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Education Act Title I; ESEA Title T

ABSTRACT

This manual contains selected materials and ideas
generated during the multicultural program implementation at Fremont
Elementary School in 1974-75 which was funded under ESERA Title I. The
program included: (1) the consecutive concentrated study of five
individual cultures and (2) a comparative multicultural approach
built around five basic themes. While it is believed that it is
essential to develop positive self-concept and intergroup relations,
multicultural awareness is seen as necessary to understand the
differernt human experiences of people who come from different
cultures and ethnic groups. In the school, multicultural awareness
was attained through implementation of the following areas: cultural
curricula, multicultural curricula; curriculum based omn classroon
cultural and etknic population; integration of multicultural
avareness into basic subject areas of math, reading, language; and
chronological recognition of events and holidays across cultural
lines. This project was developed for elementary grades as a formal
approach to begin or enrich multicultural studies. Although much of
the content is deemed to he appropriate for kindergarten to sixth
grade, special emphasis is given to grades four through six. .
(Ruthor/JM)
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relationship. When one's attention is concentrated upon what someone Is not,

it is very difficult to have a basis for communication.

In addition to the self-concept orlentation towards multicultural education In

staff development, accurate and authentic pictures of the different cuitures
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multiculbaral prearam implementation at Fremont flementarv “chocl in 1974~
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individual cultures, and (2), a comparative rulticultural
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INTRODUCT 1ON

Goals of Multicultural Education
by Dr. Carlos Cortés

Associate Professor of History

Chairman, Mexican American Studies

Uriversity of California, Riverside
The primary recponsibility of our school system is to traln good citizens
far the future ~ good citlzens of their communities, good citizens of our
nation, and good citizens of the Increasingly interdependent world, Multi-
3l tural education, education for an understanding of the culturally plural-
istTiv and multiethnic reality of our nation and of the world, provides a key
to *he development of better citizens. Through the complete and sensitive
A lication of concepts and strategies of multicultural education, schools
can help prepare young peopie to tive and contritute more effectively and

conutructively in a world in which intergroup understanding and mental

flexibility will continuous!y become more critical factors.

As | see it, multicultural educaT!on?should have the following four basic
goails: (1) It should help s+uden+s!ﬁevelop their basic skills, principally
the oft-cited reading, writing, and arithmetic, (2) I+ should help students
develop better understanding of their own backgrounds and better understanding
of other groups which compose our society and the world. (3) It should help
students develop a commitment to the buil!ding of etter nation and a better
world for all. And, (4), It should help students develop the skills for

bui'ding that better society. Let us look more closely at these four goals.

First, how can muiticultural education serve as a process for developing
basic ¢kills? Desplte all of the sound and fury about going back to basics

and how such "fringe" subjects as ethnic studies take away from good fundamental

H
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sncatior, there i no intrinsic conflict botween education in basic akillc
and ol tieu!tural education,  Imaginatively ond <ensitively used, multi-
culturst cogeation can o beoa hoon ta bacie kil education,  Tha uoe of
matoriale with intercating ethnic content can provide the impetus for the
learnineg ¢ basic oxills,  This may L particularly true for student, of

Wb eie e o ande L Teet atudents should find that reading materiaic and

1

Pothomat i gl s R lame which retate o thelr heridaae and exooerience are o bimu-

Pyvic . oo far Pacie skl development,  Besoand thie, ol ctudente
‘ Lo fit from atrangthening basic oRible by reating about pacp o of

cuerne boaelarouncs ang tackline mathematical problome which reveal el ti-
ool realitias,  What o a goubie benefit to tidenis and o societyl

Yroe o geme *iee Phat they learn basic obille, students learn hout pach otfer,

hie [eads into ke wocond major aoal of mul*icultoral educ :tion - to develop
bettor —o 1 f and intergeoun understandirg, This does not meon ite aoal ic to
dovelen wncwledns or tolerance. Knowledae, the accumulatic: and memorization
of fact. and ideas, has no inherent value in effective mult cultural education.
Hos i tolerance, the blind acceptance of anybody or any group, # worthy qoal.
13

Cloarly, we do not teach tolerance of Adelf Hitler, of othe's who have comnmit-
tod mass atrocities, or of giant narcotics combines, As mu h as multicultural
aducatior challenges blind intolerance, it does not seek to replace it with
aqually blind tolerance. Rather, a goal of multicultural e 'ucation is under-
staniing - the understanding by students of the experiences and cultures of

the qroups frm which they come or belong, and the understanding of the experi-

ences and cultures of groups from which others come or beiong,

Such intergroup understanding is not a uwlindly amoral tolerznze. Rather, It

is the rejection of blind intolerance based on stereotypes, misinformation,
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and prejudice. 1t 1w the reatization that people can never fully under~tand

themanlves or others without an understanding of the ethnic and cultural

qroups to which they or others belong.

is not a sufficient goal for multicultural educa-

fut ounderstanding, alone,
Vien. Inderatanding, alone, is morally arid. To "understand" another group
mi bt osimplv be to pousess weapons to harm, exploit, oppress, or discriminate
GGaicst thet group. To prevent the creation of a society of such "understand-
fne ciarriminators,” multicultural education must aim for a third major aoal -
Yoodeve lop cormitment to the buildina of a better nation and a better world
for ald. This moral component of multicultural cducation i critical, he
toaching ~f voung people to believe In the noal of o better soclety for il

f ! athnic and cultural backgrounds i< on essential part of multi-

(PR Voo~ ol

cultural orducation, and should be an essential part of all education.

Mevertheloens, there must be one more goaf in multicultural education. Commit-

+¢, n hetter society is not enough. Multicultural education must help

H

ment
equip otudents with the skills to build that better society. This does not
include basic skills, but rather, societal skills - critical analysis, the
understanding of governmental processes, a solid conception of the meaning

and function of power, a grasp of economic reallities, a capacity for logical
decision-making, and a realization of the potentialities and limits for differ-
ent kinds of individual and group action. Few things are more depressing than
watching commltted people waste time and effort in ineffective and misdirected
action. Mul+icultural education must have as a prime goal the preparing of

people for effective actlon, a basic element of effective citizenship.,
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PROGRAM EXPLANATION

In the Spring of 1974, the Rlverside Unifled School District received notlice

that Elementary and Secondary Education Act, Title |, Part B funds were avall-
able as an incentive to develop an innovative approach In an area of education,
The Special Projects Office thought that a program for developing multicultural

understanding had great potential for Improving the quallity of education for

children in our schools.

Believing that deveioping 2 positive self-concept and better Intergroup under-
standing is an essentiai goal of education, multicultural awareness was seen
as a vehicle for understanding similarities and dlfferences of -tman experl-
ences of people who come from different cultures and ethnic groups, in the

school, multicultural awareness was atta’ned through implementation of the

following areas:
1. Cultural curricula

2. Multicultunal cwuiicula
3. Cwuicuwlum based on classrnoom cultural and ethnic population

4. Integration of multicultural awareness into basic subfect aneas of
math, neading, Language, eftc.

5. Chronofogical necognition of events and holidays across cultural
Lines.

This project was developed for elementary grades as a formal approach to

begin or enrich multicultural studies. Although much of the content is appro-
priate for kindergarten to sixth grade, speclial emphasis Is dgiven to grades
four through six. Students and teachers ihvolved In this Innovative approach
deve loped deeper understanding and appreciation of themselves and others.,
Through their multicultural studies and expériences, cht ldren began to rec-

ognlze how people are both allke and different,

iU



A team of elementary school teachers, school staff, university professors,
and graduate students plannied and developed the multicultural curriculum,
sharing their strengths. They found themselves increasing in interest,
enthusiasm, and new awareness about thelr multicultural studies. These

feelings were also evident fn the children's behavior as shown in:

Improved aschcof attendance
Excitement for Learning
Tncreased sensitivity to individual digferences
More communication with parents about scnool.
Through a variety of multicultural activities and experiences, students and

teachers galned a better understanding and awareness of commonal ities of

human experiences across cultural lines.

Fremont Elemenfafy Schoo!, in Riverside, was selected as the schonl site for
deveiopment and implementation of the multicultural program. Six teachers
in multi-aged fourth to sixth grade classrooms chose fo participate in the
development of curricuium materials and fleld testing of activities., Grad-
uate students, under the guidance of Dr, Carlos Cortés, University of Callf-
ornla, Riverside, researched materials and generated ideas appropriate for

multiculturalizing themes for each cultural event.

The school year was divided to study the five identified cultures: Black,
Asian American, Native American, Mexican American and Anglo American, Each
+ime scgment included four weeks of field-testing materials and activities.
The time segments were designed in such a way as to depart from the usual
Black History Week or Cinco de Mayo approach. In additlon to the development
of the cultural base of knowledge about each group, & take-off event and a

multicultural theme was established to |ink the experiences of *he target
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group to the expariences of other cultural groups in the United States and

around the world. Thic was the essence of the multicultural approach,

Base Culture Take-0ff Lvent Multicultural Theme
Black Black History Week Where did | come from?
Aslan American Sendai Sister City Week How do others live who are like me?
Native American Ramona Pageant How do people of various groups

relate to each other?

Mexican American Cinco de Mayz How have people struggled for
1heir ideals?

Anglo Flag Day What do symbols mean to me and
to others?

After this Initial orientation was estabiished, it was necessary to work out

Implementation procedures. The teachers decided to study the cultures in

their afternoon hour which is usually designated for social studies, health, etc.

Each had their own srecialty, and for one hour each, they taught that specialty
to-each of the other classes. The multicultural approach was interwoven

throughout the entire curriculum.

The most significant element that surfaced during this project was the kind

of relationship that was established between teachers and students, People
felt good about themselves and they communicated openly. Teachers wzre excited;
fhgrefore, the students were excited. Teachers ware learning; therefore, “he
children learned. The teachers felt good about the other teachers in the

group and children became more accepting of their peers.




STAFF DEVELOPMENT

I+ was discovered very quickly that before a multicultural education program
could be implemented, it was essential for those persons involved to participate
in a staff development program. Returning to the stated intent of multicultural
awareness, to develop a positive self-concept and intergroup understanding,
those involved in this project discovered that many adults who work with schools
do not themselves have positive self-concepts, do not have a cultural Identity,

and do not have a viable definition or understanding of culture.

Goals and expectations which had been defined for students were appropriate
for adults, but the processes for achieving these gozis differed. Using Dr.
Eleazar Ruiz's "| am lovable and capable" technique, teachers, aides, an
parents were given ‘the opportunity to spend the time reasoning out and just-
ifying their strengths to another adult. Some adults found this exercise
difficult, but given the encouragement and support from other adults, each
persor. was able to respond to the statement. Many adults were able to easily
name their déficlencles, but did not afford themselves the luxury of consider-
ing their strengths and why they are lovable and capable human beings. We
believe that in order to promote a positive self-concept in a child, the adult

must be able to feel good about himself and be able to verbalize it to others.

Another aspect of feeling positive about oneseif is the identification of a
cultural or efhnl; identity. The actual labeling, be it German; Bolivian, or
Chadian, is not as essential as the tracing back in time to parents, grand-
parents, great grandparents and the establ ishment of some type of origin.

The intent of this exercise is to discuss heritage and to recognize the

1
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individuals' origins, what is important to them, and how these Important
factors transpired. Some questlons that might be asked of a person when in-
quiring about his cultural heritage are: what Is his country or state; what
did his rela*ives do; what language did they, or do they, speak; when did
they come to Amerlca, Callifornia, or Riverside, and why or how; what is his
last name, etc. These are the kinds of questions which help to establish an
identity and build the base upon which to add information pertinent to the

existence of one's personality, traits, characteristics, and the substance of

one's values.

I+ +hen seems Important to spend some time recognizing what each individual
values, and by closing one's eyes and imagining some place at home which is
one's favorlfé or most valued, individuals are able to go another step towards
identifying themselves and recognizing their Individuality and importance as
human beings. Typical items of value are books, pictures, records, music,
clothes, food, Jewelry, and plants, but the valued Item Itself 1s not as sig-
nificant as how It serves to make you feel good or to remind you of another

+ime, place, or event which Is Important to your existence.

Through these experlences, adults begin to broaden their definition or self
and to reallize the waysbln whlch thelr own sel f-concept can be Improved. The

concentration should be on experiences which reflect one's accomplishments.

Most significant In staff development Is participation In activities which are
Intended to build up Indlviduals rather than break down self-images, Positive
communication Is more easily accepfed ;han negative remarks almed at exposing
sensitive areas of one's personality. By learning about what people ére,

rather thah what they are not, an Individual has the data needed to develop a

14



relationship. When one's attention is concentrated upon what someone is not,

it Is very difficult to have a basis for communication,

In addition to the self-concept orientation towards multicultural education in
staff development, accurate and authentic pictures of the different cultures
must.be presented to the adults in order for them to give reallstic and factual
information to the students. Representatives from different cultural groups
should be invited to show slides, share experiences, and describe cultural
traditions. |+ Is important not to axpect every member of a cultural group

to be able to give this type of prasentation, Local colleges and high schools

often have "experts" who have studied cultures in depth, and are able to pre-

sent a unique vlewpoint abuut a culture.




PARENTS AND RESOURCE PEOPLE

Parental activitles durlng the year included:
1. The sharlng of materials
a) a poetry book by Black poetess Nikki Giovanni

b) wvaluable Aslian dolls and other precious dolls to celebrate
Japanese Doll Festlval

c) a personal story about the Queen Mary
d) cultural artifacts

2. One mother came to school with Japanese kimonos, and after dressing
her two daughters and a teacher, she supervised their dancing at the
Aslan falr.

3. A granddaughter came to school for the Indian Pow Wew and made tortillas
for the children to sample.

4, Many parents, along with children and staff, attended field trips to
the University of Callfornia, Riverside Dance Festlval and the Ramona
Pageant.

5. Many parents came to Open House and viewed the culturat filmstrips
which had been devetoped through this project.

6. Parsnts offered support to their children who wanted to share what they
had learned.

7. Parents helped children work out answers to questions about di fferent

cultures and ethnic groups.

Children became exclted about thelr experlences and went home describing what
they learned. When parents asked their children, "what did you do today at
school?" they did not respond with the standard, "Oh, nothing," They said,

"Wow, we did this" or "You should see the pottery we made" or "We learned

1¢6




today about the Fresident" and, "{'id you know that anyone can be President?"
T :s a communication network between hcme and school was established. In this

casual way, we were able to involve parents because their children had developed

new understandings from their multicultural experiences.

We found that parents, relatives, friends, and neighbors of students and staff

are the best and rost reliable resource people to involve in a multicultural -

program.




FIELD TRIPS AND SPECIAL CULMINATING EVENTS

Field trips, in conjunction with the multicultural project, were planned to

correspond with what the chlldren were studyling In both cultural and muiti-

cultural areas.

December University of Callfornla, Rlverslide 90 parents, staff and
International Dance Festlval chlidren
February Black Fashion Show Entire school
Soul Food Luncheon at Fremont 200 staff and children
Elementary School
March Lunch at Palace of the Dragon 200 staff and chlildren
Asian Fair Entlire school
Apiil Mockingbird Canyon and Buttercup 200 staff and chlldren
Farm
Indian Pow Wow Entire school
Ramona Pageant 90 children, 55 adults
May Two Professlional Mexican Dance Entire school
Groups
Mexican Luncheon 200 staff and children
June Independence Hall 200 staff and children

200 staff and children and
35 Marines

Marine Band and Pienic Lunch

Queen Mary 200 staff and cnlldren

14

Teachers prepared s+uden+s for the speclflc fleld trips by outllining goals
and objectives related to multicultural educaffbn. The students' Interest
was reflected In thelr attitude and behavior, The accepting relationshlip
between students and adults was observed and verballized by parents who accom=-
panied classes. S+uden+s emphasized the posltive aspects of the field trips

and were able to cope with the minor Inconveniences such as time delays, etc,

@
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Since the trips were pertinent to what the children wers studying, the interest
level was very high. The trips and culminating events were an important part
of the multicultural program because they provided students with an opportunity
to enrich their classroom experiences and share those experiences with others.
As a part of the cultural studies, a culminating event was planned in order

for the students to share what they had learned with The other students at

school .

To culminate the study of the Black culture, a soul luncheon was catered by a
local high school. Children from the six classrooms were given the opportunity

+o taste new foods. A play, about Martin Luther King and *he bus boycott, was

presented,

An Asian Fair was the cuiminating event for the study of the Asian culture.
The students displayed materials and demonstrated cultural activities. Students
and staff wore appropriate Asian dress. Students learned from other students,

resulting in an exciting atmosphere.

To draw together -their new aWareness from the study of the Native American
culture, students viewed and participated tn a dance around a bonfire led by
a Boy Scout group. A pow wow followed, In which students shared tnformaticn
they had learned, with the rest of the school. For this event, students were

even more precise and thorough in their explanatlions and demonstrations.

The culminating event for the Mexican American culture consisted of a luncheon
and a program with students singing songs, explaining the Mexican flag symbol-

ism, pledging allegiance to the United States flag in Spanish, and performing

regional dances.

To conclude the study of the Anglo culture 1t was declded to have a Travellng

19



Minstrel Show. Other classes invited students to thelr rooms to explain and

demonstrate various aspects of the Anglo culture.

These events were special days; an exciting and rewarding experience for all

teachers and children involved.

20




CULTURAL CURRICULUM

One aspect of multicultural education is the cultural study approach which Is
building a base of information, knowledge, and understanding while gliving an
authentic and clear picture of specific cultures, Within the school year we

studied five cultures: Black, Asian American, Native American, Mexican American,

and Anglo.

During the planning week prior to the study of each culture, teachers met to
decide on the area of study within the cultural context, Teachers chose an
area based upon interest, knowledge, familiarity, experience, or the desire to
learn more about an unknown aspect of that culture, With six classrooms in-
volved in the project, and three weeks designated for impiementation, It was
decided to have each teacher prepare his or her specialty and share what they
had learned or coliected with the other classes as well as their own. This

resulted in a team-teaching approach.

The following topics for each culture serve as suggestions for beginning cui-

tural study but should be expanded to include as many aspects of the culture

as can be incorporated:¥

Black Culture Art .
Music and Dance

Discrimination - Role Play

Poetry

Mathema“ics - Benjamin Banneker
Black History - Focus on Indlviduals

Aslan American Culture Art
Poetry - Halku and Cinquain
Medicine and Cultural Traditlon
Dance and Music
Present-day Problems of Aslan Americans
History - Aslan History In California

*A file of classroom and learning center activitles was deve!oped.
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Native American Culture Art
Dance and Tribal Traditions
Local Indian Tribes - Southwest Indianc
Indian Chiefs and Leaders
Myths and Legends
North American iIndians

Mexican American Culture Art
Mexican Heroes - Biographies
Dance and Regional Costumes
Mexican Flag Symbolism

Music
Angla Cudture Art
famerican - Composite Westward Movement
nf all Cultures) American Music and Dance (Patriotic Songs and

Square Dance)
Scenic Wonders of the United States
The Presidency
Colonial America

Additional possible topics for any cuolture are:

Literature Folklore

Toys and Games Sports and Recreation
Architecture Homes and Shelters
Humor Foods

In addition, it is preferable to expand from the five culture orientation

anc divide the school year to include:

Black Australian

Asian American ) European

Natlve American Russian

Mexican American South Paclifican

fnglo

American (All Ethnic Groups)

Latin American ~Indian (from India)
Arabtan Other gecgraphical areas

With this type of cultural study or orientation, It Is possible to promote
sharing between teachers and chlidren and thereby encourage an exchange of
ideas which produces enthusiasm and excitement. Teachers are able to develop

areas of expertise within each culture and to expa~d their capabilities,




Another suqggested orientation is to take a different topic and have each of
+he six teachers approach the fopic, for example, art, music, or history from
a different cultural perspective (Black, Asian, etc,). [In this way, students

would have the opportunity to approach a subject from a multicultural viewpoint,




MULTICULTURAL CURRICULUM

Multiculturalizing, as conceived by Dr. Carlos Cortés, of the University of
California, Riverside, refers to activities in which chlldren devel!op an under=-
standing of the commonalitles of human experience = that is, how all people

are both alike in some respects and different in others. Each morning, within
reading, mathematics, language, social studies, and other subject areas,
teachers implemented the activities which had been developed through research

by the University of California, Riverside graduate students under the direction
of Dr. Cortes. Strategies related fo multiculturalizing were both cognitive

and effective and Included a bioad spectrum of activities which seemed appro-

priate for the development of self and intergroup understanding.
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WHERE DID | COME FROM?

by Janislee Abella

The first unit of the Fremont Schoo! multicultural project was based on Black
Americans as the primary focus group., Black History Week was used as the

basis for developing the multicultural common denominator theme, "Where did |
come from?" Cultural histories, a= a common thread of experience for all

groups, were emphasized. This theme gave students the opportunity to explore
not only their own ethnicity, but also that of each of their classmates. By
stressing both commonalities and differences within and among groups, inter-

group relations were strengthened.

Two methods were used to combat negative stereotypes of groups and to encourage
students to study both thelrs' and others' heritages. Since prejudice often
stems from perceived color differences, the first method employed was a work-

up lesson based on the book, The Color of Man, by Robert Cohen, This book was

especially written to deal with stereotypes and to dispe! myths about ethnic
groups. By concentrating on four questions, the students were able to develop

an introductory understanding of why people are the color they are.

The first question was, "What is color?" Color Is an experience common to all
humankind, and children especially identify with colors at an early age. No
matter what language we speak or to what nation we belong, we all see the sky
as blue, the earth as brown, and fire as red. Of course, interpretations of
color are different. The second question was "Where does color come from?"
This area dealt with genes and their function. Sjnce heredity is not the only
thing that influences our color, the location and climate of other countries

was discussed, The +hird area of concentration was on universa!l commonalities

2
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of humankind. For instance, all people belong to the same species, the cells

of the bodies are alike, and doctors can transfer skin, bones, or blood from

one person to another, which probably means that we ull have a common origin.
Acquired differences and hereditary differences were explained. But of all the
¢ifferences among human beings, color is still the easiest to see. The last
topic was the concept of color used as a means of discriminating against certain
groups. The children were then asked to explain where prejudices based on color

come from, utilizing Information from Color of Man and other sources.

The second type of inquiry was an ethnicity search, Each student explored his
own family background and recorded it in his Family History Book, Some questions
askec¢ included: what is your whole name, why was this name chesen for you,

what is the national origin of your last name, and where were you born. Students
shared their names with the class, along with the reason that particular name

was selected by their parents. Spelling tests were used to familiarize the
students with classmares' names. Activities became a focal point for learning
different nationalities of groups. Projects were undertaken which included
counting categories and combinations of names, or seeing how many similar names
are used universally. In this way the encyclopedia could be utilized. Students
pinpointed their ancestors' places of origin, placing their names in those
locations. By teaching the students methods of research, reading and conver-
sational skills were markedly improved, Also, the students' curiosity about

themselves and others led to more interaction with fellow students,

The enthusiasm shown by students and teachers alike for this multicultural
project warrants further use in the future on all grade levels. Certain themes
can become dynamic social forces for children inexperienced in interrelation-

ships with ethnically different peoples,
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WHERE D!'" | COME FROM? - LESSON #1

The characterization of the United States as the "nation of naticns"” is tTime-
worn, but the truth of the c!'lche is undeniable. Except for the native Americans,
+he other inhabitants of this ccuntry belong to all peoples. Had each cultural

Jr racial group been allowed equality throughout our history, we miaght not have
such events as Black History Week, We would have been one people. Laws pre-
vented this along with social customs, but both can be changed. Fach minority
group should have the option to acculturate and assimiliate into the mainstream

of society or to retain old world fies, which includes a di fferent lanquage

and culture than English, without fear of recrimination and discrimination.

