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* / INTRODUCTION

~

The Junior-Seriior Tutor/Aide Frogram at Malcolm X
Elementary School continued during its second year of operation
to remedy the need for individualized instruction in an open- '
space school: by the assistance of teen-age, junior and senior
high volunteers, who had been trained during the gggwious.summer
“in staff training sessions; and more specifically, the project
- continued the development, construction and utilization of -

learning stations in the school through the cooperative efforts
- of. . teacher staff, tutors and pupils in order to strengthen the
instructional program at Malcolm X through the facility of a = = .
further developed regimen of individualized tutor/pupil instruc-:
“%ion. Furthermore, new program objectives for the 1975-76 Y
school year included the extension of this program into a

public elementary school and Assumption, a non-public school.
Th:dfurpose was to increase the validation of the successful
findings from the initial year of the program; the strengthening
of the communication bank that had been established among '
participating schools during the initial year of’ operation;
and a greater emphasis of the needs of the sixth grade school
populations , - ‘ g K '

' However, according to the project director, the Highlands
Elementary School selected for this purpose could not partic-.
. 1lpate in the program because of the smaller than. expected .
‘pudget provided Tor this year's operations. The Assumption
School did, however, receive the services of two tutor/aides
from Ballou Senlor High School.' Since there was a relatively
small sample of students from Assumption who participated in
the program, no statistical test data from Assumption is
ineluded in this report. . o

, - Based upoghcaretu% observation o:ugutors at work with their
tutees during the first year program, the role ‘qf the student
tator was perceived as having the following ad 3 tgges over
adult or parental aidess tutors were able to relate to tutees
more directly through an understanding of "generational,” peer
languages tutees felt less-threatened by tutors and were there-
~ fore 'more willing to reveal and discuss their problems; tutors
were not already locked into a set of limiting concepts about
what good teaching should involve; tutor creativity exposed

, tutees to new experiences and interests, and introduced them

to new materials and resources in an encouraging and uninhib-
iting environment; and tutor enthusiasm was genuinely
unpressured and well-motivated. - :
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Tutoxr/Aides who had performed satisfactorally in the |
initial year of the program and who were still interested in 7
and available for continued participation, as well -as new :
replacements recruited -during the summer pridr to the second.
year of the program, instructed fourth to sixth grade elementary
students in learning centers.for a maximum reriod of two hours
daily, five days per week. Tutors worked with from 1%o0.4 - -
students as determined. by interest, capabilities and project
objectives. ‘ ’ -

5 I3

OBJECTIVES ' .

The fiscal year 1975-76 had four ﬁaid‘objectbwes{ _Théyt '
weres : ’ - _ RO

1.) At-the end of the' school year, 75% of the tutees in °
the program will improve by 85% accuracy, as measured.by -
teacher-designed instruments, in their ability to complete’
learning station tasks in reading and following directions, in -

' mathematics and in special interests (when they are assisted -

by student tutors). - e _ -~

: 2«) Given teacher-written prescriptions, toods and
materials, tufor-aides will be able to develop and construct
learning stations for the tutees as measured by demonstration.

3e¢) At the end of the school -year, 75% of the .sixth grade
under-achievers in mathematics and reading, as a result of the
motivation of working with the young adult tutors, will show -

. greater gains in these subjects as measured by’ program-designed

tests and more positive attitudes toward school as measured

by improved attendance and greater class participation.

'k.) Ninety percent of selected learners in grades 46
at Washington Highland Open Space School and in grade 4 at
Assumption School who need to improve in the skill of gelecting
and completing azpropriate learning station tasks will be able

to accomplish this task with 85% accuracy after having received

assistance from the tutor-aides in the Malcolm X Program.

The evaluators have assessed the progfam by their objec-

tives. Specific evaluation objectives were tos L

l.) Determine the level of improvement students have
made in: (A) ability to complete le: rming station tasks in
reading; (B) following directions in reading; and (C) ability
to complete learning station tasks in mathematics and in
special interests when assisted by student tutors.

)
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'» who need to improve their skili of selecting and completing

#D

¢» . : | . . . o .
| A : L7 _
_ 2,) Examine the effectiveness of teachéf—designed
instruments to measure studelt progress and make suggestions.

~5.) Assess the brdgreSS tutor;aidgé-age.making in thé
construction of learning stations, under thé guidance of ‘
classroom teachers. - . _ ,
L.) Stud& the progress of the sixth grade under-achievers
in mathematics and reading, at the end .of the school year.

. 5.) Determine the extent of pog:ive change that might

have been achievéd in student attitude toward school, by,
itudying the attendance, attrition, and critical classroom
ncidents.: -7 R _ |

. T , '
~ * 6.) Study the level of accuracy achieved by learmers
at the two new schools -- Washington-Highland and Assumption --

the approp;iaye learning station tasks.

7.) 'Make-approﬁriate recommendations for the successful °
operation of bhe .program in the future. : '
.‘ o ...“ , . LN
In order to achieve these objecmivés the evaluators have
used several carefully selected methods and procedures that
are explaned in the next chapter. - '
, T .

<
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* (This objectiye was not implemented as stated because of
reasons already noted in the introductim.) ,
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Chapter T .

" METHODS AND PROCEDURES

/

A survey design has been used for Fhis evaluation study. .

The design allowed a close examination/of all_components of the
Drogram, such as  selection of students, tutor-aides, their -
training program, project staff and: their experience and  train-
ingQ\learning?sta%ions and their operation, involvement of
othe# schools in program activities, and the overall effective-
ness of the prqject in achieving the projected objectives.,
~ The survey was conducted through a teacher questionnajre,
- a tutor-aide questionnzire, classroom visitations, selected -

interviews of project staff and students, and an-intensive °
research of records to determine attendance, attrition, ,
classroom incidents, student.grades, teacher-made évaluation
instruments, etc. All questionnaires and interview schedules
were developed by the evaluation personnel and cleared through
~ the Division of Planning, Research end Evaluation,. prior to ’
administering them in school.- .

A1l teacher and tutor-sides were -glven the questionnaire,
and several of them.were 4interviewad. Classroom visitations -
~ were conducted several times during the evalumtion period, and
-at each time brief informal interviéws were conducted with ’
the teachers and the pooject directors. Siudent interviews .o °
were previously arranged with the -®laueroom teachers so that
they would coincide with the visitationss. - Interview schedules
for administrators, teaghers, tutor-aides, smd students were
developed during.the first phase. .

c
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Chapter III
. FINDINGS

U

This chapter is divided into five magor areass ) Sel—

ection and Recruitment of Tutor/Aides; 2.) Test’ Results; :

- 3.) Response from Teachers; 4.)-Response from Tutor-Aides; and
' 5.) Attendance Reports. Specific evaluation instruments such
as -questionnaires, interviews, tests, attendance records, etc.
have been used for collecting the necessary data from each of
these four areas, and are included in the appendix.

: - The flndings are Strictly based on the primary and sec-
ondary data collected from the project. The prirary data
‘includes questionnaire resPonse -from teachers, and tutors;
interview and observation ©f tutees, tutors and teachers; and 5
- the test results as reported by the school system. Previous '
' repcrts, attendance records and internal evaluation results have
-been treated as secondary data..

The questionnaire and lnterview have. 1nc1uded tutors and
.teachers from hoth Malcolm X and Assumption School. However,
. test data are only: from the Malcolm X Elementary School.,
r' _ .

,1 ) ‘Selection and Recruitment of TutorZAides

Tutor/hides were selected for the fiscal year 75—76 .

project in two ways: first those Tutor/Aides aleady in the
program gand interested in continurng for another year were
gselected on the basis @wf their past performatce. Second, .
_potentzal tutors recommended by the-secondary school teachers .
and prineipals who pufbicipated in ‘the project were also selected.
Their selection was Wased on 1nterest1 attendance, scholastic
achievement, and overall attitude toward the concept of the
Tuto:/&ide program. .They were interviewed and screened by a-

. committee of two program teachers, two tutors, and the program -
director(s). .. . , .///

rd

. Tutor/Aides were comprised of: loth, 11th and 1zth grad
students from non-public schools in -the area; 8th amd 9th
students from area public schools; and high school students:
residing in the area but attending non-pnbllc schools - Ln’other
arease. .

: Tuxor/llde partzc;pe.+s received one hour 2 ademic credlt
for instruction during school hours.and a stipénd for instruc-
tion after regular school hours. Arrangeqen for credit hours
of Tutor/Aides was made through the hom e School coordination
of student participation in the proaecz wlth comparable -
student courses.




_ Durn.no the cummer prlor to the school year, principals and
program sponsors from those secbndary schools involved --
Hart Junicr High, Johnson Junior High and Ballou Senior High
publzc schools -and St. Cecilia, Mackin and St. John's non- . °
public high schools -~ were personally contacted by the program,
director to reaffirm their committment. Orientation workshops
- were éonducted for new program part1c1pants from Washington
" Highlend and Assumption Schools to reiterate and agsess with
Malcolm X school staff, students and Tutor/Aides program
achievements accompiished during the previous year, and te_re-

_,view and discuss:plans for the operation of the program during

-

-

e

the coming year. The. program director and a selected training
- team composed of teachers, parent volunteers and former -
Tutor/hldes planned a summer tralnlng program for Tutor/lldes '
and Parent Asszstants.

