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A STRUCTURE FOR THE TEACHING OF THE LANGUAGE ARTS

English has been czlled the most difficult of subjects to teach
because 'nof the wide range of its content, What is probably alsoc true
is thkat any language teacher involved in the teaching of his or her own
language to other native users of that language will be confronted
with the same difficulty. This is inevitable because the "language"

is both the subject being taught and the medium in which the teaching
is done. T

Gramn.ar, composition, speech, literature, readinrg, dramatics,
journalism, dlibrary, semartics and communication are all included
within the province of the‘Eﬁglish teacher, with occasional excur-
sions permitted to a reading specialist, a journalism class, a speech
‘correction person, or a speech-drama departmenf‘which also produces
‘the school plays. English. classrooms are the places where, if it is
;done at ail on the secondary level, /discussions of phllocoph .psychecl-
ogy, the humanities, hobbies and vocations and social behavlo; are all
part of the content. '

The problem, then, is.the finding of some coherent, inclusive,
manageable way of approaching the teaching of the.language arts that
will avoid either the sharp cleavages that occur when the Enplish
teacher moves from one area to another, or the diffused, intang:rle
and therefore unsatlsfylng atmosphere which pervades when we try to
16 them all together,-with no sense of an underlying structure. The
synoptic model offered here is jone attempt to solve the prcblem.

If we recognize that the English'classroom is first of all a place
where teacher and students meet in order that certain development in
lenguage use will occur in the students;'then we are prepared to acknowl-
edge' that the central core€ of such a class is the way man uses language,
all the ways man uses language. The first delimitation may Ye the way
human beings use the English language; second, the way we use it; and

third, the way you use it (we being class, and you being individual
dncluding D).

8
| There are four major skills of language use: listening and read-
E ing, speaking and writing.  The first two, listening and reading, can
\be grouped into a single process, called Impressive or Ingre551ve, be~-
\cause in both cases a human being takes into the brain through the
senses certain impulses which can be translated into meanings. The
seuond two, speaking and writing, can be grouped together into a pro-
cess called Expressive, because the direction of movement is from
meéning into noise and [inger manipulation. This distinction of the

: twb\processes does not imply that one is passive and the other active,
a notion which is manifest even in the grammatical categorization of

\
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verbs and which has mnde manv audiences sit back and say to an vrches-

tra, or a beek  Here | am, anuse me.

: When one l:stens ong wakes from the sound waves, differentiated

" in space-time accordiung re loudness and stridency. rhose combina-
tions of noises which the human ear 1s capable of receiving. Some of
the impulses affecrting the aural nervous systom are carried to the )
brain where they are 'read,’ which means they are turncd inio.meaning.
We can only speculate as to the manner in which the human‘orgaﬁism
accomplishes this task. but theorists suggest that there must be a
perceiving, a recogniziné; an associating, a categorizing, and an
evaluating, in order for understanding to take place, And these must
be done with intercenmections among brain cells which have at prior
times been excited by sound impressions in relation with other sensory
impulses such as sight, touch, taste, smell and the whole range of
proprioceptivities (the ability of the organism toilocate itself, and
sub-members of itselfi, in space and time}

Much the same happens wien the impulses are taken in through the
eyes or the fingers (in Braille, for example) and are turned into
meanings. The experiences which make the Ir. ressive or Ingressive
process possible at =ny point have brought about what we call learn-
EBE’ & very small stages.

Speaking and writing are the results of brain prcduction where
meanings are transformed, again by complicated nervous system proc-
esses which we cannot yet describe, into moto: behavior of the speech
organs: lungs, throat, mouth, nose and lips; or by the writing organs:
muscles, ligaments and bones of the hands and fingers. And it does
not matter that speech can be tooled into microphones, or writing into
type, both being extensions of the fuman motor system.