Multicul+tural education is like a child in infancy. It must be allowed To
blossom into adulthood by taking one step at a time and pausing when necessary.
Certain themes become dynamic social forces for children inexperienced in inter-
relationships with other cultural groups. An interest and rapport are thus
estab!ished between culturally different groups and hopeful ly the end results
are binding friendships and the loss of prejudices. Children's prejudices are
acquired through contacts with their parents, relatives, teachers, and friends.
Regardless, many children resist even these pressures and block out the neg-
ative significance of prejudices. We need to reinforce fhese positive energles.
This can be done through a series of question and answer reriods.

QUESTIONS: Do you ever think about where you came from and why you do
things a certain way? Or why you are a certain color? Or why
your hair is black or brown or red or blonde? And your eyes
are brown or green or hazel or blue or gray? Or why you have
freckles? Can you change 7he color of your skin? How about
your hair and eyes? In some cases you may be able to do so.
wWhat is color and what does it mean to us? (Introduce material

from The Color of Man)

QUESTIONS: Each of us look at our family tree and history; talk to your
parents and grandparents and relatives. Do you think it is im-
portant to know where you came from? Do you think people are
treated differently because of this? Why? Consider your cus-
+oms or beliefs. There are no good or bad customs or beliefs
or skin colors - only differences. Each individual is unique
and important, even if he seems different. There are things that
everyone has in common: struggles, needs, dreams, and memor ies.
But each person's history is unique; it Is who one is and where
one has been. We can all be proud of our histories.

Consider the differences and similarities in peoples' histories.
What would some resemblances be? Hunting and gathering, agri-
culture, family life, social life, political life, armies,
heroes. . . what else? And the differences? Lanquages, foods,
customs, religions, music, clothing, and many more.

From these questions and observations, Incorporate the various histories of
ethnic groups to answer the question, "Where did | come from?"




WHERE DID | COME FROM? - LESSON #2

TUE COLOR OF MAN, by Robert Cohen, Random House Pub!isher/New York

This book was especlally written to deal with stereotypes of races. Mr. Cohen
deals scientifically with the subject of color pigment In order to dispel
myths of pure stock in any race. The i1lustrations are beautiful and touching
and couid be used in conJunction with the questions that Mr, Cohen has lald

out for the reader.

QUESTION 1:

QUESTION 2:

QUESTION 3:

QUESTION 4:

what is color? Read pages 3-4. -Children especially identify
with colors at an early age. Let's think about it: & red
traffic |ight means "stop" and a green light means "go" in
France, the Unlted States, and China alike.

what is your favorite color? Why? Discuss reasons for favor-
ites. Read pages 6 and 8. Indians were called "redskins" be-
cause they palnted their faces and bodies red for ceremonies.
Look at colors of children in the classroom. Do a color chart
of the class. Notice people who are a mixture of more than
one color. Talk about birth and beauty marks, scars, etc.
Consider sunshine and the difference it makes. MNotice and
discuss differences. Do a darkness continuum, a spelling
continuum, or a fastest-runner continuum, the ldea being that
color of skin does not reflect capabilities.

where does color come from? Read pages 19-20. Use pictures
+o i1lustrate. How do these genes work? Half of your genes
come from your mother and the other half from your father.
Read page 22 and page 28. Today, if you do not iike the color
of your skin, you can change it with drugstore products.

There are pills and lotions that can be bought at any drug-
store to change your skin color to a deep tan. | am not sure,
though, whether a dark-skinned person wili be able to acquire
lighter skin. What do you think? Isn't it possible that

sclentists could do this someday?

All people are brothers and sisters. Read pages 32-33. What
are some of our learned differences? (Handedness, gestures,
etc.) Is It difficult to change habits? Have students write
with the hand they do not normally write with, and then dis-
cuss habi+s In general. Read pages 42, 55-56, and 64,

For the Idea of color, read page 80, "prejudice and discrim-
Ination," througt page 83, "sent to jail." .

Ask: Where did these prejudices come from? How do we show
our prejudices? What kinds of behaviors do other chi ldren
have that you do not |lke and Immediately have a distaste for?
(Maybe swearing, teasing, etc,) Are you then prejudiced
agalnst that child? Why? How would you describe prejudice
+hat is not racial and Is acceptable? ‘What kinds of .behaviors
from adults do you dislike? (Demeanirg, condescending,etc.)
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HOW DO OTHERS LIVE WHO ARE LIKE ME?

by Frances Boston

This component of our program developed from the school's contact with Sendai,
Japan, which had become a "sister city" to Riverside through the efforts of

Mrs. Jessie Halvorsc., of Riverside. The intercity idea was particulariy appro-
priate because Cuautla, Mexico Is also a sister city to Riverside, and contact
with a school in Grambling, Louisiana, and with the Hopi Indian reservation had
resulted in plans for an exchange of letters between classrooms at Fremont

School and these other locales,

The process of multiculturalizing the sister city theme was basec on investi-
gating a variety of subthemes dealing with the sharing of cultural backgrounds
between students at Fremont Schoo! and in these other cities. The purpose was
+o explore the question, "how do others live who are like me?" This was done
through letters from Fremont students to students at schools in these other
cities. Children also inquired about their own individual backgrounds and

read about aspects of the cultures of their ancestries.

The questions discussed in class probed many areas. "What aspects of other
cultures are +he same as the cul*ure in which | live? What aspects are differ-
ent? What are the reasons for these differen¢es? What are some of the every-
day occurences in my life that are derived from other cultures?" Many possible
ways to seek out answers to these questions were suggested and listed so that

feasible activities could be developed.

By having students learn about everyday life in other cultures, we hoped that
negative attitudes, stereotyping, and derogatory statements about members of
di fferent cultures could be reduced or eliminated from the children's vocabu-

laries and relationships. This, in turn, would lead to a reduction and/or
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olimination of culturally-based conflict between Individual pupils and cultural
groups on the school grounds and in home nelghborhoods. In effect, by exposing
students to positive Interactions between various culfures, reinforcing con-
structive personal relationships between Individuals and groups, and rewarding
the development of understanding of differences befween cultures, we hoped to

modlfy their behavior towards things and people who were "different.”

The goal of thls component was to induce students fo involve themselves both
physically and mentally in dlscovering all they could about other cuttures.
Students were To'use reading skills while seeking out Information. Math and
motor skills were to be used when students a!tered quantities of servings in
recipes which they and their parents prepared for special luncheons. To im-
prove creative writing and penmanship skills, the children were to write and
present reports, poetry, stories, and plays about how people (parficula%ly
children) in other cultures lived. The students were alsc to expand their soclal
studies skills through classroom units dealing with the climate, geographical

i .cation, and social and family mores of various cultures. This information was

then to be used to compare things "like" and "different from" the specific cul-

tural backgrounds of the students.

To implement this component, various classroom activities were conducted -

poetry writing, penmanship practice using selected proverbs from other countries,
skits based on fairy tales from other countries, and a field trip to a rest-
auranT:To see how Japanese foods were prepared and served, as well as viewing
f1lms and fllmstrips about dally activities of children from other cultures.

A list of chlldren's books about different Asian culfures‘was compliled, in
addition to falry tales from twenty-four countries, a nurter of Greek, Roman,

and Norse myths, fables from Greece, East India and France, and a notebook of

proverbs from around the world.

0
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Lesson Crior to the Visit to an Oriental Restaurant
PALACE OF THE DRAGON MENU

shumai*
chow mein
fortune cookie
tea
fried rice
sweet and sour pork

BACKGROUND INFORMATION ON ORIENTAL FOOD

I. Japanese Dinner

A. A visit is incomplete without an invitation to dinner
B. Guests sit closest to "tokonoma" (alcove where flowers and art objects

are displayed)

1. Table Setting

A. Informal: al! dishes are placed in the center of the table; everyone
reaches for the food with chopsticks

B. Formal: each person has an individual tray; food is artistically arranqged;
plates and bowls are not matched; each dish is different and admired for

its Individua! beauty (a well-mannered guest will pick up a bow! or
plate and turn It over to see where it was made, then compliment the

host or hostess)
Itl. Typical Japanese Menu
A. Soup
B. Picked vegetables

C. Rice

D. Main dish: fish; sukiyaki: stew with sliced beef or chicken and veg-
etables; chow mein: cooked vegetables with chicken or pork; sweet and
sour pork: pleces of porK in a sauce with vegetables; tempura: fish
fried in deep, hot fat (also vegetables are fried); delicacies: octopus,
cuttlefish, eel

V. Emphasize:
A. Importance of fish In diet
B. Importance of vegetables

C. Rice as a staple

*A mixture of meat and vegetables wrapped up in a noodle-like wafer
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HOW DO PEOPLE OF VARIOUS GROUPS RELATE TO EACH OTHER?

by Richard Morales

'anive Americans were the focus group for the third part of the project. The
event that was chosen as the take-off point for this unit was the Ramona
Pageant, based on the famous novel by Helen Hunt Jackson. It was selected be-
cause it introduced various aspects of intergroup, especially interethnic,
relations, which we chose as our multicultural ftheme for this month. Our cen-

tral question was, "How do people of various groups relate to each other?"

Ramona served the multiple ~urpose of presenting interethnic relations of
Native Americans, Mexican Americans, and Anglos. To multiculturalize the
study of intergroup relations, we also selected The Cay, by Theodore Taylor,
which illustrates relations between a black man and white boy, and Myeko's

Gift, by Kay Haugaard, which dramatized relations between people from an Asian

culture and American soclety.

There exist in all cultures what can be considered universal relationships.

For example, there Is the relationship between young and old, whether occurring
between the young half-Indian Ramona and the Mexican senora, or between the
Anglo boy Phillipe and the old Black sailor. The books contain many stories
involving such types of relationships (1.e., famillal relations, relations
between people Jﬁo speak different languages, relations between the ill and

the healthy, etc.). These show that we are all connected or divided by human
relationships thch'+ranscend cultural boundaries. A person may belong to a

particular cultural group which has speclal characteristics, but each person fIs

also a member of many other kinds of groups - age, sex, economic, regional,etc.

A major goal of thls unlt was to help students become aware that differences
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among people have generated conflict and misunderstanding, as well as love

and unity. By studying how some relaflonsﬁips apply to all peoples, the
students should see that we all have much in common and that differences which
do exist should not be the basis for prejudice, hate, discrimination, and con-
flict. The overcoming of stereotypes and misunderstanding that prevent us
from |iving together in harmony can help students develop the basic social

skills necessary for helping to build a better society for all,

The unit was also almed at Improving reading and conversational skills, as
well as students' perceptual and analytical skills. Students were asked to
derive general concepts out of Isolated events and to make decisions based on
good, solid evidence. The developmant of good thinking, based on sound evi-
dence and reasoned concepts, should be stressed in helping studenis increase

their decision-making capacities.

There are many materials a teacher can use in presenting this kind of unit:
records, filmstrips, and books that show intergroup relations. Building

Bridges of Understanding, by Charlotte M. Keating, and Reading Ladders for

Human Understanding, by Virginia Reid are useful books for finding such stories,

A fleld trip to events such as the
Ramona Pageant, which dramatize

a variety of intergroup relations,
are especially useful since they
may be an avenue for encouraging
parental Involvement; a consider-
ation which must always be kept

in mind.

An obvious classroom strategy is




+o have students read the stories and then discuss the relationships found in
+hem. It is sometimes useful to have pictures brought by the teacher or the
students which visually exhibit intergroup relationships. A bulletin board
or collage may be started and given a name such as, "People Beinru Peopie
Around the Worid." Role-playing may be utilized by the students, or indivi-
dual students may relate their experiences in certain relationships to teiD

enhance the explanation of difficult concepts.

In conclusion, the teacher must not neglect tfo emphasize that cultural vari-
ation is an essentlal part of our country. The question of how we relate to
one another, however, must be based on the idea that differences should not
divide us. We may al! be individuals and come from different groups, but we
are ali united by the common thread of universal relationships, and therefore,

should practice the golden rule that states we should ftreat everyone »s we

would like them to treat us.
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RAMONA* - LESSON #1

OVERV I EW

The students will become familiar with the story of Ramona and Alessandro and
will consider the intergroup relationships which t+ake place In the story, and
be able to apply these relationships to their own lives. The first relation-

ship is between young and old.

REVIEW

Say: Today we are going to talk about intergroup relations. | will read to
you a few selections from the story of Ramona to show how Indian and
Anglo, Indian and Mexican, and Mexlcan and Anglo got along together dur-

Ing that perlod.

LEAD-IN

Say: There are universal relationships which can apply 1o all cultures, to
all peoples. The idea Tn reading +he romantic story of Southern Calif-
ornia Is not only to pick out the instances when the three cultures
meet, but to recognize different groups and relations that know no
ethnic or other such boundary. No one ethnic group has a monopoly on
the relationship between younq and old. This Is something that all
groups share, perhaps In modified form, but never exlsting so differ-
ently that they do not all share +he same human characteristics.

INVESTIGATION

Read page 26, from "Juan Canito," through the top of page 27, "Senora's fault."

Ask: What Is meant by, "the Sefora was of the past; Ramona was of the present"?
(old, young, beauty vs. fading loveliness)

Ask: Why do you think the Sefiora did not love Ramona? (have students make
guesses |ike Ramona was bad, etc.)

Read the rest of page 27.
Ask: What Is meant by "the affairs of the generation Just going out were not

+he business of the young peonle coming in"? (old secrets) What kinds
of things do your parents or grandparents avold telling you about? (thelr
age, old loves or romances, etc.)

Read pages 27-28. '
Ask: How do you think Angus feit when he found out his future wife was already

married? (sad, angry, hurt)
Read the rest of page 28 through the top of page 31 until, "should bear."
Ask: Who was the baby's real mother? (the Indlan squaw whom he had married)

Why did Angus want Sehora Ortegna to raise his child? (slnce she was

childless, 1t would seem as 1f 1t were their child or at least he would
have her ralsed the way he wanted) What would you have done 1§ you were
Senora Ortegna? (t+ake the baby, not take the baby, send the baby to the

church, etc.)
Read page 129, beginning with "I shal | marry" through page 130, "Sehora repllied

mechanically."

¥Ramona, by Helen Hunt Jackson, paperback edition, Avon Publ ishers of Bard,
Camelot, Discus, Equinox and Flare Books.

35



27

SUMMARY

Say: Identify the characters In the story, (Pamona, Sehor Ortegna, Anqus Phall,
Alessandro, Sefora !‘orrno, Indian woman) and develop a time line for

what has happened.

Angus fell in love with Famona, buf while he was away on board the ship, Ramona
married Seffor Ortegna. Angus returned, discovered that Ramona was already
married, so he left again and married ar Indian.woman. They had a child whom
Angus named Ramona, after hls old love, Sefiora (rtegna. Angus brouaght the child
to Sefora Ortegna In the hopes that she would acopt her namesake, and she did.
Seffora Ortegna some ‘ewels. Sefora Orteqna was very

Before Angus died, he sent
111 and made her sister, Sefora Moreno, promise to raise the child Ramona, and

she, in turn, would give the Jewels to her sister when she married worthily.
SeRora Moreno raised Ramona after her sister died, but never did grow fond of

the child.

Ramona is now an adult and has fallen in love with the Indian Alessandro.

FUTURE

Ask: What do you think remains to be discovered In the story of Ramona and
Alessandro? (have students quess - they will marry, have children, etc.)
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RAMONA - LESSON #2
OVERVIEW

The students will look at the relationship between people who :«rl for the
government, those who fall under the government's lawu, interfamily relations,

and the basic goodness of all people.
PEVIEW

Say: We have been reading about the relationship between old and young and
have bequn the story of Ramona. Ramona and Alessandro have fallen in

love,
LEAND-TH

Today we will read about Alessand: o's experience when he returned to Temecula,
the arrival of the Americans to his village, and the death of his father.

IMVESTIGATION

pead page 171 from the top, "But Alessandre,” through "and he groaned.”

Ask: How do you think Alessandro felt? (weak and hungry, unworthy of Ramona,
destitute) ‘

ad page 171 from "who?" through page 172, "United Sfafes Government."

k: Why did Mr. Rothsaker come with Twenty men and turn the entire village
out of their houses? (the Americans told them to do so) What did it
mean when Mr. Rothsaker said it was the law? (those who work for the
government can find loopholes, can use the government to their advantage)

Read page 172, "They are a pack," through page 174, "on their property."

Ask: Alessandro's father had been telling him for years that it was coming,
but Alessandro did not believe it. How does Alessandro now feel? (he
could not believe men could be so wicked, he had lost his belief in the
goodness of all people)

Ask: Why did Mr. Rothsaker take the horses and cattle? (to pay for the cosft
of the lawsuit in San Francisco)

Ask: How did Temecula become the Americans' property? (it was decided in a
court that Temecula was their property, therefore, because of the law,
the Indians were chased out of the area)

Ask: What would you have done if you were one of the Indians in Temecula?
(set up alternatives: run away, stayed and fought, stolen away and then
ambushed, gone to San Francisco and to the court) Have students list
alternatives and then have the class vote on the best overall choice.

e
5

SUMMARY

Ask: Why did Alessandro not fight the Americans? (his father had told him

not to, respect for him)
Ask: What do you think about men, whether Indian or white; are they basically
good or evil? (discuss idea that all races are composed of both good

and undesirable people)
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FUTURE

As we become aware of different cultures, we are able to distinguish the
characteristics which make up those individuals whom we admire and respect.

Ask: What characteristics do people we admire and respect have? (kindness,
friendliness, honesty, openness, the qualities of a good listener, etc.)
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RAMONA - LESSON #3

OVERVIEW
The students will learn about how the Indians were treated - considerately in
one inciance and maliciously in another. They will touch the Idea of death

in two incidents and compare the feelings of those Involved.

LEAD=IM

say: Today we are going to look at white men and Indians, both good and bad.
We will look at how Ramona and Alessandro suffered,

INVESTIGATION

Fead page 277, the bottom of the page, "Another of thece no-count," through

the top of page 273, "ceased crying."

Ask: What do you think of Jeff Hyer? Of Pi? (Jeff ic prejudiced against
Mexicans, Ri Is soft-hearted)

Pead from the bottom of page 273, "Ramona stared," through the middle of page

274, "real sweet-spoken." .

Ask: How did Ri and Jeff react when they found out they were not Mexicans,
but Indians? |f you were Jos and had fo translate Ramona and Ri's con-
versation, how would you have explained Sefora to Ri, and would you have
told her "the part she liked best"? (consider the role of a translator
and how one must be selective in what one says)

Pead the middle of page 275, "It was the way," through the top of page 276,

"Josua, their son."

Ask: What do you think of the Hyer family? (poor, had bad luck, kind, loved
their children) Why did they move to California? (Jos was sick, and
the doctor told them to leave in order 1o save him) What do you think
your parents would do If you were very sick and needed a change of climate?

Read the bottom of page 276, "By help of Jos," through the top of page 277,

"] don't blame her."

Ask: How did these two families get to be friends though they spoke different
languages? (communicated through gestures, smiles, feelings) What did
Ri learn about Indians? (she felt negatively towards them before, but
does not think she has ever seen a white man think so much of a woman as
Alessandro does of Ramona) How did Ri think Indians lived? What did she
think they were |ike before? Before we studied them, what did you think
Indians were like? What kinds of written materials and other materials
tend to perpetuate these stereotypes? (textbooks, newspapers, stories,
television) In what way did you learn about how Indians really were
then and are now? ({culture study, reading stories which are authentic,
doing your own study, etc.)

Read the top of page 287 through the top of page 288, "she will die.”

Say: Now we are going to look at how the white man viewed the Indian.

Ask: Who hired the doctor to care for the Indians? (the Agency) What were
the real feelings and actions of those who were to care for the Indians?
What would you have done 1f you were Alessandro? What were his alferna-
tives? (ride home, take the doctor home with him, shoot the doctor,
bring his baby to the doctor, etc.) Have the children list alternatives
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on the chalk boar.! and dlscuss them,

Say: Now | wlll read anu tell you what really happened.

Read page 289, "she shall not die," through page 290, "turned to stone."

Ask: How did Alessandro feel? <{lost, both his father and child had died)
How would your parents feel if their baby died?

Read page 302 through the top of page 303, "b-ing 'em back."

Ask: Since the death of Alessandro's child, 'ow has he felt? What has hap-
pened to his mind? (loss of memory, do:s not know what he Is doing)
Why do you think this happened? (menti »n that some people cannot with-
stand excessive pressures encountered in dally living) How would you
try to help Alessandro 1f you were Ramcna or the other people around
him? (be patient, understanding)

Read the top of page 305, "He looked," throuah the middle of page 306, "blood

of a martyr,"

Ask: Why did the man shoot Alessandro? (for taking his horse) . Why did he
shoot him more than once? (maybe he wa: drunk, disliked Indlans) What
would you have done if you had been Ramona? If you had been the law?

Have students determine fairness in this siturtion. Discuss Alessandro being
mentally competent vs. the theft of the man's horse.

SUMMARY

Ack: How do you feel about the two incidents involving death that we read
about in the story of Ramona? (both we:e unfair, both happened becaice
of lack of compassion by the men, both were "jusTitied" - the doctor
could not come, Alessandro had stolen the horse)

Set up a value continuum in which the children represent different opinions
from the white man's view point and the Indian's view point., Have students
place themselves on this continuum as +o who vas responsible for the deaths.
lf all take the Indian's side, assign positicis on the continuum and have them

speak for that position.

FUTURE

The intergroup relations that take place in t1is story occur between Indian
and Anglo, Indian and Mexican, and befween Me <lcan and Anglo. Most of the
relationships we have seen are unlversal, and can apply to all cultures, to

all people.

Ask: What are other groups of people in which relationships have formed?
(Black and White, Black and Mexican, Wh'te and Asian, etc.)
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THE CAY¥* - LESSOM #1

OVERVIEW

The Intergroup relations that take place in The Cay occur befween Black and
White, but be:ides the interethnic aspects, other universal! relationships occur

In vals story and can be related to everyday [1fe.

LEAD-IN

The Cay is the story of a white boy and a black man, stranded together on an
island, and how they learn to survive. Just as in Ramona, we have people of
different backgrounds learning to respect and trust one another,

INVESTIGATION

Read the bottom of page 41, "I was thinking," through the top of page 42.

Say: When the man and the boy first meet there is a strangeness about each
one of them that separates the two. FEven though qetting close to each
other would increase the warmth in the cold and wet Iifeboat, both do

not want to touch each other.

How is this like the Isolation that minority groups feel in society?
(little intermingling between the two ethnic group:, thus each knows
very |ittle about the other and is forced to accept preconceived notions
and stereotypes)

Read paae 31, "A long time later."

P-4
%]
x

All cultures value thelr standards above those of others'. Philippe's standard
of beauty places white skin and Anglo features as +he most desirable, thus his
first reaction upon seeing Timothy is to think he is an ugly man.

Ask: What kinds of things do we see as "ugly?" Would these things seem ugly
to someone in another society?
Read page 35, "I asked, though he was black.”

Say: Parents' prejudices are often passed on to their children. Philippe has
accepted such stereotypes from his own parents. Because of this he does
not even consider using the respectful title, "Mr.," when referring to
Timothy. Philippe believes that he should conduct himself in a certain
manner when he is around Timothy because each has his "place' in soclety.

