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ON THE INTERNATIONAL NEED FOR THE ADVANCED STUDY OF READING

JdJames T. Fléming-
The University at Albany

'And so to ccmpletely analyze what we do when
we read would be the acme -of a psychologist's achieve-
ments, for it would be to describe very many of the
most intricate workings of the human mind, as well as
to unravel the tangled story of the most remarkable
specific perfarmaﬁaa that civilization has learned in
all its history. Edmund Burke Huey, The Psychology
and Pedagogsy of Reading. New York: The Macmillan
Cgmpany, 19&8 p. 6. =

'We have some difficulty in this country con-

. vineing Universities that reading is a suitable study
for higher degree work. Dr. Elizabeth Goodacre,
Consultant to the Centar for. the Teaching of Reading,
Reading, England, personal communicaticn, 4th March

- 1978. . : :

The two citations above bring into sharp fccﬁs the rel%tgé .-

:'Z“eanéérns of my paper: an appreciation of the camplegity of .

tﬁe processes of reading, learning to read (Smith, 1971) and

reading 1ﬂ5truct1@n (Sm;th Goodman: E MEPEdlth 1976) and the g

ccfrespandlng ccmmltmeﬁt ta resolve through research some Df |

the ambiguities Sufraund;ng these most basic human acts. What

am@uﬁts to aim@st threeﬁquartefs_gf a century separating the

two étatamEﬁts points up additionally the degree of my coricerns.

One is not restricted to persénaiygémmunigaticnsg either, in

caming across référenées to reservations by one or another group

or institution regarding the relative worth of the advanced

¥

study of féadingi John Downing (1975)'and_DcnaIé Moyle (1975)

—Presented at The TReading Association of ireland, ot.
Patrick's College, Dublin, Ireland, September 23-25, 1976.




Fleming 2

generally seem to echo Dr. Goodacre's sentiment in their re-

spective reactions to ‘the Bullock Report in the recent special

issue of the UKRA journal, Reading. An example of similar
points of view expressed in the United States can be found in

the eéditorial comment of a recent issue of the Reading Research

Citing a poling of ﬂﬂleiﬂuals who had partiéipated

Juarterly.

iﬁ a preconference (International Reading Association, New
Orleans, 1974) institute on improving feading regaaréhg Réger
" Farr and Semuel Weintraub noted that although the “general
régﬁéﬁse to tha content @f the lnstltufe was quite- favcrable--
a ﬁumbér of the respéndents regretted the emphasis on 555125,
-hav1ﬁg hEEEu for exposure tc fhe more advanced aspects of
t reading research. This suggagts that there is a pafential'demand
CoL : : ™ : :
“for some seminar of this advanced nature (Farr and Weintraub,
"1975:3). " | o
- Aekn@wleéging these'wéllﬂput cases indicating the need for

thé advanced Stuéy_@f reaﬂiﬁg makas all_fhe inore unfor tunate

the fact that'althouéh the.act of reading haé sérvéd as the ;
mode of dafa-calléztiﬁn f@f ﬁQch psyehalégi&al research--to name
but one area--the notion of reading as more than a vehicle for
research in areas cher than reading too often receives cnly
1;m;tad support in some academlb quartersg' In shart5 there
st;ll are far toc many 1nd1v;dua15 for whom reaﬂiﬁgg or at least
one or another aspect of reading, is not yet established as a
~ field of study worthy in its own right of the h@st~5€ﬁiau54

scholarly attention.
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In tiés paper I cannot hope to document adequately the
history of reading research support, even restricting my

camments to effgfts mounted in the United States. However,

referenee ta ‘gome shculd in d cate still further the need for

broader and ezpanded, sustaiﬁed suppcrt. There have been 5cme‘

_ expensive, federally %unded prcjecfs whlch have nct been all

reflecting thé need for baslc researgh might lead ic more pro=

ductive outcomes. All the notions are not novel, buhvall I

trust, merit a hearing or rehearing when one ;S;seek;ng to

understand reading.

'

"As several have ncted (Calfee, 19763 Glba@ﬂ & Levin, 1975),

' %Eere seems to be a . great deal - to aayh—and wrlte and reada-abcut'

haw ta féach reading, desplta %ﬁé’faét fhat there is 1;tt1a

}nDWﬂ in any SﬂfiSleﬂg fashlan abaut some verv basic fagets

raf-réadlng Note, for one example, the enormous number Pf

new and TEVlSEd represenfatlva texts an read;ng lﬁStPLgilQﬂ

<X

whlch are published in the Enited Sta+35 alane.r NQ*E alﬁa the

"étaﬁé*gf instructional materlal whlch‘ara produced annually, as

'“:well as the vast array of articlas publlshed in gaurnals, ﬂ@st

‘itexts, nqtructlénal materlala, ‘and too many aft;cles reflect

no awafeness of the flndiﬂgs QF Zood: Peadlﬂg fesearch, mucb

less indicate implications for the use of these Pésults‘
There are. same notable EKEEPthnS Gf cgurse, Marle Clay's

Readiﬁg' The Patterning of Complex Behav;@r (1972} is both

rare and exﬂmplary as a text on teachlng feadlng wh;ch has as
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its base much of her own fine research and that of others.

