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The 'roots of peer tutoring can be traced throughout ancient history - for
L - 'y \
- the phenomenon of children teaching other children has occurred throughout recorded
' . v g
history and, undoubtedly, before. Societies have instructed their young in the
.- . g ‘ s ' } . .
ts tﬁsks necessary: for the c0ntinuation of the society - ih earlier times, these .
tasks focused on the physiologipal and survival needs. More recently, with PR
R . P '
formalized systems of educating the young,. these tasks have focused on the cognitive
-7 and affective demands of. society. SR | Y . . .
. s . ) . . :
) Bateson has described several "simple" societies in which children are* '
’ expected to assume familial respanibilities at an early\age. Their- responsibilities
include the teaching of other ydunger children 1n the family. There 1s an expecta-
tion that once a child is weaned and walking, he is also ready to assume responsi- .
.. : ’ N N !

c bility in the family. N : PR

~
<

Gartner, Kohler & Rigssman, in a review of early references to peer tutor-
\ .
ing, noted several discussions of the® topic in preceding centuries. of particular

a

interest is the reference to q\hn Comenius whose first work was pub11Shed in the L

e T [ a -

mid nineteenth century. Comenius recommended that the student whq wanted to make

? \ l . .",

genuine academic progress should: arrange to give lessons to others on.a regular o
e < \ - M

basis. He supported this belief with the phrase - "He who teaches others, teaches

’ )
. * X \ o . '2
Q\ himsel.f. "o : . . \.\ ) . .o ) | L 4

. . . . i . . i
|
'

- During. this time period, Joseph Lancaster proposed a monitorial system -!
. ey -
; AN whereby childrenjtaught other children in the schools. William Bentley Fowle }
o T ‘

provi ed educational thé%ry to,support‘the onitorjal system, He believed that '

I .
children\who taught pther children.were in a better position to{learn themselved, .
) ) [ . Co.

for they were"reviewing materials as'%pposed to memorizing them. He also felt’ .
_ N “ ) = _




that children could—be‘bettqg tegchers than‘adults; foruthey were'more Iikély _'L

‘to work democratically with their partner ,bnderstand feeiings and recognize

.

A capacitijes. Fowle labeled this teaching style "learner focused. -,

The ideas of thesé educators were heard by other Americgn educators, who
s . " . H .‘é M o 3 ‘\-

A

. . . : s A
were limited by thé economics of teacher hiring. -When one teacher was hired .to S WU

educate the children of an entire towh,'the;teacher\often would rely on students ‘ ‘\\,

. e tox\each ochets. ’ . | . h L ' ;'. - I, " e \
' . Lippett & Lohman were among\the first to publish studies on peer tutoring )

‘projects in educational Journals. In the early l°60 Sy, the Lippetts preated -

- . © - .
.several tutoring projects designed'to mLet the academio needs of, students., These‘

. s . N S

early projects were primarlly cross—age in forus — Junior and Senior ngh School
o students tutored. elementary schoolostudents.. An additional project was st7rted ?.(j
- Py . . N * -~ “\. ,“ te

> in a camp-setting. o . RN . /\p o _ ,

assumptions:' : o '4, .

These programs were based on_ severa
L4 -

X

1. Younger children often model th behaviors of older chifE}en - which

- . \

models are'trained ip appropgiaten \_ .

K . \ *
B : . R
. . . \ . A / . . A . : N

can be uséd 'in 'an educational context wher

behaviors.

[

)
[aS4
=B
<
[\
H
m
-
[
g
He
o]
=]
[
=3
3
=
ﬂ
K32
4]
T
(84
=
cr
[e]
H
w0
a.
®,
<.
(.
(g
(o]
T
£
[uy
ot
=2
g
o
o
2]
ﬂ'
06
(D
Q.
-

75
'Y
Hh
[as]
(1
O
r'

p)

_ ment -- also, within the tutorial_context, these'children have the opportunity to-
-0 . L] \ .

work ou peer relationship skills. . )

. .
g . LN .
. - .

3. Tutors are learning materiafsﬁmore thoroughly than\they might in.the

regular classroom setting. .. . | TN , » N e

’ . 2 P

\*. ‘ v b, Tutors, through their efforts, Ean\be more certain of. hejr. academié

. skills, affective skills, and interpersonal competencies. N L

.

. : The results of these studies were quite positive. .Lippett'S‘Da
L . . /J

s .'\' ,\.

N T . \

- 3



participation in a tutorial program.' Tutees increased scores on academic ,

‘Interest ‘and motivation. Tutors were better able to work with other students and
' .

e
7 .

had a more posi(ive attitude towagds school. ’ S K .o .
. ‘ A -
N Gartner Kbhler & Reissman~ extr;polated from this- data five: types of .
. ~'ch!.ldren who seemed to Benefit frem tutorial programs. ‘The children benefitting |

. - e. ).
' most were those who had: a) experienced previous failﬁfes in peer relationships,

b) "babies in families, ,c) oldest ohildren, d) children who had not had .

