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INTRODUCTION

The fcllowing data details the impact
of the Saturday School Program on the fol-
lowing four groups:”®

- Students with learning disabiljties
N
- Students identified as either "Mentally
Retarded" or "Low Intellectual
Functioning"

.. ’ . Students with emotional problems

Parents of students with emotional
problems.

. Standardized test results and ratings,
administered in a pre-post design, constitute
the majority of data presented. These data
are presented for each of the three years-
of program operation. Follow-up data on the

. lasting effects of the program into the kinder-
garten year are also presented for students
with emotional problems
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l STUDENTS WITH LEARNING DISABILITIES

-

TESTING INSTRUMENTS

During each of the three project years, all stu-
dents suspected of ‘having learning disabilities were
tested with a battery which included the Beery Visual-
Motor Integration Test and the Goodenough-Harris Draw-
ing Test. During the first two program years, the
battery also included the Peabody Picture Vocabulary
Test, the Oseretsky Motor Proficiency Test and the
Sievers Differential Language Facility Test. During
the final program year, the ITPA was substituted for
these latter three tests. It was thought that the ITPA
would enable the project staff to determine the pro-
cessing kinds of skills: reception, comprehension and
expression, as well as the modality strengths and weak-
nesses of individuals. Essentially, this one instru-
ment would provide more information in a better organized
manner than did the separate instruments used during the
first two years of the program operation.

Those pupils diagnosed 6 be truly learning dis-
abled by the Consultant Specialist at the beginning of
the year were retested using the same diagnostic battery
at the end of each program year (six months later). A
summary of the results of these tests is given in Table 1.

7
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rahle 1 )
Results of Further Screening and Final Testing of Pupils ¢
Identified as Being Learnixy{ Disabled
Project Standard Rang¢e of ¢
Name of fest Year . N Mean* Deviation t P Scoras
" Pre 18 50,33 8.85 33-66
st Post 18 61,77 12.67 °-78 <«¢l 36-56
o Pre 18 41.78 5.04 3.4=57
reery L 2nd Post 18 60.50 5.75 8-10 <01 ©29-72
o . Pre 25 45,40 9.81 33-72
1 3rd Post 25 57.00 7.60 655 <01 38-66
i Pre 17 75.47 9.37 ) 58-92
lst Post 17 93.82 16,24 3-84 <01 70-137
b . . . Pre 17 82.71 14.92 62-113
Goodenough-Harrid 2nd Pést 17 92.12 9.23 2.62 <02 77-113
Pre 24 76.92 12.88 ¢ 55-96
3rd Post 24 86.38 11.80 3-27 <01 59-111 k
Pre 13 58.11 13.73 38-94 )
ooabody st Post 18 —76.72 15.27 438 01 - 39,101 :
i * ond Pre 18 58.89 R T 44-76 .
n Post 18 70.83 10.99 . . 55-94
Pre 13 59.54 7.83 47-175
oseret sk st Post 13 79.77 7.11  1-59 <01 68-51
seret.sxy 2nd Pre 17 62.12 7.32 3 .9 ¢ o3 52-79
, " - post 17 70.62 5.78 <12 R0 g4-88 .
L. N /
. v fre 16 46.39 6.97 35-56 ’
Sievers 1st Post 18 74.72 ,  9.22 12-26 <01 41-73
5 : Pre 16 61.28 11.2¢ 46-79
2nd Post 16 78.17 2.18 6.65 <01 72-79
. . (continued)
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Table 1 (qontinued)

Project tandard Range of
ame of Test Year N  Mean* Deviation ¢t P Ecores
ITPA )
. . .01 3-64
jauditory Recog- 3rd gth gz gg 3; 11 gé 2.73 <02 33—103
nition : *

i oaniti . . 25-75"
Visual Recognltlond 3rd Eg:t %2 23 gg lg 22 7.04 <.01 55_93
aryel s : Pre 24 51.08 8.28. P . 36~38
jAuditory Associa- 3rd 4.54 <.Cl .
tion - Post 24 57.25 7.18 43-65

-

. . . . 284-91
Visual Association) 3ra Pre 2 1) 13-01 4.25 <.0i 6--s
. ' 24 48.71 11. 24-76

Verbal Expression 3réd ggzt 2: 28.79 11.;3 9.21 <,01 4C~94
P s 55. 6.3 24-86
Motor Expression 3rd ;gzt g; gg.gg éo.og 6.00 .01 32-110
24 46.62 9.73 26-66

