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A STRUCTURE FOR THE TEACHING OF THE LANGUAGE ARTS

English has been called the most difficult of subjects to teacL
because'of the wide range of its content. What is probably also true
is that any language teacher involved in the teaching of his or her own
language to other native users of that language will be confronted
with the same difficulty. This is inevitable because the "language"
is both the subject being taught and the medium in which the teaching
is done.

Grammar, composition, speech, literature, reading, dramatics,
journalism, library, semantics and communication are all included
within the province of the English teacher, with occasional excur-
sions permitted to a reading specialist, a. journalism class, a speech
-correction person, or a speech-drama department which also produces
.the'school plays. English.classrooms are the places where, if it is
:dhne at all on the secondary level,,dtscusSions of philosophy, psychol-
ogy, the humanities; hobbies and vocations and social behaviof are all
part of the content..

The problem, then, is,the finding of some coherent, inc3usive,
manageable way of approaching the teaching of the,language arts that
will avoid either the sharp cleavages that occur when the English
teacher moves from one area to another, or the diffused, intangle
and therefore unsatisfying atmosphere which pervades when we try to
16 them all together,-with no sense of an underlying structure. The
synoptic model offered here is/one attempt to solve the prcblem.

If we recognize that the English classroom is first of all a plac
where teacher and students meet in order that certain development in
language use will occur in the students; then we are prepared to acknowl-
edge.that the central core' of such a class is the way man uses language,
all the ways man uses language. The first delimitation may be the way
human being9 use the English language; sezond, the way we use it; and
third, the way you use it (we being class, and you being individual,
including I).

There are four major skills of language use: listening and read-
speaking and writing. , The first two, listening and reading, can

\be grouped into a single process, called Impressive or Ingressive,, be-
'cause in both cases a human being takes into the brain through the
Senses certain impulses which can.be translated into meanings. The
second two, speaking and writing, can be grouped together into a pro-
cess called Expressive, because the direction of movement is from
meaning into.noise and finger manipul'ation. This distinction of the
twoprocesses does not imply that one is passive and the other active,
a notion which is manifest even in the grammatical categorization'of



verbs and which has made many audiences sit back and say to an orches-

tra, or a boc,k Here i a11, anuse me.

When one 11.stens one -;akes from the sound waves, diIferentiated
in space-time according to loudness and stridenc:,, chose combina-
tions of noises which th hu;:ain ear is capable of receiving. Some of

the.impulses affecring the aural nervous system are carried to the
brain where they are "road," which means they are turneci into.rleaning.
We can only speculate as to. ,the manner in which the human-organism
accomplishes this task;, but theorists suggest that there must be'a

perceiving, a recognizing an associating, a categorizing, and an
evaluating, in order for understanding to take place. And these must
be done with interconnections among brain cells which have at prior
times been excited by sound impressions in relation with other sensory
impulses such as sight, touch, taste, smell and the whole range of
proprioceptivities (the ability of the oreanism to jocate itself, and
sub-members of itself, in space and time)

Much the same happens when the impulses are taken in through t e
eyes or the fingers (in Braille, for example) and are turned into--

meanings. The ,experiences which make the Im:iressive or Ingressive
process possible at any point have brought about what we call learn-

ing, ill? very small stages.

Speaking and writing are the results of-brain prcduction where
meanings are transformed, again by complicated nervous system proc-
esses which we cannot yet deScribe, into motot behavior of the speech

organs: lungs,'throat, mouth, nose and lips; or by the writing,organs:
muscles, ligaments and bones of the hands and fingers. And it does

not matter that s Peech can be tooled into microphones, or writing into
tYpe, both being extensions of the human motor system:

To at.complish even rudimentary tasks in these skills, the human

being must accluire certain learnings. A baby's eardrums can be acti-
vated by sound, but it has to learn to hear and then to listen. A

baby's eyes can be stimulated by lights and shadows; it learns to
see. Long before school begins, or even before crawling begins, a
child has learned to "read" what its eyes and its ears, its skin and
its nostrils and its tongue have experienced together in a million
different combinations. It learns to give meaning to mother's Smilo
or scowl, to a sibling's coo or snarl,.and these are the beginnings
of the Impressive or Ingressive process. It learns to raise its arms
with purpose, to grasp and release, to move its 'hands in a directed

way toward something it .wants. It learns to make sounds toward some
end, because accidental gurglings have become associaied with sensory
results, so that a cry which may have been, at first, an involuntary
expelling of air through a restricted larynx, becomes the means by
which the child expresses the idea in its brain that has occurred be-
cause the skin under the diaper feels wetness and the sting of acid.
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Eventually the child comes to :_liscern more solid patternings between
his nervous system and the world. Doing with the fingers and the
voice are the Expressive proceSses, already Highly complex and capable
of being understood by those outside the child's self, Providing they,
in turn, have learned to read the signals.

Besides the two processes and the four skills of language use, we
must consider the motives which originate with the user. And again we
must acknowledge that those motives result from innumerable combina-
tions of external and internal experiences which include not only what

. has happened to a human being in its living, btt what its particular
nervous system has done with the events it hhs lived. The Motives for
language use can be divided into four aspects. We can see them as
stages of development and as qualities in combination:at any\particular
moment beyond the first stage,_ These'motives are called autistic,

. communicative, analytic and esthetic.

Autistic language use includes what Piaget has called Egocentricity
that is, a ube oI language that r'oes not have as its motive the desire
to affect any one but the user. There is no desire to make a message,
to tflinsfer a feeling or a thought from one brain to another. there
is only the desire t,) r:.ake sound or to move Tingers with a pencil in
them for the joy of such behavior. We "like to hear ourselves talk."
And a.baby deliE;hts in gurgling and,babbling. We "write love letters
in the s'and." And a ba;:y scribbles. (There are some who would call
this kind of beavior "sick" .at'all times when indulged 'in by an adult.
There are others who see it as one kind of self-amusement or release,---
not necessarily indicative of ,se-rious illness, u4ess it has become
uncontrolled.)

If ce are convinced that self-knowledge is a primary ingredient of
growth, then for the teacher of the language arts the autistic motive,
presents an opportunity to involve students in a study of self-
awareneA "What do your eyes see? What doyour ears hear? What
does Nour skin feel? lf we draw a circle on the blackboard with:a
dot at its center anci ask our students to focus their eyes' on the dot
and tell us what their eyes see, they will usually report.things: that
are inside the circle. They will see eraser marks, shadows. They
will not report the st of the blackboard, the teacher, the chalk
tray, the head's of. Ihe students in front of them. When we call atten-
tiOn to "what else they see," we are making them actively aware of
their own:perceptions If we ask them to keep their eyes fixed on the
dot while .we walk toward the back of the room, and to raise their hands
when: vie pass out of their range of vision, we help them to'realize
that the eyes see more than 18C degrees We can help tLem to under-
stand the nature of attention, of focus, and of.periphery in that way.

If we suddenly refer to planes overhead during the reading of a
poem or to the sound of sor,eobe walking in the hall when'they are

:3
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preoccupied with listening to our lecture, we help them to realize
that they hear much more than thy think they du All the senses
need to he sharpened in !bls
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al'.kays be t-ible to predict the reactior, and we mav aot even assume
that a rc-actioi. as 'u be iontn,2oming II= every child at all times.
We may, ho'vever, eertain common (!periences among a particu-
lar group of children in a particular class, in a particular section
of a state, in a particular nation, at a particular time. If we

present to such a class a photograph of a mother and child in :.,:ome
relationship, we may expect a number of reactions from our students.
If the scene is one of tenderness, we expect it to evoke a reaction
of recognition first. tiler perhaps identification, and even, in
some, envy. What we '.kish to at this stage, is to evoke any reac-
tion, and to help the student become aware of reacting and through
that, of an interacting self, We say, therefore, "Look at this photo-
graph. What does it make you feel? Don t try to tell me, just. think

about what you are feeling .A.S you look at it."

