leen an})quarlumAw1th related maferlals and7:

é,

13150 show llkenessesﬁf

;mUs;ng”Butcher paper-and pens recgrd raﬁp@n‘
Have students. ca'eggrlze and subsume 1te

W4, Ask students haw the flsh and turtle are ‘a
el dlfferent > ' :
. 5. Ask:. J"How’ is- the knute ilké'the turtle?"
.t L "How . is it 1like a+ taad?"z~=?- :
S .. “"How 15 1t dlfferent fram a snall?"

L

. F;gure 37 ;;_*f . :”’ ;;i 
_ . R ;'g ﬁc pt Develapmént and IntEfPTEtatlan _5‘- e ;RVQJf:”
S S .Q,fa%m, Mlxed Group ;”'”9-=~yww¥¢¢ww~+kpmqw

ERi(if;g-s*

Aruitoxt provided by Eic:



ty“to observe the aquarium
ta:descf:be thg&canten in

_ ,.1ng{"y-~ SRR
_;studentsaw111 répéat modéls, f;},»{\;~: o
("chain ﬂlalqgue is: lnltlated w1th s,pdgﬁts‘asking]anda
weflng eaih otheri : L Noscs ST

ki

ERI

Aruitoxt provided by Eic:



: C ipatlanr 11‘1 ‘two céﬁtractlng Saclﬂcultures_
. whlch includes 'status, Tclé ' i

@nlyfwhen the. phllasopﬁles

ERI

Aruitoxt provided by Eic:




¥

~about the

ERI

PAruntext provided by eric



ERI

Aruitoxt provided by Eic:



ERI

Aruitoxt provided by Eic:



and tnat ot éfhersalﬁj& f%erent;h’stor1cal

R . - o £

hdol programs such as 51ng1ng aﬁéﬁ

oth cultures was used to re1nf@

2

ake belleve-experlen:es

=
1]
.y
W
el
.‘ﬁ‘
H
D—u‘

munlty gg a whcle

kf:- ”are explared 1n an effar¢ ta b cgme aware af 11keness s'aﬁdx

F

xfdlfferenges in Peaple ‘} ’;f'5j;;_f;_}x.4 3__ o

Cross age&tutarlng prcvided peer models 1n the natlve-

N y =

language and successful synbals far ycuﬁger studentsr- The-(_.ff};

ERIC . N

Aruitoxt provided by Eic:



rccm and Engllsh ;q the Engilshgspeaklng teacherfﬁ raam.:v )

=, !is : - e
L In Level III thé unlts are alse taught }n the nat;ve N

LT L

language of the students, but~fhETe—ar€ r61nfar2%ment kes-!l’
]

- sens dcne in th21r secand language j Tha art act1V1t;es are




ERI

Aruitoxt provided by Eic:



iLouls'and Rlchaid Flaethe (pp :' b)5
Which-is used throughout thi i

| bDDk-EdEﬁictlng characterlstlcs of P

- people 1ive and the- thlngs they nefd

:a relat”ifguifévents .rnm

- and his village, *Children will 566
*relate likengsses and dﬂfferences of '

RN 'i?v.p 8 il Dlscussh‘:
" Pughlo béck,,"Indzans Mad “Pats from

“Skllls
; llkenesses'a"d

‘?'~?Sk1115*‘ handwrltlng, 115ten1ng gcnmpre (i

erte page fDr

‘is ¢‘@ts--use of earth for. 11v1ng g

i llstenlng, aompnehen51on;

_;dlfference

Df prgCEdure \USEXd 1

hen51an .

Use Df hands in maklng clay Able tu;
“relate ‘important facts in furmatlon of «

;-fiﬁjg:g} e : Cultural Unlt--Pueblos ._ijfn{g,.i~ffr=j

‘th;Qs. handwfitlngslllsgén}ng compr%’ |
A |

'f:f?=r{g="i - Flgure 39




r

. Readpp. 5-7. Discuss. Write pdge for .
~ book, "Indians Made Bread from Cdrn."

Day.]

“thythn instruction!

T
tR

T * <+« Figure 39

o Tkeivities . 1oy gl

,{cantinﬁed)

b Concepts

. ;i\r”' ‘7777‘

v

L

Indlan Dancing--use picture in book
¢

Day 6 a

hﬁ4Ma;é"?uqb1njviliaggaipaparmach&fﬁuts, ;
. clay, Indians/ com. Pg

int background
koo

(nixed group). .
' ! ; 11{-.“ "
. .s‘si:utfj ".‘f;;

v Tp

Read pagés in book, Distuss. Write

" page for ook, "Indian Jen Met in the

ERIC]

Full Tt Provided by ERIC.

QVE;‘"'P-‘” -
B _
R

" Skills: - hand |
~hepsion, discussion, dedug;ive

. ¥
R

Able to relate prqcedpfé of bread making,

‘Compare with how we get bread,

H . Q‘ .
‘handwriting, listening, compre-
reasoning.

& !

~ ble to p?gducé thythnic Pueblo style
dances using rhythm instruction.- Children .
will talk about the importance of dancing

to the Indians, i.e., for rain; the hunt,

’etc.

-Skééls;' discussion, rhythm§'Li§tening,

motor coordingtion. .

S
[ ]

._Child{en will decide and: list important

conponents of an Indian village, make'

these components, and assemble:the village,

Skills: recall, listing! coordination,
observation, discussion, '

"

i K L . s
R 3 ¥

®28T
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'* - Figure 39 (continued) , o /
VAttivities ", - Cohcepts
R L B S R ii _ e R —
. = | S #
MaEe Pueblo puts out of modeling ¢lay The use of pots, the use of earth to make
tm;xed group pots, an appreciation of the skill needed
t to nake a pot. S

Reé_"page § about weaving, Introduce
weaving to children.

Da@ | b
Read page 10, Discuss Indian sign
* langpage and symbols--use-chart.

food Write page for book, "Indians
Killed Buffalo for Food,"

Discuss ways of .obtaiding

Skllls motor coordination, aesthetic,

#

Materials used for weavinée-waal from,
sheep, Skills of weaving,

~ Skills: manual dexterity, eye-hand
cuord1nat1on |

4

Symbols have, been used for nany years,

There are many different kinds of symbols,
Our alphabet and nunbers are synbols.

| Skills:: interpretation, abstract B

reasonlng

s '

The differences between killing animals
for food and killing for no reason, The
uses of the'skins for clothes as well as
the meat for food,

Skills: discuésionj liétening, art,

aEe T

sy
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" -~ i 2
Ny - Figure 39 (continued) AR
. . . ‘, {i{- ‘. ’ - : ‘.l!
L Activities Concepts * .
. DEZ 12 | | A / " - oo 5
Paint pots. (mixed growp), , = | Bennty 3 well as' fnnctlnn nf pnts
: I 7 ‘ d v i
S ! “ Skllls art, nanual dnnterrtyi aesnhetiés;’{‘ ;
\ Dy 13 | g 5 [T
Paint huts with paint. nlnﬁd with sanﬂ S p . i’\- 3 f;;
mHMgm@) ‘ | - g o o d
Syl | ; VI
¢ Make cover for Puebln baok- USE*ﬁDlDTEd | o
. B . ’ 5
s chalk to make Indian signs. ; S |
' i {
gy 13 o o o b e
Put village togsther (mixed group) ., . See Day 6, : " );_ Qn
E : , Lo !" "' ,
A i
Lo |
- Other Interest Center ACIlVltlES ‘
S 1 Paper” wnavlng T |
L. Yam weaving | ; @ [ :
- 3. Pot addition (math)" | K
~ 4. Sentence (Indians dance for rain) 'y i
5. Sentence (Indians live in the . :
desert @ o
6. Shellac pots. . ;
Ny | WF
t § =
s
B::i
k is l ¢09
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e lagage ©

- 0n the last day of. dlequeelen 1nd1cete to

~Of the Astec Indtene of Mexico and that

: — ’ vz_}:?_.e‘_'_'

~amap and a globe,

" hetivities

Duretien! three weeks

Days 1-3

" Reac enﬁ'dtstuee "A Look Beck" from The + i

‘Social Sciences, a California state

adopted s6cial studtei book (pp 94 103); |

the children that they witl begin a study

the Aztecs are part of the ancestry of,

 Mexican-Anericans, <14 ¢

i
i
]

Da BRI

Eegfi reading (or telling} etory of “
Aztecs 3s told in The Indians of Mexico -
¢y Margaret (. Ferqueher "KIs0 needed 1
Write page, "It is. _,
" believed that early peeple walked across

a bridge of ice."

’leen plctutee éf dlecueeed cultureitbeck

+ about something in their pas.

Children. will recall and orally discuss "

1, People- leern from thetpeet ;
2. Our lives are influenced by ‘the wey of

llfe of our encestere S

H

ground,. children will be able to identify |

* likenesses and-diffetences:of the. @iltudes,
Children will be able .to ‘demonstrate an

undetetendlng ‘of the "past" by draping a .
picture.and: deétettng 4 sentence telling ..

Skills: hepdwritlng, recefl gﬁmprehen |
51en tgenereltzlng , = B

oo _; )iti

comparison of aspects of Pueblo ‘wlture
and the Aztecs. They will be able to dis+ M

_cuss at leestwene reason for the Aztec

Piguts W

settlement of Leke Texcoco, = P
Skills: handwriting, recall, comprehen-
SlDﬂ ' . . '

) to - :x(_-.vr I ) ' 4 ; ’:‘ f ‘=___‘.
. Cultural Awdreness--Aztecas . = ”
- eSS ) ©
':x‘ i\‘ .i, £ '
53"' =T # i’:
! i % Al L 211
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CActivities|

Figure 40 (contipued)

4

: .‘ﬁ* | Concepts - o

Role playing of Indians finding eagle,
.. . lrite page, ”Quetzal:qatl_%
'+ Peathered Serpent," = -

.

9

chinampas--draw picture (mixed roup),

QO

RIC

i

PR . . N

\\ :

i

. Make clay Indiang.

lanted their crop

" Eéﬁﬁ; ) - 7
« - Make valley of Mexiéé:-pl!;r mache °

~(mixed growp),

\
i

on

leans the,

¢

" drawing,

"{:__ 7

Ghildren will pegple to role play the |
+ Aztec arrival at Pake Texcoco.

Skills; oralilanguage, interpretation,
handwriting, recall,:conprehension,

L %\ I i ‘ \ .".e | !
Materials: wheat paste, newspaper, tempra
paints, chip board--base, ‘

Skills: manual dexterity, Teiall,iability L
to follow directions. v
Materials: paper bags, crayons, iron, and
chart of Indian synbols,

Skills:" listening, following directions,

' K t
Children will aid construction. and

- assenbling of the valley of Mexico thrgugh'

the following activities: paper mache,

painting, constructing chinampas, clay

- Indian figures and' temples.

Materials: popsicle sticks, glue, clay,

Skills: interpretation, manual dexterity,
handwriting, recall, :

25T

. | RItR



o Activities -

C L Hgure 0continued) |

Cén;epts\

— i 7=f‘:=___ k oo

. LDaz-S o D
" Filmstrip on Indians of Mexico.
Construction of child: size halk in

. pyram1d L

Coed

”_E_*k to begin' on the Indians of Mexicoy
Discuss Cortez's arrival.and'Quétzalcoatl's
influgnce. The Atécs believed that Corter
Drav a pic-

- was Quetzalcoatl returning,
ture.

| Discuss "La Noche.Triste."
Write sentence and draw a picture, -

Day 11

Aruitoxt provided by Eic:

1[ KC

Materlals 350 half galldn milk cartans

covered with hewspaper anq palnted brcwn

paste, glue.

Skills: listening and cqmpfehensian@

: L |

Skills: hagggrltlng, recall, conprehen-
sion, inferéfting

Skills: handwritinQ,retaIIk comprehen- |
sion. : '

7 L . i
Materials: silver, gold, and bronze |
macaroni; fishline: aluminum foily tag = a

(cut in geometrlc shapes far medalllons)
gold material,

‘Each child will be able to strlng macaroni
to make a necklace and paste a des;gn onto ;
~aluninum colored cardboard to make a .

medalllﬂn

=aT



Da 13
‘Dancing--interpretive Aztec danC1ng
(mixed grnup) -

~ Indian music record, '
E ] Q
3

K S '

) - Figure 40 (continued). T

Activities _ Concepts .
ﬁhlldren will be able to construct and

; 'decorate a mask » 1\:f

-MateriaIS' Cunstrudtlnn paper i 1/2”
121", scissors, elastlc thread, COlGIEd _
chalk e oy



O

ERIC

Aruitoxt provided by Eic:



e e

“relate orally four'to s fsmpsrtsnt
o Nsnts sf Cslumbus snd rsw st lssst twc

“”0vsrs11-csnespts* S
| . perseverance, and dstermsnstssn. dmati e
'ffgImpnrtsncs. 0 e i

wi_Skslls;i

“the meaning of discovery,

fhﬂﬂmssmﬁssﬁﬂssjpfi”“

iral’ of - Colunbus' thres shsps

L ?shTa bs sbls to drsw at lssst two conc1u51ons .
;sntludlng s clsss dlscusslsn sbsut *“*s”Tf;Ffjsrslly about travel” conditions confrsntsd
' 5 by Columbus sand hlS en snd csmpsrs_ssth H

"':“*"gitodﬂY § trsvsllﬂg

-{’:fSkslls ------ psrspsstlvs foreground
*i,{:bsckgraund”

sbssrvstldn 1nf1usncs,.” e

'fav; leen'sscrsstlvs W "tsngfbssk w1th
s;‘sccsmpsnylng plctufes learner dsscrsbss
-action taking place; Discuss his instru-

W1th todsy

.o .l._'

‘**Compsrs Cnlumbus lsfs styls nsvsgstson
. method, instruments, snd chsrts w;th
i‘stsdsy s.ssf‘.s E;_-
- Jents, charts msps shlps snd compsrs B

‘5f:Sk111ss hsndwfstsng, language &svsﬁspment
obssrvstsuns. A

Flgurs 41
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- < ;dur1ng ‘their first winter in America..v

ndian: o
Distussion augmented by’ g;cturesmt@i L
eviey. hardshlps pllgzlms face “their
’ip;acrass thevocean.

*<Ask abou - colors, fal gcs d

b here di¢ they' get their c10the57

‘ Wlth story reviewand pictures dISCuEE
orally | ardshlps the pllgrlms faced

| _"ﬂgmﬁfmﬁm,
Hardshlps they-were. W1111ngfto sndur
Comparing their llVES Wi

th tnday
4. Clothing’ o =" "

DlSCUSS yinter Cﬂﬂdltlﬂns'lﬂ the

i _:ul:‘d Whete tney Lived.

b Need for: shelter--liow- they pra-
:Vided shelter. for themselves
Need for food:-how: théy prov1ded F;;f;
< food-| in the winter, | 5 o
Showzng passage of tine Wlth plctures
- of the seasons, discuss activities and

- encounters w1th the Indlans how they
became frlends s

Flgure 42

L
T

Cultural AwareneSs--Pllgrlms
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o friends, the Indlans (mixed group)
““NU,fﬂlstrlbute 4 book with pictures

“being shared by the pilgrims and theis

_ :i&Jdepictlngﬁt e-story;ofgthe pilgrlms
S land Spaces to‘write student!s- O
':*];=ver51un af the p;lgrlm story

om

o -




_.2

V“adult_llfe.]:_ e z:;!
“Review: story: anthhen read entry o |

Gearg% Nashingt

':f} the! learner w1

“‘the Américas ‘book. R
‘“-Q ot pictures. of Washlngton asan |
$adult and s a-young-hoy. - Discuss |+
facts that ch _ R
;ﬁRev1ew life"of Gearge Washlngtgn, T
1:then write his: oWt |
", version of | Washington's. 11fe in the.”;
- Heroes of the Anericas book, - |
. Read-over stories in book: have

i

dren’ remember.,.

After d1scusslng readlng and Writing abuut’f*
Washmngton and:Hidalgo; the: students will-
" be able;tf‘reflect.the SLmllarltles and 'E!_j}Vk

ample: » .

d %ﬁth’men may be conszderedfas the
‘father: of-his country.” o ;;u
Jhat' both became: famous fnr flghting o
.,V"[r{the‘lndependencaaDf his‘country,
3 That-Washington vas the-first pres1- T

“dent 0f ‘the United States, while "

Read @lgpel Hldal 0. y Costllla adre
Co e lee Independenc
" Topez, Whittier College Bilingual-
o ;B1cultural Edu@atlcn Pragram

. children draw a favorite scene 5
w;*abuut Gecrge Vashlngton. ;

A

Hidalgcgdldgnouhta;nihaf
~distinetion, ST
4 That,WashlngtDn Was 2 praf5551onal }? A
- soldier and Hidalgn was 3 prlest 1ngf*= S
the Cathollc Church o

2 de Nexico.by |

“Title-

Llla §¥; x[,?£=,. Y

g - 'ﬂ E, -I - o :' - Tl - o .'h':i.".‘. T




*read 'the entry 1n th? Herees of the [ R
- - Americas book. " | B Bt itk PR ST
15, Make eemparrsene betw ef Hrdelge s CEE R ey
- and Washington's 1iveq, R ‘ |
“Review-1ife-of-Miguel: Hrdelge hevetfﬁrifeﬁee
~ochildren wrrte their ojnis sof |
o his lifesin therr cepges ef Heroee ﬂv- L
- of-the-Americas, R
5, Read over stories. in ‘eek heve S
. children draw a favor; te: seene ebeut_“‘ﬁ
gthe lrfe ef hlguel Hr elge

L g*‘*r Reed story ef AbrehJi Lrneeln by
oo D'Aulaire, T

1, -Recall erents in th'-life ef Abrehem

. Lincoln,

| :‘ﬁthe Amerrees ot

“frcemplete the st

Abrehmrieneelr“‘ R

Reed eec 1en in Herees ef

":L pertunrty to wrrte

o T. 1ntereet1ng factsabout Abraham

. Lincoln's 1ife.asfa child,

. -Recall events in/the adult lrfe ef

- Abraham'Lincoln, ‘ I

. Bive the children an epportunrty o
§ry of Abraam Lincoln =

"75 in therr Hereee ef the AmEIlCES b@Dk

.? trasts in the lives of these two men by en
| lj_erther wrltten or erel ferm.- ‘ -

Fné Example L L : .'g._;

2. Both-were poor and had to teeeh them=

:'3;*eBeth represented an 1mpertent

.f?After drscuesrng reedrng ad wrltrng abeut .‘;ff'”“
| ‘Lincolnand Juarez, the'student will be

eble to reflect the similarities and con-

.‘:‘. .

Both men became presrdents of therr B
respective countries, in spite of
their humble begrnnrngs |

‘selves to read and write,




;about*AbrahamlLincoln ta.éumplete
?EntrleS“ln_the”bhnk'f , |

- Read Benito Juarez-el nino. 1nd1naqu_\
1legoa ser nresidente by Tila Topez,:

-~ Whittier Collgge BiTingual- Bicultural"

Education Program Title VII. Have the
children read the story and dlSEUSS
the plctures._j_mﬁ__ﬂ;;

 Read shart entry in Heroes uf the
Americas about Benito- Juarez, -
.\BlSCHSS aid review story of Benlta

-4 Abrahan Llncaln and Benito Juarez.

sion of thelife of Benito Juarez, ..
+ including facts of hlS youth- as well
o as, his adult life S
[ S;?,Read OVer: stnr%es in bcgkq have Chll
dren draw a fayc rite scene about
Benlta Juarez to. cnmplete entrles
1n boo ke oo ~

‘Juatez. - Draw comparisons between

b+ Children wilt write in their own vefa- 1

;sgthua.-‘r"

e
P
oo
[
S i
D
3
g t
i
. i o N vah
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Repart.an SDmé speclflc 1ﬁterest
Repo ' ve:

!fclf‘Cﬁntfibutidns the. present{ -
~(farming technhqués Art, etc;).
4 “Harring: technlques (use” Df bow*
“and. arrow, “focal point) .« ol | i
| 4 ‘Build an Indlan village- groups o e e e T L !
"--ass:gned drfferent*tasks*{mIXEﬁ ; ,[‘<*;’ ;;-: Sy ti*=_['idz‘«sa,@;;“ EE O

.,ﬂ\ oyt
e b Lo -'!.f S

Flgure 44
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Cultural Awareness!-Amerlcan Indlans




i Concepts |

i Native-Laﬁguége N

1 Ask questlons about the independence '

: of Mexico,

- 'L, Retell the story of the 1ndependence
. of Mexico,

3. Names of the heroes of the
"~ independence of Mexicd,
4. Taba discussions (feelings and

© values) why they wanted their

independence. - | |
5. Read the story of the 1ndependence of -
Mexico, +

6. Answer comprehen51on questions about |

the independence of Mexico,
1. Make Mexican flag (mixed group).
8, Murals showing, some of the heroes of
~ the independence, the fighting, and
how Nexico looked at that time (mixed
- group). |
9. Creative writing about the heroes,
- the peasant people, .the invaders, and”
how the people fglt

Figure 45

C T

Know the 51gn1f1cance of independence,

. Be aware of another way of life,

. Compare the independence of the
“United States and Mexico.

. Know why the Mexican people wanted

their 1ndependenc&

Cultural ‘Awareness--Mexico

ZOZ



Figure 45 (continued)

Activities

Concepts

Cinco d

e Nayo . |

1.v Oral discussion about the'battle of

e N S R L
- o e .

] ?l

Cinco de Mayo. *

Names of the heroes of this battle.

Taba discussions (feelings and 1
values), T
Retell the story of Cinco de Mayo.

. Murals showing some of “the heroes,

the battle (mixed group) . .
Creative writing about Cinco' de
Nayo, ..

i

L. Know the significance of victory in
this particular battle,

2. Be avare of how people feel when
someone else wants to conquer then,

Revolucfon

e e —

Oral discussion about the revolution,
Retell the story of the revolution,
Names of the heroes of the revolution,
Taba discussions (feelings and values),
Read the story of the revolution,

- Answer comprehension questions about -

the revolution,
Murals (mixed group).
Creative writing stories.

b

8
L. know the significance of revolution,

L. Inow why the Mexican people wanted a

change. -

=0
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SUMMARY OF FINDINGS

The followilg section will provide a sample of
»evaluatian data for. the Nesﬁar bilingual-bicultural program
over the past three years. -(This data was taken directly

from the Final Evaluafipn Report Project Frontier, ESEA,
ZT él,‘VII, 1973.) This data includes results framllevels
AKindergarten‘tHféugh sii. A discussion of the instruments
cited in Ehe;e;results can be found in the evaluation sec-
gian of Chapter 3.

| The questions answered in the evaluation for the
year 1972-?5 are listed below, along with the major find-
- ings. r
o 71. What is ﬁﬁe effect 6f the maintenance of the
native languagé (Spaﬁish) on overall -achievement in com-
parlsan to a Control group which has ﬂO?lﬂalntalﬂEd their

native language instruction?! , .

’ The Cooperative Primary was analyzed to compare a
thirdfﬁrade control group at Emory. School, also in 'the
.Sauth Bay Union Sthool District. To provide a matching
factcr? én;ry scores of these third graders were compared
at the first gradef}cvel on the Ccopexaéi?evpgihary Test
(s5ec Table l). ¥> | , o i
Scores of Nestor School students at “the ‘third grndc

1eve1 1nd1cate a gain greater thnn)would e EXpCLLﬂd by

. change, 5 times out of IOD (gnaly ig gf,gavar;ﬂncc signifi-
% /

‘éﬂntxf 05). ’ . ) é;
286 ,

é



Tﬁble 1

Average Grade Equivalents for
Spanish Speaking Students

Emory School

L

e

Nestor Schoal

Grade 1

Grade 2

Graé} 1

'G}ade 3

.56

2.46

- ,R‘ e

1:04

3.17°

-

&Jf‘

The Inter Amer;can Series (IAS) Level II was also

admlnlstered to experlmental and contrﬁ

mum score was 110 (see Table 2). AnalyL

. Table-.2

IAS Results

1°

N
4
f

groups. The-maxi§

15 -of variance

ihestar échool

(Experimental)

Emory School
(Contrql)

Average score

65.41

43.21

Cos

P

13

indicates a significant difference between the two” groups.

These two tests confirm that when two groups of

Spanish.speaking students jere comparcd,

maintained their

native

language,

where one group has

the group with maintained

native lanpquc scorcd %1gﬂlf]Ldntly better on hcth English

ﬂnd Spanish 5tﬂﬂdu1dt1c&ftcats.

'l

)

“A socond question was:

zi

-Whnt hn?

been the

cffoct of

the

pxoplum on

4
English ﬁpcﬂkcxh s Compnxvd to linplish 5pcuk&xh ot in the

| 23%\

i
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‘program? .
} To provide data regarding the bilingual ability of
stuéents, the Test of Bilingual Language Dominance was usédi
This instrument yields scores iﬁ £wo languages for three
subtests (word meaning, gord naming; word association) and
a total test score,for each language. These scores allow
fcf»relative comparisons of the "éower" of each language.
A ratio is also calculated which shows the dominance of one
1aﬁguagé to the second. The closer the ratio is to 1.0, the
.more equal are the student's abilities in both languages.

Table 3 descrlbes performance on the B111ngual Test
of Language Dominance by English speakers in the project,
~and a random sample of third grade English speaking students
not in the project. For native English speakers in the pro-.
gram a total score English/Spanish ratio of 1.50 was |
obtainediéas compared with an English/Spanish ratio of 6.54
obtained bf English speaking children not in the program,

This difference was signifi

cant as demonstrated by analysis

\l'-‘

of variance. '

3. Are students participating in the program moré
bilingual than similar students not in the program?

The Bilingﬁnl Test of Lanéuugc Dominance was used
to determine how hilbnguulga student was. The third grade
projecct students were divided into native English specaking
and nntf}c Spanish speaking.  Control groups for comparison
were sclected randomly from other third prade classes.,  The

native Spanish speaking control group was 5clacteﬂ{irnm
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Table 3
Bilingual Test of Language
Dominance Results

- Project Control

1 — e . -
A ) . . o :"‘ 7%%
Native Native Native Native

English | Spanish | English, | Spanish
(N=17) | (N=12) | (N = 13) (N = 9)

Word Meaning

English 12.86 13.00 |  13.00 12.78
‘Spanish E 12.29 13.00 8.77 12.44
Ratio K 1.0 | 1000 | 1.48 1.02

English 29.71 27.58 31.54 22.00

Spanish 17.42 27.25 | .08 18.10
Ratio 1.73 1.01 | «394.25 1,21

Kgd Association
English 13.43 13.75 ©13.38 8.44

Spanish | 7.57 16.16 0.00 10,22

Ratio 1.77 -~ .85 - ' - .83

Bnglish _ 56.00 54.08 | = 57.92 43.22
Spanish  37.28 56.41 8.85 4076
. Ratio _ 1.50 .98 6.54 1.06

s
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hEmer School, and the native English spéakefs were seiected
ffom ncn?pfcject students af'ﬁestor Schoélgl The preceding
Taﬁle 3 ébmpares the results. These data léave nc%doubt as
to the Succéés of ‘the prbgramg When native Spé%ish'spéakers
from experimental énd control groups a%e compared, onévcan

see the project student has retained his Spanish dominance,

xwhile the éontrcl student has become English dominant. How-. * .

Ever, the project student is also closer to be;ng statlstlc-
ally blllngual (ratlo 1.0) than the control student There
is %ven greatér gain between the English speakiny classes
~where the control class has gained virtually no Spanish
while the, experimental project students are neafly EiligguaL

" One should also note that the "power'" of the lan-
guage must also be examined. 'While the '"ratio” wiillgivg»a A
comparison of English to Séanish; the raw score in eacﬁ |
llénguage is in Etself a measure of fluency. It is ﬁoteworthy
jthat the natlve English speaking experlmental group, while
increasing its Spanish, has retalned equal ccmpetency to-
the control grouﬁ in the native language (sce Table 4).

In the 1973-74 Evaluation (Projcat ﬁrontier, ESEA

Title ﬁII, 1974), the Test of Language Dominance was used to
show the progress students were making in becoming ﬁilingﬁalw
throughout thé project, as shown in Tﬁblezs. First graders
werc'dcéidcdfy more dominant in their native languages.
‘This difference had been totally rcdﬁced for native Spanish
speakers, and at the end of the fkfth prade t%c students’

were functioning as bilingual, as indicated By the ratio

240
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.
"

_Bilingual Test of Language Dominance .

" Table 4

Results--Project Students

Kindergarten

@ (N = 17)

‘Grade 2
(N = 25)°

Grade 3
(N = 258)

Word Meaning
English1
_Spanish2

12.92
11.84
1.09

24.72
20.28

[T N
- T O
o oo i
B

Waid-Namng
English 14.00 17.63
Spanish 10.35 13.86
Ratio - 1.35 1.27
qu§ A5s§Eia;iQ§
English 5.35 8.55
Spanish 4.11 £5.90
Ratio 1.30 1.45

13.68
10.96

13.56

e

.10

v
Total

English
Spanish

" Ratio

1Eng1i5h
2Sp;m_ish

SEnglish
5COTCS.

39.13
30.76
1.27

51.%2

43,08

52.79

- 48.52

speaking responsces.

specaking responscs.

speaking

bilingual is the child.

)

ki
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! scores divided by Spanish -speaking
The c¢loser to 1.00 the ratie, the more truly




’ - Chapter 5

SUMMARY .