Auditory Closure 3rd g;:t 2; 52.35 6.59 6.03 <.01 43-66

i - Pre 24 52.71 13.96 25-90

visual Closure 3rd Post 24 4.2i8  15.45 -130 <0 35-105
N

. . 24 42. 9.58 26-56

luditory temoxy 3ra oot 34 o1.08 < 1s.0 B8-58 <.ol 26-91

. P 24 54.46 16.12 34-94

Visual Memory 3rd szt 24 gg_gs 17.62 22,79 <.01 46-125

Pre 24 590.58 7.32 33-65

Total (PLA) 3rd Post 24 82.62 2.1 12.04 <.01 13-76

*Results of tests are given irn months with the exception of
Goodenough-Harris which yields a standard score with a
mean of 100 and a-standard deviation of 1S5.
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) PRE AND POST TESTS COMPARED

. The results of the compariéons made between the
two administrations of the tests showed that

learning-disabled pupils had significantly
higher average scores on.ALL tests at the

end of each of the program years than they
had had at the beginning.

GOALS. .GAINS

.

The major goal fer the six-month period between
test administrations was: an eight-month gain in test
scores on those tests which yielded age norms. The
results follow: ' ;
N
Perceptual Age '

|
l !
/
. /
AY

/ ‘
During the six months between administrations

‘ of the Beery Test of Visual-Mgtor Integration,

; Yéarning disabléd students ayeraged a gain of:

i
|
4 months during theé first program year :
. 19 months during the second year

. 11 months durin7fthe third year.

{
With respect to thé’program éoal of an eight-

{
month gain, the followihg per cent met or exceeded \ i
the expectation made for them: 1 \
year pupils . ) \
. . 83% of secgnd year pupiis |
\

/




Mental Age

During the six months between administrations
of the Peabody Picture Vocabulary Test, students
averaged a gain of:

18 months during the first program year .
12 months during the second’ y=ar
Of all learning disabled pupils in both project

years, two thirds attained or exceeded the goal of an
eight-month gain in mental age.

Language Ade

During the six months between administrations
of the Sievers Differentidl Language Facility Test,
students. averaged: -

28 months during the first program year
17 months during the second year

over 91% of all learning disabled pupils from
both program years met or exceeded the goal of an
eight-month gain in language age. '

’

Perceptual—Languagé Age

|
Between 38% and 92% of the third QrogrEm
year pupils met or exceeded the eight-

month gain on the various 10 subtests of

the ITPA.

On the total ITPA test scores, 58% met or
exceeded the goal set for them.

- 0809




Motor Age

t

During thé six months between administration of
the Oseretsky Motor Proficiency Test, students
averaged a gain of: ‘

. 20 months duringy the first project year
. 8% months during the second program year

More than 75% of all learning disabled pupils
from both program years met or exceeded the goal of
an eight-month gain in motor age.

Goodenough-Harris

Because the norms of this test are expressed in
standard scores with a mean of 100 and a standard devi-
ation of 15 points, rather than in age units, a reason-
able expectation of gain for these pupils was agreed
upon to be one-third of a standard deviation or five

points.

A
The following per cent of students increased their
scores by more than five points:

. All pupils (100%) in the first program year
65% of the second year pupi..

. 54% of the third year pupiis.
¥

In summary, it was found that in most instances
the vast majority of pupils from the three program
vears identified as learning disabled met or exceeded
the_goal set for them. That is, they gained at least
eight months in test scores during the six months
between testradministrations. It was also found that,
as a group, pupils with learning disabilities signifi-
cantly increased their scores on every test given them.

N
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) 2 STUDENTS WITH LOW INTELLECTUAL FUNCTIONING
- .
TESTING INSTRUMENTS

During each of the three program years, a certain
proportion of students were referred for further test-
ing Because of apparent low intellectual functioning
or mental retardation. These students were tested using
the Stanford-Binet Intelligence Test and the Vineland’
Social Maturity Scales.

Based on this screening, pupils identified as
funcéioning at low intellectual levels were given spe-~
cial |programs---including home teaching by specialists
for some, or special programming by specialists carried

out by the home-school teacher. 5

They were retested at the end of each program year
using ‘the same, two tests. The results of these student
on initial and final testing are summarizad in Table 2.