Ask: What would you have thought about a man who has only a first name? Why
is it that children cal! each other by their first names and some children
refer to adults by their last names? How do you refer to adults? (people
have different rules for how they refer to others)

Say: In the end Phillppe flnds out that Iiving closely with a person and sharing
the same dangers wlth that person destroys misunderstandings and clears

the way for a meaningful human relationship.

¥The Cay, by Theodore Taylor, Paperback Editlon, Avon Publishers of Bard, Camelot,
Discus, Equinox and Flare Books.
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Read page 103, "squatting near me," through page 104.
Ask: Why did Philippe ask Timothy that question?

SUNMMARY

Say: Ignorance of someone's backqround can lead to misunderstandings. Others'
habits may seem peculiar to our's and we may find ourselves ridiculing or
belittling others for no reason,

FUTURE

Ask: What other kinds of relationships between people arc there in this story?
(young and old, slck and healthy, sighted and blind)



34

THE CAY - LESSON #Z
OVERVIEW
Children will understand other kinds of relationships which occur and will be

able to apply these ideas to their own lives.

LEAD-IN

We have heen looking at The Cay in terms of ethnic relations; today we will
consider Lther relationships.

IMVECTIGATION

Say: Fir~t let's consider the relationship between young and old. Aqge is
supposed to foster wisdom, and so some parents feel that they alone can
decide what is best for their children, Sometimes children will rebel
overtly or suffer in silence. How did Philippe feel about getting Timothy
to decide what they were going to do? (angry, then calmer)

Read page 62, from "I kept feeling."

An adult feels the responsitility to prepare a young one under his care for
the futura. Timothy, assuming the role of the parent, wants to make sure
Philippe can handle himself in case Timothy is gone, and makes him climb the
tree. Adult- often feel they should shoulder all the burden of a serious sit-
uation and keep any bad news to themselves.

Read page A4, "| was sTarTIné," through page 85.

Ask: How do you feel when your parents give you responsibilities? What kinds
of rosponsibilities do you have at home? (feed the animals or pets, take
care of sisters and brothers) On what bases are responsibilities given?

(age, dependability)

Say: Young Fhilippe may have been influer..2d by his mother's prejudices
toward the Black race, but he was ¢till curious enough to want to investi-
gate with his friend, the black side of the island. When any child is In
trouble, the person he seeks Is an adult, no matter what his color, even

if it takes awhile.
Ask: Who do you seek when you need help?

Say: When one is sick one wants comfort and sympathy. When Philippe is sick,
he does not notice Timothy's color or his features, all he notices is
that Timothy wants to help hlm, Medicine does not have to come from the
doctor - companionship and friendship are sometimes the best medicine.
People can take care of other people for selfish as well as altruistic
reasons. When Tlmothy Is sick, Philippe takes care of him because he

does not want to be left alone. He also has concern for Tlmothy as a
human belng.

Read page 93 through the fop of page 94.
Ask: What is the relationship between 111 and healthy persons? (one helps,

one needs asslstance)

(>
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In Philippe's case, after Timothy had helpad him, he was no tonger sick, The
relationship between those who can sece and those who are blind had chanaed dur-
Ing the story, Those who cannot sce understand their environment better and
make judgments that are not based on preconceived ideas. People can either pity
the blind or *reat them like norma! people and help them diminish any self-pity.
Timothy wants Philippe to lead a normal life and to be ready for any emergency;
teach him that he can be a usefu! person in society,

Ask: In what ways did Philippe still necd help because he was blind? (unknown
or dangerous situation)

SUMMARY

Read paqges 71-72.

Say: Fducation is used as a sign of status. Philippe feels superior when he
finds out that Timothy cannot read. feople who have not been formalty
educated may have a more acute awareness of their environment and self-
imperfections, Timothy was wise in the ways of the world around him,
Peopla have different feelings about being formally educated; they can
consider it useful or consider it a personal disadvantage.

Ask: Out of these two, who would you consider to be the most educated in the
ways of the wortd? Why?

FUTURE

Ask: How miaht we further consider "relationship” in this story? (Role play
some of the above ideas)
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MYEKO'S GIFT* - LESSON #1

OVERVIEW

Children w'i! try to understand how a child from a foreign country feels in a
new place.

LEAD-IN

Ask: How many of you have ever moved to a completely new schoo!? (raise
hands) How does It feel to be a new student, a foreigner in that situ-
ation? (secek responses)

Say: Today we are going to read and talk about a little girl from Japan who
not only arrives at a new schoo!, but also a new country,

INVESTIGATION

Say: Myeko's customary eating hab't. wire eculiar to the other children in
the school.

Read page 24, beginning with "Myekc id not feel."

Ask: What kinds of foods have you br7uai . for lunch that other children did
not like or thought were strange? How lid you feel?

Newcomers, if they are really different, are somewhat isolated. tlyeko has a
hard time making friends. Not until! Carol, the leader in her class, accepts
Myeko, do others imitate her action. A member of the peer group is usually
+rusted before a newcomer. A newcomer must try harder to do even the simplest
of tasks, and achieve more to become acceptable in the eyes of the group.
Myeko always worries about succeeding because it will earn her acceptance and
the accumulation of new friends. Ffventually, Myeko opens up a new world to

the chitdren at school.

Read page 17.

Ask: How did Myeko really fee! about school?

Read page 68, "just then," through page 69, "her back turned.”

Ask: What kinds of experiences have you had, whether you were a nawcomer or
not, that have embarrassed you?

Read pages 71-74.

Ask: How did Orville feel about Myeko now?

Read page 107.

Ask: How did Myeko's parents feel about the cereal? Have you ever changed

your diet In order to please someone else? How?

Parents often want thelr children to have more than they had. Older folk are
+led more to the old country traditions. Myeko would rather adopt American
culture and deny her Japanese heritage so that she could be more readily
accepted. Her mother tells her that she can enjoy the best of both worlds.

The old feel that young should not question thelr authority. Myeko Is horri-
fled when Orville will not obey the teacher, and then talks behind the teacher's

back.

Read page 104.

*Myeko's Gift, by Kay Haugaard, Abelard=-Schuman, London, New York, Toronto.
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Ask: What does Myeko mean when she says she is not Japanese and not American?
Have you ever felt uncomfortable and not known how to act? Describe.

SUMMARY
Read pages 159-160.
Myeko has now become accustomed to American life but also realizes the value

of maintaining and belng proud of her Japanese culture.

FUTURE

Ask: |f you moved to a foreign country, what would you tring as a reminder of
your culture? t
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INTERRELAT INOHSHIPS OF GROUPS - LESTON #1

Have students read Jeswica Krasilovsky's, The Boy Who Spoke Chines., abou? an

‘Anglo child who has a speech impediment and has a hard time communicating with
ki« poer group. The emphasis could be placed on two areas:

1) All groups contain people who arc considered outsiders. The teachers
may ask, "What makes prople feel |ike cutsiders, besides lack of communica-
tion?" Additional stories depicting cutsiders in other ethnic groups may be
asaigned. The children may be asked to share their own oxperiences in dealing
with outsiders. Points to emphasize are that strangers are persons who are

usually misunderstood, and really only seeking the friendship of their peers.

2) English is spoken with different accents, whethar by foreigners or by
Americans from different parts of the country. A record depicting different
differer® Jialects may be obtained ancd played to the class. The teacher may
ask the students to try and read a forcian phrase to show that most people
cound comical when attempting to speak a lanquage which they are not accustomed
to speaking. Teachers may want fo read ghetto jargon or Indian dialects to
+he class. Students could ask parents about slana words they v od and compare
them with contemporary slang words. The intent of *hese activities is for
the students to understand the importance of communication rather than just

the superficial aspect of how one speaks and sounds.

To find further information on the subject, consult:

Charlotte M. Keating, Building Bridges of Understanding
Virginia Reid, Reading Ladders for Human Relations
K. G. McVicar and P. Hardy, People in America

The TABA Program in Social Science i§ a textbook which has a most useful
teacher's guide, advising on presghtation of materials to children, suggested
readings, fllms, and cassettes..”
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HOW HAVE PEOPLE STRUGGLED FOR THEIR IDEALS?

by Edward Escobar

The Mexican holiday of Cinco de Mayo was the take-off idea for the fourth

unit of the multicultural program at Fremont Elementary School. Cinco de
Mayo commemorates the 1863 victory of Mexican troops over the invading French
Army, which was attempting to impose the Austrian prirce, Archduke Maximilian,
as emperor of Mexico. Although the Mexican forces won this initial battle,
+he French received reinforcements, occupied Mexico City, and installed Mex-
imilian, Finally, in 1867, the Mexican liberation forces of Benito Juarez

drove the French out and overthrew Maximilian,

While the main importance of Cinco de Mayo lies in the fact that it was a
mi litary victory, its deeper significance is as a symbol of a people's struggle
for an ideal (in this case, freedom from foreign control). The notion of
struggling for an ideal! became the multicultural theme for the program, as

all groups have struggled to achieve ideals.

The specific events covered In this unlt, in addition to the Cinco de Mayo,
were: (1) +the Black freedman's struggle to end slavery before the Civll War;
(2) +the successful war waged by the Sioux and other Plains Indians to save
their last hunting grounds in the late 1860's; (3) +the Nisel ksecond gen-
eratlon Japanese) struggle to win recognition as patriotic Americans after
their internment during World War 1l; (4) the Chicano's struggle to gain
economic justice on the agricultural flelds of the southwest; and (9), the

struggle of American patriots to gain Independence from England two hundred

years aqo.

The main goal of this unit was for students not only to increase their pride

>
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in their ~wr aroup's achievements, but also to increase their understanding

of oth. .~ iltural groups' struggles for ideals in which they belleved. It was
further hoped that by demonstrating that each qgroup has, at one time or another,
fought for similar ldeals (i.e., everyone's ances-ors have fought to defend
their homelands, to gain personal and political freedom, for economic justice,

etc.), students would gain an affinity and perhaps even empathy for the dreams

and aspirations of different groups.

Because the main historical events being covered in this unit contained a

sense of drama, the students' Interest in historical inquiry was stimulated.
This inquiry, in turn, helped improve reading, analytical, and communications
skills. Demonstrating how different groups have shared similar ideals enhanced

the students' abillty to relate to other peoples' experiences and cultures.

The teaching strategies depended to a large extent on the resource materials,
In some cases the students had the benefit of primary sources. Thus, from

The Marrative of Frederick Douglass, students obtained an ex-slave's personal

account of life under forced servitude, However, in most cases the teaching
materials had to be adapted from secondary sources. For example, stories about
the exploits of the "Purple Heart Battalion," a Japanese American battle unit
and the most decorated United States battalion during World War ||, were adapted

for classroom use from books about the Nisei.

As a multicultural theme, struggle for an ideal, served to Increase the learn-
ing conceptual, communications, and analytical skills of the students. The
students learned aboui the ideals their own and other people have fought for.
They also learned that, at one time or another, most people have struggled

for similar ideals.

49



41

WHAT DO SYMBOLS MEAN TO ME AND TO OTHERS?

by Juan Mufioz Lujén

What do symbols mean to me and to others? Using this theme | developed a unit
which explored some of the important symbols of the United States experience.
The multicultural appr 3ich emphasized that symbols reflect the many forms of

ethnic and cultural developments which have occurred within American society.

The starting point for this study of symbolism was the American flag, with an
analysis of its development and its heritage as a symbo!l of our nation. This

was related to other flags which have flown in the area now included in the

United States.

Second, materials were gathered which reflected the multicuitural aspects of
American music, such as country and western musfic, Native American music,
Chicano Latino music, Black music, Jewish American music, l+alian American
music, Chinese American music, and Creole music from the New Orleans area.
All of these demonstrated the cultural varieties of music as symbolic reflec-

tions of cultural groups in America.

Third, materials were developed which focused on symbols of some of America's
ethnic communities in Los Angeles, Chinatown in San Francisco, the muiti-
cultural heritage of New Orleans, Harlem in New York, and the Anglo heritage

of an old New England town.

A fourth segment of the unit dealt with clothing as a symbol, showing the im-
portance of the traditional dress of various foreign nations from which fmmi-
grants have come. Taken as a whole, this unit introduced students to the

great variety of cultural symbols which have enriched our nation and have meant

(W
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so much to the members of these groups.

The uni+ on symbols had four basic goals. First, that through the process of
studying some of the basic symbols of America's cultural groups, students would
develop a better under«tanding of, as well as sensitivity toward, the plurai-
istic process which has taken place since the beginning of our nation., Second,
that students exposed to these materials would develap a better awareness and
understanding of different cultural and ethnic people within our society.
Third, that students would develop better perceptual and analytical skills
through the study of the symbols of different cultural backgrounds. Finally,

+hat students would learn to understand that the development of our nation was

a process which included people of many di fferent nationa! and ethnic back-

grounds.

We utilized a number of classroom techniques., Students read or were read to
from multicultural materials and then discussed questions relating to the
materials. Students developed short plays with mutticuitural fthemes, and
speakers were invited infto the classroom to further explain and discuss multi-
cultural ideas. In dealing with the flag symbolism, students worked in groups
+o create and display the various flags of our nation's heritage. In terms of
musical symbolism, students l|istened to and discussed many of the diverse

musical expressions of different cultural groups.
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AMERICA 'S HERITAGE THROUGH HER FLAGS*

Among the most long-lived form of emblems is the flag. Today there are
+housands of kinds of flags, serving individuals, associations, businesses,
churches, military forces, cities, provinces, nations, and world organizations.
New flags are created almost every day. Untold millions of people have strug-
gled, even given their !lves to protect and promote the ldeas enshrined in flags.

From the available evidence, it seems probable that the first true flags in
North America were those which the Vikings are presumed to have brought with
t+hem in +he tenth and eleventh centuries.

Resides being a very ancient emblem in art and architecture, the eagle killing
a snake, which forms the central feature of the coat of arms, has a special
meaning for the Mexican people. According to tradition, the Aztecs were to
choose the site of thelr permanent settlement at the spot where they should

sec a snake being eaten by an eagle standing on a nopal cactus growing from a
rock 1. the middle of the water. After e=ars of wandering, the Aztecs did find
+his omen at Lake Tenochtitlan and *w:ire vhey created the town which has since

become Mexico City.

Until the creations of the first United States flag, the Continental Colors of
1775-1777, a number of symbols competed for the toyalty of the colonists., The
ear |iest such emblem seems to have been the snake which first appears in Ben-
jamin Franklin's Pennsylvania Gazette on May 9, 1754, This snake, cut into
pieces to represent the disunited colonies, recurs next in November 1765, just
before the Stamp Act went into effect. The third and final use of the snake

in newspapers extended from June 1774 until August 1776. Three such flags

still exist, all being a coiled rattlesnake and the motto "Don't Tread on Me,"
indicating a change from the previous period of disunity fo a new era of deftance.

The First Official Flag

Congress finally took its first official acticen on the question of formal

changes in national symbols on Saturday, June 14, 1777. From the Journal of
Congress, without a word of comment or explanation, Is the terse resolve that
"the flag of the United States Is to be thirteen stripes alternate red and white,
and the Union, thirteen stars which in a blue field will represent a new con-

stellation."

Gradual ly then, the news of this new design spread and the Unfon Jack in the old
Continental Colors gave way to the first official flag of the United States, the
Stars and Stripes. The new flag, like the old one, was used as a national flag
during holidays and celebrations and as a state flag on public buildings and

forts.

Betsy Ross and Francls Hopkinson

Perhaps the most famous early Stars and Stripes is the one which generations of
school children have learned was "made by Betsy Ross for George Washington,"

*The Flag Book of the United States, by Whitney Smith, Is an excellent source
of Information and pictures.
.
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Colone! (George) Ross, with Robert Morris and General Washington, called upon
Mrs. Ross, and toid her they were a committee of Congress and wanted her to
make the (new) flag (they intended to present to the Congress for adoption)
from the drawing, a rough one, which upon her suggestion, was redrawn by George
Washington in pencil in her back parlor. This was prior to the Declaration of
Independence. This flag, which would have had to have been made in early June
1776 when Washington was in Philadelphia, thus pretends to the title of the
first Stars and Stripes.

The question Invariably asked by someone who has previously believed in Betsy
Ross, is who did make the first flag? |f the quiry means who designed the
first flag or rather who modified the Continental Colors into the Stars and
Stripes, the answer may be several people inc luding Fancis Hopkinson., Hopkin-
son indicated he thought the flag design was worth fwenty-four dollars. Con-
gress did not deny his claim, as it probably would have if it were falce; but
they refused to pay him because they said others had also been involved in the
designing. The answer Is still unknown,

The Stars and the Stripes

One frequently asked question about the flag is one regarding the source of
its stars and stripes.

One theory claims that some writer noted that the East Indian Company flew a
flag of exactly the same design as the Continental Colors, and assumed this de-

sign, inspiring the American flag.

A flag with stripes which is more familiar to us is the flag of the First

Troop of Light Horses, Phitadelphia City Calviry, which is still preserved in
that city. We have the original painting of the thirteen blue and silver stripes
which form a canton for the flag, but it is not known for certain whether the
flag was ever seen by Washington. If he were familiar with the design it might
have inspired the Continental Colors which he had hoisted the following January,
but neither point has been proven,.

The theory which carries the origin of the stars furthest back in history sur-
mises that they came to the United States from previous use on one or more of
t+he Rhode Island flags which bore thirteen stars - the colors of the First and
Second Regiments and of the United Company of the Train of Artillery.

The United States Flag since 1795

From 1777 to 1795 the first Stars and Stripes served the United States in war
and peace. By that time Whe flag no longer a:curately represented the federal
Union, since in 1791 and 1792 Vermont and Kentucky were jolned to the original
thirteen states. Therefore, In 1793 a motlon was Introduced In the Senate,
providing that on May 1, 1795, the flag be changed by the addition of two stars
and two stripes. While new states deserved to be Included in the flag, it was
pointed out that frequent adding of stripes would decrease the distinctiveness
of the flag, especially at sea. |t was proposed, therefore, "To reduce the
stripes to the orlginal thirteen representing the number of states then con-

ﬁ
Do




45

tending for and happily achieving their independence, and to increase the stars
to correspond with the number of states now in the Union, and thereafter to add
cne star to the flag whenever a new state shall be fully admitted.”

Honoring the Flag

I+ is important to honor the flag and to preserve it as a symbol of national
dignity. One question frequently asked regards the use of the flag at night.
The Nfficial Code states that "the flag may be displayed at night upon special
occasions whent it is desired to produce a patriotic effect." While it is not
itlega! to fly the flag at night on other occasions, the framers cof the law had
in mind its hoisting at sports events, political rallies, and other special
events at which people would normally expect to see the flag if the event were
held during the day. It certainly was not anticipated that the flag, even if
spot!lighted, would be left flying when there was no activity going on at the

site.

There exists some confusion in the public's mind about the flying of the flag at
half-staff as a sign of honor for the dead. A 1954 proclamation issued by Pres-
ident Eisenhower established the number of days the flag should be flown as a
mark of respect following the death of major offictals: +thirty days for a Pres-
ident or former President; ten days for a Vice President, Chief Justice or for-
mer Chief Justice of the Supreme Court, or Speaker of the House of Represent-

atives.

The flag is formally honored by the "Pledge of Altegiance" and by Flag Day,
June 14, which commemorates the adoption of the first Stars and Stripes. The
Pledge became part of the Flag Code in 1942 and in 1954 the phrase "under God"

was added to iT.

California Flag

The original flag, crudely painted by William L. Todd, had a large star, pre-
sumably symbolizing independence. The native arizzly bear, now extinct, was
added at the suggestion of Henry L. Ford. Legend indicates that the red and
white materials came from women's dresses and that the star and bear may have

been painted in berry juice.

In 1909, R. D. Barton suggested that Cal ifornita should adopt the design as its
official state flag. On February 3, 1911, a bill to this effect was signed by
the governor. The exact form aoproved was more artistic than Todd's version,

yet over the years it, too, suffered from lack of official precision in details.
Therefore, on June 2, 1953, a new law went Into effect which designated the exact
style of all the elements in the design and the correct proporfions and color
shades for manufacturing purposes.

The state also has numerous other symbols, In 1951, the legislature made blue

and gold the official state colors. |In the statfe seal, created in 1849, the

year before statehood was granted, the Goddess Minerva symbolizes California,
which became a state without first having been a territory. The ships in the
harbor and the miner digging for gold were characteristic of the period, as was
the grizzly bear. The stars, as In other states, indicated the order of admission
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to statehood, the Greek motto "Eureka" means "I have found I+."

Indian tlations [lags

In light of their history it is not surprising that today only six Indian nations
(the Crow, Mlccosukee, Navajo, Northern Cheyenne, Oglalz Sloux, and Seminole)

have flags of thelr own.

Cheyenne
The morning star, brighter than the other star« in the early sky, became an im-
portant symbol to the Cheyenne. Its significance has been reinforced by the fact

that Morning Star (or Dull Knife) was one of the principal Cheyenne leaders In
the late nineteenth century. Morning Star helped lead them to their present
home in Montana. Thus the wohehiv has come to stand for hope and guidance.

Cherokes

The seal itself, created in 1869 and used until 1207, encompassed a number of
symbolic meanings f importance fo the nation. The seventeen pointed star, for
example, recalled the seven legendary clans frecm whom the Cherokee descended.

The wreath of oak leaves stood for the sacred fire of oak logs which had always
been kept burning in the Town House. In the Cherokee seal the name of the nation
appears in English and in the native language as written in the syllabary in-

vi:nted by Sequoyah.

Chickasaw

Wwhen the seal of the Chickasaw Nation was created in 1867, its focal point was
a warrior, probably intended to be Chief Tishomingo. He was the fast war chief
of the tribe and died in 1838 at the age of 104 while he and his peoplie were en
route to their new home in Oklahoma. The bow and shield were emblematic of the
war chief's descent from the Pathern Phratry and two arrows represented his
guardianship over the clan and the Ishpani Phratry.

Choctaw

This was the first tribe to sign a treaty with the United States government
arranging for their establishment in what is today the state of Oklahoma. The
three political districts In the new territory were named after these chiefs and
they were also represented by the three arrows which lie across the bow in the
Choctaw seal. The unstrung bow Itself suggests that the people were at peace,
but ready at any tIme to defend themselves; the same idea was Implicit in the
combined peace pipe and tomahawk which completes The seal design.

Crow

The seal of the Crow Tribe, which appears on the tribal flag designed by
Lawrence Big Halr, combines many traditional symbols. The thirteen orlginal
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clanc of the Crows and their chieftains are represented by the rising sun and
war bonnets. The sun rises over the Wolf, Big Horn, and Pryor Mountains which
are within the present homeland of the fribe, The fcepee Is the symbol of home
+o the Crow and its four poles stand for the corners of the territory which the
tribe occupied after It made peace with the United States in 1868. Below the
teepee appears a medicine bag which is associated with the Tobacco Society, an
important part of Crow religion, the sweat lodce which is used In purification
cercmonies, a peace pipe, and the Big Dipper ccnstellation. These and fhe
other elements present a summary of the cultural and religious values of tribal

|ife.

Miccosukee

This was one of the leading groups in the Seminole wars. The tribal seal shows
the chickee, or palm-thatched open house, in which the people have traditionally
lived. A flag has also been adopted; it is flown outside chickees and on the
boats in which tribesmen frequently travel in the swampy country they inhabit.
The colors are said to constitute a strong medicine, favorable to Miccosukee
advancement. They symbolize the points of the compass - white for the south,
black for north, red for west, and vyellow for east.