-+ In a typical public elementary school located in a
suburban-residential area which isfcomﬁcsed of 1aw-éo middle

1ncame famllies, a successful bilingual- blcultural prqgram

has evalved This pracess was not due’ ta chance gccurrence,i

hut resuited in 1arge part by the CT%EtlDﬂ of a balanced

o

11ngu;st1c _and ethn;c environment . Thls env;ronment was

prcduced through parent ccnsent and dlztrlct bU551ng to

1nclude a balance between Spanlsh 5peak1ng Mexican- Amerlcan_ﬂk

; students anﬁ Engllsh speaking Hon~ Mex1can kmerlcaﬁ studentsg

]

!5/ " The t@@fpld purpose of this study has been to docu-
‘ment the process of the development of the bilingual-
bicultural program at Nestor School. This process was sedn

as having twé'main aspects: the organization of an eiiviron-
. ) ‘ . B R o ’ ?
ment and the curriculum conducive to the development of .

cagrdlnate bilingualivym and b1cultur411am The process of

=4, 7 IS

the orgdnization included the following components: proprdm

environment, staff roles, physical setting and Drydnlzdllgﬂ

parcnt cducation, community involvement, staff devglopmcnt .

and ins crv1cu and’ evaluation. The curriculum aspect dealt
‘with the pragcsg of development of four major curriculum

strands: npative language, sccond language, concept

v : 221
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Table §

Native English Speakers

4t ;li‘ .
.

i
LI

of Language Donjnance Results,

j i f;gNati#e'SpanishsSpeakeiSL

'

Grade Level

!Numﬁer of
Students

Average
Biighish

Avetage '
Spanish

" | Nunber of

Ratia

Students

| English

Average

fvetage | .
Spanish

Patio'*

P
%

o Kiﬁdérgaften
sil . .‘Gradé T
:“q*- Cbnade 1
Grade 3
K2:,‘wﬁrﬁde;4 8

(Grade §
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!
0
16

By

Bin
)

65,21 -

| 5190

100, 36
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10450
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1.8
28.78
12,33

60,68
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'

)
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Tflivo

1.4

. o

no
Y
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19360
e
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54f§é-
6L :
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9128

9,75

0,81

.02341 .
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(QQQ)r Engllsh speaklng students had begcme more b;llngual,§

reduc;ng the ratlg fram 2 01 'to, 1 42

Flgurg 46 1nd1caté$ "the increase in fluency in both

. &
B Ey

- ,;language§ for all students Greatest, galns ‘have been made
by English speaklng Students 1n Engsgsh and Spanlsh vNDte
that the raﬁkﬁcrdeT Df fluency remains canstant Entry

‘tlevels fcr speakers ‘in thelr native 1anguagé are nearly

'ﬁ”.equal . I U

4

Test Qf'DraiiEngijsh-Edep:tigq_

Thé“Tgstgof D}gi English Production was administgred
on a' pra pqﬁt bas;s to' native ‘Spanish 5peaking Students*in’

AR ¥

grades klndergarten thféugh two. - The test provides sccres
in vccabulary pronunc1at10n, stracture and aﬁtmtal sfst
' scores; and it also refleqts Spetlflcally the materlgﬁ

.Eaught_lﬁ the Sauthwestern,CDDperatlve Educatlpnal

-Laboratory (SWCEL) Oral Language Program. In!additicn~tar

‘ﬁrofiding’pre to p@stlcémpariscﬁs, the test is diagnosiic T

in:its'feporting. This is aécamplishéd by‘inﬁicéting level
1Gf'prafigienGyQQn 26 specific oral language skills.

Maxiﬁﬁm“passible score is 74 points for vocabulary,

31 points for pronunciation, and 171 points for grammatical |

_§f;ucture_"1t is generally recommendedjjthat aychilﬁ who
scores less than 130 points rcceiﬁa ‘ins Fuct ion invEéglish
as, a,secand language. It has been dotermined that pupils

e WhD‘fcéciVE 1mstructlan fnthe SWCEL 0141 Lﬂﬂ&udpc Proyram

3

( w111 ptubably gain at least 30 p@lnt% on the teat duxxny the




- ?iNatlve‘Engllsh -wEngllsh
 ”fhﬂwSmmﬂ n Spanish g
f'fifﬂatlve Spanlsh in Englﬁghw;‘*'~~"~

:=  ;Ji Flgure 46

Test of Language nglnance Increase\. B R

ZLTE R




school year gr T

';ndlcates students'

~e;ve a pcst test scnre Df 140

‘ares by_graﬂ;';"n "L

Test af Dra

.Mean Raw Scores A
I R

el Ipronunci-| 1|
L Number| Vocabulary|' .ation |Structure|Tc

“;:]"‘Kindergaftﬂﬁvq5

Pre test

;:;:;;:;:Pgst tegtﬁfiﬁf~:::1? :

- Grade'1

’.,PreateSt"

- Post-test.

150

- Grade 2.

. Pre-test

Post-test

10
11

'18.6°
20,5

27.6

9316

108.2 .

141.7 -

‘ Averége Gain Scotes
- pleting Both Pre-

for
and

Students Com-'
Pust Tests L

Kindérgarfén' ' ;Gradé 1 , Graie_Z-
- 44,8 . 32,8 23.8

,gﬁfﬂi R
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fiAmerlcan‘Sefles CIXS)_W&S adm
‘ fsnd Elxth gra e Spinlsh speaklng

‘”?ifstudents ta assess th31r Spanlsh readlng skllls) Table 7

. presents galn sccre averages from pre—*to pust test

Table 7

'Galn Scofe Averages SO e e

x ' sl g L)
R B “|._ Total |"Gain Score
.| Number |'Possible | Average

Levellogradez |z om0 ozl

|28 C1100 o 16

ﬂ:LeVel III=-des;gned for:_étfd N A ; I '7--f;;h_1v
h grades 3, 4 r'ndlS RS ©19 0 100 26 ‘fffo

: Level V—;dESLgne
grades 3 6

‘190|125 | s

The Stanfcré Aﬂhlevement'Test CSAT) waséﬁdmlnlstered
'th the follow1ng Students to measuré'th61r Engllsh reading' 'g’;,
n and math skllls Engl;sh speakers pre and past grades twaA;
fhrcugh six, pcs£ only grade Dne,;and Spanlsh speakers pre
and post grades two thrgugh six. |
Spag;sh speaking studgntg &@-not begin-férmalAEngﬁﬁh

249
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grade equlvalents_we*’;used Csee Tables 8 and 9)

*Ta&present the data 1n a camparatlve manner mean

pnated ‘that ' even thgugh the Spanlsh speaklng students da I

not begln formal Engllsh readlngfuntll grade twa, the second:;!{.

- .i’

%f SAT post test ‘In 1Qak1ng at all @f the grade 1evels ;t 157

f;j]j grade students sc&red a. ‘mean grade equlvalent cf 2.5 on the -

,;;;4_clear;thatfaAcan51stent gfawth*ln g415n ;5 being made by |

the Spag%sh speakers  ”‘

Crlterlen Referen:ed Spanlsh
Readlngwlest '

xvt._’ The progect dEVEIOpEd trlterlon Referenced Readlng

®

B Test was admlnlstered to assess students' readlng ablllty 1n'

Sp nr,h; Natlve Spanlsh speaking students tcok the test at

grades one thraugh three Natlve Engllsh speaklng students

- took the test at grades three thrcugh f1ve _ Tables 10 and”

'rll shaw thése results

= ‘Behav1Qra1 Dﬁjéct;ves'

Behav1@ral ob;ectlves also pfcvidéd much inférmatianﬁ

, ‘~an the prégress Df the chlldren Sample~cbject1ves are

' g;ven below ‘as.well as a. tabulatlan Df the 1974 75 results

Upcn :@mpletlcn of each year of 1nstruct1®n

‘1. At least SD percent of the’ Spanlsh speaklng _




Xﬂ:;;:Grade 1

Readlng

"fMath
T Grade 2

'{jReadlng””

'vaeédingv

'Math
Grade ‘5

Rea&lng _ 

3 Math

S Grade 6 cen e im g e emamewmn mem ez oae s ogmeie pems oo

;.Readlng

L

T

~J
=
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~Post-test .

| ﬁ:Rﬁading';ﬂrTL
. Math,
G;@ié L
| Réédiﬁg“

;;  Hathgf .

i
W R N
o ; :

- Table

10 ~

S Gritérién;Reférencéd Test-- - A
Foeee--Spanish- Speakers o T e

oo

[ Points.
- /Possible -

Avérage'Cof%eit

Average Correct

B3

Post | g

|

T
B
61

|

f
i

50

74

070

,/41

51

. T -
S . i

1
|
|

i

i
|
/
[

:-1



i “Post test Only.. -~

PQSSlblé '''''''''

Ave;a'ge‘**(‘;oﬁéét’* g

y{éﬁt

61

L

:F’4Sﬁfifff

. 90“ EEESI S
ez

¥

;'**éstudents W111 deménstrate listenlng comprehenslan 1n Engllsh

55 k;ndergarten students w111 demgnstrate ora

'.;or mcre Df the liSted act1v1t1es appearlng on’ a tea:her

-v‘admin;stered checkllst ‘f”-:igj‘ ";[{" - EA;r ;';3¥;¢

'ﬁ;gs ev1den:e& by su:cessfnl cumpletlcn Gf SQ percent or’ mare 7[
“ipf the 115ted a¢t1v1tles appearlng on a teacher admlnlstemd

_checkllst.’

"af;' At 1east BD percent Df the Spanlsh speaklng

proflclen:y 1n o

Engllsh as ev1denced by successful campletlan Qf 80 percent

B

3 At 1east 80 percent Df the Engllsh speaklng

'klndergarten students w111 demonstrate llstenlng ccmprehen=j ’
'{751Dn ln English as’ ev;denced by Successful completlcn of SO

'Eipercent or mgre Df the llsted act1v1ties appearlng on a

 ﬂ;teacher“adm1nl5tered che:kllst

4. At least 80 percent Df the Engllsh speaklng
k;ndergarten students W11l demcnstrate oral proflclency 1n

Engllsh as’ EV1denced by suc:essful completlcn of 80. percent

253



5peak1ng

skills 1n

+ -

6 At 1east 80 percent Df the English speak1ng

'fk1ndergarten students w111 demanstrate wrltlng skllls 1nvf-aia
_._;Engllsh as EVldEﬂCEd by successful ccmpletlgnAgjigﬁ percen’fm;;;

- or- more Df the llsted actlv;tles appearlng cn a teacher;

': .adm1n1stered EhECkllSt.* ! | o
| “7 At 1east ED percént @f the Spanlsh speaklng‘

o E%klndergarten students w111 demonstrate 1lsten1ng ccmprehEﬂQ:

| 7551on 1n Spanish as ev1denced by succéssful complet;cn gf 80.
fpercent’@r mcre of the 115ted att;v1tles appearlng on -a:
ateacher admlnlstefed chezkllst.-: s .1' A;“’: ' 3

'lThé objéttlves are summar;zed by grade in. Table 12




| “Number ‘of:

> | Objectives

| Number [ N

28 |0 | 1000000

‘ l 7 . B B 1
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lvvdeveldeméﬁt and cultural awareness.
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:“'

through the evaluatlon flndlngs,o:hé fo11DW1ng conclu51onsn‘”ﬂ”rﬁf

were made ;W:;i,;?v'

Each of these strandsz

m?* Eam téachlng

manner ha; been found to Create the env1ronmental status

S'needed for the Spanlsh language*io allow coordlnate b111n=

gual;sm to develop Team teachlng 1n th;s program has meant

a blllngual Mexloan Amerlcan model worklng w1th an Engllsh

speak;ng non- Mex1can Amerloan model 1n two separatezolassf

Iooms to prov1&e a d1v1510n of labor separation of lah%if

o guageg; and a strong 1dent1ty for each language and culture

x Z; The two separate 1anguage env1ronments and models

have enoouraged students to- use’ languages 1ndependent1y of’

El

ea:h other thus produclng a higher degree of blllnguallsm.;zwmmﬂﬂp

These enV1ronment5 have also prov1ded a h1gh degree of sta-L
tus and teacher expectatlons forLthe languages SO that_w
students are motlvated to 1§arn the mlnorlty 1a: guage

| ,WJ‘; 3!- Strong ﬂatlve 1anguage development has been

concluded ‘as the key. to second 1anguage acqulsltlon The

native language must be developed in a 1istening,,speaking, .

reading, and'writing devélopmental sequenoihg and must have
' ' RS _ ' . .

- F]

e -



,\E’iéﬁ'iiura}'_l_:.‘fpﬁf‘é'grams‘_ir_u:e '7"1t,-'.,"-i1‘1;a§ ]zélzlpfg,d-ing;tivg{ gpaﬂiféh L
%;speakers to: reach nat1enal norms ins Engllsh language':? R
 _deve1meent as well as becamlng llterate 1n thelr natlve

&

tizlanguage Ch1ldren have alsg been observed to’ have deve1— €f:ﬁ

:-;pped BDEltlYA*531£kEén¢EptS and enhanced abr::?‘f
,1;f achlevement 1n all are%s of the Currlculum.:%if'ﬁ 7
| 4 It is also Concluded that ‘the’ "Rﬁgla" studenté

' have becgme progress;vely more blilngual* HDWEVET they '
 :are not- as yet anrdlnately blllngual 1n camparlson ta the'
'7;Mexlcan Amerlcan students : We belleveftﬁis to be more a ;”

'fungtlcn Qﬁ the 1nd1v1dual teachlng quallty and/or commit-. .
-ment ta the Dverall model _ |
In ccn51der1ng ‘this: d;fference same camparlsans cff"

recent resear:h Dn blllngual programs have been made.3-

— s
B I Y

V;iﬂhrlstlna Paulstgn (1974) gathers in’ her paper on 1angué§é”?Y?:Lm

" _1earn1ng theary several stu&ies such as- that bf Madlana that

s .

',support mother tcngue iﬂstructicn 1n.order to develep strong
V_SECGnd 1anguage : Dther studles such as the,St Laqpert
i'experlment in Canada and repllcated An Culvar CltY,;
ﬁ%llfcrnla, counter the abcve canc1u51§n in that these
_students begln 1nstruct13n tatally 1mmersed in the seccnd

. o ;
1anguage : o

. .i",_‘ 2557'5 o ;-.. e Tl
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v‘fﬁ}w1th the Culver Clty 1mmer51on prcgram,,v131ted the Nestori

'=f.prcgram regularly aver the last three years; uIn respcndlngA

;hls 1ast VlSlt 1n 1975 ‘we - found that p9551b1y the dlffer—f

: 1ﬁ the second 1anguage prggram at Nestgr

&

7: 1tG Scllcited critlglsm he claimed at the flrst twa vlslts

that the Culver City "Anglas" were muéh more advan:ed 1n’;3 :

"1Span;sh than the Nest@r "Anglcs,f and that pD551b1y we: ff?;i_:”
'?'shauld try same 1anguage 1mmersian : The staff debated
:that thé dlfférenae was due in part tD the fa:t that mgny
iiaof the Nest@r Studénts lncludlng the non- Mexlcan Amerlcani )
. .are- fr@m lower SOEIG ECDHOMIC hames and needed 1n1t131 o

ldevelapment 1n the flrst language In our canclus;on an

chlevement was alsa due tG dlfferendes 1n

'apprﬁaches.r'

D Cohen clalmed that although the Culver C;ty -

.fStudEﬁtS were mare Spcntanecus, the Nestor studénts had

R maés grammatlcally ccrrect usage. Many of the recant changes

iaje 1nc1uded a e

“balance between structured ‘and spcntaneaus act1v1tles

. - Y

',thraughout the Second language currlculum R

8 ' .
258
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a. camm1tment cf ;ﬁtra t;me5and effort fram :

4

%menﬁ of- new‘currlculum.,-'

4 ? va1l§part1cipants far the develc
. Staff develapment should be 1nter al—-new teachers b31ng

tra1}ed by the experlenced teachers. Prov1s;on must be made

for tﬂ KéEvelopment @f a songIUﬁnt phllascphy by careful SR

5elec€ion Df staff gn ab111ty and philasaphy Contlnual

and 1nserv121ng to- deveiap comm1tment tc blllngualtkf;f

l L
: . A

'e' 1uat1@m

: [_education nct only for 1mmediate stsff but als for.admin-.

B ;stratlgn,'sch@cl bcard membersg}and the ccmmunlty ﬁust be.. * -

o ment

1nformedu

’baafds,
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Parent education is especially necessary in the déGéiopment
of federally funded educational progréms if there is to be
an eventual funding commitment at the local level.
One-to-one contacts between teachers and parents
have proved to bé of the utgcst importance. Home visits
’help to break down the barriers between ﬁhe school and the
community. Meetings planned around children's active parti-
cipation stimulate greater participation from the parents.
The development of an advisory group of parents for decision-
‘ making make a program more representative of the community.
8. Finally, it is concluded that although specific ‘
units and activities in culdiure need to be included in the
curriculum, the attainment of cultural awareness evolves
from the interaction of all the factors ﬁresentéd in this‘
study, that is, environment, attitudes and expectations, and
language status. Given a program 'that places the develop-
ment of bilingualism and biliteracy in the context of ﬁhc
affective damain, biculturalism should be a natural cvolu-

tion.
RECOMMENDATIONS

As bilingual/bicultural programs are developed
throughout the Unitod States, they scem to be taking a
multitude of dircction. Some programs are being initiated

. ' B ‘ s ' 5 . L]
without first considering a philosophy or a %éi of long-

term objeetives, s Others are immediately adopting a philosp-

i s o . ' .
phy that has proved successful in another area, nat
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considering the suitability of their own locality. Since
, . 7 -

there is a great lack of reseé*;h in the area of bilingual-

bicultural education, it seems™imperative that research be

[

o =

bilinguaLibiculﬁural education programs.
The following are recommendations for further

research:

1. Conduet a stldy-investigati
cacrdinage versus comﬁ und bilingualism
that instruction conducted separately.

2. Conduct a study which specifically links phy5i=
cal ‘environment to bilingual development, possibly comparing
a distinct environment approach ;ersus a singlec enviroﬁment
self-contained situation.

3. Conduct a study comparing groups of English
spcaking non-Mexican-American studcﬁt; similar to those at
Nestor School as to sccond language devclapmcnii One ér@up
would receive mother tonguc to sccond language imnstruction,
and the scecond group would receive their instruction almost
totally in the second lﬁnguagc at the beginning stages.

4. Conduct a study on cultural attitudes as they

] 1

develop when students are exposed gqually to*both cultural
teaching models and their interactions as opposced (to a
single cultural model.

\ -

5.  Conduct a longitudinal study of the Nestor

Schodl students or other git 5 who have remained i oa
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-bilingual program through grade six to determine the degree

of retention of bilingualism as well as other areas such as

[

%
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anguage and Spanlsh ‘as-a- second language were'““““’“

dlscussed and practlced for 1mplementat;on 1n.the classroéﬁ@

Methqu far teachlng Spa nis h at;ve language readlng have
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The staff meetlngstere held weekly after schonl

They served~the purpase Df dlssemlnat;ng 1nf0rmat;on plan-“

n;ng school and c@mmunlty prggrams,vand 1mplement1ng the

ERE N

evaluat;on pragr@m The prefserv1¢e 0bj%Et1VES~COﬁtlnueﬂ

:-'tc be dev’loped at these meetl gs
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,W._lmprcvlng each teacher s téchnlques
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skllls in- the c;Fssrcnm' dlscu551ng any problems and
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1ntc the develupment Df the 1DSETVlClﬁg program, In the Sume:i

»mer Df 1970 the pragram c@ardlnator and several tea:hers and

1
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and speaklng skllls in Engllsh tg SpaAlsh speaklng student

The coardlnatar attend d an addltlcnal 1nst1tute t@ beccmg
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i
f
{
x"
'

'tlon and vocabulary expanalan and wrltlng,

aaaand

i,ﬁlanguaga lﬁ tha form of. charts tc ba dataaiad in tha sacond

a;languageiaactlon Tha charts cantalnad fa:‘a that thegg” o

'i‘far raad;ng and uaad platura'warksheats far aanienae

atudanta hadaalraady laarnadw»i%thalr natlva langu
”jThasa facta wara than rev1awed Drally ua;ng s ructuras=f'

ﬂrpraV1aualy 1earned f 1 _a_a,rd_f L j

. !

fthaﬁaraaa af ac1enta, math; and saclal studlea

J
Tha staff had alao bea? coatacted by the Spanlah

i

o A aarles af laaaons at each grada laval\wara wrlttan

'ffar tha daveiopment Qf cgnaapta in’ tha aacand language 1n B
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Blcultural Educatlén (CANBBE) Df San Dlegg, Callfarnia k

Everyone has benefltéd f:pm the fleld testing of

: thesa materlals ?he staff and students at Néstor Schnal

fhave;beef fxpgsed tD ‘a great Varlety Df materlals, some Df

A X

IV EVALUATION I P

:xThe evaluatlon program was Dne ofeihe mcst dlfflCult-

: o e
areas to develap in’ the blllngual blcultural mcdel This

was due in great part ‘to ‘the lack of adequate tests There

were ve ry few standardlzed tests in Spanlsh WhlEh were




ell arees ‘f student 1eern1ng ThlS hes been a procese ef ‘

‘ : development ever the 1e5t 51x yeere The use” of speclfle

leernlng act1v1t1es end ebjeetlves te7meet 1nd1v1due1 etu-

dent neede wee net 1n1tleted by the steff at Neetor Seheel

Sinee thlS wee en 1nterdletr1ct endeevor the prejeet

attempted to wrlte ijECthES for each eeheel Thte-wes

;if“:fhethe§§}e1efSiné§*thefe'ﬁete;feo7maﬁ§fiﬁaiﬁiige1ﬂseheeiﬂ‘; o

:neede and not yet. eneugh experlence 1ntthe field. of b111n-"i3“*

guel blculturel edueetlen Ceneequently, the eteff et

&estor beg;%’wrltlng ebjeetlves end aet1V1t1ee and ;J ./Vii-.f?*'

gradually bulldlng on theee The eeth;tiesjwere rev;sed

Dy
T I

. g 5
' end reflnez es t’e eurrleulum toek shepe an?sstudent prea

gress wes ev; Jth' HDWever the eteff ‘was contlnueusly

1nveetlge;1ng dlegnestlc end preecrlptlve pregrame whleh trt -
were beeomlng evelleble Unfertunately, theee pregrams

e;ther 1nc1uded no Spenleh ect1V1t1ee or they were merely

U T S




‘;fee—rea;rzedAthet:e:wheie—prucesgety_” T

'eklng student usuelly cameefte

-j’seheol alreeﬁy underetaﬂdlng end epeaklng Englleﬁv Theee"

Spen;sh thlS developmental preeeei wee even mere erlt ' 1'

s

=7eiﬁee the;eeqnieif af Spenleh in- an Englleh epeeklng

e, g.;'e 1eﬂger more.eemprehenv e.p 1ed

elepment eﬁd a- reeding preeees baeed en eentlnued

"f Seme stenderdlzed teetlng needed tQ,be ;neerporeted

»1nto the eveluetlon deelgni Hewever, there were very few

: teete feund in the eree of- Spenleh reedlng and" athlevement;

1
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'ﬁfCooperatlve Prymary Test _and a new testlng prcgram was ,

7

?We therefore beganru51hg the Stanfcrd Early Schcol ani

T~StanfDTd A:h;evement tests used by the entlre dlS
: by

’t'“As the Drlglnal Elasses became thlPd fcurth and flftr

-

gfade sfudents these :same crlterlan referenced tests wereﬁaf'

et

fe'eﬁglven tc Engllsh speaklng students 1n those grades tc




-”SE areas .él;hgﬁgﬁ

R

"evidéﬁcej}itfisffé

saught to 1mprove the

n i R ST
‘et each;studgnt 5. needs.é_;wr-ﬂ_-*

‘Tl"‘

}15? A The Southw sg ‘Re srarch Assnilates has helped ins the

- fEValuat‘ on- d351gn and analysls fcr the 1ast twa years.f\They$dﬂk
- " 4 fted th S aff“;n develcplng this pracess evéluatlon o .ﬂ/‘
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=/ the following instruments:

. given.in the native 1 anguage

ERI

s g ' L i A LEe - H .. N . L 2
:



'the-prcgram'bez me evldent the staff

ERI

Aruitoxt provided by Eic:



‘rainingra

ERIC:

Aruntoxt provided by exic |



ERI

PAruiitex: providea oy enic [



ERI

Aruitoxt provided by Eic:



"school, the teacher was better able to underéténd ih’riip

‘vChIld'S behav;é' nd attltude teward schgnl and 11fei _Home

: fisits also served as EDﬁfETEHCES whEﬁewer the paten s-weré:

; unable to come to school. . S o
. The cogrdinator‘é? the progfam méde_homelvisits -
éJ whel scféening'neﬁ studenﬁ% for'thé ﬁ¥ogréh. ﬁcmé,Yi§its
“served o acqualnt the parents with the pr §'”~ and;gavé,

them the opp@rtunlty tD ask any questiSﬁs they may * have ‘had.
There seeme ta be a better rapport between teachers and
;pgr&pts after home visits. The parents were more wzlllng

" to come to’ school after meeting the teachers in their homes..

2o During home visits the teachers WeTF able to recruit parent
-_-77: ) 7 _—7!7:. ', o f" g ] . . L
volunteers for their classrooms? - N :
N - 3 ; ; =
Meetings # . .

Rather "than continuous formal meetings, the evening

They were prcgramméd araund the chlIdren s active parti
pation, as in culturally oriented dances and plays. These
meetings provided an opportufity to inform the community of

the most recent developments in the local bilingual progiam_

The languages weré alternated from the podium so that all

may undérétand, or a system of headSets might be set up to

prov1de spontaneous translatlons to
= = _ Parent meetings -during the day began taking plﬂcee

=

.to provide the parents an opportunity to,obserﬁe'the school

in action. These meetings were oriented 'to classroom

. fparent meetlngs centered areund cultural holldays as themes. B



v G ie T L ) 0
“visita ans, followed by a Junchean for the parents and

!i‘tEEChETS.‘ Dther scclal pragrams 1ncluded pctluck dlnneTSa .

Qnd f:

hamas ‘of mémbers of the communlty. 'Thesa smaller meetings

;dftrlps ' Same parent gatherings toak place in the o

=fac111tated more spﬂntaneous\cammunlcatlgn ‘ Multlple meet—

ings were’ scheduied to prowlde an opportun;ty for all tD .

part;21patei Thegé alwayi 1nc1uded pgrepts teachers, and

iy,
1nstruct10na1 aldes. P

= : =

¥

] 1 . £ .
Decision Making - ‘

As the biI;ngualébicﬁltu:a; program. developed, the

Fmain“gaal for. the community pragram was to achieve ‘the

ablllty for dec1510n maklng and part1c1pat10n among the ;

parent group. Anroutgrowth Qf the abave act1v1tie$ wasithe

f@rmatlan of a parent advisory.committee. This gréup con-.

sisted of individuals who hadgloﬂg been involved and knew
. )
~the program well. Each year officers were ele:te% by. the

B e e
““'parents in general. The adv1sgry committee then began

meeting!regulérly., These meetings were planned and con-
'ducted by the garentxcfficers. }he program coordinator,
principal, and community aide warked,ﬁigseiy with .these
parents in all aspects of the!camﬁunitf program, |
Some of Fhe functions of the advisory cammitggé
were to plzn ﬁﬁd conduct all parent activities such as
business meetings and sgéialsf %his group also assisted
the staff .in student cultural programs presented to the

parcnts.* During meetings the.advisory group continuously
R ' 4

110
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: B 5 = L & N "%h?x
-.assessed pyogram needs and helpEd Lﬁform ‘new parents about
. = L 4

the bilingual program, They dEClded upon plans for inform-

[ AP, G A

'aingqfﬁé'ééﬁiﬁiéffSEién an& the schoal bcard about its sup -
pc:t of the prngram Other functiohs’wefa to assist in ‘the
[

Cisstill to b ,achleved; hewever, much progress has been

‘made toward this goal.
m, owar is go o .

planning andekeérdl tion éf a parent volunteer program,

to decide upon the budge%ﬂng and expendltuné of the -

cgmmunlty funds andfto CGHSlstently visit the clasgrﬁﬁms

and the cc@rdlnatay so as to kéep well 1nfarmed Df the

the program. “The goal of actual deci S;Dﬁ making
. : i/

L i

S

1

Community Aide . o ) . N

The communlty aide became an essential pe on in the
prog? am.. ThlS 1nd1v1dual helped tap the regources in the
communlty fcr fhe beneflt of the school by visiting the

home" anﬂ making EppDihtmentS for meetings of parents and

“‘teachers in prlvate homea  The ‘aide conducted interviews

,@f new students to the prqgram Individual problems of - : b

students were alsa logked into immediately by this person,

=

Parent Volunteers

As another development of commuynity involvement in

»

the bilingual program, parents were 1nv1tcd to come into the

various cla%sroams to help with small group 1n5tru;tlcn in
i

order to lOWGP the pupil- ;eachcr ratio. A center oricented

classroom was partlcularly adaptcd for. the use cf'parental

assistance. A parent was “o3lqavd to a center that allowed
¥

s

‘ N .
¥
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nprcveﬂ very valuabIe for s %dents Parents.were also *

afforded the oppartunity t Lbecome 1nt1mately involved 1n ,
g i .

theff Ehlldys 1earn1ng expe#lences and were able’ to see hlm {

4

func tion in elatlan ta hlsﬂ1 eers. Instyuctlcnal aides as .

~ .
well as parent volunteers haYe ‘been resources found 1n‘?{ o

-x.
-community. These 1nd1V1dualéeWere persons with special

abilities such as music, dan'ﬁ",acéf”entr”,-mechanical,
oS @2 ; ®lng P y A

and clerical experience.

