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PART I
COMMUNICATION ARTS CURRICULUM PROJECT

"A MODEL PROGRAM"

PREFACE

A school’s philosophy generally states that every student should be offered “a
program of studies that will meet his needs, his abilities and interests so that he
may become a healthy, cooperative, self-supporting, and morally responsible
atizen ready to take an active part jn all phases of community living.”* Our
Communications Arts Curriculum (CACT) program is designed to provide a vehicle
thru which student-centered activities will transform the classroom from a compet-
1twve, teacher-directed activity to a watching, sharing, learning experience where each
student will learn to respect the varied talents of others and come to the realization
that no man 1s an 1sland in today’s society.

]

The curriculum program 1s designed with a concept of freedom with restraint — or
elastic boundaries — and with the goal of providing opportur.ity for each student to
find an area in which he can work creatively and productively. Creatiwvity and imagin-
ation are essential to human personality and without their products humans exper-
tence a shallowness of understanding. The Arts are often a refreshment of the
spirit, a reaching'into life, an awareness of one'’s self, of others, of society and how to
make 1t better. Consequently,we hope to foster 1n our society, a greater appreciation
of the fine and practical arts which are now valued to a iesser degree than academic
abilities. Thus, our program will assist youth to work and live more creatively and to
help those who have creative gifts to find an outlet to develop them

* McQueen, Mildred ** Research Report ", Science Research Associates, Inc, 1973
page 2
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AN OVERVIEW

Tamaqua Area High Schocl faculty have observed that ofu students are living in
aestP}etlc 1solation despite the fact that many opportunities for aesthetic enrichment
serve the area Furthermore, the community 1s rich in local ethnic heritage and
culture, but 1t has been left virtually unexplored by the public schools For those
students who are interested 1n the creative arts, the high school curriculum offers

very little ‘

Currently, there are members of the senior class eager to engage tn many activities
that could serve a e for the proposed CAC program An example of this type
actvity 1s the spring musical where studentsare cast in roles, produce and direct, build
scenery, print programg, arrange musical scores, assemble a small orchestra, and so
forth  In the contexs/of our present structure these existing activities take a great
deal of time and effort beyond the normal school day But, inside the structure of
the CAC program,the play would become a goal to be achieved by all involved during
the school day This is an example of what CAC activity could encompass, but many
other fine and practical arts activities would be included in the total program.

Participants in the CAC program would be students who are interested 1n the pract:-
cal application of the communicating arts, which are as wide and vaired in dimension
as the types of students 1n our school. For these individuals the program would pro-
vide an enormous range of possibilities, imited only by each person’s 1magination .
Various arts areas can be sampled and the individual’s aesthetic appreciation and
comprehension enlarged.

In the context of our thinking, the CAC program must deal with the expression of
ideas by one individual and the translation of those 1deas within the original context
to another individual Thus, communication may ke divided into two casual areas:
(1) the individual’s reaction to his environment, and {(2) his need to relate his ex-
perience to others Communication then implies informative content usable to
the receiver

Communication mayi be further divided into two classifications formal and informal.
Formal communication implies an imposed structure as it exists 1n the novel, a film,
the ballet, a play, painting or sculpture. Informal communication contains a lower
structural level, such as, conversation, body lanquage, letters, and so forth

To further the communication skills of students, either as purveyor or receiver, the
CAC program must provide for the self-development of each student This will ne-
cessitate the development of indiniduabized study programs. Consequently, the CAC
program must develop, 1n the student, problem solving skills which will serve him
throughout his life The program should then be designed realistically as a hfestyle
program and consequently necessitates active student participation.

Furthermore, the schools of today must prepare students for their future hives, and
so the use of leisure time must be somehow handled by the schools With the decreas-
ing work week, the individual faces the geustion of exactly just what he should do
with his free nume Sociologists claim that use of leisure time has already become
a problemn i our society Free time can be put to meaningful use and become
an mmportant part of an individual’s Iife if he 15 exposed to, or 1s at least stimulated
by, various areas of the creative, communicating arts The CAC 1s not aimed at
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producing finished artists, but rather, 1t 1s our intent to create what might be called
the well-rounded human being or the Renaissance Man

To enhance the development of the well-rounded individual, the CAC program must
enable him to use his creative ability From this informative stage, creativity must be
developed to become functional In some students, this ssimplstic creative form can
be progressively natured to a sophistication associated with an artist It is the goal of
the CAC program to foster opportunities for students to openly explore situations
where their creative tendencies are brought to hght. By presenting stimulating situa-
tions to students, their responses can be self-analyzed to 1dentify the varioys aspects
of creative ability exhibited

As a progressional creative development takes place, the student must become
conqizant of his involvement in a process. This statement 1s not to be interpreted to
mean that we advocate a traditional, lock-step approach in which we effectively and
efficiently produce quiet,orderly and courteous students. Instead, we believe that the
student must critically analyze his actions in any creative situation and determine the
key factors permitting him to creatively act, thus, he identifies his process. The
student must explore and/or experiment to find his process and use available re-
sources for his progressional creative development,because creativity is not identified
In a vacuum nor is it a fixed quantity for instruction The opposite is true in that
creativity is nurtured by the individual embarking upon a commitment to his plan ‘of
action To foste. creativity, the student must participate in self-initiated learning
conducted in a non-authontanan environment where problem-solving is encouraged
along with student-teacher self-evaluation. Once such a process is evident to

the individual, creatiity becomes evident in the work of the individual.
i

/Another important factor bult into the CAC program 1s the matter of making the
/student responsible for his educational development and his ability to involve his
erers successfully in aiding him with his educational objectives. Administration and
faculty have lectured students to become more responsible for their behavior in and
out of school But seldom, at least at the high school level, is the student given
opportunities to operate in a climate that permits him to select from alternatives, to
determine his educational program and thus become responsible for his decisions.
When developing the student’s responsibility for his learning process becomes the
school’s objective, creativity can progressively develop in the work of the students
within that school

Torrance (1963) hists common block®®o creativity. (1) Early childhood fantasy 1s
killed, not nurtured, (2) children are held back from learning by mass curricula,
(3) disciphne 1s overvalued to the detriment of spontaneity, (4) teacher statusand
security are over-protected, (5) peer orientation and success hurt self-exploration,
(6) divergency is confused with delinquency, and (7) work is too sharply divided from
play The task of the CAC program 1s to provide an educational climate where per-
ceptual openness to experiences is encouraged, and the student can develop an
attitude oﬁ‘ self-confidence 1n his creative ability.

The ability to direct others s a trait seriously lacking in the majonity of our students.
The CAC program will provide an opportunity for students to draw upon the creative
talents of others and consequently direct their activities This type of actiiity will
realistically mirror the society in which one encounters success, failure, problems,
and frustrations Thus, the CAC program must assist youth to work and hive together
more creatively, and help those who possess creative gifts find an outlet to develop
them

Y
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PROGRAM ASSUMPTIONS

The fine and practical Arts 1s a neglected portion of curriculum in Tamaqua
Area High School, inasmuch as the curriculum does not offer broad enough
opportumities for these areas to achieve equal status However, if these areas
are combined 1nto a unit 1t will offer a more effective curricular approach since
most school scheduling 1s not flexible enough to amply provide for these areas
independently

Studentsin a structured curriculum do not have the opportunty to develop their
creative talents in the fine and practical arts. Students can, with minimal
direction, design their own unique curricular program 1n this area and effective-
ly carry 1t through, thereby contributing substantially to their liberal arts
education.

Resources exist within our teaching staff capable of developing a specific
curriculum model without the majority of the personnel involved having
been trained in the area designated for development

Resource personnel exist in the community and can be a valuable and impor-
tant part of education. If successfully integrated into a program, they can
effectively contribute to a curriculum under the direction of a coordinating
teacher.

OGRAM OBJECTIVES

To assist students in the development and maintenance of a positive self-image.
To assist students in relating this self-1mage to career choice.

To provide students with an opportunity to imitiate their own learning exper-
iences.

To provide an opportunity to develop various skills in their learning exper-
rence wh{ich may be of vocational or avocational value

\
To assist students in developing an appreciaiion of the talents and abilities

of therr fellow classmates

To provide students with an opportumity to clarify and evaluate their values
and attitudes in relation to others

To assist students in recognizing that unpredictable events might divert them
to alternate plans

To provide an opportunity for community mvnlvement in student-directed
activities

To prowvide students with an opportunity that encourdges the development
of aesthetic appreciation




PART II
COMMUNICATION ARTS CURRICULUM PROJECT

"PROGRAM OPERATION"

COURSE DESCRIPTION

CAC 15 a program in Tamaqua Area High School designed for those students with
varied skills, talents, and abihities who feel the present courses of study are not
meeting their needs CAC 1s based on an approach to learning in which each student
will select his own learning activity, assemble his own resources, and participate
in his own evaluation The emphasis on student activities relates to the need for
students to formulate presentations about their ideas in which they will use a creative
approach in transmutting those 1deas The {ine and practical arts will be emphasized
as the means for transmussion, therefore, this program is a watching, sharing, doing
and learning experience in which each student communicates his ideas to others
Flexibiiity as to schedule and time 1s provided to teach the student resourcefullness,
independence, and responstbility R

Py
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METHOD OF SELECTION

A procedure for selecting students 1s necessary if each student desiring to participate
in CAC is to be given equal opportunity Therefore, the following criteria and
procedures are established The screeming committee 1s made-up of a master teacher
and members of the CAC commuttee who evaluate student credentials

The evaluation critena for selection are

1 The student must have successfully completed his Junuor year

2  The student must provide a written tentative schedule indicating he
will meet graduation requirements.

The student must file an application

The student application will be reviewed by the master teacher and
if necessary, questionable applicants interviewed

Final student selection will te made by the CAC commttee, who will
evaluate the application, student potential and expressed desires for
participation

The number of participants shall be Limted to the school facihities and staff
In our situation the number has been set at twenty-five (25).
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APPLICATION FOR COMMUNICATION ARTS CURRICULUM

Name Age Sex Class
Last First

Present Curticulum(circle one) General Vo-Tech  Business Ed Academic

List School & Community Activities

Special Training (plano,music,art, voc training, etc )

Hobbies and special interests {

Work Expenence (Describe)

S ;
RATE YOURSELF ON THE CHART BELOW

Talents Below Averagc Average Above Average

Arustic \J
Creative
Dramatic -
Leadership
Mechanical
Musical
Physical
Scientific
writing

State why you are considering thie curriculum

[ agree to have my child interviewed for this program

Sgmature

Additional comments or questions please write on the other side




TALENT AND ABILITY SKILLS FOR SCREENING PURPOSES

The application for the Communication Arts Curriculum contains a self rating chart
on which the student 1s asked to rate his level of attainment in various talents In
the event that prospective CAC students may have questions concerning the
characteristics associated with these talents, the listing presented here identifies
the ability skills related to each talent area

ARTISTIC TALENT

Paints and draws a variety of subjects.

Finds personal satisfaction in his work

Shows originality in choice of subject, technique and composition
Is willing to try out new inaterials and experiences

Devotes free time to artistic endeavors

Expresses his own experiences and feelings through his art forms
Can appreciate, criticize and learh from others

Enjoys working with forms of three-dimenstonal art

[0 3R Be SRS B SNV S ]

CREATIVE ABILITY

Have new 1deas pertaining to most subjects

Creates original stories, plays, poetry etc.

Finds new ways to use materials, words or 1deas

Is able to put two or more 1deas together to form a new 1dea

Sees flaws in things, and can suggest better ways to do a job or reach
an objective

Arrives at answers through experimentation.

Asks questions and shows a great deal of intellectual curiosity

Is flexible and cpen-minded Is not afraid of new ideas and subjects
them to careful examunation before accepting or rejecting them

DRAMATIC TALENT

1 Shows interest in dramatic activities

2 Uses his voice to reflect changes in mood

3. Communicates feelings by means of facial expressions, gestures and
body movements

4  Has the ability to dramatize feelings and experiences

5  Gets satisfaction from acting or dra..atizing

6  Mimics people

LEADERSHIP ABILITY

Respected and liked by members of his class
Is able to influence others.