\
'I'all)lo 2
¢ . A Summary of Further Scceening and Final Testing of Pupils
\ . ldentifiud to bé Mentally Retarded
- Stand- !
- Project R ard Range } -
Test Year h Mean povia- t P of
tion Score
§ . Initial 41.625 4.68 . 32-~46
‘ ) First 8 pinal s53.75  3.87 2-94 <05 44 9
N Stanford-Binet .
fntelligenco Initial 52.86  6.82 40-64
. Test Second 14 piiy 60.86 6.62 003 <01 55 gy
(Mental Age) \
A . . fnitial 42.83 9. 81 25~55
Third 12 pnal 0 52042 10096 6099 <01 3369
. Initwal  %i.00 8.48 42-62
g Fiest 8 piaal 60.20 g.3g 238 €05 4oy
Vineland $ocral .
Matunty Scale s e
Crvpe PO mttial 61.87 13.137 24-76
(Social Aac) BSecond 15 0N 66.07 11.08 292 <01 S,
Imttal 52.92 15.66 .26-87
™ird L3 el w0.69 17030 308 <0l a5 gy
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PRE AND POST TESTS COMPARED

It can be seen in the tahle that those students
identified as functioning at low intellectual levels
showed significant gains in their average scores on
both instruments, in all three program years.

-

The average gain in mental age, as measured by
the Stanford-Binet Intelligence Test, was
nearly 10 months Tor all three program years
(the range of the average gain was“from eight
to more than 12 months) during the six months
between test administrations. .

}

The average gain in social age, as measured by
the Vineland Social Maturity Scale was nearly /
: - 10.5 months for all three project years (the /
! range was from 7.75 months to more than.l4 /
i months' gain) during the six months between ;
Ao testings. o/

While there were no specific program goals set
for these students, [t is apparent from the resylts
that the Saturday School Program had a significant L
impact upon pupils found to be initially functioning /
at low,intelrectual levels. - R /

s

10
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3 pUPILS WITH EMOTTONAL PROBLEMS

' ASSESSMENT BY PARENTS

Comparisons were made '=*ween parents' ratings
of their child's symptom : . the time of entry
into the first and secor ‘e lay .5chool Program
years and at the time of entry into kindergarten on
16 items of the Glidewell Scale. The results of these
comparisons are given in Taple 3. -

RATING SCALE

All parents rated their children on 16 items of ;>
the Glidewell Scale prior to entry into Saturday
Schqel and, one year later, prior to entry into kin-
dergarten. The 16 three-point scales measure, the
frequency of a variety of symptoms observed by parents.

The two sets of ratings of pupils identified .

+ during the first two project years as having emotional -

problems were compared. The results of these compar-
isons are given in Table 3.

PRE AND POST RATINGS COMPARED

It may be seen in the table that Saturday School
students identified as having emotional problems were
rated by their parents as having significantly lower
symptomology upon entry into kindergarten than had )
been- the case upon entry into the Saturday School Pro-
gram one year ecarlier.

g§ . On at least 13 of the 16 three-point scales,
the means were statistically significantly
lower upon entry into kindergarten.

. There were also fewer pupils rated us display-
- ing above average symptomology (defined as a
"~ rating of "1" or "2" on each three-point scale)
than had bheen the case upon entry into the |
four year, ¢ld program. \ ;
. D § -
|
k
1
l
!

