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Presented is a curriculum guide for preschool

handicapped children revised by a summer workshop group of 30 teacher
trainees. Part One is an overview cf basic considerations in
developing, organizing and administering early childhood programs.
Provided are checklists for identifying such handicaps as behavior
disorders, learning disabilities and mental retardation. In addition
to suggested activities for toddlers and infants, Part Two details a
competency based curriculum outline for preschool handicapped
children in the areas of self help, language development basic
information and vocabulary, rersonal social behavior, perceptual
notor performance, number ccncepts and creative development.
Contained in Part Three are selected resources (including books,
pamphlets and materials, journals, films and sample forms) for
preschool staff. Appended are tables and figures providing such
information as a continuing of services and a delivery model for
comprehei.sive services to preschocl handicapped chiléren. {CL)
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TiFACE

T the past decade raridly increazing atterntion has teen given tc FKarly
Thildhoed Cucatisa, rorticularly the area ~f the prescheol handicarped. This
2clectic ba~klet - a currizulum ana resource guide - has been develceped to fill
an otvicus prefes 1wna1 veid in available guidelines, rescurces, and methcdology
£or educational rrograms fer these handicapred children in the early childhood
age range, and their parents,

The criginal version of this Curriculum Guide, a field test editicn, was
orepared during the Surmer of L1972 by a workshep group of thirty teacher trainees
in Special Educati~r at Mansfield 3>tate Cnllege. After a year of field study and
use »f the Guide, in the Surmer of 1973 a revisicn crmmittee compesed cf ancther
thirty teacher trdlnoos was selected to prepare this revized editlicn of the
Curriculum Guide,

Fach year the prrnject has been funded bty a federal grant awarded by the
Pureau »f Special Fducaticn, Fennsylvania Department of Educaticn. In crder to
agsist in meetinz Pennsylvania priorities relating to educaticn of the yocwg
har.iicapped, this putliraticn and others noted belcw are made availatrle te
Intermediate Units, scheel Aistricts, and other agencies offering prograns and
3arvices t» the y»~ung handirapped.

In each gumr~r workshop tihe trainees were selected from a cross-secticn of
+roge professionals worflnb in preschnol educational settings that alse served
the handicapped child. A basic prerise of the worksheps was that handicap in
carly childhond cuts acrcss many disciplines and, therefore, is best apprecached
*y a high level of inter-disecirlinary study. As a result the workshcp
partinipants incluced:

Day Care and Child Develcprment Terscnrel

lursery, Kindersartern, and Primary Teachers

Spenial Lducaters arnd Teacher Aides

Supervisors, Scheol FPsyehcolegists, and Srzech Clinicians

Tre Curriculur. Guide i3 Argaenized into three divisions which are considered
tasie components »f hore/family-tased and preschool pregrams for young handicapped
~hildren.

Fart I, Feundation Concepts - This section contains an overview of basic
scnaiderations in Aeveloping, organizing, anil administering rrograms that serve
those with handiraps ir. the early childhnod age range, and their parents.

Part II, Currinulum Materials - This sectinn precents a competency-based
rarriaslur cutline far infant-toddler and rreschocl handicapred rrograms.

4

fart 111, _oalﬁc+rd lesources - This sectinn contains a variety of resource
aﬁer aly far uze ir. the _mplpmpnta+1cn of the rumercous facets of Zarly ‘hild-
a9 Tduration for *he Eandienpped,
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Dr. Richard L. Shick, Cocrdinater
Surmer YWorkshep cn Larly Childheed
Education for the Handicarped

Mansfield State College
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The =~mupane ~f this eclectiz Curricvlum and Rescurce ™uide for Farly
hildhoad Hzndicap Programs (hereinaf’er referred to as Cuide) is to provide
arrrictlum and res~urce material for delivering programs and services tc the
rre3chaal handiicapped and/or their parents in a variety of educaticnal
cettinga, The materials herein shculd in part - or tetal - prove useful
in meeting the nceds ~f the young handicapped in such settings as:

Exrerimental Infant and Toddler Pregrams

Child Development Classes

Fay Care, uraery, and Kindergarten

Mreacrkanl and Frimary Ope~ial Classes
Tran3itimral Claszses and Regular Frimar; Grades

Tre 2uide has been designed a3 a resource teel rather than a decument
tn be fallawed in the striectest sense. In essence it provides a framework -
a get af guidelinea and resmurces - for plaining, Aeveloping, imrlementing,
and evaluating prrgrams and servines for the preschr¢l handicapped in a
variety a~{ educatimrial settings.

It i3 presumed that in all areas ~f the state of Pennsylvania there
ig a »rimrity need in Early Childhond Educaticn to develep and implement
ccerdirated pragrams and services with streng fecus on Early Childheod
ierndicap, whatrver the edu-atinnal setting. This Guide haa been designed
tn rrevide resaurce materials fer ancemrplishing this by:

1., IMrert servirces ia prescho~l handicap children - these with CA
nf 3 ard aver -- dpvelnpmont%l atimulative activities; children
urder CA nf 3 -—- heme-based activities,

2¢ In-servire training nf prefeasienal staff - in all related
remular and special educaticnal spttlngq to the total ramificatiens
~nf early childheed handicap and educatinn. The in-service training
shauld be tailmr-rade tc meet the unimue needs of each participating
agenny and/ar greupr,

3.. Parent gervireg - forusing on parent educatien, parent eeur.seling,
mee+ings, and trairirg sessinns to develop parents as '"home
teamshers'" ~f their handicapped preschneler,

The madel fAr surh Barly Childlend Uarcdieap programs is illustrated
graphirzlly in Figure 1 er. the rext page.
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CEFINITICNS

For the pwposes of this Guide, the definitions listed below hold.

relnfﬁrcement for the purpose of changing or shaping a person's
behaviecr. The reirnforcer can be either positive or ne~-" -~ and
used as often as necessary.

¢ m—a e

muit use other sensory avenues, touch, smell, hearing, etc. for
learning and braille in order to learn to read. Few have complete
loss of vision; scme have light percepticn, shadow vision, and
travel visicn, which as residuals are important to their learning.

Crippled - a child who is handicapped because of a disorder of bones,

muscles, and/or joints. Some examprles are club foot, cerebral palsy,
polio, spina bifida, etc.

Deaf ~ cne born with little or no hearing, or who suffered the lcss
early in infancy before speech and language patterns were acquired.
The deaf learn primarily by sensory means other than auditory.

Early Childhond Flucation - a general term encompassing a wide
varlety of eawly Cildhend prcgrams, e.g. day care, nursery, Head
Start, transitioral preschool, kindergarten, grades 1, 2, 3,
rreschool, primary special classes, and child development classes.

Early Childhocd Handicap - exceptionality cr handicapping as it may
occur in ~hildren in the settings noted above.

Early Crildhood Handicap Programs - preschool activities or services
generated to begln the educational processes for the preschcol
handicapped and/or their parents,

to prefit sufflniently from the program of the regular elerentary
schocl, but who is considered to have potentialities for development
in three areas: (1) educability in academic subjects of the school

at a minimum level; (2) educability in social adjustment to a point
where he can get along independently in the community; and (3) mini-
mal occcupatiecnal adequacies to such a degree that he can later support
himself partially or totally at the adult level. In most instances
the educable retarded child is not known to be retarded during infancy
and early childhood. Hiz retardaticn and growth in mental and soecial
activities can be noted only if observed closely during the preschool
years, Most of the time the growth is normal and his retardation is
not evident until he shows poor learning ability in school, In most
ir.gtances there are no obvious pathological cenditions that account
for his re*ardation. (Kirk, 1972)
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12,

13.

14,

15.

16.

17.

Bmeticnally :tubed - the child who because of organic and/or
environmental influences, chronically displays learning disorders,
is unatle to maintain the usual social relaticnships, and may
appear maladjusted, hyperactive, depressed, aggressive, withdrawn.
Sericusly emotionally disturbed children may be diagnosed as

neurctic or psychotic.

Handicapped Children - under Title VI - B (PL91-230) includes the
mentally retarded, hard-of-hearing, deaf, speech impaired, visually
hancicapped, seriously emotionally disturbed, crippled, or other
health impaired children who, because of their handicaps, require
special education or related services to realize their full potential.

Hard of Hearing - those in whom the sense of hearing, although
defective, is functionally useful with cr without a hearing aid.
These children are sound conscious and have a normal, or near normal,
attitude towards the world of sound in which they live.

Mental Retardation - according to the American Association cn Mental
Deficiency, this refers to subaverage general intellectual functioning
(low tested IQ) which originates during the developmental period
(below CA of 16-18) and is associated with impairment in adaptive
behavior (maturational lags, learning problems, social adjustment
difficulty).

Multiple-Ha~dicapped Child - an exceptional (handicapped) child
with two or more disability areas such as deaf-emotionally disturbed,
deaf-retarded, or crippled-retarded.

Paraprofessionals - non-certified people who work for the certified
professional staff; they may be volunteers or paid employees; they
may assist individual teachers directly in instructional situations,
or they may assist other professional staff in non-instructional
situations; they are utilized in the hopes that the students will be
able to receive more individualized instruction; they may have taken
higher level curriculum work on the university - level or they may
have had only basic educational background.

Partially Sighted - those children with vision limitations ranging
from a low degree of vision, just sufficient to read enlarged print
under optimal conditions, to those who are able to read limited
amounts of regular print under very special conditions. These

children have enough residual vision to learn through sight.

Preschool Age - under Title VI - B (PLO1-230) defined as the earliest
chronological age at which the child can benefit from the activities
or services to be provided either to the child or to his parents.
Usuaily ineludes children below the age of six or those between six
and eight who functicn below the first grade level.

Right to Education - any individual between the ages of 6 and 21 who
is mentally retarded, or thought to be, is entitled to, and must be
granted admittance to, & class for the mentally retarded, whether it
be for educables, trainables, severely and profoundly retarded, or
who needs instruction in the home. These needs will be served either
by the school districts or Intermediate Units. (Pa. State Law-1972)



18, Special ggqggyigp - the "apecial" ~r "unique" educaticnal service
over ani above the regular educaticn provisicns necessary for the
handicapped child. Special education embodies and must include:
(1) Trainec professional rerscnnel {teachers, supervisors, therapists,
ete.); (2) Cpecial currizulum content; and (3) Special facilities
and equirment. (Dunn, 19€3)

13. Special Health Problems - children with srecial health cenditisns
are those whese weakened icnditiens render them relatively inactive
or require special health precauti~ns in the heme and schoecl. Scme
exanples inciude anemic »hiliren, spilepsy, diahetez, and cardiac
caszes.

20. Speech Imnaired - a child with a deviation in speech which is
sufficierntly extreme tn attra:t attenti~n te the prrocess ~f speech,
to interfera with crmmunicetisns, or tm affect advevsely either the
sreaker, Iistener, or htoth, A child is said tr have a language
diserder when there is demensirated inatility r Aiffioulty in
crrpreliending speech ~f cthers ar in prrjecting cnes own ideas
through the medium of speerh., Sreech impairments in:zlule articula-
ticn protlems, stiuttering, discrders o7 veice, delayed speech,
irpaired spesch accemparying cleft palate or cerebral palsy ccenditiens,
and *he language discrders eof shildhend arhazia and autism.

2l. Trainable - cne who is 1ot edurahle in the sense of academi~ achieve-
ment, ultimate sreis=" adjustment indeperdently ir thn ermmumnity, er
indaperdert rocupaticnal 2djustment at the adult level. This is
what iirfereriiates a <rainable mentally retareded ohili from an
edunahle werntally retarded oLili, The trainatle rentally retarded
ckild, hewever, ras pctentizlities fer l-arning: (1) self-help
skills; {2) scnial sdfastrent i the family and in the neighborhesd;
ard (3) eccnemic usetulness in the h~re, in a residential schecl, cor
in a sheltered workakep., In mest insiances, sush children will be
nowr te te retarded during irfancy and early childlhced., The retarda-
tien 13 gererally noted tecause ¢f knewn elinicai or rhysical stigmata
~r Adeviatirns, ard tenause the ahildren are markedly delayed in
talrirg cr walk rg., {Firk, 1¢72)

FATICNATE FrR PROGPAMS AND SERVICES

germane te the idea of pragrama ard servises fer rreschecl handicarred

~hildrer i3 some avidenre that such ecarlv sducaticn pregrans are needed and
Yave gome dagree Af effantiveress teward assistirg the child +4n his tetal
Revelnsprert, Dlocr's (19A4) aralysis of kudreds of stidies (dealirg with
irtellilgenre, arclievemant, pLysi~al traits, interegts, attitude ard rerscral-
*7) EAinSs up <ho eAarly s*tarilizatirrn of mary develcprental charasteristics.
Witk respect tn gereral irntelligerne meagured at age 17, for examrle, Blcem
nornliades that e Individuzl develers areub 5 rercert ~f his mature
irtelligerne bLetueer. ncrnepticn and age 4, ard that ancther 7C rercen® is
dereleperl from ages 4 t¢ 3, [% seexg likely *hen that early educaticrnal
Lregrans for four and five yenr o243 am2ld Lave sierifiscart irfluence en the
r3idla generzd Aersloprec’ and seartiig pabher. o

ERSC 1
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Aruitoxt provided by Eic:

MLt 17%1) haa analyzed ant synthesized data frem a wile variety ~7
suteea and eyicludes that there is a pegsibility of educating intelligence
¢ ame nan 14 tha proper match between envircnmental encounter ard the
s sent atalus of the human organiom. 1In a similar vein, Gerden (1971}

md Li~hvenberg & MNerten (1°7C), citing scme of the research, state that
Jeapitve srme evidence 1~ the contrary, reviews of the effeots of a variety
o7 envirmnmental cenditisns en intellectual develorment have tended to show

RPN

+9at enrichment exreriences, as in nursery scheol, exrerimental rreschenl
siasses, ani hrre-hased prreograms, ire preyiticus feor intellectual growth.
They print cut, hrwever, that there is alsc impressive evidence that heredi-
tary variables are important and that rature and nurture m:st te viewed as
interactings a.L every stage of develcpment.

Within the past decade the raticnale for and develcpmentc of experimental
and medel preachcol pregrams ané services fer the handicapped his come intn
feaus. Caldwell's (1670) article is a key ene showing the need for ann
prsitive effects of such programs. [ytwad and LaCrosse (19¢3) and Shererd
(1271) are quite convinrirng in their reviews in irguing for an immediate and
£r11 range of prescheerl aztivities for the handicapped and their parents.

Key elements needed they say are: (1) Frograms of identification, diagncsis,
rrescriptive child study and rrogramming, and develcpmental stimulation;

(2) Parent and home-based activities, including educaticn, ccunseling, and
+raining te reach ihe handiearred preschcoler as early as ressible; (%) In-
service training ef stafi in a variety »f preschnel settings in ecrder to

fully understand ihe nature and snope of appropriate services for the rreschenl
hardicapred. Weintraub's {1977) rescrt review of legal *rends regarding the
early idertificatirn and educaticral rlarement of children has majer imrli-
caticra for the early educaticn of the handicapped and their parents.

While *here are few studies available to show the effects of early
int~rvention on all kinds of handicapped criidren, there are a number of
studies printing out the value of such prcgrams on disadvantaged children,
rertally retarded children, lenguage develcpment, and on enmcticnal and gecial
develcpment.

Acrerding to artieles i1 Jerden (1971) arnd the review by Licatenberg
and Nort-n: (1970}, several renent ard orgeing studies attempted to assess
the effeats of preschccl interventicr. with culturally deprived children three
o five years of age. Scme cf the tentative conclusirns from these studies
are ag fcllews: (17 relatively large gains in scores ~n a variety of
ir*telligenne tests are almnat always nbtained during the firat year; (2) tre
spurt in cevelopment of intellenrtual funcitions which charanterizes the first
7ear is not alvaya maintaired; (3) the Aifferences between the ccntrel and
ayperimental groups terd to be reduced after the first few years of rublic
srhosl experierce. Anncrding to these and cther researchers, the only pcint
~n whizh we can be relatively confidert ic that prelenged deprivation cf
stimilatisrn during the early years results in extensive and perhaps irreparable
Aarrage Lo the child's coguitive development, The preventicn of prclenged
derriraticn, particularly as it works to the detriment of tle young handicapped,
is the gtrorgest argument for Farly Crildhood Hardieap rrograms.

16
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Aruitoxt provided by Eic:

islitenberyg and llerten (1G7C) ir a snrvey nf the lilerature suggest that

a22wrcingically nermal nentally retarded ohildren Lhave been deprived ~f
eapnitive and emctional experiences, and this lack of exrericnces has con-
“rituted subslantiaily +~ their retardation. A nurber of studies completed
o1 ¢ngning indicete the effects of rreachesl interventien en intelligence of
ine mentclly retarded., Firk's (1958) preschool study is a significant cne irn
showing tue reositive effecls ¢f early educaticn for the cultural-familial
retardate.,  ther researchers, such as those in the exempiary cempensatory
eduwcaticn programa ~f the 1t "ﬂrks Series (U3CGPO, 137C) and Gray (1S¢€€),

have condusted studies with prpqnhool children and f~und that intelligence
teat qurtients arnd general functioning changed ceonspicucusly for the hetter.
The rermareny cf the changes varied, depending upon the metheds used and

whe tellew-up.

Hodges and ctrers (1971) ccncducted a study with a group of five-year-cld
211y retarded elildren to determine whether an intervention progran

d increase the intellertual, language, mctor, and socialization abilities
he greup. TIasitive gains in almcst all arecs were regictered feor those
ents in an experimertally desigred curriculun.

In summary, basic and action research en the variations of prescheol
Frograr: for handicappei and/or disadvantaged children substantiate the need
fer Early Chfldhned Handieap preograms. Specifically, the werks of Bangs (10€6)
Shildren's Bireau (1972), "rnrer ard Talbet (1964), Jorden (1971), Meyen (1067),
ard particulerly Parker {17372), can be used tn justify and draw guidelines
for a full rarge ~f progrars and services for the young handicarped child.

Tris includes Airect services %n children, parent and other hcme-tased training
Ercgrams, and corprehersive in-gervice trainirg feor statf in presclicol
educaticnal settings.

n conelusinn, many ~f the publicatlions reviewed above and rarticularily
t ries of articles i1 rhi Delta ¥arpan (1972) suggest some cautions

4 needs as the prefessinn 2ritically moves ahead in early childhocd handicap
ar.d cdzeaticen. Some »f the xey -nes inclule:

1. Mcre researnh c¢n early intervention is needed, focusing crn the
80 cf experimental and eonlrol grours ard replicatior. and
externsicn of research programs already cdone.

2. Specifie fellew-up ~f children in early interverntien pregrans
: is needed 4n determine effe-~ts and their permar.ei.ce,

3. lint cnly fcollow-ap research, but alsc follow-up - cr better,
follew-through - intervention is needed for these children at
later levels of the edurational ladder,

4, More early edurabinn program ard methodclogy deseripticn is
neeced,

¢ A xcre sptimistins outlosnk and rareful study of the rcle of
+he farily arrd parents is reeded,

e A ecareful examiraticn is needed of +he public schocl's

chligation and acroun®tability ir the area of early childheocd
rzrdicap and edunaticrn,

Ly



CRJECTIVES FCR PROGRAMS AND SERVICES

A review of some key publicaticns (Bangs, 1S68), (Caldwell, 1970),
(Cruickshank, 1967), (Denenberg, 1970), (Hammer, 1969), (Jorden, 1971),
Sheperd  1371) suggests the gcals listed belcw as imperiaat -nes in con-
sidering interventisn programs and services fcr the rreschccl handicarped

child.

To survey, identify and register the ~ases of handicapred preschoolers
in a given area at the earliest age possible.

To provide information on diagnestic and consultative services
and follow-up for the identified preschcol handicapred when
necessary.

To provide differential assessment for those preschool handicapped
children who will require special education and related services
upon admissicn t» elementary school.

To provide specifically designed intervention servires 1 rrograms
to fulfill the developmental needs of rreschcol handica, :d child-
ren. Ir saome cases, refinement of such serwvices already existing
will be the focal point. Intervention strategies should focus

on such areas as sensory-mntor, cogniticn, language, and secial-
emotional develcrment,

To develop cocrdinatior strategies with other educaiion, health,
welfare, and related groups previding assistance to preschool
handicapped ~hildren.

T5 evaluate the effectiveness of early identificaticn, differential
assessment, and interventisn services on the functional capabilities
»f handicarped childreri.

To stimilate specialized training programs for in-service and rre-
service teachers in assessment and intervention techniques related
tc young hardisapped children, ins'uding training of parents to

be 'hore teachers".

Tn coungel and train parents ef handicapped children in methods cof
assisting their nhildren toward optimal develormernt.

To provide information for workisig closely with all agencies in
a given region. concerned with handicapped children so that corpera-
+ive, comprehensive prescrool handicarped programs will te develcped.

To create an awareness of the nced for services for handicapped
pres~hcol shildren tc fanilitate their maximum growth and develcp-
ment.

1N
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GENERAL CONZTPERATIONS IN EARLY CHILLHCCD HANDICAP PRCGRAMS

hildren with early chilchoed handicaps may be found in all types of
2xiating educaticnal settings. These may include:

Experimertal infant/toddler programs (CA under 3 or 4)
Day Care Nursgery classes and Child DPevelorment classes
Kindergarten and Transitlional classes

Preschool and Frimary Special classes for the liandicapred
Primary elementary grades

L% 1 I — NSV b B ]
-

At any rate, the children will ccrmpase a mixed group of varicus handi-
capping conditicns. Table 1 on the next page, presents an cverview of the
goals, prongrams, and servicez necessary to meet the needs of handicapped
rrescheolers and/er their parents in these various educational settings.
This ma*terizl was adapted froem a medel designed by Hammer (1969) for the
develcpment cf early education prrgrams for hardicapped children.

Figure 2 on the following page, provides a comprehensive model for
the delivery of specific programs and services to those with early child-
hced handicaps.

1!
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THE PREGCHCOL TEACHER

The teaclhier is the hardcere of the success or failure of any preschool
handicap program, The gqualifications of the preschool teacher of the handicapped
are the same as for any truly effective teather and should include a sincere
interest in this type of child. The teacher shculd bte knowledgeable in
understanding various handicapping conditions, up-to-date methods used with

rescheolers, and diagnostiz trends.

Ore fundamental role of the teacher of this type of child is to act as
a skilled obrerver in the cowrse cf her daily schedule (Katz, 1970). This
will lead toward a better understanding of the child and create a basis upon
which to establish a good relatienship. She has the advantage of group contact
with her children that should be exploited fully. The teacher is able to
record her observations of each child's behavior in such a way as to benefit
a clinician who only sees the child occasionally on a one-to-one basis. These
anecdotal records and nbservations must be as cbjective as possible so as to
aid in proper referrals., Some suggestions for the teacher in carrying out
these aspects of the child study technique are provided in Part IIT of this
Guide,

incther role of the teacher of preschocl handicapped children is that of
a constructive and organized planner. That is, being able to create a flexible
procedure that anticipates the needs and interests of each handicapped pre-
schooler in her charge.

The classroom atmosphere is in large part set by the teacher and thereby
is arother realm of her role (iatz, 1970). The teacher should bte involved in
creating a stimulating environment by utilizing standard materials as well as
pericral inventions in creative ways to fit the particular needs of her
youngsters.

According to Katz (1970), much of the mcod is determined by the
teacher's personality., Ideally, she should be friendly ard warm, understanding,
enthusiastic, and willing to accept and respect each child as an individual. |
A teacher of these children must be essentially patient, must be content with
slcw progression, and mus. understand that a child reaches certain plateaus
while he is organizing himself before he takes the next step. At the same time
she should ncommend effort and c~ive generous praise for work well done. Congis-
ter.2y in the teacher is important for all children, and particularly so for the
preschool handicapped child.

A profile of the neccssary characteristics and competencies of the teacher
<f the pres-chocl handicapped is given in Table 2 on the next page.



TABLE 2

COMPETENCY DAONILE FOR TCACIILRS OF EARLY CHILCHOCD HANDICAPPED CHILDREN

1. BASIC PERSCNALITY TRAITS:

__ Patient ... Creative ____ . Empathetic
. _ Understanding . _ Stamira ... Sense of Humor
. lexible e Optimistic e Rapport-builder

2. GINERAL PROFLSSIONAL BACXGROUND:

—— General background & understanding of ECE as a discipline
__Relationship of ECI to the handicapped child
Intensive background in child growth, psychology with emphasis on ECE

- —————

%z, SPECIFIC PRESCHOOL TECHNIQUES RELATED TO:

_‘General nature of handicapping eonditions

Tarly recognition & identification of handicaps
Diagnostiz & consultative services

Individually prescribed programming & evaluation
_Referral to agencies, resources, etc.
<Experimental, irmovative programs

Facilities & staff (professional, paraprofessional)
Methods & materials

-

e o —

e R

- Curriculum development & research
4, CURRICULUM CAPABILITIES FOR TMPLMENTING

.Positive self-concept
_ Habits of cleanliness, care of property, responsibility
... Speech, language, and intellectual development
Music, art, literature
Quantitative thinking, science
____.Sncial & emotional development
Special interests, creative & expressive arts
Psyrho-motor development
______ Parent involvement
_Progran evaluation
Observing, recording, and analyzing pupil behavior
~ffective behavior modification techniques

- mrar- -

e

. - Sw—
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GUIDELINES FOR PRESCHOOL TEACHERS

Since the teacher is a key person in programs for the preschool handi-
carped, it is important to rresent some basic principles cf and suggestions
for learning in the yocung child. The following list was derived from a review
of several leading publicatiens {Bangs, 1968; Kirk, 1972; Parker, 1972;

Smith, 1968) on methodolegy for the handicapped child.

