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We are a people of many origins, wnth a unique dlvermty of ethmu culturai, lmgunstu, and .
religious heritage. We are dedicated to i€ idea of a plurglistic soucty in which each individual and
group «an maintain a chosen life-style while still pursuing the comnion goals of Lommumty,state
and nation. v
. Education for life in such a souuty must be multlcultural The concept of multu.ultural _’

. education, as developed in recent years, encompasses more than observance of holidays, tribute to - .
- famous men apd women, enjoyment of foods and festly_qls or more serious ethnic studies. It is
cross-cultural and interdisciplinary. If is a, way of teaching that reflects an acceptance, an .
understano.ng, and an appreciation of the richness of American cultiiral diversity. L ~

The authors of this guide have explored the rationale. for multicultural educatign, its needs and "
goals, the school setting it requires, and the necessary processes of instructional planning and staff
pré'pdrdtlon Multicultural teaching will ‘flourish in schools which tollow this direction. The bemﬁts
_- will'be_ many, not.only- for ethnic minorities butforall clhildrén.

Multicultural education, aimed at the duvelopmunt of human ducmty and respect for all fieoples,
is an essential part of* the dusngn to hclp children grow and function in our soucty..Callforma
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Thls publn.atlon is the result ofseveral drafts. that were developed and circulated among ‘teachers ~
and administrators by the Office of Intergroup Relations. The introdugtory section has been .
expanded from a paper on “Needs and Goals of Multicultural Education. * For their wock onth®t .
and the.other sections, special acknowledgment is due to Eleanor Bluriienberg, Roland L. Buchanan, T
Roy Harris, and L. F. Hernandez, members of lﬂe Multicultural Education Advisory Committee
_.who assxsted Frederic R Gunsky, Consultant in Intergroufa ‘Relatlons in the preparation of the
final draft. -

The California Ethmc Hentage Program funded in 1974-75 by a grant _ from the U.S. Office of
Edueatlon under provisions of Title IX, Elementary and Secondary. Education Act, contributed to
" the development of -these ldeas and thelr presentation in this form. Included are two*quéstionnaires
designed’ as part of the California Ethnic Heritage Program and first publlshed in- Gmde to an
-« Analysis-of Curriculum Materzals for Ethnic Heritage Programs. - . . i
) Observation and assessment of-existing multicultural instru.tion in Ear;ly ChlldhOOd Edueatlon ) . 1
LSEA Title 1, Edu»atxonally Disadvantaged Youth and- other categoncally funded. programs in '
R Callforma public schools furnished much_of the experience on which the ad\uce In this guide is
based. \Hmt has been learned in those programs sheuld help prac.moners to 1mpr_ove the content

~

.. .. Preface. - . '

and conteXt of multlcultural cducation in all opr schools s - .
DQNALD R. «’MLMVLEY . ) . . R PLES GRIFFIN.
- Chief Deputy Supcnnlcndcm of . _ R ' Clucf, Bureau of Imergﬁxip
Public Instruction, . [) , RcIalwm' .
_ o R I
- » - .& . - . :
L , . : 3 g
13 < ‘*- - - é , . :

Multicultural education is an mterdzsczplmary educauonal process rather than

a _single program. The_process is: designed to, ensure -the de.)elopmem of )

human dignity and respect for all peoples. An -essential goal within-this - - =

- process. is lhat\dxfferences be upderstood and accepled not siniply tolerated. )

. « Within tlus definition lie the concepts embraced by cultural:pluralism, ethnic

- and- mlercullural sludtes and mlergrﬁ'lp and human relations. Each.concept -
is- perceived -as ‘a necessary element of a comprehensive multicultural -

education componem -but none - alouc can be defined as multicultural .o
education. e :

a " =

-Form A: |’>7 ES-U “Comprehensive School- Level Program Plan,” General - K _ «
Instructions. Saudmen(o Cauiornla State’ Department of Education, T
1977 "
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The United~States of .America is a nation Hf

* society of many raciall ethnic, language, ;and
: cultural heritage groups. Understanding and a/bprﬂ-
. . __ciation of that fagt and.the development-in /every
e student of self-esteem, pride, and respeut(l(ér\the

of social sciengce education. Multlcultural t/:ducatlon
takes the process a step further td the récognition
and appreciation of diversity within the teaching
content: of every dlsuplmc and in the context-o,f
the whole life of the school.

Contrary to the id¢a of a melthg pot™ or ofa
single model of American cultyre arrived at through

r ..

enriches the quality ‘of life for all Americans. The
) coexistence of diverse individuals and groups is
o, recognized as a postive factor in a pluralistic
C socﬂ;ty ) IS

1

ﬂ\culs and Goals

x\dulmultur'ﬂ education can enefit all studcnts,

but’ it must nof be niade tame and bland by
glossing over conflicts of values and beliefs, It must
deal honestly with differences as well as Wwith
stnularities. [t must be based, on reality, not on

+  stereotypes of root cultures or ethnic characteris-

. the special needs of minorities.

~ 7 Minority and Majority Needs .

Social and cultuial groups facing the same
challenges 1n ufe develop similar responses which

—

:1) -

| T Gusde for MUl'[IC |tura| Educa/tl@n
o - Content and Centext/_

i, individuals with roots throughout the world angd a -

= dignity and worth of aII people are among the goals .~

assimilation, the governing idea of multicultural-
education is that cultural pluydllsm potentially .

; students in Calltorma/p

tics. In addition to alddressing the cognitive, affcc-/
$ tive, and skill needs of all students, it must addresy’

are embodned in their c,{lstoms and traditions. Gn
the other hand, edch may have had unjque éxperi
ences or’ may lyave tﬁeen treated. dlgferently by

-other groups in, ‘the s’octety, w1th re Ity‘lg dlffer-‘

R

ences i their" 1erltage /
Racial and ¢thnic minority studems often are at
" a dlsadvantage because of their fisolation from
other students. For many of them, ‘the influence of
social and” emnomlc depnvatlon and the cumula-
tive effectg’
such isolation. The physu,al and cultural heritage
of the visible minorities. in this.country has not
been dealt. with 'ldequately in"the various cuisicula
orin th pgofessnonal development of teacliers and

* other s¢hool staff. -

Whle majority-group students also are at a

dlsad\@‘antage They need realistic opportumtlﬂs for
expefience Aand interaction yith mnon cgroup
peers and minority-group stdff. Every group has
somethmt, to teach the othérs. In the absence of
Opportumtles to learn together, socialization is
limited, stereotypes of su eriority and inferiority
gre’ {)erpetuated and strust and suspicion of
ahose who area(liffcrent crease.

In numbers, nearly ‘o ne«{hlrd of the 4 million
lic schools are members

of racial and ethm(, niinority groups. More than
200,000 are no tEnglish-speaking * limited-
Cnglish-speaking. The visible minorities - Amcrlcan
Indian, black, Asfan, Hispanic are Loncentrated in
certain places. More than one in five of all
California-students attend sc,hools predominantly

of 'discrimination afe reinforced by -

-

of minority. composition: In those schools are .

three-quarters of all the blacks, nearly half of all
the Hispanics, and more than_ half of dll the,

Q
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sehbols have few minority students or none at all
‘Nearly 42 percent of white majority-group childre
attend schools iri which fewer than 10 percent of

mmonty group students in the state Many othe'r/

the students are from minority groups.

With racial or ethnic isolation in so many
schools opportumtnes for integrated education are
- limited. The obstacles to desegregatnon will take
year$ to overcome. Therefore,t the need exists for"
planned ledrning experiences which are designed to
pg;p_ate__all_.studentsw -and---schobl—personnel——
mtellectuallyxemotlonally, and socizlly—to partici-
pate on egual ter1as in a cuffurally diverse society.

An !nterd

Multl ultural educatlon is an mterdnscnplmary
_ process/ desngned to ensure the development of

iplirary Process -

. I
cu tural awareness, recogmtnon ‘of human dignity,

»

and 1 spect for each person’s origigs and rights.
The hrocass is meant to promote understanding
and acceptahce of differences as* well as similarities
between and among groups. This éducational~pro-
cess is not a substitute for desegregation. It should
be adapted to function in any school regardless of
the school’s racial and ethnic composition.  *

Multicultural education embraces cultura! plural-
ism, bilingual and cross-cultural education, ethnic
‘and sex-role studies, desegregation and mtegratnon
of students and staff, community involvéement, and
intergroup and human relations education. It
requires preservice and inservice training to epable
teachers counselors, and administrators to relate
et’fectlvely to students with diverse learmng stvles
and to meet the educational needs of all children.
It is an evolving, dynamie process with several
related goals.