- The Summer Training Act1V1t1es ware conducyed during a
three week perjod in August prior to the beginning of the
school ‘year.. Durlng the first week the training sessions or-
iented Tutors to open space activities and methods; prOV1ded
Tutors with skills necessary for successful instruction in the .
.areas of reading, mathematics and special interests; introduced
“Tutors toevarious kinds of appropriate tes@;ng techniques;
developed awareness of alternative styles of learning and
teaching; .and involyed the-Tutors in the development of learn-
1ng stations and other instruetional materlal. _

\ ~-During the second week the tralnlng sesslons involved
former and new TutGr/l;des in mutually beneficial refresher
Workshops; determined placement possibllltles and_ performance -
‘aptltudeﬁ of Tutor/Aides for participation in_ the program; and
develdped Higher level skills with the most capable Tutor/Aides

: 1n preparatlon for sixth grade pupll instruction.

Durlng the third and final week Tutor/Alde selectlons
were concluded; vital statistics of the Tutér/Aides were -
.collected for-record-keeping ‘purposes; the interests and feel-
ings of Tutors were ascertained through th- administration of

an-Tnterest Inventory and a Feeling Invent . a demonstration

”~of the center in operation was ¢pade through a slide presenta-

tion; program aims were.reviewed; guestion and answer sessions
were conducted to efficate Tutor/hlde input into the -program;
and’ volunteers were enllsted to join a planning team.

Tutor tralnlng conxlnued during the school year in an
in-service regimeh that required turor participation in sem-
inars, workshops and f&alnlng sessions at least twice weekly
to introduce new matetrials, methods and resources to the
program. A video machine for micro-teaching and tape recorders
to record experiences for later evaluation were utilized’ durlng

" . the continuation of the tralnlng program.

bm
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. An ongeing assessme#t of Tutor/Aides' effectiveness in
their work was made throughout the year at regularly scheduled
time periods, monthly by cooperating teachers and at six week
intervals by the director and’ cooperating school personnel.

. The criteria v .ler consideration were:s the extent of service
rendered, the quality and quantity of service, attendance and
attitudinal status. ' ' .

_2.) Test Results

Three kinds of tests were administered to students:
the Prescriptive Math:Test (PMT), the Prescriptive Reading
Test (PRT), and the Botel Word Recognition Test. The first
two tests were given at the beginning and at the end of the :
school year, whereas the Botel test was administered three times
during the year. The total score based on mastered skillg is
given separately for each test. ‘ . '

The tables show. the pre- and post-test results of the
treatment group. A comparison group was used by the project
staff for their own intermal assessment purposes. Both groups
were selected without any strict criteria other than the _
Judgment of the classroom.teachers. Therefore, the groups
were not identical in eVvery respect for comparing and reporting

-, ~_the differences in their performance. The findings of this
" "formative evaluation is based upon the performance of the
*~ selected sutdents from Malcolm X, who have been tutored under

the program. : .

Comparison of skills mastered at the post-test with that
- "of the pre-test was made to show the gains each tutee made .
* . during the year. Their levels of significance have been com- -
puted by means of *t" test technique, where appropriate.

. Both PMT and PRT were not of the same level for all
students. For instance, scme students took test A, while others:
took B, C, or D level tests. The tétal skills mastered varied
according to the level at which the student took the test.

The number of items on the test also varied if all students in
the group did not take the same level test. For exzmple,

two students from the experimental group took a PMI level "C"
test, whepeas the rest of the students took that test. at

level "B". ) : :

[

There were only three students from the sixth grade who
varticipated-in the program. They have had the PRT pre- and
post-tests. As Table 1 indicates, all three students have
scored exiremely well on the post-test compared to.the pre-test.

-7-
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The lowest Scoring student who mastered only 22 skills (59.5%)
out of .37 at the pre-test.mastered 35 (94.5%) of the 37 on
the post~test, showing'an increase of 13 (35%) additional
skills mastered. 'Similar increases can be noted for the other
2+~ two students who jumped from 28 (71.8%) skills to 37 (9%4.9%)
skills and from 27 (69.2%) to 34 (87.2%) respectively. Such
- marked increase must be attributed to the tutoring assistance
provided by the young tutors under the program./

{
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- The number of fifth’'grade students who participated in
the Tufor/Aide program was eight (8) in all. They took both
- the pre and post test®of PRTs As shown in Table 2 all but
two of the eight students increased in the number of skills they
-mastered with a substantial margin., For instance, one student
who mastered only 21 skills on the pre-test achieved 13 (34%)
- additional skills on the post-test. Similar increases are in
evidence in the case of five other students. -
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4 One student who had mastered 35 (89.7%) of the 39 skills
on the pre-test was able to score only 34 (87. 2%) on the post-
test. - Another student did not mark any change in the number

of skills he learned. Both seem to have been able s+tudents

who would have progressed without the tutoring help. Perhaps,
the selection criterin used for identifying the target gioup
should be further examined to find the actual cause of this
impasse. - Otherwlse, by and large, the fifth graders who
participated in the program benefitted by 1t,/w1th substan-
tial gazins in fhelr reading skills. ,

The fourth grade PRT pre-test was admlnlstered to all 11
students who participated in the Tutor/Aide program. The test
included levels A (21 skills), B (45 skills), and C (39 skills),
depending on the level at which each student was performing
at the beginning of the school year. Nevertheless, four
students who took 'RT level A pre-tésts took level B post-test

. and scored relatively wells No comparisons of skills achieve-

" ment of pre and post tests can be made for those students who
changed their levels of test by the end of the year. <The

- minus score difference shown in Table 3 is, therefore, not an
indication of poor performance. They should be viewed as
advancements by students from a lower level of achievement to
a higher level in the mastery of - certaln baszc readlng SklllS.

. Two gtudents, however, did show a decline in thelr level
of performance on the post-test, -even though they took the
pre and post tests aﬁQ he same level. One student declined
by about 11 skills (-25%), which was the highest single
decline among all students who participated in the program.
"It is believed that this decline was due to prolonged absence
of the student from the-program because of illness and other °
family problems.

All other students demonstrated substantial gain on the -
post-test. As was stated earlier, the fact that five of the
- eleven students moved from PRT level A test to level B test
is espec;ally noteworthy. -
The pre~test of. the Prescrlptlve Mathematlcs Test (PMT)
involved only 5 students. Three students were from the fifth
grade and 2 were from’ the fourth grade. No sixth grade
students participated in the Mathematics Tutor/Aide assistance.
Grade differentiations were not made in Table 4, because of
the small size of the group involved in the mathematlcs
tutoring program. The first two students reported on the table
are fourth graders and the remaining three are fifth graders.

All students who participated in the mathematics tutoring
program did better on the post-test than on the pre-test..
With the exception of one Tourth grader, all students
increased 15% or more in their mathematiecs skills.

17
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: One student achieVed a2 rémarkable 60% improvement: on ',
the post-test over his pre-test performance. - The probability
-of "chance factor" is suspected in this particular case.

- Students took pre and post tests on the same levels.
- The tests were given on levels B and C. Teachers felt that
.all of the PMI' students were originally tested at the proper
level and that there was no reason to move from these levels
when the post test was given. ' : .

In addition to the PRT and PMT, the Botel Word Recognition -
Test was administered three times during the year. The test
contains several analogies, picture completions,:object iden-
tifications, etc. to assess the extent of vocabulary skills
students have achieved. Very few tutees took the test when it..
was first administered in October, und the redsons for this are
unclear. Therefore, only second and third quarter results have
been used for this evaluation report. ' B

3

. The test was given to twenty students representative of
all three grade levels -- fourth, fifth and sixth grades --

participating in the program.

Out of the twenty students who took the second and third
quarter tests; only three students did not improve in their test
score from the second to the third quarter. In many cases the
score increase was very high, and an.average of 50% or more
skills were mastered by the year's end. - Table.5 provides the
results of the Botel Word Recognition Test. . The group mean
increased ‘from the second to the third quarter from 12.1 to 14.05
with a difference of two skills. The mean difference has been-
rated as-2.25 for the group.

; Three sftudents 'scored a decline in the number of skills
" 'they mastered, while three remained unchanged. The remaining
14 students incressed their word recognition ability from 1
to 6 skills. The stagnant skills of three students may be due

to at-home factors. : -

The Botel test is a meaningful measure of student vocabu-
lary skills. Positive test results confirm observational and
interview findings (reported later in this.evaluation) of

~ tutee ‘improvement in the classroocm enviromment. Generally
Speaking, students improved well on all reading and other
language tests. Mathematics appears to be the only area re-~
quiring further skill mastery; and headway has even been made
in this area, as Table 4 indicates. ; :

22
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Tabie 5

The an and 3rd Quarter Scores of :
Botel. WOrd Recognltlon Test for the Experimental Group
1 Code Skills/Mastered . Difference Between Second |
I e E z d-garter Slle
01k 9 4o.9] 11 350 2 11 Ry
02E 9  so.9] 10  #5.5 1 5.5 ,é;;
03E 15  68.2] 17 77.3 2 11 R
oljE 8 36.4 13 -50.1 5 23
bsz . 15 6852 17 77;3‘ 2 11"
0&E 9  40.9] 12 sh.s 3 15.5
O7E 11 50 § 10 -45.5 -1 5.3
08E | hesp 1 ko5 0 0
{ ooE 18.2] 10 - 45.5 - 6 27
10E 21 95.50s 17 - 77.3 -4 21
11E 11 50 f 17 77.3 |, 6 27
| 12E 15  68.2] 14  63.6 21 5.5
13 12 sh.s| 15 e8.2 3 15.5
1AE 10  45.5] 12 - 4.5 2 11
158 1 50 | i 63.6 3 15.5
16E 15 68.2] 20  90.9 5 23
17E 1% 63.6] 17  77.3 3 15.5
18E 19  86.4) 19 6.4 0 0
1 19E 16  72.7] 18  81.8 2 11
20E 17 73| 1w s © o o
- IN ="20 Mean = 12. l Mean = 14.05 Megnzglfference

