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Learning Objectives . :

:

List and briefly-explain Rotter's four major -conditions
for learning to occur.

Be able to list and briefly relate the relevance of the four
most important essentials necessary for group interaction:

3

’ "

" Honesty ‘ .

Responsibility
Interpersonal attractions (frlends)

Uow»>

. Trust and Confrontation®

Briefly explicate the importance of a learning contract.
On a true-'faléq test, be able to-answer with about 80%
accuracy, the do's and don'ts for learning group leaders, -

and be able to discern group gro und rulés;

Be able to state every txme that the focua of the group is on
°the mdivndual .
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II, Organizing Concept

A th‘ink'ing person orientéc_i toWai-d‘"pi'oblém’-aol’ving is able.

*t6 make rational choice’s which result in behaviors which etimulate

a .

self-esteem, gain knowledge about oneself, obtain love, enhance

existence or being, and eventually perhaps aid the pereon in reaching

Ma_glo\&"'a "B-Values' or eelt’-act‘.u-x"lization.1 Reality-oriented

gx:‘ou_pg process can. help free people to. think and to solve proble;/.

Sy

thereby facilitating fulfillment of their basic psychélogical needs.
. . P :

3

The generalized personal qualities of ’aiutonomy, epo;;taneity and

-

problem solving ek'il-le are all conducive to enjoying life, giving and

gettmg love, gaining self- eeteem, and havmg happy thoughts.

- o

Helping people achieve these qualltles conatltute denred outcomes in .

learning and/or personal growth groups. Rogers (1970) suggests that

k] ™~

" groups may be both safer ;fhd far more effecti\;e than individual

. ” I¥e
counseling and therapy in achieving conditions which encourage learning

- J—

~
and peroonal growth, There are many "how tots" and do's and don’ts

. which will augment conditions for creating learmng, or problem solvmg,

.

groups. Some requisite dimensions of leader behayior, member

behavior, and group process are discussed on the following pages.

*»
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. things and ho matter ’ho“‘r seemingly hopel’ess a person may appear.to

‘conditions under which studeits will change. ‘

-

-

o ~ .
Y

III. A Social Learning Concept of Behavior Change

Rotter"é’.(l95§4) mod=1 of social learning (see Section. 2 on

. . 5
. b

Lqéu; of Control) oit—H'r},és the following major conditions:

The potential for the behavior to-occur ,
2. The expectancy that these behaviors will lead to a
" given réinforcement in a given situation
3. . the value of the reinforcement in that situation which is

o

X ’ the .object of the behavior - : .
4, . the psychological situation in which the behavior -, ,
» reinforcement .sequence occurs. T

2
¢ [ - ©

e , oy .
These four major conditions have several significant implications

’

——

for the instructor concern,ed;fith the development of ''personhood"

K}

or self-actualization. A focus on the specifics of these imfﬂicati’ons

follows: )

Condition 1 - The potential for the behavio: to occur.? ;i'he

-

oten&? of thgs statement could be summed ih“the notion that the only

types of organismes that aren't behaving are dead ones. One ma&

P . 0

further'assume that there is no truth in the ataterhent, "John isn't |

A

motivated". The grand implication is that every person can do many !
be, behaviorally speaking, he can change and gro;av. Hqﬁvf{é:‘?er behavior i

is eatablished,. it is: modified by learning, and what has been learned

¢’ ‘

may be fu'at uhlearned and then relearned. Hopefully, éaucators will

¢

place confidence in the _fac_t that students an change and then c%eate

- o

k]
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;“-‘Conditi'on 2 - The expectancy that these behaviors will leaci

is that every behavioral act has a conseqdence. Further, ;people

to a given reinforcemént in.a.given situation, - The essential point
—— = .

T

- X

learn to expect the se conseq’dences or payoffs but différ in their

t
- ~

I
- -

beliefs about whether or not they have df\rect“contgol over these payoffs.

Theee differ'enir"ig beliefa.cle.a‘rly i‘nfluence behavio'r anq will largely'

de‘termme the person '8 movement toward actions ivhich will create”

,w‘ , . b -

- new or dlfferent‘ onaequence’a‘.»»f-:im--M_'f_,, o

-l-.!r
e e .o-'/'

Condltxon 3 - The value of the remforcement in that gituation

1

. . “« 1
which'is the object of the behavior. Briefly, the lea!rner places worth

on the outcome, result, or consequence of a behavior. The higher the:

learner values the 'outcome, the greater the likelihood that the person

will act in such a way as'to attain that coneeciuence. Hence, the value

- N
S

of students being mvolved w1th the development of a course or unit

. of study and the actompanying rgtlonale. Studenta,want to see the

personal releveance of a learning objective.
L] .

IS
‘.

+

Condition 4 - Thegcvchological—:ithatio!i in which the behavior

. reinforcement sequence occurs, Truat and confidence are primary. °

&

.mgtedlenta for an envlronment atlmulatmg behavu:r change. h.very

learner haa a wide variety of past learning experiences. They have

had at least;_gljome learning experiences. in which instructors or other

~
»

persons have manipulated payoff arbitrarily or conditionally. Learners

Y
.

are justifiably wary of diahoneaty in the persons and systeme delivering

‘ educational\eervices. This is ‘particularly true of students with

educational deficiencies, and of many minority students,

i

vdormenn e e g




- A, Group Si;e .

