"’ * : d R
-ing . PR un- " s,
- ~-en 7 . de- . o 4 ’
’ o ’ N -dis- ‘ 8 ) s L " ,
" nows - -8 ’ suffiXes ~ful ' * ‘
: '8 (1) l . -mess ’
advarb -by ) .. Ter
S -arce - -
sdjactive . -er -able
€t - 'f . .
R e ¥
Pronwcistion Clues for mltisyllabic words: ) e . Ty toL

1. ¥hen there 1s no other clue, in ,af two-syllable word, the accent is usually
" on the first syllable. / %

- 2. 1In inflectéd or derived forms of words, the pr;ina.ry accent usually falls on Y
- or within the root word.
3. If de-, re-, be-,' ax--," in-, or a- 1s the firat syllable in a mrd,'it is
! usually unaccentéd , '

i

U ~

4. Two vowel letters together in fthe last syllable of a word may be a clue to
.an acgented fina., syllable. //

‘'S. W¥hen there are two like consbnants wit‘xin a word the syll.able before the =«
> . double consonants is usualli accented.

6. 1In wnrds of three or morc dyllables one-of the first twn syllables is
usually accented.

l -
\

Carol Winkley, "Whiéh Accianlt Generalizations Are Worth Teaching?" The
Reading Teacher, .29, 3 (Deccmber 1966), 224. Reprinted by permission of the
Interna @ Rnading Associa;ion end the author.
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- _\_/) .. 5 : " ST RUCTURED G.VER\JIEH
. ]
' Botany (Plan;s) Zoology (Animals)
i Forestry Entorology ©
Horticulture < Omithology
Protista
Phycology D : Ichthyology
. Virology /
_Bacteriology
v
B Anatomy’
Physiology N\
, _ Pathology
. Ecology . 7
\- Gapetics . )
' ¢ . Evolution .
[ 1 . i
- «
1/ ‘f%-
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POETRY

,Stanza-\f Simile
mxy‘n{ Byt - Metaphor
Alliteraticn Meter Allegory
‘Onomtapoeia Foot Symbolism
"
~—— .,
"y

' Pg.'4.191

Pastors!

. E'leg)]
Idy1

Lyr’lc'

' Epie




R

o cr .- ‘ Name © Pg. 4.20 _
‘ #1 ROOT + SUFFIX ' i

-

_ Suff‘lxes are syllables which are added to. the: ends of words and which change
~< - the functions of the words. For example, the word wonder (noun) becomes wonderful
- (adJ,ctive) when you add the suffix fu] , §

' auge] (nouny + ic becomes ange]ic (ad.jective)
friend (noun) + ship becomes friendship {noun)
sterfle (adjective) + ize becomes’sterilize (verb) '

T, soft (adjective) + 1y becomes softly (adverb) - y
a \‘ L Nou)/(uffixes ) Adjective suffixes: - - S T
ion - state or condition . less - witﬁout K “ o
{st - one who does . ward - in the direction of
% _ology - study of
¢« Fill in each b]ank with the appropriate suff1x ) ‘
. 1. The study of diseases Gr suffering is ca]]ed path ' v
L S T . mights left her 'weak and inactive:
3. The-condition resulting from inadequate eating is malnutrjt'if; L
N 4. After we'll meet doszmtown for pizza. & =
© 5. A chicken minus its feathers is feather - ,"or
feathers. - . - g
\ 6. A grapholog 's work is interesting since he/she studies
handwriting. ¢ .
7. The study of handwriting is grdph : . - =
. 8.’ Car.e ) work is o‘f&n unacceptable to your instructors.
g. Move the car for - -so our friends ‘can park behind it. &’
10. There was much confus_ before the dress rehearsal. .

