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. ’ PERCEPQEGNS OF . IN EA 'f CHILDHOOD EDUCA I \' -
= ! m R , Nl
D~ . L <. Kelvin_Seifert Lo oo
g\ .. I S _ . < . .
. O v ' ’ R4 » i e
¢, The common w1sdom © of’ early chlehood education asserts~that
‘-Q ) -
Lt - young chlldren benefit if- men. as well as women; ‘work w;th then\\\\
play with them, and generally help the children to dev%lcp. Whe-.
Fd
) ) ther the men are found at home or at school“ chiIdren learn their :
! -~ K Iy
sex-role§ more easily and aopropriately. K B%y can‘identify with’f‘j
a real,~live person. rather than with an abstraction, and a g1r1
. has an alternative source of care and nurturance, balanclng any .

~ f

1aipsyncrac1es of the nother in her life.; huch research and wri-"

'

't:ng has supported this point of'vxew (for example. Ostrovsky.
ﬂhe-

-

1959; Hetherlngtqn & Deur, 19?2; bcCandless. et “als, 1973).
. ther a%sﬁgze\grlin programs forxgroups oﬁ chmldren. it is good

~~.' 'f‘,

. ~~
. ‘b n
3

Vto have a man arounde _ SR «~\,, ,1.* ..
. .rc,‘ ' v . ¢ o . " ‘ R ! 3 ‘ %7'
™, In programs, however. ‘meni have remalned extremely scarce.. . 5

. L
’ e H

Two reasons are often suggested for tﬁeir scarcfty.
© LT e E L
L © sometimes claimed that salaries. and promotion possdbalities are'

?irst. itt 18

'\(0".

f'fgoo poor.. in early childhood edgcaxion. and~e8pecially

o teaching, to attract and keep men. Second. it is 89

-~

&

Jgested that sex-role expectations. even within the teaching pro=-
S NIERE

fession itself, prevent men from working with young children. S

T e v

A kind of self-fulfilllng prophecy may occur. though perhaps ﬁ"e

‘"
N * é»g.'

Y e

~T-~€:;3 and so they dae

unconsciouslyc

men are expected to do poorly with young children.

Y

v

*

"
.
.

%

5
\

.

’&

. £ o
<;:3'::. : The relative import nce’ of these hypotheses would affect R
"’)“’" ‘.“ ' »\"
6222 the strategies needed for attracting wen into early childhood »

gﬁ%ﬁ education. eIS it "ondy an economic¢ problem. a matter cf getting
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- -higher sdlaries? . Or must we also. become aware of a d deal with
-
DN - -
_negatlve expe ations of- what'men can accompllsh~W1 h youn child-,
? ° :‘ N - ’ ’r ’
. 4 . b, L s .® . 2 . L » 5 ; . ge—
: gen? ' : o, I meola

~ -

\ETE present resear h as undertaken w;th thése ldeas in mind.
by

Lp focused X e01ally on +he second hypothes&s above, that we in

v

from Women 1n the fiéld hnt,lt alsp prov1ded conslderable in-
sight'ﬂnto the ecBnomlc roadb ocks. as~percelved by our profes- '
r"\\‘\i S i f‘ A
' A T "'fr( .. r R
The Problenre j 2’: f, .é 5"’
writlng sug ests that men encounter ‘

special problémS‘w1th enterln early«chl 4 :
wlth belng accepted bylother professionals onc' t\ey re there. \

Slnce salarles tend to be relatlvely low “Por many jobs with young
chlldren. hlrlng comm1ttees may not trust the- 81ncer ty. of a man

5 .

