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Ve experience and ‘current emp

~ sfudenfs. . ) L

7 or associate degree, community college. records indicate that a. majorlity -

. » 4
- e o K ’ .. “ . :
- 1 o Overview of the ToTaI'Projec# ) L
. /. . R ) . - 1'
L. Dursng earfy 1972, an exfensive data col lection efforf Was directed . .

S - INTRODUGTION o

. .
« » . ~ o -~ 7 s - -
€ - Iy .

N 4 ® |
This reporf des;ribes The affirudes .of former occupafional—fechnical |
' sTudEhTs at Virginia commuuii%ecolleges toward their community colliege w
loyment. 71t is the third in @ series of three )

reséarch monographs which present the results of a fol low-up study .*
conducted by the Vif@!nla Deparfmenf'bf Community Colleges. The first -
reporf (Gustilo & Trufant, 1974) provides information about thestudents'. .
personal and. demograbﬁ?c characteristics.and a detailed descripfion of ’
the,total,project. The second report (Eyler,.KeIIy, & Snyder, 1974)
descrlbes the posfcorlege acf!vnﬁiés of former occupafional-fechnical

*
.

A Occupaflonal—fechnlcal programs are deslgneq To ‘prepare sfudenfs
~  fOr empidymerit In technical, paraprofessionad, and ‘vocational jobs.
Although- these programs usuafly lead to a formal cerVif!caTe, diploma,

of the sfudents ake employment prior to complefing their program ,
LFequirements. This ﬁollow-up study was carried.out fo provide answers
..o guestions, about program outcomes for both graduates and nongraduates.
“Such information s needed for the continued developmenf of. educational
_ programs at the Vlrglnla Community College System., Actordingly, this i -
" study was autharized by the'Chancellor, Dana B. Hamél, and was supported -
- substantially with rdsearch funds administered by the Division of,Vocationai
’ Educaflon, Virginia Department of _Edycation. . ) . N

toward the entire p0pula+|on of former Virginia Community Col!ege System _

(VCCS) students whd had been eprolled “in occupational=technical programs

at any time from fall 1966 Through fall 1969." .Graduates who had earned . ,

"associafé degrees, diplomas, or ¢ fiflsafes from 1966 through 1971 were

included, as were former student who had changed effher To or from. .
P oqcupaflonal-fechnical programs. '

-

The sfudy was designed to examine characferisflcs, attitudes and
posfcollege activities of former students.! The folIOWIng obJecflves
- |nd|ca+e The pufposes of the sfudy < . . : L
N - - ]
l.. To ldenfify selected personal and demographic characterlsflcs
of former, students in occupational-technical progragms
2, To ldenfify “the posfcollege activities of former students

& 3. To study the attitudes of® former students  foward their
+ community College experience and current emp[o?mehf : ’
4. To.study patterns of student retergion and withdrawal . la

5. To éxamlne differences among graduates and nongraduates, TN
and amonj .the several types of graduates in terms of their
characferisflcs, postcol lege activities, and personal

N evaluations of college experience and employmenf L (\
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. .« Thirteen of the ¥CCS's colleges were in operation by fall 1969 ‘and,
i therefore, had former students. eligible for the study. - According to'a
‘presgribed procedure and formaf Gsee Gustilo & Tfufant, 1974), the.
indfyidual colleges identified |1,623 former students as eligible;~of
. whom 3,433 graduated, earning either an associate degree, diploma, or
. certificate. + A college data form (Appendix D) ‘was sent to commun ity
~ college pergonnel, who provided basic informafion from studentd’ college
e «records. A‘queSTTOnﬁaire (Appendix E) was then mailed to-all subjects,
S + and & thrée phase fol low-up effort to.collect. responses was implemented.:
* . . Twelve percent of tha intended mailings were returned as undeliverable.
. An overall response rate of 61 percent was obtained (73 percent for
.graduateé'?nﬂ 56 percent for. nongraduates). o
- . 0‘- . : .
S . Telephone interviews were conductdd using a five percent random
N ] saffple -of nonrespondents as a check’on nonrespanse blas. Selected items
Pt from the questionnaire and from the data supplied by the colleges were
- used to test for differences between reéspondents and nonrespondenfs.
Significaﬁf differences .between the two groups ,were indicated for the
. -following factors: fathers' education, inifial~pos+cpl|ege’salaries,,
._and respondents' ratings of job satisfaction, technical knowledge gaired, .
-at community colleges, counseling services, and the overal% community

'

" col lege experience. 5 : . !
_..., o, . C ) ) ) ’., ? .
s . In all cgzes, the rionrespondent group was more positiye than the
“”x_ﬁi_~:WLQSPQDQent,g£‘_p The findings indicate that telephone cépfacfs with

, nonrespondents, tend to elicit more. positive responsgs on opinion questions
Thénjwhen the same opinions are gtven through’the mail. The authorss,
believe that the method of eliciting responses, rather than inherent’
differences in opinions of respondents and nonrespondents, caused the
differences. With the possible exception those areas discussed .
above, it can be assumed that the data are representative of the entire

study populatjon. ‘

&/ - : ,\.\ N L4
’ 4 : ) . -

- _Research Questions T,
- . Nine-research questions werfe proposed for investigation in this

report. Othgr items were also included. The findings reported and the .
' ~"summary-are in.response ﬁo The research questions listed below:
. . h ¥ * 3

<

' =
I. Would former accupational-technical sjtudents recommend their

B community college to others? . . .

2. How do former occupational-technical students ra%e the quality
, and vdlue of certain aspects of their community college

. . ion? .
pregaraflon. : 3

3. How do former occupational-technical students evaluate aspects

‘ of their college experience, such as™ instruction, curriculum,.

. 4 e . . )] . 7 - .
ffacilities, social activi‘ties, gollege environment, angd counseling?

'S i .
' . How do former occupational-technical graduatesprate the balance
i af- technical/skills courses and general educafion courses in
- -.* their programs? Lo .
v . ‘_ 8 . - +
- ¥




TN " 8. Whaf source whs

.

,5. What proporfion of students changed'programs? Among those who
chahged, what reason(s) do fhey give for changlng? . .

' 6. What, were the educafional goals of nongraguates when +hey ,
entered +he communnfy colfege, and.were those goals achieved?

- .
-

- 7. How. do former occupationalnfe hnlcal s+uden+s evaluafe fbe:r
" prese T employmen+ in such matters as salary, fafure of their

) york lations wij kers, and opporfuni?y for growth?

t st helpful +o the sfudenfs ntobfaln}ng ,
~their first job upbn leaving the communsfy/63+Tege, and what
were thelr feelfng about the help they received in placement

from the community college? . . . o0 :
’ : . AN

9. What factor(s) Lnf luenced 'students +o a++end communlfy colleges
or enroJ| in specific occupatiocnal- -technical programs? . (This
question was not covered in the questionnwire and, therefite, .
cannot be answetred in this report.) -

’, 4, , ]
[ , , Data Analysis ' . g
/. ” ) * + ) Y N - _‘
The method, of analyzing the data was entirely descriptive. Automated :

data processing procedures were used to collate the various inputs and
to produce usablg data summaries. The data were. summarlzeg,+o permit
comparissn of respondent groups on the basis of séks race, graduaflon
sfafus, graduafion credential, and curriculum.

In‘order to analyze findings by useful currlcular groupings, the
Jindividual curricula were grouped into six areas which confaired similar’
or related programs Appendix F enumerates the indjvidual curriculaq\

encompassed by éach of the curricular, areas. Readers are referred to
+he companion_ report by Gustiio and Trufan+ (1974) for a more detai'led
_ ‘treatient of Yhe data analysis. ¥ !

- Id

e - * n
.

\ *  Summary of The F|rs+ and Sécond Reporfs

‘“© The tirst repor+ (6ustilo,& Trufant, 1974) confains a defailed .
description of the.total project and {escribes background characteristics

.

. Enrillmenfs in various ccurricula and degree programs were not/

evenly diskributed. Slightly.more than-half of the respondenfs were in
r ‘business curricula, and an additiongl one-third were in engineer:ng S
Most of the graduates had earned AAS degrees, rather than diplomas or
certificates. . ' ) -
AN - v v
H ) s ',‘. . : : Yo
) * ]
' fe ] . R / i
8 ‘et L3 o
- - 3 * . t
/

v " / a ) A ‘e * \4 ' .

of the responden?s. The following paragraphs summarize These characferlsfics:

S

A

L




- ‘ e
A - ¢

@ ‘About seven-tenths of the total respondents were men, but among
minority respondents_ the percentages of men and women were nearly eqlal.
Proporflonalry mare women ‘than men had graduated at the time of the
survey. Most men were in. ehélneerlng or business curricu!a, whi le “women
~ - . overwhelmingly c?ose business. - N

<

L Whlfe angd mlnorlfy groups showed different patterns of distribution
by- curFICUIum, graduation status, and gradua+|on credential. While
.minority respondénts tended 1o enrol] in: business and health currlcula,
wh;ges chose_publig service.and engingering. Proportionally more

es than minorities had graduated at the time of the survey. Whides ;
{

-

a K

. more offen earned AAS degrees and diplomds, while mitorities more

.

. frequenfly earned cerflflcafes v o . a

. 0 Age and marlfal status varied: for men and women. The median age
of adl respondenfs was 22.8 years, with men approklmafely one year oider,

propor+uon was greafer for men ?han\for women ' \
b
. Abouf one_in three parenjs of the former, students ha
educafion beyond the eighth grade. Fathers of AAS degree gra
. generally better educated than fathers. of other.graduates. Minority .
-paren+s tended to have yes§_formal education Than whife _parents.
® Grade point averaae variéd by sex, race, graduation status, and
graduation credentiai. On the average, women had hlgher GPAs than men,
and whites earned better grades than minofities. Graduates had higher,
GPAs than nongraduafes,‘and those wlfh diplomaSyhad The hlghesf GRAs of
“all gr%duafes

Py

The second reporf‘(Eerr ef al 4 -describes the postcol lege aCTIVITleS
. of former occupa+|bnalv+echn|cal students. The findlngs of this report !
', are summarized in fhe following paragraphs - N

o N|nefy percenf of fhe respondenfs were - ngnfully occupied on a
ful I-time basis; 72 percent had fuMN-time jobs, eight percent were in
. college full-time, five percent were in the military, .and five percent
were homemakers. Women were emp |oyed full-time less frequently than
men, but fhe percenfage of women warking parf-flme was.twice that of
men. A higher percentage of minorities than whites had part-time
emp loyment, and proporflonally more were unempioyed. Greater percentages
. o#»graduafes than nongraduates were employed ful |- Tlmel and diploma
graduates had higher rates of employmenf than either degree or certificate -
4+ graduates. .
C e ; e
® The majority of former students reported working in ‘jobs related
to their Pommunity college training: This parcentage increased from 60
percenf for first jobs after college.to 72 percent for present jobs. In
“both first and present jobs, worhen, graduates, and whites repoited a
higher percentage of _job relatedness than did their counterparts.
Public¢ service and health students reported that their present jobs were
related t6 cfllege training more frequently than did students in other

areas. \ - ¢ \ . i;\ ¥
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® The mediantsalary for initial jobs after community col!ege was
$5,419; for ,present_jobs the median had risen to $7,]58. Men-and whites.
earned higher salaries, In both initial and present JObS, than did women,
and minorities. Nongraduates Teceived higher initial.and present | |
salariesxthan did graduafes - poSsiny a function of their greater oA ;} .
median age. Certificate graduafes earnéd cons\derabLy less than.diploma -
and degree graduaTes in both initial and presenf Jjobs. s

o More than nine of fén former students were working either im

Virginia or Washingfon, D.C. ver ejight of ten were employed wifhln 50
miles_ of their former communafy college. & N

”

. Approximafely half of the former students pursued somé type of
ypost-community college training, ranging from employer fralning programs
fo baccalaureate study. Somewhat greater propor?ions of. men Than women
and of, gradua?es than nongradqafes sought further training. The primary
reasons given for continuing education were geheral education: and persona!
".satisfaction, on—fhe~Job advancemenf and skill improveménf. Three of
four students. who pursued further Tra{ning repbrted that it had been at
. least somewhat relaTed to fhelr communify coIIege programs ,

L One of three nongraduafes clited employmenf as a reason for
discontinuing education. ,Other reasons, gjven about half as frequently
as employment, included marriage, lack of, interest, lack of financial
support, military service, and pergonal adJusmmenf. Mlnorify respondenfs
cited, lack of fiinancial support, personal adjustment problems, low -

chievement, and lack qf transportation more frequently than did white, ]
respondents. s

-




RESULTS . ; -

~  The following three categories relating to the attitudes of former
occupational-technical students are addressed in this report:
t » 1. Rafings of community college experience
< 2. Curricular change and goal attainment
’ '5. 'Emp loyment ratings -
A series of questions was asked concerning each of the categories.
The responses are discussed in terms. of former student characteristics
of sex, race, graduation status, graduafton credential, and curriculum.
The data for each question are presented in separate tables, arranged to
show the resulfs across each of these five variables (Appendnx A).

