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WELCOMING ) REMARKS AP ' . i .

‘Briam Crittenden N ‘ . , , : .

s

-

- .

“It'is a ple&sure fof ne to welcome’ you to La Trobe ' *
University for this Conference on Bilingual Education.

X R . . |
- Marta Rado has kindly invited me to make some introductory ) :

. v

remarks. Idwogld liKe to.thank her for this opportunity 7

and to wcongratulate her on organising the Conference.
. ‘%

. *

Although the theme is not one on which I can’ claim ' v

any expert knowledde, it does involve, or closely relates . \
. > . ‘ N '
to, a number of issues with which I am more .familiar. I , .. -)

would like to'mention briefly three broad groups of such S "
- ” ' T _ Q

issueg. ;.

The first.group.inclhdes philosophical questions in °

~

vhjich the nature of langurge is of central cqncern.‘ For:

—— % .,

cxample, what account do Ze give of mean}ng?- What ' s
ween lanizzge and the acquisition ' . .

relationship do we see be

3

and use of concepts?‘ Where do we s
. +

.

contemporary version of the rationalist-empiricist debate . _ . ] ™

nd in relation.to the L
o

between the Chomskyites and the Skinnerians? 'ihat the
answer one ‘gives to these questions doés ‘make a practical : ¢

difference for thq_teaching of language is conspicuously

clear: inBereiterand Engelmann s book Teaching Disadvantaged : o

Children in the Pre-School. 1In their proposed language o L.

tedching program, the authors reflecE—;\simplistic reference

’
’ . *

(l 6 '."- . ' .'._
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. . e .
theory of meaning, spbscribe to abstractionism as an - - 5

adequate account of how,"concepts’ are learned,.ﬁnﬁ;aBOQtﬁk,
P Y A : r .

an incremental’' step-by-step conditioning procedure. .
. Another question belonging to this firstigxoup :

: ' - . ; ’ .
. ® .+ refers to the significance of language»as a human activity.

Ig it megely an instrument for communication, and .in this
function useful mainly for discursive-thought? Or does

the use of language nave a_far more pervasive and'fundamental

- —

role? Without atteméting to elaborate, I would suggest the

following claims: (1) ' Man is distinguished by the kind wf

.
¥

s :“flanguage he poseessesf ’the symbolic context that
« R S . .
- distinguishes all specifically hufnan behaviour would be

. ! .
impossible without ? language through which present and
e, * :
particular experience can be related to What is remote and

general'or universal. (Jonathp Bennett has argued that

the ability to employ language of this kind is precisely

\ what rationality consists in. (Bennett -1964) 1It+is also in

} o the use of such language that nnmgn ?eincsican'achievg what
’ " we mean ny ‘understanding'.) - (2) Rational thought and - k/ ot

' " thus human.language have an inteqfal place.in the whgle : -

) i range 32 disbdnctively human experiences. The dichotomy . . 5 w

¢
N . - of the cognitive and the affective is a radically pernicious ' &

- -

\
- / . .one.b’ (3) The learni:g of language cannot be detached from

& S : the contéxt .of the humyn practises in which it functions. -,
. ! ‘ ‘ N ) .

.\‘1‘ . " J__ T . :‘ ‘ h o |
CERIC. L - & Ly e




As Juliys Kovesi has; pointed dut . "language games are not

word games;' they are activities of which language is a . .

/ . 1 . \ . -y
. . . : . N - .

_part." (Kovesi 1967, P- 42) . o .

s T

- - One consequence of thesb pOints is that the learning . -\:\

't of a language simply as,an instrument of formal education \\
.- ’ -0 o . 8 . »‘\. T

would seem to have serious shortcomings. 0 ' S \ ,

The second group ofAbackground isgues relating :to the .
) . h v ’ A 1) [

* , theme of.this Conference-concerns normative theory of education.

j .‘Like various othermexpressions of the form 'such-and—such . " B
education', I assume that ‘'bilingual education' can be v ' ) \
’ interpreted in—a number of days. It might refer to certain | " ;
_ ; o areas of study w;thin the general scheme of a curriculum, or ' ’ ,.3
. ’ ‘to a distinct total form of ecucationt or to the range‘of , . R B
. . ‘ ) . .
educational issues that arise-in the case of those whose home .

t e

e 1anquage is not .the lpnguage of the school. Bat in'these, o '
and hny other possibilities,,it is obvious Ehat some position .
.must inevitabﬂy be taken, either implicitly or, explicitlyy . '

.« on the genéral nature of education} ‘ Assuming that we are - : ’, e

!

- . 'talking about the practice of education that invoIves the ’

[y

"institution of the school: should education be interpreted as i K

g . .
' .

. ’ ' . . (9 . .
<Y ) predominantlyaa process of socialisation?. Should the school .

provide a systematic introﬂuction to the main aspects of

. culture, understanding ‘culture' more or less in the sense ’ .

. that Matthew Arnold used it, of should the school be pre~' -
x . . v N ) ,- . -, R l '
, o <! ™~

ogeupied with the values and practices of a To&al community? = « . .




) % .

Is schooling to be valued mainly for thé increased social and
. - : ". . ) » ! oy A ’ ) “
economic opportunity it affords? : Should the school be seen-

K \ C e e e e

as having an important but limite& role in the total educatlon

.
.

2

“

-~

(\'-

" issue here is the clash between cultural pluralism and .

of a human being or should it be a kind of-omnibus institution? .~

_How one. answers such questions as these will surely make a

diff to what one is prepared to say about bilingual .

- &
educafion. .
, +

. ’ a v . . . . . :
Finally, there are aspects of bilingual'education that

‘canfiot be resolved without raising a sgnée of questionsviﬁ .. - .

. moral and's6cial ohi1050phy. Probab*y the most significant

) - L

ir;tegration as soclal ideals. The great influx of non-English-
spéaking migrants torAustraiia in the past quaiter of a century
.has'raised'the‘question of cultural pluralism:here ina .
'fundamentally new way. . HApart from the special problem‘bf the TR
relationship between’the whites and the aboriginals, pluralism T
was associated before this time almost exclusively with -

religion. .Certainly'this is' true of education; and in this

.o - . : .
respect, the prevailing po}icy in Australia has been heavily '

on the Bide'of.integration. ) ' . . / a
. " . * > *. )
v A related controversy is that of oentralised poiitic%l%ﬁf' /
) o ’ , ‘ " o Yoo :
. . N . . ! // .
control versus the relative autonomy of local communities. L\<' ;
. . * ./

The general character of education in Australia, both in its ’ , .

0

organisation and theory, has of course been monolithic. "It

1s only very recently that we have begun the interesting and

. -

_dangerous experimqnt of making the political and economic y .

9 L L




g

]

v

~ ' < C sy
-'control of education more centraliséﬁ\in order‘to promote
l“l ~ M : N N co. «w - _4 - ’
dlverSity and lobal initiative. e ‘ . K R fd
s »e . .. . .

s .
[
o

During the past few decades, bdﬁh/ceﬁirallsm and

JROCI NN —

-

integration have been attacked for their part in the

3

c e

dcvelopment of what is derisively called mass culture o

_<The, critics tend to be very selective in their exghples of

0 -

'mass culture » and often _seenm to assume that diver51ty is - L
g

& Vv 4

a good in itself. However, the point is that active'

fostering of different cultural groups is defended by appeaI— -

ing to pr1nc1ples of personal and community freedom and by

arguing ‘that the quality of culture ip the who!e soc1ety

r
will benefit'from the fnteraction of diverse cultural

.
4 .

s traditions.'.'In following these lines of argument, an - . ,
/1" ‘e ’ )
Amcnican writer recently concltided that - child should - be

) . - L) .

ot

taught by educated adults of his own cultural backgroubd : .
and in-the language in which his self identification has
bccn made." (Itzkoff 1969 _D. 145 ) ‘m @pnder if the
arguments, at. least when appliéd in fhe Australian ' 'ﬂ-
conditions, lead quite as-far as ‘this.- ' Even if the policy
were adopted, I also wonder how effective it would be, in N
Lhc Australian conditions‘ in promoting the vitality of the
migrants cuftural traditions. ‘ It seems to me that th/;e

/ e -

7 depend noh 8o much on formal schooling as on the pattern

» .

of life in the' whole community - even to .the details of

how a city is designed




e I \“ e ) . ' » - . [ ' . - R < E
‘ ; . : L
[ o There are’'also moﬁe directly moral questions' - for r:

e T example,Aabout g@@»relative tights of parents'in determining

) ‘ ’ N éé} SO S S
' ;',_ ‘e i the kind of . educatlon their children shpuld haVe, and about " ' e

- P L
‘the role bf those who make ‘ahd- impiement policies ‘on the ’ '

o

N ;' . 7 o education of bilingual children _In relation to the’jatger, N
Co- . ‘there is a dlfficult path to be followed between simply
doing whatever the parents and members of the cultural group oo

- ' want, and manipulating them into doing what the experts. )
.‘ ;5 - . helieve they should want. A o ...: : ~‘ '? 3 » ‘ :_ .

T~ : . -"f" The various groups of questions which I have referred’
. . . ~.>:€;: e N . . . . / .
", to are, of coursé; controversial. Assuming I am vorrect -

. ’ . -l ¢

.about their rerbvance to the topic of bilingual education, we

<3

‘may expect to have some lively discussion and to hear views 4 o .,

that disturb our own assumptidns. Even if the Conference R
- \ -« © -‘:} l‘ - "‘ ’ . )
 were to'do nothing more than this, it would stiFl be a

\ ) worthwhile exéerience._ - _
M _,,Ji . - s . y_

.
-

e

' Er )' .t - l'v '.. . r. o . -
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Marta Rado«_

;ntroduction

-
‘.

- on one such factor, namely the bilingual status of immigrant
: 'students'.

' aqnon-English-speaking background have a mother tongue wthh

students into our school system depends on a mult1p11cit§ of

’ factors.f

’they could dbe in th@ learning process.

.

can go foﬂﬁard

takes this into account

the’tea hing of.Aboriginal children.

bilingual b?\gultural status of 1mmigrant students and some\\

¥

It is my conv1ction that migrant

the crossroads 1n—Australia.

-8

-

‘I'HE IMPLICATIONS OF BILINGUALISM

AN

e

—

-

-
P

We w1sh ‘to-discuss the fact that chlldren wi%h

educatien isiat
There is a’ grow1ng awareness

"ln the community.that the successful 1ntegration of immigrant

These must be understoqd before successful planning

The aim of this Conference 1s to concentrate

v

Bilingual education

T.is form of education is‘not’entirely new in Australid.

Ty

’ - ' . . ‘ . ' BEX:
It hasibeen adopted and is in the process of de#elopment in

——

1}

. o

I consnder the composition of . this Conference mepbership as

It could'be argued that

‘ach is equally applicable to our migrant groups.

proof that there is wideé@read 1nterest at present in the

of its corollaries such as bilingual. education.\

interchangeablyﬁ

13

i

(1) In-uustralia‘the~termsb'migrant" and ‘'immigrant' are used -

2
5




e e e

‘ . ) . B . o : v, -

The Conference membershlp lS slgnmcant because S, t e o - A‘A
. . \ .

1t represents all sectlons of-educatlonal 1nst1tutlons, from Ol Lo e

: | SN e
: ; J
early chlldhood educatxon to tertlary educatlon. Kll branches S w §
- . \“ ~ -

'ot the Lducatlon Department of V1ctor1a are representedf as.

well as other educatrobal and welfare organlsatlons in Vlotofia, SR

- ¢ Y

dew South Wales and the Australlan Capltal Terrltory,,

d N - K

_ - ¢ 1nclud1ng delegates from the Australran Educatlon and . .
N . L . .S

> : ' L . - . .4
: . Imm;gratron Departments, 7) N . ¢ . I
. ' . - Who i} a bilingual? e ce o
Ty . - Y d WS R < L s . )
- v : . / ‘ \, s . o ‘ * \." . e ad -
‘ N ¥ Befpre'the educational-implications‘of bilﬂnéualism can -
. . R - . B . - ot A

bc serxously dlscussed we need to define what we méhn by

. this térm In the popular v1ew, a blllngual is a gffson--

N .

who commards two or more languages equally well “Linguists

iW o ~'. refer to this as balanced blllngualrsm. It ;s an 1deal state

.. .
L Y -

- and thereforefrare.- Llngulsts, partlcularly soc1ollngu1sts, o Lo
have attempted to broaden the c?ncept to include all possible

types of' bilinguals. The deflnltlon of th1s broader concept

3

of blllnguallsm has proved dlfflcult . For the purposes Qﬁ S 3

N : L _
: N thlr Conference I pnopose that we conslder a bllrngual I , v

'(r\. - P .

an” lnleldual who can functldn in two language enV1ronments.
A} . .
Such a deﬁlnltlon 1ncludes people who can 1nteract
» ! ’ - '
R .’approprlately with 1nterlochtors 1n more than one language, , -
. . . U
v : e.g. chlldren of 1mm1grants who are addressed in the parents’ \ -
N Y ' . BN . . ‘ ‘ ) q
language and,answer in English.” Accordingly, most first . .-
. h ‘ : ' a L i ’

. . A - . - ,"‘{’q .

ERIC = . - 140 o i

R A 1701 rovided by ERIC
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o

R

. the language of the ethnic group has been maintained, so .+

Ala#guagés is restricted to artrfic1ally created classroom

"in the mother .tongue is ignored. Such competence is considered
. . L 4 o

Q

generation children of immigrants,'whetﬁer born in
4 .

Australia or abroad can be. elasSified as bilinguals,

R
-

irrespective of. their active command of their parentE 5 N

v / . . .
d -\
flanguage or their competence in English. It also 1npludes -

many se.cond‘generation immigrants in Whose exte“ded amily‘
that they are fairly ragularly exposed to it. It doés not

include the learner of a foreign language as a school subject

such as French German or Indonesian, as the use of hese .- .

AN
tuations and &oes\nit enter the 1ndiv1dual's daily life. \
r A
Clearly,,my definitlon identifies 1ndiv1duhls in a way

< L L | T
that»isfcongruent with our intuitive judgement as-to

feva

. who is a biljnghal and who is not. - L ; -

Compared with the monoiingual who can only function La

in one. langua%F environment the bilingual is ‘more skilled .
i \

He' can funétion in tWo.- Yet this ditional knowledge does
A

‘not help him in our schools. On the contrary, it is branded

‘as a disadvantage. I would maintain that this 'disadvantage o
* N : . . o . L.

is due to the fact that the schob¥ does not use the whole of -

the immigrant student's linguistic repertgire. His competence

a private magter.‘ It is assumed that the'immigrant-childycan'

maintain‘the mother tongue simplyvby'using it in the home.'

. - "1':5".
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At best, mother tongue maintendnce is tolerated

rather than encouraged, as many teachers believe that it

impedes progreSs in #nglish. On the basis of this ill—ii‘
founded belief, mig#ant parents and_children_are advised to

..

forget the Tother téﬁgue, to discard'a language skill
intimately bound ug with all aspects of their personal

dcvelopment. §2hools ‘that adopt thlS kind of policy of

N \

language repression breach their commitment to cater for -

! =

the Chlld aocording to his’ kndwiedge; to take him from

¥d ) L

where he stands and give h;ﬁkthe opportunity to develop_

13
|

: his talents in a way -congruent with his skills. If teaching

*

methods arefto'take the_studentsﬁfknowledge and'inclination

intd account,-then bilinguals must be given the.option- to

c

learn bilingually.

The nature of‘bilingualism
a) Advantage o Zy
— :

- On the basis of cont Eporaryl}i i t o “esearch it
can be- argued that azh%lingual‘s language sﬁ%lls are - not

radically different from those of a monolingual.

’

‘'here is some evidence .that bilingualism 'is a particular kind
h. N

. of lanéuage expahsion. According'to a recent research report

from Canada (Néﬁfeld 1973, p. 35) "the bilingual possesses no’,

PN &
‘%two but:-one baS1c internal dictionary where words in bot}

languages are pooled". I would go further and sng;a’ that
] ) : - 4
~ _ ~ ‘.

A Coe SR
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/ seriously. Cummins ‘refutes Macnamara's argument that *
¢

- bilingpalism does niot signifiCantly'affect intelligence or . oo o

[} . 1

creativity. He ‘maintains that there arectWo general ways in -,

which bilingualism might 1nfluence cognitivergrowth - the' -
.specifically linguistic and the non-linguist;c-

Cummins quotes such as Leopold, Peal, Lambert and . 4o '}

- . Tucker who give linguistic explanations for the "superiority R

. . _ . " of bilinguals on tests of general reasoning and‘vqrbal

. 'intelligence.;! (p. 6) "the bilinguals higherr-level of Q
concept formation is explained as a direct result of the
fact‘that he has two words for the same referent * (p. 3!

~"This may force the bilingual to conceptualize things and ) L

events in terms of-general properties rather.than relying'on
their linguistic symbols". ?p; 6) The-non~linguisti : o .

explanations favouring bilinguals are based on the social use

?
|

- of language.: : E , - . B

Language use entails choice for monolinguals as.well as ) T

:~ \




blllnguals. Lvery t;me a speaker expresses hls 1ntention i
/ { . VA

'\} “
1. If’ you don't hand in your-ass1gnment by the se aané it

o . 4 ‘
' O : :
: . term's work. (Teacher to student)

. 2. Darling, you know m§ boss does not like latecomers, - *

L S please be ready‘on time tohight. (dne spouse to. another)
- : ) v ‘ ’ ) P
3. Do it and keep quiet! (Parent to child, peer o peer, etc.) -

b U when could you come ‘and check my washing machine? SR

find it difficult to do without it. (Customer to tradesman). = . -«

- . The princ;ples governing. the choice of styles are

fairly obvious. .ﬂgcording to Fishman(1972), the language

¢ ks

variety chosen depends 3?>who speaks to whom:\ﬁhen ana where. :

The expression "language variety" is a useful one becauae it
- s
"covers both style sw1tch1ng within a language and sw1tching
4%* v . N,
ﬂgrom one language to another. Fishman's statement is : =
- ' . .
%ign;ficant because it impIies that style or language choice - SR

is~nottrandom but follows socially determined rules.

.- |- . L K o
our intuitive knowledge of sociolinguistic rules can be N T,
. comparcd.tq our knowledge of grammatical rules. The ‘

. ; .
s R . » \ -
b . . .




ds

. Greénfield- (1972) has identified and tes'ted fives domains. in* "

a’ N . " ' . “\

acquisition and application of both is baSed on unccnscious o

.

processges. - They can also be compared from the point of Yiew

of complexity. The possible combination of'speakers, \'.

L8

& )

listeners, modes of cqmmunication (speech, writing) langqage
varieties, topics and situations (Hymes 1970) would be- 2}";
difficult to enumerate. In oxder to deal with thig problem .

linguists have developed the concept pf domainS'

o P .
, .

the language use ,of bilinguals, i.e. famil‘.y, friendship, o ._.~:'~‘

a .
religiqn” education and employment. There is now a faif conseBSus

- ’ “\ f \

of opinion among sociolinguists tl{iat a’ speaker s la,nguage use

g-.;,'

/

is domain specific, 80 that bilinguals swa.tch ’languages the way

monolinguals switch styles. From the sociolinguiétic,point~'
Y

of view individuals do not vary only according to VOcabulary

size and grammatical sophistication, but also a&cording to.

'their range of styles including distinct languadges and their

expertise in employing these, Clearly, %hls expertise is

. - » )

. based on a person's experiences. It cap be. assumed that a wide

range of contacts would lead to ‘a richen repertoire, and a great

3

. command of styles. - According to the res%grchers (ﬂiedke and

Nelson, Peal and Lambert) quoted by Cummins (1973, pp. 586)

the higher level of concept formation attributed to bilinguals

hY

stems from a greater amount and ‘a wider range of social interactiong, .

o
due to participation in two cultures. RS E

»

"
N J

l E '\’ "-,‘;




: x ' . . : -
difﬁiﬁe tly, knowledge of more than one language helps the
3 - . . - /

- _hiinto

tongue.

dqual to dewelop .a Wider'Perspective.and enables » R
. ’ )

’

: ’ lS,to, 8 year old bilingual adolescents in Victor}an Secovdary ‘ ) /'

.. ' e séhooi'[. érom e number of immigranﬁ students who - ;pleted- f % |
- ) ‘a qG;s lenna;re, some were selected for these ln?e i ;s becaué; ) '/‘

. - \ they spontaﬂeously answered the quee;ions blllngually.\\l wag ' - ' ‘.”/ ?
‘4 ‘ | ;

3 ~ U"dcr the ikpr9851°n that by so doing they w15hed to draw o .

14 'Y

i
|
atkizzlon/to the fact that they had an adequaﬁe mastery of ° . i
both he}r mother tongue and English Theynrepbrted that they ‘

I3

used the mother tﬁngue at home, with relatives, family and

ErLendE, occasionally in shops and-in the stre.t Tﬂey used

Englﬂeh at school, .with peers and geﬂefally outside the home

Thc ‘nature of theircsoclal contacts required at least an oral

» /
- ' T
competence'in two languages. This competence in turn gave them "

a
.

a sense of security becalise it helped them to express themselves.

If a ¥érd or phrase was not available in one language they could : -




A )

!) and played a role in‘}heir lo?alty to famiiy and country of

L ) \

.~ . . Y

’ﬂ ‘ - . . - - .) “‘ ‘ .
always use the ather.: Moreover, they;re@arded Australia
as'a-aultilingual'gnd multi-cultural society where bilinguals

had better.job opportuﬂities. So faf as their self-concepf

. . . : . v
.\was cpncerned, the mother tongue was part of their identity

-

: . ' . ) .
origin;. to whi¢h they wished to return as visitors, but not
. . . - ~ . :

Ly . o ) v
as settlers. They were néw used to Australia,, liked”it, and

ﬂwantdd'to live here'penmanently: Thgir ;éading habigsvaléo
;howed that they made an effort to remain literate in their 5
mother tonggé: 'Altgfugh'q9ny of tﬁem spoke a regié;ai-di;lect
at h;me,‘ﬁhe! rgspecte§ft§e staaéafd iapghage (inltheir wordéf
thc"pure;\lahqpage) which théy CQASiéer;d make ;seful as it |
made éommunicati@n?.with quak;;s of other dialects pps§ible.
They hoped their éﬁildren would learn their mothér'tongue

:¢h¢r?b§ ensuring the cultural continuity of ;heir\gropp..
They saw multilingualism as a force leading to greater

understanding among members of the Australian society.
< . - L 4

Therefore they advocated lanyuage maintenance for immigrants

and foroign li?guage learning for all’Austgaliang. The

lapguages they mentioned for inclusion in the curriculum

included the/zraditionally taught French, and German, as well
as the main immigtant languages: What do'these subjective

views tell us about adélescents in Australia who consiaer

B
[ !

’

21 L

L4
.
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v
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~ " F] . . o . .

~ themecIYee pompeteqt bilinguals? How cougd their opinions -~ .

. . Al .4' ‘ . ‘ * ‘. , . .

\V help us in’planning migrant education? Why are their views
N @'.\ . . '

» I

-
»

A

- and>those of linguiéts oontradicted by the‘practical \f
-4. ’ . . - /

- ‘ situation in schools? What is the explanatlon for this e
e

apparent contradictﬂbn between theory and practice?

. 4 - ’
.

b) Disadvantage . . ’
, ) ‘ . ' . * ~ ’ . 3

) Bilingualism is a disadvantage “in o/r schools because it is * -

»
-

at® best ignored, at‘yorst‘suppressed. Our school system has been

L.
N

P

developed for a monolingualk pop#{ation, but,all students irrespectiye -
’ ’ . oo, ' E
of their ranguage background, are expected to fit into it. - L
. 2 ' o :

Generally children who do not fit éaeily into our educational

Lo - s
. LI
) . - . . .

’ A
‘ system are labelled problem children. . - SR , 7
* \ ) - . .
. X .
- .. . So now we havé\;he problem of migrant children. I would -
' @
. ‘ arygue that the problem is created by the schools not the children.

-~ : SN
- T'he majority would not be problem children if. their parents '

o, "had not migratedt I am not implying that the parents are to °

Be blamed for the problem and should have stayed in the co&ntfg(

| R of their origin. They‘came here with our approval} often oq;
. . "’.‘ )
encouragement and help, and Australia has sutﬁtanti?l-iy,profited. I

by its. immigration policy. This policy imposes certain obligations
© Ao [}

j\\ (;on us vis- -a-vis the migrants. " One of these is the obligatibn to

’ cducate- their children appropriately, takfhg their status as

i}

~~bilinguals into account. We must fit the school toithe child and

1S ' ) : . o




[ ]
‘" not the Chlld to the school as has been our practice in the

K dscholastié P ogreSs of e immigrant student, although teachers
are worried E%d baffled by it: - R

1Y

past. Fitting the ch11d to the school has takenothe form of
ﬂ“y . 1]

'spécial courses in, English,'so that ‘the child‘bho be able

to partiCLpate in normal class instructipn as spon as possible

- M .

preferably w1th1n a few months. But otherwise.there are few <T

. ~ -

adJubtmedts in.schdbl roceduregsto accommodate th£ slower'
schotas N

_ On the oné hand most immigrant children achieve
a level ‘of hnglish that far exceeds the achidvement in _g.

,£oreign language study of our successful High School Certlﬁiéate f‘

s

" candidates. They outclass thefforeign language learner in

a relatively short time, often wzthin a,year. -~ On the ‘other

%

hanB thi% seemingiy fluent speaker is still. underachieving

'

throughout the rest of his 5chooling compared with his .

S .

Australian peers.
The immigrant child's scholastic predicament-raises
- . | 5o
(two questions. L .

3 N . B
t . . . L]

1.  why is it difficu;tito learn in a weaker.languaée?

A Why s language development, Heyond a certain level of

proficiency, so slow?




-

s
» .

" Learning in a weaker langudge

’” N . -

i _: It may well be that the digﬁiculties encountered in

- -

v

le%rning in a weaker language is dué

AN
5
é:.ﬁ’:‘ Wb - hd
d 2
7

Fto an overloading‘ofb /
. . LN

the student'sslanguage processihg mechanism. This coulg bhe

4 »

' -¥ .
.thé case even when the student appears to be fluent in the

, own choosing.

'oral language when topic, lexicon and syntax are: of his"'

.
-

But as a nonﬁnative listener and reader in specific .

. L g

subject matter areas, he ‘mady not be able to exploit the :

/

redundancies of formal standard English Chjldren of aalower

‘e ~

. . v
. .

socio-ecoromic class also encounter difficulties with ¥he-

schOol 1anguage on the .basis of reduced predictability

LBernstein, 1970)

»

& . : - : [y
1f, for whatever reason, the listener or reader is nat .

sufficientlyf?in'the know" he cannot predict or ﬁntelligently

»

guess while processing language. This is undoubtedly a serious

handicap. In 1istening and reading, (in auditory @nd Visual;“

perception) we are stgictly limited by time. In both r ‘4\§

activities speed'is-at a premium. The more we know abdut/a

language and,the subject matteq in question, the better we

can select the relevant £Oints, the less attention we. need to

"A

pay to detail, the more Wwe gan take for, granted and the -

gasier it is to preccss Iariguage within the time limits available

\
to us.

-
. >,
’ N -

/7

1f we are not overbufdéned by having .to attend to too

.:;Ji o ‘\ _ t .

i
‘

.




- ,’
. ‘ . - many cues we can pay grea;sgéattention (o) meaning.
| : v N So the more,we know(the more effiCient w become.
Sinte perception invol
U } o nervoug system

- -
. other words we
Y apd -

- Z/ .that is, which cueg to ‘Attend to.
w

o ) But we can give him the" opportunity to use all he knows - ;n '
<] . . ) r \ -
‘ ' ", the case of the bilingual, his two languages. This implies w
. N .

{ ° presentation of learning materials in botﬁ anguages.' YL

- Lo -

‘aBilingualism and language development

\

Why is a significant propgrtion o6f immigrant children

»
- -

seemingly incapable of closing the gap between their
L %? . ) proficiency in English and that of their native English
speaking peers? This is a complex.quesﬁion that ,I cannot

'fully’answer. I Will simply draw your attention to one

red

aspect of it, i.e. the discontinuity between home and school
language. I believe that this {s an area that could shed some
o light on .the immigrant students' predicament.

‘ . Because of this presently existing‘ﬁfpcontinuity, ’ a
- A
’ the school cannot fulfill its accepted function of developing

the child‘s existing language. Ervin—Tripp s ( 666, p. 88) ;

&

; ' "comparison of the home ‘and school language from the linguistic

4

point of view is a useful one here.