'who applles. as much as tney would trust a woman w1th the s me\

l,‘\-

quallflcatlons. .Will he«stay~aﬁ “the Job9ZﬁEven

(‘
e does, super-

\vlsors and boards of’dirgetors may feel more préssure to promote-i ‘\\<

a man- sooner %nan they would,feel for a w0man,,"because .he needsf{ /#ng
. tne money moré than she does. Men may flnd themselves promoted' . .

rapldly--perhaps toolrapidly,'withoqx enough tanglble experlence j P
. with ohildren or classroonsal 0 . - - .:¢.-’ i ';/’J/{

Problems may persiet,*though, even’when salaries are adeguate,

g ¢

'as they are far many publ{e scnool teachlng posltions (Seifert,

- L2 -

‘1973,l19743 1975). ‘Like other mlnority groups, men may - expérlence 5

‘sign «icanﬁ\lsolatlon from thelﬁ (female) colleagues. The staff / J

. may not trust a”man's motlves for feaching¢ or his cpmpetque L M,.é
k) -J\‘ T ., + '3
to handle lmportaqm,aspects of worklng ylth‘young children. e 'i

o ;- R " L
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L;;;;;____;L:"g to ‘have. the same proble s, that women have?

s

the "wrong" reasons (fast promotlon, ideallsm,..o.) Expecta-

tions Jlke these from hls peers seem llkely to 1nterfere with

3
v ° % - P

hls effectlveness on the Job..;" fh oo Coee \%-.'

- . ,,"' “
- - M LS

-~

) Gettlng men to work w1th young chlddren, then, may riot be

“
4‘ . df » -

just a Patter of gettlng them 1nterested 1n the flrst placeo

s e
r, l

Ai___w.,,lilmay also 1nvolve g;v1ng them a ‘proper welcome" i to the pro-.¢Q7

L )

fess1on, 8o;"to speak. Teachers of young'chlldren m 'need a e

deeper awareness that some men may be able and wllllng to earn
/ .

‘a relatlvely Low income, and g deeper awareness of, how our cul- T

s ‘LA ..

:tureamay-lead us_to expectvonly poor quallty,child care frqm

b . s Lo . et o £ .
y . ‘ . . . v £ >y,
men . , A L,
- ‘ O

These Doss1b111t1es suggest several in erestlng questlons

for.researcha =0, R

. - ! N . , -
s

1) Do we expect men to enter early chlldhood educatlon

-

for- the sane reasons that women enter 1t9 . *a. -

A -

‘ 2) "Do we believe that men encering early childhood;eduqa-

tien need the same. ‘personal qualltles fon/success that
Lo women need°

. 3) Do we expect men'enter' g early ch11dhood educatlon

-
. -
PR

4) Do. we expect fmen to persist working in da11y contact

»

-
- - A

To answer these questions, "the present study was carried out.

: B Procedures- .

~ P ¢

»

PR

A o
uq_‘!‘

.

: wTWo hundred:members of the NAEYC were sent a written ques-

3

tionnaire that asked’ the’ questions above. Half' of those recei-“

ving the questionnaire were asked about a Mﬁung man. "George NI

o
“ ’ e

Smith,mage 21. whb has just received a BeAe in early childhood
“education The other half~were asked %pout 8 young woman9 "Lin*n

da’ Smith, age 21.,who has Just received a B.A. in eafly child-

A3
: {" ~.‘~o ’ 9.0 . .
ST e, e ) -3
R ey .

’with ch11dren for as ~long as we expect women 1o do/sg}fyj?
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taaman N

- ' P
" hood educationtr*SSU%Eeotguiere not told tnat ‘the purpose oﬂ‘the/

. . l
A » '

study was to oomoare é;pggtatlons f on%,séx w1th expeotatlons/

of . the other. They were not uola in irder to mlnlmize any tenﬁh‘
R L ’ &

A
-

den01es to zive s001ally deslrable resoonseso6 In this caseo

¢

"soblally de51rab1e” resoonses mlght Fe ones that mimimized

dlfferences, eSpe&ially pregudiolal dlfferences, 1n expeotatlons'

B

between the Sexes.l‘The results therefore probably underestimate
. . . 4 . .,

the amount of suchﬂdigﬁe}Ences that mlght be expressed in other

.
L

circumstances. | S

For -the first three questicns above. respondents Were~askedgﬂ.

