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: This papér deqcribés Basic skills in terms of three, .

. Stages 'of the. uritlng process: drafting, editing, and preservation.

bDuring the drafting stage, the bhasics are those skills and attitudes

necessary to release the students® powers of expression, It is basic

tkat they -learn how to start and maintain a flow of words and ideas, .

how to use variocus techniques to keep their minds occupied with a .

topic long enough to produce the quantity of draft necessary ¢o work - :

out their private meanings, and how -to make use of their own . sources, n.'

those inside their owid heads.: Students nuﬁt learn how ;to generate

conparisons-and analogies. and mast analyze the language they use to

talk -about a topic so that they can make their ideas about tle topic

orderly and clear. Students must learh hdv to edit so ‘that their. .

thoughts,are in a clear, organized. and cohgrent/form, Aftar students 2

ha've learned to draft and edit, they should become congerned -with thd )

problens. of preservation. of making a . public text. In thig stage, :

corractness ‘is basic. -The techniques of word-study are suggested as.a -

method for Relping students develop these basic skills. (TS)

-]

\. ’ ) ' | ’ ‘ ‘ ' }‘J

**!t*****#*t***tt**#***tttt*****tt*t*****t***t***i*****t****t*t*t**#*Rt cor
.Documents acquiréd by ERIC include many informal unpublished Rl

* paterials not available from other sources. ERIC pakés every effort.» . -,

* to obtain the bést copy «available. Neverth ess, items of marginal '

* reproducibility ‘are often encountered a this affects the quality =

*, of the microfiche and hardcopy reproduc ons ERIC makes available . /*

* yia the ERIC Document Reproduction Service (EDRS). EDRS.is not \e *

* resPOnsible for the quality of the original document, Reproductions. *

* *

* *

supplied by EDRS are the best.that can be made from the. original,
***#t*****t*******t*tt*ttt***ttt**t*t*tt*#***t****tttt*t*#***tttttttt

f
- /' ) -
. . - .

-

/




Y

- Q . o T s DEPARTME NT OF NEALTH. | i .
. ~ " ’ . ‘ N N . EDUCATIONA WELFARE . .
. . - - hd N&T!BNALINSTITUTEBF e - . -
- .'I C .o ) ©  EDUCATION . t . .
Oy h :\'. - " a ?E Doc;cxu:ze':; aHs.zeng\reoaizgﬁ L . . N
. ' ) a ‘ . THE PERSDMN.OR DRGANITATION DRIGEN.  » - . . O
O - . ' . ' ATING 1T POINTS DF wev:on DPINIONS L
o . o ORI Ay NATIONAL ST U TE OF
N - R - s . EDUCATION PDSITION OR POLICY ‘ ,
¢ N‘ . - » ’ - . ,
\ '_': . C . . - !
. m“ “ - 4 o ‘ ” ) "
';u " ' . g
i ‘;." ¥ F. ‘ : r " -
’ . - ~M
. ' . o BMISSIOY 15 QEPRDDILE THIS COPY
3 - . ] . . RIGHTED MAMRAL HAS ;‘“(N GAANTED BY
Baslce Skills and the Writing Process D, W. Cummings
. 1 - . . PR S 4 —
: ‘ D. W. Cummings _ P 00 AND IR ANTATIONS GRERATING
v -t . o STITUTEYOF - Flup ;Jnou ;:f;mlz"::;p{;
Boston/April 6, 1976 . ";”,fk:?“;’;’.‘,i:':’.;,.f"f,,”‘,':;*:}‘:,'g;;;‘, :
L. L \ . OWNER -
) . B ' . . C . C. L]
n :f‘ - . ' 2 / *
I '
Bef-ox*o we can he sure what basicﬁ we need to get bao.k
. .to;‘we should recognize fhat Lhe process of writihg moves ‘
? [ through a'oequence of stages, To bersucccssful In the total
1) J \ .
. b3 - 4 ! e
process, ,tudents must master skills that differ markedly L ¢
, . g
v ~ .from one stage to another. In &:’3 first stage, called \
. * drafting, Lhe s.tudents '*1mply put down ety p\e:E?r’\th'e "be-
. j o ginnings of their ide&s. They are involved s*mplyr in ek- A
, pressing Lhemselves, exploring what is inside them, and .- )
; o N
.. o getting it outside them—--in any form. It may come out im . .
at . ' ¥ ‘9 L )
T : telegraphic notes to themselves. « It may come put as little «
.sketches and diagrams or as disjosntéd--even 'inc,orrect'
. sentences. (At times it may come out as fairly long pleces
Q‘ "~ of fairly smooth and.unlfied prose.  But \when they are - ,
o . . & N . ) ' . ' - .
N drafting, students are engaged in gn act of expression ‘..,5 -
§a’ . ] . R . . -
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» This paper describes basic skills in terms of three
s*ages of the writing process: drafting, editing, and preservation.
‘Daring the drafting stade, the basics are those skills and attitades
necessary to release the Students! povers of expression. It is basic
*hat *hey learn how to start~and saintain a flowv of vords and ideas, .
hov to use .varicus technigues *o keep ‘thelr ainds occupied with a
topic long enough to produce “he guantity of draf* Decessary to work .
out their private meaninrgs, and howv to make use of their own souarces,
those inside “heir own heads. dents sast learn how to generate
comsparisons and analogies. ani mast analyze the language they ase to )
+alk about a *opic s0 that they can make their ideas about the topic
orderly and clear. St{uden*s sust learn how to edit so that their
ttoughts are in a clear, organized, and coherent form. After students
have learned “o draf: and edi+, *hey shonld become concerned with the
probless of preserva*ion, of saking a public text. Ip this stage,
correctness is basic. The *echnlgues of word-study are suggested as a
method for helping students develop these basic skills. (T9)
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Zzlore we can e sure «hnat zasic® we need to-g£et tack
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0, W& FhI.ld recigrtlize that Lhe process of writing roves
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Lrsugn & sgiasrnce ol 3teges.  To oe sucocossful in trhe total
rrocess, otidents rmast faster =4ills that differ markedly
from oong 2tage Lo ancTner,