&
[

- Ratings of'Commuﬁify Col lege Experience

Former sfudents were asked to rate their community ‘college experience
in a number of ways. First, they were asked if they would recommend the
college to others. Second, they were asked to rate both the quality and
value of their college preparafion, as well .as specific aspects of their
community college experience. Third, gradu.tes were asked to rate the
balance of technical and general educaflon at their communify col leges.

. w . ‘ 1
ﬁecommendaﬁon of College to Dthers ' .
- (‘ - . * - .
All requgdenfs were- asked whether they would recommend the.community

. cqllege to somtone seeking to complete the same program of stufly. The
response was overwhelmingly positive; 90 percent of the total group

answered "yes." There was |ittle variation of response by race, sex;

graduation status, or graduation credentia! (Téble 1). Minor variation

by curriculum occurred. - q
~ N ‘ ’ iﬁ

Quality and Value of College Preparation

Former students were asked to rate first the quality of their
college preparation and then the value of that preparation to them at
the time of the survey. The.rating scale offered four choices: superior,
good, fair, and poor. -Seven different aspects of community coliege
education were evaluated as noted in the following tabulation which ’ “
compares the_results of the two questions on’ the seven dimensions:

.
.o
- ’ . . ~
. r -
. -
- \

O
~
.




Current Value of

Quall?y of Co!lege
Col lege Preparation

" Preparafion
- R S -Percent Rating Superior or Good
. Technical Knowledge and . o
\ J Y Understanding . 77 . 68
Job or-Learning Skills . ™ 7 69 .
‘Getting Alopg with . T e . .
' People r .. 74 - © 75
Self-Understanding ) - 70 ;
* .Knowledge About Career - . ' >
Opporstunities -« ! “ 52 - . 48
" ommunication Skills L7 T 65
General Education ) . 81 76
-A \. . * Y ]
. Interestingly, former occupational~teehnical students gave highest
AT ratings in both qrallfy and value fo‘general education. Quality and * -4
‘ value of knowledge about carzer opportunities were rated luwest. The
<3 current value of college preparajion was.rated higher than.the quality
‘of preparation in only two aspects: getting along with people and self-
i undersfandtng. . e\, .
! The following paragraphs presenf former students! percepfions o%
. the quality and valug'of sach of the seven asSpects of. thelr community

college preparation. Tables 2 and 3 contain the data on which the
discussions are based.’ N “

. Technical knowledge and undersfand!;g, The largest discrepancy
= . between quality ratings and vaiue ratings was In the area of technical
s knowledge and understanding. . More former students assessed quality of ¢
. preparation higher than Its current value to them. Women and graduates
were more |ikely-to give higher ratings to both quality and value of

. technical preparation than were men and nongraduates. Among curricular
—— .- _groups, only health students rated the current value ¢ of“ihelr technical
: *  knowledge higher, Tha& the. qual ity of preparation.

~

Job or learning,.skills, Abou? seven-tenths of the respondents gave
. +  superior @r good rat ?hgs to both the quality and value of their job or
' learning skills preparation. Women, minoritles, and graduates were more
positive in rating both the quality and yalue of.these skills than were
men and nongraduates. Although only minok differences among types of
. »graduates were noted on the current value cof job skills preparation,

both diploma and certlificate graduates gave higher ratings to the

. qual ity of that preparation. Health and public service 3iudenfs gave

higher ratings ‘than those in other curricula to this aspect of their

preparation.

. Getting along with people and self~understanding. Former students
were also requested to rate the quality agd value of iwc somewhat
interrelated affective dimenstons of their preparation: qetting along
with people and self-understanding. Three of four respondents gave X




saper ior. or gded raflngs o fhe qnallfy and value of preparafion in
getting along with people., Nearly 7 of 10-gave the same ratings in the
area of ‘self~ undersfandlng These hlgh Jratings seem.especially nofeworlhy
since. commuter colleges must ‘make specnal efforts to provide students

with, opgorlunllles for personal growth.. Women, minorities, and-graduates
‘were more poslfive sfhan men, whites, and nopgraduates, in their evaluations.
"of sthe quglify and_xalué of - -preparation in getting along wufh‘deople

Women. and men rated i{he quality of their preparation in self-understanding ..
superior or good with equal  frequency (67%), but six percent more women ) .
than men currenfly valugd that preparqjton ’ ' -

' v

Knowledge about career ogporfunirles Knowledge about career A
opporfunifies was given the Fowest high rafings “of the seven dintensions:
52 percenT for quality and 48 percent for current valug. Women,ﬂmlnorlfies,-
and graduafe; gave higher ratings than men, whites, and nongraduates on . .
this aspect of their community college education. Among graduafes, )
diploma re&ipienf: gave higher.ratings to their preparaflon in kdowledge
about careers than did AAS or certificate grdduafes Health students
-gave nlgher ratings 'fhan those in other curricular areas. With the
. important relationship between.career planning and career training,
these findings seem to indicate a need for greater emphasis on preparg?non -t
in knowledge abouT career opporlunlfles. R ’ - .

4
® . " . = b

Communication skills. Respondenfs were asked fo rafe fhe qua!gfy e .
.and value of their prepardtion in communication skills. This aSpecl . -
received a lower rating than-all but one of the other dimensions. The «
qual ity of preparafion fn communication skills, was given a hlgher rating °
than the value of the preparation. ®In compunicafion skills as in most
other areas, women,. mlndflfies, and graduates rated their prepangflon,f, N
both quality and value,” higher than did .men, whites and ngngraduates,
JAmong curricular groups, heal+h sfudenfs d&ve the most favorable assessment
of their preparation in communlcaflon skllls ' , , . .
- ( .

L4

*

C

\

Genéral education. Former sfudenjs gave fhe highesf raflngs to
both their prsparaflon in general educatfion and its current value Yo, -
them. Women, minorities, and graduates gave hlgher rating fo their /i,
preparation in general education and also its currenf.value than dld

their counferparls. .There was little difference in ratings by fypes of ' .t
graduates in this ayea., Among curricular groups, public service students | ’
gave a" somewhat highef rating To tThis dlmen§|on - RN

Il is noteworthy fthat gengral educallon received the. most posnfive

; ratings of the seven dimensions which were evaluated. This finding is
unexpected in view of the goals that are usually attributed to occupational-
technical students. - Certainly, further study’ is needgd. o determine the
relationship between the quality of commuﬁify col lege ‘career _preparation

and the content of .general education. Howéver, one must guard against

the qutck judgment that all or most occupational~fechnical students

should undergo specific general education assignments.

B S N » - -
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- \\\\‘“\»\~\fibec+s of CommunifyACoIIege Experience- ' ) .

‘4 Former students werg asked to rate their community Poliege experience
inviérms of eléhi specific aspects and an overall judament. The rating
scale contained four choices: . superior, good, fair, .and poor. The.

overall judgment. Table 4 contaihs the data used in.these discussions.

. - - - v
. -~

. shop and lab instruction at the community coliege by 73 perceni of .
. former occupational-technical students. Graduates were more ‘positive on
’tpis agpect than nongraguafes. D ploma students, who mormally have the
® most iIntensive vocational training, gave much higher ratings to this
. aspect than did AAS graduates. Among currlcular groups, communlcaflons/
- Jr media and engineering students gave the highest ratings. )
. L}
Academlc ins+ruc+ion More than eight of ten former students gave
. superior or good ratings to academic instruction. Of all aspects, °
“ . academic imgkruction was rated the highest. Graduates were more likely *
to rate theéir academnc instruction superior or gqod than, were nongraduates.
Among curricular groups, somewhat more pubfic sermice students gave high
“ .ratings than dZd +hose in other groups. , - .

LA

Shop andliab facilities and equipment. “ Seven ofifdﬁ former students
v rated Their shop facilities and equipment superior or good. Women, whites
and graduates gave slightdy higher ratings thar did their counterparts.

. Engineering students were the most positive on this dimension, whereas.
v ’ publ ic service students were the least positive. |hterestingly, the
" . communications/media sfudenfs, who gave the highesf ratings to shop

¥

N S

v e fol lowjng tabulation piresents the extent of superior or good rafings
-, . given for’each aspect by aII respondenfs \
. el e . . A Percen+ Rating
e ' ‘ Ve Superior or Good
. Shop and Lab' Inétruction. V 73 -
- Academic Instruction . 7 //
o e / Shop and Lab Facilities .

: (/ and Equipment : R 70

© " _ ~Other Facilifies o ‘ - 66/ - [
/// . Counseling Given Students ‘ 54 "+ .
e + Social Activities ~ : ' 29 :
-/// . Faculty Interest in Students T 68
.+ Evaluation of Sfudenfs' Performance 65 .
* /// R Qverall . T e ‘ 76
- 7 . N . o - .
4/ s . ’ . . ’ ~ >, b N '
¢ . . Three of four former students gave a superlor or good rating for
. . . overal commun ity coilege experience. There was considerable variation
: ff among the eight specific aspects, ranging from a high of 82 percenf fbr
- ' academic.Jnsfrucfion to a low rating of 29 percenf for social actfivifies. )
. © The following paragraphs present the former students' percepfions -

* « of.the eight aspects of their community college @xperience and their

Y «. . -Shop and lab instruction. Superior or good ratings were given fo .

1Y

Ve
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Lo |ns+ruc+|on, gave the lowest rafings to §hop facilities. This contrast
%+ in ratings deserves examination by those’ colleges which enrolled signlificant
e v pumbers’ of thése students. . o~ ‘

- v d N '
- ther facilities. About two-thi¥ds of the respondenTs gave -superior
) ‘or good ratings to_facitifles other than those found.in shops and
.ot laboratories. *‘Whifes and graduaTes were more posiflve than minorifies
aqd nongraduafesg o . ; ) . o .

i

&

’ Counsellng gIven students. Slightly over half of the former students
€ ° rated counseling as supérior or good, resulting -in. the second lowest
rating ‘of the el ht aspects evaluated.. Women and migorities rated

counsel ing higher than did-men and whites. " Ten percenf fewer AAS‘ .
.graduates.thafi"dipfoma and certificate graduates rated counsellng
superior or good. Reasons for this lower rating by AAS°graduates are ”
not apparenf and may -deserve furTher cons ideration.

-~

Social activities. The fewest ratings of superior or good were
given to soclial activities. These ratings were consigtently low across .
. all groups. It is difficult to provide social activities at. commuiity -
col leges because of the" large numbers of part-time, married, and employed
« students. AISo, the role of the commun ity college has not been defined
to include a major component of social developmen+ Since no measure of ..