%
-

to'rank several suggested ; wers 1n order of. xmportanoe. For
the fourth questlon, they chose one of’ several suggested estimates
of how long. 1n years, they thought that the Lmaglnary teacher '
would work w1th young chlldren dlrectly, “and howwlong he/she

wouﬂd work in some Gther capaolty for ohlldren. The suggested

. - v
LN

responses for all the questlons are listed® in Eable 1.

One hundred and twenty-six persons responded to the ques-

a

tionnaire with usable informatlon.x lany of»these,*however. found

themselves unabIe to use the structured suggestions, and wrote

in varlous other reSponses. ‘These often proved Jusf as i

«tive as the more quantifiable answers were, A ‘ kinds will

“be discussed bﬁ;ow. \\ ‘ \ C ;“ IR o
\ ! "\\

Some charaoterlstics\of the responding group are summarized .

in Table "2, Personsmresponde to/the "Georgem (male) and "Lin-

q’t \

da““(female) conditjons in almost equal*numbers. though those in
the "Ldnda” group tended “to be a blT oldenz ‘It is not clear why
this occurred, nor how it might affq:t the results the surveyo

Nearly everyone had taught in a ‘pres ho?l program at some

i
"in her life. though only about half the. groups was doing SO now

T '/ 5 \,

»

-




///////%///d4' erences betwee\\“George" and "Linda," as_we
: tion of*éhose ‘differences. In question #3, for example, the

P ——— ,1

,:;»—a»'f’“ﬁ§§iré_¥3~coordinate work with £

_a igher priority or ranking for

'time. whether in the past or at present., Of all those respond-

- using the Mann-Whltney U-test for each structured response in

' the response 1n éach of the two condltlons. but unllke the t-test.

L1t assumgs only °?d1na1 data (Hays, 1972).

seifert | ‘ S -5 -

! AN
>

About\ﬁaif~of all the preschool teachlng was or had been part-

1ng, only’ ten were male~-not enough to analyze separately.

Cq
~

.o : Results' N

* . .

Expectations-of "George" and of "Linda" were compared by

l

" 1

questlons #1, 2. and 3, and by uslng a t- test onﬁquestson #Q.“ -~

The Mann-Whltney skatlstlc compared the_average "ranks glven to

The results showed. a mixed’pattérns differences in rank- . .

inés occurred on =1e] nses. but not on others. (Cverall, ‘ -
however; the results siiggested t early chlldhood educators
do hold some sex-llnked role expectat‘ons which may tend to

keep men from working with young-chlldre o ’

ff;fafie::gzzgiesents the responses that owed significant
i n as the d1rec-

mily respons%bilities was given

"Linda" than for "Georgee" The
imdginary female, Linda, would be more likely to choose preschool

. teaching-from a desire to coordinate work and~family than would

aginary male, Gedrge-~-or so the respondents\'eemed to sayi ’

xpectatu ns for George and for Llnda. ,Compared +to Lind

~vaa®

was thought Fhatt

}i ‘George would need less of a de31re to earn™4_living;

-~ f




A

2) George would need more love for childrenj; J §3§S§§§k\
k : 3) ' George would need more desire to change the /schools; b

ST )
. L) George would need less of frieandly rapport with his’
colleagues. o S

e
, . - . \

The other structured responses showed ﬁhxsign¥ficant difféer- }-
ences bétwggn George and Linda. These ape"sumﬁapized'in~Table b,

grouped by.the question they refer to. More structured .responses
showed no difference between sexes than Showed, a difﬁ?:gﬁce -

] though this fact by itself may not mean that early childfood . e

/ edubators;ére‘"not pre judiced." ) i
Thirty-five of the respondents also wrote cdomments- on their_u
N . > . \

questionnaires of a%f}east a sentence in l@ngjpe any evenh wrote

extended comments, raﬂgﬁhg up to several hundred words in a ?gw .
, , ‘ undred ”

cases. These commentg centered on various combinations of f.
. o i

J ]
o ‘j?ree themes: . i - ;
. ; ] e . A\
1) The phrasing of the structured, suggested responsesﬂkj .
. ?eided changing (and changes were often then written
n ! . R . o .
j : f
- 2) * Individual differences amdﬁg teachers, male or female, "
are so substantial that no generalizations are possible
at alls Lot ‘ : -

o
- N
.