Muscogee

After their immigration to Oklahoma, the Creek Indians became proficient in
agriculture and suggested this in their qovernment seal by showing a plow and
a sheaf of wheat. Similar emblems appear in the seals of twenty-two states.

Navajo

A white field bears symbols derived from the seal which had been designed some
years earlier. Four sacred mountains mark the points of the compass and sur-
round the outline of the tribal reservation. The Navajo symbol Is life and
flyures representing agriculture and livestock were also included by Jay DeGrecat,
the student who designed the flag, The Navajos are the largest existing Indian
nation wits#in the United States; their sovereignty is symbolized by the rainbow

‘n the :1ag.

Oglala Sioux

The red fiels of the Oglala Sioux tribal fiag refers both to the name '"red men"
and to the tlood shed by the Sloux in the defense of their land in the wars of
the past century. The rectangular shape of the flag suggests the outline of the
Pinc Ridge Reservation in South Dakota where the Ogtala Sioux now live, The
vl fringe has two meanings: 1t stands for the blue sky, reminding the tribe
of the worship of the Great Spirits and the Happy Hunting Grounds of departed
relatives, and also more recently, represents tribal loyalty to the United

States.
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Seminole (Oklahoma)

The flag snlected bears a general resemblance in design to the flag of Florida
and incluldes the state motto, "In God We Trust.”" In the center is an emblem
which combines the seals of the tribe and the iribal councli! with a palm tree
for Florida, The dugout canoe, formerly the principal Seminole means of trans-
portation, reprecents the business interests of the tribe. The council fire
and chickee (thatched-roof house) suggest the cocial affairs of the people.
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AMERICA'S CULTURAL AND ETHNIC MUSIC

Early American Music

The sonas of a country are both geocraphy and history In music., They reflect
the lives and dreams of a people anc thelr pride in the land, its cities, moun-
tains and rivers, but they also refiect moments In the history of that land and
people. The "folk" after all are not some mythical, far-away people, but you
and |, whether we live In Manhattan or on a rural road in Tennesseec.

The Yankee did his singing on the windy decks of ships with which he conquered
the trade of the world. These same tunes crossed the plains with the forty-
niners and rode night guard around longhorn herds in the far West, Thus, al-
though 'this area developed no distinctive musical style of its own, it fed the
Midwest and far West with tunes and song ideas and became the true grandparent
of folk scngs there.

Folk and Hillbilly Music

Folk singing in the North was solo, except in the shanties where crews Joined
in on the refrains. On shlpboard the valued singer was the man who knew the
proper shanty for the job. He needed a strong voice fo carry over the multi-
t+udinous noises of a vessel under way in a lively sea. He needed a good memory
and the will to supply new |lnes when the situation required them.

Although a good voice was by no means rare among them it was not essential to
the come-all-ye singer. He might not carry the tune but his voice must be loud
and clear. He had to know the words and "speak them out plain' and not falter
until the whole story had been told. Often he spoke the last half-line to
signify he had come to the end of the ballad, as is still the practice in some

parts of lreland today.

This Land is Your Land

The title song of this record Is the most famous of the many songs composed by
Woody Guthrie, a true wandering minstrel of our own time. I+ has become virtually
+he national anthem of the great folk song revival movement that has swept ou~
country in recent years, a movement that has not only changed our singing habits
but has directed our awareness toward the great social problems. But this song

is not about problems or hard times; It is a sweeping affirmation of our country
and people, an expression of patriotism so simple, direct and true that there is
nothing chauvinistlc about it.

Western Music

0f the ways in which ballads eased the painful lives of the forty-niners we
have very explicit accounts. Rhymesters rode with the big covered wagon trains,
and when the night was fine and the Indians were far away they unlimbered their
banjos and uncorked rhymes about the day's events. In California an anonymous
folksong collector gathered these ditties into a tiny book called Old Put's
Golden Songster which delighted miners' audiences all over California,
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The first cowboys were probably Texans who learned the art of handling cattle,
a job which included calling to the cattle and sinaing to them. The cowboys
yelled and sang at their cattle to keep them movina; they crocned to them at
night to keep them quiet. There are stories of cowboys who played the fiddle
on night quard and of musically inclined longhorns who ambled after them

through the dark as not to miss a note.

The origin of cowboy songs has been traced almost ilways to poems written by
westerners and published locally in newspapers, panphlets and <mall bocks.

Often these poems were meant to be sung to the mel>dy of some old familiar song
after which the opening might have been patterned. But the tune usually did not
remain set with the lyric. Cowboys usually sang their whole repertoire of songs/

sagas to the same two or three melodies.

Native American Music

Music is an integral part of the Pueblo Indian's way of life. In his earliest
years, ifullabies are sung to him by his mother. Soclal! dances, gambling songs,
and corn grinding songs become Important for the youth. [Important at all times
and for all ages are the songs of tre rituals - the rain ceremonials, the curing
rites and the ceremonials for Increase.

For the Apache, one Important function of music is healing. Music does not just
put the patient in the "proper frame of mind" to be healed; it is believed to
contain the power necessary to heal. Sin:ce music-contains such power, it is
always dangerous to misuse It.

In Navajo thought, music has power - power to cure, to protect, and to bring
success In the hunt or harvest. There ar: no rurely secular Navajo songs. Even
those songs used on soclial occasions, seeningly secular, retain their ceremonial
connotation. Some songs are owned by individuals and are one means of Judgling

a man's wealth. Others belong to all the Navajos and are to be used for the

general welfare.

The flute is associated with love maglic in Apache thinking. It is said that if
a young man plays his flute in the right manner the girl he has in mind cannot
resist him. She will become distracted and finally go out into the night to the

place where he is waiting.

The songs which are sung in Commanche peyote meetings are unique in thelr manner
of performance. There Is probably no other type of Indian singing which may be
considered similar. Kneeling, the singer holds a gourd rattle in his right hand,
and a fan and staff in his left. A drummer kneeling on the right side of the
singer uses a specially laced water drum and a slender, unpadded drumstick. From
then on it is a delicate Interplay between singer and drummer. The drummer will
sometimes "push" the singer with the drum tempo and often heips the singer by
quietly singing with him.

Eskimo Music

To get in the mood for listening to one of these "sings," envision a small room,
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about 9' by 12' with a number of Eskimo singers lining one side of the room,
sitting on the floor with their backs against the wall and feet stretched out
in front of them, Each has a big tambourine-shaped drum with a handle and a
long thin wooden beater. Between each pair of singers is a plastic bottle fii-
led with water to keep the drumhead wet while drummed. This gives greater res-
onance to the tone, Most Eskimo drumming Is done by striking the beater on the
back edge of the frame, rarely on the skin itself. One of the singers starts a
song, very often one of hls own. |t begins slowly and softly as each singer
picks up the words of syllables, melody, and beat., When the leader of the par-
ticular song feels satisfied with the performance, he indicates his approval by
an accented beat on the drum or by a loud vocal ascending declaration. The
group of singers then assumes tempo and volume.

Black American Music

Black Spirituals

Although many slave spirituals took their start from the folk hymns of the
whites, the qualities that gave them universal appral were negros'. They are
magnificent In singing aroup songs, composed by a people having all the special
African skills in singing and improvicing in chorus. They poignantly express

the emotions of an enslaved people. In the official southern view, if not always
in practice, the negro slave was regarded no better than an animal. When It was
convenient and profitable, slave familles were broken up, mothers were sold

away from their children and wives from their husbands. After "freedom," the
black was left to shift for himself without land or place or roots. Out of such
experiences came thls lament, one of the most deeply moving of songs.

Jazz

When the originai crecle band ventured foirth from New Orleans In 1910, It some-
+imes used the word ragtime to desigrate its product (though this word applied
eariier to a plano, not 2 band style). Through the press it explained itself
as playing the origlinal New Orleans music of this type.

When the originai Dixieland "Jazz" band hit the road a few years later, It took
o the word jazz In Chicage, at the suggestion of a northern manager. The word
itseif was then confined to a vulgar usage nct connected wi*h music.

From the beginning of western colonization the black was cut off almost com-
rletelv from cultural patterns with which his ancestors had beer familiar. Re=-
figious practice and .allefs, tribal customs, languages, and sorgs all were
rigorously stamped out to lessen the iikelthood of discontent and Inclpient
rebellion, it Is this originallty that Is the core of the A*rican influence
upon lazz and Pmerican music - In the hollers, the blues, the primitive spirit-
vals, through *he use of melodlc styles and rhythms, polyphonic grouping of
vcices and instruments, and In the biues particularily - the priiary style source
of juzz. The ancestral line To African music s clear enough to saticsfy any.
thinking musicolcgist. In blues and in jazz the dynamic counterplay of tones
and rhythms Is contalned wlthin a basicaliy simple structure,
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Chicano Hispanic Music

The corrido, the best-known type of Hispanic folksong, came to popularity in
Mexlco late in the nineteenth century. There is supplanted the imported ballad
form of romance, replacing its heroic and romantic mood with immediacy and earth-
iness, in a flexible mold of four-line octosyllabic verses strung together as

the narrative demanded. The corrido performed the services of journalism in

reporfing the latest catastrophe.

The peculiar art of the New Mexican folksinger has been described as clear-
voiced or husky; the Mexican is always a master of time. His technique may

fall at other points, but the tempo is faultless.

Creole Music

Creole folk songs originated on the plantations of the French and Spanish colo-
nists of Louisiana. The Creole sang of food, love, ridicule, and as in all folk
music, there Is a generous sprinkling of lullabies., Today the patois is still
the idiom of a large proportion of the natives of Louisiana, The musical charac-
teristics show several influences: the syncopated rhythm of the negro, the
Habanera accent of Spain, and the lively quadrilles of France.

Hawailan Music

The oli is a form of Hawalian chant and it may be best described as a recitative.
It Is one of the two major classifications of ancient Hawailan vocal music. The
other is the mele hula or dance chant. Oli chanting was not danced to but rather
it was the favorite means to communicate with the gods,

The mele hula or dance chants were recited for a large variety of hula or dance
styles. Very often musical Instruments were used as an accompaniment; and the
name of the instrument was also used to identify the hula or dance style,

Ohe hano ihu, the bamboo nose flute is really the only true wind instrument of
ancient Hewail. There was, however, a shallow sound for certain functions., The
flute was fashioned from a piece of bamboo; one joint was kept intact and the
other node cut off. A hole was punctured near the nose for the nostril of the
performer. The pleasant tones produced from the flute made it a favorite for
the young people who might serenade those from who they desired affection.
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ETHNIC COSTUMES AND DRESS BACKGROUND®

The mest noraeous coctumes of China were richly embroidered robes of the
mandaring and their wives. The underskirt was embroidered with Chinece de-
signs with o wide-sleeved robe over it and a large square of embroidery on
the front and back. The ordinary Chinaman wore long, full trousers of bLlue,
black or white with white stockings and Chinece slippers. He wore & dark
blue short jacket with a standing collar and full sleeves. Chinese women
wore trousers like the men but not so full, with a similar style jacket.
When outside, Chinese women wore long wide-sleeved robes in dark blue or

black.

Traditionally the Japanese man wore a dark ankle-length kimono in a dark
color. Women wore practically the same kimono except with longer sleeves.
Sashes wore worn around the waist and men wore black silk knee-length coats.
The same stockings and sandals were worn by both men and women.

Swedish peasant costumes were gaily colored. The men wore dark blue or black
knee breoches tied just below the knee by a red garter with fringed ends. A
white shirt was worn with a red vest. Qver the shirt and vest was a long coat
with a small turned-up collar and gilt buttons. The most colorful part of

the women's costume was the striped apron. Under the apron a long, dark skirt
was worn. The white shirt was cotton and had a turned-down collar which was
frequently made of brightly colored material. Over the shirt was a tight fit-
ting bodice made of black or red material. The women wore white pointed caps

on their hecads, sometimes edged with lace.

Denmark's men wore either brown, blue, or dark green breeches which buttoned
at the knee, and stockings with garters tied around them just below the knee.
Their shoes were black with large silver buckles. They wore white shirts with
a large flowing scarf tied in a double knot and a jacket over the shirt with

a double row of buttons. The men wore either a stocking cap or a black felt
hat with a tall dome on it. The women's skirts were ankle-length of blue or
red with contrasting bands and white aprons over them. Their blouses were
usually white and either long or short sleeved. The waist was held in by a
black velvet bodice tightly laced and decorated with buttons.

The men of Holland wore wide trousers that were pleated at the waistband and
decorated with two large silver buttons. The pants were usually dark blue

or red, with a matching jacket. Under the jacket, the shirt was usually red
and white striped. Soft black leatter slippers were worn on their feet. This
was the traditional costume of the ‘olendams. The men from Marken wore knee-
length pants with matching jackets. Volendam women had full skirts that were
worn over several petticoats. Over the skirt was a plain white apron, and
black s!ippers were worn on the feet. On the upper part of the body was a
close fitting blue bodice with elbow-length sleeves which came below the waist.
On their heads they wore the well-known white caps with wings at the sides.
Marken women wore blue or woollen skirts with a bustle and over the skirt was
a brightly colored apron. The bodices were always very gaily colored. They
wore cylindrical hats composed of three white muslin caps, placed one above

the other around a cardboard shape.

*The Costume Book, Joseph Leeming, copywright 193€.
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Norwegian men wore tight fitting dark blue breeches that came below the knee
and were fastened with four silver buttons. They overlapped white stockings
held up by red garters and black leather shoes with large silver buckles.
Iver their white shirts they wore green vests and a collarless jacket. The
women wore full black skirts that came to the ankle with a large white apron
decorated with needlework. Shoes and stockings were black. The bodice was
worn over a white blouse that had full sleeves.

L]
The men of Hungary wore wide, white linen skirt-like trousers with a heavy
leather belt around the waist. They wore leather shoes similar to moccasins,
or black leather boots. Hungarian women wore full skirts in blues or purples
with a plain apron over them. Stockings were either black or white and worn
with black slippers. The waist-length shirt was usually plain with a standing
collar, and elbow-length sleeves. Most of the shirt was covered by an em-
broidered shaw!l and the head was covered by a colored scarf ftied in the back.

Czechoslovakian costumes were known for their brilliant ccloring and rich em-
broidery. The men wore long, tight fitting trousers or knee breeches tucked
intfo high, soft leather boots, white shirts and Lolero-type jackets. The
women wore medium length skirts with a number of petticoats underneath and
puffed sleeved blouses. The skirt was completely covered in front and at

the sides by the woman's most valued possession - the apron, which was embroi-
dered and fastened by ribbons. Many women still wear the soft leather knee
boots and cover their heads with a cap or scarf.

German men wore knee breeches or long, tight fitting trousers, a vest, and a
short jacket. The women wore full, heavy cloth skirts, blouses, tightly laced

bodices and neckerchiefs,

Polish men wore bright red trousers with black stripes tucked into black
leather knee boots. A soft white shirt was worn ~ith a tunic over it. The
man's hat was a flat-crowned, narrow-brimmed black felt encircled by a red
ribbon. Polish women wore short full skirts made of broad striped material.
Over the skirt was an apron which may be of the same kind of material as the
skirt or a completely different print. White stockings were worn with black
slippers. This costume was very colorful. The women's blouses had fufl
sleeves covered with embroidery. They wore many necklaces and their hair
was entirely concealed under a yellow kerchief.

The Mexican !ndian man wore a white costume of ccarse cotton cloth consisting
of trousers, shirt, grass sandals and straw sombr2ro, together with a gaily
striped sarape. The well-to-do Mexican men wore tight fitting frousers, black
shoes, a white shirt, sash, long-sleeved bolero jicket and a white or gray
felt sombrero with a silver band. The women's short sleeve blcuse was white
with a square embroidered neck. One or two heavy necklaces was an important

part of this costume.

Italian men wore white baggy breeches buttoned at the knee. A loosely knotted
bandana was worn around the neck and a striped red and yellow sash was tied
around the waist. Over the shoulder was a folded blanket of red.and yellow
material. Either a red stocking cap or a brown felt hat with a red ribbon was
worn on the head. Italian women wore full skirts in red, yellow, or blue,

with a wide band of contrasting material sewn a fow inches from the bottom. A
fringed apron was worn over the skirt, and blouses were white with thi-ee-quarter

length sleeves and a rounded neck.
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The Froditional men's costume of Greece ic colled the fustanella, and consisted
of a wide skirt that was just above the knecs, long white leqgging: with red
garters around the knoes and a white chirt with wide sleeves.  The shoes were

hlack leathor with upturned points that had red pompons fastened *o them.  QOver
the shirt was a high-necked vest with a broad red cash around the waint. A red
stocking cap with a blue siltk tassel was customary. The women's costume in-
cluded a long sleeveless coat, below knee length skirt in dark blue with gold
embroidery, a loose fitting blouse, and a broad gold embroidered belt. White
stockings were worn with black or red §lippers.

The holiday contumes of the irench peasant consisted of ful! frouser: that
gathered at the knee and a broad white belt at the waist, and high-necked

chirts for the men. The women peasants wore rore brilliantly colored costumes -
lang, full red skirts embroidered at the bottom, red or white stockings and
black shoes with silver buckles or wooden sabots on the feet.

Ireland's men wore tight fitting browr knee breeches with black stockings and
thick-soled shoes or clogs. Over their white shirts, they wore green waist
coats with a double row of buttons. Their hats w:re similar to derby hats and
were brown with a green band. Irish women wore two skirts; the underskirt

was green and the outerskirt was brown or red and gathered up and pinned to
keep clean while working outside. Around their waists were tightly-laced
bodices with a shaw! tucked into it. They wore cither oxfords or slippers

with red, white, or black stockings.

Scotland's men wore kilts with tight fitting dark colored shorts similar to

bathing trunks under them. The kilt was supported by a broad leather belt

that had a leather purse hooked on to a chain. The stockings were heavy wool
and were 1The same pattern as the kilt or solid colored. The shoes were brown
or black brogues. A soft white shirt was worn with a necktie, and the coat
wos short and usually a dark color. Over his lef! shoulder the Scotsman car-
ried a folded plaid shaw! fastened to the shoulder by a large broach. Scots-
women wore warm woollen skirts, tight fitting bodices of the same material,
and plaid shawls placed over their heads. White stockings were worn with

black slippers.

The American colonial men and women of the »ighteenth century wore garments
that the fashionable French and English pecsle did. The men wore white siik
stockings and shoes made of black leather with tall tongues and large silver
buckles. Favorite colors for the cotton or wool knee breeches, waistcoat,
and long full-skirted coat were black, blue, brown, green, and plum.

The Quaker men wore practically the same ccstume as the other men of the period
but Quaker women were much more simply dressed. They wore dresses of gray wool
or poplin with a white apron and a white kerchief around the shoulders. The
main features of the women's costumes were the quilted petticoat, the Watteau
overdress, and the little white cap. The petticoits were usually made of
light, solid colored silk or satin and filled with a layer of cotton or wadding
and then quilt fashioned stitches to hold the wadling in place. The overdress
was usually made of striped or flowered materlal.

The British officers would wear white treeches and waistcoats with a scarlet
coat the had gold buttons and epaulettes and wirite ruffles sewed to the cuffs.
They wore a red or black hat with gold braid, and black leather boots.
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AMERICA'S ETHNIC AND CULTURAL CITIES AND THEIR HERITAGE

Founding «f Los Angeles

The new Guvernor of California, Felipe de Neve, recommended to the Viceroy of
Mexico that a pueblo be established at the place which Father Crespi, in 1769,
had suggested as an ideal spot for a mission. Thus was conceived the settle-
ment that was to become Los Angeles.

New Upain's Far Northern frontier

Under the leadership of Fray Jun(pero Serra and Captain Gaspar de PorToléi
the "sacred expedition" established the first mission and presidio in Upper
California at San Diego in 1769, By the “ime of Serra's death in 1784, Fran-
ciscans had completed eight more coastal missions. The Califoernia missions
numbered twanty-one by 182%,

Largely through natural increase rather than colonization, the non-native pop-
ulation of California reached about three thousand by 1821. A few of these
pioneers livad in isolated ranches, but most settled in pueblos scattered
along the coast. California had only three self-governing municipalities by
1821: San José, Los Angeles, and Brancifcrte (Santa Cruz). Settlements gov-
erned by military commanders also grew at each of the four ill-equipped pre-
sidios that had been built by 1821: San Diego, Santa Barbara, Monterey, and

San Francisce,

Mestizaje: The First Census of Los Angeles, 1781

Despite the enduring myth that "Spaniards" settled the borderlands, it is
quite clear that the majority of the pioneers were Mexicuns of mixed blood.
Mestizaje, or racial mixture, was so common that today the vast majority of
all Mexicans are of mixed blood. Yet until this century the Mexican upper
class viewed mestizos as inferior and placed a high value on their own "pureza
de sangre' (purity of blood). This view endures among some Mexicans and Mex-

ican Americans today.

The first census of EI Pueblo de Nuestra Sefora l: Reina de los Angeles del
Rio de Porciuncula, taken in the year o its founcing, 1781, reveals the truly
Mexican origins of that pueblo's pioneer settlers. Only two of them claimed
to be Spanish. The remainder were Indian, mes’'** (in its narrowest sense,
the child of an Indian and a Spaniard), mulatt- + +e child of a Negro and a
Spaniard), Negro coyote (the child of a mestizo = d an Indian), and chino (the
child of an Indian and a salta-atras - a person with Negroid features born of
apparently white parentc).

El Presidio

Sometimes the missionari.:s needed help in this uncettled land. Soldiers were
sent to help the padres, or fath-rs. The soldiers protected the missions
against unfriendly tribes and defended Spain's cleim to the Southwest against
other countries.
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The woldier. did not live at the micaions; they Lived ot prosidios, or foeda
Presidio, were not pleasant places and life there wau often Aifficult, Just
the necesnities of |ife were found and there was rot much time for amusement,
Of 1he fow -~oldicrs that were sent, some brouaght their familie, with them,

Louis dee ©t. Denis, a Frenchean, came to Presidio San Juan Bautista to trade.
He left ar returned ton years later only fo be thrown in iail. Thia time,
however, 1o lo-1 hic heact to “anuela namén, qaronddaunhter of the prosidio
captain., Wwhan St. Denis was ruleared, he asked permission to marry Manuela.
But leqgend bao it that tee could not marry until he "nroved" himself. So,
Manuola's qrandtather sent 5t Denis on a dangerous mission.  He had tn bring
back some runaaay Indions in the land known as Tejas (Texas). St. Denis went
inta Téjas and brouaht +the Indian< back, and wis able te marry Manuela.

Pucblon wore always built near watnr,  Tvery pusblo tad a central part, or a
public squaire, called a plaza. Thw space facing the plnza was set aside for
public buitdings, ard the Tand left arcumt the Dlara went 4o the it ot tere,
el speund vany i the peet Ton, and the wmen who cwned
o the pueltido for capplies and entertainment.  Lveryone
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too feprireres The men who coverned pade e That ihere wan alveys peooee
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Thi: real builders of 4t Senuchwest vore the werkers, most of whom were Indians.
Gome of the workers, though, were mestizos, people of mixed Indian and Spanish
blood. They all -truggled very hard to settle the land.

Many of the leaders of the workers alco deserve special mention, One of the
qareatest was Juan de Ornate. Juan married lsabe! Tolosa, the great-arand-
daughter of the Aztec Emperor Moctezuma and the granddaughter of the Spanish
connuistador, Hernan Cortés. In 1598, Juan led & greup of men inte Muevo
Mé]ico (Mew Moxico) to find the lost Seven Cities. All his supplies and ani-
mals cost him a great deal, but it made no difference to him. Juan, of course,
never did find the Sever Cities, but he «pent ifen years exploring the land,

and eventually began the first Spanish pueblos in the Southwest.

