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PREFACE

> .-
"

This 1s a report of the first year results ;rom a two-year field
test of Project Information Packages {PIPs). The ffleld test is spon-
sored by USGE under Title III, Section 306, of the Elementary and
- <

Secondary Education Act. The evaluation was commiqsioned'by USOE’s

Office of Planning, Budgeting; and Evaluation. {3: i

SRI is the prime contraccor for the evaluation of the field test
of PIPs; RMC Research Co;poration, developer of the PIPs, is the sub-
contractor. The first year of-the evaluation focused on the viability
of PIPs as a mechanism for getting vxemplary programs implemented in

-,

nev sites. The focus for the second year 1s on project outcomes.

> Final conclusions about the success of packages as a dissemination “45”“]\

mechanism must await information to be obtained during the second

year-of-the field test.

In Volume I we report on the concept of packaging. This volume,
Volume II, reports the results of a formative evaluation of the PIPs
and recommends revisions. Volume IIT reports the results of a ‘_'

resource/cosc analysis of PIP projects.

111
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1 INTS}DUCTION F

£, "
In this report, the second gfzghree volumes 2 wa present recom-

mendations for revisioas tq}the Usoﬁ Project Information Packages (PIPs).

v
i -

Recofimendations aré based on the 1974-1975 field test of the' pIps. A

. - vy n* ’ -~
resourcé cost analysis of the PIP projecté can b¢ found in Volume III.

-

Volume I describes the SRI evaluation of the field test and provides

r

a detailed account of the history of the pips and the field-test."

-
- >
.-

-

The USOE has loag felt that the effectiveness of federally funded
L] . ’.“.*_:.

¢ v

programs-—pa;ticularly those intended to provide compensatoy services

to disadvantaged children~-could be greatly enﬁanceﬁ tﬁiough the diffusion
of education projects and practices proven to be effective. Ig became
clear recently, however, that the simple dissemination of information
about such prdjééts and‘practices wés not a sufficient mechanism for
bringing abgut widespreéd rpplicatién. For this reason, a decision was
made in 1973 ro attempt a more complete packaging of several exemplary
projec;s. Thg purpose of this undertaking was to determine whether
projects could be padkaged with sufficiént clarity and in sufficient

detail to epcourage and enable their replication at sites where educational

needs had not been adequately met by existing programs of instructiom.

In June 1973 a 12-month research and development contract was awarded

to the RMC Research Corporation, by USOE to identify'up to eight com=

pensatory education projects and develop replication packages for thef’
)

Six exemplary projects were identified, and packages®wpre delivered to

sites for field testing late in the summer of 1974, A description of‘

the entire contract effort is presented In a report by Tallmadge (1974).
L2 '4
i

3
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The current two-year evaluation of the PIP field rest is the - -

- L]

second step in answering the questioﬁ of PIP viability.: .The field

- L

e -~ test consists of attempts by two to five sites to replicate each of
LY e -,—/

- e
< the six projects, a total of 19 Yeplications in all. The evaluation

* T

of the field: test is beingiégndﬁEEEd'by SRI with-\RMC as a suhcontrac-

- < -
tor. The first-yeaf evaluation activities have included five visits

e o . A

;aseacﬁ'site to observe progress and colléct student test data. RHC

—

P - .

. A

-t )

. requested, but was pximaffly responsibie for develbping recommendi-
) * - te . . * I

tions’ for PLP revisions. .

- L]

»

The original intent of the field test was to determine experi-

._mentally whether the =zix prototype PIPs were effective mechanisﬁs
for replicatiag the six exemplary projects, and vhat modifications, if
v : any, they required. Howevef,,as the field test progressed ir became
&~ ' clear that the questions of reai-interest were (a) What kind of a
. =~ - dissemination sysfem would result in .the replicafion of successful
projec;§ in new locations? (b) What rele would an informatlion package
play in such a system? and (e¢) What should be in the package? The
first two questions ére addressed at length in'Volume'I. T;e primary
focus of this volume is the package per se and, in particular, the

revisions in content and format reguired to-maximize the utiliry of

the PIPs within the replication system which is expected to operate.
% ¥ "

The general conclusion of the £iéld test has been that the

PIPs have been fairly successful in permitting accurate replication
A

of the exemplary projects. This might be taken ag an indication that

- - parcfcipated in these site visits and provided general support a C




o

- o~ - 1 o ’ ’ -
= N ‘ e . R
an_adequate revision would consist largely of design and editorial im-

- *
- *

. ) { CoN
provemeﬁts. In fact, however, it now appears that dcsign and edltonial
considerations are of secondary .importance, The most.criflcal considera-
- . L} P} r ! ¢ "

a

tions in either the original development or the Einal revlsion of a_ —

PIP are (a) the selection_ of succeésfﬁl projects to package, (b) the
& —
analysis of the Eactors which constltute the successful pr03ects, and

(c) thé anélys1s of the information needs of a-repL}catlng site. While

the appearance and style of the package materials can certainly encourage

and facilitate their usizg;t can dd/llttle else to ensuré the establlsh-

) b .
ment of a successful project. ? -
+ ~

- -
- . ——-—

w -

The first consideration jis related to the problem of g;nding dra-

matically effective projects suitable for repfication. .The PpIP developw

[

ment task, as originally cohceived involved examining only' about 24 '

+
L L]

projects (presumably all identified as successful) Aand then selecting
e £ .
the 8 projects most suitable for the Rgckaging experiment, However,

-

*

i |

only a few of the 24.projects originally ‘suggested to RMC could provide
* - ;

_ reasonabiy convinging evidence of effectiveness, and a search for

LY

demonstrably effective projects becamg a major pert of the RMC effort.
After eight months of intensive searching covering hundreds of additional

projects, the RMC staff is convinced that there is, at the very moskt,

L

-

~
a handful of compensatory reading or math projects thgg_clearly and

dramaEically raise s:tudent achievement levels. Tt certainly appears

that no existing project can raise achiesvemeunt score _distributions of |

__disaqvantaged students to the level typical of middle-class schools.,

-
*

There appear to be two_reasons for the shortage of demonstrably

successful projects: Ficst, it is very difficult to make dramatic

* L4

.\‘",v
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]

improvements in achievement by means of an in-school project, no matter

-

how well dé%igned-ifd bgerated. Second, it 1is very difficult to set

—

up an evaluation.ifi the real world that will provide a convincing pic-

-
M - v

ture 'of the effects of the project. It appears to RMC that- these are

long range problems_and‘that in the immediate future therg will be

. .

. very few projects which will meet USCE pritbfiaﬂfof replication. Thhs,

sany Pp? replication mechanism would be applied to only a small nhhbpr}
o a— “ t‘ -;

- - '

— ¢

Nl e .
of different prdjects. : »

& J ¢ - .
» 3 a - ! - “*
- P

The. development of PIPé is complicated by -the féct'éhqz the

. €

-

identificatié; of succeséfdl projeéts is a difficult, highlf technical
task. _Aléhough a procedural guide for the screening of project data
y&s pggéared'unéer,the oziginal'PIP development contract {Tallmadge
aqg.ﬂorstﬁlélé), such a guide is only ofJuse te highly trained evaquﬁ

.
-

"In shoxt, there is no way to mechanize the identification ©f successful

i projects. This suggests that the selection of appropriate projects may

-

- . .
be one of the most troublesome packaging areas and, clearly, if an in-
P

y -rappropriate exemplary project

is packaged, no amount of revigion will

'lead to successful replicator projects.

+

]

The second consideration in proddcing a satisfactory package is

the analysis of the ‘exemplary site activities and features. A thor-

-

ough discussion of this consideration can be found in Volume I, but
& ) .

two points should- be reiterated he;e.. The first is that po rigorous

analytical procedures are avai%ﬂble for analyzing projects. An ahalysis

can he made only by a qualified individual on the basis of an extensive

-
—

° #
. , 4

tors since each step in the screening process requires complex judgménts.

\ . . *

i1 S

(A
™
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¥ LY

background in the fsctors affecting learning, and a broad perspective .

’ *
galned by comparing a variety of successful and unsuccessful projects.

*

The second point is that the exemplary project site personnel, ) =
even those nost responsible for the success of~the projects, may not

be éware of the factors wh%gh nake their projects work. ‘While intui- .

i -

tively it might appear that the exémplary site project director should

be the ultimate authority on the important features of the project,

the field test has demonstrated that this is not always so,.and the

successful identification of .these features rests largely on the skill
“ i

and experience of the packaging team.

- L] .
The final consideration in developing a satisfactory package

' . 1s the analysis of the information needs &f a réplicating site.

This ptoblem includes the design of the entire replicatioﬁ mechanism
and involves determining the persons who need information, the,infor—

- mation they need, and the time when they need it. Uniike the anal~
ysis of the origiqating projects, the analysig of informa%ion needs
is, in principle, amenable to systematic development. The field
test has, in fact, provided an unusual opportuni;y to study these o
nzedé and to elaborate a model of the replication process in which
they are incorporated. In *“he remaining sections}of thls report we
describe the development of this model and discuss the revision

-4

recommendations derived therefrom.

[y
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II PROCESSING THE FIELD TEST DATA

e

romm the beginning of the field test, we accumulated data at a

rapld rate from a variety of sources. The majority of the data wasg
9

collected during Sité visits I, IT, ahd IV in August and'September, 1974,

and Ap?il, 1975, respectively. Additional information was obtained from
contact report forms submitted to SRI by replicating siteé, exemplary 4
-sites, USQOE, and SRI/RMC wﬂenever a repficating site'sqyght or recei@ed

assistance from an outside Source. It has been RMCs task to process a

these data in such a way as to permit the identification of needed re-

visions to the PIP mechanism.

«
- * - T

¥y, .
It quickly became apparent that the PIP mechanism was effective

to some degree. .In spite of starling months later than the PIPs pre-
scribed, personnel were hired;iﬁacilities allocafed, materials ordered,
-ﬂ" ol 19
. - . A T
and students selected, and instruction did occur. On the other hand, it

was equally clear that In specific instances projécts were not being

replicated exactly as intended."’ Problems varied from PIP to PIP, and
within PIFs from site to site,  and included everything from difficulties

in obtaining ,qualified wtaff and in ordering mateggals to usipg'un-

specified instructional approaches.

Fa
*

The reasons for problems encountered by sites fall somewhat

naturally” into three categories: (a) information in the PIP was unclear,
i .

ambiguous, or inadequately emphasized; (b) the process recommended in S
. "\_

“ .
the PIP. for accomplishing a task was inadequate (or on some points the

PIP provided no suggestions at all); or (z) the initial conditions

assumed in the PIP did not exist. Obvisusly, the three categories are
. yd "

-7




 a dynamic administrator or skilled teacher overnight and, while money

e .

-

not independent. For example, where the PIP assumes the availability
of highly skilled persounel, Tbla%ively brief explanations of tasks
are pgkv1ded. 1f such personnel are unavailable at a given site, the

Ed

PIP materials may prove inadequate. If the assumption of available

-

classroom space issot met, then the processes for arranging for space
A4
cannot be followed. !
- In some cases, revision trade-offs are possible. Assunptions
about preexisting conditions can be relaxed and supplenentary materials
added. Thus, less experienced personnel may prove successful if they

are provided with more support and training materials, but clearly there

are limits tp such trade-offs. Ho amount of PIP materials cam produce

————

can. buy additional space, PIF information by Ltself cannot create class~-

rooms.

Despriptive‘Model of the PIP Replication Mechanism

thile the basic concepts of the PIP replication pechanisn are

-
’

simple and straightforwafd, the panner in which all conditions and

processes are expecced to interact to produce the desired project
becomes extremely complex. Tor RMC to organize the data in such a ‘

-

way as to pinpoint the places in the mechanism requiring revision,
gome categorizing conventions were needed. These conventions were de-

veloped in the context of a model of the intended replitation mechanisn

whi-ch.will, 4r is hoped, provide some perspective on the entire process

——— - o t—— L mm— - ——

as now percelved by RMC, and permit a simple description of where and

why revigions are recommended.

i4




é basic concepts o} the PIP replication mechanism derive from

for the evaluation of the PIP field

the orfginal SRI/RMC propos

The modél divides the repItestion of a project into three stages:
(a) selection/adoption, (b) start-up, and (c) operation. Selection/
adoption was assu;ed to be a dual process uheregy sites select the PIPs
that suit their needs and apply to USOE for grants, and USOE reviews the
tions and awards the grants. Sgart—up begins with the deiivery of
P and associated funds to a suitable site, and ends when the project
is ready for operati;;. In general, start-up Ls completed by the end of
the summer vacatlon: Operation, is the instructional and admlnistrativ%

activicy of"the school year, beginning with the first contact between

" teachers and students for instruction or testing.

¥

“‘“‘“*‘“:“—-—~—~-—ﬂfhch_afnzhe_xhreghstageshig_gggghgr broken down into imputs,

processes, and outcomes,_ and these substages are organized to reflect
the basic project components of personnel, other resources, gnd students.
In this model'all three components are receivers of inputs and processes,

not initiators. For example, in the pesrsonnel sectlion, data are organized

1]

according to what is done to teachers, not by them. This organization

-

of the model 15 summarized in Figure 1.

The selection/adoptloq model is still under development. Re-
finement of thls stage is contingent on the resolution 65 issués subject
Eo USOE decisions. Selqctlon,of bIPs by sites and awarding of grants
by USOE Lnvolve USOE and dlstrict—level personnel who are not part of
.the project per se and are not, therefore, included in Figure 1. |
Figure 1 Is intended to incorporate only those aspects of the selection/
addbtlon stage directly reiated to project components and does not

9

Kl
»
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reflect the assumed USOE dissemination mechanism or the site mechanism

for securing grants.

Several other features of the replication model should be noted.

The intended outcome of the selection/adoption stage is a gite that
meets the requirements for replicating the project chosen. This out-
come is described in terms of the characteristics of persqnnel, other
resources, and students at the site, and constitutes a major com-

ponent of the inputs to ché start-up stage. The remainder of inputs

to start-~up include the PIP, money, technical assistance,. and other
“inputs that are supplied to the site to help in replicating the desired
projgcc. In other words; assistance supplied to the sgite is a suﬂsec of
the inputs to the start-up stage. Inpbcs to the start-up stage also in- )

clude the site itself with its personnel, other facilities, and students.

SﬁﬁIIEEI?jﬁche ouccdﬁéé of’étartnup are,inpuzg to the operéEi&J
scage; ‘Howaver, unlike start-up, there are very few additional inputs
dg{ing‘operacion. Thi; is a consequence of a basic PIP replication
concept: the concept that a package of information (and associated

1

funds) can be sufficient to produce the replication of a project if

delivered to an appropriate site. To the extent that this concept
proved unworkable in the currept field test, new inputs in the forms
of monitoring, technical assistance, and the like would have been

required in the operation stage. -

-

The process column under each stage includes the activities
cartied out at that stage and the timing considerations for each activ-
ity. Timing includes the amount of time allotted for each activity,

i1




the sequences of activities, and the period in the school year during

which the activity is expected to take place.

. Descriptive Conventions Used in the Model .. ]

The lower section of Figure 1 displays the specific descriptive
conventions (se¢ Appendix P for definitions) adopted by RMC in cate-
gorizing field test data. Personnel are divided into (a) the project
director,.{b) other project étaff, and (c) nonproject personnel. These
categories vere adopted because of the qualitatively different ways in
which the PIP mechanism interacks with them. The project directors
are central te the projéct replication. They are intended to be selected
by the time of the sit€ proposal or grant request, and most of the Pip
materials are directed to them. While the PIPs provide them with some job
aids in the form of calendars, sample forms, and the like, it is assumed
that they possesé most of the tequi;ed characteristics at¢ the time ;hey
are éeIéc:ed,'and much of their PI;ima:erial simply describes what they

-y

should accomplish with middmad sugggé:ions on how to proceed.

A r
- -
"

i T r— " L
Personnel inputs and personnel ogutcomes are described in terms -
€ .

of the titles of the personnel required, and their required character- |,

Lsties———Characteristics-of -personnels—or—outeomes,—are categorized

’ under either skills or attitudes. In additionm, for the purposes of the

. replication model there are.critical roles, sinterrelationships, job
posttlons, and the like, which are not ronsidered to be either skills or

attitudes., Thus, for example, the amount of authority assigned to a
» ; . LY s 4 .

project director may be one of the most important factors to describe,

Rl

and a third category of "roles, etc.” is provided to encompass such

personnel descriptors.

LR




-
*

Processes related to personnel are broken down_into sélection
and training. Training is taken in:the broad sense Eo include any
activities designed to change skills or attitudes. In addition teo
conventidnal‘skillgtra;ning, this“definitibp enéompasses all'orientation
ana instéuc:ional'activities.' Procedures designed to create roles or
authority relationships may not fall under either selection or training
(e.g., giving a project director the task of hiring teachers to estab-

lish his authority over them). Such procedures’are included. under

a third category, establishing roles.

The remalning personnel column is (new) inputs. During start-

'up; these inputs inclu&e Fhe PIP, other tecﬁhica} assistance, money,
constraints, and, for the current year, field-test events. These
inputs are described in thisg report in a manner that should be generally
‘self-explanatory. The exception is the content of the PIP, for which the

- following descriptive conventions have been adopted.

*

Infbrmatioq includes descriptions of tasks and activities in

terms of intended'dﬁtcomes and their, sequences. The sgignificance of

— — —— —+this—category for the revisiow 6f PIPs IS5 the assumpiion that project

directors and other staff will know how to accomplish the tasks and

activities described in this brief manner. i

-

Self=training materisls are intended to help personnel acquire
new skills, and range from informal tips and sugﬁestions to, in one PIP,
a programed tape/slide traiming Sequence. While it is not always
possihle to categorize materials unambiguously under information or

training, the distinction is helpful in considering revisions because

13
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it makes eéplicit assumptions on fhe extent to which various personnel
will come to -the project with the necessary. skills orwill require PIP
assistance in acquiring them. 'By and large, the PiPs vwere designed as
information packages with only limited Self-training materials. The
major project training ;ctivity, training of project staff, was generally
assigned to the project directors, and it was assumed that they have

most of the basic skills needed to conduct such training.

The major remaining component of a project is its students.
Students are described under the same conventions as personnel. [Their
characteristics (outcomes) include skills and attitudes; selection

and training are the processes in which they are involved.

Most of the description of students and the processes that affect
them are included under operation processes and outcomes. While stu-

il

dent outcomes in terms of skills and attitudes constitute ‘the ultimate
goals of ahé educational project,kthe major emphasis of the first year
of current field test is on evaluating the potential of the PIP replica-
tion-mechani;m for the replication of selected instructional processes.

. .
These processes are included undetr the operation process of student

training. Tt should be noted that these instructiounal processes can be
defined, in large part, in terms of teacher behaviors and interactions
- with materials. Thus, student training will encompass the operation

outcomes for personnel and other resources.

Conceptually, the model in Figure 1 provides a simple framework
for isolating the points at which Ehﬁ_R[E_g@R;igggiqg_mgphapism'might

be revised. 1In practice, however, there are major problems in describing
14
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the replicafion mechanism in terms of this or any other model. In

he ﬁﬁmber of specific items that could be listed under

-

s infinite, so there ig no prdcticable way of descgibing

particular,'
each hea&ing
the mechanism kxhaustively. Tor example, consider the problem of
describing the \skills and attitudes of the project director which are
assumed to exisy at the o;tcome of the selection/adoption stage. It is
clear that the project director must have appropriate technical and
managerial skills and must have a generally positive attitude toward the
project. Howevér, enumerating‘gli of these sidlls and attitudes-at a

detalled level {s clearly impractical, especially gince it would be

necessary 1n the\process to exclude all the possible human characteris~

tics the Project director must not have. Attempting to list all the

processes intended to modify personnel characteristics presents a

similar problem.

-‘Early aﬁtempts by RMC to produce such lists led to considerable
frustration. The lists quickly became long -and unwieldy with details
that were obvious or trivial; when us?d as a basis of comparison
for the actual sites, the lists never seemed to have a place for the
éritical site-specific problems. What was nceded was a 1ist of cate~
gories to systematize the description; thi; would provide an overall
perSpectivé on the mechanism in question and would highlight those -
parts of the mecﬁén&sm requiring revision. Clearly, a systeﬁatic

S

procedure for geherating such a description was needed.

N -
\n

The procedure which was édup%ed took as its .primary input the
field~test data on problems encountered by sites. The rationale for

this procedure was simply that any aspect of the replication process

- - ~15
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that did not go as intended at one or wmore sites indicated a poséible
defect in the intended replication pechanism and a petential point

for a recommended revision.

The data uséd to develop the model came from a variety of sources.
The reports of site observations by SRI, RMC, and USOE site visitors
were the major source of data. thile it has not been practicable
to list every sense in which sites are replicating succesFEully, it
1s quite possible to list the major ways in which sites are deviating
from intended practices. Included here are examples of obsery
failures to_replicatey—problens and user comments on reasons for
problems, ambiguities in the PIPs, and lack of information. QObservers
obfained verbal reports, reviewed marginal notes written in the PIPs
by project staff, and looked for specific evidence of use or noﬁﬁse of
PIP components. In addition, all requests by project staff for assis-

tance from outside sources wvere monitored via contact report forms.

The first step in the analysis procedure was to screen all
of thg data described above. All reports and other data sources were
. systematically reviewed, gacg problem or deviation was entered on a
separéte card, and éhe cards were sorted into the various categories

shown in Table 1. Initially, cards from each site were processed

separately so that 19 different sets of cards resulted.

The resulting picture of the problems at a given site was in-
complete. While the outcomes of start-up were generally portrayed
fairly systématically, there were gaps in the preceding columns.

The practical problems faced by the site observer virtually preclude

16
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recording every Eossible aspect of each process and every possible
characteristic of each person involved in the project and, in many
cases, the critical things to Look for“bﬁcaﬁe apparent only after

an assoclated oufcome Went awry. To 1dentify.and-fill in the gaps

_we, used the following procedure: the start-up outcome proBiéms

for a given site were organized into manageable units., For exanple,

—

one unit might consist of required teacher skills which were not

. .—present at the end of start-up. The intended mechanisms which were

designed to‘produce the skills were then systematically reviewed

beginning with‘otﬁégﬂgféft;up outcones, then working backward through

the related start~up processes, start-up inputs, and selec;ion/adoption

—_ L}
- ———— N

£
_ outcomes.

To be specific, when looking fd@ the reasons why -teachers lacked

certain desired attitudes, the other startwup outcomes to conslder

would include, at least, the expécted attitudes ©of the project director
toward the project and the avallability and adequacy of the materials

and facilities, Next, start-up processes would be reviewed-to see where

breakdowns'océurred in traiqlpg the teachers or ordering materials.

L

Then stant-up inputs would be examined to gptermiﬁe wliere .the PIP

~appeared deficiént? where the outcomes of selection/adoption were not

as expected, and where money, USOE constralnts, field<test inputs, and

the like;, affected tralning.or ordering pchesses.

r-J
.As each category of the mechanism was considered, there were

three judgmehté to be_made; (a) the category does not bear on thé

problem under consideration {e.g., lack of désired attitﬁdes), either” /
' |

directly or thgbngh any relation to an intetvening—eakegqry that
18 -
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relates to the problem; (b) the category is ‘relevant to the problem,

»

but catds are already prepared for the deviations at this sjite that

fall in this categdry and affect the problem; (c),there appear to be

relevant deviations in the catégory that were either overlooked in
screening the data or not recorded hy site visitors. UWhere a devi-
ation was simply overlooked, a card was prepared and included in -

the appropriate category. Where the information was missing Te.g:,

where there was nd information as to why specific materials were un-
available)y a note was made to obtain the information by phone or during

a subseqdent site visit. An example of the resulting site description

is shown in Table I, abridged somewhat for\illusEﬁgfive purposes,

*

Once this backward ré@iew process was complete for a given problem
at a given site; it wa; repeated for the next gtart-up outcome and So on
until all of the unintendéd outcomes were covered. AS may be observed
from Table 1, geginning with teacher attitude problems immediatély :
brings.in a variety‘of other outcome problems. Thus, successive outcome

problems can be processed quickly, since mauny of their causes will have

/ -

been.préviously noted.