1 11
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l - T(Il'll;‘ 3 i
Qwmary of Resulbs domparing Pavento! Ratings of the Glidewell Ttoms for \
\ PCEE Pupits Idvatified as Having Pmotional Problems at the
Time of Entry Into Lhe MSE Promram and Upon o
- ~ Entry Into Kindorgarten:
) TTTtT T 0 Shand- Progeriion lased .
avd Above Averagoe
- Child has {roubls Mroject Devia.- Syiptouoloy s
withs ‘fonr Hearmr  ation i p " 4
L. Baling (too g 880 90 72 . /161 68
much ox)' too First Kdg. £ .02 .65 -5.22 -+ .01 120 gh
little S.5. 8 .68 89 5
\ Second PO . . 51 .66 ""!l 080 < 0L 57 !’2
‘ ’
2. Slecping (too - 5.5, 16 .62 92 39
/ r:.uch‘ oy too | first Kas, .ﬁé .29 =h.7h . <.01 52 ah
little) o 8.8, 18 .63 5k h
Second  y4g, 29 .52 -3.06 <ol e ¢
3. ‘Stomch e S.S. .29 .50 éh 27
Trregularities First Kdg. .22 .hg <1 n.S. 36 25
/ S.S. .3 o5 b 33 L
Second Kdg. 27 ‘I8 -1,87 n.s., 0 2% >
h. Getling along | .. . $.s. 1,09 .70 187 79
with children| Fivst Xdg. .70 .29‘ =639 <01 a3 g
B ) Y 5.5, 098 . 5 ) 105 78
sccond Kdg. o2 '63 -3.0L <,0L 86 6l
5. Getting along e S.5., 1.00 .17 165 70 -
uith adults First Kdg, .53 .96 T8 K01 Tgg 4
T 8.8, .92 .13 92 71
. . Socond Xdg. .56 )t =439 . £, 01 <8 Lk ‘
6. Unusual fears -, 5.5, S 62 127 sh
First Hd[;o .22 .23 "',Jo79 <o01 gl 32
- S.S. i .60 . . 7 50
Seond gag, 29 g CWBT 0L 50 5g
7. lervoushess . S.S. i .55 100 he
First ){dg. “3’6 .gg -2.23 <.Os ) gﬁ ?g
i S.85. .57 . ¢ 3
Second Kdg. i .59 2,1k {.05 52 39
. 8. Thwmbsncking N 5.8. .50 81 69 29
. &irst Kdg. o3 31l <0 56 25
i S.S. 55 .07 0 . 30
SQCOJd ch. N 37 .68 “hol9 <,0L 35 26

\ (continued)
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Table 3 (continued)

Stand- Proportioa Rated
ard Above Average

Child has trouble Project Devia~ Syp boiol oy
b Lths Year Hemwss  atien t p i 9 -
9. Overactivity | .. S.S. .68 .7k ., 121 51
. SfPTY ke 3 o 63 S0 SoL Ty 3
Sccond ?\ dg l’i ,3, gg <h.30  <.01 gg ‘3)3
N0. Daydveaming . S.S. A5 .53 N 105 Lk
First éd% .36 _:551 2,2 <,08 38 3g

L4 . 039 3 1 1 3
fecond Kdg. .32 .hs -1.63 P . ﬁl 31
11, Te~per Tan- . . S.S. .86 .56 176 T
truns First Kdg. .gz 5 =588 L g g
] . .62

" o LS % s <o 9D
12. Crying e S.S. .96 .58 L ) i98 8L.
First Kd{}. .§9 .gg "h036 < .01 160 7‘1J
Second i ; 72 g3 =75 <L.01 13% g;
13, Lyi .62 .53 140 9
e et S 5 & e ‘co N9 P
Second zdgs 59 :52 ¢l n.s. :,q ;;
1k, Tearing or . S.S. .62 .52 140 59
br?akmg First Kd&o .21 .hg ~7.94 <.01 2{3 gg
e mend  fiit B3 A as <o B
15, Vettin . S.S. .55 13 96 0
8. First Rie. : BZ, '2“ -b,23  <.01 23 ﬁs
S.S. o7 .58 3 7
fecond  yie" L6k TR B A
16. Speech s 5.8, .54 .69 98 L
S First kdg. .r‘3 .53 <181 (.01 hl 18
. . 5 h)
Second ?df 53 .70 <417 ¢.01 jg 2l

second projoct yoav,

s feoraes represent a coatinuum fran 0 -
positive ead of the scale. )

wmehbove average syrptomology was defined as a rating from ¥ln
or "2% on cach threc-point scale,

13
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GOALS AND GAINS

The program goal for students identified as having
emotional proklems was that each of these students would
improve his ratings by at least one step oh 25% of the
items on which he had been initially judged to have a-
bove average symptomology. Analyses of these changes
were made for those pupils in both program years and
summaries are given below by vear.

First Program Year

/Of the 220 puplls rated twice on the Glldewell
. items:

. 82% (182) exceeded the criterion set for them

. 3% (5) met the criterion exactly

12% (27) changed in a positive direction on
. some items, but not enough to reach the cri-
terion of 25% of the items

. 3% (6) showed no changes in their ratings.
0f the 182 pupils who had exceeded the criterion,

77 were rated more positively on between 26%
and 50% of the items,

64 attaiﬁed lower ratings on 51% to 75% of
those items, and

41 decreased their ratings on 76% to 100% of
the scales on which they were initially
judged to have above average symptomology.

