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v e
 Teachers’ centers were developed in England and
Wales. No two are alike, yet each hasksomething in
common with all other centers. A teachers’ center is a

place for teachers to meet professionally and socially. It

is usually away frorg school, has a leader: often called a -

. . warden, has & work area and places to sit, work, read,
ang,talk, provisions for coffee and tea, is run for and by
- teachers with, the cooperation of others, and is’probably
supported by ithe Local Education Authority (LEA).
_Educators in the, U.S.A. have been quick to adopt
words such as teacher center, center for teachers,
resource center, et cetera; but they have not been so
quick to adopt the ideas of a teachers’ center: The words
are popular, but the basic ideas of teachers’ centers are

.either not understood.by American educators or they aré__»

not appreciated by them.
This study of teachers’ centers deals with the reality in

England-and Wales, 3
in the-U.S.A. Thus, that which follows is mostly about
what is in England and Wales, what is being promoted in
the U.S.A,, and what is different between these two
areas which inhibits blanket adoption of the British style
teachers’ center in America. . ‘

. \

CENTERS FOR TEACHERS
Successful and publicized centers in America are of
several general types: material resource centers,
specidlly operated for teacherss by media or

audio / visual staff; special educdt;iun / handicapped -
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centers, also operated for-teachers; and workshops, off
campus courses, and institutes, which are operated for
teachers by university faculty, scheol administrators,
and citizen grbups anxious to use government monies to
save our school§. None of the above is a teachers’ center
since they are all meeting the"needs of teachers and
schools as seen by some non-teacher group.!
Centers for teachers in England and Wales fall, more
or less, into\categories of teachers’ centers, ‘technical
and science' centef's, area resourcé centers, and
»  miscellaneous' centers. Teacpers" centers are the
greatest in number and in differences. They are run by
teachers fop teachers usually from an' immediate
geographic and.educational area, more often they in-
volve primary teachers than secondary teachers, they
* are involved with* curriculum change and/or with .
' carriculum development, and thiey tend to meet both
professional and social needs of teachers. ,
" Technical and science centers are for teachers but are
usually operaged by specialists from industry or persons
from further (higher) education or research instifutions
in cooperation with teachers. Teclinical centers tendto .
deal with. the applicdtion of sBience, while science
= centers are more involved with pure science. Resource
_ centersware like teachers’ centers, but with major em-
phasis on the professional and little concern for, the
social dide of the teachers’ lives. They usually. serve
larger geographic and academic areas. Miscellaneous
centérs include both materials centers #nd centers
. which are very narrow in their interest and tend to be
operated by one person. o
General as the above definitions are, it is difficult to b
find an English or Welsh center which fits totally into <
one of those descriptions. This is understandable since
centers are not established according to some objective
‘criteria, but are in response to.very subjective local -

”

-

i ressionsof that reality ' teacher needs. Some centers are so subjective that they

. never have ~communicated-with-other_centers. while |
mqst are So new that a final'structure is yet to evolve.

At the time of the James Committee report, A. Stevens
pointed out that in 1960 there wasone center, a’Teachers’
Club. In 1969 there were 270 centers and 1971 there vere
520 centers.2The National Union of Teachers (NUT) in a
1971 publication reported on information gained from 167
of the 476 extant centers.3 In May 1972 the Schools
Council (national government) mimeographed a list of
centers; 91 pages averaging 10 centers per page. The
University of London Institute of Education in October

] / .
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" vantaged in monetary expendituress.12 -

they become more or

2 ¥
. 3 M
» . . A
1971 also produced a lénthy list of cenfers in the
greater London area which wgre sponsored by

‘Education Authorities school distrjts),5 whilé a March .
. 1974 article states thatthere are oyer 600centers® = ¢

* There is no agreement among/the various tabulating
groups as to the exact number offcenters, first because it '

is difficult to determine if, in’fgct, an establishment is a
center, and second bécause¢/ many centers have no
reason to report their existefice’to.tabulating groups.
As centérs take on more Aind-inore areas of concern,
ized,, Emmeline Garnett
maintains that the larger jfind bgtter organized a center
becomes, the further awfly it-goes from the inditidual
teacher. It would seem {hat the Area Resource Center,
especially, has built intp itself its own destruction.? It
will beinteresting to se¢ how the highly organized Texas
resource center system deals with this problem.

The 1968 Schools Covincil study of 308 centers reports -,

that centers usually serVe tedchers from several
schools. One reportéd serving twenty schools, while, at .
the other extrerie, /another served fifty secondary and
120 primary schogls. In similar breadth, one served
twenty-two teachers, another served 8,000 teachers.8
The physical.differe
one room centers; sometimes shared with someone else,
to one center vﬁm’ch spent 75,000 dollars to adapt a

" facility for its use.$

l,"l'he desire for teachers to have their centers away
f

om schools is/dfvious from the'data. According to the L
NUT data about three-fourths of the centers had: .

separate buildi
adapted.10 :

Over a third of the centers inéthe Schools Council 1968
study reported being located within a school building,
but having their own room. Over half had their own

gs and the same number were specially

unshared facility, about ten percent shared facilities /

with another group, while five centers were “purpose-
built”11 s “

For several pbssible reasons, such as less money,
fewer problems, greatér distance between schools,
and/ or provincialism, rural centers do not have the
advantages /of urban centers. The former averaged

threé rooms per center, while the latter averaged seven
rooms. 'pohgdérmg the large number of centers in.

' greater London along with the skyrocketing cost of

housing-there;-the-difference-is-even-more-stri

will be seen latér, the rural centers are also disad-

Most centgrs are controlled by teachers. The 1‘1‘&8
Schools.Council study claims that for every five teacher
controlled centers there are two Local Education
Authority (LEA) controlled centers.13 A 1972 article

points out that'a LEA can control a teachers’ cénter, but

that the NUT has fought against this and that most
teachers’ centers remain- teacher ‘controfled.14

ferences among centers ranged from .

*

¢

~ parts of England and Wales.!

- not be unfair’to .conclyde that this was the normal
* practice. ’ ot '

@

_ seventy-eight

" for a successful center.1?

Most of these 308 centers were esiablishéd by p;'jméry
teachers. Eighty-nine of them were the result of the

Nuffield or Schools Council maths (mathematics),

science, and/or modern language programs.1® Half
the centers, responding in the, NUT report, operated full
time, and half were governed by a c'onstiétﬁthn.

The establishment of the position of warden, director,
or leader, has been as natural as the growth of centers -
the center being in response to local teacher need, and
the warden in response to_center need. By 1971 the NUT

- wés reported to be studying the working conditions of

wardens, who had already begun to organize in some
The NUT found that the salary of the warden was
usually based upon the salary for teachers (Burnham)
and, more often than, not, it was found to be above
scale.17 It should be safe to conclude from this that eatly
in the growth of centers the position of warden was seen
to be important. According to the NUT study ninety-four
percent of the wardens were appointed by the LEAs and~
Eercént of these had  permanent
appointments. ! :
a committee of ‘teachers at a teacher controlléd center
did not, in fact, recommend a person fdr the position of
warden, with the LEA making the appointment, since it
paiil the salary. Becanse of the nature of centers it would

The Schools Council study reported that the usual need
-of a center was for a full time warden, who was the right
person; and that.clerical assistance was also essential
Of the 164 centers having a °
leader at the time of that study, 101 were full time and
sixty-three were part time.20 . :

The problems faced by wardens were in trying to
avoid becoming housekeepers and paper summarizers.

- Without clear understanding of their duties, it was

natural for the wardens to end up doing the dishes in the
center and preparing summaries of Schools- Council
.papers. They might also end up as administrators of
centers, which was considered to be only slightly less
offensive than the above. ’

The purposeof wardens, if itis not to be the above, can ..