) Parent Education

2

Thevparent eduéationfﬁ%ogram evolved to include. more .
than group meetings for infcrm&ng pafents on general matters”?
A Elass in which native Engllgh speaking parents learning
'Spanlsh as a Secand languagegéés formed and well atte;ded
- 1t was geared to the types  £ tructur25 and vccabulary that
the children were learning in th51r clas as well as *
presenting parents with 1nfcﬁmat;on and gxperiences on the
second culture. The positive attitude shown to.the cﬂildren
by the parents attending this class was invaluable, as was
‘the status Spaﬁish gained through the apprpval of the
parents. Parcents attending the Spanish class!prcscnted
simple plays for'the Children Quch as ”Capcfucita RD}H;”
Becatise of the ava11¢b111ty of English as a SECOHd
language classes for ndtlvc Epnnlah Hpcuklng parents. thr@u&h

£




" local high schools, ne.ettemtt wee‘mede;te begin edditieﬁel

, Englieh classes., Hewever, 1nfcrmet1en on theee eiasees was

LPIDVldEd to paremts, and ma@y attended ) . o
: N
~ As the parent velunﬂ%er program pregreee"edf trelnlng |
. : 1

for parent volunteers. elee beceme a pent of the perent eﬂu-

¥

=

cation program. And, in order to get a more ectlve pertle

K

- cipation from mothers with small chlldren,_eepec1elly from ' (?

Mexican-American femlllee a pfeeehoel was: etarted to pro-
- .

vide care fer children wheee methers:denete a mlnlmumapf die

= 1

heur a week worklng in the cleesroems The preszhool was

epensored by the loeel edult school ee leng ee the pregr

-

'malntalned a minimum of flfteeﬁ %clunteere per day et

£

f” Nester Scheel o T .

T i\_l '
v
&

=

Flnelly, Mexlcen Amerlcexwmothere began requestlng

'lltefeey classes for themselves in Spenleh so -that they § L

w%gld be better prepered to 3551st .in the eleesreome and
-

. their own ch;ldren at home ~ Thi e,elaee,wee”;n;tlatednendwu»nuaﬂ&

~ &
conducted weekly. - | _ﬁ‘ .
Many of Ihe activities previously d¢scrihed helped |
build the necessary skills and eelf=eénfidenee ’meng the
perents SO thet more 1nv01vement was taking place. . yMore
and more parents are making their veieee=hea£§ and thereby

influencing many decisions.

i
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FINDINGS
AINTRQEUETTQN‘

In the des;gn Gf thlS study Chapter 5 has served ‘to
pracess madel fcr the total pragram, its dEVElQp-

'mént nﬂrarganz;atlﬁn In terms of Chapter 4, primary effort

’fcur currlculaf Etran

L

nat;ve langyage secend langgage

e
gancept=deve1¢pment, and cultu?al awareness. Each stramaﬁ

wlll';nﬁlude <a ratlanale for 1t5 development methndgiogies,
L and ;nstructlanal strategles %a achleve the strand DEJEC*
t;ves; as well as examples Gf curr;culum matéTlals usedh

Seqendaryseffqrt has ‘been pl dced in thé flndlngs whlch serve

f;H¢ to sxppcrt théipracess madel
. NAT;VE-;ANGUAGEZSTRAQD

The natlva,languagé of a chlld is hls delnant'
language It is usually the language of the hOmé and ,of thé

person w1th whom the child spends mcst’sf his tlme., Native .
language develapment is tHe prccess of assessing the lan-

guage a4 chidd uscs.at hame.and~af developing: and extending

« A child acquires certain basic skills béfcrg he
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| T
- .o c . ' : : ;‘
enters s¢hool. For example he is able té‘ilsten spéak'

and compréhend hlE native language and has dgvpgoped many

: 1!1 s :.zia Fofis
,SQCJal Skllls relévant to h13 tulture N Thls strand toiiches,

cn the role of laﬁguage and thlnklng and goes 1ntp speclflc'

ways, pf devéloplng and malntalnlng a Chlld 5 natlve language

It deals.prlmarily'W1th currlculum for the develomeﬂt of

the Spanlsh 1an§uag: in the elementary grédes and the reasmﬁ~

for establlshlqg a firm basis' in Spanlsh fpr the natlve

-
]

Spanlsh speaker i by

Accprdlng to the 11terature thqre is much ev1dence

to support the fact that learnlng is _best dcng in the

éhlld s nathe 1anguage and that, in facﬁ 1anguage is a

.‘*

tool for cognltlve develapment ".Studies have also shown

that a ahlld with a well develpped native 1anguage is able

:»to learn a second 1anguage more qu1ck1y and e3511y

Because of these fln&lngs-and the-staff S Qwn

<) .
DbSeIVﬂtanb of. chlldrenL the dfvelopment DE the ‘program- at-'w~w*

Nester School had as. one of 1t5 major premlées the develop—

ment of a %trong Spanish ds g native langugﬁe strand, As

a8

the program fpcusgd on the development pf coordbnate
b111ngﬂal15m= it was‘develpped to be a ma;ntenance program
encompassing gradeb kindergarten throdugh Slx The native'

language prld Lgntlan to be dcvelopcd thrpughput the

grade%

e

) o L \ S o
A kindergarten through grade one program was devel-

oped the first ycar at Nestor School- °It ‘was felt that a

“siaw anﬂ conpcntxated effort one grade levcl at a time would

4

! . 3 I ‘ s I‘IS :
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'lbétter student and wWas able to’ learn‘% secend languagg more CE

"paints out that 11ngu1st1ég%1y . e e

,%develqment of his ideasi concepts, and thinking skills

yleld ésmcre ccmprehens;ve and qual;ty pr@gram Because @f

qFesear:h StudlES whlch had beenjcanducted and the nbservas”‘
2ok LRt . SO

i s L ey

ek Ty ,f

tions of- the stéff it became a@parent that a Chlld who had *

”4§fg¥trong 1anguage develapment in hlS mother tongﬁe became a - Tgﬁ

-!\

équ;ckly and ore prcf1c1ently “than a. chlfd who was submerged

in a 5econd language W1thcut the cpportunlty to get‘a héid e

on hls native language wrthcut 1nterference frcm a second

Al &

1an§uage.‘ A chlld br1ng5 many skills and abllltles with him

@s he ehters the classrqomri In” fa&t Plaget s (1959 18)'
research 1ndlzates that a chlld aCEumu%%tes hlS greatest

fund to khawledge in ‘the yé&ra{before Fe entérs %chcal

i 3 #
W ; é,‘!s(_ R % .f

L . )

“9 'i,«',_ . € iVl
The averaga ‘child has mastered mast odi- the
o d%stlnctlve sounds of his first langiage before
.he is 3 years old and he controls most of its
"basic grammatical patterns before he is 5 or 6.
The development of these abilities must continue

- in the child's nat;me language .(Plaget 1959 18)
N Wﬁén a natlve Sp%nlsh speaklng child enters school
and is totally immersed in ‘a 1anguage he does ndt undérstaﬁd

or cannot command orally, the conceptual fund of ideas .and.

" facts he has accumplated up tbﬁthisetime cannot serve him in

the schobl setting. His energies are directed to 1earn1ng
the labels for. things 1n ‘the new language rather than ta the
develqpment expanglgn and utilization af the conceptual

'f:amewark whlch he has develcpcd td that leﬂt

The interference a child experiences 1! the
# . ¥

"

116
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An analysls of the types of failure of Mexican-

* i

H
‘i%_g&!r

Amerlcan students in the readlng process w111 show that

-~

whlle many of these chllﬁgen are able to 1earn the decoding
skllls taught to them in the primary grades kindergarten
thrgugh two, fallure bEglns to set in when the emph351s of
the réadlng Qro&ess changes from decodlng to the camprehen*
s;on ‘of what ig decoded. Since reading is, as Eleanor,
Thonis (1970:13) points ad?,icnly "'speech in print" and itg
main purpose is thé;trahsmission:of ideas, the impo:tahiefofx

a strong conceptual framework and the ability to précess
. these ideas is of major 1mportance

7 Children's cagnltlve processes have not developed
along with the learning of the decoding process 1n;read1ng;!
'Therefore, when the emphasis in rg%ding changes to-compre-
--hension,-the fund of-knowledge whicli-would enable them to
use the information being de¢odgd is lacking. 1
Mexican-American children whé entered the Nestor
~ - .
gfbilingua; program came to school with many varied levels of
.language:=from the child who spaké only Spanish to the child
with*a Verx mixed dominance, or very Littié ability to com-
municate in either language. No formaislinguistic'test was
given in placing children eéthcr in the Spanish component or
in the English component. It was felt that often children
arc placed in English because of the importance of English

f 5
in this society, and that a simple Iinguistic ability-in

117
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English did not constitute a gocdéé%iterion for such
placement. Rather, it Qas felt that the Eonceptualéand! |
“affective base the child had é£péfiénéed»éﬁéiﬁgrﬁistirstr
" years afvlearning'ﬁas a more important factor than mere
ability with the language, unless English was Qlearlz d@ml-
nant. Therefore, chlldren were 1nterV1ewed by the resource
teacher and a home visit was made. If the child used the
languages 1nterchangeab1y or equallf well and the 1angﬁage

placed in the Spanlsh compgnent . Teacher observatimn con-
1

firmed thé placement. Aside from the link of the Spanish

~language to hfS'eérly’toncaptual development, Spanish is a

much easier language to learn to read and write and there-

fore offers the child a greater @pportuﬁi;y for success.

Many children at a second or third grade level who were

v fa111ﬁg in an all-English class were also sent to the Nestor

*

b“bilingga;aprqgrém,“};nAthgsewcases students were pyt in.the . . ..

Spanish component and English reading was dropped until the

student had a firm basis\in literacy in his native language.

Again a commitment such as that demonstrated by
giving Spanish priority was continued in planning for the
develdgmént ofgtheeSpanish language. Because of the many
children experlcngln& langudge interference, it was observed
that a teacher's 1nd15;r1m1n4tc use of two languages only
served to rcinfcrccithe mixedAdDminancc of these children:

*Therefore, the importance of a clear and distinct separation

of the two languages through the scheduling of distinct

. , o 118




«dlstlnctness of these two languages ‘and would rece1ve a

-t

.

language time blocks was ev1dent

Add1t1onally, it was, felt that 1f a chlld cculd

hphys1ca11y 1dent1fy a language w;th a person and an env1rcn-

" ment he would begin to develop an’ added awareness of the

v;sual as well as an oral clue to cue ‘him. Thusi a team_

v

teaching approach was s¢lected in which one of the teachers

‘assumed the role ofetha>5panish model and the other the role

of the English model.

Not only did this arrangement serve to' separate the

languages, but the development of two equal environments

with two equal power figures éstablishédién equal status for
the‘Spgﬁisheéénguagei The creation of this status was found
tD.be=a very éignifiiént factor, as the Sﬁanish language
does not naturally-enjoy tﬁig status or prestige 'in this

society. The interaction of these teams has been observed

action.
Aside from the environmental considerations, a felt

need existed in the éiiginal planning staff that a clear

"definition of goals was important if the entire staff was to

work toward a common end. A philosophy was slowly developed
which included very basic premlses for each of the strands.

The following basic premisces were identified for the native
language strand. These have becn carcfully followed in the

development and implementation of the native language pro-

gram: ..

119 | .

“...to present a very valuable model of positive cultural inter- -
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« 1. All lessans shauld be conducfed entirely ;H

. Spanish. There wauld be no lelﬁg cf 1anguage by any

teacheruduring any glven‘léssan period.

2, Learnlng activities should.proceed from llsten-
'1ng and speaklng to reading and then wrltlng,ithe natural
ipr§g15551cn'@f language azqu151tlon, o
| 3. No Simultaneaus readlng of English and Spanlsh
at the readiness or flrst 1eve1 should be attempted
Because of the differenzes in the sound syQLgms,nmuch'cpné
fusion was observed inréhildren trying to master both sound

systems: at

4. e teaching of reading to the.Spanish speaker

must belappréaiﬂed in a different way thaﬁt@ativenianguagé
reading for the Spanish speaker: The native'English speaker
is limi£§q-in his comprehension and facility with the second
language. .

o 5. Beglnn1ng reading for the ﬁi}ive gpeékev inr~.
Spanish uses ‘a phonet;c apprcach beg1nn1ﬁg w;th the vowels,
-The Spanlsﬁ\\éundksystem is very regular and predictable.

6. Consonants afeglntroduzed by sound rather than
Eyfname; 51nce§tﬁe sound of the consonant is what will be

a u§ed in decoding. | |

7.@ Vocabulary was to bé ééﬁtrolled by scquence of
sounds ' introduced rather théﬁ by E}ght @ordsi Each conso-
nant is pregeﬁged onc at a:timc and mixed with the vowels
to be read in wardsé=nczcgnsoﬁ§ntenat formally intfoduécd
is uséd in the wérds rcad by students.

. 120
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;aﬁD;rect translatloﬂs are ava;ded Translations
. ( : . .

’ji o 9_ Instrucflcnal aldes for small group lnstruztlon‘

¥

shguld be used to reduce tlg pupll tﬁﬁther ratlo

.‘ "5

- Team- teaching 15 a very effej

—1—J

balance of language and gulture ; S .

‘ive méthod vaa:hlev1ng a':

110 Prlée a pOSlthE self- concept and se lfs
reliangé-should be 1nstllled 1n the student,
In addltlan,‘some of the major strategies or
- approaches to achieving the language develnpment obgect;ves
‘for the program have been ﬁﬂopted and developed “Some of
these strategles were: , -

1. ‘Team teaching, which, as has been prgviéuslf

explained, -created an environment %eflecting status for the

mSpanishwlanguagE*within“the‘Engiishieducatiﬁnaj éystéﬁ'”'

This was .done by two, separate 1anguage envmrcnments and
1 ©

four dlstlnct llngULStlc models.

L]

, iZ;‘ Ind%v1duallzéd instruipion, éspecially:at the
beginning levels of reading, which provided each child with
a Dﬂéstpgone;ccntagt for monitoring his progress in skills
development. ; : ‘ ;

3. Cros:;gc tutors who provided children with peerk
deels to whom thﬁy could relate on a less stressful level

than perhaps is pQ§51blc with adult% The use of tutors

3150 pllowcd the monltorlng 6f children's progregg in-

g



learning centers. éi ;; - \ljia;f L
‘_¥14j$jf§i_ A Céﬁ£ar .oriented.classroom: perldlng ahlldran *?é
w;th a, varlaty Qf—EXPETlEnEES agd a. varlaty of poaalb11;£1a§ )

o P - _l'\( i
far succasa as- wall as the development of aalf dlractlpn.f,uﬁ

5. An inqu1ry approach* to the develcpmant of T s

CTltlEal thlnklng ak1115 in children for avaluatlon and ::'~;;£
lnterpratatian of wrlttan aa wall as oral data :-‘ ;_;_ﬁ;iet;% 
; { 6. A phonatlawappraacthQ“tha léar ning af*raééiéé ;!, .

a’ i e G
sh Ianguage as. tha mast eff121ant and aasiegt" |

&

\H

~in the Span

M

system for childyjen to laarn praylalng for the maxXimum

patentlal sugceaa far aach child.

7. Small graup laarnlng whlch!allawed the farmatigﬂ@awés
PR - o c N ,_! o T
'Bf ever changlng aklll groups. ' !

_“"' . . . ’ g. ) R

8. Language eXparience reading whicﬁ provided

chiidran the appﬂrtunlty to aaa their ideas, and exparlences gjﬁ

as 1mportant and warthy

e T The magor objactlvaa for the nat;ve language atrand ﬂg;ﬂg
._ware develcpmantal Taadlnaas readlﬁg, aral language
_devalapmant fluancy; camprehensiah 1nfarmatlon gatharlng

LR
and pracaaalng, 1nferenc1ng, vocabulary develapment writing,.

Y

grammar, and;apalllngi T o .

Following the natural sequence szlanguaga‘laarningf=

listening, speaking, rcading, and writing--a curriculum. was.

s

L .
he I

developed for the firs 1 els which{ybuld prowide many
listening and apeaking,aatlvitiaag Tt was obaalvad that

‘development in elther language Thcrefare thp kiﬂ&@fgﬂrtEﬁi¢:

N ' o



‘»thought rather than the use of one'word answers - as weli

reqalllnglrnformatlon and explorlng cause and effect rela

t10nsh1ps related to stor1es heard or read

Spelllng became an. 1mportant area QE emph351s,d‘

: espec1a11y focu31ng on the m0re dlfflCUlt ccnsenants such Q

i

ERI

Aruitoxt provided by Eic:



sk
€400

' wés;ad'p ed tc these partlcular students.f Theiuse Df thls

’&

pravlded a sequenced Qrder fnr grammar study

selected fram Ehe pragect evaluatlsn éb]éctlves and shaw a

se:uentlal develgpment af ma T sklils threugh the 1EVE15__334‘-

_They have been arganlzed under fGUT maln areasi ‘1istgp;ngjﬁ_»

- speak;ng, readlng,band w'it .g

= . i

ERI

Aruitoxt provided by Eic:
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ary prev;augly,h ard on. head phnn

tedAvcwel

the chlld w111 be;able tc name

Wlth the vawel

ERIC #==

Aruitoxt provided by Eic:



ﬁif:chlldren w111 be,able te ch 00s e the CDTTECt ward to cnmpletex'>

. the Sentence and w t .it the spa p ’1ded : _? B B

G;ven three plctures three sentences, and .

ERI

Aruitoxt provided by Eic:



i{the 1earner w;ll

fgea:h wcrd

- LEVE

Etcry—ln

"The student W1ll'be able to wrlte a. 5hort repart

f?abcut a llbrary book recaillng the author tltle and : v =E~_j

zstéﬂ{ in’ SEQuenze. .“ffﬁ'T;f"T*i ;"':?f“""'7*Q5Ti'fkj.'f*fl?w

.A1§57

ERI

Aruitoxt provided by Eic:



h@ld:ﬁp the véﬁeirwhl
he heard“

ERI
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o Hold up chart Cor worksheet)
»'Tell”chlldren;, ,

Idéntlfy the Dbjects on: the Chart'emph3512lng thelr L
1n1t131:59und ; : S

h;help offer clues abdu objects; i.e., . .. .
'-a ﬂéSCTlptlDﬂ "se usa para. gzgpgﬂ o e I

ERI

Aruitoxt provided by Eic:
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: r.the fallcw;ngwquest;ani."
- ‘-be thenact1v1tles that 1ead up
the aztlanrlnfthe pl:tur' : A

pict Encgurage them tc study the
f@r ;mpartant clues

f,manyﬁaf the DbJECtS;
Each chlld may v@lunteer

'happenlng

»,}preferably; 'S¢ es éQue esta pasaﬁdc¢ o o

- -Ask the: children" tc,descrlbe what has happened" Valun'
teers will describe the ‘actions- that took: place ‘before:
~the- p;cture was- taken gQue ‘ha pasada? -4Que’ le-ha N
“pasado al ) ~ . '

s f mesof e malnﬁ'
~_:charazter5 and ass;gn the chlldren tg camplete aﬁd~ 5
'>an5wer the questlan ﬁQUE 1e ha pasadﬁ al- '

Flgure 5

ERI

Aruitoxt provided by Eic:



rt 1ta” 1brary 'boak
~be ab;lemtg_ ive—an

ERI

Aruitoxt provided by Eic:
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CSmends ;964:89‘1 .
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3. "Language 1earn1ng means acqulrlng the ab;llty

. to ask and answer questrons, to make statements;, and to pro-

duce authent1c forms by nat1ve speakers.’ (Fihnaéhiare,

>

‘ 1965 13)

~

" 4. Emphasis is made in teaching structures instead’
of grammatical rules: 2
Native speakers are not conscious of each
..sound or word they say or df the seéquence of the
sounds or words. They are conscious primarily of’
the ideas or thought they are trying to convey.

(Finnochiaro, 1965:11). :

- "Teach1ng 1anguage through speech is more'
eff1c1ent than teach1ng through wr1t1ng " (Wilson, 1969:6),
The develepment of vocabulary seemed7%e be limited

by the repetition found in many 1anguage programs. By

~organﬂk1ng the- sequenceW'dlfferent grnups of words have been =

used at each grade level thus extendlng and developing a

w1der vocabulary Language involvés four. basic proce:

R Y

ordering, substitution, deletion,' and expansion. By using

w

Se5.

d%ffereut vocabular$ words reinforCement of structures has’
beem made without being repetitious. "The most ‘basic thing
that can be said-about human memory is that unless detail
:1s placed into structural pattern, it is rapidly forgotten."
(Bruncr, 1960:24). . |

The develapment of:rohding insthe second langunéc
Tbrought about the following yonsidvrntionsa The English and
Spanish {anguagcs contain ulmost all Lhu ;nmé lettors but,
different sound systema. The tecaching of reading to the

¢ ) . . R : L
‘fative’ speakers of cach language has beon developed ns two

r 137
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_ aiffereﬁt methods. Since the second language learner still
had .a limited command of the second lénguage, the teaching

dfvreading in the second language has not been developedAinb

the same manner as that employed in the native language.

Speaking, to reading and thep Writing.
The process considered the most Suitable for teach-

ing the second language learner is through a series of oral

lessons thatApreceded thé'reading lessons. Thig method

These oral .lessons have been based on the vacabulary!found
in the reading and taught, through techniques of roje play-
ing, Pantomiming, and the use of pictures,
The ora§ lessons were taught completely in the
second language. After the stgdénts had learned the oral
: : ~

l?ssoﬁs thby'WQTE introduced to the written wardsiﬁindivi‘
dual&iéban flash cards. We beg;n by Lntrgducing Rouns,
matching ;@ the Pictures, if necessary, for undcrsthﬂﬂing!
Each word was modeled for the correct Pronunciation. The
cards were tovered so as to show one syllable at a time,

Eﬁch syllable was pronounced as jt rcappeared. Flash card

games were Mayed to insure anilinrity with prgnunciﬂliQn

138
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.

and understanding of words. 'The‘poeket eheit-was used to
organize words inte‘eentences.. Each leerner was asked to

read one or more sentences from the peeket chert Each
3 B . 1

leerneriwee elked questlene in such e way that the learner

eoul&’egewer from the structures found in';he text or in his.
ownxveeébﬁlery. Each child was given the¢ opportunity to
read'individuelly the complete text of:the story to teet his

‘ prenune;etlon and comprehension. This process was repeated

= *

w1th a varlety of stories as it was intended to prev1de

*experlences and suecese to the second lahguage leerner

The process of writing fDllowezjat the next level.

-The chligﬁen were then taught the name

&

thrcugh the use of oral drllls Dnce they knew the names

of the letters
~of the 1etters they'were eble to start wrltlng we;ds in oral
drills using pictures. If the learner did not.know how to
spell a ﬁerd, it would be epeﬂled orally for him. As this
continued, the drills were developed into simple sentences.
Voeeﬁulary words are then introduced, ec%empanied
by pictures. The students were asked to make up oral
sentences as a group. Individually, each learner copied
the five vocabulary words from the board and wrete a simple.
sentence with cach word, i.c., "Esta c¢s una manzana" andz
;“La‘manzane es roja."
After twd or thrce weeks the students became profi-
cient in writing simple sentences. The vocabulary wee_then
increased. The students would again make up the oral

sentences while the teacher would write on the board in a

139,




rambled arder*all cf these words '-inaividua;ly, the
students were to reorder and wrlte senten es given the
vocaﬁulary and p;ctures This act1v1ty was 11m1ted to five

sentenﬁes f@r three or four weeks and - later 1nzrease§§§b ten

" sentences. ‘ " ) C .

After Christmas vacation the sfudents were.intro-
duced to aﬂswerlng questlans about a picture Five ques- ,
tions were first written on the board. " The students were

then asked to give oral answers. The vocabulary words

'nezeésary were then written on the board. Individually, the

students copied the‘questions wrote Qut*the answers, and

added five additional sentences W1th the use of added
vocabulary, also written -on the board* As tlme went on the}ff

““students beécame more adept’ ahd were able to do ten questlons:'

and answers--writing more sentences from the scrambled

1

.vocabulary words. - : ' N

*

In May the students were ifitroduced to dictation.’

The teacher would dictate a paragraph while the gtudents

erte. If a student did not know a ward, it would be

“Written, temporarily, on the board. As the students became

.more adept at'spelling the téachcr would no longer write the

casiest words like "esta" or "con." Gradually the students
would dépcnd less on the tcacher's help and learn their own
spelling. |

A certain spontancity was noticed in a few $QCﬁnd

language students that cxceeded the daily lessons. It was

i

.this spontancous speech that was later considered by thc

I
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xeazhers as the next level cf development after listening,

speaking, reading, and writing. It.was difficult to under-

‘stand what made the Students waht't draw frcm the;r own

ibackgrounds and put together new statements. Whenever it

occurred, the studentsgwere encouraged by the teachers.

It was considered that oral pract;ce w1th peers in
the second 1anguage might stimulate this process. The
teachers then began to think of situations within the class-
room that could be set up fblggavide fprxghe use of the
second languagéi In thegfirst grade, pictures and charts

were brought to the small groups, and in 4an unsﬁructured

manner theﬁchildren‘were encouraged to say something about

the pictures such as the name of an ObJEEt the colcrs or

“the number of tlmes 1t was present A store was also Set up

in one -0f the classrooms where only the second language was
spoken. A native speaker was made the storekeeper and was
instructed only to use his native language. When the seccnd‘
language students came to the store they could use a
beginning dialogue they had learned or make up something on
their own™ | f . _ ' - ’
Another such situation found in a classraém ﬁas a
restaurant where th” menu was wrltten A4n the second language

and where the waiter or wgltreas could speak only in the

'second language. The lecarners would come to this area and

use a beginning dialogue or make up a conversation to use

with the waiter or waitress. At a mre advanced grade these

unstructured situations were caryied over into the social

141 ‘,



studies greaslby presentiﬁg pictures or charts iﬁ the second
1anguége‘periad that ccﬁcerned a subject leafne% in the
native language peri@d The leafhers were then requested to
make up a phrase or sentence about the plcture ”Thé students
found themselves enéquraged and motivated by their own

success and were very énthusiastic about ‘participating in

these activities.

[y ]
O

als

rade Level

"

. {3

St

ngdiness=ﬂ§ﬁd§rgar§§q_ Extensive listening activities in

the second languagg'were stressed. The adoption of a q
sound system required the use of many listening act;v1t£es

Exposure to the new sound system was made through llstehlng

—-to.stories, -songs, and - -finger-plays -by the- teacher or tﬁraugff““““
N ) [! -

the use of mechanical equipment. Methods'for much of the
structurad 1anguage lesson ‘involved the listening to clear
pronunciation models by the teacher and the instructional
aide. Some of this exposure to the second language was
acquired outside thé;structured language period. Mixed

group activities such as physical eaucaticn, art, and music-
lent themsé¢lves to the use of the second iangdage Languagcs
were alternated by day or week, but not within the .same

lesson.” Since these mixed group actlyities involved a~whole

- group response, learning would take place through visual as
‘well as aural clues and through the imitation of the other "

- children. By grouping the children in pairs, onec English

speaking child with onc Spanish speaking child, one child

N
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. ;éu,d,hélp_the other child if he did not understand how to
-piaz%gés thrgﬁgg Ihe activity The mixed gréup activii%gs
cften lent themzelves to r51nfor2ément of struatured lan-
guage obgec ives in a nonstructured 51tuat1@n when the
teacher recalled prev1cusly learned wcrdsrgr structures.
Speaking the second language followed llStEﬁlﬁg
As . the child's listening ability became more reflned his
ablllty to repeat clearly and accurately also improved.
Therefgre,_it_was.v2fy“impartant‘that the_peréoﬁ who gerve&
as the language model be accurate and native in pronuncia- .
tion. Using a pattern of directional gestufés such as fhose

-

found in the Oral Language Pr@g%am by'Soutthst Regional

Laboratories, the teacher was able to malntaln the use af -

”kEﬁgmgéééﬁéﬂiéﬁéﬁéééwihfbﬁéhéu;xggé iesson and not resort

to the use of the child's natlve language It was
considered by the teachers that the exten51ve use af the
second language during the lesson would promote more rapid
acquisition without confusion. The vocabulary was struc-
‘tured and limited and always presented in relation to the
actual object (i.e., paper, pencil, apple) or the pantomimed
action it reprcsentédg

'ggvgliiiifjrstwgrgggi The devalcpﬁent of the second
f

language continucd with the T}stening and speaking skills
at Level I. This development procceded to review and expand
the readiness program with added vocabulary and situations

for spontancous specch. Development of the second language

143



130

in therfield of cognitive dévelapﬁent was gegﬁn here. On a
limited'basis certain science and math lesscns were added
to the second 1anguage program. Using concepts already
familiar tg the child in his native language, the second
language 1ess;ns were ngf'repeaied as translatiansi The
concepts were reinforced by a different aétivity. The
activities promoted the chi&d's thinking as well as verball=
zation in the second language. Exclusive use of the second
*1anguag¢ was impefativg during these lessons.

LevglfIIf—segcnﬁrgyggg. Level II involved the continual

refinement and enlargement of the audioeliﬂgual program

frDm»feadiness and Level I. The sentence structures and

T&thevfaiabulary became more-complex but continued to be e s

sequenced and reinforcing Qf past\structures Exclusive
use'af the second language continued to be important.
Spontancous verbalizations continued to be encouraged.
The areas for vocabulary expansion included parts of the
body, clothing, home furﬁiture, and food.