For at this point, since we are in the autistic phase, we do not
expect, nor even want the student to report. The leap between feeling
and thinking vague sensations and thoughts, and Formulating them into
words that will communic;ite those feelings and thoughts is a tremen-
dous obe. Fraught .,,ath difficulty, The conce,rn of the student over,
"What. sav ;hat ! cypt and mark me c-itt on,"
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What develops v..ith maturity is that ability of the human being to

control u-xareness of these emotions. The development of such sophis-
tication proceeds along aith the ,i.owin,r facility of the student to in-

corpor.te autistic feelings in to the later phases of com-unication,
analysis and esthetics.
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" -,t%71 a dLep knowl-

edge ot ionshi ) lu,1 the o,nging on Ihe for anger.

th 1(11g ,111 for tenderness, deep, resonating

deJth ))ad hIgn tinkling ones for feliell\ Whatever sounds
particular e:.otions for a single purpose

in a single indivIdu.11 tho,.;e sounds are ;Aso the s,pibols for expressin

those emotions

lhe same is true for using color and line Wild splashes can be

anger sCellow is soft Red is violent Blue is night and stillness

and cool Not for everyone this assignment of symbols, any more than
we can universalize musical noises, though now and then we can find a
common system z,mong a group of students, all conditioned by similar ex-
periences in a common societ When we can discover such a system we
have made easier the later task of establishing the existence of lan-
guage conventions .which have to be learned. Let it be made clear at
this point that mtiv students, indeed most students, are already aware
of the convenLions Mari, of them are already bound in by the rules
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which ha.e governed their use of.language for the first six to ten
yars of tneir sCnooiing For them the nee-i is to break loose
the convtntichs. to become a.\are that the r:ind does not have to react
gra-7aticall, we sa, to those -just '(,(rite wh,tever comes

into your bra:n ou ar, finished, then read it over if you
wan: or burn it becau:-:e \oa do:t't an-2,:ri0 to see it bo 7.istake

or you fla\ not wan: to loo's a: it \oursel: 01

it can be thrown a:..ay ::ecauso all we .(ant you to (a:,:perience is :he

feeling of getting ft cut

Those v,Tio lear such stimulation ma\ be skirting the edges
of psvchoanalysis are probably right, and there is danger here But

there is danger also in the unionscious statements a teacher makes
in front of a cl.,ss For th,t reason. the stimuli v,hich the teacher
uses must h% s(:recnaa (aretull, so that the\ are at the same time

meaningful dar.:=eilc-s This is not easy, simpl because it aims
l ent. r 7,b1 h nou :go use orocods 111,2 Ions. ;,nd their

tea( her :s

s 7 b... a :1S,:!S 2g,, ins: being hurt by ps.,cho-

st r. : .n I a(Ting I ',FL; i Ca
: 1 V.: t:n1' :1,' 7 ,0 01,:':11b::: 'Jut 1:,n.,--

rance for generations, or have not really touched any student deeply
enough to ma.1-_ any differences in behuvior.

Writ:ng a:Jtistic purooses Is thg, first effort tO affect the
development of educated pertormnces We do not. ordtharil -.!ake use

of the autistie !,:ot:ve in encouraging sound production, although some-
times, in kirrlergart:Th a teacher will permit a class to give vent to
feelings ir. shouts or random singing. Later, however, when we have
reached the stages of communication and esthetics, we will examine
the autistic as part of the meaningful reading of a poem aloud, or
the saying oi u speech or even the effort to convince in 2 conversa-
tion And we ma\ suggest that there is fun in singing in the shower,
or talking to one's sodt Just to hear sounds but the performance does
not usually issue from the same complex of s\mbol systems that autistic
writing dues

We du Itsten for Jut ist lc purposes, however. We can be pleased
with the mellow droning of a voice, excited bv the meaningless sounds
of a dictionary or telephone book when an accomplished actor is read-
ing it .

where the words ,Dre not communicative but the tones are. And
we read for ilif 151 ic posos, again not concerned with deriving mean-
-ings, but mel-ly receiving 1110 sttmul-nions which touch associative
r:emories and olher st:a:::res in oul brain cells.

toacher rak-s( 1;se regding liv again inducing the
tc,dent re.ai 0 0 . h(.;s and thoua,ht ,

-lust , n,:ppens to you %dr;le You are reading."

The storte- el ce: H. 7 pr, rp, us 1 s I ori c i OIl sic t , those
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mit!!cs.

