
  

  

  

DOCOHBIT BBSOHE
 

ID 137 780	 CS 203 251
 

ItfTHOB v Chaplin, Hiria» T.
 
TITLE Using Language to Organize Acadeiic'Experiences.
 
FOB DATE 76 ' .
 
OTE	 11p.; Paper presented at the Annual Heeting of the
 

National Council of Teachers of English (66th,

Chicago, tfbvember 25-27, 1976}
 

EDBS PBICSA «!F-f0.83 BC-fl.67 Plus Postage,

DESCEIPTOBS *Cognitive Processes; Educational Theories; »Bnglish


Instruction; Higher Education; ^Language Development;

Language Skills; *Study Skills; Teaching


Techniques
 
" * 	 P
 

ABSTB1CT ,
 
The specific goal of language instroction At any


level is to develop students' communicative abilities by increasing

their awareness of necessary linguistic tools. The degree to which 

instri*tors in 	the English classroom are successful in attaining this 

specific goal is dependent on the ability.of students, to organize

their experiences. College students, although generally'capable of 

using all the language skills/, represent many developmental levels. 

Instruction can assist them in developing these, basic competencies to 

a> productive level. In the classroom, several \echniques can . 

facilitate this process: students can be allowed time for the \ 

organization of thoughts before .they read a selection or write a 

composition, discussion can be followed by a brief period of' silent 

thought* and lectures can be paraphrased or annotated in the 

students* own language. Students in developmental language courses 

can benefit. Especially from an emphasis on the encouragement of 

higher-level cpgnitive operations. (KS)
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Using Language to Organize Academic Experiences
 

Ono of the primary ffoale of education is to produce individuals who are 


capable of handling the affairs of the world and can lead satisfying and pro- 


duotive personal lives. The specific goal of language instruction at any level 


is to develop the students' communicative abilities by increasing their a

 «*
 

mess of the neceaaary linguistic tools which are needed for free movement ia
 
" * ' "
 

environment in which they are maturing. The degree to which instructors in t 


English classroom are successful ia attaining this specific goal "is dependent
 
I
 

in great measure on the ability of the students to organize -their experiences,
 

^N ' ' ' ' '/
first for themselves, and then for others. In this context, language plays a ' ' 


service role, for it is a means to an end and not aa end in and of itself. It
 
\
 

serves to organize thought that emanates from experiences* Organized thought in
 
i -* . 


turn is the basis for equitable solutions to practical i»roble"ms. Therefore, the 


core of all theoretics^. considerations and instructional practices, particularly 


in the English classroom, is language development at its most basic and prag­


matic level. , £ ...
 

Language operatioaa are expressive and receptive. The former inelu&a 


speaking and writing - the latter, liatening and reading. While we have attempted 


to separate theme operatioaa for expediency ia inatruetioa, it ia virtually im- -


poasible to develop one without a comparable development in the other. The v^-


teaeher who considers himself or herself a reajiing teacher or- a writing teacher 


and expects to teach thes* skill^t-exclusively attempta to perform aa impoaaible
 
/ t  , _____ * . ' . 


task or one with dlaaatroua results. For reading and writing, listening and 


peaking are cognitive and linguistic operatioaa innately interrelated and inter­


changeable in communication. 


College student* are capable of using all of the language skilla, though
 
.,..__1___LJ ' "'. '. \
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the/ repf-eftest a kaleidoscope of developmental levels. In order to help thda ex­

perience aucceaa in all acadeaac work, they Bust be provided with language ax­
1 ' 

pariancaa which allow thea to b* "spectators and participants" to all of their 
* "* » / ' r
 

experience* and reconcile the taa role* in toaaunication. Hence, our instrue­
j. * i ,'-* ' '*
 

tional procedure* should focus oa receptive and expressive language developaant 


regardieaa of our specific area* of expertise.
 
I ! , ' f
 

.It aaat b* reaeabered that atudejita have done a great deal of language 


living before they enter college aad ,-ihey continue to "live" outside the real*
 
v ' - ' ' *
 

of acadeae. thaa, they do not c.oa*'aa yeeae&i to be filled for they are already 


filled to tha bria with language e*periencea reaeabling a liquid so potent that 


it can be poured out \ittle by little and aixed with other ingredients to aake* 


ja delectable and exciting drink f^r all who have the pleaaure of \ taating it. 