* Adapted from NQW Student by Edward Spargo, Jamestown Publishers ' ‘

. >
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#1 ROOT + SUFFIX

1. Study this 1ist of suffixes + their definitions:

-~

) vard'- in d1rect16n of
- less - without
fon -_state or condition

_ 1st - one who does

ology ~ study

? {ze - 0 mdke .

en - made' of

by matthing & rook.word and a suffix or suffixes.

B N
A "y

- Usilig the two groubs of printed cards, make as mn{éctuﬂ words as you can

if you'rg correct.

AR

* Teacher devised activity

List your ‘words_here.
1.

N s~ Ww N
e e e )

i

s b

.

\‘\r-

D w @ N

Check{your dictionary to see

Choose five of the new words and write aggentence using each appropriately.

~

+




-

‘“‘

N - ~ (=] w
L] . L[] * L

=-an

-ant (noun)

‘-ant (adjective)

-ar

-arx

-ate

. .
COMMON SUFFIXES

<

t

20

i

" state of beir{g‘.

Pg. 4.201

Meaning
capable of being

- N .

" state of being R 4

., act or concﬁtion
like or suitable for
en
person who
pé‘rson. who 7
s:‘.ate- of bging‘ .
relating to -
place where
to make
person who is-
made of -
state or quality
person who -
causing or producing -
to make L
state or,%r}dit’ion’ ‘
capable of being * -
:'rjize or made of - ‘
. conditic;r& or qua'th
state ;>r conditfon -

relating to

pe.r-son who .
to make -
state or condition
relating t'o

without




]

" 4g COMMONBGUFFLXES (cont'd)

Meaning
state of being’

study of
person who’ |
place for
\abound‘h:g in
tending' to
condition

direction or course




ANSWER KEYS

II. Possibilities:
Q ‘hoaeless. homeward

i golden
3 fon wooden
o .l.' wﬁd ba‘cbvard. backless
e o 5 less, iithout helpless
6 st .. meteorology, neteomlogiéj:
7. ology realize, realist
8. less dentist
i 9. ward‘ huorist, humorless
~ 7 0. ton '
- 4
- _ ]
{
1
i .
4 e
)

-
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' “ # oot + PREFIX

L A prefix is -3 syllable which is added to.the beginning of a word and which
changes the meaning of the word. ) - T

I. Study the given list of pfeﬁxes + meanings. In each ‘s‘entence underline a
- word beginning with one of these prefixes, and fill in the blank with the best
~ meaning for that prefix. : .

.. epl-on - circum - around
in - not _ sub -’ur;d'er
'mno.-‘ one " super - over, above
1. Whep Magellan's ship circumnayigated the earth, it sailed
2.7 SQeMSor: | sees the work that is b&ing done.
3. Ne do’ L see dangerous —eluentsdn our air that ;u invisible.
4. Subte#ranean passages are located _ the \gro;md.,

5. A speaker with”a'm‘notone is often uninteresting to his: listénérs, since °
his voice remains at Tevel. ‘ , -

{

8. '[he dfstance ’ a.circle is the -circumference.

™ 7. An epidemic disease is an afflictiod a large number of people

at the same time.

8. Supersonic aircraft fly at speeds the speed of sound.
4 : ’ : '

* Adapted from NOW Stbdent by Edward Spargo, Jamestown Publishers
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Coo = #2  ROOT + PREFIX

< ;H- Each nonsense word below contains a prefix and a root word. Write the meaning
S of each nohsense word. Then give an actual word that contains that. particular
< preﬂx. (use the given H§t of meanings)

' : Eumle. uonofrate'q one brother ' ) monorafl

v . 1. antesolar

2. bipaters ' e

N 3.c1rémgeo . a
4. imicro .

5. subaqua'

6. adpolis .