}(‘ experiences in workixg with others on an equal footing, and e) students who had
\ . '

: :neVer worked with an older same-sexiqhild. In common among these five types of. ’
‘ . . i 5 ‘.
\H"_' \?_children'was the lack of preVious, extended successful contact with peers. -
T ‘S\\'T " These early\studies were focused primar;ly on affective rather, than, ,
;, _-.. academic.variablesg;-there was Jittle emphasis on. proving the effectiueness of-: < :

. . . - .

specific tuto ial téchniques; It seemed quitefsﬁqcessful and soon larger tutorimg’

. pro}Rt's weffe d‘eveloped and fmplement'ed. : : | . Y ] T
. “w ) : ’ LI
ch ptogram, Mobilization for Youth, began in New York in the early . '

ﬂ*." 7‘ :One

"fa‘ ° 4th and' Sth graXe gtudents in readiag skills. Cloward reported that both tutor~

’

y .
ificant progress in reading achievement - tutors gained 3. 4

ty in the seven mqnths of the sessions.. Inferring_from ‘ :;;

[ ’ o o
gains did not transfer/back to the\classroom..

LY v‘. - -~ 4

uth was a tutoring program involving\high school aged

'+ and tutee made si
years in reading abi

.

subsequent grades; the

Youth Tutoring

\s . ’.

14

children in the Neig orhood Youth Corps who were at least two\years behind grade '
.gu o level in reading These'studénts’ were paid to teach younger undeg-achiev1ng
.. . 8 - ° -
‘children-in "ghetto" schools. This.grogram is now opexating in mare than 400 ¢ L

cities in schoéls and social service agencies. -The successful implementation of
s ., .
¢ . ~ » 4‘. 6 *

s this program is built on four fundamental requirements., P S




P 3 <. . . . N
a.. a careﬁully developed internship program with refresher workshops
A ’ ) .

. . . , ..
9

for tutors,'adminiauraturs, supervisors and other personneL, T C
. ] . , - 3 _ . .
. b. the winning of a solid commitment to the progrﬁm on the part of
administrators, ’ s . ‘/ . :
. .- . N /
4 c. the assignment of a spec1fic person who wiIl have as his major -

. / N

responsibility the carrying out .of the prqgram\at the local Yevel; and

d.. the encouragement of flexible modification of the Youth~ Tutoring N
[ . // . \

Yo de51gn to make it applicable to spec1fic Lhcal conditions. ..

Tutors experienced gainé'in reading scqées, however, more’ 1mportant were

the géinS'in interest for academic tasks-th t the tutors developed as they(pecame.l

P : , \ / ' .~
v “"hooked" into the tutor role. /’ N °t ' L .
' : ' o / - ) T e
S / 4 . ‘ - *. . -~ © T
. ) ‘ .. /- ~ . . -
. - - /o e . . :
_ Several variations of’the-program evqlg:i. JIn the St. Lcuis program, the .
o v - ‘ / . ot . '
tutors were underachieving junior hiéh school gtudents who returned to their
) ) » - / A ] . N

‘former elementary schpols to tutor/younger ‘children. Gartner & Reissman report

i ‘that glac1ng their underachiev1 " tutors in the school they formerly-attended did

- much to reinforce them. Teachers who,remembered these students as discipline
. - L e
. . [J

ent light. Co, . .

. problems saw them in"a diff
. " ‘,— ' . -
« 1In Cleveland fathe less boys were used as ‘tutors in order that they N h
might form \brelationsh with:younger boys yho-were also fatherless T ‘the progra:>

. » .

4




N no ‘negative, self-fulfilling prsp’pfies.- Evetyone.is'expected to, learn.

) ¢ =

Y

. " The Each One Teach One program, condugted in Yonkers, N. Y., was school—wide
J . > . X
in scope. ‘Students were both tutored ‘and’ received'tutoring throughout most of the
< .
' day. The goals of this program were Both affective and-academic. They 1ncluded .

-

|
increases in' classroom sKills, 1mprovements in self-concept and self -ésteem,

impr&yements in peer relationships, and improvements in. individualized attentidp

. to the needs of students: The research findings were quite 9051tive -— the )
- ‘ 1nitially shy, withdrawn child became more active 1n peer relationships after.