Goals for Every School

Selfconcept and attitudes toward school and learmng
will be equally positive in students of all racial, ethm,
and cultural groups anll of both sexes.

Academic achievement of students of both sexes and
<of all racial. ethnic, and cultural groups will match or
exceed accepted norms.

Multiethnic, multcultural activities will be develaped
in which cumeulum matenals, teacher attitudes, and
teaching procedures provide each-child with an oppor-
tunity to understand and to develop pride  his or her

. own identity and heritage and to understand, respeg,
and accept the identity and hentage of other groupsfin
the classroomn and in society.

Educators of diverse ractal. ethnic, and cultur)
groups and of both sexes will be integrated throughout
the staff of the school. so that the opportunity structure
is open to ali gqually. This unplies that educators from
all groups will be recruited and come to hold statuses
and play roles dt all levels.

1

Schonls (Rev.

Goals for Racially and Ethnically Dlverse Schools

Students of both sexes and of all raclal ethnic, and
cultural groups will be initegrated into_the socnal systemd
“of the school .so that students of all groups hold

comparable statuses and play comparable roles. This

means that chlldren of all groups will come to perceive
each other as peers "and friends and *hat the distribution ,
of valued statuses and roles in the school will be similar
for all groups -
Fathers and miothers of children of all racial, ethnic,

and cultural groups.will be integrated int ) the'life of the' —

school so that they hold comparable statusesand play

comparable. roles in school-related organizations and .

activities.!

’ The School

Teachers and other schoel staff have a. profes- -

sional responsnblhty to create and maintain learn-
ing sitpations in which multlcultural education wil
ﬂoun§h‘G€%rmnghoards and administrators have
the responsibility to provide the necessary author-
ity and resources. The total school environment.
must be supportivg or the teachers’ words may be

contradicted by the teachers’ behav1or which stu-

dents may_ perceive. 1o be prejudiced, discrimina-
tory, or hostile to culturil pluralism. .
Establishing an interdisciplinary educational pro-

cess that will provide instruction and counsel to\ *’

students of many cultuses without favor, prejudice,
or invidious distinctions requires consideration of

" the rationale for multicuitural teaching, the charac-.

teristics of a supportive school environment, the
elements to be included in a plan, and the.steps to
be taker in developing.the program. :

Assumptions in Developing the Program

£

The. rationale for development of a multicultural
approach to education is based on certain assump-
tions. Among these are the following:

® Socletal conditions and trends require that
pubhe school education adopt the goals of
ethnic and cultural pluralism. - . '

® The . “melting - pot concept, wherein the
objegttve was the assimilation and the eftacq
ment of cultural diversity, no longer governs.

® Elimination of -“ethnic illiteracy” is vital to
the promotion &f democratic ideals. -

® The school is the critical public agency in the

process of educating for a diverse society; the
challenge and responsibility ot' achieving
> quality in that processare not bem;, met.
L
Terivt (Program Research m Integrated Mults ethae Educa-
ton) Report  Measuring Integrated  Education th Hlementary

1973) Jane R. Mercer, principal mvestigator. River-
Univérsity of Californi at Riverside, 1973.

side, Calif.
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® The school must become the partner of the
community; within the community afe ele-
ments that are essential to multicultura]
'education.

A Setting in Which Education is Multicultural

~ The principal characteristics of a’school in which .
multicultural education will. be effective are the
followingvv 3 . "

" Culiural pluralism permeates the total school
fenwronment

Multxethmcﬁ content is included in all aspects
of the currieulum at zach grade level.
: Instructional materials are accurate, realistic,
' and sensitive in their troatmen? ‘of ethnic
groups. <
3 Libraries and resource centers contain a vari-
ety of materials on the lustory, experience,
and culture of miany éthnic groups. .

- . Assemnblies, decorations, celebrations, and
observances reflect the differences and
similarities of ethnic groups )

Resource persons and spuakcra are representa-

. tive-of many ethnic groups.

. thra«.urruular activities are multiracial and
inultiethxnic.

\

Poiicies and practices foster, cooperatwe and
" frlendb interaction among members of dif-
’ ferent ethnic groups.

. The system accommodates the values, behav-
icral patterns, and learning styles of those
ethhic groups represented at th‘é school.

" The school uses diverse mstrumuﬂ_s and tech-
niques in teaching and counseling students
of different etlinic groups.”

Instructional and guidance practices are not
based on steréotypic or. ethnocentric
perceptions.

The dignity and worth of cach student are’
respected. 7~ .

The holidays. festivities, and observances of
different ethnic sroups are recognized.

»

Asfgunistrative, instrugtional. counseling, and
_support- staffs are multiethnic, muluulltuml
. and multilingual,

he policy and practice are to recruit and
maintain such staffing.

The staff 1 structured  at administrative,
supervisory. and otfier levels to reflect the
ethme and racual character of " the com:e

- munity. .

Y ‘ "
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community representatives in the develop-

\ment implementation, and evaluation of
an affirmative- action program m employ-
ment of staff. =~

The program of multicultural staff development
is systemanc comprehensive, and coninuing.

Appropnate training is provided for teachers
librarians, counselors, adm’lmstrag:)rs
support- staff

Staff development includes a variety of types
of experiences (e.g., lectures, field pl‘O_]eCtS
and curriculum developmen®).

Opportunities are provided for one to gain
knowled, » and’ understanding of- dxtfelent
ethmc groups.

Opportumtles are provided for partlcxpdnts to
explore attitudes and feelings‘about their
own ethnicity dnd that of others.

Opportunities are provided for

one to

examine both verbal and nonverbal patterns

of interaction among diffc.ent chnic
. groups. 4 \ -
- Opportunities are provided for one to learn.
’ how to create and Select mnultiethnic mate-
rials and how- to incorporate multletnmc
content in thé cvrriculum.

Opportunities are provided for one to learn
about the resources of ethnic cultural and
intellectual centers in_ the SLII:E)E?)\]“\(,OHI'
munity and in the broader community.

A systematic program is used to involve all

° ethnic groups of the community in multicul-
tural, multiracial, and mudtilingual teaching
and learning. S

The school seeks the advice of representatives
of all ethnic groups of the community in
staff development, curriculum deveiop-
ment, and selectian of materials.

The school seeks the active participation and
support o1 all ethnic groups of ‘the com-
munity in e'..qation of school programs.

Positions of significant status and influence
in school-related agencics and groups ure
held by memberseof all ethnic groups of the
community.

.

»

Elements to Be Considered in Program Planning

Careful planning of a ‘musticultural education
program calls for attention to the roles played by
adminstration and staff, as verell as to the responses
of students, particularly in view of the emphasis on
atfective fearning in such a program.

and .

- - /l
A systematic program is used tq invdlve .

v
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L The school is the institiztional setting. . : group, and the pragram should bhe coordinated
Leadershlp of the school etermines h’ow e among atl the schools. Staff training should evalve
program will function as a prowdt of the from this process. ~ ) ) )
interaction ot all concerned. - Administratoss should participate actively in the . .
- ‘Multiculturat education 1s not the domamn of planning process, and representatives of parents .
any one disciptine nor of the instructional and. community agencies and groups §l10ulq haye
program alone. advisory and resource roles from the inception of : -

the prograin. Adnfinistrators should make sure that

. What happens in the classroom can be , . .
: damaged or destroyed by what takes place al} segments of the school and its programs become
involved

elsewhere in the school. e : > s .