The essential challenge of the social learning experience di-

rected towards ‘behavior change is to help the learner focus on the

-

. relationship between actiod [what she is doing) and con_yﬂihces v

(what she is getting out of it). The payoff must have value for the

learner. The instructor must earn the learner's confidence in the

¢ -

trustworthiness of the instructor and the context within which the

-,

. learning;behavior is to occur.

v, Bullding a Learmng Group -

Clinical experience 'suggests caution with setting fast rules on

v

group.size. Age of clients,’ verbal facility, and group purpoﬂall

mfluence group size. There iz a dlrect relatlonshlp between ge and

group size, Younger students_need smaller groups and more/oppor- '

tunities for active participation. However, students who.talk little

&
e

may possess few verbal commincation skills;” in which case ‘they

neéd larger groups wlth-more opportumty to wighdraw and not partxcnpate.

K ]

‘Inetructorp wuhmg to engage in individual and group problem eolvmg
e 1

may with practice, operate succeaefully w;th a total ciass is a group. ~

cbe

Instructors in the Advancement Studlea Program at Southeastern® -t

Community College, Whiteville, North (i,grolina, ran very successful

ﬁroblem solving groups with their entire class. Glasser and Iverson

(1966) ‘describe situations-where they worked with 30 to 50 delinquent
< . < . i . *
4 . « v - )
girls in a group, They would hold meetings daily for two hours ' 1
I ‘ * L

duration and on an indefinite basis.

-t

e ; Rk
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. Desired air time can he used as another guideline in determining
ssize. I strongly suggest that in planning for good group experiences, -

T one should allow a minimum of two hours of "air' time per participant.”

For example, in a college course that meets for a total of 48 contact
] . 7 . :

-
PR

hours, no more tfhan 24 students shoulé be enrolled in the total class.

oot ~

. ) el - WG R i . . ,..
B, Group Homogereity - = = ., o\

v

- v
ov
- L o

§ .

o ) Counselors and ins tructors-debate homogeneity and hetero-

s - A

geneity with respect to sex and nature of thé'prob%efna. My personal

T e)cperiené;e suggests heterog_enéity of sex for learnit‘)ggroups of
s - ‘ T -t

- . , Cosmy K = - . .
- . adoleacents or-young' adults, However, where moncsexual groups
Ty 4 B

./‘

- e . .are imposed by institutional :structure, groups igparehtly function

(3
»

.* 4 effectively., However, gene_ra‘i problem areas with adolescents

-,

typically center around alienation, authority, an;;l paychoae:'cun‘

development. - I believe these problems ére.bgst aired and aolv‘ed‘it'f’—
N~ T - . P

heterosexual groups. Generally, heterogeneity with respect tgk'thé B

. _
nature of problems, sex of members, communication skills; and . -

[N o
.

_intellectual and ihotor skills seems to enhance functional effectiveness .

<

U . of groups which are learning and problem-solving oriented.

v C. -~ . Forming Pairs and Encouraging Communication .
' . . - = - 7

Primary among the psychdlogical conditions of social learsing

o

~ and, in particulary helping the lea;-tie:: develop cqnfide;xce_ in the

2
. « .

v

learn'ing gituation, are variables associated with buil&ihg a friendshipt

P LI

. ., * I K] . . i .
The primary requirement ivs:D ""Help folka to find and make a.friend."

v

*Develop trust,. wat;nth, and~ personal rea;;oqsibility (each group

s

member keeps social agreements). Get each person to leave the 'r

9 other person's mind alone, No one plays psychologist or psychoanalyst:
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no mind reading. The presence of trust, friej{xdehip,/ 'and love betweeén

individuals within pairs. nrovides the opportdnity- for gn.ou'p mm
o ' o\\ - . ) ~ . - . ‘ ¢
to bégin to achieve many humaristic goals (Rojers, 1969, 1962). Groups

provide a hiéher probability.than individual therapy of everyone making

S
L

-
1

a friend or finding a "helping rélationship". S .o
B} . . . ) - L
As a group leader, start your group bg encoura'ging helpful

L

commu’ucatlon between two persons; Trustand purpoeeful self-

didclosure ‘appear to be key;conelderat‘tons in the proceu of maktng B

~

.

friends. Theee proceu‘es de,creaee the likelihood of persons sending

.
]

double meaeagea like saying, "I'm not ead"' »whlle tears are flowing i i
down the cheeks o} an obvxoualy frowmng and "dOWn in the mouth" person. i
Double meuagee qecur when people attempt to hide pereonal .;lata. |
A typicel fear is, "iKthey know me, they won't like me".‘ The feéx?'ie. !

-
PR

" generally not valid, In fact, self-disclosure,. or the e‘haring of data'’

.
- - .~

_-about oneself, brea_kj":the double message .and begins to build trust .~
N N . L ’ - . .

and positive i'egufﬂ-../ Heipful” ‘or-!'therapeutic” communication is open,
. - "

-
—af, s

,Ahbnﬁeetﬂcommu'nication whichi.\'{;,voide db\x% messages, expressed as

an "arc of distortion' and illustrated in‘Fi‘g}re\A.

.

Outer.
ression

. Outer -_ =3
Expression

\

Inner
Feeling

Arc of
Distortion

3

Red" T - ‘Mr. "White"
10 + -ihite




t - n ’ - -8- e h + . / ’ .‘ -
" The peraon‘gf Mr.- Red is making one statement to Mr. White but
feeling anothér. Mr, ‘White is saying what he feels. He is congruent,. k

*
“ - I3 .
¢

consistent, honest, sincere, and hglpfh’l. Mr. Red will havé trouble

& - e
| gatmng Mr. White's trust, and will experience dxffxculty makxng ’

v &~
) friends. untll he can follow Mr, White's rnodel and become more direct’

. .
C . - -
. . - -

and. openy | . . R y

"y

Compnunication occurs through Various methods and media. .