Altogether, 85% (187) of the 220 Saturday School
students identified as having emotional problems
during the first project year met or exceeded
the program goal.




(

Second Program Year

Of the 133 students rated twice: '
. 80% (107) exceeded the criterion set for them

. 5% (6) met the criterion exactly

. 11% (14) changed in a positive direction on
some items, but not-enough to reacn the cri-
terion of 25% of the items

. 5% (6) showed no changes in their ratings.

0f the 107 students who exceeded the criterion}

. 46 were rated more positively on between 26%
and 50% of the items ’

. 33 attained lower ratings on 51% to 75% of
the items, and ¢

. 28 decreased their ratiﬂgs on 76%. to 100% of
the scales on which they were initially judged
to-have above average symptomology-

Altogether, 85% (113) of the 133 Saturday School
students identified as having emotional problems
during the second program year met or exceeded
the program's goal.

The results obtained from the first two program
years are very.similar. In neither year was the
program's goal of 100% attainment met, but it
appears to have been well approximated.

In summary, from the time of entry into the Satur-
day School Program to the time of entry into kindergar-
ten one year later, Satruday School students identified
as having emotional problems substantially improved in
the areas of interpersonal problems, psychophysical
symptoms, and behaviors as.assessed by their parents.

In addition, the vast majority (85%) of Saturday
School students Jjudged to have above average symptomol-
ogy met or exceeded the program's goal for them of a
one~-step change in a more positive directicn on at
least 25% of the 16 items.




ASSESSMENT BY TEACHERS
DURING THE PROGRAM YEAR

RATING SCALE

To provide an additional method of detection,
students suspected of having emotional problems on
the basis of an analysis of parent ratings on the
Glidewell items wer¢ also rated by their teachers
on the items of the "Nursery School Adjustment Scale"
at the beginning of each program year. Students who
were then identified as truly having emotional prob-
lems were again rated on the "Nursery School Adjust-
ment Scale” at the end of each program year.

A’ summary of the comparisons between initial
and final ratings received by students identified as
having emotional problems is given in Table 4.

hY

PRE AND POST RATINGS COMPARED

Table 4 shows that students were rated at the
end of each program year as having

improved their relationships with both
their peers and their teachers

being more creative in their use of’
individual activities

showing fewer signs of behavioral imma-~
turity and eccentricity compared to their
ratings at the beginning of each project
year.

These findings may be inferred from both the sta-
tistically significant paired gbservation t-test re-
sults and the differences in the proportions of pupils
found to be deficient (rated as "2" or less) on the
five-point scales at the beginning and end of each
program year.




O

ERIC

Aruitoxt provided by Eic:

m

Table

4

Summary of Initial and Final Teacher Ratings on Items of the "Nurscry School
“3justment Scale” for Pupils Identifieé as Having Pmotional Problems

Project Standard Deficient™
! Year N Mean Deviation t P N [y
. Initial 3.06 1.06 68 28
First  pinal 241 363 1.13 7.91 <01 36 -ys5
1. Relationships Initial 3.19 1.16 58 29~
with peers in | Second .o A4 399 1.02 9.26 <01 5y 4y
Nursery School s Initial . 2.78 .96 78 33
Third  oina 233 326 1.03 7.13 .01 46 90
, ‘Initial 3.24 1.09 53 22
First  pinal 241 3 91, 1.00 6.99 <.01 35 32
2. Relationships Initial \ 3.29 1.23 59 28
with Nursery Second  pinal 214 " 3.89 .98 8.18 <01 39 9
Sschool teachers . Initial 2.89 .94 79 34
Third gy 07T 233 3.28 .99 5.76 <.01 .49 59
N Lt - ,‘\
€,
it .38 . 39 16
Firse  amtial o, 338 100 goscor %
3. Creative use of Initial 3.47 \ 1.06 30 14
individual Second  pjinal 214 3.89 . 99 6.51 .01 12 6
activities : oy B :
mie DALy FEBC scm £
1
Ve
- Iritial 3.41 1.11 . 46 19
rirst Final 241 3.50 .93 7.15 <.01 16 7
4. Signs of be- Initial 3.25 1.16 6z 29
havioral imma- | Second pjpal 214 3.74 1.09 6.08 <.01 30 14
turity . Initial 3.01 1.10 70 30
Third  pinal 233 3745 .98 6.38 <01 33 14
Initial 3.56 1.10 37 15
5. sians of be Farst  pona) 241 3 gq 1.02 3.65 <01 55 32
haﬁio;al Saecond I?ltlal 214 3.27 1.24 5.45 <.01 65 3?
L. Final 3.66 1.03 3 16
eccentricity ...
Third Initial 233 3.13 1.12 4.43 01 74 32
1 Final 3.42 .92 43 <. 32 14