/ ' . o
/ .. .."’ "
cw?f N - 22.
N "Speech with fémil’y and friends is li'kelyl to be ,.
1 . repetJ.tJ.Ve, descriptive, predicative and to involve‘f a

_ brief, 51tuationally embedded utterances.' !n school.' ?
At \ -

thcre is’ emphasis on informatibn; enrichment of s ¥
, vocabulary to, describe and explain absent bbjects,‘- S ) .
‘ *' - . and dlfferentiatioﬁ of grammatical structures for lpgical
' "._. : " : ,disf’:infbic;ns".. - . -.' ‘ | . /

S In the case of the bilingual the school has to .,

\
egtabli‘sh the ‘basic linguistlc foundations in English as well
. B o
- ! as build the superstructure.. Insteatﬂ of i;.sing the child's

A

< ,description, and gsituationally embeddeé ‘i-ema!%a it has to

‘: provide such basic langtfage acti’v’ities a_.s:_wéll,as establish

- b the neceseary language sophistication for. subﬂect matter _f
P . ' .

learning. < " NGO

: ,In such a situation 'theé‘pﬁé&ary school child is often
' ‘ v
R ‘h@;’ .
faced with the difficult task of having to agquj.re literacy
. . -

. . @' A
gkills in an unfam ];R%ar lan'?guag‘e. + The of&er student meets
; 4

-

complex %inguistic‘. ] !ds before he has properly masterea the
8 v :

more general rule‘s 3f English.grammar. As the bilingual's

i

4 . X

language use té'nds :Eo,be dbm‘ ' specific, his ranges of
d ~
vocabulary relating*to home activies and to school subjects

.
¥ N .

may develop unevenly. As the individual matures, he does

-

not only expand his voca&;ulary‘lby acquiring jnew words for new

B existmg language which is well establj,shecf through repetition,_




LR

ws- | -concepts: he alsov extends the meanings~of his .- -

. '"”; - ) eiisting vocabulary. This semantic charging of
. . ) ) . - N . . .
o i WOrds known as pdﬁysemy is a lifelong’activity based

» . ~—

on experience. Discontinuity betWeen home and school

AL v

(v. ‘ o language gives the bilingual fewer cﬁggceslto.enrichxhis vocabuia£§”

“ﬁin this way in both Ianguages;: In th¥%e circumstances'

bilingualism may become a dbuble handlcap.,_Bebausg-the '

. R T school cannot buildmon'thefhome language, Mhich Should

o
provide the necessary base, development 1n English should

o

be slowed down. Because the school often does not take any

'_ \
<

< . P 4 responsibility for the development of the child's home

’

- language the chances are that 1t'will remain “repetitlve,

L \ ‘ descriptive, predicative and/tied to informal sltuations -

.
. o

it will be a dialect with limited usefulness, a private

7
+

- ' language of family and friends.. In this situatlonwcolloqnial

speechffails to provide‘the student with a'vigorousolanguage

T _ capable of both influencing, and being influenced by, the
Cx . L3 :
' official or standard language in which the 1earn1ng of

‘.
L d

school subjects takes place. It is, no doubt, difficult to

*

o« -7 build up knowledge in a language ‘that has ComParativﬁlY

v

-
L}

;@‘. shallow roots. ' e Y

R

a spoken language not underpinned by llteracy skills. Frequently,




L} ’ o -

Moreover,'the language of bilingual connunities tends7
“to show the effects of language Contact by lex1cal and syntactic
.borrowing. ‘The ‘mechanism of such tranference has been well
doc‘umented by Haugen (1956), Weinreich, (1974), Clyne (1967 -1972)
r and others, and I Wwill not elaborate on it here~' The point*'I
h'WlSh to make 1s less well.documentedbut hlghly pertinent froé

~the point of view of the school language, i.e. the fact that

. ,,. 8% e
v .

" a 51de effect of- borrowing might be the weakening of norms. .

-

Inconsmtentlanguage models, encountered in s1tuations outs1d

the School, may make the bilingual's task of acqu;ring the
- - \ )
schOol language, which demands the strict observance of norms,

. . 4

- . more difficult. At present—the'school exerts pressure to conformg

‘to-norms in English only; This.is an offical,’not}a“social,

pressure. I would'argue that normS‘?ustﬁbe-seen to operate

in both languagesif they are to be accepted as a necessary

corollary to language If learning materials were made available
- bilingually, they would\demonstrate how a particular idea

is expressed in the standard forms, and thereby prov1de the

.

learner with the. sort of models he needs for observation.

.~

. After all, One of the crucial factors in 1anguage develépmentn;j
: , - L. L L
is the opportunity to observe language in_action.

» 3 . o .. - p—

* . . >

T,

e




.'.Bil,ingual lduc'ation ‘ih the Australian context. R ' RN
Ty L oy -
In my view, bilingual education implies the use of

two languages as the mediums of instruction. If the

bilingdal is given ‘access tofleaxning'materials in both his

’lanéuages,he.can use his total linguistic knowledge to process

' these materials. d
*x G :

.

Such an approach would profit the student whose~English
Pproa c. . > =1

y - g B ’- : - P
". is too weak to follow normal lessons. Bilingual learning materials

would ensure.that hescan continue to{expand.his knowledge in
‘subject matter areas. This Would do away with the'painful;'
:waltlng perlod adolescents have to suffer 1n bur schools, fully

awareathap they cannot afford m1ss1ng out on subJect matter

-~ - . »* Y "%

learning, yet not_able to participate because they,are beginners

in English. . . S SRR e
It would help the blllngual whose two languages have
r . ) e
developed in a doma1n speclflc way. One can. predlct, on

"Athe basis of this theony, with some measuqe of certalnty, that

bilinguals in a mhltilingual setting will use the mother tongue

s~ yd

‘in domains such as family and friendship, and English in,
those of education and employment. (Fishmany1972)% Although
" the: domain theory has an overallxexPlanatory value, it cannot

P

prov1de the teacher‘w1th a list of tOplCS and vocabulary items




usedvby hilingual families in their daily Conversations;

The value of the domain theory lies 1n drawing our attention
to the f&ct that a bilingual's two languages rarely develop
~—in a parallel fashion. “This 1mbalance, varies from individual
to individual, So that the provision of bilingual texts is

A, essential. In order‘to learn efficiently, the bilingual

In brief, the two language versions Would support ‘him in
-learning and could also serve in'the revision of.the subjectA

matter involyed{ ‘
. Bilingual. education would also giVeithose who wish to

~

LY

maintain'or‘gevelop their bilingualism'at a literacy‘level

¢

the ogportunity to{do so. vBilingpal education seen this way

~

) ¢? © aims at duplicating rather than replacing ohe language by

another. In other words, for most first generation bilinguals,

- - . . oy

language‘maintenance seems preferable to language shift. " One

can further argue in favour of#language maintenance on the -
~ . .

grounds that one must not weaken language in which concepts

have been learnt and are easily available, and that language

maihtenance is,desirable/from the point qf view of family "

,relations if the@barents use the mother tongue in the home.

——

I would a%so add that a full command of the family language

enhances the adolescent s ‘gelf concept If the adolescent

i illiterate’ in the family language or only knows the
\)4 N : e : ' . ..‘

30

whose home language is not English, needs both his’ languages. 5




. have young bilingual adults in our community capablevofzg.

" rhe_matcrials consist of study unifs suitable for independent

~or small group workx 31

27,

__'.. —-

dialect variety, he is usually apologetic about it.

Foreign language skills’have a traditi nal place in . ' .
edncation. It is somewhat arbitrary to‘_ie the value of
foreign language learning to French and G rman &nd now-.
to some Asian languages.

Surely other migranthlanguages have an equal right to be considered

as a legitimate,and valuable study. . N A

Language study, together with- the opportunity to study in - . o
the Ianguage, will help migrant children to achieve

- o/ . .
the sort of balanced bilingualism that<is so rarely attained.

Consequently, with the help of bilingual education, we would

¥

' . &

acting as;go-betweens, so that we could be better advised

how to plan our future migrant education policies. ‘

- - -

These young bilingual Australians would be well equipped to tell

. . -
us’ what sort of education young migrants value, by virtue
) - .

of their identification with Australia and their knowledge of : gkw;:

4 Yo ' A @ T v

their local con?unity.

.

The Multiliggual Project: bilingual education in actxon ) "_,

The Multilingual Project is a form ofvbilingual education
‘specially‘developed for conditions in Australia. (L .
It provides learning materials ‘in English and native languages e.g.

Arabic, Croattup, Italian, Greek, Serbian, Turkish.

x N . R
vl

¥




] . . | G“' )
)The units developed to date cover. a number of soci ﬁence
o - topicsg that could be particularly relevant to migrant a ol cents

L3

i assisting them in their concept Hevelopment. ‘&are 1as been

-

taken to include information about. various aspects of everyday

- E. -2

" ‘ e e g
»

- life in Australia, e.g. whilevleafniﬁa-about'communications —

in general they are introduced to road signs used in Australia., o s fhg
R e, .

Animals specific to Austraiia 1llustrate _the unit "knimal . o ytf*ﬂ Vgt

fh\“ %rFamilies" which introduces students “to the)basic functions of o 7

. Ve

the'family. Another unit introdu es students to. library

services;this shouldlhelp them to work more etfectively_in o S

an independent or small group study situation. The units |

: &4?52 _ finclude exercises, correction guides and various types of
illuétﬁative materials in- the form of photographs, slides, '-T E . ,
tapes, games etc. These provide a necessary change from
purely paper/pencil'type activities.

It is (assumed tha® the supe¥vising teacher will not -
2 . . B

»

- be familiar with_the students' mother tongue. The dispersion'/mé

. & of our'migrant students in our schools is suchﬁthat/the"‘~

*~

T C . v ’ . S
provision of ethnic teachers for bilingual educationNW1ll'r

have to remain _the exception rather than the rUley particularly “
i ' . in'E;é case of the smaller groups.. Yet teacher involvement |
. R SO
in the scheme}is imperative. The bilingual texts facilitate

?communication bet&Een teacherfand student, so that with the -
L S ' e ' W
help of the objective type exercises and correction guides

-

the teacher can follow the students prog;ess. The teacher

-

. YY" 'I' . - et ’ ) . TR




o/

.0 the recentlyvretired’Director of‘Second&ry.Education.and to

also has a vital role to piayIinioréanisinngIassroom
-activities and exursions,suggeéted by the units ahd'
in providing further activites. and réading materials. 0y

The -latter entails the buil¥ing up of the school's librég&rv

collection with suitable English and foreign language books. |
i .. s . e , ’ . . .o _ ' ' / .
Furthermore, the teacher can also encourage student interaction .~

and peer, teaching in the form of explanation, discussion, =~ .

_r%ading aloud, miming efcf OldeY bilihgual“stﬁdents - o ',' "«{
and/or adults of the\éthnfc groups could also be'brnght in | : !
to assist. The\ﬂultilingual Project i§ a novel form pf bilingual

< s

education. (Rado, 1973, 1974) It provides bilingual education }
. 2 .ed on.

[ . -

for one or two periods during thehéqple day;and}theré%bre
is a viable proposition. It does not gim at a total bilingual '

program, whibﬁ?;éuld be enormously -time consuming'and costly'

g ’ i
as it implies a great deal

of text duplication and re-teachiﬁg. y
T T v

“The Multilingual Project is already operative in some schools

involving approximately 600 studenfs who are speakers of six

*different languages. ' It will be poséible to provide these : \
students with learning materials £br a whole -school year. .
. ~ . ' . . . . . . /
/* How_was this achieved? : . S

"Ig gives me great pleasure éo publicly ackndwledge the

support I have ‘received, and continue to receive -from the
, A . :

Edhcation Dgpaftment of Victoria. My paxticular thanks gé to -

v




SN

'

4

.

L~

" materials have been. developed by teachers seconded by théi

the present Directdr, for their 1nterest in the. welfare

of migrant J&lldren, dnd their appreciation of the theoretiéali

'

';andfppabtical,implicat;ons of this scheme. The pro}gct
. ) . , )

Education Department: T am particularly grateful to them

for their dedication to the Project, and they have shown considerable -

skill in'éhaping'daterials stritable for this type of learning.,‘
The Education Department also meéets the cost of translating.

Translators, too, have been singularly conscientious in ( }”
preparing accurate mother tonéue versions which have been

produced in such a way that.they match with the English version

. page by page.- The Centre for the Study of Teaching and Human %

Inte}action and the Myer Foundation,' hav helped -to meet the
cost of the actual reproduction of s%udj unit5And secretarial
services.

The Multilingual Project is a development and iesearch

project which should yield useful information on migrarnt education

-

in general and bilingual education in particular. Cleariy,'
the disseminatioa of information gained iﬁ the uee~of the .
Multilingual Project materials is one of my tasks.

I would like to mention one further point,Michael Clyne .
drew hy attention to a discriminating qlause in the Victorian

Education Act® (1958) which st}ll prohibits the use of languages

other than English as a medium of instruction in regietered y ~/'

.

I

. _ 33,4 . | | '

[



;schobls.‘ The original version of'this Act was. intendéd as

£

_ a patriotic gesture during/cﬁe first World War, which

had the effect of closing the bilingual German schools that T

4 £
existed at the time) SEHEr States eith%r did not haVe X L
- L A A
such Acts, or have repealed them since. Thus, contrary to -

a widespread belief the introduction of bilingual education

is within the law.- 'Lv . ;J}'f !

* The oresent policies, at Federal and State,leuels,
favoring integration rather than assimilation, havg-created
a climate that .is more sympathetic towards mother tongue

v

maintenance. In addition, the growing concern among educators

for the welfare of the immigrant child and the absence of restrictive

’ ' N ’ 0 '

legislation in other States, makes it unlikely that the private
; A .

sector would be prevented from following the lead of government

schools”in experimenting with bilingual education in Victoria.
o e , N N .

Conclusion

-~
L)

I ho§e to contribute to migrant'education in such a way
that, in- future, the immigrant child will feel that his parents
»
language is an. asist of which the school approves. Moreover,

that his knowledgeﬁcan be exploited to his advantage, and

that of thc community, by enriching Australia 8 languagc -

 resources arnid cultural heritage. My aim is to help the
‘~.. \ ) . ' '
’ descendents of - immigrantsffg'feel at, ease With their dual
' )
background, to attain the sort of balance 18 year old o .

_Mario Domenico has achieved:

’ [4
. - * . 1
7ol . q i ,
[ . - - .




*I was born in Austl‘a],ia. I don't : -
mind being called Australian, I am not ORI . .
ashamed Qf being Italian. I'm proud of. ' :

my heritage ~“You could say I have two - an Australa.an

,one and an Italian one. ’ .

-




REFERENCES ' .

gprnstein, B. Some Soclologxcal Determrnants of Perceptlon.-
. M inquiry ‘into sub-cultural d;fferences in J.F. Fishman (cd.},
\ © Readings in the Soc;ology of LanguAge. fhc llague: Mouton, 1970,
Pp. 223—239 ‘ ’ -

ClynoaM G. Trangdferences and Triggerlng, The Hague- Martinus

. |\ Nijhoff, 1967. \ . ]

-
{

4
Perspectlves on Language Contact, Melbourne. Hawthorn
Press, 1972 . y 7

-,

A N L8

Cummins, J. "A Theoretical Perspectlve on the Relatlonship

A

between Bilingualism and Thought." in Working Papers on Bllingualism

Toronto: The:Ontario Institute for Studies in Education,.1973, 1.
pp l 9. - . . L

 Ervin-Tripp, S.M. Language Development, in L.W. Hoffman & .
M.L. Hoffman (eds.) Review of Child Development Research, ‘Nebs
York: Russell Sage Foundation 1966, vol. 2, pp. 55-105,

; Fishman, ¥.A. "The Relationship between Micro- and Macro-.
" Sociolinguistics in the Study of Who Speaks What Language
to Whom and When," in J.B. Pride ‘and J. Holmes (eds.)
- Sogiolinguistics, . Middlesexﬁ Penguiﬂwauoks, 1978, pp. 15-32.

Greenfield, L. "Situational Measures of Normatfive Language

Views in Relation to Person, Place and Topic, among Pu%;to Ricah
Bilinguals." in J.A. Fishman (éd.) Advances in the Sociology

of Language, The Hague: Mouton, 1972, vol. 2, pp. 377-385.

Haugen, E, Bilingualism in the Americas, Alabama, University -
of Alabama Press, 1956. - -/

-

Htymes, .D. ‘"The Ethnography of Speaking" in J.A. Fishman (ed.)
'Readings in the Sociology-of Language} op. cit. pp. 99-138.

' Neufeld, G.G. "The ?f&lnguai's Lexical Store", in Working .Papers

in Bilingualism, op. cit. pp. 35-65.

Radg, M. “Language in the Curricu um,” in L.F. claydon et. al
Renewing Urban Education, London) Cambridge University Press,
1973, pp- 74- 88.. , ,

\ .

"Educatfbn and' the Billngual Family: Curriculpm
Implications", 1n.§.F. Clhydon (ed ) The Urban School Melbourne
Pitman (Australia)\l974 .

i~ ! . ;- '
'We:.nreich, U. Languages ih Contact, Th ,l-lague' Mouton,/ 1974,
,_(Eighth printing)

Py ‘e
‘o




s : - PR

THE EDUCATIONAL CONSEQUENCES OF LINGUISTIC DEPRIVATION = &

Begx Towrisend

\ . - : I} N .
I am -not going to talk about bilingualism at all , R

because I have no experience of it whatsoever. It is

a concept which simply has'not heen tried, has»not,
.1 . caught fire at all in.ﬁhe‘U.Kl ~In the pgurse of some ] ; . ./ﬂ

8 ' : ‘Mresearch'whichil carried out in the\U.K.‘in 1971-72, - - : .
| | out of a hundredchighl; nulti-racial secondary schools =

-

- 4‘[iwhich I was examining, only four\\ayght languages ‘of the ‘ . s

U

» %r to know that three of these were Greek, Italian and French.
»

immigrant's country of origin and rt won't surérise you ) :.;>

v h Only one was teaching Urdu. Perhaps the reasbn for a . .

that might be explained partly by the comment of the headmistress
of the primary school in the north of England, whose sch

H:aitho%gh‘it was. a Church of Englana school, was 60% Gujarati -
Speaking. I eaid to her, "Have you ' thought of doing anything

[ at all about this - teaching Gujarati for iﬂsfance?" S%%?
said, "oh no, I've.no time for that.caper;jgnd.anyway next*
term I'm starting teachinc them.French." So it is just as
yell that ny topic is not "Bilingual Education". 8p I
have now confeesed ny totalrigncﬁance, but,I can discuss

a . ‘ ‘ -
v quite_happiiy the educational impiications of language deprivation




N * 4‘ . .
@\\ 'because the one th}ng that it certainly. ensures is bilingualism,

and, iﬁfsubsequent_speakera\dan'point out that’the

0 . P ) A_"ﬂ.. L . »-

answér te some of th% qgestions I raise is bilingualigm
- o > ~

# ' : - . . ,
: then I should be quite happy for them to do so.’ I‘am also

'equally cé@tain that the answer to some of the questions I
r . & 2
shall raise is not bilingualism.’ 'But Marta Rado would never

L4

sud@est, I think, for one minute. that it was the total panacea.
Let us t8ke fhe case of the child who comes into thiqb

country - Ianlsorry - let me take the case of the child whe

comts into the U.K. as a. non-hnglish speaker and goes along

’

%o join the. school’ system. In the U.K. one of four things

'1aﬁguage

could happen to him. He could Fo to a full-t

§Ehool, or he could’go to a part—time langu#dge school. Alternatively
»&‘_

he could go to a full—time clasB inan

s i

part -time - w1thdrawal class, Jvery similar to the Victorian

pattern) again in a normal school. I am never quite clear

why the idea of the tull—time language school'ever took root

4

* 1 , 3 ( - ' Y v gin

gnrol two hundred Urdu—speaking Pakistanis in one school, o \ . 25

e §9 4 s

®  for anything from.three to six terms - and the one thing you ﬁgif%

ensure is the continuation of Urdu. English becomes the:

language only of the classroom and outSide the pupils revert ' l ( e
( :

to their mother tongue.. But more important than this, I Lhipk,

. in relation to the whole of this topic, one ‘has to'consider what p ! A

. ’ ! .
. . . .




'the purposes of educatlon are. It mlght appear later - h e

\

et half hour that I see the main purpose of . /e

»

education}as pa531ng examlnatlons. Not so, but it_is highly |

Y

relévant to. cﬁ@ﬁ con51deratlon. An important considerationt"f;

is surely soci_l communication.and if.bne separates all the @'

' \

a
-

.ﬁt _ reached that level of linguistic competence in Englishceto

pe able to take a full part in the norhal activitios of an
Australian school. What has hdppened in the past in the UK.

is that the child -hag -been moved on at some mythical point o .
- ' . ‘ ‘ . . ' . ' " s . ‘ . *
which is defined by teachers as 'when he can hold his own'. 3 J
k ‘ ,

I. have known the gituatibn in England where the selection of .

.

5 A .
; .
l,’ . g -




children who went to the specxal language centre was:

,determined entirely by the head teachers of the schools. - "j' %ﬂﬁf
U A

The heads of language centres said to me - "What can you
) 2
.do. about this - we're sending children out ‘to this man's

school as ready'for normal schooling at a lower standard

i e . . . .
than those he is sending to us as being in need of special
: R, 2 .
c ) English W And there is no way - no effective way - at the

/N e

present time of assess1ng a standard - a level of English /

c,ompet(.nu, - such that’ 6&1‘/ ‘can say, ty}nq r,luld can Lakc‘ %

- hd

normal part’ in the cvcryﬂday school. ‘rhis is difficult,

v T R

A - - --very difficult indeed for the child who has learnt

k]

' English,to a level of social competence, and social

competence'only in the special style of language between

. children and thé teacher of English. - ]
EUPN : , . "I am reminded of the headmistress of the:school with a
o . ~»

* ' -lot of Indian children in it - an infant school = who saie to

me one day that sh$~had had a most interesting experience.

lThe school wad in’Leicester which has a distinct accent

R

}
throughout its schools. A five—year-old Indian child said to
) o the Headmistress in the morning» "Please, Miss, I have changed
I : f‘"‘ »

“my;best friend"; and~thoSe of you who-work in the infant field

- ' " of education will know how important this %is. So the Headmistress ~
T ' ' : stopped and said, "Have you Inder, why is that?" "Please Miss, . . ,4?
> C . ’ . . : S V.

she doesn't sééak Englishﬁ;Awhﬁqh.surprised\the Headmistress a
. . T i 9 _'-. .

- 41 ‘
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- she speaks a different language.“ She did - she spoke

\ . . . v . ‘-(:_:‘
littie bit; because Inder‘s friend was English. So she_sai&,

"Cannot you understand her, Inder’“ "oh yes, Miss, I i
understand hes\ye%y well in the classroom; but outside school

"Leicester". ' Now one of'the problems here is. that we send

children out from'1n1t1a1 language‘teachlng into the qormal

and have seen what they do tell you about thelr home c1rcumstances- e

' parts of,the world - has to do with anticlines, synclines,

‘isotherms or medial moraines, and all these various terms. -

~school in cofimand of a rather specialized style of ldnguage - .

thét appropriate to the teacher/pupil‘relationship; which >
very'often-is ;égh to the essay on 'BonjFire Night', or

- . L - .
'How I Sﬁent My.%olidays!i,because we have to find_themlsomethinq
to té}h about, or to write about; or wheteverx ‘(éerheés . ¢
if you haueiseen some of the childrer's néwsbooks‘as Dﬁhave;~

¥

T

perhaps Bon-Flre nght“xs much safer) But when they start work
on the language as a}subject, they'are lost, The child who
comes .out of the normal language class with the’eccent on

. - e
English and moves into the science'laboratory aho is faced
with test tube, burette, titration, sodium chioride, etc.
may well th1nk he is operatlng once again 1n a forelgn lahguaget

The gcography room - and here ne feels he ought to Know

a little Bit about it - after all he has'lived in two separate

.

3

again, we have'yet another foreign language.

-~




. . ) <. . .
~‘One of the major criticisms I have about the

" educational implications of langUage deprivation is that

Sit would appear that the very people - and I hasten to say

- .

in the U.K. - responsible for the English training of

migrants do not realize the sizZe of the ]Ob that they are
/- - B
- ;ackling and they stop too soon. s can also say having -

-

read some of the Australian literature, that there are many

in Australia who would apply the same criticism here. It

is not a Job which can stop in the language centre or the

‘Wlanguage school. It is a Job which must continue certainly through

.‘“.."*&3

primary and into secondary education; For the late—coming 2%
. ~ ’_ﬂ
migrant it is highly important indeed for the teacher of -
4 -

physics, chemistry, geography ‘and history to be also a
teachei of English or the child would be far better operating
im_his native tongue. |

Let us take the other‘process which-happens to migrants and
to everybody also~going into our schools. They are assessed.-
We have. né processes of asseSsment at all whichlare capable
of assessing equally effectivelyla migrant and a member of
the indiQenous'population in‘any ianguage whatsoeyer;'but
we stiiiéisﬁp using the existing tests‘and we still‘keep
making our mistakes. It is. & regrettable'fact?aboutithe‘

-

'migrant scemne in the United Kingdom that the one examination

-




) normal children. But in Splte of this nonSense, those results_

ot
o

in fact, f1x a plcture 1n our mind of a partlcular piece we're

TN

. y
. xR T L SR
e et T S SR Sy

wh;ch the West Indlan children pass. w1th consumate ease i§ the

-

one- wh1ch admlts them: to the schools for educatlonally sub-

*

: are acted -upon and 1t 1s true to say, because of thls Sort

_of nonsense, that “the West Indian populat;on of’ Engllsh

schools is the only group ‘in the educatlonal system wh1ch

«

has more chlldren in schools for the educatlonall sub-normal than

it has in the Grammar schools. But we Stlll take notlce of

PR [

these totally 1nvalxd tests. There are those who say,'"Well
let us g1ve them non-verbal tests, th1s ‘would be all rlght b

It isn't. There are two possible reasons for this, The‘one
is the language4.andm arta+ Rado plcked on” th1s and so am I doing

to do. It is extremely difficult for the expert to follow -

the language of thought The language.;n whlch the child works

out mentally His non-verbal test has. certalnly an effect on the

.result Let 'us take ourselves domng a J1gsaw puzzle. Do we,

:looklng for, or do you,: 11ke me, say ‘a llttle b1t of ﬁlue sky

Wlth a stralght edge' Now whether'You say thls 1n Greek or

French or Itallan or English or Arab'c - 1f 1t 1s in relatlon

to a puzzle wh1ch has been set\to you in Englrsh1— can he quite

important.

1]

N -




\ _ . ‘? : _ ] . 4
. ) Let me give you another very simpfe.example of the I

importance of language on assessment. I was in the Caxibbean ’

A

in '71 and I was looking at the 11+ examination for Jamaican
. f

;/jschools and I came across a.couple of questions which might N
— . ., D O : ]
irterest you. 4The One said,"What is the odd one ot of_

[

these five - Bicycle, Motorcar, Aeroplane, biesel- Gasoline?"

_Well, you have all got the answer haven't you? I won't embarrass
2 .
~ you by asking you to tell me because ‘you ‘probably have got fiveciifferent

52 answers. 4You4have to know first of all that the diesel is the name.y ‘
f}o of the railway engines in Jamaioa because they are powered by -

Rolls Royce diesel engines, and you don t catch the train, you

take “the diesel - 8o the question is.perfectly,obV1gus and
_ gasoline is the only fuel Anotherléne, also in Si;flar vein.

"Which is the odd one out of these five - lemon, orange, grapefruit,

mango, ugli". ‘“Very easy - but 'ugli’ ‘is spelt u-g-l-i-; and
: R 1 . : ¢ N

it happens to be a cross between a grapefruit and an orange.

The dock sides at Kingston, Jamaica,'are stacked up with boxes

»

),/7

of these things and on the sidelit says 'I may be ugli - but I'm
very-sweet.q And the right aniswer is 'mango’ ‘as the only non-
citrus fruit. Now here we have two questionsfinian<English

examination which,could have been set to English children in

R v
»

Lthe U.K. and they would be two questions down immediately

‘because they would not have understood either of them T

! .

