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Chapter 1

WORKSHOP DESCRIPTION+
AND ORIGINS

The following is a description of the workshop, on the basis of
which the participants enrolled: ' ’

"Skills identified as most needed for successful work in urban
school districts will form the basis of this section. Included will be
consideration of skills and program planning for psychoeducational ther-
apy, dynamics of human relations, affective training, classroom consul-
tation, resource services to administration, inservice education, com~
mittee participation, uses of paraprofessionals, testing and diagnosis,
nultidisciplinary team membership, and child advocacy in relationship to
one another within a total program of psychological services. Guidelines
and criteria will be developed. Direct experiencing in certain skill
areas will be provided.

"It is anticipated that opportunity will be available for partici-
pants to take part in a joint meeting at the conclusion of the workshop
involving the Division 16 Corresponding Commnittee on Administrative Prob-
lems of Psychological Services in Large Urban School Districts, augmented
by invited university trainers and state department certifiers to con-
sider how the skills dealt with in the workshop might be developed during
pre-service and/or inservice training.

"Specifically, the workshop intends that participants recognize
skills needed for effective, comprehensive psychological services in urban
school districts, set personal plans in terms of these skills, become
interpersonally and experientially involved in some of the skills areas,
and finally have an opportunity to rap with and among trainers, certi-
-fiers, and administrators regarding the how, when and why-not of the
development of these skills."

This workshop emerged out of Division 16's corresponding Committee
on Administrative Problems of Psychological Services in Large Urban
School Districts. At the American Psychological Association convention
in New Orleans in 197h, the Committee had its first face-to-face meeting
and at that time it raised the issue of its discontent with the skills
that newly trained psychologists were bringing to the Job of school psy-
chology practice. It was decided then that the Committee would identify
those skills that it felt were needed by practitioners on the staffs of
the various committee mewbers. A number of ways to go about- identifying
these skills were decided upon, one of those ways being the conducting of
this workshop.

# This description of the workshop appeared in the brochure announcing
the 20th Professional Institute of the Division of School Psychologists
of the American Psychological Association, 1975.
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The workshop, therefore, had been thought of as a workshop primarily
for administrators of achool psychology services. It was thought that
these administrators would work face~to-face over & period of several
days to identify those skills they felt were needed. However, a review
of the list of enrollees indicated that the great majority were practi~
tioner psychologists. Therefore, the leaders had the dilemma of planning

.to conduct a workshop that they had originally conceived as one for.admin-
istrators. The first thing that was done, therefore, was to gain some
clerification relative to where the focus of the workshop would be, in
view of the fact that most of the enrollees were practitioners. The work-
shop activities were described as focusing on identifying skills that
administrators would need to look for and to develop in their staffs
rather than the development in the workshop of particular skills, per se.
The workshop would further address itself to identifying possible gsolu~
tions to the problems that would be expected to emerge. This was done
at the first meeting and it was the consensus of the group that the work-~
shop would not require any re-focusing.



Chapter 2

DISCUSSION OF EXPECTED ON-THE-~JOB CAPABILITIES OF SCHOOL
PSYCHOLOGISTS IN RELATION TO PRE-SERVICE TRAINING

A1l workshop participants proved to be members of large city school
systems or of school systems of moderate size with urban characteristics.
There were no participants whose work setting was exclusively rural.

A census of problems felt by the participants in the first session
revealed an intense concern abtout the role of the school psychologist zs
a diagnostician and the concern for the image of school pPsychology as
stigmatized when the role of diagnostician is emphasized.

At the end of the introductory session the participants were given a
questionnalre to complete which would indicate those duties for which they,
as psychologists, felt completely unprepared by their university training
and those duties for which they felt only partially prepared. These they
were asked to bring to the first regular session of the workshop on the
following morning, which was devoted to diagnosis.

Diagnosis

Discussion of the responses to the previous evening's questionnaire
brought out the following concerns regarding the participants' own training.

Workshop members expressed concern for lack of depth in training pro-
vided by university training programs in the uge of projective
techniques. They indicated that survey courses geemed to have
been the mode and had been really inadequate to equip them ini-
tially for diagnosis in the area of personality functioning.

A number of participants felt that initially they had been poorly
trained for programming of children who have exceptional educa-
tion needs; for example, programming for children with specific
learning disabilities.

Members felt that the shift in diagnosis from unilateral to multi-
disciplinary assessment strained their skills in the use of data
and interpretation of such data coming in to the team from other
disciplines. It put upon the psychologist the need for greater
indepth examination of areas that relate to specific handicaps,
for example, the neuro-psychoeducational functions as compared
with the strictly educational skills diagnosis now frequently
done by an educational diagnostician on the team. :

Participants expressed the need to develop expertise in the areas of
diagriosis that in the past were not thoroughly utilized, which
is causing them to look at new areas where they need to conduct
diagnosis, for example, that of adaptive behavior.
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Participants felt a need for more experience in initial practice to
assist school psychologists in developing the skills of both
administration and interpretation.

Participants felt that diagnosis and the consultation associated with
diagnosis constitute & major portion of the role. At the same
time, they felt that this role is downgraded and de-emphasized
by university training programs. They strongly asserted the
importance of and their identification with the diagnostic~con-
gultation role as worthy of the school psychologist and the
image that should be appropriately projected.

Participants felt that their initial training had been very weak in
the skills of intervention which can be appropriately applied
to the school setting with a 'child who is in need of therapy.

Participants indicated that for the most part they had to develop,
through on the job practice, skills in consultation techniques
for effective work with parents as well as with school personnel.

Participants expressed their need for continuing training beyond
their university courses in order to gain both the depth and
the breadth that they needed as they matured in their profes-
sion.

Workshop members felt that in a setting where a variety of minority
groups are-living and working together they, as psychologists,
need more specific skills in the use and interpretation of
tests that relate to the cultural elements present. This
inplies sophistication in differential diagnosis with respect
o which cultural elements in intellectual, emotional, and per-
sonality are functioning.

The same unstructured questionnaire that the workshop participants
had responded to had also been distributed at a previous date to the staff
psychologists in the department of the two leaders. When the findings
were tabulated and compared there were no important differences between
the trends in the data of the staff people versus those of the workshop
participants. The staff psychologists did not indicate that training in

"~ the diagnostic work was their primary shortcoming in their professional
pre-service training. However, those felt lacks in initisl training that
they did indicate showed a picture similar to that of the workshop par-
ticipants. First of all, staff psychologists indicated a felt lack of
initial adequacy in differential diagnosis among children with suspected
exceptional education needs, and secondly, they felt great lack in their
initial training relative to corducting personality evaluations involving
the use of projective measures.

A portion of the session wcs given to discussion of diagnostic tech-

niques other than those related to standardized instruments. Examples of
these techniques included behavioral observation schedules, clinical
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interview techniques, and crestive approaches to identifying talent or
potential for superior ability that do not appear on standardized tests,
particularly for minority groups.

Consultation

First of all, workshop participants saw consultation as a very
important part of thelr role, whether or not it is associated with the
formal diagnostic process, culminzting in an interpretation and counsel-
ing of school staff and parents about the findings, or related to other
Tunctions not connected with formal diagnosis. A major iack expressed
by both workshop participants and the staff of the school psychology
department associated with workshop leaders was the awareness of a serious
lack in training for skills in dealing with parerts and school personnel.
Most workshop participants expressed strong feelings of need to perceive
consultation as an integral part of the diagnostic process and also as a
first step in the process of intervention with children and with others
associated with children'’s learning and behavioral problems. Consulta-
tion was not seen by the participants as the primary means of interven-
tion but as one step in the process of child study.

4 second aspect of consultation that was discussed dealt with the
use of the school psychologist's expertise in discussing and solving gen-
eral problems of concern to the school. A number sf these general situa-
tions were developed; for example:

1. The discussion revolved around the nature of consultation with
school staff when students enter school from some kind of special
program in the community outside of the school setting. What avre
the skills the psychologist needs in order to work with the staff
to énable the staff to pick these students up and build upon the
skills and the strengths they have developed in the non-school
setting?

2. A discussion was held around the consultation skills the school
psychologist needs in working with a community of parents who are
angry over what it views as the "shortcomings" of the school with
regard to educating their children and who are demanding major
changes within the schools. First of all, how does the psycholo~
_gist get himself/herself included in the consultation process?
Second, what skills does ihe psychologist need in order to be
effective in this situation?

3. Discussion revolved around the consultation process with school
staffs in the identificetion of minority children with potential
for superior achievement. What is it, for example, that the
school psychologist needs to do and say with staff persons to
get them to perceive these students as having the required level
of ability, actual or potential? How does the school psycholo~
gist work in giving these instructors support in a day-to-dey
situation? What does the school psychologist do jointly with

9
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curriculum specialists in support of the day-to-day efforts of
these instructors in the clessroom with the identified superior
ability minority type childy

Li. Discussion related to the consultation role played by a psycholo-
gist when invited as a member of a study team or task force that
is addressing critical problems within the school system. For
example, studies of system problems, truancy, bilingual or bicul-
tural problems, problems of school organization at different lev-
els, problems of violence in schools, and the like.