* Teacher devised material
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ANSWER KEYS
‘Bl . : Il
.t . . ] . . ! ~~ .
1. ‘around 1.. before the sun - -antecedent* ;
2. over . 2. two fathers - bisect* i i
3. not ¢ 3. around the earth - circumscribe¢
F ‘4. under . 4. not small - inefficient* ;
5. one | 5. under the water'- submarine*
—_ . s Q i ' |
“ oy 6. around’ 6. toward the city -. adjacent* “~ |
7. -on - _
‘.8 over - v
- * Answers will vary ~ ,
‘t
4
\
< .
»
‘ >
.
N »
; 225 .
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23.

anti- .

. bi-

-

circul-‘
comr, con-
contkat
de-

dis-

dia-

COMMON PREFIXES

&

26

" through or around

Meaning

away or from ' e

L3

to or toward L v
before o
against | |

two or twice

around L
* .

-

. together or wfih

against
down from
apart

out of
not
not
not

in or into

‘* between R

one . ¢
not o
dgainst
all-
through
around
L 3
< .
after ) -
béfore
for or forward

back or again

. backward




32. super- -

4. tri-

-35. ‘un-

0

COMMON PREFIXES (cont'd)

Meaning

aside

half

under 1
over or above

across

* three

not




..g.a‘Ct'.

am
" amu
agua
~ alter
’ ‘M) audi
_ bonus .
‘Cap, capt
capit
Ced_, ceed, cess
cide
ctaus, clud,-clus
cred, credit
cur, curs
dic, dict
duc, duct
equ
" -fac, fact
fer
fin
frater
fund, fus
Jac, ject
"Jun, junct
Juc
luna -
* manu
* medi
“mit, miss
mort
pater
ped
plic
port
pac . .
. pos
pyro, pyr .
scrib, script
. sequ, secut
~ sent, sens,
.Spec
spir -

string, strict

- ten, tend, tent

tract

ven, ventr

" vert, vers

vid, vis . -

_ voc, vok :

" volv, wolu, volut
“viv, vict

vol

_\) ->

€

LIST*OF COMMON ROOT WORDS

Meaning

do, drive, act .
to love

year

water

another

to hear

good -

to take

head .

to 9o, yield

C o to ki

to close

to believe
to run

to say, word
take, lead
equal

to do '
bear, carry ,
end, fimish
yrother

0 pour

- to throw

to join

Jight

the moadn
hand ’
middle

to send
dead

father

foot

to fold -
to car
peace

to place
fire

to write
to-follow.
feel

look at
breathe .
bind tight
hold, stretch
draw, pull
come

turm

to see

to call

to roll.

Tive . '

to wish

4

E§86588888

‘Stem
anthrop

arch
archae
aster
auto
bibl
chrom
chron
cOSMmoSs

crat, cracy

crypt
cycl
dem
derm
dox
dyna
gam
geno
geo
geron

;g;:m’ 9"&&\\

hetero
homo
hydr
1ith
mania
mega
meter
micro
miso, mos
morph
naut
nym
octo
ortho
pan
path
phil
phob

. phon

photo .
pod

polis
pseudo

psych

' pyr

scop
soph
tele
‘the P
tom
20",

L

&

P3264.209

Greek Roots

Meaning.
man

" chief

ancient
star
self
book
color
time
universe

power, rule

secret, hidden
‘circle

people.
skin

_ belief

power
marriage

race, type
earth ‘

.old pan

write
wWoman
different
same
water
stone
madness for
great
measure
small
hatred
form
sailor
name
eight

straight, correct

all

feeling, suffe}1ng

love
fear
sound
1ight
foot
city
false
mind
fire
see
wise
far:
god .
cut ’
animal, life

[

h".
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"#3° ROOTS,

<

It is important to be able to ook at a word and to know which is the

prefix, the‘root word, and the
the prefix; underlipe the root;

*. inscription

- 2. disappo.intmant, :

3. renewable

4. constructive

5. unseasghable
' 6. relentless

© 7 unwho lesome

8. protectorate

-

PREFIXES, AND SUFFIXES

‘\‘

suffix. In the following words, €Ircl®d
draw a box around theEﬂ@. p

res
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o  Name_ Pg. 4.21)
#3°  ROOTS. PREFIXES AND SUFFIXES 4

-

Using ,four knowledge of prefixes, roots, and suffixes, determine whether{each

{ statement is true or false. You may use your lists for help. Code each

!. . sentence ‘- tru.e or false. s

;:‘VJ", : 1. A bilingual person may spedk three or more languages. e

‘ 2. A'i_aerson who is.hypersensitive is often upset by others' remarks. *
3. Muminm¥oil fs d translucent material. - “ —

o ~ % The National Conventions are antecedents to the Presidential election.