Tney mig-ht dis-
ih the discussion we

see: to share because

eperiences, we
v.ith ra

are

I: ask lhem to record their reactions with
h r because .ce _o e:,:amine then, or grade

it is ish them, again, to se,_ themselves reacting,

ho:n li.e if you

t the seo,ahd aspect of 11-Iguage motives the con-

s shift hf emphasis. NO.A, hur.--an beings are

transfer ,1 hg or a thought from ones body

some "; ois,e s hpJ hraih. This interchange re-

t. jium, u!tcerst .ma hy 't,oth parties, con-

But the svm1:ols, ahd order need not be of

;:;, uhd, e our s i t he

t1.-_._-

005
-.Isspe

ec.or are not import-

ilnless they ihterfere with :he ,',DT,m1thication itself. A misspel-

ltn, that chanes the meaning of a sentence is important, just
because it operates agaihst the %,:riter's motive, namely, to be under-

stood. Punctuations oh I ch alter meanings need to be noted for the

same reason, and proyi.ncialisms ,Ahich are not understood by the

reader pf the communication must be eliminated.

Thus, the teacher operating in the communicative stage does have .
the respo:Isibility Ol helping the student to see clearly the inade-

luacies of the 'Aork. When one comes with a piece written for autistic
purposes, asking that it be read (and there are always students who

lo want to be read) the anser ought to be, "I will if you want me

to, but have you written it so that I will understand it, or is it

;ritten so that only you can unrierstand it? If you didn't have me

In mind as your audience when you were writing it, you may have to

make changes."
i
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Even :he classr.2

herence ,o cnano.ur a. hsage. The restro.---s
are imposd by the lah.--uae con\entions tne particular 7:on:ent,

and by the student's hndrstand;n situation ;here certain

'.vords, pez=issible on 1:1-,e street c are likely to be disturbinL:

in the class. :,:nst young nec,le lern :,uickly and outside of

sc'nool shch ffen.:t -erf=,re

There are other skills which begin to acquire importance in this

stage. One almost needs to understand the locic of a small community
in order to comr,unicate within that cor:Lmunity. This is still not a

matter of lnws, or styles, or rules. It is a matter of local
agreements, because as one begins to want to exchange thoughts and

feelings with others, one is forced to w:Lc4.ell th, circle of meaning-
and to find vsays of restricTinp- the wild, self-meaninful utterances
to those noises which have moaning for others. As the circle v,idens

the conventions become more restrictive.

We say, therefore. "If you ..aht to be hnderstood by peonle who
cn,:r neighborhood, :hen you i I have to eii:ninate vords

that have :.e.dning only here, Lic)..-.g us. If you 'Aant to be understood

by people in En,glanci, then you ni 11 have to elir;:inate, or change,

words that are uiricrstandahle only in A::terica.

Note that at all times, the underlying strain is huimin benvior
with language. It is what we v.ish to do with our words that deter-
mines how we will put them together.

When we turn to the Impressive or Ingressive processes in the
communicative motive, what is wanted is a deriving of meanings from

the listening and the reading. It is not enough now tp receive
stimuli to which we respond, or react for our own sakes: only. Now

we are concerned with receiving that which the speaker or writer

intends us to receive. The skills to be developed are skills of
interpretation and understanding and these require that the listener

or reader deepen the awareness of reacting by considering those
reactions in terms of the motives of the speaker or writer, as ex-
pressed in the particular choice of words and phases which compose

the work.
9
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Figain, the conventions are.detormined hs the width of the commu-
"nicating.circ7,e How much,dOcs the student have in.common.with the
writer of a storN? Qui- teaching of,Sh,dcespeare iS defeated, all too

often, because we are deceivd into thinking-that d Mere translation
..of an obsolete term Into its, modern equiyleht will suffice Whc:t

I

rneeds tR be tanslated is the entire range of experiences. irorit which
'Shakespeare derives/his meanings for tl)q words he uses. The reading
.of.authers

I

like Hawthorne, Melville, 0even Poe, requires several
levels'. of Preparation before it can b076ffeet;iNely don('
not'only the language that needs to be learned, hut I

.the-traditiOns and the values and-the ways of thirC _

(2ferent from those Of the classroomreaders, The d v LO

be ,examined if there is to be real communicaAion, uti, wc are

forced into teachdng on a non-meaning level, where questions are an-
Swered:hy d rePetition of words in the text, where the wardS them-.
sel./ps ha.:e nothing to give but high grLi.des-in ,a ImIrking 1-..)oOk