Behavior of all members of the staff will affect | Steps in Preparing for lmpleméntation )

. the outcomes. : Implementation of the muiticultaral education

. Teachers must be ‘made to feel that they are program requires atiention to terminology, needs,
: _ part of the solution, not the problem. objectives, resources, activities, and evaluation.
Every member of the support staff is rvded Terminology. When designing a multicultural

. to create a team effort with : s . . 3 .-
a _consistent education program, certain terms must be clearly -

e ~ tone and purpose. . ) defined and understood. They include the fol- . °
P Staff meetings, involving all staff membcrs, lowing: ] .
should be used as » forum for the.sharing & ) .
N and exchange of ideas and for the solution Acculturation Minority group . o
. ) of problems. ; Assimilation Multicultural .
~ Channels of communication within the ,SLhOOI -, Culture Multiethnic :
R must. be open at every level. . Cultural pluralism . Prejudice , :
- F eelmgs are facts in ajfectwe education. gle::ﬁrmei’:‘:lt?gn ' git::sm )
' Stereotyping=~even of positive aspects of an Ethnicity chrcgz}tion -
‘ ethnic group—is damaging because it tends Iﬁtegration Stereotype * C -
to dehumanize .x.dmdmls Majority group

Differences exist within groups ‘as well as
among them. N

It peer groups tend fo form on the basis ol
differences, the teachier may turn this to -

Identification of needs. Aspects of the com-
munity, the student population, the staff, and the
school must be assessed to determine the objectives
of multicultural education. The following should

. . educational advantage. - be considered: .
. The concept of the culture-hero i |s us_eful but
b not iwith reference to every ethme group. The mcml ethmc and socioeconomic comnosi-
. Attitude testing and other.evaluative methods i ‘tion"of the school, the attendance area,, the
are part of the process, but overtesting of -~ neighborhood, and the broader community
students may result in “test-wise™ reactions. Elements that affect positive and negative inter-
~The full’ range of multicultural -education action among students, staff, and members of
includes no. enly the concerns of ethnicity the community, including media, crganiza- \
but also the roley of womcn and mcn and " tions and agenucs, and economic .md metm,- !
of vanous/(.ulwral groups. tional practices n .
Values clartication, body language. and’ othc Achievement levels of students' )
communication and various. conceriis of Participation in school and nonschool activities
affective cducation are essential aspects of and social interactions generally
- multicultural teaching and dearnlng. Personngl practices of the district and school

: i ’ . relating to prolesannal and nonprofesslonal
Leadership and Coordination positions .

. lmtlatml., 4 program of multioultural education Community interest and inform: L}gﬂrding
requires the development of a leadership group the schools and community Suppe educa-
that represcnts all levels of staff. Leaders who are tional programs

. committed to the purposes of such a program must Student atsignment and  placemenNafractices,
be identificd Lach school should ltive a leadenshup ' inctuding methods of tracking and grouping
® . N
. ,
Q s *
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selection  of  instructional

- .

Evaluation™ and,
materials

"Instructional practices and staff development
Objecnve‘s. With referepce to the broad goals of

o multicuitural education and the desired outcomes

based on identified needs, planners sheuld design a

* series of objectives. Obju.tht.S shauld be specific -

and measurable. < '

?

A Resources. Once the Objt.Cth(’S are known,

planners should, dctqrmmc what resources of time,

talent, funds, and matermls are yeeded and wlu,re

such resources are a\dlldbl Constraints of human

and mdterial resources may. be important in decid-
ing the schedule of lmplemen‘ation

Activities, School -=and- classroom
designed to carry out the cbjectives, will forin the
program itself. They will not be confined to one or
two segments of the curriculum but will be
interdisciplinary. They will be designed to suit the
learning stylés and c.lp.lblhtles of students at each
grade level and to enhance the interaction® of
students with' their peers, ‘teachers, and others.
Staff dgvelopment activities and school- -cominunity’
activities will be designed to proimote and support

the Gbjectives of the student prograin. . s

Evaluation. ‘l:d(,h activity should be placed in-a
wscheme rdatnm it to the objectives and to spacific
measures or methods of evaluation. Becaus® many
of the desired _outcomes are in.the affective
domain, ,Sz,lecnon “of relevant and suitable~evalua*

ua-
tive instruments or other techniques will be neces-
sary, not all of them paper-and-pencil or QI)JCLHVC .

_instruments. Representatives. of all groups in the
commnunity should be mvolved in the process of

evaluation. | o

Follow-up activities. Upon study ‘of outcomes as
evaluated; ‘revisions will be made to improve the
proggain.

Multicultural Instruction ;

The basic aim ot a multicultural instructiopnal
programn i o help students to, accept themselves
and’ othey persons as having dignity and worth. To
achieve this aim, a multicultural program should
place " eimphasi> on similarities and differences
among individuals and groups. Similarities Should
be viewed® as those characteristics which make
people human, and differences should be viewed as
those characteristics which make each person or
group unique ‘Qd special. In this context, differ-J
ences are viewed ds positive. Thus, stuJents Will be
helped to respect and accept a wide range of

rh. . -

A N

’ /‘

activities,

”,

diversity, including physical diftejences, emotional

differences. wltural differences, and differences in

life-styles among individuals and groups

Characteristics of Multicultural Instruction -

In addition to stiessing similurities and differ-

ences among individuals and groups, a multicul-

ing characteristics: .

_® The program cross-cultuzal in nature
instead oy , wructured upon separate
and distinct racial or ethnic groups. Programs
that deal separately *with blacks, "Chicanos,
Asians, Native Americam®, and otlier groups
have some value, but an effort shouid be
made to show similarities and differences
ammong such groups and amo'\g mdnv:duals
within the groups. The separate-group ap-
proach by itself may strengthen stereotypes
and reinforce ideas of segregation and separa-
tion in the minds of students. A cross-cultural
approach is more likely to promote re. sect
~ and acceptance of all individuals and.groups.
® The program should be- interdisciplinary in

-

‘tural instructional program shoutd have the -follow- -

nature and should draw from and contribute

' to instruction of social science, language arts,

music, other arts, and other'subjects whenever
appropriate. .

® [nstructional materials for a multicuitural

program should be appropriate to the matu-

rity level of the students.- Development of a

positive: self-concept is indispensable; there

re, materials should be so selected that each
studelt~can experience success in learning.
For example;inthe early grades, if reading is
too heavily stresse
too difficult, the effort to raise the student’s
_self-concept may be undernsined®

® The instructional appros.it should bea appro-
priate to the maturity level of the studénts
For example, a historical approach’to multi-

. .cultural concepts may be beyond the under-
standing of most pritiary-level children.
Historigal approaches probably should not be
includc%]#‘uniil th¢ tipper, elementary grades.
At the primary level, programs should deal
with the more immediate experiences of the
child (e.g., the individual, the tamily, the
'Llassroom the school, the Lommumty)

® Multicultural instruction should be an integral
part of the curriculum and should treat ethnic
groups a5 full members of American society
rather than as sources of problems to be
solved.

+

if reading materials-are
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‘@ . The* irstructional

materials and activities
should include a variety of approaches to

. meet different le{lmmg, styles among sfudents.

@ In, addition to imparting information; the
" instructional approaches, materials, and activi-.

ties should help students te develop cogmtlve
and affective skills. Facts are not enough. A

student’s self-concept can be enhanced by the
mastery cf skills.

® A multicultural instructional program should

take - advantage of learning apportunities
among the school and communsty population
and in local activities and events. It should
"not be confined to customs ar events ongmat-
ing-far away and long ago. The pcoplt, of the
community should be viewed as a resource for
helping students to _understand sinilarities
and differences among individuals and groups.

®

Desired Student Outcomes

- Knowledge, attitudes, and skills deemed to be
appropriate student cutcomes are best determined
by local educational agencies in consultation with
parents angl other:community persons. The follow-
ing is offered as a guide and focus for discussion n

seiecting student outcomes for the

school or

district: " .

A. Knowledge .

1. The student will demonstrate knowledge
of the main char'aclerislics of his or her
own, heritage and the hentage of other
major ethiwc and cualtural groups in the
local ‘u.ommumly. the state, and the
United States, including their respective
lustory, culture, and contributions as well
as their relationship to the rest of the
world. ‘

2. The student will demonstrate knowledge
of the similinities and differences among
individuals and diverse racial, ethnic, cul-
tural. and jrehgious groups within the
community and the United States, with

4

references, among other things, to physi- |

cal c.haraulnsncs language, customs,
values, hlc-s.ég fes. and sex-role differences
in society and within cultural groups.
4

3. The student will demonstrate understand-
ing of the u.om.cpt of majority-minority
status and that of u,u'tuml.pﬁlmllsm and
will demonstrate knowledge-of_ the root

causes and dynamics of stereotyping,
prejudice, and discrimination. »

.

I

4 The student will demonstrate his or her
undershndmg that cultural characteris-
tics of an individual and group are dy-
namic and change over a period of time
and that individuals and groups aré in-
fluenced by contact with other indi-

< viduals and gnoups.

B Attztudes %

. The student will indicate feelmgs of
self-worth and self-acceptance and will
demonstrate respect/and acceptance of
the value, dignity, and worth of individ-
uals and groups different from himself or
herself. .