Before the process was considered finished fo: the s}te, a
fo}ward review was also completed. This involved taking each deviation
in the selection/adOption outcomes, andllooking for expected problgms
at successive stages. This review was‘cagried out in a ﬁanﬁer'analogous

to that of the backward revfew, ﬁith each category of “each stage éiven

individual consideration. The result of this entire procedure was a

W — -

set of cards for each site, categorized according to the model in

Figure | and detailing for each site the critical steps in the replicatidn'

19
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mechanism where problems occurred. .An example of the content for one
) ) — - -

site {actual start-up personnel processes) is presented in Horst

et al. (1975).

It should be réemphasized that the description of individual
sites was in terms of the actual problems they encountered. The next
step in processing the field-test data was-to combine the data from
all sites using a given PIP and to restate the problems pesitively

in terms of the processés and characteristics that make up the

" intended repficatiod mechanism. The products of this step are six

L5

I3

descriﬁtioqs, one for each PIP, .of the project replicétion,mechanism.
Ihese_descriptions are, in essence, similar to those deve;bped by SRI/
RMC from the PIPs as the first'étep in the current study. The two

&,

majot differences are that the stages of the replication mechanism

" are.hxplicitly modefed, and the steps which hgve°proven critical in

systematically included in the descriptions. The

St .

the field test are

4 L

. deséqégtions should. then -provide the required basis for specifying

. required PLP revisions. « - R

-

r

: Fbr the purposes of‘deécrib@ng the ovefall .findings relevant '

- ]
5

to -PIP revision and %Psgring that formats of PIP.descriptions are

coiisi:stent 'across PIPs, one final processing step has been undertaken.

fﬁé desngip;ions for the six individual pIPs have been combined and

-

_j - . summarized into a generalized model of the PIP replication mechanism.
This model 1is an glaboratioﬁ of the basic model shown in'Figure,l but, ’
like the individual PIP descriptions, the model reflects the expgriensq‘ﬁ

of the field test. The model is included in Appendix C.

B ¥ . .
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" Once the generalized model was complete, it coulg be used , ;

. ~ ) - '
to process field-test data more systematically:. Since SRI staff
.. . . : X ] ¥
used the same analysis categories to process.fiéld-test data, 1t

“a -

was possible to use SRI‘s analyses of individual sites to ¢gmpile

sumnaries for each PIP with brief site ratings for each category. A

set of six shmmagi analysis notebooks was prépared with 2 section for .
- - “ " -

Sach column of the PIP replication mechanism (e.g., start-up processes),
and, within each section, a page for each row {e.g., miterials selection/

ordering). These pages were numberqd for cross-referencing to. the

-

revisions notebook described below. The analysis suhmafies focused on
- 1
field—tesﬁfsite problems that showed”a need for:revision; rather than

attempting to’ document field-test results in general,

Each PIP analysis summary was 5}epared joinfly with a revision
s -
summary. In 2 second set of notebooks, one for each project, RMC

N .
staff listed revision recommendations for the proposed new componéntg
L

’

of the Analysis and Selection Kit (ASK) and PIP. . .

Revigion recommendations were keyed to the analysis summary by .
indicating the section where the justification for revisions could be found,
In the revision récommendations, sourcés for revision data were 2also

4

listed. The gna[ysiq and‘revision notebooks are designed to be the

basic soutce materials used in preparing revised versions of the ASK

and PIP materials. . "

%
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IIT FIELD-TEST RESULTS

With the completion of the first year of data collection,
errtain problems and issues are appgrent which will affect recom;enda-
tions on.BIP revisions and, ultimately, the viability of the entire
PIP replication concept. These problens and issues have emerged as
. .
themes that run across the Yarious stages of the PIP replication model

(see Figure+1l) and, in fact, are probably relevant to any replication or

dissemination program.

In this section of the report we discuss five of the most central
themes and their relevance to recommendations for PIP revisions.
These themes are: (a) the motivational issues in replicating a com-

pensatory education project developed outside of the replicating

_ district;.(b) ‘the impact of federal funds on a replication project;

¥

(¢) the ideatification of an appropriate context for replicating a
froject; (d) the timing a;d shhedulin; of the replication effort;
and (e):the importance of the projéct director l; thg replication -
mechanisn. Following the discussion of these five Ehemes, we deal’

with several additional themes more briefly and list the sﬁ- ific

-

concepts which proved most difficult to convey. "

Motivation for Replication

Perhaps the most basic issue in developing a PIP replication

echanism concerns’ the reasons that anyone would want to replicate

a project developed by someone else. The reasons, as originally viewed
. 4 + -
by RMC, secemed obvious and straightforward. The evidence is clear

that very few schools have déveloped compensatory education projects

23
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that have proven impressively effective. Thus, it seemed likely that
many less successful schools would junp at the chance to replicate a

project that embodied the secrets of success,

As RMC interacted with a variety 6f school personngl, it became
apparent thét this view was quite naive., It had seemed obvious to'the
RMC staff wmembers that the deveélopment of a successful project is,
technically, an exceedingly difficult task, that very few schools‘ﬁave
been able to develop suﬁh projects, and that the most rigorous evaluation
of achievement gains is a critical step in-demonstrating effectiveness.
ﬁowever, it appeared that this orientation was not widely held éﬁong
applied educators and, in fact, was totally 'alien to many. instead, a
more common philosophy appeared to be that a préfessional educator is
capable of identifying a successful project when he or she sees it and
futherﬁore, is able to choose selectively those ideas which will be

helpful in his own school.

The RMC view iqplies intensive efforts to identify projects that
"rgallx work” (and, to the extent possible, to determing why they
wo;:k), and then to replicate their essential features as accurately
as possible in-pew séttings. The more cofimon view imglies that the
local educator should have a continual-stream of ideas coming across
his or her desk from as mgny "successful" projects as possible, %o

1

that he or she might select those tdeas best guited to his or her

school situation. .

ih the PIP field test this Hiscrepancy in viewpoints has had

a major impact. The PIP materials were written with the idea that a

24
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site would be looking for com;iete information about what the exemplary
site had done so that the new site could learn all of the approaches

and emphases that made the project effective anJ‘could replicate the
exemplary project as faithfully as possible. Actually, rep;icating
sites have tended to search the PIP% looking for "good ideas" and, more'
to the point, looking for specific requirements that they must meeg as

a condition of their funding grants. In fact, the major concern of some
sites has seemed to be how far they will be allewed to go in changing

the projects .toc suit their perceived needs.

-

Since some field-test sites differ considerably from the exemplary

sites, interest in adaptatioﬁ is inevitable, and this theme is discuss;d
below. The immediate impact on the field test was, however, to raise

the issue of enforced compliance with PIP‘specificatipns. In particular,
USOE asked RMC to settle questions as to Which specifications should

be enforced and which should not. This required a2 rather abfﬁpt change
in the orientation of the RMC staff. For approximately a year, tgé;

had been attempting to answer the question: "Given a site gimilar

to the developer site, what will the personnel need and wish to know

in order to replicate tﬁe original project?" The new question might

be phrased: 'Given a site which may differ substantially from the

developer site, which project features, if forced upon the site, would

be gufficient to ensure effective instruction?”

These questioBs are certainly oversimplified and the latter,

in particular, ig offered more ag an attempt to define one of the possi~

. ble extremes than as an attempt to portray accurately the USOE emphasis.

25




I fact, while this latter question appears to RHMC to be unanswerable,
there do appear to be techniques for increasing the likelihood that

replicating sites will be motivated to replicate accurately.

A "carrot and stick" approach by a funding agency is the most
straightforward approach. The carrot in the formz of funds and assis-
tance should provide the means of replication. Ihe stick could take the
form of firm insisteﬁce (by monitors thoroughly familiar with project

Eeatufés) on compliance with the spirit of the projects.

Vhere funds and monitoring mechanisms areé unavailable, it may

+

séill_be possible Eo encourage replication. Careful selection of sites
‘and project directors can ensure that replication will be feasible and
that relevant personnel will have a positive attitude toward replication.
Sites can be given time to carry out the PIP prescribed activities.
Finally, for concepts that were widely overloqked or ignored in the
field test, PIP materials should incorporate a heavy emphééis on
convincing the replicators. The_motiuation and rationale for the project
>

approach should be carefully presented, and the consequences of ignoring

the approach, illustrated by anonymous exzamples from the field test,

should be explained.

Impact of Federal Funds

A second major theme which has emerged from the PIP field test
is the impact of federal funding on all aspects of the reﬁlication process.
Some of the effects are a result of the interaction of funding considera-

tiong with problems peculiar to a given site. Others are no doubt

related to the fact that sites knew little more at the time they applied

26
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for field-test grants than that funds were avqilable{ They were,

in every sense, applying for a pig-in-a-poke, knowlng only that they
would be }equired to put up with an unspecified amount of evaluati&n and .
federal co;trol in return for the fuﬁ@s and the PIP. ihus, while most
sites reported specific instructional éoals as their primary motivation,
the bias may have been toward sites witii compelling needs for money as

opposed to sites eager to repiigggg a particular PIP project.

It now appears that at least three factors related to fundiné
will always operate to a greater or'lesser extent in any replicating
site. One is simply that, given funds, siteg will be motivated to repli-~
cate projects whether or not they are convinced in advance of the utility
of doing so. However, they may apply for a grant with no real intention
of feplicating precisely. The need for money‘may override concerns

about adhering to project intent.

P

The second factor 1s reflected in project directors becoming
overly concerned with slavish adherence to minor details in the PIPs
in order to meet grant requirements, while ignoring more central‘
project concepts. This problem of failing to sse the forest for the
trees was aggravated in the field test by lack of Eime to assimilate

PIP concepts.

The third factor is the amount of pbuef acquired by the project
and project director simply by virtue of controlling a large sum of
money. Where prOperiy used, this power may be'very helpful in over-
coming é variety of obstacles but where ﬁsed excessively; as in
commandeer ing space or placing heagy demands on principals, it may

alienate the very people on whom the project depends for support.
27 - ’
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Appropriate Context

3

A third theme that-pervades the field test is the importance
of an appropriate context for each PIP. The range of permissible
variation differs substantially from PIP to PIP, but even the most

widely applicable projects could not be considered "universal."

Many objective site characteristics can be matched fairly mechaﬂ-
ically. Suitable sites must have the same problem that th; selected
project was designed to solve. This may miean little more than matching
subject matter and student level, but lack of matching, particularly
on student level, has proven troublesome in certain test sités. The
size and organization of the school system pust be such as to permit
some reasonable configuration o% the PIP project. Projects designed
for large, urban distgicts may not be reasonable when scaleq down to
fit a small rural school. On the other hand, large districts cannot
expect to serve their entire population of students during the first
year, especially in those projects that require esgéblishingha separate
laboratory EOF every 50 or 75 students served. Both p;oblems have been

encountered in the field test.

The personnel at the replicating site must accept the basic
concepts of the projact and of the PIP replication process. Acceptance
of the project includes the specific materials, tests, hardware, and
motivational te;hniqueg'as well as the genérgl }nstructional concepts
of the praject, It also means‘'acceptance of the origin of the project,
including the qocioethnié m;ke-up of the exemplary-site staff and

(%)

students. All of these issues have arisen at one or more of the field-

test sites. -
28

33




Two implications of ‘these contéxt issues should be noted. First,
replicating sites find many reasons for wishing to adapt projects to
fit local-preferences. In many cases, the things they wish to change_
may be the very ones yhich nmake the p;dject uork'and, further, their
reasons for making changes ﬁay be without justification. For exanple,
in one site the project director yanted to change the materials used
to teach reading because, he said, the materials recommended in the PIP
had been tried préviously in the district and the students had found
them-boring and frustrating. &he project directﬁr was pfevailed upon
to order the PIP-specified materials and, according to the SRI site
visitor who subsequently observed students using the materials, the

students seemed highly potivated and interested. When used in the PIP-

prescribed manner, the materials appeared to be very satisfactory.

The second implication of the context issue concerns the content
éf.the ASK. Clearly if a replicating site ii to match the exemplary
site on all of the variables suggested above ;nd is to ac@ept the proj;ct
in its entirety, the reélicating site persomnnel must ﬂe aware of all the
issues before deciding they wish to apply for the project. This means
that the issues must pe clearly laid out in the ASK materials, and

recopmendations to this effect are given in the next section of this

. report.

Ti@e and Scheduling

.
The amount of time required for start-up and the specific times

of year that various tasks should be accomplished are discussed in Chapter

I of this volume. The 1ssue is elaﬁbrated here because of the central role'

that timing plays in the replication mechanism as perceived bf RMC.
29
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The, basic’activities of start-up are obtaining and training
staff, obtaini;g materials and facilities, arranging for student schedul~
ing, and eliéiting support for the project. The late start of the field
- test has resultéd in problems in all these areas at virtuvally every

site. Success in dealing with the problems has varied according to the

nature of the.ﬁroblem, the project, and the particular site in question.

Perhaps the major problem is in obtaining appropriate staff.

Several sites have had to settle for inexperienced project directors

or teachers because experienced personnel were already committed. This

-]

- problem is difficult to correct because, once hired, inappropriate staff

are difficult to teplace. It is clear this may be expected to have a

- *

permanent impact on the project.

Y

Few of the sites were able to follow PIP training specifications
before starting the project instructional activities and, while tﬁe
effects of experience and in-éervi&e iraining should dissipate this
.problem with time, it is bound to have some adverse effact on the initial
operation of the project. Also, once staff members become used to operat-—

" ing a project incorrectly, it becomes more difficult to introduce new *

techniques. This could have a more permanent impact on projeet effec-

tiveness. ) 4

Problems with ordering naterials are rélativel& straightforward.

The major requirement is for current information on what to order and

énough lead time 's0 that materials can arrive and teachers can familiar-

ize themselves with the materials before school starts. The arrival of

-

certain materials before school starts is critical to appropriate

p
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fnstruc tion in most projects. If substitutions are nade for basic

-

materials, th; character of the projects could be entirely different.

This is clear in tutdring projects that use a structured sequence. - ,

I1f materials requiring Very different types of interaction are used,
the project is likely to become established in an inapprOpriaté pat-
tern. In_at least one lab project, teacher-made dittos were substituteé_
'for commercial maierials for several months. Behavior problems and an
atEOSphé}e of tedium, so inapprépgiate to a laboratory project, were
evident until materials arrived. This would be unnecessary 1f ordering
was completed early enough. "Ailocation of facilities, 15 more compli-
cated since conmitments are .usually made in the spring or sumner.
Scheduling of students is closely related since, like allocation of
facilities, it is usually handled by the school principals and 18

fixed 1in Spring*or'early Fummer. Most sites were able to provide

some sort of solution to these probiems, but in some cases the last-
minute reallocation of facilities and the reshuffling of schedules

aroused lasting hostility at the sites.

After problems with obtaining pérspnnel, the most irreversible

effect of a summer starting date would appear~at this point to be the ~
impogsibility of involving school personnel a:\:h\early date and
elic::::;\¥heir éuppott. It 1s still too soon to a;Sgss the ultimate
impact of this problem on project success, but it is c;;ar that projects
do not survive without fairly widespread support, and it may be that

long term funding would be required to permit a project to recover from

éarly hostility.




Appropriate Project Director

The final major theme to be developed here is the critical role of

-

the project director. In every project, the project director is the

administrat..e driving force that must.make the péoject work. In four of

- 1

the six projects, the project director also plays an active professional
role in the operation of the project. VYithout a highly motivated and
i

reasonably dynamic project director there is littlej}eason to éxpect

-
s

- . .

- -

that any of the prpiects can. succeed. -~ . -
. - 1
Yy £

In the gearch for successful projects cépduc%ed by RMC, theé
3 .

i
— '

- .
variables ~

qualities of the project director seemed to be am&ng tﬁe najp;
affecting project effectiveness. While a good project di}e?tor is
clearly not sufficient to énsure success, the gontributions of a director
seem to'be necessary to the operation of ﬁost of the projects reviewed,
and, in particular, to four of the six PIP projects. Although RMC tried
to find projects‘which minimized the importance of any one key person,
very few such proiects could be‘identified. Only the two tytoring
projects appear to be able to operate with only administrative inputs

from the director, and even these projects require a highly competent

director during the start-up stage.

. The need for éualified project directors has figured in all of
the PIP mechanism development. The general solution, as cdﬁéeived by
RMC, is to select the best project director availabletas part of the
selection/adoption stage, and to provide him or her with a maxiinum of
supp;rt in the PIP. Due to the time schedule for the field test,
very little input to the.selection of project directors was possible,

¥

and the test-site project directors are, in general, one or more steps '
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down the administrative ladder from the project directors in the exemplary

slteé. 1In some sites, a combination of enzhusiasm, talent, and PfP
2 .

inputs has produced remarkably good results, but In others the lack of

experience has reduced the success of the projects. -

To a large extent, district-level cfficers, much like the exemplary

site project directors, were responsible for obtaining the grants. How-

ever, rather than operating the projects themselves, they have assigned

the title of Project Director to a peréon at a lower level (e.g., a
local reading coordinator). This has created administrative structures

quite different from: the exemplaty‘gites, where ﬁhe administrative

authority and operational responsibility resided in a single person.

In many of the replicating sites, the preoject director has the opera-
. i .
tional responsibility while much of the authority appears teo remain

in the hands of the district officer who obtained the grant.

% - —

The problem of authority structure was aggravated in the field
test by time problems. Some of the project directors were new to
administrative positions, and would have benefited, no doubt, by time

to assimilate their new respdnsibiliéies and by the mechanisms built

-

into the Ptéé to establish their authority (e.g., project directors -

o~

‘are supposed to hire the remaining staff,, but in the field test this
was often done by the district officer who obtained the grant before

the project director was hired),

r R

.
*

From the beginning, RMC has viewed the selection ©of an appropriate'
project director and the establishment of an appropriate role for the

project director as central to successful project operation. As data
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have been collected during the field test, this view has been clearly
substantiated, although the'unexpected ability of inexperienced
administrators to set up a sucéessful project with the ald of a PIpP

has also been encouraging.

o

Other Themes
The impact of the SRI/RMC evaluation is hard tq measure, but

has clearly been a factof in the replication. Many tasks have been

initiated or cempleted to Eoincide with SRI/RMC site visits. In

oy,
several cases, the first involvement of the project director was during

-

the Augustyfité visit, There may be cases where tasks uere'rushed~un-

1

Y

necessarily to neet a site visit de@dline.

The meed for technical assistance is clearly a function of the
skills ofthe staff and the similarity of the replicating site to the
.exemplar sité. However, even where sites are doing very well, there,
appears o be a‘feli need ﬁg; reasqbrance on occasion. It also appears
that rellance on the exemplary site far technical assistance will not . >
be gatri faétory. The exemplary siteés are not expe}ts on the start-up
proéesslsince they did not develop the projzcts on the same time scale.
Fhrtherﬁore, projects ;*d project directors change ar the exemplary sites,
and even the original project directors may not ungh;stand the problems

; Ay _
faced by a site in a different context. In any qase, if more than a

I

few gites were to replibate in any one year, the consylting load on the

exemplary site would be excessive.

F
Soﬁé sites desire technical assistance on ways of compensating

for deyiations, that is, if they have hired the Arong type of teachers

34
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or obtained iﬁédequate facilities they want advice on what to do
to get the same results as the exemplary sites. Such advice may

amount to changing the project in rajor ways and, witi.ont evidence
5 ' .

"

of effectiverfass, must be considered as speculative. To the extent

possible this problem should be resolved by improving the selection/ .

L1

adoption process to preclude major deviations.

P

k3
Budgeting problems of vari%us types ha;é occurred if severall
sites. ©One producF of the field-test resource cost anal}sis is an
hnproveg budget ing model. _For example; several districts did not
release-enbﬁgh'fdﬁﬂé-at the start of the pr;jegt to allow for the
purcha§e of needed materials. This kiqd of buégeting problem should

be dealt with during selection/adoption phase.

f
i
Missed or Misunderstood PIP Concepts i -
. H - o t
vhile the themes discussed above stand out_as critical in the
revision of .the PIP replication mechanism, many specific issues are *
also emerging. We discuss several of ‘these bélow.’ ' .

€

-
-

The preservice workshops were widely viewed as orientétion

sessions and, therefore, not very important. 1In revised PIPs these
4 . - -

workshops should be presented as the central mechanism FOr putting

the projeci together. They might be renamed Project Installation

Yorkshops.

-+

:.’

L

Mechanisms for establishing the roles of the project director

were not followed. The importan&'facéor of involvement in obtaining
the grant was not practical in the current field test. The need for a
high~level person was not generally perceived. The jobs appeared to

I

{
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be one-year, temporary positions. At some sites, staff members were
hired before the project directors. Some project directors do not
F - I

have tomplete authority over their budgets. The ylrimate effects of

these problems are still not clear.

* Procedures for selection of students were not understood as
having multiple objectives. Some sites:streamlined the procedures or,
used existing district procedures and lost the intended contact between
the regular classroom Lteachers and.the project Leachers. Even exten-—
. sive discussion in the PIPs did not convey the importance of this issue.

The value of the interactions with students during the selection process

was also overlooked.

Enlisting the support of the regular clasgroom reachers has been
giveén 2 low priority in several sites,, In addition to the student
selection procedures ment ioned above, other PIP-specified mechanisms

have been ignored,

- Learning Atmosphere . ))
Most PIP field-test sites focused on the required machines, the

correct number of students, the appropriate categories of personnel, the

-

correct schedules, and other clearly defined objective features, The

r:sult was that projects appeared sterficially to be gooa replications,
even outdoing-thé exemplary si;és in ﬁaterials, equipment, and decora-
tions. Unfortunétely, these trappings are not, in themselves, sufficient
to ensure student learning. "The actual interaction between teacher and
students during instruction -often differed in véry important ways from

"that intended; a few replications became caricatures of exemplary site

projects.
a 36 -

‘ . 41




The less structured the program, the more this was a prpblqn. .
For examplé, in Catch-Up, which has a relatively unstructured téaching
situation, it is quite possible to equip the labs perfectly and sc{ll
miss the Catch-Up approach completely. In Conguest, however,:which
. . has a more highly structured instructional.system, the ggriela and
programed materials contribute substantially to creating the Conquest '

approach.

A solution for the less structured ptoject may be to present the

instructional approach on videotape or film to the new teachers, siggg;

these media are nore suitedtto conveying the atmosphere and dynamic

interactions of the project than is simple printed exposition.
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IV SPECIFICATIONS FOR PIP. REPLICATION
MZCHANISN MATERIALS

}

Assumptions and Issues . T

L]

-

To be fully effective, materials for use in any replicatioﬁ
efforc'éust be caréfully tailored to the exact processes that will
actualiy operate. The'specificatioqs described i; this section are
intended to reflect both the experience gaiﬁed'from the PIP field-test
éechaﬁism and the RMC understanding of the mechanisms that may be |

established in succeeding years. The following key assumptions affect

the specifications in major ways:

*

¢ Ability to Replicate ' | ' . .
PIPs are not projects. They are simply packaées of information

about brojects and prouide'neiéhef the resources nor the attitudes

that the projects require. In desfghing a _pPIp, it mugt‘be assumed

that any site attempting to use,the information to replicate a projett
will ﬁ;ve access to the necessary building blocks. In generaf, these
include the availability of a ‘qualified project director, appropriate
staff, funds to pay these personnel and purchase materials, and basic
facilities required for the project. The ability to réplicate also
requires a supportive scheool district environ@pnt, where the principles

b .
of the project are acceptable and the acquisition-of appropriate staff

and materials is facilitated.