*Deficiency was defined as a rating of "2" or less on each
five-point scale with "5" designated as the positive end

of each scale.

00019

17

\




GOALS. . .GAINS

The program's goal for each student identified as
having emotional problems was an increase of at l=ast
one step on each five-point scale on which he initially
received a rating of "2" or less. The results of the
analyses showed the following:

Relationships with Peers

30% (204) of the students from all three pro-
_gram years were judged to be initially deficient
on this scale.

. 36% (74) of the students gained one step
4 . 27% (56) of the students gained two steps
. 8% (16) of the students gained three or
more steps.

Altogether, 72% of the students (N=146) met or
exceeded the program's goal of a one~step increase
in final ratings.

Relationships with Nursery School Teachers

28% (191). of the students from all three pro-
gram years were rated as being initially deficient
in their relationships with their teachers.

. 41% (78) of the students gained one step
. 26% (49) of the students gained two steps

. 10% (19) of the students gained three or
more steps.

\

In sum, 76% of the students (N=146) met or
exceeded the program's goal of a one-step gain in
final ratings.

. RN
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Creative Use of Individual Activities

2{s (111) of the students from all three pro-
gram years were found to be initially deficient on
this five~point scale.

. 43 students (39%) gained one step

34 students (31%) gained two steps

18 students (16%) gained three or more
steps. ’

Altogether, 86% of the pupils (N=95) met or
exceeded the program's goal set for them.

Signs of Behavioral Immaturityv

25% (174) of the students were initially rated
as" showing many signs of behavioral immaturity:

. 40% (69) of the students gained one step
30% (52) of the students gained two steps

. 12% (21) of the students gained three or
more steps. ¢

In sum, 82% of the students (N=142) met or ex-
ceeded the goal set for them.

Signs of Behavioral Eccentricity

26% (176) of the students were initially judged

to be showing many signs of behavioral eccentricity.
. 48% (84) of the students gained one step
22% (39) of the students gained two steps

. 6% (11) of the students gained three or
more steps. R

Altogether, 76% of the students (N=134) met or
exceeded the program's goal of a ope-step gain in
final ratings.

19

=

20021




o

In genexal, more than 70% of those pupils
judged by their teachers to be initially defi~
cient on the five items of the Nursery School
Adjustment Scale met or exceeded the criterion
of a one-step gain in their final ratings.
These pupils had improved sufficiently so that
by the end of each project year 80% or more
were rated as being average or above average
on each of the five scales.

ASSESSMENT OF , TEACHERS
DURING THE KINDERGARTEN YEAR

RATING SCALE

,  Students identified as having emotional
problems during the first two project years were
followed up into kindergarten where they re-
ceived ratings on the five items of the Adjust-~’
ment Scale from their kindergarten teachers.

A summary of the results for these students
at the three rating times (beginning and end of
the Saturday School year and during the kinder-
garten year) is given in Tablé 5.

¥

00022

I} '




.

Table §

A Summary of Initial, Final and Xindergarten Teacher Ratings on Items of

the Nursery and Kindergarten School Adjvnstment Scales for First

and Second Year Pupils Identified as ..aving Emotional
Problems During the PCEE Program Years