1.

10.

11.

12.

13.

14,

15-

16,

17.

Inter-individual, as well as intra-individual, differences must be
recognized in each handicapped prescheoler.

Early identification, diagnosis, and intervention will give the child
a better chance to achieve his fullest potential.

Secure the ccmplete attention of the child.

Locate first the basic level at which the child can succeed.

Limit the number of concepts presented in a given period of time.
Stimulation witlk high interest materials leads to vital motivation.

Associate stimuli with only cne response in the early stages of
learning.

Positive rewards (svceess) rather than negative rewards (failures
and punishment) must L2 irmediate and meaningful.

Prompt intervention on the part of the teacher is required before a
child has the opportunity to reinforce errors.

Arrange the learming sequences in easy step-by-step stages of
development.

Avoid abrupt shifting of concepts and activities.
Keep in mind, however, that a change of instructional method is
advisable to achieve success if other techniques have produced

no results.

Provision for sufficient repetition of experiences is necessary to
devel-p overlearnins.

Frequent exercise prcvides for the child's physical well-being and
wiﬁh rest and relaxation, enables him to return refreshed to a task.

Transfer of previously mastered skills may be achieved thrcugh
apprcpriate learning experiences in related areas.

Too much stress on irdaperiemne tre sren cer rrrduce & Aegree rf negellve
reinforcement that leads instead to dependence.

Encourage the child to work up to his fullest capacity, building
upcr. experiences that give him self-confidence and self-discovery.

24




The child's develcrment and learning will be enhanced by a feeling of
security, acceptance, and confidence. School services facilitate
learning through aprropriate curriculum, instruction, and guidance.
The cooperation of parents, teachers, and various other pro”essicnals
will further the child's develcpment.

SCHIDULINIG FOR TIE PRISCHOOL HANDICAFPED

In any wsrthwhile educational program, scheduling becomes a key consider-
ation. With preschool children, flexitility sheculd be an impcrtant component
in determining and implementing the schedule. The zchool program mugt be
well-guited to the individual needs of the children in the classroom, and
mueh irnecvation and creativity on the part of the teacher is necessary. From
a review of two key preschocl publicaticns (Lmer. Acad. Pediatrics, 1971;
Assce. Supv. Curr. Dev., 196¢), and observations of various preschool programs
in operation, suggested daily schedules have been devised for (1) Infants
Tnable to Creep; (2) Infants Able to Creep; (3) Toddlers; and (4) Pre-
schoolers.

TIFANTS UNABLE T0 CRLT

8:15 to 8:45 - Zeacher Propzraticn

. e ..

8:45 to 2:00 - Arrival

L L

The teacher :must give the child an cpportunity to make a gradual tran-
gition from his mother to his mcther substitute.

9100 0, 2:15 - Irdividval Gross Motor jctivities,

The teacher shculd encourzse novement of the large muscles of the arms,
legs, head, and trunk. Children with vhysical disabilities should receive
special therapeutic exercises if nenessary,

2310 %o 0:30 - Care of Physiral Needs

This segmernt includes diaper charging and/cr toilet training activities.
A Snack may alsc be served to the children.

22

The teacher should hold the infant in a position which allows him to view
and imita*e her farial expressiong 29 she sings and talks to him.

9345 1o 19:00 - Independert Self-Discovery,

The child may at this time Le placed in front of a large, unbreakable

Q nirrcr, and given a few tonys %o manipulate and explore.
« ore

<9
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10:00 to 10:15 - ocutdenr Play and Coing liome

PR ¥ R

The teacher should direct the child's attention to large object3 in the
environment (car, house, tree) as she names them.

INFANTS ABLE TO CRELEP
3:15 to 8:45 - Teacher Preparaticn
845 to 9:0C - Arrival

9:00 tn 9:15 - Gross Meter Activities

The teacher should give the child an opportunity te explore and mani-
pulate such materialas as a large tunnel, large balls, plastic toys, etc.

2:15 12 9:30 - Care of Thysical ieeds

9130 te 9345 - Ienguage Jevelepment

The teacher may sing to the r~hildrer, read picture beccks, show pictures,
play reccrds, and talk about objects of interest.

9:45 to 10:00 - Self-Discovery

The child should be ercouraged to observe his mcvements and actions in
a mirrcr.

10:00 tn 10:15 - Cutdocr Play and 3coing Home

8:45 to_ 3:00 - Arrival and Care of Physical Needs

e v wmn se ®w

For the tcddler, this is an excellent time for toilet training activities.

9:00_tc D315 - Gross Motor fetivities

The child may be given large cbjects to explore and manipulate, or
group exercises may ve initiated by the “eacher,

o 2b



9:15 to Q:45 - Fine Motor Activities

Interest centers should be availahle feor the child to select activities
or be guided to them bty the teacher such as crayening, clay, puzzles, building
blecks, etc.

9:45 to 10:00 - Lenguage Develcrment

The children should be encouraged to participate in activities such
as show-and-tell, finger plays, nursery rhymes, singing, etc.

12:00 tn 10:15 - Cutdoc and Geing Home

Playground equipment should be available, and the child should be
encouraged tc participate in varinsus gross motor activities.

FRESCHOCLERS

3:15 to 8:45 - Teacher Preparation

8:45 to 9:0C - Arrival and Care of Physical Needs

Self-help skills such as remcval of »~uter garments and tecilet activities
should be enrouraged.
2:C0 %o 9:15 - Opening Fxercises

This time segmerit shculd include such activities as roll call, flag

salute, weather charts, seasons, month, day, date, etc.

9:15 to G:25 - Language Develorment

The child should te encouraged to participate in activities such as:
show=-and-tell, finger play, and singing.

9:25 %o :40 - Per-eptual Trainirg and Ccgritive Development
S d= Sl

The child should be helped in many and varied ways to better perceive
and understard himself and his environment.

AN A

Group activities such as exercises +o music, and specific gross moter
mevements should be encouraged.

€ 1o
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2359 to 10100 - Fine Metor Nevelcpment

The child should be encourased to expleore and manipulate variocus materials
which require use of fine nmuscles, and help t> develop eye-hand conrdination.

—e m e e we e

This is an excellent time for the development of self-help and
socialization skills.

10315 to 10:45 - Free Flay, Individual, Small Group Instructicn
While the rest of tha class is engaged in free play activities, the
teacher may help individual, or small groups of children in areas of specific

weaknesses, while the teacher's aide supervises the rest of the children.

10:55 to 11:00 - Storytime, Role Play, Puppet Activities

11:00 to 11:30 - Cutdocr Play

- PO i A L

..........

FACILITIES FCR THI FIUISCIICOL EAITDICAPPED

A publication entitled, Invironmental Criteria: MR, Preschool, Day Care,
Facilities, has recently been published by the Ccllege of Architecture and
Envircrmental Design at Texas A & M University (Dept. of H.E.W., 1971)., It
ig bhased on a comprehensive resear-ih project conducted at the Research

Center with the primary goal being:

"studyin.: envircrmental needs of preschool children...with a
view towards establishing a set of guidelines fcr persons
ror.cerned with the planning and design of day care facilities
for pre-school children."

It ccvers valuable information concerning: (1) day care modifications for
the hLandicapped and (2) environmental concerns, e.g. color, light, acoustics,
space, flexibility, education and training areas. The following reccmmenda-
tions are made 23 & regilt of the Texas research project:

PRLSCHOHL FrOLTITTIES SEOULD,. ..

1. be plarned to take advantage of existing ccmmunity resources.

2. provide the basiec comfeorts (lightiifd;heat, ete.) necessary for
{

productive child growthe.




e flexible to allew for expansion on the site -~ both on the
interior and extericr spaces.

have furniture and equirment scaled to the child; be safety con-
structed, and easy to move.

have fixtures and hardware (doorkncbs, drinking fcuntains, toilets,
windows, mirrers, etc.) of appropriate height and locaticn for
effective utilization by the chiildren.

be designed for maximum use ty both the teacher and child: wall
srfaces should provide areas for various types of displays

(bulletln board, chalkboard, flannel board, pegboard, etc. )

flcor surfaces should be warm, free of drafts, partially carpeted,
and have a v1nyl covered area for arts/crafts, and gross motor,
ceilings shculd provide adequate lighting, reflection, and sounu
absorption.

have ample spaces to allcw for flexible arrangements by children
in order to create thLzir own learning environment - both large and
small group activities, and individual activities.

use color purposefully *o create atmosphere, stimulation, and
aesthetic value,

consider outdcor play areas as an integral part of the program
and receive ad¢guate planning.

realize infant care as a growing, necessary service to be pro-
vided by these day care services in the future.

11, realize that parental and commmnity involvement is needed, and
space should be provided for these community sroups to effectively
contrihute to the over-all program objectives.

The publication Envircnmental Criteria: MR, Preschool, Day Care
Facilities is available from ~ither of these two sources: Research Center,
Colle"e of Architecture ard ‘avircamental Cesign, Texas A & M Universaity,
College Station, Texas 77343 or Department of Health, Zducation, and
‘ielfare, Sncial and Rehabilitation Service Administration, Division of Mental
Retardation, Washinston, D.C.

ROLE CI" PARAPRCFTSSIONALS

The recent in*roduction of paraprofessionals into preschool and elementary
schcol programs has allowed *he eredentialed teacher tc delegate many of her
tasks that cculd be done capably by a person with less than professional
gtatus, According to C.M. Scrmitthausler (1969), paraprofessionals are
divided into twn ~ategories.
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The first type of paraprofessional is a classroom assistant. He has
successiully coupleted one-half of a university-level curriculum leading to a
special credeutial in early childhood education, and has had satisfactory
experience as a teocher aide.

The second type is a teacher aide withcut any advance academic or formal
education. This is the one who has personal cualities that foster partici-
paticn on the instructional team of the classroom or learning center,

It is most important that a good rapport between the teacher and aide be
established. This will lead to a more cheerful environment for all. The
aide is an ensential part to any ECE program especially those dealing with
the handicapped. Qualities of patience, understanding, consistency, creativity,
and industriousness are desirable in an aide.

It is the teacher's responsibility to make clear her expectations of the
aide, to define the aide's duties, to guide and consult with the aide in
her work in the handling of the children. Together, they should exhibit
a supportive team approach,

For further, more detailed information regarding the paraprofessional
consult the Teacher Aide Handbook for Farly Childhood Dducation of the

Hardicapped.  (1SC, 1973).

THD PRISCHOCL CHILD - 31ORMAL CR HANDICAPPED?

The question of what is a "norimal®™ and vhat is a "handicapped" preschooler
comes into focus in a discussion of Early Childhood prozrams, Chronologically,
a rreschcoler can be desnribed as a child under the age of five years and six
rmonths., Educationally, preschenl programs are these which are offered prior
to usual schocl entrance time.

An excertional or handicarped child is nne who deviates from the average
or normel ~:ild (1) in mental characteristics, (2) in sensory atilities,
(3) in neurcmuscular or physiecal characteristics, (4) in social or emoticnal
tenavior, (5) in communicatinn abilities, or (6) in multiple handicaps to
such an exten*® ‘hat he requires a modifiecation of school practices, or special
educaticnal servines, in order to develop to his maximum capacity (¥Kirk, 1972).
More detail ¢n the speeifin ziaracteristisg differentiating between ncrmal and
tre vario.s handicaps is prcvided in the Identification Check Lists in a later
gecticn of Part I of this (uide,

A normal child is usually nealthy at birth. He has no physical abnor-
ralities ard few problems, if any, with vision, hearing, and motor development.
His meturaticn processes eontinue in a predictable fashion. From the time he
is an infart, the normal ~hild makes optimum use of his body and senses to
explore Lis environment and gain conrepts about himself. The normal child is
.11 of bondless energy whinh he puts t- good use in disecovering, exploring,
and testing his world ard the people ir it.

Jf)
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The early yvears or handicapped children are often different frcm those
>f the noimal child, and these differences may manifest themselves in the
intellectual, social, and emd>tional areas of the handicapped child's growth
213 development. The young handicapped child prescats a picture of uneven
and incomrlete development. Depending on the type and degree of his handicap,
it may have a consequent effect on his physical growth, his knowledge of the
nvironment, his concept of himself; and his relations with others. Educa-
ticnally, this may mean that the handicapped child will require a preschool
rrogran with special adaptaticn. of personnel, curriculum, and materials.

A3 «~tucators, we must always remember that although the excertional »r
handicapped ~hild differs from the nermal child in some ways, he still has and
needs t» expres~ his individuality. He must be helped to adjust to the schecl
gituaticn within the framework of his handicap. The preschocl handicaopni
ckhild must te educated and trained in a manner which carefully considers his

- 2

handicap and capabilities.

As teachers, we have rerhaps too strong a tendency te categorize children.
Ve wruld 4o much btetter to lock upen a child -- not as a "handicapped child",
but rather as a ncrmal child with a handicap. It is true that these children
reyreseat the epitome of the concept of individuati differences. Workiry
within this framewcrk, we can view our students as uniquely developing human
beings, not merely as cerebral palsied children, brain injured children, or
emcticnally disturted children. As educators, we therefore have the opportunity
tc cereate a tighly individualized program bzsed on the needs that all children
have fcr certain develcTmental experiences and on the knowledge that, in
rary cases, a child with a2 handicap has been deprived of some of these
experiences. Perhaps Viktor Lowenfeld ex,.ressed it best when he stated:

Fecp in rind that it is cur basic philosophy

to develop in every hvran being nis uppermest
rotential creative arility rcgardless of the

degree cf his hardicap. (3ch-t*ner, 1971)

IDENTIFICATTION AIID DIAGNOSIS

Identificaticn of preschos) handicapped children is a new and difficult
task, Traditicrally, most handirapped children are diagnosed as such during
tle early school years. Hcwever, the educator is now challenged with identi-
fira*ticn of handicapped children befeore they are of compulsory school age.

Parents are prcbably the best source for the identification of the
preschasl handicapped. Aceording to Smith and Solanto (1972), parents are
more oocperative in discussing and evaluating their children at an early
ase than they are at gubsequent stages of their children's education. Children
wh~ meriifeat a gserious disability, such as the arippled, blind, or severely
retarided, are easily identified by parents and medical specialists. However,
<o les3 severely retarded and handirnapped often go undetected.

C
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4 2524 parent education program would be advantageous in the identi-
ficatisn proceais. Child developrment seminars cculd be presented tc parents
wvhere Aeviations from ncirmaley could be discussed. State child welfare
ofrizes could alsn disseminate information to their clientele, In short,
all avenues of communicaticn should te cren to assist .u the identificatien

27 the preschosl handicapped.

Recent litigation (Weintraub, 1972) instigated by the Pennsylvania
Asscciation of Retarded Children concerning the right to education fer the
retarded has added impetus to early identification of all handicapping conditions.
i'ass media such as television, radios, and newspapers carry advertisements
asking individuals to report handicapped persons so that they may te helped.

timately, however, the burden of locating all handicapped children is placed
. the Intermediate Units throughout the state.

School psychologists, social workers, child welfare perscnnel, as well
as medical doctsrs and nurses are awzre of handicapped children through working
»ith them, their parents, or siblings. They gather observaticn data and
r2port their findings to the proper cfficials.

Tn light or cecent evidences, early identificaticn is very important.
Fven in theose conditions where the children will have a serious disability
all their lives, early diagnosis and intervention provide them with an oppor-
tunity for their potential growth and development.

The Identlfleatlon Cheok ngtq 1n the next sectlon will aide teachers

as well as those chlldren already in the classrocm.

The step follcwing identification, that cf diagnosis, is critical in the
devrlopment of curricula fcr preschool handicapped children, Xirk and
Jatnsen (1951) have pcinted out that traditicnally, handicappi:ng conditions
Lave rot been diagnosed until the child has experierced congistant failure in
s~hool. Either the problem is not diagnosed until that time, or the use of
diagnostic instruments is nct suited to young children. Tf the concept of
eritical developmental periods of early childhood learning is valid, it is
essential that handicaps be diagnosed as early as possible. With the increase
ir the number of preschool programs of all kinds, educators and psychologists
will gradually gain the experience necescary for early diagnosis of handicaps.
witl. this experience will come the knowledge of useful and appropriate

liagnostic instruments. Many useful tools have already been developed (see
Part III ¢f this Guide).

Xirk and Johnson (1951) have stressed the concept of diagnnsis as the
s=udy of "the whole child". Complete assessment of the child's developmernt
ard potential stould include: (1) a psychometric examination for level of
mental ability; (2) a medical exam tn indirate nossible eticlogy and need
fsr medinal treatment; (%) a social and personality study to assess needs;
znd (%) an educaticnal exam to determine the existence of mental retardation
or other learning disabilities. The results cof these examinations should
Lencrs a part of the nomplete case study of the child. The case study should
algn innlulde a history of the development and prcblems of the child, pa.ent
and siblirg attitudes torard him, eating and playing hatits, and speeial
Aisatilities in intellertual or emotional traits. The importance of obtaining
ari+ -2l otservational d4a*a from family members, teachers, physicians, and so
fur+h, carnct be overemphasized, These data are essential for effective
Aiegnosls. Letziled guideliros on the preparation of a case study for a pre-
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Sruiskshank and Jeknsen (1971) indicate the importance af a concept
clozely related to the 3tudy or the whele zhild. They stress the use of team
diagnasis in implementing selective placement of the handicapped child, Team
diagnosis invelves groups of professionals working clcsely together to
Jetermine a child's areas of strength and weakness. Through this team diag-
reoais, would come suggested placement or services which wculd best fit each
child, such as a residential school, a ccmmunity special schnol, speecial
¢lass, resource rccm or itinerant teacher. This diagnostic process requires
ditferent assessment procedures for children with different kinds of pro-
blems. For example, the process for a blind child would include a physical
ty an opthalmologist, examination of speech and hearing by a speech pathologist
nd an audiologist, examinations by pediatric and psychological specialists and
a rep>rt from an otolngist. Special problems would te encountered in diag-
nosing a child with cerebral palsy. In this case, the process would involve
a pediatrician, a psychologist, a neurolcgist, an opthalmologist, an otolegist,
a sccial case wvorker, physiral occurational, and speech therapists, and
educators. A simjlar prccess would be necessary for epileptics, aphasics,
or cther neurologically impaired children. These examples indicate the
variety of professional services necessary for proper diagnosis. The pro-
fessionals in these cases should meet and pool their information. The
educators and administrators must then decide how the final selective place=-
ment in an educational program is to be conducted and make all decisions
relevant to the educational development of ihe child. In summary, the
responsibilities of the educators and administrators in selective placcment
are: (1) to gather data from a wide variety of professionals; (2) to heér
each professional's report; (5) to gain recommendations from each of the
prrcfessicnals; (%) make fin=l decisions about educational placement and pro-
gram,

Fer the educator, the problem of diasgnnsing specific learning dis-
abilities is of particular importance. Xirk (1972) has summarized the pro-
cess into five stages for systematic 4iagnosis. The first stage involves
the administraticr. c¢f mental ability tests to determine the child's gereral
or srecific area of deficit. The second step involves a careful behavioral
description of the problem. The third step involves the team diagnosis dis-
cussed above. The latter two stiges lead to the fourth stage, that of a
*diagnostic hypo*thesis" concerning the cause and developmental history of the
problem, alcng with specifying the actual disabilities. The final stage
ccrsists of organizing a remedial and/cr educational program according to
the specificationa of the fourth stage.

Recently, several authors have discussed problems encountered in diag-
rosing handicaps. Frierson and Barbe (1967) have remarked that diagnostic
recorts scmetimes inlicate treatments for both the observed symptoms or
disabilities and the underlying causes or disorders of learning problems.

But it is impcrtant to realive that diagnosis does not always indicate exact
causes. kducatnrs should mnke every attempt to remediate symptoms until
nuuses are determincd. Diasnosis should not stop at describing symptoms if
it ‘lees not rave to, but remediation need not be delayed in lieu of causal
dlagrneais. A secord problem in disagnosing handicaps is discussed by Kirk

ard MVefarthy in a resent becok (Frierson & Barbe, 1967). These writers
enphasize the difference Letween clagsifi-atory and diagnostic instruments.
intelligerne tests, such as the Stanford-bDinet-'lechsler scales, are used to
latel a child as a member of a particular set, group, type, or category. In
~entrast to +thegse clasgification instruments, a diagrostic tool, such as the
I1lirnis Tes of Paynholinguighbic Abilities, involves assessment conducted in
such a rarnrer as to fanilitate devalopuent of an educational or remedial pro-
gram. Irn trie cieenosis, tatteries of tests or gsubtests are used rather
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than single tests, o that specific areas for remediation can be determined,

Ideally, sprecitic hendicaps should be diagnosed as early as identification
can be made. 1In reality, problems in identification and instrumentation often
make early diacnosis dirficult or impossible. Early diagnosis, however, will
increase as the number of children involved in preschool programs grow. With
this expansion will come an increase in effective diagnostic tools for pre-
school children. [ducators can, with the help of available and usable
paychometric instruments, diagnose certain intellectually and academically
oriented problems. But complete diagnosis requires many kinds of specialists
uzing varied and sophisticated diagnostic tools. Though many professionals
are involved in team diagnosis, educators and administrators retain the
responsibility of selective placement and development of a program to meet
the specific needs of preschool handicapped children. When teams of
professionals have been unable to determine the causes underlying symptomatic
behavicrs, the educator rust still attempt to treat those behavicrs.

Proper diagnosis should indicate the develcpmental level of the child and
at the same time, facilitate the developrent of remedial and educational
programs that "fit" the child. Diagnosis of deficits in very young children
may present some special prokblems. Rappert is often difficult to develop
and maintain, yet is essential to proper diagnosis. Rapid development is also
characteristic of preschoolers and c{ten lessens the reliability and validity
of pusychometric instruments. Egducators and other professionals should be
cognizant of these difficulties, but should make every effort to overcome

hem and make the earliest rossible diagnosis and intervention.

IDENTIFICATION CHECK LISTS FCR LARLY CIILTIICOD HANDICAPS

Since education takes up such a large portion of a child's life, plus
more importantly, helps to determine the child's future, it ic of utmost
importance that the child have everything possible working for him. This
means the correction of any existing handicap that the child may possess.

rildren begin te learnm very early in life and so early detection is vital.
In view of this, several check lists for handicaps have veen rompcsed to help
teachers as well a3 parents detect existing disatilities early in life. The
check lists are presented in the next several pages of this Guide.

Tre checlz 1lists should nct be used as definite, positive proof of a
handicap but rather as an irdiraticn of a possible problem and professional
nelp shnuld be scught throusgh the referral process. The check lists have
heen developed from the professional literature {Dunn, 1963; Kirk, 1972;
Yough 2 LeHaar., 1955) and the experiernces of the workshop participants.

These gaidelines are surgested in the use of the rheck lists:

l. Tces +he cohild differ markedly in a given set of characteristics
when ncmpared t5 nhildren of like age? If so, check apprcpriately
ancording to the instracticns givern.

J4



Vhen in doubt about the suspected status of a child, referral for
further evaluation would seem to be a constructive step. With the
younz handicarped one might better be criticized for over-referral
than under-referral.

Check lists such as these are at best only screening devices.
The format of the check 1lists has been designed to make them

tunetionally useful in a variety of preschoecl, early childhood,
and home-based settings.




Guidelines:

IDNTIFICATION CHIICK LIST

(1) Be a careful observer; (2) Does the child differ markedly
in these characteristics when compared to children of like age?;
(3) If so, check appropriate items; (4) Double check extreme
problems

Changes in routine are disruptive.

"as tantrums or reacts with explosive anger when disciplined.

Has phobic-like responses.

Has ritualistic behavior patterns.

Enuresis or urinating in inappropriate places.

Is withdrawn or wonft participate.

Is irresponsible, defensive, or blames others.

Is overly innibited, withdrawn, or shy.

Has problems in attending.

Seeks excessive atiention.

Has a "me firsi" attitude.

Has a negativistic "I won't" attitude.

Demonstrates bizarre or eccentric behaviors,

Has difficulty in building and/or maintaining interpersonal
relationships.

Has physical symptoms, pains, or fears associated with personal
or school problems.

Often has mood swings, is unhappy or depressed without apparent
reason.

Isclates self without activitiy or prefers solitary play.
Is seen negatively by self or peers.
Demonstrates infantile behavier.

Appears preoccupied or is given to daydreaming.