-

o "1' "' " We send measage? out and, receive them in {from many separate sources,.

"L y _ %, using a myriad of corqbinatidns of these sources. Generally weusea - e
v % 3 % . ‘. :‘-'
blend of verbal and. -non= \rerbal r‘ommumcatlona. Moat~people_-gse - !

i ' A ¢ . .

.
-

. - * «

body language--pqsture, posttlon, muecle tone, volce tone, dresx,

eyé movement and eye contact. When people plck up dtatortlon in

. ]

- - -1 i
o7

‘H

any dxalOgde, it uaually menna that the 'word_s' are, atying .one thing

and thibody another. The challenge of learmng groups and therapy -

] -
. L3

groups ll’to create the psyc’bolgglcal situation within whxch people e

-

will hone ltly communicate, thel,r voncea and bodies aendmg the aame . .
tvos ) i ® o it . lx

L"‘ or v
S}

me_qugl. Under auch comhtiong, the energy available for-the: - % © 9

- - -

N
.support of the -learning proceug becomes enormous by comparneon~w‘5th

situatioris where people are confrontéd by the "arc of disfortion". g

* LS l
\ [ - M

Apparently, owr, society has normahzed attxtudee of cr |tz‘c'=n‘ .
. R : LY
and alienation, ,Human needs are for love (warmth) and involtement .

3
¢

(nntxmacy)‘, yet"aometnmea we fear most that whxch we most arde?xtly.

.
TN ¢ l“' Y

deati‘e. .Conlequently, thmkxng to protect ourselves, we learn to
A . s, . A .

» \"
avoid cloaeneu auﬁ auccqu thr.ough petty deceits, closedneu, and

i A U . 3

L > : < ! ’ a
a
u'nwarr.anted privacy, In1 |o<;1ologtcal senae, we exp;rnence anomy

-

v ' |
or alienation. - In the wordu of Erlc Berne (1964),~we(pl.py games vnth TN

- [ ] - l,ﬂ\ -
- . ) 11 v i3 . . : ——




: . . -9 ‘
]‘\ . ourselves and dur -pléses associates b);-hiding noest thinking and °,
; ’ LT S ) » RN “
> . . .
‘e : feelings, We avoid the "here andnow'!. People seem to avoid
. honesty, intimacy, spontaneity, autonomy-awareness, and self- " b

 mmev— =

! ’ . ﬁ should ’d_ecide to help individuals cut thr.éugh' games by being honest

® . relationships. * Old learnings of group members--games, habits,

”
- N (¥} D . N ,

e

‘ i governance by dwelling in the "then and there', In ordg,_::ii‘establiéh

positive conditions for making friends, a learning group leader

. F

~

, . with each oiherf The leader should alaso hélp the group focus on
. i « L4 . .k N ‘ . M
""here and now' events, Personal growth, new learning, and behavior

@

—— -
A A8 B O ol RS g o

c.hange will 'fol.l_owwh;.-. development of friehdsﬁi’b~ in-the '"hetre 2nd now"

.-

N

vl

* M

‘gnd“failure patterns-- provide consistent blockage in thesproces'a of
. 1 .. . ¢ “ 7 . . ‘.

’ . making friends. . Thus, any le‘ai'ning group will be effective ‘only to
the extent to which the lgaaer can facilitate making friends through:

. ’ ’ '

I H R PR . o, . . B
: game-free "hereand now' dialogue, or open and honest communication.”

-

T

.
eblrmins 4 S el e W pon it S

.
. rd * i a

v, - Group .x;nen:;berc must be h_o‘x;.e‘.t with each other, engage in problem '

Vo . )

2
s

] oo.!ving b4eb,a'viorm‘né"_for!“n a vital and open friendship with a least

- .-
. N ? . \
¢

one other person in the group, . ,
*

D. Group Climate

»

- ’ .. After each parson.in a grolp has at least one friend, trust ;

. . - 'x\._ N .. . N : v ‘
- ‘ u'}d interp:er.oml attraction {positive, feeling for each other) emerge

-« ) N

&8s qualities which enable conditions for furthering effective group work,

’I“r\_ﬂb is'developed mostiy by just being together and following'the

. . - ground riles of honesty, self—d}icloaure,.and "here and now' relevant
- TN . . C s ' !

v .o r_el_ponding (reacting directly to what has been u‘idi in ail'meaningful

L] -9

dialogue., For example, if ooine_one.nyo'to you, ";Iohn, will. y";:m have

PR -

: :
.
.
' 12 ¢ : SR
- . ) « - ’ 4 L.
.
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_lunch':with me?", you'would rep1§', 'yes' or "no"' or “mayf;e‘ .

Tuesday", but hot, "I've really beén Bu‘ey lately" or ""Do you like
v e " ' o AN ' . <

tomato eﬁup?\i". The latter process is sometimes. -called faulting.

" Faulting gen‘erally contributes to the gieteriorati‘on of growth enhancing

e rel'p.t“i;onshipe,t and tends to-create distrust, Trust is formed through .