'To some extent, it is possible to compensate for deficiehcies

in the exﬁerience of persennel. 1In particular, it has been found in the

fleld test that a talented and enthusiastic project director can make

~up for a lack of administrative experience by relying on PIP guidance.
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Similarly, talented teachers learn new approaches and techniques readily.
Revised materials should provide these inexperienced but ralented personnzl
with the additional information they need Lo acquire the new gkills

quickly. Put in. general, a PIP car only describe the required context

and resource.'. !t can not supply them.

Motivation to Replicate

Given an appropriate context with the required personnel and
material resources, it must still be assumed Ehat 2 site has some
noéivation to repiicaﬁe a project. During the initisl PIP development’
proceés. it ?as assumed that the opportunity to install a uniquely
successful pssject would provide the inceéntive to follow the procedures
of the originating projects as closely as possible. This has not praxen
to be true since professional educators do not generally perceive
project success as being extraordinarily unique or difficult to achieve
and are jnciised to Lrust their own judgments on specific details

rather than following PIP instructions slavishly.

The Field test involved a much-more tangible incentive in
the form oé money, that is, careful adherence to PIP instructions
was a condition of the field-test grants. This procedure was quite
effective‘in getting sites to follow the PIPs, even in cases where

PIP procedures were initially perceived as arbitrary or undesirahle

by the replicating staff. 1t is interesting to, note that, in gseveral

- instances where sites initiated such procedures grudgingly, the proce-

&

dures proved their worth and the arritudes of site personnel toward
them became increasingly positive. 1In any case, it now appears

-
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unlikely vhat large-scale fumding will be a continuing part of the
PIP zeplication mechanism and any "enforcement' of PIP procedures by
any agency appears unlikely. It mdst be assumed, then, that the basic
motivation to folluw the procedures specified in the PIPs will have to

be generated by the PIP materials themselves.

Timing of the Replication Process

A basic motivation for the PIP development effort has been the
perceived desirability of establishing new, successful projects in
short periods of time. All existing PIPs are based on schedules that
will have the prwiects reasonably operational when school opens in
the fall. Teo meet tSis schedule, most projects require extensive
start-up activitles during the preceding spring an? sumer months.,
.The costs of star :~up include staff time and the.materials to equip

project rooms. Thase costs may run from a few thousand dollars up

to twenty or thirty thousand dollars, depending on the nature and

size of the projact.

The PIP specifications assume that the associated funding
problems are mafa, 2able, If, due to budgetary considerations,
materials orderiug and othér start-up activities nust be delayed until
July or even later, the current PIP mechazniswm will not be sui.table for
most préjects. r .pensating for the lack of spring start-up is not
simply a matter o’ aiipping the September start date by a few months.
In general, the requlred teachers and other resources have already
been comnltted to other projects by Fhe end of spring term and are

simply unavallable.




£
é:is is not to say that a PIP using a-different’time scale

would be either less useful or more difficult éo design. _PIPs de-
signed to permit start-up over a period of one to two years would be
quite possible. They should also fill a very real need, especially
in schools which have in the past been unable to develop effective
projects on any time scale. It should also be noted that the current
PIPs are, in a sense, evolutionary approaches gequiring several years
for complete development, since only rather small configurations are
recomuended for the firgt year of most projects. HNevertheless, the
current PIP mechaﬁism is based on a one-year‘timeline, fron awareaess
to operations, and the utility of the PIP materials recommended in

this report rests on the assumption that- fynds will be available

for spring start-up.

-

Two other issues must he discussed briefly. The first concerns
the amount of technical a;sistance needed Ey a site to rep}icate a
project.-;Ln*some cases,;. PIP materials recoummend specific kinds of

. s

technical«éssistance,and describe how the assistance can be obtained.
In most fiéld—test sites, project directors and teachers felt a need'
for morai support and wanted to see the originating sites or talk
to the exemplary project director. However, it did not appear that
replicators needed contact with the exemplary project to replicate
accurately, or that the exemplary péoject director was the ‘best source,
even where information w;s truly needed.t For these reasons the

gpecifications for revised PIP materials are still based on the

assumption that replicators will not have access to the exemplary

sites.




A final and especially critical issue concerns tﬁe relation
of a PIP replication project to existing projects in thé districet.
In the field test, FIP projects have been used to fill in areas
of need which no preexisting projects add;essed. An alternative

_use which now appears-likely is the use of a PIP to r;place an
existing project. This possibility has profound implications for -

the viability of the PIP concept, especially where the 9nly hope

for the success of the selected PIP project is to release estab-

'™ [

lished pérsonnel And hire a new project director and staff. The
practical and political problems of such an attempt should be obvi-
ous, and there appears to be a definite possibilgty that sites will
try to use PIPs in this w;y._ The probiem of using inappropriate
existing stz=ff or facilities in PIP projects should be addressed 1in
the ASK so that it will .arise as seldom gs possible in practice, but
beyond that, methods for dealing with‘this problem are beyond the

scope of the PIP materials.

Revision Principles

In addition to tﬁe above issues and assumptions, there agre
several general ;Evision principles that apéiy to all PIPs. The first
involves changing the PIP materials from a process orientation'to-
an outco%e orientation. fhis changeiis recommended as a result of
the persisting cpnfusion o;er the issue of the-“essential features"
of each project. In the prototype PBPs, the project features were
presented by describing project resources and explaining processes
for using the resources. Given this approach, the task of defining -

exactly which features were "essential”™ and which were "flexible"
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was impossible for two reasons. On the one hand, there are always
several ways of doing anything and, in some instances, the exemplary
site may have chosen a particular approach rather arﬁltrarily. On
the other hand, the approach used by the“exempléry.gite may havé

been developed to capitalize o; a unique gituation and might have

had very different results in a s;ightly different setting. Clearly,
the outcomes, not the procedures, were essential,-and the revised .

PIP should make these outcomes comple;ely clear. .
‘ &

As disc&ssed in the introduction to this volume, the idgnti--
fication of these outcomes is still a judgmental process which ‘
aepends'on the insight of the personnel who analyze the exemplary
site. However, most of the essentiélloutcomes are fairly obvious,
broad, and noncontroversial (e.g.,'r;gular classroom teachers support

the project and release students willingly; project teachers know

each student’s needs and provide suitable instruction).

This is not to say that exemplary site procedureg are un~

” important. To a large extent it is the develbpment of workagle pro-
cedures rather than the setting of unusgual éoals that distinguishes
successful projects., Therefore, an approach of convincing replica-
tors of the value of projecé procedures jis the second major PIP
gevisioﬁ principle. This principle derives from the assumption dis-
cussed above that there will be ns monetary incentives to replicdte

accurately. In the field-~test sites, PIP procedutes were followed

initially because doing so was a condition of the grants and, since
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post of the procedures proved_to-be unusual ly efféctive, it is
reasonable to hbpe that these procedures will be continued. In

lieu of such inQentives it will be necessary to convincé replica-
tors that PIP-specified procedures, ;hile possibly requiring some
site-specific adaptation, are basically practical and effective,

and further, that comnonly tried alterna?ive procedures are liﬁély
to fail. Without the experience of the field test this approach i
would have been impossible. However, a copsiderable amount of
information has ?een gained from the fieid test on the features that
;%tes will_tend to modify and, in many cases, on the consequenées

»

of’sucﬁ modification.

A thivd revision principle concerns the physical organization
of PIP mg:erials. In the prototype PIPs, ‘all of the materials were
packaged in a single large-box and, within the box, were divided
ameng 10 drawers on the basis of content. bnly a single copy cf
each item was included in the box. This %irangement assume& that
certain item;awould be shared among the p;oject staff. Other items

such'aé the teachers” manualé, wﬁich ware clearly required in multiple

copies, had to be packaged separately for shipping.

In tﬁe field test,‘che principle of shaiing itéms did not )
work out, and it quickly became apparent that each person who needs
éccesg to a particular item should have his or her own copy. As
materials were completed, it also_bécame ‘clear that the multidrawer

boxes were unnecessarily bulky, and that by incorporating the con-

tent of various booklets as sections or chapters of the major manuals,




a much more compact and us;ble package would resﬁlt.. Theregore,

it is recommended that the revised PIPs should be oréanized by type
of persomnel, with all required items packaged together for shipping.
In practice, this will usually mean thaé one package of préjecc
director materials and Several packages of teachers” ﬁaterials would
be ordered‘by each site. Tor sorme projects, additional packages will'

be required for principals or other special personnel. The contents

of each package are discussed below.

A fourth revision principle is the addition of information
on training and instruction. Of cour se there will aiso be exténsive
_revision or expansion of every section of the PIPs to eliminate spe-
cific sources of confusion encountered by field-test sites, but the
major modification will be the greation of essentially new materials
on pre— and in-service training, and on instruétional techniqueé.
In ;eeping with the original conception of PIPs as information
packages, very little in the way of training material was provided
in the prototypes for either project directors or teachers. Thus,
while project directors were told what training topics to cover with
\=project teachers, they were not told how to conduct the tr;ining.
Similarly, teachers were provided with descriptions of the kinds
of instryction they were gxpécted to provide, but it was left to the
project director or to their own skills to organize the instructional
pfogram., Although this approach mirrored the development of the
exemplary project and was reasonably successful in a few of the field-
test sites, in general it was clear that ad;itional materials

would be required for the project directors if a satisfactory
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preservice workshop were to be conducted, and that teachers could

" establish appropriate instructional techniques more quickly and

with much more confidence if they were given detailed guidelines

on how to proceed. These additional materials are described below

\\\\in this section and in Appendix- A.

\\\ A fifrh and final revision principle is the addition of the

fu;éing agencies and potential project monitors or consultants as
integral parts of the PIP replication mechanism. This revision of
the mechanism generates a co;teéponding need to proui&e information
and materialg\that may help the various officials contribute to the
success of the\{eplication process. While this critical component
of the mechanism 3@ still in 2 stace of flux, it is possible te

identify Qesirable\}qyyts from relevant agencies and to provide the -
W
N

" materials that wuld enable them to make such inputé.. It is under~

stood that as the dissemination.mechanisms evolve, these materials

should be adapted to fit new requirements.

Recommended Materials for the -Revised PIP Replication Mechanism

The various manuals, brochures, and other materials now
recommended for use in the PIP replicétion mechanism are listed in
Table i and are discussed below. Detafied specifications are listed
in Appendix A. These materials were ﬁiscus;ed in RMC®s preliminary
revision recommendations (Hoést et al. 1975) in re}ation to the pro-
totype PIP components. Subsequent inputs frow the fieid test and
USOE have resulted in further reorganization and in changing the

names of some items. These changes'have been indicated in the dis-

cussions of the items.




Table 2 ‘ )

RECOMMENDED MATERIALS FOR THE REVISED
PIP REPLICATION MECHANISM*

Selection/Adoption Materials . -

Analysis and Selectfon Kit (ASK)
I. Overview brochures---— ‘
2. Project Selection Guide °
3. Project description booklets (g)
4. Criteria cheeklists (6) < —

Project Orientation and PIP Application Materials

5. Presenting Project __ (guide)

6. Filmstrip/cassette tape

7. One-page handout description -

8. 1iIllustrated brochure :

9. Poster

10. Applying for a PIP ’

_11. Budgeting Worksheets -

Funding Agency Materials
12. bisseminating agency manuals
- 13. Applying for a PIP (model)

Star51Upf0peration,Naterials ‘ -

Project Director’s Materials ‘
’ 14. Project Management Directory (with Evaluation Manual)
15. Matetials/Equipment Package . B}
16. Project Management Calendar .t
17, Orientatifon/public relations package

18." Training Manual ’ . ' s}

19. Training videotape .

20. Tape!/slides skill trainfng kit (PTBonly) %
Teacher s Naterials —_

-

21. Teacher’'s Manual -
22. Project-developed materisls (Materialsthuipmcnt Package)

Materials for Other .Personnel : ¢ ‘
23. Conquest counselor’s manual
24. ConqueSt nurse’s manual
25, PIR principal’s manual

@

* See Appendix A for specifications.




M%terials are gro;ped in Table 2 into adoption/selection items
(formerly referred to collectively as ASK items) and start-up/
oper;tion items (formerly reférred to as PIP items). This grouping
is determined by the.initial polnt in the replication mechanism at

which materials are expected to be used. Most of the selection/adoption

ftems will contianue ;6 be used during start-up and operation.

Anélysis and selection Kit (ASK)

’ The concepts and scope of the ASK have changed continually

kL

~

during their development in parallel with the corresponding development

*

of the dissemination mechanism to which the ASK relates. 1t now appears
?- ¢

certain that this development process will continue and'thaq no single
fixed mechanism will be estab}ished in the immediate future. ~In

developing these recommendations, an attempt has been made to make the

Fl

materials as flexible és possible so as not {o restrict ‘their usefulness

4

to any single dissemination process, but it must be recognized that

unﬁnt{éipated changes may require further modifications or revisions of

-

the materials.

In this report the term "ASK" has been reserved for the initial

package of awareness and selection materials that a potential replica- .
k4 .

tor will receive. The specific ftems in the ASK are:

Item Former Designation ]
. Overview-brochyre . . ASK T
Proj'ect Selection Cuide

Project description booklets ASK IT
Criteria chdcklists .




- R

This set Bf naterials is iﬁ;ended to introduce district level
local education agency (LEA) personnel to the concép; of the PIPs and
to the.Eeatures of the six PI% projects. In addition;, it should provide
enough information on each of the projects to let éhe LEA official
determine the suitability of each project for his district. Throughout
these matecials, the distinction between thg projects themselves and
the information packages which tell how to replicate the ﬁrojeqts must

| ¥

be clearly maintained. While some educators may feel the need to see

the complete set of PIP wmaterials befére deﬁermining whether they will

-
3

»be adeq.ate .to support the replication process in their districts, the

ASK materials should pré&sent the project features and requirements in

" enough detail to permit selection among the six projects.

- ¥

Getting an appropriate Féne for the ASK materials presents some
rather unusual problemg,'since the ASK ﬁust serve both marketing and
screening functions., Since the entire éurpose of the PIP de#e%opment
eéfort is Eo improve compensatory education on the widest possible
scale, the marketing role of the ASK is elearly critical. All LEAS
which could benefit from a PIP should have the PIP concept sold to
-them: in the most convincing way possible. However, many [,EAs will
not be suitable PIP sites and these sites must be thoroughly and
systematically discouraged from applying for a PLP, This requires
a somewhat unconventional marketing st;ategy eﬁp?asizing that the PIP

replication mechanism is very effective but only if the LEA conformé'

to the prerequisité%.

A A b
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it is intended that sites expressing serious interest in ob-
taining a PIP should get the.entire set of ASK materials as a unit.

However, some Of the items may be useful in isolation as well. The

Qverview Brochure, in particular, is designed to do dogble duty.
Recommended specifications call for a six to eight- page brochure in ;
an attractive forﬁat. It should provide aﬁ overview of the available

prujects éhd of the history and features of the packages that caﬁ Be

absorbed in no more than a few moments. 1In principle, this overview ’
could be bound into the PIP concept booklet, but RMC is convinced that
the same information will be needed in the format of a low-~cost brochure

su}table for mailing or handing out on a large scale and, given ihat

& -

such a brdﬁﬁﬁfé'exisé§; it seems wore efficient to simply enclose it

in the ASK than to rearrapge the information and print it in the PIP

-

concept booklet.’

-

’ ’ s
The Project Sedection Guide together w?fh the project description °

booklet, should describe the details of the PIP replication mechanism

u

and the types of materials included in a PIP as well as the major

n

features and deﬁands\on the distxicts for each project. In short,
’ i

[}
after reading these materials, the LEA official should be able to

Y

decide whether he or she is interested in a. pIP and, if so, which
project 1s most suitable. ;he decision should be'based on a clear
understanding of what'the district would be getting, and whét it

N - g

would be getting into.

The Project Selection Guide is intended primarily as an intro-

duction and guide to the use of the six project description booklets,

- " &
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although it could also be used alone as a detailed introductioa to
the projects and the PIPs. The major portion of the booklet should
follow the topics and format of the project description booklets, but

should describe the purpose of each topic and should discuss relevant

project features that are common across 21l or most of the projects.

“
-

In addition to the projects, however, the Project Selection
Guide should aglso describe the PIP materials and their inteqdedeuse
éo that the reader éan vigsualize the kinds of assistance that the
PIP c;ﬁ provide and, equally important, thé kinds of things that are
notuinCIGQed in a PIP. It is especially impoirtant to make clear that
the éI; is HéETEﬁed to pérm£t the total replication of a complete,"
suceessful instructional and management system, ahd that it is not
a useful grab bag of new techﬁiques or ideas that can behpulled out

and ysed in isolation.

”

Ideally, a'third kind of information concerning the avail-
ability of grants and procedures for making applications should also
be included in the Project Selection Guide. However, since this .
information will vary from state to state and from year to year it
is recommended that it be deve}oped separately by the appropriate

funding agencies and inserted with the ASK materials.

Six project description booklets are recommended, one for

each project. Each booklet should begin with a short narrative
description of the most significant project features. Then in more
detall, the booklet should (a) cover the instructional and management

features systematically, (b) describe feasible project configuratiins

52
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and associated costs, (c) explain the project requirements for per-
sonnel and other resources and facilities, (d) outline the tasks
1)

and schedules that would be involved in getting the project started,

and (e) summarize the project features and demands in a checklist.

[

Since these bogklets will serve as the introduction to the
PLPs, they should be attractively designed and illustrated. Design
should also take into consideration the critical nature of the
information involved, since the failure on the part éf a rearder to
identify a single important- point could lead to an inappropriate

choite and consequent waste of effort and money.

4 . - .
To facilitate comparisons among projects, it is recommended

Fhat the six'booklets have identical format and be boun& separately
so that they can be opened to the same page and placed side by side
f;r comparison of a single feature across projects. Booklets should
be c;refully coordinated s¢ that common featur;s are described in
similar or identical wording wherever they occur; differences in

the woéding or order of points should inditate only real differences

among the projects.-

The criteria checklists a;e the Ei;al recommended iEem in the
ASK., These lists are modified summary checklists from the project
description booklets, printed on separate sheets'of paper. Assuming
that LEAs éi}l apply to obtain a PIP from some state or federal agéncy,
this checklist should become the aphlicacion blank for the next set
of pmaterials (the project orientation and PIP application materials).

The checklist itself should be completed by the LEA, indicating
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agreements with project philosophy, availability of required personnel

and other resources, and SO on.

The purpose of gncludiné the checklists is to emphasize to the
applicant that, as part of the subsequent pzeposal, 1t will be neces-
sary to convince the agency thaé all of the listed points have been
considered and that the selected project will indeéd be suitable for
the applicant’s district. It is'recognlzed that no such review process
may be established in time for usé in the fall of 1975, but tﬁe problem
of gettlng.the LEA to consider all of the important points din detail
is a critical on;, and RMC believes that the checklist/appllcagion
offers a partlal solution. Ther;fore, it is strongly urged that the
most thorough review process possible be established for processing

applications and that the checklist or some reasonable alternative

play.a central role.

Project Qrientation Materials

The ASK matPrlals are intended to let.the LEA determine whether
‘a PIP is desirable and, if so, for which projep;: Assuminé that
the appropriate district officials have decidea to'pursue the pos-
. sibility of a PIP for a specific project, some asssumptions must
be made as to what materials they will need next. The working
assumption of the PIP replication mechanism Ls that they will have
to present the proposed project to various groups (e,é., school
board, superintendent, prlnclpals,‘teachers, parent advisory groups)

for approval and, concurrently, deveélop plans for funding the project.

[t is recommended that a set of materials be provided to assist
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in these tasks. (All of the orientarion materials will have continuing

-

application through start—-up and into the operational stage of the
project.) This set of materials (previously labeled ASK III) includes
T

the following items:

e Presenting Project ___ (guide)
Filmstrip/eassette tape
One-pagr %“indout description
Illustrat,d brochure
Poster

Applylng for a PIP
Budg.rlng Yorksheetrs

thile the LEA official will have had access to the ASK materials,
he or she will probably find ;hat the} are not suitable for preparing’
a presentation to any of the groups named abovg. The ASK materials
" are designed L~ permit comparisons_among six projects ;ather than to
facilitate the ;resentation of a single one. The ASK also emphasizes
the potenrlatl proLIeﬁ areas for each project, most of which should

not be relevant in sites which have reached the stage of seriously

considering proceeding with a particular PIP project.

The materials needed for a presentation are somewhat different.
First, a model outline for‘a presentation should be included. Then
the basic points about the projéct'sho;ld be extracted from the
appropriate project description booklet along with the general points
and PIP descrlption from the PIP concept booklet. Suggestions on
uses of the filmstrip/tape orientation and the printed materials should
also be included, and a set of questions to expect should be llsted
along with appropriate answers in summary form. Special emphasis

should be placed on project features that have proven ejther especially
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attractive or particularly troublesome to replicating sites. All of

+

the above information should be incorporated into a single guide booklet

for each project (Pfeéenting Project ).

-

The filmstrip/cassette-tape represents a conventional and

fairly succegsful orientaticn medium. The film/tape presentations in
the prototype PIPs received mixed receptions but were used reas&hably
effectively in many sites. The major criticism was an excessive
emphasis on the éxemblary sites. Replicators who did rot identify
closely with the ex@npléry_aite characteristics were reluctant to

use the film/tape. A geneéal shift from é proje;t maﬁagement orienta~
tion to a st;dents' perspective of project activities is recommend;d.

It is also clear that substantial improvements can be made in the

general appeal and technical cuality of the films..

Before producing new filmstrips, careful cpnsi;eration should
be given to the potential advantages of 16 mm sound movie filﬁ. Although
production costs f&; movie £ilm are higher than for filmstrips, movie
film is a substantially more flexible medium for conveying both the
flavor and the details of prsject operation. While the filmstrip
is intended only as an orientation item, the added information possible
in povie film shou}d make a presentation in tbis nedium suitable for
training as well. In this capacity it could be used as an integral
éart of ;he preservice trqinlng workshop both for orientation of new
teachers and, to a lesser extent, for training on specific skills,
Additional uses could be specified for subsequent in~-service sessions.

It is anticipated that these uses would improve classroom instruction
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in the replicating sites and, fu}ther, that the f£iia would reduce
the high level of concern over not being able to see the exemplary
oroject in person, and that these advantages would offset the higher

production costs.

In addition to aral and £1lm presenta&ibns, replicators clearly
need accurate printed materials to aid them in orienting various
audiences. The prototype PIPs included a variety of posters and
handouts, pbut the one which was most widely used was a.brief one-
page summary of project features. This ltem was used as a h;adout
for a wide range of audiences and as a poster for school bulletin

boards. 1t is recommended that this item be included jipn the revised

orientation materials.

Althoﬁgh the dne-page handout was wiﬂely usgd in a2 number of
sites, 1t was clear that more effectivg naterials could be provided for
some of the uses to which 1t was put 1£ they could ;e carefully tafgeted.
Therefore, it is recommended that the three main areas of use.be
d@stinguished, and separate materials prepared for each area. Tﬁe
one-page handouts should be directed at interested lay audiences,
especially parents, and existing versions should be reviewed to elim-
inate any overly technical jargon. A second, more detailed, presen—
tation should be developed for the professional audienée including
district levelrand school personnel. Finally, a, poster suitable
for display on a bulletin board should be designed specifically

for that purpose. The objective of this ltem should be restricted

to its awareness value, and 2 minumum of text should be included.
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In combination,-thesg three items should cover the major publicity

and orjentation needs expressed By replicating sites. To be maximally
effeitive, it is recommended that posters not only be ‘provided in
multiple copies in the project orientation materials, but also that
masters suitable for local reproduction be.included in the project

i

director s materials.