5. One aspect of consultation that was dealt with was that of con-
gultation as the delivery of psychological services in areas of
disaster or at times of disaster. Several illustrations were
given under this general heading. One was that of a tornado
having leveled a community; the school was destroyed, families
apparently became split and disorganized. The psychological
impact of this loss was horrendous. Some of the parents felt
great shame that they had not been able to re-achieve what they
lost in the tornado rather soon after it was over. The same kind
of situation was described and discussed with regard to children
who experienced earthquakes in California, children with members
of their families being irvolved in a majer train wreck that
occurred in Chicago, children in large cities where their neigh-
borhoods are being destroyed as urban renewal is ongoing, chil-
dren in large cities that undergzo rioting with burning and loocting
of neighborhoods, children who experience the sudden and unexpec-
ted loss of a major leader with assassination or sudden death from
some other cause, children who experience major floods as in New
Orleans. As each of thege situations was developed in turn the
details were dealt with, but generally it was thought that there
are two aspects to the consultution, the first being consultation
for the immediate psychological reaction to the disaster, and the
second being consultation for the aftermath or the delayed psy-
chological reaction to the disaster. The aftermath or the delayed
reaction was seen ac involving rage, terror, aggression, fear,
anxiety, depending on the individual and his own circumstances.

At this point psychologicel consultation probably begins to give
way to therapy.

Therapeutic Intervention

The single skills area of practice regarding which staff psycholo-
gists had the greatest felt lacks in the face of day-to-day service
derands wag that of therapy. Large numbers of these psychologists
expressed inadequate or no training in any form of therapy ~ - individual
and group therapy with children, individual and group therapy with adoles-
cents, play therapy, counseling and thergpy with perents and school staff,
human relations training, and affective education.

10
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With regard to therapy, workshop participants felt that it was indeed
a most important area of service for school psychologists. Workshop par-
ticipants indicated that they are expected to, and that they do, provide
therapeutic intervention with students that takes the form of direct ser-
vices or guiding others who work directly with the students. However, in
their recpective work setting these psychologists indicated that there
was relatively little formal demand upon them for therapy services, as
therapy is usually conceptualized. Thsy perceived, nevertheless, greater
actual need for therapy among those students they served diagnostically.
Some indicated that they, seeing these needs amorg their pupil clients,
had gone ahead and in some= instances were providing therapy services.
Some suggested that they were providing counseling services which were
probably ind!stinguishable from therapy.

Generally, workshop participants expressed wine view that pressure
for dlagnostic services was so great that other services tended to be
crowded . out.

A number of gpecial projects in the schools requiring therapeutic
intervention or expected intervention in the respective work settings of
the participants were examined. For example, one participant was engaged
in establishing within her system a school or center for emotionally dis-
turbed students that presumably would require direct therapeutic inter-
vention. 4n interdisciplinary conflict resolution team also was described,
the purpose of which team was that of bringing parents together and of
working with them as a means of resolving or preventing serious conflicts.
Consideration was given to an early remedial approach to the disruptive
behavior of children.

An auxiliary concern of workshop participants related to intervention
with children in the schools was identified. This was the perceived effort
of ¢linical personnel from mental health clinics to move into the schools
as professional workers. It was suggested that this effort is directly
proportional to the threat being experienced by these workers in the com-
munity in terms of lost funding to the clinics and new legislation increas-
ing the responsibility and funding for the schools. Questions were raised
regarding the competency of these clinicians to practice as school psychol-
oglsts, especially in handling problems of learning disabilities and other
school related problems.

The workshop leaders presented—é{E;amework and rationale for therapy
in the schools. It was posited that therapy adapted to the school set-
ting is appropriate and necessary for a total progrem of assistance to
teachers and children in achieving the school goals. In was posited that
therapy in the schools is not the same as therapy in a conmunity clinic
or a private practitioner's office. It was posited that the school set~
ting affords the potential of a 5-day week exposure of the psychologist
or those who assist him in reachin; the child and also in utilizing the
child's milieu as a useful tool in the therapeutic process.

11
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The workshop leaders described a framework for therapy in the school
setting as comprising three major classes: individual, group, and facil-
itative. These three, together, can be described as encompassing a disci-
pline for schools called psychoeducational therepy. Individual therapy
with the child or youth follows the established relationship of therapist
to student along the lines of treatment which are appropriate to the pre-
senting problem and the variables unique to the school setting.

Group psychoeducational therepy is designed to fit the needs of var-
ious problem groups of children to deal with problems that are interfer-
ing with good school performance. Groups are formed on the premise that
group interaction can lend support to the solution of the problems which
the children are having. Such group interventions may be of a talking or
verbal type, or they may involve play or other self-expressive activities.
The objective in all cases includes the expressioa of the problem, the
insights developed, the understanding created, and the solutions that grow
out of the total experience.

Facilitative therapy is defined as any of those activities in which
the school psychologist, or another person - - a non-professional or a
paraprofessional aide - ~ acting as the instrument of the psychologist,
works to develop skills, abilities, appropriate affect etc., in the pupil
client as the goals of therapy. Facilitative therapy involves such activ-
ities as supportive, friendly relationships with children, in the context
of which children are trained in specific cognitive skills, affective
skills, and sensory-motor skills needed for academic learning.

The concept of providing therapeutic service to children in the
school setting is dependent upon the capacity of the school psychologist
to accept and to relate deeply across socio-economic class, ethnic, and
racial lines. The treatment population is unselected and calls for
resourcefulness in terms of personal skills in dealing with the variables
of socio-economic class, ethnic, and racial conditions. To achlieve this,
two approaches are considered fundementals

1. A therapy rationele that will provide the basis upon which the
psychologlist gets the therapy for the child or children with whom
he is working. This is discussed in some detail later in this
chapter. h :

2. An approach or mental set toward therapy that includes the charac-
teristics of self-awareness, including awareness of one's own per-
sonal bias; sensitivity that extends across socio-economic class,
ethnic group, and race; appreciation of individual characteristics
that are typical of or that transcend socio-economic class, ethnic
group, and race; and, lastly, a personal commitment to relate
across what often appear as barriers created by differences in
socio-economic class, ethnic group, and race.

12
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The psychoeducational therapy progrem offered by the department
administered by the workshop leaders was cited in detail as a specific
example of what can be accomplished. Features of the program that were
discussed are described briefly below.

1. Characteristics of psychoeducational therapy were set forth in
the following terms:

a. Initial diagnosis, with hypotheses that flow from the diagno-
sis, which suggests the treatment method of choice.

o~

(1) Individual therapy
(2) Group therapy

(3) Facilitative therapy. Facilitative therapy is defined as
assistance given the child or small groups of children in
developing cognitive, sensori-motor, of affective skills
under the supervision of the psychologist, and conducted,
within a supportive relationship, by aides, teachers,
peers, or others.

b. Determination of goals and objectives which must relate to
learning and behavior of the individual as pupil or student..

c. Setting and adhering to 1imits that are school appropriate.

d. Managing the process and techniques of therapy consistently
with an explicitly stated:therapy rationale, including
in~process shifts when needed.

e. Termination of therapy as joint decision of psychologist and
' school personnel who work with the child.

f. Evaluative reporting of progress and/or results.

2. Specific objectives for the therapy with each student. A tech-
nique was discussed for determining integrated therapy objectives
from the objectives the student has for himself/herself, the objec~
tives the teacher has for the student, and the objectives that the
psychologist might have for the child. o

3. Rationale for psychoeducational therapy. Sample therapy rationales
were examined. These are written by each psychologist offering
psychoeducational therapy. Each rationale comprises three sections:
first, a philosophic statement is provided setting forth the per-
'sonal beliefs of the psychologist regarding how he/she sees the
individual as developing, functioning, and deviating to the point
of needing help, how he/she sees the individual as shifting back
to more adaptive functioning, and how he/she values the indivi-
dual; second, a list of therapy techniques employed by the

13
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psychologist and that are consistent with his/her beliefs as set
forth in the first section is given; and third, a verbatim
exchange (verbal and/or non-verbal) is included as illustrative
of the actual therapy conducted by the psychologist.

Inventory of therapeutic practice.’ Sample inventories were exam-

ined. These were mu?' "~ -~ “eond "~rmg with a half-page or more
blocked out under .ix statements of the characteris-~
tics of psychoec oy as cited under #1 above. " .er
each heading st- 107 .8 in the program describe t'
therapy practice . t- . These completed inventories =. sed

by psychologists in the therapy program to assist supervisors and
themselves in evaluating the extent to which they are operating
consistently with essential characteristics of the psychoeduca-
tional therapy program.

Therapy seminar. Bi-weekly seminars are held to deal with the

theory, techniques, problems, and personal distress of conducting
psychoeducational therapy in schools. These seminar sessions

last for a morning of three-and-one-half hours each. They serve
as training sessions, as group supervisory sessions, as catalytic
agents for fragmented knowledge of therapy geared from readings
and other sources, as a platform for presenting a case illustrated
position for feedback, as emotional support, and so forth. o
Therapy consultation. The functions of consultation with psychi-
atrists and psychologists from outside the department and, there-
fore, from outside the school system were discussed. These include ~
the need for expertise in a particular school or aspect of therapy,

a constructively critical voice as stimulation, medical input,

backup with suicidal therapy cases, ete.