The Barrio Develops

The barric i= = neighborhood in which practically all the residents are Spanish-
speaking. Initially, the barrios sprang up in the poorer districts. Scmatimes
there were no sidewalks, and seldom were there such "luxuries" as streetlamps
and parke. Buildings in the barrio were old, with reeling paint, unsafe stair-
ways, brokon windows, and leaky rocofs. TThere was qreat overcrowding. Entire
families miqght live in one room. The children attended rundown schools where
they encountered discrimination and humiliation. When they spoke Spanish in
school, they were usually punished.
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I opite of cuch drawbacks, the barrio wan nol entirely arim.  Theore wara seve-
cral advantages to barrio lifo.  Families who had recently arrived frem Moxico
found & haven in the harric.  Because shopowners and neiahbors epoke Spanish,
neweomers 4 not foel Tike outsider:,

“n the urface the borrio may appear to be a depressina place to live, but in-
side tho baasea, one often finds clean, cheerful roome, brightly decorated and

comfertably furniched,

Ther Chinesc Yeople in America

The immigration rocords are not clear ac 1o how many Chinsae sojourners went
bome to retire; certainly less than half.  Some went home every five years or
Lo for o oviait and returned to America to work aaain.,  The anal of all was A
fortune larae encugh to retire on and support o large family.

A vicit to Chinatown

Many Chirene, liko other immigrants, are < lowly br toming Americanized, They
hove, howover, made an effert fo hold onto some o1 their heritage by forming
Crinean community center where the Cninese languige can be taught so that
“heir ~rildren and arandchildren do not entirely [ose their heritage.  The only
(e whics might remain Chinese for a long perice of time is "an Francisco
whore new impigrants arrive with larquage and anciont cuotoms - till intact. 17
i atit!l noesible for a person to live in Chinatown witheut evir having te go

Cuteide it. ALl of one's needs can be taten care of throngh the Chinese c<tores,

and cne'y whole social life through the ¢ ans. Here, families live in China-
town neanse they do not want their child-en to lese their cultural heritage

comi letely.

The Japaneoe in the United States

This i a minerity that has risen above almost every prejudiced criticiem., DBy
any criterion of qood citizenship that we -shoose, the Japanese Americans are
tettor than any other group in our society, including native-born whites. They
have established this remarkable record by their own almost totally unaided
affort.

lf succrssful adaptation to the larjer society consists mainly in acculturaticn,
meanured by the ability of a group to share and follow th~ values, qoals and
expected behavior of the majority, then the Japancse American group has been
very successful. Japanese American values, skills, altitudes and behavior ap-
parently do not differ markedly from those of the average American.

The Black American and the City

As carly as the seventeenth century, American towrs held sizeable Black popu-
lalione., Uut because one's skin was black, whether enclaved or free, a black
perscn' s position in society still differed from the white urban dweller.

After the American Povolution, northern states abclished slavery but white

racism still prevailad. Blacks, even property-owners, were disenfranchised in
several northern states. Occupations open to Blacks were those johs that the
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whites rejected. When such positions became desirable fo whites, the Blacks
would be forced out.

Blacks have always been up against white hostility. These problems multiplied
and became more complicated @3 the migration of Blacks from the South to the
North increased. Isolated Black neighborhoods of the late nineteenth c€ntury
were to become the Black ghettos of the twentieth century.

Ghettos began forming between 1890 and 1920, particularly in the cities of New
York and Chicago. The creation of the ghetto jave some Biacks confidence in
the possibilities of race cohesion. Blacks had aspirations of creating a city
within a city. They believed they c»huld eventually become independent of the
white institutions and were quite of timistic about the future of Black America.
Ghetto population increased rapidly, making it politically, economically, and
socially advantageous for the middle class.

Despite the positive outlooks, the cities were not the "promised land" as many
Blacks had hoped. The Depression d stroyed any self-assurance that the Blacks
had in themselves. Rusinesses closid down. Blacks were forced to abandon the
ministry, medicine, and law practices. The lower class Black was even in a
more oppressed state. As a result, 3lacks begar: leaving the ghettos and re-
turning to the South.

The New England Village

The village within the township was essentially a self-c<ufficient community
with meetinghouses, schoolhouses, taverns, stores, shops, perhaps a factory
or two, often 1 post office, sometimes an academy, and if the town happened
to be a county seat, a courthouse an: jail. A typical village might have a
population of fifty families, but th: population of the town itself might be

two thousand or more.

In most of these country places the women and children went without shoes or
stockings. The houses in rural villages were usually simple wooden structures,
although an occasional house was of trick and a rare one ¢ f stone, but most
had been built in the eighteenth century - salt boxe« with a long slanting

roof at the rear, two-story sauare structures or one or two-room cottages.

The farmhouse was entered through the kitchen door, leading from the barn and
yard. The front door of the farmhouse was opered only on formal occasions.

In bad weather, one could come in through the <hed. In the shed and al! ex-
tensions was the gear not stured in the barn. Traps for hunting, snowshoes
and skates, grain sieves, winnower, buckets, pzils and spigots used in tapping
the maple trees, flour and sugar barrels, axes, shovels, other tools and fire-
wood were brought inside to dry.

Riverside City History

The land where the city of Riverside stands was once owned by Don Juan Bandini.
Bandini named this tract Jurupa Rancho. The word "jurupa" is %aid to have come
from an incident that occured before the grant was made. A T:*tmlic priest
said that an Indian chief greeted him with this word when tre riest came to
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the Indian village in thc territory covered by fThe grant. The word means
peace and friendship.

In 1862-1863 Southern California's fertile land was destroyed by scome of the
worst floods ever recorded in that portion of the state. The flcods were
particularly destructive fo Rubidoux. The destruction caused great losses
because the soil was no longer fertile and hundreds of animals starved fo death.
The people were looking for a beiter way to make a living and decided on the
production of silk. The bountias and +he idea that sericulture (the raising

of silkworms) was a gold mine brought hundreds of people into the field causing
the state treasury to come near bankruptcy. The bounty laws were then repealed.

In 1869, shortly after the silk boom died, the transcontinental railroad was
comp leted, joining Callfornia with the eantern states. This made wealthy
castern businessmen interested in California, @nd scme of them moved out to
Jurupa, California. One of these men preferrec fthe name "Riverside,”" so it
was changed to accomodate him.

The Glenwood Mission Inn played a large part in the expansion of the Riverside
community. Tourists were attracted by lustrous oranqge groves and tates of
enormous profits made on the produce. Locafior and agreeable climate were

+wo additional reascns that many people wzre drawn to Riverside.
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CULTURAL AND ETHNIC IDENTITY

In addition or as a part of multiculturalizing, students were encouraged to
delve into their own personal cultural backgrounds. A series of lessons
dealing with defining Individual cultures enabled students to look back in
time and to place their own history in perspective with others In the class-
room. Students recognized thelr cultural Identity and were able to consider
the aspects of their lives which are distinctive. A sense of awareness and
oride in traditions and rituals developed and students began to realize how

many cultural traits exist in our overall American culture.

Following the establishment by students in the class of Individual culture and
ethnic "dentities, it Is possible for the teacher to create a format by which
students of the same cultural or ethnic group pursue thelr own cultural pro-
ject. In this way, and in addition to their cultural study, children are

given the opportunity to galn a stronger, more personal identity with thelr

own cultural background.
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CULTURAL IDENTITY

QUESTION ONE: What is your first, middle and last name?

Activities: Share the name with the class. Have the students write the names
and learn how to spell them. Have a spelling test. Alphabetize names. Use
initiale. Some names can be illustrated or written in other languages. Use
+ha names tc create artistic forms, Find out how many famous people had +he
same name. Rhyme names, oOr classify them as unusual or commonly used.

QUESTION TWO:  Why was this name chosen for you?

activities: Discuss reasons why people have di fferent names. Cateqorize the
aiff.pent aricins for names (nlce names, grandparent®s name, famous person's
name, wte.)  te the same form of one name pronouncerd differently by someone

.t . iftorent cultural background? (Anglo, Mary; Mexican, Maria) Loc: of
ahertoned neres, nicknames or abbreviated names. Do a math project couri’ng
ca nguries or different combinations of names.

W STION THREF:  What is the national origin of your last name?

poiivities: Try to learn ethnic and national backgrounds of an individual's
name.  Holp srudents to recognize from last names, the possibie country or
cul tural gicup the family may have come from. Smith has a meaning, wii~h is
nrobab ly American in origin; may come from blacksr.ith, |f necessary, use an

encyslepedia to help in this project. Look at abbreviated forms. Begin a
Family Histary Notebook, and write a story in it.

QUESTION FOUR:  Where were you born?

Activities: Compile information about town, state, and country. llse maps to

_ locate the place of hirth. Have students write a story about where they were
born. |f in Riverside, write about which section of town, or a favorite place.

Nevelc: stories about family, such as number of brothers and sisters, etc.

Activities: Bring a picture of yourself as a baby and write your name On the

back. Have a guessing game. Find ouf how much your weight was at birfh. Solve

math rroblems concerning pounds and ounces.

QUESTION FIVE: Where were your parents born?

Activities: Use maps to locate place. Interview parents regarding things they
remember about thelr birthplace. Use same typc of activities for question four.

OUESTION SIX: Where were your grandparents born?

Activities: You may have more of a variety of locatlons, Attempt to trace
miqgration patterns with discussion and comparison of locations., If possible,
interview grandparents regarding memories of thelr birthplace.

QUESTION SEVEN: What is your father's complete name?

Activities: Use name books to find origin of names. Have class compare types
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of names used and consider trends in names, See if any new ores enter The
class lis* of rames. Discuss why names are different,

OUESTION E1GHT:  What was your mother's name before she was married?

Activities: See what maiden name means to the class, Determine & definitfion,
Expand activities per interest, Determine why most women take the last name
af their ri-band upon being married.

GUESTION NINE: w.at are your father's parents' full names, including his
mother's maiden name?

Activities: Compare *their names and your name, Try to find the oriain of the
namie.  Write o creative story about why they have their names.

1M i Where were your grandparents born?

Ao ivitioo:  Hawn students use maps to indicate the country “-om which their
arcesiors carme.  Look up information about the town or count s, Share stories

with the class,

NPT (ATl What are your mother's parents' full names, including her
mothaer's maiden name?

Activitice: Trace the meanings of these names. Compare the names of both
grandmothar and arandfather.

QUESTION TWILYE:  Whnre were these grandparents born?

Use a laroe mop and dewk maps to locate birthplaces. Have children relate or
creata 2 story about how their grandparents moved during their lives, Trace

the i fferent occupations, homes, and |1festyles they had,
CUECTHON THIRTEEN: What are your great-grandparents' name<?
fclivities: |f possible, trace genealogy, lineage, ancestors and family tree,

CUEST 0 FOURTEEM: Whnt are the full names of ycur =isters and brothers,
cousins, aunts, uncles, and other relatives?

Activities: List common characteristics of your family such as color of hair,
eyes, skin pigment, features, height, etc,

-3
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OVERVIEY

Today the student will trace his family ftree, synthesizing the information
gathered from the fourteen questions acked previcusly.

FLVIEWw

“a¢: For the past three weeks, you have been given a guestion each day to
ask your parents. Let's now dascribe some of fhe information we re-
ceived. (oriqin, natlonality, maiden name, iineage, etc.)

[,'E;."\'L.]" N

Loy today each of you will receive a chart 1o which you can trantier the
information you have otiaired from yeur fourteen questions. Try fo com-
picta o famify tree fzr your own family. (gencalogy, pediaree, descent,
aneesio =, gereration)

VT CT IR 10

Cay:  Thin fooan example of the Kind ot charts antnropologists use to trace a
famity histery. The triangle dasignates men and the circle represents
woron.  Lot's trace through this tamily tree beginning witn the arcat-

arondrather and great-grandmother.  (cacn i1d should have a copy)

Gase 1 owill new Trace my family tree beginning with myself and remembering to
include full names, birth dates, date died, and birth places. (on the
Chalk board, draw the family tree and fitl in the infcrmation)

Say: ' rotending you are anthropologists, write your history usina the four-
t..on answers from your Family History tlotebooks. (give toth kinds of
crarts to students, and have them fill out the horizontal one first and

> tha vertical one second)

“ay:  Let's chare our family trees with the rest of the class. (have each
child show his chart to the class)

Ack:  uhat informatior do we now have that we did not have before? llow coes
‘hiy kind of aenealogical tree help us to look at our own family histories?
vha: cateqories of family information can we now compare to represent the
nopulation of our classroom? (number of generations, early dates of an-
cestors, number of males and females, geographical representation)

Say: From what you now know about your family history, how do you think anthro-
polagists would use such family trees?

SUMMARY

Ask: tiow did you use the information from the fourteen questions to give you
a clear picture of your family history? |f you were an anthropologist
tracing a lineage in a culture, what kind of information would you need

to know?
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FUTURE

Say: family genealogies chart information in a clear fashion, but now that we
have this information, what other questions must be asked to complete our
family histories? (make a !ist, and put In an order that the class will
study, that Is, tanguages, foods/dishes, birthday celebrations, ho!idays)

3
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SEPTEMBER

12 Stokeley Carmichael, Black l|:ader of Student Nonviolent Coordinating Committee

(SNCC), born 1942,

Prince Hall, father of Black free masonry, born 1746.

13 Xavier University in New Orleans was founded as the first Catholic Black

University in the world, 1925,

RJ!:ﬁ Franc

Full Tt Provided by ERIC.
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Scott tev. who wrote "The Star Sparaled Banner" in 1814, born 17
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Fe students will describe the celebration of birthdays in their homes, compare
sarerrs and rituals of celebrations, and determine how traditions are ant,

: 5
Tivio iocey we are geing to talk about birthdays. Wwhat does birthday mean?
Coes cveryone have one? when are your birthdays? (write down *ha name
ard nate for each student in the aroup)
LA <
; o ing to lonk at birthdays and see what kinds ¢! thir :c w0 can
Ponr Ut them,
R RASRI the words celebrate, tradition, and ritual mes?  (F-ve students
; Gui3sn what each werd means)
‘o I
1 [N

n oordar to investigate birthdays, first we must iook 't whatt happers in
/our hores when you or your family members have a birt-day,

R
SO R

s How U0 vou acknowladge yeur birthday?  (seek answers rolated to whether
or not vou receive gifts, who comes tc see you, what kinds ¢ fcods are
carvaed, whether or not you have a party)

Acer o Hos oare all of your birthday celebrations alike?

!

(aif*s, perle there,
colebrations or parties, songs, foods)
- How did your family determine these traditicns for cel brating birth-
days?  1f you could start a new tradition for birthday, celet -~ations in
vour home, what would 1t be?

How might a classroom set up a plan to celebrate birthilays 7 r all the
children in the classroom? What are some things that .ould

iave to be
considered?  (vacation or weekend birthdays, money, ti-e)
EVALUAT (M
o
Ask: what dao you know ~bout birthdays that you did not know befcr :?2  (children
have different celabrations, families use different bz es +r - celetrating)
How do your feelirgs about celebrating birthday: add 1 thc importance of
» birthday? (makes you feel good, embarrassing, is noc' verw important)
FUTLRT

For what other celabrations do your families practice ‘raditions?

(s
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OVERVIEW

The students will describe celebrations their families have for special events,
They will look at the rituals included in the different traditional celebrations,
REVIEW

say: Today we are going to talk about events your families celebrate. (review
vocabulary words: celebration, ritual, tradition)

LEAD~IN

Say: We are going fto look at celebrations for special events for which your
families have special rituals.

Ask: V¥hat are some of these special events? (Halloween, Christmas, Hannukah,
Easter, Valeniine's Day, Chinese New Year)

INVESTIGAT I ON

Say: FEach of you plck a hollday or special event which you think your family
has a particular way of celebrating and which Is different from your
friends', |f you cannot think of one, choose any day that you find
especially delightful. Let's each reveal our special event and the
reason we have chosen it, (have each student name the event and why)

Ask: What are the different parts of the celebration which make up your family's
ritual? (what to wear, eat, place to celebrate, whn comes, time to cele-

brate)

Say: Take the special event you have chosen, and the parts of the ritual which
make up the tradition, and write a short story about i+, (have students

respond verbally if language arts skil!s are poor) Then each of you will
share your favorite celebration with the rest of us and while we are

listening, each of us will think of a question to ask you about your
hol iday.

SUMMARY

Ask: How are all of our celebrations alike? (we all have a routine or ritual
to follow, we all have food, special dress, people invoived) What family
traditions do we know about that we did not know of previously? (review
the different celebrations each student described) How do you feel about
the celebrations you have in your family? (like them, want more, would
Ilke fo celebrate some other customs)

FUTURE
Ask: What is one way that we might celebrate like other jeople do? How can we

participate In customs that are not ethnically our own? (we can learn
about arid prepare meals that are a part of the celetrations)
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OVERVIEW
Students will understand the difference between holidays and special events and
will be able to categorize them according to origin and the reason why the holi-

day exists.
REVIEW

Say: we have been Talking about holidays and special events, how peonle cele-
brate holidays In dlfferent ways, and how each special event has become

ritualized.

LEAD-IN

Say:  Today we are going to think of as many holidays as we can and try to find
the ways in which these special events are similar,

IMVESTIGATION

Say: Think of all the holidays and special events you can, and | will write
them on fhe chalk board. (Christmas, Easter, Halloween, Fourth of July,
Memorial Day, Yomkippur, Mother's Day, Father's Day, etc.) Llet's see If
we can take this |ist and make two lists out of It. Put those holidays
most alike fogether under one category and others different from one but
more alike under the second,

Ask children where each one belongs. (Write whatever the students suggest, but
then help them to group events with basically religlous-oriented hoiidays in
one group and person- or event-oriented holidays In the other group)

Ask: How should we labe! these groups? (church-related or religious holi-
days, special day or person)

Say Now choose one holiday. (As an example, use Halloween) List the manner
in which it was celebrated in:
18060, in America 1975, In Riverslde Comparisons
make a costume, few buy a costume, many cost
houses to trick or houses to trick or materials
treat, cooklies or treat, candy nefghbors
fruit .
SUMMARY

Ask: What do you think would happen if we could have Halloween or Christmas
everyday? Have students write ideas., {get a lot of gifts, eat too much
candy, have a Christmas tree all year)

REVIEW

Say: Now we know more about why holidays are special, and not everydav events,

FUTURE

Ask: What holiday would you Invent to make a new celebration day?
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OVERVIEW
Students will understand the relationship between the role of food in celebra-
tions and the roie of eating as a ritual. They will also learn the origin of

a particular food ritual or tradition.

REVIEW

Say: We have bezn learning about different celebrations. When your family
celebrates an event or holiday, certain rituals are developed which be-
come a part of your famlly tradition, What are some examples of rituals?
(have a student pick a holiday and briefly trace the day's events)

LEAD-IN

bay: Today we are going to consider the culinary aspect of your ritual, and
the special dishes and ways of preparation which are often important to
celebrations of special events or holidays,

Ask: What foods can you think of that are particularly characteristic of the
birthday ritual? (cake, ice cream)

INVESTIGATION

Say: Give an example of a food or dish which Is prepared for a special event.
(fruitcake, gingerbread, homemade lce cream)

Ask: What are some of the different reason. why a holiday or event would have
a special food or dish? (as a special treat, grandparents always did it)
I'f you were a parent, which foods would you have learned how to prepare
or To buy so your children could have them for special events? What is
your favorite food for some special holiday? What are some aspects of
food preparation for such a holiday that are unique to your family?

Say: Pick a speclal treat, such as gingerbread. In my family, | bake them,

and my father decorates each one and writes names on them. How dor wr
family prepare speclial foods? (makes something the night before, in
person prepares each part, use special materliais or equipment and ur:. ual
foods)

SUMMARY

Ask: |f we were to Invent a new holiday called (have children

make up a name), what might we prepare and serve for food to celebrate
this day? (use encyclopedlas or cookbooks, if necessary)

FUTURE

Ask: After we write our stories (or draw pictures), how might we learn more
about the practical aspect of continuing this food ritual in our homes
when we get older and do not have anyone there to prepare it? (get a
cookbook, learn to cook) What would you find out if each of you were to
go home and ask for the recipe for this favorite food and bring it back
to share with us? (how to prepare It, how other foods are made)
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OVERVIEW

Students will beglin to understand what culture means In terms of what they
value,

REVIEW
Say: We have been talklng about holldays and specia! events and how rituals

and ftraditions come to exist,

LEAD-1IN 1

Say: Today we wll!l talk about things, places, and events that you value.

Ask: What does value mean? (useful, special)

INVESTIGATICN

Say: Close your eyes and think of a special place in your home, garage, yard,

or outdoors that is of particular Importance to you. List the items or
things that make this your favorite place.

SUMMARY

Ask: Do ycu think most children in the United States would have & similar room
(or item)? Could we say the room represents North American chiidren's
culture? Would these rooms be the same If you lived in France or Germany?
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sts. Cultural contexts were devised for mathematics to provide a learning expe-
snce for the student in addition to the acquisition of math practice skills.
sics for language arts often reflected the cultural area being studied In the
ternoon. The use of reading materials currently teing developed by publishing

npanies gave students the opportunity to learn about different cultures, while

the same time pracficing and improving their listening skills.
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PULTICULTURAL CLRRICULUM GUIDES AMD ' o7 1L RESCTRCES
o elations Curriculum Guides for - w.-garfen, Primary, and Upper
Git. ‘-, bty Georaia F. Morris, Rialto, = (good curriculum ideas with a
v rul lint of resources for multicu . al materials; very thorough and

incfudes materials for different leve'c

‘jlti:rhnic Studies in the Elvmentary S hool Classroums, by Pat tirquevich
S i ly Spiegel, Fducation in *otion Put jcation, P.O. Box .24, Pico

Wt

Piver., CA 90660 (contains ¢ any e o¢ activities and is easy fo use)

Maf*ticultural Kit, San Bernardir. City Schools, Cateqerical Projects, Ad-
miriciration Building Annex, 7% "f" Street, San Bernardino, CA 92410
(¢ arenorizes multicultural wesivities according to topic)

s rican Indian Life Environments, A Curriculum, by Teresa Hall, David
hurenran, Sandy Gibbs, Kathleen Gebauer. tohn Quinlar, putll"hnd by Tribal

Amarican Children's Center, Trik ' fmeric.. Consultina Corporation, 4735
fast lcuson Avenue, Maywood, ) (objectives well-stated with ma-
ferial. applicable for all age

Culture Lyed Curriculum for Your., indian Children,‘wriTTen and compiled’
by Gharen M, Thomas, published by Randers Publications and Sales, P.0,

So. O, Tslt Lake City, Utah 84110 (interesting introduction and back-
grour ~ good curriculum ideas)

Hulfn/__L, al Curriculums Phase One: English and Social Studies, developed
by the “an Mateo Union High School District, Human Relations Department

30faic A Survey of the History, Culture, and Current Problems of Ethnic

Minorities, A Course Cooperatively developed by the Los Angeles inified
Cnool District and the California State University and Colleges (useful
for consideration in staff development and adult audiovideo materials)

Many tHands Cooking, An International Cookbook for Girls and Boys, by Terry
Touff ooper and Marilyn Ratner, published by Thomas Y. Crowell Company in
ccoperation with the United States Committee for UMICEF, Mew York (good
intarnational recipes and stories about foods)

A Guide to the Analysis of School Book Content, Evaluating Printed Materials

from 1 tative American, Mexican American, Elack American, and Chinese Amer-
ican 'erspective, developed by Far West Latoratories for Research and Devel-
opment, 1855 Folsom Street, San Francisco, CA 94103

From #e to Me, a Hierarchy of Multicultural Concepts, developed by Byron

Kunisiwa, Multicultural Specialist, Drug Education Center, published by
Alameda County Schools

Multicultural Bibliographies, by Margaret S. Nichols and Peggy O'Neill,

Box 2945, Stanford, CA
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PECOMMENDED MULTICHLTURAL RES OURCES
Areerican Loographic sall Map of the Urited States (Side 1 - Historical-
Political Map, Side 2 - Map of American Indians), American Gengraphic

Amorics Indians (Ethnic Cultures of fmerica), Educational Insights, Inc.