The concept and cognitive development continued
develaping by incorporating one weekly unit a month in the
science or math curriculum. The language of the lessons
was altcrnatcd by day using the preview- %evlew method
(see Concept Develﬂpment Strand).- Basic imtroduction to
each concept was donc in the native language. Reinforcement
lessons with different activitics.were done in the second

language. A language lesson was taught to emphasize

144




‘'vocabulary in the concept area as well.
Introduction to second language.reading was begun. ir.
the Séﬁgnd half of this grade level. Reading is based on .

the oral development of the learner. A hlghly structur dK

5

reading program entwined with an oral progran has been
developed to insure comprehension aﬁd'sucéess

Any writing done at this level was done with 1nd1v1—
dual wcrds the student had already learned to understand

say, and read

;evelglliijthi;d”gtadgi Continued maintenance and expansion

of the audio-lingual program was considered necessary to

broaden the oral base and vocabulary of the second language

_:wlearnerih"Mcre”spcntaneausmlanguage experiences-were-impor= -

tant at this level.
' The second language concept areas were increased to
one week of math and one week of science per month,

Reéding was developed so as to use the state adopted
reading series for the English as a second. language students
Development Ce%@er 1n Dade Lounty, Florlda for the Spanish:
as a second iangﬁgge studénts, Comprechension was stressed
more heavily. '

Written languagghwas encouraged by a variéty of
activitios’ Language cipeTignce storics became a means of
expressing sﬁaﬁtancity. Theggmphnsig was én communication,

B

and not accuracy.
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§§%§12”Lessons
' " NESTOR BILINGUAL PROGRAM
) LESSON . PLAN

Duration of Unit:

Grade Level: Kindé;gartgnfi, tf{ ' —
Subject: ,§pegkjngzriff o . o .

‘Title: _Spanish As aVSe:gqﬂ”Langgége

MATERIAL

balloon
button
marble
crayon

>

. OBJECTIVES o ‘ v

5

wLMTﬂTheﬂEnglishn%peakfng~kindefgarten«studentsﬂwi11"b3"able”t@”“f“**‘
ask: "¢Qué€ es?" and answer "Es un/una .

B

PROCEDURE

Placing a balloon in front of you, say: '"Un globo."
Repeat using the marble, the button, and the crayon,
Model and have the pupils echo. '"Es un globo."

Repeat step 3 substituting the marble, the button,

and the crayon.

Hold up a button and ask! ';Quc es?"

Pupils answer. in a group: ."Es un botdn." 3
Continue this activity, alternating- the objects and

the pictures so that cach type of question is answered

by several pupils. :

Ll D e

Figure 11
Spanish As a .Sccond Languagc,

Speaking--Kindergarten
Level .- '

Vs




.~ NESTOR BILINGUAL PROGRAM
- " LESSON PLAN- . . -~ ..

;Qréde;Leveié o First o A ﬁr.l

Subject: ‘. Speaklng _hfs¢a:_ L -

fTitle: \__Spanish As a Sgcgnd Language -

©MATERIAL = -
Puppets " Apples .
... -Grayons s o...Oranges. ..
- Balls , Boxes
. Pencils’ - .-Books

QBJECTIVES

The- Engl;sh spé%klng first grade students will be able to

B T L. K N

"PROCEDURE" "+ .-

Vocabulary should already be familiar tc chlldren In
previous lessons children have'been taught to say "Yo
quiero un/una - "o

Teacher models with puppets
Puppet Pepe asks: '"iQue’ quieres?" .
Puppet Rosa answers: 'Yo quiero un/una -
Repeat. - ' te - T

Teacher models.

" ", Qué quieres?"

Children: tepeat.
Initiate, a c¢hain dlarague,_

_ ' Flgure 12 L
woo ot ’ : -~ .
Spanish As a Second Language

Specaking--Level I

ask "éQUE qyieres?" 2and answer: 'Yo quiero un/una . ..

- 147 B



 NESTOR ‘BILINGUAL PROGRAM'- ‘%
- LESSON PLAN . = . /.
_»Dﬁratiqiigﬁ.gnit: L L . ~7iv?_ T Qézi‘
h'i-gradé.ﬁevelt . Secnnd F !755_ . i ;l7;7;> . ;;ia
-Subject: Spéakln% R -
Title: . Spanish As a Second Language .- '
. MATERIAL ,,
Puppet Joe . L C o

'b'Separate plctures ef a boy and girl play;ng

Picture of a school, playground and. a home.

-QBJECTIVES

Thé Eng115h speaklng secqnd grade’ students will be able to
‘ask: -"iDonde juega Maria?" and answer: "E1/Ella juega
en la escuela, ggsg 0 patio.' :

S

PRQCEDURE

1. Plaﬁe the pictures of 'a School a hame and a play=
: ground some distance ‘dpart on the chalk rail,

- 2. Give a’student a picture of a girl playing at schogl
L and have Steve stand by, the, plcture of the school.
3. Put .on Puppet Joe. .
‘4, . Stand near Steve aﬂd ask Puppet Jae ";Dénde juega
. Maria?"

5. Puppet Joe looks ‘at the picture of the school and the

“picture Maria is haldlng and answers: - "El juega en
. la escuela.” '
6. Have the pupils echo and answer: "El juega en la.
' escuela."
7. Repeat steps 1 6 with th Dther students substltutlng
. "casa'" .and "patio" for "escuela."
8. Call another pupil up front and have him $tand by the
picture of the home S
9. Ask another child: 'iDdnde juega Juan?'" -
10. The first studcnt responds: ''Juan jucga en la casa,"

F;gurc 13
Spanish As a Second Language,

Speaklng-=Leve1 IT

3
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"7E:Grade Level:

. ~MATER1ALS,,a‘

Picturgs\nf the follnw1ng

ggiﬁaDUTati@ﬁ af Un;t;'

é-! . gj ; i .
. NESTDR BILINGUAL PRGGRAM

(LESSON PLAN . o

¥

. v i Y
= V . "% N *:;;
Thlr& RO : LT

\'gfgpea

klng~ —:ﬂf :,£,é‘ﬁ:j’_,,,‘f L ﬁlfvi'J

Sbahlsh Aéka Secand L33293§3=Jif o N j?

caffee

TWD puppets

The English Speak;ng third ‘grade student% w111 be able -
u;eres agua? LQUIETES cafe?"-and answer

'.'ﬂ

to ask: " &Q

"NQ grac1as

PROCEDURE

QTeacher as
Puppet .ans
‘Model and,
Have puppé

~Initiate c
Teacher as
Puppét -ans

.. ,Model 'and.

Have puppe
Repgat Ste

¥ e

. S 1 P D r ga VD r " e ot g s v_;.:x': T o agrex ,_b

e hied ot e t Caen i s
ks 6ne nuppet "iQuieres cafe?”
wers: '"No gracias." '
have students éché "No grac1a5 "o

t ask studerits: "/Quieres café?"

Signdl the group to answer: 'No gracias."
Ask students individually.

i

hain dialogue. .
ks- the, other puppet
wers: "S{ por favor." -
-have pupils echo: "Sl por favor."
t ask students: ﬁQUlQTES agua?”
ps 5 and 6.

éQuferéS“agua?”

" Figure 14

. Spanish As a Second gﬂngUlgC
Spedklngs—chgl 111
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-+ Strategies 'for.-Second

Language Leavning . . . .

LN o . - : LI .
i . 2 i T4 E

f;iggmiﬁeeehinglf A teem teeehlng eituetlen gee used ee the

d;ng hlgh quellty models *Two, teechere“

~i1*were used at eaeh grede 1eve1{ one menellnguel Engllsh

:*epeeker and one neelve Spe”' a,epeeklng b;llnguel téacher.,

.Eeeh teeeher prev1ded the best 1engpege mode1l avelleble end_

' £
eeeh funetlened as-a menelunguel A teanm teeehing 51tuet10n

% #

i;f*prev;ded mult;plesedventegee for blllngue1 edueetlen Beth

:‘teeehers represented equel eutheTlty flgUIES thue edvene;ng

equel etetue for beth lengeegee Slnee each lenguage wee

"d1v1duel the ehildren weuld

3

Kx‘represented by e‘eegerete,

to’ ellmlnete 1enguege eonfuelon ~ K <

,,
= S ’

: ‘ T T )
: Bilinguel 1netruetlenel eldes ’ Eeeh teacher had the assists
ance of one b;llnguel instruct;onal elde during the eecend

= f

“lenguege period of 1netructlon Durlng thxe perlod it was

neeessery to d1v1de the students into emel] groups- ef ne

_ more than ten. Instructlenel eldee 1mpfeved the pregram by
3551et1ng with the preeentetia {of leernlng ectiv1t1ee ﬁBy
‘taking pert in small gfoup 1netruct10n the 1netfuetienel

alde lmpreve& the eppertUnlty for 1mmedlate re;nfereeme t,
-F

thus ‘more effeetively teeehing the seeend lenguege lear
%1th .a eyetem of retation, ehert 1eesene, and the use ef

audio v1sua1 equipment ‘the- teeehef and the, elde were able
Lo _g
te meke the eeeend lnngun&e perlod very effeetLVe

‘b

< .o ! =
W . s




we

gﬁAétivity:GriEnféd.ééntEfsljisﬁé_”ﬁéfeas'

e d251gned w1th1n 'fiff

::ﬁ::Eacj*f”assracm wnere tne students'cauld go and také Partf

a seccnd language act1v1ty These act1v1tles were a. sche—

¥

duled part @f each chlLd's day in snme classroams or a4 free ;;1;;3

Elme actlv;ty 1n gther classrocms.; Some Qf these tiV1tles

1n:1uded games pre reccrded stcrles;“creat1!F wrifzng _;3?

E =

‘7=;céﬁtérs art :enters conducted in the seccnd language by a. o

vclunteer and cress age tutgrsi

ﬁ.kSﬁcrftﬂJligg Da;ly st@rytelllng allowed the learners t@ oy

C1is ten and experlence a new saund system., It gave the

-are unlque t@ the SEcond language. Plcture bcaks were used'

to convey mean1ng thr@ugh V1sual context clues as well as .
“1115ten1ng for- famlllarlwdrds 1n suzh a wgy as ta expaﬂd hls

é - . . . : . =
_:experlence w1th the second 1anguage. ‘, ‘

MEEh, 'éaliquipment ~Ta§e?féccrder$;ahd7Laﬂguégé,MaSters

s‘j‘ E' - ’ - 7 ' .
SRR SE S 13 [ S
Q ‘ -




the learnET

R ‘i‘

of -a new wnrd or a structure was nezessary,
o In madellng,?

IEqu1red to- 115ten flTSt and then eghn.
: Cl) ‘to precede the

s

%;ng;palnts are

" ‘the follo
'”ﬁééelfwith_§ signal such

o 152,

a

impcrﬁant
as the rals;ng Gf the palm whlch



a 51mple dialﬂgue was madel_

' ﬁQu§ tlenes?" T"Yc tenga una\’

4 The 1earner answered wlth the famillar statement;

"Yc tenga ‘una . naranga P If he cculd nct the ather puppet

After the 1earner answer@d thé ‘teacher palnted

ta self and ‘said: "Prﬁéuntame..-. PO ;" S ‘_'f?"tv

RS

”'6 If ‘the ;earner dld not answer or sald samethlng

ERI

Aruitoxt provided by Eic:



lv ‘ o

Aruitoxt provided by Eic:




Cnrrecplang,f

”1lessuns

When the pupwi"

trate Dﬁ the error thai:isu
'p t;c lar'iesScn!'
If the 1earner ﬂg ﬁi;V”esan5E lncarrectlnwwmﬂ;m

the téa:her can somet;mes ge vhim @n the rlght track before

'i;- he -has ad a chance to pfatth ‘his® mistake by qu1€kly-iﬁtérirff,f
;iQin;Ctlﬂé the Tlght wcrd Biccklng a’ respcnse’l B
F'lcan anly be dDﬂE when thewpuil_s_feel 5ecure eﬁéugh;iﬁ'fhé' .
| lessun sit&étlcni“‘ o ; - T
Make no negative reaction s to an:érrof,,but bésomé
. : i . ; U .
o .

ERIC

Aruitoxt provided by Eic:
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Languagé'

'”indérggffeﬁ;

The klndergartén spent twenty m;nutes dalﬁy

’,nguége in structign.<xthe Spanlsh speakgrs 1n a
‘ﬁsé& ’d nguage classes and the Engllsh speakersft
‘Z‘iﬁfé?éﬁish”a§ a Secgnd language classes,

Theﬁklndergarten R

.,ﬁspent add;tlcnal tlme ;n a mlxed graup where the. languages

_ " These perrods 1ﬂC1udEd Dpenlng

ﬂg, phy51cal educat;én 7

a and muslc. Thés

"fgrade had ‘scheduled . thlrty mlnutesﬁa
:'day_fcr 5ecdﬂd,1§nggage 1nstruct1an In addlt;an to thlS

ERIC -~ T |

Aruitoxt provided by Eic:



was spent

: £1Apprnx1mate1y

_;géﬁ d language 1nstruct1§n Wthh was dlvlded 1ntainral;f”'”

rre ‘d"g and writlng 1nstruct13n.g An addltlgnal flfgy

;ﬁrmlnutes was spent dally 1n apenlng exerclses phy51cal

tlcn and mus;c WhETe the 1anguage cf 1nstruc 1on was

;?f; alte ed by day S i "e;instruéticn wasﬁcandggted.ln}thei

mxed gmup Twcdlfferent units we

One unlt was taught in Spanlsh the ather was taught';n-
Engl;sh The prev13w TEVlEW method Df 1nstruct19n was used_wf‘a'
Plfty p2rcent of math ;nstructlgn was. alsD canducted in the

: mlxed group. Languages werg_alternated by the;week for. two

Aruitoxt provided by Eic:



T g téglialﬁ ,
] 1evel af abstractlgn .and . approprlatenesseuf*
"“to the’ 1Qg1cal Gestalt of the ‘task R
‘dlsceveri ncept. . .

L

f;bath languages.A An 1nterference Df 1anguages can pfaduce

n adverse EffECt Qn 1nteilectua1 dévelgpment but a

21

1 ;‘h

,the level af EOgnltl#EtPTDCESSESi (Jensen, 1962)

 th klndergarten and twc flTSt grade cl Srééms,;iSoh§7of; \~a

, the bas;c aspects Df the model had heen thcughf out befere"
'ithe 1ncept13n of the pragram e. g.; the team féééﬁing {"ﬁu’

approa:h w1th two cultural and 11ngu15t1c models ~and the

158 0 el

ERI

Aruitoxt provided by Eic:



1realleVd'thet”meny:etudenterwere develeplngva cempeund ng

geevere degree end then p?DgrESSlVElY less untll the netlve &v "

':fianguage 15 eempletely lest.: The 1mpertant faci r theugh

1enguegee or "eempeund b;l;nguellsm" 1n'm1xed domlnence te e;;!jff

’;;e that th;s type of 1nterferen:e ef languages creetes meﬂy

rffleernlng prebleme. Eve,,when the netlve 1enguege 15 elmest

:;}tetelly 1estaand the etﬁﬁent epperently speake enly Engllsh

tia al 1nterference thet wee experleneed ;n the eerly

b

'*Jthe in

= stege f 1, guage development eet the stage fer leter

eretardatlen of Englleh develepment We erevfemilier with
s 'J"\

eéawmeny etet’ ti cs thet Suppcrt thle fect in the ca of . the

Aruitoxt provided by Eic:



‘1§

Sufflce 1t ta say that w1th0ut

es Dn an 1_4-'

eptanze Df bnth 1anguages and aultu

equal bas;s, cultural awareness :annat even be developed

The staff then bégan asklng the Ques,lanS‘: How ;535{‘

L{" 'cDQrd1nate b111ngual15m develcped?v What patterns are can- ??  j
’ducfvehta 1ts develapment? Env1ronmantally,_the team;—;gi;:Ffﬁf
teachlng apprﬂach w1th separate classrooms . and twa d15t1n¢t i;.
11ngu15t1c madels gave the students the oppgrtunltles ta
keep “the languages dlStlnEt and separate. Frpm then Qn all  jt?f

fa -
'.in%servi:e training and Qbservatlon-by-the coordinator

ERIC

Aruitoxt provided by Eic:



e gcordinate bllinguallsm.u Ind1v1du315"wha have achleved a

zthat 1anguage nat aglely as ‘& language but in all currlcu—

"T;}lum areas such as mathi 5c1ence and soclal studles so that o

“:lthigkiﬁg: Ri 15 have develaped via that language as well as v
-ixthéfgbility to use the t&rmlnolagy in all ‘these arEES;f e
\)‘ ;*j'-""“i‘-,:’lu”:“:rf-.z: e ‘: » g o A AR . e ) i | 1-631‘ \

ERIC™ -

Aruitoxt provided by Eic:



Frramm

p'r‘t‘:a il‘iv(:hes wh; c;h”

‘_gles fc)r Develcplﬁg CI‘ltlEal Thinklng SkLLls The 1nstrugtc,1—

i

ERI

Aruitoxt provided by Eic:



|Preview of concept |-
1t0-he iﬂr&_‘;éﬁ‘fﬁﬂé 1
Tative language .




-
L
‘O -

2/
program (see In-Service and Staff Development section,
Chapter 3). " . ’

The precedlng sectlan has been a descrlptlan of ‘the
process that shaped the - zcncept development strand. EThe
fcllaw;ng\sectian will present a composite model that has
evolved for this strand. ’

Strategfg; and approachés for achieving the concept
de&elopment objectives are:

1. Team teaching with two separate classrooms and

teachers to reflect distin?t linguistic and cultural environ-

, 1 -
ments and models. This supports the concept of minimal

language interference and the promotion of equal language

& : =

status. e

ey it e e S . _ .,

-

2. Lesson presentations in which the content areas
of tﬁg curriculum as described above are initiated and con-
. tinuously -developed in the native language of the child. ™~
- The major objectives of this strand, though, arc td graQu-
ally and incfeasinély develop concepts in the second
language from the beginning levels,

a. At tho rcadiness stage this would only
involves r?iﬂfDTCchDEAH cond language activities
referring to concepts presented in the native language.

b. At the first level the Preview-Review Model,
as dQVEIﬁpcd by Sé}dfinn Krear (1970), would be used on
a limited basis thxouThﬂut the YUJI for only some

.units ﬂf study, Jn the areas of mﬂth ind seiencée. These

" units would increase by the sgcund level, In the

i

165

-



v 151
Preview-Review Model the languages are alternated by day

ﬁr week and the children are placed in mixed groups.
] .
in the native language, the

‘lesson is in th guage of the day “for thé mixed’

group, and then the concept is reviewed as a second

language. The model is presented in graphic form,

c. The progressive objective is that by the

] ; o
third and fourth levels all of the s¢ience and math

would be learned. in a_mixed group situation with the

languages alternated.by week, whereas in the, beginning

- -

levels the alternation .was by day.

*od. The social studies area 'is still limited 1n

Level 3

S the second. - language ESﬂECt by the - intermediate levels.
Some units. are étlll introduced in the native language
group and reinforced in the second language. }

. s .

Previcw-Review Modcel

Egygl 1
Limited units in science, using this model ahout twice
menthlgtfpr a two-or thrcc:dqy pcriaa‘

Leyel !

More units in scicnce and math for periods of about g
week.
! I

All science lessohs.

Math: in the native lTanguage, on the scecond and third

woeks of the month and in the second language, using the

166 ¢
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. model on the first and fourth week of the month.

| Leveld R

. E

All science: :mééél alternated by week. i
All math: ma@ei éi;ernated by week.
ocial studies units bi-monthly: alternated by week or

day, depending on student second language development.

-

[
M
<
o

™
t

| .

and 6

All science: language alternated by week.

LY

A1l math: 1anguaée alternated by week. ——

*All social studies: language alternated by week.

By the intermediate levels the "preview" is often

'

the program

Tnot necessary for most students who have been in

- for several years. . ..

Another strategy and approach for achieving the

concept development objectives is the inquiry .and process

approach in which learning takes place inductively, and the

learning of basic cognitive skills to deal with information

‘rather. than merely recalling it:

I ‘The quantity and quality of the concepts and

ideas an individual can use secem to depond on the

- quantity and .quality of <timulation ho has. had,
Plus the amount & cffort he has put into active
thinking. 1In other words, the effectivencss with
which. an individual thinks depends largely on the
kind of "thinking experiences'" he has had, Unguided,
these experiences may or may pot result in productive
models of thought. The task of instruction is to
provide' systematic trainipg in thinking and to help (
students acquire cognitive skills that are necessary
for ‘thinking autonomous ly and productively. (Vetcher,
1975:1). L

F]

These approaches include the Taba Teaching Strategios for

ﬁevuiaﬁing Critical Thinking. Thoso strategios include:

: 167
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1_pfgon;gpgéggvelqpmenpA;a;k, where concepts are

- formed, clarfﬁied, and extended as students respond to

question$ that require them to: (a) enumerate items related

to an idea from data or experience (b) find and identify a
variety of basis for grouping items that are similar in sdme

4

. Tespect or rel §7d An some way, Cc) label the groups accord-

s for- group;ng, and (d) subsume other’items

o

as

m

'ing to the
under those labels and to subsume labels under labels by
relative inclusiveness. 7

2. 'Tﬂierpfetatignti_Qaggﬁtgski- The behaviors

involved 'in the interﬁretétion of data task are: (a) get
Quﬁ.spec1flc data that have been stud1pd or observed in
:Qiwasthy, -a- f11m ;aniexpefimEHEV or a research project:
| (b) ask students to look for cause/effect relat10n5h1p5
among the data and to support their statements or inferences
,by glv;ng.CV1dEﬂCé Ot explanations; (c¢) ask students to
extend and support prior causes and/on subsequent effects
* of inferences they have made; and (d) ask students to arrive
at canclusicﬁs and gencralizations from the éip}anati@ns
théy have given,

3. Application of 5Qnerd11?ntlan task which includes

the following: (a) ask students to make a prediction,
"What would happen if . . . ?7''; (b) explain or squpQrt
predictions and identify conditions that would bc;ncce553ry
to make the prediction plfhﬁiblc; (¢) extend and recycle the
preceding steps except by building upon one of the extended

predictions; and (4) ask students to draw conclusions and

' . ' ‘\
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verify or modify the initial generaiizatién-

4. Explg§§;;gnfafgfgeling§7task TEQuires students

to: Caj enumerate data from a story, a real or a fictional
evént; etc.; (b) make inferences about the feelings of the
characters in the story, people in the'event, etc.;

(c) expiain why the characters in the story or the people in
the evgnt might feel as they do; (d) relate experiences they
have héé in which either the circumstances or the feellngs
were similar; (e) descrlbe how they felt; (f) explore reasons
they felt as they did; and (g) students compare their feel-

ings with the feelings of other people in a similar situa-

tién.
‘”"Séiénce;'A'PfdééSS”App aa:h"’(Xerax) is used at all
levels for Eeveloping such skills as: (1) observing,

(2) measuring, and (3) using numbers.

The above approaches lend themselves to a learning
environment in which students are able to develop conceptual-
environment in whlch mixed groups of students are independent
enough to allow far ldnguage and cultural interaction.

The following sample objectives_and activities will
be presented not only to demonstrate the‘strategicﬁ described
previously, but also to provide a guide for other teachers
to develop lessons Qithin a concept development strand. The

objectives and activities will be given for cach grouping

and learning situation. For example, in the Preview-Review

Model each aspect is noted. The preview, the lesson, and

169



! . ; ‘ 155
the review will each have objectives and activities. Also,
sample reinforcement activitiés for native language lessons
will be shown. The lessons will reflect all levels, from
the oral readiness stages through thé literate stages.

-

wiw—..(Lesson Plans beﬁin on the following page.) e
L

=

170 .
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- NESTOR BILINGUAL PROGRAM
. LESSON PLAN

v

Durationh of Unit:

Grade Level: Readiness

Subject: _ Reinforcement Lesson: 'SSL

Title: WﬁPa;tsAgf”the ﬁDix
MATERIAL
Flannel figures of head, eyesiinosé,Jand mouth

Flannel board :

OBJECTIVES

4

The English speaking students will be able to orally ask

the question ";Que” es?" when pointing to the particular

oo part_of the body and . orally. respond,-"Es un/una . -,
cabeza, ojo, nariz, boca" three out of four times.

PROCEDURE . ~ ,

The students would have already had a lesson in the native

language on Parts of the Body.

, 4]

Spanish SE§@ndgLaﬁépa e Reinforcement g . '
I. "Present {lannel figures and say while presenting cach
one: "Es un/una cabeza, ojo, nariz, boca.”
Students repeat each statement.
Teacher asks "iQuc¢” es?" while.pointing to a figure.
Students respond "Es un/una’ cabeza, ojo, nariz, boca.
Individual students are chosen to be tecacher and ask’
the question ";Qud es?" T :

LB L BN

Follow-Up , ,

A Teview of body parts--'cabeza," "ojos,'" "nariz," "boca'--
using same structures. ,

Add new vocabulary: ‘"orecjas," "cejas," "pelo."

Figure 16

Spanish As a Sccond Language
Reinforcement lLesson

171
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Duration of Unit: ' . e . - - e
- Grade )
Subject: Reinforcement Lesson: SSL-ESL

Title:

MATERIAL

Level:

157

NESTOR BILINGUAL PROGRAM
LESSON PLAN :

__Readiness

=

_"Asking Santa" o 7 - .

Santa Claus suit (hat, beafd; red collar). made Qut_qf
crepe paper. . 7 7 7 s
Paper and crayons for drawing:

OBJECTIVES

The

YO QUieTO.
a/an

-

students will be able to say, in their second language,

fd?’christmas_"

PROCEDURE

1.

Draw a picture of what the student requests for
Christmas.

Resource student (a native speaker) will write the
name of the object and model and how to ask Santa for
it jn the second language. _
After being asked by Santa (a®native speaker) what he
wants for Christmas, the studeNt is to respond accord-
ing to the above objective.

Figure 17

Second Language Reinforcemen esson

g

179

~~para-Navidad,' and "I want o
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NESTOR BILINGUAL PROGRAM i
LESSON PLAN

E

Duration of Unit:

Grade Level: _ Level I - - B

Subject: _Native Langgéggiaﬁéigginfgréé@ent Lesson

Title: _ Transportation Machines

=

Chalk, pap%}j glue, magazines, and paint.

OBJECTIVES

. The students will be able to give an example of a 7 (
~ ‘transportation machine and tell whether it is a land,
sea, or alr machime. i

£
1

PROCEDURE /

Native Language

1. Ask what transportation means. Have students give
their ideas. Name or have a student name a transporta-
tion machine. Define the word. . v

2. Have students list as many transportation machines as
possible. Write them on the board.

3. Ask students if they can think of ways the machines
they have listed are alike and differeht, and whether
they can group them.

4. Write machines in groups they suggest, asking the
reason for the grouping.

5. Label groups. : ,

6. Write a page in "Machine Book": ."Esta maquina nos
transporta cn - ___+"" Have children cut out
of a magazine a transportation, machine, paste it on
their page, and compltte the phrase. :

Reinforcement Lesson: Second Language

The students will be ablce to orally indentify a transporta-
tion machine and classify it according to whether it
functions on land, in the sca, or in the air by pasting
it on a mural divided into air, land, and sea.

Figurc 18

Concopt Development Strategy: Native
Language and Reindoreemont Lesson
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'NESTOR BILINGUAL PROGRAM
" LESSON PLAN

Duratiop of Unit: _ -

Grade=$éve1; ~ Level I B , e

Subje@tf ;‘S;iengggg;A_ErqcessAAppr@a:hﬁ

g -.ing

. Title: Variations in Dbjgﬁtsrofrth? Same Size: Classify-

MATERIALS

b ' »
Pictures of different kinds of birds
Pictures of differen; cats

OBJECTIVES -

©

The students will be able to identify and name variations

ww—-among-the birds-and cats.  (The criterton is to name at
least one variation for each.)

PROCEDURE ' C.
—=— P » »
1. Discuss size; shape, color, and other descriptive
' features of birds and cats. '
¢ 2. Ask: "Do all birds (cats) look alike?"
" "What things are different?"

ﬁgf Figure 19

-l

Preview - - Spanish for Spanish Speakers

o

|

- 474




 NESTOR BILINGUAL PROGRAM
LESSON PLAN | |

Duration of Unit: 8 B -

Graigggfvelz WrLefel | L R \;,

Subject: Esggéggég;; A Process Approach o

Title: Variations in Objects of the Same Size: - Claskifying

MATERIALS

Peanuts in shells

=

OBJECTIVES

The students will be able to identify and hame variations

among the peanuts. (The criterion is to name at least

E R

. '7 5
PROCEDURE - - |

1. Give each child 3 few peanuts. Ask: "Are they all
pcanuts?" (Yes) 'Are they all the same?'" (No)
2, - Discuss ways in which peanuts differ from one another.
~ Call these differences "variations.' Variations may
, include size, width, length, shape, smoothness, shades °
of color, and number of nuts in the shell. =~ -
3. Tell children to make groups of their peanuts. Then
let them tell what.variation made them put particular
peanuts in the group. :

N Figure 20

Lesson in English--Mixed Group
.

one variation.) S T S
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NESTOR BILINGUAL PROGRAM "
. LESSON PLAN -
D?%aﬁi@n of Unit: — . ] _
Grade Level: Level I _ 7 | _ T
FngEjegtiv Science- A Pr@ceSé-Appréachx ]
. Titlei” Varlatlnns in Objects of the Same Size+ .Cla$§ify§
- f Llng ) e ———— = =
MATERIALS - o a
Crayons of dlfferent sizes and colcrs
Two pupiéts
The stud&nts will be. able to ask:. 'What. is. ‘the-same?! - oo

“dnd féspénd ‘”They are all red," (blue, yellow, etc.)