in the first ztage, called
e .studorts simply rat down on paper the te-

hey are involved simply in ex-
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ide them, "and

It may ccme cut Iin

L

It may come

“ - I3 ’
getting 1t cutside trem-<in any form.

telegraphic notes Lo themselves. out as_littlg

sketches and diagrams or as disjolnted--even 'incorrect'-~-

sentences. At times it may ccme out as fairly” long piecgs

3

of ‘falrly smooth and unified prose. But when they are’

A

drafting, students are engaged in an act of.expression
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that is private, Iﬁ this stage they are simply trying to

, exerqgise their own voices,. trying to expresgxthemselées, .‘ -

-

trying to get meanings and questidg: and feelings that are

. -inside outside.
v : - .

ol Tpe Second stage of the writing process--called editing--
takes what is done.in private’} and tegins to treat it as a

. ‘ social thing--something to be communicated to another person.

When editing, students should be ccncerned with discovering

L]
o
-

{ ‘; what.they have' in fact said in their drafting raft¥ng 1is
| . ! a kind of exploration; editing is a kind of d sc:}ery. e
| tend to tnink dnat first you discqve} something .nd‘fnen eX~-
plore it,'but that is’Just'sad%wa}ds: rirst, ?ou explore a
\ e thing sufficiently to‘find out what"it *is not, and'only;thenr

. . W .
. -can you discover what it is. -When you draft, you explore .

T your‘private nmeanings. | Wben you edit, you discover which of .

d ~ those private meanings to conmunicate, which to make into

social meanings. . . ’ - .

< In the third stage of the writ*ng process, students
make public, and mor'e or less per‘maneflt, the\meanings they, -
pqesggyation--they prepare final phblie coples of their
meanings. Not until now should they bg qade to worry much
over matters of cdrrectness, or else the Job of preserving

-

meénings will take precedence,OVer.expleyiﬁg and discovering

have so far.explored and d}scovered. In thisﬂ-the'stage qI S
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. . stage to stage, but those nequired of one stdge actually tend ,:h

= . -

them--which would sEem”to be wrong, basically.

Exploring yoﬁr pniV&te meanings, diScovering your soclal
meanings, preserving you?‘public meanings--these are the three

1

stages of the writing process, each with a different set of

required skills, and thus, a different set of basles to be"

gotten back to, The ,skilllsy and basies, not only differ from

. to contradict those of the others. Too often--and too early--

.
.

we have spoken of basics in terms of correctnessa-correct e

.

spelling, punctuation, syntax, and usagd-- but what is truly'

and lastingly basic for students depends on where they are
!

‘ -

within that sequence of stages.

During‘the first or drafting tage@ the basics are those N

1

skills and attitudes necessary to rejease the students' powers

Lo '

of expression. I is oasic that they Jea@@ how to start and

"W -

maintain a'flow of words and ideas--no- matter how muddled, how

fuzzy, how rough how ragged Fhey might at first be. $ 1s
’ .
basic that they learn how to use various techniques to 3eep

their minds occupied %ith ‘a topdc long enough to produce the .

quantity -of draft necessary to work out thelr private meanings. '

A

They must learn how to use outside sources-—like magazines and {
R - !

books andIlectures;—éheféSeaolkta*ing notes -and putt:ting_gtI'z&s-rn\i
o C '

to use 1s a very basic; much ignoned drafting skill for stu=
. ] 1'*&
dents. But it is also tasic that they be shown how to make

; . - * “‘

-

"
€




'students start drafting on a dusty dld toplc like, 3love "
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‘use of’their own sources,~those'insida their own heads. *“Tt.