Americoan Indians - Yesterday ar ! ‘oday (studyprints and resource manual),
David G, ook Publishizg Company

{ilact Arerica - Yesterday and icday (studyprints and resource manual),
Navid C. Cook Publishing Company

he Llack Experience (includes transpirencies), Milliken Publiching Company
Blach “tndies (Ethnic Cultures of America)l, Educaffonal Insights, Inc.
GBrown futies (Cthnic Cultures of America), Educationnl Insights, Inc.
Childron Around the World (studyprints), Singer Education Division

Colors of Man Xit, Singer Education Division

Five Tamilies, Scholastic Books Services

Highway 'olidays Series (o high interest controlled vocabulary reading
proqram), Bowmar

Indian- of the United States and Canada (stud.prints), Singer [ducation
Divi-ion '

Lincoln and Washington: Why We Celebrate Their Birthdays, Singer Education
Division

tainland China - Today (studyprints and resource manual), David C. Cook
Publishing Company

9 perts superstars, book and cassettes, Creative Publication, Inc.
' ports superstars, cassette only, Creative Fublication, !nc.
Portraits of *+he Fre. idents of the U. ited States, Book Enterprises

Schlitz Historical Calendars, P.0. Box 1766, FDR Station, Mew York, N, Y.,
10022 '

© .4 a Song of People (a Multi-Media Progr.m of Song, Language, and Art
for the Social Sciences), Bowmar '

Thank:niving Story, Singer Education Division
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“THGGESTED READINGS

The TABA Prograr in secial Scien.w, Pzople in America, Kenneth . Mcvicar
and Patricia idardy, Addison-Wesley Publishing Co., Menlo Park, CA. De-
Geribes different family cultures, with the last part devoted to inter-
ethnic relations and relaticns between pechle of different reliqions.
feacher's quide has suggested readings on thicanos, Blacks, Native Ameri-
cans, Hillbillice, Japanese Americans, and European immigrants. Also
includes suggested films, cassettes, and miltimedia kits.

Amcricans All, A Mation of Immigrants, Muriel Stanek and Clinton Hartmann,
Benefic Press, Westchester, [llinois

What tavpened Between People, a filmstrip and cassette from Cuidance Asso-
ciaté. of Mleasantville, New York, 1970. Filmstrips and records also
available on folktales from the Mexican, Jipanese, Black, and Anqglo cul-
furae,

Ginn “ ~ial ‘cience Series - An Inter-disciplinary Approach, Peliving thz
American Exparience: Developing Unity Amcng Diverse Peoples, Pobert W.
Edgar and Lecn rd S. Kenworthy, tiinn & Co., A ‘erox Educationzl Company,
Althouah this is a 7-8th grade twok, it has very good stories on inter-
ethnic and interqgroup relations.

OQur Mexican Heritage, Gertrude $. Brown and Manuel Guerra, Ginn & Co.,
A Xerox Fducational Company, 1972

Our African Heritage, Sara Smith Beattie & Basil Davidson, Ginn & Co.,
A Xerox | ducational Company, 1972

Lerner ["hnic Studies Library, June F. Tyler Ph.D.. lerner Pubiicatic~n
Co., Minreapolis, Minnesota, 1974

Paperbac! bocks on The American Indian in America, The Meqrc in Amac
The Mexican in America, The Japanese in America, The Chinese ir Ame 1.3,
The Irisli in America, The Jews in America, and twanty-six more "In America"

books. ’

Chicano fiction and non-fiction
Benito, Clyde Bulla

Maria Luisa, Winifred Madison

Trina, Patricia Martin

Famou. Mexican Americans, Clarke Newlon

Graciela: A Mexican American Child Tells Her Story, i7e Molna:

The New Life: La Vida Nueva: The Mexican Amerizar : Tnuav, Arnoid Bobrin
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South by “outhweot: The Mericon American and His Heritaa~, J. Tebbel and

rLEL Ruiz

The Maldunado Miracle, Theodore Taylor

Blact. fiction

Pehir i the Magic Line, Betty Erwin

fo ) Hames for Jeff, Anne Snyder

"

Sy o Dummer, Mary Elizabeth Vroman

Capie Ciraet, Man Ho o Agle

Ipdian §7 Hien

bl ' |‘I" Il"h'i f'(!()'f, r"i(:h,:\"‘d B. &r’.".(,‘-

Susan, Barbara Smucker

Clack American - Yesterd: and Today, Helen Ward Carry and tovi Lathen

American tndians - Yeste ~day and Today Both of these are packets which
include 24 pictures and : 48-puge resource manual .

vultiethnic Literature & :ries  Although intended for 8th grade, includes
some qood stories for yeinger © udents.

fhe: tioy Who Spoke Chinern, Jessica Krasiloveky

Taken from Luis Hogales' The Moxican American: A Selected and Annotated

Liblioqraphy

Barric, Faymond, The Plum Pium Pickers, Ventura Press, 1969

Campa, Arthur L., Treasure of the Sangre de Cristos: Tales and Traditions
of the Spanish Sc.. hwest, University of Oklahoma Press, 1963

Dobie, .. Frank, ed., Puro Mexicano, Austi “exas Folklore Society, 1935

Griffith, Beatrice, American Me, Boston, Hough-on Mifflin Co., 3148

Hudson, Wilson M., ed., The Healer of Los Olmos and Other Mexican lora,
Dallas: SMU Press, 1951. Relations between scientists and those wic be-

lieve in superstitions and traditions.

Lopez, Enrique, "Back to Bachimba," Horizen, IX, No. | (Winter, 1967)
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Aruitoxt provided by Eic:

14,

79

Matthiessen, Feter, Sal $i Puedes - Fscape 1f You Can: (Cesar Chavez and
the Mew American Res/olution, Random House, 1644

Daredns, Arcrico, With tis FPislol In His Hand = A Border Ballad and |ts
Hero, University of Texas fress, 195&

Rechy, John, "[1 Paso del Horte," Everqreen Paviaw, |1 (Autunmn, 10C8)

Rot.inson, Cecil, "Spring Water with a Tast» ¢f the Land,” American West,
D (Cummer, 1966)

Robinson, Cecil, With the Fars of Stranc.~.:  The Mexican in American Lit-
er ture, Tucson, Arizona, the University ° Arizona Press, 1949

Timmon, Fdward, ed., The Chicano: From Caricature to Self-Fortrait, Hew
York: Mew American Library, 1971

7
Vaoguez, Pichard, Chicano, Doubleday & To., 1059

.

Villarreal, José Antonio, Pocho, Doubleday & Co., 1u%

Two most highly recor ended books, wnich along with the three key works
that ~honld be in f.  school library, are:

Yuitding Bridges of Understanding, by Chariatte t. Keating

Readipg Ladders for Human Relati~ns, by Virginia Reid

3
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CHRONOLOGICAL RECOGNITION OF SPECIAL EVENTS

The flnal element conslsted of the chronological recognitlion of events and holldays
pertinent to different culTureé: which offers an additlional element of multicul-
turallzing. By discussing, and in some cases celebrating dilfferent cultural
events, children can reinforce their individual cultures and become aware of the
importance of traditions and rituals In one's pattern of llving. This aspect of

multicultural education is particularly valuable for kindergarten through ¥hird

grade students and can be included in the day's course of study.

89




8l

SEPTEMBER

O

10

1

12

Hiram 5. Pevels, first Black to serve in the United States Senate, born 1822.
tzegu. . ie oaca, first Spanish-speaking Governor of New Mexico, elected 1916.

ur. Ateander T. Augusta, first Black commissioned In the United States Army
Medical Uepartment, 1863.

Los Angzies founded by Mexicans of mixed Indian, Black, and Spanish descent,
1781.

Alain L. Locke, first Black Rhodes scholar and Professor of history at Howard
University, born 1886.

Apache Chief Geronimo captured - end of last major Indian war, 1866.

Association for Study of Negro Life and History founded by Dr. Carter G.
Woodson, in Washington, D.C., 1915,

Jane Addams, famous humanitarian and fou.ider of Hull House, & "drop-in-center"
for minority grou.s, born 1860.

First attempt to form a union of agricultural workers in the United States,
spearfeaded by a Mexican, Juan Gomez, in California in 1883.

Juan de Onéte, silver magnaie, set forth to colonize New Mexico in 1598.

Charles Michel do lLanglade, known as "Father of Wisconsin," born 1729. His
father was a French noble, his mother, an Ofttawan Indian.

The "grone pickers" strike began in Delano, Ce!ifornia, led by the Agricultural
Workers Crganizing Committee, 1965.

Mission of $an Fernando established near Indlan village In Encina Valley,
California in 1797.

California admitted into the uUnion, 1850.

The Spanish introduced < : ar cane to Loulslana and bullt the first sugar re-
finery insNew Orlteans, 1791.

Richard Wright, famous Black author, born In 1908.

John R. Lyn = Black Congressman from Misslissippl presided over the National
Convention ot the Republicen Party in 1884.

Pfo Pico, last Mexlican Governor of Californla died In Los Angeles, 1894.

Chris J. Perry, Black founder of Philadelphla Tribune, born 1854.

Dan M. Madrano, a Caddo indian, educatzd at Carllsie and Natlonai School of
Law, Oklahcma Congressman and founder of the National Congress of Amerigan
Indians (NCAIQ), gied 1966. C
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SEPTEMBER

12

13

14

15

16

17

18

19

20

21

Stokeley Carmichael, Black l:ader of .tudent Nonviolent Coordinating Committee
(SNCC), born 1942,

Prince Hall, father of Black free masonry, born 1746.

Xavier University ... New Orleans was founded as the first Catholic Black
University in the world, 1925,

Francis Scott tey, who wrote "The Star Spangled Banner" in 1814, born 1779.

Porfirio Dfaz, Mexican @eneral and President o: Maxico, born in Oaxaca in
1830.

Claude McKay, cutstanding Black poet, novellst, lyricist and "Herald of the
Harlem Renaissance," born in Jamaica in 1890,

Miguel Hidalge y Costilla gave the shout of revolt in the village of Dolores
sparking the revolution which ended 350 years of Spanish rule in Mexico In

1810, . -

Mexico's Independence Day !

Slavery abolished in all French territories and possessions, 1848.

Constitution Day

First Indian treaty signed with the Delaware, who called themse lves Lenape
or Leni-lLenape, meaning "real men," led by Chief White Eyes, 1778.

Booker T. Washingion, Black American, dellvered his famous "separate as the
fingers, yet united as the hand" speech at the Atlanta Exposition, 1895.

Fugitive Slave Act passed, 1850.

The National Farm Workers Association, led by César Chs .., creuted a joint
strike committee with the fgricultural Workers Organizing Committee., 1965.

Armando M, Rodriguez, Director, Office for Spanish Speaking American Affairs,
United States Office of Education, 1970, horn In 1921.

First National Negro Convention meeting at Philadelphia's Bethel Church.

Chief Joseph, respected Chief and military strategis*, forced to leave the
Nez Perce's native ldaho, attempted to lead hls [jpople to freedom in Canada.
The army stopped them thirty miles from the bord &. Never allowed to return
+o his homeland, he died on the Colville, Washington reservation, 1909.

e
General Andrew Jackson honored heroism of Black troops in Battle of New Orleans,
1814,
. \
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SEPTEMBER

22

23

24

25

26

27

28

29

30

George Gershwin, famous Jewish American composer, born 1898.
lohn "Trane" Coltrane, Black Jazz musician and composer, born 1926.

Annual festival in honor of patron saint San Geronimo, held In the pueblo of
Taos, New Mexico.

Federal troops ordered to Little Rock, Arkansas to prevent interference with
school integration, 1957.

Charles Curtis, descendent of Pawhuska, Osage and Kaw chiefs, disc Jjockey,
lawyer, Congressman, Vice President under Herbert Hoover, born 1860.

Cabrillo discover.-d the Bay of San Diego, 1542.

Nine Black children integrated Central High School in Little Rock, Arkansas,
1957.

Hugo Black, Black United States Supreme Court Justice and champion of civil
liberties, died 1971,

The Farm Workers Association had its organizational meeting, 1962.

The first organized protest against slavery made by Society of Friends
(Quakers) in PennsVlvania, 1779. '

Louis Riel, hero and liberator to Metio and other Canadian Indians led Red
River Rebellion, i#79-70 and the Mitis' rebellion in 1884.

Augustfn de lturbice, Mexican General, triurshantly enteared Mexico City, 1821,
The Act of Independence of the Mexican Empire vzs c'gyned soon thereafter.

Brownsville, Texas awoke to cries of "Viva Cortina! Viva Mexico! Maten los
gringos!" as Cortina and his men stormed the town, 1859.

Lnited States Court of Appeals ordered Governor Barnett of Mississippi to
cease interference with desegregation at University of Mississippi, 1962.

American Horse, Og'ala Sioux chief who fought with Sitting Bull, killed at
Slim Buttes, South Dzkota, 1875. .

First group of Mexican bracer®s arrived in Stockton, California fcr wartime
employment in 1942, ®

Mary Church Terrell, founder and first President of the Naticnal Association
of Colored Women, born 1 .

Mushalatubbe, Choctaw Chief and friend of Lafayet¥e, who led his warriors
against the Creeks with Jackson in the War of 1812 died, 1838,
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OCTOBER

1 China People's Pepublic declared, 1949,

Emmett J. Scott became the first Black appointed special assistant to Sec-
retary of War, 1917,

William Rickard, active Tuscarora leader, Indian Defense League of Americi,
and fought against New York State Power Authority (1918-1964).

2 Nat Turner, Insurrection for Freedom. born a slave in Virginia, 1800.
3 WERD, first Black owned radic station open d in Georgia, 1949.

Lorenzo de Zavala, signer of the Texas Declaration of Independence, first
Vice President of the Republic of Texas, born 1788,

Black Hawk, Great Sauk Indian leader died, 1838,

4 First publication of the Negro History Bulletin, 1937.

George Sanchez, educator, author, expert on educational and social problem:.
of Spanish Mexican minority groups, born 1906.

5 Juan Cabrillo, Fortuguese navigator, claimed California for Spain, 1542.

Tecumseh, St.awnee Chief, tried to organize Indian resistance. Fighting with
the British in the War of 1812, he died in battle, 1813,

6 Harold Cardinal, President and Executive Director, Indian Association of
Alberta, Cree author and advocate of Indian cultural survival, born in 194%,

7 Elijah Muhammad, leacer of the Black Muslim Cult, born 1897.

Grandma Moses, artist, born 1860.

8 Jesse Jackson, Black American, National Director of Southern Christian Leader-
ship Conference's (SCIC) Operation Breadbasket, born 1941,

9 Brantley Blue, Chairman of Indian Claims Commission, 1969, a Lumbee and former
judge, was born in 1925.

Woolworth chain eliminated discriminatory hiring practices in Chicago stores,
1930.

10 Revolutionary leaders Villa, Obregon, and Zapaia met in Aguascal!ientes to re-
solve their differences, 1914,

Frank!in H. Williams, former African Regional Dlrector of the Peace Corps and
United Statec Representative to United Natlons Educational, Scientific and
Cultural Organization (UNESCO), named Ambassador to Ghana, 1965.
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OCTOBER

11 Antoine Blanc, founded first Black Catholic sisterhood in the linited
States, 17972,

Satana, Kicwa Chinf knowr as the "Orator of fthe Plains," was amcnaq the
signers of the Mcedicine todae Treaty of 1867 v'.ich forced his people to
live on a roserva‘ior. l'e committed suicide in pricon after beina captured
by Ceneral Cucter. Catana died in 1879,

12 Colurbus Day

The alifornis Conetitutional Convention of 1819 granted to the leqist.«ture
the power of onfranct ising certain Indians.
13 Arna Bonter: ., accomplished Black poet, born 1072,

rzlifarnia ciatrice court held a covenant harring saie to "persons of 1
Moxican rac unenrforceable, 1948,

14 Mobe: Peace « iz awarded to Martin lLuther Kina, Jr. He donated the
$54,000 to tiw civil rights movement, 1964,

William Penr, fcunder of Pennaylvania, born 1644,

15 Mexican qovernment fc mally protested against the segregation of childr-n
of Maxican di-ocent in certain schools, 1943,

Gabriel Pro< -ar, slave insurrectionist, born in Virginia, 1775.

16 Noal: Webster, Am~rican lexicoarapher and author, born in 1644,

James P. Mur:ay, first Black to join Mew York “ilm Critics Circle, borr 1946,
Winnemucca, iaiute Indian who established an Indian schoc! in Nevada an
later lecturcd on Indian problems, died 1391.
17 Black Poetry Nay, Juniter tHommon was the first to publish own verse.
Rupert Cc ., founder and ‘’resident of American Indian Historical Society,

1964,

18 HNorth Carolina Mutual Life Insurance Company organized in Nurham, MNorth
Caralina by John Merricik and A. M, Moore, Loth Black Americans, in 1898,

The Star Spangled PRanner sung for the first time, in 1814,

20  John Woolman, fervent anti-slavery worker, born 1720,

Indian and long time Bureau of Indian Affairs (BIA)

lohn 0. Crow, American h
1970; former professional

assimilatienist appointed Deputy Commissioner of BIA,
football player, born in 1912,
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and Indian student advisor.
» Jackie Robinson became the first Black to play Major League Baseball, in 1945.

Or. Henry Roe Cloud, a Winnebago, Superintendent of Haskell Institute and head
of Indian education for BIA, 1936, won the Indian Counci!| Fire Achlievement
Award in 1935,

After nearly two years in prison, charges were dropped agalnst the seventeen
"Sleepy Lagoon'" defendants; first organized victory for Mexicans in Los
Angeles courts, 1944.

United Nations Day
Benjamin O. Davis appointed tirst Black General In United States Army, 1940.

Mour< ity Group National Monument established to preserve famous group of
prehistoric Indian mounds, ir 1923.

Mahalia Jackson, renowned Black gospel singer, born 1911,

Clem Rogers McSpadden, Cherokee and 5tate Senator in 1954, rancher, rodec
manager, announcer, sportscaster, born 1925.

Benjamin O. Davis appointed first Black Alr Force General, 1954,

Pit River Indians cccupyling Lassen National Forest, Callfornla, assaulted by
local and federal law offlcers, 1970.

The United States Supreme Court held that Spanish-speaking people may not be
systematically excluded from jury duty, 1954.

Statue of Liberty unveliled in 1886.
Levi Coffin, Black founder of the "Underground Rallroad,”" born 1798.

Robert L. Bennett, Director American Indian Law Center, Universlty of New
Mexico; former BIA commissioner, 1966-69; reciplent of !ndlan Council Fire .

Achievement Award, 1962.

Pedro Aguilar Despart became the first resident of Los Angeles to be drafted
for service in World War |1, in 1941,




OCTOBER

29 Issac Murphy, Black jockey, was the only one to have ridden three Kentucky
Derby winners until Ear!| Sande duplicated his feat.
United States Supreme Court ruled out segregated schools In 1969, -

30 francisco Madero, Mexican statesman and revolutlonary martyr, elected Rreslident
of Mexico in 1911, born 1373.

Black American Robert Hayes, onetime holder of the world track record, ran
the 100~yard dash in 9.1 seconds in 1963,

31 American Indian Day

Hal loween

Richard K. Barksdale, educator, dean, editor, Rlack Writers of America:
A Comprehensive Anthology, born 1915,

Ethe!l Waters, actress, vocalist, famous for her career In stage, screen,
television, and recordings, born 1900.

NOVEMBER
1 San Ju=  ~nistrano, jewel of tne missions of California, founded In 1776.
Manur- - 3Society opened first African Free School in New York In 1787,

2 Ir 1962, vhe 87in Congress passed the Migrant Health Act, first natlional leg-
Tetztion dealing with migratory farm workers.,

Me_ ¢ .ohn R, Lynch, Mississippi Speaker of the House and three times United
St. 29 Congressman, died 1939.

:aspar de PortSla dlscovered San Franclsco Bay In 1769,

James D. Atcitty and Monroe Jymm, both Mavajos, In 1964 became the flrst
Indlans elected to the House of Representatlives of the state of New' Mexlco.

3 William L. Dawson, Black American elected to Congress from Chlcago, In 1942,

4 Carlos M. Teran, Colonel In Air Force Reserve and Los Angeles superior ccourt
judge since 1959, born in 1915,

Pablita Velarde, called the greatest Indlan woman painter, born In the Santa
Clara Pueblo in 1918.
)
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NOVEMEER

6

10

11

13

Shirley Chisholm, first Black woman elected to House of Pepresentatives,
in 1968. .

Theodore S. Wright, first Black recipient of theological degree in the
United States, born 1836.

Francisco Madero inaugurated as constitutional President of 'exico in 1911,
Joan Murray, Black media executive and airplane pilot, born 1941,

Michael Chosa, Ojibwa Indian and social activist, born 193R,

Richard C. Hatcher elected first Blick mayor of Gary, Indiana in 1967.

Hector P. tarcia, physician and diplomat, sworn in as a commissioner of the
United States Commission on Civil Rights in 1968,

General Oliver 0. Howard, Black founder and namesake of Howard University,
born 1830,

Cortes made his first entry into Mexico and was amicably received by Montezuma
I, in 1519,

Benjamin Banneker, Black astronomer, inventor and mathematician, born in 1731,
Occupation of Alcatraz lsland in San Francisco Bay by American Indians In 1969,

Andrew Hatcher, Black American, named Associate Press Secretary fo President
Kennedy, in 1960,

Shirley L. Graham (Mrs. W.E.B. Dubois) Black author, editor, composer, born
in 1906.

Veterans Day

Dolly Smith Akers, an Assiniboin, became the flrst Indian female elected to
the Montana State Legislature and first woman to chalr her tribal counci! In

1960.

United States Supreme Court held sejregation in transportatlion unconstitu=
tional in 1956.

Robert E. Gonzales, Director, Legal Defense and Educatlon Fund and San Fran-
cisco City and County Supervisor, born in 1936,

Robert Fulton, American inventor, born in 1765,
J. M. Langston, Black lawyer, educator, social activist, died In 1897,

Bartolome de Medina, a miner at Pachuca, Mexico Invented the "patlo" process
for separating silver from ore in 1557.
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NOVEMBER

16 W.C. Handy, Black Americen and famed "Father of the Blues," born in 1873.
The Independence of Mexic> was declared at Chilpancingo in 1913,

17 William Hastie, first Bla:l. Federal Judge and Governor of the Virgin Islands,
born 1904.

12 Casa Grande Mational Monument, ruined adobe tower of Indians, established in
1918,

Sojourner Truth, aboliticnist and former slave, born in 1787.

Uvaldo H. Palomares, a Mexican American psychologist, professor, and Co-
director of Human Development Training Institute, San Diego, born In 1936.