IDENTIFICATION CHECK LIST

(after Kough $ DeHaan, 1955)
Cartwright & Cartwright

Guidelines: {1) Be a careful observer; (2) Does the child differ markedly
in these characteristics when compared to children cf like
age?; (3) If so, check appropriate items; (4) Double check
extreme problems

1. Shows observable physical disability ...

. Postural problem

Club foot

_Curvature of spine

c - mw-a

... Motoric (movement) problems
e ’
Abduction or adduction of feet
Scissor~like gait

..__..Wears braces

Has pocr motor control or coordination.
Walks with limp or with awkwardness.
Shows signs of pain during exercise.

Has Jjerky or shaky motions.,

Has defects which interfere with normal function of the bcnes,
muscles, or Jjoints.

Inadequate bi-lateral balance.

NOTES




IDENTIFICATICN CHECK LIST

I

(1) Re a careful observer; (2) Dces the child differ markedly
in these characteristics when compared to children of like age?;
(3) If so, check appropriate item; (4) Double check extreme
problems

Speech Characteristics:

—— l .
2.

-~ - ——

Any sreech impairment, particularly difficulty in proncuncing

high frequency scunds such as "s", "sh'", "z", "ch", and "h".
_.. Unusual inflection such as a constant mencteone cor mumbling.

___ Habitually speaking too lcudly or too softly.

Behavior Characteristics;

- —

Frequent requests to have directions or questions repeated.
Unusual difficulty in fcllowing verbal directions.

Failure to respcnd when called on in class,

Inappropriate or irrelevant answers.

¢ au———

——— -

Less arparent difficulty when facing the speaker.

Tendency to watch a speaker with unusual intensity.

_ Frequently watches others before beginning a task and a
tendency t¢ copy or imitate actions of others.

Scholastic achievement below level of apparent ability.
Difficulty in locating the direction from which another is
spcaking.

Frequently interrupting nthers without realizing he is doing so.
Misinterest in casual conversatinn.

v

Appears to %n inattentive and bored with what is going on
arn~and him.

Physical Characteristiers:

———

Habitual turning, "eceking" or cupping and ear toward the
speaker,
. A straired or bewildered expression on face for no apparent
reasnn.
__ Appearance of bteing under cecnstant tension and seeming to
tire casgily.
Ccmplains of earaches or huzzing or ringing in ears.
_ Has any discharge frem the ear.

—__May be hyperactive and do better in a ncisy environment.

_ Mcre than normal use of hands in conversation.
. Faulty equilibrium - difficulty in maintaining balance,

rartieularly in the dark or when blindfolded.




IDENTIFICATICN CHECK LIST
LEARVING DISARTLITY

Guidelines: (1) Be a careful observer; (2) Dces the child differ markedly
in these characteristics when ccmpared to children of like age?;
(3) If so, check aprropriate item; (4) Dcuble check extreme
prcblems

1. Disorders of Mctcr Activity:

Hyreractivity - restless mcter activity such as shuffling the

feet, tapping a pencil, twisting and squirming.

. Hypoactivity - extremely slow in actionms.

___ Perseveration - ccntinuous behavior when it is no longer
appropriate., The child will have difficulty in shifting
from one task to another.

__. Uncoordination - The child may appear awkward or clumsy,
in both fine mctor performance or over-all coordination.

____ Mobility - The child may drag his feet or exhibit

homolateral walking patterm.

— et o e

ewo.. 2. Emotional Discrders:
— ____ Emctioral Instability - This may be due to the child's
perceptual, moter, or symbolization problems.
_ Poor self-concept due to repeated failures.
Instability of Performance - A skill that appears teo be
mastered on one day will be approached as for the first
time on the next.
Impulsivity - The child is unable to control impulses
regardless of the situation cr possible consequences.
_ Low frustration tolerance - If the child does not meet
immediate success, he may attack, verbally or physically,
the person or situation responsible.

- — -

- oo

3, Perceptual Disorders - The inability to recognize and interpret
external stimuli either visually, auditorally or tactile -
kinesthetizally.

___ Disorder of body image.
... Poor figure ground perception.
— .. Dissociation - response to pieces of stimulus.
. Reversals
__ Poor eye - hand coordinaticn
_ Lack of fusinn while following a moving target with eyes.

... 4. sSymbolization Discrders:
_.__ Difficulty in dealing with oral instructions.
_.___ Reads slowly and awxwardly - both orally and silently.

.. Language may be inappropriate or disjointed.
.. Viritten language may not be coneise or meaningful.

Jdi




IDINTIFLICATION CHECK LIST
LEARNING FISABILITY

(cont.)

5. Attention Discorders:

. Distractible due to short attenticn span.
e .. Excessive attention which is similar to perseveraticn.

6. Memory Disorders:

—.__ Poor shert - term memory
_ Pcor long - term memory
Precr sequential memory

vee._ T+ Miscellaneous Characteristics:

Discrepancy between potential achievement as indicated on
standardized tests, and actual performance level of the
child ir. the classroom.

Unusual discrepancy between verbtal and rerformance scores
on standardized I.Q. test.




IDIITIFICATION CHiCK LIST
MITITAL RETARTATION

.................

Guidelines: (1) Be a careful cbserver; (2) Does the child differ markedly
in these ‘:haracteriatics when compared tc children of like age?;
(3) If sv, check appropriate items; (4) Double check extreme
rroblems
ve... 1. From health history or parent interview determine if any of the
following corditions have existed:
_____ Premature birth.
______ Prelenged pregnancy.
_.. Low birth weight.
..... Stressful birth.
.__. Dehydration.
.. ... Malnutrition.
_. ... Jaundice.
_____ Rh incompatibility.
-....Convulsions.
_____ Head injury.
... Anoxia.
-....Classified as a "very gcod taby" because of inactivity.
—.. Muther's age beyond "normal" child bearing.
w..... 2. Veccabulary is limited.
eee.. 3+ Imrmature or slow in attairing develcpmental landmarks.
w4, Fihibits a general lack of response to the environment.
—.— 5. Coordiration i3 poor, clumsy.
..., 6. Attention span is short.
- T+ Has difficultics in ccncentrating.
______ 8. 1Is easily distracted.
______ 9. 1Is hyperactive or hypoactive.
_.... 10, Slow to natch on or needs many repelitions.
_____ 11. Prefers playmates ycunger than self.
.._..12. Reaction pattermns are slow.
-ew_.. 13, Makes no respnnse br inappropriate response,
... 14, Has frequent or unwarranted emctional outbursts.
.._.15. TIs slcw in raking associations.
__._ 16, Tends to become confused easily.
17. Has difficulty in following directions. <1§




JDENTIFICATION CHECK LIST

18. Transfer of learning is poor, or has difficulty in making
generalirations.

-

19, Demonstrates rigid behavior patterns.

.. 20, Is imitative, not resourceful.

2l. Needs much direction and supervision.

RPN

22« Dull, lack ~f general awareness of e. ronment.

Nleeds routine, repetition, and structure.




IDENTIFICATION CHIICK LIST
SFEECH HAMDICAT

e s e .

Guidelines: (1) Pe a careful cbserver; (2) Does the child differ markedly

1,

in these characteristics when compared to children of like age?;
(3) If so, check aprropr ite items; (4) Double check extreme
problems

Substitutes one letter for another (wabbit for rabbit, thop for
stop, etc.)

Cmits sounds from words (i for is, is for this, etc.)
Adds to words (happle for apple, etc.)

Lacks distinctness of voice; mumbles.

Lacks sufficient volume to be heard.

Repeats initial sounds (tttop, cccat, etc.)

Tries hard but nc scund comes out.

Shows excegsive eye blinking, gestures, grimaces, and other body
motion while talking.

Has a lispo.

Draws adverse attention to himself because of his speech.
Cannot discriminate amonz various pitches,

Cannot produce and duplicate a given pitch.

Poes nnt inflect voice aprpropriately.

Has gpontaneous change of inflections and pitch.
Intensity difficulties, i.e. changes in volume.

Voice range, whispering to shouting, is poor.

Lowered intelligibility of speech due to misarticulation.

\Lowered intelligibility of speech due to lapses in grammar and
syntax,

oreech unpleasant to the listener.

NOIes




Guidelines:

......

......

.....

IDENTIFICATION CHECK LIST
SPLCIAL HEALTE PROBLEMS

(after Kough ~ DeHaan, 1955
and Cartwright & Cartwright)

(1) Be a caretul observer; (2) Does the child differ markedly
in these characteristice when compared to children of like age?;
(3) If so, check appropriate items; (4) Double check extreme
provlems

Appears very easily fatigued.

Is abniormal in size to detriment of participation in group; is
subject to -idicule.

Seems excessively restless and overactive.
Is extremely slow and inactive.
Is usually breathless after exercise.

Is subject to frequent dry cough; complains of chest pains after
physical exertion.

Flushes easily; has a slightly bluish coler to cheeks, lips,
and/cr Tingertips.

Is subject to low-grade fevers; frequent colds.
Fxperierces recurrent seizures.

Is extremely inattentive.

Faints easily.

Coemplains of pains in arms, legs and/or joints.
Is excessively muunigry and thirsty.

Walks with unusual gait.

Tilts read.

Climbs stairs with difficulty.

Jtanda with unusual pesture,

Coemplains of tackaches,

Falle frequently.

......




IDESITIFICATION CIT.CK LIST
YISIAT TLAIDICAP

Guidelines: (1) Be a careful cbserver; (2) Does the child differ markedly

- - e

——— aa——

- w -

¢ e -

e w-a

———— .-

in these characteristies wiien compared to children of like age?;
(3) If o, chock appropriate itemss (4) Double clieck extreme
prcblemns

Physical problems

_red-rimmed, bleccdshot, watery eyes
. encrusted, swollen eyelids

_rol’ ‘'ng or rubbing of eyes
exceowsive blirnking

blocked tearducts

* s

Complaints of':

__ dizziness, blurring, double vision
... headaches, pains in the eyes, nausea

Strabismus (cross-eyes, lack of alignment of eyes)

Nystagmias (rapid, rhythmic, side-to-side movemgnt of the eyes)
Frequent sties

Peripheral difficulty

Appears to te daydreaming

Lack of normal curiosity regarding objects visually presented.
Lack of response to facial expression of others.

Awkwardness with regard to eye-hand cocrdination activities.
Tilting of read to one side.

Difficulty estimating distances.

Unable to distinguish cclor differences.

Distorticn of face when using eyes (frowning, squinting, closes
one eye)

Holds visual work at abrnormal distance.,

Fails to see, or runs into objects not in his direct line of vision.
VWalks in overly-cautious manner (falters, hesitates, stumbles)
Unduly sensitive to variations of light levels.

Overly dependert on other senses. v

4)



HCME AND PAMILY PROGRAMS

The proper preparation and involvement of paients of the preschool
handicapped in relatien to the emctional and educational well-being of their
children consists of these four areas:

. Parent Education
. Family Counseling
. Hcme Visits

. Tutoring

AN O

Ir order to prrovide a better understanding cf each area, they will be
discussed separately in the next four sections of this Guide.

Parent Fducation

37

In early childhood educaticn for the handicapped, parent education is the
process of provid.ng information to the parents of the young handicapped. This

is in contrast to parent counseling which involves psychiatric and/or thera-
peutic intervention with the parents in order to resolve generalized problems
end concerns arising from the presence of a handicapped preschooler (Dybwad,
1966). The A,I.li.8 of parent education in early childhood handicap are:
1. Awarcness: Parental awareness of their child's needs, potential,
and limite.

2. Information: Pecple and arencies that will educate the parent to
services, clinics, schools, home helpers, etc. that will help the
parent realize and insure their child will develop to the fullest
of his po:ential,

%« Movement: To chanse the learning environment of their children in
school and at home. So the parents may help their child and others
to get the right to early education they deserve and should have.

The A.I.M.s of parent education were stressed by Gunnar Dybwad in a
speech given at the Town Hall, Cxford, September, 1966. Paraphrasing Dybwad,
it was pointed out that parents of the preschool handicapped must be aware
of: (1) What i: handicap and what is the difference between handicap and
normal? (2) “hat do these terms mean to me and my child? (3) Is my child
curable or inrurable? (4) Vhat can children wno have ouch labels learn?

() “hat do experts from various prcfessions know today that would entitle
t. >m to make predictions for me? (6) 'hat are some of the needs of these

childrer., and above all, in what ways are they like other children (rather
than wiiike other children)?

Hie further stated that "... parent education is the first step-straight-
farwsrd, good sound education on the new principles we have developed about
learning, exactly the kind nf methods which we are using now in business and
the professions to convey new information to people. This can be provided
nuite easily and it should be one of the main responsibilities of the public
departments working in this area."

ST
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Hoir does a teacher implement educating a parent? One way is by supplying
him with good, informative, bu'. easy reading material. Short magazine
articles or parrhlets that discuss his child's handicap should cone first.
slany of these are listed in Part III of this Guide.

Another media for parent education is a parent meeting. Films and
speakers can reach many parents and their friends through organized school
meetings or social gatherings. If a teacher really wants gcod parent attend-
rnce, glides or movies c¢f their children shculd be shown at the first meeting.

Letting parents use the materials you use in school can involve
ingtruction in them. The establishment of a parent-child library similar to
the program established by Nimnicht (Parker, 1972) could be valuable. The
toys could be demcr.strated at the parent meeting and each parent attending
could be allowed to ktorrow one for use with his child.

Organizing field trips to other facilities or incorporating parents into
your volunteer program may really get them involved. Do not limit a parent
to working with his child cnly but covering as many as he can will greatly
increase his scope of Imowledge,

Finally, scme programs are now being conceived that will enable a
teacher, social worker or some trained person to work with parents in their
hcme. This should not be confused with heme visits, which are primarily for
the teacher or with tutoring, primarily for the child. These are discussed
a little 1later.

Family Counseling

The early childhood teacler whe has established rappcrt with the child-
ten's parerts can be in a position te counsel parents and siblings and should
te knculedgeable of community services so that she can refer them to physiciang,
diagnostic clinics, marriage counselors, legal advisors, or public health
rniurses as the need arises. The teacher whe is active in her community will
¥now qualified people in key pusitions. Much of this counseling should in-
volve the total family and the teacher's help can again be focused in several
directions.

If a parent can cbserve his child in a group setting, with proper
guidunce from the teacher, he can better understand his child's functional
limitations and also appreciate his child's potential for compensating. This
can help him in setting realistic gcals for his child. After observing his
ovm child in a group setting, a parent might go on to work with another chiid
who ra3 the same disability but with vhom he is not emotionally involved.
Through thig activity he may more readily welcome and erncourage progress in
his ~wn child. (Lybwad and LaCrosse, 1963)

In direct zcunseling with parents, teachers should avoid psychological
techninues that they are not trained to use. They should, however, bLe
frank and open with parents, recognizing the parent's self-worth as an
important factor and seeking to build a mutval understanding and respect.
Under the direction of Letha L. Patterscn, parents compiled ten suggestions
for prefessioral people who are trying to help families face the problems
of a handicapped ~hild.

1. Iet us know what the problem is ags soon as possible; admitting .
it when you do not hiave all the arswers. /x {
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2., Tallk with both parents at the same time.
3, Use language we can understand.

4, FEncouraze us to understand that this is OUR problem. We can only
have peace of mind if we work through to the solution ourselves,
with your guidance, of course.

5. Guide us in understanding our problem.
6. Know what resources are available for us.

7. Do not put us on the defensive. ELveryone makes mistakes in
rearing children.

8. Remember we are just people and do not generalize about parents
of retarded children.

9. Remember that you are the professionals; and we are parents who
will always be emotionally involved.

19. Do not place so much emphasis on "objectivity" that you forget
"loving kindness". (Rcthstein, 1971)

Parent groups can be as helpful in counseling parents as parent meetings
in educating. Their structure, houever, should be less formal in order to
allow free flow of conversation. In other werds, parents do their own coun-
seling. For a group of mothers who were reticert to talk in a group or
avail themselves of services, !lrs. Iverhart from Crippled Children's Society
in /illiamsport, Pennsylvania started a ceramic class. In no time the mothers
were communicating meaningfully and making beautiful ceramics besides. This
could be used many times over for children, teenagers, family groups and perhaps
involving the handicapped child himself, in many different media.

Often the teacher's job will be that of referring the parents to
professional persons or agencies. And some teachers may be called on to help
a family decide whether or not to institutionalize a child. In these cases
all families must be handled individually and all members of the family
taken into consideration. The teacher should know what help is available,
assist with appointments or arrange transportation if necessary. He or she
should thoroughly discuss all the pros and cons of the problem but not
interfere with the parent's decision. It is theirs to make and the teacher
shculd stand by to help them make the best of whatever decision they make.,

Heme Visits

The primary purpose of home visits is to help the visitor gain insight
into the home life of the child by interaction with the child's family. This
interaction will hopefully aid the teacher in guiding the child to perform to
his maximum potential.
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All visits that are made by a hceme vigitor should be made in order to
better determine what type ¢ modifie. pregram or handling procedure will
enable the puril to grow and funetion at his fullest level. The number of
home visits made in a given pericd of time depends cn the individual circum-
stances, Visits should be made as often as necessary to benefit the child.

vhen making a hceme vieit here are some specific objectives to keep in
nind:

1. Tc learn mcre atout the child's 1amily environment and his parent's
attitude toward him and his education.

2., To commmnicate with parents by exchanging known information on his
behavicr.

3, To inform parents about their child's progress and problems in
cchool.

L, To make suggestions or to direct parents in ways to handle or help
their c¢hild at home.

Home visits are usually made by the teacher, however, recently there has
teen an increase in the use of home visiting-aides, Heme visiting-aides may
work as mediators between parents and teacher or work directly with parents.

The largest portisn of home visits are made by individuals who work in
the preschool areac<., Thrio ~.ay be due to the current trend in family involve-~
7=r% in early childhcod edunation., .hen planning a home visit the visitor
should contact the family cither by phore or letter so that a mutually
~convenient appcint.ent can e arranged. The visitor should always be prompt
and courteous. She should c¢ontact the parents as soon as possitle if she is
unatle to keep *the scheduled appointment. Daring the visit several basic
ruidelines can be used:

1. IListen to the parents, find out vl.at their questions are, Talk
over the problems they have with their child.

N

Be prepared tc answer sneccific questions about the individual child.
Do not give the parents any facts about the child that would not
help them to understand or handle their child.

3, Discuss possible ways or methnds of dealing with the child and his
individual veakness.,

L, Rerember to speak to the parents on their own level. Use terms that
they are able to comprehend.

5. Keep detailed reports cf each home visit. State such facts as time,
sircunstance, parent's attitude and their actions and reacticns.
llote ihe general trend of the interview and any other observations
1hat will be Leneficial in understanding or relating to the child.

flemcrber that it is the parent's home and his privacy should be

respented. ilany tactless home visitors have alienated parents from the
gehycl and thus made the teacher's job harder.

4




Tutoring

Tutoring is -n important dimension of home and family programs for the
preschool haudicapped.  Tutoring may be regarded as a one-to-one relationship
between child and adult in an instructional setting of sorts (Parker, 1972).
There are three distinct types of tutoring. They are (1) remedial tutoring,
(2) enrichment tutoring, and (3) supplemental tutoring.

-1 the case of remedial tutoring a child usually shous difficulty in a
specific subject area of school. The parent sees the need for the child to
have help outside of the scheol walls and engages a tutor, Remedial tutoring
rrovides work in addition to the regular work expected. This type of tutoring

deals with the learning disabled child, possibly the '"slow'" learning child
or the one who has trouble "getting it" the first time.

Enrichment tutorinz is less familiar than that of remedial. A child
expresses a strong interest in some arca. The parent encourages and helps to
facilitate this by providing a tutor to broaden and extend the child's interest.
This is frequently done with the gifted child. Enrichment tutoring provides
education beyond the necessary requirements.

Supplemental tutoring provides a progran in conjunction with the regular
school curriculum. This type is usually provided by a school district as
mandated by law (that all children be given the right +o =ducation). Generally,
supplemental tutoring involves a homebound child - on> +hat cannot attend
school due to a physical or mental handicap. This type also deals with the
hospitalized and/or the bedridden child,

Since tutorinz usually means "going to" the child, it involves home visits.
S2veral advantages are associated with this. First, it allows for close
parental involvement, The tutor can work closely with the parents in education,
ccunseling, and enable then to participate with learning experiences. It allows
the child 1o werk in a familiar setting and eliminates problems of adjustment
to a new environment. In additicn to these, it allows the tutor to relate
meaningful experiences within the home, i.e. a categoriring activity may use
cating utensils - the child separates all spoons into a pile, all knives, all
forks, ete.

At the same time many obstacles can be encountered within the home.
Distractions for the home routinesare almost unavoidable. Ringing phones and
door bells, neignborhood children playingz outdoors, siblings, television and
parental pregence can all be very frustirating to a hyperactive, distractatle
child.

Therefore, zuidelines should be established and discussed with the
parents. They include the folloviing:

1. Have a specifin area in vhich to work, preferably an isolated room
or one uhere the door could be clesed. svoid "traffic!" rooms - the
Kitchen and recreation room.

2. Have adequate lighting, table and chairs, or similar work area.

Z« Have a specific time to begin work. Upon arrival at the home, start
"srhool"s The child needs a sense of order and will learn to follow

., A routine. le knows that when the tutor comes it is time for school.

17 vocialization, discussion of problems, and progress can be discussed
with the parent after the child's sesgion is finished.
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Lk, PReduce extraneous noices, Ask parental cooperation with this.
Encourage phone calls to be at another time of day. Discourage
friends and neighbors froan vigiting during the tutoring session.

This includes siblings' friends. ‘'vhenever possible, keep distractions
minimal - lcwered radio, T.V., ete. A~n isolated room is preferable -
one that has a deor that can te closed, If other household members
are prresent, encourage quiet, unobtrusive activity during the

"child's hour",

Preschool tutoring for the handicapped child plays an important role in
determining and shaping his behavior throughout his life. If the handicapped
child can get a "Jurp" on his deficiency early encugh, he ray be atle to cope
more readily with his problem during the years of "formal' schooling, Thus,
his handicap becomes less of a burden tc him and to others. A blind child
needs someone to be his eyes and tell him of his environment - at the same

time that he is experiencing feeling, hearing, tasting, and smelling the
things around him,

fre tuter's role is one of instructor and consultant. Tt is her job to
teach the parent how to make learming experiences for the child meaningful.
The tutor may teach the parent how to "play" with the child constructively.
She may demonstrate techniques, intrcduce new and educational toys, and be
trere tc guide and support the parent. Teaching devices need not always be

store-bought. Jeveral useful household articles are often just as beneficial,
more practical, and less exnpensive,

Preschool tutoring should emphasize family involvement. Parental inter-
aciion is extremely inportant to the handicapped child., It allows for greater
understanding on the part of the parent and a closer bond within the family
structure, The tutor gives support ani encouragement to the parent, and the
parent pagses these along to the child, These are tundamnental elements
1.ecessary for acliievement,

EVLLUATION I PRESCHCOL HANDICAPPED PROGRAMS

Frogram evaluation 1s an important btut contrcversial aspect cof early
childheoed ecucaticn. It is important keeavse it provides spcnsoring govern-
rental cr community agencies with a measure of program progress and success,
ard it prcvides feedbark to edurcators that is r.eeded to improve the program.
Tt has been contruversial because of a lack of unanimity among educaticnal
psychclegists as Lo which descriptive and experimental research +*echniques
should ©te used in program evaluation. Evaluaticn is intimately involved
in the diagnostic and lrea*mert (ecurriculum) aspects of the program. If
the original diasnosis is comprehensive, as~urate, and meaningful, it serves
as a bhaseline for the later evaluation, Both diagnosis and evaluaticn go
Leyond teacher reporis and attempt to provide scientific bases for analysis
of individual and program pregress. Evaluation is directly linked to
treatmert in the year to year development and improvement of the program.
~cmprehersive and specific evaluaticn alleous the educator to determire
precis=ly areas of gtrergths ard weakresses in the rrcgram,




Ziniles {1%8) has cutlined ihree levels of evaluation. The first level
involves an evaluation of the stated program ~bjectives. This level cf
evaluation shhyuld be conducted by an expert who is competent in translating
educaticral and psychelogical thecry into practice. The evaluator is respon-
3itle for determining if the goals of the program are cccrdinated with the
goals c¢f preschcsl ecucati-n. The +theoretical analysis of the program should
determine if the goals and operations are differentiated according to the
age, developmental level, and cultural backgrounds of the children. Irostig
and Maslow (1962) have pcinted out that the program should be evaluated with
reference to the complexity of original assessment and treatment. Teacher and
cnild differences shsuld be carefully considered.

The second level of evaluation involves the program's mode of operation.
“he evaluatnr on this level should be an expert in educational operations.
E2 must determine if the program operations properly fit the goals and
objectives, In combination with theose goals and objectives, the operations
should reflect the application of sound learning princirles. The evaluator
must alsn determine whether ~r not thnse nperaticns have been properly
implemented.