3) Men avoid working with ybung g¢hildren because’/ such jobs
do not pay well enough, or because théy are promoted
to administrative positions quickly. SN

3

For the first ‘two themes,’%he responses %engrall& could not be”
- . b g N -

v

used in the statimtical analysis. In the first case} the modified

responses that were wri§ten‘1n were too different frpm each .t
. 2 ' N . I’l’; Yo

fresponses

| .

z

other to be easily compared. In\£ﬁ§>sepond case, n

- -

/

gl N )
g

1 -
N\
)

were made at alle . {- - R |
:' Ironically,'sevéral who_received George's'Que %ionnaire

‘ . 7 S A o
announced that they wcould no:\;;‘WGu%Q‘not answer for a male
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\\

inw@ﬁe same way as for a females. One persqn,\for example, (Wwrote

B

only*one word beside each questions ”male°!" She made no other.
responses, 1mply1ng that discussion of men in tpﬁs field cShld
s1mply not beéaone. B ' ﬂ, N . NL”fA

m\\-\ B
On the other hand, another respondent crossed out‘;ﬁe\\aae
e B .
"Llnda" wherever it occqrred and wrote in. "Frank“ to replace ite .
3

'She then answered a;l the structured questlons as requested,°

and apologlzed at the egdrfor rendering her ihestlonnalre "use-

!less. Preschool ‘teaghers should not be assumed to be women,“;f

/she wrote, and thé questlondalre showed uncopsc;ous sex-ro;e‘ o
- ,

'wprejudice in tﬂfs;regard. - : : . , NN - -
- About forty persons did not respond to the‘swructured ques-&f\\g\

, : @ ‘
_ tions at all, implying that generalizations about beginning

teachers cannot be made at all.y Several of theselpersons of-

[

fered freehand comments instead's For examples

*Your case study of Linda is limited. I know nothing about
here Is she white, middle-class, poor, .only child, engaged,
" in good health? She sounds like a stereotype."

-

Which, indeed, she was. Another person wrote:

*I don’t think these (structured choices) can be ranked
because of individuals and thei;/differences.”

-~

On George's questionnaire, severdl persons spontaneousl
y

mentioned poor salaries as a reason why George might avoid teach-

Py

iﬁg young chiidreh, or why he mighf.not stay with it

B *I think there is-great need for George in the presohodi
) classrooms However, other than as a Director or as an
owner, I don”t think the salary is enough for a young

man*with a wife or family." - “§\ ‘

“(If the new teacher is a man, ) he will be romoted to big-

ger and better things." *

Presumably the "bigger and better thlngs" would include better

wages o ALY of the~comments about salarles were made in response

B
[

o




Seifert:.
o
" to. George %
money m;‘
Thyﬁnote S rESentment in the last example ocdfrred in
\en comments & eorge. thouuh not always '\\\
Cne. person. for in- \\\\\\

N
4

N
sevgeral

of the wri
the¢ context of prom- ion and(salarles.
with no fuxther comment:

very“low,"
’.

ote the follow1n-

sté.;i de,
HMy opin\ n of men in the oreschoolx
nother person rotes ,
glng off court fines, and they-

S

¢

On he other 'ha
"We have two youn nen‘wor
or stated, was more common than praise.

are both d01ng wellg

J

t criticism, implied

\

!

N\

D1scu$sion

S

[,
in between

*

P
These results contain both good news and bad news, an@ some
The good news is_that early childhoghleducators some-

-
orge"

On the averages for example,

e I eld«.
signif ant | ifferences in the problems that "Ge
5 -.and few dlffer-

there are n
"Linda"\
\t

\\l\\ ‘

and

8

.t

derive/from att\fudes held through-
eliefs, - :

out our culture. In this catezgrxkfre the £
) ' .

il N

men.from w0fking with young chlldren.
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which early childhood educators, tended toaexpress'in this“surveyz

/7 .