+ -

1s basic that they learn how to generate comparisons a:? an~

alogies: It 1s basic, too, that they learn _n'tb analyte‘

make more orderly and cleara the 1deas about the opic that

Xhey already have in their minds. This kind of analysis is
very important because the language students use to speak.dnd

write about a topic preserves all the distinqtiohs and rela-
tionships that they £an see within it. Théir own language

»
always contains more ‘distinctions and more 9Qmplex relation-

A — -

-‘ships than they are immediately and consciously aware of.

.'” -
But they can make themaeiu&s more awara of these relationships

and disttnctions through certain kinds of word,st/dy, like

analyzing the synonymy., antonyyy,‘and polysemy in key terms

in their earliest draft.-

- e,

of the many kinds of word study available,'we maght con—
; .

.

sider Just one: the .analysis of polysemy -as a wayfto help
-— g —————

The Amerlcan Heritage Dictionary gives six different defini—

tions of love that most students would alreadx be familiar :

+

"with., Students-can uSe these deﬂinitidns"tofﬁegin to order

-

and clapify distinctions and connections they alrcady have

i r -

~in mind: - -

.\ “How are these s1x”different toves’the same?:

-

-
Ll

. \

]
-




-How are they different? Whiech ones are

Why theﬁ, and, B

¥

apprdﬁriate'to my disecussion?

not the others?

"six diffevent things?.

.tions among the

vasiec?"

How can this one word mean
What are the cqpnéc- : ’

$ix?-‘Which one seems most =~ .

N

"

' = . . :
This kind of wo;dﬁstudy leads to a c¢learer, more orderly view |

of #hat the wordklove means gnd_how it ecan Bé used.

[ -

assuming they'rgmember to jot down ideas as they think ‘through

. i . . _ .
‘the questions .posed by the definitions, students whoe use such

W

'a techhique will begin immedfately to produce good draft.

" social.

-

Once students have begun to master some drafting skills,,‘

[ Y

the bvasics for them beeome the skills needed in the second

or editing, stage. One basic of editing is to discover exactly

what there 18 in thsse‘private‘eiplorations that should be made
- ‘ L] v

Students shoi®d be taught to identify the recurrent

topics in their draft ahd to condgnse and summarize, their im=-

portant themes. They must learn how to edit rough draft s0-

A )
that the thought it embodies is given a clear, organized, and |,

¢toherent form.  Word-study that makes use OF the dictipnary,

plus students' oWn intqitibn of their language, ecan be useful

LY

here again, for much of the job of getting editorial control
o&e&'one‘s'own meanings involves getting control éver recur-
A \ , : ' * Q

rent terms'in one's draft: L B

And, L)
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"Do ang[of these terms seem to be SYNonyms, _,_'

- * +

«+ - or near—s&nonymé? If so, do I have-one toplc

that I'm qalliﬁg by .different names, or do'lI

there, ar am I shiftiﬁg topics slightly while -
keeping the same name? Do an ;of these key

- h .

" terms seem to be opposites? . \\i . ’ ' -

'stage can help °

A

tham see the {

This kind of word-study during the editi
studenté get control of .their language, hel
L= .

patterns that -are there.in thé;}_drafé, hefb them see places

where thelr thaﬂfing }s being muddied.by false synsnymy and

equivocat'iion. & . - ‘ . | -
Not until studegnts have masggfed some of the basics wf

drafting and editin%, should they be faced with the préblems

of ‘preservation, of making g'pubiic text. Correctness 1is .

not .basic during the draftiné stage. Indeed, during the pri-
“vate act of expression, a concern for correctness céh be a - .-

sterile, debii;tating‘distractiop. _During thg séUUndf—or

editing, stagé correctnes§ might‘je moderately important,

Ehough certainly no£ yet baslc. orrectness 13.£Ba11y basic
only during the making of a permanent and public texﬁ} And
again,“ﬁére‘in-this.fihal stage, the technique§ of word-study

can help studenté develob fhose sk1lls that are now baslec:

- . 1
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It can lead to a sensitivity for the structure of words that

can strengthin‘spelling skills. And word ~-study, especially .

- o nork‘witn etymologies, can teech students much about the

connotative aura that surrounds words, which can help them

N

control tone and the last-minute polishing of style. {Qc;' .

b

‘So again, what Is basic for students depends on where S

they are in the three stages of the writing'process. And,
. / " . &!

_"prﬁﬁggﬂueuid seem "What 1s most hasic for the teacher to teach
L
are those techniques which like word- s;udy, cut across the

three stages and’ help students develop their skills as . -
. -‘.‘ »
. ' drafters; as editors, and as makers of final copies. . . \\
' : \
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