The history of consultation in this particular psychoeducational
therapy was developed along the following lines at the inception -

of the program. Psychiatrists were employed regularly as consul-
tants. Subsequently, clinical psychologists from outside the

school system were employed regularly as consultants. Most recently
staff psychologists have served as consultants for each other, espe-
cially through therapy seminar sessions; there is consensus that
this type of consultation has proved to be most helpful since staff
members have familiarity with the schools as an institution.

Support for Therapy: Paraprofessional Aides and Psychometric

Assistants. Psychometric assistants are employed, under the guid-

ance of school psychologists, for diagnostic studies to help in
servicing the large demand for diagnostic testing and to free the
psychologists to initiate or to continue with psychoeducational
therapy. Paid and volunteer paraprofessional aides, who work under
the supervision of school psychologists, are used to assist with
some aspects of the therapy, especially facilitative therapy.

Aides significantly increase the number of children for whom the
psychologist can provide therapeutic intervention.

14
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8. Facilities for psychoedicztional therapy. Facilities for psycho-
educational therapy wers described.not only as the therapy room
but also the classroom, itself. Problems of the availability of
quarters reserved for the exclusive use of psychologists were
examined.

Specific need on the part of one workshop participant, and desir-
ability on the part of other participants, was expressed for
facilities to exist within the s~hool system for therapeutic

treatment of the more se: Loun?: .Irbed students, therefore pro-
viding treatment within the natur . day-to-day educational con-
text. One administrator wes : ‘'lie planning stage for such a

facility, while similar facilities were indicated as already func-
tioning in a couple of the other systems represented by the work-
shop participants.

The need for a transition class or facility was expressed. This
facility would serve students returning to the school setting
from a hospital or residential milieu. .

The psychologist's services &s = therapist are also available to school
personnel upon direct request of those needing the therapy.

An adjunct to therapy in the schools is the role that the psychologist
plays in the ‘areas of inservice with school staff involving direct instruc-
tion, group work, assistance in classroom management and providing for pro-
grams of group dynamics in human relsztions in the school setting.

Finally, the work of the psychologist must be convincing and must sell
the value of time spent in intervention to follow through from diagnosis.
- Such intervention must be perceived by the teacher as enhancing not only the
child's learning but her own effectiveness and therefore the close working
relationship between the psychologist and the teacher is of great signifi-
cance in creating trust, respect, and the building up of the service that
he/she is trained to supply.

Administration, Supervision, and Relationships

The staff psychologists, in their responses to the questionneire,
understandably enough, did not indicate needed skills or capabilities in
administration, supervision, and relationships. Their responsibilities
do not 1lie in these areas. Similarly, the majority of workshop partici-
pants initially did not identify needed capabilities in these areas; as
we stated earlier in this report, most participants turned out to be
staff school psychologists instead of administrators and supervisors as
had originally been planned. '

During the workshop, participants discussed a number of capabilities

that they thought administrators and suvervisors of school psychological
services might need. These included the following:

15
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1. Thoughts were expressed to the effect that administrators of school
psychological services probably should have the capability of
selecting and hiring only those school psychologists who are psy-
chologically healthy and, contrariwise, the capability and deter-
mination to weed out others. School psychology administrators, it
was thought, might be able to keep out of the profession those who
would be guilty of overt or subtle white racism or black bias.

2. Ideas and strong feelings were revealed with regard to adminis-
trators of school psychological services having the capability
of facilitating the professional development of staff school psy-
chologists our different ways of facilitating such professional
developm: * discussed.

» a. It w hat the administrator should free the motivated
school psychologlst to provide those services for which there
is a need and which he/she is capable of providing. To achieve
this, the administrator would have to "let the psychologist be
himself or herself."

b. It was stated that the administrator should work at assisting
the unmotivated staff psychologist to become motivated for
full-range services to students. It was suggested that one
means of achieving such motivation would be through inservice
offerings that could develop self-awareness and consequently
motivation.

c. The administrator was seen as needing to understand and support
- all that the psychologist has to do, and as making every effort
to help his administrative superiors understand and support the
work of the psychologist. For example, this understanding and
support may be most explicitly needed as the psychologist per-~
ceives a new need for services in the schools and moves to ini-
tiate delivery of same.

d. Providing recognition for the psychologist for his/her efforts
at full-range psychological services was thought to be very
important, and it was the administrator who was viewed as pro-
viding this recognition. '

Training in the skills of administration and supervision in school
psychology do not appear in the ordinary sequence of beginning or advanced
school psychology training programs. The institute leaders presented and
discussed those skills perceived by them as crucial to successful admin-
istration of psychological services in large urban areas. Some of the
skills are gained by experience; some could be gained in graduate courses;
some are developed personality skills that are assets to this kind of
responsibility. ‘ '

The workshop leaders shared with the participants their rationale for

successful administration of a psychological services program in a large
urban school system. The areas discussed covereds
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role development and career ladder of positions in school psychology
recrultment techniques

supervision skills

continuing staff development

interdepartment relations

community relations

professional relations*

Career ladder of job opportunities. The career ladder concept pro-
vides both flexibility and opportunity to utilize psychological personnel
at various levels of training. In the department headed by the workshop
leaders, the range begins with student volunteer and proceeds through the
practicum to a  ries of paid positions, n= follows:

L .» . .Je (Paraprofessional)
Psychometric Assistant
Trainee School Psychologist
Associate School Psychologist
School Psychologist
Supervisor, School Psychology
Coordinator of School Psychology
Director, Department of School Psychology

"Job descriptions in the abové school psychologist series were pre-
sented and are attached as Appendix I.

Recrultment Techniques. The recrultment process calls for skills in
identifying and selecting personnel who will ¢ st meet the needs of large
urban schools., The workshop leaders discust . :ources of school psycholo-
gista. Some emphasis was:placed upon the ti4# ng of future school psy-
chologist staff members within the departmen- < psychological services
of tne:school system as a means of insuring .. availability of new stafsf
approo=iately trained for-the large urban sett:ag. In the school system
of tz=. workshop leaders, this influence is ex= -fsed through the training
prac~izum and through recently created interm: .ps.

Recruitment criteria were discussed by the workshop leaders. These
criteria included: a) commitment to the urban setting, including inten-
tion to remain in urban practice, based upon expressed acceptance of the
peoples represented there and their varied conditions; b) self examinatiom
as to probable professional and personal actions and reactions to multi-
tudinous variables in the large urbzn setting; and, c) qualities expected
in school psychologists z=nerally, e.g., good basic training, ability to
deal with <he authority ei=ments in interpersamal and in professional
reiztionships, and imagin=tion and flexibiliiy in r=liably discharging
nrofesgional responsibilities.

# Az ==ditional area not discussed was that of legal aspects of school
pswTzology practice. With more time, this could have been included
in <22 workshop.
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The recruitment process in large urban areas is greatly assisted
through interview techniques that bring out the personal and professional
qualities that are desirable, and that reveal when these are abgent. The
workshop leaders described a clinical technique of posing hypothetical
situations for the interviewee to deal with. They also described a type
of stress interview. For administrators recruitment also requires skill
in managing the often complex procedures prescribed by the school admin-
istration and the legal steps involved in the appointment process of the
School Board, itself.

Supervision skills. Supervision calls for superior clinical skills
as a bagse for assisting new persomnel and for consulting with experienced
personnel. Additionally, the good supervisor in a large urban staff must
be exceptionally well organized to handle a more-than-average work load;
must be able to anelyze problem situations involving personnel, profes-
sional relationships. facilities, and the 1like; and must be able to
interpret such situations to facilitate solutions. It is the supervisor's
regponsibility to orient new staff to both procedures and adaptation of
professional skills to the urban scene. The supervisor is the key person
in evaluating and guiding staff into specific competencies. A more
detailed list of specific skills will be found in Chapter 3,

Continuing staff development. A special area calling for expertise
in urban seool p=weinology practice is the facilitation of contimuous
profession:z . srowih Tor staff members. While there are usually opportuni-
ties in urbar zrems Tor contimiing graduate work, it is the admimistrator's
duty to plan zand prowide for adaptation, refinement, new skill development
in diagnostic techriques, consultation technigues, -therapy skills, group
dynamics, ant moe=ting of information from research. Major resources
include use c¥-v:i{d consultants for staff institutes, use of available
resources fremw Zow#l or nearby universities, attendance at and report from
‘conventions. —=plicated workshops, and resources within the staff, itself.
An exsmple o ‘ow the: staff may be used as a resource would be reports
from staff cmmrittees that research the literature or study problems of
- 8pecial intertest such as new techniques in diagnosis, problems of drug
abuse, sexisw, cmrses- development, and the like. The appropriate utili-
zation of ari'y resources to improve staff functioning is a critical skill
for the adminmiistrator.