« be seen by the skills needed for the position. They had fo

- secretaries, technicidns,’
gardners, cooks, waitresses, and barmen. Twenty-seven

tetoteaddiscussions; K vioral psyéhology,
haye knowledge of curriculum planning, of sociology,
and of resources and’information for,teachers. They are,
in fact, group leaders, and not the servants or ad-
ministrators for groups.2! S
The NUT study reportedthat two-thirds of the centers
had additional staff.beypn_d e warden, almost all of
these being part _timefxemployees. These included
dombestics, and even some

\
4

The report was not clear as to whether -
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.fact, the two groups were divided,

of the larger centers had caretakers, eigiiteen of whom °
were full time employees. ) _

Money wise, the rural centers spent less than half the
amount on display egtiipment than did urban centers.
The average amount of money spent by rural centers for

“reproduction equipment was 415 dollars, while urban

centefs averaged 1,250 dollars. The annual budget for*
rural centers avecaged 1,600 dollars, and for-urbary’

centers it was 9,000 -dollars, with two ce ters havi ”
" budgets in, excess 0f-50,000 dollars.“* £

\

As would be expected with Something which gréw
without “establishment support, much of the cost for a

center is hidden, ygt the NUT reported that ninety-four : .

percent of the centers did not charge teachers for

eourses and that two-thirds of the centers granted some *.

type of travel allowance to the participants of center

courses. o . - .
Aline Sgndilands, in a 1971 article in a NUT journal,

estimates that about one-third of all teachers work-with -

a center. o

Teachers’ Centers ’ . o ,
The Schools Council study of Teachers’ Centers points

out that the cenfer idea clearly came into existence -

following the passage of the 1944 Education Act, but that

many things, which are being done at centers, have been,
done since. the 1920s. ' .

Most centers havye little problem with the social part of

a center. Rarely lare students present ‘since teachers

want to get off by themselves. However, the professional

purpoSe of most cénters remains ‘in flux. Should the

limited resog:es be used for curriculum development,

involving a $mall hard core of teachers, or should the

center zero in on the retraining of teachers, benefiting

\ . : .
many more teachers? If curriculum dgvelopment is a _

center-effort, the creative teacher has the pretige of the
center for support and protection. The report of the
Schools Council points out that in practice a balance
between these two groups was next to impossible. In-
not only
academically, but _témotionally.26

Teachers’ centers for primary teachers are, by far,
the most common type. They serve both social and

teachers met to attend lectures and discuss them, to
view films, to form special interest groups. such as-

Poetry groups, etc. These groups set up their own

programs because the college of éducation courses were
not coordinated. In the process the teachers got to know
others with similar problems and, by exchanging
knowledge, experience, and ideas, were able to move
toward solutions to teachizx%g

making the same mjstake.4/-
‘It was found fhatyan essential first step, as centers

k

y

-

professional needs of teachers. An example >would bethe
tiire, whick began in late 1962, where ¢

/

problems without each

’ ch as national projects,

.

w in service to

which met the needs of many

teachers.. These courses u§aally'dei/eloped into local
study and /.or project groups. Ide/a‘lly,

groups were cYéar and short ranged, since, where this

was absent, much time was wasted and many teachers

lost interest.<® .

.Contrary to this is a 1969 article in the Times N
Educational _Supplement,.which reported that orie cen-

ter had been so structured that it would -assist_the

teacher in developing, expanding, and clarifying' the -
% teachei's idea. The center did not see its role as helping

“teachers become expert with equipment, but would
provide technicians to . assist the téachers with
-equipment use in order to finalize ‘their project.?® -
" In spite of such reports, thé major purpose of primary

centers was as a place for teachers to hold workshops -

. and haye facilities for work, while-the secondary
teactiers more often needed someone, usually provided
by the school system, te lead the other teachers in some
academic arga.30 l - '

A detailed study of two
total of 272 teachers concludes that, although more

women than men used the center,-a higher-percentage

‘%f men (significant at the .01 level) attended, and.a
igher percentage of experienced teachers (significant
at the .01 level) attended more regularly.3!

Several centers began asa direct result of the Nuffield
Maths project (Nuffield Foundation). One was the Nuf-

‘ field Centre, Where teachers were assist in workshops

with the new mathematics. They usually met during the
school day by common agreement of teacher dnd
administrators. The workshops were not préplanned in
is fashion, but grew naturally in this direction, a fdct

. K&ical of centers in general. Although a math center,
field saw itself as part of the answer to the broader

problems of téaching, communication, and teacher ~

responsitiility.32 Gradually the center became involved

with inservice programs at all levels and included

further (higher) education schools as part of its group.33

The Yeovil Centre, also involved with Nuffield
mathematics, became a multi-purpose operation. In-
terestingly, the warden of this famous center, who had

both primary and secondary teaching experience, saw

as part of his responsibility, the need to bring out teacker
insecurit){ so they -would seek help34 . -

In one twelve month period the center offered twenty-
one courses, a third ¢f which were away from the center,

one-fourth during the school day, the rest were held after .-

school including dne Saturday course. A questionnaire
showed that twenty-two percent- of the teachers

wanted courses during the school day, and twenty-three

point eight percent were so scheduled. Half of these

courses were taught by teachers, while the other half

were taught by .aqvisers or vi§iting lecturers. At-
* N t

<

&

themselves, was to provide courses - -

the goals of center” —

primary centerd.involving a

.

§
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tendance ranged from ten to sixty-eight teachers wrth
the average being twenty-eight. Courses ran for from.

one to eight sessions with the average having four )

sessions and only one havmg one session.

* At another center one-fourth of the nineteen courses

~ wére taught, away from the center. One was taught
. 'during the the school day, and one was held on Saturday.

Seventeen were taught after school and most of these

were evening couxses. Ten of the courses were held for

one session, one had twenty-four sessidns, and the rest

ran between two to six sessions. Eleven of the courses |

were taught bgr vrsntmg lecturers or advisérs, and eight
by teachers

The SC 1968 study of centers, in deﬁnmg a center
pointed out the.need for the genter either to have its own
accomodation, ‘or in some way' to be isolated from the
school, since without this isolation a center could not be
independent. This, along with teacher control, was' found

to reducd the teachers’ fear of control by people from -
further. (higher) education. Insistance upon separate,
fatilities should not result in the coriclusion that a center

is a building. It is ‘people'37

There has been. a strong relatlonshnp between the
success of a center and interest of the schools heads
(,prmcxpals) 8 The significance of this point falls short
for Americans if they do not realize Mhat the head-of a
school in the United Kingdom has been in almost total
cohtrol of the scheol and has been protected by a tenure
unkhown in many American systems. The head, more
than the LEA, s
Her Majesty’s Inspectors ied considerable weight,
but lately thiey have been advisory. ‘It has been'the heads

“who released teachers for centey work and who per-
mitted and encouraged the use of centers.

The primary school heads were often directly involved
with centers; Whlle because of the size"of secondary
schogls, espgcially since the movement foward con-
soltda schools as a government policy and the
resultant closing of many traditional grammar
(academic high)  schools,
traditional academic, structuring of secondary faculty;
the chairmen of departments<are usually more dlrectly
involved with centers:39

Communication was a major problem for centers.

the pollgm‘of the school. In the past;

along with ‘the' more :

—

W

N younger faculty members was better able to estabhshl

" . "Kkitchen, and a conference room for sixty people. The
* secondfloor {their first floor) houses the library, the

" representative of this group. 2 . .

"library for teachers; language lab for those: language

. centers corroborate Johnston's-list.