T* The percentages are calacuiated from 22, the maximum number
of skills one could have masuered.
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3+) . Teacher Questionnaire Response -

The chief responsibility of teachers was to guide the
tutors and tc assist the prdject director in the training of-
tutors. They also helped in the internal assessment of stu-

~dents and tutors,

- . / . ' . B )
Questionnaires. were distributed to 17 teacher participants °
in the Malcolm X Tutor/Aide Program to help evaluate the total
effectiveness of the program. Teachers came into the program
from:Malcolm X and Assumption Schools, but the nine teachers
vwho completed the 'questionnaire (52.9% of the entire teaching .~
support staff) were_all faculty members of Malcolm X. Although
thi: rate of return was not especially .high, Malcolm X faculty
- members were well placed to evaluate program achievement in
meeting the needs of their students in a learning environment
with which they were especially familiar. '
Mogt Malcolm X teachers were responsible for instruction
+in more then one grade, ranging from the third. through the
sixth grades. Tutees tended to be concentrated in the same
grade levels in which teachér staffers were involved in instruc- .
tion. Five (55,6%) teachers each taught third, fourth and
sixth grade pupils, and six (66.:7%) teachers taught. students
enrolled in the fifth grade. Teacher instruction over a wite
range of grade levels provided program support staff with an
expertise -based on actual in-class experience with students
learning at many grade and skill levels. Since.student tutors
tended to have limited experience in actually teaching tutees,
and were primarily oriented to participation in the program
through work.in an initial training course, the teaching staff
ccmbonent of the program was the necessary source of R
- authoritative decisions governing both the administration of
the program and the establishment of goals for tutees ari tutors.

: Staff teachers not only were experienced in instruction

on diverse grade levels, but for the most part had derived '
"experience in teaching qver a fairly lengthy duration of time.
Only two staff members were in their first year of teaching
while participating in the program. One (11.1%) teacher had
been teaching from ome to two years, and six (66.7%) teachers
had been teaching from three to four years. Table 6 indicates -
a teacher staff composed of moderately experienced instructors.
None of the respondents could be considered veterans of the
teaching profession, in‘the traditional sense, and all seem

to be capable of the expertise and open-mindedness that is
requisite for the successful initiation of innovative techniques .
for student improvement in a tutor-tutee working environment.

24
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" Table 6
, . Teacher Grade Levels S
— -
. Ffeguencx ' Percentage
Noh-gradeq - L ¥ 79
1st Grade . - -
2nd Grade : | B - . -
3rd Grade o 5 55.6
4th Grade | 5 556
5th Gfade 6 - 6'6;_7- .
6th Grade A 5 556
,Tc.)t;.l'n ‘ 25 #*
TN=o “ ] | )

% Some teachers reported teaching at more than one level .
and, therefore, the total is differant from the actual .N.

. /‘ . . .

Teacher experience in the tutor-aide program exceeded”
actual teaching experience in D. C. Public Schools in 2 cases,
and was somewhat less than public school teaching experience
-in L cases. No teachers reported less than cne year exper-
_ienrice in the program. Seven (77.7%) staff members comprised.
the majority that reportei 1l to 2 years experlence in the -
tutor-aide program. Two (22.2%) teachers were involved in the
program, or similarly irnovative programs, from 3 to 4 years.
Teachers were clearly not new-comers to the tutor-tutee
strategy of education, and had the experlence necessary for -

dealing with the problems presented in a unlque educatlonal
environment. ,

. Teacher selection for the program was ﬁot haphazard,
but was generally e on the basis of teacher interest in
the program evidenced when 4 (44.4%) teachers acted as mem-
bers of thé floor team in the past; when 1 (11.1%) teacher
recommended students for participaticn in the program; and
when 1 (11.1%) teacher was influenced by the high level of
tutor-aide performance. Three teachers (33.3%) did not
respond to this item. Significantly, teachers came into the

- -program only after they had somehow become 1nvolved in an .

aspect of the prbgram at flrst-hand.

/
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Table 7

Duration of Total Teaching Experience -

) ' ) 3 .Freguencx Percentage
Léss than one year ? o -2 22,2
1 - 2 years | 1 11.1
3 -k years § - 66.7
‘ 'Tofal 9 ° 100,0 .
Table 8

4> Duration of Teacher Experience in Tutor-Aide Program

| ' Frequency Percentage {
Less thép one ye§r ‘ | o - - '
1-2 years ! " 2 mm.8 "
3 - 4 years 2 22,
| Total 9 1 10043

- - Table 9

Teacher Selection Methods

dFrgéuencz‘ | ZPercentage
é N .
A. Belng a member of the floor Lo K
team (based on L. C. 300) o 44.#”
B. Reccmmendlng students to | .
*  the program . . 1 1.1
G. Influenced by the tutor- *
) aide's work | 1 1l.1
D._ No Response N 3 334
N potal = - o 9 | 100.0
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Staff teachers,provlded support for tutors by helping
devise learning strategies in an important component of the
program, the 1earn1ng stations, that were used primarily to

- assist tutors in orienting themselves to the needs of their

tutees. Teachers also assisted tutors in working with tutees
in specific skill areas and in orientlng the phys1ca1 space
and materials avallahle for instruction.

-Two (22, 27) teachers reSponded that they sPeclflcally
performed tasks. involving working with learning stations.
Two . (22.2%) ‘teachers worked on specific skills. One (11.1%)
teacher su ted adequate materials to be used with tutees..
Five (55.5%) teachers did not respond. to this question, and

it can be safely assumed that the tasks they performed in the

project touched ‘upon the areas listed by respons1ve teachers. -

*
‘[ , Table 10 |
.;;_ L Speclflc Tasks Performed By Teachers : /
d T {:;> | Freéuencz" ‘Percentage | <

A. .wOrklng w1th9staélons~".' oo e 2z ' 22.2 ,
,Btt;wOrhlngaon sPeclflc SklllS o :'2_ T 22.2.
'C.f Suggestlng adeguate materlals ’ v o

. ,to be -used with tutees : R L. 11l.1

D. No Re;ponse' . . .5 | 1. _55;5.i
towt [ |

* Some teachers performed more’ than -one task, maklng the .
total hlgher than the actual number -of teachers resPondlngy

o
* ; /
- - .

_ Teachers: were‘asked to list the major 1earn1ng sxatlons
sét u by tutor-aides under their direct. supervision. Six’

(66. 6%) id not respond t6 this item on the questionnaire. ./'

/

/
’

Two (22.2%) teaghers responded thdt ‘they set up no 1earn1ng el

. stations. Only’two (22.2%) teachers feported directly

supervising the ‘formation of learning stations in -the areas~

of consonant blends’ and vowels. Teacher ‘response to this 1tem

does not adequatelxtreflect the nature of the work performed-’
in' the learning stations. A more detailed llstlng of learning
stations can be found later in this report in the séction |
concerned with the analysis of data provided by answers to the
 tutor questrcnnalre. - L S , .

| | 27 0,
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Mable 11

\ . Learning Stations Teacheré Supervised
S . |- Prequency . ‘Percentage
A. Consonant Blends T 1 | 11.1
B. Vowels | 1 " 11.1
—-"|.Cs No Response: 6 66.6
s .D'-;;\'None' . “ - | _a 22 .2
Total . 10 # i

* In this takle, as in the table that preceeds it, N does
- not equal 9 or.l00%, since more than one .response was made
by one'or more teachers to each question. B

o

. P : ‘ :
~ Teaichers rated tutors in thirteen areas: ability to
"design learning stations, punctuality, interest in the program,
. ability to follow directions, cooperation with others on the
job, attitude toward school, future aspirations as talked
- about, willingness to help others, attendance, improvement in
reading, improvement in Mathematics, instructional material -
~ developed and other factors. :

. Teachexr rafings were generally concerned with tutor .
‘abilities, tutor performance in the project, tutor attitude
‘and tutor improvement/in reading and mathematics skills. No

. .tutors. received a "Below Average" or "Poor" rating for any E
item listed, even though the teachers were given those options.

e Tutors received the highest ratings in areas that -
' measured attitudes. Five (55.6%) tutors received an "Excel-
lent" rating for interést in the program. Four (44.4%) tutors - .
received "Excellent” ratings in the areas of attitude toward
school and willingness.to help others., Teacher ratings tend
- to reinforce the conclusion obtained from tutor questionnaire
data that students were well motivated for participation in
' the project. o . ‘ 3 v : - e
L/t . o ’
) .Four («--.4%) tutors received “Excellent” ratings for their -
'ggéctuality or attendance. Students seemed generally weakest
- in dealing with project materials, and five %55;6%) students
- “received only an "Average" fating'for developing instructional
materials., X : ]
: 28 |




- Table 12 '
' Teacher Ratings of Tutors
Excellent |Good Average | NA

o - | ‘ £ 4 I k4
A. Ability toﬁgesign T &

learning stations SRR TR . 5 2 1T 1
B. Punctuality o L 3 2 | -
-C;"Ihterest in the program 5 2 2 -
D. Ability.%o follow . , :

directions . | b4 3 2 -
E. Cooperation with others
. on the.job ¥ 1. 3 3 3 -
F. Attitude toward school 4 2 3 |-
.G« PFuture aspirations as : _ :

talked about . 2 L 2 -
H. Willingness to help | .

others . = - o -
I. Attendance : . b [ "f 1 -
J.',Improvement in reading - b 3 - 2
K. Improvement in Math- oo | o
+ “ematics - , - 3 3 3
‘L. Instructional material - . '

- developed ' S - _ 2 5 1 2
M. Other factors (please’

~ specify) -- (ability to - :
.complete jobs assignéd) - 1 - 8

—

Students received moderately high ratings for théir
ability to follow directions: 4 (44.44) students . were rated
"Excellent,"” 3 (33.3%) "Good," and 2 (22.2%) “Average." .
However, students received less enthusiastic ratings for their .
ability to design.learning stations: 1 (11.1%) students was
rated."Excellent,” 5 (55.6%) "Good," and 2 (22.2%) "Average."-

. Although students often failed to complete work on specific

areas in learning stations, the stations were a central element
in the program and were essential to tutor-tutee activities.
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- ability to complete jobs assigned.