. -

AT desire for soclal.activities was Included in“this study, but can on[y be
inferred from the low. ratings, any impllcaTlons drawn froﬂ Thjs findlng
L. should be considered +en+a+ive. R
Faculfy Interest, In students. Nearly seven of ten r poqgenfs
., " rated faculty Tnterest In students superior or good. Men were slfghtly
’ more positive in their raflngs than women. Whites and graduates, more ~ ,
than their counterparts, rated faculty interest in students as superior y-

or good. More diploma graduates gave this aspect hjgh ratings than did
AAS or certificate graduates. Public service students gave the highest
raTlngs of all curricular groups to this aspéct of commun Ity college §
experience; hq;JTh students gave ‘the lowes¥..

Evaluafion of sfuden+s<ggerfor£gnce About two-thirds of The .
forrer students. gave superior or good ratings to evaluation Qf student
performance. Men and graduates were slightly more likely than women and

, nongraduates +o give high ratings to this aspecf and whites were

% considerably more | fkely than minorities to give high ranngs. Certificate
graduates gave much lower ratings to évaluationiof student performagce

than did AAS or diploma graduates. Among currlcular groups, public
.service students gave the highest raflngs. ; '

.
/

OveraIJ. Students were_requested to give an overall rating-of
their community college experience. More than three of four students |
rated their overall experience superior oy good. ,Women and whites gave
highef ratings than did men and minorities. Gcaduafegngave notably
. higher ratings than did nongraduates.. Certificate graduafes gave lewer
i ratings fhan did AAS or diploma gradiates. Among curricular areds,
public service students gave the highesg ratings to their overall .
' experlence at the comanITy college, and engineering and business
’ students gave the Iqwgsf ratings.

~
’

[
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Proposed Mix'of Technical and G@néral Education Courses - \ -
~ ‘,"

Graduates were asked to glve thelr opinion on the balance of applled j

¥ technical/skills courses and general education courses in their programs
One in three respondents agreed that the proporflon of egch
expressed

(Table 5). ;
was ali right and shoufd not be changed. However, more than half e .
the desire to have more technica) and skills courses. Only I5 percent & 4;

feferred an Tncrease in general edugation courées. P _ L. .o
. : ’ !

Twelve ﬁercenf more men than women desited an ‘Increase in the-
proportjon of technical courses. Dlploma and AAS graduafes had a strong

divergence, of opinion on the balance of courses; sixteen percent more
diploma graduates expressed the need for a greater emphasis on +echnlcal
This flnding is not surprising, since diploma programs are ‘ |

coyrses.
specifically deslgned for a defined area of technical mastery upon
o

'grsduaflon., — .
. ’. - , i e . }‘ i d -

) Opinions among. curricula groups varied considerably. Although the i

largest propqrtions of all groups desired more technical and skills ,

! >

courses, business sfudenfs were least !lkely to want morg technical
courses and most Ilkely to Waﬁf more general educafron Graduafes in
communications and englnoering were most’ llﬁbly 10 want a hlghgr proporflon

%

of technical courses. }

These findings indicate thaf many occupafional-fechn%cal graduates
feel a greafer need for courses which-prepare them for a career than for
courses in general education. Thjs appears to.be especially true for -
those,graduates who looked upon their, community college education as | |

Jerminal, Ieadlng dlrecfly to a career. ) . o i

It is parficularly infrlgulng %haf alfhough more +haﬁ half of +he
g[aduafes wanted fewer general education courses, 84 percent of them
rated their preparation in general edycation superior _or good, and 8l

percen+ Indicated that the current value of’general education was
The question that arises . is whether the graduafes

superior or good.

wereblnconslsfenf in theirdgvaluation. A plauslble explanation could(bP .

that although students rate e quality of preparation high apd found ’ {
press of career competence caused many

values In general educafton, th
to desire more' technical’ courqgs The dilemma~of what balance of

.
Fd

general education and technical courses should” exls+ is one with which
. ¥ }

> community college educators continue to sfruggle . < . f
. A S f ‘lfﬁ o /
’ [ » o
, Curricular Change and Goal Attainment : : /
~. \ . / :
A1l former occupaflonal-fechnlcal sfudenfs Jere asked whether they
unity college. \J_

bad changed from on& curricuium to another whlle,af the co

Those who had changed ‘were then asked their reagons for doZFg so.
Nongraduates were requested to give their initial educatiqsal gé%l upon

v -enral Iment and to &valuate whether or _not +hey/had achieved +ha+ goal.

{

-




~° Curriculaﬁ.chénge zi. -, N . ~ \

Nedrly eight in ten students made no chaqge in curriculum from Jhe'
time of their enrollmenf (Table 6). Of the 2l percent who did.change,
* however, they were more likely to be men, minorifies, and nongraduates.
) Of .graduates, 23 percent of certificate holders and 19 percent of AAS
“ degree holders had chianded curricula, compared to |1 percent of diploma
gradua;es. Among curricular groups, health services students were thé
.teast likely to have chanépd curricula, and bus;ness students were the

most likely. ;o . .
& e | -/ .
. Reag;ns for Changing Curraculum ) 3 &
» * v Respondenfs who changed curricula were asked to indicafe the reason

or'reagons for the change. The first column .in the followfng tabulation
lists, for those students changing-curriéula,.the percentage checking
each reason.  The second column contains the percenf of all respondenfs
. who checked each’ reason, ‘Tofal percentage does not.add to 400 in the
first column, as students could check more Than oneé reason.

-~

4

NI Sy . : Percenf of Those Who Percent of
- ' e - Changed Curricula Tota) *Respondents
. R ) ) ; g
Changed Career Goals - .36 ‘ 8
Wrong Choice of Curriculum _ «° 35 < -7
Loss of Interest - ' 23 e ; 5
Dissatisfied with Currlc lum . 22 S5 #
Low Achievemen+ . .18 .. 4
Dissatisfied with Instryttion R H % 2
Other * . ) i0 * 2
Counselor's Advice 8 - 2
_Rersonal Problem - T 8 "2
‘Little OppdFtunity in Field T : o
. 2 - 0

Parents Objected.
&

fi A . R+ v
“ikﬁne four most frequently cited reasons for changing curricula were
closely interrelated: changed career goals, wrong choice of curriculum,
loss df interest, and dissatisfied with curriculum. These findings may
indicate that many students did not have a clear understanding of the
. nature of particular careefs or curricula upon college entry. Eighteen
' percent of those students who changgg curricula cited low achievement as
..their reason. It is interesting th
with instruction ~ half as many as were dissatisfied with curriculum.

h/) ot s, Imporfanfﬁfo noferin‘+he second column that the percentage of
_the fotai respondents checking any reason was very small,

' There were noteworthy variations .in the frequency of reasons for
changing curricyia given by men and, wgmen, whites and minorities, and
. graduates and nongraduates (Table 7),” Men were more likely to cite low
achievement whereas.wome were more ;ikely to cite personal problems

- only Il percent cited dissatisfaction
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T LN ' ! ¥ . o V4
. » - . :", . ' . k] -)
_and counselors' advice. More than twice,as many whites as mlnorlfies
cited dissatisfaction with curriculum. hhltes also cited wrong cholce
of curriculum and changed career goals more than minorities did.. Low
achlevement and personal problems were Indicated more often by mlnorlfes
‘jh%n whites. Nongraduates were more hikely to cjte loss of interest

tThan graduaies, who more often cited wrong choig€e of curriculum.

Sevé%al,differemcegvuere aabarenf in the. rEasons for cthanging
currlbula gliven by different types of graduafes (Table 7). Diploma
graduafes,were much.more |lkely t&-indicate dissatigfaction with
curriculum and loss of interest than were AAS degree or certificate

e 5\\\?radua+es. However, diploma graduates were only hatf as l|lkely to have ’ .

changed curricula as were the other two graduate groups. More cerflflcafe VT
graduates cited wrong choice of currlculum, ISTTL\.opporfunify in The
field, and low achievemenf. 4, ‘ . T
. % . )
. Reasons for changing currjcula varied somew among the different
. curricular groups. Publlc service' $tudents, more Than any other group, '
“had changed curricula due to dissatisfaction with the currlculum, loss
of interest, and changed career goals. The percentage of communications
sTudenig who changed curricula becalse of low achievement<was higher
than- that for other groups. Health student$ also cited changed career .
goals often; hgwever, health students were least likely To’:;ye changed
. ) e .

-

curricula. . : .,

Although most students did not change currlcula, there are Indicatfons . .

among the findings that many of those who did baseg their .decision, on »
additional information about themselves and their educational experlences. ;
This implication Is drawn from the fact, that the four reasons relajed to i .

- curricular choiges and career goals were each marked by 22 to®36 percenf
of the respondents. - Additional ‘study Is needed in order to draw firm
conclusions about this group of students. .

Initial éducaflonaI°GoaIs oo _. § . SN
Mongraduates were asked to !ndlcafe their educational goal upon -

enrol Iment at the- cemmunify ¢Sl lege (Table 8). The folléwing tabulation

presents the eholces offered and the responses of Tbe total group:

InITLaI E%ucafloha[ Goal Percenf
: Certifica¥e: or Dip loma - 33
* Associate Degree or Hi%her 36
4:25 - Upgrade Technical Knowledge 12
o Increase General Knowledge ) ) : .
. and Level of Education . 17 .
Other ’ . g 2 N , - [

Sixty-nine percenf of the nongraduafes had planned to compiete a
program leading to ‘some type of graduahion award. Seventeen percent
wanted to increase their general knowledge and level of education, and
|2 percent wanted to upgrade their technical knowledge.

-~

. * .
N N - M . .
.
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The associate degree or higher was Ind:ca+e¢ by proporﬁionalky more.,
.men than womep, whereas more women planned to earn cerffflcafes or
jplcmas. Minority dtudents were more Iikely to have planned to earn.
all types of awatds than white,sfiudents (Table 8). Whites were more
frequent]y Interested.in Uhgrading their Jtechnical knowledge or increasing.
their general kﬁowledge and level ‘of educaTson -
“ ! - . - .
Some variations in lni+|al educational goals werevEV|den+ among
curricular groupsz Health and public service students were ‘far more
- 1ikely than other students to plan én earning associate degrees or e
higher. Far fewer health students enrolled to increase their general ™
. knowledge aqd level of gducation than dld other curricular groups.
Communi§éjlons and health students enrolled. to lncrease their technical

[N

* _knowled and undersfanding less frequenfly than did other sfudenfs

" .
13 \ . . a
P

Attainment of Initial Educafuonal Goal g ° N v T ’ 5379\\

.
I N .

o

. Since 69 percen* of the’ nongraduafes indncafed an |n1+i@| goal of
completing a graduation award, it is apparent that most nengiFaduates had
not attained thelr goal ‘at.the time of the survey. Ta. eprore\furTher .

° the.extent of goal attainment, nongraduates were asked if they had

, attained their Inttial educaflonal goal (Tébl?é Seventy-seven

percent thdicated Thaf they had not attained helr goal. Of these 77
percent,.as many as 69 percent. could be nongraduates who'had wanted to *
. graduate. To a very small extent,.men, mihorities, communicafions, ’
health, and public service,students were less |ikély to have .attained

- thelr goals than. were Their coun’i‘erpar’i’se ) “

LR

wha indicated attaimment ‘of their educational goals .(45 percekt in all*)
* had complﬂted their initial eduéational goals by the'time of this
survey in 1972. In addition, it might also be assumed, that some would
attazn their goals thpough employment (see Eyleﬁ et al., 1974), and
still others would attain their goalsg by eoritinued caZZege attendance
af%er the tihe of the survey. . The extent and nature of goal attaznment
is not easily méasured, however , . oo
. .