The two additional items included in this section are designed to -
assist the appropiiate district level personnel in preparing proposals
to ageqcies which miéht fund the PIP project, The first of these, the
Applfing,for a PIP booklet should ide#lly‘list the available sourcés
of funds and the procedures involved in applying for funds and should
describe in detail the format and content of the required proposal.
Ciearly, this information can :only coﬁe from the funding agencies.
Unfortunately,.it is not yet possible to specify with any finality
which agencies'vill participate in disseminating PIP projects or what
gﬁgir roles will be in selecting, funding, and monitoring PIP ;ites._
From the standpoint of the LEA official, howevet, the availability
of accufate information on applying for new funding or meeting the
réquiréments of existing funding 'is one of the most criticzl factors
in determining whether it is possible to proceed with installi;g a
project. Therefore; .RMC recommends that, for the fall of 1975, the_1
model Applying for a PIP booklet described below under Disseminating
Agency Materials be made available in draft form to the various agen~- °

‘cies participating in PIP dissemination. It is hoped that this will

contribute to the process of getting'more adequate information to the

"sites, 1In any event, the draft will receive a critical review prior
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to the preparation of final copy in the spring of 1976, and this review

r i
should improve the utility of the material for use in subsequent years.

The final itém, a set of budgeting worksheets for each PIP, is

a product of the RMC resource cOst analysis conducted during the first

L]

yeat of the PIP field test. The worksheets are intended to eliminate

L

the major problems encountered by the field-test sites in attempting to

construct a realistic budget for a project about which little is known.

The worksheet should provide the LEA with the various line i;gms

required for the project, and the 'cost per unit Efor standard items
“

(e.g., materials). Appropriate blanks should be provided for the

*

numbers of units and for the cost per unit of items (such as teachers

salaries) which vary widely from district to districe.

Disseminating Agency. Materials

As discussed above, prebaration of any materials %or funding
'agencies (or other agencies participating in PIP dissemin§tion)
presents some difficulties,:since the agencies and their roles are
not yet clearly defined._ Wevertheless, it 'is safe to assume that any
participating agency officials will want to know something about the
PIPs and, further, that some will be in a position ;o enhance the ’
replication effort if they are given the inforgation that they need.

Materials to provide this information have been identified collec~

tively in previous RMC .documents as ASK IV.

it is éssumed that the ASK will be included as a component of

the disseminating agency materials. 1In addition, it is recommended
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that a disseminating agency manual be prepared covering the following
_supplementary content: (a) orientation and history, (b) replication
schedales, (c¢) proposal preparation, (d) proposal evaluation, (e)

- budgeting guidelines, and (f) monitoring of PIP projects.

A supplementary orientati&h and histary\secti?n is required in
addition to that in rhe ASK because of the special position of the
disseminating agency official. 1t is assumed that the dfficial will
have some interest in the relqtlﬁnship of his or her own organléatlon
to the PIP develqpment and dissemination system and will need to

know the role of the agency in the replication mechanism, The
official will need to have an overview of the factors that appear
to contribute ro the success or failure of a PIP replication attempt

and, in particular, what should and should not be expected from a

PTP.

o

"A reéliéation timerchedule should be provided, giving the
times that acrions on the part of tﬁe LEA or funding agency are »
required. Wnile it will not be possible to specify exact dates
because of the variety of agencies and schedules inq?lved, general
types of activities, such as initial awareness, LEA selection and
approval of PIPs, agency assignment of PIPs, and starg-up activities,
should be listed. The intent of the sequence should be made clear,
and the anticipated conseguences of altering the schedule should be
indicated. it may be assumed that the recommended schedules will
not be practicable in some Instances, but the ﬁroélslon of a written

schedule at this point In the development of the dissemination




systems should provide a fixed point from which to develop ﬁore

adequate timelines for succeeding years,

-,

A proposal preparation section should describe the inputs
needed by tﬂe LEAs from the Eunding agencies to prepare édequate
grant applications. Currently, such applicatdons appear to be
a major source of confusion in most LEAs., Many digtricts have
highly competent personnel who specialize in preparing applica-—
tions but, while their pgoppsals may Qe of high quality, they may

r

not always have the necessary information to focus on the points
. -

with which the funding agency is most concerned. This will be -

espeéially true with requests for PIPs, since ;xperience from other

grants will be of }little relevance. In other words, if the

funding agencies want to get relevant applicationg from LEAs,

they will have to provide concise information on, PIP application

requirements.

In the case Of smaller districts without access to pro-
fessional grant application writers, this information is even more
essential. It seems quite likely that, without considerable
guidance, many such districes will be scared off by the unusual
application procedures, and that these may be the very districts

In which the PIPs would ‘have the most . impact.

1t is recommended that, in addition to a brief discussion of
the issues, a model of the booklet Applying for a PIP be provided
-¢0 the various funding agencles. The model should be developed

4

in cooperation with the agencies and, while it probably could
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not be used in its entirety by any single official, it should- be
a conside%able aid as a starting point for developing a locally

accurate information booklet.

Proposal -evaluation is closely }elaged to proposal preparation.
As PIP or graﬁt applicaﬁions containing specific psbposals are_re-
ceived, the disseminating agency official will Fequire some project-

by-~project guidelines as to whether a site is likely to succeed

with the selected project. Factors to consider when reviewing

I

applications should be listed in an annotated checklist format,

and should include, at least, the project-relevant points to_look

-

for in a statement of needs, the critical context variables, the
. . — .' i o . - ":.i o
important project characteristics to which the district should agree,

and the local personnel from whom agreement to participate should be

obtained. For each factor, the annotation should inciude a brief

. "

rationale and an indication of the anticipated consequences if 2

.particular requirement is not met by the district.

Budgeting guidelines éhould be providé&d¥inte the LEAs_may
turn to the funding agency for help in this area. “To~alarge
extent, copies of the budgeting worksheets for each PIP project

should provide the required information, but a brief explanation

of'gach item should be included in the funding agency manual.

Monitoring guidelines may be the least used section of the dis-
seminating agency manual, sincz it appears likely that maﬁ} égéncy

officlals will have neither the authority nor the timerto'make

extensive inputs to PIP sites. Nevertheless, the field test .has
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unequivocally demonstrated the impact that such monitoring can have,
and every effort should be made in preparing materials_tﬁ ensure

that any monitoring which océurs has a positive effgct. This section
should explain the desirable impact‘that monitorihg can have during
both start-up and operation and provide chec@lists of.relevant pro-'
ject features to look for if visits can be made tc the sites. In
addition, information should be .provided on whom to cqntact_for
technical assistance on issues that are causing difficulty at the
sites and, to the extent possible, on the action which should be

-

taken when problems do arise.‘

Project Director’s Materials
L1
The project director’ s materials constitute the major part of

the PIP proper. It is recommended that, ynder the revised organiza-

- -

tion, these materials be physically packaged as a unit or module,
and teacher’s materials should be packaged separately. It is antici-

pated that, for most projects, one package of teacher’s materials

will be supplieﬁ for each teacher, and one for the project director,

but that only a single package of project director’s materinls will

’ €

be required in a given site. This .package should include:

Project Management Directory . .
Evaluation Manual :
Materials/Equipment Package
Project Management Calendar
Orientation/public relatrions materials
Training manual
" Training film {tentative)
Tape/slides skfll training kit (PTR only).

N EERE

The central jtem in the project director’s package and, indeed,

in the entire PIP, is the Project Management Directory. Because of

k4
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the prob%éﬁs encountered by:field-test sites in locating information in

the various prototype PIP booklets, it i3 recommended that all of the
A [~

cdﬁten;s of relevance to the project director, with the exceptions
discussed below, be bound together in a single volume. This volume
should be organized, indexed, and désigned to provide a convenient

source of all of the information the project director requires.

The ekperience of the field test has illuminated two najor

-

ARinqs of content igsues.- The first fﬁvolvas the categories of infor-
mation required by tepficatoqs.’ While much of the information is
high%g project-specific, the content may be grouped under functional
headings which are common to all exiéting.PIPs. The rec&mmended ’
headings. can be foiind in Appendix A. fé is recommended that, under
“the revised organlzation,tall 1nformgtion pertaining to a given heading
.ahould be included in the apérop?iate section, even Ehough it may also
ﬁ; covered elsewhere {e.g.; filqstrip) and some redundancy may result.
The alternative prOFeddfe of @xtensive crossﬁreferenciqg which was
‘paéd in the prototype PIPs was'fodnd to be unwieldy ;nd confuaing. y

Project directors reporfed they were often unsure of whefe they had

seen a particular point-'discussed.

Ed

- The seconq coptent issgg fs the level of detail requireq on each
pqint. The assumption, on which the oriéinal PIRs were developed"
was that project directors w;uld be highly qualified, and that only
brief explanations and descriptioﬁs'were required on most points.

. On thelbasig of the field test, it now appears that the PIPs could

.be substantially more use@yl in  a much largef variety of sites than

n
-




" -~

intended if considegably more explanation were provided.- At the same
‘%\/ - time, explanations should be more concise so that the reader will not -

be overwhelmed by the bulk of the content. Ca

1
.

It is estimated that the revised sections of the Project

Hanégepent Directory should each average zbout ten pages in length.

-

This amount‘bf text may indeed prove tedious to the highly skilled

reader, and it is therefore recomnended fhat each section begin
with a single~page outline, or'table of conténts, that will en~
able the reader :6 skip quickly to those tbpics which are of cur-
rent relevance. In addition, a one~page sﬁmmary of the’entire
content aréa should be pregentéd, giving the essential outcomes,

the corresponding faskS, and the time schedule for accomplishing

the tasks. .
A L

- The construction and appearance of the Project Hanagement
Directory are important in relation to both c¢redibility and conven-
- " lence. “While the cheapest way to prepare the manual’would be in

'JZhe form _of a“sﬁaaié-stifched, soft~cover book, it is believed that

the increased credibility and flexibility of hard-cover ring binders
will justify the added cost.

i «
F
Any judgment on the credibilicy value of King binders is

admittg&ly subjective and would be exceedingly difficult to verify.

Little evidence of “impact on users.could be gained by straight-

forward approaches such as asking user opinions or determining

- kg

whether users would be williné to pay the differenge. However,

there is thé'logiéal argument that the PIPs are supposed to be
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7
seen as a different kind of educational package, and preparing

standard, soft-cover manuals, which have the same appearance as the
student workbooks and other commercial materials with which teachers

are deluged, would hardly seem to foster an image of uniqueness.

The ytilitarian advantages of ring binders are more obvious
and clear cut. The total bulk of the project director’s manuals
will run to several hundred pages and will comprise a variety of
parts. The ring binder provides a durable, economical, and attractive
container for these materials, and dne which will stand up conven-

iently on a bookcase.

The flexibility of the ring binder extends to both production

and ‘'use. From the production standpoint, it lends itself to binding

in a variety of nonstandard pages. It is anticipated- that these

nay include plastic sheets holding 35 mm slides, and tabbed section
dividers. The ring binder also lends itself to changing or adding }

pages, and will permit & limited amount of final revision after sites

" I

receive their copies. In principle, this would alse simplify up-

dating of PIP materials, were this ever to be attempted.

/ !

f
standard binding which is sturdy, lies flat when open, and permﬁts -

From the user’s standpoint, the ring binder is the only

sections to be removed -and replaced readily for independent use;

It alsc permits the project director to add materigls easily aé they

are locally developed or obtained from outside sources.

1

&

!
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The Materials/Equipment Packages should be derived directly from
the Hardware/Software Packets in the prototype PIPs, The design of
this sectioﬁ proved reasoﬁably satisfactory. lowever, its utility was
 1limited in practice by inconplete execution of the design. An additional
review of the'materials actually used in the e#emplary sites should
be undertaken, and descriptions of the contents, apprcach, special
uses, and teacher evaluations of every item should be included along
with accurate ordgring information. there possible, manufactdrers'
brochurgf and information on contacting manufacturers” representatizes

should also be included.

Future updating cof the mat;fials section remains a major
unresolved problen. For many of the PIP projects, the information
on ordering materials is one of the most useful parts of the PIP.
The difficulty lies in attempting to keep the information current and
accurate, Unless some mechanism for updating PIPs can be established,

the value of this section will be greatly reduced with each succeeding

year,

The Project Management Calendar is intended to reinforce the

ﬁnpéftance of the start~up and operation time schedules. ’It lists the
tasks to be cdﬁpleted each month, and provides spac; by cach date for the
project director to enter appointments, déadlines, and the like. In -
the prototype PIPs, the.célendar was bound into the Project HManagement
Directory and, although some project directors have.made good use

of this Ltem, often a conventional wall calendar was used for ﬁoting

activities while the PIP calendar remained blank.
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It 1is recommended that in the revised PIPs the calendar be
a séparate item based on the coaventional commercial calendar format.
Calendar pages should provide room to make entries by each date. The
facing pages, which in commercial calendars usually consist of scenic
plctures, should be attractively illustrated and should include a

1list of objectives and tasks for the month.

Ideally, the calendar, 1ike the materials informatéon, should be
revised yéarly. This could be done rather easily and inexpensively since
only the date pages would need to be changed, but some mechanism for
overseelng the operation would be required. Alternatives are to leave
the date pages blank (reqﬁiging the project director to £ill them in),
to print calendars for several years ahead, or.to prgnt a single sheet
containing all PIP information with 4 space for commercially.available,

unillustrated calendar pages to be attached.

The project director’s orientation/public relations materials
were discussed ab;ve under project orientation and proposal prepara-~
tion materials. It cannot be assumed that the project director will
be the same person who applied for the grant, and it seems desirable
to include additional coples of the materials in the project direc~-
tor‘s package. Preferably, these copies should ﬂé in a format sult-
able for local reproducélon, since this feature was wlidely requested
at the field-test sités. This means that biack-on-white masters 1in
convenient sizes are required, because reproduction of colored; non-~

standard materials 1is complex and expensive.

64

72




The filmstrip/tape presentation ’ay be available from the
district adpinistrator who first received it, but the experience of
the field test indicates that, if tie project director is expected
to use it, a second copy should be provided. 1{n addition, some pro-
vision should be made for replacing film/:ape naterials that becone

lost or démaged either before or during operation of the project.

The recommended training manual would constitute a major addi-
tion to the prototype PiPs, The need for such a manual was clearly
demonstrated by the generally inadequate or inappropriate training
conducted at many of the field-test sites. Their problems were
certainly aggravated by shortened and disrupted start-up schedules
but, in most cases, there ua; reason to believe that additional time
would not have nmade much difference, and that training would not

have followed the intention of the PIPs.

The new training manual should be divided into two parts,
The first part should serve zs a detailed guide for the project
director to use iﬁ conduc ting a preservice (project inst;llation)
workshop. The guide should be keyed to the teacher’s manual and
should provide suggested organization, content, schedule, and

training techniques for each topic of the workshop.

The cunzr- of the workshop should, in general, be reduced

from that suggested in the prototype P1Ps., Rather than attempting

to provide orilentation to the entire spectrum of project skills,
naterials, and activities, the workshop should provide intensive

training on the most fmminent project tasks, 1n ‘typical projects
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these tasks may include ordering materials, setting up the classrcom,
orienting regular school staff, selecting students, establishing
record-keeping procedures, testing students, and beginning instruction:
During the field'test, replicating sites, especially those employing

a wide range of materials, tended o concentrate on mastering all of
the materials at the expense of the other rasks and skills, Actually,
it should prove more effective o work with a carefully selected

subset Of materials in the beginning days of instruction, and yse
scheduled in-service sessioﬁs to add materials to the program over

the first few months of operation.

The second part of the training manual should provide guidance
for the in-service training .required in most PIP projects. General
topics should be provided forlthe entire year, with more detailed
session-by-session suggestion; for the early months of operation.
In-service training should éomplement éﬁe preservice workshop by
providing review and expansion on relevant subjects after thé teachers
have bhecome immersed in the project. During the first few months it
should be seen as an extension of the preserviée workshop, adding ”
basic tfaining on instruction or materials use as the instructional

-

program develops.

The concept of a training videotape to supplement other training
materials evclved originally because of problems certain field-test
sites had In grasping what instruction looks fike as a whole, While
they set up the specified environment, obtained the correct materials,

and hired the proper numbers of personnel, some of the less tangible

features of instruction were distorted or missing.

70




It is cieér that film and videotape are well suited to conveying
the dynamic qualities of a project. Furthermore, ih the last few months
new high-quality, low-cost color cameras and editing devices have become
available winich have drastically reduced costs of producing suitable
quality half- or three-quarter inch tape. A booklet conveying the same
amount of information about the instructional process would require ‘
extensive analysls and writing time, and costs c¢ould easily equal or
¢ exceed the cost of a videotape. Printeé information is also Eiltered

L

through the analysts” perception, and much information is likely to

be distorted or lost. Videotape provides an accurate picture ‘of in-

struction including the affective setting and, by answering the question

of vhat instruction really looks like, the need for céstly site visits

could be prevented, f//’ :

However, despite the apparent advantages of videotape, the medium
has not been formally tested as a PIP component. Therefore, a pilot
videotape is recommended so that its effects may be systematically

evaluated.

The tape/slides skill training kits are peculiar to the PTR PIP.
This was the only project of the six PIPs for which skill training was
required bue for which the training capaclty was unlikel§ to exist
at the site. The basic format of these materials proved satisEactory
and should be continuad, although a nuéber of specific revision

requirements have been recorded by the field-test evaluation staff.

In addition to the items discussed above, the pfojecc director

should get onc set of the teacher™s materials, described below.
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Teacher's Materials

The teacher’s materials are obviously important in any infor-
mation package describing an instructional project. Because of the
central role of the project director in most of the pPIp PrajectS, how—
ever, the teacher’ s materials have been relegated to a secondary status.
The materials include:

e Teacher’s Manual

e Project-developed materials, and/or

Materials/Equipment Package.

The teacher’ s manual should serve as.a textbook for the preser-—
vice workshop, ana as a reference manual throughout the remainder of
the year. It is recommended that this manual be prepared in the same
format as the Project Management Direcéory, but that somewhat more
investment is warranted in illustration and design. The emphases
on the appearance of the manual and on its use as 2n integral part
of the preservice workshop are intended to make ‘the manual more
attractive and familiar to the teachers, and thus encourage them to

refer to it more frequently.

The organization of the teacher’s manuval should also follow
the Project Management Directory. The mahual should be in looseleaf
format with tabbed section dividers separating the content areas.
*  All information should be grouped functionally, with an outline of
the content plus a summary of objectives, tasks, and schedules
occupying the first two pages of each section.

-

Many projects require that the teachers have access to infor-

mation on ordering materials. This information from the project
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director’ s materials should be provided for teachers to use at their
own convenience. Many PIPs also include materials developed at
the exemplary sites, and copies must be available to replicating

teachers,

The numbers and types of such materials are highly project
specific, as is the number of copies required per site. In come
cases, each teacher may need his or her own copies, In others, the”
number of'items is large, and the cost of providing individual copies
could be excessive. In these cases only a single set per lab,

classroom, or other unit of organization may be required.

Méterials for Other Personnel

It can be expected that some projects will require materials
for personnel other than the project directér and project teachers.
Where these materials are li;ited to a few pages of orientation items,
they should be handed out by the project director orxteachers and
incorporated as a part of their basic packages. In some projects, how-
ever, other kinds of peréonnel will play important project roles and
will therefore require manuals-of their own. Among the six projects
packaged to date, only twoﬂoriginally incorporated such manuals.
The manuals are: .

. ICounselor’s manual (Conquest)

e HNurse’s manual (Conquest)
e Principal’ 5 manual (PIR).

I

The counselor is apn important component of Conquest, and the
Y

field test has demonstrated the need for an effective counselor’s

manual . The original Conquest site made use of a professional
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counselor already employed in the district, and the prototype manual

was based on her materials. Replicating sites did not have access

to the part;time services of professional, school district counselors,
and obtained less experienced personnel to fill the positions. These
persons turned out to be extremely talented and capable, and the process
was, on the whole, quite satisfactory. However, due to their lack

of experience and their unfamiliarity with cthe project, their infor-
mation needs were not completely met, and it is recommended that the
revised manuals be.supplemented to meet the needs of such personnel.

The supplemenfﬁry information should include additiomal suggestion;

on effective counseling approaches, and reviews of some of the coun-

seling matérials that have proven to be helpful.

©

The Conquest nurse’s manual is somewhat simpler, since nurses
caﬁ be assumed to possess the requisite prbfessional skills, The
manual provides an orientation to the nurse’s role in the project,
and samples of record-keeping forms used at the originating sices.
Health services and record-keeping practices vary from site to site,

ﬁnd the manual requires ‘some revisioq based on replicating site

inputs.

The staff organizatioﬁ of the PIR project differs Erom the other
projects in that the school principals play a more central rele. A
principal’s ganual is required to orient the principals to the projecé
and explain the ways in which they can contribute to its s;céess.
Alcthough the tryout has provided useful inputs which should be in-
corpqrated into th rev.sed manual, no major ;edefinition of purpose

or reorganization of content is required.
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Based on the field trvout results, one additional item should be
included. 1In PTR the "Teachers Manual" is actually ased by the tutor-

izl supervisor. It is recommended that a brief booklet explaining

the actual teschers role be provided as well.
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VvV SUMMARY AND CONCLUSIONS

This rgport constitutes recommendations by RMC to SRI on PIP

revisions. It is the position of RMC that th# revisions to the existing

-

PIPs outlined in Chapter IV of this report would be adéquate to permit

reglieatlon’of the six packaged projects, given appropriate_replicating

sites. MNHowever, RMC feels that the more important question Ls whether

e

a PIP replication mechanism can be developed that will actually cesult

in dissemination of effective educational projects.

There are three basic parts to any such replication mechanism,
and issues related to each part directly affecg_ghg_revisléﬁ recoémenda-
tions prepared by RMC. The three basic parts are (a) identification of
‘1effect1ve projects suitable'fof replication, (b) selection of sités for

replication of the eE}ective projects, and (c¢) provision of Eae motivation

and resources needed to replicate the projects... .

RMC believes that, at most, very few existing projects have a major

impact on student achievepent tést scores, and that even fewer are suit-

able Eor-repllcatlont Thib Implies that a substantial proportion of

any long range development effort should go toward identifying (or
developing) projects Suicabie for replication and, more immediately,
that the number of additfonal packages developed in the near future

will be small. In shert, the revised PIPs shohld not he seen as proto-

types for a massive packaging program. This pdsitlon affects every

! § —
aspect of ASK and PIP revlsion) from content to mediation; since it

implies a small numbér of carefully developed PIPs rather;than a large

&

number of low-cost packages.
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The secaond part of the replication mechanism is the selection ’
of replicating sites. Issues affecting RMC revision recommendations

include?

e The mechanics'of the site selection procedures envisioned
by USOE.

e The type of site in which USOE wishes to replicute projects.
These issues clearly affecé the basic design of the ASK. The: also
affect every section of t§% PIP since they determine the qualifications
of the project directors and other staff which, in turn, determine the
level of detail and the amount of training material required in ’the
PIPs. More generally, the selection procedures determine the match
between the exemplary site and the ;eplicati?g site and, unless this
match is adequate; no information ﬁackage can result:an an accurate

*

replication.
f o

+
-

The final part of the replication mechapism must provide the

motivation and resources required by the site. The PIP is only the

information component of the required resources and must be consis-

L -

tent with the following USOE determined vaiiables:
e Funding level

e Enforcement/monitoring level

® Technical assistance level

L

. e Timing of funding (spring or “summer).

1t now appears that USOE intends to play a very limited role

+

in funding, monitoring, and assistance. While the reasons £or this’

-

position are clear, it must be made equally cléar that the impact
’ .




- . -

which can be expected from‘eny wationwide replication system is closely. .