Can take charge

Can judge abilities of others

Is often asked for 1deas and suggestions

Can make decisions

Enters into activities with enthusiasm

Is elected to offices

10NV DWW N —




MECHANICAL SKILLS

[sa good craftsman

Is interested 1n mechamcalfjgdgets and machines

Has a hobby 1nvolving mechanical devices ---
Can repair gadgets

Understands mechanical problems and puzzles

GV BN —

USICAL TALENT
Responds to rhythm and melody
Sings well

MUSICAL
i G Goes out of hjs way to listen to music

{
2
3
" 4  Enjoys harmonizing with others
5  Expreses his feelings and experiences through music
6  Plays one or more mnstruments

Pt

YSICAL SKILLS -

Enjoys practicing physical activities
Has good coordination ‘
Stands out in competitive games
Enjoys competitive physical games
Is energetic

[EARN <SRN S R

SCIENTIFIC ABILITY

\
1 Expresses himself clearly and accurately. B
2 Has ability to group abstract concepts and see abstract relationships
5 Has good motor coordination Can do fine, precise manipulations
4 Is willing to spend additional time on things that are of interest to him
5  Isnot discouraged by fatlure of experiments or projects
6  Wants to know causes and reasons
7 Reads scientific hiterature and finds satisfaction in thinking and discussing

scientific affairs
\
WRITING TALENT \

.
I Can develop a story from 1ts beginning, thiough the buld up and
chmax to an interesting conclusion
Uses only recessary details in telling his story
Organizes 1dgas within his story
Chooses descriptive words
Enjoys writing poems and «tories
Brings characters to hfe in hic writimgs ~

N
»
i
NOTE For better understanding ¢f this lsting please consult,

“ldentifying Students with Speaial Needs,” oy Fobert F Duncan & Jack }\ough
SRA  Science Research Assoc ates, 1956

G oW N




SELECTION OF E._ECTIVES

-

Students in all acadernic areas are permitted to select any eléctive credits they
desire 1n order to meet the school district’s yearly minimum credit requirements.
Inasmuch as CAC is gearea to student interest in the Fine and Practical Arts, we
highly recommend that these students should select elective courses from the Firne
and Practical Arts areas: advanced art, ceramics, printing, painting, 3-D, home-
economics or home-ec mini courses, wood shop, power mechanics, photography,
silk screen, offset, music history, music theory and chorus

In addition thereto, we further recommend that in the area of Language Arts,
CAC students give prirnary consideration to the selection of courses such as:
drama, journalism, broadcasting, speech and other courses that are closely associated
with the nature, structure and nomenclature of the CAC program:.

It is our feeling, that if the students/make these selections ti Ou. . totally
involved with a program of, educati’énal relationships rather than .aking courses
which may have little relationship *to their interest area or career objectives.

10
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/ CAC CREDIT DISTRIBUTION

In order t@equate the CAC “with other established programs 1t 1S necessary to
develop a credit distnbution system that makes CAC equivalent in time and value
to the other curricula The following credit distribution 1s devised to meet the
needs at Tamaqua Area High School

SENIOR YEAR
Social S 1 credit 5 pertods per week for whole yéar
Language ArYs ~1 credit 5 periods per week for whole year
Physical Education ‘4 credit 2 periods per week for whole year
CAC 2 credits 15 periods per week mirimum

Total credits 5 credits minimum

. PART TIME PARTICIPATION

A four-week CAC mini-course 1s offered as one of the sophomore through senior
year language arts electives Credit for this elective is equated in terms of partial
fulfillment toward the total language arts requiremént No pre-requisites are needed
for students to participate in the CAC muni-course.

Any student 1n the freshman through seruor year can participate 1n a CAC project
if his talents are requested by a reqular CAC student. These team members are
available for CAC work during those pertods when they are not scheduled for their
reqular classes No credit 1s attached to this form of CAC participation

& \
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By CAC SCHEDULING

¥

The scheduling of CAC students does not differ greatly trom other students except
that a large block of time msut be estabhished CAC students will use this ttme-block
as an activity work period . In scheduling, this can be most easily accomplished by
first setting-aside the AM: or PI\,/I session, or a work period of not less than two

]
<

The establhishment of the time-block serves several purposes (1) 1t allows CAC
students to schedule required and elective courses around that time period, (2) 1t
allows CAC students to select elective courses in the same manner as other students.
(3) 1t provides a common time when the master teacher can ~ffectively work with
the entire group and consequently, he must be available, (4) 1t allows the student
to tetter define time when resource people can be involved, (5) 1t affords CAC
students a long working period when they can concentrate upon theu activities, and
(61t defines a time peno{?or the bastc and periodic resource teachers when CAC
students will be working 1 the CAC area CAC students are scheduled in the CAC
center only during the bloc\ﬂ time designated as the activity work period. During
the remainder of their day ey are integrated into the regular school program.

A primary aspect to be considered before any student scheduling 1s accomplished 1s
the staffing for the program Instructional personnel for the CAC pragram are
divided inio five categories

(1‘3 Master teacher — 1s1n charge of student activity development
" <
(2)  Basic resource teachers - are those participating teachers from art, music,
industnal arts, homé economucs, physical education and lLibrary

(3) Periodic resowce teachers — include any school personnel other than
those named above, who agree to share their technical knowledge with
one or several students on a specific activity

(4) Community rasource personnel — individuals outside the school community
who agree to share therr knowledge with one or several students in a
specific activity

r3

(5) Inresident professional - a peMbn whose professionalism is established
by a vita and furthermore approved by the Fine Arts Advisory Commuttee
of the Department of Education (PDE)

The master teacher 1s scheduled in the CAC Center for the entire day, where he may
teach related mini-courses in the time block nbt scheduled for CAC activity. This
gives him the opportunity to work cotally with the program and locates him where
he can be readily contacted by resource personnel or others who are assisting stu-
dents with their activities

For definitional purposes and future clanty, the CAC center refers to the student

work studio  The CAC area refers to the studio plus the'facilities ot the art. music,
industnal arts, home econoimmucs, physical education depattments and the library

12
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JOB DESCRIPTION OF MASTER TEACHER

The master teacher designation has many different connotations and responsibilities
Thus, we define the job description, qualifications and role of the master teacher as
he 15 to be utilized in the CAC program at Tamaqua Area High School

I Qualifications

A Degree in Media, working toward that degree, or a wide pracgical
experience backgqiound 1n that area

B Personality of a nature that allows him to integrally react with and
between adults and students.

C  High degree of motivation, imitiative and enthusiasm

D Possess a jack-of-all-trades ability

A The master teacher 1s responsible for the students assigned to him the
same as iny classroom teacher

B -The master teacher 1sresponsible for the CAC program development within
/ the established guidelines with no other teaching assignments for the

first year

l

Orient students to CAC Program

. 2 Drawideas fromthestudents and help them to coordinate their 1deas
) a Approval and rejection of activity
b Student submits on a 3 x 5 card the Title and Purpose of his
activity ’
’ 5 Peniodically confer with the student as to progress of his actiity

a Development of tim=hnes by the students
b Discussion of problems
¢ Student adherance to purpose of activity

4  Identify the number of students who can work within any individual
area at any time during the weekly work schedule and
a Identify those numbers for faculty and maintain 4 master card
b Identify matenials needed from faculty
¢ Identify the amount of time required with the teacher
d Identify auxihary personnel needed

Prepare student evaluatio.:s according to prepared guidelines

Stimulate students 0 involve other people and their :deas

\
J O &

Act as resource personnel and team member 1f necessary
Check with resource personnel to see 1f student 1s managing his time

Prepare CAC requisition requirements

O O @

Keep an up to date record of resource personnel

III  Use of Facilities

A Facilities may be used in the best manner possible to support the program
but with agreement from subject area teachers and within wchool policy
guidelines

13
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IV Serve as chairman of CAC Commuttee

A Prepare agenda
B Inform members of scheduled meetings, etc.

V  Assist Project Director with CAC Title III ESEA on-site Evaluation

14




COMMUNITY RESOURCE PERSONNEL

Utilization of community resource personnel 1s important to the success of the
CAC program  The master teacher cannot provide the necessary instruction
over such a diwversified area as the practical and fine arts. The foilowing approach
1s an attempt to identify the maximum number of individuals 1n the community
who believe they possess ?e profictency to be a resource for students

1 Who? Anyone with a specific skill which has been acquired through
vocattonal or avocation interests
How do we contact them?
A Through all service organizations

B Noufication in papers w/copy of application

What skills are we looking for?

Any skull in the fine or practical arts area




COMMUNITY RESOURCE PERSONNEL
“IN-RESIDENT PRO[IESSIONALS”

There are many additives that can be included in a CAC program. One aspect
which we feel 1s an intergral part of any program patterned after the CAC 1s the
effective :ntegration and utihzation of in-resident professionals.

As stated 1n several sections, the Tamaqua Area seriously lacks personnel of
professional status in the fine and practical arts who can adequately bolster or
support the objectives of the CAC program Therefore, a CAC program cannot
be truly successful, sumulating, motivating or even entirely meamingful to the
participating students without the in-resident professional

Determination of the professionals can be accomplished 1n many ways, but a
vitae should be one instrument which the district uses to make the final selection.
It should also be understood that the professional does not have to be a professional
by degree but rahter a professional based on his background experences and ex-
pertise 1n his field of endeavor.

Selection of in-resident professionals should be made from the determination of the

needs of the program and should enhance general learming, further tnderstanding
of a particular fine or practical art, appreciation of the area of the cultura] im-
provement of the students involved and the student body and community.

When 1t 1s determmed what need the professional can best serve, there should
be a mutual understanding between the district and the professional as to the
time required, facilities available, fees and evaluation. The professional should
then be allowed the freedom of presentation as long as he stays within whatever
limits are established.

¢




STUDIO

The CAC studic 15 a room in the Semor High School where most of cur CAC media
equipment 1s located [n the oniginal architectural drawing, this room was 1dentified
as a shipping and recetving room Three quarters of the room was partiti_ned off . a
limited number of theatrical hghts were suspended from open girders, a separate
electrical service was installed for the area, curtains were hung, and portable one-
half inch TV equpment was purchased and portable sets were buiit

This facility was remodeled at a cost of $2,000 00 for hghts, electrical service, portable
sets and curtains Basic TV equipment and other media were purchased for
approximately $8,000 00 It must be stressed that a CAC program can be initiated
prior to the development of a studio If an area 1s available, the studio could be
deveiuped on a three to five year plan

Tamaqua Area High School has a closed-aircuit TV station going directly from the
studio 1nto the communty. The station, WTAM, operates for approximately ten
hours per week to the community and one hour a week for a news program
exclusively within the school. The portability of equpment in the studio is
hughly recommended because programming can be video-taped outside the school.
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INDIVIDUALIZED INSTRUCTIONAL FORMAT (IIF)

School programs often center around teacher oriented goals Even such individuahzed
procedures as individualized programmed anstruction (IPI) lacks student centered
goals  Our aim 1s to provide the student with individualized instruction where he
identifies his own goais as well as an established procedure for reaching those self-
ascertained goals

Individuahizing 15 a way to think gbout management in.the CAC classroom It 1s the
Way a student arranges peers, equipment and materials so that he can learn at the
peak of s performance Individuahzation 1s, above all things, a human act Mater-
1als are important, but they do not dictate Plans are important too, but they
cannot be determuned until the teacher works with a student Schedules cannot be
ignored, but bells in the halls cannot control the starting and stopping of the

learning process Consequently, the IIF 1s introduced to establish an individualized
working procedure.

r~

OBJECTIVES OF THE CAC INDIVIDUALIZED INSTRUCTION FORMAT
Through the use of the }IF the student will.

(1) Establish as acurrately as possible the level of development of his own
abihties and sklls, the extent of his knowledge about the specific field in
which his interests lie, and the methods by which he makes value judge-
ments

(2) Develop additional skills and abilities in planning and personal decision
E making

o

(3)  Acquire addifional skills and abilities in directing the activities of others.