Educational. goal seffing by many communlfy college sfudenfs does
not appear to be realisti®. The findings. on goal attatnment seem to
indicate fthat many students need assistance for bofh,career and . .
educationad planning. Thig assistance should probably begin prior to .
initial eprollﬁenf and continue throughout thedr educational program. o

It might ‘be cancluded that all graduates plus thase nongg;duates

Q‘ = -
Lo B . . <.
. . -
\ \ ¢ R
’ . 3 -
N N >
* b}

3
S

*Twen??—hine percent of the total population for this study were
graduates. ., Seventy-one percent were nongraduates, of whom 23 percent s .
reported attajnihg their goals. Thus, .29 + (.J1) (.23) = .45,

N f
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. Salary was rated lower, and opporfunlfy for advancgment was rated lowest.

. safisfacflon than whites, especIaIIy QQ\?veraII Job satisfactiona

- group gave high ratings to ovefall job sat}sfaction. Communiéations/media

_education about various careers could help sto, remove some of ;the

. . Empioyment Réf!ngs . _ <
’ Co . T~ : -
Former s+uden+s were asked. to eva}uafe their posfcollege employmenT . |
. In. addlf:on, +hey wera asked, to provide informat.ion on the source most . .
hetpful to them in obfainlng a job and to assess the placemen+ assusfancé\

provided by the conmunify d1|ege ; ) , S ‘
“ * ¢ . * . . . ‘ 1
Job Sggisfacflon ~ ’ ) o A {% ‘ . LI

» ¥ / ki
&ispondenfs were asked to rate +heir \satisfaction with fIve aspects
of their jobs (Table 10). These aspects and. their ratings were as follows:

/- o’ . . .
S
’

Percent Rating

. Aspects.of Job o ) Superior or Good }’;' ,‘/i“
w, Challenging and Interesting Work ' - 78 '
) Relations with Cdlleagues . 86 .
Salary . el
Opportunity for Advancemen+ -» 53 ’ M v

Overal | . ¢ 72 o
“About sevenpof ten respondents, gave superior or good ratings for
overal| satisfaction with their job. Highest ratings were givem to
relations with colleagues, folléwed by challenging gnd inferesting work.

More men than women on a proporflbnal basls thought +heir opporfunlfy
for advancement was superior or godd. Women ra+ed their relafions with
col-leagues higher than didgemen. g

Minorities were®less positive on all five diemensions of job

»
*

Graduafes gave higher ratings than nongraduates In three areas of
Job satisfaction: .challenging @nd interesting work, relations with
col leagues and overal | satisfaction. Diploma graduates indicated the
grea+e5+ satisfaction with fheir salaries, whereas AAS degree graduates
gave the highest ratings to relaflons with colleagues and to overali
satisfaction. -Certificate graduates gave generally lower ratings to ,
salaries, opporfuna¢|es for advancement, and overall job sa+sst\;+ion. s

£

-

) Nnnefy-one percen+ of +he health sfudenfs gave high ratings to the L’
chal lenging and interesting nature of their work, ‘ﬁd yet only about
half thought their opportunities for advancement or their salaries were
superior or good. More heatth students than those in any other curricular

students rated the dimensions of interestifg and challenging work and
overall aspects the lowest of all curricular groups. Job satisfaction
Is particulariy retlated {o, expectations abou+ a job. Possibly, more

-,

dissatisfaction that students have about their work and give them more
realistic expec+a+|ons . . . . .

- . -~
» s <0
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+  Public¢ Feﬁwlce studénts gave higher ratings than most currlcular ‘
.groups to relations with colleagues and. the Interesting nature of their .
work.. They. rated oppartunity, tor advancement and salary satisfaction o
_lower thah did other groups. Their low degree of salary satisfaction is

. 1n+eres+|ng, since public service sfudenTs repog§ed higher salaries fhan
any ‘other group (see Eyler et aI > I974) .
\ .

v In summary, aII curricular groups gave Felations with coIIeagues
the most high ratings} and salaries and opportunity for advancement, the \
.. fewest high ratings. Apong curricylar groups there Wwas conslderable o [
variation in their ratings of chailenging and |n+eres+|ng work from a :
low of+75 percent to a high of 9! percent+~*This was also true for

o Leverall job satisfaction, where high ratings ranged fronm 65. percent to

= 'sw 82 percent. 5 . . . . )

Placement Assistance . . : - . : ‘ P
-~ b . ~ - . ‘l ‘;
«  Former students were asked to indicate from a list the one source Y ’
*'most helpful to them in obtaining their first job upon leaving the
) ~community college. In addition, they were requested to indlcate theid ,
feelings about the help they received from fhe communlfy college” in ‘ér . >
gefflng their First JObS 1 - ) . e

- 1]

The fol lowing fabulaflon provides the percenfage of sfudenfs )
checking each of fhe sources mosf helpful to them in finding fhenr‘firsf
job? . . R ) iy . ,

*

' [ Source of Help o Percent . 3

. College BJacement Center T L4 .
Col lege Staff:Member 5 ’ .
Employer Contact at the Community College 6 R . I
State Employment Service 8 S - - ]
Answered an Ad - . . Lj 12 i N .
Relative or Friend ° . ,° _ 7Y 38 : - :
Other ’ .. . Y29 N v € f‘ .

2.
. N
4 , -
Y = . > N N * *
W e ~ R M ; . . .,
- . R Lt ¥ ] B -
8 - He
. rd

¥
.
iﬁ Sources other than the commun ity college wé?e checked by a larde = . W/
1 4

maJorlfy oﬁ=s+uden+s Fewer than one in.ten former students indicated :

.. ‘that community’ college personnel .had been the most helpful squrce in
~“  finding them their *first job. ,Because “these’ sfudenfs had attended the
T ia‘polleges in i rliest years ‘of their operation, “this finding should 9

"5e Interpreted negaflvely Services such as placement assistance,
thGh were not organized or even offered in the colleges' developmental N
years, have become much moge W|dely available. q
- Nearly Twice 4s many women as men lﬁdscafed that the communlfy
- caliege was: the most useful source in geffing them their first Jobs .
. (Tabke I). Mlnorliy students indicated slightly more gommunity college
assistance than did whites. Graduates were .far more |ikely than . .
nongraduafes to. have found communlfy col lege personnel most helpful.
Dlplcma graduates ipdicated Iesa\pélp from ~community co| lege personnel

* e

i -
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than did AAS grailuates and certificate grdduates. Community col lege :
+personnel had been.most frequently helpful fo health students in getting T
first jobs and had least often been helpful fo public’service students. 7
,A  These findings myst be‘inferprefe& cautiously in view of the facTﬁ (,,:

that.students were asked to give only the "most" helpful source. They ¢

were not questioned abduf other sources of information that were useful

in getting first jobs' : : - : -
Yon add¥tion fo the question on "source most helaful in getting |~ ¢
first job,"-students were asked to indicate their feelings about the

help Theyxreceived in platement from the community college by checking
one or more‘of severa} statements that were provided (Table 12). The x\»
following tabulation lists the choices and the percentage of students -
. marking each orie: — . : ) i ' :
. .- B 1
* % Student's Attitude Toward.Assistance Percent )
"Placement Of fice Was Helpful L £ T '
; " Faculty Members Were Helpful K 38 ’
& - Little Help Was~Glven T . T 2%
- Faculty Didn't Seem to Know About .
: ’ Available Opportunities ’ 16 .
. ., Placement Service Was Inadequate . 25 ‘

» o

Nearly two In ten former siudenfé/:;oughf that the placement office
was helpful, and twice that many thought -that faculiy members wekre .
helpful . About one in four students felt that Iittle help was provided. \
A number of students thought that faculty did not know about available
opportunities. One-fourth of the former students felt that the p lacement

service was inadequate. The feelings expressed, by men and women and

whites and minorities were substantially the same on this question.

. More graduates than nongraduates- indicated that the placement

office and faculty members were helpful. -More*vongraduates sald that

they were given little hef{p by the community college in placement.
. 8 . '

AAS and diploma graduates, indicated far more help from the placement
office than did certificate graduates; yet, AAS graduates were most
likely. to rate the placement service inadequate. |t seems that AAS
graduates may have had higher expgctations of placement Services than .
did other graduates.  Faculty 'members were rated most helpful In placement
asslistance by djploma graduafei, ‘ . " . '

v ,

Engineering students reported help from the placement office more .
often.than did any Sther curricular group. Health and public service
students were most Iikely to indicate that faculty members were helpful.
A higher proportion of communications.studéents than those In other
curricula groups thought that the placement service was Inadequate.

fhe role arnd Fpsponsibi?ify of.the community coliege for plaieménf .
services has not been adequately defined. Furthermore, job market,
academic qualifications, and many other fgcfors_musf be considered -

v
.

: : ra




fady . ; ) \

‘when evaluating placemenf office success. These findings therefore must \ R
be interpreted with that in mind. There is a great need for further .
investigation in thjs area. |t Is particularly important that the -

.findings reported-here not be assumed to be rep‘re,senfahve of Virginia's
communH'y colleges in 1974-75: v }
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_SUMMARY AND CONCLUSIONS - -

1

T

This section contains a summary of flndlngs, implications of the
re5uI+s, and recommendations for further research. The summary is.
presented in terms of the eight research questions investigated.in Thls ~
repbrt. Implications are drawn from selecfgd findings whlch the writers
deem worthy of further attention.

L , . .
') - Summary’ of Findings - >
[

S

¥
-

Would former occupational-technical students recommend their
community col lege to bthers? Ninety percent of the former %Iudenfs
responded that they would recommend their community college “to another
person.deeking to complete the same program of study (Tablé 1). Although
Iittie variation was noted across dlfferenf groups of students, public
service students were more |ikely to andwer "yes" to the question than
any other group, and healfh services students were more |ikely to answer

‘nnon

2. How do former occupafionéI:iechnica¢'s+uden+s rate the quality
and value of certain aspects of their community college preparation?
Former gtudents were asked to rate both the quality and the value ofwcv
seven aspects of thelr community college experience on a four-point
scale from superior to poor (Tables 2 and 3). The seven aspects were
technical knowledge or understanding, job or learning skills, getting .
along with people, self-understanding, knowledge about career opporfunlfles,
communication skills, and general education.. The current value of
preparation was rated higher than the quality of preparation in two
aspects: getting along with people and self-understanding. The lowest
ratings were given to the aspect of knowledge about career opportunities,
whilile the highest ratings were given fo general education.

On all aspects, women, whites, and draduates generally rated both
the quallfy and value of their preparafion higher than did men, minorities,
and nongraduates. ,

D|ploma, raduafes tended to rate the quality of preparation hlgher
than either (i§ or certificate graduates. Certificate graduates, on the
other hand, were likely t0 rate the value of their preparation higher -
than did The other two groups Only on. the aspect of communication
skills did AAS graduafesfgive higher ratings to qualfty and value than
diploma and certificate/students.

Among curricular Aioups, health services and public service students
tended to give the. ‘highest ratings to the quality of their preparation.
Engineering students, gave the lowest ratings to the quality of their
preparation In all aspects but technical knowledge and job or IearnIng
skills.

The value of their preparation was given the most high ratings by
health’ students in all but two aspects (getting along with people and
general education). Engineering students rated the value of their

Al
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preparaflon lowest of all curricular groups on.all aspects but fechnlcal
knowl edge jnd job or learning skills. .

L a
’

3. How do former occupational-technical students evaluate aspects
of their college experience, such as instruction, urriculum, facilities,
social activities, college environment, and counselinc? Former students *
evaluated eight aspects of their college experience on a four-point
scale from superior to poor. The eight aspects were: shop and laboratory
instruction, academic instruction, shop and laboratory facilities and,
equipment, other facilities, counseling given students; social activities,
faculty interest in students, and evaluation of students!' performance.
In addition, They were asked to glve an overall rating (Table 4).