"They are all big," and ”They are all little."

E

ERDCEﬁURE§ . ’ — .

1. One puppet makes a Ercup of large and small ellow

. crayons and asks: "What is the same?" The other .
puppet responds: "They are all yellow."

2. Repeat, making a group of vari-ctolored lar Grayons.
Puppet asks: '"What is the.same?" The DtJET puppet
responds: ”They are all big."

3. Students continue dialogue. Some students w111 make

‘groups. Others will answer the questions. ~Vary
- groups as to size and-color.

" Figure 21
Review -- English for Spanish
Speakers
E - s
H

176 . .
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. NESTOR BILINGUAL PKQGRAM  ° =
LESSON PLAN ~ =~
- Duration of Unit: > e e
Grade Level: " _ Level I . : o . .
' Subject: Ecienéé: A Process Approach' i .
Title: Varlatlcns in Objects of the Same Size: Clgs%ifying
MATERIALS Jtoe
AT Pctataes )
_GBJQCTIYES S ‘ | .
,;Fﬁllgwiﬁg ‘& discussion the 'students will be able to ﬁ?
'+ identify .and stdte differences between .the potatoes i
- and characterlstlcs Camman to all .potatoes. __L_AhMJ$~%NN1,”W‘$[
’ po ! - %l‘ i “
PROCEDURE - _ .

“Put all potatoes on the demonstratlan table
Ask: "How do these potatoes differ from.one
another? and "What is the same about all these
- “potatoes?"
. 3. Vary questioning to ellcit CDﬁtEpt of llkEﬂESS and

B b

) differences.
Figure 22
Prev1ew--Eng115h for Engllsh
' Speakers
{
.
5 ;g; ; "
] | .L: e ! a! '
177 5




R ’ . NESTOR B{LINGUAL PROGRAM f
¢ "LBSSON PLAN g S

el

Durétian'cf Unit: - f-x' ' § — . —_— .
4 e" ,Ew_ ’ '

Grade Level: lever 1 .+ °y . o ]

Subject : . Science: " A P;gg%séfﬁép:céch‘ -

‘Title: _ Variations in Objgcts 16f thE‘Same Size: (Classify-

2
. [ o

e %-Eigﬁf Or more different"sﬁﬁqriéﬁl Dbj;éts oS

=

" OBJECTIVES . 7£§‘>-af L

Lt

& identify and name at least ... ...

Thé'studépts will be able 7
yects and to name at’ least

_ .One. yariation amofig. the ¢

%, Placé a1l spheres on the demonstration table.

+ 4. “Ask Students: "Wbégéis a spherqg?" Explain for those

- ‘who did not know:’ ##are these all spheres?'" "Hoyw do
these spheres differ from one another?" and "[low are
they the same?" * _ i

5. Vary Questioning, ¥ e

Figure 23,

: Lesson in,Sbanishe=Mixcd Group
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nffollaWLRg quéstlans-f o

Ty Son 1guales?"’; o
giguales.ﬁ,af L e T e e

.- "éSon d;ferentes?" ... . ."51 son diferentes." ; "No: son. -
’_dlferentes." Ao R - BN

Shéw twn ‘of thé samefplctures E t “son’ 1guales.ﬂ;_
tas. 5 n dlferentes

- -Show two. differsnit ctures, »' "E$
‘'Model with the--puppet:. : NN
eaéher*" '¢Pepe, estas son 1guale$?":”

I ’f'*"Sl son-igudles.’™. ...

A aEstas son d1ferentes?"f' o
 "$1 son dlféféﬂte5¢"VQT‘"ND”§Qﬂ_£
T Tson. 1guéiés e I S
Ask 1nd1V1dual students.-




>P133t12 shapes
‘Sand

The student Wlll be able ‘to: :Qmpare volumes-gf the i :
R interioxns of’two figures-where the - volume of one is .
“'eight times the volume of the othér. and, will be. able to .-
-7 Torally 1dent1fy cyllnder, cane pyfam;d and: cube in. .
~L~Spsn15h : o _ Coe ol e

v.?.

PRGEEDURE f7f;?;5;él'_  3'} f{¢‘ f;ifflfii;:?;ﬂ;f  f=;:f%>iﬁha

SR '-lj Set up geometrlc shapes, and’ ask if anyané kncws th21r

'*7“;f"*f7'namés.- Review names” of shapes untll chlldren are

o ~familiar w;}k them, e
" Introduce containers--ask. whlch Qne s smailer and R

~ % ’which-one ‘is- 1arger§, = ~ S
-3, Ask children to estimate hdw many Df the smgly :
oo tainersiwill fit in the larger one. . :

e oo Using the sand,. measure out ‘the. numbef Gf tlmes the

réiw~ww~w'fsmallefvtantéTﬁéf”W1ll Tfi11Tthe™ 1arger . :
- 5. When. asked how.big the container is, a volunteer w111‘

“...be able to use .the smaller ccntain3T to determing the-
“number of times theé volume. of the smaller contalner

“-*w;ll g0.-into-the- 1arg§r container.:: _ ‘
Chlldren Wlll be able to name geametrlc shapes"’***" T
| S Flgure 25 B ";;:, " Jj
_ Prev1ew =sSpan15h for Span;sh o . .;;f;a
. o Spaakers='; St .
: K ’ N ;
, ' i
M ) L i 5 f
o 4 » s 18 91;., 2 -




lastic ShEpEs twa cubes, twg pyram1d§ two ¢yl _
- and two cones Ccube and pyramldvshouid be equal‘:5g‘
%'h31ght. Base cylin er and cor shﬂuld be equgl '
height,): , B
Sand or salt,,encugh tc use as ‘a. Valume measurement

;§ DEJECTIVES

The student w111 be’ able ta campare the valumes of" the .
vinteriors of .twd figures in_which the volume of ﬁne is
exactly three times the&ﬁnlume ofﬂthe @ther s :

PRDCEDURE .fgtﬁif]’s7??*Tg':ffgfv;"f[:?jlfgfi

Set up twa stat;dns in: the room. where palrs of :h11—'
il .-dren.can. work-with a-plastic" ‘box -and- ‘pyramid container.
f“;fqv,z Tell.each group that they must flnd out which cffthese ,,.f
o .two containers will hold-more, and how much-more’ '
"?3;7 ‘Give no other dlrectlan gnless they have game diffi-
s c;égy In that case suggest . that a member Qf the graup/f
.po®T-sand info the box. = -,
- When ‘all the children have done’ thls ask the fDllDWlng
_.questions: . "Is theﬂyclumewcfmthatngmlarger thanwthemmsfﬂn
“volume of .the interion-of. the pyramid?'™\ "How much R
- larger?" "Is one volume twice as large Ns therother?"
‘"Three times as large as the other?" 1"Wh1¢h contélner
. s three times as large 4as the other?" .- IR
R ~5;' Repeat’ actIV1ty w1th .cone and cylinder : D;scuss SR
fr’—}?,?—}“f;rf»?'- flndlng % e
: ",V'ér bPass -out paper!ta each Chlld and ask "How many times
‘-s*dc we needto “£i11 the cone in order to fill the
. cyllnderﬁ" ‘"Which of these twd containers.has :the .. S
Iargerzvmlume?": "Haw;much 1arger is .the cyllnder than~>'~*
S the. cone?"™ - . %5 , , s , L
Ay L Flgure 26 S v '

- Lesson in Engllsh*=Mlxéﬂ Group




OW.cones " :yllnder pyram;d
'Calcred water . LTI R

‘foBJECTIVEs

;ﬁe~~Fm-leen the ab@ve 1tems; the students w;ll Ee able taﬂ"

e - 1dent1fy those items in. Engllsh .and tell that th;s
. ‘particular cube ‘has..a volume three times as great.as
~ 'the pyramid apd:this particular. cyl;nder has a vglume
T three times thé vclume cf the cone.. S

L;;Q.PRDCEDURE,' ‘ :
Says‘ ﬂThisclg\a cyllnder."-SLudenté "ThlS is a cyl;nder"
- _; ~+ "This is a\cone." = . Y0 "This is. a cone." , -
St see 2o WTHi ey g Yy Pyramid e T This is a pyramld L
=skAsk‘ ,"What;ls thi5?" " They reply W1th the appraprlate
.~ name (i.e,; "It i% a pyramid."). _ L
':,'Ask - "Is thls a,pjfxy e 'They glve the apprnprlata IR
) respanse ="Yes, i:\s a " “"No, ‘it isn't. . S
It's a - “Is the- ccne three times as large as
Al "the .cylin er;"'"Yes 4t is.'"", "Is the pyramld three ;
- L»mwtlmes asviargEWaSwthe G bé?”'”"Yes, TtiET TS the‘“””““
: cyl;nder three t;mes as arge as .the cone?"” '"No, it
" disn't." etc.f o : A L o

L




 OBJECTIVES .
L.—YVW""’F"'-V S }? ol . L

EA I

«}ThE'studéhfs°wiliibévéble“t33demdnstr

~Students’ be _ ale a procedure for
P ;%;camparing the vclumes‘of-:pntainers in termS”Qf:unit;g:

'|-;f_yqlumes-required*ta‘filf*éa;h.;Dntainerf

¥

",1;'1Putga_liter,jai'dn"thé table“énﬂ:enpugh Smalli*iﬂentia,@‘;;

S cal.containerstohnldéhcugh.watertcfill‘the'jar.{" .

-"Zy'fASkwthe?childrenhowfthéy_can ?Dmpare,théﬂvalumésiqf_; S
. “the jar.anduthéjcbntainers?E*Get 4s.many answers_ﬁtamJ,f"”,h

o m-w-thém:ES;pQSSible@-r”j' S R S P

-3, Ask:  "How dawthe'volumes-Qf‘tﬁE”identicaI,:ontaihers

'campare?"‘CEa:hidénticalconta%ﬁerwill-hcldthesame\‘J

: amQuntvéfVWater, DemcnstratE»t?is_by pgq;ing{watar?jgj;
“t*iﬁ?q;qneﬂpr more of t ers, B s
e L B = 7 L ,A _Eh* .

ldenticsg Lainer lfillﬂthﬁelargeé o
;&jariﬁith.wéﬁé ;;Wiﬁatellftheé:135§ tg*ﬁguntfthegnumberj1;_,
. ;vafftans”bf”waternéeﬂedtnxfiil~the‘jar;; e e
‘6;L'As;yog fill' the . emphasize. e

you areiESingris the volume of Dné@f.tha'idéﬁtiéalifj;A;;

containiis, PR
CH . S ‘_ L B S e e L. : : o
“." Figure 28 B .

; ﬁ".;iiéﬁébh,in;SpaﬁiSh?7Mixéd;Grauﬁ .

=L -
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-the water i Record-on* chalkbnardi "Ho
“does ‘this- result check with thé previous. methad of ‘
24£1111ng the jar by using - one of" ‘the-idéntical con-

tainersa! THEWNUMBER+DF—GANﬂ—- =THE==SAME=IN=EACH: »
_ ~~""What .is the volume of the" jar?!" F
The chlldren should staté the result 1n terms Df un;tff;,-

’Zd_Brlng Gut anather Jav,vsllghtly but;nct,obvlausly TR e
©. - - smaller than the first. Have some of . the children
:?#w“_é_;measure,the vclume of this jar-in. terms-of" the-unit™ -
© ... volumes.  Ask:. "What is._the. relationship between- the

volumes. cf the’ two- Jars? Whlch ‘is- 1arger? How much
larger?"',"‘ L :




OBJE CTIVES

The students w111 be able tn -ask: ""¢Cuantos caben?"?and

- answer "Caben . - = " after. having neasured the
?1arger ccntalner u51ng the smalleT as. a unlt:valum g

Y
"

“1.7Put the 11ter zantalner an&esmaller :antalner cn the .
... table. = . o : .
2.. Lift the smaller cantalner. F111 w;th water.

e "'Este~es uno." - B e '

3 'Repeat and say: "Este es uno mas‘.fr' e

4. Fill ‘again and mcdel ' éCuantos Eaben?", students
c '.f‘vrepeat_ et SRR

Sl

.+ 5, Suggest number-f "éuna?" étres?" "acuatrg?" Co
vé'-,Students will guess.- Mcdel - "Cabe uno. ' "Cabén
~tres." - Ask®again: ' ﬁCuantas caben?“ Repeat guesses

e v,wqfallcwwthraughwandw—v 'Ccﬂtainer-v :

.. 8. Repeat. guestion and answer. : Lo

9. "Initiate a chaih dlal@gue-astudentsfshould ask each

- . other and answer how. many Qf the smaller contalners»-v'
Ll f111 the : larger I Lo

: R Rev1ew--5panlsh fcr Engllsh S
; .. . ... . Speakers \ - L
Wﬁ.;‘__._;.i! S :tf _:§ Ly
* ) : g : ¥
- ) Tlisg, \
- w { . S . s I —




V 1 5,. & :

'Uhﬁqu,

QbééaBle%‘
> end; of the -

. about théiflamingc,“-,.;gifv, L et T
;.Sthdents_fead'thETSTOfy'and»thgmdefinitions;J:,,MM
‘*V-~3Fude-ﬂ'-t5~*dfawfafl:’:»ict-ufé‘fiéif the flamingo. '
{hVStugéntS-writeE-StéryfsbGUt’thefPiCtur34¢.ﬁ. ‘

V:”.? . 'gx;f }~_r,ff”Fi§Bfé 30 00 o
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;;Qr;éii;gact -about’.the. flamingo -

t . Day 1: er readlng the Chart the students w111 be able =
L te aqswer questions: . abaut the flamlnga wh1ch~the teacherf
3 asks in Spanish. B
] --The" students w;il be—abie to ask<and 3nswer ques-
5 abaut the flam1nggsﬂn ;cmplete Sentences

l .

Read. the :hart~1n unlsan 'Mﬁ“**““;j“'”““f“ﬁf“”““”””““”“”
".The. teacher asks' questlcns such as;: el
Teacher CWEL flamlnga €s un .ave?" , »l,iir'
Pupll ‘j;“Sl, el flamingo es .un.-ave.'" - .

" Teacher: '"JEl flamlngé come tacos?" . ." .
Pupll .~ '"No, el flamlngé come almejas.'™

T ery - YiDe que - color -es el flaming gre R el
_l;flamlnggmes de«celcrwblan wmraga“ ~‘*“‘“*~“r“

. . e W .
' i : . . L
5 O T W L
F

StudEHtS ask ea:h other’ questpans SR U S
"¢ Ddnde: vive el flamlngg?n 4‘ ST
. "El flamlnge vive ‘en Africal"

i MéQue’ come el . flamlngc?" _

2:" "EL flamlnge come almejas."

;;;frfé,j“"f:]ﬂ:é’us'~ T plgufe 31 '”,J'j: o - .v' -
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vQleen 1nfcrmat19n an. éarlwandlan trlbes Df’MEX1CO the o .
7 -advanced English. second ‘language students Will be. able;.,
_to discuss and write on the subject.. Thé beginning

””9;,5tudents w111 be .able to ~construct s;ngle sentences an5¥f ;_l

the SubjECt e

g

S 1. TWD gréups advanced and beglnnlng Engllsh secnnd

o f;&ianguage ‘students ..

.2, The.teacher. -Aintroduces- the ‘five- Ind;an trlbes gr

... v¢ultures using. the bulletin board- display.” * : _

.- 73, The word culture is.discussed with the adVanced StuF

- --.dents and ‘the story of haw the A%tecs faunded T
- -Tenochtitidn. - wy
4. "Beginning studerits W111 canstruct

. -theé teacher, simple. sentences abau

eThe _Olmecas, lived. near_the.sea..' —_—_ -
—ﬂ Advanced-students will draw a plctufe and wrlte
. the 'story of how-and why' Tena:htltlan was fcunded

b Eegln dlSCUSSlDH cf Aztecs.“ ‘"‘v,_ S vf%%.
SR REiﬂfDrcement LESSDH-‘Eﬂgllsh for & N
S Spanlsh Speakers e ¢

: S | .
iy 2 ek Miiigt e . .




Shnwn various. tlmes on’ the dem@nstratlon clock the

Students Wlll be able to tell the flve minute 1nterva1g.';ww

i Pt

ﬂ‘ ‘

Shaw nine o clnck on’ the demonstratlon clock
'J.;zi Have students. count the m;nutes fram one to flv
et 2then count. by fives. .- :
. 3,."Have students- Dbserve that the 51x Qn the cloc,
:*’7g ‘thirty minutes. . L
*f4 “Have students abserve that ‘the twelve cn the ciock 15
& the hour pcsitian or; zer@ p351tlcn_f "

_ ; -r : F:Lgur% 33 o
S ) Prev1ekl -= Engllsh for Engllsh
S o ‘ Speakers - , ;




ERIC

Aruitoxt provided by Eic:

,}_ern_clack blngc cardsi the students”

“their ability to-tell . time- by coverir
in.answer -to. sucﬁjquestlnns as; "What?;'

start?" Etc ' : : o

' PROCEDURE "/ -

7;} F;gure 34 §:; 
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:fInd1V1dual students mayifake turns b31ng
.wasklng thEﬂquest on..

nish'ifor Engl fshie’
Speakefsrli_; ",H

ERIC

Aruitoxt provided by Eic:



  ;@1ven the abuve mater;als,%
‘-jaTally classlfy;the:

PRQQEDURE

,,fTeaQ’éffe;;c1ts the cgrréct ﬁrouplng “from’ the StUdéﬂtsAJf;;;
v?and»then aéks‘the students to" 1ab31 these grcuPS .

Spanish fcr SPanlsh
SPEakers o

! R i :
H] - i | a

=
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‘,7091,‘m A.;Th231s, Hni
ﬁﬁmggrsity g

. EDRS PRICE3~J'?',
'DESCRIPTORS '

e ;, Cultural ﬁackgrcungﬁcuitun d
e Engllsh (Sgcand ‘Language) ; hnlc Stuaieséj
?-WjQInte:ference (Language Lea ]

»'vDescrlptlans- Sécena Languige‘Iea:v‘ﬁ'i
-Spanish-Speaking; *Team Teaching- |*
;Elementarg Secandary E&ucatian_ict,,

intle ViI T I A

- BBSTBACé LT '_-’ SR S .

/s e "Thls study descrlhes the klndergartan t l val 3
zrlculum af a t;Ilngual—hlcnltural education. prgg:am atr
1.

cu
i -Ele¢mentary School’ in Imperial Beach, California, -under .
S VIL, It alscusses the speclflc program- envlranment nd
:q crganlzatign used to- implement the curricdulum, The
divided. into . four main strands: ‘native .language,
._concept develapmént, and: cultu aliaﬁarenessﬁl;,f
aMk?were ‘teachers working-as-.a team' i
grade ‘level (kln&erga:ten to: ,hree) durlng th lperled 1955;
- The ‘program: ‘has among its major. ainms the ‘develop
- bilingualism not anlyﬁfar the: Span;sh*speakln
.. student but for his nat;ve Engl;shﬁspeaklng peer~as’ﬁé;l.: '
N~y GDHCIQSLQRS feached in . this study are: (1).’a &trong: commit enti

malntenance phllascghy Gf b;lzngual eﬁucat;cn appreache&%i

use the: languagas 1nﬂependently af Eash*cthe:, thus praﬂuclng a
highér éegree of b;llnguallsm,_(B) strong native language aevelapment

"has been shown to. 'be the key to seccni'language ac¢quisition; and (4) - o
Aﬂglc stuﬂents have became prcgress_,*'-'mQ:e bllingual.,(CEH) uc_aﬁ*> e

,»? Décum nts aﬂqulreﬂ by ERIC 1ncluﬂe many 1nfarmal unpuhl;sheﬂ L
% materials ' hot -available from ather sources. -ERIC makes every .ef fort *
¥ to obtain the best -copy. avallabl' eve:theless,éltems of marglnal x
i :eprcduclblllty are often en;cunterea .and this affects ‘the quality - *
?1Qf the microfiche ‘and hardcopy’ repgeductlans ERIQ makes: available" 3;*

* *
*

%

*

via the ERIC" Document Repr @duct;ﬂn Service (EDRS{. ‘EDRS is. mot
- * Tesponsible for the’ quality of* “the’ original docunent, Reproducthns

"*¥ supplied by’ EDRS are the hest that can be made from the original. :
*******#****s*:s#*************t***********%**************#************ B




: vvﬂATIQNAL INSTITUTE OF .
EQUIEATIDH .‘
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ERIC.

Aruitoxt provided by Eic:
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S
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= Scape of t‘hes/Cultu,_al Aw.;renesrsiu
?.‘: C@mpgnent .

ERI

Aruitoxt provided by Eic:



ERI

Aruitoxt provided by Eic:



fcr Second'Language Learning

N .Mechanlcal equlpment
-ESmall grgup 1n5tr]§t1e)

TqachlngQT'ch ‘ques'”
»Mode 1g :

L 5COTFEEtan of éri
'JBackward bu1ldup

F;rst grade
f§§§ecgnd grade

ERI

Aruitoxt provided by Eic:



Q

ERIC

Aruitoxt provided by Eic:




ERI

Aruitoxt provided by Eic:



_'Spanlsh AS a Secand Lgnguage Speaklng
A Level I e B . ¢ . e

Sp .

: f'1sh As a: Secénd Languagéjspeak
ijevel II -

z\;

s

Tf14,"55panlsh AS‘a:SECDnd Language Speaklng-a;*‘
’ Level III ,_. N -

’inlsh AS ‘a Secand(
ment Lessan-' :

ERI

Aruitoxt provided by Eic:



ERI

Aruitoxt provided by Eic:



ERI

Aruitoxt provided by Eic:



ERI

Aruitoxt provided by Eic:



,ﬂgllsh as a second lahguage prugrams were establlshg:

K

- Engllsh zlasses

f’language of the Mex;can American

. In splte Qf the rlch blEultural hlstory Df tHE*ffi'.
iSouthwest .the sg @le offer llttfe opp« ity . fior
Mexican-American5.'to learn & .\ . F .t
--contributions of - Indo Hlspanlc culture

- ....historical: develmpment of the Scuthw
e CDmmISSlDﬁ Dﬁ ClV 1. Right% 1@72 31%

*By:thelr very nature these Engllsh aS\a

Ggrams ogten lowered thef‘ ij




T e e ey

LE)

[ L P L

Flnally, w;th the commpnlty pressure agﬁ_ihé'ﬁélp c;;j)féw«vAf_

. : o
1eglslatcrs the Blllngual Educatlon Actkunder E .S

~ the language andfculture of’ the tafget graups.ln publlc

schopl education.

%

As an outgrowth of many of the. attempts to. 1mplement

K]

blllngual educatlon , a mcdel has beeén in the process Qf

develapment at Nestar Elementary School Sauth Bay Unlbn ;
School District, Im mpe erial Beach, Calif@rnia,'undergE.S.EiA,,
sTitle VII. N

. Because of* the nature Df the federalfy spoﬂsored

s o L3

PTDJECt and the 1mpcrtan¢e ‘'of integrating the faur majcr

strands ef the b111ngﬁfl bicultural prczess model this

study represents a come51te of fcur camplementary 1nve5t1*
gations.” The rationale for this apptoachzwas based upon the

# unmet need of examining a bilihgual education program

hallstlcally and emph35121ﬂg ‘the ‘importance of" Sub]éCthE

“rns: ntn- I;W

Measures in determ1n1ng the effectlveness Df such a program

H

BACKGROUND OF THE STUDY ‘f

| From a historical perspecblve bllﬁpéugl bicultural
QdUEatlDﬂ has' never achieved its own gcalg énd phllDSDphlES
Init ally‘f the Bilingual Education Act was pﬂhsed % offer
yet anathc approach to remediation for the non=Eﬁg115h Y
\%‘Efbéqﬁg;, This whble compensatory attitude has not allowed
the ‘full benefits of bilingualism and biculturalism to be

recalized in the American cducationa;ﬂ?ystzm. Even as late

.13 !




.as 1973 when Callfcrnla passed 1ts flISt Blllngual ‘Education

Act, the DPtlDﬂ 1eft Dpen ta dlstrlcts for submlttlng prc—_v'
p@sals fcr state fundlng 1nc1uded types of programs whlch v{

could nq% p0531bly achleve the goals of blllnguallsm and -

blﬁulturallsm stated by most projects in these prapasals.

Same of these DptLDﬁS are:

l- Transfer type: "In the transfer’ type the .

13

: domlnant ianguage of the non- Engllsh speaklng students wiii

be' used as»a\medgum of instruction only until -the stuéégp

achieves proficiency in English; then it is no longer
1;nc:;luded in the curriculum. glllngualism cannot be achieved.
if ‘one of the . two 1anguages is eventually dr@pped from the

?ﬁﬁi-student S 1earn1ng process. The development of b1tu1tural—

-

-

iém'FéﬁuireS the interaction of b@thﬁiultural groups. ' If
the non-English 1éﬁguage is phased out of the curriculum the
English speaking studeﬁi will havexiittlé opportunity for
developing a second language and culture, .-

2. Monoliterate type: In the monoliterate type the

' . dominant language of the n0n=Engiish-5peaking student is
iuseé as a medium of instruction but literaey is develaped
only in English. A fu11GIEVG1 of bilingyaljsm requires
Jditeracy in both languages. Because of-tﬁé?impﬁgtanég of
“the written word in a modern society and its reflectian
within.the eduzational curriculum whefe most information is
camﬁunicatcd in printz the language in whiFh literacy is- not
developed loses the necessary status for dcve]aping

E]

bilingualism as onc of its major avenues of communication is

t 14




eliminated.

34 Partlal blllngual type: In the partlal

+

'blllﬁgual type only Cértalﬁ subjects aré chosen to be

taught 1n§Ehe non-Engilsh laﬂguage, usuélly the language
® o . - [
arts areas, leaving cther cunceptual subgécts SUCh as math

and science t4dught only 76 Eﬁgllsh Conceptual develomeﬁt

in both: lahguages in all dreas'is’ also necessary for full -

b{linguallsmi - : .

) 4. Maiﬁténante type* A malnténance blllngual

program offers the best Bpproacﬁ to ach15v1ng blllnguallsm)

and bicﬂlturalism, althgugh few programs have déVClOpEﬂESUCh

a comprehensive approagh The malnteﬁsnce type- of bilingual

¢+ education is also an o pt1on found 1n'gbe state guldellnea

for bilingual educstlon iPﬂ this type of pragram both

= v
1anguages are equally distributed over all areas of the

1
;

Curriculum and maintained throughout'tﬁe SChODl experience.
.In achieving bilingual-bicultural education -the
maintenance program has-a prevemtive rather than a compensa-

tory focus. It provides competency for all students in two
languages, thus raising the prestige of the minority

4

language. , It . also provides the oppdrtunity for interaction
of all students in more than one culture:

b If the purpose of a b111n5u11 is to
make children bilingual, then the tiwe language
is never replaced, but continues as a v1ah]e s
channel for both lcarning and se¢lf expression.
(Saville,; 1972:331). o ’

H

Most Spanish specaking Mexican-American students in -

monolingual and monocultural schools besides becoming,
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fuﬁctlﬁﬁally 1111terate in two 1anguages aISO lose their- awn

2

cultural 1den ities and thelr ‘ability to fun;thnrin the

e . RS \ : T o
damlngnt zulture!
s . Q . E L. . ) ‘ C . ) i
In the opinion of the investigators any of the el
previ fiou 151y deétfibéd program.types, exc;pt maiftenance, are

again an attempt at eventual aczulturatlon an& will not

i
=

such as that Df Rcblnett (1971:48): ) - /
]

. The school's lack.of success 1n prDVldlng for
the special needs of. the: bilingual child may be
-reflected in the child's low marks, retention at a
certain grade level, development of hastilify toward
the school, poor attendance and f;pally in his leav-
1ng school" altogether.

PROBLEM =~ % A

Mexican-Americans make up the Sécond(largest
distinct minority group in the Uniteé Stategi Their
language and cultural dlfferences have beeﬂ 15nared by Dur
educatlanal 1n;t1tutlon5 and have TQ%ultEd 1nra 40 percent
drogaut Kdte by grade eight of Mexican-American students. lﬁ

v the Southwest. (U.S. Com ml551on on Civil nghts 1972@28).
Remedlﬁl En&llbh as a second lan guage programs have "not
changed thc%e statistics. Mady programs have not had the
‘funds and/oripggfénnel to dévélcﬁ_a pragram,whiiﬁ pe%vades
all arcas of the ¢urriculum; and as has been notcd by
“Knowlton (1970), the use of thé;Spﬂnish language in class-
rooms was not 5uffi&§ént'in itself to improve the education

[y

of Spanish speaking students, and a new curriculum must, be

R
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it is now time to define and document basic currlculum in

several areas in order to cont1nue from thls point forward
" toward the.écphisticéii@ﬁ'of techniques for éach aféa, ! N
There is the need to understand the prccess of currlculum |
develgpment instructional 1mpr0vemen¢ parent part1c1pat10n,

- supportive serviées, and evaluatlon sp that it can be inte-

grated into a comprehensive model. - ) s
. ] . _
. Four Subproblems Natlve S :
Language Component . &

Because the bacﬁgréund of ef%eriaﬂces a child
receives before he enters school pTGVidES him with a refer--
: ®

most familﬁar with is an integral part of th15 referent, a
strong casg may be made for the use of thl% natlve languagé

in h1s formal: educational experiences. For yedrs non-
"KE

Engl; sh Speaking children have been ‘taught- English.language

skills as well as reading in the same: way as their native

lish speaking counterparts, assuming the same level of
g P g,

o
‘m

ff/backgr@und’gnd proficiency with the énglish languagej
o .
Englisb as a second language programs have fallen
far short of dealing with the native Spanish speaking child.
Rescarch and literature indiéate that children léarn con-
cepts more quickly and casily if these arc first intﬁcduch.
iﬁ their native language (Lambert andchalc, 1962,

Saville and Tvoike,.1970; Nedler and Lindfors, 1971). This




pé,, 57' the natlva anguage has aISG aiﬁed the, L i
o e s . N S "%

Aanguage o S s A

. ijilearnlng af a sazahd,

wf

blllngual educatlan The n'tlve 1aﬁguage campaﬁeﬁt negds ﬁa,'

- ¥
n

be seen w1th¢nia tﬂtal ?rcjram and 1t5 place w1th1n 1f

clearl deflne& Many £eny {ron mental fa; Qfs cf a tatal
TN e
prcgram WLll greatlyvlnfluence the prcgresa and Success cf

i

suqh a camponent=-for example,fthe Etatms Df the Spanlsh Q%
language w1th1n the pragram the expactatlcn 1eve1 of the

_} stﬁﬁf and the canglhuity Df Eragram thraughaut the edu -

= i =

, tional exper iencé ; . , .