To azcomplish even rudimentary tasks in these skills, the human
being must acquire certain learnings. A baby's eardrums can be acti-
vated by sound, but it has to learn to hear and then to listen. A
baby's eyes can be stimulated by lights and shadows; it learns to
see. Long before schcol begins, or even before crawling begins, a
child has learned to ''read’ what its eyes and its ears, its skin and
its nostrils and its tongue have experienced together in a million
different combinations. It learpns te give meaning to mother’s smilc
or scowl, to a sibling's coo or snarl, and these are the beginnings
of the Impressive or Ingressive process. It learns to raise its arms
with purpose, to grasp and release, to move its hands in a directed
way toward something it wants. It learns to make sounds toward some
ernd, because accidental gurglings have become associated with sensory
results, so that a cry which may have been, at first, an involuntary -
expelling of air through a restricted larynx, becomes the means by
which the child expresses the idea in its brain that has occurred be-
cause the skin under the diaper feels wetness and the sting of acid.

2
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Eventually the child comes to discern more solid pattérnings between
hiis nervous system and the world. Doirng with tke fingers and the

.voice are the Expressive processes, already highly carplex and capable

of being understood by those outside the child's self, prov1d1ng they,
in turn, have learned to read the signals. :
. \\

Besides the two precesses and the four skills of language use, we
must consider the motives which originate with the user. - And again we
must acknowledge that those motives result from innumerable combina-
tions of externz} and internal experiences which :nclude not only what
has happened to a human being in its living, bit what its particular
nervous systom has done with the events it has lived. The motives for
language use czan be divided into four aspects. We can see them as
Stages ol development and as qualities in combination at any: iparticular
moment beyond the first stabe. These motives are called autlstlc,

communicative, analytic and esthetlc.

arguage use includes wkat Piaget has called Egoc%ntricity
language that “oes not have as its motive the desire
affect any one but the user. There is no desire to make a message,
transfer a fecling or a thought from one brain to another. There
is only the desire to make sound or to move fingers with a pencil in
them for the juy of such behavior. We "like to hear ourselves télk."
And a' baby delichts in gurgling and babbling. We "write love lefters
in the s'and.” A4nd a bauy scribbles. (Theére are some who would call
this kind of belavior "sick” at 2ll times when indulged in by an adult.
There are others who see it as one kind of self-amusement or release,
not necessarily indicative of serious illness, un}less it has become
uncontrolled.) -

If we are convinced that self-knowledge is a primary ingredient o{
growth, then for the teacher of the language arts the autistic motive |
presents an opportunity to involve students in a study of self-
awarenc-: 'What do your eyes see? What do- your ears hear? What
does jyour skin feel?” 1f we draw a circle on the blackboard with a
dot at its center and ask our students to focus their eyes on the dot
and tell us what their eyes see, they will usually report. things that
are inside the circle. They will see eraser marks, shadows. They
will no! report the 1é¢st of the blackboard, the teacher, the chalk
tray, the heads of ‘the students in front of them. When we call atten-

tion to "what else they sce,” we are making them actively aware of
their own perceptions If we ask them to keep their eyes fixed on the
dot while we walk toward the back of the room, and to raise their hands

when we pass out of their range of vision, we help them to realize
that the eyes see more than 18¢ degrees We can help tkem to under-
stand the nature of attention, of focus, and of periphery in that way.

It we suddenly refer to planes overhead during the reading of a
peem or to the sound of soreone walking in the hall when ‘they are

- 3
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TRe s 1% oimis feel et nmor o cuen dinbres oot outooboodeep knowl-
cdoe of rusaes) relationshio Tust the bengrpg oon the kess for onger,
G LNe strokine o, long cmd o sott nores for tenderness, deep. resonit ing
ones teor dooth oad igh tinkling ones for felicity Whatever sounds
hovee bocore c==oc1ated with particuler orotions for a single purpose

in a single radividue!  those sounds are also the symbols for expressin
those emotions

The same is true for using color and line Wild splashes can be
anger Yellow 1s soft Red 1s violent Blue is night and stillness
und cool Not for evervone. this assignment of symbols, any more than

we can universalilze nusical noilses, though now and then we can find a
commen system omong a group of students, all concditioned by similar ex-
periences in a connon socicety When we can discover such a system we
have made easier the later tusk of establishaing the existence of lan-
guage conventions which have to be learned Let 1t be made clear at
this point that mdny students, indeed most students, are already aware
of the conventions Many of them are already bound in by the rules
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tong, or «4 have not really touched any student deeply
diffwronces in behavior.