‘\“ '.
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Incidentally I toldhthis’story}on Barbados radio and the T e L e

interviewer“stopped me and said, "I'm sorry I have not

* . . P ‘

\understood either,of thoséatwo stories. What is an ugii??_

And I discovered that even in- the Caribbean, Barbados has ) ' .

neither railway engines nor uinsq so that one couldn_t even

hd ’

assume that here we had an 11+ test which would have done for - .

two children from two separate islands of the Caribbean,:’It

. . @ .
certainly wouldn't have_ done for Jamaica and England. I

wonder how mué& nonsense it would have made to a Greek or to
4 ; ) - -
an Italian, or how many other of the questiors. would have

A

. made similar nonsense. B R ) : _ .

processes of evaluation and assessment are quite invalid . ) .
in thej

e present gxrcums-agg\a'/ The only one in which one really

3 4

ought to élace any crédenée at a}l is that of the teacher s continuous"
'assessment, and this needs avgreat deal more skill and

judgement than is often imparted in initiai‘trainino. But’ . //
_ . we act on our tests - we put children-in'the class which appears

| rright/ There is a great deal of evidence that: children are very .
obliging’creatures and if you label them"D' or 'C' they will
oblige £§ prodncingv'D' or 'C*work for you. 2aAnd it ‘'is a very
very short distance indeed from'evalnating children on inyalid

7 tests to forming a very strong- stereotype that‘migrant children

o are generally incapable. And this is a very dangerous step to




L4
[

take. It has certainly been taken in the Un1ted,K1ngdom

w1ch regard to some of the groups of children there and it

- is a danger ‘to be aqgided \: o ~.t{ - L
Let us move on now and see what ‘happens to” children who AN af i

have ‘peen streamed and d:l.vided, or not streamed and . |

7\

not dr;}ded. They carry on into the normal classes in. &

¥

spec1allst.t1metables. In the speclal language school .

- . ;hey were spoken.to by one' or~two teachers. If they were .
. S e
.very lucky .they had a varlety of speakers on tape.. But

they may have had a very 11m1ted number of teachers. How
~ - ' many teachers speak to .the average child in secondary education
| in thrs country in the course of a week? Very little work
- 1ndeed has’ been done so far on ,the. extent of'comprehen31on
. of". the oral word of children who have been passed out of the

hangpage centres "able to hold their.own”, -Bgt there is quite

a it ‘Q,f; supenficial evidrire Whak childfen do not tnderatand ‘
v mﬂ:pmmmh&%@k@y%@m%% mﬂusmg%m% %’A‘&
) . very obligirg to say "Yes" & e ms%e& %% 38 sometines Vel
. Ziseuptive € Ay "I den't WAerTEand’: M £ yen say
“1 don't undex{%%tané“ ina ff@‘!?%iﬁ% ageant it \Eﬁﬂéﬁé ’B‘é S
mrgsamg.' But certainly this question of comBrehensisy i
| of the oral word for ehildren whe have been through the }anguags.
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centre is highly important. How awafe are a numbgr of our
,;ubject teachers of these particular neé&s? .

| Let me go on now to point out the actual results of this
as I know them in the English sétting,.becaﬁsé they are higgi}

.illuminating. We had-a system at this time where the leaving

-~

age was 15, but children could remain on at school voluntarily
to 16 - 17 ~ 18. ' The pupils in ®ur schools in England
~

iriclude a qpaf%er of a million migrants - about half of these

from the Caribbean, almost a half again, Asian, .a smallish

proportion of European migrants of a—ﬁéry similar mix to those
. ."

in Australia - Southern Italian, Cypriot Turkish, Cypriot Greek

and so on, and a number of Northern Europeans, Australians,

.
-

New Zealandé:s, and what we, in fact, term generally as the

old Commonwealth. I suppose for the new Commonwealth they
would pé from the Caribbean, Punjab, the Gujarat and Bengal.',

1

The percentage of children in the multi-racial schools I was

looking at, who stayed on from the 4th form - that is fifteen

year.olds_wﬂo stayed on to sixteen - was in quite an interesting

order. 70% of West Indians stayed on, and the order went ~
Qest Indian, Indian, Pakistani, East African, Asian, European,
Englidh. These wére éown-tdwn city schools. Over the country
as a whole about 66% of children stayed on into ﬁﬁe extra years.

| =
ey
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“ \
In thesé*inner city Schoolstin migrant areas;‘”O‘\of West

1

Indian, going down through about 60% Indian and Pakistani, :
droning down to 50% European and only 30% of English

- children stayed on. v~-askethead—teachers why this was

9,
0

80% 1 remamher one oynical answer I got. The head :
teacher of a secondary modern Bchool in an industriaﬂ

,‘ty in the rorth. of England said,’"Oh. you won't get

. 'the nglish kids staying -on here -'they know that education

. has’ nothing to offer them." But,~he»said, “You get a 1ot
, of W@st Indians staying on. because they realize that it.is their

only hope " e

©

l» But\ what happened when it came to 'the external examination ‘

itsdlf ? The'examination results were switched totally.' In

— T N

.fact the very leGel at which the children were working was also .
switched, utterly. So English pupils scored' most highly in the

examinations and the West Indians at the other .end scored the

-

least highly. . And it was in the same ‘'order. Funnily enaugh,'

/
L]

_ you know. in our ‘situation, the Italians, or some of the Italians.
and some of the Greek and Turkish Cypriots sqered considerably
higher’Zhan the West Indians. Since language. was very much a
factor im. this examination success somebody might feel inclined
. to ask Lhy *is it that the two naturally speaking English groups =~
‘the Engiiéh and the West Indians - were at the two opposite ends
. . _ ‘

LA

of the success scale.

49;.
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7 This is perhaps because of the assumptxon that the West
Indxansﬁspeak English and therefore need no special language
classes and thxs is the fallacy {hat has bedevilled the West

Indian in the U. K. for that last twenty years, because it has - '
. 1

2

not been realized that he speaks abtotally different form of -

English which is akin to ‘a separate iaaguage - Creole. -
:In the early days.teachere used to say to the West Indbans

: &
"No, that's wrong" or "No, that's bad English". The exact i

-
. '

way, of'cohrse, to set péople - proud of their own culture, . N

.proud of their own island, proud of their own language -

completely against any change and this is, in fact, what o

happened. The West Indian child in the English school has

,had virtually no attention to his'particular linguistic needs

1 .
“, until about the last two or three years and he scores worst

. of all as far as external success in secondary. education is
-measured. S ” . , ¢

I have a next door neighbour - a child of three - who isv

2

half Egyptian and half English.

" 1

Her mother speaks Efench to

" her all the time. Her father speaks English to her all the . L
,&f@% because his French will not stand comparison with that

N2
‘of “his wife. (He was. taught it in an English Grammar School”
. . ,
which explains that,.of course,) The child is totally bilingual.

’ s



\ I know“her;ve§y weli ﬁow and again I say, "Bonjour Glgi -

- commeﬁt ca va?" '"I am very Well, thank you, MEo Towngeﬂﬂ M

I have neyer'yet caught her ‘out. Once I telephoned. _&igl

answered the phone.: I sald "Hullo Gigi, ﬁq yogjknow whg

¢

3

:this is?" "NO“" "Bonjour Gigi, comment ca va?" " am

l

. very well thank yous" .so I deClded that there was soms ?ng of L

( .
vaﬁm;:Panism that switchqd her over from one channel to, the Ptber.
- I went jnto a school in East Oakleigh a couple oﬁ:wee}e ggq gnd -

the teacner gaid, "Oh Michael is an Egyptlan"; and havng }*ved AA;
7’3 .
in Egypt ;or about f;ue yedrs and st;ll having vague WeWQF*PF

.of . my Araqic, I Went qver to Michael and I said it Arahi¢

- . : L :\/0‘
“Hello. Michael, how. Jaxe you?" ) .«,. VTS

. J”"'

-pr he qu the most talkative lad in the room and: if thege *a
A | anyone here from East Oakleigh they will vouch for this, and
' he lookéd at me most upcertaiply, with that sort of half smile
.of embarrassment tp an adult who is obviously' round the bend,
and be backed aqay to the.other end of the.room and busied
nimself in the sand tray, When I went around'a;little oit‘

later on and spokg to him in English we., had quite an

intereeting conVe;sation. But when.I asked the teacher,
"What language does he normally speak at home", she said,

"Totally Arabic". o -




Now again, here is another interesting meghanism. I can

guarantee that my-"Hello, Michael, how are you?" was _ o '
- - . D N . .
=perfectly understandable to any speaker of Arabic, but it
’ : . .

" was not answerable in Michaei's pafticular,syndrome.
: P} - : . \

In Alexandria, about ﬁhirty years ago, I knew a boy of 2
who ébbké to me ih English, his parents in French, his’
. o : /

maternal grandparents in German, his patérnal grandparents
in Italian and the housémaig in Arabic - and I never remember ' / '

K : S . . '
him gegging anything wrong and speaking to me in an odd mixture
1 N ! ) B
. of any of those languages. What the mechapism was I cannot ’ ot
. ‘ . , . .
even guess at. But the mechanism certainly exists which enables

people to swyitch over from one channel to another. That
particular child was a very advanced model with five chann%ls.' . Lo

Because wé‘have,so little indication, so little understanding, of
the process = again -‘w " have very little understénding indeed

S e
-0f what it means to be a‘child who switches out of one language
+ . ,‘ . ~ . “ ~

[ »

and culture, totally, at four o'clock in the afternoon and

svitches back .in again- at nine o'clock the‘following morrning. ,‘

0 So here is yet another difficulty - ;nother educational
impliqation of language deprivation -~ which'Wé’don’t even dimly
gomprehend. 1In the United Kingdom summer schools have blossoméd
over the lasg five years because of the ;etbaqk that migrant children

4

receive during the six or seven weeks summer holiday. They come

v . - -
. .

.back into school not having spoken a single‘word of English for

‘52
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5
seven weeks. I was quite astonished to find one family *

W&th six(ohildren in school, all learning English, and
Dy .

1 found these people at a summer school. . When talking to
them I discovered that since BchOOI flngghed they had not
spoken English even amongst themselves because they thought

it was lmpolite to their parents to do so, since mother didn t

understand any English. Again this sw1tch1ng in and sw1tching

-
out from one culture to another.

Let me sum up. The first item 1 mentioned was the question

of aSsessmept and putting people in,the wrong streams and

unaer—valuing. This, I suggest, is not a matter at all'for'“

bilingualism, because(there is no means of comparative #

standardization of an IQ test in Greek, another one in

‘ITtalian, another one in Turkish, another one in Arabic.

. s . .
Thank goodness there’ isn't. This, I think, is a case for far

better means of assessment and eza}pation.. 1 mentioned the = .
fact that children come out of the initial language work at
too early a stage, and that it is not continued as 1t ouglit to

be, particularly in the realms of secondary educaﬁion. This,

T think, is a case for better teaching of English as a second

7 ’ :
language, but I think in the interim it is a very strong case
‘ . 7N

L/‘ . ?

|~

' | s =

indeed for Lilingualism;

v

- 4 53 ' j"“
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. ,'m".‘ ) g.’_' , Aﬂv..
. The child who comes late into this country, say, at the o

age of thirteen, an able child possibly of university potential, . e
P ,

who is made to operate in the Higher School Ceq;ificate in ¥ -

-

‘a foreign language, is not going to be able to ‘reach her or his

+

full potential unless a very exceptional child indeed. I think '

A Y

there is a very strong case here for bilingualism merely ‘A' ) . Lt
(:;_ i

do justice to able' children coming in to this system.A After

[ 2

L
B0

e

all. is the Higher School Certificate Examination'in Mathematics -0

meant to test mathematical ability or English ability? K

Because at the moment, for a migrant ‘it méhsures English

myself as a long texrm solution to this problem because children

going on to university and into employment will have to operate ,
» ‘ " [ . . tL A -
in. the language of the tountry. T

%
4
&
ability in addition to mathematical. I don't see bilingualism R (C/

But there is g further and more important aspect, and I ‘ \7§\

ﬁ ' ‘_
really mean more important aspect, which I have not touched

”

uporiat all.because I hope that ‘this is going to be the theme of
b W= O]

Alan MatheSon s address tomorrow and that is the whple societal
aim of education .and the sort of spciety to which Australia is , v

aiming. I think it would be rather sad if that society, made up

*
~of such a mixture of racea, were to be-one ‘in which English : '~ » .

became the only language. A | S O “

Kl

= aA
%
Q
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LANGUAGE CONTACT AND LANGUAGE ECOLOGY IN AUSTRALIA

Michael Clyne _ o E o - LB

K2R

Nearly one,in»three of the Australian population is a

LIPS L e

miqrant; or a child of a migrant. The majoritg.of‘these”come‘

_ Erom ?on-English-speaking countries so language contact is a

¢

rather large issue in Australia. JIf we are~interested=1n an
assxmilationqprogram which has . elements of pluralism, 1f ‘we are '_n'

lnterested in: bllﬁnaual education, if we are interested in

b

using the ageneration’ of migxants#that is qoing through the
'_schools now, as'thé basis for a bilingual; b1~cultural group‘

that can help aSSLmilate later generations of. migrants, theu we

1’
'w

;must find out something about the existingnresources, the exist—'

P

:ing lanquage resources in our community. §We don t know very ‘
’ RN
much about these our. ceususes do rct 1ncltde language questions. q§

1 t s

The 197l census'tells.us‘sométhing about the birthplace

.\§'

of‘miqrants. There were then in Australia, about 290,000 -

\ -

Italians who were born in Italy; about, 160 000 people born in. .

Greece; ahout‘lgé Ooo‘born in Germany and Austria: about

+

130,040 born in Yugoslav1a, about 100, 000 bornfin the Netherlands.
Since 1971 .the Yugoslav populatlon has increased conSiderably~ .
Ty

ltalians and Greeks have given birth to.large numbérs-of second

5 ) . } _
gencration children. . . . .
ap
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Of course, the blrthplace figures do not tell us terrlbly
] much because they do not tell us- anything about the second— ai . C +

: generation who, in the main are bilinguals in Marta Rado s sense. .
> . 1
Also we should not equate language and birthplacé For -instance; ga
a very large number of German native speakers were born in German-

speaking parts of'other Centrdl Eu;gpean countries and,Eastern
) s ' I

European.countriES. of ,the Yugoslav born population we don't t

-

know how many are native speakers of Serbo—Croatian and how many

are native sgeakers of-'Macedonian, Slovenian-,Hungarian, Albanian, P 4

. and so on. This problem can only be overcome if we have a w o

»

- language question, or. a number of languagé questions, in thep-
census. I hope this will happen in 1976. S ‘

v We are dealing~with a melting pot situation and not a. .. .+ . _ -

closed settlement situation. Of course, theﬁe§£re different

tendencies in population movements Within our large c1ties in’.

‘l

Australia. The vast majority of migrants, like the vast
majority of the Australian population, live in’ large capital

cities and there‘are different~popu1ation movement tendericies,

although'th e is no:clearcut.division between them. One
. tenéency is that people settle’in a first area of settlement

~

in inner:suburban areas of Melbourne and Sydney, and then

"they disperse to the outer suburbs. We find this a lot with
L 'Italian horn.migrants: " Another tendency is immediate '_'fif;_
p , h dispersion. Another is the extension of the first area of
- ’ 1]

s )

o N et e e e = e e 4+ ame—— S e e e Heme v e e
S L
B[] e , . - .
L BN ) .
o
»
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, ,,settlement a tendency which occurs among ‘Greek migrants. They
- ‘I"‘ﬂb[ “.L
, ) start off, say, in Richmond -and then spread Then the Greek ‘
: o settlement in Richmond spreads into Prahran, then into Malvern

and Caulfield and Oakleigh and se. on. And there is the. other '

‘possibility that you have a new continuous strip of settlement

&on the edge of the metropolitan area, which is the case among

. Dutch migrants. They have settled mainly in the area on the
» 'eastern and southern outer extremities of the metropolitan -area.
fram ‘Eltham via the Dandenongs, Dandenong, Cranbourne, Flinders

”»
and back~to_Frankstoq. Population movements have quite a lot té&

do with whether migrants keep up the language and what they use

‘the language for. K

- Langane contact begins at'the latest the minute the
migrant reaches Australia. Engliéh is, inﬂmost‘cases( the

P

language of the job. It is the‘ianguage of the school, of
public~authorities, mass media and, to some degree, also of '
social \life. There are bound to be new concepts which are

experienced every day in Australia, and -these concepts are R
¥ . P

associated with the English language - names of new jobs; trees

and animals that did not exist in the homeland; a' different
) . (15,
way of life, which may include a car or a teleV1sion set for the

. . Tian

. : first;time;. new institutions; school institutiéns; new school

subjects; new games played with friends cr at school; different

types of shops -~ and this is one of, the causes of interference

’

y
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iﬂ.language_and perhaps the main type of interference, The . . :

L e e T

v»firstltype of interference to be experienced from the new

,

language 'into the first language-, is in vocabulary, lexical

ce e e
i
»

interference. 'Lexical'interference usually spreads from the o : o

- way around. Not very long after. the migrant)family has entered

Y ' Australia, they are unable to express certain concepts in their

,

|
|
\
|
|
second language to the first language, not so much the other . .

4 first language.,n There,is some syntactic interference,'that is

1nterference in sentence patterns and. sentence constructions,_
4

from the first language to the second language and there is

f some frop‘ the second language to the'first language._l 4 ) E /' -
- ,;honological transference, transference in the sound system, is 0
'~ 4_'?hg last influence of English on the first language§ In fact

it‘usually takes at least a generatio;, sometimes nore than that. .‘; .
i You may) of course, find a- lot of phonological interference fron 3 B f‘/

the first language in English. Between the ages of .8 and 12

Do most people lose the capacity to learn-a foreign language without

v

-,

o 5 .
of thirteen will retain-a "foreign accent"in their English. A
i child ‘who comes at the age of fourteen will almost certainly retain -

-an accent, there a%e very rare exceptions to this. It doesn't "

-~
' a

matter how much extfa tuition they get, it doesn'tfmatter how much

: f tﬁey areﬁtpld they mustn't speak with a foreign accent.
‘ qﬁ%m ‘.Lrl,‘.i .

t - an accent, that is, mo;t’children who come to Australia at" tha age -




. people:going back after gome years in Australia, and particularly
5 ‘ v

' though they were part of the first language. He 1ntegrates
_ them 1nto the phonological system, the grammatical System and

bthe Spelling system of the first language. ;;f’this firat

‘ gives the: transferred woxd’ plural endings and case endings.

‘that in the yillage of Filacudi in Sicily, words such as

Now suppose the migrant startg\using English words

in h1s first language.-, Very often”he makes them sound as . f.

3

language has genders, then he givesﬁ'theqﬁnglish WOrd;a‘gender.

If the language,has.special plﬁral'endings or case endings, he

. . . i .,

If in this particular language you have to do. somethirng to a . f‘”.
verb to make it past tense, he adds all sorts Of.thi;;$lt°:it' |
to make.lt past tense." In fact, if you ask a German.migrant‘
what he didplast‘night} he willéprpbably tell;you,:"Ich~nahe _.l
television gewatcht“; _You_will probably get;the same thihéif
'in most’other languaées'too,vin ff;t, Rando (1968) has shown

‘billicano' and 'fruscioppi' have spread from-Australia through

through correspondence with relatives in Australia. Lexical

1nterference, that -is, the use of English words in your first :

\A’ . .
‘language, 1s a very common practice and it has tWO main . - .
explanations. - B N . .
R v ,
e — S |
1. - You are talking about concepts that you have experienc-_ |

ed in kustralia, or that you have experienced'very much more in

. : » ' - . ’
\, o L . .
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A

\\/épe transferred from English. This can be traced in the, first

Ad

’ oo » W
Australia than in your country of origin particularly in the-

last few.years_

oo
. .
' N . . »

2. Economy, some constructions are much\easier in one
. 4 )

language than another, and if you use an English’ Word you can

sometimes get over the syntactic complexities of an0ther

a "A_.".' 4
languagé. . ) -
e - , .

. But sometimes people do not just use the English\word

they use the word in the first'language and they'give it the

meaning of a corresponding English word. Even compreomise forms
% -

originate in their speech, compromises between English and the

first language, so half the word is in one language and half of

. . ]
the word is in another language. Then sometimes constructions

generation and particularly in the second generation. In fact,

-3

a lot of constructions may be more economical in English and
they are transferred to the first language._. For instance, in
migrant German, there is a tendency to bring separated parts of
the‘verb ciaser together.b In Australian Dutch, there is-a

.

tendency to adopt the Word order ‘subject-verb-object where. it
is ungfémmaticil in Dutch.,4 Where the child is illiterate in
the first language and has 1earnt to spell only in the second
language (Englishi it will transfer many of the inconsistencies
o;:Eninsh speIling.to the first language. ‘rAnd some letters

that don't exist in English are just dropped from the first -

. o GO ¢




B ]

"1anguage, certain sequences that don t exist in English are

_dropped.- "Q_' o v” | o o AU

'»rOne of the important things about communication is
. getting the message across, and 'this is often done in a
’ different-way infdifferent.languages. For instance, in mamg

\5
European 1anguages, if someone asks you whether you want a cup

+. of tea ‘and if ‘you say 'Thank\you', that- doesn't mean you want

it, it means you don t want-it. ‘Many ccmmunicdtion problems

arise from this sort ‘of- formula which isfdifferen in different

v.1adﬁ§ages - . v S (

People'Will sometimes switch tram one ianguage to the

. , . -
_other in the middle of a conversation, or in'the ;iddle of'a
~sektence: ‘There are two main reasons for~this. One of these4~
is therelcan be summed up in the words, "Who, speaks what
1anguage to whom and when and to what'end?", and it involves
the domain, which Marta Rado spoke about that is, the set of
BOClal situations. Some people associate one language. say"%
the migrant language, with home and English wi 'school or 8
with work, or they associateva particular dia1ect'of the migrant

languaae with home; they associate the standard langudfie with

| . B .
church, the standard English with school, and a br or general

Australian English with the neighbourhood.

61 | L
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- Another question_isllocation. - Some peOple w111 not

) speak the migrant language as soon as they open their door and

]

. go into the "garden because someone else might hear them. §Others

.4-"‘

are- quite happy to speak the first language in the garden but as

4
L7

soon. as- they open their front gate and walk down the street, they (n}

sw;tch to English. " Another’ 1mportant factor, which Bert ?oWnSend

”

mentioned, was interlocutor, that is, whom .are you talking to.x

Some people place very rigid constraints on whom they will talk

B ¥
~to in a certain language._ Then there is the question of 1nter-

LI

action type, which type of interaction is taking place. . are
3

you‘telling-Jokes; are you gtying a speech; are.you writing

a business letter or keeping a diary, or writing a letter‘toba,l

friend.. { Now there is very little difference between a nqrmal_

conversation and a letter to a friend, there is a lot of
/ - | v .
.di ‘farence between writing a. letter to a friend and giving a

lectureid%r writing a book. Then, there is role relationship.

. %f’
~ ° What relationship do you have with this particular persnn at CoaA

this particular moment?  That is one set of causes offcode

switching from one language to another. - T

Another cause is:whatpmay be terméd, S triggering’ .

There are certain words which are transferred from one language

“

to the other. There are other words which you will uge in both

. "languages, names for instance. There are words that are very (\\ T

- -




At‘

5 ¥
S

the age of five in that language. \ |What can you do with a

oy . ' B
similar or identicaf in twO“languages. ' These words form; an: -

overlapping area between the two languages and when people

)

come to a word like this, they sometimes forget. what 1anguage .
L)

they are in and they switch over. - —

AY

Interference is very common among ‘many migrants of

_practically all language backgrounds, and the type of language

spoken at ‘home is very often not the language that would be

understood by a monolingual speaker of this particular

' language’ It may be quite incomprehensible to a monolingual

/

-

because it is full of English interference, lexical, syntactic, "

sometimes even phonological, Also, a child who comes to '

T

‘Australia at the age of five ve often does not develop,past

)

language when, say, you are about 25, or 18 or 15 years old,

and you speak the Italian or Hungarian or Ukranian or Greek or \

Serbo-Croatian or German of a 5 year old? ,

What causes’people to shift from one language to

. < ¥
another - and what causes them to maintain the language? Here

- again we must coﬁsider the different functions that the

language may have. We should also consider the fact that }3

RN
l'

‘bilinguals use their languages for different purposes and they

also have different skills in the various languages. We can

> o

-

\ - 63
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Languages have different functions, and one of the reasons

|

. . (r\ .. .
distinguish between receiving and sending bilinguals, that 18,
"
those who can_understand the Spoken language, and those who

. -

- ! - N - ”
speak and write the language as well. We can distinguish

between oral and visual bilingudls, thése who can communicate

3 * -
. L “

in and understand the spoken language and those who can read

and write the language. Someone who iehflliterate_in the
language obviously can't use it for 411 functions. Then

there is the question that socielingdists call ‘diglossia’.
s

-~

-

Y

why there are so few people who are absolutely equilinguaf is
that very few people have the opportunity of using each

language for exactly the same function, particularly over the

» ! ¢ -
same period: This may occur in some multilingual countries,

L4

even there it is very rare. -

/ i .

4

v 1) :
Now the migrant in Australia will obviously have to )

" use English, for certain functions. He may use the first

language for certain functions and ﬁa may derive penefits fren

‘using the first language for certain functlons. One_of the

»

"main factors in whether people malntaln;alanguage or not is‘§he

-

saatus of the language, the educa;iénal value of the language.

If a language is an important landﬁage educat;oﬁﬁlly,

particularly withln the Australlan educatién system, if they
/
know  you can %ass exapinations in the %anguage, then.this may

be some incentive to keep up the language. Also, migrants

Coeq |

.
2’3

W

_?a,‘
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' A who.lived in aicountry, or a part of the~world, uhere there1are
many multilinguals, where the;e_has been pressure to maintain a | .

language - their native language ~-are more likely to maintain
- ' U :

it than’those who come from purely monolingual countries. ~ But

then there are a great many other factors which may be described

as ambivalent, that is, they can lead to language shift or they . B

can lead to language maintenance. For instance, the
educational level of the migﬂant. If a migrant is very
. educated he may have a particular gift for learning languages,:
he may learn English very quickly and not requiie his 6ther~ ’ L'v‘

* W,
language.v On the other hand a migrant with a high level of .

3, -

education may be very interested in maintaining his first S "

‘ w - %
Lk \' L !
” .

lanquage because he is very well trained in the language, H&;
.- has a very good cultural background ih the ldnguage: A Sy
person with a low educational background may th be so concerned
dbout keeping up the language because he doesn't know very much |
'about the cultural background, the cultural tradition. 'On the
other hand, he may not be terribly interested in mixing with ‘ .

) h speakers of Augtralian English,vso it works both ways. . : _ <

Al
.

— Another ambivalent factor is numbers. If there are

. »
v large numbetrs of migrants of a particular language background,
. . it is easier to conduct language maintenance efforts. Oon the

other hand, if there are large nurbers of migrdnts they are
A : ™ ‘
’ O . [ vy . ,
* . , : @,
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'g01ng to have multiple contacts w1th English speakers, so it . \53

language is very similarftO'Engliah it may be easy for the

vnative sa@akers to learn,English and they may drop their first

. . v
T . N . . . ,

LR , - : 74

might be morecdifficqlt to,marntaln the_language. If a f*

©
-

. o , .
language very quickly. On the other hapd; if the.language is
very similar to English it won 't take them very long to learn

English and they can maintain their first language as well.

1%

o
” . . - ’

- If there is a very permissive attitude towards .

|

languag¢ maintenance, towhrds foreign languages, there may be

a sort of 'lulling effect and people won t,bother to maintain

-

their language._’ on the other hand, if there is no supression

‘of other language%; they may use the language more often. . The ' -

nunbér of children in the family mayfbe'instrﬁmental'in. :

" language maintenance or in language shift,. If a family has

(

‘only one child the one child may go and play with children in

other families and most likely' they will speak. English together.

k4

~ The parents will Qave nq-controlvover what is spoken outside

the home, so the child may change.over to English very quickly.

on the other hand; if the family has several children, they may J

play at_home and use’ English. Ih many migrant families, among

most migrant groups, the children.speak English amofiy thém-

selves even if'they'Speak'the first language to their parents. - ,

*
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first language which he regards as a political symbol.of

ﬂ‘ ¢ N
// Another amblValent factor is knowledge of Engllsh Qn

‘varrlval. If the migrant doesn't need to learn Engllsh =ﬁ o1‘f3 'X,,-
o to

N .. .
'because he already knows some Engllsh, he can expend more \

,energy on maintalning his first language. * On the other - ' "_Jyeﬂ

’

: . . T
hand, if the mlgrant_already knows some English on arrival, . N

A - - . s . .
S . ~N o8 !