(4) Understand the nature of individual differences, the principles of learn-
ing and behavioral modification and the development of abilities,

interests and values of others. '

(5) Formulate immediate and long-range educational, occupational, leisure

time, social, civic and cultural godls based on the information and skills
outlimed in the preceding activities

DEVELOPMENTAL STAGESOF CAC ACTIVITY AS ORGANIZED THROUGH IIF

I PREPARATION

A Imitial Conference With Master Teacher

Selection of actinity

Reason for activity

Tentative time line

Cost Analysis

Discussion of initia! procedures of the activity
a tentative forms of presentation and evaluaiion
b equipment

¢ personnel

d information

6  Dally diary day by day record of actiity

U (NN —
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Subsequent conterences  Onerweek or at student s 21 omastel teacher -
disuetion
1 Liaster rouher nd tudent wil review progress on activity

a finalize timehne
b finalive method of presentation
¢ finalize form of evaluation

2 Additicnal guidance and direction

I PRESENTATION

The activities culmination 15 the students attempt to communtcate his CAC
activity toa group of people who have had no previous exposure to the actiity

[l DOCUMENTATION -

A

Collection of evaiuative data by student from
] External audience  viewing public
a subjective  audience reactions
b objective - questionnaire
2 Internal audience resource personnel, team, master teacher

Initiation of formal documentation  after the presentation, the student
will present a writterr document cn the activity in terms of learning
experiences by covering the following areas, but not necessarily in the
following order

I Title page
a your name
b name of activity
¢ date of documentation
d cover design (optional)

2 Research
a hst materialsand equipment used and cost to complete the actity
b identify people who were involved in any way in the activity and
how they were used
¢ 1dentify what part of the taxonomy was used (if used) and how used
3  Time

a did you have sufficient time? 1if not, why?
b did the amount of time 1n any way later the activity plans?

4 Presentation
a method and media used - why?
b audience selected and why?

IV EVALUATION

A
B
C

origmnal tatement of purpose?
in relation 1o the original purpose was the activity successful?

did the activity provide gams in skills, abihities 1..7ormation and human
management’

methods and 1e.ponses of audience reaction?

method. and responses of auxiliary personnel involved m activity?

19
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ILILF. PERT—CHART

PREPARATION
Selection
of Purpose
Activity —
Overview :
~< Master Research
Teacher
Data PRESENTATION
Collection
A Formal
Documentation
<— Evaluation
Stop
L ) KEY -
Terminal Connector Decision Operation
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THIS SHEET FOR USE BY MASTER TEACHER
AT
INITIAL CONFERENCE ON ACTIVITY

PREPARATION.
What 1s the activity?

What do you expect to learn from this activity?
What type of presentation do you expect?
What type of audience are you looking for?
When do you expect to complete this activity?
3
How much will this activity cost?
Hov“r“do ycu plan to evaluate what you are doing?

What egquipment will you need?

\

Do you thikk you will need other people?
What information will you need?
Where do you expect to find this information?

Do you see any problems you might have in complgting this activity?

REMARKS.

21




PROGRESS REPORT *

Are you encountering any problems you didn’t plan for?  What are they?

Will you be finished with your activity when you thought you would?

Have you finalized your method of presentation?

Have you finalized what type of evaluation you are going to use?

snegegEqegeqenEnEgEQEQEns

GUIDANCE OR DIRECTION GIVEN BY MASTER TEACHER:

[ FeL L EeL PeL KoL FoL JoL I IeL FSL oL FeL

REMARKS.

Y

* (To be completed by master teacher in subsequent conferences with individual
students).




EVALUATION OF CAC ACTIVITY

OBJECTIVE

L 2

To allow student tc evaluate his own performance level beginning with a com-
bination of student-master teacher evaluation and eventually leading to a total
student determination of grade, as indicated by dotted arrow

The student must develop means of collecting evaluation data as part of the
CAC Actwity Cceptes of the evaluation data from resource personnel, sources as
peer group, andexternal audience must be filed with the master teacher.

—

Suggested methods of collecting evaluation data

Questionnaire
Incerview

Survey

Observable Reacti¥ns

B (NN —

RESOURSE
PERSONNEL

EXTERNAL
AUDIENCE

MASTER
TEACHER

SINGLE
CUMULATIVE
GRADE

23
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STUDENT EVALUATION

&

Crading was a problem of much concern in the beginning of the second year of

the CAC program. The use of the student self-evaluation form along with the match-
Ing teacher‘b form proved to be too subjective In the absence of a traditional
arading format, including objective testing, the question of equating the work per-
formed by a CAC student with the achievement of the vast majority of our students
became a subject of mucy debate

The result was to substitute a student profile for the grade a student would receive

four times throughout the school year. As our program changed somewhat from
year one to year two, we felt the need to eliminate a numerical grading system
which tells almost nothing abcut a student’s abilities or competencies. In its place,
a checklist was suggested which would state at a glance what the student 1s capable
of doing Since a §nall number of students were involved, they were removed
from the class rank system which 1s computed during the senior year

The commuttee felt a need to contact students and parents concerning this approach
to evaluation A meeting was held to review the pr.file procedure and ask the
students and their parents which system they preferred.

For the student not electing a grade designation, a student profile portfolio
would be substituted The portfolio would :nclude the following

¢~ 1  Course description
2  Communication Arts Course Qutline
3. Attituda test with pre and post test results
4 List of CAC competencies with statements by the student and samples
of his work to show his achievement of these competencies
5 Student self-evaluation form/teacher’s evaluation form
6  Comprehensive survey of student’s accomplishments throughout the

school term as observed by the Master Tracher and other cooperating,
resource personrnel.

USE OF PORTFOLIO

Upon request, an employer or admussions officer may recewve a CAC student’s
profile with the understanding the material must be returned tc the files of Tamaqua
Area High School Any person sesking information will be able to tell at a glance
what each student has done during their senior year in the CAC program

24




FAILURE TO COMPLETE CAC COMPETENCIES

Competency profiles are an attempt to make an evaluation more meaningful A
Concern 1s placed on the student’s attainment of skills and use of them, and not
on the student’s ability to “cram’’ for an exam

Upon successful completion of the CAC competencies, the student will have fulfilled
the requirements of the Commun-cating Arts Curricula



COURSE OUTLINE — COMMUNICATION ARTS CURRICULUM 197475

WEDNESDAY, SEPTEMBER 4

Introduction
Class Expectations
Workshép  Imagination

THURSDAY, SEPTEMBER 5

Class Bock 1
Workshop  Finish Imagtnation

FRIDAY, SEPTEMBER 6

Class JLS — Center For the Humanities Side Set  On Becoming QOurselves
Workshop  Free Movement and Expression  Introduction

MONDAY, SEPTEMBER 9

Class -~ Wrap-up JLS
Workshop - Movement and Free kxpression - Exploring Body Movement

TUESDAY, SEPTEMBER 10

Class - Dr Banks Intro to How to Learn To Live 'Vith Yourself and Like It
Workshop - Free Movement and Expression -- Use of Time and Space

WEDNESDAY, SEPTENMBER 11

Class
Workshop - Free Movement and Expression Emotion in Movement

THURSDAY, SEFTEMBER 12

Class - Book II Discussion — CFH Shde Set Developed Personality.
Workshop - Free Movement and Expression -~ Use of Sound and Movemnent

FRIDAY; SEPTEMBER 13

Class

Workshop - Movement Exam  Student Performances
MONDAY, SEPTEMBER 16

Class

Workshop  Movement Exam Part II - Critique Session

TUESDAY, SEPTEMBER 17

Class  Book II Discussion and CFH Shde Set 2
Workshop  Introduction to Conducting

WEDNESDAY, SEPTEMBER 18
Workshop Conducting Continued

26
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THURSDAY, SEPTELNBER 19

Cliss  Book 1I Discusiion
Workshop  Wrap up Conducting

FRIDAY, SEPTEMBER 20

Workshop Individual Core Experiences will be selected for work during
these next two periods

MONDAY, SEPTEMBER 23
Workshop  Core Experience  Wrap-up Day

TUESDAY, SEPTEMBER 24

Class Book II Discussion
Workshop Core Experience in Awareness Part |

WEDNESDAY, SEPTEMBER 25 )
Workshop  Core Experience in Awareness Part I

THURSDAY, SEPTEMBER 26
Workshop - Awareness Part I Film History

FRIDAY, SEPTEMBER 27

Class Book II Discussion
Workshop  Awareness Part 11 — Citizen Kane

¥
MONDAY, SEPTEMBER 30

Class Book II Discussion of Conclusions
Workshop  Critique of Citizen Kane - Begin Next Film

TUESDAY, OCTOBER 1

Workshop  Finish Third Film  Begin Wniting Critique
Class  Assign  How Children Fail Book I

WEDNESDAY, OCTOBER 2

O Werkshop  Read Critiques of Third Film
) Begin an Introduction to Filmaking

THURSDAY OCTOBER 3
Class Book Ill Discussion

Workshop  Filmmaking

FRIDAY, OCTOBER 4

Class Book III Discussion
Workshop  Filmmaking Shooting Segment Wrapped Up Today

MONDAY, OCTOBER 7

Class Book III Discussion
Workshop  Awareness Part [II-Paintings What to Look For




TUESDAY., OCTOBER 8
Field Trip to Allentown Art Museum

WEDNESDAY, OCTOBER 9

Class  Discussion of Freld Trip/Book i
Workshop  Filmmaking Experiments reviewed
The Editing of Film

THURSDAY, OCTOBER 10
Workshop  Awareness Part [V Music

FRIDAY, OCTOBER 11

In Service Day for CAC Students Will Spend day observing a teacher
in the elementary schools and develop a -eport for Monday's Class.

MONDAY, OCTOBER 14

Class - Discussion III of Book and Friday’s Experience
Workshop -- Core Experience on Song Writing

TUESDAY, OCTOBER 15

Class - Introduction to Book 4 Why I'm Afraid to Tell You Who I Am
Workshop — Song Wniting

WEDNESDAY, OCTOBER 16

Workshop — Song Writing Wrap Up
Begin Core Experience in Photography - Photojournalism

THURSDAY, OCTOBER 17

Class  RBook IV Discussion
Workshop fhoto Essay

FRIDAY, OCTOBER 18

Class Book IV Discussion
Workshop  Wrap Up Photojournalism
Begin Documentation Core Experience

MONDAY. OCTOBER 21

Class The Many Masks We Wear
Workshop  Wrap up Documentation Core Experience

TUESDAY, OCTOBER 22
Workshop  Work on Min: Documentation Assignment

WEDNESDAY OCTOBER 23

Class Book IV Wrap Up
Workshop  Work peniod for Documentat:on
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THURSDAY, CCTOBER 24

Workshop  Presentation of Assignments of Documentation

FRIDAY, OCTOBER 25
Class AssignI'm O K, You're Q. K - Book V

Worxshop  Core Experience on Color and Feeling

MONDAY, OCTOBER 28

Class — Book V Discussion
Workshop  Wrap Up on Color and Feeling -

TUESDAY, OCTOBER 29

Class - Book V and Role Play Exercises
Workshop — Use of the Porta Pak

WEDNESDAY, OCTOBER 30
Porta Pak Assignment Number 1

THURSDAY, OCTOBER 31

Class — * Book Discussion
Workshop - Cnitique of Assignment 1
Explanation of Porta Pak Assignment Number 2

FRIDAY, NOVEMBER 1
Workshop — Porta Pak Assignment

MONDAY, NOVEMBER 4

Class ~ Book Discussion I'm O.K., You're O.K.
Assignment — What a Piece of Work is Man
Five Week Assignment Due December 4

TUESDAY., NOVEMBER 5

Class - Book Discussion I'm O.K., You're Q. K.
Workshop - Critique of Porta Pak Assignment Number 2

WEDNESDAY, NOVEMBER 6 °

Class Book DiscussionI'm O.K., Youre O.K.
Workshop — Performing Before the Television Camera

THURSDAY, NOVEMBER 7
Workshop  Performing Before the Television Camera

FRIDAY, NOVEMBER 8

Class Book Wrap Up, I'm O.K , You're O.K.
Workshop  Performing Before the Television Camera Wrap Up

* FIELD TRIP TO PHILADELPHIA ART MUSEUM PLANNED FOR NOVEMBER
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COMMUNICATION ARTS READING LIST 1974-75

1 JONATHAN LIVINGS O SLACULL

2 HOW TO LEARN TO LIVE WITH YOURSELF AND LIKE IT
Henry Clay Lindgren, Fawcett $ 75 219 pages

3 HOW CHILDREN FAIL, John Holt, Dell, $ 95 223 pages

4 WHY I'M AFRAID TO TELL YOU WHO I AM, John Powell,
Argus Communicauons, $1 95 167 pages

5 TI'MOK,YOUREOK, Thomas A Harris, Avon, $1 95 304 pages

6 THE PETER PRINCIPLE, ™ Laurence J Peter, Bantam Books,
$150 150 pages

7 JOY, Wilham Schutz, Ballantine Books, $1 95 252 pages

8 MAN, THE MANIPULATOR, Everett L Shostrom, Bantam Books,
$95 178 pages

9  WHY I'M AFRAID TO LOVE, John Powell, Argus Communications
$195 120 pages -

10 DIBS IN SEARCH OF SELF, Virgima M. Axline, Bantam Books,
$1 25 184 pages

11 WHY MARRIAGE. Edwaid E Ford, Arqus Communications, $1.95.

\
*  THE UNDERACHIEVING SCHOOL, John Holt, Dell, $ 95 203 pages.