Interdevsxtawent relations. 4 large urmen school district cepends on
teamwork amamgaaisciplines, services, and program areas. The skill of
the professismil scitool psychologist administr=tor in participating in
the planning and implementation of cooperative afforts to serve schools
and children i= =ery important. It calls for sroad perspectives at the
same time as :: =alls for ability to relate broad concepts to the spe-
cifics of childr=n's learning and to curriculum and instruction. The
administrator sfiould be well versed in these areas and be available ag a
resource when salirimns to system or local schcool problems are sought.
She/he must be zapmtile of desigrnng programs and services to meet chang-
ing needs. The admiristrator needs skill in interpreting staff and
program needs, -in projecting needs for staff, budgets and facilities, and
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for representing psychology to groups within the school system. In addi-
tion, the administrator is responsible for designing and reporting to top
administration to demonstrate accountability and productivity on a monthly

. and/or annual reporting basis, and to defend, if need be, current and pro-
pesed operations. The school psychology administrator must likewise be
skilled in interpreting and protecting the psychologist's role among vari-
ous disciplines offering services:to the child, and particularly in the
differential diagnostic roles now encountered in multidisciplinary team-
work.

Community relations. With respect to the urban community, the admin-
istrator needs to know and be known among both professional and community
groups; P.T.A., public and privatesocial agencies, psychological organi~
zations, and the 1ike. The administrator is likely to be called on for
appearances in the media to interpret school services or current situations
from the viewpoint of the profession. She/he must be able to interpret
mental health needs as related to schools.

Professional relations. Relations between the school district and
the professional community call for ability to make and maintain contacts
with universities of the area, particularly in school psychology. Rap-
port between these provides a two-way advantage: to trainers in being
able to reflect urban nessis in modifying their educational offerings and
to the school district in turning out better qualified personnel. Such
mutually beneficial reletionships will also aid in providing advanced
continuing education that is relevant to the evolving needs of urban prac-
titioners. The administrator represents urban needs to state officials
in the state office of education as a basis for planning; she/he furnishes
required reports and must be involved in the evaluation of standards for
practice. Professionally, the school psychology administrstor should be
active and provide leadership in local, sitate, and national organizations
in psychology and in the specialty of school psychology.
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Chapter 3

¢
IDENTIFIED CAPABILITIES REQUIRED OF SCHOOL PSYCHOLOGISTS
AND AIMINISTRATORS OF SCHOOL PSYCHOILOGICAL SERVICES

The Practice of School Psychologys
Psychoeducational Diagnostic Capabilities
Needed by School Psychologists

Psychologists who know and understand minority cultures, who have
experience within these cultures, who accept these cultures, and who
therefore can diagnose minority group children, employing innovative
techniques as needed,

a. Who can distinguish those with exceptlonal educztion L cu. .om
those with regular class-needs.

b. Who can identify children from central city with superior ability.

Psychologists who are able to manage a large volume of diagnostic
referrals because they recognize the need for this function and are
skiTTed in the applicatior of a wide variety of diagnostic tools to
accomplish the task.

a. Whose mastery extends beyond Wechslef, Binet, WRAT, znd Bender.

b. Whose mastery includes the clinical interview; tests for very young
children (cther than Wechsler Preschool and Primary Scale of Intel-
ligence) st=h as the MzCarthy Scales of Children's Abilitiesg; major
performance sczles such as Leiter International Performance Scale,
Grace Arthur Point Scele of Performance, and Hiskey-Nebraska Test
of Learning Aotitude; adaptive behavior scales; etc.

Pgychologists who have the #bility to conduct full diazgnostic studies
through the employment of clinical methods rather than having to depend
solely upon "testing with psychometric measures."

‘a. Psychologists who, as cclibrated instrumenms, are their own best

instruments.

b. Psychologists with the ability and habit of integrating data from
a variety of sources in reaching a diagnostic hypotheses.

c. See #6 below.
Psychologists who can diagnose for a great multiplicity cf special pro-
grams against explicit criteria but who will go beyond these to serve

students.

2. Who diagnose and identify mseds that call for programs not currently
offered in the system.

-1
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b. Who can and will recommend needed programs.

5. Psychologists who are sufficiently trained and certified as school psy-
chologists, but who are also appropristely licensed for private practice
so that their findings and recommendations are respected by community
agencies that demand a single standard of practice.

a. Whose credentials can eliminate the practice by zagencies or subject-
ing children who are referred out to them to a second battery of
tests.

b. Whose credentials help to mainiuin the equality of psychological
specialists.

6. Psychologists who relate to and interact with other members of the
interdisciplinary team-consistently out of the frame-of-reference of
tkze nsychologist as opmosed to that of the educational diagnostician,
etc., but who recogniz= interdisciplinary overlap.

a. Psychologists whz insist upon fulfilling the defined professional
role without aveidable encroachment of other team members, who will
not be intimidat=d.

b. Psychologists whz. as needed, are able to make use of the findings
of other team mexbers.

c. Psychologists wid are capable of conducting comprehensive psycho-
diagnostic evalz=tions ss differentiated from social and educa-
tional diagnoses.

7. Psychologists who will =aintain the integrity of the relationship
betwsen their diagnostiz findings and conclusions even in the face of
demands from school adm-nistrators, parents, or others for certain
variant results.

a. Psychologists with the ability to relate to, and communicate with,
consumers and gate-keepers.

b. Psychologists with the ability to limit compromise within the bounds
of professional ethics.

The Practice oi School Psychology:
Psychoeducational Consultation Capabilities
Needed by Staff Psychologists

T. Psychologists who have =m interest and basic training in consultation
on system problems.

a. Psychmlogists who kmow and understand the structure and functions
of swhools.
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b. Psychologists who want to be consultants on system problenms.

c. Psychologists who have learned some techniques for consultation on
system problems that can be utilized after thry have established
themselves and have begun to be called upor ‘- school p+ “~dunel
help with system problems.

Psychologists who can conduu ' preventive classroom consuliation.

Psychologists who can conduct diagnoses of, and consult on, crisis sit-
uations. ‘

Psychologists who know hc to do case caasultation as the development
of the teacher's own abliity to help ths: child rather than meking rec-
commendations without follow-up support.
The Practice of School Psychology:
Psychoeducational Therapeutic Intervention Capabilities

Needed by Staff Psychologists
Psychologists who have training experiences broad enough to prepare them
for the wide variance or heterogeneity of problems to be found among
urban children.
a. Psychologists with clinical experiences.
b. Psychologists with broad field experiences.

Knowledge and understanding of basic theory of therapy and psychoeduca~
tional therapeutic intervention and therapeutic practice.

a. Theories of therapy
0. Techniques of therapy

(1) Talking therapies

N’

(2) Play therapies
(3) Behaviorsl therapies ™
(4) Individual, group, family
(5) Therapy with different minorities
c. Ixperiences of applying techniques.
Personal set to relate persansliy and deeply across social class and

ethnic/racial lires in ordsr to work with an unselected treztment popu~
lztion in terms of social =J1iss and ethnic/racizl varizbles.
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a, FSét
(1) s v oo~ (including awa: .5 of personal binses);
(2) Sensitivities across class, ezhnic group, and race.
(3) Appreciations across class, ethnic growp, and race.

(L) Personzl desire znd commitment to relate personally snd deeply
across class, ethnic group, and race.

b. Therapy rationale will suggest the personal set and provide 2 basis
for guiding the psychologist.

L. Ability to adapt therspeutic practice to the school setting directly
and facilitatively (unselected population, etc. as above).

2. Managément of certain school variables that sre influential upon
the nature of therspeutic practices.

b. Acceptance of a set of criteria therapeutic practice in the
schools.

5. Ability to use paraprofessional staff creatively and productively as
extensions of the psychologist's expertise.

a. Psychometric assistants providing diagnosis under the supervision
of the psychologist in order to free the latter for inereasec thera~
peutic intervention.

b. Junior-college level aides providing supportive relations as well
as training in affective, cogritive, and sensory-motor skills for
student clients under the suvervision of the psychologist.

c. The psychologist will need the following skills in order to make
appropriate use of psychological assistants and aides.

(1) Maintenance of superordinate/subordinate relationship in general.
(2) Techniques for giving inStructions and for menitoring.
(3) Techniques for wsking test dats from others and see its meaning.
(L) Maintenance of lines of communication for supervisory purposes.
(5) Techniques of consulting with assistents.

6. Ability to identify end provide needed Znservice training for school

staffs in such areas as classroom magag=ment, instructior, and dynamics
of human relations in the school setting.

23



~20~
a. Dynamics of human relations.

b. Workshops in classroom instruction, e.g. "Using Psychological Find-
ings in the Classroom", "Racism in Education'.

Ability to relate to community and professional resources in order to
use these resources as ancillary support for both individual case con-
sultation and inservice training of school staffs. :

a. Referral of cases to outside resources where there is need for types
of services unavailable in the schools.

b. Pulling into the schools outside rescurces to augment manpower within
school services for certain inservice offerings, e.g., humsn rela-
tions training. -

Ability to sell the concept and program of interventidn within the éys-
tem.

a. Education of school staffs with respect to the need for, and the
appropriateness of, intervention by the school psychologist within
the school system. (The plzce of psychological intervention in the
larger frame of "educating the child" and "increasing the effective-
ness of teachers) -

b. Education of school staffs regarding the particular program proposed
to implement the concept, including the nature of direct services
and the nature of indirect services.