What I have seen Qf‘thé Open Uﬁive;sity materials developed
in England under John Merritt's leadership andriﬁ%éﬁdad for
reading teachers suggeats a like, laudable source. “As for the
characteristics of much 1n%truct1anal mater;al ;nﬁended for
| young pupllg5 Qﬁé has to hunt very dlllgently to find ?esearch—
based support here. With journal art;;lesg one lnterastéd in.
the advaﬁéeé;étudyvéf reading simply=léarﬂs at an early age to
" be discriminating. Or to read very fas%@
. An overview of the status of rgading'regearch iﬁ the
‘_ Uﬂlteﬁ States would show an uneven picture af‘Pragréss.in terms
'flsfﬁf usable research rasults, federal1y funﬁéd guppart als@ wgula

!'be SEEH as uneven. Agademlc aﬁé prgfesslanal Eéhﬂﬂl Eammltment

:fwauld be seen as an older, more stran 1] Eustalﬁed source cf

}Suppgrt w1tne¢s as one axamplL the lang-endawed Wllllam S.

;1GTay Chalr far Readlng Reseaﬂch at the University of Chlcaga,

LIPS Qne Qf tﬁe most prestigicus prlvafe universities in- Amer;ca.

L]

:fﬂ;n Spité of severe flnanc1aj difficulties be;ﬁg experienced by .

:i many institutions of higher education in the Eﬂ;ted,Statesg
one is héartgneé b§ %he knovwledge that there raﬁéins thelgart
éDf ;Dmmluméﬁt necessary to satlhfy the need fgr the advanced
study cf reading. Tth encouraging ngte is ref}ected in an -

advertisenent which appeafad in a 1976 issue of a major American

educational research jcurn314

- The UH1VEF$lty of Delaware is seeking
‘to fill a senior level position with a dis-
“tinguished researcher in the p5§chalagy of
reading. The position, a g;ft of the Unidel
Foundation, is an endowed chair in the Depart-
ment of Educational Foundations for someone
with an 1mpartant, -and continuing basiec re-
gearch program in reading (American Educational

S ?eseareh Asscc1at1@n Journal, 19753

TR e
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Only relatively recently has therec been a shift to an

~ interdisciplinary approach to the problems of basic reading

~ research. Many of the advanced studies of reading conducted

through the support of Project Literacy (Levin §& Wllllam

1970) significantly involved for the first tlmé psych@lsgists
and linguists in ccoperative efforts. Much of this research

was initiated in the early‘lgaﬂ‘si As With many attempts at

" pespective disciplines.. They also pointed up, however; the

‘strains to be found whenever cgcperaflcn is new and the points

Df view, methods cf research and mades Df analysis. differ

'”Zsubétantlally across researchers. ThlS %tate -of affalfa wculd

T

findlﬁgs in pbychallngu;stlcs and -the teach;ng of readlng

.. (Boodman & Flemlng, 1969).

In any dlscuss;@n of advanced stud;es of readlng géﬁducted'

' ?ecen*ly in the United States, at least three major, critiﬂal

rév;ews of the résearéh 1;terature, all produced in the early
1870's, should be taken ‘into account. Ihe_dlstlngu;shed

Psychalcgist3 John- B. Qarral's,@(19715 report to the National

~Academy of Ecducation representedxan attempt to sét_goaig for

needed reading rescarch. So too were the Targeted Research

7a
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Program caacfdipatéé at Rutgers under the direction of John 7 - -
Davies (1971) and the Task Férce report cn Linguistic Cémmunigatiéﬁ_
~sponsored by the International ReadingrAssqciatian,=edited_by
George Miller (1973). Aithaugh all three took note of or
iﬁvalveé some of the most talented linéuistsg psychologists
and»réaéing specialists, to name but a few gréups, all three
documents , nonetheless, could be ‘termed "too diffuse", as
Calfee (1976:42) has aptly noted. His extended comment on

these reports is pertinent.