THE LITTLE PRINCE

*  GAMES PEOPLE PLAY . Eric Betne, Grove Press, $1.25 184 pages

*  PERSON TO PERSON, THE PROBLEM OF BEING HUMAN, Carl R Rogers,
Pocket Books, $1 25 279 pages

*  PSYCHO CYBERNETICS, Maxwell Maltz, Pocket Books, $1 25 288 pages

*  THE SOFT REVOLUTION. Postinan and Weingartner, Dell, $ 95 183 pages

TEXT BOOK MODERN CULTURE AND THE ARTS, Hall and Ulanov, Mcgraw Hill

* Indizates optional reading material These books may be substituted for the
reading hist books if instructor wishes
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COMMUNICATION ARTS CURRICULUM
Attitudinal Inventory L)
ESEA Title 111
Tamaqua Area School District

Directions  Throughout this attitudinal inventory, “the arts’’ are referred to n
several statements “‘The Arts” can be defined, for purpose of responding, in the
following manner “‘The Arts' are any area of endeavor where a product is skillfully
produced  One should interpret these statements according to this definition

Since this inventory 1s measuring your attitude and interest in areas relating
to “the arts”, please be sincere in making your selection. Your original response
to the statement is probably the most valid so do not erase unless you have made
an error in marking your onginal reaction. Mark your response w th an X.

Strongly
Agree
Agree
Uncertain
Disagree
Strongly
Disagree

1 _ Creating something using my original-
ity 15 niore satisfying to me than
copying something from a pattern. [ 4 11 1 [ ] [ 1]

2.  Working with one’s hands to produce
somethmng 1s a self-rewarding experience. [ ] [ ] [ ] [ ] [ ]

3 If one gets a significant amount of
self-satisfaction in doing his work in
“the arts’’, 1t is not necessary for him
to receive recognition from others
for his endeavors. [ ] [ ] [ 110 [ ]
Working in some of “the arts” areas
requires a large degree of effective
group cooperation N T I U T O O IO O

%

5  Creativity requires a great amount of
planning and preparation rather than
something that is generated spontan- '

eously. [ ] [ ] [ ] [} [ ]

_.l)

.6  Creating something by myself qwes
me greater pleasure than working n a
cooperative manner with several people. [ ] LTt e [ ]

K}




10

11

12.

13

14

15

16

17

Being able to create something 15 de-
pendent upon your mental abihity and
therefore can only be achieved by the
very 1ntellectual

Creatinity can be taught and should
be an instructional objective designed
to be part of the educational system

Producing something in the practical
arts, such as building a table or baking
a cake, requires artistic talent

(Cne must go to a large metropolitan
area 1f one 1s to achieve any apprecia-
tion for the arts.

It is too late, because of my age, to be
educated in the arts or in improving
my appreciation for the arts.

Parents must take their children to at
least one of the following: concerts,
museumns, plays or an art gallery
(not held at the local school) if the
child is to develop appreciation of the
arts

Achieving a gegree of success in most
arts areas requires an individual effort
and a self-dedication.

One must be a performer in an arts
area before one can appreciate the

artistic efforts of others

To participate in the arts, one must
use an organized plan If he is to
achieve his goal /

A preparation for working in an arts

area requires that a student demon-
strate the use of the principal of design

Most people are born with the innate
ability to apprec.ate the arts

32

Strongly
Agree
Agree
Uncertain
Disagree
Strongly
Disagree
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20

21

22

23

24

25

26

27

28

29

If one can use the principals of designs
In one art area, these same principals
will be recognizable in other art areas

In organizing a task that must be
done, one needs to concentrate his
efforts in completing the task over a
short period of time

Awareness and appreciation of ‘“‘the
arts’"1saworthy educational objective

One cannot relate well to other people
until one understands himsel{

One 1s more knowledgeable about his
capabuities and limitations if he is
willing to discuss these characteristics
with other people

Change 1n routine or ways i which
things are usually done are disrupting
to me and create difficulty in learning

Getting before a group to give a pres-
entation 1s a shaking experience.

The artists original concept in pro-
duciig a piece of art 1s not importent
as long as one 1s able to make his own
interpreation of what he thinks the
artist is portraying in his work.

“The arts’’ have very little to do with
teaching one skills for problem-solving
(non-mathematical)

The hardest part of problem-solving
1s 1dentifying the problem needing a
solution

Most people use a trall and error
method as a process for problem-
solving

What other people think of me and
what | do 1s very important to me

Strongly

Agree
Agree

Uncertain

Disagree

Strongly

Disagree
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31

32

33

34

35

36

37

g ™)

Complete the following opinion statement checking the

[

As a life-style, one should develop
a hobby or several hobbies if one 15 to
get the most out of life

Symmetry 1s an important concept
related to nearly ail ‘““The Arts”

Balance and proportion are important
principals used by artists.

Programs on television qgives one ample
opportunity to enjoy ‘‘The Arts”.

I have a good self-concept about
myself.

g
My peers (classmates) accept me for
what I am.

I try to be just me most of the time
because I like the way I am

Other people usually comment favor-
ably about the way I dress because I
wear clothes that have a style be-
coming my physical buld and I have
the ability to select harmonious colors.

Taking a good photograph requires
the expression of one's feelings as
much as doing a good painting

represents your feelings.

39

I have participated n

{a} band
(b) glez2club
{¢) church choir
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Complete the following opinion statements

| have participated 1n

(d) dramaticsinschool, church
or community

{e) group singing (duet, quar-
tets, etc )

(f) creative dancing

g) dance band

(h) art exhibits (store window
painting at Halloween)

(1) school clubs

) making things with my hands
(k) cooking and baking

nearly represents your feelings

40

4]

42

43

44

[ develop a wntten plan in doing
most projects or assignments

[ put my plan in wniting and check

-off items as I complete them.

I i1dentify the date or time when I
expect to have things compieted

After reading an article, I can select

the important ideas that an author
presents

By the end of the marking period, I
know what | am going to get as a
grade 1in most subjects without the
teacher telling me

My estimate of my grade agrees with
what the teacher gives me

4

35
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Select and circle a number from 1 to 5 in each of the tollowing comparisons
Your selection 1s an evaluation of the way you believe that vou work 1n completing

a task

Lergical 1 2 3 4 5 Haphazzard
Organized 1 2 3 4 5 Non-directed
Interested 1 2 3 4 5 Apathetic
Confident 1 2 3 4 5 Uncertain
Imtiating 1 2 3 4 5 Ap pr'ehenswe
Meticulous 1 2 3 4 5 Sloppy

Artistic 1 2 3 4 5 Non-artistic
Creative 1 2 3 4 5 Non-amaginative
Conceptualizes 1 2 3 4 5 Fragments
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CAC STUDENT COMPETENCIES . ‘

154

{

After November Sth but before Ilay 15th, the CAC student will demonstrate
that he has lhittle inhibition 1n being before an audience His effectiveness .
in achieving this competency will be evaluated by the master teacher as he”
observes and records the student’s performance in his forty day interim
with the morning show, and his performance before an audience in a major

rcle ,
N

Through the year. the CAC student, will document his ability to actwely
parucipate in aleadership role by beinga member of two school orgamizations
The self-evaluation of two instances in which the student provided leader-
ship 1n these organizations must be a part of his documentation

After completing nine CAC core experiences. the CAC student will de-
velop a fine or practical arts topic into a core experience The student will
evaluate the effectiveness of his core experience by having three students
work through the experience and record whether they believe the stated
objectives were achieved

During the second half of the school term and at six week intervals, the
CAC student shall completr five projects that demonstrate his/her ability
to communicate 1deas or personal views u<ing the fine or practical art area#

Evidence of planning. organizing, directing, creating, and evaluating must
be exhibited so described by the Individual Instructional Format (IIF)

The effectiveness in communication shall be evaluated by the student’s-
built in objectives and evaluation process

Throughout the year, the CAC student must be responstble for the rights
and freedoms granted to him. As long as the CAC student recognizes the
rights of all studentsto pursue an education and acts responsibly, the master-
teacher shall continue to extend such rights and privileges beyond those
normally granted in the student handbook.

After December 1st, but before May 15th, the student wil identify in a
written es.ay, two nstances as to how skills developed in CAC were trans-
ferred and used in other courses. The master teacher will determine the
validity of the student’s statements by conferring with the teacher in the
particular courses 1dentified

At the discretion of the CAC student, but before May 15th, the CAC
student will complete a work experience in a fine or practical arts arca
The effectiveness of thi, work experience will be evaluated by the coop-
crative artisan and will take place for a mutually agreed upon time interval

Thioughrut the year the CAC student wall record 4 journal of his daily activi-
ties  Satisfacotry compliance w th this competency requires the master
teacher s weekiy signature which indrcates his sati fartion




(10

Throughout the year, the CAC student will exhibit his ability to partici-
pate in a discussion group, and he w1l prepare for such discussions by read-
ing ten books fré&m the CAC reading list s effectiveness in participating
wiil be evaluz 4 by the master teacher

Throughout the year, the CAC student wil speak and act in a positive
manner about himS8elf and his abilities to be achieved This attitude will be
evaluated in terms of the success that the student expenences throughout the
year in the competencies established for the curriculum dealing with the

fine and practical arts.