Ability to demonstrate and gain acceptance for, and cooperation with,
the detailed procedures of the intervention progranm. '

a. Communication with both administrators and teachers as essential to
the maintenance of acceptance and cooperation.

b. Communiééfion as essential toward helping establish the legitimacy

of the student taking time from academics for therapeutic interven-
tion, etc. ' :

Administration, Supervision, and
Relationships Capabilities Needed
by Administrators and Supervisors

Ability to recruit staff with the following criteria to meet big city
needs.

a. Positive attitudes toward heterogenous social/economic/ethnic groups.
b. Adaptability. Opennéss to one's own bisses.

c. Motivation for working in urban area.
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Stability of goal. Reodiness to stay.
Quality of training.
Ability to manage the threat element.

Ability to manage authority elements in interpersonal and profes-
sional relations. .

Resourcefulness in relating findings in practical manner to reality
situations,

Ability to tolerate and manrge the complex technical details of a

large staff in a large system.

Ability to develop and promote staff growth

a.

b.

Orientation know-how.

Continuous staff inservice.

3. Multi-faceted skills and abilities in supervision

Skill in professional consultation and guidance of others.

Ability to inspire confidence and resﬁééfﬁ*

| Ability to inspire personal growth in others.

: Sl : o
Ability to hénage technical details in perspective to major role.
Ability to evaluate competence broadly in relation to scope of psy-~
chologist's role. (Has implications for level of supervisor's
training.)
Ability to guide toward competence; evaluation as the end product.
Demonstrated breadth snd depth of knowledge in field.
Practical experience in the work to be supervised.
Ability as a troubleshooter.

Ability to interpret program and procedure.

Ability to accept, and work through, the formsl procedures of due
process. .

Skills in interdepartment relations

a, .

Skill in interpreting program of psychological services.
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b. Skill in working with and communicating with staff, from a psycho-
logical point of view, {rom many different departments:
instructional, business, personnel, budget, administration, housing,
public relations, research planning.

c. ©Skill in representing and protecting the role and functions of the
profession vis-a-vis other professions and the roles within the edu-
cational organization, especially with multidisciplinary service
teams.

Skills in community relations

a. Knowing the community and being known and available to participate
and cooperating in planning for services to help school children.

b. Informing the community of what the schools need and of what is

\

1. avallable within the schools.

Skills in professional relations

a. At the University Level: Being known by university staffs and
advising on program in psychology and education.

b. At the State Department Level: Ability to manage the required pro-
cedures reporting, often designed for use by smaller systems. Abil-
ity to meke the voice of the big city heard in the development and
implementation of program, treining, certification, service, and
evaluation standards.

c. At the Professional Orgsnization Level: Active participation in the
general psychological community of the area and in professional organ-~
izations related to school psychology and to professional psychology
in genersl.

Skills in planning

a. Ability, foresight, and crertivity in developing program.

b. Ability to assess, and plan for, staff needs in terms of professional
growth and development.

c. Ability to translate program and staff needs into budgetary statements.

Skills in assessment of the extent to which program achieves established
goals

a. Assessment of the on-going performance of each individual staff member.

b. Assessment of the on-going work of the total staff in the various
aspects of the over-all program.
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Chapter L
RECOMMENDATIONS |

Workshop participants agreed upon a number of recommendations, the
ultimate end of which were to bring university training in line with ser-
vice needs in the schools of large urban districts. Five recommendations
vere made to the Executive Committee of the Division of School Psychology,
with the request that they be pursued in association with school psychol-~
ogy trainers. s

The five recommendations address to Division 16's Executive Committee
were as follows:

Recommendation #1:

Review and improve criteria for selecting individuals for acceptance
into school psychology training programs. :

Recommendation #2:

Encourage trainers to carefully screen students into school psychol-
ogy training programs and to provide them with opportunities for personal
development experiences.

Recommendation #3:

Encourage trainers to expose students in their programs to experiences
designed to maximize their sensitivities to other cultures.

Recommendation #l:

Encourage trainers to give careful consideration to standardization
of diagnostic skills training programs.

Recommendation #5:

Encourage continuing education for school psychologists on the job
through opportunities at local universities and/or programs that are
written into the budgets of school psychological services departments in
the school districts. '

This last recommendation was viewed as enabling the various school
districts to develop in their respective staffs those skills especially
needed for successful practice in their respective districts. Continuing
education would include, therefore, such areas as training in psychoedu-
cational therapy intervention, neuropsychological evaluation, advanced:
studies in differential diagnosis, psychotherapy, diagnostic interviewing,
and supervisory or administrative techniques and procedures in psychologi-~
cal services. .

~23~
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Recormmendation #6:

A sixth recommendation was addressed to the Corresponding Committee
on Administrative Problems of Psychological Services in Large Urban School
Districts. This was as follows:

The Corresponding Committee, itself, is urged to increase communica-
tion with school district administrators. The purpose of such communica-
tion should be to develop better understanding of the potential contribu-
tions of school psychology to the child and to the school program.

Postscript: At its meeting in Washington, D.C. in January 1976, the
Executive Committee of Division 16 approved in principle the five recommen-
dations made to them. They are to be forwarded to the chair of the Educa-
tion and Training Committee and to the chair of the Trainers Association
for consideration and action.

MB/JHJ/ap
3-2-76
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L APPENDIX I

MILWAUKEE PUBLIC SCHOOLS

Division of Curriculum and Instruction
Department of Psychological Services
Division of Personnel

Career Ladder
for Professional Staff in
School Psychology

The provision of an orderly and well defined career ladder which pro-
vides for various levels of appointnent and advancement of psychologist
personnel on the basis of attained recognized standards of competency
appears desirable in that it would provide incentives for professional
development and retention. Such = program should have the following as
its salient features,

1. The estsblishment of position authority for all non-superviso
staff positions at the highest level which can be attained solely on the
basis of performance and self-improvement - the level immediately below
that of supervisor at which persons who had fu met academic, experience,
and satisfactory performance standards would be paid. Persons employed
who had not fully met these qualifications woul underfill such positions
at lower levels in the career ladder. This would be advantageous to the
department since it would allow for greater felxibility in assignment and
ability to advance personnel, and it would be advantageous to the employee
since it would assure an avenue of promotion upon the attainment of the
academic, experience, and performance standards without the necessity to
await a position vacancy at the higher level.

2. Provision not only for advencement of personnel within the ser-
vice from one level to another depending upon the attainment of established
standards, but equal provision for recruitment of qualified personmel from -
outside the service at all levels. This would assure that the department
would be able to appoint well qualified and fully qualified people when
these pregented themselves as availeble, and also assure continued aug-
menting of the professional staff with personnel with ideas and approaches
of a varied nature based on a variety of work and training experiences.

At the same time, such a policy of lateral entry would not impair the
opportunities for advancement of present staff personnel gince each would
be underfilling a position authorized at the full level, and have his own
individual avenue along which to advance,

3. Establishment of standards for each level of advancement and
recruitment clearly defined and understood, and based upon academic train-
ing and experience requirements. For this purpose the Certification Stan-
dards for School Psychologists as established by the Wisconsin Department
of Public Instruction would constitute the basic academic and experience
requirements for the various psychologist levels.

L. Promotion from one level to another in the series must be
governed not .only by the individual meeting established academic and

~25-
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experiemce requirement, buwt also mus:t be governed by tke department's
wilZincmess to advznce the individual on the basis of job performance.
The: czm=rtment must retair its right to evaiate and make determinations
af vex=rmence, sné at the szme time it must —etain its right o act mm
the taz=s of such determirmtions, in this cas= to promote or withhols

trozxizon.  In no sense should advancement ir —uw: = progz=m he consizi-
ere: "a-tematic," bzsed wzle’ on the attainmen - ! mrescxthec acaderc.
or ‘==wr  nce qualili  : s,

c.. . Zovision of = sww—isory lsvel to wticth =ble st==F membere can
ast = 7= vromotion. Pos .o s at t-is level wiald be fiTl=d as position
r=c- mn24. occur. Normal r==-—-iment would be T the sta=f but could be
<: - out _de the service in axzxeptional cases.

* * * 3* +* * N 3 3#- s

. :ccordance with the above, it is proposss thst tiere be four lev-
els o - sychologist =stabi-=hed in the Departm:~ of Psycholzogical Ser~
vices, . ivision of Curricuw=m and Instruction, . air=e Psychzlogist, Asso-
ciate t . ychologist, SchooZ Psychologist, and Supervisor, School Psychology.
The roi:s assumed by each of these and the qualification requirements are
detailec below.