\‘ . 0

‘he; may not need. td keep up his first language. 'Jiéhe v N

political situation /in’ the homeland mﬁy'be very'iMportaptfff
in the guestioh of language maintenance and langyagefshift; ot

If the migrant is trying ‘to egqaoetfrOm a particular regime

. . . N : P A " .
in his homeland, he may assimilate very'quickly_aqﬁ drop his ' - \

~

this oppgessive regime~ On _the other hand, he may regard
language as a political 7ymbol of a cultural heritage.- He -

may feel that the regime in hig homeland shouldn t be trusted 5
. . s/ L .
in language and eultural maintenance, and the only place to

) - ™~ :
.Maintain culture and language maintenance is in exile.

i . -

3 . . -
. ’ - ReTy
¢

' Religious groupings may have something to do with this = _

too. A closely-knit religious qenominatioh, may maifitain a

”
.

- language more easily than other groups. They may have.very

Glose social contact and use the first languige all the time. S .

On the other hand, if the closely-knit religioustcommuhity L
changes over to English as a whole, then there is less chance -
) ’ - o .
that the first language will be maintained'ﬂecause the

religious domain is taken over by Engliéh’as are some of the

-

“ | | ‘Gp‘l? .. . .
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2 ‘social concepts connected with this;f .tertainly rglig;cn and
A, o “politics are verdy. important factors in language maintenance_as
we can‘see for;reiig?on amgng the Greek and Ukranian endA
kussian oommunities,invMelbourne,‘and for,boiitics;among the *

L Ukranians,-Croats} Latvians, Lithuaniansf Estonjans and also

. to some extent the—Poles and Hungarians. Among German and
. .

Austrian refugees before the second woxld Jar there was an

,ambivalent-attitude and some maintained-German partidulariy
because of the Nazi regime, others dropped Itzaltogether B
for the same reason. '/ o

/ - ’ . . . ’ ‘ ) (..\ .. . .

The children in most families have”a strong desire to

v . .
, ¢ ~

"~ conform and the age where this strong desire to conform .

. ¢ .
becomes most obvious is Between about 12 and 14. In somé’

" families English takes over the role of the ianguage of

communication between parents and children. This is

particularly so among Dutch migrants. Among German migrants,
Y . : . . . ! -

the more commqn,sifﬁgtion - dnd this.is so among many Central
European groups, and among the Italians too .~ the parents
speak the first language and the children answer in English.

~ A number of'studieslhave shown that the Polish migrent N

parents tend to speak Polish at home and that the majority of
b

-their children prefer to speak English at home but are very

often forced to speak the first language.
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. Arong the Dutch it seems to be grandparents.

-
!

(O

. . s ' e P

A very .important language maintenan¢é;fa¢tdr is
. . . . » , .
grandparents;’ They tend to promote the use. of the first
. . N :

language, particularly if they are living in the same home as
the grandchildren. On the other hand, in some families the
.‘ k . ) 7. % ) ,\
first-language bécomes a*gort-of secret 'language, one in which
. : - ‘«.V v ’ . o
the parents and the grandparents communicate or which'the

- parents use ampongét themselves. This is 2 rather un—

.

fortunate situation. ~OF course, in Some families English.

'v.véeccmes-a s;?%yéf'seCret léngﬁggé,among the children. Among

Gérman'migrants perhaps éhe.hést«importént factor in -languagg
; ] ‘ ,

maintenance is education, the fact that it is a school subject."

ooy .
JA A .
N

, Where we have the cofmunication pattern with the

-

~parenté speaking bne'ianguage and the children answering in

-

another, there is evidence of an excessive generation gap.
The parents are often not able to communicate precisely with
bthe children. fﬁé children lose respect for the parepts'

bégauSe they don't see very much value in the first léhguage

.and the parents very often lose parental control, which is

»

especially important in some miérant groups.

-
.

A prize fallacy is that ghfldren of migrants learn

better English if they forgel their first language, or they

w o
.
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learn bett&r Engllsh if thelﬁ,famlly speaks nothlng but

S

Engllsh at home. Often the effect 1s that the Engllsh

deteriorates because the parents cannot offer the children -

o

‘the sort of Engllsh that they need. Theywmightwhe much
beE}er off giving them help in the first language.

'Bilingualism is a fact of life in Australia. ’You‘can't 1

» . . N -

take the blllngual s1tuatlon away from the m1grant famlly, 1t
just exists. A famlly that comes from a non-Engllsh-speak—

lng country speaks another language and the 1mportant thlng,
I thlnk, is developing this blllngualism'and not trying tol

' hop off half of the bilingualism because it ls'not going to

_benefit.the other half. Cne can distinguish,“like the

American llnguist”ginar Haugen (l§53l,betWeen generation 1A and
. ~ . ) :
generation 1B. Generation 1A are children who come'to the
country of mlgratlon w1th fa1rly f1xed speech hablts, and that
is usnally after the age of about 12 years,” and with most o
.cohcepts developedlin the first language, : These children
are the ones who are going to.be in—str{fe if they aren't
.glvgn some help in the first language. They w1ll also be ‘in
strlfe 1f they are encouraged to drop their first language
becapse they have developed so.far_ln it, 1t is tooilate to.
go back_and dcvel op in another language altogether.d Generation
lB,that is, those uho come before the age of ‘about 12, that.is,

while their main concepts are still being formed in terms of

the first language,;those whose speech habits have not become

(1)
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fixed, who'may-be ind}stinguishab1e from other Australians,

e

theée.child;a 5i§-also have the opportunity to develop

- ol ol @ . . .
bilingually. ° They could become equilingual if one did a

little more for thems. ' ' ) ‘ . L

Let us see what language ecology éfforts exist in

Australia. Some of the most important ones are the ethnic

»

N / N : - - N ’ ' N ! N - L.
schools (weekddy afternoon, Saturday or Sunday . schools).. Most’ .

communities run such schools, for instance, there are 50 Greek

schools giving tuition to about 10,000 pupils in the

metropolitan area of Melbourne. There are 10 German schools T

. functioning on Saturday mornings. There are"Igal'ian, Hunga{riém,

Polish, Ukranian, Latvian, Lithuanian, Estonian, etc. schools.

«

. There are certainly different motives involved. Among Germans

and Italians it is mainly educational and-cultural. " Some of

the Greek schools alse teach religion. In some of the Ukranian,

Latvian, Lithuanian schobls there is a politico-cultural
motivation. Whatever ‘the motivation is behind the running of "\

the schools, there seems to be a lack of motivation on the part -

.
© - -

“of the'pupils,to attend them. In some of these éthnic-schdbls,

-

° <, . B : . ) Iy
particularly the German ones, children come with such a limited
knowledge of the first language that some of the classes have to

. ‘s : ’
be held in English and they virﬁdaily.become a sort'of'foreign

language class. . Discipline is quite a problem, and this is

-

.

71
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partly related to the fact that many of the teachers are not

,

well qualified, and there is no training scheme for them. -
Some of them are, of course, very highly qualified.

The lack of motivation is probably related to the fectv~‘
»that the Australian c0mmunity doesn't‘recognise theivélue_of
les:;ning another language, being a native speaker of two
languages, of taking part of your education in anotHer.language..
These children are regarded as something different because they
,arer attending ethnic schools and they might say, lthy should I
be regarded’as a foreigner? I'm Australian'. .They are nct'
only different because they‘are attending ethnic sc%?ols, they
are different because they éreinotvdoingiwhat ether peoplé are
doing at this particular time, e.g. playing fqotball, or tennis

or cricket on a Saturday morning. I think part of the problem

‘could be overcome if responsibility for bilingualism could be

taken dver by the State education system, if we could drop the i
element of "foreignneSS" in keeping up the sec0nd language.:v'
There is nothing un-Australian about speaking two languagesi

It can be a‘very-great asset Eo‘Austraiia to have people who
speak more than one language, end‘it is impgrtant for peopie

to understand other cultures. : wa; I don't think this should

be restricted to children who hapnen to be born into a

bilingual family. There is no reason why, if this responsibility

.e/"
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could be transferred to the State system, children of mono-

lingual Australian parents shouldn't also benefit from-the

fact that there are large numbers of bllinguals in this

v country Certainly, they can practise the1r other . o

languages with native speakers of the language.' The myth
about not being able to learn languages in Australia because
Australia 1s so far from Europe, or whatever the continent
may be, doesn't apply any more. There is hardly a language
which is not spoken by a reasonably large group in Australia,
and ce;tainly the best time to start this is not the secondary
school’but the primary school. It ig high time that more was
done in this direction and we certainly need-training
programmes for telchers in this field.

' “

The second language ecology organization'I willidiscussl»
is the religious denomination.< Some rellgious denominatlons
are in tran51tlon ag far as languagé is concerned. They
regard language as being incidental, others regard it as the
essential vehicle of the religion, and you have a religious
domain which is dominated by one' language. All the other

domains may shift to English. Of course, then there is a

danger that the religious domain may be separated from other

domains of life. There are three models_of ethnic religious

+

: i » ,
organizations, and adain they are not very clear-cut.

- .
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1)y - . Thef uage 1 congregation merges with avwider

church, for instance, ﬁUtch Presbyterians, German
. Y * )

Lutherans, Croatian and Italian Roman Catholics.

~(2)  The whole church changes over to English, as

amOng the members of the Dutch' Rchrmed Church

(3l The whole church remains in the Language l setfing,

e. g. Greek Orthodox, Ukranian-Catholic.

There are alsq some that could~be absorbed into a wider English- -

speaking Church, but prefer not to be ‘e.q. MacedonianvMethodists,
Latvian Lutherans and German Baptists. o o
‘ L - \ . ‘e

v
A thir&'language ecology instituticn would be radio,
television and films. You probably kndﬁgfﬁat—np to four monthg'“‘
ago we had a law in this country which.said that no- radio stations,
‘may broadcast in foreign,languages; languages cther.than English,
for more than 2 l/2 per cent of their total broadcasting time. .
(There was an amendment to the law which said that" 3xy Melbourne
could broadcast for less than 5 per cent and.2cH Sydney could o : . L
broadcast for less than 10 per cent. At that.stage a number of
Melbourne broadcasting stations, particularly 3XY aid hroadcast
‘_foreign language tranSmissicns. | The 21/2 per cent, 5 per cent
t=, and 10 per cent inéiuéed\compulsory English translations of all
.‘ foreign lahguage messages.) ‘The law applied forhdecades,at a time
when it would have been:far more responsible, far more'intelligent,

v

far fairer to say that all hrdadcasting.statidns should be o~ — -
. %
L 4




fofced_to broadcast at least 2 1/2 per‘cenﬁ in lapguageé
other than English. .Certéinlyiit doeén't help people if‘they | : -
have a radio and they cannot unde?stand what it iﬁ saying, and
if it is tr;é that frustrated houSewive; listen to the radio,
what about the‘Pbor Italian or Greek housewife who gets a bit
frustrated. Fortunately, in December 1973 the ban on more
than 2 1/2 per cent broadcastiﬂg time in fqreign lahguagés was
liéFed. h |
. )

Now, in 1969“m95t of %the stations changed to either
continuous talk-back, continuous pops or continuous beautiful
music, which didntt_ﬁalp the foreign language cause, and hqw
thgt the restriction on/foreign language broaécasgs has been P
changed, none of the Melbourne commercial broadcasting stations *
want to broadcast in other languages so, unless yoﬁ happen'tb
pick up 3GL on Sunday evenings or 3UL or 3CS on Tuesday
evenings, you won't hear very many foreign.language broadcasts

I VN A

in Melbourne. One may hope with the coming of FM radio there

~

may be a change. Certainly radio stations should havewa
responsibility to broadcast in other languages and perhaps to
Broadcast not only music but cultural broadcasts on other
culturesvfepreéented in Australia.
Films are reasonably well catered for, I think. There

are a number of picture theatres in inner suburbs that present
. L

pictures in migrant languages. But I hardly think there could

‘

-




”ere a more Anglo;Saxon biased institution in %Pis coﬁntfy as ;v .

‘ telévision I can't imagine why we have;to watch‘tén American . f_
westerns every evening whep we qould ge;haps'see some'réally
gcod Italian or Yugoslav or Gérman ér Greek films with.sub—
titles. I am certain that.bgth monolingualé and Bilingpalé

in Australia would benefit from such an innovation.- o .
H ) v N

Publiq‘Library facilities for migrants are not véry '
adequate.‘ It is very impo;ﬁant that adults and children -
should not lose ah incentive to read whatmthey may have gained

_in their first language. At least for the trénsiiion stgge
' there is,a need for books‘for children and adults in the first

‘language.  Only in this way can literacy and intellectual . _

development of children and adults be promoted. I think we
should look at education as a continuing process, not just in

trrma of teaching at primary and,secondary level for children. s ,

r o

After all, some-adults do like reading and they may want to find

out something; something new like space travel or a'new?way
¥ : ¢ . . .
;ﬁof repairing leaks in roofs, or some new development in
L : ' . S
international relations. Many migrants can't cope with this

sort of thing in English and, if thefe isn't something .in ﬁhe

native languége in the-Municipal Library, they are jusf not

A study made 'in New Ssouth’ .
- v ' : ' ' . : ' }'
.,  Wales recently showed that in the whole State of New South - .

v . . - - , ..
# Wales there were. 120 book$ in Serbo-Croatian in all the

rd

going to benefit from it at all.’




°

Municipal Libraries in New South Wales. Tﬁ%re were 300 in

- -
-

Greek, and 1,900 in Italian. T +b%ﬂkwwemarewa“iffftﬁﬁﬁgffi?;—

off in Victoria but not very much. And I think tpié is -

/

something that should be looked at very carefully. I won't
go into details’ for newspapers and ethnic culkﬁral societies

but they play a very importént part in languageie¢ology.

9 . -

‘There are, of course, numerous functions of language,

theé most important of.which is ‘communication. But language .
: . . ; g

is also an instrument of action: through language we make

-

promises; we reject offers and accept them; we insult people

and we are lnsulted'by what other people say; we warn-people
. /

and threaten people and so on. Language is the most important

means of cognitive development -~ this is what this conference
"is all about - but it is also a means of sdbial identification.
All these factors are verylimportant in the school situation,

not just communication, not just cognitive development. If
/ .

you can't act in a language or if you identify yourself the

-

~N N
minute you open your mouth as someone who is perhaps a bit

second-rate, then you may not benefit from what the school is
offering. English as a second language is ‘a very useful
activity for schools but, if -it is separated from the rest of

l

education, from the rest of the functions of language, then

perhaps it is not gquite as useful as‘it would otherwise be.

And- it certainly isn't quite as useful if it is concentrated

77
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on_the=secthdary - level beéaﬁsé problems of ldhéuage begin at ' o L5
L 4 » . ) . ‘ .

the primary level. At the prlmary level most of .the child's
conceptual development takes place, and we shouldn t forget B 4 Y
‘ the second generation children. The primary school t&acher

- usually 1ntroduces the school dpmaln through the home* domain
1f the sec0nd generation child does net have the English N
vocabulary for the home domain on which to bnild, there is a- 4 .
. B4 .- N L SRS
. ) probleéem. *Expcricuue and research from otherlcountries have ‘ﬁ ® . ;
shown that, where children can begin education in their first - -

language, they overcome a lot of transitional problems. It

has also been shown that where children learn to read in their -

3

first language before they do in their second language, théy

can learn to read very much faster in their second language.

,
~ o Sy .
B !

Bilingual education is not just something for migrants, .

it is something for the whole of the Australian c0@muni£y. There

is no reason why Australian children cannot benefit from it if

PR

they can.staffxon it early éaough in their’educafion. It is not
juét‘somethind for "underprivileged" migrants, it is not only for
the +urks'in'Brunswic§, it iﬁ;aléo.for the Géfmans.anduthe
Rugsians and the Hungarians in Dandenong. If is not just for

the Italians in Brunswick or Carlton, it is also for. the Italians

v . : -

in Nunawading and Essendon, and they have just as much right to

benefit from it as do the children in the inner suburbs. Certainly'  . -

o d
. there is more of. a problem there and this should be overcome first
i - 4

w0 -




. " We should remember that the,language that the children

speak\is not always the standard variety. " t all Italians

speak standard Italian.’ Not. all Greeks speak Katherevousa,
‘‘not all Germans come from Haﬁéver, not all Dutch people come
. . . - N . i . . ‘

'ii)s "‘ - 3
. from Haaerm and?so on. We may even have great problems’ in

choosing \ iagshlav.yariety, as you all know.  But the

)
.

- | .'impbrtantéghing is pét to scare off children by teliing'them

| thaﬁ theiE’Italian is pot ré;l-Itélian, But to pé?hapa stqrt-f
f . : with the Italién they do speak., This is what‘happens‘iq

. e " Italy. Most italiéns are in a .'diglossic' siﬁuation vhere

) they usejthis type of Italian for one fun¢tion and that one |
. ’ . J
' . for another, and‘@ﬁk standard variety can be approached

/ [\.r

through the varieties spoken in Australia. .

. N
.Y . - . - Y
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THE SOCIAL CONSEQUENCES OF BEING A BILINGUAL. &

,5,:»

Alan-Mathéégnd

The intention of the conference as I understand it is to

draw together expertise and experience in the field of bilingual

education. According to-tbe 9oﬁferehce programme I am ﬁb'speak

Y .. \ ,
about: the social consequences of being a bilingual. . While it

is common nowadays for social workers to speak on behalf.df the
poor, town planners to speak on behalf bf‘flat dwellers,'teaghers

to speak on behalf of parents and politicians regularly speak on

~

behalf of the silent majority, I hasten to add that.1 am

reluctant to speak on behalf bf bilinguals,

~

What I wquld like to do is to expiore not ohly the social .
. . [°4 :

but also the political and economic implicdtions of bilingualism.

. K

Connell (}>70) in commenting on education in Australia .

concluded that: ‘ . @j ’

"there is a myth .widely disseminating throughout

Australia that the aim of education is to enable

each individual to develop his talents to’ the

utmost and that the Australian schools provide

the prortunity for everyone to progress up the =

educational ladder t;/yhe &}mits of his ability". =~
&) )

~ B )

~
4 N

-81

/
\




" smolitcz (1971) believed that:

-

"Despite lip service to the contrary, the !
Australian school continues to -function as the v
assimilationist agency in the strictest Anglo
conformist meaning of the.word. ' It does not
forbid the use of other languages but it
achieves not so very different results by its
attempt to ‘treat all children in exactly the
« same way, as if they were all little Anglo

" . A}
Saxons"”. . Q

The 1972 survey found that: J

"Only 20 per cent of migrant children in 63
. gchoals in the inner suburban area of Melbourne
were receiving adequate tuition”.3-
@ : '

and the "Herald"" on Wednesday lst May reported:

' "The special English classrcom for migrant
children at St. Margaret's Catholic Primary School
v in Maribyrnoqg is a bit cold -these days. Shelter

#" . sheds are not the warmest of places but that is

the only available space at the school for the 50
children who need special help in English”.

.
-

After 25 years of immigration, 80 per $%nﬁ - that ‘is

more than 12,000 migrant children in the inner suburban schools

of Melbourne are not receiving sufficient tuition; 70 per cent

P

of tﬁ;'accommodation adversely affects their learning, ahd 20
per ceg? of teacﬁers supposedly t;aching English haduho C,
specia lii"st training. |
/

15.1969>in New South Wales it was revealed that a

quarter of reading, writing and coﬁbrﬁhension difficulties had

~peisisted among mi‘ijnt children who.had~bee§ in fﬁe school

-

- - ~og2

4
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- system for more than 3 years. 'At_the,secondary,level'there.'
- ‘was a“somewhat similar propbr;;on_éf-reading and:writing  :
- ‘difficulties.among children who had been in the school systém g
_ ) L . B S - . v I
R . L f?r-more than 5 years. ' S
‘ S R b d '
y & - s
'ﬂ: What a massive aqcomplishment,rit.tooklthe effort of .
. . thousands of teachers, tﬁqpsands of administrators, schplarsi T e
' I o i i e : R : .
SRR academiqs,_social,workers,'pSychologists,vgcores’Of'teachers?
- e : ' k] N :
.o S SR - PR . ' L : :
colleges and universities“to achieve! It cost, ligerally)
4 ¢ ) - o L N ) C _ L . R
© ' millipns of dolldrs to accomplish. But alone the professional :
. "‘ . ' . . : ’ - ‘ . ) ’ s . 3 -
Y {7 o ‘educétgrs goﬁld not have done it, they needed the ackive - S
. ' : : " : . ’ ® - -_ -
ﬂ;' ) \\f/Zgﬁppgpt'of all the fotrces of teachers' unions, willing pdliticians
’ . ';‘ W . . A - . « . A .
: 4, Co . < , . . : T, - .
e S ‘"and astute businessmen. = Perhaps the greatest acﬁlevement,
: - e o ’ o : K ' -
- - however, has been their ability.to place the responsibility for
. . . ‘. . . } ' - ' » H @
+ .thjs unique record of, 6 failure upon,the children themselves and
‘D.» . , L“V‘ Lo "’ .— . ‘{,‘é‘ . . . ’ .
. their families. S , :
R R . How could such a missive dismal fajlure take place in the |,
. . - ‘; p . . Y . . ‘ v ' [T
1970s ig Australia. And, if such & failure can take place in
. . _the normal school situation, aren't we kidding purselves that:
: ° ’ S . R e ) ) ;
-, . we cah intr®duce ‘creative and innovatiye bilihéugi/bi¢ultural .
‘ . v 3 ». . v : R o .
© . T N B C .
i ‘programs. . R < - } ‘ : |
. . » o ~ Iy . . «
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What I am sUggesting; as we come'togethEr to'look at'ﬁw'
pbilingualism, is that there is a critical need to keep the issues

of this ponference inﬂperspective. I.am suggesting that

)conferenCes like this run the real danger of d1ssipating energies'

- and diverting attention away from major issues. School systems
as you will qndérstand;'orlI hopepyouAdo, can'destroytwhole )
grpups by the imposition of unity; a,unity_built.arpund'sets'

of values, inflexible institutions’and unchanging traditional
practices and power groups. Such a unity is imposed through
—4

the utilization of a variety of strategies and ,you w1ll be well

-aware of them.

°

They range from the Muslim children at the local Technical
&

Séhool who are punishea if - they fail to attend religious

’
-

?//~instruction, to the nOn—verbal_gestures of too'many teachers

which communicate (Protestant) to Turks and Greeks "You are'

.not wanted in the classroom"' ) Such an imposition of.unity,
_ B <

such an homogeneou; approach to education, drains}confidence,

it forces poweﬁless%ess and ensures the continuance of epr‘itlve .

, A / »

ﬂrelationships between. people. I amasuggesting.that in-our

.

3

discussiOns we need to hold befoggtmfcontinually the questions;

'What are Wé_trYiHG_tO'dO?'; "What are we on about?*, - “What
will programs of bilingualism achiebe?' ' 'will it empower CoA
o~

the ppwerless?', © 'Will it bring about radical changes in our

. ) L i . - -; )‘ . ) . .
) o . 84“(.\ - - ¢ !
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-the bilingual would come into the Australian sett1ng, the

- how it is; that he would speak on behalf of the ethnic group;

3

schooIs?') 'Wlll it ensure ‘dignity and prlde for ethnic groups"

'Will 1t ensure the rights of exp101ted unsk%ii:?SFurksd Greeks,
<Italians and Yugoslavs?' ’or"Will it further kein the ethnic

- ’ bl

groups in their struggle t? attain equality of opportunity?' I

- say, weaken, because the educatlon system has a dellghtful way of

syphonlng off the brlghtest It tends to a11enate the most

capable, it tends to separate him from his ethdic group; = They
are absorbed into the ideal Australian middle—class world where "
they rarely return to prov1de leadershlp to-the- ethnlc group. I

recall Marta Rado, last nlght, saying, that she was hopeful that

« o .
1nst1tut10n, (whethér it be a school or university) and tell us

»
]

some verJ real questions whether, in fact, that happens or

L]

|
|
|
that he would provide leadership for the ethnic group. I have , )

whether the upwardly mobile potential leadér turns his back on

" the struggles of his ethnic group in order to.achieve acceptance

-
. ; r

,v «}
in the Australian community.

Paternalism

&

A

While I accept the Suggestion that when we use a term like

biiingualism we usually'mean more_than-lanauage, I am a little . . ¥

3




| uncomfortahle at.somé of t;e assumptiqns that'are.at the hach
e of.our-concern. - Is such a conference\as this merely ens;ring,
the continuance of the way we the professional educators,
speak about 'them , the migrants. ',Eossibly we afe”seeking
_ answers to the ways ‘we' will help”'themi, the.migrants.
I suggest that it is éossible'to be.paternalistic
. atbtwo;levels: figstbthat 'we'.mill.make/ encourage, stimulate,
.« program 'them"* to be bilingual. ' It-was‘verylfascinating'last
: night if you will recall - we sgt here for 3 hours - and-only in
ithe last 3 minutes did onebof the speakers haopen”to mention, that

©

P :- bilingualism may not, and probably was not, only for migrants. A
classic example being propagatéd at the moment is the Immigration
; ' Department's Home Tutor Scheme where 10,000 women are to be - '
recruited to help ‘them' the 'migrants' learn English. S It
" would have been .a most creative attempt for the Department of
_lmmigration.ig it had recruited lOTOOb.Australian womenito\learn’
v Turkish,‘Yugoslav, Serbo—Croatian and Greek} _That is a‘program
wherebg 'they' the Italian and theiTurk just for a change,
helped fus"to understand a little morg, of their language and.

v culture. - S bo . .
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Aruitoxt provided by Eic:

Except for isolated incidences.in Melbonrne there has
been llttle dlscu551on on blllngual programs for non—Greek (non-
Turkish, Yugoslav, etc.) speaking chlldren, that 1s, your child

b4

and my Chlld. . There is llttle suggestlon and almost no programs
to ensure that they have the opportunlty to learn Greek or Italian.
Dlscu551ons and programs.largely centre around lahguage maintenance

and the teaching of English.

A second aspect of this paternalism is that bilingual

. programs as such, gearéd solely at teaching the mother tongue of-

‘the child, are introduced for ulterior motives, that is, sa'that

+

an easier transition may take place'to English. I am reminded’
of an‘Educ5$ion Department statement that landed on our desk in.

the last few months Wthh says, 'Blllnguallsm 1s to be introduced

SO that his knowledge of English may prOV1de the lmmlgrant with

/

_the opportunities of aSSLmllatlon and for social mobility through

education. In effect to utilize language to melt non-English .
v R \ :
speaking children into the main stream of society!', The guestion
then is, 'What are we on about?'. 'What are our motives?' Marta

Rado, in\bne of her publications, says, "Is competence in the

e
2,

English language the whole answer} Will competence inaEnglish. Lo

achieve the widely held ideal of complete acculturation'or'

<«

invisibility so that the newcomer, or rather his children, will
- - - a 4 -

.

become indistinguishable from the rest of Australian sbciety.‘

»

4 . ) ' o]
- p
E (}1:

o .
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Aruitoxt provided by Eic

.

—

.f; it indeed a valid idea at all? Does-—multilingualism lead to

‘ 5.
communal fragmentation and tension, and is that bad any way"?

We need to be sensitive to the unconscious and often unplanned §

' paternalism of too many teachers in our education systems. 1In

(

assessmenté'of bilingual programs in the States it was found

e . a

that "currently most bilingual education programs, quite contrary

to the usua}.statements of prggram goals highly approximated

assimilation. This means that the structure of typically exist- _

ing programs in the area of these ‘language maintenance efforts

can be expected to foster accelerated demise of the éﬁhhgc mother —

6. - .
tongd%." Or at another level, let us be warned of the ‘real

danger of viewing bilingual education as merely a disease of the .

7.
poor and disadvantaged'.

>

Illusion — - ‘ .

Smolicz and Wiseman in their study in Adelaide raised

real’ questions as to the viability of bilingual education programs

. ® -

*

in Australia, at leagt bilingual education programs as the academics

would have us believe they must be implemented. They were suggest-—

ing that in fact the first languagé has to be re-taught as the

second language.. With Italian girls in Adelaide schools, they

.found that less than éalf could speak standard Italian and the rest

o :

used their p@fents' local dialect. The language they spoke became -

4

s,
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AQX a form of famlly language divorced from 11terary Italian and-

usually only used with parents or relatlves. In a further_sample of
w ) S : .
_ Italians over three-quarte;s of the»students claimed to speak Italian

o

but only- less than two fifths ¢ould read and only one third write

more than very little. They.suggested that the situation was

S~ <

s1m11ar w1th POllSh students, three—quarters claiming the ability

to speak and ‘one half to read,.and one - thlrd to'write Polish.