Writ.ng for autis=t:c purposes s ithe first offort to aifect the
developrent ol cducated poeriormances we do not . ordinarily aake use
of the autistic mortzve in encouraging sound production, zlthough some-
times, 1n Eindergarien, a teacher will permat a class to give vent to
feelings 11 shouts or random singing. Later, however, when we have
reached the stages of communication and esthetics, we w1ll examine
the asutistic as parti of the meaningful reading of a poem aloud, or
the saving of 4 specch or even the effort to convince in z conversa-
tion And we may suggest that there 1s fun in singing in the shower,
or talking to one 2 =211 just 1o heat sounds but the performance does
not usually 1ssue from the same conplex of syumbol svstems that autistic
writing docs

yoo o do Tisten for cutistic purposes, however. We can be pleased
with the mellow dronming of a voice, excited by the meaningless sounds
of a dictionary or telephone book when an accomplished actor is read-
ing 1t . where the words ore not comnunicative but the tones are.  And
we read {for autistic ;. poscs, ggain not concerned with deriving mean-

-ings, but merolw orecocaving the stimulations which touch associative

riomoryes armd ther strnctures anocutl brain cells.
THe teacher rakos use of aufdstic reeding by again inducing the

Student Lo oread anct ot i o ave ot nerionnl feolings and thoushte, W

say,  dust oroed oo e ot hoppens to o you whyle vou are reading.
The storie= -oboaeto i - e iy vurposs sust bhe sturies of impact, those
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Tine that chanees the meaning of w sentence is important, just
Al

boeciause it aperates sgoainst the writer's motive, namely, to be under-
stood. Punctuations =hich alter meanings nced to be noted for the
same rewason, and provineialisms shich are not understood by the

readoer of the communication must be eliminated.

Thus, the teacher operating in the communicative stage does have
the regpousibility of helping the student to see clearly the inade-
wuacies of the work. When one comes with a picce written for autistic
surposes, asking that it be read (and there are always students who
Jo want to be read) the answer ought to be, "1 will if you want me
ro, but have yvou written it so that I will understand it, or is it
yritten so that only yvou can ubderstand it? 1f you didn’t have me
'n mind os your audience when vou were writing it, you may zave to
wake chances.” 1 1
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. here are ¢ skills which besin to acguire importuance in this
stage, OCne & 5 to understand the logic of a smell cormunity
in order to comnunic within lhat communizty This is still not z
matter of lows yles, or fi=zed rules. It is a matter of local
agreemnents, ore begins to want 1o eéxchange theoughts and
feelings «with hevr ore is foreced to widen the circle of meaning
and to find wa; ' restricting the wild, self-neaningful utierances

= I
to those ~rs. As the circle widens

If{ you =ant o

live ocutside our neighberbood, —hen rou

Yoilere, @000 us.

that huove meaning oun
by people in Englund, then you +ill have ‘¢ eliminate, orv chahge,

words that are understundeble only 1in anerica.

Note that at all times, the underlying sirain is human behsvior
with language. It is what we wish to do with our words that deter—
mines how we will put them together.

When we turn to the Impressive or Ingressive processes in the
communicative motive, what is wanted is a deriving of meanings from
the listening and the reading. It is not enough now ta receive
stimuli to which we respond, or react for our own sakes' only. Now
we are concerned with receiving that which the speaker or writer
intends us to receive. The skills to be developed are skills of
interpretation and understanding and these require that the listener
or reader deepen the awareness of reacting by considering those
reactions in terms of the motives of the speaker or writer, as ed-
pressed in the particular choice of words and phases which compcse
the work.