" 2. The'student will show geceptance of the

validity of cultural plaralism, of diverse
ways of meeting human needs, and of
alternative beliefs, manners customs, and
life-styles.

The'student will demonstrate- that he or
she values cultum} pluralisni as a positive
component of-.the _local-community, the
state, the nation, and the world.

4. The student wil! show evidence of a
desire, to reduce or, eliminate incquities
caused by stereotyping, prejudice, discrim-
ination, and inequality of opportunity.

©J

show ‘evidence ot‘ a

5. The student will
desire to e
and inequalities arising from stereo-
typing, prejudice, or (liscriminutioni,

. Skills !

I. The student will demonstrate, ability to

~analyze the'influences of cultural heritage
and experiences on ltis or her own charac-
teristics, pe..onality, and lifesstyle and
the influences of these on the personality
and life-styles of others.

The student will demonstrate ability to

analyze similarities and differences

between, among, and within diverse racial,
ethnie, cultural, and religious groups
and sex-role differences in society and

within groups. .

3. The student will demonstrate the ability
to distinguish myths and stereotypes
from factual information. -

4. The student will demonstrate the ablllty

to recognize and tonfront behavior based

on stereotypes, prejudice, and discrimina-
tion regarding raee, ethnicity. culture,
sex, and religionj . )

to

-




.

5. The student will dunons«tm&_ﬂa
. xildentlfy biases, in materials pre
to

dbllll)r
serited

him or her in school and through the

media.
0. The student will demonstrate the

ability

to cooperate with others of’ both sexes

. and of diverse racial, ethnic. cultural, and
, £ religious groups m perfornum, 4 variety

of tasks.

cultural heritage.

Multicultural Staff Training
So -that educators may be prepared to

or her

fulfitl

thur rﬁSpOﬂSlblIlllcs in multicuitural education,
staff development must be specifically jaimed at
their acceptance of fhe need to impiement changes
A <.omprehen51ve approach makes use of what has
been callgd the normatlve reeducative strategy of

change and\t\le -dialogug-inquiry process.

This' strategy and process le«,CS emphasis on

humaft interactions. Attention’is focused on self-

.~ understandmg or sclf-integration through the

examination of mdivtdual beliets, values. and atti-
tudes and of the impact, that societal and institu-

4 tional, norms have on the formation and
i

main-

tenance of bch&:t& valum. and attitudes. The first

step 1 reeducatiol is to become aware of one’s

own attitudes and their origins: uptil they are

brought into- the realm of consciousness.

they

cannot be reevaluated or changed. Reevaluation is

achieved through dialogue and inquiry.

he Processes of Dialogue and Inquity

dination of two processes’

Dialogue-inquiry has been describedl as the coor- »
o

I. Two or more persons reveal their teelings gnd

Awareness of the threat to self-esteém
involved for each.

thoughts to one another with a reciprocal

that is

2. Two or more petsons ask and answer gues-

tions that are relevant lo‘thur situation.

The application of these processes to multicul-

. ameng colleagues, parents. and students for

tural staff development nvolves communication

¢xNdm-

ple. a teacher talking to a principal or a problem-

solving session of several persons. In a

group

situation the specific functions of inquiry are
- generated and are given form and meaning through

. dalogue. Such functions are deseribing and

evalu-

ating reahty. formulating and analyzing problems,
setting goals. elaborating and examining alternative

‘ ’ % *

.

i

7. The stugdent_ will demonstrate the ability_ "
to present to others aspects of his-

*

plans, and acting to lmpkmcnt a plan for chdng,mg, "
reality.

Dialogue dutwate; inquiry. It €nables members

of the group t0~rd| e and answer quéstions and to

state and considgr alternatives. Unlike debate,

dialogue is desng led to unify rather than divide

people. The prouss of dmld},uc secks to promote

an atmosp)c’re in which persons ate able to share

their fu)rn;,s and ideas and to clasify assumptions

they may have made about themselves, others, or

tife, astitution in which they tunction. The process

of inquiry is designed to mtegrate and coordinate

ideas and feelings $0 that the inferactions among

peopIL have purpose and are productive. Out of*
inquiry come solutions or alternatives on which

people can act to correct or improve conditions in

thelr e11v1ronm<. nt.

-

’

Areas of Focus in Multicultural Staff Training

The areas of focus 1 multicultural staff training
include the following:

The self, with efiphasis on the ability and use of
. skills to achieve self-awareness and self-
-understanding through partitipation -and

interactipn with others in groups or with
one’s seif and one’s environment. .

Interpersonal relating and communicating, with

 emphasis on”the use of skills and the under-
standing of concepts for analyzing and manag-
ing interactions among people

Small-group behavior and one’s pdruupauon in
a group.

The school as an grganization and the inter-
actions between the school and the commun-
ity, clarifying the, concepts and, skills-asso-
ciated with planning, decision making, and
problem solving. . .

‘ultures different” from one'’s «own which are
affected by practices of discnimination in the
forms ,of racism, sexism, and class distinc-
tions. :

Institutional norms that form the basis for

. polcies and decisions in the school, family,
business, government. church, and so forth. .
Institutional norms heélp to shape the atti-
tudes of the individual. They may also serve

' as the basis for an individual’s resisting and
rejecting the accepted st“nddrds of a school or
community,

Societal norms as ideal§ to be striven for or as
concrete conditions to be tolerated or’cor-
rected. Societal norms provide a general con-
text through which institutional norms are
formed. maintained. or changed.
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-ired Staff Outcomes:
Hnough dmlog,ug inquiry the mnnedmte objec-

v tives of s<.hoolmg become behaviordl and affective
- rather. than c.Ogmtne only. That is not to-say that
: cognitive development ix denied.
-focus becomes ong, of - meoral dcvdopmcnt, »of
helping young people develop the ability to get
= .. along with themselves and others.

.However, the

Mulncultural education has a direct éffect on

~the ways in which all peoplé participate both in the
« schooling process-and ultimately in society. This is
especially true of students and paréents who Iook to

schoels to provide the knowledge and trammg,
m(hvnduals need to- pantmp;?e more fully in-
soucty -

Have* knowledge of” and rcspc»t for other cul-
. tures as-well as their own. A
llav; knowledge of and respect for the diverse

" elements of the_local ﬁommumty and of the.

school popul‘an

Have developed competency for rLLmno to .
students, parents. and others in the commun-
ity | T

Have developed competency -for interpreting the
needs of diverse elu(cnts 6f the community,
parents. and stude in terms of multi-
<ultural knowledge. attitudes, and skills, and
for “developing staft and progrims to mect

Multicultural education will have achieved its
goals when administrators: ca

and students and deal
seeking to resolve probiems.
Accept both_ positive and negative feedback
from<students. parents, and staff and use it in
_constructive ways to assess their own petfor-
_ mance in the operation of the school or
schools.

with conflict by

»

Multicultural cducatlon will have dchleved ifs

goals when teachers: © .

" Haye knowledg,e of and respect for other cyl-
tures as well as{fjkir own.

. Have’ knowledg,e of and respect,for the dlverse
. elements of the local’ commumty anu of the .
.school populatxon. :

Have developed compétency 'for'relating" to
~students, parents, and others m the school
community. . L

Have developed competency for t&adu’ng stu-
dents the knowledge, attitudes; and. skills
deemed appropriate in “fulfilling the” goals of
amaltictliural education.

Draw widely. and readily on the resodrce poten-
tial of students, parents, and other teachers
©and Stdlf o & . ,
Listen to and respect studerits, partncularly as’
they express their - pcrcewed needs and

feelings. K

Have " equally high expcct‘mom of g:ducatlonal
achievement and of career and vocational
preparation by mémbers of all cthnic ands

those needs. - P —
Have equally high expectations of educational
achievement and of career and vocationul
preparation by members of all ethnie dnd
. cultural groups. . . :
Listen attentively to students, parents, faculty
mermbers, and cther adnuhistrators arJd com?
municate clearly and directly with them.

Are. puson-umnled and democratic i staff or

- faculty mulmgx - .

Draw wadely and rwthl) on the res uree polen-
tial of students, parents, facalty, and statt,
Face openly the emotional fnictions  which
develop among themselves, their colleagues,

. 7

cultural groups. -
Respond to the innovative, creative, and often
challenging ideas students contribute to the
. schooling process rather than react by insist--
‘ing on conformity to previons standards or
procedures.,

Actively seck solutions to interpersonal prob-
lems among students rather than deal with
_such problems in a punitive manner.