4 5. A lisanth;op1§t is very sociap]e and enjoys being with others. . , R .
6. A !:ra.nscontinentﬂ airlines travels only within the A;ner‘icas.
7. The doctrine in which everything is considéred_ as part of God is pantheism. *
8. Postmortem refers to that which occurs before geath. . . i
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-

L Name
. [ - ¢ 19 ROOTS, PREFIXES AND SUFFIXES o
A ' I

=~ .- '~ For this activity, you will choose a partner. Use the cubes you completed
R during the lesson, and invent your own words. Example: monoanthropion -
3 person who is alone. You.may combine prefix, root, and suffix or two-

. roots, etc. Remelber: <you cannot combine a prefix and a suffix to make a~
= word; you must include the root -- the main part of the word. Write your
2 - 1inventions. ' s
< - Make as many as you can, but “invent” at least seven.
2. - )
3.
4 . o
, 5. - ;"
. ¢!
6. . ,
7. \
. -/’/-\‘ ~
g " 5
* Teacher devised activity S
v -
X i T
—_— - ‘
A 231
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#3  ROOTS, PREFIXES AND SUFFIXES
II. -, B; & ) .‘

Directions: Invent some-words (Column A) and definitions (Column B). Use
= your 11sts of common prefixes, roots, -and suffixes. For practice, match-
3 the nonsense word to the correct definition in the examples.

Exsmples: A .

-

1. pyrobelcher ’ one who loves. himself
- ‘ 2. ' octopad a‘vo'lcano | | J .
< 3. autophﬂej —___eight footed animal o
. 4. bonophono —_ the good sound <

.Complete the page with your inventions.

1. as-temortis
- 2. psepdophilo
' 3.
4.
S

\
:D o] ~ o

10.
n.
12.

/
!

* Activity -devi sed by Arthur Heilman

[
rd

death of a star

4

a false lowe

32
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ANSWER KEYS ‘ .
- 1.-B I1.-A I11.-B
T 1. False, ' Answers Examples:
: ~Z (@f3eppointen® | 2. True, wilt’ . B-3
== -3. (renewpble) — 3. False vary ~ 1 .
- . 4. tructljve; 4. True \ - 2
‘ b 5. easompblé 5. False .x,, « o 4 -
. A ¥ 6. False' 1. given
» = . . U ﬁ\_ ‘
7. (unwholeSome! 7. True ' 2. diven
- . ° 8. @ectoé@ 8. False | A1l other answers
= i a3 will vary. .
. - . .
« | - § ’
(. . -
. . .
“ -
€ \/
Fy
'3 ’ h -
) 233




o ‘ , Rame Pg. 4.215 .
#4  DOUBLE ROOT WORDS ‘

¥ : Io -‘ Ao.

Two Yoots have been combined to make a nonsense word. Circle the best
= _-. - meaning for-each word. You may need to use your given 1ists and to refer
- - ° .~ - %o our lesson. - ¢ ’

£4 1. 1thosanthrop - ] - :
2 a. statue ¢ b. waterway c. mode -of transportatjon -
2." philgraph : A |
' a. doctor's prescription b. Tlovenote - medical chart’
3. lunaphoto _ - 5 '
a. picture of moon b. moonlight c. the tides
4. archaepolis ‘ 7— .
a. leg disease b. distant light c. ancient city ‘ 4
I - ., . / =
’ 5. biblioscriptist ’ : d N
- R a. minister b. ~'péinter c. author

What-does the suffix mean?