- -

- ugrkinglas a tutor. Children”’ were, able to learn .through tutoring, and to become

. ’

more encouraged in their abilities to perform-academically., . -

Another program, sponsoged by the Hunt¢¥ College in New York City involved

education students tutoring 10-year olds- and these lO-year olds then’tutorihg 75

- -

year‘olds. The program was successful 'with four major'benefits resulting ,two -

i

sets of students were receiving tutoria% assistance' the self—esteem of the\
: .\ ) L
10-year olds who sevxved ‘as tutors increased due to their ability to” experience '

. . . ’ » . - o

success. in a learn:ng env1ronment, the regulaﬁ teacher" s “work load was reduced

~

the college students weré prov1ded the’opportunity to observe a practical F!arning '
/ e situation. With this background, the students wOuld have a more reality-based

/ . » (

; '.\t grasp On the dynamics of learning arrangements. . : - » . e
‘% ¢ ' ' i . . .
PP Ellson and , his colleagues at the University of Indiana published two N

studies in the 1960 s on the programhed tutoring approach.- He differentiated

\_

";// : programmed tutoring from directed tutoring. In these studies, direc ed tutor-' '

!,;, _'_ ing implied a set of activities and materials that were structured so

4 o

person of average academic yhckground co§1d conduct a tutorial session with a ‘3 -y//

student. Programmed tutoring, on the other hand involves close. control? the .

behaviorcof ‘both tutor.and tutee.' Veryrstrict guidelines are set for both manner

of tedchipg as well-as content.of“the teaching. What is to be taught is spécified,




.‘; ‘ oL : . . ' “

-

M . . . o2 \ : o\ -...
as well as is the manrer~in’wnich materials .are to be presented. The tutors }n

- .
R . ‘. R
. . - . . .
. . . e B -
. L] . 3 N .
- .

the Eklson progrga were well-trained in the specifics of work procedures.

. ~ N . « R . N
P ,< The major findings in sthese studies endorse the potential of the programmed

- . N N . y

tutoring approaclr, as well as providé information on ‘the potential weakneéses of
' . \ L .

] <. .o SR ' ‘ . 1‘
the directed approach. In this study, dir:cted-tutoring had no apparent signlfi-

8
1

’

- . cant impact on the reading achievement of the studentsY Studenté at allgaca?emic

ability levels benefited from the programmed“tutoring. Ellson maintained that oL
. . . - A4 N . N . . * . . - ..

for ~any type of tutoring to be cﬁfective, it had to be held in conjunction with

a strong classroom program in the same subject-area. V

LIS . . . -

Ellson‘broposed that the programmed approach had many advantage5<over
. ' . . . . . v

other'types of gutoring. It can.be'taught'quickly t0'volunteér adylts; and, o .

v . because materials‘arefhrgbly‘etructured; toere can be'listle variatipn in the"
manner in which materials are presented to learners. The type 6f structure given
. . ) - A . . .

to. oaterials in progrﬁﬂéeo tutoring can be examined iu the Ellsonvartiole listed‘. o,
in the'bibliograghy.‘ | ) o | | |

-

Recent studies in peer~tutoring'have been conductgd with posSibly every

‘combination of cross grade and age pairlngs, ard with innumerable varlatlons of B

. . » s . R
‘ : ) t?er factors. Additlonaf studies. have 1nvestiggted the effect of the tutor's
. . \,

achlevement and 1ntellectual level on the outcome of torigg sessidns.

Gartner & Colleagues hﬂbe,placed peer tquring within a broader continuum ff?

P . > [.
of activ1ties in which studenta. help other students in the classroom. These
{ [ 4 .
- ikvestigators reported obServing'one-to-one 1nteractid‘f‘*ptwpen children in the . //
, - ' . A A RS- o, e . =

,‘cLassroom, children working as "big brotﬁer" and "big sister" to other studeqig,

"peer tutorial 4n intent. -

S

. T .o N
of ~their peers. All of theae can be described

e iy ' 5 . N e

Teachers profit from'theflntroduction of tutors in a yariety of ways -~ - .

as can be-gleaned from references in; the literature, The claesroom"teacheriyzbg 71"
..‘ . yQ .

freed to work das a manager of learning in- fhe-classroom by assigniqg certain o
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[ 4 . I’ ‘ . : . . ) ;.. .
. /. S . R . L K
students the responsibility‘of directing instructional‘arrangements‘with other ,

students. Gartner,<3% al. (1961) wrote that the teacher can use th? extra time
to plan lessons, t0°consult w1th other staff on instructional maEters, and to

. — ) .

J 'program matertals for future tutorial sessions.

* - 7 ’ N . -e
\ . ‘ 4
K .

Y4 -

Benefits for_the tutor can be.extensive% Tn fact, certain educators

A - . LI . * v

*bélieve that benefits for the tutdr cam outwengREn importance b?Aefits for the .
: Curer . _

At}

| . chlld being tutored For the tutee, the child reteives increased individual
/ & .