. automobiles. On the ground floor of the building there is

LEA assxst in advising the center The success of teacher
control was ,possible because of the number of teachers: = -
who had prior successful committee experience, and, it
resulted in teachers knowing that the. center was truly :
theirs.41. C- )
Either a, commxttee of teachers or a warden have been
required for the day operation of a center., A larger
committee, which would accept greater responsxblllty, ¢
functioned better with the addition of a representative of
the LEA. Meanwhile, most centers usually had a large
meeting about once each semester for all interested
teachers, . and thé sntaller commnttee wast usually _

A 1971 article -reported that most centers continued to
be run by teachers. By then it was found that while a
committee of older teachers was better able to secure
assistance from the LEA; a committee controlled by

communication among teachers. 43

David Johnston, form\er "Adviser to Teachers at the U
University of London Institute of Education, presents
necessities for a teacher center. They include a place for
pre-and practicing teachers to meet in comforf; a.

teachers who know grammar, but need to work on oral
pzngua ge; a place to try things and an experimental '
aterials center; a display area; an information and -
communications center; reproduction equipment;
expenmental equipment; research. aids; and,. finally,
the center must be convenient, comfortable, attractive,
and social.*** At least implied in the last. suggestion, is
the need for kitchen equipment, for certamly two
Englishmen never met socially without having
sweets and tea. (It seemed to me that the Enghsh always
drink tea, if coffee isn’t served). A detailed x‘eport of two

_The Hampshire Centre has been housed in the former
Borough Education office. Thereis parking for thirty-six

s carpeted area with very comfortable chairs, a small

Organizer’s (warden) office, a smaller discussion room,
a reading hbrary, and an exhibition room. The thlrd

This was best apcomphshed by personal contact, both by"

users of the center and by wardens visiti e schools
served by the center. Written communication was alse
used. Eventually a group of teachers from a school, who
were identified with the center projects, handled center

promotion at that school in proportion to their success as \

teachers.

. Most of the older centers (1968 SC report) were found
to’ be under teacher control, with the LEAs tactfully.

advising. When the LEA provided money, it was found to
be of considerable advantage to have an official of the

- to describe the latest” equipment), and a storeroorn,

floor (their )“—contams—the—ed

equipment (they continue to use the term audio / v1sual

This floor contains office machines and teaching
machines including typewriters, copiets, microscopes,
cameras, records, et cetera.

Another primary center has béen located in a former
hostel. There is parking for thirty-two cars, and it
contains many small rooms and bathroogls because of
its former use. It is carpeted.’

Most ‘of the 308 (SC 1963) reporting- centers had>

»
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loung_es,.workshop areas, and a tea-making area. More
specifically, thirty-eight of the centers had a science

laboratory, nineteen had an A//V room (half of these -

beig in Dondon), seventy-one had kitchens, Jand fifty-

LN

Science and ’l‘eehnélogy Centers .
Both science and technology centers differ from

teacher centers in that the mdjor effort to establish such *

centers often comes from ' norteachers, e.g. other
educators, “scientists, or technicians. Most “of these
centers would exjst under another, name had got*the
term .céntér become so acceptable among teachers.
They are, as often as not, workshops. ]

; One such center has been operated by a group of
educators, scientists, * and technicians’ who - ifun
workshops (under Nuffield) to train and retrain teachers

- in the use of scientific equipment. Some of these have

been one week workihops, others have met weekly for a
semester. The growing intérest was obvious from the
increased enrdllment to the point of needing more
room. : T

Scientific centers 'general]y deal with advanceri »

secondary subjects, have been organized by members of
professional societies, and use university facilities. As of
1970, there were fifteen physies, twenty chemistry, arid
nine biology centers in England and Wales.49 The cost of
these centers has been hidden, since they used free
university facilities and the staff .and faculty often

volunteered their services. The emphasis in science
v

- centers had been on pure science.50 .

The technology centers differ from the science centers
in that there has been no set-form for the establishment
of technelogy centersc'}They have involved the education
establishment at all”levels along with industry and
tended to develop through the contact of individual
teachers with university, cqllege, and/or industrial
persons. ' ) : I

Of the seven centers extant in’ 1970 and the eight
planned, no two were alike. The advantage of working
more closély with industry is being realized, therefore

»

. growth in this area of centers seems most promising.

As opposed to the science centers, the technology cen-
ters emphasize the practical use of science.

Meanwhile, many teacher’s centers have workshops

i i e matter as the science and tech-

S
.
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these, and other, centers, is local need. But the report

~~ encourages the continuation of studies of these centers

and the establishment of communication among them-
along with meetings of the various in ividuals involved
with science and technology courses. .

[
a

Resource Centers ) - :

The Schools Council report on aréa Resource Centers
distinguishes between these. centers and Resource
Collections and Reseurce Libraries, a distinction not
always mdde in America. The former of the latter twd is
a collection of any materials collected within a school,

‘while the last is an index of items available, mugh as the
library indexes books. A Resource Center encourages
the production and-utilization of a resource collection,
including lecal teacher and grou production, the listing
of other available materials, the acquisition of materials
as te their present usefullness.5? - .

The. area-resources center needs sufficient staff to
enable individual schools in an area to share materials
and abilitietsi. This improves the quality of work dorie

" while relieving the need for each school to provide this

service, The next problem is to make sharing-possible so
all teachers carf be acquainted with the new approach. If
only a small group within the area use the materials and
services, the schools can_never enjoy total change.58
The professional nature of area-resource centers is
reported by Garnett, who suggests that as schools
produce more and more of their own materials there is a
need for professional manufacturing, a clearing house
for such materials, such as tape clubs, a training center
for production, and refrieval and loan ‘centers.?® The
resource center‘s}plould acquire-or report how teachers

* . can secure, the widest possible materials and how they

can be most effectively used, not for the purpgse of
making teaching better, but to make learning more
effective.60 -

There is agreement that area resource centers should
do only projects which teachers’ centers cannot do.
Additionally, it is agreed that the same people should not
control both teachers’ centers and resource centers in a

- given area, but they should work closely together. In

fact, in working with teachers’ centers, the area
resource cénters have an excellent means of keeping the
lines of communication épen with teachers. )

ealing with the sam
nology centers.?® The advantage. of the latter is that
these centers can operate where adequate equipment is
‘available.: -

Presently, the most pressing problem reported by
science and technology centers is for a paid liaison of-
ficer who could promote the centervin a local area. Just
who would pay this gerson would have to be resolved in
each case by itself. 5

The national study discourages any national

° organization of these types of centers, since the heart of

i w’ L?

Resouree-centers-areneeded because of the emphasis

upon individualized over class: textbook = buying.
Presently, sets of different books are purchased which
cover a subject area, ‘while in the past, a set of school
classbooks were all the same. In addition to book pur-
chases, resource centers acquire A/ V mafterials and
projects related to the subject, which are often locajly
produced to meet local need. The resource center also

. provides a materials preparation area for teachers.52

As can be seen from this, the area resource centers

~
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lack the basic social attitude of teacher centers. Perhaps
the resource center can be ‘described as meeting- the
“learning needs of students by  providing very
prot'essxonal services for teachers while the teachers’
center faces the needs of teachers in a much more
personal way. Since both centers provide similar needs
for teachers, who differ greatly one from another, and
both are enjoying growth they cannot be Seen as other - .
. than different from each other.
" An Area Resource Center has five basic components:
the factory, storage and retrigval, a clearing house, a
. training cénter, and speciality workshop 63

The factory assists teachers or teacher groups in
preparing materials, with the assistance of center staff,

- which are of the quality of published materials but have,
greater local qneaning.”