I. - B. . S

The words below are actual words. which contain two roots. Circle the best
‘meaning for each word. ’

1. pyromaniac

a. one who steals b. one who drinks too much
r ) c. one who likes to set fires”

" 2. autocracy

',c‘-n-_ﬁ__ﬂ.h —

a. government by women b. self-government c. ‘government by the
Yy - - .o people
r b . . . .
. 3. pseudonym ‘ 45
B . a. false name b. type of fabric c. a surname
’ ¢
. _ 4. chronometer ,
a. ‘color chart b. watch c. device for measuring speed
o N ) .
5. genocide

a. kflling of 1nsquts " b. killing of brother
| c. killing of a race ‘of people

-

Q

; ,
* Adapted from materials by Arthur Heilman

' - N “
' . 234 - ’ —
= ) S P, S ¢




. ) ’ "m ) ’ ' A Pg. 4-216

| #4  DOUBLE ROOT WORDS 1
11, - A ' _ ]

e -

[~ ¢ - By using your knowledge of root words and with the heip of the list given;
=, write the meaning of each word below. Then check the dictionary and record

the definition. Compare the similarities. Knowledge of rootgcan be help- -
ful in attacking unfamiliar words. ‘

A - 1. pyrometer -' your definitions ) )

A_ - -

- : ) dictionary: -

L4

2. bibliophile - your definition:

g - dictionary: _ : . (

3. crytogram - your definition:

dictionary:

4. gerontocracy - your definition:

dig}ionary:

5. astronaut - your definition:

dictionary:

\.. 6. microcosm - your definition:

~ dictionary: - B 4
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#5  FUN WITH NONSENSE WORDS :

A FAMOUS TALE: Y RED RIDING HOOD <

N . P \ 8 -
I. Read the folidwing excerpt from a famous tale - "Red Riding Hood". Using
. context {the meaning of the sentence) anf your knowledge of prefixes and
- poots, determine the meaning of each capitalized prefix. ~ Record your—snswers-
. - on a separate sheet of paper. ,

z

i

. . Once upon 2 time there was a little girl who lived IN a cottage at the
~ edge of the woods. Her mother had made PRO her a little-red which
S ' - she always wore whenever she went EX. For this reasoh she was called

’ __Little Red Riding Hood. '

One day Red Riding Hood was playing COM her dolls SUB the big oak tree
~when her mother called AD her PER the open window.

. . i
"Take this basket of goodies to Grandma. She is IN feeling welll®
~ %Yes, mother, rignt 0E." | - .

~ - She 'propped her dol1s CONTRA the tree, promising thesm thit she would be RE
very soon. ~ - .
Little Red Riding Hood ran to get the basket, but PRE she left, she put on
her red hood.. .
. R i
' Her mother had packed so many things in the basket that Red Riding Hood had

to hold it INTER both arms and close OB her side to carry it. But the little
girl was happy to carry the heavy basket because it was for Grandma. DIS
from her father and mother, Grandma was her very favorite person.

And so Red Riding Hood started off to visit Grandma. She followed the path
which took her deep EM the woods.

| 11. Using the same procedure, determine the meaning of each capitalized ROOT WORD in
the continued text of "Red Riding Hood". Record your answers.
Red Riding Hood had to stop often to PON down the basket. It was so heavy
to FER. She would TEND her arms and catch her SPIR.

¥ On one of these stops Red Riding Hood FACed friends with a family of squirrels. <
Mr. and Mrs. Squirrel had VEN to VID what this red creature was. They e&- Y- .
changed friendly LOGS and Red Riding Hood gave them some cookies from the - '
basket. Then she CEPTed the basket in her arms again and gontinued to follow
the path which DUETed to Grandma's house.