. -’ - . R ‘ -“1-
related to the level of fedargh participation. N
..‘ ‘ » . — * . ‘ a
= . If USDE is not supplying funds directly for PIBsf the timing, of
Y ) ‘ - =
funding becomes an independent issue. ,The :eoomnended 'PIP revigions
b" £ ‘ . -

assume enough funds to permit start-up in Hhe Spring. If such*funds

.

prove’ to be generally unavailable in the spring, then a quite-different

. .
A . . L] . -
e B

start*up schedule (perhaps 18§honths),éust be developed. - . ’ -

L]

* ‘, . . ._ o i . .
. Since a PIP must be designed to suit the'rcplication‘mecnfnism /s

»
- [,

of uhich it is a part and the current replication mechanism is in a

state’of fluxz all recommendétions 1nc1uded in this Yolume must be

considered ‘provigianal, The fieldntest haq demonstrated that a PIP -

[ ] ‘ - o e — m— — o ru—
P '

can substitqte for, or’ supplement more costly technical assistauce.
However, neither packages, techniciang, nor _any other 1nformation

source can create the required successful projects or the.desire to
replicate them. If éIPs ;re to play a rajor -role.in inproving education

in the United States it can only be fn the context of a continuing

project and dissemination system’ development effort. As the‘system
avolves, the packages must keep pacenwith system‘requirements.

a . . _1' ..
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* Appendix A

RECOMMENDED MATERIALS FOR THE REVISED °
PIP REPLICATION MECHANISM

Selection/Adoption Materials

Analysis and Selection Kit (ASK)
1. Overview brochurg
2. Project Selection Guide . :
3. Project description booklets (6) .
4. Criteria checklists (6)

Project Orientation and PIP Application Materials
5. Presenting Project ___ (guide)
6. ‘Fllmstrip/cassctte tape
7. One-page handout description
8. 1llustrated brochure
9. Poster
10. Applying for a PIP
11. Budgeting Worksheets

Funding Agency Materials
12. Disseminating agency manuals
13. Applying for a PIP (model)

Start-Up/Operation Materials
P []
Project Director’s Materials
14 . Project Management Directory (with Evaluation Manual)

15. Materials/Equipment Package .

16. Project Management Calendar -

i7. Orientationf/public relations package

18.. Training Manual

19. Training videotape

20. Tape/slides skill training kit .(PTR only)

-
Teacher’s Materials '
21, Teacher’s Manual

22. Project-developed materials (Materials/Equipment Package)

Maéerials for Other Personnel
23. Conguest counselor’s maaual
24 . Conquest nurse’s manuil
25. PTR principal’s madual ) . . o

[l +




SELECTION/ADOPTION MATERIALS

-

~ Analysis and Selection Kit (ASK)

This package of materials will enable school district

officials who administer funds for special projects to learn

about the six projects that have been p.ckaged for replication.
The materials, including a brochure, seven booklets, and six
criteria checklists, will be packaged in a vinyl envelope and
mailed in a larger envelope. Directions f;r use of the

materials will be included.

L7 L.
.
-
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Trem 1: Overview Brochure

Audience: District administrators

Purpose: To announce the availability of PIPs and provide a brief
description of the projects. .

-~

: Description: This six-page brochure tells that PIPs are available,
what they are and why, and gives enough of a description
of each project For the district administrator to decide
whether further iavestigation would be Justified. (::f

. Qutline: .
Cover page: WName of program (PIP)

First page: USOE disclaimer

-

Overview of the PIP
Approach to dissemination

Secound page

Third'page: Brief descriptions of six projects
Fourfh page: Chart comparing projects
Fifth page: ASK/PIP contents

Sixth page: Adopting district commitments and steps
to obtain a PIP. ’

Back cover: Address space / o
Format: 6 % 9, two color, glossy. ) -
‘ a,
.
1 >
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Item 2: Préject Selection Guide

»

Audience: Districe administrators

Purpose: To explain the PIP feplicatibn concept and provide guidance
in using the six PIP PDescription booklets. .

Ed

Description: This l4-page booklet introduces the reader to the PIP
replication concept, serves as a guide for using the Bix

. ' description booklets and for choosing a project for Eurther
pursuit. It provides information about features that are
common across all six projects,. such ag the importance of an
effective project director. Roughly parallel in format to
the six project description booklets which follow it, it has
a distinctive cover design incorporating the PIP logo.

Queline:
I. PIP History .
A. PIP development .
B. PIP field tryout s

II. ASK Contents

. The "PIP Concept
. ﬁ . A. The Projects .
B. Adopting a Project
C. Vhy Project Information Packages

D, Obtaining a PIP

I1v. PIP Contents : . .
V.. Considerations ip Selecting a Project pon

V1. Using the project description booklets
A. Introduction

B. IEnstruction

-C. Management/Communication )

D. Estimating Costs '

£. Project Organization '

F. Personnel - ) B
G. Materials/Equipment ’

H. Getting Started .

I. Adoption Criteria

‘
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VIT1. Personnel
A. Content and purpose
B. Generalizations
VIII. Checklist
A. Content and purpose
Format: 6 x 9 inches, one full-page picture; cover two

color.




Item 3: Project Description Booklets

Audience: District administrators

Purpose: To explain the six projects and enable distfict personnel to
select one, "

Description: The%é)six 2h—page boo%lets have glossy covers, each in
a chardcteristic PIP color, and exactly parallel formats
for easy comparison and contrast. They are stapled
separately but packaged together. Each gives readers an 5
overview of one of the six projects. WNescriptions of
management and instruction emphasize the context #nd
philosophy of each original project. Special designa-
tion of personnel requirements and common problem areas
warns the reader of potential pitfalls,

L -
-

Qutline:

Front cover (outside): Title and PIP logo
Front covel (inside): project summary
Page ii: title page
iii: table of contents
l: one narrative, ''child’s eye view" paragraph
‘describing project; line drawing
: 2: full-page picture characteristic of project
3: one-two paragraphs describing essence of project
4=5: d{nstruction section (symbol) and bulleted points;
problems to anticipate

’ 6~-7: management section (symbol) and bulleted points;
/ problems to anticipate
¢ 8: centerfold: budget worksheet and description
‘ ’ 9: _configuration charts

10: personnel section ( symbol)}; project director;

\ bulleted points; problems to anticipate )

I%13: remainder of personnel section and bulleted

points

' l4: materfals/equipment section (symbol) and bulleted
points; problems to anticipate
15: facilities section (symbol) and bulleted points;
problems to anticipate -
16-17: getting started (schedule of tasks)
18-19: project summary (checklist of bulleted points)
Back cover (outside): USOE disclaimer

"./ ) Insert sheet{! order form for project orientation and PIP
application materlals
N
Format : 6'%x 9 inches, two--color covers.
’ . A-9
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- Item 4: Criteria Checklists

Audience: District administrators

Purpose: To serve as an order blank for the project‘orientation
. materials for a single project, and to reemphasize the
f critical features and requirements$ of that project.

Description: The inside of this item consists of the checklist
from a project description booklet. The reverse side
will be left blank so that ordering information can be

added to suit each different funding agency. .
’ Format: one sheet, single color, 8 1/2 x 11, folded once for
9 mailing.
- - T s
3 A-10
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Project Orientation and PIP Application Materials

Ttems 59 make up th% project orientation packet. These

materials will be provided on request to help the potential project
director or other LEA official in convincing a district hlerarchy or
parent advisory committee to endbrse‘a PIP application. The materials
will a;;o be used as training resources to introduce staff members

to the project. In addition, ir is anticipated they will prove useful
both for acquainting nonproject professional staff with a pruject and
for conducting presentations to lay audiences with a general interest

4
in the project.

-+

Items 10 and 11, the PIP application materials, will be used

-

by the district official charged with preparing the application for

the PIP.

-
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Ifjn 5: Presenting Project (Guide)

Audience: Project director or district administrator

Purpose: To provide guidelines for presenting an informational
program about the project to general audiences.

Description: This eight page booklet describes the project orienta-~
tion materials and suggests a format/agenda for presenting
the project to an audience.

5

Qutline:

I. Introduction

A. Importancé and purpose of presentation: project .
success unlikely without support and general

understanding »
N

\ B. Possible/probable chief concerns and worries of
‘ intended au@iegifg_igzg"fﬂparents,‘school board)

*

-

,,Hfo“PfEEQEE;;:s attitude and bearing will influence
- PN ; audience reception and perception of the project

I1. How to Use PR matéfials
A, List of wmaterials and their purposes
B. How to use the materials
C.. Other equipment (e.g., projector, screen)

311. Sample Pregentation Agenda ~ what’s going to be talked °
about/shown in sequence

Iﬁ, Anticipated Questions.and Answers
A, Achievemént data
B. Validation contexts
C. P1P Concept history
p. History of this project
E. Program for underachieving kids
¥. Etc.
Format: 8 1/2 x 11 inches, 8 pages, unillustrated.

A-12
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Item 6: Filmstrip/Cassette Tape

Audience: General

d_r-‘"-_"p
Purpose: To provide viewer with general orientation to projfEELd”,,,,,f

..u-l""."’-p’
Description: This presentation, abéut 7~10 minutes long, gives a
narrativeﬂgﬁﬂ;be#projﬁfi in full implementation seen

H.##H,,ﬂgfglgﬂ&hﬂa student’s. eyes; project staff are drawn in
from the child’s perspective as they.are encountered

_d,,,ff~”””'ﬁf by the child engaged in the project.
Format: Color filmstrip, cassette tape, synchronized. ”
e
+*
7
{
/
A-13
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Itém 7: One-page Handout Description

1
‘x

Audience: Parents ’ e

Purpose: To give concise accurate information about project to
parents of Q’_gicipating children.

. - . - I'.
Description: Beneath a picture or line drawing -that epiftomizes the
project are short phrases‘listing the main purvoses of

the project.

x

Format: 8 1/2 x 11 inches, illustrated one~side print, reproducible.

1 —




Item 8: Four-page Illustrated Brochure
- \ A

Audience: Teachers, principalss board members T.

Purpose: To summarize main features and processes of project.

-

Descrigtion. The front cover will contain same picture or line
drawing as item 7; inside is a stylized flow chart of
project activities; back cover has a summary printed
project description.

-

Format: 8 1/2 x 11 folded, illustrated, one color.

N -~
< H
-

i
r

e we ey ——
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+ Item 9: Poster

, Audience: General
Puxpose: To draw attention to project.

Description: Below the same ﬁicture as on items.7 and 8, short
‘phrases listing main purposes and features of project
are listed below project name. -

+

Format : 17 % 22 glossy poster.




Item 10: Applying for a PIP (Instructions)

L]

-
5

Audience: Distriect administrators applying for PIPs

Purpose: To explain the steps involved in applying for a PIP
and to describe the various procedures available for
obtaining funds.

Description: The contents and format of this item are still tenta-
tive. A typed and stapled draft will be prepared for
_ use in autumn 1975 based on inputs from BSS, Title I,
Title 3, and OPBE personnel. (See Item 13.)

R

A=17
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-

Item 11: Budgeting Worksheets

Audience: District administrators aﬁplying for PIPs

Purpose:

To permit an accurate estimate of the costs of starting
and cperating a PIP project.

Description: The worksneets wﬁll consist of a broject budget with

Qutline:

detailed line “items.

for the

for the

Each line item will include blanks

stal number of inputs required, the number which
can be ou.ained at no cost, the number for which additionil
funds will be required,gand the average cost per unit

latter items. A

Attached. instructions will explain how to estimate the
cost of each item and will provide estimates for those
items’ which do not vary widely from area to area (e.g.,

materials and equipment).

I. Staff: broken down by categories

II. Facilities:

A.
BQ

Space: office and instructional
Furniture and fixtures

1II. Equipment

AQ
BQ

Major items costed separately’
Small items, grouped

Iv. Materials/Supplies

A.
B.

Nonconsumable
Consumable

V. Transportation

vI. ‘Technical Assistance

VEI. Public Relations

Format: 3 single sheets, 11 x 17 folded, saddle stitched, one color.




Disseminating Agency Materials

.
H

The disseminating agency materials will include sections on
PIP orientation and history, replication schedules, PIP application

preparation and evaluation,.budgeting, and project monitoring. It

-

will also inclﬁde a model of an information booklet to be provided

to LFAs applying for PIPs,

A~19
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Item i2: Disseminating Agency Manual

Audﬁenqg: Government or other persons participating in the selection
or monitoring of PIP sites, or in the dissemination of PIPs.

E

Purpose: To explain the PIP Teﬁlicétion mechanism and materials,
-and td convey the intended role of the disseminating
agency.

-

Description: A manual will be prepared in draft form for fall 1975
- tryout. Finished materials will be developed in the spring
ol 1976 bagded on inputs from the tryout. The draft will
be prepared in unillustrated, report format.
dutline:
I. History and Orientation
ITI. Replication Schedules
ITI. Application Preparation
Iv. Applicziion Evaluation

V. Budgeting Guidelines .

V1. Monitoring of PIP Projects

Format: Draft, 8 1/2 x 11, stapled report, 50 pages.

FJi
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Ttem 13: Applying for a PIP (Model)

-

Audience: Government or other persons participating in the selection . .
. . or monitoring of PIP sites or in the dissemination of PIPY. .

& " '

Purpose: To supplement Section IIT (Application Preparation) in the
Disseminating Agency Manual. The model booklet will assist.
the agency official in preparing an information boocklet

for LEAs. {//%

Description: The model is an unillustrated bookl&t describing the

PIP disSsemination mechanism, the procedures for obtaining .
a PIP (and related materials), and the regulations and ’
restrictions that may be involved. The booklet may alse
explain how to obtain funding for the PIP project.

- This information will vary depending on the agency

involved, and may be as” specific.as instructions on the

use of previously committed funds for PIP replication,

or as gdeneral as a list of state and federal agencies

to contact for ﬂossible availability of funds.

. -
- - B a

Format: '8 1/2 x 11, saddle~-stitched booklet, six pages. T

ay

1014
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Start-Up/Operation Materials

Project Director’s Materials

The project director has dltimate respohsibility for

-project operafions. The director must plan, implement, and monitor
oberation of the entire project. Therefore a substantial package
of materials is d;sigﬁated for the director’s use. fach of items
14-18 (also 19-i£ elected and 20 in PTR} is a self-contained unit -
within the project director’s package with instructions on use and
purpose. The first }our items in this group will be used through-
out the project Wear; the final three are intepded primarily for

use in the training activities during start-up and the early stages

*of implementation. . -
- * "‘.
-
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'. Item 14: Project Hanagement Directory . - ) . .
*® Audience: Project director (FD) g ' S

*

gufposeE To serve as guide for plannlng,hi?plementing, and managing
¢ . project.

‘Description: The Project lManagement Directory includes 14 sections’

in a looseleaf binder with tab dividers for each section.
The front side of each divider has a section title, the

> back a section table of contents. The.first page of each
section lists essential outcomes at the top, with major
tasks and dates at the bottom. All but the first section i
provide "do‘s and don’ts” with illustrations from the field " e
test. UNost sections include job aids (nmot indicated below) .

Qutline:

I. Overview. ‘
A. Project Qverview
An overview from the PD’s viewpoint giving the basic
project concepts, 1:I.sting the major esgential outcomes,
and summarizing the PD's role -

*

3. PIP Description o T e
Overview of the total set of ASK/PIP materials, and
illustrated guide to the PD llanual

II. Hanagement Approach —
A. Project Philosophy/Roles
B. Tasks of the D .

C. PD technical and administrative skill requirements
D, Project context requirements - reiteration of ASK
E. Adapting to local conditions ‘

1II. Communication (Public Relations) )
A, Importance of PR with subsections describing
what 15 needed for:
) 1. School Board . -
2. District Staff %
3. Principals
{ 4. Sending teachers
5. .Parents
6. Community

*

: ¥
IS B. Description of PR package




»r

3 ~
. ¥ . N * - (—'
IV. Instruction - * _
A. General Approach
. B. Classroom Environment -
- C. ,Scheduling/grouping of students
D, Testing . . t%
E. Record keeping . t .
_F. Use of materials/machines .
G. Hotivation ’ . P
H. Staff roles in instruction .
I. Summary of staff skills .needad for ‘these roles
., J. Sequencing - .
) K. Pacing _ .
4 .
. V. HMaterials/Equjipment/Supplies/Tests/Facilities
)
A, Overview plus five subsections each covering: . !
B. Purpose (core/supplemental) ,
C. ©Ordering procedures and schedules o
s D. Distribution/arrangement .
' E. Costs .- ¢
VI. Students/Selection !’r
) =
_-A, Intended Population _
) - ___ B, Selecticn. Procedures— ' .
-ﬁ““\\HC. :Role of selection in project
VII. Staff Selection - )
A. Staff roles suuary o .
- B. Recruiting techniques/materials . -
C. Selection criteria
1, Skills , T .
2. Attitudes :
D. Replacemént
'E. Substitutes ’ 1
VIII. Staff Training (Summary of Training Module) ~
A. Preservice Horkshop -
1, Goals (skills, attitudes, preparation of classrooms, etc.)
2. Preparation, dates, content, approach
s 3. Resources, special consultants required
B. In-service Train%gg
. _ 1. Gosals . .
e q 2. Topics, techniques, schedules |,
‘O
A o A-25
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XI1.

XIiT.

Evaluation Manual:

Staff Relationships

Budget
A, Basic program coOSts
B, Expenditure..schedule: problems to -anticipate

C. Roles of teachers in allocating funds

1

v
External Assistance/Monitoring®

A. Constraints of grant
B, HMonitoring procedures
C. Who to call for assistance (grant/technical)

Project Continuation - *
A. Planning the second year
1, Issues to anticipate
2, ¥When to start
B. Operation after the first year
Index-to Entire PIP

summative and formative, keyed to funding

agency requireménts. (The evaluation section will be
bound as a-separate manual.)

Testing procedures

B, Pata analysis )

PD assessment of training sessions and project
operation

D. Teacher/other staff/student Juestionnaire sampling

8.1/2 % 11 inches, 150 pages, illustrated, ring binder with
s PIP cover design.

+ -
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Item 15: Materials/Equipment Package

Audience: Project director, teachers, other staff as relevant

Purpose:

*

To give an overview of the materials/equipmenf needed
to operate project, and to provide information on ordering.

. o ’ - .

Deéérigtion: Follﬁwfﬁg a general statement about the use of materials/

-
A e
- ¥
. L]
. -

Format:

*

equipment in the project, each piece is listed with the
following information:

1., Name

2. Model or edition .

3, Wame and purchasing address of maker

4. Lead time normally required for delivery .

5, Cost .

6. Description ™ - - :

7. Purpose in project/justification =~ -~ .
8. Special uses ‘““‘“‘h-““‘“-—ﬁnﬁ‘a_‘ﬁ
9. Teacher comments , . L
10. Number of units needed per lab/class

- .

loose~leaf bound, 8 1/2 x 11, 100 pages, unillustrated, three-
1 punched—(-sirduld be included in the Project Management
Directory c9ve;).
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Audience%

Purpose:

2

-

Item 16: Project Management Calendar 2

Project director

To provide reinforcement of the project preparation and
operation timetable for the project director.

Description: The calendar is bound separately from the Project

Format:

Management Directory so that it can be affixed to the
wall or carried by the director; each month is assigned
five blank weekly sections with spaces for the date to
be inserted; a task overview is provided at the begin-
ning of the calendar. L

8 1/2 x 11 inches, bound on long side.

1

A-28
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Item 17: Orientation/Public Relations Package 3
Audience: Project director
N = -
, Purpose: To provide the project'director with materials with which

. to orient project and other school staff to the project
and conduct community awareness programs. °

L]

Description: K This package 1is composed of items 5 through 9 described
"~ above. .

A-29 ' ' -
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e, T Ttem 18: Training Manual
Audience: Project director ..
. Purpoge: To clarify the purposes and methods of staff training and .
offer suggested agendae, activities for training.
— Description: This manual gives a rationale for and describes the
[ < * training activities needed for the project. The pre-
. \ ’ service and in-service components of the total training

program are dealt with separately, mirroring the structure
training will take. Each staff member’s role and conse~

* - quent training needs are discussed as a unit. Methods

for evaluating training and building in-servilce training
units around problems are discussed.

* : _Qutline:
T s I. Introduction
TR A. Importance of training to prOJect
B. Rationale of suggested format
: 1. Preservice workshop: start-up tasks/skills
n . - 2. In-service training: full implementation
o ‘ " tasks/skills' .
. #:. C, Organization of this manual (cross-referenced to
- L . Teacher? s Manual)
_,_ _‘ D. Use of this manual i
‘11, Training TopicS for Staff N .
A. Descr1pt1oh of each staff member’s role e
2 B... Summary of sk1lls needed . Al
- Ce Y IIT. The Start-up Tra1n1ng Nbrkshop. Suggested Mode and
. ' Environment .
. : ' A. Workshop atmosphere
: ’ B, Programed behavloral learning units
L k., Simulation”

" 2... Role playing .
C. Interspersion of classroom preparation .
D. Suggested agenda and timeline

IV. The Start-up Training Workshop: Topics/Skills
A. Project Teachers
’ "" 1. Set each topic/skill in context . . -
2.” Training exercises
a/ materials needed
b. activities
B. Other Personnel
. 1. Set each topic/skill in context
2./ Training exercises
2 &, materials
b. activities
A-30

109 : L
- J . !




'

V., In~service: Continuing Training

A, Toplcs/Skills
1., Set each topic/skill in context .
2. Training exercises.,
3. Timetable/Indicators of readiness

B. Suggested Formats —

VI. In-service: Troubleshooting and Problem Solving
A. Common Problems
% 1. Indicators
2. Using problems as in~service topics

L]

VII. Training Evaluation
A. 1Indicators of successful training
- 1. TImplicit
a. observation
b. staff relationships
c. student behavior
2. Explicit
a. questionnalres
b. other instruments

-

VIII. Summary

A, Anticipated outcomes of training -
- 1.  Efficient goal accomplistment
. 2. HMorale
- 3. Things to look for

B. ‘Iopact of effective training on’PD role
IX. Training Materials List

X. Glossary

’ XI. Index
Format; 8 1/2 % 11 inches, 30 pages, illﬁstrated,’saﬂdle stitched,

_ three-hole punched.

- : *




Audience:

Purpose:

Description:

Format :

¥

Item 19: Training Videctape KHI& Only)

Project staff, general

To give orientation to the project, particularly to its
spirit and feeling.

This videotape is a new idea for inclusion in the PIP.
Its status is Centative at this time. If included, the
tape would greatly increase the capacity of the orienta-
tion and early training materials to convey the spirit

and essence of a project ro teachers, and would explicitly
show instructional procedurés unfelding step by step. It
will be designed to be used with the training manual.

3/4" coler videccassette.
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Item 20: Tape/ Slide Training Presentation (PTR Only)

Audience: Tutors, tutorial supervisor

Purpose: To introduce tutors to the materials they will use and’
give them practice in their use.

Description: The tape/slide presentation is a self-paced activity-
oriented ''walk-through” of the tutoring guide and
recoid documents the tutors use in tutoring students and
keeping the detailed records necessary to monitor student
progress; the presentation can be used by an individual
- tutor or with a group; the presentation script suggests
- points at which the tutor should turn off the projector
and practice the skill just demonstrated, either alone
or in a role-playing dyad with ariother tutor; the early
-° ©  sections of the presentation are very detailed and
specific, while later portions are less so, relying on
the tutor”s growing familiarity with the materials to
guide the practice work. :

Qutline:

-~

i. Introduction to Tutoring Kit Materials
II. Making Tutoring Cueing Marks in Texts
III. Presenting the Lessons

1v. Marking Tutéring Sééélo; Record ‘Forms

V. Marking Teacher/Parent Report Forms ¥ o

Format: Color slideg, cagsette tape.