»

Abouf three of. four students gave superior or QGOd ratings to their
overall experience. Women, whites, and graduates gave a greater percentage
of high ratings to the. overall judgmept thdn did their counferparfs.
Certificate graduates were considerably iess positive than AAS or “diploma
graduates on the overall evaluation. Public service students gave a
hlgher rating to this dimension than any ofher curricular group, whereas
engineering sfudenfstgave the lowest.

— - -

" The ratings given by men and women to each aspect were not greatly
_ different, varying usually by one or two percent. Four percent more
women, however, gave high ratings to counseling given sfgdenfs. Differences
were noted in the ratings given by white and minority students to several
aspects. The largest discrepancy was in counseling, where ten percent
more minorities than whites gave high ratings. Perhébﬁ more women and;
minority students sought the help of counselors. Six percent more white
students gave high ratings to faculty interest in students, and eight
percent .more whites rated evaluation of students' performance high.

. Graduates tended to give high ratings more frequently than dlid
nqngraduates. Eleven percent more graduates rated faculty interest in
students superior or good. Academig and shop/laborafory instructiop
were rated higher by eight percent more graduafes than nongraduates\‘
Graduates' ratings of facilities were considerably higher than non-\\mzf
graduates' ratings. Counselllng was rated about the same by both groups.
. i AN .

AAS, diploma, and certificate graduates had wide differences of
opinion on many aspec¢ts of their community college experience. Diploma
graduates gave much higher ratings to shop and lab instruction, ¢ounseling,
social activities, and faculty interest in students than did AAS graduates.
Both AAS and diploma graduates rated evaluation of students' performance
much higher than did cer+1fiéa+e graduates. AAS graduates gave the
highest ratings to the aspect of academic instruction. :

=

t

Six aspects of community college experience were rated the highest
by public service students. They also rated the aspects of shop and lab
instruction and facilities the lowest of aTI curricular groups. The
lowest ratings'on academic instruction and &ocial activities were given
by engineering sfudenfs, whereas the lowest ratings on faculty interest
in students and evaiuation of students' performance were given by health
services students. Counséling .was gliven high ratings by only slightly
more +than half of all curricular groups. |

¥
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. communications/media graduates wanted more technical and skill courses,

_ nongraduates. = Of the graduates whg had made a change, they were most 4 !

a graduation award than whites. ,

@ . »
4. -How do former occupational-technical graduates rate the

balance of technical/skills courses ‘and general education courses In
thelr programs? More than hatf of the former students expressed a

desire for more technical/skills courses. About one-third thought the . )
balance of each was all right, and the remaining 15 percent preferred to o
hjncrease the amount of general education coufses (Table 5). . .

. *®

Many more men than women wanted #o “increase the technical/skills |
courses In their programs. Since men were more | ikely than women to be .
working full-time (see Eyler et al., p. 9), this finding is not surprising.
Diploma graduates were far more |lkely than AAS draduad®s to want an
Increase in the proportion of technical/skll]s courses. As diploma .
programs are designed for more Intense technical mastery, this finding
too, would be expected. )

”
Among curricular groups, opiniens varied on the batance of technical

and general education courses, Nearly two-thlirds of the engineering and

dl

comparaed to about half of pubfi¢ service and health graduates and even %
fewer business graduates.” v 4 R . '

5. What proportion of students chéngeJ programs? Among thase " (
who changed; what reason(s) did they give for changing? The large o
majority of former students had made no change in curricuium. Of the 2l
percent who did change, they were more |ikely to be men, minorities, and .

likely to be certificate graduates and least iikely to be dipioma graduates. v .
Proportionally more businéss students changed curricula, and prgporflonajly ’
. - . > N

fewer health students ¢hanged-(Table 6). ‘

The four most frequently cited reasons for changing curritula were -~ .
changes in.career goals, wrong choice of curricuium, lpss of interest,
and dissatisfaction with curriculum (Table 7).- Men were more likely to .
cite- low achlevement t+han 'women, who tended to indicate personal problems -
and counselors' advice. Whites were twice as likely as minorities o .
cite dissatisfaction with the curriculum whereas minorities checked low
'qghlevemenf and perscnal problems more than whites. Dissat|sfaction |
with curriculum and foss.of interest were most often cited by diploma
graduates while certificate graduates were.most Iikely to indicate wrong
choice of curriculum and low achievement., AAS graduates were the most °

I ikely 4o cite’changed career goals. - S Y -

6. What were the educational goals of nongraduates when they
entered the community col lege, and what proportion attained their goals?
Nearly seven of ten nongraduates Indicated that their initial educational
goal upon enrol lment was to caﬂé}efe a program which led Yo some type of

raduation award.(Table 8). , Tweive percent wanted to upgrade their
fechnical knowledge, and 17 percent’ wanted to fncrease their general
knowledge and level of education. Littie difference was found in.the

goals of men and women, but mfpof?fles were more |lkely to want to. earn

-

-

Since 69 percent of the nongraduates indicated an initial goal of
graduating, It Is apparent that they had not'attained thelr goal at the
time of the survey. Twenty-three percent of the nongraduates responded

. 21 ’
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tf‘/jhrough employment or continued education.

«

»

that they had attained their goajs (Tabie 9). 'In addition, it might be
assumed that some nongraduates would reach fheir‘goals subsequently,

.

7. How do former occupational-technical stidents evaluate their
present employment In_such matters as salary, nature of their work,
relations with co-workers, and opportunity for growth? Overalt job e
. satisfaction was rated superior or good by 72 pdrcent of the respondents
(Table 10). The highest rating was given fo thé dTmension.of relations
with colleagues; the lowest rating was,gjve//fS opportunity for advancement.
‘More men than women thought their opportupities for advancement were
supertor St.good. ‘Minorities were less<positive than whites on all five
dimensions of Job satisfaction. Graduates were generally more positive .
t+han nongraduates .aithough the same proportion of each group rated
salary and opportunity for advancement high. Diploma and AAS graduates
. were more satisfied than certifigate graduates, on all dimensions of job
satisfaction. . ] . ‘ “ =
Health students expréssed the highest overall satisfaction, while -,
communications studerts expressed the lowest. Business students gave

N

° _the most superior or good ratings to both salary and opportunity for

advancement whiie health students indicated the highest ratings for
relations with colleagues and chailenging and interesting work. Public
service students were the most dissatisfled with salaries. N

. s/ -
8. What source was most helpful to the students in obtaining their

first job upon leaving the community college, and what were their.feelings

: about the help *they received in placement frpm the community coliege?

. The targe majority of students Indlcated sources other than the community
coliege had been most helpful in obtalning their first job (Table I1).
Fewer than t in 10 students cited college personnel. Women, minorities,
and. graduates indicated the college as the most helpful source more than
men, whites, and nongradudtes. More AAS and certificate than diploma
graduates indicated college personnel as the most helpful source.

More fhan’bne of two students felt that the college had been helpful

. "in placement, particularly faculty members (Table 12). One' of four

students thought that the placement.service was Inadequate, and another
one in four felt that little help had been given. Sixteen percent |
thought that facdlty members did not know about available opportunities. -

~

* -
- v

. . Implications

. A number of implications of the findings In this report have been drawn
in the narratixe section. -Certain findings are presented here In relai\on
to one another, in order to draw several tentative conclusions about

'I'ssues believed to be of special importance to community college educator

Alfhough former. occupational«technical students evaluated some
aspects ‘of their community college experience low, they overwhelmingly .
sald they would recommend the college to. someone seeking to complete the
same program. The large majority rated fhei®overall experience very
high. It is apparent that the overall attitude of former students
toward their community college educatlion is excellent.




When,exaﬁlning the attitudes of occupational-technlcal students, it
ks important to remember that their primary objectives are usual ly
inmediate career entry and, consequently, direct application of thelr
education to a job. "Nonetheless, more than two~thirds of the former.
students thought the quality of preparation in seif-understanding and
getting along with people was ,high, and they curréntly valued their

preparation In these areas even higher. Because much personai development

in The community college must take place inside the ciassroom due’to

commuter and paif-t!me characteristics, these findings are very encouraging.
. During the past two decades, the array of career opportunities in

any single fleld has broadened consiierably. |[f this trend continues,

students must have the ability and opportinity to examine a wide range

of alternatives In career planning. Findings In this report show that )

students evaluate the quality of their preparation in knowledge about

career opportunities quife low and the value of that preparation even

lower. Of thosé students who changed curriculum,‘the largest portion

cited changed career goals and wrong cholce of curriculum. Nearly half

of all respondeiits sald that they had not reached their initial -edutational

 goal. Almost half of the former students rated their opportunities for

*. patterns. . . toL

(3

advancement "in their present Job only fair or poor. The interrelationship

among these findings seems to have clear implications. for Increased, .

exposure to a variety of career options and the positive and negative
aspects of particular careers. It appears that theré s a great néed
for the community college fto examine closely its present efforts,lin

helping occupational-technical students choose and plan their cq;eér

In rating aspects of their community college experience, students
were generally quite positive. Social activities, however, were rated
quite low., Since students at community colieges are nonresidential and
many of them are part-time, employed, or married, the prsvision of

soclal activities Is somewhat difficult. Moreover, the role and
responsibli| ity of the community college in this area has .not been clearly.

" defined. If community colleges are not to be responsible for major ‘

development In the area of soclal activities, students should be adequately
informed before they enroll. The low ratings of soclal activities

indicate that students' expectations in this area are unrealistically

high. . . T ‘

The subject, of generald education was .addressed in two parts of this
report. Students rated the quality and value of their community college
préparation In seven aspects, including the aspect of general education,
which received the students' highest rating, both for quality and current
value. Yet, when the graduates were asked to glve.their opinion on the,
balance of general education and technical courses, more than half
wanted to increase the proporfion of fechnical courses. The proper .
balance of courses In a,community college is a articularly important:
question, especlally for occupational-technical students. The question
has very broad Implications for both program planning and subsequent
evaluation. . .

Former occupatlonal-technical students were asked {IVE questions
related to their perceptions or attitudes about the community college. --
These five areas included recommendation of college to others (Table 1),




i,r

'qballfy of preparation (Table 2), current value of preparation (Table 3),
.. aspects of community college experience (Table 4), and job satisfaction

(Table.10). In order to get a measure of which Subgroups expressed the
most ‘positive attitude overall, the responses to each part of the five
attitude questions were +a|11ed For éxample, former students rated

their job satisfaction in terms of five different aspecis (Table L0).

" Graduates gave more positive ratings than nongraduatés on three of the

' parfs.

program)
- to much of the prevailing |iterature?

five aspects. Graduates, therefore, received three points. On the

other two aspecfs, graduates and nongraduates gave equal2ratings, and,

therefore, no points were given. For all five questions, there were 29
Table |3 presents a summary of the groups responding most positively
across the five attitude dimensions. .

The results showed that women and graduates were overwhelming more
positive about their community college experience thantwere their
counterparts. Minorities were somewhat more positive than whites.
Diploma graduates expressed far more posiflVe attltudes than AAS degree
or certificate graduates. Of currigular groups, public service students
were the mos+ positive, followed closely by health students. ﬂ?