This ia a crude analogy, perhapa, but it- sakaa the point that atadeata already 


have the "atuff" which aakea possible the univeree of diacourae. Inatraction '
 

aerely assists then in developing these caapeteneiea to a produajtiv* leveli- Ao­
' > _ , I ^~" 

cording to Jaaea Moffett, the school ia responsible for helping 4tudanta "render 

eapariecce into worda.** ^ 

Since language coapetence ia developed in the aaaa way that language 
. ' ' ' . . . A " ," -"' '"* 

-. ' I \* >» ' : ,-.
facility ia acquired, talk ahould.be the beginning of all language 4xp*ri«aoea. 

Before atudents are asked to write a coopoaitioa or read a aeleotllpa, UJB* should 
. * . . . ; 'i .- ; ' " 1 "'' ' 

be allowed for an organisation of thoughta. Whether tha stiaulua ia pfovidad by;. . ' -.- - ' .- : ' " ! ; .. , ,;
 
the Inatruetor or the-atttdeatay the Stiaulua material should be diaeuaaed in a
 

large or aoall group. Thia alJLoW atudeata to ponder over what thoy already
 
- ; i / '"\ ' "-' ' » "~. " ' * ' 


know about the subject, hear whatv othera know about it and abatract from thia
 

knowledge a sound baae for the aaaioilaVlon. of ideas*
 

A topic for disouaaiW can ba introdnced^ After-a "talk* aaabion, stu,-


dents jcaa-be asked to think silently for a brief time^ This short silent period
 
i V - ' '* !! .. -C . . » . ' - \ .
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provides an opportunity for paraoaal.introspection on what haa been diacViaaed* 
.' ' > ' t 

Then they can be aakad to write. Host atudanta will writ* about tha topic Juat 

olacuaaed, but othera say aove into areaa of thought far reeioved froa tha ift­
/ ' « ' '-.' 
MdiAta concern. Whan this happen*, it reveals oae of two aignlficant cituatloaai 

(1) tha atudanta hare aoved beyond tha diacueaion to a-new idea, or (2) th» dia­

" 
cuaaion did<not aatiafy the personal needa of tbeae atudeata to expand tha idea. 

." , » -v.1 ' -* ' '' 
Since tha object of thie experience ia to enable atudeata *to organize their 

thoughta In writing, whatever ia writtea alfculd be accepted. Tola fi^at waiting 
" . i ' 

aaMpla need not fe* Shared, but it Should-be analyzed for atraina of thought which 
'.- ', ! " '': '- ' - ' " 

night be developed into a piece of writing that can coawjunicate ide*a to othera,
 ' ' ! - " " 

Tha iaportance of thia activity ia that it all^owa th<e developaant of 
' ' / . . ' ' '.'

oral aural aTdlla in the; English claaarooa while at the eaae tia* providing ate* 
. - ' * '-. A" ' '" '.( , -

denta with an opportunity to reflect upon their $wn thoughta and record taaiu 
v ' i** ' ' x 

Thia, BinladKea tba "linguiatic la^1* which Vygotaky aentlOJla ia tha raaaoa that 
/ - : i- ' >} ; , / ' ;;'; . ;' < ." ^^ ' '.'.

 any atudeata hav* difficulty with writing. Accordii< to Vygotakjr, the abatracti . ' 
11 i . ^ ' 

nature of the written word desanda that it be precedj»d by v a^javra concrete or varaal 

experience. Studaat* ara 

which auat aerre aa a 
~ v£coaa«aicatloa. 

. ^ 

capable of coaa«nicaUAi^ojrally^ and t*i» is a strangtii
' is~ 

building block fcSr aare) aophiaticatad' fonaa of 
i / ' ' ; " >! . . 

^ - | ..' '.:>­

" -:' Throusn language, atndanta aak* A perao»al raapoaa* to reality* Jaaea 

Britton baa aaid "the world toward which our behavior is diraetad is tha world 

as wo syvbolisa it or repraaant it to ourselves* Cask*** instaa actu*l world
 "',"," . ' ' 

Bust be followed by changes' in our rapreaeatatiom of it.if they ara to afftct 
. .. .' * " . ' ' -. .\ . . ': : - -^ ' . . ' 

our expectationa and banes our subsequent J>ahavior.M ̂  AS learnera t students are_ 
i:___ >_i_ ' _______ _ '-i; _ .» _ ' - * j 

constantly aaaiailating- sad aeeoawiodating information to achiav* what Pia«at- r* . * - :- ,. - .^ .. 