Supervisor, School Psychology

The duties of this position are to supervise, under the direction of the
coordinstor, a portion of the staff of school psychologists and trainees,
. or & group of school psychologists assigned to a special program such as
the Title I, ESEA project of intensive psychological services. The posi-
tion of Supervisor is in the administrative~supervisory structure of the
department. The emphasis is on orientation of new staff and day-to-day
supervision of assigned staff to insure quality and efficiency of service.
Scheduling, monitoring, evaluating, and facilitating of service is the
main duty, achieved through structuring and counseling with the staff,
and regular contacts with school personnel. Additionally, the supervisor
is involved in department planning, recruitment, in-service staff develop-
ment, budgeting, and resesrch, as requested by the Director of the Depart-
ment,

Quelifications:

Doctorate preferred; equivalence as defined for School Psychologists
acceptable.

Certification as School Psychologist, Level IT by State of Wisconsin.#

Experience as a school psychologist; three Years' minimum preferred.
A broad background in psychology is essential, and particularly
experience in practical applications to a variety of school lev-~
els and settings.

*Holders of #55 license would also be considered qualified for Super-
visor level. .
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Line of E'romra—c—om

Lram  Stharl =sychologisgs o
Egtrt - Jeesl mrsition for experienced. .-ishly qualified april:cants.

S2hool Pg¥yess _.iis

This levsl ellx = = an experienced, fully quulified psychologist with
qualificatitng wgzrralent to Level II staie c=rtification, who cen be
assigned o -esprzczwbilities calling for the exercise of indeme=ndent judge-
ment. A psyrmmnismit in this ciess would require little direct supervi-
sion but wm:.i- - - spected to crnsult with his supervisor on &Ef~icult
and/or high ;. wmuzi:iive casss. The essigmment may be one that calls for
more than my=m==repertise in 2 special phass of psychological work, or
it may be o wwr .whrequires flexibility anc considerable knowledige and
skill in e~ -yin’ . range of therapeutic asz well as diagnostic =nd con-
sultatives. - . .

A psycholezw : .- ‘iis group would also be expected to work wiith practi-
cum studen: v .nees, or interns when assigned, and would assist in

working wiz r.me ==ff. Such duties would be assigned by the supervisory
or administ “3crw wwaff. A1l position authority for the professional
staff would -ee -rzzblished at this level with personnel holding lesser
qualificati -z - Associate and Trainee Psychologist underfilling the
positions ur ' _ 11y qualified as a School Psychologist.

Minimum Quslif=c—%ions:

Doctorzl Ze:—ee or 60 graduate credits including all course work
rerizec for Level I certification by State of Wisconsin.

Certifiva=Zonr as School Psychologist, Level II by State of Wisconsin.¥*

At least —me year of paid experience as a psychologist in an edu-
c=nmal setting.

#Holders o #% License would also be considered qualified for School
Psyerri—rrist level. In addition, persons who are experienced
and ~=T7% Trained, @s indicated above, but who temporarily lack
elig==="%y for Lewel II Certification because of s minor aca-
demiz =T"ciency, such as might arise in cases of personnel
fror ~Tther states, may be 2vpointed at this level while they
hold a provisional, non-renewable license from the sta‘e to cor-
rect this deficiency.

Line of promotion:

from Asso——=te School Psychclogist
Traimes= School Psychologist

Extry level sppointment in this title would be reserved for exper-
ienced, highly qualified applicants.
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Assmeiate School Psychologist

This psychologist would be minimally qualified. it lack ¢ =xperience
woulid 1imit the scorz of his activities. Initial o ‘= wouli ne assigned
to g=meral school service and he would work under- ... se sup=r~ision. As

he demonstrates both competence and educational - o Zicationz for top
lev=l certification, he cocld be recommended for -—=- >tion ir20 the level
of School Psychologist.

Mindmum Qualifications:

Master's degree plus 1.2 credit hours graduate .~ining ‘mcluding all
course work required for Level I Certifiza~ ..on by Sitate of Wis-
consin. '

Certification as School Psychnlogist, Level = - State o Wisconsin.

Experience as a irazinee or psychometric assizt=- = preferred.

Some psychologiczl and/or educational ex=:-nce requirsad.

Line of Promotion:

Appointment at entry level or from Trainee Sc——w. Psyclologist to
Schocl Psychologist.

Trainee Psychologist

This title refers to duties assigned to graduate students in school sy~
chology who are nearing completion of the required training for certifi-~
cation ss a school psychologist, Level I or IT, in Wisconsin. The duties
would include 211 those performed by a certified psychologist, tmt they
would be assigned, supervised, and reviewed by an experienced psycholo-
gist. A trazinee would not be assigned responsibility for a group of
schools or z progrzm; but would work as an assistant to a field psycholo-
gist.

This assignment would be equivalent of zn internship. It would terminate
2t the end of one year with the completion of certification requirements
and possible nromotion to the position of Associate School Psychologist
or School Psychologist.

Minimum Qu~lifications:

Mester's degree or its equivalent including a1l course work required
for Provisional Certification by State of Wiszorisin,

Certification as Provisional School Psychologist by Sizte of Wiscon-
sin.

Greduate training to within one vear of certificatiizz as 3chool Psy-
chologist, Level I or II.

Line of Promotion:

Entry level position.
Promotion to Associate School Psychologist or School osycimlogist
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The possibility of :blis=! 7 o full-time assigreriu of Psychomet-~

¢ =2ssisztant has bee=n c-  idere: := will receive comiz: v iag weview. Su-h
7 person would be & =eclk=. ian, T Zifisd to perform ins. v dual intelli-
zaace, p=rception, persor <dty, :u. ~hievement tes-s. sraduate degree

“r1lc 3T be required bui -ome gL te training would s: :zsirable. Psy-

1)

coometric Assiste—ts wouwl . work oot tne guidance of & c=-ified psychoi-
¢ =si with duties limited .5 psycmcme—ric testing and —ep—ing. Such an

¢ Tigme=nt would not fall wsthin Zte —areer ladider conuezrtc utiined zbove
wzl=gs the person chose to gualir hiz==1f for ‘higher Zew=1 nromotion.

=t this time estzblishrent ¢ suz> an assigmenrt on s full-time basics
1= not contemplated. I, hewever. +his should be done im ths future, the
assigment would be consicered egzzl in level to the Trzizee Psychologist

wZthous, of course, the ors-year invernship characterissic.
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ZAE 7 JF SCHOCL DIRECTORS

ZCEUSUKEE, WISCONSIN

ZUZTION DESCETPTION

T ZEs School Psycimii. '+ist

BE RTT ™7:  School Psychcioss: st Supervisor or
Coordinator, Zz= hological Services

SUZ=ZVISES: Psychometric issz'stants; Aides (Volunteers and Pesid)

BEZ_C "TWUTTION: Conduct cizmostic eveiuations of children with learning
U diiias \.:l_:f_es or behavior=l : rsblems which interfere with their satisfac-
ter— «oz=iment in school; ~==at, by utilizing psycho-educationsl therapy.
in rnezoricma] and group sesz=cns, children who present symptoms of under-
1ying L‘“mng and persomafi—— difficulties; counsel students and/or te=ch-
ers ar r=Fer appropriate caze= to snec:.allzed skills or programs; consult
on ~ad d=sign treatment protz~—ms wppropriate to the educational setting.

MAJGE DUTTES
ATD RESEOESIZELITIES:

I. Ecsychodimpnosis.

A. Comdmet individual psychological studies of children; evaluate
abZ1i<Ty, psychomotor, achievement, and peraona._lty functlom.ng.
ncwing strengths and wesknesses in ability to Iearn; using objec-
“ive and prcjective wmsychological instruments end classroom obser-

vation; diffsrentiattng between situational and internalized,
testween Intellectual and emotional, between organic znd f’::"ctlcna__
cz=uses =< problems, znd between mild and severe cases; for the pur-
pase of fiagnosing Tthe problems of children with 1earning or behav-
ioral @&Ificulties and recommending appropriste measures o assist
the chillf, his uw==cher, and his marents.

B. Guide tie work ot 2sychometric assistants as=igned to assist the
psycholzzzist ir mdividual evalwations, limtiing the assigmments
given tr :such wermsom=] to that which fall within their particular
renge of :comrezEnRT, in order to expedite the evaluative process.

7.. Interpret o i=e =hild, prrents, school personnel and other pro-
fesgiomels =he: m:dn':niua" diagnostic evaluation with respect to
learnimg diFfizuiiiew and behavioral problems, :md strengths and
weeknesses Iz _esrnimg ability of the child, fo— the purpose of
defining rezlistic exmectations and practical crarses of action
Por ingtreciioe end tr=atment.

Sugzest: and recommersi ~hildren for placement into special programs R
baging smch aciions on-indications for the need of the particular
assistance offered by the program as evidenced by the child's psy-
chologicml evaluation., for the purpose of enabling the child to
‘adjust to school, himmelf, and others, and to progress at an opti-
mum-rate consistent with his abilities.

-30-
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Fsychcaducationa® Thercoy

A,

Discuss with the c==1¢. the parents s Schonl persormel, and other
professionals, the ~izgznostic Sindings wizk respect to the child's
behavior problems =zadso— learning diffisu’tiss for the purpose of
erlisting their ccomerrzzion in psychoeduc=tional therapy to be
provided by the ps——hc_-zist.