Suk to develop a cooperative atmosphere in the
classroom  directed toward sncnl‘n{elty, cre-
“atmaty, critical thinking, and independent and
self-directed work. -

v
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1. Define district goals

a

A. Authorize planning.

of multicultural
education.

W

. Delineate participa-
tion by teachers;;
principals. other dis-
trict gtaff, board,
and parent and
comrunity groups.’,

3. Deéignatc plzinnim,

responsibilities of.
¢ staff and others.

4. Establish time frame

for completing,
adopting, and imple-
menting plan.

5. List existing and

poténtial resourees
of a multicultural
program (human
and material). =
vl

Y

1

1
|
|
¥
|
I
a
|
{
I
i
I

———
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B. Assess needs..

7

1. Suivey racial, ethnic;

cultural, socioeco-
nomic, and language
“differences’in
schoo’s and district-
2. Examine existing
program to deter-
- mine what it.does
and does not:do to
meet goals of multi-

. *cultural education.

3. Predict program
changes and other
changes in schools
and district that will
affect multicultural
program.

+

4. Analyze current and

future needs to meet
goals of multicul-
tural ¢ducation.

5. Sclect priority nccds

\ and goals.

e e e s e . e . . e o e e i

[

FUNCTIONS TO BE
INCLUDED

Pupll a«slgnment
prqcth.es -

Personnel practices
(affirmative action)

Curriculum, instruction

Staif det'elqpment

1 Administration
Pupil personnet services |

Parent/ccmmunity
relations

Public. relations

Intergroup/human

relations . +
Cocurricular activities _

~Adult education

Community services

~

-4

1 C. Develop program.

1. Specify objectives
to meet.highest
priority goalsf»_ .

2 Detail spevific tasks
to accomplish objec-

" tives in each func-
-tioual-area. .

3. Establishlogical
sequence of objec-
tives and tasks.

l:4. Select hL;man and

material resources.

'5.Structure objectives,

- tasks, and resoutces
Tina comprehenswe
plan

6. Conduct pilot pro-'

gram(s), try Jut ele-. 1

ments of plan,and
revise as indicated.

“f

D. Implemént and

-~

l Plan schedule and-

announce implemen-

tatlon oo

2. Train staff for cuch
task and functional
modif"cation,

3. Implement, monitor,
and make adjust-

- ments. '

*14. Assess progran) per- -

- formance against
obje<tives.

18, Evatugte perfor-

mance in each func-
txonal ared.

6. chort results to all
participants and/or

propose program or .,

goul charges.

evalusite the program.

H
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. others. Abovezall ¢lse, members of

- The foilowing definitions aie from a number of
sources. They begin with an explanation of etl

nicity and explain the distinction between mi- .

nority groups and other racial, ethnic, and cultural
groups. The -culture of groups and the role of
culture in socialization in a .pluralistic society are
explained, and the list concludes with definitions
of multicultural education and of the spcual

¥+ disciplines comprised in that concept.

Ethnicity

The adject.ve ethmc is defined as “of or relating

“to races or large groups of people class;d

aceording to Lqmmon traits and customs.” ' An

ethnic group is “set off by race, religion, or

. nationa! origin. or some combination of these
categories. [all of which] have a commoh social
spsychological referent, in that all of them serve
to create, through ~historical circumstances, a
sense of peoplehood.”?

Members of ethnic groups “‘share a unique SOus'
and cultural heritage passed on from one gener-
ation: to the next. Etlinic groups are frequently
wentified by distinctive patterns of family life,
language, recreation. feligion, and other customs
which cause thiem to be differentiated from
such groups
feelea sense of identity and an ‘interdependence
of fate’ with those-who share the customs of the
ethnic tradition.”? ;

Yyebster's Seventh New Collegrate Dictonary, Spnngficld,

« Mass.: G and € Mernam Company, 1965.

2Gordon, Mitton M. AsstmulaBon m 1merian Life. New York
, Oxford Umversity Press. 1964, '

3.Rosc. Peter | Ihey and We. New York Random House. 1964,

o

o

Aruitoxt provided by Eic:

.

\ )

~ Terms and Concepts .-

- o

Ethnicity is fixed deep in American life gener-
ally: the specific patiern of ethnic differen-

" tiation, however, in every generation is created
by specific events.”® . . .

-
P

Minorities

A minority is “a part of a p0pulat10n dxffermg
from others in some characteristics and often
subjected to differential treatment.” “A group
i minority group if it is the object of prejudice
and discrimination from.the dominant groups,
and if the members think of themselves as a
minority.”’® Relationships are not determined
by numbers but by distribution of power: “We
may define 4 minority as a group of peaple who,
because-of their physical or cultural character-
istics, are singled out from the others in the
society in which they live for differential and
unequal treatineng, and wito therefore regard
themselves as objects of
nation. The existence of a inority in a soctety
implies the existence of & corresponding domi-
nant group with higher social status and greatér
privileges. Minority status carries with it the
exclusion from full participation in the life of

the society.”” . -

.~

Mass.: G and C Mcfriam Company, 1965. . )

(;lanr, Nathan, and Dantel l’ Moynihan, Beyond the Melting
Pot. The Negrdes, Iérto Ricans, Jews. [talians, and Irlsh of New
York Cuy. Cimbndge, Mass, M.LT. Press. 1970, R

R

SRose. Armold M. “Race “and Lthnie Relations,”
jporary Soctal Problems, edited by Rébert K. Merton and Robert A.
Nisbit. New York Harcourt Brage Jovanovich, Inc., 1961, >

7\th. Louis. “The Problem of Minonty broups in The
Scignee of Man in the World Crisis. edited by Raiph Linton, New
York* Columbia Uluvumy Press, 1945. .

o
o

B

collective discrimi-
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Inventory of Sgentific

Culture ‘

A classic defmmon of culture is “that complex
whole “which includes knowledge, belief, art,
morals, law, custom, and any other capabilities
anid habits acquired by man as a member of
" society. 7’8 Thus, it is “the learner’s dominant

;“' behavioral patterns that are typical for his.group
", or class, as determined by such factors as beliets,

traditions, and language.”® .

Socialization is “the training or molding by
which an individual is made a member of a.
particular society, i.¢., how the infant becomes a
child, the child an adult Since the socializing is .
necessarily done by people who are already
members of a society, the process provides
continuity for the socncty s intangibles by pass-

ing on its traditions. customs, skills, mores,
morals, etc.—that is, its culture, *from one
9 10-

\-'gener'ltion‘ to another. ' )
“Cultural awareness is, “a recognition of, and
sensitivily to, certain aspects of ‘behavior as
- logical and legitimate expressions of the value
system of agparticular culture™™'"" Heritage is
“the history and culture of the Icarncr s ancestry
which tostcrs prld and self-esteem.”

P’urallsm .

By definition. pluralism is “‘a smte of souety -

which members of diverse ethnic, racial, reli-

gious, or social geoups maintain an autonoirous
“Aparticipation in and development of their tradi-

tional culture or special interest within the
£ cpafines of a common civilization.™ 3

;5' ln the reatm of, cduoatmn “pluralists, because of
their dbsllmpﬂonb about the lmport‘mw ot the
¢ nic group in the lives of students, believe that
the curriculum should be drastically revised so
" that it will reflect the cognitive styles, cultures,

and aspirations of ethnic groups. especially the

‘visible’ minorities,” ! .
e
- 8'I‘ylcr. Edward B, Promitive Culture, New Yotk Henry Holt and .
Co.,‘ 1889.

Blluxgual Breultural [ ducation  ramework. Sacramento, Calif
California Sl.m. Department of Fducation, 1973,

P0yerelson. Ih.m.lrd and Gary A, Stemer. [uman Behavior An
Findings. New York  Harcourt Brace

. ..Jov.movich 1964.

:LRI!

Bxlm‘g'uallhwlmra!l(ImuuouIramc work. Sacramento, Calif..
. California State Department of 1 ducaton. 1973,

NIlud

Bipebster's Scventh New Collegtate I tionary. Sprnghichd,
\h@s G and C Merram (omp.my 1965.