£ o

SRR : vAg add1t1uﬂa1 pgablem in the. develapmeﬂt of #his

strand has been the apprmach to Span;sh readlng Many pra—

v grams‘havé merely adapted Engllsh methadolagles WLthGUt cmn—

\ 51der1ng thé partlcular llﬂgﬁlstlL propertles of the Spanish

language. Co | : ““'f .
." : 'a = E, T . [ - FER g i B . B ' A B . fl . | | V dj B
Four Subpr@blemg Second ' 7' - i
Language Component - t . .

No sequentlal second 1an5uage prcgram fer a

(3

bilingual- blcultural Currlcu um has ‘ét been developed fcr? %

the elementary school student bL&lﬂﬂlng 11 klnd&rgnrten“ o
"For years the EduCﬂtthdl structurc hdb prcferrcd the teach-

ing of "foreign" 1anguagcs over the. development @F

bilingualism. Althcuyh the dVd]lihlllty of forcign. Idn&UAEC
Fl a .

CIJ&%Q% hdq been on the lﬂCICﬂ‘é certain PFDthm% hqvc

arisen. A.19951<?66 survey of enrollmets 1nd1c% d that

. e

e" . : : 4
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: lESS than seven percent gf students stuﬂylng a er61gn /
B ‘ ’ - L .-

she
language in condary schaals continued to a fourth year

Tl

PTégram. '(‘E§EUE and Rutlman 1971 67) | Few student¢ _ ;.f

enrolled 1ﬁ for ,ign’laﬁguage classes for:more than two years.

‘(Donoghue, 1971:62).

2

I3

Y s Bruce Ggarder (1971:80)  acknowledges that thére %f .

'no 51gn1f1cant amount ofgsecond’ language learnlng in the L.
present for61gn language pragrams in elementany, - c ’ -
Secandary, or univef§1ty levels ‘\@ne Of the problems is ' s

the law,expectatigns on the part. of the teacher, which" have

w
-

not pTQﬂuEed tfue bilingualism, and in effect have produced -
an ) .
a&;l ofe petence in the non-native lan guage

-a’very lDw ¥

'S

teachers. . |
'Anotﬁ%r pfablem that has affected ﬁé&ly @rganized

blllngu 1 programs is the need to dévelcp an Qrganlzed and

£

develcpméntal 1n%tructlcnal progrsm Billﬁgua nstru;ﬁ;cﬂar
is ; new fleldéand much currlLulum is yet nﬁeded ,Many
pragram; have 6 ntrated mo%t of th31r¢¢f£6rts’1nta the

tf develapmgnt of-the native la:%ua ge' as the1r mcst 1mmcd1ate

¥ £ + L]

,need,*whilf

‘to continud aphazdrdly ! Instructlaﬁ in bath*nafive .

languégc and SCCDnd',dngUdgE rcqu1rcs h; bly dcvc]opc£ dnd

Grganlzed tlmc blocks dﬂd lcsson plan% - Paul Stteiffé
" T = \ %y [
(1971 2) LDHtQﬂd% that: :;* N
L i _‘1
. .
- Ihc hn%lc LdULllinxnl pTohlcmw with fC&dIﬂ tu b

bilingualisn ware almést whol Ly concerncd, with the
organizatidbn of HLhOUlw in"biTingual arcas., « Relas

Ctively little cfforty wis magle toward lﬂLrPlﬂCd ‘ =,
. undcratandxnp of the LDmPILK‘pLthnlxnyulHt ﬁul'i ‘
4
5 C . -
. , s, N
ST N
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7 %" _ sociellngulst;z aSPECtS of the phenamen@n of seﬁand e,
fo Alanguage acqu1slt1Qn , 1 2
- . N 1-‘”, P e s - LA = » . . * ’
i -lww;fgm ITRRN B AR f~s.dw~!-; :
" Four Subproblems : Contgpt e ' i
Develabment Component S . 7 "» M
'f‘The c%ﬁﬁept develapment strand, in the blllﬁgual i% N
v i
education mcdel is a neéessary Step in the develﬁp@emt of
= a .
. bilingualism Plageta(1959) and Taba (1966) shaw as 51gni <t

oot ‘r’ LR &
I;cant relatlonghlﬁ between 1anguage deveiopment and thought;

= e . -

}processesi

‘,:uch ) 3 d_ ,opmenéb '.; gﬁlwate;bilinguali

“15m must ge beicnd 11tera¢y and’ verballzatlcn to include
' A

L = =

'Eonceptuallzaﬁlan 1n'bath Ianguages Unfartunately,,

bili 'gual Educatlan all too oft;n Ceases Wlth ‘the process Cof

- s i " =

L4 & %

ot f1rst and se:and 1anguage léarnlng. The stenlng, speak- . .

- ot B i
i

1ng, reaﬁlng, and wrltlng $kills are achleved but

‘ K :

ical area of thlnklng skllls in the secand language 12'

the crit-

shortichanged. ThlS conceptual band is key in producing a

o
€

. balance in the level . of blllﬂgU3 ism. This déeszﬁét, how*

ever,‘imply an lndisprlminate U%E of both iaﬁéuégés thrc:)ugh’=
éut the-curriéﬁlum a%kall 1EV3157 Therefore thlS study w?ll
‘emph351ze a precise model for the papulatloﬁ Qf Mexican- '
Amerlcan stude 1ts in questlan

ﬁi&“i '

ide TdtlQﬁ is thgj mlnorlty

' i
status” which often includes EEOﬂleL, experlcntlal social,

and samctimes language dcpri:Ztion., These, considerations 7
- B ) . ) #&agg
arc basic in deciding when the «curriculum should introduce
‘ , N g L C
content #n the, second language if in fact skills in the
y .

first language arce poor. This question is also basic to

L R - iZ() .- [




! 4 ) . s
) . s
o ‘the development of- Egardlnaté blllnguallsm c@nsideriﬁé the’
N 2 - -
‘ fagt ‘that the target language; Spanish, '15_cne af “low social
N :

f the 1,, Tning experlence is

fstatus; (Gaarder 1970.2).{%
e

<bomerded tca .soon with th ajérity language, will the
target 1anguage have sufficient time and concentration to
b - . ;_ ) . ' ) . * r'r‘
‘achieve status in the studenf's self-concept and in the

P

!tDtFl schcol communlty self- ccn:ept?f Up-%q tElSEQDlnt docu—

ok Vmentatlcn of blllngual models far,thls papulatlcn hiifnct

-shown a commitmeny to the goals of cocrdlnate blllngual;sm,

since a systematif concept dévelopmenqtproiess has not been

included..

, ¢ . v
Four -Subproblems: Yultural ‘

- Awarenes: CompDnEJt '

L4

The emph351? 1n the United States has’ been centered

&

ground the Angla dgminant Culture As a result little has

been done to teach an appreciation of other cultures. A

non-English speikingichiid who enters school is immersed in-

an environment which is' totally different from that which he

has known up to this point. He is often made ‘to feel that

;%a_éhigffzngua,é, costume, diet, and customs are not good and
T ' ‘ |
that he should forsake themiin order to "fit in'" and become
A : ]
=
successful.

. Vo ) -
The educational system's lack of su

m

“cess in provid-

. ing for the special ﬁecds of the cUlEurally diffc?pnt are
reflected in high dropout rates, low levels of as spiration,
and poor xchtdtlan% [f the Systcm itself. The abscnce of

3

a child's culture in the school curriculum has led to a poor
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"changes'that can pr@mate social changei

) . | : N . S = L. .12
attitude tawara'his cultﬁre and himself. A cultur 1

awaraness Straﬂd allaws ch11dren ta became aware of- the

*

‘1mp@rtance of cultural 1nteractlcn whlch affects attltude

(4

* - _PURPOSE OF THE STUDY

AThi§,5tudy‘wi11 describe the Eeadinésstefél 3
‘curriculum of a bilingual- bchItural educzilon program
within an effecf Neiquelg The modél of the Nestcf
blllngual blcultural prcgram“w 1 be dE;Erled as to the
spec1f1c program environment and .classroom organization used
to 1mplement therﬁurrlculum The comﬁhﬁlty 1nvolvement
d251red to. achieve the gcals of the éﬂbgram will be explored
as wlll the evaluation process used to assess the program.
The tgtél curriculum aspect of.the model 1s divided into
four main Strandéf, native language, second language, con-
cept %qu;opmgn;,-ahd cultural awareness. Each stfand will .

include examples of curriculum materials and the infstruc-

tional strategies to achieve the objectives of each strand.

~ Scope of the Native

Langp ge LDmpDnLnt

This study will document Ehe clementary Spanish
native language (Readiness-Level 3). curriculum of a
bilingua]=bicultﬁral education program within an effective
model.
| The study wiil explore and present the rationale for
developing Spanish as a native language. It will delve into

22



: tc 11¢ten speak and cgmﬂre% 3515 nai;ve language Iee
and maln—

£ '6

wii{\:iso go 1ntﬂi5pe¢1flc ré séﬂ f@r develaping

taining a thld’s native 1anguagasand ;he rale of 1anguage

[

in hlS‘ablllty .to prgblem salve and the development of, hlS

ccgnlt;ve skllls ; : R - - _; .

Thg study w111 present objectlves and gcals for the
develepment gf Spanlgh as a native languagg and Wlll dOQUE,
ocgss and curriculum used fo'achieve these goals,

Scope of the Secpnd
Language Campahent
A

ment the PT

It is the purpoée.cf this section to describe an
effective currlculum\model used in second language develop-

ment in the elementary;gtad5§ This :tudy will describe the
Secand language pragréﬁ which is part Df the bilingual-
bicultural ptogram:at Nestor Elementary School, in Imperial
Beach, California. i ‘

Scope of the angept
Development Component

This study will describe the process through which
the curriculup of the concept dévelapﬁent strand and its
function withiﬂ‘thé total Nestor bilingual=bicu1tﬁral model
was develﬂped: It wirl pfovidc a description of goals within:
a total model, scquential skills dcvclapméﬁt from grades
kindergarten through three, rationalc for the approach being

used, and a description of the methéd@logy and strategies

23
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’ sﬁggested to achieve the goals. ) ! :

i
A

Séape of the Cultural * |
~Awarensis Component

Thi§ SQUdyiwill describe the priméry Cﬁeadinesé—j
Level 3) curriculum.of the Cultural Awareness Strand w1th1nj
an- effestlve model. I ,1 1nc1ude a description Df goals,

"o-a ratianale for the approach b31ng uséd, a descrlptlcn of ¥

" .the methadolqu, and the strategles suggested-to achleve the
gDals,= The study will document the process and the curflcu-

lum used in this strand.
SIGNIFICANCE OF THE STUDY

’ Bilingual education arose in the United States as an

uncoordinated effort to improve the edﬁcatiéﬁ of the Mexican-

1

American studant, There is little lﬂfDrmatlﬂn on blllngual

'

prcgram§ and curriculum that ‘have shown success, and more
specifically on maintenance bllingual programs. Althgugh

many Df the general pr1n21pleg used in the Nestor bll;ngual~

bi ultur l'p' ogram hSVe been applled with success in other

pr % ams., there Stlll exists no prEC1SE currxculum framework
or guide which encompasses a total, sequentially‘develdp= :
mental program. Models have beeﬁ defined but have not been
related and integrated with a total curriculum, Up to now-
all documentation of progrsns for the Mex;c1n Anerlcan stu-
dent has reflected an abstract and mainly theoretical empha=

- !
sis. The %lgnlflgance of this study is that it will plﬂLe

many of the theories of b111n5u11 educatlon into an inte-

grated»totdL curriculum for actual usc in the classroom.

IS

24
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. . The- Nestcr blllngual blcultural prngram is-a total
zintegrated and sequentlal educatignal deel for-. the ele-"
A ) .

.mentary

gr ades kindergarten through six.
° | The 6331gn of the study 'is based on a comp051te cf

t

‘fcur separate 1nvegtlgatlons of SpEElflC strands in ,a com-

rehen51ve bilingual*bicultural educatlon program ThE'

P

[
v

T

Aﬂcooperat;ve efforts of four people Adela Nadeau, Ofelia
Van Olst, Maria Barreda and Vllma Ccunt5x=were 1nccrporated
to complete the étudyrA It was deemed that each of the four
'people has -a special knowledge of the pragram gained through
the experlence cooperation,- and part1c1patlgn in the Nestor
Szhcal bilinguaﬁ model, and that a joint effort could ccnl
trlbute more to .an understandlng cf the -total. process than

the dESCTlptan of the program by any one of the parti ci-

xpants or an extérnal evaluation. The ratlonale for this

ccqperatlve effort was that $he social and behavioral factors

it

tea'her parent interactions) weré as 1mpDrtant as the empir-
}Vldente used:to determine the effectiveness to the

sponsor of the program.

ach of the invesﬁigagprs were teachers working as
a team in%@grating the four .strands at each grade level

\ B
(klndergartép to thrée) durlng the’ period 1969 to 1975. By

'dDCUﬂentlng b th their cxpcrlcncc as. part1c1pant DbSLrVCFH

creating .and fi
kY

ing leadur%hlp for instructional studiecs and staff develop-

ment, the investigytors compiled and presented their data

in the tradition of \a descriptive resecarch design. . The

21d tcstlng currlcular materials, and provid-’

F

'valvei in the- 1mp12méntat1on of the prcgram Cadm1n13trator=j“
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* data cellected were based on federal evaluatlen reports

six year perloﬂ of the Nestor School pregect

,“te presentlng an overview of the. comprehen31ve

'engeged in an indepth study of four edueatlonal etrende . e

%

The Native Language- Develepment Strend was researched and

,xiadmlnlstrater, teacher, and parent 1nterv1ewe- and a series

'ef plann;ng/eveluatlen brain. stcrmlng sessions. during the

eddltlon

blcul\Lral educetlon program, each of the investigators T

u RS

developed by Dfella-Van Qlet The Second Language Develep—
ment strand was researched and develeped by Vilma .Counts. r
The Concept or Cogn;tiveiDevelepment Strand was reeearehed |
and develeped-by AdeI Nadeau.‘ The Cultural Awarenese Strand‘
was researched and develeped by" Maria Barreda ' -

The deeerlptleﬁ of the tetal model 1nelude5 program.

L ]

'Eﬂviron@ent “classroom erganizatlon community 1nvelvement;

¥

and evdluation.
The - Nester blLlnguel bicultural education program hae

among its. majer aims the development Sf eoordln blllngua}

ism not enly for the Spéan<ish speaking Mexican- AmeTieen stu--

% &
dent but for hlS native Englleh epeaklng peer as well. It
. \
is eﬂm,l tenanee program, and as such has certain basic

assumptions. ’ . <

NS has been stated, this curriculam is gearedltewerd
the goal of producing a Loordlfate‘blllnguel In order to

aceompllsh this goal, the fellow1ng premiscs have been’.

accepted:

e
1

1. s.Minimal 1nterferex ce of the . two languages with
each other lmpllee no 1nterehdnge of linguag by any one

’,f’“
teacher in conversation or within any one lesson period.:

—~

20



,n.the nativellanguage ’theni;"-ﬁ"

iearnlqg process whlch gces fram éural oral to readlng and

;*ertlng "ertlng Systems Drlglnated long aftr ruamken

language ;Lthese;reasans the SPDken 1angdage As - =
can51dered prlmary wo (FlnnDCEhlaID 1955 73 ’iéj'j  -
:igf'The develﬂpment of. Spanlsh readlng far the el

u°i£'nativé~Ehg1_., §%eakér is‘a dlfferent PTDCESS tngn Spanlghi

- readlng for the natlve Spanlsh Speaker

.= I Lo e - =

2
= g

HENAS : : . . . L




‘p,f Crltlcal thlnklng skll' Cf) ‘a. thDEtlE appr@azh to th: =

L %r
development Db]EQthES tD be stated 1n the paper : SamEeo,

these St;ategies are

7 55r0om (e) an 1nqu1ry appreach tc the develgpment af/

: W111 be explalned and develcped as to the;r Spec;ﬁ c%rdle-

in . the gEﬂETal develcpment cf language f@r”the natlveﬁ“

Span;sh speaker o Speszic sample 1esgansffar the aicompllshéf::

ment of - these ijectlves w111 be presented ;lAlSD, mater13151 

that have been fcund tD be 5u¢cessfu1 Gver “the four yaar

a

perled Gf fleld testlng w;ll be des¢r1bed and Spéilflc ways

P



treaned ln this part éf the total

The strandf

Iy :..

* '135earch eff@rt 15 sec,

delanguaga.; Iﬁ thlS strand tﬁ" ptmm

nbjectlves W111 be

HESEhaQiE: Ca) the develcpment of the Secand language program :

K L . %
S Stk r’

Vafar Spanlsh as a seccnd 1anguage as well as: Engllsh as a
t. Secmnd 1anguage Cbﬁ the develgpme;t<af$vncabulary, CC) the
-'f>bdevelopment Df read;ng ;n the secand languagé;“(d) the ?}?'j
'develcpment cf wrltlng skllls for the second language, and f:ff
-,?(f(&) some of the ac%1v1tles used for the motivathn of L
virspgntanéous speech The gaals for secoﬁd 1anguage at each";ffw

';level (klndergarten thr@ugh grade three) w111 ‘be explalned;..

-iExamples of 1essans that were used in- developlng the

’Tcurrlculum secand language 1nstruct10n w111 be: presented ; 0.

o The study Wlll explaln the strategles used to pro-‘y’

L

. ¥ _ |
";mote an effectlve second language program These are Ca) a R

»4

"team teachlng 51tuat19n and 1t5 affects .on 1&ngu;ge madels

:?_:(b) blllngual 1n5truct1@nal aides: as they affect pupll-'

37;tea¢her ratlas and small graup 1n5tructlan (c) pantcmlmlng,,_}“'

. H =
. . ,. i . B . . o

a =

T




cgnd system,

ff) »us

and Lenguege Mester,_end _7nf

Df meehenleel equlpment tape!recerderv;ff

’_be deeerlbedi'end 1ts effeets Qn,;e“

'theaphllesophy of the pregram Wlll be explained AThe‘fgl;ewﬁ:

relnfereement eere' L

The time per;ede

spent at eeeh g ede 1eve1 1n seeond languege 1netruet1en

WIll elso begdlscuesed ‘ _.fA.,ffAfi :je?;_ : g
A A ” {; ] . . K : . h
! Methede*‘ Coneept Devefopment
, f~ ':1 The eeneept devele@ment strand encompessee the 71;5”'

?A_ eonteﬁt ereae of the eurrlculum sueh ee sc1enee, math end _
' S 1 .i,
seelel studlee as epggeed FE the lenguege develepnent of :

.I.A‘ q,’i

the language arte ereae "Thls etrend w111 be shown to

rmeete the Eﬁtal blilngual eurr;eulum for the development |

LT ef ‘encepte 1n the second 1enguege graduelly lnere351ng

w;th e;ch level

ignlflcent etrateglee fer greuplng,,teem teeehlng, jei

E
i

L




eeeond41enguegedleeeen_ -

X

v1ew rev1ew medei es developed by;Sereflne Kreer (;fffzre’lt”

be pre%ented in grephlc fcrm

{ strend theugh efeitd3gredueilygeﬁd iﬁe%eeeingif”develep

v'j¢eence9te in»the"secchdiehguege%fiem“thewbegihniﬁg'1evele;‘

Stretegles fer 1eern1ng w111 eleo be ertlculeted
fer exemple the 1nqu1ry ewd proeees epprdeches in Wthh
R
learnlng tekes pleee 1nduc 1ve1y end through the leerﬁlng of

.

bes;: CDngthE Skllls te deel Wlth 1nfor@etlen rether then;z"
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AIEO,13emp1e’reinfercement’eetivitieefforiﬂetive language
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is distinct from the dominant culture.
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i Gn Mex1can Amerlcan %gucat1on

ﬁrmaJDrlty Th31r numbers can therefore hardly be 1gnored

1

As aagréup they have‘ one af the hlghest drapout
Iates Gf any mlnarlty grcup 1n the Un;ted States.i Acaordlng

tc the 1968 survey made by the Natlenal AdV1sory Commltteeﬂ  :

i

Ly

Thé average Mexican- Amer;can chlld in the W
Southwgst ‘drops out of school by the. seventh. year.
In Texas 89% of the children with.Spanish. surnamesf
+ drop out hefore completing hlgh school.; * o
. Along.the Texas- Mexico border four out af flve\“
~Mexican-American children fall two gradés behind®

v~v*“th31r Anglo- classmates by the " tlme ‘they" reach the B
’*'~f1fth ‘grade, .. " .- ;

- ~Although Span;sh surnamed students make up more
than 14% of the ‘public school population .of- Cow
California less- than one-half of 1% of the ccllege

.- students- enrolled. in-the Seven iampuSes of: the

'i”Uﬂ1V3T51tY of California are of thlS -gToup. ST
'(U S. Offlce of - Educatlon 1968:1). '

lcertainﬂeduiatlgnal praﬂtl;ég~throughftﬁé_yéars'h5v§ f;.;



and superlntendent
“of ‘this state shall @~
“éxclusively in'the ‘class-
',cn the campuses “in’ conducting. jhe work. of -
- , (o] “The. recitétions and exercises of the_,
‘ schcal sh,ll be conducted :in .the English. language™® = ' 7%
- except. whene @ther'provlslens are. made “in: compllanzeziﬂf e
*,fw1th school'law (U S Camm1551on on: C1v11 nghts,
AL . -_‘\ N . .

R \." that a fare;i? hcme laﬁguage isa. handlh---¢;qfﬁ o
- .cap, tf:t ‘somehow. children with Spanish ds . a m@ther IR
tongue were doomed -to failure--in: fact, that they
were, ip,, facte, le§s ﬁha _nﬂrﬁally 1ntelllgent

;(Sanchez ,965 15] o : e

: Ancther educatar7faund;that N L 1.: L _ _ “

;:f; " Spanish spéiklng Mexlcan AmeThcan .children. .« i
have been relegated to classes for. he retarded. - - o
51mply because man{\teachersequate \JHEUlStlc L B

K




1 . for-more: thaﬁ740§ ofjthe
) “alled m:"tally retarded,f-(DrtegQ as; e%{ed'ln
UiS; Cgmmlss pn on C;v11 nghts 197? 15]

é is af_

n;sh"ifule

"ﬁ:;n sthéol dlStTlCtS of 10 pércent or. mégg Mexlgan Amer;cans

[

a\

'h14ary Schools : (U S Comm;ss;on on;; C1V11 nghts —197 %3235{37

_.As the educat;onal structure reflects:on theses

_.'h

-;-=;

=

:?StatPSIICS and prgﬁtlcas cgn51der the follow1ngnstatemen

',_as it may present a case for eduzatlcnal fefOTﬂ -
R fa
Yau speak of 1mprov1ng educatlcn for Metlcan-
‘Amerlcans Actually you have beén doing an-. "
excgllent job of educatlng us fog the purposes ‘you
have’ in.mind, - You've beén d01ng zgod - j@b:@f it.
. If you»sef;;us to_college, Bukd pick ydur
"~ ‘tomatoes, wash your ‘cars’ xandu *;ygur hauses? .
© There's no prcblem 1in ‘the  way ‘we
rthe pnly problem 15 that%ﬁa dOng
1aborers ‘any more., (Mltcheil

In January Qf 1968 the Elllngual Educatlon Act

(ESEéﬁTltle VII) was sagnedxlnto 1aw _ Its prlmary concern

was "to meet the needs Of} hlldren Whose dom nant 1aﬁguage

SF

.
o
|
¥
I
|



helped stlmulate 51gn1
CIt has-had ey Ous

exleglslatlonﬂ,either exp11c1t Dr,;g
concerning. blllngua,.,f ;
CPrna 1975 71) e

o 'T,Eduzatign

'f? teachers and&er re educating expe 1enced teachers tc wcrk 1n_“*'

: blllng‘al prcgrams. Some lﬂStltUElGnS have been TeluCtant

*ft@ acc pt'the1r respon51b111ty fDT the adequate preparatlan s

Pek g

af bllingual teachers.f @thers are now offerlng &egrees

PTlmﬂTllY at the master s level for the preparatlan of these
: teachers, L _7gyj; S ::5 ': g::’u;ﬂfv~ ’ R

—The way has not b?en an easy one

 Veducat1Qn Attltud1nal change has beeh a. 1arge problem

o There have been many pltfalls iand thETe havé béen tremen-
',-' . i _ ) 'i‘ Y N éﬂh i iy
. Ef,dcus strldes fcrward 7]”“35’°*- ';g; E}.i

Y

4 E@ngress 1mprcved the

: %“.:vThe steps taken by the 9'
. # - A %‘, : .
lstatus of b;llngual edu¢atlan Tt passed seveﬂal amendments

S

" L

',;ESEA and cher pragrams admlnlstered by the U S Offace_!?QgQ;

-*The; educatlan amendments Of 1974

ijduqatlon

.?

. . i made clear 1t3 1ntent that blllngual }'“; T
geducat%on prggrams funded *tinder. ‘the Elllngual e
- Education® A&t are to involve use. ,of-ihoth Engllsh'fwl SR
and ‘the native language as-mediums of Jinstruction
. in the basic school curriculum and to. include the .-~
“study. of the history and culture, associated with.. = - .
. the native language. This is des;gned to ‘dévelop ' '
‘Jand"’lnfarce the chlld's selfaest&em and toy faster




blllngual prcgrams where they we'r:

E ;;VTESU1t the Act prov1des funds fg;vpre_

ngu ,
?progra'ﬂ,an examlnatlan of current testlng patterns and -
,the FTGJECtlan of new,’and more:. SUltablE’DnES the ‘pub- -
liga ind - ‘development flndlngs,,the
SRR ¢ ] lum materials ‘and ‘teaching aids g7 "
" and’ the dlssemlnat,mn-cf bilingual-bicultural educatién .
v tEChﬂquES and methodalagles for use. by SChOGlS ,at oo e
th’ir discretion. . ‘

‘The 1974 Act prov1des for a w1der ran e of state
act1v1tles ‘especially in traininyg,: and includes '
authcrlty to grant some funds. ta % ate eduzat;anal
7. agencies ‘for: supportlve and tech
~ » (National’Educatig

-~¥1975 82) o

1953 ll) Slnger (1956 455) statedg

'atLDn,




prediggors of success in the national language is mastery of
AT REE . ) ] A N = I, ’ 7

: the mother tongue." v

o

T . There is, however, a problem in the definition of
- "bilingual”: -~ | !

-~ The term "bilingualﬁ as it appears in therresearéh
literature does’not necessarily mean "fluent in two -
languages.”" Jensen, in reviewing literature on the
-effects of childhood bilingualism, points to problems
in defining bilingualism. The 'pseudo" bilingual,
for example, is more familiar with one language than
another, and does not -use his second language in com-
munication. The true or balanced bilingual masters
. - both languages early and uses them with equal facility.
R in appropriate domains. (Berney and ‘'Eisenberg, 1968:

' 2). . .
. One of the most persistent-problems to the develop-
ment of biiingual education programs is the lack of é,‘
precise definition of bilingual education itself, that is,
, héw;twc langﬁagesfwili be uséﬂ within an educational program.
The following quote' is an example of the broad
definitions of biifnéual education: .
: % . the concurrent use bf two languages as a
media of instruction for a child in a given school
in any or all of the school curriculum except the

actual study of the languages themselves. (U.S.
Commission on Civil Rights, 1972:17).

4 Singer statos that:

, Part of the controversy is related to the vague-
‘ness of the meaning of bilingualism, oversimplifica-
tiop of the factors involved in the acquisition and
evaluation of « sccond janguage and the thecoretical
difforences in the nature of the relationship
between language and mental development., (Singer,
1956:445%) ., ' ’

Singer, as wéll as others, reflect ihu impérfancc

* of the immediate socicty's view of the second lpnguage gn%
its paliﬁtic:l] lmplications: MThe LSDCi.'G*I)O]iil’iCu] conditions
'\ t

4

&) 1j\“ - |

ERIC




o 32
under which a person acquires a=fareign‘laﬁguage will tend
to affect his attitude toward both languages'" (Singer, 1956:

445) and then continues, reflecting that '"a person -may

become bilingual as a resilt of association, compulsion or .

necessity." '(Singer,'l956:445)i

Tan has defined four types of bilingualism
" (a) social, a second language is learned because of
the close association of two peopley (b) political, the
minotiry group is compelled to learn the language of '
“the majority group where both groups 1ive in the .same
political unit; (c) colonial, the conquered majority .is
compelled to learn the language of the~conquerors who
constitute a minority of the population; (d) cultural,
a second languagé is needed in order to learn new ideas~
written in another language (Singer, 1956:445).