38
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CAC EVALUATION SHEET *

CRADIENT SCALEL

U Student’, performance 1s unacceptable
Student's performance 1 acceptakle but leaves 1oom fur some

imprcvement
. 2 Student’s egicution 15 above acceptable levels suggesting an 1n
) volvement g% ond the norm
/ S5 Student exhibits a high level of performance

The tudent follows an outlined procedure for completion of the activity x
COMMENT

The <tudent demonstrates initiative 1n the activity
COMMENT

The student demonstiates persistence in completing the activity
COMLENT

The student analyse, problem situations critically * alternative solutions)
COMMENT

The student involves others in the activity a
COMMENT

The wtudent provides adequate direction for the team members
COMMENT

The student 1s involved as a team member in the activities of other CAC students
COMMENT

The student use v iable scho. /community resaurses
COMMENT

The student organizes tesearch mater als effectively

COMMENT

The stundent uses media creatively to convey his emnotion or thought

COMIL. -IT

The wtudent completes wintten assiynments according to schedul e
COMLIFN . _

* TOBE COMPLETED BY LUWOTER TEACHER AND CAC STUDERT
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The student collects and uses evaluation datu for effective 1evision and up dating
of plan
COMMENT

The student manages his available ume according to the plan
COMMENT

The student has established a realistic time.Jine
COMMENT

The student accepts constiuctive crit ¢1sm n a positive manner
COMMENT

The student offers constructive criticism when asked
COMMENT

The studnt demonstrates an openmindedness to new 1deas
COMMENT-

-

The student cooperates with others
COMMENT

The student completesadditional tasl:s associated with the CAC program successfully
COMMENT

The student follows the creative process in the completion of the activity

COMMENT

MASTER TEACHER RECOMMENDATIONS /
STUDENT RECOMMENDATIONS

GRADIENT POINTS ACCUMULATED FROM MASTER TEACHER FORM

GRADIENT POINTS ACCUMULATED FROM STUDENT FORM

/GR[\DE DETERMINFD BY CONFEPENCF OF MASTER TFACHIR AND ~
STUDENT

a0
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PART III

COMMUNICATION ARTS CURRICULUM PROJECT
PROCEDURE

CAC PROGRESS REPORTS

Although parcnts are aiways invited to hoid a conference with the master teacher
to confer on their students’ progress, the C/AC student progress report to parents is
basically accomplished n two ways

1 A personal letter from the m srer teacher to the parents indicating
exceptional student deficienif€. ~This report mnay be sent at anytime
and at the discretion of the master teacher

2 Along with the schools periodic progress report of the mandatory
subject areas and electives The information contained i the CAC
report evaluates acco:ding to the gradient scale, the behavorial

characteristics which follow nd the competencies found on pages
37 and 38

BEHAVORIAL CHARACTERISTICS

Follows an cutlined procedure o
Deinonstrates nitiative o .
Demonstrates persistance

Critically analyses preblem situation o

Involves others I
Provides adequate managerent o

Is involved in others’ actities .
Uses available resources

Organizes research materials I
Creatively uses media

Completes written assignments

Collects and uses evaluation data

Ianages available time
Establishes time line

Accepts criticism

Demonstrates an opentivss 1o nev ideas
Co operates with others

Offers consturctive ciity 1sm

Completes wuccewfull addition o tawrs

Follows the crestive proces,

4




GRADIENT SCALE FOR BEHAVORIAL CHARACTERISTICS

Student’s perfor mance 1s unaccep.able
Student’s performance 1s acceptable but leaves room for some improvement

Student’s execution 1s above acceptable levels suggesting an involvement
beyond the norm

Student exhibits a high level of performance
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DEVELOPMENTAL FLOW CHART FOR CAC GUIDEBOOK PRODUCTION

The Tamaqua Aiza Sk ol Ditnict’s curnculum coordiator onginated the Com-
mumcation Arts Curnculum (CAC) project with the aid of six secondary school
faculty members in the spring of 1972  This curriculum committee included a
department chairman and a teacher from Languaye Arts, an art teacher, department
chawrman for music, quidance counselor, and the high school principal (project
_diector)  After the ESEA proposal was developed. the language arts department
chairman requested to be relieved of future CAC involvement because of extensive
curriculum revisions”taking place in language arts The music department chairman
went on sick leave and was temporarily removed from the planning group  The
five remaining people became the steerina commuttee for the CAC project

The steering commuttee developed a CAC overview and 1dentified a CAC committee
of four additional faculty members This steering commuttee selected Tamaqua Area
High School teachers from industrial arts, home economics, music, and an mstructor
of religion from Manan High School, the parochial high school in Tamaqua, who
was interested 1n fine arts and media  After the first month of work, four Tamaqua
Area students and two students from Maran High School were added to the
nine member committee

One of the first activities of the committee was to role play the parts of students
and feachers asking for information about CAC These sessions were audio-taped
and analyzed to identify task assignments These tasks were given to commuittee
members to develop position papers. In addition, the committee, initiated a tax-
onomy design for the fine and practical arts The taxonomy ident:fies major
areas to be included in CAC, skills required in each area and available resources
The position papers and taxonomy were collated into the gurdeline book as a
model program *

4 DISSEMINATION

COMMUNITY

After the CAC committee completed the clanfication of project objectves and
work began on task assignments, a rough copy of the CAC guideline book was
constructed for committee analysis and synthesis  Furthermote, the guidehne
book aided in disseminating the CAC curriculum concept to the faculty and
community

When the CAC guidelines were developed so an explanation of the program could be
gwven, the CAC commuttee infcrmed the community via the Tamaqua Area High

School closed circuit TV station, WTANM TV A panel consisting of six members
students and faculty, of the CAC committee presented an overview of the CAC

program Educators and administrators from other school districts, personnel from

* Refer to Measuring the Project Objectives, pages 45 46
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from radio and news media, school board members, faculty, and interested com-
munity representatives attended  This audience was given a CAC guideline book
upon entering the meeting  Questions were presented to the panel to clarify the
objectives and activities of the CAC program

The program was video taped and broadcast at a later date over the CATV link
Arrangements were made so telephone calls could be taken immedately after the
program was viewed by the public

Student

A twenty-minute videotape, produced by the CAC committee, informed the Tama-
qua Area student body about the Communication Arts Curriculum. Curriculum
objectives, identifying who could be in CAC, curriculum format and ultimate out-
comes, were described in this presentation. After students viewed the tape 1n the
Language Arts classes and their questions were answered by members of the CAC
commuttee, students could obtain applications for the summer workshop experience
or fall program. This twenty minute videotape was also presented to the student
body and faculty of Manan High School. As a result of these presentations,
forty-two students and eighteen faculty members from both schools particiapted 1n
the summer workshop




MEASURING THE PROJECT OBJECTIVES

As the guidelines developed, a list of questions were 1dentified by the CAC commut
tee to clarfy objectives stated in the orniginal ESEA Titde III proposal Those
questions related to evaluative procedures, needing firther clarification, served to
gwve direction for committee task assignments Furthe.more, evaluation criteria and
needs were 1dentified by the commuttee’s analysis of these questions.

Objective Devising and developing guidelines for a model program that
impiements an interdisciplinary,comprehensive instructional approach.

Questions 1 Are the quidelines mterdisciplinary and comprehensive?

2 To what degree are they interdisciplinary and comprehensive?
3  How will the degree be determined?
4  What do we mean by “implements’'?

Objective Sequencing and structuring the format to be used by students in
systematically designing,implementing,and evaiuating CAC Activities.

Questicns 1 What 1s the sturcturing format?

2 What format does the student use tc systematically implement
and evaluate his activity? )
S5 How 1sthe student format evaluated for completeness?
!

Objective Inséltutmg a tramning program for participating teachers so they can
implement the established guidelines and format devised for the mo-
deél program

Questions 1 What activiies will be involved in the training program?

2 Who are the participating teachers?

3. How are participating teachers selected?

4 Wil teachers from specific areas contribute a greater degree of
success to the session?

5  What do we mean by implement and will that implementation

be dependent upon the teachers selected?
Objective Making the CAC modtl program operational in 1973

Questions I What 1s operational?
2 What degree of operational is acceptable?
3 What factdrs determine operational?

Objectve Interacting with professional in-resident personnel so that skills and
techniques used by CAC students and teachers are evaluated and
new new techniques introduced.

Questions ] What constitutes professionalism and what are the mits?
2 Is the professional a continuing necessity to the program?
3 Wil evaluation of techniques and skills be necessary before
mnteraction with the professional?
4  How will skills and techniques be evaluated?
45
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Objective

Questions

Determine whether the CAC Activities produced are creative formu-
lations and presentations of student ideas in which students have
used available media to communicate those ideas to others.

I
2.
3
4

What 1s creativity?

How do we judge and evaluate creativity?

How do we determine creative formulations and presentations?
Must the creative formulation be only student 1deas?
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COMMUNICATION ARTS CURRICULUM (CAC)
SUMMER WORKSHOP 1973

One of the evaluating techniques for the Communicating Arts Curriculum guidelmes
was the development of a three-week summer workshop This summer workshop
was conducted from June 18 to July 6. 1973

The summer workshop provided input.

to determne the methodology to be used in CAC instruction,

to solidify the attitudes of teachers as to student performance,

to determine the processes employed for student evaluation and gr. ting,

to evaluate and revise the quidelines and model plans to make CAC operational
in the fall of 1973, '

5 to identify the attitude of teachers as to CAC’s function in our school
community

£l N —

A basic theory of the CAC s that many talents, abilities, and skuls exist within the
school community which are as yet untapped. Additionally, 1t ;5 believed that many
of the CAC guidelines have possible applications in other curricula.

Using the above as a basic premise, teachers mn all areas were approached on the
following basis

(1) Do you have abiities, skills, and/or talents that ca.. assist the CAC stu-
dent, even if these are outside your teaching assignment?

(2) How can CAC be of assistance to- you?

(3) Are you wiling to make a commitment to assist in the CAC program as a
resource person, when and if needed?

The teachers were approached via a faculty meeting in May 19773, 4ind provided with
a CAC guideline book covering the CAC program as 1t existed at that date Included
i that book was an outline of the summer wotkshop and an application form (See
the following two pages ) The following pages are reproductions of the summer work-
shop and application form
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CAC SUMMER WORKSHOP

SUMMER INSERVICE WORKSHOP FOR TEACHERS
ESEA TITLE Il

The Communication Arts Currniculum Project will offer to Tamaqua Area High
School and Maran High School teachers an m-service workshop beginning June 18
and endmng July 6, including Saturday, June 24, instead of July 4 Thi- m-service will
be conducted by members of the CAC committee Each participant selected will
recewve the remuneration of $495 00 for attending the three-week session

The following information 1s presented 1n addition to the flowchart to identify the
actities to be conducted prior to the session and during the workshop

a) Each participant will study the CAC guidelines 1dentified by the CAC com-
mittee prior to participating in the in-service program By his request to be a
part of the in-service program, he 1s committing himself to participate 1n the
model CAC program 1n September of 1973

b)  During the first week of yi-service, each participant will determine the method-
ology, with unit plans, that he will use for instruction which adheres to the
philosophy established in the CAC guidelines. Attention should be focused
upon attitudes of teachers relative to student performance and imitiation of
evaluative criteria that elimmnates traditional hang-ups (paper and pencil fact
test) and prevents successful implementation of the CAC model

¢) Dunng the second week of n-service, each participant will become know-
ledgeable in the operation of communication equipment, such as TV, 16mm
and 35mm cameras, videotape recorder, closed-circuit TV hook-up, audio-
recorder, etc

d) During the second and third week, each participant will develop the techmcal
know-how by mvolving a small group of studentsn a mlcio-teachmg situajion
By evaluating the success of micro-teaching settings, the CAC staff will be better
equipped to imtiate the model program in September of 1973
\
|
\

Eighteen teachers including those from CAC committee, will be selected to partic

pate in the workshop  Two teachers will represent Marian High School in addition to
the ewghteen  Selectr o wail be identified <o epresentation exit. fiom vaniou.
subrect areas
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Please check one of the following

1 I'will participate 1in the CAC summer program and during the school year

2 I cannot participate in the CAC summer program, but I will assist in the CAC
program during the school year or at a later time

49
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The summer workshop plan also included the pu tici-
pation of a limited number of students Jumor and
Senior stu&n;& of thew academic clusses by means of
a videotape presentation conce/rnﬁg their pessible
participation i the summer workshop One of the
members of the CAC committee was on hand to deal
with any questidns that arose from the videotaped
segment  Interested students were provided with an .
application’ for the summer workshcp  Application
forms were returned to the CAC :smmittee for
evaluation and students were mformed of therr
acceptance

CAC SUMMER WORKSHOP

Last Name First Name Aadress

Telephone No Present curriculum Grade

Please consider me as a volunteer for tne CAC Summer Workshop 1 understand
that a total of four days will be involved, June 25 . 28th, and that I may be respon-
sible for my transportation to and from school t

Parent or Guardian Siguature

The CAC Steering Cormuttee worved oy the stuff and organizational body for the
summer workshop  The committee developed the following agenda priot to the
workshop  The agenda were designed using the teacher-participants in a potential
student situation to te.t the vahdit, of the Indwidual Instructional Format Several
actvities deveioped by the ind.vidual faculty members are described and included on
pages 80 throuh 86