. , N .« »

There is that ev1dence and the ev1dence found in. surveys

-,

-

> ' '\A-g_..ln V1ctor1a and New south Wales schools wh1ch suggest that, in fact,

what we are taiklng about when we are speaking of Medlterranean

. . A migrant children, are people who are functioning"illiterately. -

However, be warned, don't be lead astray by the academic for, the

s

way some of them speak, one would think that it is a rare thing for °
—

blllngualism to take plate. It was encodiaging to heag Michael

Clyne say “that it doesn't mftter what we, as a conference of
academics, talk about-in terms of bilingualism, it's gn_and.it's
¢ N .

being practised. The question for each of us is, 'Where do-we

plug in?'

aAllied to the dangers gf being deluded, we are in very
real'dangeis of deceiving ourselves as to what we are on about.
Afzer many years of lobbying, on January 2nd, 1968 President
Lyndqn B. Johnson signed into law the Blllngual Education Act w1th (}

. these WOrds: _ - T : k

89
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“"Thousands of children of Latin descent,-young
Indians and others will get a better start, a
better chance in schools. What the law means is
that we are now giving every child in America a
better chance to touch his outermost limits, to
reach the farthest edge of his talents and his
dreams". \ '

v

In the way the Act was administered it in fact was seen to be a
siénificant anti-poverty measure of the Johnson administration and}

as suchf it failed. It failed because of the myth that education

~

attainment does not necessarily enable the lower class person to’
overcome the disadvantages of his 'low docial origin'. In fact,
a bilingual program that fails'to recogniée the existence of class

structure and the educational implications of that structure, is a

distortion of reality and a deception. Bilingualism will not

_achieve equality of educational opportunity.
. N\

-

' -
It is very interesting to look at the speakers at this

conference, and at the people doing research in bilingualism,’

predominantly they are from Eastern and Central Europe, with - .

virtually no Italians, Greeks, Turks or Yugoslavs. It seems'

effectivgly'thatuthey have been excluded.

T

attainment will change the basic'strﬁcturé of society. Educational

13
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° An Equality of Educational Opportunity Report produced

by Colemana'in 1966 made pessimistic‘reading for the American

b
. educators. He concluded that phys1cal and economical resources
- : -

going into a scho l had very little relation to the achievement ‘
3

coming out of it. Now, there has been some tdisagreement with
that kind of reporfli and, I guess, with such a generalization, but

what he was suégesting was that a cargo cult approach to education

4
»

contributed little if children came from a particular social

environment. ~

. -

I was handell a document, presumably produced by a senior .

member of the Education Depantment of Victoria, last week by, the

1 . .

local headmaster and it’ was entitled 'Social Vulnerability-“ The
. Lffect of Cultural Deprivation on the Education of Children The

concept of the culturally deprived‘ is a common one and regularly .
V4 ‘ '
applied to migrant children. So often when barriers to a-migrant °

- child’'s effective-scnool performance are critically analysed, there

emerges a rather familiar culprit; the famili, the home, the

- ! .a‘ - . R
a unfortunate, the unfavourable or d1sadvantaged env1ronment The

' . re$ul¢ of such analysis is that the school is made to’ appear

less, dolng a very d1ff1cult job in most adverse and un- .
favourable circumstances. The" question for you and I is, 'Are

-disadvantaqed pupils attending advantaged schools taught by

’

(z o culturally enriched teachers?" ~Or is it poss1ble that some

c'“w,\ ’ .
. . Noo




cdlturally deprived teachers and schools, or isg it that all are

deprived - schools, teachers and pupils?

Bilingualism and Radical Change

Will bilingualism enable ethnic'groups to confront the .
Australian born community with the realities of Australian society?
I am not entirely a pessimist. There are political and social

implications of bilingualism that can Lgad!to radical change

within the school system. Australians are not given often to ' : BRRELE A

reflection on the kind of society they are cr;;tingi\a%g are _ '
. . * \\ . .

encouraged by Barry Humphri'es, who on one of his yisit§~to

Australia said, "Melbourne is.unique from the spi§itual point of
o ' . . _ .
view. It is the only place on earth where the visitor can close B

his eyes and wonder if there'nealI} is life before death."
<

7

What is the reality of Australian society? Liberal
- .

Party statenénts'being distributed at the present moment suggest

that their immigration policy jis almed at the preservatlon of a

;

homogeneous.society which serves the best intentions, or the beSt
interests, of State and nation." Mr. McMahon once said/éhat the

Government - that is, his Government of some years -ago -~ was
[ .t . -

determined t maintain a’ predominantly homogeneous population.

' *  When the great debates were taking place in 1900 a leading labour T

! o \




fﬁe,object.“ - Then there was a fascinating_exchange of letters

~ minister said, "The question is whether we would desire that ’

our sisters or brothers maryy into gny of these races to which

I
L]

.thatvtgoktplace in the MedicalfJburnai‘of Australia about 1915

.or 1916":’The whole'debate took place over the intrcduction

of non—Europeans 1ntc\AustraL1a and one 1earned doctor wrote,“

s/ -
“Since Europeans consider orgasm evil, and orientals consider

it Efz;ﬁn, a .breakdown of the white Australia policy would more
thamdikely lead to prostitution.” And you will be aware of
the former leader of tﬁe Labour Pa}ty,who once said, “"No red

Blooded Australian wants to see a chocolate colouted Australla

in the 1980s". ‘And if youbhave been'watching'televisiOn in

the last couple of nights you would have seen Helen Stop-

,':Asian—Migration-Birrell saying, "I am not anti~Asian and I am-

not antilEuropean, I am just pro~Australian.” If you happen

..

to. come from New South Wales you will have the delightful choic'e'

- 'between 'Henry—Wh}te—Australia—Smith' and 'Bill—White-Australga-

{

‘Brown' and 'Mary-White-Australia-Macdonald'."., All have changed

their naFes by deed poll for the coming senate election.

/

. " N .
s "

What kind of Australian society are we on about? - I

firmly believe that most oﬁ us are caught up and have deeply '
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4
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imbedded within, us wh%t we call the 'Barass}_syndrome'. That _ _ CoN

is, there is a deeply imbedded expectation within the Australian-

™ ~

society that people coming into Australia will ‘speak English

quickly, visit the pub, and barrack,for North Melbburne'.

'

Grassby commenting on Australian society said, "Today,
- »

irrespective of what labels we useé, the fact is that the increasing . i
diversity of Australian socigty has graduaiiy eroded and finally
rendered untenable the prospects there miéht havahbeen 20 yeé}s

ago of fully assimilating newcomers to the Australian way of

lffe"?. You will recall that Grassby hAS'a tendency to use - ‘ ' -
deliéhtful phrases, one of which is, ‘the family o; the nati;n'

and he defines that as the-;yerall attéchhent to the common good.

art, as such, should not impose a sameness on the omtlook or

activity of each member. I guess any statement by any politician

has overtones of simplicity and paternalism. For example, what

« is the common good? What is the common good éxpressed by the
Turkish process worker, the Greek female machinist, the executive
. - \ ! P
of Waltons and the director of mining operations plaﬁﬁipg to tear

"

up Aboriginal sacred lands? What/is the common good betweén *

e

women WQL sit here - and women who slave in clothing ggctories 4

scattered y¢ the inner suburbs? What is the common good for
X / ' .

'you sitting in your finery, knowiné that behind the making of - ‘

the garments you wear is sweated Greek labour. The mark—up on
) , T . ,

your particular garment is anything from 100 to 600 per cent.
a A

What is the common good at that level? @ . L - .
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Is the common good being served by a program of -
" .biIingualism? I believe iﬁ,is. .
| ' ’
i ! : Ly : ) .
| The Greek Australian ‘Review commenting on migrant
T |
" . . .
education in the last issue ‘o SO said ' .
, ] . e ! ' - . . [
mpens of thousands of children of migrants' Have )
) lost irreparably the-opportuni€§ to be educated . v
p according to their need and capacities'just ' , ~
- . because Ggvernments and thd¥society in general T ; .
have placed these children, along with their = .+ .
parents, in a category of the unskilled labourer, .
7 of the servant of the unjust exploitive society,
A » , ' a society dominated by its Anglo-Saxon origin" 4
It went on to say .
. . q‘\‘«.
"For 25 years the authorities have - refused
consciously or unconsciously to recognise our
immense English language difficulties, young and '
ot old alike, and the need to retain our language
" and cultures not as a. bad inheritanc¢ to disappear
* with the first generation . of foreigners but ;g?gn 0.
indispensable means of expression and.cofmunication".” " [’
.! N '. " . . X . " " o .
L They suggest.that the refusal ﬁ?-not dugsto the lack of fofesight L f
’ ] ' .
on behalf of the authorities, rather it is based on the fact that _ i
) '/ an unskilled and culturally naked, deprived pefson’hecomes,an
.
. easier/prey for economie and ethnic exp101tation. © Out; problems
as migrants they, said, the injustices we suffer, are the‘products ‘f
of the class character of this society, and nore'specifioally gf; ; o s
. ' . - ' - o :
. the nature of the immigration policy. The understanding of this - " _(,-
_— ) “ 1
policy is the most essential element in the struggle ﬁar our B
- . ° rights. Australia's immigration policdy was, and still is, bdsed ‘
. 4 . L v M - o - ?
Qo ‘on the following: - ' 95" e

. . . s
: ' . . . .
S . o
EMC B S0 .o
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Ao rowses oy enc . . 5 " . ) o
. . . K . . . .
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*  to supply theg}ndusﬁrialist with cheap and plentiful
S d? '
labour.

*  to expand the domestic ﬁgrket and add.to the industria

muscle for expansionfié§neighbouring underdeveloped s "
A T ‘ ~
. . r
countries. ' . /

o

>
.

*  to make the non-British migrant conform totally and as

quickly as possible to the Anglo-Saxon culture.
*__ to excludé ifi any mean;ﬂéfdl way Asians and other

- (\\Loloured people so that the supremacy of the white -
- ) - : »
" Anglo-Saxon race can be maintained. ‘

"Wild bilingual programs enable ethnig.groups to cgnfront,

. ‘and to counter the deliberate qtrategies;that have been set up to
ensure the failure of their children?
- : . B

. I believe one of these strategies has been tha£-we
.bqpicqliy train teachefs to fail. - The self—fulfilling' p;ophésy
is an all too familia;';haracteristicbo% tgacheré iﬁvolved witﬁ

.migragg éﬁildren. The ch%ldre; do not learn becauéé'they“are

not taught.effectively; they are not taught égfegtivély because

those charged wiéh the responsibiiity of,teaéhing them don't
believe that’gpeg'qan learn. They don't.expect tha&'they tan

<

’ . Y o b@- .
learn; and they'don't att tdw%rds,thgp in ways which help them

to learn. T ail reminded of qgarder,ll' who evaluated some of

- »

the bilinquél education programs ~'in\America;”hé contended .

i

¥
q
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-, s that teachers just weren't. prepared to handle b111ngual students,” Sy
‘that prdjects depended_on the teachlng services of, aides,. ' e
. ‘
_ requ1red to be 11terate~1n Qhe non~Engllsh tongue and who were '
" N /
v’; paid disproportlonately low wages. ’ ) 1 : B AN :
o Lo . A .
. o . S ; o v
T _ . o \ AN - ) : ’ : '
s ’ -, Secondly, there is. an implicit belief by teachers in the .. '
. - . o - ot '
. N concept of culture deprivatign. The Education De tment N
, R document which I referred to defines such a child as'lacﬁin§‘inﬁ o o
motivation, lower'educational expectation and retarded in most e
L. - ) . . .
- _ areas that count. - I guess it is- understandable\that.teachers
can make that/ k1nd of statenent. sFor example, the school arcund ]
. . ‘the corner from my home has some 20 staff "members and not ong of ‘
) . " i J . .
- o them lives ‘in the area. I»strongly believe that it is not
. possible;to teach in the‘inﬁer'sdhurhsy'the,Western suburbs or ‘
] . . . . -~
. u - . . . A
W o the,K Northern suburbs of Melbourne unless you live in.the area. ‘o Y
: Co. - . T R
. To f£lit in and out givées no claim for authenticity %§Aa0countabiéity
. e " ¢ L . R ‘ . -
- v ? . j \
R or authority., ¥ n
v . . ¢ i N | 0
\ \ N
. Noe | 3
+ . . t
. 4 \ , \' / . ) ot
. ) ! Is it any wonder'we expect less froﬁ children who are . !
. R - . ) » . } d
Lo differept; such;expectations have been weJl #llustrated in the-
N ’ ' e : . o, .“. . !
. 'sneaky experiments by-Rosenhall where h? describes the spurters'
o - R - '3 .
TN . " 7 and the 'nbn-spurters . You mlght 11ke ﬁo p1ck that up in a book- -
, ) .o, ' - . . . l/ . ) , . . ‘
o M - : - . . - - “
' 2 + 0
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by Ryam called ‘"Blaming the V1ct1m" “°  The 'blaming t;i‘x 2

syndrbme that is, the defect, the diﬁference the prob;
i X

)

.

T .
located within the victim himself and ‘never in «the blqéaht ’ ' ‘

ST S e *",z" e % F o e =g r«:—v o, Sl A e

udiscrimination of educational po»ligies . the prejudiceé,‘gf directors - LT

explo itation of . industry . Q

. . . . ) A . ‘ N . 4,:“;-'. ‘. . '.
A - iy -
I believe that bilingual education program.f c’an ass1st the -~

- - !

‘Australian community to be confronted with the rﬁa‘}lity of, what we

P
are on about the reality of our present society. If bilingual

,.

!

programs, however, remain li:-_nguistic1exercises fo,r. 'the professional
L -

educator, the academic, the researcher, the publ~ic servant then ,
the ethnic group\ will remain-oppressed or,~ as Jean Martin puts it,

el to the extent that‘chi'ldren of unskilled {rrigrant parents o

3

suffer educational disabilities they are likely to perpetuate the
. " . N b - L

} . . :

low economic status of their families". Bilingual programs,
e i .

teachers, linguists need to recognise the paft they must play in - . H

raising, ngt only. their own sensitivities and consciousghess, but

1

. the‘av..vareness. of "migrants themselves. !
." . . v

. . . - v . ,

will bil‘ingualisxri then enable ethnic groups to express

°

demands for their rights?

‘ R : .. o

L ’ . ‘ L
: | ‘ } L, -
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" will biiingda; programs in schools enable ethnic groups

ﬁ?/
J/’ hd ’

to express their demands for their rights? , . L Y]

*

00 G0 G0 0 O A

P rngwg—mc-s:'s—

e Prior to the first migrant %g;kers' conference in :
Melbo;rne in 1973 there was a. statement widely circnlated through
factories. The Migrant Workers committee said “Migrants are

) the greater majority~of the lower paid workers, " (and by"migrantS'

¢

they are ﬁsually/referring to Greek, Italianms, Turks and Yugoslays).

They are often the first t6' lose their jobs apd the last to get ‘

-

¢

them back. zégrant women workers”belong to the severely exploited

section of female workers. Australian migration policies have
. - '

‘been designed ‘to supply cheap vlabour.” - ' - o .
‘ ) . . X . -

s [ Y
I‘believe that what has to be realised is that equality of
educational opportunity, and ‘it would be hoped that all lingUists
are concerneﬁ’about that, will require in our soc1ety major changes

)

in the distribution of . power. Decision making in the.educational

. 4

system js a sens1tive barometer of the power relationships within
N /,Q .
a society. Migrants and many ethnic groups see themselves power-—

less and aIienated from the school'systemp I bélieve this
. ©r J

-

. ta P . Lo "“ B )
conference is a good example of how aliéhated theysare._ Bilingualism

i

is one of" those demands, one of those things which is most keenly

‘felt: by ethnic groups.h But I see few representatives from

i i ) : v S -

M

-:'f
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;- ‘fvf ' Federation of Italian Workers and the1r Families (E/I L.E.F. )h

-

or the Greek Orthodox communlty, or the Turklsh ounc1l or

- There is a change coming and whether or not we can
om. X

: . o -
handle that change(r mains to be seen. Increasingly there is

4 . -

‘ a mllitancy among et ip organizations.' The‘Migrant Workers'
/v

Conference was one of nese express1ons of milltancy. One of

-

= the burnlng problems, they said for migrant workars and .their o

. ) ‘familles is that of ‘education: of learning English; of )

1’

promoting and ‘retaining their- owh cultures and languages. .These

needs are ignoréd by the educational system.
' > . ' i

~ . . M - N 4 -

v

» Back last year, the Greek Australian Review 13. led off-
‘ . - . - - . .
" vj witn a statement on immigqant education which was sighed. by -

o o
some 20 or 30 very emlnent educatlonlsts in Australia. qmmigrant
children, 1t said, who are deprived of an adequate education,
. have severe restrictions placeg/gn their freedom to choose what

4 . . . -

‘to make df their lives in Australia.

! .
- \
Lo / a . o M

r . . o :
. /We are clearly a multicultural- community and our schools

.
, ~
v

kY

. . ' , _ ' ) )
o , have a/ esponsibilify to help all children to develop their . -
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_included in the school curriculum”.

) ‘ . 97. %
. i ) . *
" survey at. the end of l973:said,;"It is of paramount importance‘ ' ( N
vthat migrant languages, such as, ‘Greek, Italié%, Tﬁrkisn, be __ s

PPN ~

14. . «

A\
- .- .o )
our awareness shoyld be raised in discussions like this . byt let

- . o . A : .

us not lose sight of the sentimentsvof migrant workers like Nando .

It is good that our consﬁiousnésa and’ our. sensitivity and

[

- AR .o i - .
Lelli, who at the Migrant~Workers Conference last year said, .

‘"Let us not forget that tbe destiny of our life is In our own

hands as nobody realizes the requirements'of the needy more-than

they do themselves!. : o ‘ ™
- . Fa Ai?f?;'- . ' ' ‘ s .,
. R . . . \e .

Confrontation, consciousness raising and, I believe,'

bilingualism will enable collaboration. <For to bring about ~ Lo
, -
radical changes in Australian soc1ety generally, and the education

'
.

system particularly, there is—golng to be a need to develop and

]
build coalitions, of the powerless and in this;particular case, \

s 5
'\

oﬁcthe ethn1c groups. ° : - -

’

-~

Ethnic groups whether they be national'paren:.oouncils
as at Brunsw1ck Migrant Worker Conferences, ethnic organidations
like F. I L EuF7 the Turkish Islamic Assoc1atioh or the'Greek

Orthodox community must be*bncouraged to develop. Coalitions
. < (

must be built.” It is suggested that the acid test of whether

-

>

~10f




‘. a group has power~is its capac1ty to require the tdtal community ’
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L

- - - .

to share whatever facilities as existvwith all the childrenn It ' N +

Las o .
. .

is quite evident-that migrants lack power for it has been made .

guite clear to them'that accommodation will not be.shared, 70 pex ,
' -» . T - I o ‘. - _‘ N ‘ P 3 . ——na
gent of ptesent accommodation retards migrant- education programs
N . - ’ ' - . . . e ',
Take the Victorian situation with one of the great scandals related

to the demountable’classroom program/for the teaching of English. o,
o ,

A program designed by the Federal'Government to provide nearly‘
one million dollars worth,/f special classrooms for migrant

\education has been rejected by the Education Department of Victoria.

It islquite ev1den& that - accommo&ation will not be shared. The
‘same applies tqiteacning staff. .Most of‘you will be familiar with L

. . . N -4
‘the l&tter distributed to school principals last year. This is an

>

L4

- official instruction from the Department: .
. : ‘"Teachers trained in-the teaching ‘of English as a. g
2 . foreign language have other teaching methods. They . ~
_may not be used for migrant teaching if this leaves
! unfilled vacancies in their other'methods"' . oot
. ' - It has been made quite c1eér toggthnic groups that too often ‘ .
their culturalaheritage will not be recognised.- It is quiteaclear ¢

\that those in control will not make available television and radio

time. Remember Michael Clgne told you last night that ‘up until

’

four months ago programs on radio and televisioﬁ were permitted $ .o
. ‘

only 2.5 per cent of their time in fqreignvlanguaqes. What he

. g le2 o
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“ omitted to 'say was the Act also stated that of the 2.5 per cent,

P explanatioh\g; whit wasg being said. As Michael Clyne bointe;a\ Q .

_ -any of these levels; power to make decisions; pow r to control;

, too evident that the. school system consists'of a powefful sgcpre
?

- power? L ( 2 ] U

to terms with the demands of migrants themselves. They have

. - . LI ..' ¢ R NS

a right to.ﬁemand; they have a right to ensure that their . >
A -

demandg’are mgt. They have a right to expeot that educatdonists T

will support. them. They have a right to demand that their !

' ¢ ) S

.
e ?
1
-

- C T, 0990

l 3 per ¢ent had- to be in Englisﬁ- . There had to, be gn Ehglish B ) ‘

—— - - d ~

\;. e

out, the change of that Act ‘has done nothing for ethnic groups” - .

‘ e e - T T SRS R SIS
. s .

in Australia. ‘ ! ’ '; ' _ N

. o .'_ ' ) R . ' ) e
‘—. s /‘ ' .
Those who hold pbwer are extremely reticent| to move at ' .

3 .
power to direct is rarely given, it must be taken It is only.

+*

hierarchy. ﬁhe question we need to, ask is, whether or hot
biling*alism wrll enable or will-play a significant role in
‘building coalitions of ° common interest among ethnic groups to ‘ e

/ 2
engure that there is a radical shift in the digtribution of

.y M (\' g;
Bilingualism does. exist. I believe that.hilingual, St

-

programs, bilingual innovatfions aréfcreative attempts to.qome

education system will reflect their diversity.

i . .
- . - ‘ b v ' k'
. N .

S 1:: T
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. Hopefully, bflingual/bichltural programs will assist

’ . confrontation, consciousness raising and collaboration. * Ethnic

"3

-..._..\._ e —g——

—_——

groups are powe’rless, you ar‘e, the powerful. ‘Such prog}ams lend

" “themselves to confidence bui}ding and identify discpvery, they
\"

lead to security and pride. ' Ethnic groups have a right to

active participation in planning the conduct of such programs.
. é .
They Have the right to the co-operation and assistance of the -

professidnal educator.-
X ] _ . .

Maybe, and ; sdy maybe, the conference is not a very

good beginning if we take partic}pﬁtion seriously. As 1 1ook -
. . R 4 N
aroundkit seems.that we are maﬁemup predominantly of professional -

educators and we run real dangere of professional navel gaiing. .
Let us continye to ask, 'What school policies should be adopted'.

But let us also ask, 'Who should decide, and how .
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‘ Patrigta Pablete, Reflections ‘on bilingual edugcation
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.. CHAIRMAN'S INTRODUCT ION * ’ ‘ ‘ . : . : .
\ . > - . - . B < . L.

‘Leslie’ Claydon - g B c .

Let me begin by introduding the members of this symposium, *

. -, Patricia Pablete is a teacher at Collingwood High School; Derek .’

Foyler isvwith the Department of Education and §cience in

- ~

© ] . . . . N K
! 'é%nberra; Tony Knight is a fellow colleague of mine here at La C

Trobe University. ' ’ ' - . . L

¢ In -his pap‘ér, Michael Clyne imprekdéed upon us. that * - e

: ~ bilingualism is a fact of life for_e great many ehildren in our °

. The same point was made by Alan‘Matheson this mqrning.\

v school
) "k

understanding informing the'wdrk of the teams formed under the

4

' Educational T;EK\Force.Projebt of thlB Schodl of Education, one T

H , 1 ]
AN

such team havipg worked for‘its two year span of operation at
H ’ Y

Collingd Hfg School. There is, of course, a complementary
. 3 .

¢ my
e

4
.

real isatiom" ‘and this has also been to ‘the forefront of: the teams
32 7/
. " as they hav? addressed themselves to their tasks in thelgeveral

- s &2t

.:&

schools in- w ¢h the project has operated Mbnolinguallhm TN

. g 0 . .

presentéu%@%robfem where the language ;ﬁrnot commdnato the

/
) L teacher and;the parent; where the parent lacks competence in
¢+ oo : )

English and the teacher lacks competence in the language of
. . ¢ 1

e ‘ the parent. RO, < ) ,”; 4@ ‘
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-

brief oyer years a brief constructed in close consultation

>

- )

‘with - the school concerned and drawn from the latter's goals and’ J

'thq,ﬁmpediments encountered in the effort to achieve them.

v
Cd

’ " In all of the schools in which we have'so far worked we - !

L, ‘ .
have encountered the phenomena of cultural difference., Eagh -

* 4

of the briefs for the teams - constructed 'in the manner I have
’ ’ 1?? " B . : :
just described —'hasﬁget this phenomena in'the'context of home-

K‘

school liaison. 'Now it’is far too well Astablished that

al action between home and _

Y ' -
L ’ . y \
. school is a first céndition of educational . guocess for further -

I . . -

ynderstanding, support and recip

. / . . . ~ '
. discussion to be needed'here. Hdwever, it is worthwh}le & -

noting whdt is to be meant by.recigrocity in this respect.
N ot
There must be a flow in both directions; from school to home " .

AR

and from home‘to school. The point was hinted at by Bert

Agv '

wansend@in his*paper of,;he ,other evening. It will not do

o . . . : .
¢ o'e * 9 - ' . of

S ‘ , . . 104. -
. , . A -~
- S . ‘ , . . ‘\ i
, ) ! ! L
B AS you may be aware, the’ La Trobe TaskA“orgmiJhxuuxﬂ;, [N —
, ' . b / _
L seeks to accomplish two  main objectives. ;t endeaVours to . %
n .
* ~ " N
i N provide extenshve and advanced level in~servicetteacher LTS
‘ s
- education with a direct flow on from theory into practice. b




.
€

Y

3 O

r -
- R
B}

“thése d1rectlons and so forth-1gnore er' d&scount culturaﬁ“

- oﬁ Australla as plural society. *

. of“the fact is a dlfferent thlng agaln of coﬁrse.

ng% parents.

L ERIC ™

r, 4
)

1 for the explanatlons,'1n1t1atlons and d1rectlons to flow ﬂlways

- N o, . n

from.the school to the homeay

- g e
This is partlcularly v1tal.when N

v .
s

P Ny, L. { . .
. [ . ..

‘dlfferénces. it , . ) RN

(I am assumlng that

2

papers heard a§'th1s Conference alone leave no-‘pne in

’ r

- the slmple fact’ that Australla is a plural~soc1ety.

A

Recognltmon

IS

" 80 far as I

/ . ; }x 1
v )

-‘am concerned 1t 1nvolves actlve'and serlou cons1derat1 n of R

[N

S - ' ~\‘

what organlsatlon and d1str1butlon of power and resources ought

. . . N

‘to pertaln as ‘a conseqﬁence). One may recall at th1s t1me the

anecdote w1th wh1ch Marta Rado concluded her paper.:h’ It

'concerned'an Italian'boy whkoished'to identify himSelf with =~

. » '
! 5.

Australla/but not at the prlce of rejectlng the culture of his

How should the school.equip him to achieve this? .

" Recall also Michdel Clyne's mentlon of ethn1c schools to

~—

wthh mlgrant parents send thelr often’qu1lllng children. What

- .
. o ’ : \.

-is involved if we assert that‘the state's system of schooling
: » . : e

. .o .
v . . . . DN - .

A
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i

, . . & - B . . .

should cater for the need wh1ch prdmpts the-parents to "do this?

Is 1t sirply a matter of curriculwm content and of teaching J
L Vo i -
L method? More importantly again,Qwhat 1s.1nvolved in demonstrating'~5

g ot

;to migrant communities- that their need is being met by the-schools
- BRI < - e
f;of"the state? _ What prov1sion is essential to securing these‘;mo ST

+ \« 4 ',.;;,

‘i.distinct but inseparable ends?

- ot N me t.‘."' e T L . :
3" ?7‘“.- e o 3 e .
Problems of this kind. Have been salient in the Task Fprce T

et

Projecé'o\er the last three years or so, Just as they have for
: . _/ P
-long'before that for mahy principals and staff members of schools

»such as those invwhich the«teams haVe‘Worked» : In séarch of a

/
resolution we have had to look seriously at the 1nsQ}tut1onal

-

: orientation of the schccl and the nature of the teacher s role.