) . - )

i
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Teacher”s Materials

Items 21 and 22 serve a dual function for the teacher.
During the start-up phase they will be used as an integral paré of
the training program:_ Through the project year, teachers will refer
to these paterials for specific information or reﬁinders of procedures.

Separate items, they will be packaged together to be sure teachers

receive both.

. A-35
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Item 21: Teacher’s Manual . -

Audience: Project teachers

Purpose: To give detailed orientation to project; to be a planning
and operational guide for pro;ect teachers.

Descrigtion' The teacher”s manual consists of a general overview of
the project and a discussion of the teacher’s role and
activities followed by detailed guidelines for accomplishing
teacher ta«is; the sections dealing with accompllshlng
teacher tasks are arranged sequentially as the tasks
occur and each is followed, where appropriate, by
training activities for the task~related skills.

Qutline (Subject to variation to suit project-specific requirements):
I. TIntroduction

A. Purpose
1. Familiarize with project
2. Be a resource document for year

B. Overview of manual
1. Description of contents
- a. narratives
b. skill summaries
c. training settions and related materials
1) sequence based on use of skills in project
2) keyed to pro;ect dlrector s Training Manual
2, How to use manual

. TII. History and Overview

) A.. ESEA developmental funding

B. PIP Concept "
1. WHhy
. T*Lh,_r . 2. What
ot '~ C. Project Overview .
- 1., Rationale - need addressed, history
2." Goals -
* 3. Philosophy ‘-

D. Narrative of fully operating projecé
1. How project fits into school

v £. Summary of results project has achieved

-




III. You and the Project

A. Roles
1. Major teacher tasks

a, list

b. narrative

c. sumnary

. B. Responsibilities .
. 1. Project duties
a. teaching

b. inservice meetings - \
c. other meetings

2. Accountable for
a, teacher evaluation

C. Relationships
1., Communication
a. students
b. project director
¢. project peers
1) working as,a team
d. principal
e, nonproject staff
£, parents
1) parent involvement
g. visitors
. others
2, What to expect from supervision
—_ a, project director
1) in~service training
b. principal
c. dther district administrators

s d. counselor .
) TTTT T 7D, Artitudes S -
1. Confidence ' s
' 2. Respect for different culture

V. Getting Ready

A. -Narrative of preparation
1. Activities of teacher up to getting kids

B. Summary of tasks involved

A-37
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IvV.

{Continued)

CO

DO

Description of tasks
1. Procedures for materials/equipment ordering and
use budget :
2, Arranging classroon for instruction
a, furniture
b, materials and equipment
¢, displays s
3. Gurriculum planging . .
a, defining objectives -
b. keying materials to objectives
c. lesson plans
d. integrating curricslum into school
4, Student identification land selection
5. Student scheduling

-

Training exercises for appropriate tasks (vary from project

to project)

Beginning Instruction

AO

Narrative of first phase with kids
l. Activities from assignment of students up to normal
operation

*

Summary of tasks involved

Description of tasks
1. Didgnosis -

a, criterion referenced tests

b, other methods
2. Assigning work/prescribing

a, contract teaching
3. -Student grouping for instruction
4. Presentation mode .-~

a. one to one

b. small group

¢. lecture/discusgion

d. other (e.g., ganing/sinulation materials)
5. Teaching process. .

a. team teaching

b. resource people

c. other (e.g., field trip)

6, Hotivation '

a. rewards .
%, kids’ confidence and -other attitudes

#

Training exercises for appropriate tasks (e.g., contract
teaching)

. A-38
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VI.

VII.

Maintaining the Program

A. MNarrative of fully operating prpjecE.
I. C¢lassroom routine during operation

w
+ -

B. Summary of tasks involved

C.t Description of tasks .
*\ 1. Monitoring instruction
. 4a. monitoring progressfactivities
1) keeping records-
- a) student folders -
' . 2) test results
2. Adapting the program .
3. Expanding the program

* »
D. Training exercises for appropriate tasks . ’ -
(e.g., keeping records)
Common Problems/Troubleshooting
A, Narrative of typical problems
1. Causes < .

2. Symptoms
3. Solutions/Coping

VIII. Winding Down (End of Project Year)
4

1X.

v

*

-

A. Narrative of end of year

B. Summary of tasks involved

C. Description of tasks .
1. Standardized testing -
2. Other evaluative methods
3.  Student records-to be passed on .
" a. recommendations
4. Materials/equipment storage -

D. Training programs for appropriate tasks (e.g., testing)

Miscellaneous .
A. Summer ‘school ’ v
B. Calendar »

‘€. Checklists

.1.  In-service training ' -
2. Spécial events (awards, holidays, ceremonies)
A .

-




Fofmat:

Conc lusion
A. Summary of skills

B. Pep talk - motivation

XI. #aterials Directory "},Q}*
* 4 BN
¥II. Glessary . ot
XIII. 1Index i
8 1/2 x 1L, 100 pages, illustrated, ring binder with PIP .
cdver design
v .
L]
8 s
L]
Iy ,
’ ™
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" Audience:

Purpose:

Ltem 22: Project-Developed Materials

>

Project teacghers

To provide teachers at replicating sites with models or
descriptions of commercially unavailable materials developed
at the exemplary projects.

.

Deéc}igtionz Materials are project specific. They include manuals,

instructional games, and the like.

o

Lg
L 3
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Materials for Other Personnel

Y

Project Conquest and Programed Tutorial Reading involve additional
staff members. Ttems 22, 24, and 25, are_manuals for these project
members. ~Their purpose and format are essentially the same as those

of the teachers’ wmanuals, and they contain all the information the

- —
users will need to fulfill their project roles. <
2. 7
A-43
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Item 23: Conquest-Counselor’s Manual

.

Audienca: Conquest counselors

Purpose: To explain the role of thé counselor in Conquest and
suggest useful counseling materials.

Description: The manual provides a brief introduction to Conquest, ,
taken from the Teacher’s Manual. A supplementary section - .
is .provided to elaborate on the counselor’s role. A list -
of materials that hdve proven useful to Conquest counselors
is included along with brief descriptions of the uses of

. these niaterials., No materials intended to provide pro-
fessional training in counseling are included.

Format: 8 1/2 x 11, 20 pages, illustrated, saddle stitched.

+

i
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Tten 24: Conquest Nurse’s Manual

‘Audience: Conquest nurses
Purpos€: To explain the role of the nurses in Conquest and pro-
vide sample record-keeping forms for their consideration.

-

Description: The manual provides a brief introduction to Conquest,
taken from the Teacher’s Manual. A supplementary section
is provided to elaborate on the nurde’s role. A set of
record-keeping forms used by Conquest nurses and brief
explanations of the purposes of the forms are also in-
cluded.

Format: '8 1/2 x I'l, 20 pages, illustrated, saddle stitched.

-
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" Purpose:

Audience:

3

item 25; PTR Principal”s Manual
ST A ’
Principal in PTR schdéol , . .
' i / ) )

To,acquaint the school principal with PTR and delineate
those ateas in which the principal must get involved in
the _project.

» ’ £y

This manual p:OV1des the biilding principal with an

Descrigtion'

"

overview of PT

. .ments.and supports t

ow it fits into. the school and supple-
Jnstructional dctivities of the-

regular classroom teachers; it tells how the principal is

Outline:

to participate in the project #5 a supervisor of tutors.
. Rt

-

} 3

.

.

- ',

I. Introduction ’
- A. Overview of PTR ~
* N 1. Purposes »
2. Rationale,
IL. How PIR fits into the school
A. Supplements and Suppqrts ‘classroom teachers
11t. How Principal is 1nvolue, g ‘ o,
. “A. Facilities
B.  Tutor hiring . .
C, Scheduling ¢
D. Tutor ‘monitoring
E. : Community relations
F. _Relationship to tutorial supervisor -
) iV. Glossary ' : ’ .
‘ V. TIndex
Format: 8 1/2 x 11, 20 pages,,illustrvated, saddle stzfcheé.
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Appendix B

PIP REVISION RECOMMENDATIONS

The revision recommendations in this section are presented at
a general level to address the major, overriding difficulties that arose

-

in the field test for each packaged approach. They are designed to

o

supplement the revisions proposed in Chapter IV for all PIPs.

=

Do
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Project Catch-Up Revisions

Two major problems in cértain Catch-Up replicating sites could
pest bé solved in the ASK. These problems seemed to stem from the diver-
gence between the ryral, sparsely populated context of replicating sites
and'ghe urban, popﬁlous location of the exemplary site in Newport Beach:
The problems-—-a lack of highly qualified, half-time staff, and a deartg
of nearby publishers” representati@es—-relate to the lack of similarity

between exemplary and réplic%ting sites.

3

Replicating project directors could not find the staff they re-
r
quired. As a result, the quality of teaching was not always as high
as it was in Newport Beach, Some personnel lacked the skills and

confidence necessary Lo operate a teacher—-based approach such as
Cat;h-Up. The dlrector‘of the exeﬁklary project "buys” skills rather
than trains for them. This is feasible in pqpulous locations such
as'Newport Beach where the infrastruﬁture supplies sophisticated and
able teachers. It is often impossible in remote areas without a
-supply of qua;ified‘pcople to hire.

Further, an urban area attracts bublishers whb are eager to bring
sample kits and conduct demonstrations. So many publishers approach
teachers in Newport Beach that screening tliem becomes a problem. This
was hardiy the case in rural, remote Catch-Up replicating sites. While
this problem can be partially solved after PIP delivery by supplying
more information on materials, sites must be warned in the ASK that
teachers will have to learn to use many kits on their own. In the

3

past, this caused teachers distress and probably contributed to an




[N

initially inefficient use of the materials. Continual changeé in
published materials make futile the packaging of detailed directions
for their use. -Advising sites in the ASK to consider their access
to publishers and warning remote sites of potential problems are more

practical solutions. : .

» -
%

Site visitors found that the Catch-Up PIP apparently did not
convey some aspects of the central mechanism of the project, since
no replicating site personnel could articulate it clearly. In some
cases, students were mechanica}Ly assigned half~hour periods of
instruction—not ;ssigned tasks and instructional periods flexibiy
according to their needs-—and taught in ways that appeared tedious.
Few teachers Specifically mentioned meeting the individual needs of
his or her "brood" of-lB students. Teachers were unaware of having
a personal materialg budget for buying ga;es that might especially
appeal to their students. There was little flexibility evident at
the’beginning of operation in the use of equipment or in encouraging"
students to choose activities.

The central mechanism, that is, providing adequate resources
and time for qualified people to use those resQurces with a manageable
group of students, did nét seem to be completely clear. The concept
of individual accountability for students® gains was somewhat threat-
ening, so many teachers took group, rather than individual, réséonsi—
bility for gaing. This reduced the emphasis on seeing that théir i8
students, one way or another, leé;ned basic reading and math skills.
Clearer descriﬁﬁions of Catch~Up‘s vital integrateg parts, and how

they fit together, will be included in the revised ASK and PIP.

B-5
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Ancother problem in some tryout sites was that éhe atmosphere was
tangibly differ;nt trom that in the Newpo;t Beach labs. Missing was”
some of the sense of ease and fun evident in" the learning situation
in Newport Beach. This was probably influenced by teacher selection,
‘but it seems clear that the PIP did not convey the way teachers'inter-
act with students to help them feel (and be) successful. The pbsiti&e
attitudes, so difficult to convey in writing and still photography,
seem critigal to Catqﬁ-Up's success. The medium of film could help
solve this Fommunication‘problém. When written abou;, the confidence,
ease, and p;sitive orientation of teachers sound like easy~to-ignore

idealistic generalizations. Pértrayed on film, however, the affective

climate would be clear and directly appealing.

Certain teachers in réblicétion sites seemed to operate with three .

&

students in much the same way they would with 30--in a didactic, author=-
'itarian ﬁbde. A film might provide atvivid alternative, giving teachers
an £dea of how to act, not as tybical classroom teachers but as more
relaxed Catch-Up teachers. Thi;'would not be a train%ng film with#

skill objectives, but a £ilm with an affective orientation.

-

' In.addition to its direct appeal as a model, a film could clarify
written materials and substitute for personal visits. So often aftér

reading an entire PT?, the reader asked, "But what is.the project really

like?" Catch-Up is particLlarly elusive with its many flexible, in-

‘tangible elements. A well-made film of instruction might go a long

way in Improving replijﬁsjonsl
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High Intensity Tutoring (HIT) Revisions '

>
HIT replication sites had instructional and professional gela-

tionships proﬁlems that could be solved through PIP revisions and
grade-level-matching problems that could be solved through use of a

Fl

revised ASK.

HIT instruction at Highland Park-wés intense. The pace was fast,
with tutors checkiné éach response as it was made. Line-by-line )
programed materials lgnt themsel¥és to accurate, immediate correction.
One mark was éntered on the tutee”s score sheet for each correct
response when the student made it, not after a series of answers.
Tutoring itself lasted 20-25 minutes, probably as long as the intense,

-

rapid pace could be maintained. This was all active time. Tutors
H
. F. - - I3
came early and saw that folders were in place and that tutees were
occupied with work at all times, whether tutors were obtaining néw

drill materials, teachers were taking roll, or visitors were present.

In contrast, instFuction in some HIT replication sites was less
intense. The pace was not as gsmooth.or fast as it was at Highland
Park. Tutors checked a whole page of even several pages aEter:tutees
completed the@, and appeared béred while waiting. There was éonse-
quently more mischief,, and occasions arose for teachers to correct

tutors in front of the class. This, detracted both from the tutor”s

rof2z as a paraprofessional and from the brisk, businesslike atmosphere.

Substitute materials, wsed in place of Sullivan Programmed

Readers, wéfe standard workbooks. Tutors read instructions and then

» - .




waited for tutees to complete a page before checking the answer section
in the teacher’s manual. This detracted from the immediacy of a correct

answver noted instantly and seemed to slow down the pace in general.

. -

Tutors and tutees arfived at the centers at the same time and
waited for roll call and for the teacher to pass out workbooks .and

folders. This contributed to loss of instructional time and to making

the centers more like regular school dccasions where there is a great

-

deal of passive waiting. Time was also taken from one=to-one tutoring

for group instruction and for pép talks on behavior.,

Teachers and aides were often occupied in a tutoring role, since’

it was difficult to interest enough students in filliﬂé this position.
This prévented the teachers from circulating through the room to answer
questions or supply needed materials promptly. Teachers in the tﬁtoring
role also used a did;ctic, explanatory approach whi;h prevented séugents
from pfoceeding qu{ckly. Aides were often involved withipaperwork -
during insﬁruqtion.because sessions were scheduled one aftef another

" without time between them for completing paperwork.

These differences point out the need for fuller descriptions .~

—

of the instrucéion which occurs in HIT and counteréﬁémples ;o clarify

how HITF is different from traditional schooling. Proéedural issues

such as scheduling can be clarified in printed manuals, but a“training

videotape of a;tual HIT .instruction is also recommended to show the o

pace and sequence of tutoring.




",

.

q‘f

~
Use of a videotape for training is proposed because the tutoring J )
1]

process is easy to copy if it is understood. Tutoring procedures can

M

sound QUite'complicated in written descriptions, while a videotape trainiﬁg

*

sequence can quickly and efficiently show the needed skills. Vidotape,
3 -
_as opposed to film, is recommended because it Tends itself to use and

*

reviev along with printed materials. No site used the 1974 PIP-proposed

method of training'themselves and tuto.s--modeling tutoring behaviors.

A printed description of procedures accompanied by photographs did not

Pl

convey what tutoring was like clearly enough so that project dixectors

or teachers felt they wanted to try it personally or demonstrate it.

Further written descriptions could 1mpro§e replication but a videotape,

with sound-jnd moving pictures, would probably be much more efficient.

Many site personnel stated that they would find such an audiovisual

medium very helpful.

f

Professional relationships in HIT are designed to be "built-in”;
the project director identified the two best-respected reading and

math teachers in each school and convinced the principal to release

-+

them. Replicating_site,brojecfldirectors asked for volunteers; did

not assure teachers of tenure if they took a special projects job,.
LY . r

‘and often Hired gtaff new to the school. Asg a result, staff were

not as well established in thg school nor as skilled as desired.

‘Scheduling was then carried out by administrators rather than by pro-

¢ -

jeét and regular teachers, which took away a needed point of contact

for staff. These problems can be described more fully in the ASK and
PIP, with fuller descriptioné of how recommendations on procedures

L3

relate to one another in obtaining ,favorable résults.

B-9

i3t

Ay




HIT in Highland Park operates in the "sixth, seventh, and eighth
grades. Eighth graders enjoy the social role of tutoring, and sixth

and seventh graders look. forward to becoming tutors. Implementing

HIT in a high school proved difficult: tutors could not always be

found. A second problem of high school tutees was that their reading

and math abilities were too advanced for the materials HIT supplies.

By the end "of the year many had ‘completed all the books available.

~

These problems could be addressed in a revised ASK.

-
M

- HIT is a straightforward, structured prdgram.l A revised ASK

_ahd PIP, particularly a set of materials including a training video-

-

- tape ,showing ingstruction, should lead to more effective replications.

* &

4
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Conguest Revisions

"

. At léast two of the three Conquest‘gites have replicated the

project with reasonable accuracy. There ares.however, a number of

-

revisions that would Eppear war;anted on the basis of field-test

‘inputs: .The first is the revision Jf the configuration of clinics

and reading rooms recommended in the PIP,. The exemplary site is a
large school district and; has Conquest facilities in approximately
20 locations. It is clearly not.feasible to replicate on this scale

during the first year of a new project, so a reduced configuration

e

was recommended by RMC. This configuration consists of a combination
! L - . . . .
clinic/ reading room in one school with satellite reading rooms in

4
two additional schools, and was chosen to reflect the proportion of
reading rodms.to readkhg clinics in the exemplary site. It now appears,
however, that a more satisfactory configuratioﬁ for the first year

fvimuldqgomprise two reading clinic/reading room combination units with

no satellite reading rooms. The reason for this arrangement is that

reading clinicians are expected to .have at least one year of experience
A

sorking under the supervision of a supervising clinician before_teacﬁing

* in a separate reading room or clinic. Supervising clinicians teach, .

£

only in the reading clinics (desfgned for fourth through sixth graders)
and, in the field-test sites, foqu it difficult to help the regular

clinicians in satellite rooms. The newly recommended configuration
-] . -

would permit the regular clinicians to work with a supeqviéing’cliniciaq )
during the first year. Then, wheh expansion of the project was under-"

taken, they would’ be prepared to start .new reading'roomé and clinics.

-

L

B-1l .
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A closely related source of confusion has been the role of the
5upervisiné ciinician, Adéitional emphasis in the PIP nepds to be
placed on the teaching responsibilities of supervi;ing'clinicians,
and their supervisory duties should be glarified. The above revisidn

. o

to the laboratory configuratiah should also eliminate much of the

-

"confusion as to how the supervising ciinician ¢an supervise regular

clinicians while also carrying a teaching load. —

-

Two areas of confusion have been encountered in the establish-
ment of clinic or reading-room operations, ?he first involves the

diagnostic testing process. 1In ;he.exemplary site it.appears that

this process plays an important role in establishing a relationship

withh the enild, and-in the interactions with the regular classroom

teacher. These aspects of the, process should. be explﬁined in the PIP.

E]

Replicating site staff.have also expressed some dissatisfaction with

the particular tests used in the process, and have suggested instru-

ments more appropriate in their own districts. A careful review of

the instruments involved should be undertaken so that reaSOnabie
alternatives can be suggested in the PIP. 1In any casé, the testing
procedure must he clearly described in the Ask so that sites will

understand that it is a central part of tlie project bhefore committing

P

themselves. . : .

*

The second issue relating to operation of the project concerns

the general atmosphere of day-to-day ihstruction. While a c0ns;derahlé

-

effort was made in writing PIb matefials to describe the afmosphere,

thq attempt has proven to be not entirely successful. Perhaps the

i &
major issues are the use of carrels to create.an orderly environment,

B-12
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and the uyse of a programed reading kit to help in organizing the student’s

time. A clear explanation of these issues should encourage more accurate
replication. Some additional improvement can be expected when specific
items questioned by the sites are clarified. It also appears.that film

or videotape would be a subs$tantial help in conveying the feeling and
{ -
the procedures of Conquest instruction. :

A numbef of qdditional related issues must also he addressed.

» Examples.are: (a) the level of students for whom the project is intended

. requires clarification; (b) some sites expressed the desire to release .

students in mid-year if they appeared to‘make adequate gains.- Reasons

-

for not releasing students in mid-year were listed by RMC and distributed
td the sites by USOE. Thes¢ reasons siould he explained in the PIP;

(c) ,some ¢onfusion has been expressed as to the kinds of classroom

-

- a

records d folders that 'should be kept.- UWhile the details of record

keeping do not appear to be central to project éffcctiveness, a satis-

factory trecord-keeping sy%tem.would be a Hig help to teachers in the

-

. . ) - -
early stages of operation, and all ambiguity in the PIP should be elimi-

a - * - - -
nated. : - ' : .
v . ) b
e Finally, the Conquest PIP supplies manuals for several auxiliary
project personnel ﬂe.g.,‘nurse and counsetor). Although it was ‘hot
anticipated that these petsonnel would be under che direct control ’
" of the Conquest project director, it was-felt that. they might find
some of the procedures used By their exemplary-site -qunterparts of
o help, or at least of interest.” The manuals were also {ntended-so
provide them with a sense.of their importance to the project. The ,
- ) ‘ - Fa B-l‘:.; * - ’ ’
- {? . )
+
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Aruitoxt provided by Eic:
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manuals, have been received with reactijLsgvarying from enthusiasm to

rejection., Tt appharé'now that additional emphasis on the fact that

use of tha materials is not a project réqﬁirement but that™the materials
: v,
are merely supplementary information to be used or aot, as desired; .

EH]
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should eliminate most of the negative reactions.
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IRIT Revislons

Thé replication of IRIT bhas been generally quite successful.
The major problems expressed by the sites have been lack of information
on the éxact lesson content, and the needefor more exaét lists of
required }nstrucsﬁ9nal materials. Materlals lists should be improved
as described under the taterials/equipment revisions. Deflnlnﬁ ;he

]
teaching areas is a problem specific to IRIT.

The basic philosophy of the IRIT project is to get highly ‘skilled
reading teachers and to give cach: teacher freddom to apply his or her
skills. Teachers are supported by the project director, who is also an

expgrt reading teacher, and each teacher is constrained to emphasize

one of three areas: decoding, vocabulary and comprehension, or in-

» - -

dividualized reading. It was assumed in developing PIP materials that
teachers qualified to teach in IRIT would want only hroad guidelines
d2fining their areas. The PIP thus describes the three areas in a general

way and provides sample lesson plans from the exemplary sites for each

area.

While these materials may have been adequate to provide qualified
personnel with the information they needed to replicate the IRIT project,
In the context of thz field test.they have not bezen entirelxhadequate.

The orientation of the field~test gites has been to view the PIP as a set
of regulations. While, at the exemplaf& site, each teacher interpreted
hﬁé'assigned area in her own way, the Field-test %}te teachers wereﬁ;qeasy
about makgpg‘mlstages or doing something wrong. Likeﬂmbst problems,'thls
was aggravated by the lack gg start-up time which prévented an orderiy

*

assimilatlon of project concepts. Discussions with the repilcatlng

‘ J B-15
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teachers have pinpointed their sources of confusion, and it should now
be possiblé to describe the three areas less amhiguously. The PIP
should continue to emphasize the individualistic nature of the project,
but at the same time it should include a more detailed set of lesson

plans from the developer site.

The most widely overlooked or ignored IRIT feature was éﬁe

mgchanism for interaction with sending teachers. Although the PIP em-
phasized the importance of this featuretrepeatedly, it was not replicated
" closely. The revised PIP should point out this fact and describe the
consequences of failing to establish this mechanism. It should élso_
provide for a major training session dhring the preservice workshop

so that IRIT teachers can practice for the first crucial meeting with
. . 3

sending teachers.