The third level and the one that has generally been emphasized is that of
~uteome evaluation., The evaluater on this level should he a psychometrician
who is expert in sampling, statistics, and educational measurement. This
aspect of evaluation has been emphasized because of the growing need for
aceountatility in ennducting program develmpment in preaschool education.
Despite the need fer corndueting outcome evaluation, the preschool educator
shculd be aware of sever.l deficiencies in this area. Frostig and Maslew (196€9)
have pnrirnted out the rezearch problers in isolating program effects from
extranecus effects. Ziniles (19£3) has indicated that outcome evaluators have
cften crly examined the short-teru effects of a program because of the incon-
verience in determinirng long-term erfects. Tle has also discussed the problems
ns the validity cof psychometric instruments vlhen used with preschcel handicapped
children. A third prcblem listed by Zimiles involves the enormous number of
pessible pregram sutcomes or effecis to be measured. Meeker (15¢9) emphasizes
the latter prctlem in discussing measurables and unmeasurables in programg for
Lardicapped ~hildren. The unmeasurables include aspects of motivation, parent
involvement, etc. For example, Kirk (1972) has pointed out that evaluation
rusl Involve the determinaticn of the program's ability to assist parente; tc
L21p children tecome more independant sccially and economically, and to fulfill
tre expectaticns of +the parents, edurcatcrs, and commmity. Such unmeasurables
are generally not included in eutecome evaluation.

Zimiles' analysig of the three levels of evaluaticn have led him to a
ccricept of "operational" evaluation prior to and in contrast to the "absolute”
evaluation of pare cutcome evaluation, The operatiocnal evaluaticn at the level
5f evaluating objectives and operations must be conducted in order for cutcome
evaluation to be effective and mearirngful. 1In contrast to the '"ob jective!
starce »f the absolute evaluator, the cperaticnal eviluator must bte intimately
involved vwith the program sn that he knows it well encugh to include all factors
in his assessment. Complet-. evaluation not only provides the accountability
Aata of absclute evaluaticn, but also the descriptive data of operational
evalaation. This data serves ag feedbxnk useful Lo the educator in improving
ard develcping *he program. The balarced view of evaluation presented by
similes provides a serientifie analysis of a2 program arnd also leads to specific
progran inproverents.

!
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n summAary, the major resroncipility of the classrccom teacher is to
manitor the evaluntion and make suggestions concerning its conduct. The teacher
should in#ist on an operational evaluation of the rreogram, one that vprovides
feedback on curriculum and one that is not expedient or haphazard. For
example, if the evaluatien is only short-term, any latent effects of the
program will not be detected. TDesrite the research problems invelved, every
atterpt shculd be made to conduct consistent follow-up of preschool
"graduates" which indicates their scheool progreas relative to handicapped
children who did n>t receive special treatment. The teacher can act as a
giiding force in insuring comprehensive evaluatiom.
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SURRICULIM PUARCAT ANT CONCEPT

The purpose of tris pars of the Guide is ic previde suggested curriculum
materials for use in intwit-toddler and preschonl programs for the handicapped.
Curriculum as used herein refers tc,

«+s the whele life and program of the scheel (preschool) ... tc include all
the experiences of children for which the school (preschcol) accepts
responsibility. It denote ' results of efforts cn the part of the
adults of the ccmnuiity, ste ind nation te bring tec children the finest,
most wholesome influences that exist in the culture (Ragan, 19¢0).

A conecept of curriculum for early childhood handicap may be viewed as an
irtervertion continuum illustrated as fcllows:

Basal Level Ceiling Level
<z11..7._1"-1--1..1-.?..3. T T R 2
Zirth I'mtry Puints Up to CA of 1C

After the preschocl handizapped child is identified and diagnosed, his
entry to (and exit frem) ti; interventi~n continuum is based on the application
of methods of (1) intensive .1.ild study, (2) parent and home involvement,

(?) individually prescribed instructicn, (4) tehavior growth records, and
(5) evaluation procedures. The specitics cn these metheds are presented else-
where thrcughcut this Guide.

In essence, the operational steps of the intervention prrogram are:

1. Comprehcnsive knowledge cf the pieschool handicapped child's
characteristics and needs.

2. Determination of ccncepts and broad sitill areas for learning.
3. Specifying behavioral (performance) otjectives.
L, Providing tailcr-made learning activities and mat-rials.

5. Program and clientele evaluation.

ORGAITIZATION OF CURRICULUNM MATERIALR

The curriculum content material 15 presented at two levels:

1., Infant-Toddler Curriculum - designed fcr use with the preschool
randirapped nelcow the age of three.

O ‘ T o
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2. TFreachecol Curriculum - fcr use with the preschool handicapped
tetween the ages of three and six, and possibly ten acccrding
to the level of functicnins,

During the course c¢f the Farly Childhoed Handicap Workshop, the material
wasg Jderived o»rimarily by two rrocedures. First, the workshop participants
conducted an intensive review of several leading publications ccvering rreschool
curriculun (Rauks, 1268; Bucks County Fub. Schools, 1970; Cennor & Talbot, 19643
Kirk 1 Joh..son, 1951; Parker, 1972; Pennsrlvania Kindersgarten Gulde/. Second,
an analysis was made of selected assessment and tostlng materials currently
being used in early childxocd education. These materials (see Part III, Section
C of this u5}g9) werce used as a hasis for developinz and specifying operational
pehavioral ctjectives for ihe preschool handicapped child.

The advantage of the procedure emplcoyed is that it permits (1) specifying
behavior objectives at two levels of preschool development; (2) statement of
curriculum objectives as observable pupil tehasicrss; (3) designation of
behavior objectives by mearingful content or skills areas; and (4) use of
existing preschocl +tests as criterion measures for attainment of objectives.

In surmary, based on the procedure described, the curriculum material
presented is considered to be an  attempt to develcp a behavior objective or
ccrpetency-based curriculum for those with early childheood handicap. It is
anticirated that limitations of this procedure and suggestiong for revision
will come about 's a result of field testing of the Guide.

TFUIT-TCIDLER CURRICTLUM

Tre infant-tcddler curriculum material is presented in this gection at

t.i5 levels:; Ievel I - from birth thrcugh two year clds; Tevel 11 - for twod
.d three year clds, The material hLas been adapted from an article in Excep-

tlanal “hildren (Jsrdon, 1971), a srecial issue concerned with the exceptional
cnild's early years. Also, thke bock, ~hild Levelcpmernt and Fersonality
(Jmussen, Conger, and Kagan, 1969) was uc .~d as a resource for develorment from
tirth throu. .. on» year. The ~urriculum emphasis fcr infantz and toddlers is
aonrerned primarily with sens>ry-moter ficvelopmer*t(l The key teacher-person
is the parent, and *Le prescnscl teacher, if the %&ftld is in a feormal
educatinnal setting.

Tevel IM - Birth +o one year

The curricalum and Jearning exporier.~=s provided at” this level, whether
ir. the home or the preschincl, must be based on an understanding of the fcllewing
rharacteristics cf this age child:

Birth - 3 months

..............

iverage child can see, hear, smell ard is sernsitive to rpain, tcuch and change
in position at hirth.

llecna‘tes average 80% of lime asleep.

Teralizations inelude batbling, coughing and crying. They are reflexive, a
resronse *n gtimuli toth irward and outward.

ob)
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Differeuces in cxying avre noted between 2-3 weeks,

Sucelking and swallowing help guatatery ani speech development. EHe can smack
his 1irs and suck his fingers.

Average reeding s~hedule is 7-¢ feedings a Aday 'ntil 1 merth when solide are
also being talen and then fecedings are reduced teo 5-c.

Reacts to lcud sounds, then spoken werds,
He can 1ift his chin frem a prore position, grasp an object prlaced in palm.
He can flex and extend limbs.

Has response called Mcrn reflex which is extending arms outward and tack te
crogs his btody #+% the midline when startled,

Recomes markedly mcre visually attentive.
Crying is reduced trward end of third mcnth.

Begins tc appreciate depth and to rerceive objexts in 3D.

3nenths - 6 months
Increased smiling to hw-an voices and faces.,
Merc reflex should disappear,

Beginning of prehensien, grasping with thurb and forefinger.

Coordination cf eye-hard mcverents ard conriinated visual-motor reaching
usually occurs at 5% mcnths.

Begins tn sit with suppcrt for 1 wminute.

will sit ir high chair and grasp danglirg cobject.

6 menths - 9 menths
Beging to repeat scunds heard in the environment - lalling.
First tooth erupts at about 7 menths, generally a lower front tooth.

Mugcliey near the read and neck develop earlier than the lower limbs,
(7.phalcraudel development)

2y 7 menths moust children sleep through the nisght and require 1 - 2 daytime
raps.

‘IJsually displays anxiety, especially ia presence of a stranger.

Jitting is usually acconplished ursupperted ty 8 months for at least 10
minutes,.

o
} . . £ore
ty * meorths will usually stand with help. L)/




By 8% months, can crawl with abdomen in centast with the floor,

By 9 months he will atand holding furniture.

9 menths - 12 months
Echolalia or repetition of sounds in response to a person will appear.
By 10 mecntha creeping on hands and knees can be expected.
By 11 months will walk when led.
At 12 monthe he will pull to stand by furniture,
First meaningful words usually appear,
By c¢ne year, child is usually walking upright.
The child averages as much time awake as asleep.
Peeding is stabilized to 3 meals a day and he may have marked food pre-

ferences,

Cn the next prage is sn cutline of suggested objectives, activities, and
materials for ernhaiicing the learning of an infant through one year.




INFANT-TODDLER CURRICULUM, LEVEL IA
(Birth -~ 1 year)

——

———

Learning Opportunities and Needs

Suggested Activities and

-

Prcvaide a family-type environment

Stimuilate receptive awareness

Stimilate exprzcsive speech

Levelep warmth and “rust

TFreowrege visual tracking

Hecnate should get used to family q
adjust sleeping and waking patterns
family or Center continue its norm

Talk to child when tathing, dressi
playing. Use parallel talk by say
(John)'s hand", while doing the ac

Use reflective speech by saying wh
"(John) is eating his food."

Use cress scund makers, such as, b
g from variocus parts of the rco
in the appreriate direcbicr.

Talk tc¢ the child frem different p
rcar. Hum, whisper, sing, cr play
while holding Lim or when he is in

Enecurage vccalizaticns by babblin
smiling encouragement and giving p
such as hugging,

Use clear short sentences in spe
child. "Take your shce off." and

Hold child, rock him, do rot let h
falling, introduce outsiders gradu

Use mcbiles in crib and play pen,
that are attachable tc this equimm

Use rattles to get child to follow
movirg it acrecss his midline,

bi
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INFANT-TODDLER CURRICULUM, LEVEL IA
(Birth - 1 year)

ties and Needs

- -

Suggested Activities and Materials

EnivVircnment

lietnate should get used to family ncises and wiil
adjust sleeping and waking patterns accordingly if
family or Center continue its normal activities.

Talk to child when tathing, dressing, feeding and
playing. Use parallel talk ty saying "I am washing,
(John)'s hand", while doing the action.

Use reflective speech by saying wha*t the child is dcing.
"(John) is eating his food."

Use cross scund makers, such as, bells and rattles
rung from various parts of the room, to get him to turn
in the aprrcriate directicn,

Talk to the child frem different pesiticns in the
rcore. Hum, whisper, sing, cr play music to him either
while hLolding Lim or wher he is in crib, ete.

Encourage vocalizaticns ty babbling with the ¢hild,
sriling encouragement and giving physical rewards
such as hugging.

Use clear short sentences in speaking directly to the
child. "Take ycur shoe off." and demonstrate.

Hold child, rcck him, dc not let him have a fear of
falling, introduce outsiders gradually,

Use mcbiles in crib and play pen, alsc form beoards
that are attachable tc this equimment.

Use rattles to get child to follow with his eyes while Wi
movirg it acress his midline. ©




INFANT-TODDLER CURRICULUM, LEVEL TA
(Birth - 1 year)
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Learning Opportunities and Needs Suggested Activities and .
l
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Work on gustatory exercises Good speech patterns develop from g
Encourage chewing of Zwiebach, dri

remote gross motor ccordination Bathing is excellent time to exerci
movemertz, Also when changing diap
to get him to press back. Rub his
his bedy to stimulate touch.

Make home or Center child-proof by
area for his mebility where he ca

Reinfcree each gross motor act.

Futting the child on a blanket on
mcvement.,

Fromete fine motor contrcl Give objects for him to grasp. Useé
him to push and try to reach.

Let ~hild eat finger foods when red

Put extra spocn beside plate when
toward putting spoon in his hand.

Provide stimulating toys to child
activity.

Generally, provide a loving, warm ¢4
acceptance of him. Discipline beg

6 i | b




INFANT-TCDDLER CURRICULUM, LEVEL IA
(Birtk ~ 1 year)

ities and Needs Suggested Activities and Materials

—

rcises Goud speech patterns develop from gustation action.
Encourage chewing of Zwiebach, drinking from a cup, etc.

ordination Bathing is excellent time to exercise leg and arm
movermerts. Also when changing diapers, push at feet
tc get him to press back. Ruo his back and all over
his bedy to stimulate touch.

flake home or Center child-proof by allowing large
area for his mcbility where he cannot be hurt.

Reanfcrce each gross motor acte.

Futting the-child on a tlanket on the floor encourages
mcvement.,

Give objects for him to grasp. Use large balls for
him t¢ push and try to reach.

Let child eat finger foods when ready.

Put extra spocn beside plate when feeding. Shape
toward putting spoon in his hand.

Provide stimulating toys to cihild for him to select
activity.

Generally, provide a loving, warm atmosphere showing
acceptance of him, Discipline begins early.

6-‘
~




Ievel IB - 1 and 2 Year (lds

The curriculum and learning experiences rrovided at this level,; whether in
the home or the preschool, must te based on an understanding of the following
characteristics cf this age child:

1. Begins to walk and gain irn body centrol; climbs on furniture,

2. Creeps up and dovm stairs; may begin to walk up stairs with help.

3. 3till senses and abscrbs his envirenment.

4. Enjoys pushing and pulling toys.

5. Stacks 2 or 3 blocks; also lines up blocks.

€. Pokes fingers into holes.

7. Turns pages; enjoys tearing papers.

8. Pecints to eyes, nose, ears, mouth.

9. Recognizes pictures of cars, dogs, etc.

10. "'aves bye bye; talks in jargon and uses gestures.
1l. Is imitative; rcsponds to nusic.
12. Holds a cup and eats with a spoon.
13. Enjoys self absorbed play; self engrossed; still exploring.
14, 1Is nonconformist; negative-resistive to change.
15. Enjoys water and sand play.
16. Understands simple directicrs.
17. Begins to take aparti: takes scme clothing off.
Cn the next page in chart form is an outline of suggested cbjectives,

activities, and materials for enhancing the learning of one and two year
»1d children.




TNFANT-TODDLER CURRICULUM, LEVEL IB
(1-2 Year 0lds)

- o - -

——— -

Learning Opportunities and Needs Suggested Activities and

T T e S e e e At e W T e e T e Ak ma BB . e ———— - - - e wms o

Eave an adult responder Provide mothering factor jother-teacher

Sernce and absorb envircn-
ment throuzh:

Exploration Incourage diacovery; Heusehcld items & toys Lower ¢
stimulate curiosity pcts &
Tasting Develep gustatory sense Variety of edible foods Suckers,
from ¢
Smellirg Develcp clfactory sense Fardliar odcrs Flcwers,
foods,
Fearirgz Stimulate awareness of I"usical toys bells, s
sound scund,
music
Meving Levelop gross motcr Largee tcys tc ride cor Riding t
ccerdination pusk; cbjects to haudle  trucks,
running
Develep fine motor Small toys Graduate
cocrdiraticn stringi
puzzles
veeirg Incourage visual metor Toys that move Mobiles,
tracking; stimulate vision shadow
Feps . . .
Fesling Erharnce tactile stimulaticn Cuddly tcys Teddy be
(j“ ... variety
} ()~ tempera
)




TNFPAT-TODDLER CURRICULUM, LEVEL IB
(1-2 Year 0lds)
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nities and lleeds
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er

B ron-

Provide mothering factor

Incouragze discovery;
stirulate curiosity

Pevelep gustatory sense

Leveler clfaztery sense

Ctimulate awareness cf
scur.d

Levelop gress mcter
ccerdinaticn

Levelcr fire motor
ccerdiraticn

Ericourage visual motor
tracking; stimulate vigicn

Enhar.ce tactile stimulation

Suggested Activities and Materials

Muther-teacher

Hcusehcld items & toys

Variety of edible foods

Familiar odcrs

IZsical +cys

Largeo tcys to ride cr
pusl; ctjects to ha.dle

Small toys

Toys that move

Cuddly tcys

b

Lower cupboards filled with
pcts & rans

Suckers, Zwiebach, drinking
from cup

Flcuwers, citrus fruits,
focds, scap

bells, squeeze tcys with
scund, telephone, reccrds,
music boxes

Riding toys, kiddie cars,
trucks, push-pull tcys,
running

Graduated size rings, bead
stringing, large 1-3 piece
puzzles

Mobiles, bubbles, ballcons,
shadow play

Teddy bear, wocly animals,
variety of textures and
temperatures




Level IT - 2 apd 3 Year Cldz

The currisulica and learning experiences at this level, whether in the home
cr rreschorl, must be bagei -n an uudevstanding ¢ these characteristics of this
age ~hild:

1.

The chart on *tle next page ~atlines srme suggested cbjectives, activities,
ard materials for enhancing the learning of two and three year cld children.

ERIC

Aruitoxt provided by Eic:

Runs and enjcys mctor activities - rcugh and tumble rlay.
Jurrs witk a cne feot lead.

"Harkstime" on steps - two feet cn each step.

Attaches meaning to previous sensory experiences.

K.2&s and *hrows a ball; still pokes fingers in holes.
Turns pages with precisicn.

Turns doorknots - rotation in wrist.

Builds tewer of 6 cr 7 blocks.,

Scribbles - herizontally and vertically.

H>lds cup and glass easily and eats with a spoon well.
Identifies pictures; genses "oneness'.

Uses 3 to 4 werd sentences.

Regins to enjeoy liciher Gcese rhymes.

Displays emotions - claps hands, squeals, laughs,

3ays "No" - negativistinj exercises his powera; dawdles,

Esteklishes a sense of gelf.

Enjoys solitary play, follcwing hia own devices, as well as parallel

play with other cnildren.

whows restraint with strangers.
Eelps undress and dresse.

kEr.jcys praize,

Is ir*rigued with water.

tinckes, pushes, kirks, and bites.

by




INFANT-TODDLER CURRICULUM,
(2-3 Year 0lds)

LEVEL II

Learning Opportunities and Needs

Suggested Activities a

Ccntinue sensory experience &
opportumity for moving including
biz muscle develcpment & coordi-

nation & fine motor physical
manipulation skills.

De-relop listening skills &
cpporturity t¢ express self.

Refire visual awareness.

Ecgin imeginative play.

b/

Continued development for
agility, directionality,
laterality, strength,
balance & spatial aware-
ness; continued opportunity
to explore & discover;
beginning develcpment of
eye-hand coordinaticn, &
refinement of pincer grasp.

Discrimination of scunds;
increased copportunity tc
exercise powers for dis-
crimination c¢f previcus
sensory experiences.

Beginning development of
form perception.

Express himself & develcp
ways cf relating toc o*+hers.

Steps, ladders, slides,
packing cases, tunnels,
rocking horses, wagons,
swings, riding vehicles,
kiddie cars, tractors,
trucks, busy boxes, play
telephones, crayons for
seriboling, sorting
buves, stacking ccones,
nesting blocks, books,
spocns, cups, & mail-
bcxes, water play.

Toy piano, bells, tcys,
.th sounds, nursery
rhymes, X records.

111 toys & items in the
househcld; members of the
family; identification
of pictures.

Puppets, hobby horses,
hammers, kiddie cars,
tractors, self propelled
vehicles, animals, &
concrete toys.

bS




INFANT-TOCDLER CURRICULUM, LEVEL IT

(2-3 Year 01ds)

—— v

bortunities and ¥eeds

Suggested Activities and Materials

perience &

g including
bnt & coordi-
physical

Continued develcpment for
agility, directionality,
laterality, strength,
balance & spatial aware-
riess; continued opportunity
to explore & discover;
beginning develcpment of
eye-hand coordinaticn, %
rcfinement of pincer grasp.

Discrimination cf scunds;
increased opportunity tc
exercise pcwers for dis-
crimination ¢? previcus
sensory experiences,

Beginning development of
form perceptiorn.

Express himself & develop
ways cf relating to others.

Steps, ladders, slides,
packing cases, tunnels,
rocking horses, wagons,
swings, riding vehicles,
kiddie cars, tractors,
trucks, busy boxes, play
telephones, crayons fcr
seribuling, sorting
boxes, stacking ccnes,
nesting blocks, books,
spocns, cups, & mail-
tcxes, water play.

Toy piano, bells, tcys,
with sounds, nursery
rhymes, % reccrds,

A1l toys & items in the
househcld; members of the
family; identification
of pictures.

Puppets, hobby horses,
hammers, kiddie cars,
tractors, self propelled
vehicles, animals, &
concrete toys.

b~

Climbing, sliding,
balancing, crawling,
swinging, rocking,
rowing, teetering,
wering, pulice,
rolling, riding,
springing, walking,
running, Jjumping,
taking apart, stacking
screws, & grasping toys.

Musical toys, Mother
Goose rhymes.

Identificaticn of
environment.

Role playing beginning
language development.




PRESCHOCL CURRICULUM

The preschesl curriculum is presented in this section of the Guide, with
each area of the curriculum being operationally defined below. The pages
foll./ing contain concept and skill areas, illustrative behavior otjectives,
and suggested learning activities and materials for each area.

Self Felp

Self help is the ability to take care of body functions and needs (dressing,
grooming, toilet training, and eating) indevendently. Particularly with the
prescheol handicapped ~hild, a feeling of accomplishment and independence in
self help is vital to develcping a sense of self worth and security.

Langu-ze Development
Language development involves learming and using essential habits,

attitudes, and mechanics of nonverbal and verbal communication. The skills

included reflect a transfer of ideas trom one person to another spanning a

range from fa>ial or bcdy gestures Lo spoken and written language. Acquisition

of these gkills is necessary 1o enable a child to experience and participate

in & variety of everyday activities.

Basic Information and Vocabulary

Basic information refers to facts which the child knows about himself,
family, colors, focd, animals, community helpers, clothing, transportation
vehicles, and household items.

This also enccrpasses the general word kiowledge which the child needs to
uriderstand and express his awarenesg of the personal, social, and environmental
fa.tors of cur world.

Fersonal-Social Behavior

That aspect of an educational setting termed "personal-social" refers to
thcge behaviors, attitudes, and concepts which we would hope to introduce into
the preschool handicapped child's experience for the purpcse of fostering:

1., appropriate understanding of and reactions to himself and his peers.

2. apprcpriate interactions with all tacets of his environmental setting.

Perceptual-lotor Performance

Perceptual-motor performance refers to the motor responses to sensory cues =
visual, aulitcry, tactile, kanesthetic, along with the integration of past
exrerience, These performances relate to the child's understanding of direction,
space, s.ze, distance, speed, shape, balance, laterality and intensity of
mcvemer.t.




57

The easence of the rercertual-nicter thecry is a sequence of learning stages
through which 1he zhild pr~-resses. Later, complex learmings are built upon
initial leamminugs iu a hi-.' rehial fashicn.,

The handbook, Paily Sensorimotoer Training Activities bty Braley, Kenicki
and lLeedy, has been of tremendous value in writing this section of the curriculum,
It is recommended that every teacher cktain a copry of this guide,

The number concept program is designed to introduce the ~hild to the basic
foundationa of arithmetic. They are necessary for everyday living and as a basis
for future arithmetic learning experiences,

Creative Develorment

The aim of creative development is to stimulate the child to use art, music,
and rlay as a means of natural expression and communication. The child is
encouraged to explore his relationships to people, things, and situations, and
to express his feelings about these relationships. A feeling of well~being,
confilence, and a pesitive self-image will come about as the child develops and
grows creatively.
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Concepts

SELF HELP

-
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Tllustrative Behavioral Objectives

Toilet skills

Feraonal clearliness
ckills

B B . - — . -

- —— . —-——-

Learning Activitie%

Knows when it is necessary to go to the
toilet

Is able to signal when toileting igs
necessary

Manages clothing without assistance

Is able to wipe, flush toilet, and
wash hands without help

Washes hands and face

Brushes teeth

Combs hair

Bathes celf

Wipes ncse when necessary

Watching for signals from t

|

' Pointing out location of to
! and sink
(]
i

Takinz regular bathroom bre

. Havinz changes of clothing

"lashing hands after using tH
before eating

‘lashing large dclls

Brushing teeth _fter snacks

Making individual grooming

Health Bulletin Board - Ide

See-Quees Brushing Teeth, C

:
i
i
|
!
!
n

A
e




SELF HELP

R e - . ————_— ——

i Tllustrative Behavioral Cbjectives

Learning Activities and Materials

A E AP . Ban C— - . Ve o - ——— s e - -

Krnows when it is necessary tu go to the
toilet

Watching for signals from the child

Pointing out location of toilet, toilet paper,
and 3ink

+ Is able to signal when toileting is

necessary Takinz regular bathroom breaks

Havinz changes of clothing available
i Manages clothing without assistance

e s e e e . ----..-.—.»..-——.1.-..-—-...1

Is able to wipe, flush toilet, and
wash hands without help

: Washes hands and face . Ylashing hands after using the bathroom and

. before eating
Brushes teeth . 'lashing large dclls

Brushing teeth after snacks

4
t
i
!
Cembs hair ,
]
i

Making individual grooming kits

EBathes self iHealth Bulletin Board -~ Ideal

\J
.