The storage. and retrxeyal has several built in prob-
lems. It requires too much space and takes too many
‘staff members for a center to store all usable materials

S within 4 center. The solutiorris simply to have a catalog
- stating what material is available, where it is, and how
to get it. Much of this matenal can be stdred by having it

displayed af chools.%
The pmbl%(if mdexmg is two-fold Card indexing is
locally the m&¢ possible, but it immediately limits the
amount of material which can be indexed. A national
system would be ideal, but it is impossible because’ of
the cost. The money which could be used for this could be
-better spent for other more important projects. Thus,
the natjonal system is ijfipossible because of the present
shortages of personnel and, money -available for
education.%6
There are several needs to be met by a clearing house.
It shares guccessful projects, tells how a teagher did
what and how others can do it. It provides for the sharing
.of tapes, such as BBC programs, each school reporting
which it has available. The clearing house also reports
who QWorkmg on what type of project so work on, or
_ interest in, a project car be shared.
The training center within an area resource center
' enables teachers to utirstand and- use the new
materials in proper fas ion The staff of_tlie center
. works with school f the schoql, bo
preparing materials and 1n rning to ud®them. The
benefit to the center is i the addition of much free help
who would not be available at the center, namely, the

. €X

t ther).%9 Most schoois have an extra teacher or more
e staff for this and: other purposes. One article,
whlch shall go unfod‘lnoted by an educator from
England visiting one of our larger cxtles,/ told how an
. American city had one ‘substitute teacher for every four
regular teachers, and he stated the need for such a ratio
in England and Wales. Needless to say, their supply,
teachers are not the same as our substitute teachers.
Althouéal.: area resource centers should not do projects
which can be done by teacher*centers, they should keep
sufficiently informédd to prevent several teacher centers
from doing the same proJect Further, when passing on
ideas or suggestions, the area resource center_ staff
should be most careful not to come on too strongly, but
hold back, pulling out the ideasfrom the teachers. And
the center should work closelywith the Teacher Train-
_ing Institutes, using their staffs, equipment, et cetera.’®
. Specialty workshops were held.through area resour
centers and dealt primarily with the use of equipment,
such as a radio center, which 1s both comphcated and
sive, \
: »

’;;:ellaneous Centers '

ere are some,centers in England gnd Wales wHich .
are solely involved with BBC materials. These materials -
are expensive and few teachers’ centers can afford
many of them. Not only do these centers share the BBC
materials much as an Area Resource Center, but also
they screen films and hold diseussions among teachers
as to their proper use. As with other specialized centers;
this activity can take place in other type centers.

- Another type center is set up by one person in
cooperation with others, which brings a person’s special

collection or ability to teachers, sfudents, 4nd others

interested in the material or project. In.one such center -
the leader excelled in story telling, and helped others
develo;_»7 this skill along with materials to enhance story
telhng . ‘

PURPOSES AND PROBLEMS OF ,
TEACHERS’ CENTERS &
, No matter what type of English or Welsh center i
considered, each is the result of a greater sharing of the
reponsibility in establishing more meaningful
educational institutions and practices, especially on the
part of teachers in relation to their “students, The

school faculty:-In-the-spirit-of-n ucation, lecturers - presence of a new direction in educatioyal philosophy
are not permitted in training sessions.” - d-the.recognition by teachers of this new direction is,

Since the responsibility of the area resource centeryis
{o assist in the professional growth of teachers, they
not strive for overly professional staff. This obligation
for professional ability for teachers is -often’ ac-
complished by teachers working at the center, usually
through secondments (a teacher being released from
. teaching d_utles whose duties are then taken by a supply .

f —

indeed, most encoliraging. Perhaps thi§ acceptance o
individual resﬁonsibility by teachers is the most ef-
fective step in the development of like attitudes among
students. The same must be said for teacher acceptance
of change. '

Yet the.teachers’ centers should no{ be seen as the
new truth, nor should one presume that centers are

o ,
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accepted by all teachers or every,school in England and
Wales. Teachers’ centers are involved with evolution,
not revolution. They are as much the resﬁof respect'for
teachers as they are the result of teachers’ accepting
' yresponsibility. - ; |
As stated, teachers’ centers have three. basic
purposes. They provide for inservice pro s, they bre
a social center-for teachers, and they-are
~ curriculum® development by teachers. One ©
prdb?x; faced by centers is the conflict which. often

“exist§ between the inservice purpose of a center. and its
use as a center for curriculum development. But first,

_thesotial aspect of centers is to be considered, since this
may be a non Fewuitur for American centers. )

In England and Wales, mueh more than in¢he Unit@g(}l :

States, people actively belong to clubs. They provide a
lace for meeting socially rather than in the home. Prior
* %o World War 1I Americans were more inclined to meet

at the club, be it a golf or tennis club, a veteran or

fraternal organization, a secret society such as the
~Masons or Knights of Columbus, or the local bar. More
often than not these social meeting places were not built
out of job associations, so that members of a work group
did not tend to meet at ore usual place. : -
The éstablishinent and growth of places for teachers
“with comiyon- interests and concerns ‘to meet was
socially acteptable in Eggland and Wales, - but for
- Americans_his side of center activity seems to be
neither needed nor desired. In fact the development of
. this part oﬁ‘ten.tex",activity‘ might drive many American
educator's-away from centers. = ° ; \
The professional purpose of a center has greater

purpose for Americans, both for curriculum develop-

- ment and for inservice education and educational
materials preparation.’ ‘

In a statement dealing with the problems of teachers’
centers related to inservice and ¢urriculum develop-
ment, the protagonists were able to agree upon the ideas
behind these {Wo purposes of teachers’ centers. <

For a Biven area of learning, ‘urriéulum
development was the process of defining the aims
and the objectives of their teaching, the con-
struction of methods and materials to achieve the

- objectives, an assessment of their effectiveness,
and finally a feedback of these results to form a
new starting-point’ for further- ‘study. Inservice
training was essentially the imparting. of the

The problem of the‘\;')urpose of a center becomes very
pressing when it is realized that the resources for °
centers are limited. In fact, the centers were,"in? part,
‘born out of economic poverty which made direction from
the nat’i_;()nal government impossible. This was not a
misfortime. Theé age of the obediencé ahd paternalism
was given way 'to the age of the individual respon-
sibility; and, the ch%less past was being replaced by

the ever changing present.

Change and New-Knowledge

The purpose of the teachers’ center is to ‘meet the
needs of schools in rélation to the extremely deep change *

'which was amd is occuring in England and Wales, and,

for that matter, throughout the world. .
The chiange which has come to education in England
and Wales and that resulted in the establishment of

* centers for and by teachers, is part of a deeper ghange
_ throughout society. In the past, many teachers looked to

superiors for direction. Teachers were docile, as were

most citizens, obedient to those in authority. Not all
teachers have changed. Many still do not accept

o

individual responsibility for their classes and for their

students. .
The difficulty was expressed in a-summary of several
teachers’ _cen‘ter conferences. o

Many speake‘rs'stressed that too many areas and
too many schools. were, alas, still waiting for the
answers to curriculum problems to come from on

- high. National devélopment projects aroused a

unreasonable hopes, despite “all the efforts of
project directors to gxplain the limitations of what
was being " attempted. When « materials and -

. . approaches failed to answer all the problems in the

subject area of a particular school or group of
pupils, then ‘they” were criticized as being out of
touch with reality.”® - ' .

Why are teachers no longer to bl.indly follow direction

" from above? The change is more than a recognition of

the unique expertness of the”classr m teacher. The

. curriculum is changing. The purpose of school is no
" longer to fill the student with- facts. In England and |

Wales this change is clearly present, not only in the

development of teachers’ centers, but .also in the

dewelopment of open education from infant schools

- through the Opén University.

Instruction is localized and individualized. The em-.

ssults-of-sueeessful-curriculum development and
the reinforcement of that success. That relation-
ship had always existed, even if it’had not been
recognized so explicitly. Perhaps.it was the scale
. of the involvemerit of teachers working in a co-

operative fashion that made it necessatyto spell
" out the relationship more ‘clearly.7

v - - . ‘r'
\)4 . . ' ' -

. _ghasie is ngt.on-teachiag,—but—en%aming%

is the individual student, and not the subject matter.
Programs in instruction are used which respect the
developments in educational psychology and which
teach students how to learn andhow tothink” * -
Concern for the individual does not abolish the group.
Neither the class nor subject matter disappear. The

-
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‘where, and what they are told to teach. The control may

v o
mdmdual 1!3 now recogmzed as bemg part of many’

'groups and his educatlon must be adjusted to' meet this

indivigual need. For example, local meanings are
applied to the lessons giving greater-meaning to the

) individuals who. are part of the local group. .

As stated, many teachers continue tog look for

‘considerable direction and control from above, from the
* ,administrators and -

gher éducation faculties. . *
Teachers, under. these conditions, teach how, when,
come from a directive, e.g., in the third vyeek of
February the second grade students are to be taught -
longhand. writing. style; or the teacher might have to
prepare students to. score successfuu,)g in an
examination, e.g., the eleven plus examiniation.