P

m@iaclonur.e, honesty, and relevant responses. - Trust builds a foundation

~

upon which the learmng proceu occurs.
[3 ) ?a.(
Internahzed behavnor chenge will probebly occur only ina

person who exper.ienqee a climate of trust, and when confronted with'

dis’eonance produéing feedback from‘a trusted pereon.‘», Confrontation‘:

©

without a chmete of trust Will lead to either: (1), con.forrmty --if

v

-~ the group, 1eader has power' or (Z) fhgh or fxght -- 1f the group
Both.are undeenrlble. Trust W1thout confron-
X . 2

tation. usually leads to 1dent1ty reletnonehxpe but not necessanly to

€ internehzed chtnge (Smxth 1973) " * ’ e .

lelder hul 'no power

Interpersoml attraction (group cohesweneu) becomea essential

for a- group in which :learningals atrcaeed I beheve most person§ . )

-. . leading groups can buxld inte;(pereonal attractton nmply by applymg

everythmg the}{ have ever leernea about makmg friends. Essentxals , '

are .nmple honesty, conewtency, carmg and responetblht\ - The

.

humemettc paychology ‘moyement has produced hterally huridreds of

structured exercuel which helg__people meke friends and rmght be’

-

uleful to & 1elder wﬁo wae expernenced thh thg_m____mife,l_t_c_om_fﬂable__ __’_

“ -| Key »

N
using them_. Iam m-hvor of uling ;gﬁhe well dengned structural

tl

[y * aemaat
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- exercises on an as-needed basis providing the group and the leader ‘ .

‘i';e comfortable with such exercises. They are not essential for . - )

] x
- .
1

a helpful group oxperience.

‘n‘
. -

I do strongly suggest leader modehng by setting posxtwe

. « -

norms and saying poutwe, honest, and specxﬁc things to other

rore

Q T " persons. What you say as a leader you must actually feel, Also, you .

o will be more successful in getting across-a po'sitive .'mesaa'ge if you

.aendlconcrete and specific messages, Say, "I like your blue scarf", . .

e -
rather than, "I think you're beautiful". The latter is too general’

and not too believable. The apocific‘ comment is more objective, _ _ ;I

behevable by the other peraon, and gets away from "c rystal ball

-

azin ", - A orion who expects to fail is termod‘ a failure 1dentxf1er‘
g g | P ) .

L

because they see-themselves as failures, ‘They usually don't feel

[
1

% beautiful! When you over-generilize by oaying to one of them,

-

e

o 'iyou're beautifull", you lose your creditibility in his or her eyes.

. _ ~° “V. - Group Loaderanip

The purpoae of the. group is to help indiviaual grthh.

! ' . Counaelorl -and lnatructors should assume an authorxtatwe role ‘on

behavior change. They uhould control and lead the group, channel o

2

communications, and limit diaruptive factors like individual domination,

*

e

"resistance, and group mores violation. Yet, the counselor and
) - instructor lhould not auume full responaxbxhty for auccessful group,

@

operation. Every group member ahould become a co-counselor and

. e N
R X o ; u-ume-*rolponiibilities-:for~:mainta.ining;gnounc,lxules., _,Eg,r___,rknma__y_li .
(. ] B . A - w’.—-;;. ' ) . - o
ERIC . 7e v gy T e
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3

students, the peé_r counselor may well have the most impact. for

problem solution, planning and -subsequent control of member

»

‘behavior through auditing of that behavior. Peers. may"well provide - -

behavioral change. Counaeiox;a and instructors remain in charge to

B

the group.. - -~

- =
e Fg

Dok =
X

£2

the most effective reinfor'cei'nents, motives, and, support cr.u'c}i;l.to 1

4 Ty

- insure a hgjlbful proéeu, but are: not the only helpfu'lf persons in

_ ®
’

A%

What a person's theory bias is, e.g. , client-centered',:"'Geatalt,' .

)

transactional analysis, reality therapy, determine s many guidelines

and ground rules forgroup-process.—l-am.writing as a reality -

e

therapy practitic;neg, '?et,,I"believe that conditions for bu

: o -
ilding positive

human relationships are reasonably universal, Involyément,

'.1«

hc;nelty, reibonaibility, rég_péct‘,. congruence, positive re'éard and
P S A , . R i :

.acceptance are all ap'propr'iate and neéguar} conditions in group work.

Thel-é qualities are briefly déﬁned: !

1.

Group leaders must bécomg involved with membéra .
and.members with leaders,

_Honesty -- giving’ and sharj_n“glall the facts.

v

Responsibility -- making and keeping simple agreements,

Respect -~ the kind of love that leads one to intervene tn,
the life of another as a helper, even if at times your help
is refused or not wanted. ’ B .
. . { . ;' “
Congruence -- be open and honest in expressing your
feelings. . .- ' '
Positive reéard -- each person has worth and you really
believe it.- o ’ e

Acceptance -- people have worth and you assist them and
try to work with them even if their value systems violate

yours,
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The good group leader exudes warmth but avoids hei ng maudlm.

Through his relatlonahtpa with the group and mdxvnduala, hc\mfusr

. -
’ . -} )

new'life ‘into ‘e’ffet,e ‘persons, She devises waya to transm\t %strcngth
- ’ . | .

(hers or others) t_o'.neecly persons, A leader is nevgf submissive-and

[

a group never survives anarchy. Group members aree:fpec"ted to .
support the same, principles of group function and goals as are the
leader. The focus of the grovp is on individual goals, The ag"estfoh,.