Tho 1IF v d Lo, thyy e dilfors from the fidl d oo aent ancned 4o
Guidehne Book It s inciuded onp ges 1816 22 for use with the vjenda
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CAC WORKSHOP

WEEK ONE
1st Day, June 18, Room 108
8 00am. Introduction
810am. Hand out agenda and review
815am. Desiderata { [ Am a Child of the Universe )
How would this philosophy work as a basis for education?
Overview
8 30a.m. Discussion
9.00am. Philosophy review
CAC objectives
915am. . Assign A & B Groups
/ _l
Group A Studio with Taylor and Gerhard 7
7
Instruction — video rover
Shooting (hands-on video rover experience)
Review ( view tapes by participants and evaluate)
Group B CAC Facilities \‘
Discussion )
In-school CATV and ‘overview of Studio
(Since a television studio was irr developmental stage, video-
tape was added to CAC as a communicating me‘ium)
.Summary
12.00 am. Lunch
12,30 pm. * Interchange Group A & B
230pm. End
2nd Day, June 19
9 00 am. Individual Instructional Format

(procedural overview)
Orientation - discussion and reviews'

Tape (example of IIF process)
Follow-up (discussion of tape)
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2nd Day,June 19 (rontinued)

10 20 am. Break

)/)
10.30am Participantsdevelop I I F (Sectioh 1), Title Page - small group
11 30 a.m. Discussion (progresson 11 F )

12 00 noon Lunch

12 30 p.m. Participants develop I I F. (Section 2) Statement of Purpose
1:15 p.m. Reading Statement o. Purpose for critique
%
135 p.m. Participants develop I.LF. (Sections 3 & 4), Research and
Taxonomy

2.30 pm. End*

3rd Day. June 20

7 0am. Question - anser period concerning Research and Taxonomy

9 15a.m. Participants develop I.I.F. (Sections 5 & 6), Team formation
and scheduling

:0-00 a.m. Discussion - Sections 5 & 6
10 20 a.m. Break
10 30 a.m. Participants have individual master teacher conference

12 00 noon Lunch
12-30 p.m Developmental work session

2:30 p.m. End*

4th and 5th Days, June 21 and 22

9 00a m. Work session on project
12 00 noon Lunch
1230 pm Resume

230pm End *

* Each participant will spend one hour preparing for next day's session
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IND{VIDUAL INSTRUCTION FORMAT -
\\J

STUDENT GUIDELINES

NAME

ADDRESS =
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Human beings are not alike

and more numerous than we often recognize, and essential to the very survival of
the human race. Uniformity, especially 1n schools, prevented the appearance and
evolution of those qualities and attributes necessary for adaption of the environment
Born different, we are reared ditferently in a great variety of home environments.
We come to school with extremely different behavior patterns, interests, attitudes,
and levels of readiness for formal learning, yet, we are still treated almost identically.

The Individualized Instruction Format (IIF) 1s a programmed approach to manage-
ment. It is a way an activities director manages people, arranges equipment, time
and materials so that one can learn and work at the peak of his potential without

undue stress and strain.

Materials are important, but they cannot be allowed to limit the creative process
Plans are important, too, but they cannot be fully determined until the activities
dwrector works with his team. Schedules cannot be ignored, but bells in the halls
cannot control the starting and stopping of the creatwve process.

The following pages provide guidelines for the completion of the [ | F

Section |

Section 2 -

Section 3
Section 4
Section 5
Section 6

Section 7

O
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- Scheduling

FORWARD

our diffrrences are real, inevitable, more subtle,

Tatle Page Directions
Statement of Purpose
Research

Taxonomy

Team Formation

Final Presentation




SECTION 1 TITLE PAGE

The title page serves as 4 cover and should 1n scme way represent the scope of your
activity

The title page should .nclude

name of the activity origmator

name of the activity

date

origmal design to symbolize/dlustrate the central theme of the
project {This item 1s optional)

5. all requirements of the estabiished report form (See next page.)

RN —

SECTION 2 STATEMEN{ OF PURPOSE
The statement of purpose relates in broad terms the scope of the activity, and ex-
plains your choice of the project .

The statement of purpose should include

the form (media) chosen for the final presentation
anticipated gains in skills

anticipated gamns in abilities and information
anticipated gains in human management
dentification of audience

Vb D) —

SECTION 3 _RESEARCH

Research 1s not necessarily a book oriented process or writing process. This could
be a mini problem or could be actwvity onented A writer creating a series of ram-
blings 1s engaging in research as these ramblings become a novel

The research stage 1s completed when

1 a lst of necessary matertal and equipment 1s completed

2 all of the component parts of the activity are identified as tasks

3 resource personnel and team members are identified on a
general level  (Types not named)

4 acost analysis and identification of funding are listed

SECTION 4 TAXONOMY

The taxonomy has been developed to help you identify the possible areas of in-
volvement in the CAC program but should n no way hinder your development
of areas not listed

The taxonomy can also help you identify what sk ls are essential to a given interest
area Thetaxonomy can also show possible cutgrowth areas that stem from one area
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(If used) The taxonor ; category should include

1 basic taxonomy of central interest area

2 any possible subdivisions (outgrowths)

3 identification of skills of interest area
s

TEAM FORMATION

SECTIONS -
Some actiities wil not be individual adventures -- these activities may require
some assistance from fellow CAC students However, those students who are not
CAC members may be used only during therr free ime, they may not be excused
from any reqularly schedulad class.

Team members should be chosen on a need priority basis The activity director
should attempt to identiv the person most knowledgeable in each need area.

Prior to the team formation, the activity director should consider

A-1 alist of those types of people needed for the team

A-2 a hist of task assignments and probable time limits necessary
to complete the activity on schedule

A-3 a list of people who mught ful the assignment areas (Al-
ternates should be listed where possible).

The activity director should also have available to him a schedule of available time
for each proposed team member

Tae final team formation requires a firm commitment from each team candidate in
order that the team functions smoothly. Choose carefully, an activity may fail
only because some team member did not complete his assigned task.

When the final team 1s chosen, the activity director must submit:

B-1 a Dist of task assignments and the people chosen to fill

these skill areas
B-2 a tentative list ol dates for completion of the various tasks

SECTION 6 SCHEDULING

The scheduling of activities for completion of a project 1s called a TIME LINE.
It1s an estimation of time necessary to complete a project based on

A-1. the date the project must be completed

A-2. the time necessary tc complete each task
A-3 the availability of equipment and personnel

The activity director should submit

B-1 aduedate

B 2 atask assignment completion sheet

B-3 a weekly schedule of personnel needs (specifically when will
each perscn be in the CAC area)
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The activity director should

C-1 provide each team member with a complete time line

C 2 clear through the proper channels (master teacher, resource
personnel, office, study hall teachers, etc.) all scheduling of
personnel and equipment

SECTION 7 — FINAL PRESENTATION

How do you get “to” an audience? What media (wnitten, verbal, electronic, etc.)
will do the most effective job of carrying your ideas to other people? What type
of presentation will generate the most public interest? All of these questions do
have a very definite part to play in the final choice ot creatwve vehicle (media).

Sometimes it seems an actwvity automatically has built into 1t a media requirement
this does not, however, mean that the activity director should not take a look at
alternative methods of presentation. The most obvious answer is not always the
final one

After exploring possible presentation methods, the activity director should submit:

1. a statement of presentation form with explanation, script,
display procedures, etc.

2. consideration of audience requirement (promotional public-
ity, tickets, space requirements).

Any presentation which is public in nature is almost automatically submitted to
criticism by 1ts audience, and can consequently provide the activity director with
valuable information about the effectiveness of his presentation. Stated simply, did
the audience get the message, or perhaps, did the audience react as expected? The
problem inherent in this type of evaluation is the collection of data from the audience.

The master teacher, who probably works more closely with the actwity director than
any other person, also may provide valuable data, nct only about the final presen-
tation, but also about planning, management, and the behind the scenes work on
the project

Team members also have something to say. Were they given enough guidance by the
actiity director? Did they have enough time to complete the assigned task?
Dud the final presentation pull 1t all together?

The greatest value of resource personnel may be in criticising the research aspect
of the actiity  Also, they should be concerned with the total scope of the
actity

The people can provide assistance in evaluating your work but in the final analysis
the most meaningful evaluation comes from you Self-evaluaticn is an essential
charactenstic of a creative member of our constantly changing society You are
your own best critic
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The actinity director should 1n evaluating the level of success of any activity

1 devise evaluations and data collection procedures

2 compile the data from as many sources as possible

3 submit a wnitten summary of that data and, or where possible
a copy of the collected data

4  request a final conference with the master teacher

Any deviation from the prescribed format must be authorized by the uaster teacher

The teachers’ evaluation m terms of their participation during the first week
indicated that the IIF ivolved too much documentation and 1nposed too strict
controls on the activities It was felt that the large amounts of writing might turn
trhe student off before the student even began to do anything. It was therefore
agreed that the IIF not be presented to the student as a work guide but should be
used 1n part as the situation warranted The use of the [IF wasleft to the discretion
of the teacher-participants, who, duning the second week, would function as master
teachers with a limited number of students

The following agenda were developed by the Steering Commaittee in daly meetings
to insure a flexibiity 1n actiity development that they felt was lacking during the
first week These dally meetings also provided an opportunity to evaluate student
performance and solve problems as they arose.
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CAC WORKSHOP
WEEK TWO

JUNE 25, ROOM 207 & 209

900am

1000 am

10 15am

10 30am

12 00 noon
1230 p m

130pm

230pm

Review weekly schedule and student functioning (teachers
only)

Student orientation

Mr Young tape (opening exercises for school day)
Small group assignment with a teacher
1 Small group discussion - CAC & Projects
2 Review teacher activities (if applicable)
2 Students select activity titles
Lunch

Student discussions on their activities (small group rap session)

Work Period - (Anecdotal record prepared teachers from
10.30 am session)

End*

JUNE 26 27, ROOM 207 & 209

900am
10 00am
12 00 noon

1230pm

100pm

230pm

Rap session-evaluated by teachers of student progress
Work sessions

Lunch

Rap session with student & teachers on activity review
and progress

Work sess. ons

End*

* Fach participant will spend one hour preparing for next day's sesston
p p prep
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THURSDAY, JUNE 28th. 1973

MASTER TEACHERS BEL SURE YOU LinKE THE FOLLOWING INFOR-
MATION AVAILABLE TO YOUR STUDENTS TODAY

1 Students must, after thewr presentations, document the story of thew
activity and return 1t to you The documentation 1s up to you as the
master teacher

2 Fnday 1s presentation day there wil be lLitde time for working
(Student day session was extended on a voluntary basis one day, due to
tume himitation )

PLEASE GIVE ME A LIST INCLUDING

persons in your tndividual groups

topics (actwvity titles) ot each person

Facilities needed for presentation of each activity

amount of time needed by each indvidual in your group for his pres
entation

BN B —

I NEED THIS INFORMATION BY NOON TODAY IF AT ALL POSSIBLE'

QUESTION FOR THE DAY What complications do you see for yourself acting
as a resource person working within the structured sy stem”

The following people will return to Room 108 following the morning rap session
with students to begin task analysis for the third week

Phil Houm Sue Cole Sister Anita Mary
Ed Koval George Willing
Charlie Rohart Russ Ferguson

Be sure your students know where you are n case they need your services. Your
task 1s to identify and begin work on problem areas of the CAC manual You will
work as a group unti noon After lunch you are asked to serve as an audience fot
those students presenting therr activities today

PRESENTATION FOR THURSDAY AFTERNOON

Lynn Houser 1230 pm (p1ano)

Michelle Aiken 1245p m (no presentation)

Tricita Gilfert 100pm (Video presentation on drugs)
Terry Dolan 115pm (play)

Joe Cannon 130pm (photograp hy)

Anne Krepak 145pm (set poems to music)

Susie White 20pm (trampoline)

Bronne Bruzo 215pm (candid camera)

PLEASE FIND OUT FACILITIES NEEDED BY THESE INDIVIDUALS
Please tell your students of the presentations today and tell then: to come if
their activities are finished
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FRIDAY, JUNE 29, 1973

9 00 910am
9 15 945am
950 1000am
1000 - 1005am
1005 1010am

1010 - 1020am

1030 - 10.45am.