R attention, greater closeness and tontact with the 1nstructional agent more - \\J(}

t »

L ) }
. immediate apd frequent feedback on performance, and a peer.model to emulas,. \\

- . .
4 "

. _ This ‘modeling’ factor may be one of the most powerful change-inducing factors in ’

.
- L - . b -

. “the peer‘tutorial model. Childrxen are able té observe another student who
’ ' . ~ - ® : -

'y ) 0 . * . , :‘ . u .
remains focused on the academic materials, who approaches: the learning of materials
- . . . , » . . e . . v

in afcalm and'compefent manner; and who is. interested in helping’the tutee learn.

The child Dé&ng tutored and observ1ng the’ tutor shouid be abge to g?asg the- ¥
PR .~ 7 . il
o 1nstructional componeqt of the tutoring and to acquire the 1earning behav rs of
. the partner. These skills can b% transferred to the regular classroon;to=enable o

. .
, 3

the tutqg to experience greater acadebic success.)

. ‘,. D The child may be more relaxed w1thaa peér tutor- and thus better able to I

-t . conéhntrate on learning,materialsi’ A(numb:r of studies support this contention. *g
‘. Gaing experienied by the children being tutored have been reported to \'

Y \e
: .

)’ - transfer to the reguiar,classroom; (Gartner,.et al., 1971) A .
. ~ ¢ . .
) Ga ns in self—concept also have been reported for tuteesg who have

i . . . -~

‘ ¢ ) recentlv compleged a tutorial;program. Ross (1372), in a program-gﬁat'required
* ' ! « . X . L ‘ 4 3 ' . N
Lt students labeled "disadvantaéed“-to tutar siﬁilarly ;1assified}studencs:»reported )
Q e v R . : . R
that'gains in readiné'scores and‘selféconcept followed a semester long-progran S
LT of peer tutoring. 'Greatest gains were erperienced by‘tutorsfwho had themseives - -F~~Q
» - N . . Y 4 ' .

. - ° [} §
been tutees in prevxous semesters, and by their tutees._.0verall,,students made




better reading and self-concept gains when acting as tutors than when
- .- Lutees. SR " o . * .
: ' . ‘ . v o et o . . :

.
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{0 Session 377 Title: Peer Tutoring with the ‘Exceptional Child: °*A guide to ' -
S Individualized Ipstruction .
.. . . ) . ‘ . ’ ’ ) .
N Paper Title: N Peer Tutgring:‘ An Introduction,
Participant: . ° Charles R. Hoffman, Jr., Social Worker - = . .
S " Fort Worth Independent Séhool District .
Fort Worth, Texas 76107 ) .
« L. Historical Perspectives: "ge}dfﬁteaches _“9arns'"
R4 1T . Early Peer Tdt!i;né'Modeiq . . ' ' - R L

A. The Lippett & Lohman Projects -
) 1. fdcus,oﬂ affective rather thah aoaéemic variables —
some assumptions'made- . -

T a, Youhger children often model behaviors of older
: e children
. ) . b. ‘Tutors are likewise affecced by "the adult suppott
: team:
‘¢c. Tutors learn materials more thoroughly .
d. Tutors, through their work, can become more certain
e of ‘academic skills and. interpersonal competencies .

’ * - . o ?

o

2. Five types of childreneého"ﬁenefit from:tutorial programs'

Yt oa, Those who havd experienced previous failures in '
2t . . .o relating to pe{rs Coe . o .
e : ' b. - "Babies" in f ies ' .
T -~ o c¢. Oldest children . , ' _

d. Children without experienee in working with others . oo
4 , ‘on an equal footing : Co T

. . o e. Students who have never worked with an- oldqr, same—sex,
i : . -7~ child .

B. Mobilization for Youth ‘ o ' : W T

C. Youth Tutoring Youth-' o




II1. Programmed Tutoring vs. Directed Tutorlng ) - .

““~ . , ".. |'

1. Successful implementation of program built upon - four
' requirements: ‘ o " .
. a. Carefully.developed internship program with refresher .
. workshops-
b. Winning a solid commitment to progfam on the part\\f
administrators’
c. Assigmment of one persen who will ‘be primarily '
*  responsible for program at the loeal level ‘-
d. Encouragement of flexible adaptationa of model to
meet local needs

2. Variatioms of Youth Tutoring Youth programs

D. Other Peer Tutoring Studies

~

v
~ \

IV.  Recent Peer Tutoring Studies

: . ) L . ‘o
A. Movedient int6 Brgader Areas of Activity

. ‘ 0
‘Ik " B. Benefirs for Teachers' . o - ,
' C. Benefits for Tutors and Tutees ‘ ’
D. Seme-age.Tutoring Studies :
‘ ® ~
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