" Seifert s

1) Women, more than men, choose pre chool education’ to - .
facilitate coordination of work an family‘life. . . X ,)

. 2) len, less than womeny need good fapport With their '-. .
‘ *  colleagues.,

<
»

. 3) ien, more than women, are more successful in preschool
. education if theéy concern themselves with changrng the
schools (perhaps at +he expense of- concern- for their
classroom°). ) R

-

Other differencesrin expectations, fouhd by\thisfsurvey might
be 1nterpreted as.reactions to, conventional sex-role expectations,

. reactionS'needed specifically in preschool teaching to insure T

success: * ' )

4) : Women, more than men, must be concerned “about earning

a living. Perhaps this expectation reflects the, tendency
for women to be confined to very low-paying pOSltlonSf.

<
<

5). Men, more than women, need a "love of children" to insure-
their success. Perhaps this: expectation results from M
the plentifulness of other roadblocks, economig and cul-
tural, that prevent men from entering and staying in pre~
"school education: they have got .to like children more, '

' . or for them it would not be worth ite

(4

Taken together, these expectations wbuld seem to discourage men

from working in programs for young children. Because of su

bé/iefs. men tend to be removed from daily contact with childr\

by promotion, or they are dlscouraged from seeklng contact whth

children in the first_place by beliefs that they shoudd have other

[N - .

interestse . \\\\ ‘ g ' v ',
’9 t \ A - 0‘_. \‘

AN Only belief #1 above would seem toileave men freer ;than women - -

4 tO\Qb icate themselves to young children. But given the\scarcity

T of hi\h- aying JObS in classroonms, there mny not be much around ¥

Iorman inte ested man to dedicate himself to! Not muchy that\is\
except for highgﬁgpaid administrative p031tions. where the children
im

would not see -himimuch, or berefit from his presence in the sense

N

described at the beginning ¢f this article. . T>\\\\N\\. _
. i0 ‘ ™~
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o " In between tbis good news and bad news.lies the widespread.
realization 5n the profes51oh that worklng w1th young chlldren

often does not pay a living Wage, The realxzatlon is. good for

e - . 5 - i
the profession in that it points to one area--salaries--where

changewnust occur, not only t encourage more, men into early.
’%

chlldhood educatlon, but also'%b encourage more worien: who Tmust
\

support famllles as well as SUbSlSta . The reallaa\\:n is also ]

N o

good in show1ng that much of the prleem of ‘attract ng?men\djxxk\gx\\N\;;
n,outs1de the- Drofess1on, w1th the Dersons and agencies fundlng '
" _the prograns o It mlght be noted that these agencies are mostly

donlnated by men, and in thls sense men are preventing themselves.

7

" as well as many womenﬁ from worklng’w1th children.by starv1ng pro-
h grans “of decent salarles. | . - i
Reallzing the "impq;tance" of salaries, however, may be bad
if it d?stracts attention'from other expressions .of prejudice,
( such as those suggested by this survey. Not all preschool pro-
grams, it must be remembered. do pay poorly; many now are financed

NG ' by the: public schools and pay salarles\approachlng or equal to

| those earned py primary’ grade teachers. Yet even “in such programs, ~
,nmale teachers remain scarceo Why° Irf part, perhaps. because the

' :’.?early chlldhOOd profess1on does not always expect men to interact

sensitlvely and skillfully with children -or colleagues. The re-

SN sults pf thid survey suggest such a tendencyA in spite oﬁ obvious

?

and t}ﬁe variations in"the responses. Lo

- ’ ‘ ' >

~
i -
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?able 1 .
&
Suggested Responses to\Questlon?alre Item

- LAWY

|
! . <
1. Which quality will Llnda/George need the most £or success
- with young children? :

an ability to set limits for children in groups;
desire to earn her/his own livings

love of crildren;

de51re to change the schools;

sehtse—of humorg . "
willingness to dlscuss teachlnégproblems with colleaguess
friendly rapport with colleagu . :

. Qg Fh M :Q-' O o
- VV\_",\/\-/VV
) msnhsm m

‘ ’
2. What will be her/his most‘imgo:xggz‘ggoblem‘in teaching?