9
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':Agaln the conventions are dete:mlned by the width of the commu—

_'nlcatlng circle How muPh,docs the student have in common with the
writer of a story? Qur teuchlng of ShaKespeare iS5 defeated, all too
- often, because we urovdecelved into thinking thot « mere iranslation
-of an obsolete term into 1its modoxn equlvulent will suffice Whu '
. eeds "to, be trianslated is the entire range of egXperiences. fronl which
,'ShakeSpearé derives ‘his meanings for t 2} words he uses. The reading
. of authors like Huwthornc, Mclville, Qn,even bo€¢ ., requires several

levels of preparation before it can b&”%ffect‘vely done

not ‘'only the languuge that needs to be learned, but i
the. traditions and the values and ‘the wiys of thini -
ferent from those of the classroom readers. The d ; ve Lo
be examined if there is to be real communicatiofN, oti. . . we are

forced into teaching on « non-meaning level, whére questions are dn-

Swered by o repetition of words in the text, where the words them-

" selwes have nnthxng to ngo ‘but hlgh gredes-in a4 marking book

/

There are communications whigch go'beyond the cbgnitiVe into the
emotionally evocative. Receiving emstions jntended. by the writer
is taught through examinations of erter .and reader purposes, which
agaln is seen as. humdn behavior with. language Children learn to
respond Lo toaes in &xxtlnp as well.as 1in speech., "tThe, ced read un-

cBer as well as hear “hut onl; when' they have leuerned thet sklll.

"When: your mother ShOULS»nI'\DU ‘teliing ‘ou to get lost; does she
relllv mean those words. or is she saving. 'vou.'ve made me angry!
"When one boy curses at znother, szying.a had word, does he mean the'
word 1tqelf° Or-i% 'he merely telling how he feelsﬁ" (And bad here '
is belng used within & convention, hecause at sOme time or other we -
ought to let our students.know that words. c ahnot be éBod or bad ex-
cept as using mukes thom so, ) . : /

When studonts hu\G dc<nptnd the pleagurc to be derived from the
autristic uses of languuge . and.have understood the communicative pur-"

_poses, they can he led to sec that languago serves a third motive, the:

aanalytic Wg - use 1ang sge to describé the.events in the wdorld of
which we are ﬁ part We usc language to Create categories by which
we examine and come to undezstdnd what we c¢an eXperience..and describe.
We use language to dovclop the abctrqctlons we are capdble of making

Derlenced by our nervous system into things beyond experiencing: -'The
awareness of this process and of somé of the ‘more- formal- methods of

:?ch1ev1ng our ends can result from our understandlng of the formal
disciplines of grammars regardless of whether Wwe work -tht¥ough tradi-
- tional Latin-base systems, or the newer -Systems of the various . :

linguistics;

That -there is oxder Lo the human use of lan“uage cannét be denied,
Just as it cannot be denleduthat the}e is order of some kind in the ~

o

human use of food. Tho paxt1cular order. may ‘be, for thP mos t part‘.é'

et

o

©

...bY e\tenqlonq of our descrlptlons and Categorléat10n5 from thlngs ex- .-
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Calrcsdd beetcdeveloped, in the contoxt of < gaven culturce The seme

MUSL  ba.-

i
tems to
Of et

become.

HLL(SHU.\.be the decpoer uaderstending of the'eqthor's st 1
! g

Huld of rhetoric zad c¢viticism  They wre not s priori” s,s-
Le obe,od 1n 9rdes to svold punlshment Kather, -these forms
yzing speech snd T1torsture ere id-be 1ntroduced on', when vy
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, As ‘one wishes to communicate with wider and wider audlences, one -
bas’ td restrict the use of language to the conventions which are more
brodély understood among, the users of the language in all parts of tﬁe

But as one widens the geographlcal areas in which the audlences

1d
fZe located, one also narrows the number of individuals who are pre~
/pared to understand. Though the languages of the mathematics have become

/

more - un1versal than any other languages used by man, they’ are also ca-

-
l

pahle_of ‘being understood, in the. highest reaches of their expre551on,
by'the.smalleSt number of 1nternat10nal users. On the level of dally .

“use, however, numbers are used almost universally. To do this they

" ‘have been made more restrictive than words, so that meanings are pre-
cise and<c1ear and contained within the systems invented by humans and
studied by .other humans who wish to receive and give communication
mathematléally because of the kinds of expre551ons made pos51b1eron1y by
those S}stems.