, 

,' ' ^ calls ai) nequilibritta of cognition, 1 Therefore students* personal representations ,".\ 

are the aagneta to which all off their experiences cling and it ia toward thass '' 1 

^ -{ repretsentations that instruction oust be directed. . . ,-""­

. r -^' -^. 

s,-a.- ..--:..-/..-v-.-.. , ...^ 
"ir>^klfi\4?Scfaite^'*.sii 7^V: >\wV"*^ ^ J^'^w.^.'-.S'lAi U'&xSi^f^Xr^Ur^^^ 

. .,,,, ,,, -.. ,. .-.,.. .. : .., 
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fe can begin with the acadaaic lecture which ia a "real" experience for 

aost college students, particularly .initial students, they often have difficulty 

adjusting to various leotur* styles and, thus, are-unable to record the lecture in 
*./ ! 

auch a way that it facilitates understanding of the content. If the task of ia 

atructioa ia that of helping atudanta organize experiences, we auat relate our in-

atrueiion to a&toationa in which atudanta are actively involved* The organisation 

of lecture notes ia a case in point./ 

There are several methods that have been aarketed cooaarcially that ,are 

currently used to aaalat stadents with the developaeat of thisthli skill* These ­

aethods are Insufficient, however, in that they do not lead stadeata to an under*
 y .' ' <''' . " ; "~" \ 
standing of the nature of lecturing as a teaching device and its value as a Sjeane 

. ' ; . ..-." . 

of organising experiences. Without this basic understanding, aotataking ,asthode

 - ' ' t' ' -- V - : ' ,-' ', "». ^ ' -"' -' - '
 

becoae aa artificial aeana of recording what ia said;so that it can bs cegurgi^tated ..
 

'- - " * <" ' ' '"\' ^''' ' " . 
in the fora of answ4ars to examination questions. While th«t/lecture la not cottdoned . 

.--.'' : \- ,. ... .._. >\ ' ... ' i '..__. ..'.:L.:.­
as the *ost viable Method of instruction, it Is very nuch with us and it doaa have *
 

.< "' ... - ' :' - . . \ - . < ; ( , » . 

validity in soae ait&ationaV Mor* iaportaatly, it ia a^ excellent experience for s 

developing the skills of organixatloa if it ia viewed Yrfts thia perspective. ' , 
, '... >' . ,\ ­

First, the leeturei auat be recognised aa'the iaatrttetor*a orgaaizatioa 
.. ^-V ... '' - ''. . ? \ ' ;..."'. " 

*A dlaorgaalaad or raablingof his own thoughta'aa they'Telete"" to the content. 


leetare may aaaa that t&e profa«aor*a. thoughtaaro diaorganizad* out it doaa not
" i ' - ..-- - ' :.. -\* '- .'.- ' 
mean that the stadents auat follow this example* Secoad* tha aingle lecture auat
 

' ; \" '* A fc -"- - a part of a whole - aApiece of the pussle of what\tha couraa ^a allbe seen aa 
" ''.. ";' .. . ' ' fc" 'T ' . ' ,' \ ' . 

about* Third, the lecture can serve aa a springboard for new\ideaa rather than ' 

a proclamation- of what oust be M true,w Tha atudanta ahould ^be\ aware t ot th*ae ' 
' ' . '"'.'. v* /' V c '^ r 

ramifications aa- they listen.and rscord, for it is their understanding whieh-w^ll
 

altcrr personal organizations. It ia the ittstructor*ji reoponalbilty to foster 

. V. 5»t '*
 
thia >wareness.' ' 

i--'.'^ :-^
?&" V
 

^i^i^^-j;:;^
 

v 



  

    

      
            

    

      
  

       

  

      

        

  

        

  

  

If th* atudeota kzto* the oubjoct of lecture before thay attend claas, 


thi« can be used «e a aeana of predicting «ha^ the lecturer will aay. The pre­


dictloo can alao be used as a guide in preparation reading. If th* aubjett Is '*

 '' > ""' ' '' - - ' ' ' - ' ' ' : " j - v 


not known beforehand, the students should immediately fora a question out of the
 
, 	 - :.- ... K ;.
 

topic 	when it is given in class* Thay li«tea, then, for an answer to'th* question

i -.' ' '-' 	 ..',-' 	 . . '" / '. 