Tutors received good to moderatelykgood ratings in the
areas of reading and mathematics improvement. No tutors
received a rating cf "Excellent” in either category. In
reading improvewent 4 (44.4%) tutors received "Good" ratings,

3 (33.3%) “Aversge" ratings and 2 (22.2%) the teacher response
that the item did not applye In mathematics improvement

3 (33.3%) tutors received "Good" ratings, 3 (33.3%) "Average"
ratings, and 3 (33.3%) the teacher response that the item did
not apply. Since tutors were involved in the program in .
reading and mathematical instruction on a much lower level than
they were proficient at in those subjects, failure for teachers

~ to discern extraordinary improvement in those areas 'is under-

standable. - The high rate of the "Not Appropriate" response by

-teachers also indicated the peripheral bearigin;he project was

deemed to have upon tutor improvement in rea and mathematics.
Three tutors received "Exéellent,' "Good,"” and "Average"

ratings respectively for their cooperation with others on the

job. One tutor specifically received a "Good" rating for the

v

/

‘Teacher ratings of tutors are generally excellent, while
indicating some room for improvement in the development of
innovative materials to be used in the program. )

'Student interest in the tutor-aide.prograﬁ often indicates

- vocational interest in the;teaching profession. ' Two (22.2%)

students received "Excellent®” ratings for their future aspir-
ations, while 4 (44.4%) students received "Good" ratings and

- 2 (2242%) received "Average" ratings.

. S Table 13
' Frequency and Percentage of Teaéhers'bx tHe Number .
of Tutees from EheIr Respective Classes They Taught
| i a : . -
| ' _Freguenéx- Percentage
None ' 1 ~ 11.1
1-2 1 11.1
3 -4 o n Wy 1y
5-6 2 . 22.2
'7-8 1 1.1
Total ’ 9 100.0 -
o ' ' ' /-21-
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' Only one teacher respondent had none of his own students
-yparticipating in the tutorial program. Four (44.44) teachers
had 3 or 4 tutees from their own classes, and 3 teachers had
between 5 and 8 of their own.pupils énrolled in the program.
Table 13 indicates that teacher participants were able to
correlate the classroom needs of their students with tutorial
activities, since they were familiar with those students in
both classroom and tutorial environment. Teachers were an
authoritative means of support for tutors, since they knew,
in many instances, ‘the tutees as well as their own students.

" In the opinion of teachers the Malcolm X program had
a definite effect on tutee reading improvement. Three (33.3%)
students improved 25% in their reading skills, 2 students
(22.2%) improved 50% and 3 students (33.3%) improved 75%.
-While these high rates of. improvement would be considered an
- outstanding accomplishment in a classroom teaching environment,
~ they are even more so in a tutorial program that is more
,  limited in time. Although it is impossible to separate the ]
-7 effects of classroom instruction from tutorial instruction,
Malcolm X appears to be a significant integral to improved
reading ability in elementary school children. g

Table 14 -
' Tutee Improvement in Reading
, As Reported by Teachers
% of.Imprévement . Frequency | Percentage
| 25% . 3 333
50% 2 22.2
75% 3 333
No Response 1 1
9 100.0

Total

In the opinion of responding teachers the Malcolm X
program had a definite effect on tutee mathematics improvement.
One (11.1%) student improved 25% in mathematics skills; two
(22.2%) students improved 50%; and one (11l.1%) student improved
75%. However, 5 (55.6%) teachers did not respond to.this c
question. In the opinion of four teachers Malcolm X is a
significant integral to improved mathematics ability in
elementary school children. However, a comparison of teacher
response in Tables 14 and 15 tends to confirm the impression
given by learning station listings that the tutorial program
put greater emphasis upon verbal skills than mathematical skills.

-2~ =
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Table 15

o Tutee Improvement«iﬂKMathématicé
As Reported by Teaqhers
%;pf Improvament o Freguénéx Pefcentage'
25% | I 1 S .l
50% ' - 2 | 22.2
. 5% . 1 11.1
No Response . 5 5546
.. Total | 9 100.0

A

‘Teachers indicate in Table 16 an especially high rate
of tutee improvement in attitude toward school. One (11.1%) .
student improved 25%; two (22.2%) improved 50%; and five (55.6%)
students improved 75% in school attitudes. Malcolm X appears

to have been especially successful in fostering improved
student motivation for learning in a school environment. -

§

Table 16

Iﬁproved Tutee Atfitudes to School
. As Reported by Teachers ‘

,%_of Improvement "freguencx Percentage
- 25% C . h - 11l.1
' 50% 2 22,2
o7 5° - 55.6
" No gggpgﬁée_' ’ 1 L.l -
Total =~ . | ’ 9 100.0 | - 7

Teachers indicate in Table 17 an especially high rate of
tutee improvement in following directions accurately. One
(11.1%) student improved 25%; two (22.2%) improved 50%; and

., Tive (55.6%) students improved 75% in accurately following
- directions. Malcolm X appears to have improved student .
ability to listen to and understand directions and execute
- those directions. The degree of success in this area is as
o +-high as in the previous area. of tutee attitude toward school. 32
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Table 17
Tutee Improvemént in Following Teacher/Tutor Directions
Accurately As Noted by Teachers '
% _of Improvement o | Fréguency | fercentage
25% _, 1 . 11
50% | 2 2242
75% 5 " .55,6.
No Response 1 111
| Total 9 100:0 i

Table 18 indicates improved tutor ability in completing
learning station tasks in reading, mathematics, and. special -
interests. The results in this table tend to verify the '

findings of the previous tables.

Teachers registered the greatest tutee improvement in the -
area of improved ability to complete learning sta¥ion tasks .
in reading. Two (22.2%¥ students improved 25% and 4 (44.44)
students improved 75%. Three (33.3%) teachers either marked

this item "NA" or did not respond.

Again, there does not seem to be as much teacher interest
in the area of mathematics, although it has been one of the
_top priority areas. Six (66.7%) teachers either marked this .
item "NA" or did not respond. In the tutor listing of
learning stations only one area, multiplication, pertained to
tasks in mathematics. Of those few teachers who did respond
to this item, all noticed a high rate of improvement in their
students. One (1l.1%) student improved 50% and 2 (22.2%)
students improved 75% in their ability to complete learning
station tasks in mathematics, . -

. Five (55.6%) teachers did not respond to the area of
special interests. Of those teachers who did respond %o this
item, all noticed an improved rate of student ability to
complete learning station tasks of special interest. One (11.1%)
student improved 25% and 3 '(33.3%) students improved 75%. N
Non-invoivement of responding teachers in special interest
programs was the main reason for such a high percentage of
"No Response" in this particular area. .

The low.raté'of teacher ré8ponse in Table 18 for items
- pertaining to mathematics and special interests reflects the
predominately verbal content of most learning stations in the
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Table 18

Tutee Im rovement in Completin Learnln
S*E?ion TasEE As Noteg by Teachers

Sy

’ Reading
- % of Imifovement' 1 ' Frequency Percentage
17 s | | 2 22,2
| 0% 0 0
" osg 4 bl
" NA : 1 11.1
No Response ‘2 _22.2
| Total 9 100.0
25% 0 0
502 ‘1 11.1
75% 2 22,2
NA 1. - 11
* No Response s _55.6
‘Potal .9 100.0
o Special Interests
~ 25% 1 v 11.1
" 50% ° :_o o
75% 3 33.3
* No Response 3 55.6
 ‘Total 9 100.0

* ngh level of "no response” was due to the fact that
these teachers were not involved in Mathematics and
Speclal Interest programs.




project. It could also be that the iesponﬁing teachers. were
mostly non-math teachers or non-special interest teachers.
Six of the teachers (66.7%) responding did not report
developing any instructional materials. Teacher developed
instructional materials included: learning station games

(3 teachers ‘or 33.3%), learning packages (1 teacher or 11.1%),

experience charts (1 teacher or 11.1%), word boxes (1 teacher
or 11.1%), and sentence and phrase packages (1 teacher or 11.1%)

‘Although a majority of teachers and tutors did not
actively engage in the development of instructional materials
for the program, instructional materials dealing with learning
techniques and verbal skill areas were jointly developed by
the tutors and tutees under the guidance of the project staff.

Table. 19
Instfuctigpal Materials Develcped
Frequency - Percenfage
A. Learning station games 3 33.3
B. Iearninghﬁackages 1l 11.21
C. Experience charts 1 11.1
" D. Word boxes 1 11.1
E." Sentence, phrase packages 1 11.1
F. NA . 1 11.1
G. - No Response e - 5 55.6
% Total e 13"

# N does not equal 9 of‘loo% in this table, since respon=-
- dents gave more than one answer in some cases.

Teachers were asied to comment on the extent oi tutor
help in the development of instructional materials. Those
teachers who did respond indicated that they received a con-
siderable amount of assistance from tutors-in the development
of instructional materials for the program. No teachers
responded that tutors helped them to no extént. Two (22.2%)
teachers found tutors helpful to a great extent and 2 (22.2%) -
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found tutors helpful to some extent. Again, five (55.6%)

teachers did not respond to the‘item for reasons unknown. It

is possible that they were only resource teachers whose indir- , /r’
ect involvement in the Project did not desigrate them to

assist with the instructional material development.