As often asnot, such a system of education emphasizes
fact accumulation, group teaching, order, busy work, et
cetera. Students are prepared for life. In this, class
distinetions were very strong. Thus the sons of workers .
‘are prepared differently than upper class children, and -

. minority group and poverty children , are poorly

preparéd or ignored.

In spite of, and not because of these dxfferences the
new approach: has come to education. The: reason forthe
chqnge is deeper. It results from the awareness of
nge, that one ‘can no longer prepare for a vocation . -
an  expect that job to last very long,in its present form.,
Instead, students are learning how to think, and-how to
make choices, and how to adjust to changes in life. :

je problems of today are neither clearly understpod
nor appreciated. But this has not meant that they have
been ignored.

\

In those areas where. currieulum’ has radx}:ally
changed, the changes reflect our own uncertainty
about the future — creative -activity replaces the
imitation of accepted models, discussion replaces
received morality, .exploration reﬁplaces the
learnings of faets, choice replaces directive. Since
we do not know much about the future whith lies
ahead, the best we can do for our pupils is to send
them out prepared to deal with them. 7%

YA

Whlle the problem fated-by teachers’ centers may not
be as simply, resolved as have been the proposals of

.Alfred North Whitehead or John Dewey, i it is not because

‘today’s thinking is less clear, but that the problem is
more complicated than was amtlcpated .
For example, teachers working in centers recognize -

society accordirg to their individual differences, and not

" for their place in society according to the class into

which'they were born. This is not to deny eaeh person s
heritage and/ or. environment, but, to’ recogmze that
each persoi’s herltgge and / or environment is umque

. o

//“

¢

Although each person is always part of various groups,

“*'each person need not=be a\erbed by a specific group’
until that person’s individual identity or personahty is
lost or destroyed.

The new education assists the student to a healthy and
honest self awareness. He i$ not better or worse than «
other studerits, but different from them, and in this he is
unique.. In the traditional system of education thg

" student was constantly kept with peers, yet competing
with peers. If he wanted to write i November of the
-second grade he was a trouble maker and rebellious, but
if he waited until April to learn this skill, which was
taught?in February, he was, dumb. New -education
progams respect .these ngdua} differences,, and
respond to individual needs.

All of this is easier for infant and primary schools
because of the work of some ttholars, especially Jean
Piaget. Teachers are better informed about what a child
can be expected to learr; and how he cah best learn.
Those same teach/ef-s also know that the student will
learn when he is ready; and not when the teacher or
,school system is ready. All of this’ involves different .
‘teachin processés and recognition that lt is normal to
be dlf erent. .

ann

-

- Freedom’ and Responsibility
- Another changé which ‘has come today is not based
- upon néw knowledge, but upon changing times. It is
directly related to concern for the individual. In the past,
men were ekpected to be obedient to authority, and this
greatly affected the schools. Docallty was the prnmary
virtue.

Today authority remams ‘but 1{ iS now mone
responsive to individual needs. Obedience remains;) but -
it grows from obedience to others toward ‘obedi€ce to
se@f Obviously, the student must learn to make choices,
- but according to his ability to choose. One-would: not
‘expect a second grader. to select his prdgram of study,
but certainly a college student should have reached thls
level of maturity.,

If the individual is no longer tied to hls economic or
social class, if hre is to be educated to make decisions for
himself, to make choices, then he is being educated to be
mature. He is to be free.

In over simplified fashion, authonty arfd obedience
are replaced by freedom and individual responsibility.
People respond to authority according to the ability of
the authority to pursuade the individual, and not through

., of this change results because man is less certain about
many of our over simplified past truths, the clearness of
objective truth becomes hazy when ‘applied to individual
cases. Imagination and creativity are now encouraged,
as ways to maturity.

L3
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¢hat students grow, not as members of - class, but’ - obedience. The teacher -accepts pictures-of green
. individuals. .They are being educated to aplace in horses, but no t-real Hiorses are green. Part




If students learn to blmdly reject authorlty, then they
‘become ‘irresponsible. Thus-a ‘learning, program,
although no longer structured in master-servant fashion,
is structured to assist the student to grow in mdividual
\_/responsxblhty This change has been develogmg, for
many years in America, and is.seen in those classrooms
where the students Have accepted the responsibility to
keep ofder. ’I'hey know that school is a place for learning
» . and they reject “those who prevent or inhibit learning.
Tms means that these, students no longer “respect’ 3
person betause he has the title of teacher, but only.if he
is a teacher. -
~ Society today is demanding that cltlzens be respon-
sible, but not responsible to themselves alone, since that
leads to irresponsibility. They are not to be educated to
*ignore authority, but to learn to make declsroﬂs after
seriously eXamining the problem and consxde g the
advice of experts. ©
In the open classroom the student is free, according’to
his capacity to.be free. The teacher in an infant school
t r+  encpurages students to make choices, to express dif-
* ferences, but these children are very much -under the
advice and control of the teacher. .
At that other end, the sixth form students are treated
with proper respect. Very sérious choices are tlfeirs. In
the (&en University, the student is- advised; -but not
* controlled by the adviser: Students at that level must
. _accept resonsibility for doing the work in their own time,
é in their own way, with success or fallure beipg their own.
responsibility. . .
-There is, then, a need to prepare curncular materlals
«.which encorporate developmental choice and which are
individualized and localized. Content is not as important
. astheneed to help students live with change and learn to
sqlve problems. To put it another .way, current education
includes two additions to the three “r’s”; respect and
responS1bﬂ1ty ‘ , -

4 -

" “Teachers’ Centers

‘At first the Engllsh and Welsh teachers looked to the
national offices for' the answers, and some rhistook
proJects such as the new mathematlcs as the needed
‘new curnculum The change which was coming was
much greater than new materials. The nationa fices
_could hot know each student or each community. Even
the head could not prepare a prograxh for the whole
] ) ain-attitude which

-
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Happily, today the mstructlonal task is so

interpreted as to place the instructor, or teacher, in

" the role-of providing the insentive to léarn rather
. than the facts. :

The instructional task, in modern educatignal

thinking, provides the pupil not with the facts of

.

.

-

. accept more than advice from above. Asdistance is

~responsibility for the learning by their students. Others

.courses in Whlch teachers could prepare for the new -

» greater freedom along with acceptance of reSponsﬂfillty

" no one else knows the students so well.

 the teacher can directly assist the individual student.

today that wﬂl be obsolete tomorrow but with the
chance to be a flexible learner, a‘continual lear-
ner.?? ~

Who then prepares the new materials. for the’second
grade? A lot of material has been prepared, but it must.
be applied to this second grade class and_to these °
individual students. Only the teachgr of this second -
grade can come up with the materials to be used This
means that fhe second grade teacher must know each
student, and must know whaca fypical second grader
thinks -and is eapable of doing. So who prepares the
materials? 'The second grade teacher. '

The problem for, teachers at .every level is two-fold.
)Zu'st new currlcula must be developed, and teach-
ers must learn how fo use these materials and how to
work with students under the new programs. The pur-
pose of the teachers’ center. is to\meet these two
problems along with a third purpose Yagre “typical of
England and Wales than of the Umted States. Teachers
centers are social centers.

It might be expected that the colleges of educatlon and
university departments -of education would provide

teaching. This has not often l(%ppened perhaps because
progress in this area is conpng from within the schools,
rather than.being passed®own to schools from higher
education faculty. - R
Thé nature of the change in the schools includes

by.teachers and students. Few of the new breed would
welcome, but it is the teacher’s problem to sol\ge since

At the center, the teachers are in conttol, but they are
able to involve all other groups interested in education.
The higher educatlon faculties can be requested to give
presentations about any points the teachers want and -
need. Notice, the teachers set up the inservice program.
In fact, the teachers are in control of thecenter, but with
the cooperation of others.