/

There are communitations whtch go'beyond the eognitiVe into.the
emotionally evocative. Receiving emetions intended by the writer:
iS taught through examinations of writer and reade,r purposes, which

- again is seen as,human behavior with.ianguage.- Children'learn to
respond tO tones in %V:iirig as yce1.1.,,is'in speech, .1hoi can read an-
ger as woll 'as h(.1. iv. hut ont'y when'they have lerned that skill.
Nhen-our mother shouts.1 ,-)tt telling S-ou to get lost; does she
really mean those words. or is She saying, 'You:ve made me angry:.'?7
Nhen One boy curses at another, saying a lla.d word, does he mean the/
Word.it.self? Orhe merely telling how"he feels?7 (And bad here
is being.used Within a convention, because:at some time or other we
ought to let our students.know that words,:c'arillot. be od or bad ex-
cept as using makeS'them s,) , /

When students have:accepted the 'pleasure to be,derdyed. from the
autistic uses Rf language:.and,have Unde.rstood the eommunicative pur-
poses, they can be lecy.e.see that language serves a third motive, the-

'1 ,anal4tic We nse language to describe theevents in the wOrld of
i_.

_
which we are a part We us6. language te Create Categories by which

. we examine and come to nnderstand what'ye Can experience_and describe.
We use language to develop the abstraCtions' we are capable.lof malcing;
byektensions of our,descriptions and categorizatiens from things ex--
nerienced by our nervous system into tliings beyond experiencingThe
awareness Of this Process and, of SOme .of,the'more-formal.methods Of
chieving our ends can resUlt :from our undOrstanding 6i the formal

disciplines of grammars;:regardlessof whether, we Work -through tradi-
tional Latin-base systems, Or the newer -systems'of the various .

linguistics.

That-there is order te.the hdtiran use of lanbiage cannOt be denied,
just-as it cannot be denied,that the e is order of some kind in the
human use of food, The particular ()trier. may be, ler the most parC a

,
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.Icipme ?r cul u re I iztion but. to the ext ent th,_t cin
de v r, I. rt n pp-, nt ,ge er I z t ions 0 inguist. lc

nmt c vc r: t to. p.-.sy, on 10 our ..-,tudc n; , when

t:.4.comcs !J.:et fl ,.! r fl-1.01nes neec-..ss.r o n1 whc Iic ) ped
/them t.0 t ;, ed I or 1: knoWleugt. 10 tflS 1St upon :7,t,.:rid,rdS
b.c C 1,. Pt no,-: ,rs IF 0 UIp l 0, , Lit:010,g which n

flCL'L Coll% 1 Iwt2 1\..) SkPpor I ut h CIS I St ( 1lck2 , ';..!101) I h( pen-
o.1 s `,t ern :.)1 testing :nd'' rk ng dell be r te 1 y ut Ilzing reor C mo

tivc mot(' stluciOle is h,sed upon the.motivos which 11:-..v,=.

lic-en---oc eel op,cl, in t he con t -(t. of gi yen curl turc The sr...me

.rotst r het or 1-sm Th t>", .i.tre not '''a priori" s s-

tems t 1,e 'ohe vcd in 21 del t o .:voitl punishment Ritther , -these :forms.

of ngi c. ch n.d lit c rturc .1.6..-be int rOctueed 01 ,

bec:omc cit cessi,...-,./.f,,Dr the , (teener ulde st....ncling f the i,uthor ' s st c.

nd og thou . And thc: nef d I Lself must bOcome ..os much 1);rt of

dent 's ss ,±s it .ts of the te-cher s

/

, AsrOne.Wishes to communicate with wider and wider audiences, one
:has to restrict the use of language to the conventions which are more .

broa/ dly understood amongthe users of the language in all parts of*Ole

w 1.d. But as one widens the geOgraphical areas in which the audiences
re located, one 'also narrow's the humber'of individuals who are pre-,

!pared tO understand. Though the languages of the mathematics have becom
/morebni'versal than any other languages used by man, they'are alsoca-
/ pable .of 'being understood, in the- higheSt reaches of their expression,

by 'the. smallest number of international users._ On the'level of daily ,

hoWever; numbers are used almost universally. TO do this they .

haye been .made more restrictive than words, so that meanings are 'pre- .

cise an&clear and contained within the systems invented' by humans and
studied by''other humans who wish to receive and give communication
mathematièall.y because of the kinds of expressions made possible-only by
those s'yStems.