. Table 20 _
\ Tutof-Aide Development of Instructional
Materials As Reported by Teachers
Extent of Tutor Help | | Frequency |  Percentage
Great Extent | 2 22.2 )
Some Extent 2 22,2
No Extent 0 0
No Reésponse 5 _35:6
. Total 9 100.0

R <,

By and large, teacher questionnaire responses were
positive toward tutee improvemen’ in the ecritical skill areas
of reading and in areas dealing with student attitudes and
motivation. The degree of tutee improvement in these areas
indicates a high success rate for the program. Tutors chosen
for the program were capable and performed well in their
instructional activities. The project seems, in the opinion
of teachers, to have special value as a supplement to normal
in-class instruction at an elementary school level.

Those teachers who did have students for mathematics did
show a high interest rate in the area. The reason for a
high rate of no response in the mathematics area seems to be
due to the fact.that those teachers did not have any math-
ematics students in the progrem. It is evident from the data,
however, that more attention is needed in muthematics to achieve
the "85% accuracy” for "90% gtudents.® :
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4.) Response from Tutor-Aides

Eighteen (94.9%) of the 19 tutor-aides took part in the
questionnaire survey. Theéir reactions .to various items are .
quite céntrasting, reflecting the overall feelings of high ,

- school students involved in the same endeavor. Although there :-
were a few suggestions for improvement, by and large, the tutors
seem to have liked the program, and were quite enthusiastic

~  about the "mutual benefit" aspect of the program. The tables.
" and narratives given below further substantiate this general
observation. : ‘ ' .

. Putors in the Tutor/Aide Program at Malcolm X Elementary
School came from three schools: 3 (16.7%) from Hart, 4 (22.2%)
from Johnson and 11 (6l.1%) from Ballou High School; and
represented all four senior high grade levels: 7 (38.9%) in

_the 9th grade, 4 é22.2%) in the 10th grade, 5 (27.8%) in "the
11th grade and 2 (11l.1%) in the 12th grade. ,

A

) Table 21 .
' 'Schools Tutorsékttended
Name of School | Frequency Percentage
[ Hart | © 3 16.7
Johnson 4 22.2
Total ’ " 18 100,0
Table 22
) f' q Tutor Grades
: ‘ @ . . }
Grade Level ~ . Frequency Percentage
- 9th éiade 7 38.9
10th grade L 22.2
11th grade 5 27.8
12th grade 2 1.1
Total 18 100.0
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The duration of time tutors participated in the roject
was, on the average, a maximum of 8.1 months, with 8 Lb, 47)
tutor participants completing 5 months or less in the Program.
- Only 2 (11.1%) of the 18 tutor participants were involved in
the progﬁct for an extended period of time, 12 - 24 months.
 Eight (44.4%) tutors participated for a moderately extended ,
period of time, 6 - 9 months., The moderate durations of tutor
participation may be a shont-coming in the program, since tutor
. experience in working with students tends’ to be limited to
- the actual amount of time of direct tutor involvement in the:
program. However, an effective training program has been .
included in the project for the purpose of developing a good
foundation for the valuable resource of teaching experience..
Staff assistance for tutors is important under such circum-
stances, and as indicated later, seems to have Been provided
to a sufficient degree.

Table 23
Duration ofaTutor.Participation
in the Program
Frequency Percentage’
12 < 24 months = 2 4 11.1
10 - 11 months | 0 o
8 - 9 months 7 38.9
6 - 7 months 1 5.6,
b - 5 months T3 16.7
2 = 3 months h 2232
1 month _g; __5.6
| Total - | 18 | 100.0

I

S/

Participation limited to 2 - 3 months (4 or 22.2% of
all tutors) and 1 month (1 or 5.6% of.all tutors) suggests
too brief a period of time for tutors to become deeply .
involved in the personal needs and learning requirements of
.their tutees, as well as the larger goals set for the entire
project, although such limited participation is capable of
having some immediate bearing upon student improvement.
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- Thirteen (72.2%) of the tutors attended to the learning
needs .of 2 students each. Although this is certainly a small -
_enough load for tutors to handle, it tends to compound the -
problem of achieving successful rapport during a limited period
of acquaintance. Furthermore, tutees spanned the first six
- grade levels, requiring tutor proficiency in instruction over
« . g fairly wide range of skill levels.

¢

v Table 24 . . ' o ’

Number of Tutées Assigned to Tutors
Number .of Tutees Assigned k . Brequency . Percentage . .
One Student y 5 1 27.8 .
Two Students _ 13 - 7242
Total " | © 18} 100.0

/

9

Tutors seem to have been fairly well motivated in
dertaking participation in the Malcolm X Program, as
indicated by the list ¢f 3 major reasons for participation in
able 25. Fifteen (83.3%) of all tutors responded that they.
anted to help others. TwelVe (66.7%) responded that they were
terested in teaching. Other reasons cited suggest, to . ~
ing degrees, that outside forces lead to an affirmative
decision for participation. - . )

Phirteen (72.2%) tutors cited the monetary aspect of the
/ - |program, and this was the second most common reason given.
: | Other factors listed are: bored with the routine work (4
| or 22.2%), my.teacher persuaded me (2 or 1l.1%) and my
parents persuaded me (1 or 5.6%). One tutor ldentified none .
.+ of -these' items as a factor leading to a decision to participate,
! while 2 tubors identified all items as_decisive: factors.
. Tutor motivation, while not entirely altruistic, does reflect
a realistic.combination-of forces apt to give impetus to any
°. . decision for taking affirmative action in any field of
endeavor. - ’

_ Furthermore, tutor.selection (with which 17 or ol b4 of
21l tutors were satisfied) was made accordi to criteria -
that emphasized tutor ability. Seven (38.;;§‘were selected
because of their successful voluntary participation in a :
training course; three (16.7%) through teacher recommendation;
six (33.3%) through a manifest .interest in helping younger-

«30-




. - ’ 3.

S __ " Tuble 25 .
Reasons for Tutor Pafxici tion in the Pro
O ‘ Frequency Percentage.
A. Wanted to help others 1 83.3 -
,B} Néede& the money o 13 7242
C. -Bored with the routine work i  22.2
D. ;nterasfeé in.teacﬁing, 12 . 66.7
_E. My'feache?:pefsnaded e 2 bo11.1
.} F. My‘pafenté pefsuaded:me 1l 546
G. None;of.the above | 1 8§ 5.6
 He A1 of the above 1 - 5.6
I..No_response | 2 i
*Potal - - 51 ™

u-'childreﬂ; and only 2 (11l.1%) because they were seeking a job.

‘merely -for -

b w~, . @ 4 . (]
# -Total varies as each futor checked more than one item.

B

< .

Clearly, student tutors were not enrolled into the program
e opportunity of receiving remuneration for
their academic services. ‘ ,

Taple‘26

- Tutor Selection Cfiferia' y:
' - — — -

) P “ . Frequency |. Percentage
Ae Took the coursgzvoluptariiy"* 7. "38.9 -
'3; Rechmended Ey é té;cﬁe£. ‘ 3 16.7 °
C. Interested in children 6 33.3
D. Seeking a job 'i' _2 | _l;;l'
Total - ' . - 18 .100+0
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. Table 27 i

Tutor Satisfaction With Selection Criteria

o/

. . Frequency" Peréenfage‘
Satisfied ! 17. .‘ - oly. Ly
Not Satisfied R . _5.6"
Total 18 . 100.0
L ’

. The list of completed learning station units in Table

28 reflects program emphasis upon the development of verbal
rather than mathematical skills. The greatest frequency of

. response eoccurred-in the areas of outlines, rhyming words,
vowels and homonyms, with 3 or 16.7% of all tutors identifying
these items. -Verbal skill areas that were identified by 2 _
or 11.1% of tutors were: word blends, Bicéntennial stations,
drive your way to the word wheel and dictionary skills. Least
frequently identified verbal skill areas, cited by 1 or 5.6%
tutor each.were:s compound word bouncing, rooting with root
words and reading stations. Two or 1ll.1l% tutors stated that
no learning stations were completed. The only mathematical
learning station listed, multiplication, was cited by 2 or
111% of all tutors. ) . ‘ ,

- Table 28 indicates tutor-tutee work in a wide range of
‘veibal learning station. Efforts were not conentrated in -

" a few areas. Therefore, completion of learning stations

was generally low for each learning'station;listed,.althoﬁgh"-
- a majority of work in the learning stations was completed in
the genéral area of words, . '

: Table 29 indicates that tutors fownd learning centers
usefuls - in planning (11 tutors or 61.1%), in suggesting
activities (11 tutors or 61.1%), in getting started with the
tutees (8 tutors or 44.4%), -and in organizing the learning -

stations (7 tutors or 38.9%). = - . . _ '

. Tutors found learning centers useful to a lesser extent:
to collect materials (5 tutors.or 27.8%), . to arrange the
space (3 tutors or 16.7%), to orient in the use of Open Space
(3 tutors or 16.7%), to evaluate the students (2 tutors or

- 11.1%), and in solving major problems (2 tutors or 11.1%).
Two tutors cited that they found the stations useful for all
the items listed, and no tutors found the learning stations .
completely useless. One tutor specified that the stations

4l
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. ~ Table 28 v .
. Completed Learning Stations
_ -fs ﬁegofiéﬁ %x Tufors o
Learning Stations o Frequency ‘Percentage
A. Word blends | 2 ST
B. Compound wprds-bouncihg "3 o "5.6
CQ'Roo£ing'with\roo o | P
words ~ - ” A 5eb
D. Bicentenhial -, . . _ .
stations - | v - 2 11.1
E. Multiplicatien . - | 2 11.1
' F. Outlines - 3 16,7
G. Rhyming wos.-ds} R 3 16.7
. H Yowels,. T ) / 3 16.7
I. Homonyms _ 3 16.7
J. Drive your Wa§-to the word o \
wheel o 2 11.1
'K» Dictionary skills . 2 11.1
} L. Reading stations A 560
 Tofal_' | o '.,25 |
— - -

helped her to realize that she had "to tolerate the tutees
and -get used to them in order to have a er session." .
Table 29 enumerates tutor response to each-item and signifies
the highly useful role played by the learning stations in the -
orientation of tutor-tutee activities: Learning stations

‘proved to be a satisfactory technique for program administra-

tiéh on the instructional level.