19 President Lincoln delivered the Geffyéburg Address in 1863.

Crarles S. Gilpin, Black actor, born in 1878.
20 G.T. Woods, Black inventor of the "Electric Railway Conduit" in 1893.
22 President Kennedy assassinated in Dallas, Texas, in 1963,

Ox Cart War of 1857 between Mexican ox cart Frelghters and Americans.

23 A.J. Beard, Black inventor of the "Jenny Coupler" used to connect railroad
cars in 1897.

24 Robert S. Abbott, Black founder and publisher of the Chicago Defender, born
in 1870.

Junipero Serra, Spanish missionary in California, born on the island of
Majorca, 1713,

25 Marcus Garvey, founder of the Universal Negro Improvement Association, born
in 1887.

In 1598, Juan Unéte colonized San Gabriel (Chamita) twelve miles north of
Santa Fe.

Johnny Belinde, a Navajo-Kiowa, elected Executlve Director of the Nationatl
Congress of American Indisns in 1967.

27 Final battle of the French and Indian War (1754-1763).
Hosia Richardson, firsi Black jockey to ride In Florida, 1951.

Porfirio Dfaz became President of Mexico in 1876 and ruled for 25 years.

95




90

NOVEMBER

28 William H. Lewis, Black United States Assistant Attorney General, born 1868.

29 Hanukkah, Jewish New Year

Thurgood Marshall, first Black to serve on United States Supreme Court,
born 1908.

Solomon McCombs, Creek Indian artist, born 1913.
30 Philippine National Heroes Day
Mark Twain (Samuel Clemens), American humorist, born 1835.

Shirley Chisholm, first Black woman elected to Congress, born 1924.

DECEMBER

1 Lee Trevino, Mexican American golf champion, born 1939.

Rosa Parks, Black woman who refused to move to the rear of the bus in
Alabama, sparking the Civil Rights Movement in 1955.

Arthur Spingarn, NAACP founder and president, died in 1971.
2 Harry T. Burleigh, Black composer and singer, born in 1866.

Beatien Yazz (Jimmy Toddv) Navajo Indian considered "the greatest iiving
primitive painter,”" born 1928.

3 First Black girls' schoo! designed to prepare teachers, opened by Myrtilla
Miner in 1851.

4 Phillip Montéz, founder of the Association of Mexican American Educators
of Caljfornia and Director, Western Field Office, United States Commission

on Civfl Rights, born 1931.

Alpha Phi Alpha, first Black Greek letter society organized as a fraterrity
in 1906. :

5 Walt Disney, American producer of motion picture sound cartoons, born 1901.
National Counci! of Negro Women founded in 1935 by Mary MclLeod Bethune.

Vicente T. Ximenes, decorated World War |l bombardier, Commissioner of the
Equa! Employment Opportunity fommission, born 1919.

6 First National Black labor group in America, the Colored National Labor
Convention, met in Washington, D.C. in 1870.
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CECEMBER
6 Ira Hayes, Pima Indian who raised the flag at lwo Jima in World War |!,
died in 1955,

7 Japan bombed Fear! Harbor, beginning World War Il in 1941,

8 WNational Equal Rights Convention adopted resolution to include Blacks, In
1873.

An earthquake destroyed most of Mission San Juan Capistrano killing forty
Indians in 1812,

9 Joel Chandler Harris, Black creator of "Uncle Remus," born 1848.

¢ United Nations Human Rights Day
Dr. Ralph J. Bunche, first Black awarded the Nobel Peace Prize, in 1950.
Red Cloud, a main Chief of the Oglala Tenton Sioux, died 1909.

12 Negro National Anthem, "Lift Every Voice and Sing," wrivten in 1900.

13 Archie Moore, famous [3lack boxer, born in Mississippi in 1916.

First Regional Confercnce on the Education of Spanish Speaking People in
+he Southwest commenced in Austir, Texas in 1946.

14 Dinah Washington, Blazk "Queen of the Blues," died In Detroit, Michigan
in 1963.

Louis W. Ballard, a Quapau-Cherokee Indian composer, born 1931.
15 Sitting Bull, Chief of the Hunkpapa Tenton Sioux Indians, died 1890.
Indian Rights Association fc.med in Philadelphia In 1882.

16 The G.!. Forum, a Mexican Ame:ican veterans group organized in Texas in
1948.

Augusta Savage, sculptress, commissioned by New York World's Fair to
symbolize the contribution of Blacks to music, in 1937.

John Tebbel, Ojibwa Indian writer and author, born 1902.

17 Mrs. Romana Acosta Bafiuelos sworn in as thirty=fourth Treasurer of the
United States, in 1971,

18 Thirteenth Amendment to the Constitution ending slavery proclaimed In 1865.

19 Carter G. Woodson, who initiated "The Journal of Negro History" and started
the observance of Negro History Week in 1926, born in 1875.
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DECEMBER

19

20

21

22

23

24

25

76

28

29

30

Benito Juarez re-elected President of Mexico in 1867.

South Carolina seceded from the Union giving rise to the Civil War in 1860.
Pilgrims landed at Plymouth Rock in 1620.

Santa Barbara, "Queen of the Missions," destroyed by an earthquake in 1812,

Dr. W.E.B. DuBois, first Black elected to membership in the National Insti-
tute of Arts and Letters, in 1943,

Macame C.J. Walk r, Black milljonaire cosmetologist and inventor of the
"hot comb," born in 1869.

Cabel (Cab) Calloway, Black singer and actor, born in 1907.

Christmas Day

Jack Johnson became the first Black heavyweight champion of the world in
1908.

Inauguration of the Aztec calendar in the large Teocali of Mexico City,
in 1420.

S.H. Archer, Black teacher and President of Morehouse College, born in 1870.

The Ghost Dance War ended with the massacre of three hundred Sioux at the
Battle of Wounded Knee, 1890.

Texas formally admitted to the Union in 1845.

Rizal Day, to honor Filipino hero who fought in the Revolution against
Spain.

Louis R. Bruce, Mohawk-Oglala Sioux, organized flrst Nationa! Indian Con-
ference on Housing; winner of American Indlan Achlevement award and the

Freedom Awzrd, born 1906.

Ellis Island, New York port of entry for immigrants opened in 1890.

Clarence Major, editor, author of Dictionary of Afro-American Slang in
1970, born 1936.

The farm-labor importation program which had employed more than four million
Mexican braceros In twenty-one states came to an end in 1964.
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JANUARY

1 Betsy Ross, who made the first American flag, born in 1752,
Emancipation Proclamaticn issued by President Lincoln in 1863,

2 The Liberator, first Black newspaper published in Boston, Massachusetts
in 1831,

3 Second United States Indian reservation founded in 1786,

Carlos Montezuma, Apache physician, died 1923,

4 Mary Eliza Mahoney, first professicnal Black nurse in the llnited States,
born 1926,

George Washington Carver, scientist and painter, died 1943,

(]

& Charles Somner, abolitionist and advocate of equal justice for all, born
1811.

New Mexico admitted to the ™mion as the fourty-seventh state in 1912,

7  Marian Anderson, Black op-ra sinaer, made her debut at the Metropo!itan
Opera House in 1955,

8 More than five hundred fr lack soldiers participated in the Battle of
New Orleans in 1815.

9  Opening of Cheyenne-Arapaho Reservation in 1892,

11 Stephen Foster, songwriter, born 1826,

Hernandez vs. Driscoll decision held that children with language deficiencies
could be grouped the first year with approval of school authorities, in
Texas in 1957.

17 Lorraine Hansberry, Black playwright of "A Raisin In the Sun," died 1965,
California Mission Santa Clara de Asis founded by Tomas de la Pefia in 1777,

13 Salmon P. Chase, anti-slavery ieader and Chief Justice of the United States,
born 1808.

First Black tabor convention in 1869,

14 Philippine leader Carlos Romulo, born 1901,

15 Ignacio Lozano, publisher and editor of the Los Angeles Spanish language
daily newspaper "tLa Opinion," born 1927,

Martin Luther King, Jr., Black American clergyman and civil rights leader
who spearheaded the idea of nonviolent resistance to racial segregation,

born 1929,
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JANUARY

16

19

20

21

23

24

27

28

29

31

Alpha Kappa Alpha sorority, the first Greek letter organization for Black
women founded at Harvard University in 1908.

Benjamin Franklin, statesman and inventor, born 1706,
Hector P. Garcia, civic leader and diplomaT, born 1914.
Pitchlynn, Choctaw Chief, died in 1881.

Daniel H. Williams, Black surgeor. and founder of Provident Hospital in
Chicago, born 1856.

Raymond Carrasco, Qeputy Director, I|nter-Agency Committee on Mexican
American Affairs, born 1935.

Sarah W. Fabio, Black educator and author, born 1978,

Red Jacket, Seneca Indian who sided with British during Revolutionary War,
died 1830.

| .M. Jackson Coppin, first Black woman coliege graduate (Oberlin College),
died 1913.

Elizabeth Blackwell, first woman in the United States granted a medical
degree, in 1849.

Creek Indians signed Treaty of Washington in 1826.

James Marshall discovered gold forty miles from Sacramento precipitating the
California gold rush in 1845,

Constance B. Motley became firs?t Black woman named to a federal Jjudgeshlp,
in 1966.

Iroquois Indian leader Hendrick went to battle at age seventy, died in 1755.

Leontyne Prlce, Black opera singer, made her debut af the Metropolitan
Opera House in 1961.

Wilma Rudolph, United States Olympic track star named 1960 Woman Athlete of
the Year, in 1961.

Obregon forced Villa out of Mexico City in 1915,

Congress passed thirteenth amendment which abollshed slavery in America,
in 1865.
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FEBRUARY

10

11

14

15

17

19

Langston Hughes, Black author, poet, playwright, born 1902.
Treaty of Guadalupe Hidalgo concluding the Mexican War, signed in 1848.

John S. Rock, first Black admitted to practice before the United States
Supreme Court, in 1865.

Laura W. Waring, Black painter and illustrator, died 1948.

touis Lautier, first Black journalist admitted to National Press Club,
in 1956.

George H. (Babe) Ruth, baseball star, died in 1948.

Benjamin Banneker built first American clock to strike the hours, in 1754,
Negro History Week, annual observance began in 1926.

Boy Scouts of America founded in 1910.

Paul L. dunbar, known as Black "Poet of his people,” died in 1906,

Allie Reynolds, Creck indian, baseball player, elected to Baseball Hall of
Fame in 1966, born 1917.

Thomas A. Edison, American inventor who patented more than one thousand
inventions, born 1847.

Benito Juarez declared constitutional President of Mexico at Vera Cruz
in 1858.

Organization of,the National Association for the Advancement of Colored
People (NAACP) in 1909.

Abraham Lincoln's Birthday.

Absalom Jones, first Black rector in the United States, died 1818.
Frederick Douglass, abolitionist and statesman, born a slave in 1817.
Susan B. Anthony, organizer for equal rights for women, born 1820.
Nat "King" Cole, Black singer and pianist, died 1965.

George Wash...gton's Birthday

League of United Latin American Citizens formed in Texas in 1929.

John Glenn, J-., United States astronaut orbited the earth three times in
1962.
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FEBRUARY

19 Cidney Poitier, first Black to win an Oscar, born 1924.

21 Nina Simone, Black jazz singer, born 1935.
The "Cherokee Phoenix" was the first newspaper In any North American
Indian language published both in English and Cherokee, in 1828,

22 Francisco Madero, President of Mexico, assassinated by agents of Victoriano
Huerta in 1913,
Arthur S. Junaluska, Cherokee Indian, artist and playwright, born 1910.

23 W.E.B. DuBois, Black scholar and author, first Black man to earn a Ph.D.,
born 1£68.
Montezuma Castle National Monument established in Arizona In 1906.

24 Daniel Payne, Black reformer and educator, born 1811,

25 Cassius Clay (Muhammed Ali) won world heavyweight boxing championship in
Florida, in 1964.

26 Hdenry Wadsworth Longfz!low, American poet, born 1807.
Mexican American Political Association organized in California, in 1960.

27 Mrs. F.D. Roosevelt resigned from the Daughters of the American Revolution
(DAR) because Marian Anderson was refused the right to sing in Constitutinnal
Hall in 1939,
First Black YMCA organized in Washington, D.C., in 1853.
Dr. N. Scott Momaday, Kiowa Indian, first Indian awarded Pulitzer Prize,
born 1934,

28 Gertrude S. Bonnin, Yankton Sioux, formed the National Counci! of American
Indians, also a teacher, author, and lobbyist, died 1938.

MARCH

Julign Samora, Mexican American sociclogist, author of La Raza: Forgotten

Americans, born 1920.

Harry Belafonte, Black singer and actor, born 1927,

"Shawnee Sun," first issue cf a semi-monthly newspaper in the Shawnee
language, published " 1835,
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MARCH

2 Texas formally annexed by the United States in 1845,
3 Alexander Graham Bell, inventor and educator, born 1847,

The Chamizal Border Treaty gave portions of El Paso, Texas back to Mexico
in 1964.

United States Congrzss formally abondoned treaty-making with American
Indians in 1871.

4 Willard Mot!ey, Black novelist, died 1965.
5 Crispus Attucks, first American to die in Boston Massacre In 1770,
6 Dred Scott decision denied Blacks right to citizenship in 1857,
Santa Anna seized the Alamo in 1836.
7 Matthew Henson made final dash to Noirth Pole with Admiral Perry, in 1909.

United States Supreme Court ruled against Tuscarora tndians of New York
who resisted surveys for dam, in 1960.

8 Phyllis M, Dailey, first Black nurse sworn into Navy Nurse Corps, in 1945.

9 Francisco L8pez, Mexican herdsman who discovered gold near Los Angeles,
in 1842,

Margaret Murray, wife of Booker T. Wasiiington, born 1865,

10 Harriet Tubman, "Moses" of the Underground Railroad prior to the Civil
War, born 1826.

1" Ralph Abernathy, President of Southern Christian Leadership Conference
after Martin Luther King, Jr., born 1926.

12 Girl Scouts of America founded in 1912.
Charlie Parker, Black founder of modern jazz movement, died 1955.

13 Jean Baptiste Pointe de Sable, Black pioneer, founded seftlement of
Chicago in 1773,

14 Eli Whitney received patent on cotton gin In 1794,

15 John Lee, first Black commissioned officer of the regular Navy assigned to
USS "Kearsage," in 1947.

16 Publication of Freedom's Journal, first Black newspaper, Iin 1827,
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MARCH

17 Beginning of 300-mile march by striking grape pickers from Delano, Calif-
ornia to Zacramento, led by C&sar Chavez in 1966.

18 Baja, Cal. fornia discovered by Diego Bazerra de Mendoza in 1533,

19  Pearl| Bailey, Black singer and author, born 1918.

20 Andrew Billingsley, edicator, author, international and national worker for
social welfare, born 130,

21 Benito Juarez, President of Mexico, born 1806.
23 Patrick Henry declared "Give me liberty, or give me death" in 1775.

Wilson Rites, first Blick etected California Superintendent of Public In-
struction, in 1970.

David L. Martinez, Fresident of the Sacramento Area Economic Opportunity
Council, born 1931,

24 Canzda gave Blacks the right to vote in 1837.

Richard Oskes, a Mohawk-St. Regis Indian, leader of Alcatraz lslands occupa~
tion, born 1942,

25 "Scottsboro Boys" arrested at Paint Rock, Alabama, became a world-wide civll
rights cause, in 1931.

Ishi, lasi of Yahi Indians of California, died 1916.
26  Robert Frost, educator and poet, born 1873,
27 San Jose became first =ity incorporated in California, in 1850.

28 Crystal Bird Fauset, first Black woman elected to a state legislature in
Pennsylvania, died 1965.

Jim Thorpe, Sauk-Fos Indian, called "world's greatest athlete," died 1953.
29 Dukc Ellington, Black jazz musician, dled 1974,

30 Fifteenth Amendment giving freed men the right to vote, ratified by Congress
in 1870.

Congress created a land commission to pass upon validity of Mexican land
titles in 1851.
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APR'L

1 Augusta Baker, Black author and librarian, borr 1911,

Labor contract covering United States table-grape pickers signed in Los
Angeles in 1970,

3 James M. Bell, Btark poet, born 1826.

4 Chief Dan Georqe, Squamish Indian, winner of the New York Film Critics
Award, 1970, a: best supporting actor for his role as a Cheyenne chief in
"Little Big Man," born 1899,

5 Booker T. Washington, Black educator, born 1856.
Captain Robert Smalls, Black Civil War hero, born 1839.

6 Matthew Henson, Black explorer, arrived with Commander Feary at the North
Pole in 1909.

Discovery of the North Pole
7 Wiliiam M, Trotter, Black civi] rights leader and edder, porn 1872.
8 Paul Roberson, dramatist and taritone, born 1898.

Hank Aaron, Black basebal! player, broke Babe Ruth's home run record in
1974,

O

Civil Rights Bill passed by Congress in 1866 granting citizenship to ex-
slaves and making slavery a crime.

Nathan Hare, Black publisher, educator, author, born 1934.

10 Jackie Robinson, first Black in Major League Baseba!l, signed by Brooklyn
Dodgers in 1947.

11 Civil Rights Act of 1968 banned racial discrimiration in housing, signed
this date.

12 Government of Massachusetts made peace with Indians at Casco, Maine in 1678.
Emmett Ashford became first Black umpire In Major Lesgue Baseball in 1966.

13 Lawrence Bradford, Jr., first Black page to serve in-aither house of Congress

on this date in 1965.

14 First abolition society in the United States founded In Pennsylvania in
1775.

George Pierre, Washington State Representative, C ief of Colville Confeder-
ated Tribes, born 1926.
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APRIL

15

19
20

21

22

23

24

25

27

Leonardo Da Vinci, Italian painter, sculptor, engineer, and inventor, born
1452,

Bessie Smith, Black blues singer, born 1898.
Jos€ de Diego, Puerto Rican patriot and political writer, born 1867.

Wilbur Wright, flew first successful flight in a motor powered airplane
with his brother, Orville, born 1867.

Francis Williams, first Black college graduate in the United States, in 1758.

Paul Revere made his famous ride in 1775.

Mickey Gemmill, former €hairman of Pit River tribal counci |l in northern
California, born 1944,

Beginning of the Revolutionary War in 1775.
Fisk University, Nashville, Tennessee opened doors o educate Blacks In 1866.
Friedrich Froebel, German founder of the kindergarten system, born 1782.

La Donna C. Harris, granddaughter of a Comanche medicine man and founder of
"Ok lahomans for Indian Opportunity," born 1931,

California Legislature adopted a law to protect Native Indians ‘in 1850.
Benjamin G. Brawley, educator and author, born 1882.

Granville T. Woods, Black inventor who obtalned more than fifty patents,
including one for an incubator, born 1856.

William Hensley, Eskimo, Alaska State Representative since 1967, born 1941,
Robert J. AéosTa, founder cf the Blind Teachers of Callfornia, born 1939.

Oldest American Black medical association, the Medlco—Chlrug|caI SocleTy,
organized in Washington, D.C. In 1884.

Ella Fitzgerald, popular Black jazz singer, born 1918.
The first shots of the Mexican War were fired at La Rosa, Mexico in 1846.
Samuel Morse, artist and inventor of the telegraph system, born 1792.

Coretta Scott King, Black civi! rights leader and widow of Martin L. King,
Jr., born 1527,
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APRIL

28

29

30

MAY

George B. Vashon, first Black admitted to bar of New York Supreme Court,
in 1847,

Father Eusebio Francisco Kino founded the mission of San Xavier del Bac,
the most impressive Spanish monument in the Southwest, in 1700.

Duke Ellingtcn, one of the most all-pervasive contributors to the deve lop-
ment of jazz in the United States, born 1899,

Treaty signed with Sioux ending Powder River War, In 1868.

Casey Jones rode to his death in 1900.

George Washington, inaugurated as first President of the United States, in
1789.

Mexican American Legal Defense and Education Fund started in San Antonio,
Texas with Ford Foundation Grant, in 1968.

Lei Day in Hawaii

Mrs. Emma b. Clement, first Black woman named "Mother of the Year," in
1916. ’

"Poor Peoples March" to Washington began in 1968.
Anthony Benezet, established first Black school in Philadelphia, born 1713.

Henry B. Gorzalez, United States Congressman from Texas since 1960, born
1916.

North Carolina commended and freed Edward Griffin,vBlack Revolutionary
War soldier, for meritorious service, in 1784,

Yeffe Kimball, Osage Indian, i.llustrator and author, born 1914,

Cinco de Mayo, Mexiéan troops defeated French Army at Puebla, Mexico in
1862.

Japanese Boys Day

Gwendolyn Brooks, first Black to win Pulitzer Prize for poetry, in 1950,

President Eisenhower signed the Civil Rights Act of 1960.
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7

10

12

13

14

15

16

18

19

102

Eleazer Wheelcck's Indian schcol, forerunner of Dartmouth College, estab-
lished in 1754,

Black Beaver, scout, guide, and interpreter for the Kiowa, Comanche, and
Wichita fribes, died 138C.

Treary of Payne's landing, 1832, resulting in second Seminole War (1835-
1843).

~John Brown, abolitionist, born 1800.

United States Supreme (lourt outlawed public school segregation in 1954,
Wiltiam G. Stitl, Black composer, born 1895.

Hank Adams, Assiniboin-Sicux Indian, recipient of the Abraham Lincoln
Award of National Education Association "for courageous actions in pur-
suit of equal opportunities," 1971, born 1944,

Joe Lcuis, heavyweight champion, born 1914,

Pope, medicine man and leader of great Pueblo revolt ia 1680 which sought
to exclude Spanish influence on the Tewa-San Pueblo Indian culture, died

1688.

George H, Wanton, Black American awarded the Congressional Meda! of Honor,
born 1866.

Texas enacted. homestead law directly patterned upon Mexican land system,
in 1839,

Howard Rock, Eskimo editor of the "Tundra Times," published in Fairbanks,
Alaska in 1970.

Supreme Court held that "separate educational facilities are inherently
unequal™ in Brown vs, Topeka Board of Education in 1954.

Ben Riefel, United States Congressman from South Dakota 'n 1960-1971,
named outstanding American.Indian in 1956, born 1906.

Indian ﬁemoval Act of 1830 encouraged tribes to settie west of the Mis-
sissippi. '

Lewis Temple, Black slave and inventor of the whale harpoon, died 1854,

Fop Chalee, Taos Pueblo wcman painter of murals which combine Oriental and
American Indian motifs, born 1908.

Malcolm X, human rights activist, born 1925,
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MAY

20

21

22

23

24

25

26

28

29

30

31

103

Treaty between the United States and Mexico for cession of California
and New Mexico, ratified in 1848.

The Foreign Miners Tax Law of 1820, aimed at eliminating Mexicans from
gold fields, went into effect.

Clara Barton founded the American Red Cross in 1881,
Arthur Tappan, abolitionist, born 1786.
Mexico declared war on Germany, |taly, and Japan in 1942.

Sgt. William H. Carey, first Black to win Congressional Medal! of Honor,
in 1900.

Portola's second expedition reached Monterey Bay, California from San
Diego in 1770.

Brummett Echohawk, Pawnee Indian, artist and creator of comic strip
"Little Chief," born 1922.

Bill (Bojangles) Robinson, Biick American known as the "King of Tap
Dancers," born 1878.