""What do you want for )iourself?",*?s fréquently’ raised, periodica'lly

=

P e
* Le e

negotiated, ‘and is a key atep to learmng ‘contracts mutually -cceptable
i .

to ietder‘—and—lear-ner—&like. (See this chapter, aection VI; )

r'sd . - a z
VI.” Membership ‘Behavior and Roles g o / . ~

/

o

- . . ’ . ) ) . T~ .
Group members participate actively in problem solving

activities, Good group members adhéere to group mox‘est{ avoid mono-

-~

-

poly of group prorzss, and support, accept, and confront other group

@ “

ﬁ;emberl. They ;ssume responsibility for their own 't.aeh"a{vior,

accept group controls; and attempt.to set and realize ‘ljes;:}onsible goals
or objectives for personal growth, Avs- nétea, go;d“ membership

means adherenc;t;:) probi-em solving efforts, 'iupport of others, group
maintenance, and adheren”ce tor group ground*rﬁules. The latter rnay
vary, but usujally includ‘e regula.r'httgﬁdqpce and active cémmitment

v

to remain throughout a session, as well as other behaviors stated

or implied in the concepts already outlined.

Counseling groups may begin.as membell groups (being enrblled

rd

or on the roster), but must become: reference gi'oupa- ("This is my ’

group 'These are n;y people, I value their é;éiﬁioixl»g. "i; In 16

s : - -

5 .
g TP
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~
P

M * .
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reference groups members base Crit'ica'l'iipcisions on group
expectation s and reactions as well as their personal inclinations. .

~

Most critical,’ personal decisions must be referenced in terms of

group and leader reaction if the counseling gro

I

. ) .
. .
..14.‘. —— s - “ .
. o et e e
.

up is to have im-pact I

on;individual-behavior: |
) Iﬁdividuql involjement }gd,~mﬁt'{/xl/g/t’he -gx‘-oup intc a reference
éroup are ‘characteriz/ed/B/; émotiogal' crises - tears, sobs, ang.e’r,
aélf—disclosur, A reao,lu\t‘ion of‘confr;)ntationﬁi a'md res.;;or;sible grou'p ‘
' .pgrticipation.~ Curiou.sly, involvemer;t W1th ?he lea;cier and speciﬁc‘

‘o
- Cankd

group members occurs similarly and dould®probably be meisured

in degree by counting the fréquency and intensity of transitions

like crying,. laughiﬁg, and self-disclosure, as well as the number of

4 - ’

successful plans made -and carried out. ) AT T . .

A final word on zesponsibility of groui; members.

'

Behavior - -
cfm,nge doesn't occﬁf in a vacuum,., As stated previouaqu, whether

learned -or inutir.lctu‘axl‘, behavior is modified by fearniﬁg. "To be -

useful, learning must in some way !Se applied in order to yield fruits 3 e

!

, for the learner, Agfi-eeing to behave in new ways and trying out the

i - M

. new ways is an esséntiai aspect of group process, The group becomes

teacher, brother, sister, mother, father, judgé, jury, defense,
prbsecution, minister -. an active influence with specific goals for
specific people. 'The greatest therapeutic gain will be made by

individials who make and keep lgre’er’hnents or.c>ax:ry out their plans.

-




"VIL T Learning Contract

>

Learning contracts made in the group. setting gonstitute the

support arm of the ché_.nge process, Tizey seem to vary in dimension

from general to specific. The ﬁmox_'ehthat learning contracte are related

-
s

at

‘o l,d’ :
b -ty

-

ot
~

&

i',foater success by posing somewhat pointed self-study questions,

"to understanding pefsonal dynamics, the less useful they a_e’evi'n to be,

»
.

The more they relate to making decisions and concrete formulations

of behavioral plans, the more effective they become, iProvit‘;_in‘g,
you have established some trust and ra;iport and the person th .wants

help has asked you to oversee their problem solving, yqu can éijir?gp‘imes .

Helping a person to focus on his operating &sci’aions or psychological

o . N .
.

constructs is difficult. Butming a person to discover the relationship
between the payoff of pain which he is expei'iencing as a result of °

his past deciui‘ons‘, and to discover his ability to control ~aubsequént

behavior for better payoffs constitutes one of the~n:xoat difficult and

. <

-~

meaningful steps towards helping him realize his learning néeds..

> e b
o [

e

Tl;q_'pgr'son has '-ysté_matic ways of ga\ini.n'g payoffa‘which‘ can
be either beﬁn‘efi_t‘:ial and rewarding or ht{¥tfu1°and punishing, Or;e
r‘selrie’s_ of guestions .deaigne‘d to stimulate focused ti‘:ought and-}'é‘und
to. be usefui by practitionera\ of Transactional Analysis ( TA) is

E

'dirlec;ted at interpersonal assumptions, These questions are:

- . « * f ~«
- *l, - What kind of person are you?
2, ° What e’xperienc.:ea in life-led you.-to be the person that
i you are ? . ) )
3. From these experiences, what decisions about your

your life did you make?

~
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4, " Which oi'vthese'decisions led to the difficultieawyo‘u
. - are now experiencing? '

L3

5 In order to_be the kind of person you want to be, -
which decision must you change?

6. Which decisions will you change? - ’

-

7, How will you and I know that you have made these

€3

— -changéi»?>7E§g;éaa—in~simplq—behaﬁorx-bterms.