Programs are now needed which lend themselves to
th evelopment of respect for self and for all others,
,and which teach the student to be responsible.

is gradual change has been’applied in England ‘and
Wales by some of the teachers, who are developing
education ‘programs which meet these needs. These
teachers are aware that_ they have the primary

in authority have resonsibility to assist them,.but only

" The teacher knows what is proper material to be studied
for a set level of students and kaows what each student
needs. As students advance toward maturity they have
greater input. Again, by college age the student should -
be the recogmzed primary apthority regarding himself.

.
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" Central Purpose’
T inservice, work and for curriculum development the
¢ .. reports mdlcate that a center becomes more 1nvolved

with elther ‘one or the other. The great fear is that the™

$a adlstance between the ggod. -and the’ poor teacher will
" . increase, because the former -teacher seeks ways to*
~ improve, while the Jatter teach‘er needs assmtance in-

Y

" ‘adapting to changing times.

- The process and balance needed for a éenter to

«function must: constantly be examined; for example, the-
Area Resource Center |

:é” fieeds to be adequately . staffed to draw out of
presently -used on a narrow front, and to- enable
these_ to reach a wider ﬁ’ubhc of colleagties, who
would not bé passive receivers but would them--
selves he paying back in kind into thg same bank. I
would have twoqoverall"alms not be Tobt sight of: °

, TQ STEP UP THE PROVISION AND RAISE THE
.« - STANDARD OF RESOURCES -WHICH
© - .TEACHERS NEED IF. THEY ARE TO PROVIDE

-"A'RICH SCHOOL ENVIRONMENT; TO LESSEN. L

. RATHER THAN INCREASE THE BURDEN ON
THE AVERAGE TEACHER. “This second point is

of extrefne unportance new methods “of teaching -

* . and. learning have so ‘far attracted a large
,) proportion of the young, t the energetic, and the very
" able teachers. We must at all cost aveid an
~educational situation in which one of the
. ,_‘ requlrements of these methods is an outgtandlng
gacher - by deflnltlon there are not enough of

‘ kth se to go "around.” *

LY

Squdles of centers in England - and Wales show other

fortns of this same problem Perhapsthey are more

.. simple statements- .of the problem Is the teachers’
center in a given ‘area to bé primarily concerned with
retraining:teachers, or are the limited facilities to be
used | by these fewéer faculty who are 1nvolved with
currlculum development and chalngé‘7 In many cases, it
becomes the practlce. for the center to be for curriculum -

devel ment not only because the facilities of the center

T~ are needed for developmental work, but also because the

. ~~  center’s protection and support are needed by those who

center is to keep this smaller group from becon\mg a
clique (CI
This problem .is” usually handled by hav1ng
representatives from involved groups part1c1pate in the
direction of the center This .applies even to technical
+ and science, centers.80 Another practice commeonly used
- by centers is to have largegannual meeting$ of all in-
terested people, to provide general direction; and for
each of these groups'to airly represented on the

are v101atulg\trad1tlon An immediate problem for the

» Althoughi the center is expected to be both,a place for.

. schools the skills and enthusiasms that are '«

NN
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' central management commiittee 81 The annual meetmg

ong with, fair representation on a "smaller control
committee prever}ts cllques without destroying center
purpose. -

The problem of centenpurpose-ls often resolved by the .
group which establishes the center or by the group which .

gives clearer direction to a center, and it would be in*
.response to the needs of the center partlclpahts A group

of curriculum developers who took great pains to share *.
* ‘curriculum developers who took great pains tp share

their reStlts would obviously not be a clique. A group ' of
teachers Who were interested in updating their eaching
‘methods, et cétera, and who were open minded, would
not obstruct curriculum developers, although the
developers ‘would be secondary to that center’s purpose.

Yn writing about cutriculum’ development: centers ¢
;;\rl}l in the movemerit, one person 'strongly objected EO(‘

_the unw1lhngness of local teachers to ‘accept sufficient

" responsibility for curriculum development. The artlgle :

points out that the teachers did involve themselves in
highly ongamzed dlscussnons and promotion of national
curriculum programs 81 Byt this article would seem to

have been ' written , prior- to the: great internal -

v

development of many centers And the lar:%e inc¢rease in*

numbers. of centers. - T

If nothing else is present in centers, }eacher control lS);

present. Those centers not tog involved in curriculum
development quickly involve themselves in, gstablish-.
ment of 1nserv1ce programs set” up for and by the

\

teachers. To expeci-all teachers Yo be deeply involved: _

makes about as much sense as having a, ‘tribe of all
chiefs. Planners and ,leaders by the very nature of
planning and leadership, are outnum bered by the others.
The problem .of téachers accepting responsibility must

be related to the action to be done and not the inaction of

-.those who see the job being done. ‘More clearly, many
teachers have not acted because there is no, need for
them to accept resonsibifity for program development

ie., someone else is leading. The centers have not lacked

teacher leadership, 'and the need for leadership in
education is being met collectively.
It does’not take too much imagination to understand

" that a center must constantly be en.guard that it does not

become otherthan a teachers’ center. This could happen
if' it \Jegenerated into’ a social center for teachers. It
miglit become a college or university extension center or
a materials center for the whole school population.
JBecause of these problems the center is seen as a place

. for_teachers, and not a place for students or parents.

Teachers should work with both the students and the
pa?ents - but not at the center.83 , -
The center would ‘also have to refresh itself by

= becoming involved with new ideas ang new'people. The

respons1b111ty of the warden it such matters is obvious, -
and h1s ability or lack of ability to resolve: the problem is

2 . -
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easily seen. But tnieenters t-o\o Smell for a Warden, the
teachers themselves would have to be most care ul not
to bring about the degeneration of the center.

* In all these matters, as With the questlon of
resources, the warning was™ given that centers

~ must beware of allowing’ perlphe;al concerns to
"overshadow or disfort their prime function.

This is one difference between the English and Welsh ™

centers. and the Amerlcan centers. * The Amerlcan

“‘experts” are doing something for the teachers. Article

after article describing center after center tells: ‘how
some third group is improving the lot of the American’
teacher. In the American centers the teacher is there to
usé the materlals, because the center people, or those

the teachers what is: best for the student. Even t
" plarge English centers recognize that the teacher kno
better than the.center what is best for the class and the
_student. Therg is a mutual respect present in the English
situation whlch is lackingin thé American System.
The British remain aware of this basic need for teach- -
_er control of centers. A 1973 article, which expressed
.fear of centralrzatlon through the Schools Council; or a
teachers’ college takeover of inservice programs, or the .
James Report professmnal centers, adds ‘‘Teachers’
centres could cease tobe centreS run by and for teachers
responsive to local needs.”8 Another appeal in 1974 fq
the continuation of small centers is by a warden wh
claims his center remains extremely busy and im-

funding -and controlhng the center, know better tha . a

portant. ““And it is controlléd by teachers, and this is

important too, not by some externial academic board,
school - of educatlon or ‘whatever, who can only be
paternahstlc no, matter how well-mtentloned »8
“P F IONAL CENTER

The style of cenfeFSwhich is similar to a teachers’
center ‘but which is -defified as not being a teachers’
center, is the proposed professional center in the James
Report. The teachers’ center'is a place for teachers, not
a place for students or parents, a place where proba-
tionary teachers are welcome, but the center is not re-
spopsible for supervision of the probationary teacher. 87
The James Report recommends the establishment of
professional centers which would have extensive

s

responsibility over the persons preparing to become °

teachers. Since this report proposes drastic changs in
education for England and Wales, it should be examined

’ 'for statements about teachers’ centers.v

The James Report is a report by a Parliamentary
Committee of Inquiry, appointed by the Secretary of
State for Education and Science. The eight members of
the committee came from different.areas of education
and the chairman was The Lord James of Rusholme,
Vice-Chancellor of the University of Yodl;‘k' In England

2
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and Wales the vice-chancellor is the Tunctional leader of

thre university, the chancellor being honorary. Of equal
interest is the fact that the University of York has
neither an education department nof an Area Training
Organization, the current university dominated teacher
training structure. In fact, the recent growth and
-changes in higher education, in and of itself, necessitates

serious examination of every phase of higher education
in England and Wales. The nimber of universities-has '

doubled in_ the past twelve years, but these newer
institutions are not involved with. structures. which
preceded their establlshxpent such as Area Tralmng
Organizations. = .

