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The word "test bias” nas been with us for scme time. However, only recently
hes it feen clzar that the corcept fs corplel. and canrot be glibly passed over with
Qut sora analysis arg snecificaticn. Stauater (137C. 1978) discussed three general
aprra2eacs Lootect bias or unfsirrecs:  content bias, atmocschere bias, and use bias
The purpose of tris artizle will e to digcuss some specific points under these

wrree generel catvquries, and Witiectely to ctfer a colution to test bias,

Cuitent dias

Much of the inicial concerr auout test hias “ccused on the crontent of the
yiems on tne tests, or ever the instiructions. The language cr most tests is
oriented toward white, niddle class males. Cries of urfairness sprang from many
quartors in the 1960's and 1970's . This hac led to the develonment of tests
geered to other cultural, racisl, ard sexual groups.  For instance, the Dove
Courterbetlence Irteliiarnce Test, or so-called "Chitlin'" test w2s developed in the
mic 1:C0"'s <0 2ssess the intellectual capacities or streei-wise, west coast blacke
(see Sediacek and Brooks, 1576). Reditionally, Williams (1975) kas developed the
EITCH (Black Intelligence Test of Culture! Horogeneity) Test as a culture specific

test teppoing Dlack experience.

Many instruments have been revised in recent years to eliminate sexist word-
irg and content, The must wall kaowa and wicely uscd of these is likely the

Strong-Camptell Interest Inventory [Zarcoeld, 1974,

The biggest problem with focusing on test content in uwnderstardinn test bias
is that we do not get any irformation on whether tha content makes anv difference.
It is not clear whether it resuls in different ¢r incorrect scores for cultural-
racial minorities and women. Acditionally, and riore importantly, it is not clear
whether the content results in different decisions being made, or outcomes to those

takiry the tests,
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Boyd (7975) provides us with a good example of the limitations of focusing on
cortent in attempting to understand test bias. She revised Holland's Self-Directed
Search to eliminate all sexist referents such as fireran, salesmen, etc. She gave
tne nonsexist form to one group cf females and the unaltered form to ancther group
and Jound no cifferences in interest profiles or the occupational choices made.

Thus the altering of content made no difference in outcome.

Atmcsphere Bias

Several studies have shown that the characteristics of test administration can
adve-sciy affect the test performance and motivetion of cultural-racial minorities.
For instance, Katz (1970) and Epps (1974) found that the race of the examiner and
the exaninee's perceptions of the use of the test can affect minority student per-
formance . As might be expected, white examiners and the potential for negative con
seauences resulting from the test tended to lower minority student scores. Breland
et al. [7574) 21so found that passages in a test by and about black people made for
clight incresses in black examinee scorss. However, the Breland study may be

more reiated to con.ent than atmosphere.

There is no current evidence tnet atmosphere hias operates with ferale

examinegs.

Joe Bias
The unfair way tests have becn used has received increased attention in
recent years as perhaps the best way to approach the subject of test bias. Here
the emphasis is con outcomes, what happens to cultural or racial minorities or women
as a result of taking tests. How are counselors, admissions officers and educators
using the information as they make decisions?
A full treatment of this question would involve many complex statistical and

measurement arguvments beyond the scope of this article. However, several test bias
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rocels will be briefiy noted.

iressicn Modei: If we consiste~tiy rake sredictions for a given group, using

¥ rejressica equetion, which are too low or tod high for a particulaer group, we have

biased oredictors or tests {Cleary, 1267

———

Constent Patio Msdel: Thorndibe (1271} preposes that a test is fair if applicants

are selectad so that the ratio ¢ the proporticn

L

eiected to the proportion success.

ful is the same in all subgrecups.

Conditional Probability Model: Cole {1372) argues that all applicants who, i€
selected, are caepable of being successful should he quaranteed an equal ogpcrtunity
te Se selected, regardless of their group rembership.

Equal Probability Mcdel: A1l applicants wno are selected should he qtven an equal

chance ot .=ing successful, regardless of group memc.rship (Linn, 1973).

Petersen and Novick {1976) also presert the corverse of the last three models.
That ‘s, they forcus on those rejected ratter than those selected. The models pre-
serted in this section of the article apniy most readily .o situations in education
or empioyrent involving selection but could be applied to any circumstance where
more des‘rable and less desirable outcomes can be specified. For further dis-
cussion of these and related issues in "Use" modei: of test bias, see Fanscn et al.

(1973}, Linn (1973) and Petersen and Navick (1575).

The Elimiration of Test Bias

The definition of test tias preferred by the writer is a genieral ore winich says

that if the results of a given test result in negative outcormes for a given person

because that person is identified with a certein group, we have test pbias. The
Group may be cultural, raciail, sexuzl, icecicyical, etc. This definition suggests
that we are asking the wrong questicn if we sey "ls this tes® bHiased:" A tes: is

designed to reflect a certain ability, trait, etc. in a given cultural context.
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The test items will refiect certain aspects of our society and the test will be in-
terpreted and acted upon by counselors, researchers, parents, students, etc. in ways

+hat reflect a culture. S0 a test does not exist as ar independent entity.