) 'See-Quees Brushing Teeth, Ccmbing Hair
Viipes ncse when recessary .




Concepts
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Drecsing skills
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Tllustrative Behavicral Objectives

Learning Activities

. Wy DU A e A S S ks @ O 2 A -

Puts on and removes clothing (under-
wear, shirt, pants, dress, coat,
Jacket, sweater, shoes, socks) withcut
agssistance - shoes and boots on ccrrect
feet; mittens and glcves cn ccrrect
hands; hats, snowpants, and cther
g2lir-cns worn correctly

t e e Mt e e d e raram e aa sm—

Fastens own clothing - manages
buttcns, snaps, zippers, hocks,
grirpers, and buckles; laces and
ties cwn shces

e am e e aaa

Pressing large dolls

Dressing up in adult clothe‘
Dressing in front cf a full
Dressing for seascnal cut-o
rutting on raint smocks

Threading Eleck -~ Lakeshcre
Materizlg g

Cressing Frame Sets - Fres
Iress Vests - Childeraft

Tie Shee - Flayskocl

"lood Threading Cylinder -

Locks and Learner - Teacher

Sequential Picture Cards --
Learning Materials
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SELF HELP
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Illustrative Behavicral Obtjectives
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Learning Activities and Materials

Puts or and removes clothing (under-
wear, shirt, pants, dress, ccat,
Jacket, sweater, shces, socks) withcut
assis®* nce - shoes and bocts on correc
feet; mittens and glcves cn ccrrect
hards; hats, sncwpants, and cther
slir-wns worn correctly

Fastens own clothing - manages
tuttcens, snaps, zippers, hocke,
grirpers, and tuckles; laces and
~ies cwn shces

-
v

D it ST LY TR

G e - e m e . wan memee

i
J.
t
i
i

regsing large dolls

Dressing up in adult clothes

Lressing in frent of a full-length mirror
Lressing for seascnal out-of-dcor activities
Futting on paint smocks

Threading Rleck ~ Lakeshere Curriculum
Materials

Tressing Frame Sets -~ Freston

Lress Vests - Childcraft

Tie 3hoe - Flayskocl

“Jood Threauing Cylinder - Dick Blick
Locks and Learner - Teacher Toys

Sequential Picture Cards - Self-Develcpment
Learning Materials

\N
\L



SELF HELY

Ccnicepts

. -

Illustrative Behavicral Objectives

Learr.irg Activities

Tatle skills

Hourvekeepirg skills

by -
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Chews and swallows prcperly

Uses utensils ccrrectly

Drinks frcm cup cr glass

Prirks using straw

Fills cur without spilling

Exhitits basic table manners

Takes proper care cf clothirnz in
school

Picks up and puts away materials when
firnished with +hem

s o 4 — . ——— . p—— o > ]

;

Enforcing good habits and m
time and lunch time

Practicing passing cut napki]
the table

Flaying tea time

"I Set the Table" puzzle - B
Rlick

Prcviding oppertunities to
up clcthes c¢n hocks or han

Pesignating with pictures a
areas

Providing broom, mop, dust
for use in role playing an

Assigning weekly small clas
child

[ LN

(H




Illustrative Eehavicral Ctjectives Learr.irg Activities and Materials

Chews and swallows preperly Enforcirg gocd habits and manners at srack
time and lunch time

Uses utensgils ccrrectly fracticing passing cut napkins and setting
the tatble

Drirks frcm cup cr glass Flaying tea time

"I Set the Table" puzzle - Flayskcol - Dick
Elick

- Drirks using straw

t Fills cur without cpilling

Exhitits tasic table manners

Takes preper care cf clothirg in : Previding cppertunities to hang ccats and dress-
3chcel . up clcthes cn hocks or hangers

Pesignating with pictures arprepriate stcrage
Picks up and puts avay materials when areas
firished with +hem

Providing broom, mcp, dust pan, and dust cloth
for use in role playing and classroom clean-up

Assigning weekly small classrcom jcbs for each
child

- ————————— " - —— - = = & e




Ccncepts
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Illustrative Eehavicral ¢t jectives

learring ictivities

Safety skills

Peive

(f(

e e ———— . —f— . e -

- i - —— - e maeeee s A A e WA w W = ww——

Pemenstrates awareness of playground
hazards

Keeps sharp cbjects frum eyes, ears,
nose, and mouth

4

Avelds contact with electrical outlets

Ixhitits awareniess of basic rulegs fer
pedestrian and biking safety

[
¥
[}
i
'
0
¢
.
t
1
]
0

;
|
s
|
I

Maintaining careful supervid
¢ safety prec

and discussin

Ccllecting commen c¢lassrocm
angerous and
bulletin bcard for class d

rotentially d

Covering cutlets with safet

in uase

Uging pclicemen and patrols

perscns

Acticn Flash C

Golden Record -~ Romper Room

{2k}

(

ards - EFI

N




Zllustrative Eehavicral (i jectives

learring letivities and Materials

ERI

PAFullToxt Provided by ERIC

Lemcrnstrates awareness of playground
hazards

¥eeps sharp cbjects from eyes, ears,
rose, and mouth

fveids contact with electrical outlets

i Ixritits awareness of basic rules fer

redestrian and biking safety

Maintaining careful supervisicn of playground
and discussing safety precautions

Collecting common classrocm cbjects which are
rotentially dangerous and making of these a
bulletin board for class discussion purposes

Ccvering outlets with safety caps when not
in use

i Using pclicemen and patrols as resource

perscns
Acticn Flash Cards - EFL

Golden itecord - Reomper Room - "Deo Pee"
T




LANGUAGE DEVELOPMENT
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Colcepts ‘ I1lustrative Pehavicral Objectives Learniry ctivities
1
1
_— S I -
L]
Peceptive auditory ¢ To develeop attentiun for receptive Teach the child how to remad
language ! language skills by having a quiet time, (30

aye
"C

()

O

ERIC

Aruitoxt provided by Eic:

4)

child shculd try and hear i
Teacner leaves the room and

aiti

e

I8

!
Get the children together on
then, TIneourage closeness.
Tell and read them stcries.

Rerrard with tangibilies cr p
who arz able to enter the r
quietly within (C seccnds.

Records of sounds and musica

. ——r =

a. Peter and the 'olf
! b. Bring a Tune, Jchnrny
5 c. DBilly l.ings the Bell
' d. Muffin in the Country
e, Muffin in the City
! f. Train Sounds - Columbia
]

Listen to scunds of hcme onui
elock, crusned paper, wate:s

Nature Scinds - Stand under
day and listen. (rainy day)

Play music, sounds, rhythms
rlaced on individual childr

‘JLisper games - children whi
earl; obtlhera ety ard £ 17w




LaNGUAGE DEVELCPMENT
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I1liuzcsratave Terevicral Chjectives

v .
aywi iy L
Learnitg;

ietivities and liaterials

Pt :

Teach the child how tc remain yuiet and listen
by having a quiet time, (3¢ seconds). Each
child shculd try and hear if any socund is made,
Teacher leaves the roum and calls a child's
naic.

|

Get the children tcgether on the flccr. Sit with
then, TInccurage closeness. 7Talk with them,
7ell and read them stcries. Sing with thex.

1At

Re rard with tangibilics cr praise thicse students
o are able to enter the rcem and sit down
quietly wi-kir €0 seccnds.

Reccrds of sounds and musical instrumentis:

a. Peter and the 'iolf

b. Bring a Tine, Jchnny ; - ;Ziiigegizld
c. Billy l.ingy the Bell )

d. Muffin 1:a the Couniry ) Youug Peoples
e. Muffin in the City § ~ Records

f. Train Sounds - Cclumbia Records

- A e WA e b . . m— % o mew w

Listen to scunds of hcme and classroom., (wind,

i clock, crusned paper, water rumning)

'

{Nature Scinds - Stand under a tree on a windly
day and listen. (rainy day)

Pilay music, sounds, rhythms thrcugh earphores
Flaced cn irdividual children foer a short time.

'
' . . . . . 3
(Lisper games - c¢hildven whisper instiructiens in R~

IR I TR TN
LU R PR .,

v
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LANGUAGE LEVELOPMENT

Concepts

Tllustrative Behavicral Cbgjectives

Learning Activities

RcccptLve auditcry
language (et )

S1

language skills

To develcp attention fcr receptive

(cent.)

———— - e e e aeeme .

Pcems and stcries - teach rof
action gteries.

uUfl&lS’

Reccrder-Cassette; Dictaphen
pcrt, Conn,

Ch;rnix, Flcrence, A Manual
“etivities for the Young Chi
VTS ey Inc. Mlnn., Mirnne

Happy Time Listening -~ Lduca
Inc., Freeport, N.Y.

shytlean Band Tape - Cat. o,
mental Learning lMaterials,
Chicagc, I1l. 60657

Scund Cylinders, FATCO8, Cre:
Princeton, N.J.

Step Bells, #AIT368 (17 chrom
Flaythings

Listen to My Seashell, 984 (
[Music Certer, Inc.

Present wrist watch te each
to listen and raise hisg han
hears tick,

u,
{




LANGUAGE LEVELOPMENT

Illustrative Behavicral Ctjectives

Learning Activities and Materials

1c develup attention for receptive
language skills  (cent.)

Pcems and stcries - teach rcte poems, rhymes,
action steries,
Taterials:e

Recorder-Cassette; Dictaphune, Box 911, Bridge-
rcrt, Conn,

crernin, Flerence, A Manual of Listening
Jetivities for the Young Child, Paul S. Amiden
\osct., Imc. Minn., Minnescta

Happy Time Listening - Iducational Activities,
Inc., Freeport, N.Y.

‘Tthythie Band Tape - Cab. Moo T138-C Develop-

mental Learning laterials, 35C5 i, Ashland Ave,
Chicagc, I11. 600657

iSound Cylinders, 7ATC08, Creatiive Playthings,

Princeton, N.J.

Step Bells, /fAI6Y (17 chrematic bells) Creative
Flaythings

|Listen to My Seashell, 984 (Bock) Children's
! lusic Center, Inc.

Present wrist watch to each ear and train child
to listern. and raise his hand when Le ne lcnger
hears tick.

N3




LANGUAGE DEVELOPMENT

— - —

Cencepts Illustrative Behavioral Cbjeclives Learnireg Activaties
]
Rereptive auditory To develop attention for receptive Play instruments -~ rattle, d
languase (cont, ) language skills (cont,) horn, whistle. Turn when H§

tehind their back.

B T A e e

Jommen noises - pictures and
boat, plane, hammer. AssoqQ
noise.

finiimal sounds -~ pictures an
nimal noises,

. Tape recordings - record pu
. folcowing activilies: clap
rattle, pouring water, rus

IListening games - teach imi
through records:

2, Let's Listen -~ Ed. R

5005

E1l Se

©. Gimon Jays

Talking books - show how to
a. Mother Goose Nursery
Audio Creaticns
235 Broadway
Milbrae, Calif.

53 , 5i

ERIC

Aruitoxt provided by Eic:
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Illustrative Behavicral Ctjectives

e of

Learnirg Activities and Materials

———

-——— e —

- o —

To develop attention for receptive
languave skills (ccont,)

—— -

. . n

—— . - .-

Play instruments - rattle, drum, cymbal, bell,
norn, whistle. Turn when they hear instrument
tehind their back.

vommen noises - pictures and recordings of train,
Loat, plane, hammer. Associate picture with
n\.)ise .

ar,imal noises.

Tape recordings - record pupils engaéed in
following acliviiies: c¢lapping hands, shaking
rattle, pouring water, rustling paper.

Listening games - teach imitation and games
thrcugh records:
a, Let's Listen - ©d. Record Salec
5005 Deuglas St.
El Segundo, Calif,
©. Oimon Says

Talxing books - shcw how to operate talking books:
a. Mother Gcose Nursery Rhymes
Audio Creations
235 Broadway
Milbrae, Calif.

&2

5]




LANGUAGE DEVELCPMENT

Concepts

P e I

T1llustrative Behavioral Objectives

Learning Activities

—— . ———

Zeceptive auditory
lansuage {(cent.)

NO

[ P

To identify the direction of a sound

—

— ——

— s — e = = a8 e e e ——

Listen for sounds of the roo
their heads dovm and listen
radio, etc.

Listen for sounds outside thi
plane, birds)

Childrei: are seated at thein
closed. Teacher ucves aro
hell, Have them pcint in
bell sound tefore they ope
cammot change rointing dir

Flay "Folle:- the Scund" - B
walking around the room.
child follow the sound.

Play "Tick, Tock" -~ Hide a
Have a child hunt for the
for another chili.

Children sit in different a

child sits in center c¢f ro
-gomecne mckxes a sound. Pe
notes direction.

5b
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LANGUAGE DEVELCPMENT

bt o ten e v waem s - o e —

T1llustrative Behavioral Objectives

Learning Activities and Materials

T¢ identify the direction of a sound

- —— o e & B e W e * e & e e

Listen for sounds of the room. Children put
their heads dovm and listen fcr: alarm clock,
radio, etc.

Listen for sounds outside the room. (truck,
plane, birds)

Childrer are seated at their desks with eyes
cloged., Teacher moves around the room with a
bell, Have them pcint in the direction of
bell sound tefore they open their eyes. They
cannot change pointing direction.

Play "Fellow tne Scund" - Blow a whistle while
walking around the room. Have a blindfclded
child follow the sound.

Play "Tick, Tock" - Hide a loud ticking clock.
Have a child hunt for the clock, then hide it
for another chili.

Children sit in different areas of room. One
child sits in center cf rcom. On direction
-somecne r-keg a sound. Person in center
notes direction.

h)
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Ccneepts Illuctrative Behavicral Cbjectives learring Activities

Feceptive auditory T¢ 1istenn fur a cpecific purpcse

€0e] Sircn Saye

lang uabt (cert.)

Teabody Language Levelcpment
¢hips in a directed matchin

Teacher's Manual

. — v ot it el

5

neccords

a. ‘“hat Did Jimmy See
b. Whce Am 17

¢, Around le Cc

Teacher goes ocutside while ¢
Teacher slams dcer. Then ¢
acticn. leabody Level "M

—— — . . o . o el e e = % A A A

- —— -

Read a svory with aniral ch
4 irmitated.

Chocse a magric word for the
CrilAdren ar+ agked to liste
Tiscuss how and when it is

To make a child camfertable in a Wren rciding a stery allow ¢
listening situa*icn or lie dcwn aboul the room
distance.

Individual rugs placed as dé
relaxation c¢r music.

ERIC

Aruitoxt provided by Eic:




LANGUAGE DEVELCPMENT

ies Tlluctrative Behavicral (bjectives learring Activities and Materials

lishen fur a cpecific purpose

r3
g

Simcn Says

B R et

Feabody Language Develcrment Kit I - Use the color
¢hips in a directed watching activity. Page 1€
* Teacher's Manual

ent
1ing

lecerds

a, “hat Did Jimmy See?
b. Whc Am 17

c. Around Je G

Teacher goes outside while children listen.
Teacher slams dceor. Then chiléren identify
acticn. Ieabody Level "E"

--— -

Read a ctory with animal characters thal cwaz. te
iritated,

chocse 1 recic word for the day. (ex. time, happy)
Children ar+ asked to listen tor the werd.
Iiscuss how and when it is used.

To mexe a child eomfertable in a ‘Vhen readong a story allew children to sit, stand,
listening situaticn ¢or lie dcwn aboul the rcom within hearing
distance.

Individual rugs placed as désired feor use cduring
1elaxation or music.

[€)

ERIC

PAFullToxt Provided by ERIC
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LANGUACE CEVELCPMENT

e

cereepts

Tliustrative Behavicral (L jectives

Learning Activities

)

receptive auditory
lansunge (cont.)

P
PN
e el

To make a child ccmfortable in a
listerning situation (cont.)

Tce provide opperturity fer reccerizing
arc classifying sounds and werds

-— - -

—

Scngs
a. "I'll Listen" )
b, "I'11 Viggle" » T

fcen ="Hush" - Talking Time

Tigcuss courtecus listening
"ianers Can Ee Fu."

lnen - "Little Charlie Chip
.nthology of Childrent's Li

Tape envircnmental sounds (
animal, etc.) ard Lave chi
when played btack. [lay di

Say three werds (ex. ball,
Jhich two go together?

Musical chairs

Make sounds with two diffe
(drum-bell) and child will
and make the sound.

Records:
a. Muffin ir the City )
b. Muffin ir the Couniry)




LANGUACE LEVELCPMENT
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ERIC

PAFullToxt Provided by ERIC

.

Tlluctrative HBehavicral (ijectives

Iearidng Activities ard Materials

10 nage ch1ld ccmfortable irn a

a
listering situat<on (cont.)

Tc previde opperturity fer reccerizing
ar.C classifying scunds ani werls

"I*'11 Listen® o
b. "I'11 Viggle" Singing Fun

Pcer -"Hush" - Talking Time page 16
T* cuss ccourtecus listening.
Tiarners Can Be Fun"

Inen - "little Charlie Chipmurk" - The Arbuthriot
~ninilegy of Children's Literature

Tape envircnmental sounds (kitchen, classrcom,
arimzl, etc.) ana Lave children identify these
when played back. [lay divide into teams.

fay three werds (ex. ball, pencil, bat)
“iich two go together?

Mucical chairs

Make scunds with two differeni ncisemakers
(d"um-bell) and c¢hild will peini tc the cbject
and make the sound.

Reecords:
a. Muffin in the Ccily ) Ycung Pecrle!s
k. Muffin in the Ccuniry) Reccrd Company




LANGUAGE DEVELOPMENT

- st

Coricerts

Illustrative Behavicral Cbjectives
J

Learning Activities

Receptive auditory
lar.gniage {cont,)

To provide owportunity fer recogrnizing
and classifying scunds and werds
(cernt.)

Have children clcse eyes a
Daper being crushed, waten
up and down, fingers snapg
sounds, birds, rain, boun

Instrument scunds - use pig
instruments and reccrds ¢
to teach sound. Play sc
and child pcints to pictun

atching - place picture c¢f

chalkboard when teacher ma
"choo, choo")

a. Sound 3ays h ]

t, IMr. rarmer Saysﬁear

L1like and Different - teac
indicate if sccend werd ig
than stim lus werd: dog -
man - man,

Phoni. Association - teach
letters. Use alphabet ca
of this letter?®

Place Associatisn - "Tell n
can think of that telong i

“Jord Association ~ "Tell me
can think of when I say bo

Class Differences - “Jhich d
bee, fly, car?

Vertnl ormegibes - 0 vt mown




L4l .GUAGE DEVELOPMENT

Tilustrative Eehavicral Cbjectives

Learning Activities and atorials

To provide opperturity for recogrizing
and classifying scunds ard wcrds
(cents)

Have children clcse eyes and identify sounds -
baper being crushed, water dripping, zipper goirg
up and down, fingers snapping, city and country
sounds, tirds, rain, bouncing ball, etc.

Instrument scunds - use pictures of musical
instruments and reccrds or actual instruments
to teach scund. Play scund cn tape or reccrd
and child peints to picture.

'latehing - place picture cf train, cow, dcg on
chalkboard when teacher makes scund ("moc";
"choo, choo")

a. Sound Says )

A 3 C .
b, Ilir. famer Says;Sears & Roetuck Cc

4like and Disferent - teacher instructs ruril to
indicate if secend werd is the same or different
than stimulus werd: dog - fcg, sand - larnd,
man - man,

Pronic Assoziation - teach scunds cf airhabetl
lztters. Use alphabet card: "what is the sound
ot this letter?"

Place Assc~iation - "Tell me all the things you
can think of that belong in a grocery store."

“lord Association - "Tell me all the things you
can think of when I say boy."

Class Differences - Jhich does rot belong - bird,
bee, fly, car?

Vertal omee sibe o - Cotmmnadin o6 29T




ANGUAGE DEVELOPMENT

Concepts

Illustrative Behavioral (tjectives

Learning Activities

Receptive auditery
language {cont.)

-

To provide cppcrtunity for recognizing
and classifying scunds and werds (ecnt)

To develcp an awareness of pitch
(high-lcw)

Tc listen fcr syliatles

To develcp a reccgnition of sound
variation (lcud-scft)

-

- —

9

Story Liscussicn - Read pcee
Bocks - ask who, what, whe

Hish-Lecw Game - Flay on pi
Ligh and low riotes, child
high cnes and squat for 1

vol. T Zraining in Sound Di

-—

Concept Reccrds, Bex 524,

Stery - Three Bearg, Three

Use children's names and b
ol syllables (or clap han

Sz oa picture of a famili
uvne syllable of name and
other.

Use Milton Bradley -~ Pict

Reecrds - "Singing Sounds"

Use a coffee can with a pl
children hit loud then so
can make heavy steps or 1

(h scft sounds.




LANGUAGE DEVELCPMENT

Illustrative Behavioral Ctjectives learning Activities and haterials

To provide crppcrtunity for recognizing Story Discussicn - Read pcem cr story - Dr. Seuss
and classifyring scunds and werds (cent)| Bocks - ask whe, what, where, when, why.

Tc develcp an awareness of pitch Hich-lcw Game -~ Play on piano, xylcphone bcoth
(high-lcw) high and low notes, children stard up tor
kign crnes and squat fcr lcw ones.

Vol. I Training in Sound Piscrimination
Coricept Recerds, Bex 524, No. Bellmore, N.Y.

Stery - Three Bears, Three Little Pigs

Tc listen feor syliables Use chiidren's names and teat drum to number
ot syllables (or clap hands to syllatles).

Sicu a rticture of a familiar object, pronounce
one syllable of name and have children supply
other.

Use Milton Bradley -~ Ficture Flash Cards

Records - "Singing Scunds" - Bowman Records

To develcp a reccgnition of sound Use a coffee can with a plastic lid. Have the
variaticn {loud-scft) children hi* loud then scft. Scme children
can make heavy steps on loud and tip toe on
94

scft sounds.
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Ccneepts : I1lustrative Behavicral (Cbjectives learning Activities
e e e -~ — -— _ —
Receptive auditory To develop a recognition of sound Contrast records - marches
languzgs  (cont.) variaticn (loud-scft) (cont,) lullabies for soft

Huckle, Buckle, Beanstalk
looks for the cbject the

‘ their hands

So0ft - not near Loud

Lalxg_g qL ¥¥5fi

- -

1 | Fictwes That Home Dl
i Pa

G

To develcp rhythm Creative dancing - Let chi

appeals to ther.

Rhyme - clap hands to rhyt
Ceome ¥itty come
Come get your fish
Cat all you want
Lick out the dish

Palsled Ch;ld at Hon M.

March to music with obviou
"Teri Little Indians"

See rhythmic expressicn seg
dramatics

(

9t




LANGUAGE LEVELCFMENT

- o - - .- -

I1lus*rative Behavicral (bjectives

Learning Activities and Materials

—s ——

To develop a recognition of scund
variaticn. (loud-scft) (cont.)

To develcp riythm

Contrast records - marches for loud and
lullabies for soft

Huckle, Buckle, Beanstalk - '/hen one child
looks for the cbject the other children clap
their hands

Soft - not near Loud - closer

Talking Alphabet,

Fictures That Rhyme Dick Blick
F.C. Bex 1207
Galesburg, Il1.

Creative dancing - Let children mcve as music
appeals to them.

Rhyme - clap hards to rhythm

Ceme kitty come

Come get your fish

Cat all ycu want

Lick out the dish
Speech ond Language Training for Cerebral
Walsied Child at Home. Marie Shere

March to music with obvious timing.
"Tenn Little Indians™

See rhythmic expressicn seclion under creative
dramatics

N
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Concepts

Illustrative Behavicral Objectives

Learning Activities

—

PRS-

Receptive auditory
larguage (cont.)

Expregcive gestural
largiage

G

-

Tc develop an awareness of surrcundings
through use of senges

To maintain gross metor contrcl and
to mcve rhythmically and creatively

——n e e v

Lunguage Exrerience Storied
Cuestions? What did you
taste, touch this morning
school? (ex. cocking acti

Fresent cbjects with diffe]
surfaces - Have children |
describe. (cotton, wool

|

|
Present different smells q

tc the apprcrriate jtem.