.Professional centers -as referred to-in the James

Report cannot be appreciated unless seen in the light of . - '

the major recommendatxons of the James Report. Very

brleﬂy', the proposed education and training of teachers-
. is divided into. three Stages or cycles. The first stage is -

general college educatlonof the type found in American
-liberal arts and sciénces colleges. It is non-professional

.educations but a major area is established dirring those

yearst e.g., history or urban problems. .

! The second cycle is divided.into a first and 'second-
phase. The first pliase would be a year which would

eompare with the American professional education-
semester. The second phase would be compared to the
American practice teaching and would also be one year. -
‘The third phase is for practicing teachers, is the most -
" important part of teacher education, and is not terminal.

The report is not as simple as might be concluded from
the above There are proposed new degrees, regional
and national organizations, replacements for the Area
Trainidg Organizatiops, et cetera. . o

The third cycle courses and programs are planned to »
-be so extensive that Jearning centers would need to be

established throughout England and Wales. These are to
be called professional centers. They would be located at
colleges of education and university departments of
education and at existing ter areas such as Area
Resource Centers and better teachers’ centers. The
professional center staff would not only include persons
who were part of the organization where the center was
established, but also all persons in the area who had a
responsibility for an}%%h:gse of teacher education. The

number of centers to ablished would, in pgrt be

.based upon the ngeds of teachers, One professional

center would have to be within easy reach of every
school. The best place within each location would then be

" selected for the center, but, agau:lgthe people from the

place of the center would not dominjte the center.

As in the case with teachers. centers,

general- centers serving the immediate arez, but one

' mlght also have a speciality such as Russnan Studies’ and
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¢enters would have special purposes. M(f t would be’
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be classified as a pational or regional center for that
purpose. 3 . /. S

The staff of ‘a professional center would include both & .
full-time persons and part-time assistance by others'who
were able to provide needed help.such as teachers; Local
Education’ Authority staff, college. and, university
faculty, Her Majesty’s Inspectors, et cet_eraf The center

* ‘would be headed by a warden.%0

" mendation by the James Committee is recognition’of the

A

The professional centers, which are located at colleges
of education and, especially, university departments of
education, would be expected to provide complete

‘second and third cycle work, i.e., the full range-of

teacher education courses and programs. The smaller
local cénters would provide for third eycle work at the-
center, and would be. permitted to provide second cycle

. work only after they had met regional organization
_standards. 91 - "

The similiarity  between teachers’ centers - and ’
professional centers is obvious when the James, Com-

. mittee recommends that the.local professional centers

be supported by the Local Education Authority, but with
“....management committees, representative of the
teachers in the $chools and F.E. establishments in the

- Jocality.". .” The warden would be selected by the man- -

agement committee, while other educational institutions
within the area would also be represented on -the
management committee.gzd Clearly the smaller and
more common of the professional centers would have -
that structure, a T S
.The independendg of the professional center staff is
demanded, and the ability for the staff to get away from
the center for study or teaching in local schools, and the
need for local teachers to be available to the center and

“be able to go to the center is demanded in the report 5

New teachers would be assigned to a professional
center, along with their school assignment. These
teachers would-be released from teaching duties tothe
professional center for one-fifth time.34 This rgcom-

important role teachers’ -centers now play in England
and Wales. ( ’ ‘
. The minority report, by two members of the James
Committee, is not long nor does it disagree with much -

“from the full report. In fact, it is called “Notes of Ex- -

tension.” They request that the professional centeg have

“the - responsibility for assigning licensed teachers

(practicing teachers, although that term is too limiting)
to professional tutors (combiried supervising and

© cooperating teachers, again our term does not do justice

to the more involved idea of the James Committee).%
The cost of teacher educatén reform in England and
Wales cannot be;” determined, among other reasons, »
because the cost fof professional centers ¢amnnot be
measured. It is'interesting that the professional centers
would be a major item in teacher education costs, yet the

¢ -

. ‘ \ Y . . Y
teacher’s center was born out of economic ;')over?y.96
They have proven themselves and are recognized by the
James Commit{ee-as a vitalgyart of the proposed non-
terminal teacher education.” . ' '

The James Committee recommends immediatg action
for its plan. Related 'to, - teachers’ - centers and

© professional ceners, the report suggests that authorities

look at extant teachers’ genters to determine what
upgrading in staff and facilities would be needed to meet
professional center standards.3 Again, the committee
recognized the role of the teachers’ center and firmly
‘establishe§ it in the minds of educators, in opposition to
those who support the traditional structures of English
and Welsh education. : N

In reporting a meeting- of wardens, the Times

- Educational Supplement points out tkeir strong feeling

that the James professional tutors be under local
‘control, be-trained as wardens are trained, and that .

‘inservice teacher traifing remain at local centers.

" Even if this response was self serving, the point is well

k

made since it would leave responsibility for necessary
inservice education with those most aware of .local
teacher needs. .

Y - THE AMERICAN RESPONSE , y
It is foolish for one country to adopt in toto another *
country’s educational changes because of differences
between countries. It is equally f ish for one country
either to ignoré a good thing or to misapply that
eddcational charge. .
In England and Wales the LEA provides meaey but
does not set policy. The head or ‘princigel, with the |
assistance of staff and-department chairman in larger
schools, set policy.- Thus school policy is controlled by
professional educators, with the public able to bring
pressure. Teachers, being closer to policy makers, can
directly influence policy. . ' ’\ . ’
In America the administration enfor¢es board policy »
upon the teachers. As U.S. teachers become more:-
militant, better organized, and less docile, they will take
stronger stands on educational policy. They aré the
group which is primarily r risible for education, they
have the most expertize-in this area, and they will
demand respect*for their expertize. < / : )
Although-Ameri¢an teachers are trusted to eduate our
children, we do not trust teachers with money for
education centers. In fact most American.ﬁilvho have

worked for or written about centers for-U.§. teachers,

think they know better than the teachers wha eachers’ -

needs are. Is the value we place on our children less than
the value we place upon money, or do we like to have our
children out of the house playing with teachers, whom
we treat as large size childrgn®™ It is nice the way
dedicated Americans strive to look after, take care of,

a
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and plan for their chlldren, old folks, su:k people, and
teachers.

Perhaps the most complete and authorltax”fan report
about American center attitudes was in the spring 1974
issue of the ' Journal of Teacher Education. In that issue

" the Thematic Section contains one article about Enghsh

and Japanese centers, plus many articles about

o

American center efforts and c/bncerns Excepting the®.

article about foreign centers, the Thematic Section tells
what can and must be done to and for teachers, rather
- than what teachers can do for themselves The articles

are blatantly paternaltistic, consistantly denying to -

teachers the respéct which must be present in order for
_teachers td be able to accept responsibility as they have
doné¢ in England gnd Wales. .
* - The SchmiedeX/ Yarger, U./S. Office of Education
articles and sections completely ignor The central
* position of teachérs in English and Welsh tion. 100
The article by William L. Smith, Teather Corp, U.S.
Office of Education does not deal with teachers’ center's,
but discusses teaching nters teacher centers, and
leadership developm?}lt??
" consider teachers being 11 control. 01
The exception to the paternalistic theme is an artlcle
which ‘deals with' Japanese and English centers.
-Teachers’ centers in England; according to the article,
have assumed major responsnblllty for inservice teacher

education. Since teachers in England control the -

‘teachers’ centers, this means that teachers control in-
service programs and pwjects and -not the ad-.
ministration or the higher \%iucatlon "institutions.102

- “The basic principle which. gives the British teacher
center its uniqueness and power as an educational tool is
the insistence ‘that the centers Junction BY and FOR
teachers.” , :

The Japanese centers tend to ‘be resource centers, but
" Japanese teachers alsp have ‘‘study c1rcles ‘where
teachers meet in groups to resolve or examine problems
of mutual concern related to their jobs. These groups
meet anywhere, but go to “education centers” for

resource services. Thus the Japanese study center, dnd

not the education center, would more clearly be the
teachers’ center. The education center is there to meet
. teacher needs as seen n by someone else, but it is only used

. by teachers as the teachers see the need to useit. 104

An article in Childhood Education, about visits to
English centers, confirms the domination and control of
centers by English teachers. This article adds insight

into the spirit of responsibility accepted by respected . -

teachers in England\Teachers have the opportunity and
" ‘take the responsibility to fix up rooms after school, on
weekends, and even during strikes: 105,

In no way does the English tefacher control of centers
mean that they have single re pons;blllty Rather it is
primary responsibility for the work done in centers. An

centers. In no “‘way "does it

"" choic

arﬁcle about the Newham Teachei‘s Center, whlch
discusses resources, study groups, €t cetera, presents
the strong feeling of cooperation, |partnership,” and
respect for teachprs wh"chr is absent in most American
articl ' . e

Phi Delta Kappan presented Americans with two
teachers’ center articles, one in 1971 4nd apother in 1973,

v’

. .which promoted teacher responmbﬂlty and respect.