Tl

-

- Ry

2 -~

the logic, sequence of: o ‘ . ] R
I am | ’ (exmnpie:\ Hafriaié)'. - \.'s,
o (your worst fee:.l’:lng) ‘ 3
That if I - _ . (example: trust you)
:I"v_ril]b.g o ___(example: "be abandoned )
Instead of (exdample: loved) . . i

So I will (exmnpie: take care  of your fear so that you can take
care of me and love me ) "

.
2 -

] . N

- Both of these processes require skill, pa‘f{ence’, thought
and (:aution",-bu_t sometimes. set the stage for ~rriea'ningi‘.xl behavio.fal

contracting.3 The facilitating personh or persons ind the problerm=-

~ be followed and kept by her. Mink (1‘)'{0, 1974) describes orocessecs

-

for developing behavioral contri%taf‘ They are briefly summarized
" in item 18 undei' the section in this paper

<

titled '"Do's and Don'ts for
Legrhing Group Leaders'!. "

An alternative approach to uncovering the .pfiirfate imiéhéléégél 1ogie is to use

solving person must make the plans and contracts most likely to - -~




VIII. . Outcomes i . o R

e
*

%

Ihrough group process and new behavior learning, unlgved
people can learn to love, enjoy life, restore self-esteem, soive
: o ) ‘

problems, éstabliah realistic levels of aspiration, and eliminate . 1
A P . ~ . i . by

T

1.

 versal :goods,

s
Loe

. group member. . ’ - BRI
L' P - . . I :

destructive ‘béhavioré.: Success eko;ctancy develops. People become - %

~T T

o

more realistic, are able to make functional plans and thus succeed..

’

.
T, 7

Problem solving skills are o'oquired. Reapoﬂsibility and honeatym;a.re
experienced, practiced, and accepted in personal and inte'rpe‘r'aonal '

endeavors. These attainments can lead to-employment, stable
. = ‘ ,C:" N

rﬁarriagea,~the surmounting of-eaucationai deficits, and similar uni- 4

&

—
.t .
~ ‘

All in all, able management of effective learning~ -

il Gl

groups can be a viable ai?i"in—the\r\emeay of many personal deficiencies
’ o \“\

{ . \\\ —_— ’ ‘x.“
apparent in the people of our soéiety, T s
‘ ' ‘ ) .. . B Tf’\'\ i i : k
\ . L S . - ° \\\ <3

IX. Membership Ground Rules for Learning Groups and . \\;,i
. . 3

Group Counseling

- ) . ’

~

Discuss the concept of
for probiem solving."

for: jou or someone -else, ehare :lt

honesty as "making pertinent :lnformation availadble
For example, if you know of a golution that worked r
G_et commitment to honesty from each"

»
+
¥
. “ s .
B - e~ T .
- X1

Diecuee and get a’ commitment from each group ‘member to the concept of

responsibility. Define responeib:lli{\y -ag making and keeping simple agrea-
ments.,

i
i
Point out that no one has to make s comitmen or contract; but if
they do, expect them to keep 1t. ’ i

No psychologists, 1.é., no migd readers.

W

-~
t
g o] e gl
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5. _One person talks at a time.
_ “side conversations or reading ar

Dori't. play archaeologist--let aiéepi
for information which is not releven

- Extra activities during group meetings, sﬁcn as
e not permitted. , - Lo

e o R .

~

6.

No name calling.

‘of the group--that is,
there should be

e dnorae = .

g

r

. On the other hand,

9.

10.

1.

\\\ii..

R 13:\\N ither staff nor members ‘shoul
rQV'aled in the group meeting.

started in the group meet

Subgroup planning is -acceptable.

when it is scheduled fo end. . Sometimes,,
ed that the meeting should continue until

In these cases, the meetl
or until the time that is

AN

e e

. In éeneral,
however, the le

_sional use of such terms w
Members will be asked to use
group leader will confront an
's
No topice are specifically forbidden. Any-discus
and problem solvi
_ personal.
may cover a gamu
problems (sex, marriage,
( jobs, bosses, pay ).
. agpects of such ques

out for benef

Disciplinary action

unless this information

‘won't protect you for bre
" ginning of} the group.

All members should be‘require¢-ta

medically.

In general, no member

Topics
t of areas suc
femily 1iving), subject matter,
tically no limit to the more persorialized

is in progress.

No gross phyeical encounter should

abuse,

Members p&eaenting
the meeting, -

méeting should end
der may be cony.
resolved.

i

certain material

for a resacrable length o
evaluation oritique.

Discussion-should-not.be offensive
no personal insults

ng is a good discu

which the persons in group couns
h as school (teachers and routines), personal

_There is prac
tions that the alert counse
jcial discussion -for the group.

will not be taken for informati
has to go with security of person or. property. "We
aking the-law." Make the latter clear at the .be- .

ng dogs l1ie. Don't delve into the past
t to the problem-bging.oolved.

40 individual members

AT

or deliberate use of vulgarity.
no flat rules to the effect that occa-
111 aGtomatically lead to expulsion from the group

Yanguage which 18 comfor
d process deliberate name calling..

sion which leads to thinking

&ivee to them, but the

However, topics do not need to be
eling sessions talk about

and. the work area

lor or instructor can draw

A

.tt&id meetings unless they are ;xcluded

»

be allowed-and abso;utely no physicil

-

d make retribution later for information
All.members should understand that problem
ing .should be completed in the group ) .

-

v

on-revealed in the meeting

o

: . Yo :
will be permitted to leave the grodp while the meeting

unacceptable behevior in the.group will be asked to leave

‘
'
- - x

ing could be continued
scheduled for the .\

PR
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} " .
All staff observers and v:leitora (if any) will be required to attend P

post-meeting critique.
Other rules may be devised as approp;‘iate to the group and its setting.- -

If more than one staff person 1s involved in the meetings, s‘che'duie bre-

19,
20.

and-_post-sessions with all the staff persons and plan as well as process

. the meeting. o . .