" po we value, admit and util:.se ‘the cultural cap:.tal of ethnic

e g :
“"minorities or do we seek,to refashion people by persuading them

";

‘to cash it innand exchanglng it for some standard cultural , «

currency?- Is it enough.for teachers to concern themselves with

.

the children they teach or must they act in a 1arger arena?

A section of the second chapter of the Karmel Report (1973)
';comes down heav1ly in favour of community 1nvolvement in the

~schooling process.,' It‘states that ‘the sch{él as a formal

1institution,'separate from both the home and the world of worﬁﬁ:




has shown' itself to be inadequate as a means of changing

-

‘batterhs of social stratification. This is one way of arriving

at  answers to the questions posed above. . In the report of the\

'3' . - r-x

r . . - .;‘
Collingwood Task Force team Open School: Parents in ﬁimbo (1974)
' KathT'een Skelton quotes a ‘teacher who provides another approacﬁ.f‘
- , R - . « . . )
- ., . : ':’ = . ) ) : | | .
‘fYou can assert that teachers‘have the sole.right;
o make key degjsions on what is to be done’in the

¢

-

schools or you can assert that democracy is a' good

*thlng. But you cannot have it both ways.
’ . ' . he ) T
o ' - o g Ny 34
In another chapter of the report Terrence Dankert remarks that s

'fparent-teacher 1nteractlon and’ communlcatlon appears to be aa
. hecessary condltlon to involving the school in the communlty and’

-

vice versa. As I have indicated earlier, the matter of

'billngualism ang Rmonollnguallsm id central to'that'possibility.
{” { . . N .

’ ’
I h
/ .

A forthcominq bublication 'The Urbin Sch001"(1974) focusses
ﬁfn the work of the second Task Force team of the La Trobe Project.'

In one chapter June Engish strikes an interestlng hrstor1ca1

note wh1ch is 099051te to Dankert's quoted remark
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“Students were told that they must speak English in

crass to counteract their unfortunate way of speaking
. ¢ ) * /
some foreign language in the home, the yard .... All

- =

‘efforts at’ communicatibn with parents were made in

1

English, It is no wonder we rarely saw/a parent."
/). : .
. ‘
. All'this and very much more serves to underline that the
;central concern of this conference = bilingual education - is
.
not properly to be thought of solely in terms of particular
methodologies and linguistic theoxies. ' As Alan»Matheson
‘oointedvout, we _deal with large social issues which.havefgreat i
social and'ethical implications or we merely\tinker withdclass-
room pergérmances. Bilingual education is‘not another trick‘of
thevtrade:_‘ which is one reason why this syﬁéosium‘ishconcerned

with school in relation tovcommunity.

i ar
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' involvement of the Department in the language teaching field.
Y . .

_-the English programs'for overseaS“students, programs for migrant

. ) . . o -
- . v
@s*rRALQNVOLVEMENT ~ : 7 .

Derek Fowler

As this is’ a conference about the education of bilingua
students before speaking on the involvement oF the Australis

Department of Education in the bilingual program for aboriginal - .
.children in the Northern Territory I thought it Woulq be . . o |

N -

‘appropriate if Iagave you a'general pictune of the overall e

3

/

- P B - L .

. . L]
The Australian Department of Educatidn prov%?es’advice‘to
the Goveryment on matters copcerning language teaching which are s
referred to it.” Az a consequence it is directly involved in
4 ; . ¢ . -
8 v
children and programs for migrant adults as well as providing

" advice and assistance in’ the teach1ng of English to aboriginal

children. In addition it is required to prepare and supervise
the administration of English language tests fons%verseas e
%ﬁgﬁents, adult m1grants who wish to do accelerated and intensive - -

@?’-
courses and young people who may wish to enter naval college or _ -

vcertain other Commonwealth departments.

?
‘ As this conference is mainly concerned about the situation

/

€gpigrant children I shall first outline for you the Australian T

Education bepartment s role in this area, ‘as well as some thoughts >
: N .

L - RS 3 :
on thevtfaching of migrant languagégl ]_l¢1

.




/

. ' 7. It ehould bejunderstood that the funding and the overall/ °
. \ .1 N : k .
i responsibility for the migrant education program rests within'the .

. ‘ . portfollo of the Mlnlster for Immlgrat10n~and his Department,is ‘

\ .
* responsible for the program 5 development. . The ﬁepartment of 7
. © .
*’ — Educatlon asslsts the Immlgratlon Department by- preparlng course't

materials, by giving advice and assmétance in the teacher traln-5-”

»“
' e

1ng programs as well as provxdlng a test1ng servxce for the adult

’ kj students as has-already been mentloned. . = '\;;ﬁ" ’ ‘.
: / * . S C 4 L. . ! (‘ N
\ . y . ) o v - ) l H’,‘» R . . . ) . .
\ : The Department is esentiy’writxng or is planning to

o /%‘
enrlcﬁment course for chlldrey over 10,

." <t e

write the following course ,-ééfgoﬁrse for chlldren below the ' “

- . ' \“—‘
’
% gard to the teiphlng of languages rp ‘the -schools the
\
for Education and the Department hold the viaew that .
N \ ages of the predomlnant migrant gr&ups mlght be introduced *
-, : 8 electlves at/the primary and lower secondary levels in 8chools )
. ® ‘
of high migrant density and that these subjects could be made’ ;
o, { . . .
v available for all children:at those schools. . \
. s N . ‘ . .
A SRS
. : N -, . ’
h‘p . Where it is practicable and where apprOpriate teachers are o
. : ' ‘ . . Cey, . ) ‘e |
R : : . » : o / A
he o available these subjects ¢ohld be introduced as optional electives -
and be made available for a limited numbex of sessions per week. B
- ' . L

= r . . ) : - !
" ERIC- o | 115
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Y ' ) : oy s .-
e " In a school where there is a predominance of Greek and ! L o
. g Ita'l‘ian children courses in Greek and Italian language and "_ 4 -
” , . . ) N . . ‘»,- . -
/ \ ) culture coyld be introduced. These subjects would then | .

] Y, : i ' . ‘ ;
be available to children of English-speaking origin as well ”
. . ’ . . ) ' ) . -
as, to migrant children. ”

A * . . ;
0 3 * {
. .
. . H
. . » .

- [

. An advantage of. such a program would-be the presencp -

on school staffs of teachers fluent in the languagea of the
” ]

.predominﬁnt migrant groups. There Would thus be available ] "

‘a ready means of communication between such children and the .

. school, which*Could mlnimize the culture‘"shock“ at present

. :; ..ﬁ ' 'experienced by some Encomlng m;grant children. Another v h /L
T - advantage cPuld be that the speaking‘of a foreI;n language" D e
,?' ¢ é . . would be made more respectable and, as a consequence, mxgrant _— -
A“ ~‘:§ . ° ~children woulp be encouraged to retain_their mother tongue;

"1rrespective of whether their particular language were

available at that school. This could reduce childwparent ¢

- o

conflict in the.home. "It should alsq encourage English-

speaking cﬁ%ldren to take up a foreign language; thus helping E
to achieve a better general cultural awaréness and cross-

L - " . |
cultural understanding. The introduction of such languages

. to the school curriculum sheuld certalnly help demonstrate

to migrant parents that their owh language and culture are

. . valued in the community at large.

- | - . - Ve

. | 116




) . . _In the early stages it might be possible for edhcation )

- . R i : T t -
. " ) |. ~ authorities to'utilise the services of first or second N

' . ’ generation migrants already employeq in schools. Ip the long-

. ' R - . ..
K term education authorities might consider recruiting trainee

~ ~ - . /
teachers with fluencyuin one or/mbre migrant languages. Y
Y ,. ) - ’ : . ’ » v :
. ’ ' ‘ )
: . In the matter ?wailingual education, the Department -
- . » f
) maintains an open mind, and is prepared to ligten, in order to -

benefit from experienCe elsewhere.
. . . ]
Lo o S S
oy N » a ~ L
\ , Unfortunatelvj it is not alwavs possible to draw an ‘ .
) '-..J._ 4 . -' ‘\
exact parallel, on the&lpcal scene, with the,experiences of’ ‘

. N v other countries in the field of bilingual educati?n. In the

' dﬁ - United States, for instance, bilingual schooling has been .

. . facilitated by the existence, in large measure, of homogeneoué/ x;h
ethnic communities. | This is by no means always the pattern ‘
in Austraiia. B ) , - // |

: - Situation in theJNorthern Territory. ) /J
\\ ' In the Northern Territory, some limited degree og/homp—

\ / W Y N - ; L
v ' geneity exists and, . following the report and recomn gétions S

4 (1 )m,x .
, Which said:

of an Advisory Group

. / -) linguists but also to the Aborigin 1 p ople them~
. _ )
: . selves (2) '
)
E[{I(j_ o the Department has implemented in th Northern Territory the
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o . v

first‘oﬁ 3 number of “models"’ for bilingual eduéation,,

.t -
Bilingual Education Northern Territory's First Model. . .
. "thé first model is “appropriate for schools in which !

‘there is a single Aboriginal language acceptable to the

/ . ~ - &

cominunity and whijp that language has been analysed and . . .
rec_oréed by’ linguists.” (3) 1 ) . .N T ’;
. 4 ' . | . _ o )
Implementing Bilingual Edugation in‘ﬁbrthern Territory. R
AN ' e ’ ' ot . . ,
.. :.In"1973 bilingual education was introduced in 5 schools .

[ . - . . ")

" " in the Northern Territory: a
i the Northern Térritory: apf

1. Aréyonga, - R . =
‘2. Angurugu, 4 . -
f
> d . . * -
3. .Goulburn Island, S , ) b y
. 1~ ’ R
4. - Hermannsburg,-and ! ,

5. Milingimbi.

“

The program was implemegted at the pre-school and

. infants 1 levels, and will go on‘developing sequentially

3

throughout these schools.

\

Implementing Bilingual Education: How Effected.

The children's cwn lgnguage is the medium :of instruétiqn,»

English being studied initially as a foreign language, while the

children afe being brought to a stage of‘literacy in their native

language. Then the literacy skills are transferred to Engligh.

. ]
.

v

L1

-
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" ‘\ - - N g .
The jole of English changes when, perhaps in the third

« dyor fourth year of schooling,'English'hiso.beoomes a'medium of 3‘\,,///i

0
Pa

instruction. Either lauguage«*o now used as apgropriate to

_the subject. bemg taught at the time.
. : »

2 s .

VT e pupil' -mother

. . N * A
with the Iahguage art&.of his first language - thé.aboriginal’
< PN
"¢ “child le§£§§t%uout aspecus of his own: culture: - ( L s

» . *

' Fox/IQ;h and Beyond.

“ gl

-~

What"a happening in 19747 'ijhe five schools in which e

\ ~
the scheme wag §nitiated in 1973 ﬂow feature bilingualism in -

-

(a)
(b)

(cl

Pre-school
Infants I . o .
infants II

A

Four more schools this yeaf have beggn the bilingual

‘program (in Pre-school and Infants 1I). They aré -
1. Elcho Island. . | o
™ - 3
2. Yayayi °
3. Yirrkala
4. Yuendumu',
. g

RS

P

o




. r. : . X
Lo R . A ) ’ , . L
’ _In 1974 blllngual sphpollng hds also been.commenced ’ N )
.. ' at the pre-school lével only, - at * . .
B . ’ o ) . Ny . N
- . _ 1. Bathurst Island, and o) '
2. Papunja T ‘-A, ' '1 . -
»~ ' N /',

So that £6imal use of the 1ocal'1angﬁage is now going
N N r . B .
+ _ .on in eleven different communities. = Niné different languages’ ' .. -

- . .

A . ‘. N . .
‘are involved. . L _ . \

. C Developing Litefacy;Materiels.. oo ( )
The development of suitable literacy materials represents

G . a major dxfflculty." The problem is &%ing overcdme by having
. _ : e v .

stationed- at the school linguists who.have made ‘a full study of ' '

the language. e - - o

. ' .
. . . ' -
:w . N P

These experts haveyalready prepared primers and

associated materials for the sch0015 1n which the program
: o . / o
’ commenced in 1973. _Simi;ar work is- being 'done in the schools

- % being opened this year: f ' : T

= f ¢ L4

This. work, of eourse; will continue as the children

L move through the grades. Thus, a censiderabie amount of v

. ' : material will Be developed.: ‘ _ ' i
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o . ‘ DepartgenLof Education. - . ‘ ; | t“
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" .. CULTURAL PLURALISM IN THE COMMUNITY CONTEXT S

L
Tony Knight

e .\ - . - . . o

I think thieicbnferegceﬁhas'e qoupie of themes that are

I . ¢

emerginge - Ore iefobviously language as a cognitive de&elepmegt:t
'u_1; : it is the prima%y theme. The second:theme that'is‘eﬁerging}

5>' . -f‘ i }egertein;y with the last feWgﬁge;kers,_ﬁﬁ phe‘whole meaniquof"

L g

L - :
Ay T ' what a multicultural society is about.) - et

~ .

-

L4 ‘: ' . 2 . S
Michael Clyne talked }Jast night about the lack of recognition - =
. e » ) . L .‘ . ‘
by the AuStre;ian coqﬁ?nity of the hotion of cultural pluralism;
i o~ S - : -
"~ - ;r . \ .

e

.
2 oo

N but Bert Townsend also asked a_very'interestinQ'qdestidh, "Wwhat
S : ) 5 . :
,sort of society is Australia aiﬁ&ng’fsr?“ " Alan Matheson also,

C . . S .o
o I think in a provocative way, talked about- the whole notion of

‘ 3 - power/powerlessness, and the distribution ef'those'éroups in the

Australian society,ﬁvisible by race, class,. ethnic, and sex

iy '

, differences, who were powerless to participate within the ﬁg%; .

C ‘. : ; ' . ~ :
2 . social context of the community. There is, I suspect, no : U'“

general dialogue and no vi#fon on a political, . economic and
- - ) . ' X v ' .
.. +» social basis abOut.what soft of a society we are heading for.
’ to : :

L4

- g‘and'what sort of a society we would like to see evolve. , The

-
3 t

e . talk is often on how to develop a healthy economy, it is Hever
PR on what is necessary to encourage a healthy people. T think

- . . -~ ' —

) ' that is a vetyvimportant difference. In fact, I will argue #

< ) . / N
¢ .




'that'we exist 1 stltutlonally,and partlcularly in dec1s10n : -
. . @ . Y
maklng practlces, as. a monocultural soc1ety. ThlS means’ of S

. course the effectlve exclus1on of soc1al dlffetences. Coe e T o

o

If we are. going to talk about change, soc1al change 1n a 4

‘soclety, whlch is happenlng dramatlcally to Australla at this

point ln 1ts hlstory, I thlnk we have got,to dlSCUSS what such
N
change could mean‘ We ‘can take it-in two - ways. We'can talk'

about attitudinal changes,'or consc1ousness IalSlng, which. 1s a' oy

. -

,veryvpopular concept tnese days,;or we can talk about structural

- changes..' I am going to argue that, whlle consc1ousness ralsing

‘and attltudlnal changes are imp rtant there is a fundamentally

» ™. ' more 1mportant perspectlve whlch 1s structural change. . Because
the structures of instltutlons contaln the loglc of how a people
. are encouraged to thlnk and act towards other people.

. . ’
. . P L.
¢ R . /

I want to make two p01nts only in the time I‘have and1

this is one of thgm. - I\am going to argue that the institutions

e . in a_society either exclude or restrict partLClpatlon of-rac1al

Y [

',_groups by prccedures that have become conventlonal .a part of.- - {
tne system of hureaucratlc rules and regulatlons.‘ It is thls !
’logic of systems that is very~1mportant to understand The

logic of aystems consists of the rules and regulations whlch L
» . .o \' I B

-




weun

people -develop within the institutions we all move through, i.e.,
schools, the politicai Sysiems, the ecbnomic system, and the

commercial world. 'The talk is often, as Alan Matheson pointed
y . -, ) » . .
. . c p-4

out, about cultural deprivation and environmental deprivation;

and, that certain people, particplarly migrants, suffer from

‘these maladies. I think we have need to qhéllengé the modes of

/ .

1ggic within those definitions and what they imply,'partiéulérly
when such assumpﬁions directly infiuence social policy and

P ' 'y
community attitudes. . !

<

I want to talk about structures in four barticular

contexts. I want to talk about work,decision making practices,

e «

due process and the procedures of law, and finally schools. I

can't do justice to.any of the four in such a short period of time,

{ |

N J

but, by structures I mean, the main social arenas that most of us

move through conventionally in a scciety.
N
A

- Alan Matheson also talked very strongly about the world

of work'and its relationship with migrants, (the bilingual and

“ -

multi-cultural population of .this society), particularly with

reference to the practice.of bringing migrants'intd:this:country

as cheap labour.
. _ .. ‘




A

S R P Y

R ) N . . » . . .
: ' ‘The word racism has snever been mentioned in this

conference and ‘i am going to argue that such labour policies
have been racist policies. Such lahour policies are deeply
. _“imbued wlth colonlal concepts and An turn develop this sort<l f.
" of'work ratlonale, they need to. be-thought about very care—i‘“ |
‘f;'. . fully-. It ls'not just a matter of racial blas, it is rac1sm. ; ?,:";qw
VIt depends how youphraseut and from what cultural perspectlve |
you are talklng. If you are talklng to blacks, I suspect they ‘ 7~i3_5l{;?

are going to talk about ra01sm, If you are. going to talk to an

Anglo, I suspect you might talk about 'cultufal 5?38 + oOr -
. o — N .
work opportunlty .. . ‘ o :
' . - . s . e

s . | . y ] . ‘ ,-.; - . ' . w o

+

The other point about structures which I think is ..

terribly important is decision making practices. Such decision

mahing practices in work, political, social and professional

groups define powerAin a vef& real sense. If we look.around

and see how many"mhgrantssareuinvolved in the critical decision
naking_of.this community we:gind that there are’veryf verylfew.
VRN . Furthermore, if people. are denied access to-deéision~mahing

d - : : : : : N
practices, they are alsodénied access to information and this

is part of the whole notion of powerlessness - people who are

e . i '
b _runable to gain access to informatlon are unable to make meanlng-]

ful decisions. We have got to start talklng about what that

means in plurallstic termsﬂ ' ‘ ) , o I 43 s -




v

The Other ‘process ‘is law and order. 'What sort of

:'treatment do people have under a' system that 15 essentxally

monocultural and monollqgual J.n its understandmg of hhe sor

of groups that it serves?

-
*

When we look at‘other copntrles.

particularly the American scene, and the host of charges made

A

by Blacks, Chicanos, and native Americans, of unequal 1::'ea1:xn""¢=_ir);,i—:’g

under the law, we may have reason also to quéstion ome of the
practices of law.and‘subseQueﬁt procedures in this coﬁntry.

' . / . C
I am prggently’doing some research concerning juvenile

-deIinqﬁeh&&, and;I'fecentlf came across a very'interesﬁing

_ comment by a social worket, who had intenﬁiewed‘a father, a

'migrant father''as he was called, and the report read :

- -

" ... that he impresses as an extremely rigid

and angry man who, in spite of his .20 years in

Australia, clings desperately to his traditional
/. culture patterns and projects his failure to

- : maintain them on te the Australian environment.

He thus blames the customs, school and law for
not supporting him.” .
N - ‘ ' , .
} ’ R » ‘ . s
Now\that was, according to the report, a so-called example of

-,

J -

‘cultural deficit', or ‘cultural deprivation‘;w I argue
instead, tﬁat this is the comment of an,pxtfemely perceptive

and concerned man, and I think he quite actively portrays the

-gymptoms of ih;:}tutional powerlessness which he has experienced .

“in this country. Fox

AN
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- ~© And finally, thc institution ot schooling. Some of our - -

B speakers have discussed this issue in depth; I was particﬁlarly -
, .

interested in Bert Townsend's comment last night on the whole

- noticn of 'streamiﬁg' and‘ﬁhe p;actiée of testing migrant children

: L ) . i Ly ! ) )
L * .. in schools. So much of our present classification systems . -
implement only Anglo conformity. - Measurement procedureg are

C v O, - : : : .

included in the bias of this process. e
. - . N A ‘

I agree with Marta Rado that the institution of a school
ingﬁg’problem rathér than the reverse; rather than the kids
coming into school with a whole range of 'problemsf or 'deficits",

' S the problem lies in the schoq%'s inability to handle Jidse
. ) / N V ‘ . N
differences, both cultural and social. ’ S )

3

o One of the interesting things that we f!ﬁé when we look

3

at how the streaming procedures act, not just in terms of the

way students are gorted into individual_scﬁools, or into various

1

groups, but also how we define those groups as special classes,

migrant education, and a range of other labels. I argue, by

the way, that separating children into these groups permanently, :
. - _ i , . i |
|

™ or even on a rather less than permanent basis, is a very -

destructive process. We have examples, not only. in this
country, but also extensive evidence gverseas that when we do

|
|
this, we segregate children and remove them from the main stream, ) > ‘

.

" o ‘:&;1‘;28"' R ? (
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look on the Victorian system as a whole, into the tripartite

1 : : -

: SR
of the school life. Thefbfore, we deny then access to skills

-
(academic and social) Which they neea to survive later on in

that school. It is one way of depriving migrant children'ﬁrom

gaining_ full access into theﬂidgca@ion system.. ~But, when we LT
. C . gﬁ.;.;ﬂ

L3 .

streaming system we have of private, high, and technical schools,
(and now the commnity schools)a - I call them the heads hands

and hearts streams - we find an interesting process. Becausei
b . /v

I want to argue, it is not just that we have groups of 80 per

cent and 70 per cent migrants in some schools, but we have. groups
4

of 90 per cent and 100 per cent Anglos in other schools, and’ 1t\ A
is the fact that these Anglo children are denied‘access to the

‘cultural backgrounds of migrants that_Ifthink is of equal concern.

It is not just that migrants are disadvantaged from gafning access
. J :

it

-

to the institutions which we consider to be important in society;
but that Australian children are equally disadvantaged by being

denied access to information that enables them to understand the

/- e

sorts of rich cultural bacquounds, historv, 1ife—styles and
&

languagg'patterns of other groups of people..

&
/

I think there are two distinct issues involved here, and

[

_one such.issue'is a form of institutionalised'middlehclass




v

L9
7 .

. those, whon they defined as the 'black-on—black briqade ¢, to

Id
Y . e
yer;\gig\urbed by this practice, they questioned the right of ,

~

4

ignorance that has been developed conccrning cult aral pluralism.
And, by the way, when we look at the population of private
schools in particular, where-there_are obviously goiog '‘to be
major streams of.potential professional people moving out to
universities, and- eventuaily into the work force to assume
positions of leadership, (given the present curriculum floWs)

+

we find students dismally ignorant of what cultural pluralism
ﬂ
is all about. - This is because they have been denied this
- conitact by the schooling procedures invelved. "/ I make the
distinction that they have not been educated, they have been
schooled, and there is quite a distinction between these two
"
concepts. . . ‘
’ s
I was interested in a question from the audience last

night abcut primary schools. I have a f£riend who last\xsaf

was teaching in a Fitzroy Primary School and I visited

regularly that particular school. There was a considerable
number of Greek -and Ifalian parents comixc into the school at
recess and lunch time to be.with their children, to bring

their lunches, and so forth. The teachers, as a whole, were

W

-~ . Al




. : % ¢ o, .' - 7 '
nT go into that school and be involved with their children.
There was no attempt to bring those parents into the school,
honestly and.openly,'to,discuss with them and to understand
the sorts of-backgrounds thev répresent} .nor to understand
the frustration and powerlessnesz that those parents have in
, a school situation where they are—excluded. /‘One suspects
that a migrant woman who doesn't speak Engiish,finds the
situation quite-terrifying. fhe‘one involvement they have
;o au}.-ing the school day is to be with their children and to
conv9r3e with them in their ovn language. A very important
Ao dialogue. “Time and time again‘I'go into primary schools and
secondary schools, but:particularly prifary schools, and I am
- S ‘ i
horrified at the way in which the teachers perceive the 'black-

on-black' brigade out in the scho3l yard and misunderstand

_them. I think this is a very important consideration because

it is one way of excluding people(f}on‘institutions,xana\that

is what I mean by ingtitutionai racism. we'have got to deal ‘
with that one} and in the logic of our classrooms. Not to deal
vith(these issues.is a cultural cdmnitment to racial prejudice.

If we look at the range of primary schools throughout the State, 3

I am afraid this is often a frequent happening.

My last comments would be in support of my colleague,

Leslie Claydon. He spoke of the Task Force concept of trying .

i
Py
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- to breakdown this 1nst1tutionhl dependency on a particular

logic, to try to get inside schools, work from inside schools
for change, rather than work from our devotional research
chapels up here in these universities. We should try to get
inside institutions, look to gee the way they work, ook to

7

see the way pe0ple think, to Juggle those sort of concepts

‘around, to demystify the cultural assumptions that-we have all

,'::u K

been brought up with, particularly 1f you -have lived in a

' neighhourhood in a white house with blue shutters, on top of

the hill. ‘ The Task Force concept is an attempt to demystify
a whole range of those assumptions about ourselves and the way
we view'the world around us. (AlBO it tries to integrate into -

the. curriculum within school a range of histories, a range of

'backgrounds and differences; thus thosé differences w1ll{not

v

be seen as deficits. It is too easy to talk about 'cultural

4

deprivation'. I argue that a five year old kid who can speak

two languages is a damn sight more skilled linguistically than

I, and I am paid gto work Yn a university. Unfortunately, we

\
\

too often tend to see th skill as ‘cultural deprivation', or
Bome other fancy name, and I would like to put question marks

about those easily handled slurs and the labelling processes
i.

~that are placed on people because of éggt procedure. o

The other very interesting project that is going on in
tho schools by thé way, is being run by anothen‘colleague in the

Department, and that is trying to bring people into the




teaching service who have European credentials. They are in
i

a teacher training situation here, Diploma of Education program,

*

" and eventually theg will go out into the schpols. Now this
. . 4 .

&

: i
: ,colleague has m&% enormous drﬁficulties in conVincing teachers"' -

" colleges and university training institutions that this conceptv

/ v

: might be gerving a much neaded area in oug teacher recruiting

procedures, Such procedures\bave been traditionally mono-
’

cultural in practice. I might add here, that the Edudation [
Department of Victoria, particularly ‘the past secondary Director,

. has been extremely co-0perative in supporting the Task Force
concept‘ But we do have a couple of programs going herp, and
)

N

I -think that they are very important. A

i . @,

So, my last point would be that teaching is, in a sense,
a political consciousness towards these issues. . gfaching is not
Jjust a matter of heing an efficient technician. | I argue that
technical competence is very important, but rational perceptions
towards the political, economic, social, and ethical ramificatibns
of education are also critical. This"includes the notion of what
sort of a society we are looking for, what sort of a vision we

have for the 13 plus million people living in this society, ‘One

could argue that one might not-know what this,society.is going to

- ’ -




: : L ' . T ",7
look like,, bpt we can argue about what we would like it tp look "
like, and that dialogue would include everybody, with all' those '

. ~ differences,language, culture and lifestyle. ' '
E - S e
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" REFLECTIONS ON BILINGUAL EDUCATION

'Patricia'Pableﬁe. ' ’ , .

»

ca- Y

There -are only about four points I would like to make.
‘ ' ’ . .. . ¢ N !
I have been thinking about these over and pver again during _

N ’

. .
B . .
- you. . ) . “ .
) - o . -
. . ) R . - ‘ +
. v .

. ' - ) .
(G : 2" . .

The first point'is that, in my opinion, education is-a . *

continuous process not just a process that starts when.we are

-

3 or 4 or 5 years old and finishes when we are 15 yeérs old.
If I were to be asked where I would put Ehe emphasis of human ’ ' T

resources and economic resources in this long continuous process

. .

of education, I would say that, I would put them in the earlier:

years of development in the pre—schbol'and primary school years,

'

I would also like to see something done in the 20 to 30‘year
old bracket, anq,in the 50 to 70 year o}d bra;ket. I don't
agree that we should only be tginking of the adolescent.and

the child as the most important COnsumefs of education.

I think that if we are to do any;hing with children, especially.

with migrant children, we should start with the parents, and g

o

) ' 3

£

. = *hese. children grandparents and other older members of thd

% . -
N . *

{gyen the grandparents, because in tRe countries of origin of

/

o \ds6 I o

.the last few weeks, ever since I knew I was going to speak to ' - )




ST o ,
communityvaregvery important; Most of the problems that the

“all.

children have and which we capnot solve, ari from all the

.