At about the halfway point Red Riding Hood ARCHed to have the feeling that
someone or something was following her, always TENing her in view but never
showing what GEN of creature he wes. . :

P

Red Riding Hood said a little prayer, “Dear THEO, make him a friendly creature.®

Suddenly at MONO VERT in the path there was a big wolf leaning against a’tree
with arms PLICed, for all ‘the worid as if he had been waiting for her.

-

W,




- ] ~ SR Pg. 4.219

“A FANOUS TALE: RED RIDING HOOD (cont'd)
- N ,

The mlf's b1g stﬂe and friendly greeting-dispelled her fears.
" "Where are you going, L1tt1e Red Riding Hood?" -
*Mother s MITTing these goodies to Grandma. She's not feeling well

today. I must hurry.;” Goodbye, Mr. Wolf.* And the little girl hurried -
on her way. * . : -

‘KID!L

' L
* Material - Basic Yocabulary Skills, McGraw-Hill

————— e

‘!
g 4 |

.
- . ' -
>
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#5  FUN WITH NONSENSE WORDS ’

III.  CRYPTOGRAM ~ ' .

. You have learned that.crypt = secret and gram = writing (also letter). .
Therefore, a cryptogram is a sessage written in 2 code of some type.

T Now, you will use your knowledge of prefixes, roots, and suffixes to make your
own cryptograa. - ‘ B
, i Hr'!tia secret message to a friend. - :

faple: Mono ped is epi the hydro.
One foot is in the #ater.

Give it to a partner and let \ _ translate it or "crack the code".

!




ANSNER KEYS™

EX - out
COM - with
SUB - under

.. AD - to

PER - through
IN - not

DE - away
CONTRA - against
RE - back

PRE - before
If(:l’ER - betv;een
0B - against-

DIS~~ apart

.
—
.

— — i — — — — — o —r
[e ] ~ (o] w o~ w ~N —
. . . . - . . .

O W O w0 D W N

PON - put

FER - carry
TEND - stretch -
SPIR - breath -
FAC - made

VEN - -come

VKP - see ’(

LOG - words

" CEPT - took

DUCT - led
ARCH - beg;m
TEN - holding
GEN - kind
THEO - God
MONO - -one
= turn
fo]ged _

sending

Y




A. Mechanics: /
Check for the following elements:

1

3. Study Aids:

1.

“Other materials availsble (check) Tescher's Guide/Manual

- T ‘ : Pg. 4.21  _

Teacher's Edition of Text
S , - Workbook ——
Lab Manual |
Audio Visual materials
Other (explain)

*

e |

A

Illustrations. Are picm}u ‘included for a good reason, do they prov:l.'de
added interest to the vritten text, or are they just included because
textbooks are "supposed” to have pictures? Sufficiemt?

ries. Iftheyare esent make sure that they are indeed smmmaries,
than conclusions t might hetter be drasm by the csudenc.
Bibliography. More than one? Bow organized? :
Maps, if applicablse to the subject araa. ’

Charts and graphs - should zlways mclude instructions for intmnutian.
Convenient for use?

Glossary of unfamiliar and technical terms, should include ;munciation.
Index

Table of contents; Jbould include :opica and subtopics for easy refcrcnco,
not just chapter titlu/,

Size of print,. type ot paper, other printins concerns.

Does the book provide: center bcad.in;[, side beadings, it;ucized sentencas
and words, sectidns for study and discussionm, projects that can be cnnductod
and/or suggested readings.

Does the book have unique approaches (e.g., additional material cn specific
topics) to capture the studeat's attention or interest?

Donthb'bokyrucn.t‘good questions that can De used in study or class
discussion?. At wvhat comprehension levels? Give examples. =

Does the book define key~terms or concepts? How? (in dontext, set off, etc.)
Which study skills are taught? How are covered? )
Is there any other resding skill developsent? If so, describe it.