10 45
10 55

1105-11'15am

1115 1125am
1125 1155am
LUNCH

1230 1245pm.
12 45 100pm
105 1 15pm
115 1 25pm
1.25 1 35 pm.

10:55 a.m.

11.05am.

MASTER TEACHER RAP SESSION - Room 108

IN THE ART ROOM

Francs Gentils Scale model of Father Whalen's

mansion
Cindy Lynch -- Greeting Cards
Mary Anderson - Sketches of CAC Workshop
Valerie Baranusky — Sketch Book
Gaul Balliet - Tlustrated Poems
Debbie Comisac - Dress Design

James Boyle — Tamaqua's Changing Scenes Room 207
Jan Mueller - The Underwater Dance Room 207

Kathy Klein - A Book of Poems Room 207
Kathy Mermon — Dress Design Room 207

Patti Hackett - Onginal Short Story Room 207
Steve Yatsko -~ Progress report on play

Donna Moisey - Horseback Riding — Studio
Laurie Titus — Antiques — Stud1o (no presentation)
Joe Androkitus — X-rated Movies — Studio

Bronne Bruzo -- Candid Camera

Gary Sassaman -- Video Amim.tion -- Studio

Fred Sembach & John Lenyo  Gypsy Moth — Studio
(Ann Krepak - guitar, rescheduled from Thrusday)

4

Debbie Miller Blue & White Singers Studio

Pat Vanek Ongqinal play production Studio

Melanie Danchak - Science Fiction Story  Room 207

Mrs Minty Minus  Room 207

Marlene Gordon  Collection of Short Stories Room 207
61
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FRIDAY, JUNE 29, 1973

135 -150pm Chrs Slovik & John Havrlla Book of Poetry
Room 207

155 210pm Kerry Williams  Travelogue Room to be announced
Debbie Sword Opimon of CAC

215-230pm FINAL RAP SESSION IN SMALL GROUPS IN ORIG-
NAL ROOMS!

HAVE A NICE LONG WEEKEND' SEE YOU MONDAY '!t!1

During the third week the CAC General Commuttee and the teacher participants
evaluated the two week workshop, discussed problems that the workshop had
brought to light, and evaluated and revised the CAC Guidelines.

The following agenda were developed daily as Task Assignments and completed:

JULY 2,1973 - MONDAY
900 - 1015am. RAPGSESSION - Review of Week Il
10:15 - 1025am  COFFEE BREAK
1025 - 10/40am  TASK ASSIGNMENTS

1 What 1s a CAC activity?
Ed Koval - Chairperson
Sister Anita Mary
Sue Cole

2 1IF
Paul Horner - Chairperson
Bob tiunt
Phil Houm

3 Community Resources
Father Whalen - Chairperson
Bob Fincham
George Willing
Charlie Rohart

4 Teacher kvaluation Form
CAC Steering Committee
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5 Role of Master Teacher
Bob Livingston - Co-ordinator
Mary Ellen Boyer Chairperson
Jean Freed
Russ Ferguson
Cindy Lynch  Student Chairperson
Terry Dolan -
Valerie Baranusky

1040 - 12 OOnoon WORK PERIOD
1200 1230pm. LUNCHBREAK
1230 230pm  WORK PERIOD

JULY 3, 1973 TUESDAY
9.00 930am  TASK ASSIGNMENTS — Mr. Nick Young Chairperson

Task ] — Pages 1 to 11 in CAC manual
George Willing — Chairman
Ed Koval
Curt Steigerwalt
Charlie Rohart

Task 2 — Page 11 to but not including 20
Sue Cole - Chairperson '
Sister Anita Mary
Mary Ellen Boyer

ask 3 Page 20 to but not :ncluding 24
Father Whalen

Nick Young

Bob Fincham - Chairperson
Cindy Lynch

Jane Gerhard

Task 4 - Page 24 to but not including 30
Bob Livingston Charperson
Jean Freed
Russ erguson

Task 5  Page 35 to but not including 46
-.Paul Horner  Chatrperson
Bob Hunt
Phil Houm
Terry Dolan
George Taylor

EVERYONE  Please remember that we would like specific 1deas from each of you
as to how you would handle the orientation of the CAC students this coming fall
This wil be discussed on Friday afternocn




-

JULY 3,1973 - TUESDAY
930 - 12 00 noon WORK PERIOD
1200 -1230pm LUNCHBREAK

12.30 - 3.00pm WORK PERIOD

-

JULY 5, 1973 - THURSDAY
9:00 -- 12 00 noon WORK PERIOD
1200 12:30p.m  LUNCH BREAK
1230- 300pm WORK PERIOD

JULY 6, 1973 - FRIDAY
900 -940am. Revision of task team 1
9.40 - 10:20am  Rewvision of task team 2
1020 10:50am. Revision of task team 3
10050 11:25a.m  Revision of task team 4
11.25 - 12.00 noon Rewsion of task team 5
1200 1230p.m LUNCH BREAK

1230 300pm Complete teacher questionnaire

Additional evaluative data was collected from both students and teacher-participants
via a questionnaire. Student questionnares were mailed to all students after the
workshop was completed with a stamped, self-addressed envelope. In addition, all
students completing the workshop received a certificate of appreciation for thewr
aid 1in making the summer workshop a success. Teacher questionnaires were com-
pleted the final day of the worksh\p. Copies of the above are provided on the
following pages




SUMMER WORKSHOP
STUDENT}VALUATIM QUESTIONNAIRE

NAME
PROJECT __
Master Teacher Tyt
N v
Did you complete the entire week? Yes (] No (O

If you saw fit to drop from the program before your actity was completed and
presented to the group, please comment on your decision.

Please

Answer those questions in this questionnaire which relate to the degree of partici-
pation you had involving the CAC Program When answering the questions mn this
booklet, please pick the one that most closely represents your opinion unless
directed to do otherwise

Thank you




)

ORIENTATION

I How famihar with the CAC pror-am were you upon arrival on Monday, June

25th?
; —— very familiar \‘\
—— vaguely familiar
___false concep:
—  _ noidea .

2 after the me..ang orientation were you knowledgeable as to the purpos  f
the workshop?

defimtely
—— somewhat
——— my concept changed

unsure

3 Dud the first small group meetings add to your understanding of the purpose?
— definitely

——— somewhat

no help R
4  Were subsequent small routine group meetings of value during the week?
o : 3
definitely “

no need

should be scheduled ornily upon student need

5 “After the larger grouping of students, where each discussed their ideas as to
activity, were you ready to get started?

definitely

vague 1dea

—  stil unsure

Comment How could the orientation be improved for new students in the fall?
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FUNCTIONING STUDENTS FACILITIES I‘.”.[\.S:TERTEACHER

6

10

=

Were you frustrated over the lack of directions during your CAC experience?

a great deal

somewhat

not at all

Would a stepby step procedure presented by the Master Teacher have helped
you accomplish your activity?

a great dedl
a hittle
———— notatall Explamn a

3

perhaps in the beginning but not always

As you worked through hour activity did you encounte: problems”
many problems  could handle
many problems couldn’t handle

some problems could handle

— - scme problems couldn’t handle

too many problems x
Was your original actwity altered by your Ma - Teacher or a resource person”

greatly altered

shightly altered
— — notaltered at all

alteiod after a joint agreement

Were sufficient materials and equipment made available to you?

very available
¥
somewhat available
net avadable at all
—  mademe change my mind

— vaused me to substitute other med.a
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11 How would you rate the amount cf guidance you recewved from your Master
Teacher?

too much quidance
adequate guidance

not enough quidance

12 How would you, as a CAC student, preper to work on your activity?
alone
with a Master Teacher and you

with a team and Master Teacher

13. Did you have any problems 1n reaching resource people?
a great deal of difficulty
some difficulty

no difficulty

14. How do ycu feel about the time allotted for the completion of your activity?
himited the overall scope of your activity
caused you to change your onginal activity
“allowed you to beqin an activity you will finish at a fut:xre date

was insufficient to the point where your activity became meaningless

rush --- but you did fimush

15 Did you use only your friends or acquaintences to help with your activity?
for the most part
used new acquainteneces shghtly
’ —— used new acquaintences greatly
worked by myself

brought n extra personnel outside the summer program
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16 Did you have any problems in selecting an activity?
a great deal

e somewhat

not at all /

no problems after conference with Master Teacher

Explain

17 My activity was Completely new______ or started——___ before | came to the
workshop

Comment

18 In the unstructured CAC I can do much——__ httle—— ___ nothing_______

that I cannot do 1n a reqular course

Comment ) —

19 In forming my tcam I had
no trouble
little trouble Comment
—— . much trouble
did not form team
20 The past weeks experience was
———  meaningful
enjcyable Comment

waste of time

j
, . , /
<] The im: I spent i CAC will have ~

J
much carry over for the future
little carry over for the future

no carry over for the future

Comment




22 My master teacher and resource personnel

helped me
————— did not help me

changed my imitial project
Comment

23 The most meaningful experiences to me from the workshop were (Check one
or more)

responsibility
orgamzation
interaction with many people

reaction of people

none of these

Comment
STUDENT SELECTIONS
24 If CAC were avalable to you in your senior year, would you be interested
in the program? -
\‘
not at ahky
\
somewhat

definitely elect CAC
interested but will not help future plans
Comment
25 Do you see such a program as an improvement on the traditional school
program?
— — (great umprovement
some umprovement
no real change

similar to programs already existing under other names

10
{




26.

27.

28

29.

30

How did YOU become involved 1n this workshop?
asked to attend

heard about 1t and volunteered

other (explain)

Was your workshop experience what you expected it to be?

did not relate to my expectations at all

my expectations were well met

far surpassed what I expected

——— not applicable (I didn’t have any idea about what would happen)

When selecting a CAC activity, the choice was based primarily on:

——— anar’ ain which I had previous experience

an area which had always interested me but one I know little about

.

an area which I know much abou but had little time to work in

When selecting a CAC activity: (check all applicable)

——— Ichosea problem I know I would not be able to complete

—— [ knew before I began the basic areas in which problems could be
encountered

—— Ifelt Icould complete my project in the time allowed

—— 1 did not realize, until I began working, exactly what I had gotten
myself nto

If others were to ask you what CAC is, how would you feel about answering

them? (check all applicable)

——  Icould give a very complete definition

——  Icould tell them about how 1t works

——— Icould tell them what CAC 1s trying to do

——— I could not qive them an adequate picture of CAC
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CAC s basically (check all applicable)
a chance to ‘‘do your own thing”
a chance to ‘‘ share your abilities with others’’
a chance to “‘learn how to say what you feel”
a chance to ‘‘let other people help you do”’
CAC isreally (check all applicable)
learning how to organize

——— being able to do or make thinge

learning how to manage people
learning how to use facilities

Participation in the CAC program during your senior year can prepare you
to meet your needs in your life:

to a great extent
no better than present curriculum

better than the present curriculum
fails

need more information before making a conclusion
;
Participation in CAC program during my senior year can prepare me for
college

to a greater extent than present cumriculum

depends on my career objectives

—  notas well as the present curriculum

need more information before making a conclusion
CAC 1s only for the non-college student

The benefit that can be denved from the CAC program by a full time par-
ticipant are- (check one or more)

growth in self-direction and self-discipline because of freedom in CAC

growth in selfconfidence because of public exposure in CAC

growth 1n cooperating with fellow students because of team work
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growth 1n skills only obtained by taking CAC

36 The CAC program can benefit only the students interested in (check one
or more)

—_ artor music
— thepractical arts
— ——  becoming self-disciplined in his learning

learning how to manage problem situations

37 The CAC program will limit a senior’s education in°
—  not getting the fact courses expected of college bound students

—  too much time would be wasted on objectives related to human
development

too much time would be involved in areas of study not related to
career objectives

—— requring too much effort of a student during his senior year

—_  obtaining the objective that parents have for the student

3




SUMMER WORKSHOP

FACULTY EVALUATION QUESTIONNAIRE

Please complete questions 1, 2, and 3 for the task committee with whom you were
involved Answer questions 4, 5, 6, and 7 as your personal reactions.