-

people and we are not‘reaching them in any sort of way.

Perhaps we ‘are trying to teach them Englmsh but that is about _

%&& ‘__

2
My gecond point is that; in my oplnlon, billngual '

education is a feature of a multiculturalrapproach to education.

“

If we really want to ‘see a multicultural society, we would have

to be Just:ascommitted in persuading ncn—migrant Australian

S

students to understand and become acquainted with other cultures,

\

" as we are in familiari21ng migrant students with the Australian

/
culture.~ I think these two things should be done simultaneously

if we are to take billngual education seriously.

-

My third point is thaF no matter how expensive your\

‘equipment is, what modern methods you have, and what beautiful'

books there are,,education boils down, in my'opinion, to human
relationships. Human’ relafions are. subtle partiCularly ,

between people who are different, who are stranqers., Perhaps

‘one of the things that is really'stopping'us:inrrelating to

our migrant students is not so much the language or a lack .of

-

»

,information but the apprehension that such relationships

N~

ro.
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Wlth people, are we well equipped in skills and abilities to do

.

%

Have all the

- - -0
s807?. Has anybody told us’how to achleve this?

colleges of" education, for example, taught us any skills that

SOClal workers have, that priests have'> - Are we aware of this?

Shouldn't we perhaps, be asking to be taught these skills?
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COMMUNICATTON INTERFERENCE AND BILINGUAL GROUPS

Rede Laf. :

v ) S

My paper concerns a broadef apprdach to bilingual

instruction in"th;t I ﬁgke language to be just one eiément-in ) :
-~ .the complex human communicatioﬁiﬁatrik;_ 1 am mofevinfé?estedui_ 
| in h&w diffbreﬁt modes éélcpmmunic;tion ﬁ§rk togeb#erﬁﬁr;dis—”
'.jointly.dpring #hé gran;miésion pff; message. * By modes gf

‘communication I mean the primary senses af‘tguch, smell,

taste, sight, and ﬁearihg. All.or various cbmbinations of

them are often signalling inférmatibn,iimu1tangd@sly¢during'

S

- , . ¢ a compunication transaction. For instarice, I might answer

';' another person's question with.é‘pos@tiVe head nod while I

Vérbally reply with a "yes".

- ' However, the different modes do not always complefient s

each oﬁher. . The sighals are notlredundant»with regépd'to ‘

N <

the one-message. For example, the message may be conveyed

»

. . with a negative statement while the headvnod,#ehains'pogitive,

Ih%qqher words'contradictory sensoty_signals.aboutvthe,same

. intended message ﬁay be genérated by the sender which

N ., confuses the receiver. Consequently,-thé intended message

L - - ‘can be interpreted in two ways. And this is communication

» B "~
% C - interference.




- shown by the above example; - the-visuai andIVefbal signals -

are iﬁcongruous. Hence,‘incongruént signals may be defined.'

. bilingual studies? ‘, o o N

- during a communication sequence, one can predict that
.be magnifled when non-native (migrant) and native speakers ' . v

engage in communication. - This seems particularly true for -

the bilingual during second;languag learning if he comes

vocabulary, syntax and grammar of'thejsecondiianguage. D . e

;

Transmlss1on of a message does not 1mply that the

sxgnals are complementary, ‘they can be contradlcto:y as

<

as two or more sensory slgns prodLged colnc1dently but thh _ j;"fy

.
.
‘a

opposxtional content so that the 'message can not: a1ways be

understoods " Even if one’ s1gnal is. much stronger than bhe
£

other, the recelver w111 generally have a 1ess defxnltlve

or vague’ conceptlon of the sender's true 1ntent o o”-pn'v - Coma

i . . } »
L . . N

So what»appIication does communication interference = -

as. previously defined (incongfuent signa¥s) have for * ' o e

L4

»
L]

Since dilemmas .tan occur. between native speakers

v

communication 1nterference will more than likely increase or

‘

from a culture whith shares very/few similarities with the .
i ] : : "»-\/' ' B »

new one. At this time the bilingual mainly concentrates'

upon the verbal. He is intently involved with the basic - T R f
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N wh1ch ls what Scheflen re1terates (p'94

R ~4 v
F&rmal instruction is limited ta these'aspecEs=of'language
: . - . - .

proper. Hig 1nstructlon does not 1nclude other sensory cues

. /‘

or 51gnals associated with the new language. For example,

: he gets no explanatlon about eye contact behav1or for sender

. [J':

,/* and receiver. In other words b111ngua1 1nstruction does
not entail such important items as listed,by écheflen (p.90,
1972). ' S

’ N
As the people of Europe and Asia haVe come-to the

United States, many of them have qulckly ‘adcp ed American

dress, vocabulary, and certaln customs, at least in oubllc. >

—-1@. -
- . But the acculturatlon of 1nterpersonal spaclng, gestlculatlon,

h
. 5

' and'vocal qua11t1es of speech comes mych more slowly \

L]

possibly because these behaviors are unconscious and are not
. A

e : ' R
formally taught. ' As a consequence, the original patterns of

gesture and spacing remain"until roughly the third generation.

So the ethnic background of most migrant grandchlldren can

still be guessed’by watching thelr spaclng and gestures.

.
4

s

For this reéason’ language learn1ng should perhaps take

on a more generalized approach to communication rather than

solely written language. -Confllct ahd/cémmuhlcation inter-
27 - %h
i k of instructlon

1 72)
/.

- ference would*seem to 1ncrease because

ds

& - M

(v
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_whic

l. . . N . ',
when people have come from different. ethnic

“

Backgroqhds,’they can misinterpret each other!s
gesfufes ahd_ﬁuance; of métacommuﬁication -

. Different interpersonél spacing between members
of two cﬁltﬁrés:maf lead to hurt feelinés'a?a

vaf%e judgments.

. ) . - - . .
“He cites -for example the Black movement behavior -
.. @ :
interaction between males necessitates less face lodking as
this is considered rude, whereas White Anglos normally look

their listner"in the eye". So essentially cohflicting

'sighalébwill multiply because the language learner is un-

5

consjious of his, ‘for instance, Italian body langypage g
S / S -
inte;fereg with al English body language that

. C
Australians see accompanying spoken Englisi.

& ' Co
Without this preparation in.other sensory signals
the migrant's general communication success may be radically

altered even though his speéch is prbper.' Bilingual

c, ; :
Education has failed if the overall communication rapport

of the migrant has decreased. This seems parﬁicufarly true
in light of recent results of psychological investigations

. _ . w .
carried out by Albert Meﬁiabian {p.43, 1971) and Michael
Argyle, et al. (1971).  Both researchers have tested

: v e
] -

. 142 S




X

. L.

: communication GUES in SOClal 1nteraction in which sendory

E signals were incéngruous.

: R
oo -7

- L oghux
. . }‘)’

: ‘ ' \ .
According to the two findings, people dedode,'?xf .

S S communica*xon messages containing inconsistent signals by
. : . giving priority to.facial expression (55%), tone of voice:
(38%) , and words (7%). Obviously language is not the

-only or the most important communication’ Signal according

3 . to these psychologists. " However traditional second

« 4 o A

& | ' -
R language 1earning prdgrams have been, lakgely, if =not totally, T
. S ° ' - _..oblivious to 1mprov1ng non—language communication skills.

Thus, communication skills'are 'still restricted to-speech

‘

. .. and its syntax, morphology and'semantics. Primary skills

that have been'proven to be valuable such as movement ' i "-.},

‘.-
~ ¢

Kbehavior, i.e: facial gestures, and paralinguistics, i.e. o
IO i - tone‘of voice, remain outside bilingual instruction which V ‘,“yt
. : | | - ~ seems Somehow‘defeating the purpose]of thesé programsl for | v' : rf;
;;j‘ ,'_ ‘ | N good language skills: in the restricted traditional sense, -

SR "~ do not mean good communication. And herein lies a serious
"~ criticism of pilingual instruction; there is(anNoVer~
" ‘émphasis on the "word" and what constitutes good Standard

f; A !A:/ S English. It seems overtﬁerebralized educators'have mig=
taken the true purpose of”their profession. The'primary

r

S _ ' function of education should be’ the dissemination of

‘knowledge. In order to accoﬂflish this goal a basi%
’ . R 3 kO .

ot e , A B
- . \ ; S . N

.\

ey
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L

foundation in good communication and rapport 18 essential

%o

“ Furthermore, this rapport is not limited to language that'

only part oﬁzthe communication sequence. It is time fpr

bilingual education. to expand.

i

Often good-intentionedfeducators and»linguists lose

" track qf reality in their efforts to help the migrant with

his sole problem - as they see it - learning to speak English.

Their efforts are sometimes p01ntless in’view of migrant

problems. . For instance, .they will usually take- the pOsition

that unless a migxant speaks Standard English he will never

»

enter into the higher rungs of the economic—socral strata.'

Their assumption seems plausible. However, reality is that

-

some migrant groups in Australia such as the hungarian-
Australian-group’already-had a high position in education

»

(upper middle class) before they arrived in Australia. . Many
; A S

have entered their profession here without speaking perfect,

Standard English; they speak English with a Hungarian’

accent; %et their social-economic status is higher than the

majority of native Australians who lack a‘tertiary degree.

. Less than 2% of Australians have aitertiary degree; so if

: educators equate education with "high" status it seems that

migrants already have a higher. status than 98% of Australians.

despite the fact that they do not speak standard‘!%glish.




' ‘,;features .

Also, this assumptlon that educator s espouse - good

L

Standard Engllsh (spoken) méans hlgh economlc SOClal status can -
ot ‘J

be seen to»be discriminatory and. hardly an accurate proposatlon
A b ]

for several reasons.

N First, the migrant who has immigratedvto,Australiauafter

his eighth blrthdate has already masﬁered hls ‘dominant language
which is generally noniEngllsh excluding mlgrants from the

Commonwealth countrles. Along W1th thls‘language comes its

paralinguxstlcs or such th1ngs as rhythm, 1ntonation, etc.

-

Beyond the quken language he has also mastered the movement

behavior code within his natige culture, What this means is

that rh}thmic patterns of "how" to talk which is dbt to be

\

confused with "what" he says .and "how" to move which is not "what"

to move has been learned.

- .
9

~In my dlssertatlon (Lar, 1973) I. reported that five-week

L o .

~old infants}babble and move in a rhythmic manner that corresponds

to the spoken language and Sody_languagé of the mother, T

surmised ? the work that quite, likely neurophysjological brain

mechanisms are responsible for the synchronization of the pre-

verballzaﬁlon and moVement behavior of the- infant. -If this is
o .
the case, it Would appear that mlgrants may . have .

1

'problems with the new English rhythms and Australian movement »
,that-may never be overcome in the sense.of complete mastery of

Engllsh parallngulstlc or Australlan parak:neslc communlcation

140
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-y A - ' : :
K Plasticity of the brain decreases with-age. So-.it would
\

seem that the migrant whose first language is Greek, for example,

5j. o may speak English with a Greek accent or Greek paralinguistic

AR . 1}
P . features. " B ¢

_ ' Due to neurophysiological mappings of the brain, set
%1

ready at five weeks of‘age, the migrant is unlikely to ever

% .
fully master spoken Standard English (not the syntax etc. but the

@

rhythm)or the parakinesic features of Australian movement behavior

. -

(force, timing, spacing) And this often seems to be the case as
previously noted by Scheflen that migrants have grandchildren that
/ still display, in this instance, the native Greek rhythms and

8eatures.

’
]

1 h ~N
Yet, educators maintain that the first generation migrant

| must speak Standard English which appears highly impossible due to
the timing servo-mechanisms of the human brain. Again, the
educator is,expecting and demanding the impossible, And what does
this do to the self-esteem of the migrant - the self-esteem that
Jie- must have to insure good communication? What does it do to the

mﬁﬁgant family when migrant children correct the "funny sounding"

non-Standard English of their parents as their teacher's correct

them? Educators are creating problems not solving them.
P s :
- 4

Secondly, proof that there is a one-to-one correspondence

[}

between Standard English speaker and his or her high economic—




social status has never been.documented., ‘Beyond this point, why
should the teacher or administrator dictate what socio—economic
status a migrant should have? Why should the White—Anglo Saxon
‘Australian tell migrants and impose on them their value judgment |
that working on assembly lines in automobile factories is debasing?-
How is this opiniated and biasgd educator going to raise the self—

: esteem of the migrant.-by denouncing the migrant s livelihood /
which he may in fact be very proud of? Did the educator ask the

-

migrant, - first, if he enjoys his work and is satisfied with it

-

before condemning it?
. ’ B

furthermore;-causal relationships between Standard Englisgh
and high ‘social status is hardly forthcoming in view of dialectal
vafiations of language in various countries throughout the(world.
For-instance,'geographical pockets within the United States have
varioUs dialects. VThere is the dew York, Boston, and‘SOuthern
dialects for instance which are named after the general location
where-they are spoken.. These are considered to be non-Standard -
English dialects in the U S., however, the people within the #
regions do not exhibit a substandard economic—social status. Like-
wise the dialect'sooken in the‘Southern section of the United
.étates as in Birmingham, Alabama illustrates the low correlation
between spoken dialect and_status, for this city_reportedly has

£ : 3 .. { :
one of the highest ratio of millionaires for any major city in

: ) |
the country; the dialect spoken is Southern not Standard English

. o 14~'
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The latter dialect is indicative of the Mid-Western States which is

[

not recognized as the area with the highés% soclo-economic standard

. ' 0
of living. - , o v .
a) ¥

e
Thirdly, mpany timés educators and lauguage soeelalists in
their_siocere effort to improve the higrant's status are really
' counterproductive. Fr/quently, one hears ah educator comment
that the only way to insure that migrants achieve “higher" status
1s through the magic of Standard_English. ~In other.words to’
become the corpor;te executive'the newly arrived Turkish migrant
should take a crash program and master Standard English, therefore,
- he'll never haVe to work on the assembly line. After all é &
educators - the 2 per cent intellectual elite in Australia‘-fhave
decided that agsembly lines in factories are the root of all evil -
espehially the migrant's. Assembly§line work is menial, degrad-
ing and ghettois}ng (whatever that, is - academicians are
interested ih-rhetoriq‘not definitions). So upon arriving in
Australia the miérant is told‘that unless he speaks Standard English

he will never have status which is ridiculous. Everyone has

status. Better or higher status is strictly value Judgement.

-

-,

It seems unreasonable and preposterous ﬁgfﬁbtademicians to’
. . /‘r‘a

: ‘ . o
formulate opinions about this or that job being better than another.

And then, in the name of intellectual‘authority, impose their view-

~ point on the unsuspecting migrant and his children. Doomed forever

?
e )
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—

- everytime they utter a word. It seems' that the self—respe'ct and' .

¢ v: dignity of the migrant assembly 1ine worker or anyone else should

-be taught - not ‘the opposite - the biased elitest 8 viewpoint.
Does degradation begin in the bilingual program? Quite’likely .
many of the migrants enjoy their jobs as much as the educators

enjoy teaching. Value judgements in the classroom such as the
. o ;

: above is generating problems for the«migrant( If Australians want

automobiles, then, they need assemBly lines - that s a fact not a v'»-f?‘
myth. If certain job conditions on’ the assembly line are de- .
- ' humanizing, change the conditions but don t condemn the status of

. .
Tan the job which is undermining the self-esteem of those whq.make;an

.
1

. : honest and valuable contribution to society.

-

- o . ' ‘ ’ ’

L : v A more insidious and subtle form of linguistic discrimination
and biases enters the overall work force. ’ EdUcators are responsible

for the tests personnel uses to assess a job applicant.v Even if

« - the candidate writes ‘and spells in good. Standard English when the
migrant speaks he can't hide his Yugoslav or Polish accent or

conceal his Yugoslav or Polish movement behavior which has earlier

said to be more important than the actual syntax and semantics or

'l) ,." . w‘
o : , speech proper during communication. Personnel and society have

t; ' L emphatically been told that StJndard English is the "appropriate“
L ¢ »
' dialect'to.speak so, 6bviously the migrant is not up to par. - And

ag stated previously - it is a condition he may not be able o - ' '

g
change. So are educators helping migrants and their status?

ﬂ_.’
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It wodlduappear that the educator's de;;nds are more &émaging than
benefici#l; ) | . \ ‘ - :
y | . |

Cbnseqﬁently, it seems more feasible for bilingual ﬂr .
instruction to'inéorporaté an expanded program‘baséd'on humaﬁ
communication; 'Toleréncé or gobd communication - not Standhrd
English - should be the primary goal in thesé programs; \ There is‘
Qp,plaée in education for value:jddgments and unéttainablé demands. - .
Dignity and'seif-respect of the individualkrevolvea'on human
tolerance. | To ;chieve this goal instruction should contaig
infor&at;on abouc~non-languagercuea such.as movemen£ behavior qﬁd”.
cultural values. The approach shoulé be interdisciplinary. _ The“.
format ﬁight include instrugtion in movément behavior, pfoxemics, '

“

and semiotics. The proposed expanéion of bilingual inéffuctlon

'is not meant to replace' current bilingual practice but complement

it, There exist® today an overemphasis on verbal communication
4

which needs to be supplemented with visual communication,

Psychoiogists claim that we remember about 20% Qf what we hear,‘

40% of what we aee, and 70% of what we both hear and.see.

-

,‘Bilingual programs should take advéntage of efficient learning ‘ ~ﬁ§.

. . . . Q
techniques and provide visual data with language instruction. ‘
Finally more interdisciplinarian content in bilingual ‘instruction

I

can alleviate the verbal tyranny mehtioned in the following quote

from Dominic La Russo (p.3, 1971):

0‘ .
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"In our own time much is heard about the. communication gap

between sub-cultures; races, parents and children. = If it
. ' ’ Y L R o R -
exists at all, tHis gap may well be the product of too' .

’ . o e . . . s L
much rather than too little communication; it may derive -

. <

~ . from a kind of intellectual pollution produced by an over .

emphasis upon verbalization in all phases 6f human3aff§irs.

B : We tend %o ‘think and act as though there'ris' a onéi—-td-bné |
- f ‘relafionshipAbetween‘vefbai activity and efféct;VE‘huﬁén‘
R ' . ihteréétfoh, befweeh whgt a teacher séys and.wgé£ ;‘pﬁpiljl
. i '1éé:ns, betweep ﬁhat a 1§VYérfarfichlatéé and'how éfjufy
‘ deéidés.- Yet, ﬁheveéidende heédedﬂfo'suPpéftlsuCH qb .

. belief is not now available. It may well be that learn-

»

.' . : . . ) ) . »\ . &. . L )
ing, persuasion and generally effective interaction take
' g [

place in spite of rather than because of verbkal activity"i"
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'~ ’ The following papers were presented as- part of ‘a Forum on:
2 o . ; PRACTICAL IMPLICATIONS
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.7 © Gavan Boyle

' Teacher . ' Prahran High School .

RS KR I am-not particularly involved with the bilihguél
’ . . o o '

program all the time, there are othgr teéchéré, but I was

,ésk;Pg«students,.for ﬁhelpurpose of this cohfefénce; what . .
& ' they thought ofnit."l can;t quote verbatim what an Arabic
speaking student, 13 years of age said, because_h? has been. S ' i
in Australia for only sevén mdné?s and it was rather difficult, ?
extracting informatior from him.: But, to‘éar;phrasé'it, he

. N

said, "I read the Arabic Booklets“vliéaid, "Why", and he looked

" at me as if to say: You silly fool for asking me such a étupid' ..

question, .
S - < m
"Because it is my language", he said. - '

. i - ,
Well'I was silly wasn't I? And, I asked later on, "What will

?‘, o happen wheﬁ you do undefstand the English book? Will you read »
. . we y N S Lo
the English booklets alone?" '

., - . o . .
"Half and half", he said. "Then I will be able to speak

-

I think t at does summarize what I have to say. .The students

i .

‘ - need a sense 6ftself—respect, and bilingual education to me,
. . ., : : » .

. e . . . o
at least .48 £dr as theo;y is concerned, is one positive way in
’ v y -

.o r\g@ -, \l’_f | | .

C Atwo languageikﬂ/ .
|
|
\
|
f
|
T
:
|
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was a Greek teacher - and she"was unable to cope with the,

U

~

which we can give students that sense of self-respect, But,

v

as a practising.teacher,ii hQVe found difficuities.
 \Thé difficulties I have found extenq\only over the

laét three to four weeks, and-that qegtafniy ié noé.long enough

f&r me t§idraw many'cghdlusions. | . .

,f Fipstly;a background‘toPrah:anHig? School. We have', a ¢

over a thousand students at the school and the curriculum is
. " :

.

fairly tfadltionall& structured. Thé’migrant'progrém'works ] -
b;éically on a withdrawal system where studentf are taken from

subject areaslas leng as the teachers w#ll not moan - and groan M\&
and swear and curse at the migfaﬁt'students' aﬁsences; In tetmé

of bilingual ﬁbrk'gone in tﬁe'schodl, three yéars ago there‘wa§f

RN

a course where students learnt Greek but that was abandoned because,

to quote the teacher who is’'still at the school, "I do not want

to teach that any mocre because I found that the actual students,

 who come in have sucﬂ\a diverse range of schooling and skills

in the language." -So she was experiencing difficulties - she ' .

-

problem of teaching Greek. ,?ow, whether that is her-pfoblem

or our problem, is another matter.
P».

Secondly, we do héve some foreiéﬂ language books in the

/




> . : : ’h [ “

.\‘ library. The books which existed last year, of course » o .

have floated around and .ended up'in migrant homes which

» ’ Q . L
, is a very good thing in my opinion but not so good. for ' ,
’ the librarian. We spent a couple of hundred dollars _ T :
. ‘%'_‘.;" . ’ < . __—
this year-on foreign language books and those books -are.

h . . A

very enthusiastically taken™from the libraryi T V A
. o . :

Thirdly, I have tried to éncoﬁrage stugggﬁs t6 bring\ - | “ﬁfL
o - A S
their own books along. There, are students &ho are’wil;ihg
to do so. For instance,iyhere is é Forﬁ 4 lad (aged about 15)
- v&u)éomei froﬁ Venezuela, énd‘hé brings along Spanish science

v ... booksg and when he is bored or frustrated with second language o=

E o

. . T8
learning he reverts to doiRg some science. - He is working wWith

so it is rather a difficult situation. .

|

|

|

_

form 1 students (aged about ll) as well as with Form-i,3,)§dd 4, ' L
/ i

Fourthly, at the school there is the Multilingual ’

P ) -
Project which was begun only three to four weeks ago. I

-decided that the beginners in English would be an interesting

group, and Certainly a deserving.one, to start with; also a

-

J .. » Form 3 group. ) !
¢ . : o . ‘ :
The begiqpers consisggg of a group of eleven students ~ : .
. ) ‘ .

+ )

ranging from Form 1 to Form 4. " Before the biiingual progfram
was introduced, they spent five periods a day in migrant

English and one period in Physical Education. But now they

. B ' . . .
do attend classes, for various practical subjects, such as, . e

156 e T e
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) the last three weeks, in which the b11ingual program has been

. in force. The students meet as a group about twelve times

. . . ’ "1
‘time, they usually do a little bit of formal second language

home economics, art, needlework, etc. That means -

that the migrant education program has changed a lot over

a week, which amounts to ébout eleven hours. During,this

learning and then (peihaps for about half the time) they are

sent off to do other work from resource materials, such as

L
2%

the Multilingual Project. 2

When I introduced the Project to themAthey said, "Oh,

_but what about our Englishi" I said, ‘! LOOk we w1ll see

how you go for ‘the momentfl You have got a lot of Englxsh o)

work at the moment, you are doing ahout 3 to 4 periods of

'
-

. < L
h a day. This will provide some variety and you may - -~

. even pick up some English from it. You. just tell me after

a few weeks. Let's just try it out.' So, away we went with

the beginners.

Y

The Form 3's were more enthusiastic,\;ost 6f them : -

yo to Greek school and are fairly competent /in Greek.,

- . .
¢ ’ . . \

They took on the pro;ect ve{y readily. The reection two

'y

or three daysllater from the students who were saying "What
about our English?" was,."When‘are we next going to do the
—re

booklets?" So, their opinions had changed completely, they
' . - :
o
167 ‘

-
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were ehthusiastic. I think they were‘enthusiastic for’a

number of reasons, but most importantly, their minds weref _

functioning more than they had been in the past.

Previously, in the beginners' class there was a lot -
of friction, a hell of a lot of friction., There were

three teachers taking that group of students five or six

- €)
times a day. Each of those students was presentfhg some
e -

sort of disciplinery problem. lNow, immediately, there

really was some degree of social interaction, therelmas a

heightening of morale of the students, and their sense of

)

/
self-identity seemed to be coming to the fore, and they
. . — ‘ o |
were becoming happy. So, there was something~positive being
‘done at Prahran High School. Fair enough, I thought, bilingual
) . R L . i ) ﬂ .
education is the answer. But the honeymoon was over, some of

~

the problems started to arise. S

-

There are specific problems that relate to the program
and.people who do not know the=program and don t know the*
units probably won't readily appreciate them, I will briefly
mention .them and then suggest that there are#solutions.
1me solutions arelup to the teacners,,they are not'up to the
people who develop bilingual materialsf

*

\ > ,
Firstly, the structure of the unit I used (Communications)

itself is very fluid, very open. Questions are worded, 'Would




v . . L

yOu like to'. 'What about shggesting ways in which you
‘could do such and such', and the students aren't used ‘to
that type of question. In their Ehglish'classes theyrare .
asked specific questions andlthey have to answer off pat.

In a lot of the school subjects -at Prahran they‘answer off pat.
(That doesn't necessﬂrily describe other inner suburban schools)
Also, in their ethnic schools - they answer off pat. ‘Now, . -
suddenlx a flexible program arrives where.they have to
refer to several booklets and‘a resource kit. They are
. expected to Worh independently, ahd thef become confused. . -
For instance, some Arabic gpeaking sthdents were’“

. classified‘bibanoArabic teacher at the school as being very
intelligent and very well equipped in the Arabic'lancuage,‘
but I found that they were not cohprehending. ‘I think it
was because they were not used to the structure. So & .
teacher orcanising this program, does have to bear in ' \

'mind this problem, and give the necessary support.

The second problem is one of literacy in the

>

p S

mother tongué. With the Greek students there were several

cases wheregéhey were not able to comprehend because their

L

ability to read Greek was limited This was encounteré& at
/ -’ '

the school three years ago, as I\mentioned at the beginning.
» X i ’ (:)
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Teachers have to realize and bedqpe aware of these-
! e i M y by g
difficulties and take steps to counteract them and it:is 7 -

oniy:the.individual that can resolve these sorts of problems.

Cy N

In summary, INdo honestly feel that the.Multilingual _ ‘ .

Prgjecttwill éucceed at Prahraﬁnﬂigh Séﬁool but oﬁly'if;thqf
tééchers a;é preparédnto put a lot‘into it. vAnd‘I think‘% -
‘that ény teacher Qho takgs'ﬂp this sort ofvpraject ﬁusﬁ-be
'.prepareé to do a lot more Qéré. A lot éf work has been done ¢

. . ) \
but there ‘is a lot more to be done .yet.

ud




Shayne 3oyd

Teachérv-" e L Princes Hill High School’
' , = o o

. : _ , ,
W | . . \ ’ . ,
[N /vs){i /4

Last year at Bruncwick Girls' High School (this year I am

teacing at Princes Hiﬂl ngh School) we conducted a tr1a1 on

\
§

one of Marta Rado 8 Muytilingual Pro:ect unxts. The reason we
conducted it was to fink out the sort of problems the units would

‘present to teqchers and,students, We carried’ thxough the unit untii
/ ‘ ’ ' ' )

its completion; this took. about six months. It was a worthwhilej

. ' \’x’
‘experiment. )

A} .
(4 ‘I

The students who pa%ticipated were about a dozen‘ﬁﬁeek girls
’ : "2 .

from Forms 1 to 3 (11 to 14 Qean olds).._Thcy Yanged from twolgif;s,
who werejvirtually.oft the ship {or off\the plane) when we startec
the unit, to a number of girls who had béen ih'the couhtry from four
to five years. This meant that there was a range ih their English
language ccmpetence and in their length of stay in Australia. Wwhy
did we choose Greek girls? 1Initially, we felt that the school had
in-built support for Turkish and Italian girls,wc had a Turkish

' teachcf and ‘Turkish lahguage;classés;hand he had a humber of Italian-

:ﬂspeaking teachers-and_?ta;ian classec.> We decided that the ‘Greeks
weren't getting'enough.sgpport ftom the school and co wevstatted w;thﬂi‘

e

_the Greek program, g




- Theé unit was also deéigned to introduce the students to certain

1s58. .