LR N

These findings suggest.a number of quesflons whlch cannot be fully
answered In this study: '

& Why. were women's atfitudes so much more positive than men's?
Are these attitudes related to pressures men face in the job market, as
compared fo women, who are less |ikely to have these pressures? Do
women have different expectations than -men about what the communjty
college should do for them? Ard women's more positive attitudes relafed
to their relatively higher success rates in'high school? | L
i

Did minority s+udenfs have aifferenf expectations than whites
abou{¥fhe community college experience? Did simply having the opporfunify
to at%end college infltuence Thelr ratings of that experlence7

® Why were graduates more positive on neariy every a++|+uae measure?
Did their positive attitudes tontribute to the likelihood of their )
graduating? How does alumpi status affect one s a++i+ude +oward the .
college eyperience In retrospect? . . -

® Since diploma gradua#es had by far morg positive attitudes than
AAS degree or certificate graduates, how did their program of study
affect thetr aittitudes? . Is fraining for a specific job (as in a diploma
re safrsfacfory than training for a family of jobs, contrary
How long does this more positive
attitude last? Does a generalized training program become mcre valuable
as job requirements change? Are opporfunnfles for advancement enhanced
by,a mors general educafion (such- as +the AAS degree)?

~

L

0 Why do hea!fh and public service s+udenfs express more positive

attitudes than those in other. curricula? Was this related to the demand N

for ‘their services? Was the nature of their work related to their more J )
positive attitudes? . : » ‘o .
.\ N - . . . . 3

> ‘ /
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Recominendations for Further Research ) ot

4 v &
» s H

‘ B The need for further research in the arga of occupaflonal-febhnlcal ) |
) 4  education is widely recognized, parTlcuIarI n terms of educational o
TR outcones as relafed to objectives. Further analyses of the data coIIecTed .

for this study cduld prove extremely helpful. Other research concerns
- ’ would require additional data gollection and analysis. |
. . ’ T
-Eram the data presently available, the following research ; .
%;g recommendaflon 1s made: ¢ . §? ‘

{
1
. . Kl . [

"l. Personal ‘and academic characteristics of former students need
to be related more rigorously to their attitudes toward the college, to .
. their goaLs, and to*their attitudes foward employmenf. i
s 1
» . ﬂ
Analyses in Thls reporf were based\\n the relaflonshlp of single : L
factors to student attitudes. Sex, rdced graduation status, type of
graduaflo credential, and curricular .area were each rélafed lngependenlly
‘ ‘ to student attitides. Further researcl’ should concentrate on the
- lnferrelallon§hlps between these factors and student: percepflons./
2. The aftitudes of sfudenfs toward their, communlfy collegea

= experlence need to be analyzed by additional demographlc, socnoeconomlc,

and academic characteristics. e .. " ,
.- F b » . !
Additional data are available whi¢h could provide further updersfandlng
of the relationship between students! attitudes and thelr backgrounds .
and characteristics. For example, age, marital stdtus, income level,
parenfs education, parents! employment, and credifs earned could be

¥

used. . . . |

’ S

., The following research recommendations involve additional data s
collection but are ciosely related To the content of ThlS»reponT:

. * l

D 3. Prior work experience and full-flme or part-time sfafus

need to be studled In relation to the attitudes of former occupatjonal-
technical students. The attitudes of former students toward thelr

. . experlenceyjr the comg:nlfy college, thelr job satisfaction, and the .

extent to wifich they, carrently value thelr college education may be

i ' . affected by their prlor work experlence and thelr full-time of part-time
. status, ‘ \ - L
. {- _ The numbers of students who have prior work experience and who are

parf time comprise an increasingly greafer proportion of comdunlly /'
college enrolIments in Virginia. There is a need to exapine; these two
. groups separately in order to base management and lnsfrucflopal decisions
é:;) on .information about them. I /oo
‘- l .
4. The appropriaté balance of technical/skills courses and general /
' education courses for occupational~technical students needs further
invesfigation. Findings In this study Tndicated that students currently |
valued their preparation in general educaflon higher than any other y

-
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R increase the proportion of fechnical and skills courses’. There Is a

’ (4 as backgrounds and aspirations.

B

aspect they were asked to evaluate. Yet, the graduates felt a need to

need to know more specific information about the outcomes of general
education and fechnical preparation and how they affect various aspects
of students' llves. * In addition, the value;of general education and
_technical educatién needs to be related +o Student characfertsf;cs such

)

5. The faciors which confrlbufe +o sfudenfs' changing curricula

need to be studied. - . ) . &“’/)f’ﬂw\‘ . é
. V4 ; . M L ]

. " There is some evidence in .the findings of this study to indlcafe
that many sfudents changed curricula because they learned more apout
_ themselves and were exposed to more educoiéonal experlences. Much could
be learned for program planning at the c unity college if. more
:nformaflon was gatheyed about the experiences students have which
> affecf thelr decision to change currfcula

6. The initial expectations sfudenfs have about parf!cular careers
.. need to be inVesfigafed in rela+xon fo Job saflsfacfion. .

* *

*

* Near1y one—fourfh of the former students in this report evaluafed
their overal.l job satisfaction.low, and near |y one~half thought their
opportunities for advancement were low. About four 6f ten thought their

. salaries were foo low. The need to determine the. relationship ween .
"the expectations a.student has about a job. and his subsequent jo
satisfaction is impor+an+ for career plannlng, counseilng, and pl cemenf.

) 7. Sfudents' goals need ‘to be s+udled in relation to their family

socloeconomic backgrqgﬂds and actual goal’ affalnmenf

K © A ‘majority of the nongraduates indicafed They had riot attained
their initial goals. Barriers to goal attainment need to be determined,
to help studerits' reach +Heir goals when possible and adjust their goals
.When necessary. -

. ~ AN

.




. . i e Yo
B - N . . ?\ £'% _:;
Y - 4;‘
. _—
\
. { ' . - :.\"r
o REFERENGES . .
-<7 '. A ! ) 4 L] - . i
Eyler, D. R'.,E Ke‘l~ly; S. J., & Snyder, F. A. Postcollege Activities of
. Former Occupational-Technical Siudents (Research Report No. 3). '
" Richmond, Virginia: .Virginia.Depariment of Community Col leges,
. 1974, :

Gustilo, T.-0. & Trufant, J. E. A Profile of Former Occupational- . )
Technical Students (Research Report No. 2). Richmond, Virginia: ’ )
Virginia Department of Community Colleg¢s, 1974. L

-° . - . vs
> - . . °t
-~
- . ‘\ id )
- " Y
. Ty,
P
, ‘ o342




.~ -':‘\- - e " AR - - A LA Ty T Y
- * * . ~‘ i " : L]
R e‘ Y N - - N ] .
. N
. "- - - L
-
- . rd . v
. N - L
. .

. - N R
o . +
: - s . ¥
. - x . »
E . .
. (]
. .
! > - € N .
A, ] ) - . . ’ .

»

N .
. ( i ’ ’ - : :

. . A - N
¢ “ x N - -
) : ¢ : ’ . .
: ’ . .

. B
- K . » o I3
o . .

: . v " APPENDICES - ..

. - i
‘ ~ "'\ . LY . . \

- ERIC

Aruitoxt provided by Eic: ~




~ Pt d - -
] N * N
| -
| . 9 . _
| s
.
.
l ’
v
.
L)
> LY
.
.

APPENDIX A
TABLES




R UL A
: M »
X
N —
—~
| N
s o & Ty 3
-7 d
TR e, " bY
"." ) % e
L. B A
Ead ?
Al hod

o =~ : /&“: >
i
: -
. -
i ¥ .
. . i g . , -
.« 4 -
* . "
¥ %‘ \
* {
1 -8
3 i P
; $
.1 ?
i
A .
} ] ’”
. - ~
. .
- I - : .
. o« 0 TABLE | . ¢
< ~ . ‘-‘
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.. % Graduation S+37PS )
Graduate 2,177 ] TR 9
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XrApLE 5

)
°  -PROPOSED MlX OF APPLIED AND GENERAL EDUCATION (GRADUATES ONLY) ’
LY ‘ . : ﬂ — R
‘.,’ b | ..+ Increase " Inérease
£ s \ Fev Proportion Proportion
F’P’ese:ﬂ' 0f Courses Of Courses
. Pro por'l'ion , = In Tech. _ In General
Group N _ Ok And Skills  Education
- ‘ ™l g
ot <) Sex .
. Mals |,388 30 57 4
. Female . 774, ‘ 32 45 16 R
Total . § 2,162 Y33 53" ) 15
® Race
White 1,957 33 . 52 14
Minority" 205 31 53 i5 -
' . Graduation Credential® C
AAS Degree 1,348 36 48 6
Diploma \. 374 27 64 o
Certi fi?a‘i'e . 430 29 37 14 v
v “
Curricular Area g
Business 970 36" 44 20
Communications/Media 32 31 63 8
Engineering 770 27 64 9
Health - . « . 190 37 505 12
Public Service 69 4} ¢ Ag 12
«Other 13] 36 g 15
* . ¥ . »
¥Does ndt include 10 AA and AS Dsgrees !
ot
A \\\ '
:
) /‘ ! 4 ,/
v 34 :?9 \"
v ' | . )
£ ; v ,




TABLE 6

STUDENTS CHANGING CURRICULUM

. Group N

. Male . 3,877

" Female : I-,683
\ Total 5,560
White “ 4,900
Minority 660
Graduate. . 2,033
Nongraduate 3,527

7 ﬁ\n ﬂ? .

AAS ‘Degrée . 1,287
Diploma o 341
Certificate 396 .
Business - ' ) \ 2,808
Commuriicatlions/Media 124
"Engineering . - 1,810
Health’ . . 286
‘Public Sérvice 361
Other 171

(“ At teast One

3

Change in .
Curricuium

Sex
22
i8
21

Race

21
23

Graduation Status

19
23

Graduation Credential
{19
I
23

Curricular Area

-

25

19

14
29 -

No
Curriculum

Change

78
82

79
77

40

35

N
[NV
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TABLE 8

2

INITTAL EDUCKTiONAL\EGQL (NONGRADUATES ONLY)

v

3

S~

A
PSS i
N B

v . . o \ - lncrease General v '
Certificate Associate  \Upgrads ° Knowledge And
. - Or Degree Or chni j;l Level Of ,
Group N _Diploma Highek = K ov ledge Education Other
IS ; ’ ng , (s

Male ‘2,181 3 38 12 17 . "2
Female 818 38 3, ] 17 2

- Total 2,999 33 - 36 - 12 &7 2

— - ’ *, ‘
o . Race
‘ ’ 2,606 32 . 3% I2 17 2
Mirority B3 ¢ 36 ~ 39 10 I3 2
.’
V) Curricular Area
Business 1,676 33 35 10 20 2
Ocmmunlcaﬂons/Media © 72 31 40 | 3 22 4
Engineerlng 934 33 34 6 14 3-

Health * 86 - 30 56 6 .4 5

Public Service 201 19 58 {0 10 2

. Other 30 40 13 20 27 . -




;};“ ‘ N ¢ ’ -t ) N *
'; ~ * * ~ ¢
/ ™
X : ) Sy
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" , .
* | R . \ Y T
e : \ TABLE 9 S K
. . 0w ‘ v ‘ - - ¢
- ATTAINMENT OF lN‘lTlﬁt’éDUGATiONA& GOAL (NONGRADUATES ONLY) ‘ )
a K ~ ' Initial Iniial
: " . Educgfional  Educational i
, ' Goal Goai Not
Group . S -N Attained Attained
: < Sex ”
- " Male . 1,902 . 22 . .78
’ Female ) 708 25 75
£ - Total . o 2,610 ; 23 77
. . , Race
shite . 2,262 23 77 .
. Minority - ] 348 . 19 gl e
- ) . Curricular Area
o Business ‘ . |,465 23 77,
N Communications/Media 52 . 17 83
3 Engineering 846 . 25 75
Health . 71 . 16 84
T Public Service 149 16 84
. - Other ~ 27 30 70
—jm : : _ ) ) -
'.‘(‘ . . ‘ \
’ - .
1 B v .
N

-~ 38 43 .