This is also true for some users of the language-tongues and .

o'scrikts There are,forms.and.sts which serve specific purpo-ses
The relailonship between the motiv and .the,writer and the method of

his writing can be- taught, The relationship between the-nature of' .

the even(to be dealt with in the writing and the kind of.writing at-
tempted. can also be Shown. And this proCess can be directed toward

. the notion that the subject matter being taught and the motive for'.the
teaChing-both direct the :Methods by which the teaching is.to be done.

Why) ;,..t.hen, does a. poet write the way he does? What is accom-

0,4shedwith such 'a subtle use of language that cannot be. aCcomplished
in prosewhich .is' usually easier-to understand? These are'student

questions, The first ex eriences with poetical fOrms for many stu-
:dents wereprobably thosfr jingled repetitions of, sound whiCh they' made

as little children 1 arning words; ,If they have'becothe name-:
.6onscious,And if language games are part of their world,, then Charlie-
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-Parley, aoey-Moey, Amr-Lamie, are the inventions they us&for amuse-

ment and alsO as ways of-temembering. They.learnthat some words "go"

with other words, becauseof sound usually, althoUgh'sometimes be-

'cause of a confluence of ideas. The poet uses this knowledge to ex7
press .ideas and feelings which prose cannot express as well.

Later, as Language use develops with the increase of experiences
in life itself, and the mind becomes aware of,mank kinds of relation-

'ships, of\distinctions and congruencies, language amusement is ex-
tended-toinclude being told Stories, and. then being read to, and fi-

nally'teading. In the same way, language has been developed as a

means of,'being directed v those who, in the culture, are authorized

td direct. The child's parents "give" orders, instructions, warnings,

encouragements, suggestions. They also seek infOrmation, wanting to

know how the child.feels, thinks, wants. Grr: ly children come to

know the forms of statements. They learn n,iish more than

tone or the gesture which accompanies-th 'Dun( e words are

different, or differently used for diffel. _es.

In the analytical stage then, it is time to introduce.the study
of forms.! 'There have been stories, and essays, and poems', and plays
in the.eXperienceS of the student.- If they have been expeiienced-in

ways consonant with the motives of their writing, they have'been com-

. municating the thoughts and'feelings which the:writers.desired commu-
--nicated. 'Nowye are concerned with-the. "formalities" of styles an6_

-fOrms., It-is a province of the analytical stage to be proscriptiVe,

to teaCh deductively, presenting such forms_and styles fot-anarysis .

and for imitation. We say, "Read this'pOem.- React to it. Recall,

.your reaction,. What does it communicate to you? Whatdoes. it

Communicate to'other people? What might we say the author. wanted to

.communicate" Was it successful? How was it done? "And itis with the'

last question that ye must_deal in this stageof analysis. Obvi-

ously, then induction' is still present as a Means of bringing under-

standing of forms, but We go further into deductions when we anply.

laws of sonnets.for example-to new sonnets,'or when we single.'

out-a-Wark-to-determine_whether itiS an Arisiotelian'tragedy or not,
-or when we classify an essay as "familiar."

/Thefinal stage apd motiVe is the accumulation of the first
three, and we call it ithe esthetc motive. The reader or listener__

has learned tO read and_to listebecanse_there.is-pleasur-fnvolved
in-the awareness of-self and of reacting. One/has learned that

there-is a need to teceive'communication, to uhderstand because one
hasread and .listened analytically, and becauSe one has learned to
derive intended messages through a. knowledge .of Words and structures.

One.has learned that there are forms and styles and ways of'exam-
ining them-And what is being said, but also-what is.being done to

the self that goes beyond the meanings of words into the emotions
aroused by language. And, if we haVe succeeded, one4reaches.that fi-
nal stage of language use, wherein one en.loys the enftre process, is
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Capable of evaluating a work in terms of what we call its esthetic
achievement. Thisis where the teacher and the students regard a work
together, sharing enjoyments and ideas, bringing multiple experiences
to,bear on the enrichment of the listening and reading.