B.mks. James A, “lhe lmphzalwn; ol Lthmaty toi Carfen-
lum Retorm,” Lducational Leadersiinp, Deceniber. 19735,

-

-

High School Distriet, Cabifornia, 1974,

A program goal of the social sciences in Cali-

fornia public schools is to help students “under- °

stand and appreciate the United States as a
multiracial, multilingual, and  multicultural
society,”1% .
Multicultural education

+ One .school distri¢t’s plan for staff training
defines multicubtural education as “a system of
education which . prepares youth to function
constructiyely in a changing multiethnic socnety
by providing, educators and students with the
ability to.diagnose and work through racial and
cuiteral misunderstanding, prejudice, and racial
fear. A multicultural education system engages
the t&8tal eWucational institution and focuses on

. cognitive and affective areas of Inarmng, utilizing
the total learning expenences the youth brings~
to the school and the, experiences offered to the
youth under the joint leadership of. sc,hool and

community.”" S

Another dstrict defines mudtic ultural cc'lm‘i"atiou
as “an educational experience which reflects and
embodus the t|lVCI‘bC nature of our society. The
results of tliis educational experienge are an
internalized rLspcut, appreciation, and tlnrctore

acceptance of one’s own culture and of cultures
”l7

(Ilfterent from his own. . -

The State Department of Education defines,
rdticultural education as an terdisciplinary -
educational process “designed to ensure the
development of human dignity and respect for
all peoples. An essential goal within this process
is that differences be understood and accepted,

not simply tolerated. Witliin this definition lie

the concepts embraced by cultural pluralism, «

ethnic " ihtercultural studies, and intergroup
and hu . relations. Eu.h concept is perceived
as a necessary Lomponcnt of a comprehensive
multicultural educatiofr Lomponent but none
alone can satisfy all the requirements of a
multicultural education” program.‘®

Within the multicultural concept. ethnic studies
provide “jnformation. materials and strategies

b

.Sou [ Scicnces Education Framework, Sacramento, Calit,:
California @(c Departiment of Lducation, 197§

lG"\lulnuul(uml l.ducation Plan, 1974-1977.7 St.quom Unton

'7"Sy stems for Multicultural f'ducation Planning 1 ramework,
Summary.™ Los Argeles Untlied School Dustnet, 1972,

! Comprehensive School-Level Program Plan™ (Form A-12718)

Sacramento, Caltt, Cabtornia State Departinent ot | ducation, 1976,
’
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2 %
. for teaching about ethnic groups. ... A Vital
ethnic stqdus program should enable smdcnts to
derive vahd g,cncmhzatmns about the Jaracter-
. istics of.all of Amcma s ethnic gfoups and to
. learn how they are alike and different, in both
their past and present egpencnces »19

Six. nec- ssary compongnts of - an approach ‘to
teaching about ethnic groups are (1) the root
cultures ' from which American ethhic groups
- have developed; (2) the United States experience
ie of ethnic groups; (3) the changing cultures of
8 ethnic groups; (4) relations with the rest of
society’ {3) current situation -of ethnic groups; -

and (6) futureedf ethnic groups.?® Bilingual- .

' . bicultural education is “a process which uses
two languages, dnc of which is English, as
mediums of instruction Tor the same pupil
+ * population in a well-organized program .which
’ includes the study of the history and cultures

_associated with the mother tongues. "2 Crogs- ©

cultural education is defined in a State Depart-

~

» -

19Banks; Jam.‘,s A. *Teaching for k thnu. Lateracy. A Compara-
tive )’\pptoan.h. Socual Lducation (December, 1973).

20Cortes. Carlos F...and othets. Understandmg You'and Thent:
Tips for Teaching About Ethmcity. Bouldér, Colo,: ERIC Clearmg
- hous; for Social Studies/Soewl Science Education, 1976.

Btlmguul Bicwdtural Lducation | ramework. Sacraiuento, Cahif.
Cahitormia State Departinent ot Lducation, l973 . A

*
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" together”

menf of Education working document as the
comparison of two or mors cultures to deter-
inine their similarides and differences as a means
of achieving culturil understanding, TRe purpese
of human relations education is “learning to live”
by reconciling such differences and
divisions in communities as those based nqt only

‘on race, ethnic background, and rellglon but also.

on age, socioeconomic status, status of neighbor- .

.hood, rural-urban and new-old. The comprehen-
_sive éducational objectives of intergroup educa-

tion, constituting a. pattern -of gx‘owth toward

literacy in intergroup relations, wmvolve four

concepts: (1) There are certain facts ideas and
concepts basic to intelligent unde}standlng and
literacy in groun relations; people need to know
these facts aboyt human bemgs-dnd groups, and
their functipmng in society. (2) vamg in a
multigroup world requires fee‘lm values, and
attitudes that add up to a comprehenswe and

; cosmapolitan cultural sensitivity. (3).Human

relations require ability to think objectlvely and
rationally about people, about the problems of
their relatiorships, *and about cultures. (4) It is-»
necessary to develop certain sk:lls in order (o'get
along, with individuals and to work successiully
in groups.”?? ) o
SV S,

22 [aba,

[

Huda, and others. lnurgroup Lducation i Public

.Sclwuls \V.nslnm,\on B.C. Amerniean (,oun»il on Lduecation, 1952,
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Procedure for the -Analysis of Mulltlcultural
T, Cumculum Matenals

. N

The best use of the instruments contained in this two revieweps‘Before any action is taken, Whenevers
. secuon is as a training aid to prepare teachers amd possible the teview should include testing the
* other persons Lomemed ‘with education fo umder"" material in a classroom. Before using the analysis

, stand and internalize certain criteria relating to questionndin the reviewer shouid become
multiethnic and multicultural curricula. Once the thoroughly familiar with its parts and with the
teachers :ind others have attained that understand- e\pldnatxgn given. Then the reviewer should exam-

. ing and internalizing, they will probably not ine the material thoroughly, perhaps tdkmg notes,

) continue to complete the forms for every book or before answering-any questions.
; i other maten.ll untler Lonsndemtlon The lu.,xgt‘h and The analysis questionnaire (as well as the pre-
’ detail’ of the instrunients are necessary to identify liminary screening form) has been designed to be
- sequcntlally the concerns buheved to be essential used with a variety of types of curriculum mate-
to thie proess of ethnic herltdm wrru.ulum rials. Not every question or-.criterion will apply in
analysis. . ) . . we"ry case. If"a question is not applicable, ‘the
L. ) reviewer should so indicate. The analysis question-
e Preliminary Screening Form naire is to be’ filled out sequentially; therefore, the
The prehmm.ary s;recnmg form is to be used in revigwer should begin with the iteins on the first
dntcrmmmg whether an ifem of curriculum mate- page. He or she should be aware of the following
rial (gundc‘ lesson plan, book, film. ﬁlmstnp, characteristics of the questions:
récord, tape, or other medium) seems, on briel )
, =examination, to justify full analysis or whether it Q"&”O”s I through 6 are concerned with the
should. be rejected at the outset. The screening instructional purpose and design as stated by
form rtequires only a samipling of contents and the tguthor or p‘ubllsher gn(l‘us m_dlcated by
format and should take little time to complete. the title page, preface, or introduction. .
. ) Question 7 is concerned with the physical
Curriculum énal)?.sis Questionnaire quality and characteristics of the material.
The ethnic heritage curriculum analysis ques- . Questions & through 17 deal withr the ethnic
A tionnaire is specific and detailed. It is intended to perspective of the material; that is, the treat-,
L provide the basis for a recommendation as to the ment of specific racial and ethnic groups. The
use of an item in cthnic hentage mstruction. The questions should be answered on the basis of
- questionnaire requires a full review of the contents « a total impression of the material. .
. and format angd should be completed by at least Quustions 18 through 30 deal with the multi-
— . ethnic perspective; that is; the manner in -
) ) T - - which the material may-be used to teach
*I'rom Guide to an Analvsis of Curriculum Materials for Ethnic - . . . . . -
Heritage Programs. Sacramento. Cahl  Cabitormia State Departe mterrelatlonslups in a socicty that values
fnent of Education, 1976. . social, ethnic, and cultural pluralism. ,The
-, o ' -
O : .15 .
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) questions should be angwered op the basis Of
: a total impression of"the materi;j.

..+ Questions 31 . through 39 are concerned with
s evidence of bigsesethat may limit the useful-

ness of the material, teacher matendls and the

‘

it . extent ol necessary teacher preparat'{on. and
. techniques that may—exist for assessing stu-
dent progress in re¢iching instructional objec-
TLon . tives. . .
Ql‘xes{iqm +U througlt 43 are summary in nature,
. They provide for a general evaluation of the
: . :
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. material and a final recommendation as to its
use in ethnic herttage studies.