When confronted, a member cannot refuse to fight. For example, one cannot

“-remain silent .when asked a question. Saying, "I choose not to respond,”

is a response.

No filibustering. .

If an argument is about a matter of opinion, it must be so recognized.

2l.
. 22,

2

6.

- 8,

1s settled is a det‘ena:lve maneuver.

If an argument is aixout a ma'Tt‘ei“of‘ftet———you-musi'_ge.t the facts.

Tl 2

Fight about. only one-thing-at a time., Changing the aubJect before an iassue .

Menbera st respond in a relevant way to any queations asked or to a pre- :

*

vious point before making enother unrelated comment.

A
o : ~

.
(]

X. Do's and Don'ts for Learning Group Lgaders -

~

-
‘x
. » '

Often you should allow the groixp to select - the subject to be discussed.

Encourage the group to set its own 1imitations. . ' .

Generally reflect most, quesiions back to the group.

.

Encourage group members to sex what they feel by -refl}ect:lng feeling back
rather than by argu:lng aga:lnot them or eriticizing.

Maintain an accepting but neutral role , avoiding ag'reement or disagreement
with strong feelings expressed by group members. ¥ ]

The leader (or other staff manbere) ahould participate, but not too often. -
_ The leader ( or other staff ‘members) should expren true feelings elop_. .

-

':lth total troup euiotenoe, enforce all ¢ronnd mlea.

P

Don't be . 1ooturor or deliver "eenonettee. .

e LA

22 8

N -
it

.




) _ "ZO" T - i
. . o, i
. ) ~ -
.10. Don't cut off communications by being so defensive that people’are afraid
7 . "—to talk to'you Consider personal references as any other material .
~ : s . v
R = 11, Avoid asking individuals direct personal (historical) questions or.making |

strong decisive Judgmental statements.

12.. Don't insist upon conolueions to subJects,discussed..ulet it "soak".

-

13, Don't. criticizexgroup feelings, no matter how much yours differ.

— - B~ - e &
T

14. Don't identiry with antisocial or distorted reelinge. Simply recognize~

. feelings. ) L9t “\ )
.« 15, Don't allow one or two members to elther disrupt or continuoualy dominate
the group.. . . “ . ..

16, .Don't be an erchaeoloéist or a psychologist. Excursions into past. histor;
drain from the "here and now" and inhibit learning. Interpretation or mi;
reading is poor modeling for: problem solving. : o

bt
B

__*—__-_'“__“17———BonLt—demand__l thing from the group members that, you. aren't willing to d(
or give yourself, : : \

' « 18, If you have confidence that you -have a trust relationship established, be .

v ot oomfronting by asking the what questions: . ) ‘4
o L (1) ‘What are you doing? '
' (2) If you continue what:you're doing, what will happen 3
~(consequence)? ‘ . i

(3) Is that what you want (value judgement)? %

(4) Ir riot, what are you willing to do for“yourself (plan)?
‘ (5) Do you agree with and are you commitiéd to this plan? .
*  Remember, if the plsn fails. no excuses, no punishment, repeat #1-5. '

[ Ty

s

trust by rovonlin( themselves--at 1oast a 1little.

- . .
- o

19.: Staff members do not need to discuss their personal lives but could promo’ ;

N

.
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A. 'Notes: o N
Maslow broadened and specified his definition of self-.
actualization in his last writings which were oublished post-
humousl"y by his wife, Bertha, under the titie The Farther
Reachea of Human Nature (New York: The Viking Press, 1971).”
See Chapter 9 and Table 3-in particular (pp. 318-319). In
Chapter 9 he describes the B Values, and in Table 3 he contrasts
the B @eu‘m) - Values and specific metayathologle . These

B values are also discussed ih Religions, Values, and Peak .
Experiences (Columbus, Ohio: Ohio University Press, 1964-
paperback edition, New York: The Viking Press, 1970). Ilist

and three come from Eastern philosophies like Buddhism. .
However, they are all tossed about .in Western curlture even
though seldom attained. They are: - “

Truth - Honesty "y RN

Goodness - Generosity: '

Beauty

Unity - Wholeness

Dichotomy - Tran’cendence

Aliveness
Uniqueness ' .

rfection ) :

Completion
Justice - Order’ :
Simplicity _ ' T .
Richness. , ) e, .
Effortlessness: oo P . e
Playfulness ‘ '
Self-Sufficiency
Meaningfulness 2

. .
— . - B
2

relatidnships''.are presented in ‘Table One, p. 22, titled °
"'Self Appraisal''; - . ‘

"Please be aware that the se que‘,ations and steps @re considered
to be mapproprlate for "pure' Reality; Therapy. - I belleve f:hat
they are sometimes useful in the contesxt of eatabllshmg al
learning contract. They should be used sparingly and only;to a
help a person think through a good learning contract : *

about sixteen frorh my reading of Maslow, Thirteen are 'hia':~

Some of the oeruonal"qualltiel euential in formmé "helpmg v

y— -

- e e -




. \W : Average

.;;.'h‘ “ - ~_ S . N
S B T S . 4 - -5 : . 6.
Low . Averege . ., - ‘High .
o ~

“- X1 Appendices and Re'fererxcea

N Bt Tablel - Self-Appraisal’ .

2
‘."“ a . L]
. .. . . . w7
> o

Directions. Circle the: digit wh:lch comee cloeeat to deecribing you.

.