Have items cf different we
or size., Name them and

Song - Bend and Stretch -
Balance beam cr strips of
Walk heel-toe on it.

Record - Rhythmic Activiti
The Instructer Pub., Inc

CGame -~ Musical Chairs

Move to the beat of a
to the music.

Bounce balls teo music,

Use metronome - walk to 8




LICUAZL DLVELCPUENT

et -t @ ~——— —— e - -

Jllustrative Dehavicral Cbjectives

—— -

Learning Activities and Materials

- -

To develcp arn awareness of surrcundings
through use of senses

To maintain gross mctor ccntrcl and
to mcve rhythmically and creatively

Language Experience Stories and Pictures-
Cuestions? What did you sece, hear, smell,
taste, touch this morning as you came to
school? (ex. cocking activity-popcorn)

Present cbjects with different textures and
surfaces - Have children feel, name and
describe.  (cotton, wool)

Present different smells and tastes and relate
to the apprcpriate item. (orange, lemon)

Have items of different weight, temperature,
or size. Name them and discuss.

Song -~ Bend and Stretch - Romper Recom
Balance beam or strips of tape on the floor,
Walk heel-toe on it.

Record - Rhythmic Activities - Side 1 and 2
The Instructcr Pub., Inc.

Game - Musical Chairs

Move to the beat of a drum.
to the music.

Tiptoe, run, hcp

Bounce balls to music.

Use meironome - walk to slow beats; increase

.



LANGUAGE DEVELCPMILIT
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Concepts

P e

Tllustrative Behavicral C

learning activitie:

kxrrecsive gestural
targuage (cont.)

=

ERIC

Aruitoxt provided by Eic:

e R

T maintain gress moter contrel and o
meve rhythmically and creatavely
(cont.)

Tc show feelings without the use ¢f
words

To express basic needs without the
use of spcken langua:e

——

Use rhythm instruments whi

Frostig -~ Mcve-Crow Learn

Irterpretaticn ¢f rhotogr:

Peabody Cards, Level "P" .-
*her. have children rcle-]

Charades - Child's face sk
Lcll rlay

TLock at and talk abcout pi¢
feelings.

Understanding Cur Feelingi

Wateh fcer expressicns of
see that they are met. (

Monitor wll non-verbal re
those with specific mean

Have the child peint to ¢
activities rictured to

Have - he child draw pict
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Learning Activities and Materiale

23 meter certrcel and to
ve rry=-hmically and creziively

show feelings withoeut the use ¢f
rés

express baczic needs withou® the
e of spcken langua_e

|
’

N

Use rhythm instrumentes while mov.ng.

Trostig - Mcve-Crow Learn Program

Irterpretaticn of photographs.

Peabcdy Cards, Level "P" - Introduce expressicns
+her. have children rcle-play expressicns,

“harades - Child's face shcws happinegs, sadness
Dcll play

Jock at and talk about piciures of recple's
feelings.,

Understanding Cur PFeelings - Inztructo

Watch fcr expressicns of daily living needs and
see that they are met. (ex. tathroom, water)

Monitor wll non-verbal responses and isolate
those with spe-.ific meaning.

Fave the child peint to chart with common
activities pictured to indicate needs.
Have the child draw piclures that indicate needs.

~d
o

g

O

ERIC

Aruitoxt provided by Eic:
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Cencepts
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Fxuressive gestural
1w ma-e (cont.)
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Aruitoxt provided by Eic:
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LA IGUsGY. DEVELORMEZT

e

Tllustrative Behaviceral Cbjectives

Tc perform a

gpecifi

task ocn commond

without using langucge

To use gestures with lanzuage to

eXrress needs

- ——

A - e e e ———————— = - . i

. e . . —— - - — - ———

leaming Aetivities

Time - ..sk a child to

¢hild as a mescenger
«2vinz cut nursery rhymes
Feld, cut or tear paper as

Lring me a pencil, cpen th
get the biue book and giwv

Role playing

Sungs that express definit

Use basic needs charts. H
say what the picture is.
water)

Avare of meaning of child!

Reward child for expressin

0.



Lehrative Lehavicral Cbjectives

e restires with lan naare to
-ss needs

ERIC

Aruitoxt provided by Eic:
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learming Activities and Materials

Luack Time - ..sk a child to get nepkins to¢ pass

-4
“ Ve

Jse a child as a mescenger (with notes).
2+irr out nursery rhymes or pantcmine.
Fuld, cut or tear paper as directed.

inc me a pencil, cpen the docr, clap your hands,
4, the blue book and give it to Sally.

e
Kcle playing
3cngs that express definite feelings.
Use basic needs charts. Have the child point and
say what the picture is. (Bathroom, drink of
water)

Lrrare of meaning of child's gestures

Reward child for expre.sing needs

¢l
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LANGUAGL TLVILOPMR,

Te ge each ¢hill o veeally recvong
cr or:lly erpress himself

To develcp the use of speech
mechanisms

J it Ievel T - use q
o talk to children.

e a tape reccrder - have
pirmze 1. Flay bac; tape.

Provide daily tire for shan

-

Leoit at variety cof picture
d seribe what lhey see.

Tape answers to simple que
rdiz oy Veive Mirrer

Lanmiise Masier

Talking Time - Scoit and

Divicion, .leGraw-Hill, St

Gee field test edition of |
ccemprehensgive list cof act
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Til stemtive leowviorsl U Ltavec f learr.in: activities and iaterials
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:azhe s vertalize: action werds - children act

Teabedy Kit Ievel 1T - use hand <r finger puppets
1. 1alk to children.

“se a tape reccrder - have each child tell abcut
nimsclf., Play back tape.

- N

Lc.z at variety cf rictures. Children then
describe ~mat lhey see,

T2pe answers to simple questions.

4

{

i

i

1]

! Previde daily tirme for sharing news.,
[}

3

[}

;

oL . . .

v ndizin Veice Mirror

Langua~e MMaster

>

5

¢ “uvellp the use of ouh Talking Time - Scott and Thempsen, ‘iebster

mecharisns Division, .icGraw-Hill, St. Louis, lMo.

See field test edition of Guide, pp. 70-77 for a
cemprehensive list of activities.
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T,
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[~
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ERIC

Aruitoxt provided by Eic:
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Cer.cents i I1llustrative Fenhavioral CLjectives
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0all familier cbliects by omaun

r
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Cr
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VXnressave verial
Je

AT oaeets.
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\
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\
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‘
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~ane ckbject pulled from "G
iTaqe ardd 1l2bel cobjects in

Ferbedy Fit Level I - flas

———him s oM e s e e s e s e

Peabody Kit Level P~ ameri
Fubli
Circl

leunt pictures or ovjects,
ctildren. tach child tel
ifies them as {o fruit, f

Oee Basic Information and

To be acle to respond ith an vhern I wach my facn T uase
apprepriate word in an unfinished I eat witha __ __ . (for}
sentence I see withmy ___ . (eye

I sleep ina ____ . (bed

Riddles: I am a pet. I wi
and chew bones. I'ma _

e 11)‘; am big. I live in the
J ‘trunk. I'ma .

- ————r——

S
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-
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rative rencvioral (occtives | Learning J.ctivities and Materizls
fanil.zr otjechs by comaa ohow flash cards or phetegrapus of familiar

o jeets,

Lacuase Jlaster

age cbject pulled from "Grab Bag!.
i'ase ard label objects in the room,

Fe~voldy ¥it Level I - flash cards

e mi b s e mie s v s e s s s

Peooody ¥at Level P - American Guidance Services
Fublisher's Building
Circle Pines, inn., 55014

| tcunt pictures or objects, distribute them to
¢inldren, iach child tells what it is, class-
ifies them as to fruit, food, tools, toys, etc.

Cee Basic Information and Vecabulary Sectiicn

1 . A i e .

ie to szopend vitl o Jher I wash my face, I use ____. (soap, water)
iate worc 1w unlanished I cat with a _____. (fors, spcon)

e I see with my ___ . (eyes)

I sleep ina ____ . (bed)

Riddles: I am a pet. I wag my tail. I bark

and chew bones., I'ma ___ .
11)‘; am tig, I live in the jungle. T have a
trunk, I'm a . 3

o —— ——

' Wl

ERIC

Aruitoxt provided by Eic:
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J
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Tc be able to respond with an

aprrepriate word in an unfinished
gsentence  (cont.

txpressive verbal

Tz ane (ecit.)
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Learning Activities

Guessing Gare: IYn thinkin
rcom. It i¢ btlue. It is
flowers in it,

Jorid Game:  Show pictures
-2t the sound the cbject
car, fire engine, Lird, ca

Tinat we wear cume: ¢n a ra
swimming, cut to play, sno

Necoorizing clothinz:  teac
trhern gives clues ccncerniq
mittens, hats, sueaters,

Icdentifying family members:
piclures ¢f children's ho
Children tell class about

tonteggori Mizzles

Smell and Tell: children
and tell about them - per
descripticns., Cinnamon,
perfume, vinegar, orange,

Touch and Tell: children
Tree bariz, leaves, grass,
3amples, glass, sea shell

Feel and Touch -- Match an
Dick Blick, P.0. Box 1267,

i FX

i

7
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l Llearning Activities and Materials
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pend with an Guessing Game: I'm thinking of something in this

in an unfinished rcom. Tt is blue. It is cn my desk. It has
) flowers in it.

Jormd Game:  Show pictures and children respend
with the sound the cbject mekes - cow, train,
car, fire engine, oird, cat, airplane, etc.

Vhat we wear game: on a rainy day, suny day,
suimming, out to play, snowy day.

Yecoorizing clethinz: teacher holds up obgects
tren gives clues concerning owner, Can use
rittens, hats, suweaters, etec.

—— o +% 2@ whw . e e ama -

identifying family members: bulletin board with
pictures cf children's homes and family members.
Children tell class about pictures.

rentessori Mizzles

Smell and Tell: children smell items or extracts
and tell about them - perhaps c¢nly one word
descriptions. Cinnzamon, lemcns, chocclate,
perfume, vinegar, orange, paste, peppermint.

Youch and Tell: children touch items and describe.
Tree bark, leaves, grass, milk :ed pods, carpet
sarples, glass, sea shells, rice.

Fcel and Touch -- Matceh and Tell
Diclk DBlick, P.O. Box 1267, Galesburg, I1l. 61401

-3
A
)
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LANGUAGE DEVELOPMENT
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Concepts |  Illustrative Behavioral Objectives ! Learning Activities |
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 e—
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Tc be able to respond with arn i T'lay "I see something ..."

i
Yxrressive verbal !
! apprcpriate word in an unfinishec is rel, white, and blue.
[}
!
[}

language (cort.)
sentence (cont.) it?"  (flag)

Iniccurage sharing of ideas
home. "Conversation time't

To talk in complete sentences

Describe cbjects in the ro
ystery Box".

. — ——— e

Show and Tell
Tell about special events

Show a picture and say one
Ask child to add more for

Tc te able to express oneself so one is ¢ Snacl time - use correct m

understood, such as intrcducing self, | snack.

saying please, thank you :

Role playing - restaurant,
shoppring s tuations.

Use tape recorder when pai
each other or pretend to

Practice saying, '"Hello,

'Y

. e playing - video tapes
[J_ ers.
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rative Behavicral Objectives I Learning Activities and Materials
1

..-..-._..-....----._-.-....&ﬁ.....-..*.u-.....

ble to respond with an ' Play "I see something ..." "I see something that

riate word in an unfinished is red, white, and blue. It is up high. What is
e (cont.) it?"  (flag)

in complete sentences Incourage sharing of ideas and happenings from
hcme. "Conversation time"

Describe cbjects in the room or pulled from a
ystery Box".

Shew and Tell
Tell about special events and holidays.

Shew a picture and say one sentence about it.
1 Ask child to add more for a story.

Snacik time - use correct manners to receive
snack.

able to express oneselfi so ire is

stoad, such as intrcduczine self,

please, than¥ vou

Role playing - restaurant, church, meals, rarties,
shopping situations.

Use tape recorder when pair of children introduce
each other or pretend to be offering services.

Practice saying, "Hello, my name is __ M

-~J
-~3

1[.R e playing - video tapes of good and bad
) ers.
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Concepts Illustrative Behavicral OUjectives Learning Activities

Expressive vertal To ask and answer questions Flay store ~ ask prices
language {(cont.)
"mhat is it?" Game - descr
centence an object in the
c¢hild identify it in a co

Understanding questions -
saying yes or no:
Dc boys fly?
Is the sky blue?
are boys men?
.re crayons for colori
' Are shoes to wear?

tncourage free ccnversati

To listen and carry out instruvovions Action records - play rh
and teach children to ca
a. Dance-a-Story - Ed.
Douglas St., II1 Se

Simple directions - "Open
right hand on your head".

Simon Says

Give a simple message to

[ Y
P
pas-

11;;
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ustrative Dehavicral Ot gectives

Learning Activities and Materials

sk and arsewer questions

isten and carry cut irscieoovions

U S

Flay store - ask prices

"hat is it?" Game - describe in a ccmplete
csentence an object in the room and have the
child identify it in a complete sentence.

Understanding questions - child responds by
saying yes or no:
Do boys fly?
Is the sky blue?
are boys rien?
iire crayons for coloring?
Are shoes to wear?

incourage free ccnversation.

fiction records - play rhythm and activity record
and teach children to carry out directions.
a. Dance-a-Story - Ed. Record Sales, 500 S.
Douglas St., E1 Segundo, Calif.

Simple directions - "Open the door," "Put your
right hand on yowr head".

Simon Says

Give a simple message to be delivered,

8L

11
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Concepts i Illustrative Behavicral Objectives Learning Activities

nap——

Expressive verbal Tc listen and carry out instructions Assign a "space" to each ch
language (cont.) (cont.) "Bob and Kathy change spac
l "Lveryone return to your ¢
be given a large shape or

Teacher says, "All the cir
or all the fruit exchange

- -

Singing games - Looby Loo,
ulberry Bush

Give directions involving
! flannelboard cutouts

Book exercises - "Find pag
first word on Page 1."

Give child preprinted mate

) Give directions.

€.8. - a, Put an X on
b. Color the do

Sound and voice exercises
It By Ear - Auditory Trai
Clinic

Mgzgg;als:
Listen and These Are Scund

filmstrip) Guidance Asso
N.Y.

11:} Name Pictures, No. 2699, I
1 {Company, Oak, I1l. 60453




LANGUAGE DEVELOPMENT

1lustrative Behavicral Ot jectives

Learning Activities and Materials

listen and carry out instruetions

——— - ——

Assign a "space'" to each child, Teacher says
"Beb and Kathy change spaces." Follow with
"Everyone return to ycur own space." Child may
be given a large shape or object tc held.
Teacner says, "/1ll the circles change spaces
or all the fruit exchange spaces."

Singing sames - Looby Loo, Here “Je Go Round the
{ulberry Bush

Give directions involving placement of felt
flannelboard cutouts

Book exercises - "Find page 3"; "Point to the
first word on Page 1."

Give child preprinted materials and crayons,
Give cd_-.rections,
€8, - a. Put an X on the wagon.
b. Color the dog.

Sound and voice exercises -~ Teach Lessons - Play
It By Ear - Auditory Training Games - John Tracy
Clinic

Materials:

Listen and These Are Sounds About You (Record
filmstrip) Guidance Associates, Pleasantville,
N.Y.

Name Pictures, No, 2699, Ideal School Supply
{Company, Oak, T1l. 60453 -
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Cor.cepts

T1lustrative Behavicral Objectives

learnir Activitie

EXprescive vertal
language (cont.)

ﬁ-‘
[2aXY

t‘ T
-~

To listen and carry out instructicns
(cont.)

To carry cut instructicns involving a
time lapse

Jemd
(=

Who Said It? (Record 703
Inc. P.0. Box 392, Freepo

Hand Trap Set, 1136, Crea
Frinceton, N.J.

Game ule - tell me how to

Give Simple Instructions -
we do in the morning.

Charades - teach each chil
nursery rhyme cr story ("
then recall and act out p

liaterials:

1. Golden liother Goose,
Poetry, Finger Play Po
Palfrey's School Suppl

2. Younds I Can Hear (Rec
Glenview, I1l. 60025

3. Milton Bradley Aids:
#7504, Palfrey's Schoo

4, Bambi, Black Beauty, F
Stories, Goldilocks &
the Beanstalk, Grimm's
Bunyan, ete. Educatio

-



LANGUAGE LEVELOFMENT

lustrative Zehavicral O jectives

Learning Activities and Materials

lsterr and carry out instructicns

)+, )

brry cut instructicns involving a
b lapsce

Who Said It? (Record f703) Educational Activity
Ine. P.0. Box 392, Freeport, N.Y,

Hand Trap Set, 1386, Creative Playthings,
Princeton, N.J.

Game dule - tell me how to play tag.

Give Simple Instructions - Billy, tell Sue what
we do in the morning.

Charades - teach each child how to listen to a
nursery rhyme or story ("Jack and Jill") and
then recall and act out plot.

laterials:

1. Golden Mother Goose, The Big Golden Book of
Poetry, Finger Play Poems for Children,
Palfrey's School Supply Co.

2. Sounds I Can Hear (Record) Scott, Foresman Co.,
Glenview, I1l. 60025

3. Milton Bradley Aids: Alphabet Poster Cards,
#7504, Palfrey's School Supply Co.

4, Bambi, Black Beauty, Four Winnie-the-Pooh
Stories, Goldilocks & The Three Bears, Jack &
the Beanstalk, Grimm's Fairy Tales, Paul
Bunyan, etc., Educational Record Sales.

-

i
(=
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Concepts Illustrative Behavicral Objectives learning activitie
Expressive verbal Tc retell events following a sequence Retell a story in correct
lonsuage (conte ) has read it. Draw pictur

Tell a three sentence stor
it. Gradually increase 1

After a field trip, discus
Have child tell about even
Games -~ "Tiny Tommy Thucker

Pepper' - sequential nami
Listen, Speak, and Yrite,

To answer the telephone prcperly Use toy or real telephones
to answer a phone,

Show them hcw to hold the .
that they should answer t
listen to what this perso:
to hang up the phone when
persun to the phone. |

Practice using the phone b
call one child who must &
call another child to the

Play store - call and orde

# »nd
}_ by | Record calls on tape recory
11}«; supply answers in telepho




LALGUAGE LLVELOPMENT

trative Relavicral Ot jectives

Llearning Activities and Materials

tell everts following a sequence

swer the telephone prcperly

114

Retell a stery in correct order after teacher
has read it. Draw picture for each part.

Tell a three sentence story. Have ckild retell
it. Gradually increase length.

After a field trip, discuss what was seen.
Have child tell about events over the weekend.
Games - "Tiny Tommy Tucker" and "Aunt Polly

Pepper" - sequential naming game - Learn to
Listen, Speak, and %rite, Scott Foresman Co.

Use toy or real telephones to teach children how
to answer a phone,

Show them hcw to hold the receiver. Tell them
that they should answer the person calling,
listen to what this person is saying, and not
to hang up the phone when they go to get the
persun to the phone.

Practice using the phone by having the teacher
call one child who must answer the phone and
call another child to the phone.

Play store - call and order items.

Record calls on tape recorder - have children
supply answers in telephone transmitters.

8



LANGUAGE DEVELOPMENT

Concepts

— -

Illustrative Behavioral Objectives

Learring Activities

Expressive verbal
lanzuase (cont.)

To carry on a rnatural conversaticn with
others

To coordinate vocel mechanisms and
manual dexterity

To develop self-confidence thrcugh
choral reading

Te develcop self-expression through
atorytelling and creative dramatics

—v—- . ——_—

e -

Role playing ¢f comunity h
Greur production cf stery o
Playhcuse - observe interac

Grougr c¢lass meeting - 3choo
“me Glasger

Finger Plays and Action So
let's Do Finger Plays - Ma
Robert B. Luce, Inc., Vas

Songs: "Tae Noole Duke of

Sheoulders, iy Knees, My To
the Woodsg".

Small group readings of po
Three 3illy Goats Gruff,
Mr. Bear.

Nursery rhymes

Child tells story about hi

large picture - child tell
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rative Bernavicral Objectives

Learrning Activities and Materials

-

b or. & natural conversaticn with

inate wvceel mechanisms and
dexterity

op self-confidence tlirctsh
reading

cp self-expression through
1ling and creative dramatics

P e -l

e 8% M. e e - ———— . A -t T wee = e e

-y

Roie playing <f commmmity helpers.
Creur production f stcry or play.
Playhcuse - observe interaction.

)

roug class reeting - Schocls Without Failure,
“fme Glasser

Finger Plays and Action Songs
let's Do Finger Plays - Marian F, Grayson

Robert B Lace, Inc., “Jashington.

Songs: "Tae loble Duke of York"; "My Head, My

Shoulders, liy Knees, My Toes"; "Little Cabin in

+he wWooads",

Small group readings of poems and songs, €X.
Three 3illy Goats Gruff, The Three Bears, Ask
Yr., Bear.

ery rhymes

Child tells story about himself.

Large picture - child tells about it.

ldj
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Corcepts I1llustrative Behavicral Objectives ) learning Activitie
5
“xpresaive verbal Tc develep self-expression throush i ~eacker reads story, tien
language {cont.) ! storytelling and creative dramatics act it out.
i (cont.)

Use handmade stick or pap
familiar stories.

Usc masks for rcle playing
activity Records - Happy T

' Leor, Listen, 3ay Records -
Pinder Scott. Smilemobile

Tissal rsceution To observe picture siritarities and Use pictures of common ite
differences (form, ci-e, reversals, animals, Compare two pic
action details) things that are alike and

To recognize likenessece and d5{fcrences Cclor forms. Ideal Co. F
o* shapes, color, and size
Give each child an envelop
shapes, Sort by size, co

To develop understanding of gizes, Peabtody Language Dev. Kit
using terms, "big" and "little" cards,
Curriculum Guide for Teach
12' 'ﬁ 1»:P):‘_e;.s_c_kz.clo}_§3"_s_, Allegheny C
= +@rippled Children & Adult
Pa., 1969.

ERIC

Aruitoxt provided by Eic:
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irative Behavicral CObjectives ‘

lcp self-expression thrcuszh i
lelling and creative dramatics

)

rve picture si-ilarities and
ences (foirm, size, reversals,
A details)

@e
Co

bpriize likeness and Aif
lpes, cclor, and size

lop wnderstanding of gizes,
terms, "big" and "little"

S mmmEEm e e as tmm e B Ca s s e e ————— i — — -

o s e s s e s e

1

Learning Activities and ilaterials

~eacher reads story, then rereads while children

act it out.

i'ge handmade stick or paper bag puppets for
familiar stories.

Use masks for rcle playing.
activity Records - Happy Time Listening

Look, Listen,3ay Records - 1 and 2, Louise
Rinder Scott. Smilemobile ,'A152, /A1l53.

Use pictures of common items like cars, houses,
animals. Compare two pictures, looking for
thirges that are alike and different.

Color forms. 1Ideal Co. Flannelboard shapes.
Give each child an envelope of colored paper

shapes. Sort by size, color, and shape.

Peabody Language Dev., Kit lLevel I - size contrast
cards.

Curriculum Guide for Teachers of Handicapped
Prqschoolers Allegheny County 8001ety for
rQfippled Children & Adults, Inc., Pittsburgh,

e
Pa., 1969. W
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coricepts Illustrative Behavioral Objectives Learning .ctivities:
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1

Visual reception (cont.) To learn: leftness and rightness, top Make a collection cf pictur
and botton left-right facine croups.

label "Left" and "Right"
Geme:  Simon Says

“ttach colored construction
upper corners of child's d
Uge two colors. Give dire
rizht hand on the print.

your head." Cover hand p
raper, .ake up other game

tatlh by drawing lines fro
other - Match i1 with M, et

To reccgnize likenesses and difT.rences

i
|
i
i
i
|
!
E in letter forms

Circle the one letter in th
MMM,

Maten flannelboard letters,
pile and so on.

To otserve internal picture details » Tallk about variety of pict
for interpretation like: "hat do you see in
happening? What do you t

and so on.

g ,
1 g i
ras”

b
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tive Behavicral Objectives Learning Activities and Materials
leftness and rightness, top Make a collection o¢f pictures and sort them into
ton left-right facing sroups. Mount on a chart,

label "Left" and "Rignt"
Geme: Simon Says

‘ttach colored construction paper hand prints in
upper ccrners of child's desk. Label R and L.
Use two colors. Give directions ... '"Put your
rizht hand on the print. Put your left hand on
yoar head."” Cover hand prints with c¢lear contact
raper. .lake up other games.

1ize likenesses ansd difl rences =tch by drawing lines from one side of paper to

l
|
i
|
er forms ; cther - Match 1 with M, etc.
E Circle the one letter in the row that is different,
j NN M.
!
E Matca flannelboard letters, putting .\'s in one
! pile and so on.
!
e internal picture detaijls : Tall about variety of pictures using questions
erpretation like: "hat do you see in the picture? That is

happening? %hat do you think will happen next?"
and SO oOn.