Deficient

pProject Standard
Item Year Mean* Deviation t P N 3
\ Initial 3.06 1.06 68 28
First  F:nal 3.63 1.13 Z'gl "3% 36 15
‘ o Follow-up  3.86 .97 34 <05 39 g
-11. Relationships
with Peers Initial 3.19 1.16 58 27
Second Final 3.79 1.02 <i°26 §°gl 24 12
Follow-up 3.8l 1.01 S 17 10
' Initial 3,24 1.09 53 22
. First  Final 3.71 1.00 . §°gg <3 12
2. Relationships Follow-up 3.80 1.02 : tT 20 8
i Tewchers .
with Initial 3.29 1.23 .18 co1 59 28
Second  Final 3.89 .98 1 <- 19 9
Follow-up 3.95 1.00 < n.s. 14 8
Initial 3.38 1.00 39 16
First  Final 4.09 .90 10.51 <01 9 4
3. Creative Use \ Follow-up  3.90 .92 . <- 14 6
of Individual Initial 3.47 30 14
tivities 1c1 . 1.06 .
3 Acta . Second Final 3.89 .99 6.51" £.01 12 6
Follow-up 3 g7 1.11 <~2.27 &.05 51 11
Initial 3.41 1.11 46 19
. - Pirst Final 3.90 .93 7.15 <°°} 16 7
4. Signs of Be- Follow-up 3,92 1.06 <1 n.sp 31 13
havioral '
Immaturity Initial 3.25 1.16 6.08 <.01 62 29
Second Final 3.74 1.09 15.46 <’01 530 14
Follow-up 4.07 1.03 ° * 14 8
Initial 3.56 1.10 37 15
First  Final 3.80 1.02 i'gg <.01 28 12
5. Signs of Be- Follow-up  3.94 1.04 . n.s. 24 1C
havioral ’ i
Eccentricity Initial 3,27 1.24 5.45 <01 65 30
Second Final 3.66 1.03 13.60 ’01 34 16
Follow-up  3.96 1.07 . <- 18 10

O

ERIC

A 1701 rovided by ERIC

*It should be noted that the higher number represents the
positive end of the continuum represented by each scale.

VU
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SATURDAY SCHOOL AND KINDERGARTEN RATINGS COMPARED

It may be seen in Table 5 that at the end
of each Saturday School year students identi-
fied as having emotional problems were rated by
their Saturday School teachers as having improved
relationships with both their peers and their
teachers; being more creative in their use of
individual activities; and, showing fewer signs
of behavioral immaturity and eccentricity as
compared with their initial ratings.

At the time of their kindergarten ratings,
these pupils generally maintained the gains
they had made upon exit from the program in the

areas of relationships with teachers. 1In the

area of relationships with peers, the first year
pupils were rated somewhat higher by their e
kindergarten teachers than they had been at the
end of the Saturday School Year. Second year
pupils were rated more positively in their showing
of signs of behavioral immaturity and eccentri-
city. In the area concerning creative use of
individual activities, pupils from both project
vears were rated somewhat lower. These findings
may be inferred from both the paired observa-
tion t-test results and the differences in the
proportions of pupils judged to be deficient
on these scales at the three rating times.

_) 2

In summary, the vast majority of Saturday

School students identified as having emotional
problems improved in their ratings from beginning
to end of each project year. In general, these
improvements were maintained or increased in
most areas, as judged by kindergarten teachers.

¢
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“PARENTS OF PUPILS WITH EMOTIONAL PROBLEMS

RATING SCALE

The parents of those pupils identified as
having emotional problems (and who remained
in the program the entire project year) were
rated by their children's teachers on three
five-point scales both at the beginning and end
of each program year. The three traits on which
they were rated were:

. awareness of child's needs
quality of motivétion
quality of reinforcement
A summary of the initial and final ratings'
on the three scales for parents of students -

identified as having emotional problems are
given in Table 6.

PRE AND POST RATINGS COMPARED

As can be seen in Table 6, these parents were
rated as:

. being more aware of their children's needs
using more positive motivation techniques
using more positive reinforcement technigues

at the end of each program year than they were at the
beginning of each year.

These findings may be inferred from both the
statistically significant differences between initial
and final means and the decreasing proportions ot
parents found to be deficient in these traits at the
end of each program year as contrasted with the be-
ginning of the year ratings.
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A Summary of Initial and
Those Pupils Who Have Been Identified as Having Emotional Problems