Py
M

A N How authentic dm I? Amn-1 i‘ully aware and congruent wi'ehin .myself?

» 9.
€ .\‘ . 1 -‘

. 2 N 4 - 5 -+ 6
. Aﬁ,oTv - . Average ~ ‘High *

2. How expreeeive am I? Dol ccmunicate ambigoualy zo others?’

1]
4

1 —2" M. 3 . 4 . . 5. - 6;
low = .. . - - Avereage m- = : Tiigh =

Bo;ﬁHO' pOBitiye s'ﬂli\ Iin w-mth, (:‘.arim‘ rmd:respeét 1:01. the Otl“le; ,;ember

y L 2 . .3 Yy 6

' . low. . g Averege o . High ‘ :

»

4 Am I etronz enouch to de aeperete, respecting my' own needa and feelinge?
R . . . '_ v i ’ ¢

-1 2 b ' Y 5.7 "6
’ } High

5, Am IMQ epough to permit others their full aepereteness? T !

6. How fally can I enter into ‘the prive 'rlde of others, aeneing meanind

Y ‘and feelings with no. desire to judge, to aluate, to preiee, to eritici
to explein or to alter them? ) - N .

. # . . . d .

1 . 2 43 4 . . . 5 )
Low - ] Average ] 8 High“ K

T m. can I relate so that the othiers fesl me to be in-no way a threat and sp:
that they become less fearful of externel eniuetion from nnyoner .

b




8. Do I encounter others as he

. 2 i "_ 3 .
Low : Average

AS

9.

’

4

v

- s \ ' ‘ ‘ - ‘. 4
becoming, rather than ac fixed (not by the pas
to be appraised, ‘or diagnosed,)?

emergency?

-

A

High

How clearly ie'mv own aell‘-image one of change, dev-lopment, g‘rowth,

LT 7’. | P . . 8 e .
1 . , ! ’ . \s 2 l ' /‘\ 4 ‘ i »i
o Low % T Avergg_q ,/(;v’“ i High~
- :! N '»‘ . !

*After Rogers, 3arl. "The Characteristics of a Helping Relationahip" In"
On Becoming.a P raon. Boato 3 Houghton Mifflin,. 1961. C
Jecoming ¢ i

. “. 4 a ".
A . ~ ‘ 14
¥ ! - - "
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L
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PRINCT PLES—AND—PROGEDU RES"POR‘GROUP'LEADF ﬁb “ 2

1. Aspj.fations of Group Members -

-, -
o

(thracted in part from Glasser 8 _agnuy_gmm)‘ ‘ . .

LI 4

Assume that every member of the group ‘has the following basic neede or drivee

whether or not. he recognizes or reveale them: . i
. a ‘To have affection for and from others. ‘ . ’
. % . . -

b. To feel worthwhile to himself and to Gthers.
. ) ¥ -

-

> v ) e

Relationshiprith the GrouLMembers

'.&-

Probably the most important influence you may have upon ‘the. group will be your

P

\1lity to establish the following relationships with each member.
a. Direct empathy, the ability to perceive each manber's problems and valpee
% from his point of view or position. .

- [N -t

- - ., - Y

s .

b. Positive involvement, demonetrating true interest, concern, and regard in
eaéh member'e welfare. L - o .

' c. Genuineness, communicating your honest thought and feeld.nge without pre-~
* tenee, guile or superficiality. .

~ . B . .

' Principles'for Practice _
a. Be Eersonal,_eubjective""_z-f:‘l’not detached or objective.

. . . ¥
' Q' .. . -

b. Be yourself. . .
c. Uee' 1st pereon 'pronouns, "I" and tme." ’ < S
& ~ ‘

. d: Concentrate on here and now, not on childhood, high school, hometown, etc,

b

‘e, Concentrate on, behavior, not emotione, feelings, sentinent.

£. Aek "what" not "why. 'ro aek why is to acoept explanations and excuses. .

L]

" g. Have mémbers identify and evaluate their behavior. Ask: ‘"Is it doing you

any good in what you really want tc do?" Get opinions of other members.

e T

h. Members should plan changee in their behavior.

.

i‘. Have lenbere etate mit:nent to try, and‘"be responsible for, .new behayior
with nd excuses. - '
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Express praise and. reinforcemenf foiycohstrgqtive and responsible actions’

and changes in behav1or. 4 -

'k. Encouraqe all members to express oplnions,\reactions and to share.

1. Be patient. Give members time to act and react, particulerly at the
beqinninq of each meeting. . . .

Discussion Suggestions

Begin with a lelf-intrpauction and description.

group leader. Point out the need for mutual confidence and trust.

ey

Emphasize permissiveness and group freedoms. N

Have ‘each member introduce and describe himself and why he is there.

Discussion topics (to be encouraqed from group members) may 1nc1ude problems
jassociited with use of leisure time, course qradinq, inetrucrion,
and educational goals, student qovernment, dating, dances, recreation, the

ndraft,” residences, and test-taking.

fully discussed ae'one or more early meetings. ' e

Prolonged griping shoulq.heldiscouraqed.‘

Each problem shquld-ﬁevdiscussed in terms ofx;

b.

Ce.
4.

LD

~

¥hat do you want out of the sipuitiop?f v
What do you do about it? B
Hhat does this do for you?

dow do other members cope with this?

Hhat can you do about it? Get a commitment toafoll up -

in subsequont meetings. Give, and gain group member, lupport for
afforts to try ncv behavior.

s

Then explliniyour role as the

cational

Please insure that "study habits" are