Table 30 represents tutor opinion of various aspects
of the program. Tutors appreciated most the opportunity to
use their own ideas in the program (12 tutors or 66.7% rated

this item "excellent," although 1 tutor or 5.6% rated it as
"poor™). Eleven tuors or 61.1% rated the following items

-33-
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Table 29
Tujor Uses 6f Learninz Stations

- In planning

A. _

B: In suggesting
activities

C. To get started with

- the tutees

D. To evaluate the.

- students - c
E. To orient in the use
. of open space

F. To collect materials

G. To arrange the space

H. In solving major

© problems

I. To orgenize the

-+ learning stations

J. All of the above:

K. None of thé above

L. Other (Specify)
(*To help me realize
that I had to tolerate

' the tutees and get used

to them in order to have
a better session.”)

® Total

Frequency  |Percentage
ll ) ) 6101
11 Al era
F : .
. - 8 , ‘4454
2 11.1
3 16.7
27.8
3 16.7
2 wlel
7 38.9
2 11.1
0 0
1 5.6
55

% The totzl varies from N as
more .than one item.

"Excellent”: teacher assistance to tutors, lessons taught: throu
learning stations; opportunity to share problems.
responded most favorably to those items tha*t provided a composit

_ each tutor was allowed to check

picture of a creative and supportive work atmosphere.

-3 : .1}
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Table 30 -

Tutor Ratings of Staff Supgort, Facll::.t:l.esl Leaggggg
S rategles and dents in the Malcolm X Program

Average

- ! Excellent Poor Total
| £ | ¢ & |tz | #
A. Training given
to tutors 8 M4l 10 15.6 - - f8 100
B. Teacher assistance { B
to tutors 11 6101 6 3303 - - 17 9404
C. Open space facility 9 50.0f 5 27.8}-~ 04 77.8
D. Instructional ,
material developed 5 27.8} 8 ML~ - N3 72.3
E. Lessons taught thru ’
. learming stations 11 6l.1} 7 38.9|-- Hh8 100
F. Internal evaluation | o -
of tutors % 22,2113 72.2 |- - 07 ok.b
G. Schedule of activities , -
pPlanned for tutors 6 33.3]1 10 55.6 1 5.6 }7 oL
He Opportunity to use : o
~own ideas 12  66.7 b 22,2 115.607 ob.4
I. Opportunity to share i
: problems 11 6X.1) 6 33.3}-- 07 94.4
J. Student attitude o '
_tcwards school 2 11,1116 88.9 |- - p8 100
K. Student attendance 1 9 50.0{ 9 50.0{-< B8 100
L. Student ability to :
follow directions L 22,2} 14 77.8}- - [8 100
M. Student attitude i |
towards their :
tators 10 55.6) 8 i |-~ P8 100
N. Other (Specify)
(Bet‘ter Pay) - - - - 2 11.}4 2 11.1




-~
\
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. Tutors were moderately enthusiastic about the training
given to tutors, the open space facility, the instructional
materials developed, the schedule of activities planned for
tutors, and the student attitude toward their tutors, evidence
that {there may be further room for improvement in developing
rapport between tutors and program staff as well as between

- tutors and their students. The failure of the open space

facility to elicit a more enthusiastic response from tutors
may reflect the need for greater control -and creativity on
the part of the program staff, since open space strategies
tend vo require mature and imaginative planning if they are
to be successful, especially if these learning strategies are
not used in the rest of the student curriculum on a regular

basis. ¢ .

‘Although {there were only two negative respcnses %o all
listed items, areas of least tutor enthusiasm were: +the
internal evaluation of tutors (13 or 72.2% “average" rating), -~
student attitude toward school (16 or 88.9% “average" ratings, _
and student ability to follow directions (14 or 77.8% “average"
rating). The last questionhaire result suggests, perhaps, a
lack of tutor patience for students that is entirely under-
-standable given the fairly young ages of all involved, although
efforts should be made to foster greater student and tutor -
appreciation of the mutual benefits involved in the program.

o Two tutors.(1l.1%Z) specified that the pay they received
for their participation in the program was poor., Considering
‘that there is no response category scaled between "Excellent"
and “Average" ratings, Table 3. suggests a fairly high rate of
tutor approval of program tactics. _ :

Student response in Table 31 indicates that tutors
generally felt that their participation in the program was .
worthwhile. Nine (50%) tutors cited that they liked helping
. students most in the program. Five (27.8%) tutors foumd
the program enjoyable. Four (22.2%) tutors liked the teachers
and their work, indicatjfhg that -staff support of tutors did not
go entirely unnoticed and was appreciazted by a moderately
large number of tutors. Four (22.2%) “mtors cited that they
found the opportunity to help others the chief asset of the
program. .(Other responses include: Open Space School (3 tutors
or 16.7%), Getting paid (2 tutors or ll.l%?, Getting credit
from school (1 tutor or 5.6%), and Students having a better
chance of learning (1 tutor or 5.6%).

An interesting aspect of Table 31 is the fairly low
response to items dealing with either .financial or zcademic .
remuneration for participation in the program. Though students
suggested in a later part -of this questionnaire (Table 35). .

- that payment was an important matter to them, it clearly is not
as important as the larger goal of the program to help other
students.” R i
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~gable 31
What Tutors Liked Most Abbut the Program
. . : B Freguenéx Percentage

‘Helping sfudents 9 50.0
Enjoyable program , 5 | 27.8
Liked the teachers and - .
their work L 22.2
Helping others b 22,2
Open Space School . 3 16.7
_Getting Paid 2 11.1
Getting sredit from school' _ 1 546
Way tutors discuss things among - )
themselves 1 - 5.6
'Students have a better chance : |
of learning - 1 5.6

Table 32 indicates tutor interest in continued partic-
ipation in the program. Although a dissappointingly small
number of tutors (11 or 61l.1%) responded that they were not
interested in joining a similar program next year, only 3
(1L6.7%) tutors responded negatively because of lost interest
in the program. Reasons for not continuing (Table 33) include:
graduating, changing.school, and needs a _better paying job.
"Although this does give zn opportunity for other interested
‘and competent students to become involved in the program, good
experience is worth much more than new blood %o the project
for its continued success; and if there are ways to keep the
talented and experienced {tutors for a longer period of time,
they would certainly prove beneficial to the program. The
resource of trained and experienced students is vital for the

o

continued growth and propogation of the program.

, Four (22.2%) tutors backed up their negative response

for continuation in the program with the explanation that they
vwould be too much involved in school work during the coming .
year; and five (27.8%) commented that they would be working. *
(Two or 11.1% ol <he participants were Seniors in High School
and would not be enrolled in the District of Columbia Public
Schools' Program during the  coming year.) That only 7 (38.9%)
tutors wish to continue in the program was an unexpected
~response, somewhat mitigated by reasons tutors gave in support
of that answer. , 46 _—
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Table 32

/

Tutor Interest in Continued
Participation in the Progranm

_ | Freguencx z Percenfage
Yes (Will Continue) o : 7 . 38.9 °
No (Will Not Continue) 11 ‘ 61.1
Totel - - ] 18 ©100.0

Table 33

" Tutor Reasons for Not '
Continuingain_tﬁe Program

Frequency Percentage
i. Lost interest - 3 16.7
B. Too much involved in school
~ work b 22,2
C. Will be working’ | 5 27.8
D. Graduation 3 - 16.7
E. Change of school 3 - 16.7

3

Tutor reasons for wanting to continue in the progiam
to a great extent reflect their motives for initially enter-
ing .into the program. Six (33.44%) of all tutors answered

~ that they liked to. help people. Two (1ll.l%) liked to work

with .children, while 1 tutor (5.6%) found the program very

‘helpful and another responded to the challenge of demanding '
. program responsibilities. One (5.6%) tutor's positive response
- was made contingent to receiving pay for after school work.

1

Tutor reasons for coniinuing in the program are listed in

- Table 34.