It is expected that the reviewer will examine the
material itse}f whenever necessary. to clarify a
judgment and that the spaces for comments will be

';used whenever a “yes™ or “no” answer requires .

@

qualification or. extension. Examples and page -

numbers or other citations should be given as often
as possible, especially if the completed form issto
be used in the process of decision making by a
school or agency or in the writing of annotations.

.
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. . . . ;
. Curriculum Materials for Ethnic Heritage Programs
Preliminary Screening Form
This preliminary screening fornl'm to be used in determining whether an item of curriculum matenal (gunile. lesson

;plan, book, fim, filmstsip, record, tape, or other medium) seems, on bnef examination, to justify full analysis or
whether it should be rejected at the outset. Only a sampling of contents and format 1s required. No.atem will b@

accepted for final analysis that does not meet 2l of the four crileria given 1n this screening form. . .

Title o Dale of publication N » - :

. --
+ | Author ’ ) ¢ < | Preliminary reviewcr (prnt name) . ~
& .

Publisher or souzce T Ipaeof s review T T - S

l \\ . -t . R
< N A

1. Relevance (check [ v ] yes or no): ’ ‘

+

It - . s
The item should appear relevant to the teaching of the ethaw heritage of pne or more nunonty groups (e.g., Native. Amernicans,
black Americans, Asian Americans/Pauific Islanders, Mexican Amernicans, other Latin Amencans or Spaglsh Amerncans,
Portuguese Amenicans, Jewish Americans) and/or to teaching about cultural diversity and plurahism NAmencal )
M . . - - 3

' . J Yes No
: m =
a. Does the content mclude a discussion of one or more minonty groups within the United °
States? ‘ P v
t ~ . M =~
“12b. Do the pictures or illustratiang clearly portray mnonty persons, places, or cultures? * kﬁ

c. Are persons {or ammals representing persons) of learly different ethmety portrayed in )
close, beneficial interpersonal relationships (e.g., as husband and wife, as friends, as work
partners)? B

d. Are charactenstics portrayed in a way hkely to counteract stereotyping (e.g., dark skin color
shown as desirable, poor people shown as worthy and contributing)?

e. Does the content portray clearly the advantages of diversity among individuals or groups? .

7 g : - - RN

f. Is there. other specific evidence of appropriateness to ethnic hcril‘ugé‘édikhilonﬁ?,"l'l’ 50,
specify under “Remarks.” ’ ¢ g

~ 9

" 2. Appropriateness (check [ ] ys or no): ,

The item should be apprupriate to one or more grade levels from kindergarten through grade six.

3

» . . -

Yes No

a. Is the vocabulary level appropnate for the intended grade level(s)?

" b. Is size*of print and format appropriate fof the intended grade level(s)?
p pprog g




Il - fow] i
- . - - ~
18
* &
* 3. Stdndards of quality (check [ v ] yes or nop . . .
‘ The text, lustrations, furmai, and general style should meet stanm high enough that the use of the ttem can be ,
Atecommended. _ ) o -
: . : |
t - . ’ Yes No - .
kN E}
~ ~ N ¥ ¥ Y ) . .
.a. Are those featl{rcs clearly appropriate to theintended purpose? ; V.
b. Is the presentation clear? - .
> Ty ' s %
. ¢. Isiheitem %rablc and not teo expensive?
i oSy
%0 . ’ 9 S - )
d. is the aesthetic quality good? | ‘ . .
LY . - Y
4. Nondiscriminatory content (check [ ] yesorno): 2 T
- A LA o N -
The authords) should avoid any reference thiat may be construed as grossly hustle, prejudiced, discrininatory, or edverse to any. .
ethnic group. . )
. . R o .
: Nl . . i} Yes No T
a.- Do pictures or dlustrations portray members of a minonty group in nondeine .ning ways |
: (unless a mmtigating explanatton 15 given, e.g., slaves presented as human, not faceless and % ]
( subsesvietit)? . : .
—_— _ ! rs
T e oomTm e £
b. Dues the textugl matter avind negative allustons to nunonity persons (including demeamng | S
- terms) without mmtigating explanation? ‘ . ' !
Cme a e e < — s -1 1
H
14 . . : .
Reviewer's recommendation:
Recommended tor tuil review Not recommended for tull review
. . . (Give reasons under "Remarks.”™) . .
Remarks
¢ H
U - - U e
t {
R ”"“"‘*“”1“‘4"(' . - 7""" T == ; - =
* T
e . .. — e S SN
\
+ . ~
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O ’ A - ) '/\
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_ Curnculum Malendls for ElhnLc Heritage Programs -
° ' Curnculum Analysls Questionnaire

v

-

This specific and detatled gumCu‘lum '.malysls questionnaire rcql\ues a full review of the conténts and format of each
ttem. A questionnaire for each ituin under review should be gomplz\‘lcd independently by at least two reviewers before
any action 1s taken. Lach reviewer, should read the materul carefully, perhaps taking notes, before answering any
questlons Then the forin should be filled out completely and scquc}mally Use e spaces for comments whenever a
‘. ~ “yes” or “no™ answer requires quahlual:on or extznsion. Give examples and page numbers or other atations whcrever

. v)! possible; Whenever-feasible, the revlcw should mclude tesing the materul in the classroom.* .
fs analyss 15 mtended to provxd'. the basis for a rcwmmcndahon as to the use of an ttem n ethnic hentage

mstnrctxon : -t .
Tide R , Date of puyblication
. .

Author(s) . - : Reviewer (print name) 3
% B X ] ~

Publisher or source . - . School

S ’ ) 8 .
Edition (If part of a senies, give title.) School distni¢t ’
. ., .
- yd 1 e

. Content area . Grade level(s) Date of this review

If correlated with course of mstruction, specity: ‘ '
. Setting (check all applicable): . ’ -
A -
2 O Urban {OSuburban ~ © ORural
. S B ¢ - .
Type: . ‘ ) ! ]
QOGuide . O Lesson plan O Book OFilm » O Record/tape
&
O Other (specify) v i ]
v N
_ Production: .. . ' ) o
) OCommercial ~ + OStudent DI Teacher O School distitet
Length (pages or ttime) ' Year produced Availavle from source?
4
How may copies be obtamed” . o ) . - Price____
“™Jhis analysis 1s based upon {check all apphcable)  f
O Review of student materwl “ OReview of teacher matenal ' {0 Use in own classroom
—— —-=TTObscivation of use mn a- other classtoom 3 More extenstve testing '

.
@ N
2 . -
s N N .

ERIC 2u .

PAFulToxt Provided by ERIC




. * &= N , .
20 ~ : .
Q - . .
’ “ L3 - N
Instructional Purpose and Design: S ’ .
1. Describe the general content and format of the material: . ’ .
' - . : T, - W -
% v S

i

. What 1s the ifistrtdictional purpose of the work (e.g., to improve gommum«.atlon skills, to faulitate understanding of diverse
groups, and so forth) as stntcd b)u the author or pubhsher"

L4

. N
B

3. What 1s1ts regommendcd role in the curnculum (e.g., basu. textbook supplementary t.ut, and so forth) as stated by the author
or publlsher" . . . '

-~ e
.
.
' . . o
N -

~+
u

r

. ¢ . ” . o e
4. What 15 its target pupulatmn {e.g., grade level, ablhty’ level, socioeconomic status, and s forth) as stated by the author{e//,
publisher? < . )

2 + . .

i +

L

5. What orgamczation(s) or group(shgonsorcd the development of the material?

h » ' o

~ \

XY

6. What specialists were consulied in the develupment of the fatenal (e.g., representatives of cthnie groups, representatives. from
- different geographic areas, experts in different disciplines)? ' )

’

1
Physical Chardcteristics of the Material:
7. Desenibe in detail the quality of the ;ﬂ'n sical Liardctensties of the matenal (e.g., paper. binding, prt, pictures or lllustratlohs. )
recordings, labeling. manageability of parts, auxihiary .natcnals needed but not suppllcd and so forth).  »

] §
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s i Asun
, * ' Ethnic Pérspectfve " Native All"]:::lllc'x:‘.n/ Mexican
(Use spaces to check { /] or comment.) American - Islander- American
’ S -
18. Are lhcs; racial and ethnic groaps included in ’ ~
the malcml" . : ®

=

. Ar¢ these groups .menticned fruquenll) and
integrated into the materal”,. .