1

I

PsCcripts

This 18 also truc for some ubbrs of the langUage tongues and

There are-forms and st)les which serve speclilc purposes

The xelatxonshlp between Lhe motlve and the writer and the method of
his wr1t1ng can be taught The' reldtlonshlp between the nature of”~

the event to be dealt with in the writing and the kind of - writing at-
tempted can also be shown. And this procéss can be directed ‘toward
the notlon that the subJect matter being taught and the motive for the
teachlng both d1rect the methods by wh1ch the teachlng is 'to be done.

Why,vthen, does & poet write the way he does? What is accom-

!
i

plished-with such a subtle use of language that Cdnnot be. accompllshed
~in prose which is usually/easier: to understand? These are’ student
questions. i The first experiences with poetlcal forms for many stu-
dents were‘probably those jingled repetltlons of sound which they made
'»up as 11ttle children ldarning words - " If they have become name--
tconsc1ous,land if 1anguage games are part of theLr world, then Charlie-

S 11
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‘and for imitation. We say, "Read this-poem.. React to it. -Recall 7
" your reaction. What does it communicate to you? What - does it - :

.or when we classify an essay as familiar.'

-three, and we call it the esthetic motive, The reader or listener

~

- Parley, Joey-Moey, Amy-Lamie, are the inventions they use for amuse~

ment and also as ways of ‘remembering., They. learn that some words go
with other words, because’ of sound usually, although’ sometimes be-

- cause of a confluence of ideas. The poet uses this knowledge to ex-

press ideas and feelings which prose cannot express as well.

t /

Later, as 1anguage use develops with the increase of experiences
in life itseli, and the mind becomes aware of many kinds of relation-

"ships, of\distinctions and congruencies, language amusement is ex~-

tended tolinclude being told stories, and then being read to, and fi- -
nally”’ reading. Jn the same way, language has been devcloped as a
means of being directed hy those who, in the cu1ture, are authorized
to direct The child s parents "give" orders, instructions, warnings,
encouragements, suggestions. They also seek information, wanting to

know how the child feels, thinks, wants., Grec ly children come to
know the forms of statements. They learn ° in~uish more than
tone or the gesture which accompanies 'th  »unc .e words, are.
different or differently used for diffe;. _es. v

In the analytical stage then, it is time to introduce. the study
of forms.| 'There have been stories, and essays, and poems, and plays—
in the experiences of the student.  If they have been experienced'in
ways consonant with the motives of ‘their writing, they have-been com-

o municating the thoughts and: feelings which the writers ~desired commu-~
“nicated. 'Now we are concerned with’ ‘the ' formalities of styles and
"'forms. . It .is a province of the analytical stage to be proscriptive

to teach deductively, presenting such forms _and styles- for’ analysis-”

‘communicate to other people? What might we say "the author. wanted to

_ communicate” Was it successfyl? How was it done? "And it is with the’

last question that we must“deal in this stage,ofyanalysis. Obvi~-
ously, then, induction’ is still present as a means of bringing under-"'
standing of forms, but we go further into- deductions when we apply

~—the laws of sonnets. for example - to new sonnets, or when we single’

out_a-work—to~determine_whether it is an Aristotelian tragedy or not,

W
The'final stage and motive is the accumulation of thé first

P

has learned to read and to listen because there is- pleasure 1ﬁVBTUéd

~in-the awareness of’ self and of reacting One,has learned that -

there is a need to receive communication, to understand because one
has 'read and ‘listened analytically, and because one has learned to

/'»derive intended messages through a knowledge of words and structures.