In the same way, -the student has learned to write for its own
sake, and'to communicate ideas to others. to widen the circle of
audience Ao include not only those who understand,their own pre- .

vincial jargon but aIso'those who are.capable of working, in-the more
formal world of English)oy separating themselves from their own
jargons. Student's have learned that they can describe, and categor-
ize and cOnclude and ev,./.1uate in Speech and in writing. And again,

if we have sucCeeded, they, have developed an ability.to enjoy perform-
ing in language and sharing performance with those who have learned .

to appreciate. The work becomes, fr,r I Aier, one more poem, o
essay, or short story to be a he sharing of the group.
And this aring, as it contri 0 Li, acquisition of new knowimgs,
is our goal. 'It May even be considered the final justification for
human beings,behaving in language.,

The structure, as preented here, can be entered intoat any
stage of student development. With students who have already acquired
a sophisticated use of language, who are capable of writing olearly,
stylistically, one wonders-whether they have ever been permitted to
'experienbe an autistic moment, when what they have written hasliad no

, Other motive-than expression, it.may be that they will requirejess
experience of this kind to.serve as a means of freeing them and help,-
ing them to become aware of their on processes, With those disad-
vantaged/children whose language use has,been reStricted to grunts,
groanS, moans,.and occasimull riLlingst much more time has TO he $pent
helpingtheMto learn that tile. re capable of :acting, that their
reactions can be stimulated,ar0 'nal those reac_tions cam come out of
language expeTiences.

The stages, we have'said, cumulative. They are also inter-
mingled, so_that_some_analysis 7,11ce8-45-1aC-e-even as the child begrns

---f6-7look at personal reactions LA at autistic writings, hecause, from
the very beginning of experience; reading faces from the/Crib, the ,

child has, been noting similarities.and differences and has been
making conclusions about meaningi.

To summarize in terms of teacher behavior: 'writin s done for
\

'autiTtit TurpoSes are-not eve. Lo be read,unless a student requests
it..',And then, theY'-,must not beicorrected or evaluated/ or responded
to in any wai, unless such reSponses are directly.cal4d for.bli the
Student. One must not say "I don't understand it."1-One can say
only, "/ knoW you'did no: wri:e iffor me to unders:land, did you?"
And this must be said ir a ay fhat absolutely nO'criticism_is
implied,. No "points", cam be ded Aed where a student has not been
trying,for "points."
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Writings clon c. for communicative purposes must beLorrected only
in so far as the. L.1.1 to serve-the purpose for which. they were .in-

trnded. lo .7orrct spelling When it does not interfere with commu-
nication is to ch;Ange the emph4sis from meaning to form, One,says,

"I do hot know what ou mean here: can you change it to make. it

clear?" Or, "I think I know what you mean, but I don't think you're
saying it so that there is no possible chance of.misunder'standing."

Writings done for formal, ahalytical purposes are subject to all
.kinds of correction and evaluation. Here we have said form is impor

tant. Now We may call attention to.errors in form. The errors either
.restrict communication, or they inhibit appreciation, or they carry
With.them,theimage of one who is less than well-educated; in the opin-
ions and accordind'to the standards of the better educated language
coMmtinity. Thus, if a student is motivated to care:about the image
his work 'projects, the teacher is authorized to reject failures and
to help improvement.

Implicit in this approach to the teat .ag of the language arts.;
is the contract between teacher and students Each expectation is
clearly understood and the teacher.responds within.the terms:of the
contract to perfoymances made.under the terms.tif the contraet, It is
not permissible for a teacher to -soli.cit opinions from,the students
and then mark,opinions wrongNeither is it permisSible for a teacher
to sayi "f want ycl..0'to write. what .(:)u feel, because that is What is
iMportant.," and then correct or IT.Irk down spelling and grammar.; On
the Other hand, when we have incl'tde in tH2 terms A the contract
such techniques as style' akid Von th n there re no limita'to the
kinds of standards the teacher wi to :,Anose other thari,the abil-

,

ities of at least the beSt'of the H ?nt.:7 to perform, to behave in .
language:.
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