&N i
e
s

2
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Ccncerts «  Illustrative Behavicral Otjectives i Tearning Activities
. ! ]
L - o
Visual expression (cens.) + Te determine sequence in pictures ! See-Nuee puzzles. Instruct

T¢ develop left-to-right progression Arranze See-Quee pictures f

P

lake pictures frum directic
"Drawv a man in the middle.
right side", etc.

.
1
1
4
.
.
H
.
i
H
]
‘
{
'
i
1
{
[]
'

- e mim -

To predict endings fcr ricture steries Make up a short stery to ex
picture, Ask how the stor
reccrd several answers and

_ after hearing each one.
|
|

To recall prior visual cbjects or
experiences

Show nd Tell Time

e S mEeD e W W - e e W

Make pictures cff known ite
Example: the house you 1
discuss.

Game: Arrange objects on
at cbjects, then turns hi
removed. Child must reca
which one is g .ne.

120 1k
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+ive Behavicral Ot jectives Tearning Activities and Materials

v dos me aa

nine sequence in pictures . See-Tuee puzzles. Instructo.
[]
op left-to-righ* rrogression . Arranze See-Quee pictures from left to right.

Jlake pictures froam directions dictated by teacher.
"Drav a man in the middle. Draw a ball on the
right side", etc.

ct endings fer ricture stories Make up a short story to explain action in a
picture. Ask how the story weuld end. Tare
reccrd several answers and decide on best ending

. after hearing each one.

|1 gricr visual cbjeccts or
1ices

Show ind Tell Time

Make pictures cf knowr. items and people.
Example: the house you live in. Show and
discuss.

at cbjects, then turms his back while cne is
removed. Child must recall objects to tell
which one is gone.

ar

S8

'
]
H
L)
!
|
:
'
i
)
:
|
1 Game: Arrange objects on a table. Child locks
!
i
]
H
b
L




LANGUAGE DEVELOPMENT

Cor.cepts

T1llustrative Bekavicral Cbjectives

Learning Activities

Visual expression {cort.)

-

o« To icdentify letter forms

[}
i
.

. To asscniate capital letters with

lower cace forms

To cdevelcp assceiaticon ¢f letters to
sounds

To associate gpcken words with written
symbols

——

Tactile beaded letter

Trace letter fcrms in

Tactile beaded letter cards

Upper-lower casge lelter fo

. Talking Alphabet.

. Upper-lower case alphabet c¢

ritures.

Srin the Bottle ~ say a wo
particular letter. Child
letter ycu wae.

Look, Tisten, Learn
Harcourt: brace, Jovanovic

Classify objects into "so
initial gounds.

Have child tell you about
he has made. Write down
tack to him. Mocunt his di
created object.

1 5




LANGUAGE TEVELCPMENT
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ive Belavicral Ctjectives

learrning Activities and Materials

fv letter forms

ate capital letters with

ce forms

p agscciaticn cf letters %

ate spcken words with written

—

Tactile beaded letter cards. Ideai Zo.

. Trace letter forms in sand or finger paint.

Tactile beaded letter cards. Ideal Co.

Upper-lcwer case letter form ruzzles., Instructo.

: Talking Alphabet.

- m e w e m o -

Upper-iower case alphabet cards with associative
riztures.

Spin the Bottle - say a word which begins with a
particular letter. Child must make sound of the
letter ycu use.

Look, Tisten, Learn
Harcourt: Brace, Jovanovich.

Classify objects into "sound" boxes according to
initial sounds.

Have child tell you about a picture or something
he has made, Write down what Le says. Read it
tack to him. Mount his dictated story beside his
created object.

1 - N
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Coricepts

- -

Iliustrative RBehavicral Ctjectives

learr.ing Activities

.-

Visual expression {oenb.)

socken words with written

Tc assceiate
{cont.)

cymbels

To reccgnize tasic commen sight
vcecabulary

T¢ recognize likenesses and differences
in vord forms

Write down stories rold by 3
group. Make large charts
illustration, or bind smal
reread with all the childm

Learning to Pead Through EX

Lee, Doris M. and R. Van A
Appleton-Century-Crofis.

it name cards on objects i
as "door",

Use color woerds to enlarge
"plue door".

llake 3 list <f interesting

Ucrd recogniticn cerds. (
programs have them)

Frame word and discuss sha
two tords, Example
tr a’i’ﬁu

Word Farily games - Match
ending or beginning lette

|
-I:. Ask '"Which Is It?" Which
() feathers or sweaters? Us
i words,




LANGUAGE LEVELOPMENT

tive Belavicrazl Otje~<ives

learring Activities and Materials

ate svcken words with written
‘ccnt, |

ize tasic ccrmen sigh*

ry
hice likensasses and differcnces
ferms

ERIC

Aruitoxt provided by Eic:

1)

1

-—

Wr_te down stories told by individuals cr by the
grouap. Make large charts and enccourage group
11lustration, or btind small stories into bocklets,
reread with all the children.

Iearning to Read Through Experience.
lee, Deris M. and R. Van Allen, New Yorks:
Appletcn-Century-Crofis.

Fut name cards cn objects in the classrcem, such

as "door",

Use color words to enlarge sentences, such as
"plue docor".

llake 3 list of interesting words. Add to it.

ticrd recogniticn cerds. (All major basal reading
programs have them)

Frame werd and discuss shape. Compare shape of

two rords. Example
tr a‘S.T{]

-——

b5ok

4 ra -]

Word Family game< - Match all werds with same
endinrg ¢« beginning letters.

Ask "Which Is It?" Which grows on a chicken ...
feathers or sweaters? Use many gimilar sounding(r
words. fag]
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Concerts Illustrative Behavicral Objectives Learning Activities

Visual expression {cont.) To reccenize likenesses and cdifferences ristribute vairs of rhyming
in werd forms  {cent. ) of items and have children

ar.d match them, |

"“hyining bocks", Dr. Seuss.

Hardwritirng roaliress Te develcp gress mctor contrcl 7lap hands to sirongly rhyt

March to music and to a
Llop repeated patterns.

“alk to music, changing mo
music ... AL, gallcp, wa

Record: i Visit to My Lit
Frimary rhythm instruments

Irawing large lines and ci
1., Kindergarten: Course o
Rcchester Public Schoo
Rochegter, Minn.
p. 3 to 9

2. San Diego City Schools
San Diego, Calif.
p. 12 to 1k

ERIC

Aruitoxt provided by Eic:
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Lative Behavicral Objectives Learning Activities and Materials

-

1ize likenesseg and differences Tigtribute pairs of rhymirng objects. Call names
. forins Lcont. ) ot items and have children bring them forward
ard raatch them.

"hyring books", Dr. Seuss.,

¢p gress metor contrel 7lap hands to strongly rhythmic music.
IYarceh to music and to 2 drum beat.
Lilop repeated patterms.

al% to music, changing movement to currespond to
rusic ... run, gallop, walk, hop, etc.

Record: A Visit to My Little Friend
Frimary rhythm instruments

Drawing large lines and circles on blackboard.
1. Kindergarten: Course of Study Vol. I
Rochester Public Schools
Rochester, Minn.

ps 3t0 9

2. San Diego City Schools Curriculum Guide
San Diego, Calif.
p. 12 to 14
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LANGUAGE DEVELCPMENT
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Coneepts T1lustrative Behavioral Objectives Learning Activities
Harndwritirg eadiness Tu develop fine moter control Trace sandpaper or felt let
(cont.)

rontrclled use of writing tocls
(pencil, pen, craycns)

3
!
f
4
;
|
|
|
|
|
|
|
|

Story of NIXI, prcvides pr
and stick formation.

SPICE, Educational Service,
Michigan. p. 168-170.

"IFcllow the dots'" pages
Tracing

Ccloring bcoks

.
(.>
o~




LANGUACE DRVELCPMENT

b = e - - cm———— —

frative Behavicral (b jestives

for. e a & e ———m - w—

e . - E— e et s . ——— ——

learning Activities and Materials

lop fire meter cerntrel

lled use cf writing tocls
1, fen, craycns)

!
t
‘
!
"
!
;
(]
i
'
[
i
'
'
f
1
'
]
i
;

Trace sandpaper or felt letters with hands

Story of NIXI, prcvides practice with circle
and stick formation.

SFICE, Educational Service, Inc., Benton Hartor

dichigan. p. 168-170.

"IF'c1llow the dots" pages
Tracing

Ccloring books

63
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Ccncevts
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BASIC LIFORMATION AND VOCABULARY

T1luctrative Behavicoral Objectives

S ..

Ccrreyin basic persoral
f').\,ts

- m—— .- o

Able to state nane, age, address, and
telephcne number

Able to state family structure:

§
i
E *other )
. Father ) Similrr Comnotation
i Grandfather)™~ Similar Connotation
Grandmother)
Sister Uncle
g Brother Cousins
sunt

Kricws names of ccolors:

Red Pink

Yellow Orange
Blue Green
White Black

- -~

—— e —

learning Activities

.. . . B e - v & -

—

Send invitations to class 1
supply 1l name and strej

Cxnild must give phione numbe
tcy rhone., Teacher rewa
lefe during conversation.

“lafex Co. - Hoorah fecr Me

Rcle play

Milton Dradley Larly Chil
™nit 2

Instructo - Members of the
-y, Hore and R

.lafex Co. ~ Family Unit

Instructo - Color Recognit
Spoken Arts Inc. - Colors

Class sits in circle holdi
standa in center. VWhen t
two colors, those holding
places as "it" tries to b
to the circle.

146



3:.57C LIFCIONTICT AND VOCABULARY

e e e e e e e i e ne e - - -

|1uctrative Dehavicral Cbjectives Learnirg Activities and !aterials
b t¢ state rone, age, address, and Send invitations to class party. ~hild must
Jerhcr.e nanmber supply full name and street addre.:,

Child must give pacne numter to receive call on
toy phone. Teacher rewards with special privi-
lege during ccnversation.

fafex Co. - Hoorah for Me

b to state fanily structures . Hcle play

pe ) ; Milton Bradley Larly Childhood Enrichment Series -

er .. . Tnit :

Tdfatherg'_ Similar Zonnotation : nit 2

hdrcther) ; Instructo - Members of the Family

' Iy Home and Family

ter Unecle ,

ther Ccusirs ; Jafex Co., - Family Unit

t L

1
Vg nares of cclors: Instructo - Color Recognition - No. 55
Pink Spoken Arts Inc. - Colors Everywherc, #2011
[Cvr Orange
Green Class sits in circle holding color tags. "It"

e Black standz in center. when the teacher calls ocut
two colors, those holding them run and change
places as "it" tries to beat one of them back
to the circle.

\(\
\(

Jéb
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Cour.cepts

Jonveying basic reraonal
facts {cont.)

a4 vry

RN

BASIC INFORMATION AND VOCABUL.RY

BASIC INFURMATION

p o > -

coat
Jacket
shirt
blouse
skirt
dress

chair

table

rug

lamp

stove
refrigerator

ettt @ an s B E W 4 T @ - . & B o

wows names of colors ... (cont.

Knows articles of clothing:

pants
sccks
shoes
mittens
boots
hat

Able to identify home items:

couch

bed

chest of drawers
door

window

floor

Illustrative Behavicral Objectives

-~ .-

)

/

|
|

rane . e vem—. -

—— -

Learning Activities

- a—— - .

opin color clock. Child n

coleor chip.

Mafex Co. -~ Family Unat

Stanwix House, Inc., - Pla

Policeman leaves room. U
child describes the clot
ciniide

Play with boy and girl dr

Rele play with "grovm-up"

Play with miniature toy h
J.A. Preston Corp. - Dolll

Ideal Co. -~ Name Pictures

185




BASIC TNFORIATION ANT VOCABULARY

BASIC_ DIFORATION

strative Behavicral Cbjectives

L S,

@ e S m e A e GRS S m A S TR - - ———— -

s names of colers ... (cont.)

3 articles of clcthing:

pants
et sccks
shoes
se mittens
boots
hat

e to identify hiome items:

s couch
)€ bed
chest of drawers
door
e window
rigerator flcor

- — -

— —— o

——

Learning Activities and Materials

- en— -

Spin color clock. Child names color and takes
color chip.

Mafex Co. - Pamily Unit

Ctanwix House, Inc, - Play & Say Cards

Policeman leaves - 1. Upon enterinz,another
child describes t. clothing of the "lost"
cnild,

Play with boy and girl dress-up dolls.

Role play with "grown-up" clothes.

Play with miniature toy house,
J.,A, Preston Ccrp. = Dollhouse and Purniture

Ideal Co. - Name Pictures for Flannelboard

¢ [
e




BASIC TWNFORMATION AND VCCABULARY

- ——— e - —— — — —— -~ - @ m e amae ® ¢ - - - —

Cecricerts Illustrative behavioral Objectives Iearring Lctivities
e e e e - . . m———— — e —
Lorveyirng basic perscral Levelop vnderctanding of terms dencting ¢ "It" stands tlindfolde-d in ¢
facts {cut,) position, size, and comparison: cnild chants verse and "it"
child is up or down.
up many
down few VERCE: Sometimes I'm
big under i Scmetimes I'm
little beside ' How I'm up - N
mere abcve i Guess where I
less behind '
Chill foliowse directicns whi
Instructo - Arithmetic No.
!
¢« Special Langsuage Prosram -
Recognizes and kioss names of fruits American Guidance Services,
and vegetables: Language Development it -
apple beans Scott Foresman Co., - Talk S
orange eein
barniana peas General Learning Corp. (Jud
cherries lettuce Food 3eries
pear tomatces
Rotate picture wheel - chil
wnich is in full view.
Children cut ccnstruction p
them as they are placed on
Censtruction paper vegetab
stapled cn bottom of bulle

erlc i)

Aruitoxt provided by Eic:




BASIC LTRCRMATICN AN VCCABULARY

b o - e v — - —— -

brative lsehavioral Ctject.oves

learring Activities and Materials

foen ¢ m = v e m . v

Lo, sSize, and comparisomn:

many
fow
under

b beside
arcve
tehind

fzes and knovss names of fruits
boetatles:

o
[yl
W
1
0

3
I3
-

,.,
IS S B
Wk w
o
)
D

pas
o
<
U

v W
+ it 0
o &

<
3

wlerstanding of terms dencting

—— e -

"It" stands tlindfolded in center of circle. One
¢nild chants verse and "it" decides whether
child is up or down.

Sometimes I'm way up high,
Scmetimes I'm way down low,
Now I'm up - Now I'm down.
Guess where I am ncw.

VERSES
&

—— e

Chill ?51lows directions which include these terms.
Inswructo - Arithmetic No. 27 - Flannel Board Set

Spe:ial Language Program - Llectronic Future, Inc.

American Guidance Services, Inc. - Peabody
Language Develcpment Kit - Level P

dcott Poresman Co. ~ Talk Starters; At the Store

General learning Corp. (Judy) Reversible Puzzles -
Foou 3eries

Rotate pi-ture wheel - child identifies picture
wnach is in full view.

Children cut construction paper fruit and name
them as they are placed on bulletin board tree.
Censtruction parer vegetables are cut and
stapled on bottom of bulletin board.

Ar

1)




BASIC INFCRMATICON .AND VOCABULARY
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i
Cenzepts l Tllustrative Behavioral Objectives Learning Activities
t

e o et e M8 e e v A —————— . . & W e = W e e W % A PSR S e w—— A S e

Children cut out magazine pi
fruit/vegetablc chart.

Recognizes and knows names of fruits
and vegetables ... (cont.)

Cenveying basic persconal
tacts (cont.)

Cne child describes fruit o}
try to guess the one which

Several fruits and vegetabl
Une child leaves the room.
The child returns and gues

t
]
N
]
1
¢
t
t
]
!
i
4
'
[
'
H
'
¢
4

e e A AR S maine W S A S . o & e o L i s

Role play - grocer and cust

: Bring in real fruits and ve
"tasting party".

Peabody Language Developme
ican Guidance Services In
cards.

Able to identify farm and zoo animals: Milten Bradley Early Chil

Unit 2
dog horse elephant
cat sheep monkey General Learning Corp. (Ju
Lird pig lion
rabbit cow tiger Scott Feresman & Co. - Ta

Instructo - Farm Animals
Zoo Animals
A Day at the 2
Visiting the B

14}

Field trips - farm, zco, p




B3aSIC INFCRMATION .70 VOCABULARY

e R E e BeGm—SAe 4 @ WS e W—— aes = -

rative Behavioral Objectives Learning Activities and Materials

e m mam . e e e a—. . —— P -

izes ard knows names ~f fruits
pgetatlcs ... (cont.)

Children cut out magazine pictures and paste on
fruit./vegetable chart.

{ne child describes fruit or vegetable as others
try to guess the one which he is thinking.

Several fruits and vegetables are displayed.
Une chiid leaves the room. One cbject is removed,
The child returns and guesses which one is gone.

v A e e e e mmemei S e & R Me mes R o A

Role play -~ grccer and customer

: Bring in real fruits and vegetables and have a
¢ "tagting party".

Feabody Language Development Kit Level 1 - Amer-
ican Guidance Services Inc., Fruit and vegetable
cards.

o identify farm and zoo animals: Milton Bra 'ley Early Childhood Enrichment Series -

! Unit 2
herse elephant {
sheep ronkey ' General Learning Corp. (Judy) - Wild Animal Series
rie lion :
cow tiger Scott Foresman & Co. - Talk Starters - At the Zoo

| Instructo - Farm Animals and Babies

200 Animals
A Day at the Zoo

|

!

|
i, Visiting the Farm

IRYY .

{ Field trips - farm, zco, pet shops N




B.8In INFCGRMATICIT AND VOCABULARY

Cercerts

———— —

Conveying basie perscazl
facts (cut.)

Mo,
Lyrat
L™

b= s G mcatae - BB m s - s s w e e —

.- - ——
p—— - — -— T

J1lluctrative Dietavioral Objectives Learring Activities

Avle to identify farm and zco animals ... Dramatize movements and so
{cont.)
Every child holds an animal
Tion'" walks around the cir
aniral names. ‘Jhen a chil
+ he valks behind "01d King
% Licn' cries "I am hungry"
' a . 1S "0ld King Lion"

e e A e e - e S f—

find a seat., The child wi
"01ld King Lion".

'
t
‘
Kr.ows the names and services of community Milten Bradlcy Childhood In

helpers: :

v

;General Tearning Corp. - Ju

lailman Tilkman Heighbors

Policeman Bus Driver

Fireman Barber Visit fire 3tation, police

Lentist Baker | relate tlioir experiences a
Doctor Teacher | their thoughts c¢n chart pa

Keep a class scrapbook of ¢
Role play
Have mailman deliver mail t

Have children fill in bl

. a story about community he
'Children tell their own stol
helper picture cards.

y

:
XX

=




INFCRVATIC AND VOCABULARY

s+ = —— - —— o - . -

frative Tetevioral ot pectives

learning Activities and Materials

c - -

idertify farm and zoo animals ...

e e B e e a ol S ———

‘
]
(]
)
e nares and services of commnity

S *

.-

Titkman
~us Lriver
Sarkter
3aker
Teacher

—

Dramabtize movements and sourds of animals

Every child holds an animal picture. "0ld King
rion" walks around the circle calling several
aiimal names., When e child's animal is called
he talks behind "01d King Lion". When "01d King
Licn” cries "I am hungry" the children break into
a rn. A8 "0ld King Lion" sits the others must
find a seat. The child without a seat becomes
*0ld King ILion".

Milte: Bradley Childhood Inmrichment Series - Unit 2

Jeneral learning Corp. - Judy Story Set - Community
Teighbors

Vicit fire staticn, police station. Have children
relate thcir experiences as the teacher writes
their thouzhts on chart paper,

Keep a class scrapbook of community helpers.

Role rlay

Have mailman deliver mail to school.

Have children fill in blanks as the teacher tells
a story about community helpers.

Children tell their own story using community

helper picture cards. g;

1



BASTC INFORMATION AND VCCABULARY
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Ccricepts I1lustrative [ehavioral Objectives Learning Activities
Ceonvering basic personal Knows the nares and services of commu- Invite parents tou tell about
facts {cont.) nity helpers ... (cont.) each job tu a specific pers

truck driver. Mr. Jones is

Prepare skeletal map to whi
hceuse, police station, doc
truck, etc.

Yake 3-D map using boxes.

Can identify types of transportation Developmental lLearning Mate
vehicles | Trunsportation Stencils.
iilake vehicles from boxes. Pa
function, size, caparity.
"box" cars and trucks. In

come and see,

See Manual Level I - Peabod
Kit - zame for identifying
! ppo 10-11.

-A

145
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rative Jehavioral Objectives

he names and services of comnu-
elpers .., (cont,)

ntify types of transportation
es

BASIC INFORMATION AND VOCABULARY

. B Gm s s s t B ma s @W A e AL S Yes s e - 4-—..-. P ]

. ® - - -

Learning Activities and Materials

Invite parents to tell about their jobs. Relate
each job to a specific person. '"Mr, Jones is a
trick driver. Mr. Jones is Polly's fatherd'

Prepare skeletal map to which children add fire
house, police station, doctor's office, milk
y truck, etc.

1
Make 3-D map using boxes.

Developmental Learning Materials - Farm and
Tiwnsportation Stencils,

ilake vehicles from boxes. Paint, label, compare
function, size, capacity. Set up display of
"box" cars and trucks. Invite another class to
come and see.

See Manual level I -~ Peabody Language Development
Kit - zame for identifying types of vehicles,
t PP 10-11.




BASIC INFORMATION /JTD VOCABULARY

|
Cercerts i Tllustrative Echavicral Objectives ‘ Learning ‘ctivities
- []
.-.---_----.--“-.---no_-—...—-—.1"--.-_-.--_4--------.s-.*--&-----‘. - e e E—— “----‘4-0-——-."—--—---.-'—1
Tenveyang bisie personal Knows words from natural envircnment: ; Mature hike
2213 (cont.) |
sun river Pavid J.C. Cock Publishing
mooen nountain Jets
[}
stars trees {
clouds grass { Instr.cto iagnetic_Visuil A
ccean wind

Use a sand table to mzle ge
mountains, valleys, plaing

1 izke bulletin boards with
features and label then.

i
|
Understands acticn verbs: E Childrea respend to teache
{
Jump gallcp | Childres describe action pi
Mo sit ‘
ouin ride i Ideal Co. - ictic Pictured
hop 3o} : flarnelboard
)
! Record: A Visit to My Lity
{
f
Understands words of emotion: Children make their bodies
emotion.
happy frightened
sad surprised David Cook Publishing Co.
angry
4
£y 4 A
i‘f! 113

ERIC

Aruitoxt provided by Eic:
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BASIC INFORIATICN /21D VCCABULARY

learning ‘ictivities and Moterials

R et --- e

brds focm natural envircnment:

river
mountain
trees
grass
wind

ends acticn verbs:

sallep
sit
ride

50

pnds words c¢f emotion:

frightened
surprised

ERIC

Aruitoxt provided by Eic:

[

e = ——— — ————— — . —— =

Nature hike

David J.C. Cook Publishing Co. - Teaching Picture
Sets

Instructo llagnetic Visual Aids

Use a sand table to malie geographic formations,
mountains, valleys, plains,

Tiake tulletin boards with pictures of physical
features and label the.t.

Jhiildrea respond to teachers! directions.
Childre.: describe action pictures.

Tdeal Co. - iction Pictures - Jame Pictures for
Flannelboard

Record: A Visit to My Little Friend

Children maka their bodies and faces show
emotion,

David Ccok Publishing Co. =~ lMoods and Emotions

ps




BASTC TNFCRMATION AND VCCABULARY

Concepts Illustrative Behavioral Qb jectives Learning Activities

Read stories in which the
these emotions. Discuss
. tions in which the crildr

« these emctions.

Conveying basic personal Understands words of emotion ...{cont.)

facts (cont.)

o e e ———

[P PI REV R

Draw faces which show happ

"Understanding Cur Feeling

' Understands adverbs: - Children respond physicall
i . include these terms.
» slowly quickly

fast quietly

while olindfolded a child (¢
texture, size, shape, wei

Knows the meaning of descriptive words:

g round fuzzy

: square heavy Sense & Tell - Scott Fore
:  smooth light

' rough straight

! hot crooked

{  cold

- - —




BASIC TTFORMATION AND VOCABULARY

rative Behavioral Ctjectives Learning Activities and Materials

o s - —-

ds words of emotion ...(cont.) : Read stories in which the characters experience
these emotions. Discuss story and also situa-
tions in which the children have experienced
these emotions.

Draw faces which show happiness and sadness.

¢

"Understanding Our PFeelings" - pietures, Instructo

ds adverbs: - Children respond physically to directions which
. include these terums.
quickly
quietly

While blindfolded a child describes an object!s
texture, size, shape, weight.

e meaning of descriptive words:

fuzzy
heavy
light
straight
crooked

Senge & Tell - Scott Foresman & Co.

e mte o dim me st m ramsan m e o e

— e —

}j'm 9

,.