-

.hnother prdblem area concerns team autonomy. The exemplary site
has four teams supervised by one project director. Her policy is to
give teams as much autonomy as possible, and this is a major contributor
to team morale. 1In the weplicating sites, project directors,have‘only
one team to éupervise, and are hiéhly involved in team activities. Tﬁis
situation isquobably natural during initial operations, but the PIP

should be revised to explain the importance of phasing out this involve-

ment as the project develops.
,t

- The number of schools to serve also caused some problems. Fou, .

a variety of reasons it is desirabhle to have all &? students in a given

H

cycle come from a,gingle school. This should be made clear in the

-

ASK, and sliould be reemphasized in the PIP.
' B-16
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The third point concerns grouping of students. While the exemplary

-site (and the PIP) recommgnded heterogeneous grouping, at least one site

grouped students homogeneously for the figst cycle. This created probléms

" with availability of materials, which should be exélaineﬁ in the PIP..

139 o
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PIR Revisions

Visits to the PiR sites during the carly stages of the field
test r?yealed that few problems in getting the project into operation
océurréd. The feg problems that did arise indicated that revls}ons
were-needed basically in the materials/equipment module. The major

recommendation was to update the Materials/Equipment Module each year

to reflect the current status of the avallabllity o% tutoring kits.
This recommendation was made on‘the basis of the dlfflculty-oﬁe PTR
site had in procﬁring the Ginn materials. This delayed the start of
PTR until January and students were noC able to start in the basal

serles until a still later date because of the difficulty level.

~

Other recommendations for revision noted on the basis of feed-

a

-

back from the ecarlier site visits included clarifying the mechanism

T ——

—

for moving chlldrenvln and out of the prog}am: and stating..a rationale

for parent involvement. Recommendations were also made for including

alternative mechanisms for getting parents involved, especially since :

r

those recommended in the PIP did not appear successful.

Field~test data collected during the later site visits revealed
that an édditloua; fegision was fieeded to the PTR package. 331tes
appeared télunderstand the tutoring process, and:llttle difference
was observed'between repllcatﬁr sites and the exemplary site in these

. processes. The problems -were noted mainly in the overall supervision,
of tﬁe tutors. In botii PIR sites, supervisors had difficulty estab-

lishing and malntainlng.gooh relationships with the classcoom teachers.

Teachers did not appear interested in the PTR program or in the progress




reports completed each week by the tutors. 1In one Instance tutors
were absolutely unwilling to listen to "the suggestioné of the tutorial

sypervisor..

‘Some of the problems mentioned above are directly related to
lack of orientaﬁion for the teachers on” the PIR project, aﬁh in one si}e
to the fact that thé tutorial supervisor was ;ot a certified teacher.
It is now clear that the role of the tutorial supervisor iguﬁmh more

-

critical than specified in the PIP.r It is therefore recommended that

a supervisor manual be included as part of the package. This m&%ugl
should contain a description of the superyisor’s skills and roles,

and proéedures for monitoring tutoring, reporti&g pupil progress, con-
ducting in~service training, and mainéaining public relations. birectlf
related to this topic, it seems critical to reéomménd that teacher

judgment be ekércised in selecting students for particibation in the

PTR program, since in one site teachers were anno}ed that their opinions

- werewiéhoféd. The .original PIP dih not clearly state in.the Project
Management Direétofy Ehe importance of involving Eeachers in selecting
-students. The rationale for involving teachers in the selection proceés
should be stated in both the,project director’ s materials and in the
supervisor materials: -

A final reEmeendation is that the tutor tape/slide training
preseJ:ation be segmented into sections dealing with one item;program
each., During site visits, it ;as observed that a few tutors executed
one item program completely while performing another haphazardly. By

segmenting the tape/slide presentation, it would be possible to have
) B-19
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individual tutors review only the portidns of the traiaing relevant
to the item program needing practice. In addition, it would be possi-

ble to individualize the training more effectively by presenting

portions of the total tape/slide presentation separately.

-’

A revision recommendaticn on which it is not possible to act deals

with the availability of the Alphabet Skills Booklet. Replicating

sites had difficulty obtaining this booklet, but felt it is a vital

component, However, the PTR developers are unwilling to allow its

inclusion in the PIPs they feel it is not necessary, to the great frus—

+

tration of replicators. Since the Alphabet Skills Booklet is thus not

available, perhaps the PIP should recommend that children be withheld
from the project until they have acquired_the necessary readiness

skills.

" B-20 °




P-3 Revisions

The major. revisions recommgnded for the R-3 package as a result
of xhe'initial site visits were (1) to clearly explain how to incorpdrate
the gaming/simulations (G/S) materials into the existing curriculum and
(2) to 1nclude all the G/S materials in the paciage to expedite quality
control and promptn;ss. Other recommendations included inserting a- full
discussion of.' r.'fti;)nale of the type‘ of staff and materials needed
(especially classroom ;arpeting) and more detailed information on how

to teach in the project.

As a result of the final visits to the four.sites and a more

E

direct focus on the instructional approach, it seems obvious that'a
curriculum resource person is needed as-paft of the overall management
mechanism. Such a person was available to the exemplarf site during

the validatioﬁ of .the project, but was th;ught to be a nonessential role
for‘packaging purposes. In all R-3 sites with the exception of one, a
large percentage of the project director’s time wa; spent éerving as

a curr}culum resopurce pérson.- In addition, little cqordination among

3

the three curriculum areas (reading, math, and social studies) occurred

—

because most hioject 31rectqrs were not skilled in the area of mathematics
and social studies, or they had no idea how to integrate the three
areas. The reading classes appeared to be their stronghold, and these

classes were better equipped and organized in instruction than either

the math or social studies classes.

‘It is anticipated that once the project director and person-

nel become familiar with the concept of gaming/simulations, with the

~

ways games and simulations are integrateﬁ in all three areas, and with

B-21 _
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) the ways gaming/simulations can he adapted to the existing school ° )
" eurriculun, the rblé of Ehe curriculum resource person will not be o
needed . "Cadre étaff, oncé trained, would serve a; resource persons
to incumbeht staff. %he rationale for-ﬁaving cadre persons (other
. than to reduce class size) therefore needs to be clarified in the
PIP. . .

All four sites appeared to underétand what ;he main features
of the R-3 project were. However, all but one ihéorporated the main
features of contracts, diagnostgg prescriptive teaching, and gaming/ - -
simulations into the curriculun in a manner that differed from vhiat was
originally intended in the PIP. Tuo of the Qites assumed that the G/§
activities wore to be used- in social stu&ies, while contracts were to
be u;ed in math, and ;he diagnostic prescriptive appreoach was to'be used
in reéding. One site assumed that the games and simulations materials

-

were to be used as the entire social studies curriculum until mid-year,
!

when the social studies t¥Mchers insisted that textbooks be bfought back
into the classroom and that the G/S materials be used to motivate and
reinforce textbook learning. All ‘of these misconceptions support the

need for additional teacher train}ng materianls on how to teach, as
well as additional project dire;tor materials fo;wkroviding in-service
training . - .
In all but one site, stqff relatiohships and nonproject personnel
relationships were achieved as intended in the PIP. [t seem% essential
that caution he used in selecting the project director and in assuring
that the project director be given autonomy d;ring the selection/adop-
tion stage. It is recommended that this issue be stressed in the

ASK materials and he 2 central issue in the monitor’s manual.

B-22
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Appendix C

LEVEL, A" MODEL OF THE PIP REPLICATION MECHANISM

This appendix outlines the Level A model (general to all six
PIPs) of the intended PIP replication mechanism. The major outline
headings for personnel, other résources, and students are:

-

3

Selection/Adoption Outcomeé

Start-up .

- L]

(New) Inputs
Processes

Qutcomes

Operation
(Mlew} Inputs
Processes

Cutcomes

e - =
e

T
T
)

R

©ate s ¢




Personnel

Select10n/Adopt1on .

* Intended Outcomes

L]

= I. Project Director s

e

e e e

A. Roles and related issues — : .
. Project Director_involved in and identified in grant. °
* . application
. Project 'Director given authority/autonomy to operate
project inéluging hiring, budget, methodology'
. Project Director has drstrie% de.appropriate to PIP
role, and released fér part~time project work during
.spring Start-up .0 -
. Project Director given optimal time during right period
! for planning.project . '
B Skills/Characteristics

\ 1. Technical qualifications (PIP specific) of Pro;ect Dlrector
A

\\ . SubJect matter/methodolbgy skills’
. \{ - Testing skills

' \\ . Teacher training skills

~

\ . Materials knowledge‘(for ordering and using)
2. Administrative qualifications of Project Director

- Is a self~starter, will provide. project driving

o -

force.
. Has working knowledge of district channels ‘and

-

procedures, capablllty to exped1te hiring staff,

orderang materials, and make other arrangements.

. Has professional and personal respect in disfrict,
assertive personallty, _effective PR skills, personal
friendships/contacts among district teaching and

L

administrative personnel, appropriate socio- .

ethnic background for district. , -
C-4
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3. PIP knowledge «e > -

- -

. Can explain main project features as_described in*

the ASK materials.

C. Attitudes ' .

. Desires to replicate PIP -project rather than apply g
professional skills to changing or improving it (baseq
on understanding that the project is cne of a few
demonstrated successes in the cohnt?y). o

. Welcomes challenge of a personally difficult task;

fias no illusions of the BI? doing the Project Director s

work. T

II. Project Personnel

- f

A. Roles and- related issues o —
. None specified prior to Start-up.
B. Skills/Characteristics (PIP specific) - ~
. Pool of potential personnel in each PIP-specified
. cate;ot§. —ﬁz§_incI;&e master lteachers, teacherg,
aides, tutors, counselors, nurses: Some PIPs specify

personality requirements, socio-ethnic match, ete. j.

.C. Attitudes s - )

. Acceptance of project approach/methodology/instructional

H

strategy- . X
. Acceptance of PIP concept, i. e.Z chisnging the status

quo by replicating a project developed elsewhere.

A, Roles and related 1ssﬁes ,.Tl : -
. District hierarchyunot adversely affected h{ PIP grant.

v

. PIP project viewed, as relatively autonomous., Grant:

not seen ag supportive of pre-existing projects or %chool e

district in general. T

e —

'i.

B. Skills/Chiracteristics . ¢ ' -
. Relevant district personnel (School Board, administrators,

.principals, etc.) can descrxbe PIP project at the level

¢ of the ASK materials and state how -4t will impect their

s

areas of responsibility.

“C-5
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C. Attitudes

' . Relevant district personnel accept federally funded

prqjec;sl

*

*

." Relevant district personnel accept the remedial

approach. specified in the PIP.

L4

LI

2y

.
\ -
\\ . '
\'\,\ ’
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Personnel |

Start-Up : i .

Intended‘(New) Inputs

-

“I. Project Director
A, PIP . ‘
1. PIP information /PIP-specific)
- . All P.D. activities §nd Easks 1isted under "Start-
up Puocesses” are described in terms of the basic
- steps, the intended.,outcomes or objectives, and
timing considerations.
2. PIP self-training materials . .

. Project-spedific or unusﬁal task cdescriptions
include procedures on how fo acébmﬁlish tasks,
techniques used by thq‘debe}operfsite, P.D., etc.

. No programmed or similar learning materials are

- ‘ included for use by the-P.D. (except for Programmed
Tutorial Reading).« It ig assumed that -the P.D.

has thg required basic skills.

o 3. PIP job aids, ‘

. .. PIP PR materizls and special-P.D.;orientaLion

materiils are intended to orient thefg.D. during
Selecéion/hddption;;
i . « Calendars are included in PIP for.use by the é.Dﬂ
énd are intended to help the P.D. plan project
_ aceivicies s L
. Sample forms, memos, .etc. from the ofiginating
site are iﬁéﬂuded in the PIP and are intended
té be adapted or adopted for use by the P.D.
(Inclﬁsion of forms depend largely on availability

£rom the originating sice) .

r 5

B. Technical assistance

. PIP-specificaconsultants_for staff trainihg,\htc.

- ) . USOE provides limited, PIP-consistent answers to
P.D. questions . .
c-7
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C. Money * - . : e
.ﬁAdequate funds to pay P.D. at local pay scale - L '
' D. USOE and otﬁer‘government‘constraints ' .
‘ ' . OE or other agenqy.monitbrs P.D.’s monthly progress -
feports.” Encourages P.D. to maintain schedule and °
rg?Licate ;ccurately without treating PIP as a legal
‘contract.” ) . ¢ ..
. OE prevents P.D. from contacting orzgznatzng sztes.
- | - . State and local restrictions are consistent with %
project reguirements. }
. OE impqseshevaluation reqguiirements. and criteria.
E. (Field;tryout’inputs)
. None ingehaed , ) »

-

IX, Project’ Staff
A. PIP “ : . '
1. Prﬁﬁin%ormation (PIP-specific)
. Provides descrigtions of basic tasks for all
project personnel and procedures to use for

-

accomplishiﬁg the tasks.

2.- PTP self-training materials .

. Proje;t-specific or unusual task descriptions <
incLude procedures for accomplishing tasks¥
techniques used by develeper site teachers,’

R

. "aides, and other personnel.’
. Programmed fearning materials are included
Af for use by PTR tutors.
3. Job aids
PIP PR materials and special materials for
orienting staff are included for use by the P.D.
for orienting staff during Start-up.
. Calendars are dncluded for use by teachérs (and/
or aides in some projects) to help staff plan

classroom activities.

*  C-8
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. . Sample forms for teachers, principals, aides,
and other staff, teacher-made materials and

other classroom aids are included in the PIP and

.J\

.are intended to be adopted or adapted for use by
staff (Inclusion of sample classroom aids depended

largely oa availability from the originating site),
B. Technical-assistance ‘

. None directly to project staff except PIP-specific
consultants. '
. . €. Mohey )
. Adequate funds to pay appropriate séaff at local pay
scale,
D. USOE and other government counstraints
. USOE requires adherence to PIP-speéifiedqhiring
‘e ) ; guidelines.

*-E. (Field-tryout inputs)

. None inteneded.

. III. Non—project‘personnei
’ A. PIP ‘
1. PIP information (PIP-specific)
. All activities and tasks .for non-project pgrsonnel
‘ - listed under Start-up Processes (e.g., orientatiom,
scheduling) are described to thg P.D. for supervision
and coordination of the task or activity.
2. PIP self-training materials .
. Pﬁﬁject-specific or unusual task descriptions

for non-project personnel are described for

the P.D. who supervises or coordinates the task(s).
. No programmed or similar learning materials aré
. — included for use by-non-project staff.
3. PIP job aids _
. PIP PR materials and sbecial orientatign materials
are included in each PIP to orient school administrators,

parents. and. other non-project personnel.

c-9
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B. Technical assistanée‘
. None intended.

C. Money

. None intended.
D. USOE and other government constraints
,» USOE encourages district officers to cooperate in
replication. -
E. (Fieid-tryout inputs) ) .

. . None intended.

c-10
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Personnel
Start-Up

Interded Processes

Start-up tasks and/or activities designed to ensure installation of

operational project (appropriate roles, skills/characteristics, and

at?itudes in personnel).
I. Project Director
A. Establishing roles, and related issues
. P.D. hires staff to establish
appropriate authoriti
. P.D. cbntrols budget
« Successful completion of
Start-ﬁp‘tasks leads to con-
tinued positive attitudé toward
« project
B. Selection processes: None, Selection
completed before Start-up begins.
C. Training (for central P.D. skills/
tasks)
1. PIP-use - .

. Self orientation to PIP
and Project through Com-
ponent 1 maferials

2. PR: No training

. PR materials provided

in Component 1
3. Scheduling: No training

. P.D. follows Project
Management Calendar
charts

4. Faciiities/space_arrange-

ments

c-11
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PIP specified amount of
time but prior to opening
of school in fall.

One week scheduled for
self orientation Followed
by presentation of newly
learned information to
district personnel.

Time for arrangements,
ordering, and hiring
provided in the spring.




. No training: description -

of requirements provided

5. Materials ordering
. NO training; lists of ) .
materials and information
] sheets provided
6. Stafg selection and hiring
- . Staff qualificacions
listed (some PiPs des-
cribe ways of finding
the appropriate staff)
7. Staff training; (PIP-specific) Time provided during
‘ ' . ALl PIPs describe skills gﬁip:';’e“m‘:;e“grgg:vj:g
staff members must learn: Workshop.
some provide teaching sﬁg-
gestions and/or aids (e.g..
] _ PTR tape-slide)
Basic training mechanism
- . described in PIP is .the
Preservi?e Workshop

8. Student selection: (Pil-specific) fiming is PiP-specific
’ Some projects have

. Instructions in each PP .
! spring student tiasks.

9. Budgeting: Mo training
. Nonehly budget sheets in
Calcndar
L13. ocher skills
. Urgaﬁiza&iou of parent
involvement cte, (PIP-
ypecific) . ‘
{i. Project Personncl
A. Establishing roles | Timing is PiP-specilic
. PIP-specific mechanism for us-

tablishing roles (e.g.. P.D.

LC-12




involves teachers in selection
of aides for R-3) .
. P.D sets tone for establishing
roles '
B. Selection prucesses
1. P.D. recruits according to
staff specifications and
qual¥fications in PIé
P.D. orients principalsjand
administrators to enlist
cooperation in recruiting
3. P.D. conforms to district
hiring regulations
4. P.D. uses, PIP orientation
materials to attract staff
candidates - . . .
5. P.D. offers attractive
positions in terms of
salary and tenure
C. Training processes
» 1. Introduction to project'via
P.D. presentation using PIP
brochures, filmstrip ang
Eépe
2. Training in project skills
. PIP-specific processes:
Basic mechanism is Pre-
service Workshop (except
for R-3); continues ‘
with inservice
. Organized by P.D. (with
help of her senior staff

in some projects)

C-13
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Recruiting done in
spring when personnel
are available.

Introduction in spring
before rumors begin
and before fall job
commitments are final.
PIP provides enéugh
time to absorb new
concepts.

Workshop begun after -

all ,personnel, material,
and facjlities are avail-
able, but before school
starts.in fall, Typically
two weeks scheduled.

-
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ITI. ©Non-project Personnel
A. Establishing roles _
. PIP-specific mechanism for Timing'is PIP~specific
establishing roles
. P.D. sets tone for establishing £arly spring shortly

roles with non~project personnel after aware of PIP

contract .
including principal and others <.
B. Selection processes
. None
C. Training processes
. Introduction to project via ., Introduction in £pring

_ P.D. presentation using PLE .0°fOre ;3?5&35&?2‘1
brochures. filmstrip. and are final.
tape - '
. Interaction with school
personnel specified (con-
ferences, meetings. etc.)
. Orientation/PR for parents
in the form of conferences,

suppers, etc.

C-14
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Personnel
Starc-Up

Intended Outcomes

I. ?roject Director
A. Roles and related issues
. P.D, has authority and réspec: of staff.
B. Skills/Characteristics . i
1. Technical qualifications (PIé-specific) of P.D. -
. P.D. demonstrates all PIP;épecific skills/tasks
2. Administrative qualifications _

. P.D. continuously demonstrates effective adminis-
trativé qualifications by successful execution -
of PIP-specified management tasks.

C. Attitudes

. P.D. expresses confidence in project and scaff.

If; Project Perspnnel
A, Roles and related issues -
. Staff roles established as per PIP specifications.
B. Skills/Characteristics
‘ . Project personnél can effectively answer questions
about the program philosophy} instructional procedures,
and aqticipated classroom 6p¢rations.
c. Attitﬁdes
. Project staff expresses enthusiasm about replicating
the project. - ‘
. P;oject staff expresses confidence iﬁ being able to -

implement program.

III. Non-project Personnel
) A. Roles and related issues (PIP-specific)
B.'Skills/CharacEeristics
. Non-project staff can effectively communicate the

goals of the project to cthers. : ‘

c-15
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ERIC

Aruitoxt provided by Eic:

C. Attitudes
+ Non-project personnel express enthusiasm about bhaving

. the project in their school.

C-16
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11.

Personnel

Operation .
 Intended (New) IAputs

Project Director - " ’ .
A. PIP - . ,
© 1.'PIP Information (PIP-specific) :
. All PD activities and tasks listed under "opeéﬁtion"
2.. PIP gself-training materials _ ‘
i . Project-specific or unusual task descriptiomns
3. PIP job aids

. PIP inservice training materials

. Calender for operation phase of project
. Sample forms and memos from originating site
. Information’ on curriculum materiais
B. Technical Assistance = ®
. PIP specified consultation
. Local eyaluation
. Pubf%sher's representatives ? -
. Training dpeakers
. Contact with originating site as needed (site-specifie)
C. Money
. Sufficieng funds allocated appropriately for project
operation
D. Monitoriﬁg (U0.5.0.E. constraints)
. Federal, State, and local goveqpmental contacts
. Field evaluation (or other contractual monitoring)
contacts h
Project Staff
A. pIP
1 PIP Information (PIP-specific)
. Descriptions of basic tasks for all project personnel
and procedures to uge for accomplishing the tasks for

project operation

c-17
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2. PIP self-training materials

. Procedures for accomplishing tasks, techniques
T L]

¥

et - _ ageé-by_dééeigber site staff
‘- 3. Job aids
’ . PIP "original art" materials for use as models of
teacher-made instructional materi?ls and of moti-
- ' vational decorating ideas.
. Calenders are included to assist project staff in
planning classroom instruction and managément
N . Sample forms for project staff to use or modify
for reports, letters, etc. '
B. Technical Assistance
' . PIP;specific traininé consultants
C. Money ‘ . o,
. PIP-specific budgét for ihstructional materials, rewards,
) summer programs, etc.- ) ; -
D. Monitoring (U.S.0.E. constraints) .o
. Classroom observation and interviews by government agency
;epresentatives .

E. Field test staff or other contractual monitors

) 4 . Classroom observation interviewing
) * 111. Non-project personnél' ’ . . J/ -
v, A. PIP e . ’ N
1. PIP informatioé (PLP-specific) N ’
. All activities and tasks for hon-project personnel
listed under Operation Processes ie.g., Professional
Relationships) are described to the P.D. or staff
for supervision and coordination of the task or !
activity.
2. PIP éeif-training materials, - o
. . Project-specific or unusual task descriptions for S
nonrpr;ject personnel are described for the P.D.
A who supervises or coordinates the task(s) .
- . No programmed gr-similar learning materials are
_‘; ' ) included for use by non-project staff. v
c-18
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3.-PIP‘job aids
. PIP PR materials are included in each.PIP to
present the project to commuﬁigy groups, parents,
- and other non-project personnel. g -
- s B. Technical Assistance
. None intended . - s
C. Money
' 2 _. None intended )
o - D. Mohitoring (U.S.0.E. or other government constraints)

. U.8.0.E. encourages state and local officers to

- ) -~ cooperate in replication -
E. (Field Tryout Inputs)

. (Interviews and Questionnaires)

-

Cc-19
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/ <
’ Personnel
~oa, 3
. Operation .. ST e

Interded Processes - o

yOperation tasks and/&r activities designed to insure

replication of project (management and ingstruction).
~ *

I. Project Director
A. Maintaining qolesﬁ and related issues
*. . PD utilizes PIP~prescribed
management style (e’g. trouble-
shoots, maintains communica-
éion with staff, supervises,
erc.) leads to continued |, 7
authority structure \M_,;_L-
. PD successfully completes Opéra-
tion tasks leads to confinued ;
positive attitude toward project

e—— a

J‘di'reci.u:. ————— — - N

tNone, selection

B. Selectlon processes: )
Operation begins (un-
‘?5§D becomes necessary)
Training (for cenmtral P.D. skills/tasks)

1. PIP-use
. PD refers to PIP as needed to

completed before

less replacement o

answer questiqns
. Follows instructions for use
of PIP materials {(e.g., uses
monthly Management Checklists)
. Uses PIP job aides and refer-
ence material (e.g., handouts
for in- serv;.\:e tra:.n:.ng,

memos, film- strlp(s), etc.)