Table 35-liSts tutor comments about the program. When
asked to make further comments about the program tutors were
somewhat unresponsive. Six (33.3%) had no comment, while

=38-
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Table 34
Tutor Reasons for
Continuing in the Program
. Frequency Percentage
A. Like to help peoplé _ 6 - " 33.4
B. Like to work with : ] .
- ehildren ’ : 2 - Ilel
"C. Program being very ‘ |
helpful ’ 1 e 546
D. fProgram responszbllltles ' |
. demandlng : _ . 1l 5’6,
‘E.»fPayment for after school v /
- _.work . 1 5.6
'F._ No Comment f - _39.0.
Total 18 110040 .
Table 35
Tutor Comments About the Program |
| . Frequency | Percentage .{.
A. Program was run excellently | ~ 1 | 5.6
B. fmators should be selected .
«n the basis of a é¢areful -
| interview 1 546
| Ca  Tutors 'should have more time 1 5.6
Do Program is a fine means of
learning : 1 _ 5.6
! E. . Like to teach more children
and assist teachers : 1l 5.6 -
F. More money znd better wages -
needed - 7 38.9
'G.__No Comment S - _6 33.3
Total 18 100.0




~

7 (38.9%) commented that they should receive better wages
: for their work. Other comments made by I (5.6%) tutor each
were: "the program was run excellently,” "tutors should be
selected on the basis of a careful interview," "tutors should .
have more time,"” "the program is a fine means of learning,"
‘and "a tutor likes to teach more children and assist teachers.”

5.) Attendance Report

Attendance Record Cards obtained for twenty-three tutees
show some interesting parallels. Recorded absenteeisnm, ;
compared with regular students, was at a minimal level.
Attendance records demonstrate strong student interest in
the tutorial program. Tutees were by and large prompt for

- their sessions, when they were present for them.

. _ The highest rate of absenteeism occurred during the month
of February in the third quarter of the school year.
Seventeen students incurred a combined absenteeism of 33

- school days for that month. The second highest rate of
absenteeism occurred during the fourth quarter, with 13 students
accounting for a combined absenteeism of 42 school days.

-
"As Table 36 illustrates, the tutees were fairly regular
. in attendance for tutorial sessions. Interviews with the
. program tutors revealed that most tutees were at the learning
stations earlier than the appointed time waiting for their
tutor to arrive. Lack of tardiness demonstrates student
" interest and enthusiasm for the program.

‘Table 36 .

Attendance Records of Tutees During the:
Third and Fourth School Year Quarters
varter :‘ Days Present Days Absent Total Daxé

Third Quarter

Jan 24 - Mar 26 . S

(47 school days) 1,048 ' 33" 1,081

- ) ~ (17 -students)

Fourth Quarter o _

Mar 27 - June 15 , :

(48 school days) 1,062 L2 1,104
(13 students) :

. -ﬁo;
R 'Y

o /




Even though more absent days occurred during the fourth
quarter than during the third quarter, fewer students (13)
were absent during the fourth quarter. The fourth quarter
record did not reflect a reduction in absentee days primarily
because of the extended period of sickness in the cases of a
couplé of students. Also, the duration of the fourth quarter
was longer than the third quarter by one school day or 23
student days. .

) The attendance records of the last two quarters of the
school year reveal high student motivation for attending
tutorial sessions, as well as enthusiasm for the program in
general. Significantly, 23 of the 27 original participants
continued in the program until the end of the school year.
This low drop-out rate reveals developing student interest in
their school, and more especially, in the tutorial program.

39
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Chapter IV . _
¢ CONCLUSIONS AND RECOMMENDATTONS

.. The After School Tutor/Aide Program at Malcolm X |
Elementary School has been a successful educational endeawvor
of the D. C. Public Schools. It provided an opportunity for
teachers, administrators, and tutors to work together as a. .
team to design and implement lsarning stations and instructional
modules and to cenduct one~to-one instruction in reading and
\\ mathematics for a select number of fourth, fifth and sixth
~ grade underachiéving students. The program accomplished student
\\ improvement in reading and study skills, to the extent of 507
\to 75% in some cases. With a Pfew exceptions, a majority of
‘the tutees improved in their attitudes toward school and
learning in general. : : : '

In addition, the program provided an opportunity for
‘promising junior and senior high school students to employ
their \multi-faceted talents and abilities to improve student
deficiencies in basic learning 'skills, and paid tutors a
-small stipend. : Although some students complained that the

- amount off pay was inadequate, stipends were an additional source
of tutor motivation for their continuation in the program, and
were helpful in furthering the education of tutees.- :

The pilot program has been sucéessfully established in
one school:. However, based on evaluation findings, a few

-recommendations for the continued success of the program are
in order. . : '

l.) For undetermined reasons considerably more students
were involved in reading tutoring than in mathematics tutoring.
-Overall mathematics scores for elementary school children enrolled
in the D. C. Public Schools clearly indicate that mathematics :
remains an area of major concern for both teachers pnd

. edministrators. Possibilities for +the lack of pregram devel-
opment in mathematics tutoring include insufficient tutor
competence in math skill areas, and the failure of teachers
to adequately identify students with substantial deficiencies .
in this area of the curriculum. Whatever the reason for this
program short-c it is recommended that at lecst.eeual .

ias1ls sho e given to mathematics or 1 e

gggg§§g 18 conflnueg in the coming year. Tha% EfI those students

enrolled 1n mathematics tutoring continued their participation

. in the program throughout the durztion of the school year is
especially informative as to the value such tutoring can have

for interested students.

3 ) :
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2.) In addltlon to standardized. testlng, the project
maintained an effective testing program throughout the year.
Internal assessments were well planned and measured student
. achievements on a regular basis. All such measurements, however,

" were aimed at the cognitive domalns of the tutees. It is
therefore, recommended that specific messures should b Eevelqped
and administered through appropriate curricular changes in the |
affective and psychomotor domalns as welly to determlne patterns
of student growth or change ln these areas. : _

3.) The acquisition of lnstructlonal materiils continues
to be a perernial problem in the D. C. Piblic School System,
and is an especially acute protlem for small, experimental
programs like Malcolm X. In alr too,many instances, basic -/
supplies and materials arrlved too late to be used when they
were most needed. The project staff often received items that-
were not what had been ordered by the project director.
It is, therefore, recommended that teachers should learm to-
improvise instructionzl materials at a minimal cost, and that
materials and supplies should.be ordered by the project director
in sufflclent quantltles .to be kept in reserve for emergency )
situations.

L.) Learnlng stations were the product of concerted
tutor and teacher teamwork. In- many instances tutors were .
‘ glven a free hand to develop various aspects of the learning /
station resource. However, in some cases tutors were not '
involved to any extent in the construction and development of
learning stations. The failure of tutors to partlclpate in
this aspect of the project minimized a primary objective -

. of the project. It is, therefore, recommended that all tutors
should be actively involved in building lea stations for
thelr tutees and that teachers should simply maintEIﬁ a .

supervisory and directional role in this zrea. -

5.) . By and large tutors instructed their ass1gned tutees
most consclentlously. - Tutors were highly motivated and the -*
monetary aspect of the program was for the most part only of
secondary importance to tutors. However, tutors were paid -
a salary of $2.00 an hour, which is below the minimum wage
level established for the District of Columbia. Furthermore,
tutors were pdid for only six hours of work a week. The amount
of tutor reimbursement was often even insufficient in defraying
the cost of transportation to and from the school. It is,

therefore, recommended that tutors should be paid a minimum
salary of $2.50 an hour for no less than ten hours per week. -
An effort should also be madé’to guarantee prompt and regular
payments.
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. 6s)., Although there is a waiting list of parents who
desire to place their children in the tutorial program, many
parents are hesitant in enrolling their children due to the
problem of after-school transportation. Parents are naturally
concerned about the safety and security of their young children,
since there is no provision for sc¢hool bus service outside of
regular school hours., It is, therefore, recommended that

after-school transportation be ed for participants in
the project, So that more parents will be enc Uraged to take
advantage o% ' : -

——

the tutorial program. o )

7+.) Very often. the success of an experimental program
lies in the amount of time available for pre-planning. '
Summer months are the best time to make the necessary
- preparations for the fall. It is, therefore, recommended
that the selection of tutors shoﬁfd be completed In the summer,
and that proper training and orientation should be conducted
a month before the re-opening of school. Tutors will thereby
be properly equipped to undertake instruction from the first
day of classes. It is also_highly desirable to use competent
reading and mathematics consultant in addition to the director
and teacher coor inator for the training of the tutors."

8.) Due to poor publicity and public relations efforts
.this innovative ‘program is not well known in the immediate
school community or in the school system at large. Additional
support might be obtained for the program from myriad sources
if greater publicity and recognitiocn of program goals and
strategies were attained. It is, therefore, recommended that

~the: project ggrsonnel as well as the-school system should find
" means of publiclzing the contributlions of thisS program as
widely as possSible to provide some indication to the general
‘public of the real efforts that are being made Within the
system for the continued improvement of student educatlon.

. 9.) Urban school education often limits young children
to an understanding of the immediate realities of the world .
of the city. During the interview with teachers and tutors-it
was revealed that field trips can provide urban children.
with a new understanding and appreciation for the world outside
- of the city. Very few provisions were made for such meaningful
field trips in the. Tutor-iide program. It is, therefore,

recommended that field .trips be ziven hig% priority in :
project activitles, and tﬁgf they sho e we cocrdinated

and planned to achieve max Imum benefit.

s
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10.) " Teacher recommendations and their personal judgment
were the primary criteria for the selection of tutees and the
formation of “experimental and comparison groups of students.
Teacher selection was further based upon PMT and PRT test '
results, although only to a limited extent. These limited
criteria for selection may account for some amount of improper -
student selection. Those students who might benefit the most
from the program are not guaranteed entry into thé vprogram.

It is, therefore, recommended that more objective selection
. criteria be develoged and used to obtain a target group of
students who will beneilt most by participation in the

'tutoring,prqgram.