One has learned that there are forms and styles ‘and ways of exam-
ining them and what is being said, but also what is .being done to
the self that goes beyond the meanings of words into the emo‘ions

“aroused by language-. And if we have succeeded, - one, reaches’ that fi-

nal stage of language use, wherein one enjoys the entire process, is

'

12 .
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© language experiences.
i e

capable of evaluating a work in terms of what we call its esthetic
achievement. This -is where the teacher and the students regard a work
'together sharing enjoyments and ideas, brlnglng multiple experiences
to jbear on the enrlchment of the listenlng and reading, /

In the same way, -the student has lealned to write for its own
séke, and to communicate ideas to others. to widen the circle of
audiefice to include not only those who understand.their own prec-
vincial jargon but also’those who are capable of worklng in “the more
formal world of Engllsh py separating themselves from their own
Jargons, Studen}s have learned that they can describe, and categor-
ize and conclude and eviluate in speech and in writing. And again,
i1f we have succeeded, they have developed an ability to enjoy perform-
ing in language and sharing performance with those who have learned

to appreciate. The work becomes, for th <her, one more poem, 0O
essay, ov short story to be u he sharing of the group.
4nd this .aring, as it contri. o b acquisition of new knowings,

"is our goal. It may even be considered the final justlflcation for

human beings behav1ng in 1anguage.

The structure, as presented here can be entered into at any

'stage of student development. With studehts who have already acqu1red

a'sophistiqated use of language, who are capable of writing clearly,
stylistically, one wonders whether they have ever been permitted to

‘eXperiente an autistic moment, when what they have written has had no

other motive "than expression. It may be that they will require less

experience of this kind to serve as a means of freeing them and hepo_

ing them to become aware of their own processes. > With those disad-
vantagedfchlldren whose language use has. be?n restricted to grunts,
groans, moans,,and occasionual narings, much more time has to be spent
helping: them to learn that tiey ..:e capable of :.acting, that their
reactions can be stimulated, and hat those reactions can come out of

The stages, we have said, o= cumulatlve. They are also 1nter—
mingled, so _that_some-analysis —akes place even as the chlld begins ~

) ==

to look at personal reactions ¢.d at autistic writings, because, from

the very beginning of experience; reading faces from the 'crib, the
child has. been noting similarities. and d1fferences and has been
maklng conclusions about meaningl :

{
" i
!

. | :
To'summarize in terms of teacher behavior: writinés done for

'autistié'punpOSes are ‘hot eve: L0 be read, ‘unless a- student requests

.~ And then they must not be icorrected or evaluated’ or responded
to in any way, unless such responses are dlrectly callgd for by the

'student. One must not say- ''I Jdon't understand it."” One can say
only, "T know you did no: wriie it, for me to understapnd, did you?"
And this must be said ir such a -ay that absolutelv no ‘criticism is
implied. No "points' can be ded ‘ted where a student has not been
trying for "points.' . 13 : ‘



Writings done for communicative purposes must be corrected only
in so fur as then Y1l to serve the purpose for whlch they were in-
tended  To corroct spelling wheén it dOCb not incerfere with commu-
nication 1% to chooge the emphasis from meaning to form. One says,

"I do not know what you mexn here:. can you change 1t to make it
clear?" oOr, "I think I know what you mean, but I don't think you're-
saying it so that there 1s no possible phance of misunderstanding."”

Wriéings done for fdrmal, analytical purposes are subject to all
kinds of correction and evaluation. Here we have said form is impor-
tant. Now we may call attention to errors in form. The errors either
restrict communication, or they inhibit appreciation, or they carry
‘with ‘them ‘the - 1mage of one who is less than well-educated in the opin~

" ions and accoxdlng to thé standards of the better educated language
community. Thus, if a student is motivated to care about the image
his work projects, the teacher is authorized to reJect failures and
to help improvement. C L

- © Implicit 1n this apprnach to the tesr .ng of the language arfs@
is the contract between teacher and students® Each expectation is
"eclearly understood and the teacher. responds within the terms of the
contract to performances made. under the terms of the contract It 1s

not permi§51b10 for a teacher to 901101t oplnlonb from the students
and then mark.opinions wrong. Ne:ther is it permlsQ1b1e for a teacher

to say; "I want yaWito write what i1ou feel, because that is what is’
important .' and then correct or rark down spelling and grammar. On ...
~the other hand, when we have inci'tded in iiw terms ol the-pontract1¥_
- such technlqucs as style“nhd.forx th' n there .are no limits to the
kinds of standards the teacher wi.  to :.apose other than .the abil-
ities of at lecast the bést of the -"uwf:nts to perform, to behave in .
language : ’ -
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