Porfirio Dfaz forced to resign the presidency of Mexico by Francisco
Madero's successful revolutionary war, in 1911.

keely Smith, Cherokee Indian, vocalist and Grammy Award winner (1958),
born 1935,

First Women's Rights Convention held with Sojourner Truth presiding, in
1851.

John F. Kennedy, thirty-fifth President of the United States, born 1917.

Bert N. Cor: .. founder of Mexican Youth Conference (1936), Mexican
American Polirical Association (MAPA) in 1958, born 1918.

Countee Cu!len, Black poet, born 1903,

Supreme Court ordered school integyration in 1953,
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JUNE

10

"

12

13

104

Sojourner Truth set out on her pilgrimage to declare the evils of slavery,
in 1843,

Brigham Young, “ormon lcader, born 1801.
Addison Gayle, Jr., educator and author, born in Virginia in 1932,

Thomas Gegundo, a veteran of World War 1! and the first Papago Indian to
earn a college degree.

Churies Drew, organizor of the American Red Cross Blood Bank for the Armed
Forces during World War 11, born 1904.

Wesley A. Brown, first Black graduate of the Navel| Academy at Annapolis,
1949,

Robert F. Kennedy, Attorney General, Senator, and United States presi-
dential candidate in 1968, assassinated in 1968.

Reies L. Tyerina, staged "Courthouse Raid" at Tierra Amarillo, New Mexico
in 1967.

Roland Hayes, world famous Black tenor, born 1887.
Nikki Giovanni, Biack auifior and poet, born 1943.

14
Melvin Thom, Paiute Indian and founder of the National Indian Youth Council,
born 1939,

Cochise, Apache Chief who fought United States troops in Arizona, died 1874.

Meta Vaux Warick Fuller, Black sculptress in the ninefeenth century, born
1877.

Marcus Garvey, founder of the United Negro Improvement Association, died
1940.

Kamehameha Day in Hawaii, observed in celebration of the anniversary of the
birth of Kamehameha |, the king ot Hawail in 1819.

Medger Evers, NAACP field secretary for Mississippi, assassinated in 1963.

Decree by Benito Juarez established reiigious liberty and declared church
property as belonging to the country, signed in 1859.

Tony Calderdn, civic leader and founder of Involvement of Mexican Americans
in Gainful Endeavors (IMAGE), born 1933.

Thurgood Marshall, Black American appointed to the United States Supreme
Court in 1967.
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14

16

17

20

21

22

23

24
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Flag Day, Stars and Stripes officially adopted in.1777.

Hawaiian Islends became United States territory in 1900.

Pueblio Indian Revolt drove Spaniards completely out of New Mexico in 1680.
Heniy O. Flipper, first Black to graduate frqm West Point, in 1877.

Onasakenrat, Mohawk Chief noted for his transletions of the Bible into his
native tongue, died 1877.

Ford Foundation announced formation of the Southwestern Council of La Raza
to help efforts to achieve civil rights for Mexican Americans in 1968.

Junipero Serra foundad first mission in upper California, San Diego de
Alcala, in 1769.

James W. Johnson, Black editor, poet, lawy?r and United States consul,
born 1871,

Mission San Buenaventura sold by Governor Pic Pico to Don Jose Arnaz,
California's first real estate promoter, in 1846.

Julian Nava, professor, San Fernando Valley State College and author of
"Mexican Americans - Past, Presenf, and Future," born 1927.

Carlisle Indian School in Carlisle, Pennsylvanla opened in 1879 and was the
first nonreservation Indian schoo! in the United States.

Luis Antonia Argueflo, first Governor of upper California under the govern-
ment of Mexico, born 1784.

Joseph R, Rainey, first Black Congressman to serve in the United States
House of Representatives, born 1832,

Alex F. Garcia, California State Assemblyman (1968) and first Mexican
American to serve 40th Assembly District, born 1929,

Joe Louis defeated Jumes Braddock for the heavyweight boxing title in 1937.

The Cherokee Nation submitted memorable protest to the United States
Congress against a fraudulent 1835 treaty negotiated at New Echota in 1836.

Wilma Rudolph, Olympic Geld Medal winner and "World's Fastest Woman,"
born 1940.

John Russwurm, first Black college graduate awarded degree at Bowdoin
College in 1826.

114




JUNE

25

26

27

28
29

30

JULY

106

Crusade for Justice begun by Rodolfo "Corky" Gcnzaies in 1965.

Genera! George Custer defeated by Sioux at Little Bighorn in 1876.

~ Beatrice Murphy, Black editor, author, and columnist, born 1908.

Cortez attacked by Aztecs, Montezuma || Interceded but was stoned by the
mob in 1520 and later died from the wounds.

Helen Keliler, blind an¢ deaf author, lecturer, and educator of the blind,
born 1880.

Paul L. Dunbar, Bla:k poet, born 1872.

Fugitive slave laws repealed by Congress in 1864.

William J. Simmons, Black author and Kentucky leader, born 1849.
Lena Horne, Black actress and singer, born 1917,

Act of Congress established Department of Indian Affairs in 1834.

Harriet Beecher Stowe, author of "Uncle Tom's Cabin," died 1896.

President L. B. Johnson signed Title VI| of the Civil Rights Act prohibit-
ing job discrimination in private business, became effective in 1965.

Death of Porfirio Dfaz, President of Mexico, in 1915,
Macon B. Allen, first Black lawyer admitted to Maine Bar, in 1844. -
Independence Day, Declaration of Independence signed on July 4, 1776.
Louis Armstrong, Black jazz trumpeter and singer, born 1900.

California's Big Bear Rebellion began with the capture of General Mariano
Vallejo, military commander of the Mexican forces in California, in 1846.

Charles Evers, first Black since Reconstruction to hold position of mayor
in a biracial city (Fayette) in Mississippi, in 1969.

Tomau, Menominee Chief who guided and scouted for Zebulon Pike, died 1818.

Commissioner of Indian Affairs first appointed by United States government

in 1832. 7
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11

13

16

18

19

20

21

22
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Dr. Daniel H. Williams, Black doctor who performed the first successful
heart operation at Chicago's Provident Hospital, in 1893.

Vicente T. Ximenes tcok oath of office as Commissioner of the Equal Employ-
ment Opportunity Commission in 1967.

Mary Mcleod Bethune, Black educator who was the first President of the
Bethune-Cookman College after the Cookman Institute merged with her school,

born 1875.

Luther P. Jackson, Black historian, born 1892.

William H. Council, Black educator and political leader, born 1849.
Pancho Villa, Mexican revolutionist, died 1923.

First United States victory in Korea won by Black troops of the 24th In-
fantry Regiment.

Ella Deloria, Sioux Indian, anthropologist, linguist, and author, died 1971.

Maggie L. Walker, first Blick woman to become president of a bank, born
1867.

Mexican farm workers in Texas, under leadership of Eugene Nelson, called a
strike in 1966.

Violette A. Johnson, :irst 3iack wonan admitted to practice before the
Supreme Court, born 1837,

Major General Clarence Tinker, Osagz Indian, first Indian General since
Ely S. Parker; Tinker Air Force Basz in Oklahoma is named affter him, born

1887.

Blacks legally became citizens of #ne United States in 1868.
John Coltranz, Black jazz tenor saxophonist,.died 1967.

Harry Whitehorse, Sauk-Winnebago Indian, metal sculptor for Aluminum
Company of America, born 1928.

Astronaut Neil Armstrong took human's first step on the moon in 1969.

New Orleans Tribune, first daily Black newspaper, also first published in

French and English, in 1864.

Jane M. Bolin, first Black woman judge in the United States and appointed
by ‘New York Mayor Fiorello LaGuardia in 1939.
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JULY

23 Charles Albert "Chief" Bender, Minnesota Chippewa Indian, icading pitcher
in the American League in 1910 and elected to Faseball Hall of Fame (1953),
born 1883,

24 Estevanico De Vaca and two other survivors of ihe Panfilo de Narvaez ex-
pedition of 1528 reached Mexico City in 1536.

Ira Aldridge, Black tragedian actor, born 1807.

25 Yucca House Nationaz!l Monument marks a once-thriving prehistoric Indian
village in Colorada, established in 1919,

26 Spottswood W. Robinson, Black Dean of Howard Law school and judge of the
United States District Court, born 1916,
Rau! Morin, decorated Worlid War |1 soldier, social activist and author,
born 1913,

27 Jules Wright, Athapascan Indian, Alaska State Fepresentative, born 1933.
28 By law, Black regiments became part of the Army in 1866.

29 United Farm Workers Organizing Committee led by César Chavez signed a
contract ending their five-year-long grape pickers' strike in 1970.

31 Padre Miguel Hidalgo, Mexican priést who tollec the bells of independence
of Mexico from Spain, executed in 1811,

L

AUGUST

1 Arthur Ashe became the United States!' first Black "Davis Cup" player in 1963,

2 Alfonso Z. Gonzales, attorney, Chairman of the Human Relations Commission
of City and County cf Sacramento, born 1931.

James Baldwin, noveiist, essayist, civil rights activist, born 1924.

3 Nimham, Wappinger Indian Chief, lived along the Hudson River and traveled
to England in 1762 to recover Indian land, died in 1778 in the Battle of

Kingsbridge.
4 Robert Purvis, Black abolitionist, born 1810.

5 It was from Tdbac, Arizona Tﬁaf Juan Bautlista de Anza commenced his famous
march across the California desert te San Gabriel in 1775.

James H. Cone, Black educator, theologian and author, born 1938.
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AUGUST
6 James Forten, Black businessman and abolitionist, born 1766.
7 Dr. Ralph J. Bunche, diplomat and first Black to receive Nobel Peace Prize
(1950), born 1904,
8 Matthew Henson, Black explorer and first to reach the North Pole, born 1866.
9 Muriel Wright, daughter of Choctaw Chief Allen Wright, editor and author,
born 1889.
i Jesse Owens, Black athtete, won four gold medals at Berlin Olympics in 1936.
10 Marjorie M. Lawson, appointed first Black woman judge of Juvenile Court in
Washington, D.C., in 1962.
11 William A. Durant, Choctaw Indian Chief, former speaker, Oklahoma House of
Representives, died 1948,
Car! T. Rowan, Black journalist, born 1924,
12 Home of Frederick Douglass dedicated as a national shrine in 1922,
13 Tenochtitlan fell to Cortes in 1521 and Spanish conquest of the Aztecs was
comp lete,
14 Ernest E. Just, Black bliologist, born 1883.
15 William Jones, Sauk-Fox Indian, noted ethnologist, born 1871,
Samue!l C. Taylor, Black composer, born 1875.
+
16 Peter Salem, heroic Black "Bunker Hill" soldier and Minute Man, died 1816.
17 David Fox, Ottawa Indian, head of Great Lakes Indian Craftsmen, born 1934.
Archibald H. Grimke, Black lawyer, journalist, United Sfa%és consul, born
1849,
18 Floyd Patterson won a victory over Roy Harris in a world heavyweight title -
fight in Los Angeles, In 1958.
19  Eugene Gonzales, educator and Associate Superintendent of Public Instruction,,
State of California, born 1925, o o
20 Spotted Tail, warrior and Chief of the Brule Sioux who unsuccessfully nego- ;g#
tiated for mineral rights in the Black Hills, born 1833. e
21  William "Count" Basie, band leader, born 1904,

109

Hawali became the fiftieth state In 19??f,
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AUGUST

22

23

24

25

26

27

28

29

30
31

Mexican American Political Association (MAPA) organized in 1959,

Benjamin Lundy, Black colonizationist and abolitionist, died 1839.

League of Latin American Citizens, this organization was the first Mexican
American effort at unified articulation of their needs as United States
citizens; formed in 1927.

Dr. Charles A. Eastman, Sioux Indian, physician and author, died 1939.

William L. Rowe, appointed first Black Deputy Police Commissioner in New
York, in 1951,

New Mexico annexed to the United States after a protracted war in 1846.
Althea G. Darben, Black tennis star, born 1927.

William L. Dawson, Congressman and first Black to become Vice President of
+he Democratic National Committee in 1943,

Francis LaFlesche, son of former Omaha Chief, ethnologist, born 1860.
Simeon S. Booker, Black journalist and author, born 1918.

200,000 white and Black Freedom Marchers led by Martin Luther King, Jr.,
converged on Washington, D.C. ir 1963 to support the Civil Right= Bill.

Miguel Montéz, dentist, educator and member of the State Board of Education
since 1966, born 1933.

Roy Wilkins, Black civil rights leader, born 1901.

Desegregated classes began for the first time in more than two hundred o~
school districts across the South in 1970.
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MULT | CULTURAL PROGRAM REMARKS

by Malu Carrizales, Teacher, Fremont Elementary School e

I+ was a very enjoyable and terrific experience to have taken part In the multi-
cultural program. We teachers got to know each other better through closer
contact. The research | did proved to be very worthwhile, and | felt much more
prepared to participate in the lessons on the cultures we studied, |f | had done
all the research myself, | probably would not have gone into It so deeply. Pro-

fiding interesting information for the students was my goal.

The students looked forward to going to other rooms; ‘it was |ike opening a present
to find a new surprise every time. Many of them seemed to like the art and dancing
from different cultures. Most of the students in my class began to talk about
what they had done in the other rooms as soon as they walked into our room. They
were always excited about what they had learned. | think the Multicultural !In-
centive Grant Program exchange made them feel more at ease and more |fkely to
share openly with each other in our room. Students who had not wanted to Take
part before, showed a new willingness to express *hems;ives to me and to the class.
Everyone involved was very pleasent and cooperative. Each one respected the
other's ldeas, feelings, and suggestions. Overall, it was a very enjoyable ex-
perience because we all got along so beautffully *6geTher. I will gladly work

again with this same group on any other project suggested.

Our culminating events were Important too, making it possible for us to share all

the good things we had done with the entire school.
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A STATEMENT ABOUT THE MULTICULTURAL PROGRAM

by Bob [vans, Teacher, Fremont Elementary School

TrrooLgh tne Multicueltural Incentive Grant Program, | have had the opportunity to

swonine poarte of other cultures. Many facets of the program were educational not
<1 for it s gtudents, but for me also. By emphasizing the multicultural educa-

i¢ , ! sirn-'v believe that the students involved began to feel good about

“ner peo; := and about themselves.

| believe the material presented to students was exciting and new, and the variety

of teaching strategies motivated high interest among the students.

| enjoyed searching and finding information about the different cultures. It
took a little more thought and plarning in seiecting a method of presenting this

information to the students.

| believe the students rasponded well to the changing of rooms, and performed

well for the six teachers involved.
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COMMENTS ON THE MULTICULTURAL PROCRAM

bty Yot Dakliber:, Teacher, fFremont Elementary School

| feei v vy arateful that | was able * o~ -icipate in the Multicultural In-
centive ra Foagram at Fremont Elemer:ary School. | really believe that what
we have cone and what we plan to do rext year is the rignt thing, "the way" *o

ecducate ¢ 'ldren.

My fiftt ans sixth graders have grown In so many ways. A few of the changes |
rave noticed are:

1. Ircreased attendance; stucd.nts waiting on the steps of the portable
or waiting by the parking lot for my car to arrive at school - children
eager to start the day.

2. Students speaking freely of their backgrourd without fear of ridicule
from their peers, for example:

1) "My grandmother was born in Mexico. She doesn't speak English very
well. | help her when we go shopping.”

2) "My mom is Japanese. | was bern on some islands off the coe~t of
Japan, then my dad brought us to the United States.”

3) "My mom is & good cnok - ¢specially soul food. Her sweet p ~. >
pie is REALLY BAD."

45, "1f Lincoln hadn't freed the slaves, would | be a slave?"

3. Students delighting in finding out about someone else's culture. What
fun it was to beat a drum and o dance and chant fo an authentic Indian
song around a campfire. What fun it was to take off our shoes and sit
on the flouor to eat Chinese food!

4. Students gaining in tolerance and sensitivity fo others - at school, in

their families, the whole world. In one instance, children were moved
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to tears by the stories of Harriet Tubman and Chief Joseph. It was
exciting to see children clasping hands and really knowing why they were
singing "We Shall Overcome."
5. Students gaining in knowledge,'able to discuss issues that a few months
ago they did not even realize existed. |
6. Students who were never "good" at schoolwork, turning on and being mo-

tivated because they were interested.

The students are not the only ones who have changed. Parents, support personnel,‘
project coordinators, teachers and aides have all experienced growth. We've
shared so many good times together that | believe we've become wiser for our in-
volvement and have become better human beings. As one of the children said fo

me, "This school sure has been a 'funner' way of learning."
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MULT |CULTURAL PROGRAM STATEMENT

by Viarren Ewing, Teacher, Fremont Elementary Scheol

When the offer to participate in the Incentive Grant was first mentioned, |
was not sitting with my team. As soon as we got together afterwards, | thought,
if 1've got a brsin cell working, | would say this is the staff agreement with

which | need to get involved. This is "in". Multicultural and multiethnic

are the "now'" things.

| was totally unérepared for what the implications would be, but | believed
in the idea from the beginning. | did not have any idea that the students

would become so involved and be so enthusiastic. How could we know that so
~much money would be available to spend on children? Even without all these

advantages, and with no idea they would be available, | still believed in the

concept of multicultural and multiethnic emphasis.

| believe in education as a tool fo dispel some of the myths, misconceptions,
and natural prejudices that come from ignorance about another culture or ethnic
group. "| believe that the slant of most -tereotyped ethnic images is so in-
grained, even in many basic films, textbooks, and other teaching aids, that it
will take a major thrust in order to get the proper balance and perspecfivef

The child is a product of so many pressures that early exposure to other ways

of life is critical. . .

In my estimation, multiculturalizing through the Incentive Grant has been the
best program to get this message across +to children. we have bzen able to

concentrate on areas in the curriculum that are often neglected - vven abused -

+hat | feel are vital.
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| like the idea of being able to have had a very compatible, congenial group
of talented people to conducr this Fremont School Project. | feel confident
that the students have been the winners. There has been a self-image and a
self-concept improvement made by the children that would be very difficult to
measure, but which is reélly there - the intangible that nevertheless exists,

Students in this program were made to feel special. That goal alone would be

worthwhile at any school.

| believe that all of us in the program now feel that these elements of multi-
cultural education must be included each year for as long as we teach, no matter

how long we teach.

As an evaluation of the program, | feel that the structure and the idea of
getting something down so other teachers are able fo pick it up and use it is
not nearly so important as the fact that time was either set aside or was spent
in rethinking the problem of communicating the multiethnic, multicultural con-
cept through to students. How do we reach these children? We took the time

to objectively see what could practically be done to educate kids. | think
that we did get through on the cognitive level to all students, and with a
majority we approached The effective domain also. It is this feeling of accom-
plishment that makes me feel good about the multicultura! education in the

Incentive Grant.

! Qbuld like to see the time spent on cach culture expanded, and some way pro-
vided to include a broader section of the social science areas of the curric-

ulum. Perhaps the earlier part of the school year could be used to tie +oge+her’ ;
the American culture with the seasonal topics such as Columbus 6éy, Veterans

Day, Thanksgiving and Christmas. It would seem that we should be able to get
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into much of the meat of the <ocial cciences with the longer time scaqments,
de could use the content arens of ccience and heal th cducation a5 a part of

the: total social acience program,

In surmary, | like the Multicultural Incentive Grant. 1 feel qeod aboub the

whole o, roach, what happened in 1erms of pupil-teacher interperconal relation-

ships, and what it did to all the people involved.
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REFLECTIONS ABOUT THE MULTICULTURAL PROGRAM

by Laura £. McKinney, Te..cher, fremont [lementairy School -

| feel the Mu,ticultural Incentive Grant Program was very successful. Some of

its strong points were:

1.

2.

I+ motivated the children to be inquisitive and anxious to learn.

The learning process was a happy involvement by "doing" rather than

Just reading about facts.

The children discovered many things for themselves rather than being
spoon-fed information. They were learning painlessly.

Students were learning how to relate to each other regard!ess of their
ethnic background.

| felt that | established a better rapport with the children because we
did so many different things together.

Students were happy about this method of learning and happy about them-
selves. One boy who said, "Since the beginning of the Multicultural
Program, | have felt like a freas spirit," expressed the feelings of many.
Delving into their backgrounds and comparing thelr own heritage with
others was also helpful in creating good feelings about themselves.

The students enjoyed rotating to other classrooms and being taught by
other teachers. These were added experiences in human relations (learn-
ing to relate or interact with a variety of adults).

The plan to use the multicultura! approach in as much of the curriculum
as possible throughout the day was excellent and workable.
Multiculturalizing the program takes research and planning, but it is

a good goal to work toward, and | intend to do even more of it in the

future.
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*1. Hoving the daily program integrated with a central theme (such as one
zulture) is excellent. | liked having the fine arts, |iferature, history,

¢tc. all being centered around one culture.

1

12. The children's attendance was an improvement over previous years. The

«tudents seemed eager to come to school.

i- e future, | would like to ser the Multicultural Program implemented the
entire school year, so that we can go into each culture in more depth. | wouid
like tc see s sct goals for what we hope to accomplish for each culture and

then make plans to meet those goals.

[+ hes been a rewarding year and |'ve learned too.
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MY FEELINGS AEOUT THE MULTICULTURAL PROGRAMN AT FREMONT SCHOOL
DURIHG THE 1974-~75 YEAR

by ten Smith, ‘esacher, "remont [lementary School

The: time wpent on the Multicultural tncentive Grant Frogram this year was very
worthwhile. The toys and girls have showﬁ much interest in the various cultfures
and have tegun to realize the cifferences and the similarities of peoples in

the world. They have become more aware of the feelings of others around them

and thus understand one another better.

The students nave learnod that the lives of people are changed by their environ-
ments. The foods they wat, the cletting they wear, and the houses in which
they live are all dependent upon the «limatic and jeographic conditions of the

areas in which they live.

Life under various type: of leaders was explored. Kings, chiefs, presidents,
dictators, and emperors were examined with hopes of creating an interest in

the many ways people have been and are being governed in our world.

The games, dances and songs of many different parts of the world have been
learned by the children. They have proudly displayed their new knowledge in

assemblies for other classes.

Their arfistic achievements have shown a good background of understanding of
the original art works of the various cultures they examined. The art projects
ranged from ancient types of art and primitive art, fo modern types of artistic

endeavors.

Famous figures of history of all cultures have been studied and it is hoped

+hat+ the students have been able to tetter understand how individuals were able
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to initiate actions that brought about changes in the lives of many others.

The numercus luncheons and sampling of food gave the children an opportunity
1o partake of fouds which some had never before eaien, and also, to learn

about the euting habits and dinira styles of other cultures.

The concentrated studies about their own ancestors helped create an awareness
of the rany :different nationalitius that can be found in a person's background.
Each s*udent made a book which included their ancestors and the beginning of

an autobiography, with wpace for additional information in the future.

Various field trips allowed the boys and girls to examine, first hand, many of
tha triings about which they had studied. The children evidenced the informa-

tion gained on the trips by writing interesting articles when they returned.

The writing of pen-pal letters to children of different cultures have given

the students new friends from various parts of the world.

The people who came to present programs of their . n specific skills gave

more complete and more in depth lessons to the ch Idren thar. they would have

received otherwise.

The Incentive Grant Multicultural Program has brought out new ideas in teach-
ing. | do inftend to continue with a similar program in the future. The close
cooperation and planning among the six teachers involved has mad: a smooth
working arrangement, as well as helping us to better understand one another,

just as | believe the children have learned to better underciand one another.
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The following pajes contain exce -pts trom Fremont Elementary School students'

written evaluations of their par-icip: fion in the multicultural education

program.

Stecial Thanks.
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