_they 	have foraed and any other information which sight serve to llloaina^e their
 vT -	 ' j- ' '.' '"'/. 

underatanding. *h*o A specific reason for 1/istening is established, aVtsntiYensss 
' > ~~ "~ " - / ""' '


 is aaxiai&ed t . . ' v .. ' _ **''/'''*''''' '
 
" - ' N « : . i ^^_
 

The notebook is divided i'dto t«o sections. 'Only one side is used to
 

record the leetore. The other side ts left for convents and questions tovbs used*
 
' - ' ' ' 	 , ' -.. -! ,- %
 

in organizing what has been said. ~ The aethod of notetaking (outlining, sumjMry etc.T 

is a personal natter, though it is* helpful to introduce several sjethode «o that " 
' 	 * +" ^" . / * - -"Xf. _
 

the stadents can adopt one of their own. The real organisation of a lecture,coses <

'< ' ''... '.'' ' ':' * * . . - ^-"
 

sfter the class session when the students take the notebook and use the blank side
 

to annotate the actual lecture* they oust ispose their own organisation on that of

i\ ' - "' ' / . .. ''. ,- -


the lecturer. In so doing, they) baa* their interpretation of what has been r«­
; / ..''I'.-' -, ' .'"... ~A '." ' '" ''' " ' - '~*
 

corded on what they already know. The lecture i* thus placed in a referential > 

.context and provides a basis understanding ol the ceorse content. Queetlon* about 

so** point* say persist* This fereatee' a nee* for further dlsvwsslon or reaxding* . 

The process can be taught in the English classrcos) throvglk the us* *f 
'.*"-(*" . 	 « ' \ 

taped 	or *lni lectures. In ^hls way, students work under the mipprvliloii of an
 
. " ' : ' ,i .- I .'. '' :' ^ " " '" = "/ -,' - T * ,- . 


in*truetor who** primary intsrest.is content organisation and assisdaatiott, ^ :; ; . 

nather than an accusklatioa of f^act* and their smstery. Varlou* kinds of lee tare*
' ^^ ' ' " ':'"" ' ' ":"" * ,, ,-. ' ''.< -" 

can be given to acquaint students with different styles. Horeover, it is a eans 

of helping studsnts listen wjlth a discrittlnatlng ear and organise "an experience 

which they are su/S to encounter in a college classroo*. ' « . ^ , t 

It is a cowson practice In oevelopsental '.languageClasses to ascertain-': » 

.,,...
7 ' 
'
 ' : &3 -.- '' 7	 P" -. \ 

. - ~. : . . . . ,


'- - .'.I . ' - ' .'.' '-,/...r.-'.*1 ,"'. "V '" '
 

;^
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Wfe 

the lev»L at which each atudent la par fora Lag 4nd gear inatructidn toward that level. 
- - -. j . 

Thia la eapecially true ot r*«dl4t»g levela w.a±eH are of tea uaed as dataralnaata for 

' ' ' ' ' I "" - -.all other developmental work* I queatlon thia'practice la higher education, rirat, 

bacauae grade level la a aataphor t(hich repreae,nta a aat of atandarde; It la not
 <' ' ^^ ' .. 

aa actuality. Second, college teKtbooka and related aatarlala are not aeleotdd 

for th* gr*de le**l tb*j repraaent, but for the contact'they eoataia. Koat are 
J '- '^ , ' .' . . "''. ; 

written beyond the I'jjth grade level* If, according to a afeaaaardixad aeor*, a atu­
- " * 
dent reader proficiently at the 9th grade level, what eaa an inatrue tor ia a da­

~-i ' 
" - - "i . . > 

v*loa*ental couraa do to help hia auoceed in hia acadeaic 
> 

work? Vary little ­
M> **.' * 

' ' . ; ' .. P ' " 

if tbf etudeat io giY»a only 9th grade aat*rl«l to r*ad* ICt OQ tht oth^r hand* ­
' '' \ : - L ' - - - ;; -' ' '" 

,»a aaaeaa Ma-ability to handle bkaic reading akilla and at the aaaa tlaa relate 

the atttdant*a aaturiQr to the hierarchical ataaaa. of development, we aay find that 
" ' ' /"' ' ' '.- '"" ' ' * - ' 

the atudeat ia applyIng-abatract raaaoning to problea aituatlona which arlaa la 

the courae of everyday experiencea though he aay not be awara of the prooeaa* At 

\ .the aaae tia*, ha can literally coaprahead priatad aatarial aa revealed IA hia 
*' - * **. ' ' ' 