Ccmduct indivicual. gromo, or facilitative therapy, for children
whose diagnose:. protler would benefi: “rom mesificasion of the _
causes and/or mrotlem zemaviors mgimg judgmems ard discretion in
guch activitier based uron the diegmosis of txe underlying lesrn-
ing and/or pexsionzli‘ty Siffisulties ewident iw the avaluztion;
for the purpose of mrowiding treatwent which w3ll emable the
child to adjumt to schocl, himself, and other=, and to progress
at an optimum rate comsistent with s abilizes. .

Trzin and guide paraprofessionai aides ané volunteers in perform-
ing assigned duties i=wolving specific tasks of data gathering,
sensori-motor and cogefitive skills mmilding, znd/or :suoportive
relationships with idgentified chiTdren for the purpose of imple-
menting the psycholw=tst's recommemdations arc extending his
expertise as a ther=rsist to the meadimum.

Serve as coumseling Trsychologist in agsigred schools to teachers,

staff personmel, and parents to Fmpréve the mental health and edu—
cational envimomment Zor a1l studsnts and %o improve “he Zmage of

the schools = the communiiy.

& st )
Consultz+ion

¥

Frovide inforr+iion amd consultation to va—ious =chool persanns=1
on matvers pertsi_ning to behavior zamd Tsycmoiogy, limiting susih
activity to s+ <Tic problems.callec to atcention, Zor the mur-
pose of assisT azz peroonnel in their understanding of simdent
problems.

Suggest fer rerimmEnd metids by wkiich asst=tamce mmy be given to
the =dumeers, te hniques which may be more sacesssfully used v

“the te=nisr, zxd assiztance from curriculum anc other specialiizsts

that me; %2 of helo im solwing the student's problem, basing =uch
recommenctions on particular problems of szudentg and the rs=ml<s
of ciagnontic evalomations, in order that classroom and instruc—
“iomal ‘situaticns may be of positive value t= student.

Fescrribe and interpret to school personnel, parents, and cihew
variTus programs available in the Milwaukee P:ific Scimoals I
the rurpose of relating individual children's needs 4o the DT~
gram-offerings available.

AZtert psychiatric amd interdi sciplinary st=ffinzs which inwv=ilve
stamient ciients for the purpose of orovidiz=s int=rpretations h=sed
Zmm 3 zgnostic evalr—iicms and other pertiz=nt 'nformation con-
r=mir= the child.
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VII.
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E. Confer with parenis and/or commun®sy agencies relative to psycho-
logical studies and/or counseling with individual children for the
purpose of enlisting cooperatiom = diagnostic =md/c> therapeutic
programs, znd facilitcbving refworrzls.

Follow-up

A, Follow-up and pramote implemenzziion o recommendaztions to class-
room teachers anc school admini=irztors with respect to individual
children's needs for the purposz of determining effectiveness and
providing additizmzl psychologir=z_ service as needed.

B. Follow-up and »rumocte implementatimn of recommemdaiions on chil-

dren referred to swecific nrogram= and services for the purpose
of ascertaining t=hzt program and -.reatment are peing fulfilled.

Inservice Training

A.

Conduct inservice courses, semima~s, and workshops %o acquaint
teachers and other school personnsl with souri wsychological prin-~
ciples of chilZ dewelapment axd esiuzziion, tc helr them recognize
psychological protisms Im chilcérsmn,, to help tTher metter utilize
psychological servives, and to h=im them u$ilize modern learning
theories in teacmimg and mer=gem=rt ©of child bhemavior.

Human Relations

A,

Lead and comsult or zmwrn reziatioms activities wmnd programs within
the sciocls for iz murmose 2f EZmprovicg intamerworzl relations
among =nd hetweez st memzers. studemts, amZ vrents.

Provide leadershir wraiming for -awschews anc -tm» school person~
nel in the technie.:z znd roeesz zf interpersomsl and intergroup
humar. relaticns Zor the purmwse >f develomins inpernal staff
lezders.

Plzn amd consult on fuman relatZons programs suived to the needs
in individual schocls for the purpose of solwing - .ritical problems
negatiwely affectins the eduratifonz=T procass in :-ose schools.

Professional Devel oo

A.

Keep abrenst oif msw reveloomentr = She £ielc by —=ading journals
and other proiwgriona’ publicatoors, ‘attendiny m—fessional society

meetings, semizirts, and uGipe Ziks. and discuscior -poroblems of mutual

interest witk ctmers in e i:id Zn order ic¢ wm=intain effective-~
ness.

Participate iz staff iInservize trr=ning program: o gain additional
techniques that will be helpfil ir improving jot werformance.
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VIII. Miscellaneous

4. Participate in school-related activities such as faculty meetings,
P.T.A. organizations, inservice activities, and informal consulta-
tion on general school problems; basing such participation on general
aim of improving and molding the school envirormment ag fully as pous~
sible toward positive ends, particularly as related to therapeutic
needs of student clients.

B. Attend inter-departmental committee meetings as required in order
to maintain awereness of school's and the system's affairs and to
provide input on psychological matters as appropriate.

C. Attend regularly scheduled staff meetings of the department for the
purpose of receiving information about sysiem and department policies
and procedures, and maintainiag consistent standards of service.

L. Perform other related duties as assigned.

QUALIFICATIONS:

Doctoral degree or 60 graduate credits including all course work required
for Level I certification by State of Wisconsin.

Cer~ific~tion as School Psychologis*, Level II by State of Wisconsin.

At “east one year of vsid experience as a psychologist in an educational
seting.

*HolLders of #55 License would also he considered qualified for School Psy-
chologist level. In addition, persons who are experienced and fully trained
as indicated above, but who temporarily lack eligibility for Level II Certi-
ficztion because of a minor acadenic deficiency, such as might arise in
cases of personnel from other states, may be appointed at this level while
they hold a provisionsl, non-renewahble license from the state to correct
this deficiency.

s
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BOARD OF SCHOOL DIRECTORS

MIIWAUKEE, WISCONSIN

POSITION DESCRIPTION

TITLE: Associate School Psychologist

REPORTS TO: School Psychologist Sunervisor
Coordinator, Psychological Services

SUPERVISES: Psychometric Assistants; Aides (Volunteers and Paid)

BASIC FUNCTION: Conduct diagnostic evaluations of children with learning
difficulties or behavioral problens which interfere with their satisfactory
adjustment in school; treat, by utilizing psycho-educational therapy, in
individual and group sessions, children who present sympioms of underlying
learning and personality difficulties; counsel students and/or teachers or
refer appropriate cases to specialized skills or programs; consult on and
design treatment programs appropriate to the educational setting.

MAJOR DUTIES
AND RESPONSIBILITTES:

I. Psychodiagnosis

A. Conduct individual psychological studies of children; evaluate
ability, psychomotor, achievement, and personality functioning:
noting strengths and weaknesses in ability to learn; using objec-
tive and projective psychological instruments and classroom obser-
vation under continuing supervision and regular counsel; differ-
entiating between situational and internalized, between intellec-~
tual and emotional, between organic and functional causes of prob-
lems, and between mild and severe cases; for the purpose of diag-
nosing the problems of children with learning or behavioral diffi-
culties and recommending apnropriste measures to assist the child,
his teacher, and his parents.

B. Guide the work of psychometric assistants assigned to assist the
psychologist in individual evaluations, limiting the assignments
given to such personnel to that which fall within their particular
range of competency, in order to expedite the evaluative process.

C. Interpret to the child, parents, school personnel and other pro-
fessionals the individual diagnostic evaluation with respect to
learning difficulties and behavioral problems, and strengths and
weaknesses in learning ability of the child, for the purpose of
defining realistic expectations and practical courses of action
for instruction and treatment.

D. Suggest and recommend children for Placement into special prograns,
basing such actions on indications for the need of the particular
. assistance offered by the program as evidenced by the child's

<3l-
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psychological evaluation, for the purpose of enabling the child to
adjust to school, himself, -nd others, and to progress at an opti-
mum rate consistent with his abilities.

ITY. Psychoeducational Therapy

A. Discuss with the child, the parents, school personnel, and other
professionals, the diagnostic findings with respect to the child's
behavior problems and/or lesrning difficulties for the purpose of
enlisting their cooperation in psychoeducational therapy to be
provided by the psychologist.

B. Conduct individual, group, or facilitative therapy, for children
whose diagnosed problem would benefit from modification of the
causes and/or problem behaviors, performing such work under intense
supervisicn and consultation, using judgment and discretion in such
activities based upon the diagnosis of the underlying learning and/
or personality difficulties evident in the evaluation, for the pur-
pose of providing treatment which will enable the child to adjust
to school, himself, and others, and to progress at an optimum rate
consistent with his abilities.

C. Train and guide paraprofessional aides and volunteers in performing
assigned duties involving specific tasks of data gathering, sensori-
motor and cognitive skills building, and/or supportive relation-
ships with identified children for the purpose of implementing the
psychologist's recommendations and extending his expertise as a
theravist to the maximum.