>

[




TABLE 10
408 SATI§FACTION PERCENT RATING,

/

: |
!
/RtOR OR GODD

N H
. 1 Challeng1ng : [ |
And . +Relations IOppor'runH'y
Interesting 1th. ‘ ' For
Gr:qug York Cdlleagues Salary ! Advancement Overall
// C s Sex ;’
/ ‘ 78 // . 57 | 55 72
77 89 57 " | 47 73
Totak / 5 86 57 | 53 J 7w
S/ ' - i ’
A -/ . i
/- . Race ! -
‘. / . ) {
Mhite ' (- 18- 87 I 57 53
* Minority R 82 54 48
- // H
! . / |
y ) Graduation Status .
Graduate / .80 .~ 88, 57 [ " 53
Nongraduate "76 / 85 57 ! 53
L] g s
Graduation Cre?@nflal'
AAS Dagree 80 / 20 58 .. 57
Diploma 79 85 * 60 | 52
Certificate 78 84 48 | 43
A | .
.7y Curricular Area
Business 75 86 59 54 x
.- Commumcahons/Media <3 69 al 56 50 .
. Engineering 78 . 84 - 57 . 53 _
« , - Health : 9l -94 54 48
Public Service 87 94 42 45
Other. ) 80 ‘86 51 .55
v ° '
&
30 A&
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TABLE 12 !

PLACEMENT ASS! STANCE

1

- Faculty Didn't

Placement - Faculty  Little' Seem to Know Placement

’ Office Members®  Help Available . Service,

Group N Helpful - Heipful.  Given  Opportunities  Inadeguate:
% . sex . ’ - .
Male - l,664 19 38 27 15 . 2
Female 729 16 39 27 17 23
Total 2,393 13 38 L 27 16 25
Lt . Race ,

‘White < 2,153 18 8. 27 15 s 25

Minority . 240 17 36 ; 25 i6 ’ 29
‘ . B + .
. ) : o Graduation Status
* Graduate 1,262 237 * 47 21 16 25
Nongraduate I, 130 12 29 34 16 25
. . .
. Graduation Credential - ) . é
PN b P ) .
AAS Degree 762 25 44 20, 15 L, 28"

. Diploma 247 28 62 , 16 1l 18.

Certificate 251 12 42 29 22 23
‘ Curricular Area '
o b ] & .

. Business l,189 16. 31 29 y 17 29
Communt caﬂqrfé'ﬁ%ed ia 39 -~ 3 38 26 20 33
Engineering 879 23 44 25 I5 22
Health. - ° 18 4 57 30 9 " 8
Public Service « 719 10 57 28 9 19
.Other - 89 19 \ 39- . \ © 24 |5 28 )

' - . .
- .v ’

* 4
- ‘
/ . ]
f / )
* [

. a 46 :

e i s i e,




-

‘4?
> . .
: L TABLE 13
" " SUMMARY OF MOST POSITIVE RESPONSES
" Lz 3 4 45 Total
Male ) - - . e iz .2 4
Female . _ | ¢ 6 - 77 7 2 . 23
White' | .. = & o 57 12
~ Minority . o 6 7 2 32; 16
“Graduate . l 7 76 3 4
Nongraduate " - - - ‘2 - 2.
AAS Degree - ' ! 3 7 6.
Diploma- . . g - 4 2 6 2 14
Cer?lfuca*e ' o ! 3 © - - 5
Bus!ness L - - - -, 2 2
Cormwiunication/Media - - - - - -
Engineering . - - - 2 - 2
Heal+th - 4 5 - 2 I
Public Service o0 2 2 7 | 13

, 0 4

-

l. .ReCOmmendafion of, College (Taple 1)
- 2, Quality of Preparafion (Table 2)
"3. Current Vaiue of Preparation (Table 3)
4. Aspects of Community College Experience (Tabte 1) . ’
5. Job Saf!sfacfion (Table 10)

& * ¢

Va
Y

- -

One point was awarded. for the subgroup which gave the more (most) ,
positive response. Where both qr more than one group gave an equal
response, no peints were given.

* 1

7

- ‘ a2 4% r

L




7. ' .- APPENDIX B ‘ S e

-
o 11

LIMITATIONS

*

T I, The findlngs do not Inctude data on prior>work experience of
' students, full~time or parft-time attendance, and day or evening N
status, These varlables would facilitate :nferpra?afion of >
certain flndings, , - Vel N

> . 2

2, Any sfu * who had completed at least one occupaticnal-technical
CoU,» o was .1cluded in the occupational-technical popuiation: F
Findis » woat students with very few credit hours in occupational-
technica. :rograms may not édequafely reflect the effects of these
programs. - . -

i
%

3, Any student who had not compiefed a .degree' program was classified
C ¥ as a rongraduate; number of credi# hours earned was not reported.
Some nonrgraduates earned as‘many or more credit hours than did
graduafes. oo _ "
. p ]
4, Data analysls In this reporf was, descripf:ve, no tests of hypotheses
. i were, intended. . ,
“ o Q9 __— 'l ‘ .. Y
5. Tests for nonresponse bias indicated significant differences in
* several variables: father's educéfion, initial salary, opinions
N e 0N qua|!+y of technical knowledge, on counseling, and an overal ! -,
evaluation. anrespondenf; reporfed higher levels of father's
education, higher initial salaries, higher ratings of quality of
. " technical knowledge dhd .counsel ing, and a hlgher overall evaluation. .,

*
* . N » v
* .
N +
. [} ‘
. . &
. '
»
5 ‘ N
-~
¢ L 4
v -
+ . 3
[ LY ¢
P
[
. . +
. .
- . .
.
! L9
~ Q -
. »
: -
. )
. 1
[ '




Tl -« "7 " APPENDIX C .-

)} o . DEFINITION OF "ITERMS
fc ~ ')-‘ ! ‘. - I R
Certalin ferms need to be defined according to fheir use in fhls
reporf., The following definitions should be noted:
I I Occupaf!onal-fechnlcal‘prograﬂ - a program designed fo prepare
» techniclians, semi-professional workers, and skilled craffsmen
for emp loyment . * ..

2. Assoclafe in Applied -Scignce (AAS) degree;prqg#am - a fwo-year
program_desfgned primarily to provide cdmpetence for emp]oymenf
in a speclffq.occupaflonal fleld -

. \ . < - v
. . 3. Diploma program ~ a two-year program which normally excludes .
general education and is designed to provide occupational . L
C competence in a specific field , . AT e
. 4. Certificate program - a ﬁrogram normal iy of ome year's duration ..
= which provides competence in a specific job or ¥amily of jobs s ‘
v : ¢

5. Graduate - any respondent who had earned as AAS degree, dipicma,
or certificate In an occupaflonal—fechnlcal program

s .

6. Nongraduate -~ any respondenf who had enrolled in an occupaflona!- '
fechnlcai program but had not earned an award . . .

»

»

7. Minority - any person (or group) oTher than white, lﬁ&luding“,
Afro-American, Oriental, American Indian, and Spanish-surnamed
American® -~ ‘ .
\ / v ¢ * . . - h.s
. i ’ ,\,;f"‘
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T —- APPENDIX E , o
SURVEY" QUESTIONNAIRE -
> B ’ ?
‘ . VIRGINIA-COMMUNITY COLLEGE svwm . "1
- SURVEY OF fORMER STUDENTS ’ ) 5
SI‘RI}VO. 1922
b Deer Formor Stutlent: . ' -
Community colleyes in Virgin- e still in their enly stages of growth, and wo ero scarchlno for ways
‘to Improve our educational proyromg.

Yo hatp us, wa:atk you to complete this. nucﬂimmanu l—mircs informaf®n about your current
sctivities and your earhiee communly caflege experience, {t ‘will requine about 10 minutes of your

. time to complule, Your responses will bu-grouped wnh those of other Tormer s(udums, and will be
used only for this study,
Plcase complate tho questiannaire and _return it 1o s within threo days. A pre- addrcsscd and mmpcd
feturn envelope s enclosed for your conveniencs, . —

Thank you 1or your help, '

>

v

“ Vcrv truly yours. :, * " '
/' - Frcd A. Snyder, Dircclor y ‘ . ) : o L
) , Research & Planning -Division .
Virgm?s Dcparlmcm of Community Co ~ges : .
g - .
< pthccTions: o :
USE PENCIL ONLY. MARK THE 80X X - . e .
OPPOSITE EACH ITEM THAT BRLST REPRE: R
o SENTS YOUR ANSWER(S). COMPLETE LY A . * b
ERASE ANV _ANSNERS YOU WISH TO CHANGE. {Plesse coreéct name snd address if necessary)
1 (T he- Ioilowmp is nceded a:»mlormanan about 2. Show your hthor’s and your othor's highest
equal opportunity for cducanon of cmploymml ) cducational level, -
, § consider myselt as: . . . ‘:“h"' Mother
lm Whito ' Uador 8 yodls L 0 a
\ 2 . Completed 8th grade i 5 R I
O B!ack or Afro-Amerlcan . : 2 .
SD Arerican Indi . Attended high schoo! B O
. tican In ;a'\ . M 4
D ° ental High school graduate . 0 ] .
riental - ! :
5 . Attonded college O 3 7
0 Spanish surnamed American . . &
/ 6 . : Four-year collega graduate 0 4
0. ower {specify) r-““w\ Ly ’ .
pa ey . Master's or higher degree -, O D‘

3, Fother's type of wok, Il he is reticed or deccased, refer 1o h'ig former job,

’D Clerics! and Sales — bank teller, ?lcsmm, office or sales clerk, cte, o . - -,
2D Manogerial or'Olfice Occupations ~ oflice or salcs‘manaécr, bank officer, ctc. T . )
3[3 Peofessional ~ CE‘A dcntm .engincer, teacher, military officer, etc. ) . . ) ) ,
4[:] Proprictor or Owncr - (arm owner/ owner of a small hutcness, ete, - :
5~»D Semt-professionat and chh{mcal — engincerinug lcchmuan, dental technician, practical nussc, sukwcyoxv, cte. ,', ’

; "D Semi-skilled wotker — maching operator, bus driver, ment cutter, cte, 3 b .
,C] Sorvice worker — barber, pohccanan watter, fireman, cic. -S

! "E] Skilled worker or foremn — baker, carpemcr, elecnician, foroman, otc, / P\-; ) J

DD Uaskilled worker — laburbr, Dilling station attendant, farm worker, ctc, .

-
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n D Unknown ‘

: Q ‘ :
" ERIC . 1
) .

-




> .
. ]

-

8. .Was the curticuhum you were anrolled in at thé
community cmh-,« related to yout first job?
Your present job

.

Finst-dob  Present Job
p 0

Yas, vory much

: ‘.I . )r 4, Your Katltal Status.
T A - ‘Smglr
N . Hateled
' i, Other - ’
S

: ' 1s . .
S| Full-time emiployment |

- {1 Pasttimo employment

— Other {specify}

4 ;-D

s 1 College full-tipe
[
' 0 Military scrvico
' "I3 Housewits ]
¢ 3 Unemployed | ) ”
7r=

Yes, somewhat In) 0
No, or vefy Ifitle 0 0
+ . N
9. Hl your present job is not related to your .
‘commutiity, cn(lv?e cuniculumg please. check !
sach reason which applies. .

y 0 Could not find s job in ticld of prcpm:nion

A
g

Found better paying job in another field
00 “Praterred to work in snother Ticld

& liticd ¢ .
0 eﬂéjul c'a't'%‘n or new job by conunuing,my.