~
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. ! s "
Presentation of meterial -

1. BHow.4is the bogk organizad? (‘Iopic:_l chronological, etc.) Describe N
(one sentencs). )
2. 1s factual matarial accurate?’ Sufficien:? Explain., Examples of in-
- gecuracids, if soy. -
3. Are concepts well deweloped? Explain. .
) 4. 1s the cophasis oo fast or tcncept? Is it proportional? Explain.
.- 3. Lu:twiuwhichaeaﬂinthubook What is nissing in each weak
- topic? List topics which are pot covered but sbould be. o
# 6. What type cr group cf students  would benefit most froe using this book?
: Which onas-would benafit least fror it?
7. To what extant is a oulti-ethnic approach integrated into this text?
Give 1 or 2 examples, if possible. What ethnic group are included?
Is the role of women’ portrayed suitsbly? ’ .

D. Agthorship. (See prefeces, title page, ctc.)

1. Has' the author taught the subjcct?
2. Bas bhe tried out this maferiel in classm:x:s"
3. 1s the author's point of view, theory or philcesphy in harmcny with yours -

in coatent and/>r lesraning process?
4. Are ¢ifferent points cf viev;expressed on comtroversial inues’ Hame

2 or 3 such issues in this text.
5. Does the ;u:not allow resders to form their own conclusicns’

- E. Readsbility. Each book vill be reviewed by 2 ~f the following prccedures -
The Pry ‘graph =md ome cther.

1. Using the Pry Readability Graph (next poge):
s, choosc 3 100-wor? szoples fr-o 2iffarent secticns of the book.
Do not iacluda propar atuns. T
b. count the nucber ~f syllables ~nd the putber Of mntences’)o/ _
-7 mdred wrds. . i ',

c. everage the 3 sets <f scores f-r each book.
d. plot the average on the Pry graph. (See sacple on graph attached.) ..,

2. Creating a Raadability Resume (from Aukarnan, Chep. 3: i

a. cho~se 2 500—wcrd seple
b. 1list 211 hard words (terms, cther difficult words)

c. count wcrds ds with 3 syllables cr acre 3
4. count sentences .

‘ a@. count subordinate clauscs
f. prcpare chart: . - ) -
1. averag: sentence length / -
2. Mucber of subnréinatc cliuses '3 N )
3. Muwber of words vith 3 syllables or more
4§, Husber cf hard words x5

5. Totel (Add 1-4) o

This is 2 weighted reacability score and oust be ccapared with ‘om
fron other books for this subject ct and grode level.
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£

L .- - GRAPH FOR ESTIMATING -REABABILITY -
s - ' by Edwerd Fry, Ruigers Up&m"yﬂcoqmcmn.uuw
L. T Averoge mmber of syliobiss por 100 worse . .
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L 4 ' SYLLABLES SENTENCES
EXAMPLE: | tundred wores 124 66 T

/ 204 Miidrtd Words 141 8.5
. SrdHundred Words = |58 6.8,
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1.

3.

. Using the Flesch "Reading Base" formula:
(Flesch, Rudelf, F. "a Mew Readability Yardstick" Journal f

+
>
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3. Using the Yog Index (Rebert Brenning):

Jot down the number of words in successive gentences. (If the article
is long, several samplas.) Stop on the sentence vhich ends
asarest the 100-word total. Divide the total by the number of sen-
tences. - Thig gives the gverage sentdnce lgngth.

Count the nusber of words, three syllables or mcre per 100 words.
Do not count the words (1) taat are capitalized, (2) thet are comw

binations of short aasy words (bookkeeper, bucterfly), (3) words

* which are verb forms made throe syllables by adding -ed -er -es

(1ike created or trespassed). Jhis gives you thc percentage of
hard words in the passagd. :
To get the Fog Index, total the two fectors just counted and multiply
b’ 0.‘. . - N )

Yog Incex Reading level by gradle

17 : College graduate
16 College senior ‘ .
15 , , College junior B -
14 College sephomore -
13 College freshasm J
12 Eigh school seaior ’
11 High school junior
10 Bigh school sophowore
9 . High school freshzan
8 Bighth grade
7 Seventh grade . ™~
) Sixth grade '

chholggz', 32 (June, 1948), 221~33.)
% Recommended for Litersture texts

a. choose 3-5 samples of 100 words each.” (contract ‘ hyphenated
words count as one word.) .