Unfortunately the editors published & third afticle in
1974 which violated the theme of the first two articles
and promoted the USQE idea of doing for teachers. -

The first of the ree articles mikes three points,
about the British centers: 1) fundamental educational
reform comes from teachers, who have the basxc‘respon-
sibility in this area; 2) teachers are not likely to follow
leadership from outside their own ranks, sinc teachers
must be fhie leaders and not the followers; 3) téachers in
England hive shown that they are abletand willing to

t the responsibility when faced with it. Since the
eac érs have the primary role as educators, they alone
‘can bring about the necessary reform, and the teachers’
centers have been establlshed by them 'to meet thls
need

As many others are also aware, Stephen: K. Bailey-

writes that thie U.S. Office of Education promoted these

ideas in 1971; but the funds which finally came from the
Office of "Education and the articles in the Journal of
"“Teacher Education,. written and / or edited by Office a
Education people, ignore the central role of teachers,
guaranteelng the failure of American: centers as places
for significant educationat.change.

The second Kappan article recognizes the need for

--teacher acceptance. of responsibility for educational

_ change and promotes a redistribution of power in
American education. Rather than having a partnership
among the groups concerned with educational change,
the American universities and R&D centers set up
centers for teachers which are outside the control of
teachers. Since teachers are not respected and may. lack
self respect, the funds are not given to teachers:! ;

The third article in Phi Delta Kappan yields to the
current Office of Education view and ignores the pitfalls -«
expressed in the first two articles. The tone \1s that
something should be done for teachers -It tells of
presenting alternatives to teachers, giving them !

but teachers are to choose from matters
already selected by others who have examined the .
prablem and selected possible solutions to the problem.

- Rather . than suggesting that a schgol district give funds
to the teachers or teacher groups for the establlshment
of their center, they do for the teacher, and even.go so
far as to suggest that an admnuatrator 'be hired as a
facilitator for staff development Big_brother would
have one more administrator hired so teachers would
not have to be responsible. The fear that teachers will

—
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make mistakes in the use of funds for centers is.a fear

(that teachers are human This article emphasnzes
communication, buf the ,tone is unilateral com- -
munication. If we alb learn to communicate, all
problems will be solved, according to the article.

Two -articles in Educational Leadership divide over
the structure of centers. Wesley P. Eddy, a Canadiaii, in
examining British centers, suggeststhat true teachers’ .

. centers are the way to ayoid slowness of change.
.teachers’ centers are built upon teacher needs, as seen
by teachers.119 Since it is a legitimate educational ex-
pense, national, state, and lecal governinents should
provide teachers with money for centers; which is far
different than ;:Eowdmg center services. A second ar-
ticle in that iss
and promotes doing things for and to teachers
, innovation to avmd change.

is about professional g{owth centers .
ThlS is

.~ If the intent in establishing a Center-for teachers is towgs

. improve teaching, then the American centers are ef-
fective. They help Nany teachers prepare more in-
teresting and productive lesson plans and classes.
Centers collect and locate information and materials for -
teacher use. In another style of American center, the
professor for a university renames and slightly changes
institutes or worksheps. This style center might be off
campus, at a more agreeable place, and the teachers
‘may have a greater sense of belonging,
professor’s program and is under university control.

Although these centers are-successful, they do not
accomplish- what the English and Welsh teachers’
centers accomplish. Thé American centers are for
teachers, but the centers, although used by teachers,
are not under teacher control. Teachers may recom-
mend, but they do.not decide, they do not control the -
financial aspects they do not hire the center leader, and
they do not decide what materials and ®quipment are to
be secured or who can use the center.

American teachers are not able to, nor do they need to |
take responsibility either for curriculum development or
"curriculum change (teacher change). ,English and
Welsh teachers have accepted this responsibility. They
prepare the new programs and they set up teacher in-
service courses, programs, and projects at and through
their teachers’ c¢enters. American -schools need
programs which teach students to be responsible, to
grow to maturity, to accept change, and to make’
decisions. The old curriculum and the old teacher
training programs have_not done this, and our current

\’\ R \‘" \
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Zbut it is the °

]

" rash of centers for teachers cannot .bring about this

change:

Jf a free society is evolvmg, then Amencan schools
need the type of educational changes underway. in
Englan\d and Wales. If these changes are to come
through the teachers, and if teachers’ centers expedite
the changes,then Amerlganslshould seriously consider

LI
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_ solution. It won’t even be enough if school districts

. important roles in education, but the teaching is done by

Y

funding teachers’ centers. Trying to convert extant
centers for teachers into:teachers’ centers i$ not the

provide teachers a place in which to meet, comfortable
furniture, a small kitchen, surroundmgs pleasing to the
senges, a place to park, all of which would be avaijlable
-duri g and after school and on weekends. The ph sncal
* center is not the proble;n . ~.
What teachers need is respect and apprecnatlon for the
unique.role they. now have in education. What needs
be done, cannot be done for them. Administrators, cus-
todians, secretaries, counsellors, ‘et cefera, all have

-

teachers, and the learning by students. All others are)
_ there to serve the teadhers as they help the learners. 1

When teachers receive proper respect and the naturé.,
of needed change is appreciated, then the U. S. Gffice of
Education, private®Toundations, school districts, and
Gthers will provide the needed funds for teachersfﬁ
‘centers. The teacher selected center leader will be paid
at the principal level. Administrators will .cooperdte
with the -center "and_give it full support. The center
tedchers will work with the university, admnmstrat
specialists, and anyone who can provide assistance. e
, center will belong to the teachers and net to the school
* district, and_ administrators will not control it, but their
recommendations will be seriously considered. - ,{Y,.,

Perhaps a way to-start a teachers’ center would be to g <
have teacher leaders from a school district or level or- ¥
subject area prepare a philosophy of education’ for- the”
school, level, or area. Not only would this clarify the« y
pr ems, but alsg it would éstablish criteria upon- whlqhy '

Lté:) ge center agtjvities and results, and it would béa
and objectives. Equally important for Amet'uzan

schools it would be a statement of principles from” ‘the

teachers about local education, and it would probabb' be

the only statement of principles or at least it wgﬁld be

the most complete, balanced, and useful because of the

. total teacher expertese. . -

‘Having prepared a philosophy of education the
teachers could then move to accomphshmg it “while
removing or adjusting educational praqtlce which
violated the .principles agreed upon. Perhap ‘__Amuch of '
- this could be done at the teachers’ cenfgry; for. it or-
something like it would need to be established by the
teachers. "
Teachers of America deserve respect ,by bemg

P
in

sponsible and demand respect because you are res

sible in educating students. In this you Xﬂ]

your individual and collective freedom; .Whl can be -
-passed- on to your students as they groy to maturity.
Teachers’ centers in England and Walesare the result of
such  grass roots power change; not* an either / or
strugglé; but a waking giant who has and will continue to
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change edueation and educators
teachers’ centers.

M

.partly through

.
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