Y ey
' not sufficiently gualificd for a
D 3 rgg‘l.n my ltck‘l ot Y:o?lcqe ;:reparation

{F YOU HAVE'NEVER BEEN EMPLOYED FULL-TIME
‘ SINCE LEAVING THE COLLEGE, GO DIRECTLY TO
o QUESTION 14,

Other {specify) - ' —_

O ey
-d

v

—~——

. ° - L
10. ‘Piease indicate oth your initial yeorly R

[ S&ow l’I:e sta‘tc.in whith you prcscmfy v!ork'.
2 Virginia. LV4
-~ ?B Maryland '
2] . West Virginia -
- *{3  North Carolina

3

salary upon leaving the cornmunity college
and your preseat-salary,” (This informa- .
tion will not:be identificd with you as .
#n individual, but wall be grouped with

thit from other former students.)

+

Prosent Salary «
2 * -
. 2
~ U *

Initisl Salary

"D uptes2999 -
"
. 2T . $3,000- 3999

) t.l*  Tenncitee
* ®I3 District of Columbia~——.. "D $4,000 ~ 4,999 0
. 2 kenweyr Ot : 0 $5,000 -5,95593 ‘o
T . IO sbow-esee O
L e e 0w
community cotlege, 0 $8,000 —~ 8,999 ]

YO Up o 25 miks * . 9,000 ~9,999 'O
* D 25— aami "0 . s10000- 10999 « "D
{2« 50 - 99 niles o PO $11.000 - 11,999 g R
' . 8 v 10D milestand over ~ O -$12,000 snd.over H (]
. Aﬁ Please r"nc y'our satisfaction \;rilh your [ 'Ib i -of oach of th h bel -
' Mark one onswar for each aspect, present fo5 10 tcrm: of oach of the spects shown Belew \
} . » Superior Good Feir Poor .
3 5 Challc;ging'and interesting work ‘ A . l:] O B 0 .
- . b Relations with collcagues ] :.3 g 0 '
¢. Solary o ., 0 R | . O .
A d. Opportunity for advancement « C) I I (N
. L £, Ovorsll aspects of yo:.nr job | ' - a .8 a.
! . L SN . . —
.. s . ‘
. * -t
: . a
. . .
’A . l{fC‘ . , . 4ER

|
’ v ! .

L - e e

{



12, Please mark the ons source’ most ho!plul in
« petting your sunal full-tom joby upon leaving
the commmmty tollege, Mark-one only,

i ® Community collge placenmat srrvice

Tl Coltegn stall-member other thon a B}
i ploceinent svrvece . ~
: 'l Employer contact at tho coliega .
4 1) Staw employment service
. "L1  Answered ansadvertisement
“®1  Rolative or friend
- ! c Other {specify)
PP i T . A s o - e se——
13, Please mark (XY cach statement which shows your

{echings-about tha hulp you obtaimed ot the arnmunity
college in guttingyour first- job vpon ledving.

'
1
..'D‘
‘0

7

3

*The blacement office wat helplul

Faculty members were hieipful

Little help wos given to me or
otliess in my curncuium

F:cuuy members were willing to
s, hut dida't seent 10 know

L f whal opportunitics were available
“Job placement

service was not adequate

16. 1 you have cantinucd your eduiation
sinca fegving The community cotlegy, please
“mark each reaspn tor such furtlier ¢duca:
tion gt traiming which spplics w.you,

.4 To peepan {or turther jnb opportunitisg
; e fo my piesent occupativn
' <y To improve my-skills and abilitios .
L. Inmy present jou 7
e For miy_awn quneral cducation snd
- - porsunal satistiction
"1 Vo change occupation
T1 1t s expected-of me by my employer
"IV Other Uspucity)

7716, Was the curriculum you were entofed in at
the community coilege rolated to your Iater
study, if you have continucd yous cdusation?

‘0
»

LY Yes, somewhat
R 9, SV W AT - - W

17. Did you st any timo.change from ono curric.
ulum to another while at the community- college?

T ves 1 No
[ S

18. . If your answer 10 question 37 was Yes, please
mark- the reason(s) for changing your curriculum -

*

03, very much 4" No,or ve;\}ﬁulc

e e =

BEam e Wk g L e G S S

e

& AWML g em o

ALL PERSONS SHOULD AN

L]

- L] ST 4
SWER QUESTIONS 14 THRU 22,

as noted below.
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i
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1. To what extent m;e“you.cnminued ‘your - ! {8 Dissatisticd with.curriculum .
educauch since lcaving the community ,
college? Mark cach state.nent that opplies. (3 Dissatisfied with instruction ,
t ! i Stift enrolled at the community college 4 3 Low echievement ‘ i
< T None ‘ YO Lot of interest . .
D e | (D Peomiputien ’-
, ] colicge . rworyed Littie epportunity in this field  » g,
. ¥ 'g?gl:;‘sg‘(;ﬁss at o four-ycar college 11 Parents-objected .
o ] Complewpd an s3scciate degree & 3. Countstors advice
? 0 Compfe(;\ﬁ a bachelor's degeen B '.\D ‘g}“\:fg‘r;gcecmggc of curriculum in the
* ED Comp\leted‘mmer's degree or beyond ¢ ""G . Changed carcer goalls) -
13 Other tspesity) - '3 other (specity) -
B o o e ey Y 0le0e 10 2 perion sceking to completo {] Yo .. No
20. How well did the community college prepare you +in cach of the {ollowing aspects? "
. Mok only ons answer {or each, uspect. ) ~ Suporior *  Good Folr_ Poor
#, Technlcal knowledge and understonding o Li [ L !
b, Job or learning skills ' 0 [ i.i (W )
, ’ ¢. Getting slong with people - 7 1 - qr. i ?
d. Selbunderstanding . ’ N g . {3 I z 5
. e. Knowledgoe ubout carces opportenitios in your fiold i 1 —‘ = %
1, Conununication skills {neol or written) | ] i . [i .
¢. encrat education : i1 (37 |- ] u’j
CONTIHULL G NEYT ynkall e ) .

.}

e

-




S
3
¥

o T A X
'; N A} - ‘
<
r 21, How vafualilo a0 each af thime osprets of your community college oducation, o you now? - ‘
. Mark only ene answer lor eucl) aspect, ) !
. - Highiy . Somao Litdo or
Valuable  Vilusble  Valup  No Value - |
) s. Technlcal knowledge and understanding G 0 (] O ¢
b. Job or learning skills - 0 0 0 m
¢. Getting olong with peaplo O a, 0 0 :
[ . X )
d. Scil-understancing " .0 0 ) 0 |
e, Knowledgo stout €atcer opportunitics in your ficld 0 N -0 0 |
’ f. Communication skills {oral or written) . 0 . D ; 1 <‘
g. Gencral cducation “« 0 0 -0 0 1
i Mere s e . - [ |
o * 22, Please give your opsion about cach of the foilowing aspects of yout cormmunity collegz cxperience, i |
. Mark only ona answer for cach aspect. . % ) . 1
. Superior (?ood Falr Poor -~ i
s. Shop and laboratory instrustion - . 0 O D D - y |
¥

. b. Academic Instruction L ~ 0 a a 0
’ . M . P L}

¢. Shop and faboratory facilitics snd equipment - 0. O , O O

] K % -

d. Al other college facilities ' . 0 D O 0

&, Counseling given to students 0 O G’, 0
N +

f. Social acli\:gics 2 () 0 o /

g. Intercst in students shown by feculty 0 [ D D

. b Evaluation of students’ performance by facufty 0 Y] 0 i 0

o -0 O¢ D

- e AR

§. Overall .
. ONLV THOSE WHO EARNED A CERTIFICATE, DIPLOMA, OR ASSOCIATE DEGREE SHOULD ANSWER QUESTION 23
23. {in evary occupational-techmical cusricutum, there is @ “mix*’ af courses in {2} applied technicat and
skills areparation-and {b) general education, Please show the proportional “mux" of such courses

R . that you would like to sce in your curriculum at your community college.
_ ‘E] O.K, as is. Don't change it. . . ‘ . .
) , aD {ncrease the proportion of courses in technical and skills areas. : '
‘o JD increase the propartion of courses in generat education. ' i
N ONLY THO§E Wi!O’DlD NOT COMPLETE AN EDUCATIONAL PROGRAM AT THE COMMUNITY COLLEGE SHOULD

ANSWER QUESTIONS 24 YHRU 27, 26, What principal reasonls! made you decide to

: ; . iscontinue attentfance at the cofamunity
24. What was your primary educational goal when 7 dis N . - -
* Yoo ity entotied ot the community college? coliege? Motk cach that applics.

ark one only. 17 4
! 98] rl.’a.n'\ o cc{tiﬁca(c or diploma to impro;m my D Employment o f&’ﬂﬂ{%ﬁ‘é; ?Xm
cmployiment snd carcer skalls, D Mardoge *0 2%'3?';,‘,‘0?,‘{&%"

307 Entered militory loD

service Lack of interest

2
D Earn on pssociain degres or a higher degree
Lack of financia

3 []  Ypgrade technical knowledge and skills in o 4 [:j support P21 Low echicvoment

speecific belds by -taking just,one or several ,

counses K] Tronsleried to 32 ql;an 2 in educa-
1 Incicase my gengfbt knowledye and level O anotier eoltege Ll Gonat goal
- of educatton o 0 Moved to IJD on
A . anocthicr arca ther .
hss n Oihier  {specily) 7 - .
it ol se @ 0m - N T L Rttt | Lock of "an”,o“m;‘m R
N 25. Was the noai you noted above achieved belore oo calwa T e e e I
you felt the cotmunny colleqe? 27. De you intenrd 10 retuin tu a commiunity
. uollcgc for additional work?
. N 4 b
E L1 Yos T) No [J ve “I7 wno
AJ —n
THANK YOU 1 Off YOUR ASSISTANCE Balz g e )
'
= . .
49 : r
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| - CURRICULAR AREAS

APPENDIX F

Bus?ness

. Accounting Technology/Accounting.

Data Processing (Program/Unit Record)

.Data Proce&sing (Mach. & Comp. Opr./Keypunch)
Business Management/General Business :
Hofe! Restaurant & Institutional Management
Mérchandlsing Mandigement/General Merchandising

————Rea| Estate Management .

Stenography(?lerlcal Sfudies :
' Secretarial Sclence- | y +

Communﬁcafibns and Media

Commercial Arf/PrIn?ing

. Eng%neering © . : ' D

Archifecfurat Technology

Aeronautical Technology

Automotive Technology :

Auto Trades (Analysis & Repalr, Body Repalr, Dlagnosls, Engine,

Auto Mechanics) .

Chemical Technology

Civil Engineering Technology/Civil’ Techno!ogy ‘
Brafting and Design Technology/Draffing and Design
Drafting.Trades (Drafting, Mech., Arch., Struct.)

industrial Management/Technology

* Electronic Technology/Elecfrical Terhnoiogy
.2 + Electronic Trades

Machine Technology/Trades

Marine Technology ’

Mechanical Engineering Technology/MechantcaI Technoleogy .

Bullding Trades (Air Cond. and Refr., Masonry, P!bg,, Sh. Metal,
Carpentry) - S S

*Texttle Managemen1

Health Service’

Dental Laboratory Technology/Dental Assisiance
Medical Laboratory Technology
Medicid! Records Jechnolegy
Mental Health Technology
Mortuary Sclence ‘
Nursing ' ) S~
Practical Nursing

Radlologlcal Technology

3

“50 I~
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Publlc .mrvice

. k Com:nunHy & Soctal Serv!co chhnolpgyﬁhsc!efa
* Flre Sclonce/Flirefighting
Recreation and Parks Leadershlp
Pollce Sclence/Correctlions/law Enforcement
" Environmental Technology -

v
——- U U

Agricultural Business Technology
Forest Technoloqy ;

Teacher Aide (Library/Audio Visual)
Developmental/Unclassified = &

*

L
5 t ]
T '““T“”“"f" _— o e i
AN B o
: UNWERS‘TY OF CAUF . : .
’ - Lo ANGELES :
oCT W5 | *
CLEARINGHOUSE FOR
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INFORMATION
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