1. What changes were made by your committee from the original CAC guidelines”

2  Why were these changes required?

3  How will these changes mentioned in question 2 cause the program to have
implementation?

4, What 15 your reaction to the comnuttee’s recommendation 1n.

Task 1 - Overview, philosophy, and objectives

Task 2 — Course Description

4
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Task 3 -- Grading Report Card

Tsk 4 - Scheduling - Role of Master Teacher

Task 5 - I.IF ?7? . or what?

Task 6 - Resource Personnel - P.R. — Workshop

5 What specific suggestion do you have for student orientation in the fal]?
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6  How could a CAC Workshop be conducted to

(a) better acquaint teachers with CAC philosophy

(b) test out practical applications of the CAC guideline theory

(c) combine theory and practice <o a workable formn is ready for imple-
mentation

How can the orgamization of the CAC Workshop be improved so that 1t can
be programmed 1nto any high school?




EXAMPLES OF SUMMER WORKSHOP PROJECTS AND ACTIVITIES

I This first actwvity 1s the development of a morning TV program which would
broaden the use of the school’s closed circuit TV

PURPOSE

In order that the morming assembly periods might be made somewhat more
meaningful for the students, and that current happenings and accomplishments
might be presented through the use of our closed ciwcuit TV system, I intend to
construct a ten-minute tape of what might be a typical school assembly program

This project will afford me the opportunity to familiarize myself with the workings
of the video rover and the procedures necessary to follow in using various media
(pictures, slides, TV tapes, as well as live action photos) all in a single, taped pres- )
entation with accompanying comment and music. /7

-

The knowledge gained should provide me the information necessary for a full
utilization of these facilities in my future Guidance Project

In addition, 1 wil have the opportunity to call for the services of additional
people who have the skills and talents necessary for the production. Such in- .
dividuals may be a TV technician, a script writer, and a photographer.

The audience will be the members of the CAC Workshop and, hopefully, some use
will be found to perhaps continue such a program during the coming school year.

RESEARCH

Due to the limitations of time 1t will be necessary to use a typical day from the last
school term to identify the then current school scene

After deciding on the day to be used 1t will be necessary to gather various source
material in the way of visuals that relate to each item.

Personnel to be solicited for assistance will, at this point, probably be somewhat
knowledgeable about the use of the TV equipment, and, possible, there will be a
script writer. As a starter these individuals along with the master teacher should
provide all the knowledge necessary to begin the project

Costs are to be minimal since all the equipment is presently avalable for use

TAXONOMY

Using the taxonomy. I find that the number of people needed to do the job pro-
fessionally would be many more than time allows. The following types of skills are
all needed to a greater or a lesser degree.

director design(set)
writer(news, editorial, continuity) audio-man
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newscaster video director

editor cameramarn
animator film editor
program ronsultant research director

As stated previously due to time hmitations, our crew will consist of approximately
three or four people, each serving in tow or more capacities

TEAM FORMATION

As the activity director | have discussed my plans with several people and I have
decided to contact

(1) Mr. Joe Manjack - this young man 1s most knowledgeable about the workings
of the TV studio and Ishall select him to fulfill those tasks which are asqbcxated
with the taping, filming, editing, etc , of the taped presentation.

/
/

As an alternative, | will call on Scott Davis.

(2) Mr. Donald Serfass - upon the recommendation of Miss Cole, { shall  ask
Don to serve as the script writer and perhaps dlustrator, if necessary

The alternate will be Sharon Harahus

Since we are limited 1n time, one day will be spent gathering the photo presentations
and getting them taped with a time lapse equal to the script. All scripts are to be
wriiten the night before

A second day will be needed to edit and compose the final tape, dubbing in the
sound and commentary

Mr Manjack and Mr Serfass have been contacted and have agreed to participate
The dates set are Thursday and Friday, June 21-22 from 10 00 AM to 2:00 P.M.
In addition to their assigned tasks, I also plan to use them as commentators.

SCHEDULING

The target date set for completion 1s 2 00 P.M., Friday, June 22, as the program
must be available for presentation to the Workshop on Saturday, June 23.

Both team members are award of the due date and all equipment needed will be
available in the CAC studio Since all the work will be done in and around the
school the studio wil serve both as our meeting room and base of operation.

FINAL PRESENTATION

The presentation will consist of a ten-minute videotaped assembly program designed
to replace the present audio program now operating in the Senior High School.

The script follows
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PRESENTATION

WTAM

Good Morning, This 1s Monday,
June 18, 1973

Let us stand for the
Pledge of Allegiance.

I pledge allegiance to the flag

of the United States of America,
and to the Republic for which

it stands, one nation under

God, indivisible, with liberty
and justice for all.

Thought for today. ‘“You area
child of the universe, no less

than the stars or the tree;

you have a right to be here,

and although you may be unaware,
no doubt the universe is unfolding.”

And now to the news room
etc., etc.

Background music
for attention...

Sign in front of
school

Music — The Star
Spangled Banner
{1:01 seconds)

Flag - dubbed in
¢ voice of Pledge in
background

Approach <'ides

Brief chips of

pictures of

commentators

Clock - showing the time
School symbol

Typing and sound in
background

79
Ny

e N




This second activity exenplifies the development of a written documentary
which was extended into a TV documentary

ACTIVITY FORMAT

Statement of Purpose to trace the history and development of the
Valley Gazette Newspaper,
to have the documentation published in the
anniversary issue
to develop a short subject documentary TV
program

Research req\ued.

{1) Interviews Mr Ed Gild:. 1... other newspaper staff members
(2) Review issues of papers (Morgue files)

Resource personnel and team

(1) Mr. Gildea Mr Wm. Richards, Newspaper Staff
Film Editor - Mr George Taylor
Typist - Mrs Ethel Berner
Graphtc Arts - Mr. Robert Livingston
TV Cameraman and Announcer - Mr Fred Sembach

Materials required

(1) Tape reccrder and tape

2) Interview questions

3) Issues of Gazette

4) Camera with filin

5) TV Pertapak and videotape

6) Shdes, projector, and screen

7) Paper to produce documentation
8) Cover for document

Tasks indentification

(1) Contact Mr Gildea to
a Explain project
b Get permission to review cepies of Gazette
¢ Set time for interview
Review 1ssues of Gazette
Prepare interview questions
Secure tape recorder, tape, car:era, fliim
Conduct interview
. Jo writing
Have writing edited
Przpare cover




(9) Take copy to Mr Gildea for evaluation and printing

(10) Gather matenal and personnel fo

r TV tape,

a Review project with TV personnel

b Conduc dry run
¢ Cut tape
(11) Present tape

5
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_CHECK_ OFF CHART FQR TASK COMPLETION

VI Conclusion Skills gained 1n,

Interviewing
Writing
Publishing
Graphic Arts
TV Production
Directing people




III  This third activity 1s an example of an activity n the practical arts

STATEMENT OF PURPOSE

FINAL PRESENTATION

ANTICIPATED GAINS IN SKILLS

To plan and buld a basic two bedroom
home model, keeping in mind constructicr.
cost per square foot of hiving space. It 1smy
opmion that many average wage earners can-
not afford to buld homes because of nsing
construction costs, namely, the cost,of bwld-
ing materials and labor. Ohe need# only to
drive thru the countryside and observe the
many mobile homes and mobile home parks
that people are using out of necessity

It 1s my belief that thru careful plarning and
the wise chowce of bwlding matenals con-
struction costs can be reduced

Will be presented in the form of working
drawings and the model

1 develop skils in the use of various
drawing instruments

2 develop skills necessary for the repro-
duction of original drawings

3 develop skills in the use of modern
buillding materials and their incorporation
into the design of a structure

ANTICIPATED GAINS IN ABILITIES & INFORMATION

1 abiity to access construction based on
family needs
2 abuity to estimate cost construction

3 research building costs per square foot
by local contractors, home builders,
and the architects

ANTICIPATED GAINS IN HUMAN MANAGEMENT

IDENTIFICATION OF AUDIENCE

I overcome problems encouniered when
working with other people

2 be able to wuse resourre personnel
effectively

3 establish twee br.y jor team members

General public which would include any
person nterested 1n a low-cost home.
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RESEARCH I Necessary materials and equipment

sketch paper or pad

grid paper for scale sketching

drawing paper for finished drawing

tracing paper for duplication

drawing hoara

T-square and triangles

scale

drawing pencils (2H & 4H)

drawing inst:uments

10 tape

11  diazo-dry paper and printer

12. template

13.  eraser and eraser shield

14 scale model - cardboard, shelfpaper,paste
etc.

OO D W) —

I Resource Personnel and team members

drafting instructor

local building contractors

. ~local lumber yards

1a. department personnel

local architectural firms

hardware, furniture & appliance dealers
electrical contractors

plumbing contractors

glazing contractors

V0N U DR —

Il Cost analys:s and 1dentification of funding
By using school equipment and faci:ities at
no charge, the total cost of my project should
not exceed $500 This will be considered
my own personal expense

TAXONOMY | Drawing and design

scope ¢ f project

sketches

floor plans, elevations, details
basic working drawing
tracing

dry pnint - diazo dry process

(o )&, IV SR PN I S I

I Skills make a basic working drawing

make a tracing for reproduction

make a dry-print

develop a feel for using various drawing

instruments and materials

arrange various elements within the

drawing for balance

6 be able to simplfy forms to basic
recognizable line drawings

7 build a scale model

BN DN —
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TEAM FORMATION  The following personnel wil be needed to facilitate
completion of my project

1

2
3

drafting instructor to clanfy and make
avaiable drawing equipment

local building contractors for estimates
local hardware, furmture, and appliance
dealers for co.i estimates

lumber yards for estimate on materials
and availability of construction matenals
typist

The above tasks must be completed before June 23, 1973
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Aruitoxt provided by Eic:

LLF.

In all activities an Individual Instructional Format (IIF) was used as a directional
guide by all participants It was develcped for that purpose and not as a strict
structure which had to be followed by the participants Note the simiarities in
the HIF’s used in the three example« included. also note the differneces. Therefore,
the IIF structure 15 shown as a vehicle which enables the individual to plan his
actwvity from origin to completion

Although the final step in the iiF = ovalaution, evaluations are not included with
the activities since they take vanou, forms, such as, (1) actvity originator’s seif-
evaluation, (2) master teacher ', v tuation, and {3) audience evaluation

.

The following are som» . ¢ the studs nt activities presented at the summer workshop
They are included 1n ot thyt you might note the wide range of interests of
students in the fine n{ {rartical art area. and also that you might note the areas
where 1nterest 15 not a4t . high love]

Sketch Bo v Advertisements

Value of ¥ 1 e

Evalioo it Summer CAC Program

Coll v t1on £ Osginal Poems,

Formation of School Quartet & Arrangement of Its Own Music
Slide Travelogue ot England

Development of a Play from a Short Sty

Produced and Directed a Short Play

Art Sketches

Designed and Created a Die

Video Animation

Documentary “Gvpsy Moth'™  Video

Documentary on Trampoline

Public Opinion Survey X rated Movies  Video
Photcgraphy  Historical Pic tures

Documentary of Hor .e Riding Techniques

Arranged Poerns (Created by Self) Into a Book Format
Put Original Poetry to Music

Designed and Made a Dres,

Creative Dance

Photography  Develsped P tures For a Book of Poems
Documentary of Suniner Projram (Video)

Created a Model for Octadeconal House Design

Wrote a Play “Going Hume”

Set Poetry to Music

Survey  kelationship between Diugs and Cnime
Groonung and Caring Fur A Horse  Vaideo,
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