Zaskd are performed
r with PIP-specified
'intervalé and dura-

-

tion

o




-

g. PR (Parents; Community GrOuﬁs, . Tasks are performed

‘ - Board of Education, Principals) with PIP-specified .
+ _. ; P.D. uses and modifies job intervals and durd-
aides provided in compo- tion \‘

nents one and two
P h_ . P.D. performs PR tasks as
o 7 spedified in PIP (e.g.,
organizes parent advisory
'-_ o . board}
) o 3. Scheduling; ; .
! + P.D, uses PIP information
on ééheduling students
.. P.D. follows Project Man-
. " agement Calendar

4. Materials ordering

=l

- . P.D. uses lists of materials
x and information sheets ¥ ‘

. P.D. follows PIP instruc-
‘ ' - tions on ordering-

5. Staff selection and Hiring fop/
next échoof.year and for re-
placing gtaff.

ﬁ. P.D. uses staff qualifica- i a
tions'(somelPIPs describe
how to form a training)
. Some PIPs describe ﬁoh to
form_ a "pool of potential
.s;aff"

6. Staff training

-

. P.D. uses lists of staff.
skills described in PIPs
. P.D. uses bIP descriptions
of content and procedures
for planning in-service, . ) .

training 5
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7. Student selection Tasks are performed
. . P.D. uses instructions in _  with PIP-specified
PIP for replacing students intervals‘and dura-
5' , ?l, ?. Budgeting : tion

- . F.D. uses monthly budget
sheets and descriptions of
procedures for managing
budgeF

9, Monitoring classroom activities
. P.D. uses monthly progress
checks, etc. from teachers
as a monitoring device
. P.D, uses PIP descriptions -
about visiting classrooms,
obtaining reports from
supervising teachers, etc.

» . P.D. uses all PIP descrip-
tions of classroom proce-
dures (Studént Relationships -

* : Album, Filmstrip, Classroom
Management Directory, etc.)
to establish criteria 205
monitoring
10. Conducting summative evaluation
. P.D, uses PIP instructions on:
.compiling student test results
11. Conducting forinative evaluation
£.D. uses proje&t descrip-
tions throughout PIP to
formulate ju‘dgments about
how the project is progress- ' .
ing '
. P.D. uses descriptions of in-

service sessions, teacher

2

c-22
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evaluation meetings, etc,
to plan constructive feed-
back for improving the
project.

12. Planning for subsequent year
. P.D, uses PIP materials
(including Start-up pate-
rials) for planning subse-

quent year's operation

Project Personnel )

A. Maintaining roles
- PD uses PIP-specified mechanism

II.

for maintaining roles (e.g., PD
involves staff in making project
decisions, keeps staff informed,
directs staff through lead teach-
er) _ -

. PD models desired'ﬁfofessiénal

relationships

Tasks are performed
with PIP-specified

intervals and dura-

tion

. Project staff follow Professional

Relationships Album guidélines in

maintaining roles

B. Selection Processes

. P.D. replaces staff as needed using

staff{ing procedures described in

Start-up

™~

4 T
subsequent year's operation.

C. Training processes
1. P.D. or lead teacher conducts

in-service training on project

instructional and management

skills, and on attitudes

. €=23
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. P.D, recruits and interviews can-
I

didates for staff positions for
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2. Project staff uses PIP materials Tasks are performed
to learn instructional and manage- with PIP-specified
ment skills, and attitudes intervals and dura-

ITI. Non-project Personnel tion

A, Maintaining roles
. ' ‘ . PIP-specified mecha;ism for
maintaining roles (e.g., P.D.
attends teacher's meetings)

- P.D. séts tone in maintaining
roles (e.g., cooperates with
principals)

» Project staff follow Professional
Relationships Guide in maintain-
ing roles with non-project staff

B. Selaction procesé

. None

C. Training processes ‘ -
: . Introduction. to project (fqr per-
sonnz)l not present_during start-
'3p) via P.D. presentation using
PIP brochures, filmstrip, and
tape
. P.D. and sFaff interaction with
school personnel as specified in
-PIP
. OrientationZPR for parents In the
form of conferences, suppers,

etc,
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Personnel

Operation

Intended Qutcomes

I. Project Director
A. Roles and Related Issues
. P.D. has authority and respect of staff
. P.D.’'s Channels of Communication well established
(within project and district)
. P.D. has job security
B. Skills and characteristics
1. Technical qualifications of P.D.
. P.D. demonstrates expertise in all PIP-specific
skilis/tasks during project operation
- Selectiog of students to match program
goals
~ Logistics (e.g., arranging space, schedul-~
ing étudenzs,‘managing time)
- PIP-use x
- Sublect area te.g., reading specialist)
~ Materials/equipment
- Methodology (e.g., gaming/simulations)
- Training
2. Administrative qualifications
. P.D. demonstrates expertise in carrying out PIP-
specified administrative tasks during operation

- Staffing

Public Relations

- Management of Budget

Monitoring of instruction

Program evaluation (formative and summative)

Planning for subsequent year

163
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C. Attitudes
. P.D. expresses confidence in her role as director
. P.D. expresses confidence in her staff and in the
project's success
. P.D. expresses acceptancz of program philosophy, and
goals )
. P.D. is supportive of and has appropriate attitudes
.toward project and non-project staff ‘
1I. Project Personnel )
A, Roles and Related Issues
. Roles played by each staff member are appropriate
. Channels of communication among staff (project{and
non-project) are well established .
B. Skills/Characteristics o
1. Project personnel effeﬁtively demonstrate instructional
skills in ’
- Testing
- Diagnosing students
— Prescribing student work (e.g., contracts)’
~ Using materials, equipment, games, etc.
~ Selecting students
- Grouping students (e.g., small groups, hetero—
geneous groups, across grade pairs, etc.)
- Using appropriate presentation mode (e.g.,élec—
ture, demonstration, inquity approach)’

~ Using appropriate motivational systﬁm

2. Project personnel effectively demonstrate classroom

management skills in

b

Arranging the learning environment (materials.

furniture, bulletin boards, etc.) -
-3

Maintaining student records

Scheduling students

Scheduling equipment use

Scheduling student activities (e.g., trip days,

i

game days, counselor;s day, etc.)

C-26

163




3. Project persounnel effectively demonstrate other
management skills in
-~ Planning non~classroom activities {e.g., trips,
magic shows, etc.)
= Gurriculum planning {developing units, etc.)
=~ Public relations {parent meetings, school
assembly presentations, etc.)
C. Attitudes
. Project staff express confidence in carrying out
their roles/tasks
. Project staff express confidence in director, in
other project staff
. Project staff demonstrate PIP-specified attitudes
toward students {e.g., success orientation)
. Project staff expresses acceptance of program
philosophy and goals
. Project staff are supportive of and have appropridte
attitudes toward non-project staff ) .
. Project staff arg supportive of and have appropriate
‘attitudes toward other project staff
11T. HNon-~project Personnel
A. Roles and related issues
. Channels of communication with project staff are
well established
-3 Non=-project personnel view project teacher as resource
person{s) {(PIP specific)
B. Skills/Characteristics

. Non-project personnel effectively communicate the

¥

goals and methods of the project to others

. Non-project teachers can identify students in their
class who should participate in the program

. Non-project teachers and principal can coordinate
the existing school program with special project
activities {e.g., do not require make~up homework,

do not require students to work during recess, etc.)

G-27
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C. Attitudes

. Non-project personnei'express enthusiasm about having
the project in their school

. Non-project personnel view stidents as being more -
successful (e.g., getting better grades, having more
potential for Iearning; ete.)

. Non-project staff are supportive of and have appéo-‘
priate attitudes toward project staff (e.g., express -

confidence in project staff)

¥ -

C-28
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Other Resources

Selection/Adoption: Intended Outcomes

I. Materials
A. Availability
.'PIP-specified instructional materials, equipment, and
supplies available from publishers or district
B. Adequacy
. Available materials, equipment, and supplies are

adequate according to PIP specifications

C. Acceptability
. District and/or participgkingxgsﬂgol(s) agree to use

PIP core and supplementary materials in PIP specified_
manner
D. Related systems
. Districtwer-school ordering and processing system permit
delivery of PIP materials on schedule
. District or school channels for approval of orders
including making minor budget adjustments are not
in conflict with PIP
. District or school p?ﬁfﬁdutes of‘making inventories
¢ and/or eliciting bids on materials are not in con-
flict with PIP
- District or school policies regarding use of budget

early in year are not in conflict with PIP

IL. Facilities
A. Avallabil-ikcy
. Appropriate classroom space (e.g., -does not fequire
taking teacher's lounge or kindergarten), available in
district, or portable spaée available to purchase.
- . Desks, chairs, blackboards, etec. available

. Office space in appropriate location for P.D. and
. F

v " secretary available

c-29
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-B. Adgquacy
-+ Classrooms, desks, chairs, tables, carpeting. and
_ other facilities are adequate according to PIP
specifications
C. Acceptability
. District and/or participacing school(s) agree to use
facilities as specified in PIP .
D. -Related systems ' -

. District management system for allocating facilities

: #
are not in conflict with PIP

¢-30
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Other Resources
. Start-~Up

Intended (New) Inputs

I. Materials
A. PIP Inputs
1. PIP information (for selecting and purcﬁasing required
ﬁaterials)

———— " . Core materials are clearly distinguished from
pupplementary materials. - f{/

. information clearly distinguishes supplies from
equipment for liné item changes

. Non~conflicting information ig stated

. Information indicates grade level for which mate;ials
were designed, subject categories, quantity (per
student, per classroom, or per-zﬁhool), .edition,
etc. for beginning operations

. Information on how to find hardware/software items

* in catalogues is clear

L

. Adequate number of brochures ﬁhich describe each
item are contained in PIP
. Fach item is‘classified as a book, film, kit, .
- reference book, etc.
. Special uge of maﬁerials in project is described;

teacher comments indicated (e.g., book designed

for teachers or students) <
. Information sufficient on which materials are
. . -
- consumable, which are not

2. Sample materidls .
a. Materials designed by developer site
5 . . Have clear directions for using
. Are complete or have directions for completing
. Are organized systematically ‘
. Are suitable for duplication (spelling errors

corrected, sentences complete, ete.)

- . C-31
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IT1.

< s
(/ - b. Commercial materials
] « Include fample copies of teacher test manuals,
diagnostic tests, etc.
B. Technical assistance
. No néw inputs for technical assistaﬁcé'gzaer than PIP-

specified assistance provided
C. Money - T
. Adequate budget for purchasing or modifying materials
D. .USOE constraints ) . ' -
. New inputs on materials from USOE not expeeted.(except
through monitoring system, if available)
E. (Fieldﬁt;yout inputs)
. None intended

Facilities : )
A. PIP information (on'how to selec;, purchase, or make arrangeﬁents
for required facilities)
. Information provided on quantity per student, per class-
room, ‘per school needed for beginning operation
. Information provi&ed on which faéilities are made
available by the district (e.g., P.D.'s office space,
furniture, etc.) i
B. Technicél assistance ' .
“ . No technical assistance other than PIP specified assistance
provided .
C. Money ’
. Adequate budget for PIp-specified classrooms, tables,
chairs, carpeﬁing, and other facilities
D. USOE constraints
. New OE inputs on facilities not expected (except
through monitoring system, if available)
E. (Field-tryout inputs)

. None intended

c-32 ‘ ' ~
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- designated in PLP

>

Other Resources
— Starce-Up

Intended Processes

1. Materials
_ A. Selecting/Ordering .

. PIP designated persén becomes
oriented to instructional
approach ’ )

? Survey is made of materials,
available in each classroom,
schoel, etc. .

. Core materials lists, sﬁiple-
mentary'éhbject matter area,

: grdade level, etc.;"are con=
sulted
-« Alternate materials are
selecfed‘ig neces;ar;

..District mechadism fo}
channeling ordering of
materials/equipmént is

- s ' . decermined and’ used ]
B. Distributing/Allocating
. Mechanism for sorting and
d%stribdting materials is .
established by PIP designated
person ’ ’
. Mechanism for materials inven-
"tory is established
.-Plaﬂs for storage of materials
- = (including their safety} are
. : made‘ ' . TN
. Materials are distributed to

service room, or "school as

-

‘ C~33

&

176 -

each person, classroom, in- — -

Prigr to che summer closing
of school;

Following orientation to
the PIB; amount of time
is PIP specific.

Prior to the opening of
school in the fall;

Amount of time is PIP
specific. -

“

g

e
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1I. Facilities

A. Selecting/Ordering ‘ Prior to the summer
. closing of school;
: . PIP designated ?erson uses amount of time is PIP
R PIP to determine what \ specified.

facilities are needed

>, Dis:ricc office or
principal is contacted
for making arrangements
£o obtain facilities

{classrocom, desks,

tables)- _—
B. Dis:ributinéfallocating ]
. Fggilities are allocated ‘Prier to Preservice
via district procedures W?rkshop. ’
R Portable,clasQrOOms, carpets, . . «\

furniture, etc. are installed

via district proecedures

-
-
. . i .




Ocher Resources
Starc-Up
3 Intended Ouccomes
I. Materials G
A. Availability of macerials
. Core materials availabﬁe to scaff during préservice
training/orienting
R . Materials availdble in each classroom for operations
stage use; materials are appropriately pléced in
labs, classrooﬁs, ecc.

. Abpropriate coLe, supplementgry materials av§ilable
to staff during.presérﬁice training/orie&&iné’in
adequate -numbers .. '

C. Acceptability of materials
. Staff plan to use core materials and supplementary

materials as specified in PIP

» H

II. Facilities ' g
A. Availabilicy of facilities .
' . Facilicties available to staff dpriﬁ% preservice training/
orienting
B. Adequacy of facilities
. Available facilities are adequate as specified in PIPé
C. Acieptabilicy of facilities "
. Availa?le facilities are acceptable td project and

non-project personnel

C"35 Tl --:r
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Other Resources ..

Operations

Intended (New) Inputs
™~

L]

I. Materials

A. PIP inéuts
‘ 1. PX¢¥ ionformation
. States ordering procedures for the Gperation
Stage |
. Contains catelogs and fact sheets to assist
personnel in ordering additional materials
during the school year.
2. Sample materials g
a. Materials designed by developer site (for use.
during Operatiogs) )
b. Commercial materials
B. Technical Assistance
1. Pyblisher representatives (e.g., consultation on
ordering)
C. Honey
. Sufficient funds allocated appropriately for PIP
specified materials ’
6. (U.S5.0.E, constraints)
. No Federal, State, and local governmental monitoring
intended
E. (Field try-out <inputs)

. HNone inteﬁded

If{, Facilities ﬂ

A. PIP information

. None intended

B, Technical assistance
' . None intended .
C. Honéy )
. Sufficient funds allocated appropriately for PIP
specifled facilities ‘

C-36
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D. U.5.0.E. constraints
- . None intended
E. (Field try-out inputs)

. None intended

Cc-37
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v Other Resources

Operation

Intended Processes

I. Materials ,
A. Selecting and Ordering Tasks are performed

P.D. and/or teachers order with PIP-gspecified
additional materials as needed intervals and duration

using PIP procedures
. P.D. uses effective ordering
t procedures for obtezining
- | materi.ls
B. Distributing/ﬁllocaéing *
‘- " . Mechanism for sorting and dis-
tributing materials is used
. Mechanism for materials inven-
. tory is used -
. Plans for storage of materials
(including their safety) are
. . carried out
- Materials are distributed
' I;. Facilities
A, Selecting/Ordering
. None intended
B. Distributing/Allocating

o . None intended




Other Resources

Operation-

Intended Outcomes

I. Materials
A. Availability
' ". Core materials availadble for use by staff and stuhents
. Materials appropriately placed in labs, classrooms,
etc. .
B. Adequacy
. Appropriate materials available for staff and students
in adequate numbers
C. Acceptability
. Staff members use core ahd ;upplementary materials
- specified in PIP '
1I. Facilities
K g " A. Availability _
. Facilities available for use by staff énd students
as specified in PIP - '
B. Adequacy of facilities
i . Facilities are adequate for instruction (heating,
_ lighting, ventilation, etc¢.)
C. Acceptability of facilities
. Use of project classrooms is acceptable to project

and non-project staff

. BT
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Students
Selection/Adoption

Intended Qutcomes

A. Skills/Characteristics .
. Pool of students who bave PIP-specified achievement level in
PIP subject area )
. Grade levels in replicating give schools macch grade level
configuration in PIP {e.g., Conquest must have schools with
) grades 1-6 in order to have PIP specified reading roqm)
¥ . Socio-economic level of students in school match socio-
economic level of students descriped in PIP .
B. Attitudes ’ .
. PIP-specific; appropriate to the type of individual or

group instruction used in che project.

s
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DQ

EQ

Students
) Start-Up .
Intended (New) Inputs

PIP information ]
* . PIP-specific gelection procedures clearly stated
. PIP information clearly states which kind of students to serve,
e.g., ability level, grade level,{socio-economic level ~
. Test directions and scoring procediires (diagnostic, standardized,
and teacherxmade) are clear b
. PIP clearly states how many students are to participate in
program per school year, per grade level, per classroom and/
or classroom period, and per teacher, aide, etec.
. PIP clearly scates lengtﬁ of time for student participation
(e.g., PTR, 'entire school year)
. Nuéber of students to be served at any given time is clear
. PIP is clear on procedures for grouping students within the

classroom (e.g., HIT = one 7th or. 8th grade tutor and one

6th or 7th grade tutee are paired)

Technical assistance
. No new technical assistance related to selecting students
during Start—up . o
Money o

2

. No funds are designated directly for students

USOE constraiunts
. USOE limits student participation exclusively tQ those

students meeting PIP-specified characteristics
(Field-tryout inputs)

. Noie intended .
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Students
Start-Up

Intended Processes

. Achievement ievel data (if available) and student lists
are cbtained and organized for student selection

. Some PIPs specify special selection tasks to be completed
during -Start-up ]

. Plans are made to use PIP-specified management mechanisms

for scheduling students (PIP-specified process)

Lo
ik

) N Cti2 .

Period in
school year
and amount of
time is PIP-
specific




Students
Start-Up «
Intended Qutcomes
. ‘ roo-
A. Student skills/characteristics
. Pool of students with PIP-specified skills and characteristics

from which project studenté can be selected

B. Student attitudes §

. Pool of students with PIP-specified attitudes

C-43
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Appendix D

DEFINITIONS OF TERMS USED IN THE PIP REPLICATION MECHANTISM

Actual. Observed inputs, processés, and outcomes at the replicating

sites,

" Adoption/selection stagéf A stage beginning with receipt of the first

inforhation about the availability of a PIP and ending with a
decision to award a PIP to'a site (e.g2., notice about monies

available in Federal Register, writing of the PIP proposal, visit

to Woshington, D.C., and the like).
~ [

"
-

Establishing roles. Proéedures designed to create roles or authority -

relationships which fall under neither selection nor training (e.g.,

~giving a project director the task of hiring teachers to establish ,

o authority over them).

Facilities. All rooms Or space with associated furniture, blackboard§,

~ carrels, and the like, related to the-<project.

Information., Descriptions of tasks and activities in terms of intended
outcomes and their sequences, The significance of this category
for the revision of PIPs iS the assumption that project directors

and other staff will know how to accomplish the tasks and activities

doescribed in this brief manner.

Inputs. The entirety of basdic resources, including site characteristics, -

‘information, money, constraints, and the like, available at (or given

to) a site For project replication.

) D-3
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Instruction. See Training.

Job aids. Materials designed to be used by personnel in carrying
out tasks. These include such materials as public velations Film-

strips, handouts, forms, memos, and ‘calendars.

Intended {(adj.). Designed for a specific purpose. (Those inputs,

processes, and outcomes which are explicitly stated in the PIP
?;QhSK and those wvhich may be inferred as necessary for accomplish-

ing PIP prescribed tasks.)

Materials. All equipment, suppiies, and instructional materials ‘ .
related to the project. Processes relafing to materials are

selecting, ordering, distributing, and allocating. (See also

2

Qutcomes. )

]

(New) inputs. The .additional inputs (e.g., information, money,
constraints, assistance) gi%en for usé at the start-up or

operation stage of the project.

Nonproject personnel. Persons who have gn impact on project success, 4 v

. including district and Sthocl personnel who do not work directly
£ . v
for the project and parents or other community figures whose , v Y »7

suypport is required or whose diéappro&ai could be detrimental to

" project success, *




Ll

Operation stage. A stage beginning with the first contact with students

» '

and ending at the close of the school year (e.g., diagnostic

- treating, scheduling students, instruction, parent ﬁeetings, in- -

' service training, and the like).

Other resources: related systems. District mechanisms for‘ordefing,

~  distributing or allocating materéals or faeilities.

»

- t

Qutcomes. Results; for personnel and,students, described in terms of

their roles, skills, attitudes; for materials and facilities,

described in terms of their availaéility, adequacy in relation,
/

i
to PIP specifications, and acceptability to relevéﬁt personnel.
L3 \d,

PIP: Information. Reference materials and identification of tasks: °

¥

and getivities in terms of qheir outcomes and sequences. (It is
.assumed that staff members knew how to accomplish the tasks and

activities described in this brief manner.) .

+ it - —————— i e

I

PIP: Job-aids. Materials designed to help staff carry out their

tasks {e.g., calendars, filmstrips, handouts, sample forms, and

memos) . . o

PIP: Self-training materials. Materials in the PIP that are .
designed to help personnel acquire new skills. They range

from informal tips and suggestions about howqto accomplish

. -
»

tasks to a programed tape/slide training sequence.
. N

L}
¢ . [3




h\

Processes. A sequence of activities performed at a prescribed time

to bring about a result. (Staff are selected and trained; materials

are ordered and distributed; students are selected and trained.)

+

Project staff. A}l personnel who work diréctly for the project,

including principals when their inveolvement 1s extensive.

Related systems. Refers to materials-ordering systems, or systems

faor allocating facilities that exise ip the schools. These

systems are treated on an-ad hoc, PIP;bwaIP basis.

°

Roles. Job positions and interrelationships of staff (e.g.,
project directdr is given authority and autonomy with his or

her jab title). d

Self-training materials. Intended to help personnel acquire new

-~

skills, and range from Informal tips and s?ggestions to, in

one PIP, a programed tape/slide training sequence.
i

Start-up stage. A stage Beginning with the receipt of the grant

E

and PIP and ending witH the completfon of preparations Ffor the

first contact with students {e.g., staff recruitment and

selection, orientation, preservice tralning, ordering pate;ials,

and the like).

© W e w v me——
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Students: Selection. An operation process which includes actual"

contact with students for test.ing (either diagnostic or standard-
ized), making the final decision about which students will

L4

participate. - -

Students: (Selection). A start-up process which includes the

processing of test scores from the previous school year and the,

compilation of lists of poténtial projec: students.

Technical assistance. Help in carrying out tesks given to a
project.director from ;ersonnel outside the project. Techniéal -
assistance may be from PIP-prescribed saurces, (e.g., publishers’
representatives), from exemplary site contacts by phone, orq

through visits, or from information or guidance provided by OE

officials, site visitors, and the like.

Training. Any activity designed to change skills g% attituﬂes,
rd

including orientation agnd instructional activities. In addition

f

}
i

3

to conventional skill training, this includes all orientation

dnd instructional activities.

USOE éonstraints. Limits, regulations, or rgstrictions, on site

activities by Title ILL, OPBE or other OE officers @F the federal,

+

regional, or state level.
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