So the appropriate question to ask is:"Is the society biased?" The answer is
yeSs. £ cur society is biased (racist, sexist, etc.) then our tests will be also.
Thu: '+ is inaporopriate to focus so much of our attention on tests. We cannot make
tests unbiased unless we eliminete bias in society. If we were to totally abandon
tne use of tests today, would we eliminate any serious problems? I think not.
Counselers, teachers and administrators would still act in the same way and make the
same decisions with other, perhaps more subjective data. At least with tests we

have something we can study and anaiyze to perhaps better understand our biases.

It is sugnested that we focus on the general term racism and how 0 eliminate
it as the real solution to test tias. Thus to further develop our test vias defini-
tion atove, we can define individual and institutional racism (Sedlacek, 1974;

Sedlacek and Brooks, 1976). Individual racism 1{s an actinn taken hy one individuc?

toward anctner which results in negative outcomes, because the other person is

identified with a certain 4roup. The group may be racial, cultural, sexual, ideol-

ogical, etc. Institutional racism is action taken by a social system or institu-

tion which results in negaiive outcomes for members of a certain grouj or groups.

Research indicates that we have developed a system of education, which involves the
use of tests, which tends to wort against cultural minorities (blacks, Chicanos,
Native Americans, etc.; and women (Sedlacek, 1974; Sedlacek and Brooks, 1976).
Decisions are constantly made that tend to work for middle class,suburban, white

males and against other groups.

What can be done about racism? Sedlacek (1974) and sedlacek and Brooks (1976)

have developed a practical siy-stage model or approach to the elimination of racisr
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The stages are progressive in that it is important to work through thew in order,
The model has been employed in a variety of educational and noneducation settings
ard is typically done in a workshop context. A brief outline of the six stages

and some of the key points covered in each folley, - -

Stage I - Cuyltural, Recial and Sexual Ditferencss
(1) Cultural, racial and sexual differences exist and they shculd be openly
discussed and understood by ali. (2) Differences should be approached
and presented positiveiy, in and out of the classroonm. (3) Expressions
of :acial, cultural anc sexua’ icentity are necessary and healtnys for

cuitural and racial minoritics, women, and also for the rest of scciety.

Stage II - How Raci:im Cperates
fsice from tre cefiniiion of racienm prescnted above, a few cther puints
covered ir this stace incl.de:

("} The definitions of racism are behavioral in that results, not

Intanticns, are important. 1ost racism is unknowing or unintentional.
(2) Those who have the Power to iniluerce others, whether or not they
are in the rumerical majority, are the primary perpetuaters of racism.
Of the many possible examples of racism which couid be presented. a few
are:
{1) Teachers have low expectatioans of mincrity student performance,
(2) Counselers tend to direct women toward cocial science and education,
anc away from the physical sciences.
(3) Relatively few minorities or women are in supervisery or central

staff positions in education.

Stage IIl - Examining Racial and Sexual Attituoces

{1) Most people have stereotyped or negative attitudes toward other racial,

8




cultural or sexual groups.

(2) Racial and sexual attitudes may directly influence behavior.

(3) Racial and sexual attitude: can be measured and analyzed. The Situation-
al Attitude Scale (SAS) (Sediacek and 2rooks, 1970, 1972) and the Situation-

al Attitude Scale- Women (SASW) (Herman and Sedlacek, 1973) were desicned fi

this purpose.

Stage IV - Sources of Racial Attitudes

(1) Texioucks end tests help perpetuate racial and sexual stereotypes.

(2) The nature of prejudice and racism should be taught at all educational
levels. This is particularly crucial for young whites because they are
not likely to avsid becoming racists without help.

(3) The study and corsideration of prejudice and racism should be an integral
part of the reqular academic and nonacademic programs and not isolated as

2 one-occasion experie:_e.

Stage V - Changing Behavior: What Car Be Done?
(1) Goals must be stated so as to provide direction for change.
(2) Goals should be as spec.fic and operational as po<c<ible.
(3) Strategies are separatc frem goals in that they are ways of accomplish-
ing goals.

(4) A1l goals must be evaluated as to their extent of accomplishment.

Stage VI - Changing Behavior: How it Can be Done.
(1) The unly test of a ctrategy is whether it works.
(2) Most limitations to effective change are self imposed.
(3) More people are capable of affecting institutions than ever give it a try.

(4) The effective change agent is irreverent toward most social institutions.

\‘1‘ 9




A successful implementation of th~ model requires much more detailed informa-
tion on content, technigues tu employ at various stages, and the Judicicus employ-
ment of racial and sexual roles to help make points,wnich are detailec ia other

sources (S.dlacek, 1974; Sedlacek ard Brooks, 1976).

Tre finel thoughts [ would like to leave with you are the necessity of taking
some action agairst racism and the cifficulty of change. It is always easier and
more comfortuble to gc about our business in the usual way, to read a few articles
and blare somethirg Tike tests for cur problems. 1 regulariy think of a qucte
from the 7 ;o comic strin to boost =v iativaticn: “We have met the eremy, and they

is us."
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