a tendericy to set too many 1limits 6n the childreny
b) a tendency to set too few limits oQ‘the children;
a concern with earningja livings \
. d) a lack of opportunlty io discusg teaching problems w1th '
colleagues; , )
- e) a lack of rapport with col&eagues.x

L)

"3 Way do you thlnk Linda/George is going into early childhood

education?
. a)'‘a desire to work with childreny- . ) '\\ |
° b) a secure and respectable jobs :

¢) she/he cguldn't think of anything else- to do;*

d) she/he wanted a job that could- be coordinated easily with
family responsibilities;

ef an 1nab;llty to succeed at other kinds of worko

be a) How long do you 'think that Linda/George will a tually tedch ..
1n a preschool classroom? 0-1 year,_, 1-2 yegrs s !
2-5 years___, more. than 5 years__ o, “ i . n

E
L R ’
,.b) If Iinda/George leaves the classroom, but keeps working ¢ ~AM\i
» ‘for young. children in some other wav, how long do you '
\ think she/tre will'work at her/his new job? 0-1 year
T §§\\\\~ 1-2 years. ¢ .2=5 yeare » More than 5 years .« - .

s
—— *
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Fon\guestlons #1, 2, and 3, vespondents were asked to rank;order

the suggested responses. Foy question #4¥, they were asked to jem :

select one response for each [part.of the question. S~ "]
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37.5 ("George" groug), ( ‘ g

w8 ‘ 2.0 ‘("'L‘mda" group) :
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Woméoa Res pondlng ‘116, nen Respording = 10‘
‘.i : . ‘. .'"// . A
{ \' ' ' . A v ‘
. . . A_ ) R . [ .
o ' 'Types \of work engaged‘in.. both groupss -
s B .
@}Jreschool teach:.rrg or teacher zide — \
‘ preschool or day care ad"umstrator —"/

- CoeN
L *  college facult

consultant

stchlrr preschool mow? 56% - Full-time nmow? 54%

)

- A Ever taught preschool° 98% Full-time ever?. 53%
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Table 3
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) 3+ Reasons for|entering preschool
" teaching?

d),a desire to coordinate work with
family| responsibilities
r .
1. Perscnal qualities needed for success
" with young|children?

o b) a desire to earn her/his own
livings

c) a lov

. t

of children; o

re to change the schools; -

-

)
|
d)-a des
) ndly réppoft)z}jh*égiieagues
. i A

g) afri

Differerces in Expectations of "George” and "Linda®

L}

i (3

Direction of Lével of
Difference Significancd
P
i . .
! .

Linda>George 'p<f.O§

&

Linda>Georde - p<f.o5
Georg§>ii§”§ ‘ p<.05
GeorgLinfla | p-<.01 * -

LindZ»Geodrige Y pP<.C5




-

Table U4 ~ - K BN Ce ]
e ‘ . Similarities 'in Expectations'of George and Linda . . -
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No s1gn1flcant dlfference was found o any of the followxng itemsy +

.
'

1.

Y

a) an ablllty to set limits;y
‘e) a sense of humori
f).a w1lllngness to’ discuss t

settlng foo many limits;
setting too few limits;
a

+

mos't 1mportant problem in teaching?

"
+

i

i

hing problgms.

4 -

.
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Personal qualities needed for _success wibth young ch:.ldrerl'>

»

concern ‘with earning a livincs

lack of opoortunlty to discuss teachlng problems

)
)
)
)
]
)

a
a
a

fear of discussing teaching problems; -
lack of rapport with colleagues«

cHO A0 OWP

¢ .
O

N L
Reasons for entering

preschocl teaching?. -

»

"a) a desire to work

with childrens o

~

b).a secure and respectable’job;
¢) couldn't think of anything else to’ dos ‘
'e) a dack of rapport with_colleagues ‘

«
. . -
- s
S

.
How long wilk she/he teach in a preschool classroom? -f,}ﬁ

HOWslong w11l she/ne work in early chlldhood education lnf

v 0 some other way'>
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