III. Consultation

A. Provide information and consultation to various school personnel
on matters pertaining to behzvior and psychology, limiting such
activity to specific problems called to attention, for the pur-
pose of assisting personnel in their understanding of student
problems.

B. Suggest and recommend methods by which assistance may be given
to the student, techniques which may be more successfully used by
the teacher, and assistance from curriculum and other specialists
that may be of help in solving the student's problem, basing such
recommendations on particular problems of students and the results
of diagnostic evaluations, in order that classroom and instruc-
tional situations may be of positive value to student.

C. Describe and interpret to school personnel, parents, and others
various programs availabie in the Milwaukee Public Schools for the
purpose of relating individual children's needs to the program
offerings available.

D. Attend psychiatric and interdisciplinary staffings which involve
student clients for the purpose of providing interpretations based
upor. diagnostic evaluations and other pertinent information con-
cerning the child. _ : L
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Confer with parents and/or community agencies relative to psycho-~
logical studies and/or counseling with individual children for
the purpose of enlisting cooveration in diagnostic and/or thera-~
peutic programs, end fecilit~ting referrals.

Follow~up

A.

Follow-up and promote implementation of recommendations to class-
room tezchers end school ndministrstors with respect to individual
children's needs for the nurpose of determining effectiveness and
providing additionsal psychological service as needed.

Follow-up end promote implementation of récommendations on chil-
dren referred to specific programs and services for the purpose of
ascertaining that progrem »nd treatment are being fulfilled.

Ingervice Training

A.

Conduct, under initial supervision and monitoring, inservice
courses, Serminars, and workshops to acquaint teachers and other
school personnel with sound psychological principles of child
development and education, to help them recognize psychological
problems in children, to help them better utilize psychological
services, and to help them utilize modern learning theories in
teaching and management of child behavior. ~

Human Relations

A.

Lead and consult on human relations activities and programs, under
close supervision and reguler counsel, within the schools for the
purpose of improving interpersonal relations among and between
staff members, students, and parents.

Provide, under ongoing supervision and regular counsel, leadership
treining for teschers and other school personnel in the techniques
and process of interpersonsl and intergroup humsn relations for
the purpose of developing internal staff leaders.

Professional Development

A‘

Keep abreast of new developments in the field by reading journals
and other professional publications, attending professional society
meetings, seminars, and the like, and discussing problems of mutual
interest with others in the field in order to maintain effective-
ness.

Participate in staff inservice training programs to gain additional
techniques that will be helpful in improving job performance.

Miscellaneous -

A.

Participate in school-relnted activities such as faculty meetings,
P.T.A. organizations, inservire activities, and informal
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consultetion on general school problems; basing such participa-

tion on general aim of improving and molding the school environ-
ment as fully as possible toward positive ends, particularly as

related to therapeutic needs of student clients.

B. Attend inter-departmental committee meetings as required in order
- to maintain awareness of school's and the system's affairs and to
provide input on psychologicsl matters as appropriate.

C. Attend regularly scheduled staff meetings of the department for
the purpose of receiving information about system and department

policies and procedures, and maintain consistent standards of
service. '

D. Perform other related duties as assigned.

QUALTFICATIONS:

Master's degree plus L2 credit hours graduate training including all course
work required for Level I Certification by State of Wisconsin.

Certification a2s School Psychologist, Level I by State of Wisconsin.

Experience as & trainee or psychometric assistant preferred. Some psycho-
logical and/or educational experience required.
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BOARD OF SCHOOL DIRECTORS

MIIWAUKEE, WISCONSIN

POSITION DESCRIPTION

TITLE: Trainee School Psychologist

REPORTS TO: School Psychologist Supervisor
Coordinator, Psychological Services

SUPERVISES:

BASIC FUNCTION: Evaluates, as directed and under close supervision of a
certified school psychologist or school psychologist supervisor, the mental
ability, personality, and educationsl functioning of children with learning
-and behavior problems; provides, as agsigned and under continuing supervi-
sion, follow-up services to children and school personnel.

MAJOR DUTIES
AND RESPONSIBILITIES

I. Psychodiagnosis

A. Administers and scores individual inteliigence and achievement
tests selected by or with the consultation of a certified school
psychologist. '

B. Administers tests of personslity, perceptual -motor development,
and others as may be specified by the psychologist or the school
psychologist supervisor. '

C. Discusses test findings and interpretations with the psychologist,
reporting unusual circumstances or evidences of deviance in response.

D. Writes reports of findings and keeps required records.

E. Interprets the findings of diagnostic studies, as planned with the
supervising school psychologist, to school personnel, parents, and
others. )

F. Recommends children for placement, subject to discussion with the
responsible school psychologist, into special programs when they
are identified on the bagis of psychological evaulation as being
in need of sssistance which is provided by such programs; for

»»»»» referral to outside agencies; and/or for assistance by the teacher,
an side, or other helping personnel. -

II. Psychoeducational Therapy

A. Conducts, under intensive supervision and consultation with a cer-
tified school psychologist or school psychologist supervisor,

-38-
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individual, group, or facilitative therapy for children whose diag-
nosed problem suggests that they would benefit from such treatment.

ITIT. Consultation

A. Attends, when requested by the responsible school psychologist,
psychiatrie and interdisciplinary staffings when assigned students
are involved.

IvV. Follow-ug

A. Performs, when assigned by the responsible school psychologist,
such follow-up dutiesg as checking on recommendations, placements,
and the 1like. '

V. Professional Development

A. Participates in in-service training programs to gain additional
techniques that will be helpful in improving job performances.

B. Keeps abreast of diagnostic techniques relevant to his future role
as a school psychologist and participates in appropriate profes-
sional societies.

VI. Miscellaneous

A. Attends regularly scheduled staff meetings and other committee
meetings as needed.

B. Performs other related duties as assigned.

QUALTFICATIONS:

Master's degree or its equivalent, to include all course work required for
certification by the State Department of Public Instruction as a Provisional
School Psychologist.

Graduate training to within one year of certification by the State Depart-
ment of Public Instruction as School Psychologist, Level I or II.

Experience as a teacher, paid aide, or counselor desireble.
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BOARD OF SCHOOL DIRECTORS

MILWAUKEE, WISCONSIN

POSITION DESCRIPTION

TITLE: Psychometric Assistant

REPORTS TO: School Psychologist
A;sociate School Psychologist

SUPERVISES:

BASIC FUNCTION: A psychometric assistant performs, usually on a part~time
basis, the psychodiagnostic procedures described in the- Trainee Psycholo-
gist job description. The psychometric agsistant works.as a technician
under the guidance of a certified school psychologist with duties limited
to psychometric testing and reporting. Such an agsignment would be compar-
able to the Trainee School Psychologist in level of diagnostic skills
required but would not require the same range of functions, nor qualify as
an internship experience in the career ladder sequence, : v

MAJOR RESPONSIBILITIES
AND DUTIES

I. Psxchodiaggosis

A. Administers and scores individual intelligence and achievement
tests. '

B. Administers tésts of personality, perceptual-motor development,
and others as may be specified by the psychologist.

C. Discusses test findings and interpretations with the psychologist,
reporting unusual circumstanceg or evidences of deviance in response.

-D. Writes reports of findings and keeps required records.
E. Pertorms such other reléted duties as may be assigned.
QUALIFTCATIONS:

Graduate training beyond the Bachelor's degree in clinical or school PSy-
chology, including a practicum in psychodiagnosis and report writing.

-0~
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BOARD OF SCHOOL DIRECTORS

MILWAUKEE, WISCONSIN

POSITION DESCRIPTION

TITLE: Paraprofessional Aide

REPORTS TO: School Psychologist
Associate School Psychologist

' SUPERVISES:

BASIC FUNCTION: Works individuzlly or in smsall groups, using prescribed
training materials and/or inter-personal relationships to improve children's
abilities to profit from their school experiences.

MAJOR DUTIES
AND RESPONSTBILITIES

I. PFacilitative Therapy

A. Train children, under supervision of a certified school psychologist,
in development of specific learning skills and habits of perception
and coordination according to methods and procedures prescribed by
the psychologist, using assigned professional materials such as the
Frostig, Peabody, KELP, Winter Haven, or materials Prepared by or
‘with the psychologist. .

B. Talk with, play, or use games and instructional tasks under the
‘supervision of a certified school psychologist, to provide assis-
tance and support to assigned pupils in promoting positive atti-
tudes toward school work and.completion of assigned tagks.

C. Record behavioral data from school records or direct observation
in the classroom, under close supervision by a certified school
‘Psychologist, utilizing specific procedures for controlled observa-
tion according to instructions from the school -psychologist.

II. Miscellsneous

A. Mske telephone calls, transmit messages, sssemble materials, make
appointments, and perform related routine duties to free the Psy-
chologist for his professional duties.

B. ‘Carevfor young children while parents are conferring or participat-~
ing in discussions with the school Psychologist. '

C; Perform such other related duties és may be assigned.

46
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QUALIFICATIONS:

Two yeers of college training.

Personality characteristics suited to working in a one-to«one or small
group relationship with school children.

Some experience in a service-related position with duties involving inter-
personal relationships desirable.

MB/JHJ/ap
3-29-76
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