P 11.) Only six of the original’'twenty tutors enrolled in
the program continued participation throughout the school year.
The remaining tutors dropped out of the program for various
reasons. Vacancies were filled by the project director.with
"new tutors. Additional staff time and effort was required to
familiarize the new tutors with program procedures. More
stringent admissions standards could have avoided such high

~

‘turn~over. It is, therefore, recommended that the admissions
standard stipulate that the selected tutors should commit

themselves for continued participattion In the program for the

duration of at Jeast one school year. The maximum benefit can
be derived only through & continued duration of participation

in the tutoring program. .

12.) Washington Highland and Assumption Séhools were
originally intended for participation in the program with
Malcolm X, but a smaller than expected budget necessitated
. the curtgilment of extended participation by Assumption and
'no participation by Washington Highland. As a matter of fact,
Assumption was involved to some extent in the project for
.only part of the academic year. The intended:cooperative
endeavor could have involved a larger segment of the school : ‘
population in the program, as well as assuring greater publicity
for the program. MNore teachers and administrators might have
been motivated to consider the introduction of such a progranm
in their own schools. It ig, therefore, recommended that a
' cooperative endeavor with other schools 1in the area should be
plarmed for the Tutor-Aide program in order to involve more
teachers, parents and children in the various benefits of the

program. -

13.) Although most of the tutors who originally enrolled
- in the program have since departed, two of the original tutors
who started training in the summer of 1974 are still involved
in the program. Their assistance in training and orienting new
tutors has proved what a valuable asset experience can be.

It is, therefore, recommended that the pro m-should attempt :
To retain as many of the experienced Eﬁ%ors as possible to take
advantage of the trzining and practical SKills thev have
acquired through extended participation in the tutorial Program,

[}
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1k,) Malcolm X is.an open—space school that allows .
the freedom and flexibility for both tutors and tutees to
arrange programs that are conducive to best neeting their own -
~ learning interests. Many students especially aporeciated the
' . academic freedom of an open-space set-up that was denied them
‘ _in more conventional learning: environments. It is, therefore,
recommended that the open=-space concept ‘be continued in the
program.at Malcolm X. It is further recommended .that some
_ provision be made for an alternative setting for those who*
- cannot get accustomed to open-Space.- : .

o 15 ) Although tutors were adolescents, they behaved as
. - mature adults and volunteered.to .sheoulder project respon-

-8ibilitiess Some tutors during their interview revealed that
they were not always properly treated by teachers, who denied

. them the opportunity to mark student records and suggest
. curricul um changes, and asked them instead to "stack chairs"

. and "clean floors.” The tutors could lose their self respect
and sense of academic Worth under. such conditions. It.is,
therefore, recommended that teachers and other project staff
‘members; be-especially conscientious in treating adolescen

with respect by giving them meaningful tasks to erform.
This/should further command tutee respect for .tutors and con- .
trlbuke ‘o the tutorsl/own feellng of accomp11shment and ablllty.c

i . ‘ ’ _ . C \ ‘ N ) . G
o ‘Malcolm thas estab11shed a new trend ln the teach1ng-.
Jearning proecess. in the District of Columbia Public School
System. - The latent and valuable talents of high school and
" junior high school young adults have been successfully :
.channelled to mlnlsterlng to. the needs -of under-achieving"
elementary srade.students. - Although additional testing
is needed to completely ascertain the degree of success the
‘program has achieved, from a1l available indications, the: >
~program has kindled the.interest and enthusiasm of parents: -
ard students wlike. The. program should not only be. continued,
but. should be:expanded to other schools as well, setting an
example for other schmol systems fhroughout the counxry. o

. _ . , , , _ . \. g _
PR s . S v A . ! .




»
LN
B .
<
.
.
«
,
4
.
»
P
-
.
F)

ERIC

PAruntext provided by eric




1.
2:

3.
L,

5.

' 6

."7..

‘Name (optional)

APPENDIX A

EVALUATION OF THE TUTOR-AIDE PROGRAM AT
MALCOLM X ELEMENTARY SCHOOL

QUESTIONNAIRE' FOR TUTOR~AIDE

s

Name of the school you study . . Gfaae

‘How long have you been a tutor? ___  Years Months

g )
How were you selected tc become a tutor?

\

N .=

Were you satisfied with the selection process? (Check one)

Yes No - ¥

How many children do you teach?. __Their grade'leve@s

blease check three major reasons why you joinéd‘the"programx
Use the number 1, 2 and 3 for your fi:st,‘second and third;ghoigez

Wanted to help othérs Interested in teaching

' Needed the money - My teacher persuaded me
__Bored with the | My parénts pefsuaded me
routine work - h
None‘of the above A1 6f thg'abové
___Other (specif&)u . a - | . g .

8.

Iisf’gll the learning stations that you complet

v -7
& .

ed this year:




9. What klnd of help did your teacher ‘give you'in makin the
lea{nlng statlons° (cheek all the approprlate 1tems§

__In plannlng *", To collect .materials
: In suggestlng - To arrange the space -
activities ' '

To get started

In solving major problems
with the tutees . ' T '

' To orient in the use __ . To reorganize the learning
of Open Space _ ‘ statlons
_ All of the above - Other (Specify)

10. Please rate the following by circling the appropriate number:

Excellent Average Poor

2. The training given to tutors 3 2 o1
| b. Teacher assistance to tutors 3 | 2 1
'c. Open Space faCLlltv ) ' 3 2 -1
| d. Ingtructlonal Materlals developed 3’ 2 1
e.vLessons taUght through learnlng
stations . 3 2 1l
f.-Internal evaluafion of tutors 3 2 1
- g. Schedule of activities planned for
s tutors - 3 2 1
 h. Opportunity to use own ideas | 3 | 2 1
:i.'Opportunlty to share problems | :
' with others K 3 2
e Student‘attitude toward school 3 2 1
k.,Student attendance at the tutorlng
sessions . 3 2 I
1. Student's ability to follow directionsl 3 2 1
_ ‘m. Student attitude toward their tutors | 3 2 1
n. Other (SpeCLfy) 3 2 . 1.
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‘11, Wha* are some of the maJor thlngs that you 11ke about.
thls program° -

'fiz./ wOuld you be 1nterested in joining a similar'program next
Fo year° . o ' ' N

_ Yes No (State reasons)

N

\

“13. Do you have any other comments or suggestions about the
program? :

P

ey

=50-
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APPENDIX B. . - -

7 .
EVALUATION OF THE TUTOR~-AIDE PROGRAM AT
~ MALCOLM X ELEMENTARY SCHOOL

~

QUESTIONNAIRE FOR TEACHERS

-~

Name (optional)

Name of your school

Grade Teaéhing ' How long° '
: IR ‘ , 4Years Months

How-leng have ybu worked with this program?

Years : Months
How were you selected to be 1nvolved in the Tutor-Aide Program°
: , #

— o - R
List some of the Specific tasks you performed with the tutors.

3

¥

——

Please list the major learning. statlons set up by ‘tutor-aides
under your direct superV1s1on:

©

How would you rate the tutors you have worked with on the'
follow1ng factors° (Please 01rcle the approprlate)

Excel- _ Below
lentv;,-Good - Average Aver. Poor

ae. Ability to de81gn E E ,ﬁd_zg L
learnlng statlons A 5 -, 4. 3 .2 1 -
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Question No. 8 (contd...)

.Excel~ "~ Below

lent .Good Average Aver. Poor.
b.” Punctuality 5 43 2 1
c. Interest in the program 5 . b 3 2 1
d. ADility to follow directions 5 & 3 ' 2 1
'é; Cooperation with others on | o o
the job ‘ - 3 2 1
£, Attitude toward school 5 3 _2' 1
g« Future aspirations as :
‘balked about ' L 5 L 3 2 1l
h. Willingness to helb otners 5 4 3 2 1
i.'lttendancé : - 5 | L 3 2 1l
j. Improvement in reading 5 77y 3 2 1
k., Improvement in Mathematics 5 b3 2 1

‘1. Instructional material
developed

n
-

5
~ M Other factors (pléase specify)5 L 3. 2

\

9. How many of your student have been tutored by the Aides
under this.program? - :

10, What percentage of improvement have you noticed in your tutees
-on -the average in their reading ability? (Please check"one)

25% . 508 5% 100
11, % percent of improvement'on the average have you noticed
in your tutees in Mathematics? (Please check one¥ '

L - 25% . 50% | 75% 100%

12. About what peréent of improvement-have you noticed in your
 futees in their attitude toward school? (Check one)

'2'5% _50% ___  75% ______ 100%




13. How é.ccurately can the tutees follow directions that are given
at the learning stations? (Check one) ‘ ' ‘

25% 506 75k 100% -

1k4s How far, in your opinion, did the tutees ability to complets
the learning station tasks has improved? (check one of each

station)
Reading ‘Mathematics Special Interest "

—R5% 25 25%

L 50% 50 .  __.__ 50%

% .75 75%

) _100% . loo% 100% |

15. What are the different instructional materials that &ou have

developed during this year? (Please list them by academic
quarters/semesters) - ‘ \\

-/ | - - - .

C

16. To what extent did * = tutor-aide help you in developing
them? (check one) . ‘ :

[

Great extent ___Some .  No extent

ANSVER THIS ONLY IF YOU' ARE A SIXTH GRADE TEACHER OR A TEACHER AT
- ASSUMPTION: . = | o e o

17. How many underachievers did yo’ulhave in the class during o

the school year? (place the actual number)____h’iath_,__Readingl
18. How far did they progress in: Mathematics ‘Reading ., '
| S | . 25% — 25 . v‘"‘g )
| B o Sl s . som v
o . 7 5% ’(/
| | | . ____100% . ____100% \

19. Do you have any additional comments about the program? (Use
backside if required) , ) \