"b. count number of syllables in each sample. With synbols or

figures, ccunt according to pronunciatien ($ = two syllables;

1918, four syue.ble,). Discount lengthy figures (1,255,356)

or formulas (e = mc"), 28 a2 rule. - ;
¢. tigure sverage number of words in a sentence. (count %

sentences elecents encing with periods or seni-colons).

d. ¢igure the number of pers~nal words (all first, second, third
person pronouns) and plurals (pecple, falls). . .
To get the percentage of personsl words, divide the nurber of
personal words by the total number of words. .

s. Pigure the number of spoken seantences (marked by quotation uarks); -
aumber of questions, corrsds, otc. gdiressad to the raadaer;
aunber of exclanations and gramsatically incosplete statesents.

" To gat the percentage of personsl sentances, divide this total
ausber of personsl sentences by the total nusber of sentances.
£. umnthouadins!ucscoreby:hu formula:
R.E. = 206.835.846wl-1.015sl o

g. Mgure the Human Interest score by this formmlas
B.I. » 3.635pw + .314 ps.- o
thares «whemaunbar of syllebles per 100 words

sl » average aumber of words per sentenco
2 4‘ pv = percentage of ,personal words per 100 words
ps = percsantage of persenal santences Pe 100 wordis
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’ .
=, . -
b Mt the scores into thesa twe tsbles: | ‘ ST
! ’ - i
o Pattera of "Reading Ease" Scores !
) “Beading Esse" Description Typical Syllables Average Sentence -
) Score of Style . Magseine  per 100 Words Lengtn in Words '

0 to 3 Very difficult Scientific 192°or =more 29 cr more ,
30 to 50 Difficult Academc 167 L R
50 to 60 . Pairly Dif- Quality 155 . 21
ficult - . .
60 to N0 Standard-- - Digests 147 : 17
70 to 80 Feirly easy  Slick-fiction 139 14 '
80 to %0 Rasy Pulp-fiction 131 11
90 to 100 ‘

Very ecasy = Comics » 123 or less 8 or less

L4 L

~ Pattern of ‘'Humen Interest'' Scoree

"Ruman ‘ — Percentage of Percentage of
Interest’ Descriptien ~ Typical  Peraonal " Perscmal
.Score of Style Magazine ¥ords Sentences
> 0 ts 10 Dull Sgdentific 2 nr lass ‘0
10 to 20 Mildly intcristing ade 4 . 5
20 -to 40 Interesting Digests 7 15
40 to 60 Highly interesting New Yorker 11 32
60 to 100  Dramatic Fiction 17 or more 58 or more
5. Using the Kape Readability Formula: . 'j"’

#Bacommendad fcr mathemetics texts

Use, Formule .II, as described in Helping Children Raad Mathematics, pp. 30-31,
££.” Be sure you have read all of chapters’ 2 and 3 before you attugt(:ha
foroula. ) \ I

g 6. Using the SMOG Fcrmula:: ’ ‘ \ : .

- (McLeughlin, G. Harry., "SMOG Grading-A New Readsbility Formula”, Journal

of Reading, 12, (May, 1969), 639-646. |

a. choose 3 sets of 30 sentences from places throughout the book;

b. countthe number of words with 3 or lass syllablés (polysyllabic words)
in cach set of 30 sentences; ) . .

c. average the 3 numbers of polysyllabic werds;

d, devalop a grade level using this formla:

SMOG grading = 3 + square root of polysyllable count

\