The urit was entitled “Sport“ and it consisted of the
usual multilingual format that Marta Rado has developed: that

ig, it had. booklets (one in Greek and one in English) and a’
~N

)
resource kit. The girls were-given a book in each language, and the -§~
o S : A=)
resource kit was made available every time we met. The unit was "

- . s

desidned to bring out the similarities and differences between the

two cultures. In this way we could start with Fhe students’,

knowledge when.we'had discussions or/presented them with new material.

elements of Australian culture, such as-: 'What, do Australlans do at

weekends?' and 'Why is sport so important?"’ .

As students worked through the unit the tendency was, first of all
to work solidly in Greek. All the discussions were in Greek. The ' >
English-was very rarely looked‘at. But, as we progressed throuéh.the ‘ ‘
unit, scme of the discussions began to take place in gnglish and ‘
there was a tendency for moreiof the stndents to refer to the English

text. The two booklets were used: there was a transference from the

sole use of Greek at the beginning to a use of both Englibkh and Greek

"as the unit developed.

In addition to the unit, we screened, in conjunction with

‘ T ~
Brunswick Technical School, a number of Greek/Turkish films >

at the local Greek cinema.  This was particularly : . -




 We were actually saying, "O.X., we,willvcome‘tq see your )

’ you English films". The students responded ‘to, this as you ' . _ .‘y?

- would expect We also had se551qns of Greek dancing.l At

- Physical Education - we were able to extend this.',The

One of the problems wé\eﬁcountered was that initfé%ly the

. T o

valuable in that it showed we weren't merely paying 11p

)

A R

service to the 1dea of valuing their culture and’ language. . :Q;{

it g T

i

films. We will participate- We are not just going'to.show

et

.

-

times, after working for, say 35minutes the girls would

"s! .,,,—‘»,',.Qamﬁ

stop'and all participate in some Greek dancing. I encduraged‘
o - [ N
them to bring along their records. It was a lovely end to,
. »

a_sessionl' Greek dancing was taught in the school in

N s
unit also stimulated many'diseussions on wide~ranging
topics. My knqgledge,of Greece and Greek culture

increased dramatically.

Evaluation of the unit

)

* - . e
CRD NI T AT TR i g N b e P g i e

It was a trial and we were 1ron1ng out certain difficulties
,4m

28

L iz e SR B

unit was, noJ self-correcting and we had a mammoth:task trying

[

=

to correct the students work in Greek. I do not speak Greek
and we had no Greek-speaking,teachers ‘in the school which meant ~§

we had to go outside the school to get correction'and this o ﬁ

was‘a problem. As a result ‘we decided that a large part of ,
the unit should be self-correcting, .so that, without a natiJe‘

language speaking teacher, students would still get soﬁe sort

163 T
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. sy, . >» &
‘ s » 4!? ) ' h .o . v
of feedbackX from what they were doing.‘ o ' oo
" Student reaction - ‘ _ , ; 2
. ‘Firstly, I would like to note the reaction of the ™~
- . : - -
. A\ | | . i}
non-Greek students, Generally they clamoured for the )
R . Aintroduction of the unit in their language, especially the )
. 8 . 'Arébic-speaking students (Egyptian and Lebanese). They real}fﬂ
‘ wanted to start and, in fact, often,camé around and read the /’ N
English vérsions and impatiently waited until the bboklets Coer

in their own language arrived. - When they did arrive, they

K took them off and wotked on them on their own until they ", o e

- .

7

had caught up with the Greek students. - - ,

.Sec?ndly, one of'ghe main“benefits of the unit, when . »

s

used with a small group of students, was that peer group

learning was very much'id evidence. I will,oite a coupie

of ‘examples. We had a sixteen year old Greek girl who had

been in Australia for about five years. She was very listless .

A

and apathetic. We didn't know why she came to sghool, and

Y .

neither,I-thnkTéig she. ‘She didn't seem to be getting anything |
out of&school and yet she came. She didn't have much self-respect:
it had allbeen eroded away. Working with €his unit, we discovered

\ that she had a very deep knowledge of Greek history and was

, able to pass oh this knowledge to the students who questioned her.

- She became a valuable resource and,seemed to regain her self-respect. -

.




'.,- o -; Her whole attitude to school and to her othef'subjects.changed.'
{. ) ‘ . 1 rémember that her typing teacher came up to me and said:
. ‘ "What hif'happeqed to Soula? -Suddenly she is doing'things.“

. ) c ) ey ) " . .
: ‘ '~ "I felt that this change was directly related to the fact that

' T g '. . shg had become someone who was greatly valued and respected 1
| o o by the other students. " : | . o ; )
E K \ o The seCond‘ex§mple was a.huéh‘youngerlgirl whov 3 - fb
was u:::fz to read and write in English; She found that | o

she wanted to do the unit very badly. She had been toeschocl
~ . he

in Greece and so had some basic knowledge of the Greek

—

language in its»wfitten form. The other students helped her <) .
tremendougly. She was able to write in Greek when she4,'

. . . { '
couldn't write in English, and this le&ifo her wanting to /

learn toc read and write English. ' The result of this

was that she spent a nuwmber of lunch times each week, ‘until
the end of the year -(ﬂasn't juét a s&afi term interest -
. ' - \’vg- .

v _ L m
‘o _— ‘reading with her form teacher. - t

Overall there were a number of benefits to certain

[hd »

~ ‘individual students. Although we largely worked as a group

quite often I gave the unit to students who worked on them

w

individually. This was especially done with the newly-arrived

studehts and I think it was extremely valuable for them. %

dnstead of studying only English all day, tﬁey could work in

T
165 .
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Greek - ﬁeep working, keep»thinkiné - not'mefeiy exist in
. ‘ a'eituation in which Englieh was the 6nly acéepted lahgeaée-
forvwo;k at school,' Twe,beginners whe used\the unit-
>progressed in their.acquieition of English remarkably -
.rapidly. This may have been due £o the girlsﬁbeiné exceptgonally
bright, but their pregress was noteworthy.
Other sﬁhdentS'also benefited, ineludinqﬂe group who
" had been in Australie.for a number of vears bu£ whdee agiiiey

to use the English language in writing was very .poor. Their
\ ' '
©

. level ofuconceppual developmenp‘was quite high but they

were unable'to‘exp:ess themselves satisfactorily in English.
" Their written English was similar to ;hat of a five to seven’
) year old. When given the unit in English and in Greek, they

were able to express themselves in their own language at their

A}

’

N own level of maturity. Reading their essays (which had been
translated into English), one could see quite cleérly the

different standard in their English and Greek work. I >

ll .
suppose we were ensuring the continuation of their cognitivé

1
development.
@ ‘ ’ ’ & .
‘ In summing up, I can say that working with the Multilingual

Project materials was a very valuable experience for me,

and I think, for the girls too.

+ -
~




proportion of our pupils' mothers are working, and many othhose at

SR 163.
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Max Peter ' . . - . . .

Principal - Coburg High ¢Schocol
_ _ : .

As I am not directly involved with the teaching of Migrant
English, and as we have been using the bilingual scheme in my

school for only a week or so, perhaps my task is to give a‘general

« N

outline.of the situation at4Cobufg High School.

A survey done a few.weeks ago of 606 of our 670 pupils
shoﬁed that seventy per cent coﬁe,from "migrant f&milies;. - wheré
o&e or both pa;ents were born ;utside Australia. Thirty—-seven per
cent 6f pupils were born outside Austrélia, and about a quarﬁef of

these have been in Australia less than five vears.

L3

.

The school is a “"disadvantaged school,™ eligible for

Disadvantaged Schools Grant money, we are of comparatively low :

socio-economic intake and a high migrant population, and the'survey

revealed that the largest group of parental-occupatibns was labourer

or factory worker. It also goes without saQing that a high

¢ °

P

home are minding pre-school children of neighbours who are Wworking.
We have a small but steady intake of non-English speaking pupils,

this year a little sméller than last year, and this”year so far

.

almost all have been JLebanese, Arabic speakers.

16%
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- Our resources at the school consist of three teachers,

slightly fewer than we.had last year taléhough I hope this

situation will be rectified). The three teachers, aré"df.b

excellent quality, with tremendous devotion to duty and théy'
make the program work Within the limits imposed ‘on them.

-

o , ‘We have avhoﬁse, acquired by various meaﬁé,adjoining thé?

|
|
|
|
|
‘schsbl. This separatidn from thekmain bﬁilding is very handy -
becéuseAchildfen can Hé withdf$wn‘from the school for greater
or iesser periédé of time as néceéééry, ahdvye; be in'such clqsé ' A
\ proximity to the‘schoolérouné éhat they c;n minglelwith tﬁé
mainstream of pupils for social contact. If,teacﬁzré feel that
a newcomer should reﬁain in the annexe all day fofléevéral weeks. o .
. thié’qan be‘arr;ngeé with no trouble. On thé other hand, a
l child>cah/pe placed in with the mainstream for part of»the time;>
this can be done so that the child canlreturn and ba cushioﬁedr‘
fromithe rﬁde_shock of such'cqntact.
¢ ‘ Tthhouse is.equi;;;;'with such Commonwealth gquipment as
we are entitled to, plus some m&ney from the Disadyantaqéd

Schools Grant from las't year, and, hopefully, from this

t

year, R -
together with fesources'secu;ed by the school. Now, I must be L -

ffank about this - our interest 'is, in teaching English to.the
1 . . - : - ., e Lol «

<o TR : : T ’ ) . ST

. Y K . i LA
ca, ] . 3. .
. . : . -
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'non—English speaker. One simple reason is that we have nobody

*

on the staff who can spéak anything else but‘Engligh, except

one Italian—speakiné teacher who arrived?iﬁ?s year, and is fully
o . . . . - . o [y
engaged in teaching Italian and French. S
N 4

'.va—f{o
o8

.’__ . .

The English we teach can be, Ibsuppose, divided broadly
" into four streams (and pupils may'bé involved with one, two,

thrée or fouf of these).

1. We have migrant English withdrawal'groups:for the non-
English speakers and all those at the lower end of the

" spectrum who can be fitted»in, bearing in mind that

tliree teachers cannot cover a great area because of P
+ the demands.on them. .
2. We have remedial groups (or at least we had - because °

of non-replacement of a resigning teacher our Remedial
English teacher had to be withdrawn from this field o
and placed into other classges).

3. We have "Special English" - anothe; form>of Remedial
English gor those éupils not takin§~a second language
at Forms i and 2 (11 to 13 féars old), It was felé

that pupils who were barely literate in English should

not attemptother Ianguages at this stage, so we should

’
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give them more English These groups are blocked on the
timetable with Italian and French classes at Forms 1 and

o 2. ,

b4. Then we have normal English" which in itself has to be
4

modlfied because most forms contaln a high pro?ortion

of migrant or under—echieVLng pupils.

A

» B 4 v

-# When I talk of our problems, I Suppose you are not learning
anylhing you do not already know but I think it is necessary to .

set them before;you.

Y - v ' ' ‘ “ - .
fﬁThe major one is that of communication with parents. We .
& ’ '

have not solved the problem at Coburg and I do not know anyone

else who has,’ except Brunswick Girls High School. I do not seem

\
able to find a way. to get parents to school unless the children

\]

are in trouble or they have a complaint - and this is not the way

) I want them to come. Were I to have multillngual or bilingual
teachers on the staff, irrespective of what subjects they were
teaching, this would be of help. Were I to have a multi-~ or

bilingual social worker (or workers) from the Depdartment of

&» .
Immigration this would be better still. These are possibilities

|
. if one has the people with skill and time to do the job. .

|

\

\
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.~ Our school is, by and large, equipped with staff on the

. same staffing ratio as schools' in North Balwyn'of any of the

.

"golden circle" Eastern suburban schools, with the exception ' .\\
of gaining”a couple of migrant teachers. Perhaps I am not
being fair here, for earlier this year I applied for, and

received, two extra teachers for our special. needs in English

over and above our target. One 1asted.foi two days, and the
- other has gone on to short fime. These are things that happen,
- - e

but the sum total is that wc do not have enough people on the - o
: ' ' ) v ./
staff to cope completely with what I see as a terrifying problem

at Coburg. It is not the child being taught at the'migrant

/ centre, many of whonlkre making amazing proéreSs.- " The greater
- i .

e <§ problem is that of the child in the middle who is falling between

two stools. Unable to be dealt with in the migrant centre, they :

are still largely illiterate in English, largely iliiterate‘in

a

their mother tongue; theyihavé’ﬁot absorbed Australian cultural
g

- iddas,yet are in many cases ashamed of their ethnic origin. (Yet .
. : ‘ h

"this is not completely true - many are proud of being Greek or
Turkish, and this may be due to religious or social clannishness).
In far too many cases, Coburg'HLQh School will turn them out when

they turn 15, and they are destined to become the second-rate

)

. ; : citizens that Alan Matheson spoké about this morniné; they are

.

destined to be the factory fodder; they are destined to be unable ’

S €2 R
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to pull themselves up. . I hopé that éhei; children can, qr:
their grandchildien. When I taught in the Ea:Lerﬁ suburbs,
where migrant'chiléren were,rare, (or indistiqguishable f£rom
Aﬁstréliaﬁ'pupils in English speaking ability) I.believed that

the second generation_wouldjbe all right. All that was neeQéd_

. . . . \N .
wds that the children went to school for a while and all would

. s
be well. In two years I have learned a lot - I am now . 4

pessimistic and think the process will take longer than just

A}

the first or segoﬁd generation.
% ) )
If I can get away from the emotion and the complainté,We, at Coburg.
accept the bilingual program adopted by us in the last week or
so because we are prepared to try out ideas that promise to

alleviate our situation. We can fit these into our scheme of |

things. The limits of staff and time were also factors in

our trial of the program. Changing attitudes of staff

sacknowledge that there is a serious problem to be tackled, and

that this ﬁroblem‘is not just at the non-English-speaking level.

1] H
:A couple of years ago, I think the attitude of many staff was .

that "they aren't learning because they are dumb. They can

speak English, so they should be able to understand me",
without realizing that basic social spokeh English does not

necessarily allow for compréhgﬂgigg/of school-~room Englisﬁ as

. .

|
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spoken by a subject teacher. 1o digress quther, the change f.-f

Once

RS

——of attitude came from the acquisition of the house.
you have one, you can ring up people and say "I have a house
beautifully situated for Migrant English" 5ﬁﬂ éoon you have ..

" teachers. If classes have to be taken in corridors or locker

-rooms, migrant teachers who are wholly involved, as are the
- two earlier speakers, and as I know my teachers are involved,

talk to

. . - —
others over cups of tea at recess and lunchtime, and they alter

do not come. Once Qou have involved teachers, they

-

attitudes of othcr teachers so th=t there comes an increasing

K -

awareness,of this problem of identity, of language, and a

-

realisation perhaps that these children have -an advantage

over us in that they do speak another language.

X

-

I hope that this bilingual program will tie in with the

-

introduction of Italian to Coburg this year as what I hope will

be the school language taught in the school, dominating or

v

perhaps phaéing out French eventually. In'addition to Form I
Italian, we are holding_Italian classes after school for any
pupil‘who'wishgs to dttend them.-These classes are run by CO as IT -.
(Comitgto Assistenza Italiani).  .Pupils are eanﬁraged to attend-
Saturdai moqnin? classes held;elsewﬁere and we are prepared to

give any group the opportunity of using schoof éacilities.for

For ‘

ciassgs. example, at the_mqment I think therg may be-classes

173 '
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They rarely turn up, despite the efforts of a Turkish social

. ” i ) . ’ ', : 17‘0 .
e v . ) ) ) . ; Lo
v R T

-in Turkish held at ‘the migrant céntre on Sundays - at least

e

negotlations ere under way. Perhaps through these "¢lasses I

-

'may meet'parents who ctherwisé'would never be in ;ouch with ne.

i

worker from the local overworked PsYchologi'and Guidance Btanqh; T //'

.A . ~
Now to the program itself. It is being tried out on six )
. : N L

Lebanese gifls. why this group? Because theyvare the last . ' _ .
roup to enter the school, and because they have been placed | g ;
in the one form for mutual help and support when they are not

at the migrant centre. We hope’next-term to run it in Tuukish,

Greek and Italian. ' .

There is some feedhack already within- the week. Some . o . v

parents have indicated that they are highly in favour of the

. ’ o’ 13
scheme, and this could be significant to success. If we can show
that we are prepared to do something "their" way instead of just

Il

in "our" way, links with the school may'be established.

’

Other children are most anxious to get into.the scheme, but

»
.

extension, I-feel, poses problems. There is a.need,in the scheme -
ancillary staff or someone from the community -~ to check the work,
I know that the program is snpposed tc'be'self—correcting, but I

"

think that if a child writes something, someone needs to read it. o

‘If it is written in English we can do this, but iﬁ.in Arabic, an " . W

‘g »,
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. . - i
the money can come from; I don’t know whether Arabic

v o . : ) -

Arabic reader or audience is needed. We.should‘be able to

obtain ancillary staff to meet our needs, but where and how I

’

don't know. Disadvantaged Schodls Grant money spec1fically

excludes employment of ancillary staff I don't know where

volunteers arg available and this area needs to-be looked at.
I think,tnat later we shall need many people to assist with

the program. o o

For the future I hope that we can extend the prdgram

into the classrooms in many subject areas. ' I hope that not

only our migrant ‘centre will be involved, but migrant centres

1nfother schools in close touch with each other on the bilingual

program. Too many of us are scratching away in our own little

areas) solving problems the hard way,-and unaware that two miles

n

down the road they have solved that particular problem. Had we

effort. Thus close liaison and ancillary staff seem necessary.

We need people - I would rather have people than equipment,
N ]

known this, we could save ourselves much worry and needless ) '
because equipment needs to. be programmed operated and used by

people, yet people can teach language and values, offer help

«

A

and sympathy. 4 . v ;
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What is needed above all is a much greater awareness

*

in the community generally that there is 3/ migrant problem.

2

If

we do'not do something about the problem, whether it be through

bilingual programs or welfare officers or whatevgr the solutiong

{

ashamed to hand over to my children. We are going to create a

are, we are going to cgeate a'society that 1, for one, will be

I

.

bf‘ghetto society, Qé'arg going to doom many migrants to the status

\.6f'seéond-rate cigiéens, and t

‘want ' to see in the future.

. ’

Lo

B

Q

hat is not the sort
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June Engish : //

Principal = - Brunswick Girls' High SeE;Ll

o

-

Practical\inplications. Of "what? - So‘I-thought "Well it must

be the implications of putting theory into practice

First of all we decided that bilingualism was going to

apply te Australians as well ag immigrants. An inner 'suburban

school has not only migrants but alse good old Aussies, ‘and you

have to look after them too. fThey were going to be able to

learn Standard English.gnd they weré\qging to be able to learn

immigxant languages. \\9fter all, if you work in Brunswick, if

you are working in a factory, then you have got to be able to
speak Italian or you are isolated. If you want to shop in a

range of shops in Sydney Road, then you need to be able to

speak'immig:;nt languages. The major language of the Brunswick

L] .
society is Italian. But, of course, we want the kids to move

beyond the Brunswick society, or at least have the right to make

the\decisiOn to move beyond the Brunswick society, so therefore

¥
’

we want them to know the standard variant as well as dialects,

which we don't denigrate.
/ .

~N

-~ .We all have various linguistic styles. Each one of us
/(
varies our words according to the occasion. So it isn't just

: ‘ 1’?7 . -

I read on the agenda sheet that I am going to talk. about

~




.

. a problem for migrants. - - The thing is we need.all these

: % :
- language styles to move in all areas of sobiety.l . r . R

-

"
, .
.

It is not enough to say we are going to work on a Greek

A

bilingual proggam, We have got to know a, lot more about it, _
. . : "‘ . - ' o : - ". 3
I was sending out my letters to parents in formal Greek
) .

kxatherevousa) when I should have been sending them in the
colloquial (Demotic Greek). - There is also a lot of sensitivity
around the area of dialect. One parent, said, "Oh, my daughter

is not going to continue doing Italian. &hey teach them in

‘(‘, . * Central Italian and I am a Northerner". ' .
. -Q;‘ . .
- 4 ) -
- . 1 agreé with those speakers who have said effective
2
communication is the important thing. Yes, communication is 4

the importa?t thing in all sorts of subjectsehbéut all sorts of

content. As teachers, if we want to get a message across about

a concept, about aﬂ‘idea, then'we will ham'it, the kids will p:ay LR
. act it, we will mime it in drama, we will usé all means' to get

the message across. But it is ;ot énou;h.to mergly comﬁunicaﬁe,  '

I ﬁhink that Qe are going to disadvantage all our studgnts un-

less we teach them also the standard language variant. It is

*
, not necessarily better language. One had only to listen in to '
: A .

X -




thé New Guinea debate about which dialect._should be made the
LR ’ . ’ . - B ) | ._ ..
official language to know that official lanQuage is a historical .

- o T

SR I accident. But we must face up to the,fact that the standard

- - ’ ‘language is the official language. Standard Engllsh 1s ‘the

language of 11terature and the educated‘ So, if we are going

, . . - ! -

to functlon well, 1f we are golng to get those jObS or go to

,
Ny : >

e ' ' unlver51ty, we must be able to speak standard Engllsh If -.

- . we_ are going to %ead the 11tefature of Yany country we]need'
_' i\,;‘,a'c‘:cessto the standard language.. . ' .i I .

/ ' . .

.I. . . "_ . . Y

+ . 7 A far as teach1ng the 1mmlgrant language®goes, the kids

R . . - o 1Y . .
A ' fi;/gaiawﬁ got to know thglstandard varlant as well as using their’ ' S
L . L 1 ——k ’ ‘ . E 6*,'
ﬂ: _d ‘gﬁk;~“ dla}ects for abmmunlcatlon in all sorts of ways. If they don't '
" . ) know the standard varlant they can'‘t read the llterature, théy
- o can't get the jObS at the ;oca%ésolloltors typlng out formal ‘

R
¢ [

letters in the standard language. ~They have got to be able

Y . - r

) o tovspell; K It can't rem?ln a spoken language. . o
) v ) V _ } . ﬁ " » . . -
) @We also believe all- studerts must be educated.’ It
T sounds funny hearing a Principal saying thatf»doesn't it, but S
o L . , N . . . : ‘
" - it is 2 new. thing at Brunswick~ 4 Before we Just felt that all
L S e . students should be taught Engllsh. It didn't matter‘if they
* . "‘ . . . o ,\ . , : 3
v were taught’nothing else.‘ »Cut out maths - we don't get - -
[ : N s * . ‘ "o ’ . ‘ o

. - - ] - - -
- B LN g s
. .ot . .

o R . ' > ) R "‘a._.f_‘q_ “. ) . . .'., ..
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A
.

_maths.teachers anyway. Cut out science - we don't get
sEience'teaoherS'anyway. We haven't got sc1ence rooms

1

either. Forget all that ' Give them arts and crafts?

©

They don't need,words there. A"keep them happy syndrome'.

s . . - ’ . " L

'That's now out! We are ashamed of ourselves for - o
' ever having been patronlzlng and hav1ng thought that klds R : k‘ ~‘,f

‘were congenltally deflclent " We are'against-withdrawals. - _' e
'cThey are out too. They have gone. The kids wereviahelled. ~_ .
. . Y . . - < “- o

We had moved;them from thefeducationalfscene. They were.a -

damned nuisance anyway. We were glad to get rid of them.

‘But withdrawals are out. ‘Now it is main-stream suppgort. .
Kids are going to be educated. e ‘. e
Right: So you set up a main-stream system.. How |
' : S Do ROw |

» does that work? ‘For example, at,English time four forms ' T
g’ ' . ‘ ‘. ) ﬂ.
divide into sub-groups with as many teachers as required.

L] L L ) ’ B
‘We try to match dp what the’ teacher has to give with'what the - o o
kids need, but we make it so that it is £luid and'flexible. K
E P 3 S N b _

Because we'didn'tdhave enoughjteachers we introduced

€.A.T., or Cross Age Tutorlng.  This is.a time when students

a

tutor other students.' They do it as part\bf the1r ordlnary .

180& o :f/ . “s, \ ‘ e, . "..',“
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curriculum, they take C.A.T. as one of their options.  There

are about 90 students involved from Forms 6, 5, 4 and 3. They
B . . ALY S

can tutor their peers but usually they tutor ypwhger students,
including students of pﬁémary school.. They are paid by the

hour.

PR

1f. you have got a diverse student range, and it cértainly
‘ . - L] .. .

is diverse, you need more people involved ir the program.

a

. . . . .
“Don't think you are going to 'get more teachers, because you are

v v 3
[

not, so use the students. Sweated labour perhaps,-but we are
4 . . . .

paying them. Student tutors are taughf how to teach and help

the students in the bilingual program. The kids have gof

looks of involvement on their faces and feel that they are

= 4

uﬁdefstanding it all and that theyféfe'doiﬂg’hard work. The

libravian has noticed that more kids are borrowihg books, that

the migrant students are taking home a hard' book in the

immigrant language usual}y, and lots of gasy‘books in the
Englfsh Lpnggfge; whgreas the Ausfrglgan ki@sbare doing the
reverse, harq.books in English and easy b;oks in immigrant
lanéuéges. SQ, there is a balanced situatiqn and no one feels
petter than anybody else N

In é bilin&ual pregram, you Qapt bilingﬁa} teachers with

8

methods all over the curriculum. - You no longer want specifically

181 ’
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. ’ : - » } } -
a Greek teacher.  You want a ‘Greek teacher whose methods are -

maths. and'science. We have a maths. teacher who speaks Italian

-

and we would like to release her to float across the curriculum

S0 éhat she can’ help underachieving maths. students with English
A

language difficulties. The maths teacher says, "She is a very
 ‘intelligent student. She can, do the maths. It is just that
she cannotlunderstand the linking words.™

DA .

s k4

It is no good even thinking that you are.going to teach , ‘ N

' in the first language {and- mainfb our bilingual program is used

. .
material You have just got to spend thousands of dollars on
the library, thousandsfof dollars." ' ) -

4

with 65 Form I students) unless you have a lot of resource N V
|
|
|
|
-What we are trying to do is, not only to perceive

difference, but to really use it and'grow it to the point that

it becomes a most superb advantage.

T e

N . i ’ R
o< . . z

We divide Form I students into forms according to their

,

ethnic groups. We have a Turkish group w1th a Turkish form ’

teacher, their pastoral teacher. She makes the home visits.

> . 4

She can speak.to'the parents in their first language. An » -
Italian teacher participates in'the bilingual program in~the
same way. She gan communicate with the home. 'She»fan see

»

that the kids do homework in théir first language.
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and religious education.’ :;///

7

' We were very concefned that we shouldd't create ghettos
in the school by dividing kids into form groups on. an ethnic
basis, -so they only work in ethnic -groups for ten peilo 8 a

week.  During the other,ﬁwenty they are divided heterqgendusly P

' for drama, music, haths,,unit'studies, arts -and crafts, science: -

v - . B

.We have Ethnic Parent Co@ncils,where the parehts come in
and conduct meetings in their first 1énguage.- The fsrm teachsr,.
the pastoral teacher is at thpss meetings. We run sfandard
language class;s. We have a bilingual creche. We los;ed for
a leaaer who could speak Italian. I am employing a bilingual !
office girl who will do accounts.‘. She speaks Italian. Shé
'csn answer most phone calls. It is important not to have to ,
drag teachers out of class. You shou}d have bilinghal‘staff
in the office. ' You should have bilinéual staff in the

library.

We are Quite straightforward~and forthright about'ésying

\/ ! . ‘ . f

"yes, we are educating -for caagersVand we are trying to credential

kids for careers". We are determined that the"fullmrange‘df

‘career options will be available .to our students.

\
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We believe there.is no implicit disadvantage in being

a mié;ént provided that teachers and schools dignify difference
and Aevelop new brograms to utiliée thebvést cultural riches,'

of our éxténsive imﬁigrént popﬁlation and tﬁeir offsbring. '
be}ieve-wé are';éthfg enough to accepﬁ and ncourége cultural -

pluralism. . We should not ask people to cho‘se between equaliy

valid lifestyles. There is room for diversity.

-,
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