9th-grad*^acora. Thaae are strong blocka to build upon ia hdlping toe atudent
 

eaploy analytical aa h^ atteapta to rfad contaat aatarial at the college
 

level. The role of th* inal M»a» JLn the applloa­

tion of th* aaa* kind of reaaoalng that ha aaaa out ofacho*l to hia foraal *du­

atioa* To paraphraa* Vygotaky, «e mat aim *ducatioa "aat at th* rip** but at 

ripaning function." 
K 

. 
It ia not a ninth 

    

grad* 
. ' 

- f, 
reading;acora 

* *"*"
on which w* auat
 

..-

 atrate, but rath*r on thoa* capabilitl** foraal or inforaal which th* atu­

dent already poaaeaaea and,, of which he anat b* aad* awar*.1 (: . 
C\ . ' * , - -   \\   '\   - < .  

\ _ Vocabolary aay .« th* greateat hurdle that" the atudent haa to «**re/>a*   

4nd 'wocabularir Jia^ i*d*«o> baa^Lc to higher foraa of underataftding* The" Jargon** of 
'........./ .\.___..^._ «.,- f.~ - ...*. . r,-.-^3^>j"""-.'--- .^L. ..».... -,... ,-- -,... ..,.,-., . '. . -,,_.,., ..'. ...... ..,.,. .' __.____.__. , .. ....-., ........ ... -. . ,.,, -' ... -^,

a 41acipllo», however,. c^kA be undoratood if it ia r*lat*d to the Natud*nt« a *x­
\ '' ' "' "''" ''.=; ' - * * . -. -*--'' _ L_ . '
 

periei
 

­

A
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      ..-,... . l- . ''.-. -'. , f .-' v . ~'-' j. .- ' * ., , -' * ' ' ^i'ff- ' 

lii^»?.^^4^*is^ 

It auat b» racog&izad that all diaclpll&oa are par t loan l. to practical oituatlooa* 

Ratra tha student ronrlt* difficult passages in "l*ya«n'» language" or have hln 

give a "latyaen'a lecture" on what h« baa reed. An layaoa'a. ^aetura" la one r-

which containa all tba facta without the foraal lexicon of^ '**af discipline, Allow 
. « . . . 

opportunities for tba atudent to talk with otbar atudanta about coa*on araaa 
* ' ' " .

of aiaunderatanding and encourage hia to organise bla thoughta through writing* 
^**- t '' ' _/ 

THa~d>na»Ic relation dfTfioligSr^cr^iord win be r«ognliad muck vora 

tha atudant naaa all of tha languagef opera tiona In tha proeeaa. Language akllla 
.__ ^_ ^ ' « ' . " '. 

will be* developed, aa Andrew tilkinao* auggeata, "In altuatlona where they are
 
---< *' i ,; , ri . ' 

cair? start
" 
"not with the 

' 

to r» taught* but with tha central experience upon wh>ch the akUla aay 
" --* ~ " - ' 

operate.^ What appeared at firat to ba a reading pzableji reflaota only a naad 

called upon and not by apaclal training In
' 

thea." . fe 
' 

. . , ^N^^ [ 

for further language ftaValopaaat and an eaphaala on higher level cognitiTe opera­

tiona. Thla kind of developaant can ba enhanced if we concentrate on the atrangtha 
. ( . . (' 


that a atudent poaaeaaaa inatead of tha deficieaciea our teei^i indicate.
 
.. . - -., ^ -. . " (. . -* :' .:,.


Studeata in davalopawntal couraea ara-aaaking i«prov«fd \intarprata|ioaai 
v*,^ * "-' ' "* .' ' ' 

of reality. They nay ba handicapped by paat educational expaViancea, but they 

^re not bound by thea. One of tha atroag taaata of Oaorga Ki>lly*a thaory ia tha\ 

"BO one ia a captiva of hi* oam biofraphy*1̂  bacauaa ha i* fri-a to recoaatrva 
...-, '!' 

reality aa he pradicta and validate* expariaacaa. If Ina'truotoVa can baULava 

thia, they will ba freed of the teaptation to labal atudenta and aaaign thea 

to poaiiloaa of "ree»dial ttt"non-traditional" or rcollege-levul." They can be 

viewed aa a bank of their own axparlancaa^ Tba proceaa of dopoalting in>o and 

withdrawing froa thia baak ia whajTlanguage learning ia all about. Language 

inatruetlon,aarvea tha \purpoaa off providing an expedient way of coaplating da* 

posit aod withdrawal aitpa and "handling all othar functiona Whichnaka Wanking 
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