They tended to be more 'basic' ‘than
applied--most dealt little if at all
with regular classrooms. And none
eventuated in a very clear statement
Df prlérltles in reaéiﬁg research

Reflecting the same spirit of concentrating on a small

number of basic issues, the edited proceedings of twa é@nfers
: / _

Lan uage ;i Ear'

‘ences, in the least, should be noted also.

and by Eye, edited by Kavanagh & Mattingly (lS?E) has been
extremely influential in faéusing debate on the nature of the
cohtlnu;n§ range of related research. Apart fram its degerved
influence, traceable in large part to the 1evel of sgphlgt;cat;an
Qf,the'individual papers, one would be weilgurgeé to give a
most careful reading to Eleanor Gibson's prefactory remafks
(Kavanagh‘é Mattingly, 1972: 3-19),. complemented by Gagrge =
i}Hiller's scbéring reflections on the canferencé, many of which

would have to be characterized as reflections of. some wide-

3
b
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ranging disappointment, noting in part;:ular as he- d;d the ‘i'“
unnecessary EETTEWﬁéSSVOf many of the concerns explared at
'the conference (Kavanagh & Ha%iiﬁgly; 1972:377). Dthers
Elmllarly have noted the absence of much attention, for example,
to the semantic aspects of réadlng (Tulnman € Fleming, 1974).
Euthrié‘s (1976) editing of the conference proceedings
éf the Blumberg symposium reflects even more vividly the
aiﬁt§rdisci31ina2y nature of recent iﬂvasfigafigns'af reading
processes. This perhaps is moat noticeable with respect to
the neurological and affective variables pertinent to reaéipg
aééuisiti@n (Guthrie, 1976:3). Moreover, there is gréatéf
explicit attentﬁan given to resear;h efforts involving disabled
POPLlafiéﬂS—-thGSE exhibitng various acquired reading d;;turbances.v
o In spite of these major c@ntrihuflgnsg Calfee's judgment
of 100 tasié;' at the east:af;épplicatisna(étill stands,
-':ipa£ticularly if one 1ééks for a EéﬂSéiof relafadnéssav This Y
‘eriticism shculd hat ba seen as dlsparag;ng ongoing and needed
N bas;@ effcfts a;med at fégglViﬁg ;mpartanf questions about
réadlng prgcesses—ﬁwhethET the quastlaﬁ ;nvalves notions of
segméntatlén or phcnemic recadlng (Fleming, lB?E);\far example.
i Rafher fhe Erltlﬂlsm "should be %egaréed as ccnstructlve
encguragement toward trying to broader the context of inves-
tigations, where necessary, ané, where possible, showing the
relation of the reéearch to the world of regular classrooms.
What follows are some notions which"repraéént!areas in need of
 advanced study-areas wh;ch if explcited Earefuily, may alléw
better far the understanding of readlng in falatlan to reading

{

instruction. S '9
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As many have observed lately, the areas of ﬁem@ry and
*  comprehension in féiati@n to reading sﬁddenlj are receiving
attanficn after a long period of neglect; this is especially
apparent zs debate increases over the need to identify mean-
ingful units in reading and reading acquisition, or as Frank
Smiﬁh (1975) has put it, “én making SéﬂSé-ﬁ .

7 With regard to systems of assess 'Eﬁf Calfee strongly

éuégestg that "...we do not need new féStS; we need ﬁew_ways
of testing (Calfee, 1876:L.)." And on tﬁe over-use and misuse
of correlational studies, he reminds us in time;y fashion that
“céf@elati@n is not causality; it is not true that it gets%v
cold @ﬁt at night because the stars come out (Calfee, 1976:46)."

There is also ample évidenca to suppart his view that‘thera
-basic and applied TéEEETCh in readlngi Ohnmacht (15‘78)§ for

“?1nd1ﬁidual differences in raaﬂ;ng. More recently»he and Weiss
(Ohnmacht & Weiss, 1976) have shown in an intéresting way how
rigorous reading researéh-may b; é@ncaptuaiiéad and conducted
when accommodation is made to cirgumven; the typically depicted,

static nature af'thelprceassesi | |

" Another aspect of reading much in need of advanced study
ié, pfeferablyfin naturalistic settings, the documentation of’
!the”néfmal acquisition of reading. Not discounting the enormous
methadalcglcal prcblems to be ‘oveilcome, a strang casg can be

made for such an approach, given the great str;des gained by

10
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a similar approa;h ;ﬁ investigating children's acquiéit;cﬁ
ci oral 1anguage (EPDWn, 1973) One of the only attempts
' to do for reading what has been é@na for oral language can