&

The. United States has experienced all these four types of
bilirgualism. .

. After a hiatus of more than.half a.century we are

just now reentering the first stages of genuine

bilingual education at public expense. We are just

overcoming the deceptive and self-deluding view that

teaching English as a second language is, in itself,

all there is to bilingual education. We are just

beginning to seriously ponder different curricular | ,

models of real bilingual education. (Fishman, 1970: :

221). | ( o : ::?
Experience has taught us that the pressure toward

homogenecity has been superficial and counterproduc-

tive; that the spirit of ethnicity, now lying dormant

in qur ngtional soul, begs for rcawakening in a time

of fundafiental national nced. (Puginski, «as cited in

Gaarder, 1965:169).

s
This feeling has been cxpressed by many . writers in exploring

“the Amcrican cthnic scene., Andersson uﬁg_ﬂuycr (1970), Boyer

(1964), and Fishman (1900) strongly point out that nationalism
and nssimilutégn_uﬁpcrvnding themes in Amorié@l:ﬂuﬂcty have
produced poverty and educational retardation, "the unplanned

attrition of minority cultures.'" (Ardersson. and Boyer, L’g

42
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1970:85). These writers agrge-that'there must be a planned

and cdnscious program toward cultural piﬁralismi Many
Eresearchétslare sayiﬁg that the key factor in advahaihg
cultural pluralism is language. As:Mildredeayer (1964:293).

states:
. It is probably safe to say that, aside from
race-related syndromes, the language-culture syndrome
is the one single pattern that looms largest, in the

. entire black picture of poverty in this nation.

The recent interest in bilingual education has
’ Al

'cleaTIY'steﬁm—d from a compensatory effort: ° Ebat is,-anrr
effort to help the limited or naneEnglish-spﬁaking minoerity
student bridge the gap to English and American middle-class
values. However, during this trend many educators, linguistg'
and politicians have récogﬁized“thaf'the;fuii‘pétential for

. the development of bilingualism and biculturalisih cannot be

realized in this manner. Joshua Fishman (1966:387) expresses

this concern by stating:

.o the public school's approach to non-

y English languages and to non-core cultures in the
United States has been that of all official levels)
of American 1ife, namely, that ethnicity in America
and its cultural and linguistic components deserve
neither disciplined nor dignified recognition. Thus

_ it would scem that as long as these Panguages and
cultures arce truly "foreign'" our schools arc com-
fortable with them; or we limit.the extent to which
public school instruction in languages and culture.
is live, rcal and meaningful.

«. This does not tmply that the goal of bilingual-
= {) 1}
bicultural cducation is only the maintenance of diverse

cultural and linguistic groups. Certainly the specific

educational goals for cach individual student remain the

. 43
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eduéator's pri@;ity, but réalizing how %neﬁmay'affect ihe -
other should have sqme,sefious,consideratieni.)In other
words, if bilingual-bicultural'education conti;ues_ta bé
an acculturation prééSS with a hurried emphésis iaﬁa%ﬁ the

learning of English, ‘the same education ,l failure of the

M\

_past may be_perpetuatéd: that is

and the development of language 1ncompetence ETherefGra, as
Bruce Gaarder (1967 124) states,

_ The questlcn of time and treatment, equal or
unequal, is central to the larger questlcn of the
alleged handlcap of billnguallsm most often |
réported in the literature in school situations
where the mother tongue is the subordinate language,
given markedly unequal time and treatment, ignored
completely, or even made the ob]ezt of offlclal
censure. There is an increasing awareness that the
cause of any handicap may not be the existence of
bilingualism per se, but school policy regarding
the teaching of both -languages and the SGCIQIDgICal
factors extrinsic to the school itself.

?fg%hese writers are saying that bilingual-bicuaftural
.education must. begln taking another f%ad one which leads to
the development and maintenance of cultural %nd linguistic
diversity. This has great implications for program organi-
zation and Dbjéctivesi

Basic to the two language dovelopment program
is the nced to recinforce the non-English ethnic
group's sclf-image as spcakers of their native
language irrespective of the extent to which their
native speech deviates from the "cultivated stan-
dard.” (Gaarder, 1965:105).
This. statement emphasizes that language status is an
irreplaceable element in a bilingual program. The program

environmept and organization must then build this status for

the minority language into its "everyday'" pattern.  This

41
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level of status might again be expressed in terms of

F
LY

Gaarder's ''diglossia' structure:

The answer for the Mexican-American and any
enclave. of Americans who continue to speak a tongue
other than English seems to lie in the concept of
"diglossia." Diglossia is the socially recognized ’
and approved use of two languages at the societal
‘level rather*than the individual level. This stable
~relationship is in contrast to the unstable relation-
ship of bilingualism in-which the languages compete
with each other because the functions of each are not
. differentiated, not recognized or approved. (Gaarder,
1965:167). ’

Fishman C1967§36)‘point5 out that bilingualism without
"diglossia' creates language displacement and mixture:
. . . such fused varieties may, within time
become the mother tongue and only tongue of a new
generation. Thus bilingualism without diglossia
tends to be transitional.
~Ilonka Mackey (1971:87) separates several factors in the
diglossia concept: "A policy of planned repartition is
composed of a number of language strategies." Dichotomy,
as to person, place, time topic, and activity for the use
of, and prestige attributed to, a language or languages are
seen by Mackey (1971:87) as factors necessary in developing
bilingualism. Bruce Gaarder throws further light on this
concept by rﬁgating it directly to individual bilingualism:
The terms compound and coordinate illuminate
further the distinction between bilingualism in
the individual and digloessia in socicty. Systems,
learned in different scttings and used in different
domains, arc' more nearly independent of cach other.
(Gaarder, 1965:1068).
Saville and Troike (1970:6) define these phenomena as:
« « .« Compound bilingualism is translation f{rom
onc language to the other, usually beeause the

second ]nnfyngc has been learned under those

. ’ 45




cirecumstances. Also language systems are not kept
separate and a considerable interference takes
place. Coordinate bilingualism is two separate
language systems learned under different conditions
which cause mlnlmal interference with each other.

Agaln, Gaarder (1965 170) expands thlS cgjcept by showing

i3

that:
Full ‘exploitation of Spanish for intra group,

educational and international purposes demands
literacy. Along with llteracy in Spanish achieved
through bilingual schooling in a social context of.
diglossia would come an unexpected revelation of '
the 'excellence of the Spanish spoken in the South-
west.

A simplistic apprcéth to bilingual “education 'which
thinks in terms of only langu5g§ development ignores ﬁhat
is evident in the literature that bilingual- £1cultural
education is a very complex process which cannot be success-
fully implemented without political, accnomi%, national, apd

h
sociological considerations. Each of these must be con-

H

sidered and included in a well organized educational model.
SPANISH AS A NATIVE LANGUAGE -

Education for the Mexican-American in the Southwest
has discouraged, if not absolute ly forbidden, the use of the
Spanish language. This pplicy is reflected by rules and
laws which-were in effect in many parts of the Southwest.
In fact,

As reccently as D;t@hcr, 1970, a Mexican-American
teacher in Crystal City, Texas, was indicted for con-
ducting a high school history class in Spanish,
although this case was subscquently dismissed.

(U.S. Commission on Civil Rights, 1972:15).
The effects such policies have produced are evident

L ]
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.in the many statistics which reflect.the Mexican-American's
failure within the American educational system. ' Statistics
show a 40 percent dropout rate by twelfth grade -They show
the fact that:
The average for Mexicgn Amerlcans 14 years of
age or older in the Southwest is only eight years
of schooling compared with 12 years of schooling
for the average Anglo-American. (Andersson and
Boyer 1970: lDS)
They alsc show that lack of ability to function in the
Engllsh language has been equated w;th;;ntelllgencei=-
regardless of other linguistic or aptltudlnal abilities,
and that this has resulted in the fact that "In California,
Mexican:Americans. account for more than 40 percent of the
so-called mentally retarded. '(U_S. Office of Education,

F .

1968:1).

There is little a%gument as to the importance of
language as a carrier of culture. Thé interaction of
language within the society has been the subject of mu;h
current research. In his article '"Models of Inter-action of
Language and Social Setting,' Dell Hymes (1967:38) seeks to
deséribe and define the many variables within speech systems
as well as the imp@rténce of language--its relationship to
experience, learning, and culturc--and provides a view into \
the complexities of such intgractions. Regardless of the
téchniéul‘intricacics of language systems, Senator Mondale
(1970:117) statcs

Education cxperts tell us that language is the

most important manifestation of the human personality,
Therefore, when the school rejects a child's native

AT S
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tongue, the caﬂsequeniés_are profcﬁndg The child's
concepts of his parents, his home, his way of life
and his self may all be tragically affected.

- * The use of the Spanish 1anguagé is one of the most

;M .
%, distinct differences between the Mexican-American and the
e,

_ majority culture. . And, as has been stated by the U.S.

-

tCommissign_on Civil Rights (1972:48) report, "Theisuppréssion
of the Spanish language is the most overt cultural exclu-

sion." Mexican-Americans have suffered in, the educational

process. The feelings that these policies have aroused in *
Chicanos is reflected in the following quote:

Schools try to brainwash Chicanos. They try
to make us forget our history, to be.ashamed of being
Mexican, of speaking Spanish. They succeed in making
us feel empty, and angry inside. (Alvarado, quoted
in Steiner, 1970:212-13).

Y@Qng children just entering the educational process

are the most unfortunate victims of this ethnécgntrit atti-
tude. In thés competition oriented society whére judgment
and categorization begin at a very early age, Mexicaﬂ=
Ameyi;:gtﬂdldren are expected to compete in the éducational
system:

In spite of the fact that nearly 50% of the
Mexican-American first graders do not speak English
as well as the average Anglo first grader, they are
compelled to learn a new language and course material
in that language simultangously during the first
years of their educational experience. (U.S.

-Commission on Civil Rights, 1972:48).

And Saville and Troike (1969:2) remind us that:

. there are still some wh@§FQDI that when a
child cannot speak. English the first day of school
he "doesn't have any language at all." By failing
to recoghize the child's native lihguistic resources
we prevent him from progressing as rapidly as his .

Ad
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expefieﬁce and-intellectual development will allow.

- _ Originally "bilingual" programs focused almost

exclusively on the problems of learning English. As Nedler

and Lindfors (1971:150) point out,

These "approaches began to be applied in 7

experimental learning context, and it became evident

' . that the learner progressed more rapidly on both con-
cept and language acquisition when he did not have to
learn the' concept through the new language, but ’
‘rather was permitted to use his own language for
goncept acquisition.

The insistence on English as the only legitimate way
of receiving information and processing that information
assumes that all important learning begins when the c&&ld
enters school, and denies the fact that much learning has

taken place during'a child's first fivé or six years of

life. In fact, Ivan Tllich;_in'Deschcq}ing;Sogigpy (1972),

Paulo Freire, in Pedagogy of the Oppressed (1972), as well
as others would dispute the fact that schools actually pro-
vide any valid or meaningful educat#on at all.
As Saville and Troike (1970:1) observe:
A child does not begin learning when he comes tp
' school. Education begins in infancy, and much of
the sound system and grammatical structure of his
native language have been mastered by the time he
is five wearg’old. His language is rooted in and
reflects a set of values to a particular group.

It is already related. to a way of feeling and
thinking and acting.

Reading is one of the most important tasks a child
will encounter during his first years at school. Again,
Saville and Troike (1969:46) state that: |

Initial 5uicé§5 in reading is perhaps the single

most important goal in primary education, since

\\'\' : 4 9 ‘:\\ I}




reading f@rms the basis for much Df subsequent
education. One of the chief weaknesses of mono- !
lingual education programs is that they do not
allow a child to begin reading in the language

in which he has deyveloped oral competence--unless
this happens to be English. The child should begin
reading in his dom;nant language. The child who

learnsrto read first in Spanlsh . . may have, in
fact a ‘definite advantage over the child who . mus t
learn first in English. The writing system of .

" English is not regular, and children must learn

' that a single sound may be spelled in many dif-
ferent ways. The writing system of Spanish . . .
Gls very regular, with close zarrespondences between
sounds and letters. The child's ability to. recoghize
the relationship between sound and symbol is a major
factor in his success in initial reading instru;tion

This opinion is reinforced by Giles (1971: 376) ho

- states: .
The mental prDLESSES which the child goes through
durlng the stage of intuitive thinking (4-7) are
characterized for the most part by what Piaget calls
"Transductive thinking." That is, the child tends
to link together neighboring events on.. the basis of
what the individual situations have in common.

One possible inference from this is that early FEadlﬂg
and language learning in a blllngUJl school should be
in the language with fewer exceptions, and one with
more regular patterns. £

During these first years in school,.a child will be
expected to learn assigned sounds for wmany bymbo s and to
mandipulate these éymbols to convey_meaning. Many Cgucatianal
policies hinge on.the definition of "recading” and the
achie vement of ”11t eracy' and its interaction with language--

= 1

a scemingly simplc interrelationship, ‘Maria Montessori

mg

71:131) says: “Language is primarily something that is

(1¢
spoken; its written counterpart is only a literal transfer

of the sounds into visible sipgnsg."

Guds thnsky (1971:350) defines lxtu racy by stating:

—

RN
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That person is literate.whd, in a language he
speaks, can read and understand anything he would
have understood if it had been spoken to him; and
can write so that it can be read, anything he can
say. . T ’ : '

eThoﬁis (1970:2) states £hat Qaﬁmuniiatiag can only
occur whép both speaker aﬁd listener "share a mutually
understood sé; quafai symbols and ﬁ@ttéive the objects for
.yﬁich thesegsymﬁbls'stand from the viewpqint of a common

culture.'" She continues referring to the printed word:
Written language is secondary to oral language
for print owes its very existence to “8peech. Written
~language, then, only conveys meaning when the writer
-and "the reader have bonds of mutual experienge .
expressed in symbols known to both of them. (Thonis,
1970:2). . :

Finocchiaro (1965:7) expresses the same relation-
. \
ship of spoken language to written language in the basic
v | ‘

premises of her book English As A Spgggﬁupéﬁguégeifzgp

" Theory to’Practice:

Writing systems originated long after spoken
language existed. To the best of our knowledge, .
man and spoken languapge were created simultaneously.
For these reasons, the spoken language is considéred
primary. - h '

épc&chi.'

An@tﬁgr observation on the nature of literacy ts made
by Gudschinsky (1971:556) in a paper presented at J Canfer-
ence on Child Laniguage where she points out that "a person
becomes literate only once in his lifetime,” and that

. Learning to read additional Languages and scripts
after the first one is a matter of cnlarging h
inventory of symbols and using his ' literacy sk
in the context of a new langliape structure,

15
il

ls
- '

4+

In another paper presented at this conference,

51 N
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| , SR 42
Eleancr=Th6ni5hC1971;463).reflééts the same philqsoﬁhyj

stating: *

&

~Should the thild have a good start,on his fi;st

' .. language exposure, there are somé previous learnings
Ve » ., Which he may bring to his new language task. He
' already has a background of experiences,.-sensdations;
precepts, imdges, concepts, sounds and symbols. He"

. possesses a staorehouse of information about language,

what it .is made of and how it works.
- The'iﬁitiétienEof'the‘reading process for the
« Mexican-American child whose dominant language .is Spanish .

becomes the ng¢xt consideration. » .

As the Appr9§;hgsfté nginn;ng,Regding (AukefméhQ'
.i§71) mékgs obvious, thérézgre’é ﬁyggad:&fgﬁéyg_to begin the
_reading process in Engiish, The never-ending ééérch for a
'gccéﬂreading method in English is largely tﬁe;resuifﬁgf the
very poor sound-symbol correspondehce of the English .

language.

« .o, . Spanish has e$éellent correspondence bgtweén'tﬁe

“sounds of the language and its symbols; However, Herbert
, ‘ e .
.,

(1971:502) tells us that: v

" %

Preliminary invé&iigati@ns into reading programs’
in the United States revealed that Spanish-speaking
children were taught to read English as well as -
Spanish, utilizing the same procedures that are
employed to teach monolingual English speakers to read
their native tonguc. Many methods in the tecaching of
literacy in English include ingenious and complex
devices to 'show the underlying system in a written
language that is intricate and often times irregular.
The Spanish writing system, on the other hand, has a
relatively uncomplicated.phoneme-grapheme correspond-’
ence with few irregularities. It scems then that
many of the methodologicés employed to teach literacy
in English do not apply to the teaching of that skill
in Spanish. ' . T

‘ » & = 3 Nl = . & 3 { x N i
- A similar.observation 'is made by Serafina Krear *(1971:




257), who states ‘ oo 1

Many activities d351gned to prePare a 5peaker of
English 'to read in English have little if -anything )
* to do with preparing-a Spanish speaker to read in

&

Spanish. The grapheme/phoneme fit in Spaanh prefi e'ij:

cludes theé necessity of many pre- readlng ‘activities

for 'English. : i _ . iy
_ As the review of the 11terature has shown thére ate
very few docUmented prggrams far develmplng natlve language

Y

f@r the native Spanishaspeaking cliild which incorporate batﬁ

" the LatinYAmerican model of reading, as far as using a

‘phonetic approach which capitalizes on the sound-symbol

‘the added dimensions of placing the reading p:@gramuﬁqr"thax

correspondence of Spanish , with the emphasis on language

]

development and comprehension which exists in reading pro- .

grams in the United States. Little has'also been done with
e

Mexican-American child within a learning center oriented

{

environment ghd using téchniqud® such as crosé-age tutors,  °

- parent volunteers, and skills development on a one-to-one

-
4,

basis.
' o

SECOND LANGUAGE INSTRUCTION

The non-English spcaking ‘student has lang been a

~problem in the ficld of education. As carly as 1948, the

literaturce reccognizes that the peneral methods used to

cover specific problems were not adequate in non-English
anl e chd 1A : , 7 .

speaking children in clementary Scbi;;;. as stated in

¢ llnyJ 8. Tireman

R L

‘(lgdﬂ) The prublem has continued tg ‘exiust, as was stated

o1
o

%4



Streﬁf (1971 1) stated L ‘;

. '¢.“’ Only a decade agc was 1t realzzed that “the
prevalilng approachdid not,seem 'to’ be werking.-
A'mew view suggested that’ fér the non- Engllsh ,
spégﬁing populatlon English is really 'a_second’ .
".language réqulrlng a ‘whole new currlculum ratlonale
and méthodalagy} , : _ - .

-

Twa types,. %i pragrams have been develgped in " an *
BE

9effnrt to allev1ate this

*pfablem Engllsh‘as a Secand

language programs and blllngual educatlon prog@ams The.

k]

:'~Eng115h as a secand language prpgrams*deai Wwith “the 1&nguage'

igrthe sﬁudy canaggged by John Stanley RDgeri,(lQ?B), The

\

- problEm alane The brllngual program 1nc§rporates a total

curriculum’ thraugh the use Df two languages ACCDrdlng to

&

VEffect af a Blllng 1 Blcultural Edugatidn Progiam cn Aca-v:~a¥~

demlc Success and Self- Esteem the follﬁw1ng results were

X

- indicated, s The blllngual progr%mﬂwas more effectlve than
the English as a. SECDﬂd languaga prcgram in develcplng a

“ positive self- concept B Spanlsh speakers as well as Engllsh :
speakers in the b111ngual program devel@ped a hlgher se1f= |
canEEpt ‘than ‘those in the Engllsh as a second’ 1anguage pro-
gfam " The billﬂgya;;program_was more successful'-in develop-
ing academic achiéfémént than the English as a second
language prcgram Slx gchaols were samplcd in this study,

i . : .
As ‘the educatlon of non: anl1%#£%peﬂkﬁng studcnt%

u51ng the klnderg1rten and Elrst grades
continues to be LDﬂ%ldErLd a new cut]g k has cmerged whure'

*-the dual usc af languages 1n Dilingual educat1an has gazﬂcd

£




":»_etetﬁe'end”impdftenee._ Aeeerdlng to Theedere Anderesen

s im .
! r‘*;».(z( .

'f(1968 4), the 1eern1ng ef Engllsh no 1enger everpcwers the'

en;Engl;shﬂspeekeruaemhle prlme«ebjeetave;“

- The Span;sh surneme Amerlean hds be
by decedee to . realize ‘that in- ‘fact he muS% Iw
English to eempete sueeeeefully in a society th yt
. believes he must. The error comes in belidvin thet
- the maintenance and ‘cultivation of. Spanlsh w;llreomefj”jh;
R hawmlnterfere ‘with his" 1eern1ng English?” “"No wonder he =
' + is confused by recent ehengee in the story. Angloe
“have told him for generations’ that’ he should fcrget
“his Spanish and learn English; now he is ‘told by . ¥
‘these same people that 1eern1ng to read and/write in * .
Spanish will make ‘it easier-to’ learn reading’ and -
erplng in English. He is:toldy% too, that not only
- can, he compete .with the English- epeeking child: 1n;
Engllsh he can also excel h;m 1n Spenlsh :

- - - : .

fréThle new v1ew hee been expreeeed in the Unlted States _
irCongrese by. Senetcr Ralph Yefbereugh (Andereeen, 1968 ; 4) end ‘l;;
rmehls eelleegues. It w111 affeet eeuntless Chlldré‘ who hed | |
.ﬁPTEYlDUSIY been doamed to educatlenel undereveloPmeﬁt

Thie 1anguege dualltys;e the prlme ebjeetlve 1n the

: development of eoordinete blllnguellem : Ae 1t 1mp11ee

}f eoordlnete blllngﬁaliem,mekes beth 1enguagee functlonelly

- equlvelent COOﬁdlnatE blllnguallsm effers many advantages  -

to both 1enguege groupe Ip an area where twe languagee ereg

v

;v"used 1nd;y1duals w1th hlghly developed eompeteﬁelee‘can be,;éiw

- very! ueeful nilnterleeutor reles llke ,eeehere; treneleters,

_end buelness fepresentetlves" {Flshman and Lovas, 1970:219).

| The 1earn1ng of a- seeond lenguage prQVLdee enfeﬁﬁertgnityfié'
'3g31n.eulturel 1n51ght5i By learning ebout othervpeople'end""‘e
!eulturee, attltude changes can be affeeted which may;in;

‘the :long run brlpg about eqe;al change. The ehellengevb

<k




‘ @#Q g
‘:;alﬁlearnlng a sacand languaga may matlvata tha laarnars of Ai;
. : . . AN N ‘:;;

both gruups ta further thalr aducatlona

ok “an“éxtremalymimpartant”A"%'j“**féyi
3ﬂﬁiaarning axaériaﬁéa Laarn;ng takaa placa unly whan a naad

v has baan suppllad ' Matlvatlan pravldes tha naad thrbugh

,’a‘

Allf whlch 1aarh1ng takas placa., Psychaloglsts hava alalmad thatm_,l
: : , T

_ littla laarnlng takaa placa 1f thara 15 na motlvatlan.~’L :
CMackey, 1967, R |
o Laarnlng a saaand 1anguaga is even mara dafflcult:«;=‘

Ead

than laarn;ng one's. flrst languaga.A Maakay&(l?ﬁ?:lZZ);haa,'

In’ laarnlng tha natlva languaga tha mot1vat1ons : A
_are most compelling. The language gives the chlld v
" control of his immediate . surroundlnga Tharafcre ‘

.-the need to learn to tommunicate in a second:

language is generally less urgant '

”lf this ia truavlmctlvatlon muat than be hlghly davalapad.a
in a aa:ond languaga program and gaarad to tha age laval of,
tha laarnar. Mackay (1967 lEZ) ccntlnua " "Wlth a vary
young chlld it 1a na:assary to 1naorporate a need. to laarnlg
in tha mathoa " Accordlng to Jaan Plagat‘(V1gatskyg 1952

:_l),vplay is the Work of childran, ?han‘%t,aaema lag;calv
" that children would learn a second language if it were

“incorporated into play aituatiansfwli ;AS? Ax;"

V~;*r It dis presupposad that cultura is maﬁifaatad in

,languaga and that languaga cannat ba taught w1thaut tha

- "~: B;‘ . - ._g?i
‘\, teaching of culture. Inxballnggal aducatlon_two‘dlffarant -

= . . B L .=

- cultures come into contact and are exchanged by the students

-+ through the teachers and the. enyironments. For this reason,



;fbe,served by Prcv*dlng a balance Of llﬁEUISt'G‘and cultural_

"w%tlc mudels. Two lnstructors, one'

;fsecand 1anguage 1nstruct10n 1n a, billngual school :an best

The**teachers serve* as““cul tura,

*far each cf the twu

'"”,languages, WQuld prov1d€ better-modéls.; A:curdlng tc

fEleanor Thonls C1971 457l;w"1tm15 v1tal tD have the bESt““?*%7i:

language models avallable in bcth Ianguages asgchlldren w1ll .

““readlly ﬂﬁltate error in phonglogy, 1ntonat;on,'aﬁd struc-; g

“iture ”7 Peers are. an equally 1mpcrtant scurce Gf 11ngu1st1c

:and :ulturai mcdels An Equal number\of Students 1n each

s

e -

- , Theuretlcally Cand 1de311y) the best results

-4 (for maximum language’ exposure) in blllngual

,'1n5truct1@n may be gxpected im schools having

: " approximately equal numbers of- ‘English and non-

. English speaking pupils .as is the case in Miami, .
Florida. English speaking pupils can learn to .
‘understand the second language while" non -English -
speakers learn to understand .and speak Engllgh ‘

(Ballaster@s, 1969: 876)

By prgv1d1ng two separate Elassroums at’ each’ level, 1théﬂ,

enV1rQnments zan malntaln separate and dlStlnGt cultural

fbazkgruundz thus pr@Vldlng balancéd contexts for the teach--‘

’1ng of a second language '-"It would seem that teachers

T“f‘should keep. the ianguages ETOWlng in Separate contextg 50

"g‘1971,457) :f; R A

that,coordlnate 1anguage systems may résult " (Thonis

L
L

It is thus accepted by the authnrs that the best

- meais, gf conductlng a blllngual program is by prov1d1ng twu

'1anguaga$mudels and twa env1ranments each malntalnlng the

'g use Df a’ sgparate language, and in th;s way to affect the



mlnlmizatlcn Df ccnfu51cn far the student as to wh ,h-n

"7language ;s expe:ted 1n each env1rcnment.f=wallace~Eﬁ

By 1971 ln a paper fcr thé Can—~'1;"

Prngram—sGrades K th"ugh Flve,“ Wallace E; Lambert and

‘i%f;}G**:‘MWTuCkE1F*6197l

promctes the 1dea G

'eparate language streams

Instead a general gu1d1ng pr1nc1ple is- foered
in any sac1al 'system where there is: seigous W1de5pread
‘desire ‘or need for a blllngual or . multiiingual Cltl=‘“:
zenry, then prierity for early Schaallng should be
given to the language or languages least likely to-
be aotherwise néglected. in-—the bilingual case, thlS
w;ll often Callhﬁcr the establishment of .- two eiementary=
'school -streams ::, one .conducted ‘in- language A‘and one
1anguage B, wit "eachers who either are ‘or who funt—*
“tiom as thgugh th y: WETE mono- llngual

ileérn;ng 15 the )
cptimum time for 1n1tla : second 1anguage

SlnCE there seems tc Eﬁv nfllctlng Dplnlcn, it 15 here
assumed that the optlmu;fége to begln 1nstructlon 15§gn thé  :

very earllest grades Theadcre Aﬁﬁersscn, in. "The DptlmUm e

Age for Beglnnlng the Study gf Modern Languages"(lSSS), an o

unpubllshed report far the DEpartment of Frenéh atnYé
Un1ver51ty, attempts ta 51ft thraugh ‘the avallable ev;dencevi

WhICh he contends is p;t;fully small to determine whgﬁ(and ‘L

- b8



7': W;i-:fff: 49515

"sﬁefdees.stefei”'"Yeung ch;ldren eften leern a eecend g ﬂ’
ti languege w1theut ‘the resentment Df hav1ng to start as}e”'e-'
beg1nner."' (L§V1neky, lQ?D 22) i Chester Chrlstiaﬁ

'“‘"*readlly essumes “that chlldren much younger then 51x mey

’;f*entIHI‘Resplk

learnemere—then—ﬁne—lenguage.me}ne"Di

Lenguage Stlmull Before Age 3 A Case StUdy’n a Paper pre— eiv
‘sented to the Conferenee on Chlld Languege, Nevember 22, .

,uage 15j:

: 19?1 the praetleel ablll%y to 1eern a second T
' 'nct the Chléf concern—-the melntenanee of thlS 1enruage ‘is.,

2

It 15 Mr Chrlstlen 5 contentien thet the ablllty ¥n the
: mlhDTlty 1anguege mey‘feflest unlese (1) there is exc1u51ve:
-i use of the m1ner1ty language by a person of the chlld st -
haueeheld (2) there is development of llteracy ef the!
' mlnorlty lenguage,xand CS) there 15 use cf the mlnorlty
: languege in teethng the chlld ecedemlc subjects other than{ﬁ‘”
language Z"The key ccncept 1n these etatements is regarded;
prestlgei'” CChrlstlan 1971314) ' AecGrdingly,VMf.

Chrlstlen feels the"degree of succese or fallure Df bllln*A

guew;educetlbn in the home or -in the eehool is conelﬁered
prepertienate to the degree to Wthh prestlge is assoclated

w1th eaeh lenguege belng learned.