'y A4

and charactenstics of these groups within llu
United Stauq’

10. Does thetmaterial show the unique experiences

Ll
L2 Are these groups shown as diversified and
heterogeneous, with ndrgdugls portrayed
diverse life Sttuations and ofcu_ etions?
’

:

patrom/ing, of sfereoty ped manner” Cite exam.
plesiand give page numbers. * ‘

-
-
L) N .

. Are g,roup members portmycd I 2- negative \J\

13. Are. members of these groups porlrav ed as
active or problem-olving?

- »
14, Are the contnbutions of these groups %mlcl)

presented or diseus,ed” 7

15, Are the pmblun\ faced by these groups pre-
sented or discussed” v

S W g i - o . . R
H ~. .

~

=~ ™~ .
0. Does the matenal pravide perspectines of and
exprrons by members of these groups”?

+
2

EN

14

portrayal of these groups?

e e e e e

. o
17. Does the matenal provide a fair and gecurate ~——— ~—

ERIC . o

Aruitoxt provided by Eic




bk

.
‘

Multiethnic Perspective (check [ v ] and comment): - Yes No N/A
18. Are opportunities pfovided for students to examine in depth the values, bellefs‘ pomts

of view, andfor experiences ofonc or mofe ethnic groups?

. \ v
L ) - -

. N -
19 Is the student encouraged to dcvelop and examijne hlS/hpL own opmlons and values

rcgax‘dmg ethnic diversity? ) , ;

Far ’ s g

S ~ ’ < N -

é’ - o ) y
. - ) . : . r 4

20. Does the. matonal foster appre€iation ofethmc and cultural diversity as a poqmve value?

' <z A - ,.
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21. Are-activitics and e\pcmngcs other than those common to the, malhstream culture of

white middle class included? : v
. . . ..

ulture"

P B Py t4 —T
23. Are persons of different ethnic groups shown, as interacting as equals?

N , )

24. Are interrelationships among ethnic groups demonstrated?

.’ ; o <7
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25. Is the Umted States portiayed as having been developed by diverse groups in a

¢ pluralistic way? : : /\
«
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26 _Is the United States.portraged as a nation of differing groups that someumes compete
or~conﬂ|cl with each other? T

27. ls thc subject’ of pn.judlue or discrithination against ethnic ‘grdups porlrayed or
discussed?

. . %
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28. If inequities are portrayed, are the causes of inequities clearly presented?
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29, Are the cultural dlﬂcrcnucs of clhmu groups shown as havmg their owh valuc and ds

‘making ¢ comnbuuons to ,ocwky" - ' “
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30 Is the ’nalunal consistent lhrou!,houl in portraying different ethnic groups fairly and

accuralely" i . .
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Biases in the Material (check [ ¢ ] and comment): | ) .
31. Does the:material reflect any religious bias”? A e - . ) .
: L s - . v
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32. Does the material reflect any sex bias? - :
¥ : 1
° o N . . . 2
33. Arc aniy other buses apparent that would m.lkc the malcml less useful (e.g., sectional, X
occupational, socioeconomic, role stereotypes, or physical stereotypes)?
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| Teachér Preparation (check [ v ] and comment): . < ‘

Yes

1 Teacher Materials (check [ v ] and cnmnnnt) ‘ c

)
34. Does the teacher’s guide or lesson plan help the teacher t,larll'y the material for the
student? (I defici~ncies exist in the student nutcnal does the teacher material make up
for such defects?) 9 . . - o

ES

- ~ 8

35geAre the activities appropnate to theé matenal and thie suggested student populatioh?
(Would they also be appropriate to differing ethnic, cultural, or socioeconomic groups?):

. 0 -

’ - N R .

e

36. Before this ‘mﬁén’al\is‘ used for. the first time, would the teacher have to spend a-long
time preparing for use? (How, long? Would special training be needed?) - . @

‘. 1

37. Would usmg the material on a day -to-day basis require much prcparauon time by the
teachei? (How much?) . ‘ . w .

1 .

&5 »
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Evaluation Techniques (check { v ] and comment): ‘- -

38. Docs the material provide any method of assessing the students’ prior knowlcdge".’

. . .
4 - e
N
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2 N . Lt \
39. Does the material provide any method of assessing the progress made by the student or
his/her current knowledge” (Do these evaluagion techinques cover only the delC SUb_]CL(
matter, only-his/her concepts of ethnic henitage, or both?)
- e ’ -
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( Summary (check [ v} and comment): .

40: ‘Does the material appear to makKe use of the correct mcthods scope, and sequence to ' . v
achieve the instructional goals and objectives of the author? :

\

& <

4{. Do the suggesied activities promote a multiethnic, multiQultural perspective? . -

‘
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| 42. Do the evaluation techmques appear to be sufficient? (Do they measure the degree to Ao ’
-» which the'student has mastered the- goals and objectives of the matenal") -~
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Final Recommendation (check [ « ] and comment): " .

43. Do you recommend the use of the material? If so, for'what instructional purposes?
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| 44. Do you have reservations about the use of this material? If §d, please explain.
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Plcasc justify your final recommendatidn, (You may wish to do S0 by «.omparm;, this m.ntuml wnth other materials on the
same theme.) . ‘ i :
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~ Other Publications Available from the i)epartme‘nt of Education
‘ . I o .

Guide for Multicultural Education Content and Context is one of approximately 400 publications which
are available from the California State Department of Education. Some of the more recent pubhcatlons or
those most wndcly used are the following: .

Assessment of Social Studies Learning of Seventh Grade Students (1976) A AR LA $‘xa?6§
Assessiment of Writing Performance of California High School Seniors (1977) . . ... . . . . . .-. . . 275
. Bibliography of Audiovisual, Instructional Materials for Teaching of Spanish (1975} . . .. . . . . . . . . 75
Bibliography of Instructional Mateiials for the Teaching of French (1977) .. . . . . . . . . . . .~ . " 150
. Bibliography of Instructjonal Materials for the Teaching of German (1975) . . .» . . . . . ... .. . .75
“Blbllogmphy of Portuguése Instructional Materials (1976) . . . ... . . . . . . . % ... . ... .20 T5
‘Bicycle Rulesofthe Readin California (1977) . . . . . . . ... ... 0oL 1.50
Callforma\iaater Plan foergransLducatmn(I976) e e e e e e s .65
- - (also available in Spangsh) b3 . : ’
California Master Plan forS“pech Educauon(l974) 0 1
California Private School Directory 1977 . . . . ... . . . . . . . L *5.00
- California Public School Directory 1977 . . . . P B W4 4
" Drama/Theatre Framework for California Public Sc.hools(l974) A ¢ 1
Larly Childhdod Education: Report of the Task Foree (1972) . . . . . . .. . . . . . . . ... 95
English Language Framework for California Public Schools (1976) . . . . . . .+ . . . . . . . . .. 1.50
. Foreign Language Framework for Califernia Public Schoot (1972) . . . . . . . . . . . . . . . .. 65
~Genet1<:€—ond|uons ~A-Resource_Book and Instructional Guide (1977) . . . . . . . . ... . ... . 1.30
Guide to’an Analysis of Curriculum Materials for Ethnic Heritage Programs (I976)" B -65
Inservice Guide for Teaching Measurcment: «The SFMetric System (1975) ... : . . . . . . . ... . . . 1.25
" Mathematics Framework for California Public School (1975) . . . . . * B V4
Maxinuzing Human Potential. Humgn Development and Interpersonal Relatmmhlps(l977) B 11
Moral and Civic Education and Te.u.hmgAbout ReligionT1973) .. . . . . . . . . .. ... .65
Plan,for Improving Elementary Mathematics Programs (1976) . . . . . . . . . . . .. . .. ... ..125
RISE Report: Reform of Intermediate.and Secondary Lducauon(l()75) e e e e e s e 85
{also available in Spanish) s - ) .
Social Sciences Education Framework for California Public. Schools.(975) . ... . .o oL 110
VD Education in California (1976) . ... . . . . . . . ... 1°00
Orders shouid-be directed to: - .
Calff"qrniin State Department of Education . . !
P.O. Box 271 - T ¢ ‘o '
. Sacramento, CA 95802 : '

Remittance or purdmsc order must accompany order. Purchase orders without checks are accepted 0;1ly
from gchrnant agencies in California, Su _pereent sales tax should be added to .xll orders trom Calltorma
purchasers. i )

A complete list of publications available from the E)Lpartmem may bc obtamed by writing to the address
, listed above. - :
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