be seen in the work of Ragnhild S8derbergh (1971) in her

Eapagféﬁﬁ [in Englishl" Reading in early childhocd: ‘a

linguistic study of a Swedish preschool child's gradual

acquisition of reading abi;iﬁy: Cﬁrféﬁtly she is cgnducting,‘
'géﬁe exciting work on normal hearing énd deaf children's
1earniﬁg ta read between the aégs of two and five--a project
ébich ShE-TeprtEd on at the Georgetown University R@und;Table
on Languages and Lgnguistiés in Washington, D.C. (daTEh 11=13,
1876). rAcknaw;edglng the dsz;cultles of such reaeaﬁch more
_Effé%ts in kind should be encouraged. The number Df case
éstﬁdies of reading disabilities we have on, record speaks 1Gudlyf
_ fér,thé current imbalance here. _ | i

| In atfémpté to broaden thé,ccntextséf our advangéd'sf;dieégf
'all'af which should:bring more into line the realities of
i:iegrﬁing contexts--in that they ﬁardly a@e‘;imitedita school
setting$3 particularly formal settings--we would be well-advised
‘to take note of Somé_effértég anthe one hand, which have pro-
voked a great deal of notice ahd3 on the othe sgmé-which:have
yet to bé very well developed. In the first instéﬁce, the

long run of Sesame Street on American television netwarks

_stands as an example of an lmag;natlve effort to put technalégy

in tha serv1ee of applylng some - very basic raad;ng reseafch

flndlngs (Lesser3 1974). 1In the second instance, efforts to

11



" use the enthrepelegiet'7 skills and ineighte in iﬁveetigeting
reading preeeeeee, ene eertleulefly the procasses of reading
ﬂilnetruetlen, have enly beeely hegun_ 'HeDermett s (;%76)
piece on 1111tereey and. eee;el etretllleetlen, reeeﬂtly reéx

;pr;nted in the newly- rev;eed eeeenﬂ edltlen of Theeretleel

Hedele end Preeeaeee of Reedln (Singer & Ruddell 1376), stands
eut as en impressive source for lnereeeiﬁgly 1mperfene Iines .
of reeeereh In th;e same ve;n, one would wish for eeme' |
p;eduefive ineerperetleﬁ of, fer example, e;nelelr.gg éiiie
E;(ISTZ) work [in England] on classroom dleeeafee an ’1yeie,in.

;the development of ebeervetlon systems to be ueed in eleesre ons

‘ where reading iﬂefruefien is tek;ﬂg pleee; 'It seemns peee;bee

!:thet in this sense a more fef;ned way of ;nveet;getlng the L

i'*glenguege of instruction could be develeped whleh in turn eeuld

:iwell glve us a much clearer plethe ef what mlght be. termed

the eommunleetlve eentext of reeeing 1netruetlen; Tﬁle enf;re
area remains as-a rich source of some p;eneerlﬁg eiferte,
zpertleulerly when 11nked for example,’ w;th netlene ef ueeng

the vernacular as the initial medlum ef 1netruet;en as Heenemere

(1986) hee eeplered in his work in Ifelend.g A ‘ S

eenf a bleeed eemple ef some dlreetiene for advanced etudy
belleVed to effer some potential for more eemprehene;ve, pfes-
duet;ve prebee towerd underetend;ng Peed;ng than eeme ethere

which heve enjeyed 31meet our- exeluelve etteﬁt;en Serious’

EGHSidEPatlDD of even a few should convince the hereheet skeptic

of thevneed to know more. Mere ebeut reeding, leerning to

" : llz | ) l“ »se li



”éad, and 1nstruct1cn 1n readlng. If Qﬁé aekﬁéwledges bath

- ,i‘; f
fgﬁ bagle and applied éffGPtS whlch shguld ccrrespend 1n

§* 7’! magnltude to the nature and sccpe Gf the challenge. ;I am’;"

) eanV1nced that no one grcup—an@ matter haw SGlld or 1mPTESElVE

i

,fi,fanjsis capable of gamlng to térms adequately w;th

" all these t,sks. Nor is one nation. Simply put, the, ’is a

,need for maré PiDneﬁPS of researgh in readlng (McCullaughg

S?E) If read;ng truly ‘is to be can31de“ed an 1nternaf;anal

(=

cgncérn, we must ﬁress harder ‘to éstablish more brcadly tha

“:césg’féﬁ:itsiim;crtance, cnly then will there be Prlé?;t}

R

*;%Eéé?ded to the ﬂééd for- advancad study "Hapefully the; ',,ﬁ_?jf' g;

study af readlng then Will réflgct even mdre of a

t tggethar thféughcut the Warld

;wh;ch al?aady have braugh

thcse wha seak "to enhange cppgftunltles for 11teracy w1th;n ‘
&7 . O . . '7 _.%-

’-the bréadest sc;;al cgntexf, o ‘g_’ , SR ] S
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