Takble 6
Final Tcacher Ratings of Parents' Interaction with

. Project Standard Deficient‘(
Rating Scale Yeay N Mean  Deviation t p N 3
First 225  poitial  3.28 103 10,07 cor 39 22
Aware vs. Unaware P
of Second 210  poitial  2.38 Y 5.1 <o1 (1 *
"~ - Khilds' Needs ) ’ ) )
iti . . 4
thira 218  Lhioial 3-83 128 4.71 (.01 1
_ Initial  3.48 1.00 30 13 |-
First 225 Final 4.20 .81 10.11 ¢ ol 5 2
Positive vs. Initial  4.07 1.02 14 .7
Negative Second 210 Finzl 4.40 .84 4.81 <. 01 ,38 4
Motivation 3
nitial 4.01 1.03 19 9
Third 218 pipe) 136 ‘88 4.78 <01 g 3 | -
iti . 1. 3
T e
bositive vs. iti 4. 1. 1 7
Negative Second 210 ;?;Zial 4'23 'gg 4.51 (.01 g 4
Reinforcerenc -
iti . 03 . 8
| mard 218 Lfitial 408 L0 452 o M5

*peficiency was defined as a rating of "2" or less on each
five-point scale.

/\
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GOALS. . .GAINS

The program s goal for each parent was a one-
step gain in final ratings for those parents initially
judged to be deficient (rated as "2" or less) on each
of the five-point scales. The results of the analy-
ses showed the following:

b Aware' vs. Unaware of ChiY¥d's Needs
-~ e .

L 17% (112) of the parents from all three pro-
gram 'years were judged to be initially deficient

. ) on this five-point scale:

.. 29% (33) of the parents gained one step
..36% (40) of the parents gained two steps

y, . 25% (28) of the parents gained three or
more . steps. N

.

Altogefher, 90% of'the parents (N=10l) met
or exceeded the program's goal of a one-step in-
crease in findl ratings.

Positive vs. Negative Motivation -~

10% (63) of the parents were initially rated

as being deficient on this five-point scale:
' , /

. 24% (15) of the parents gained one step
. 37% (23) gained two steps.

. 27% (17) of the parents gained three or
more steps. p

In sum, 87% of the parents (N=55) met or
exceeded the program goal set for them.
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Positive vs. Negative Reinforcement

10% (63) of the parents were initially rated
as being deficient on this scale.

22% (1l4) of the parents gained one step
37% (23) of the parents gained two steps

30% (19) of the parents gained three or .
more steps. : ,

In total, 89% of the parents (N=56) met or
exceeded the program's goa} of a one-step increase

in final ratings. “// o

In general, between 71% and 98% of the parents
who were found to be initially deficient in their
modes of interacting with their children met or ex-
ceeded the program goal of a one-step gain in their
final ratings. The criterion was attained most com-
pletely during the first program year, where the
greatest proporicions of parents were judged to be
initially deficient.

At the end of all three program years, less than
6% of the parents were found tc be deficient on any

of the scales. In other words, more than 94% of the
parents of emotionally handicapped students were Jjudged
to be irteractinrg appropriately with their children by
the end of eaech program year.

%
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A SUMMARY OF EVALUATION RESULTS: -

The Saturday School Program has apparently
had a considerable impact upon the. major target
groups it has identified and provided '‘with special
programing. These groups include:

4 -
. pupils with learning disabilities
. pupils with low intellectual functioning
. pupils with emotional problems

. parents of pupils with eﬁoéional problems

The highlights of the findings are:

Student.s with Learning Disabilities

. Studeﬂts, as a group, improved signifi-
cantly on every test given to them
during all program years.

. The vast majority of students gained
-eight or more months in mental, lan-
guage, and perceptual age during the
six months between test administration.

Students with Low Intellectual Functioning

. These students, as a group, improved
significantly on all tests given to
them during all program years.

. As a group, they gained an average of
10 months of mental and social age
during the six months between test
administrations.
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Students with Emotional Problems

These students, as a group, improved
significantly on nearly all scales
used by parents in rating their chil-
dren.

The students improved significantly on
all scales used by teachers for rating
the pupils during the Saturday School

yvear.

)

‘« The gains made by these pupils were
maintained or improved in nearly all
instances, according to their kinder-
garten teachers.

Parents of Pupils with Emotional Problems

This target group was rated by Saturday
School teachers as 51gn1f1cantly im-~
proving their interactions w1tH'the1r
children.

. More than 94% of these parents were
judged to bée interacting appropriately
with their childrén by the end of each
year of program operation. »

In sum, it may be safely concluded that the
Saturday School Program has had a significant impact
upon the students identified as having some kind of
problem affec%zng their learning, as well as on the
parents of emotionally disturbed students.
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