*




' plurallsm.r Tpls wrlter"researched cancept develapment'as
_ i

ane strand necessary ;n developlng and malntalnlng b111n=?}v7-f

fguallsm in the elementary classrccm

flrst loak at blllnguallsm and how 1t has been v1ewed
Flshman (1957) and D'Dcherty (1958) show that researzh Dn;('

blllnguallsm very cften p01pts to the "prDbIEﬂ",cf billngual&

’ “;15m where éVldence 15 presented in. Wthh blllnguallsm retggﬁ;

"ejacademlc achievemEﬂt and 1ntelllgence..,"As 8 result “many-

@'cf the purchted 'dlsadvantages' of bll;nguallsm ‘have. beénzk

ffalsely generallzed tc the pheanEﬁa at lﬁrge,ﬁlgr; ‘as hE" "

"f7gaes on to dlSCUSS - nat analyzed w;thln the ccntext of

;7d1319551a 1 (Flshman 1967 36) D'DQhETty, 1n h;s canfEP—j_

=

" ence paper (1958 285), refers to. the pseuda blilngual

e . where the compllcatlng factar makes .it so-
d;fflcult for policy makers to asséss properly ‘the.
-'value of many of the hundred-odd studies. dvailabile.
under the genetral title of bilingualism or value N
assessment of the- 1ntelllgence of a blllngual or
pseudo blllngual child, = - w e

“”Maﬁy of these studles 1nvc1ve Mex1can Amerlcan students.
;Lambert and Peal present the results Df a study Gf b111ngua¥
ten- year Dlds,!whgge 1f the blllnguallsm is balanzed these

'_students were SUPETIQT EQ mDnéllnguals Gn verbal .and ﬁgn=»

_?verbal tests of 1ntelllgence, had "greater mental flexl— o,

Af_billty, superlarlty in cgntent formatlan, and a more dlvers—

*

',7 1f1ed set of mental abllltles ". (Lambert and Peal,’IQSZ:

60



26 21) A dlract TElat1GDShlp cannat ba mada batﬁaan tha

*tha aouthwaatarnMUnitadetate _ A“maJGT“ra*
15 that many 'so- callad Maxlcan Amarlcan "blllnguala" ara nct )

balancad blllnguals at all but hava davaloped a campoundang

’ﬁi ar canfu51on batwaan 1anguagas A Rasanthal and Jacobacn

Aéazz;cultura .

;fY

(1968) shaw that SDClD aaanamlc lavel and taachar axpacta='
tlons ara twa Dthar maJar diffarences batwaanﬁgpa Mantraal
group and a typlcal Me11:an Amarlcan group of studants [

-

7'%155hcrtcom1nga may arlginata nat 1n h;a dlffarent athnaa,-

succaas af the Montraal atudants and Maxlcan Amarican i'J]!'°

_ raspanae tc that background " (Rasanthal and Ja:abson

1968 1) Many wrltars ultimataly arr;va at anather ﬁonclu-if

sion’ abaut tha davelapmant of balancad blllagﬁaliam Thla
canc1u51on is that aacurlty 1n the natlva vernacular must
pracada ;hy development Df a; aacand languaga 1n Grdar to

| malntaln both at a caardlnata laval ‘ In a papar daallng
% w1th faralgn languaga teachlng, Harry Slnger (1956 456)

states: = . =-5‘ ';_= S :f ,]ﬁs

- More specific as . a pradlatar of auccaaa is’

language praflalen:y in _the vernacular.. Students .. . . .

"~ tend to learnh faralgn language in propartlon to
the degree of mastary of their own langugge.

Chrlatlan (1971), Thanls ClQ?l), Kfear (1971), and Mackay
(1971) a11 pa;nt ta tha aavalapmant of lltaraay 1n the:

mather tongué as-a necasaary factar 1n malntalnlng trua

+

fr‘ballnguallama R " _ ' ﬂ.a -

" In secking to develop balanced biliagualiam in the
i

,ﬁj;vaﬁt



ffNaator;Schaelfpragram L any gf tha abova pramlsas have baanri~7;

'a,,:math SEIEDCE and saclal studlas.l In a papar prasantad

-*at tha Confaranca Qﬂ Ch;ld Language Ane Chlcaga 1n 1971

fChaster Chrlstlan 5tataa that

C pragtical abillty ta usa a mlnorlty 1anguaga
~may ba lost rapldly after the age of six unless the.. - :
minority language :is used in taachlng academic subjacts
‘other. than: language; the higher the prestige of .the

‘teacher ‘and the. more academic the- subjact the greater-.

”ufgChr;stlan alsa polnta Qut that ehccess cf b111ngua1 educa—'

:t;the pasalblllty of continuing deyelopm 't,.of mlnarlty
'aIaﬁguage vLLDIlStlaﬁ, 1971 1) - i 3

e

‘tion is dlrectly ralatad to tha dagrae of prastlge asggcl_ :,-K,
fatad w;th each languaga In tha Unltéd Statas the mast
PTEStlglGUS SUbJECtS ara ""those- assac;ated w1th ccgnltlva C

davalepmant AN (Chrlatlan, 1971 2) —At’thls sama,aanfarancég

Elaanor TthlS propcsad ‘-ﬁ

If the thaary that thlnk1ng ralles tctaily upon -

- the. quantity and quality of verbal symbols then it
- 1is reasonable to assume that the more precise the
language used,.the clearer the thlnklng raaults.

(Than;s, 1971 465) IREERI :

-"Carrylng thlS assumptlon further anca proflclancy in tha
| mgther tongue 15 eatabllahad than :onceptual davelcpment ;o
f Should alao praaaed 1n tha Secand languaga in ordar to

;?davelap Separate th;nking syatams,,or caardlnate blllngual-'

‘;sm, as TthlS C1971 466) states "kaap1ng languages grow-

J,Zlng 1n saparate cantexts so that cgardlnate systems may

raaultji’ Thase systams appear 1ass subjazt to 1ntar£arenca

.62



Seraflna Krear (197 :257) presents a.

| and confus1 fe

""pTEV1ew rev1 f" mcdel in wh;ch conceptual areas can. be

:;d 1angfag,§w1thoufiilxlng

f;fcdel has been adapted in the Nest@r

T
A

'”5fa¢tgr in’ malnt,lnlng cul ural dlverslty chever, this,7l'pigf

development 0?

*?fg;another or-a pco' e;ther one. A oy ccn—*~é% .

;T; igeptugl devel@pm,nt and " thought p”@cesses seem dlrectly

- 1nvolved 1n the d:velcpment Df thls-"balanced blllnguallsm “;

»;V:If these assumptlonshare valld thlSA?Tlter sees very 11t'1,

~in the I;terature tc 1ndlcate any syste;ﬂtic concept develcp—

'?ment currlculum fDT the malntenance cf £u : blllnguallsm lnlf

 any Df the pragrams 1n the Unlted States

CULTQRAL AWARENESS B

. - L ’
1

'"Culture is that Wthh is common tc,a graz

”peaple and is manlfested in th31r language dlet _cogtume,*"'

soclal relatlonshlps ’values and - bellefsﬁ" (Aragon

: 1){ lfzoneijs to aEEept thlS deflnlticn of culture

’”beéomes clear why the Mex1can Amerlcan chlld has Etperiaﬁ,ed
problems in schcol The reason fcr this cauld be, as Ralph
,F RDblnEtt C1971 467) p01nts aut that— |

' Educatgrs have generally erred on the 51de of

83




undereatlmatlng the value of the home 1anguage and SRR

the culture it reflects. What happens to the theueanda-*“

: ehlldren apeaklng l;ttle or -no English who ‘enter . -
scho I a varied as the aett1nge

These settlngs may 1nelude aueh Sltuatlons aa acheele where-ﬁw'"

the% weuld be\the mlne:;ty, ,h;lmajerlty, urban rural ﬁi;ai

h where the pereentage weuld be equal‘ The env1ronment 1naam;éga;

kY

dlfferently Some ef theae etudents weuld be able to eepe

. 'f;hwlth any ene ef theae 51tuatlena w;thout any effeets from"_

"fiti Othera weuld not be able te eepe and would fall behlnd

e peer attendance poer aelf 1mage, and eventually drepplng

'*, eut of eeheel Some df theae atudente aurv1ve aeademleally,

*

but very eften at the expense ef re{iizlng the1r heme edus o

eatlon, thereby ;eolatlng themeelvea emotlonally and

‘E

”°L eulturally from thelr famlllea

o In the blllngual‘e Crises of seheel adguetment
*. he has often been forced- by the: ethneeentrlelty of
- the school to face an even more’ profound crisis of -
- " identity. In many cases he haaabeen urged to choose
- between the world of his ‘heritage, as reflected by his:
- language and customs , ‘and the world" of. the ‘dominant R
: culture;-aa refleeted by the expeetatlona of the T
"kuscheel (Rob;nett 1971 :468) . p : e e e

Thle atraddllng ef two euIturea is a preeeaa whleh leaves a
def;nlte 1mpr1nt on the 1nd1v1dual Wlth rega:d te hle eelf—A'-.

_fldentlty! Aa pointed out by Sephle L Eiam (1960 258)
: & %
For the c¢hild whe is in the preceaa of learnlng
the social roles, the sociocultural eeleetlona create
stress. He is eaught between the culture of. his ,
parents and the culture-of the school. .Thus, he. 4
‘is- forever being forced to choose between eenflletlng ‘
seta of valuee, helng rewarded or punished alternately, '




._v;systems.;_..

(¢] :s;multaneously by the CDDfllCtlng cult‘ral

_g_and blculturlgm .
. of.thHe new—culture. that beset the individual: are..for - $
" “the mostppart 1ncomprehen51ble to him and 'HF'=T
imay not even be conscious.of -them.. The individual

J}_as alcohal;sm, ‘dope “addiction and, the 1like. Thls“* o
'perhaps is the’ lowest-level in the process of acculturﬂ'
‘ation to Wthh an individual may fall. UnfortunatelyJ

. 1 , np ,
In thé,flrst Stage 311 the fdrces

perhaps he

‘likely to . succumb to many. negatlve .ascapes. such

Now

LL.IM;‘&:E “patterns te

lf the 1nd1v1dual is able to cvercomegthls pltfall

dto be w1despread among blllng'al N
mlncrltles attendlng school S o

'“..ﬂi he then acqu1res a’ degree Df 1ndependeice
by ‘having acquired grgater functlonallty 1n the ne

‘culture. ‘At the same time a sSubconscious, emotl,nal»«’“
“change has been. occurring - ‘and . the rewards that had |
- -been- undesirable. or - 1nccmprehen51ble now become
’-fdes;rable and meanlngful to. him, - (Ul;barri 1969
'30) e A o

comes the second stage Wthh is o cm‘:' vagif

. characterlzed by Dvercgmpensatlcn ultra

'prcf1c1eﬁcy,Wand conspicuous dexterity ‘in. the new..

. ..socioculture.: During.this time he feels remorsef-"'

in being a'member of an ethnic minority, and wishes ‘he, .

fdwgc pass for ‘an Anglc -American. = The.individual iin. .~ ..

stage becomes ashamed ‘of his native cultural. “*~“f .

>her1tage and in compensation. degrades the socio-. . -~
.cultural - practlces of his people. " He refuses to. .

use his native language éven though his level. of _‘5f:§fff

- proficiency in his second 1anguage Engllsh may

- be poor.

':b'_u.

The third stage can be :hara:terlged by dellberate

. régression of the individual to his native culture.
' . He likes to thlnk of*himself as being both. blllngual

-and bicultural. "However, the tegressions that take.

o place pertain Dnly to the perlpheral levels, not
-penetratlng into the center-core value area @f the

- culture. CUllbarrl, 1969: 30)



"lfngteﬁpée en thé firet stege then they feel thet th&lR

:Tfﬁ,the etage ef bleuiturlsm .
duel truly ‘understands .the majo 'esp

11t ="enﬂmh's«develepedwaethIEEQMe
funcilenellty 1n,pgth ,9 :

:s,lldren should leern*the domlnant languege end ell the;r

Problems w111 be eelved If the perents flnd themselves ln,V:'n

] o e

the eecend stage of eeculturatlen, then they dOAﬁDt 1et

thelr chlldten 1eern thelr netive ienguage Thé% mey,,-.viiﬂ?“'

hewever ellow them te 1earn enether languege sueh as Freneh

V‘a:;er Lat;n If the parents f;nd themselves 1n—the thlrd

fhtstage they w;ll eneeurage thelr ChlldrEﬂ to etu&y.theié

netlve 1anguage whlch hes new beceme thelr eecend Languege;;

h-"

Perente' ettltudes ebeut the chlldren s educatlon ere

: usually dependent 0n thelr level or etage of—aceulturatlenizehf~'

Another preblem faced by Mex1een Amerlcen stu&%nts

'2'as pelnted eut by Cella S Heller (1966 45), is-that:

f ;f._; our publle seheel phllosophy is besed 0% . 7
.the assumption that educatidn is not the SDlE‘IESpOHSle'

- bility. of’perents but that at a certain point society,

. or rather "its dgencies, must. step 1n and take ever the
task of edueatlng 1t5 membere o ; : :

“‘There)ere b351eelly two eeheele of theught as to whet the

role of educat:en in U S. eoc1ety sheuld be One is that

'? Wthh Ftetes that the educatlenel 1net1tut1bne sheuld concem

a1 =

%

i



rjfw1th the learnlng prccess Dr data, 1t becomes very dlfflcuit

"4!,

:f‘to understand If cne 15 of the opln;an that education o

u f5hould embrace mcre than the:ccgnltive dcmaln theg 1t

:;:%;%becamés‘necessary to adapt the 1earﬂ1ng process to the needS-”

jlﬁi:and experlences Gf the students " As’ the studeﬁts gaiﬂ a’
H?fbetter understandlng Df the schaol env1r0ﬁment\ they are i:
 expc5Ed tD the experlences of the demlnant culture :
‘ Thg develnpmént Df cultural awareness 1n blilngual—'gii

;b;cultural educatlcn prggrams should be an 1mpartant part of " .
Q}the :urrlculum The 1earn1ng pfgzess Wlll be greatly . H
x -enhan:ed 1f thlS part Gf the currlculum 155planned caréfully
:-and w;th é;erneeds of the students 1n mlnd_’-"Blllngual-
t‘ b1cu1tura1 edugatlen shauld Qpen the doors for the blllngual

‘ 'i?chlld brgaden hlS horlzsns and enhdnce a}more 1ntegrateﬂ

ia_ develog&gnt af hlS persanallty i CUllbarr; 1969 46) R \

= ot N . . ' = . c . . . . .
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C. Parent Education : e

The second focus of this study will be to present

.the process of development of the four major curriculum

strands. These strands; with the organizational component
produce the total model.

Although each of these components contains elements
that can be implenented separately, the effectivene%% of the
model is determined by its implementation as a whole.

To éomplete this compreheﬁsive effort four people
collaborated on a i@intxtbesisg Each investigator was
respmﬁsiblé for a part D%rthe total organizational model
as well\as‘for an individual curriculum strand.

The Nestor Bilingual-Bicultural Program is an
aiternative 5¢h001 within a school. Three hundred of
Nestor's 560 children are involved in the program. In 1974-
1975, two classrooms at each grade Ieyel were involved in
the ‘bilingual program (kindergarten thiough grade six). In
the program 50 percent of the children are Spanish dominant
and 50 percent gf e children are English dominant. In the
remainder of the school population, 30 percent of the
children are Mexican-American and 70 pcecrcent are non-
Mcxicnﬁ=ﬂmvricun:

A recason fdr selecting Nestor for the pilot program

&

was o necds aSsessment of reading scores of Mexican-

=

Amorican students which dindicated a significant lack of

competency in English language skills,
. During the last Five 'years of Project Fronticy,

6Y)



kiﬂdergarten through grade six Bilingual-Bicultural
_Educatién Model has emerged at Nestor. As a result of fhe
;uccess éf the program, the district has bussed Dtherr
Mexican-American students to Nestor,'énd consequently the
program ‘how serves childreﬁ from nine other schools in the
district. Participatiaﬁ in the bilinéual education program -
is on a voluntary basis.- The ratio of English to Spanish

o :

speaking students in the bilingual progranm, however, has

[V

been maintained at a 50/50 ratio. .

. . . - .

I. INSTRUCTIONAL PROGRAM

Program Environment

‘Because of qﬁotés such as that of Enohlton {(1970),

tating that the use of the Spanish language alone had not

been cenough to significantly change the statistics related
to the Mexican Amcrican student, it was {elt that the
environment in which the bilingual program would function

was vital to its success and that the staff was the most
. . )

1, - : , oy , ,
Important part of this environment. The Nestor model was

developed to consist of two team teachers at cach grade

level. One of the teachers was a bilingual person with !

Spanish fluency representing the Mexican-American culture,

and the other teacher was a munulinyuul:hugliﬁhiapgnking
person representative of the majority culture.  These two
individuals were to be responsible for teaching only the
curriculum of their reapective lanpuape, This hrranpement
was hased on the premise outlined previously that no

o 7 l)

ERIC

Aruitoxt provided by Eic:
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Aruitoxt provided by Eic:

©o6l

inte?change of Ianguages would take place by one téacherg -
Thrcugh!previoqs experience with English as a second

1ang§age classes and duting the first year of the:program,

it was p@téd that many children were already of mixed

dominance and that some of the things ‘teachers were doing
"' R ' .

were not helping to develop either language without a

dependence on the other. 'For instance, a translation of

the topic being studied or the mixing of the two languages

E% the teacher only tended to reinforce the student's habit

of mixing the languages. It was also found that because
most of the bilingual teachers were English dominant (having
been raised and educated in English) that English tended to

dominate in a non-structured Situat{;hf

As far as the secoend language areca was concerned,

id

it was found that if the,native language was used students
tended to use it as a crutch and the second language was
nm} being learned as dquickly, especially in the case of
Spanish as a sccond language. It was therefore felt that
not only should languages be defined by structured time
periods, Qut by a’clear and separate cenvironment as well.
Having bilingual tcachers was of primary importance.
Although many programs uscd paraprofessionals for Spanish
instruction, the teacher still represents the authority
[igure in the eyes of students, rvepardless of how open or
non-traditional he or she may be. Consequently, the membor

of the professional stalf serves as a liaison person to

cosure that the Tevel of both languapes and cultures is

3
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et 7
equally-aintained.
€ ]

i

Paraprofessionals

‘The paraprofessionals in the program were bilingual

teacher assistants. The assistant in the English component

was a person whose mo$t=pfbficient language. was English.

The use of such personnel was critical since these indi-
viduals would assist in small group instruction in the

_ 3 . A . E Ed .
language of that.component, not only in content areas for

native speakers but also in “the second language area as

well. They must therefore have been excellent language

.

models.

3 Pt

The paraprofessionals were to assist directly in .
instruction and not in merely doing chores for the teachers.

This kind of competency reduced thc;pupilzteacher ratio and

thé staff. Other basic requirements for all staff members
included the willingness ang ability to work with other
staffrmc@bcrgs i.e., team-teachers and assistants, gencral
stalf,.and the coordinator. OFf particular importance was
the staff's commitment to giving additional preparation tgne
for the development of Spanish materials and related support
activities such as inservice education, mectings and plan-

ning sessions, and in community participation activitics.

Coordinator

Because of the extensive coorddnation and team work

required to make a comprehensive and coordinated program

T2
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function, a coordinator free from classroom duties and with
‘the mobility and responsibility to insure that the entire
staff was moving in the same direction was considered
esséhtiali
The onsite coordinator of the program had the most

focal role in the maintenance and development of ther ?B

??% b%iiﬁgual ﬁ}ogrami It was the coordinator's responsibility

o
-
o

to proqﬁde communication among teachers. This was t; 
guce continuity and sequential development betweeﬁ grade
levels. By working, informing, and monitoring the efforts
’taward a -congruent philosophy of bilingual education, the
coordinator prevented the isolationism that often o<curs
‘when teachers QOfklalQﬂE in their SEparaie clagsféomsi It
was also the responsibility of the :oordinaﬁor to provide
organized inservice and up-tq-date information on the latest
developments in bilingual édggatian. The coordinator had

many opportunitics to organize the community cfforts

W
o

as
to beneafit tﬁé children in the classroom. At first her
primary dﬁgy was establishing the program and making sure
that it remained stable. Gradually the emphasis changed to
include the role of becoming a Jiaison between the community,
the ;ChDDl, and the udministrutimng .

As the program grew and a need was scen for more
parental involvement, the role of the coordinator included
the development of o parent volunteer program, With this
new aspect came the need for providing parents with

inservicing and parent cducation in the ficlds of child

o | 74
ERIC

Aruitoxt provided by Eic:
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EEVEl@pm§nt and literacy and these classes were also

éstablished by the coordinator.

Physical Setting

The division of labor whi;h would allow each teacher
to devote himself to one 1anguaég as well as the rétianalés
for separation Df-langgagés and the building of status for
Spanish, led to th%fﬁévéiépmént of the-prégram's physical

'settingg- ' fj?; s

Each ggééé level consisted of t§§ édjacent class-
rooms, @neﬁyiﬁﬁ a bglingual teacher and the other with the
English spegking teacher. The students changed rooms,

depending on the language of instruction..

ENGEISH SPEAKING TEACHER BILINGUAL TEACHER

Mixed Group Mixed Group-

Onc-half Spanish speaking Onec-half Spanish speaking

Onc-half English spcaking Onc-half English speaking

Native Language ' Native Lapguage

English specaking Spanish specaking

Sccond Language ) Sccond Languagpe

Spanish spcaking English speaking

8.

These are the thrde typical situations a student

=

V' experienced daily in the h(iinnuul program. The amount of
time spent in each situation depended on the prade tevel

and the, readiness of the individual student. Much of the

?
“ )




11teratu:e (Thonis, 1971; Siﬁger, 1956; Gudschinsky,19§1)
demcnstrates_a.stfong fod%dation in one's own nativ§ 1aﬁgu%§
Vis'é pfefequisite»¥§ developing a Strdngrsecond 1a;2uage.
Both Spanishésﬁeaking and English-speaking students in the
Nestor- School areagneeded.na;ive ianguage dévelopmeﬁt; In
order to develop this strong first 1anggage, the subsequent
percentages were arrived at. These times are relative and
the level at which a student was working depended on his own

individual readines 5:!
## Percentage of Time Percentage of Time
in Native Language® 'in Second Language

Kindergarten 8o - © " 20
(first 2 or 3 . . -
months may be a : e
90 to 10 percent .
ratlo)

¢ First Grade 75 25
Secopd Grade 70 : ' 30
[ 3 . e

Third Grade 60 S 40

Fourth Grade 55 ' 45

Fifth Grade ) 50 50

Sixth Grade 50 o 50

The use of the native language and scecond language
in the bilingual instructional program will be shown here as
to the peyconingv of time spent and. the pradual development
by grade IGVFI.

The following chart and the actual class sehedules

will pive the content and time allotments for cach sttuatian,

3
-l



Kindérgargenf Grade 1 [Lrade 2 Grade 3

§

Grade 4

‘trade 5

Reading
Language Arts
Math
Science _
Social
Studies

Reading
language Arts
Math .

Science
1Social
Studies

Readiness
Math .
Science
Social |
~Studies

Reading
Language Arts
Math
Science

" Social
Studies

[

N.L.

ﬁ = — S = = === == ———— ———

Reading
Language Arts

. Social

Studies

Reading

Language Arty

Eistening
Speaking
Reading

|Listening
Speaking

(Listening

| Listening
'S;L.ZSpéaking

Speaking
Reading

4§
Writing

IWritfng

Listening

| Speaking

Reading

Listening
Speaking
Reading | \

[ Writing

T
P.E, P.E.-Art
Art

Music
Music ' Science
Opening | Math
Sharing
Sclence ,
Math

e b .

g,
At
€D Music
Opening
Sharing
(Mixdd)

|P.E.
Art
‘Music

| Opening
| Sharing
Science

PE.
Art
Music

‘Science
Math

.
"I Art

Music

fScience

Math

Socia] Studies|

L, s Native Language
51 Second Language

e,

Concegpt Development

br.

Physical Education

Figure 1

\

Instructional Program Language Balance Chart

-y
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As can be seen at the beginning levels only the non-academic

and non- threagﬁnlng areas are conducted in the m1§M§ group.

However, the concept development aréas begin to be
; devel@ped gradually until there is a 50/50 balance by

5
¢ o
grade five.

L

. .\%

A preview;review model is used to teach concepts in
KakSéCQnd language mixeé group situation. This is a develop-
méﬁial process. Lessons are not translated, but reinforced
thrgﬁgh,a variéty of activiéiesz %o% an indefth discussion
of thEmeEViEW‘rEViEW model and concept development in this
Vbilinguai”Pngfam, see ""The Concept Development Strand."
Thé\actusl class schedules begin on’ the following

" page. N

[
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* L KINDERGARTEN
11£45 - 12:00 Opening ExerC1ses ‘attendance pledge, o
égf o collect milk maney, SONES .t et vanans Mixed*
. . = : 4 .
0 12:00 - 12:15° Shafigg..ii?g....,,.iii..i.é,gg,,.,.. Mixed*
12:15 - 12:35 Second -Language Instruction .
~ English as a Second Language. _
Spanlsh as a, Second Language..fg...... S.L.

12:35 - 12:55§ A:th;ty' R.E. 4nd Mu51c,,

12:55 - 1:15 Language Arts...... ..., Ay
1:15 - 1:45 ACtivity: Art...........

1:45 - 1:55 Milks L. et g

1:55 - 2:15 RECESS . ot ettt e aseeeee s

2:15 - 2:35 Math...........oo i i NoLL
2:35 - 2:45 EValuation. .. s ........vevuunni....... Mixed
é2:45 2D1§m15531.................\.......;..vMixed

Mixed:.- 30 children grauped together--15 whose native
language is English and 15 whose natjve language is
Spanish. .

Instruction in native language' grouped by natlve language.’

In nst truction in second language, grouped by second language.
N.L.: native 1anguagc

A *.
S.L.: sccond language. - T

*Alternate language by day.

> - 79
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‘ A - FIRST GRADE
" 8:30- - -8:45 Pledge and Roll......... ..o v me. Mixed®
e e .
9:00 - 9:30 ‘Second Language Instructlan
' E.S.L. Engllsh as a
e o Second Language
“S S.L.: Spanish as a .
Second Language.......... S.L.
9330 - 9:45 RECESS...........veeniiiiiiiii,.a..... Mixed
9:45 - 11:30 Reading, therature Writing,
Learning Centers.ii,(:,._.!..ii%iig. N.L.
,'e\ ‘7 i ) u
11:35 - 12:20 Lunch...euuiiiiinnnninnennnnnnnvs, Mixed,
12:20 - 12:30 Literature, Drama, Poetry............. Mixed*
12:30 = 1:00 Math............civvvuiiunennnennnnn.. NoL.
1:00 - 1:40 Science-Social Studies............. Mixed* #*#
' : R e . (Limited) -
1:40 - 2:00 Physical Education.......7............ Mixed*
, 2:00 - 2:%0 RRR (SWCEL) ., . .vvvenlueiii i Mixed*
2:20 - 2:25 Evaluation............................ Mixed
2:25 - 2:30 Ready for Dismissal................... Mixed
2:30 Dismissal........... e Mixed
Mixed: 30 ﬂhildrcn grouped togctheré=15 whase hative
language is English and 15 whose native language is
Spanish.
Instruction in native language, grouncd by native langﬁagc.
Instruction in second language, grouped by second language.
RRR: Reinforced Readiness écquiﬁifeg.
SWCEL: Southwdst Cooperative: Educational Laboratory.
:;l*’ — - —
*Alternate language by day.
*APpeview-review model .
.e'i .
0 80 | .
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L ‘ - " SECOND GRADE' .
, 2=y !
" 8:30 - "8:40 _Dﬁening Exexrcises, Social - : o
o ‘ @evélépmehtig._..g.J._.i...gi.;i.gi! Mixed*

- 8:40 = 9130 Math......... ...l NLLLAR
Lo . | (Limited)

9:45 Re’éess;:;--g;-;g-;ggﬁiiggiigagg;iii-sa MiXEd

o

L

L]
1

9:45 - 10:45 Second Laﬁguageigaréz’and Reading..,.. S.L,

10:45 - 11:30 Social Science, Science......... . ... . N.L.**
o - (Limited)

2:25 - 2:30 Ready for Dismissal...........,....... Mixed
2:30 Dismiséal_i_,i,,;.g__...,ii_..gg_,g.,.'Mixed
Mixed: 30 children grouped together--15 whose native
language is English and 15 whose native langudge is
Spanish. o, l
Instruction-in native language, grouped by native language.
§ -
Instruction in second language, grouped by second language.

N.L.: native language.

S.L.: second language.

T g g g ISP SR —_—
I

- "®Alternate langunge by day.
o, — i &

' s - =
T " ]
- ARPreview-review model.,

s ' . F 8 & . ]

S G o
TC FATRE ‘o T o
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N

3;30‘
8:

9:30

55.

: : 71
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{" ' THIRD.GRADE

. ) v = g F .
délniﬂg”Exercise.....i...;...l...‘..; Mixed*_
. ,s.i“.-:i‘i ' .

- 9:30 Xerox Science or Activity....,....... Mixed*#

- 9:45 Rézé%éiii.@-.;i;????x.iig,;@@!.i}..l. Miied

k&

s
=]
L
LN

- 11:20 Reading and ‘Social Studies........... N.L.

= 2:1S Mathill oL ... Mixed*

s 2:45"Pﬁy%i§5% Education, Music..,...,..... Mixed#

native language.

A _ o

second language.
* 3 - -

; et v : '

R
ot

a

*Language alternated 'by day or wecek.
**Pyeview-roview (first and fourth weeks for math),

‘ B2