PERSONAL-SOCIAL BEHAVIOR

Cencepts

Illustrative Behavioral Objectives

ﬁ;\

Learning Activities

Sell-urireness

]
¥y

,
+
J

v
-

et e s ammrn . - - = e - aeeen -

 ——— —————— ———— . ————— - —— - iw o
- e

To be aware of perscnal physical
characteristics

To be aware of growth and change in
cne's body

e e m e e e rmm s mne o aey eofa m———

. e emm

« a e A

- — A ae s - e e me me s«

—

Discuss hair color, eye col
features.

Have child look in a mirror

Have child draw himself wit
appropriately.

Use steories to illustrate
as:
There's Only One You -
fiy Bock About Me - Dr.
Viking Press

Relate to self-help skill
to develop body imas..

I'itcuss tabies (size, appe
teeth, inabilities)

Draw self as a baby.

Bring in baby pictures fro
discuss.

Talk about why and how the
food, exercise, rest.

Weigh and measure child -

Enphasize each new skill

Lo
{ J




PERSONAL-S0CIAL BEHAVICR

rative Behavioral Objectives

Learning Activities and Materials

aware <f perscnal rhysical
cteristics

aware of growth and change in
s bedy

oo o e e s m mrn e ol —

A A - Sede AT B L AnTMAS M M s A g e e w - @ e & o =

Discuss hair color, eye color, and outstanding
featurcs.

Have child look in a mirror and describe himself.

Have child draw himself with cclors chosen
appropriately.

Use stories to illustrate unique features, such
as:
There's Only One You - Hallmark Press
Ny Book About Me ~ Dr. Seuss and Roy McKie
”1k1n° Press

Relate to self-help skill activities and those
tc develop body image.

Pjiicuss babies (size, appearance - no hair or
teeth, inabilities)

Draw self as a baby.

Bring in baby pictures from home to display and
discuss.

Talk about why and how the child grows, ex.
food, exercise, rest.

Weigh and measure child - compare to baby picture.
Erphasize each new skill the child masters. N
o8

Iy
(I !



PERSCOINAL-SOCTIAL BEHAVIOR

Concerts Illustrative Behavioral (bjectivea Learrning Activities

—_-— - .- — - a.

|
CeAf-awareness (cont.) To be aware of growth and change i1 one'd Tllustrate growth with stor
bedy (ecnt. ) . Grewing Up, Rand Melally G

The Magic of Growing Up

¢
1
*
]
¢
]
4
4 .
! ;
i
1
H
4

To be aware of per al preferences, i Talk about "favorites"
likes and dislike., feelings and . -- things to do
emotions, telavicrs and mcods . ~- things to eat

-- places to go

H -- choices of coler
~- choices of clothes
- riends

. Role playing activities wh
' . make a choice,

Make wishes

Game:s which have chcices,

Have a c¢hild choose many a
give each child a chance
entire class activities,
Encourage creative express

A,

Emphasize activities done
bicycle, driving a car, g

To be aware of personal abilities and
realistic of inabilities

Illustrative bulletin boa
engaged in various activi

i . S ooy e Pt W 2 = e . .- ..

10




PERSCIAL-30CTAL REHAVICR
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1
1

pstratlve Behaviceral (U jentives | Learmarg Activities and Materials
i

N
— - — o --—

b aare of growtnh ard change in one'd Illustrate growth with stories, such as:

| (oot . Growing Up, Rand McMally Giant Book
: _’IJ:)_ _Iiaﬂ._q. of Growing Up, Hallmark Press
‘
aware of perscnal preferences, i Talk about "favcrites"
8 and dislikes, feelings and . -- things to do
fior.e, tcl.aviors and mce.. . -~ things to eat

-- places to go

-~ choices of color
-- choices of clothes
friends

- Role playing activities where child learns to
make a choice.

Make wishes

Games which have choices.

liave a child choose many activities of the day -
give each child a chance to exert his will over

entire class activities,

IFncourage creative expression through art media.

Imphasize activities done at age levels., (ex.
bicycle, driving a car, going places alone)

aware of perscnal abilities and
istic of inabilities

1llustrative hulletin boards showing children
engaged in various activities,

Junculy
~ -y
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PERSONAL-SOCIAL BEHAVIOR
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e, v spe——

— —am—— v

Concepts ! Tllustrative Behavicoral Objectives Learning Ac*ivities

—

- -

g m——

Create experiences to be sol
£roup.

Tc te aware of perscnal abilities and
realistic ¢f inabilities (cont.)

Self-a:arencus (cont.)

: Discuss occupations of adult
¢ c¢hild's play.

" I1lustrate growth in abilit
growth through stories suc
The Little Rabbit Who U
) Platt Tand Munk
| . The Little Girl Story -
. X “he Little Boy utorv - H
. : dhat Glrls Can Eb ;- Ha
: ! What, Boys Can Be - Hal
! Good Little, Ead Little
. Book

e

. Discuss and be objective of
¢ .
+ 1if necessary.

Awarereas of physical . To be aware of broad elements of
environment time

Using a2 day calendar, name ¢
months, and holidays.

—w e e . e o W

» Emphasize holidays thrcugh
expregdsion.

Stress today, tomorrew, and
1o class activities,

e
‘l()j)




FERSTIIAL-SCCIAL BEHAVIOR

.- —

rative Reravicral (Uboectives

Learning Activities and Materials

ware of perscnal abilities and
tic of iravilities (cent.)

avare of broad elements cf

‘ Crcate experiences to be solved alcne, and by a
£roup.

, Discuss occupations of adults, as related to
. child's play.

" I1lustrate growth in ability with physical
growth through stories such as:

The Little Rabbit Who llanted Red Wings -

Platt and Munk

The Little Girl Story - Hallmark Press

”he Tittle Boy Story - Hallmark Press

Jhat Girls Can Be - Hallmark Fress

What ngg Can Be - Hallmark Press

;ood thtlc, Pad Little Girl - Little Golden

Book

Little Mommy - Little Golden Book

. Discuss and be objective of rhysical limitations
¢ .
+ 1if necessary.

Using a3 day calendar, name days of the week,
months, and holidays.

e . oA .o e

+ Imphasize holidays through art media and language
expregsion.

Stress today, tomorrow, and yesterday as related
to class activities.

20T

.
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PERSONAL~SOCIAL BENAVIOR

P I it B I JURL fd m L m e A N T e A s Em S w E A A And G 8 P @ G T O M W A e D e Wnw W S P Gum - W WYY W

Concepts ! Illustrative Behavioral Objectives . Learning Activities
2 i R
T R e e —n + e o
' ]
\wraren.ss of physical © To be avare cf basic elements cf { Discuss daily weather.
environnent (cent.) ! weather X
, ! ark weather on calendar.
{
. |
i ' Liccuss clothes worn becaus
t [
i . Relate restrictions in actiy
i . couditions.
i
' X
: !
Awareness of differences in . To note general differences in ! Trece chillren's shapes on |
people . pPhysical appearances of people ! display, calling attention

shapes, lez length, etc.

TR L:  tall, shert, s
round, etc,

Child to color in his hair
face sketch.

“ake simple graphs of hair
children in the group.

P .

Enlarged group photos used
physical differences.

—— . -

Dandelion - Don Freeman (V.
emphasizes that physical
‘ matter as much as who I

 Developmental Learning Mate

; E{I‘ _ii)“y of Children Posters.
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Learnirg Activities and Materials
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!
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I

Discuss daily weather.
Vark weather on calendar.

Liscuss clothes worn because of weather.

s e s mn e m mfjeme . e e

* Relate restrictions in activities to weather
cunditions.,

! Troce children's shapes on large paper, label and
dienlay, calling attention to different heights,
shapes, lez length, etc.

TCl%:  tall, short, small, skimny, thin,
round, etc.

Child to color in his hair and eye color on simple
face sketch.

Make simple graphs of hair and eye color for
chiluren in the group.

Inlarged group photos used to discuss and note
physical differences.

Dandelion - Don Freeman (Viking Press) Story
empha31zes that physical appearance doesn't
matter as much as who I am,

Levelopmental Learning Materials - The Many Faces
of Chiidren Posters.

=
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Conicegts Iliuctrative behavicral Objectives ! leaming Activities and
R L L AR R LRI ..---_.n-..-~-._--1 ...... S
Awareness ot dirfererces 3 70 rote similarities and differences ¢ "o is wearing - shoes, skirt
in pecpie (cont.) \ din dress 1
' ' Uress Peabody mannequin - emphi
. ¢ ear, what boys wear.

. "regs paper . lls.

ress dolls.

“hildren dress in old rplay cl
: . rlay.

Tefer o Actavities listed w.
(likes =i dislikes)

T¢ rake chicices when asked

Refer tc activities listed un
Directicns in the section

To fellow directions

- m S S ——— e Emre n W mmem a -

To set goals for himscelf Frnicourage pupils to set simpl

week (clean room, quiet room

Encourage their efforts tc le
hard for them.

Give the child tasks which he
accomplish, and expect him t

Mg
-

v
-~

1 61
Q

ERIC

Aruitoxt provided by Eic:




FERSONAL-SCCI'L BEHAVIOR

[Lotrative Zehavicral Cojectives

4 e a4t mm e s s M s s me - e e W e ean mms s . mang seea v o

Lote similarities and differernces
dress

" e e E e e e e e et o s —

hake cheree3 when asked

fclloy directions

pet go2ls f'or hinoolt

ERIC

Aruitoxt provided by Eic:

@ e e M e 4 em . s s e e cmae . m e G E e - ey . - - -

P - -————

"yho is wearing - shoes, skirts, dresses, pants?"

Lress Peabody mannequin - emphasize what girls
viear, what boys wear.

Tress paper Jolls.
ress dolls.

Children dress in old play clothes for dramatic
rlay.

Refer to Actzvities listed w.der self-awunreness.
(likes and dislikes)

Refer to Activities listed under Fcllowing
Directions in the section Language Develcpment.

Encourage pupils to set simple class goals each
week (clean room, quiet room, ¢tc.)

Encourage their efforts tc learn skills that are
hard for them.

Give the child tasks which he can successfully
accomplish, and expect him to accomplish it.

Ly,




FERSONAL-SOCTAL BEHAVICR
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Conicepts Illustrative Behavioral Objectives learning Activities and

s

——r e e G s W emm mit WEIC A A L W N sme A e & AW e

Refer to Activities listed und
(abilities and inabilities)

Self-disciplire /cont.) To set soals for himself {(cunt.)

i
t
1
'
'
- PR -
§
|
i
i
‘
'
[

Ilelp the child respond approp
exLressiony or behaviors.

Awareregs of feclliige « To reccgnize fazial expression or
i physical behaviors

. ' Use puppets cr pictures to sh
.  expressicns mean.

To asscciate tehavior with feelings or . Suzy Face Maker - Scctt Fores
moeds in himself or cthers Stcrybocks - illustrates moo
expression.

Dramatic play - "You are ang

Creative movement - "Show me
lcok) when you're angry, whe
knee, etc."

Draw happy faces or sad faces

- e o= s

Reward child with happy faces
good behavior.

Use stories to illustrate fee
Happy, Sad, Silly, Mad - Won
How I Feel - Children's Pres
That New Baby - Coward McC

VAR 1 Jenny's New Prother - Little
' LD .t Sometimes I'm Jealous - Gold




FERSCNAL-SCCIAL BEHAVICR
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ustrative Dehavioral Ot jectives Learning Activities and Materials

S e e L T —- -

Refer to Activities listed under Self-awareness
(abilities and inabilities)

et scals for himself (o.nt.)

. ome s af——. ———

ize fa:ial exnressicn cor Help the :hild respond appropriately to specific
behaviors . exrressions or behaviors.

cegny
(‘l

Use puppets or pictures to show and explain what
expressicns mean,

c s mm s

gscceiate tehavicr with feelings cr uuzy Face Maker - Scott Foresman - First Talking
ds ir himself c¢r cthers orybooks - illustrates moods through facial
expressioa.

Dramatic play - "You are angry, happy, etc."

Creative movement - "Show me what you do (how you
look) when you're angry, when you hurt your
knee, etec."

Draw happy faces or sad faces on facial sketch.

— - — - a. v

Reward child with happy faces for good work or
good behavior.

Use stories to illustrate feelings, such as:
Happy, Sad, Silly, Mad - Wonder Books
How I Feel - Children's Press
That New Baby -~ Coward McCann

4 ( . _J.e.npy‘ s QJ_g_vg_ Brother - Little Golden Book

) . Sometines I'm Jealous - Golden Books

€01




Concepts
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Awareress of feelings (cont

Fapdly relatlior,.loo:-

- . & e o Gimmw Am m e e e m s % s ™ s w ® S hamea Sem

PERSCNAL~SOCTAL BEHAVIOR

- . — —— —————

Tllustrative Behavicral Objectives
Tc agscciate behavicr with feelings or

moods in himeelf or others (cont.)

To modify feelings and/or associated
tehaviors

B I e

To name members of immediate family,
such as mcther, father, brother,
sister

’
’
......-.--m....-_.--.-.-----.-_-._.-_,.,...]'-.---..._..._........-

learmming Activities an

Sad Day, Glad Day - Schclastic

Rolenlaying real experiences.

Mscass vhat makes certain fee
change those feelings, in chi

Role play specific instances o

School Health Tducation Study
9.

Eastmar, I'.D. Are You My Mocth

Have students bring pictures o
immediate family.

Start a family corner picture

Have gstudents build play house
play act families.

Use the Family and Home Cards
Language Development Kit, Lev
Guidance Service, Inc.)

Discuse roles of each family

Cut houses and draw family me

&

<
¥ 3 ‘
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ustrative Zehavioral Qb jectives
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gscoiate behavicr with feelings or
ds ir. himgelf or others (cent.)

cdify feeliirs and/cr asso-ciated
havicrs

. -..---»-----..----_.....-.-.—.,._-*-..-._--

ame members of immediate family,
Ll as mether, fatber, brother,
fter

———— . = e - e w rie e ® e

]

- ————

learning Activities and Materials

P ] - —

Sad Day, Glad Day - Scholastic Book Services

Roleplaying real experiences.

Piscase what makes certain feelings and what will
change those feelings, in children and adults.

Role play spernific instances of changing behavior.

School Health Education Study Materials - Concept
9.

Eastman, I.D. Are You My Mother? (Dick Blick)

Have students bring pictures of members of their
immediate family,

Start a family cormer picture bulletin board.

Have students build play houses from blocks and
play act families.

Use the Family and Home Cards from the Peabody
Language Development Kit, Level P (American
Guidance Service, Inc.)

Discuss roles of each famlly member.

Cut houses and draw family members inside.

w01
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Concepts | Illustrative Behavioral Objectives
i

learning activities and

- - ~——
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Family relationships Tc name merbers of immediate family,... Use stories such as:

- ------_-...---.‘-..*_...-_—_
]

{
(cent.) . (cont. What Daddies Do - Hallmark
: My Home - Little Golden Book
:
i 'Tc name cother relatives outside Have: students draw pictures of
. immediate family ' eccusing, eto.
: . Add these drawings to the famil
Sportsmanship , To take turns with other children Read stories about children wh

sports, anda discuss the impo
gocd sport.

Tc respend well to correcticn

Provide group experiences such)
rcom or making a mural.

T¢ not take things that belong to
¢thers

"LUSO" Kit (Trevelcping Underst
Others) American Guidance Se

To nct fight or cry when he does not
win -- “inishes a game even if he is
losing

Study prints - "Other Pecple
To get along with cthers when working Publishing Co.)

! in a group
"Hello Pecople" Kit includes r

Tu share materials with other children photographs, books, and cut-
the child appreciate the div
To show consideration for other people (Developmental Learming Mate
f('; "Understanding Our Feelings"
40 IR ;
i('?} people develop understanding

(Instructo Corporation)




- - —— ——— —

PERGONSL-SOCTAL VEHAVICR

ustrative Behavioral Objectives

re rerbers of immediate family,...
+
e

~

ke turns with other children
spend well to correcticn

t take thinzgs that btelong to
rs

t fight cr cry wier he dces not
-- finighes a game even if he 1is

ng

t alone with cthers when vorking
group

are materials with other children

cw consideration Icr other people

)
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Learning Activities and Materials

Use stories such as:
What Daddies Do - Hallmark
My Homp - thtle Golden Book

Have students draw pictures of aunts, uncles,
ccousinsg, ete.

Add these drawings to tne family corner.

Read stories about children who are geod and bad
sperts, and discuss the importance of being a
good sport.

Provide grour experiences such as cleaning up the
room or making a mural.

"DUSC" Kit (Leveleoping Understanding of Self and
Others) American Guidance Service, Inc.

Study prints - "Uther Pecple Around Me" (Bowmar
Publishing Co.)

"Hello People" Kit includes records, charts, maps,
photographs, books, and cut-outs designed to help
the child appreciate the diversity of people.
(Developmental Learning Materials)

"Inderstanding Qur Feelings" - 28 phoctographs of
people develop understanding of self and others,t’
(Instructo Corporation) Wi
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Tu show ccounsideration for cther pecple Provide many types of group co

‘cont.)

Spertsmar.ship {(cont.)

T¢ take gcod care of the things he uses Teacher assigns simple tasks f

classrcom, such as feeding pe

1

1]

]

[

)
s .
Respunsibility ;
To do simule tasks in the classroom
when asked to do so by the teacher Give child his own materials s
rencils., Discuss how they sh
To do simple tasks at home when asked
to do sc by the mcther

Make charts showing children

: Children draw pictures and te

* Te follow directicns with reasconable

acecuracy Provide opportunity for child

© where they rust take turns su

To dress himself and take cuare of his ‘  Games Program" (Fearon Publi
own teilet needs

"Social Development" teaching
taxking turns, social attitude
helping. (D~ Dlack, Co.)

e resre:t cther people's belongings

To pul away toys -- clean uy work ov
play area after he is finished Use the "helper" system in the
¢ To know when to work and when tc rlay Have pet day at school. Talk
pet.

To urderstand and accept the rules of

¢lagsroom and schoeol

- e i —— . o G- . o wr% wam e e e

Have a class pet and shere ca

To care for pets

i

~

Q ‘4?(/}'
ERIC

Aruitoxt provided by Eic:
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sirpie tasks at hore when asked
L sc by ihe nother

lew Jirectiorne with reascnable
acy

ss himeelf ond take core of hic

cilet needs

i
e T

cther recple's belongings

1

{

)

[

!

1

away Toys -= ol \
area after he ig¢ finished l
!

1]

{

!

L]

w when tc work and wher to rlay

erstund and ac:ept the rules of
room and schocl

e for rets

ERIC

Aruitoxt provided by Eic:

Iearning Activities and Mate.ials

............ e s e e pmm - o -e ——

Prcevide many typecs of group cooperative prejects,

Teacher assigns gsimple tasks for each child in the
c¢laasrcom, such as feeding pets, etc.

Five child his own materials such as crayocns and
pencils, Discuss how they shculd be cared for.
lake charts showing children who are responsible.

Children draw pictures and teacher labels,

Provide c¢pportunity for children to play games
where they must take turms such as "Pacemaker
Games Program" (Fearon Publishers)

"Social Development" tecaching pictures teach
taking turns, social attitudes, playing, and
helping., (Dick Blick, Co.)

Use the "helper" system in the c¢lassrocm,

Hiave pet day at school. Talk about each child's

pet.

Have a class pet and share care of it.
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Concerts

Commur.ity awareness - good

citizenship
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lilustrative Behavioral CObjectives

To illustrate by apprepriate

behavicr an understanding of basic

safety signs:

red light

cr nge (amber) light
green light

gtupy 3ign

i
(
1
1
S

-——mmeas w ane ham s mie

Learning Activities andi

. B m . A —— e S A U eEes ST . .

Signs illustrated on cardtoard.
and associates a cue word to i

Iixample: Red light - stop
Orange light - be ca
Greer. light - go
Stop sign - stop

Cclor larze pictures emphasizi
shape or coler of the signal,

Safety "march" - upright signa
room. Children march and do v

says as he comes to it.

Large cardboard puzzles cof the
to be constructed by children.

3inger (5VE) Corporation filmsy
Series - "Safe and Sound Along

Teachinz Pictures (Hammet's or
"Safety''series used for illusf
discussion purposes.

Piscuss Smokey the Bear - fires

Discuss fire trucks and fire st

Talk about bicycle safety

Use stories



tstrative Behavicral Cbjectives

| lustrate ty apprepriate
pvicr an nderstanding of basic

bty cim;.s:

light

bge {amber, light
bn 1ight

b sicn

Pn-;l
-
-
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Learning Aztivities and Materials
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: Oigns illus
and asgsociates a cue word to it.

- S SAmem . = e S————— . — . W m A a b mimee e

Example:

Cclor large

trated cn cardtoard. Child chooses one

Red light - stop
QOrange light - be careful, go siow
Green light - go
Stop sign - stop

pictures emphasizing the specific

shape or color of the signal.

Safety "march" - upright signals posted around
room. Children march and do what each sign
says as he comes to it.

Large cardboard puzzles of the stop light, etc.
to be constructed by children.

3inger (SVE) Corporation filmstrips - Safety

Series - "

Safe and Sound Along the 'Jay"

Teachinz Pictures (Hammet's or Kurtz Co.)
"Safety'series used for illustration and
discussion purposes.

Iiscuss Smokey the Bear - fires

Discugs fire trucks and fire stations.

Taik about

Use stories

bicycle safety

Lot
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1llustrative bLehavicral Objectives

Te be aware of ~crrmmunity helpers and

re3scurces

To be aware of community transporteticn

PERSOIAL-SOCTAL BEHAVIOR

8 m e e e amaseasa-a

C e e e n e e s -

T¢ uce "magic words'" when needed, such

48 please, thank you, excuse me,

parden me, eto,

To act mennerly
situations.

in mcst common

learring Activities arn

o s tm s e et Em CEm e A W Ay et aseie e——.

nefer te scetivities listed und
ar! Veeabulary (Commuity helj

Jare types of transportaticn ai
tilize Jdifferent means of tra
Tiscurss fares anl travel reute

welfer to setivities listed und

Joslin. at To You 52y, Dear

Verbal attenticn when students
rriately.

Play acting these skills.
Games uging "magic worda"

Provide real experiences (pass

Digcuss proper manners for van
class, playground, etc.)

Tllustrate proper manners wit

Act out gituations.



PERDOIAL-OOCTAL BEIAVIOR
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lustrative uehavicral Otjectives learring Activities and Materials

nefer to sctivities listed under Basic Information
and Vocabulary (Commmity helpers)

be avare of orrourity helpers and
SCUrcE

|
i
t
e ot teetarem e, e e et et s e acaal mmm a e e . - - o —————— -—
!
i
H
!
i
0
)
t

be avare of community *rangportaticn ! Tame types of transportaticn and their functions.

Utilize different means of travel for field trips.

Piscuss fares anl travel routes - traveling alone.

. Refer to ctivities listed under Basic Information.

hoe "magic words™ when needed, such ! Joslin., aat Do You 31y, Dear? (Dick Blick)
please, thank you, exouse me,
pder. me, eto.

Verbal attention when stu.. . ts use them apprc-
rriately.

'lay acting these gkills.
Games uging "magic words"
Provide real experiences (passing out things, etc.)

bct marmerly in mcst common Digcuss proper manners fcor various places (dinner,

- e e e e e A E e S An e e e m e e e m Awea =

uaticna. class, playground, etc.)
Illustrate proper manners with stick figures.
’C_- 1
Act out situations. x
O

ERIC 1,
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Coencepts Illustrative Behavioral Cbjectives learning Activities and

—f
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. . g mmane

rarmers (cont.) + Tc act mannerly in mcest common - Call attention to proper behavi
+ situations (cont.)
Provide real opportunities (fie

Make good manner booklets or pol

lonroe-leal, Manners Can Be R

1
)
i
: Have a good manners party for r
[
1
'
]
]

: Piscuss how good manners help -

. i Flay act two people with bad
. ; two with good manners. Afte
¢ class which they would like a

tmphasize treating others ihe
t¢ be treated.

-——— ama e
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¢t marmeriy in mest common
aticns {zont.)

- e me— -

learning Activities and llaterials

Call attention to proper behavior of pupils.
Provide real opportunities (field trips, parties)

Make good mammer booklets or posters.

Have a good mamners party for mothers or parents.

Monroe-Leal, Manners Can Be Fun

Discuss how good manners help win friends.

Play act two people with bad manners and then
two with good manners. Afterwards, ask the

c¢lass which they would like as friends,

rmphasize treating others the way you wcild like
t¢ be treated.

4
L
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Concepts Tllustrative Zehavicral Chjectives learring Activities and

- - - - —

Trace child on large paper - c
paint, if able, and label,

Bedy lrage To rzcognize and identify parts of the
body

Make silhouettes of children w
filrstrip projector. label.

Mirrcr play - *teacher pcints aj
child's body.

Fictures taken of children and
chair.

Feople puzzles - PIM (Levelc
Materials) 35C5 Herth Ashlan
11lincis  ¢CESHT

Peabody Language Kit - Primar

Shadow tag

L RSP S

My Bock Abcut Me - Dr. Seuss
Viking Press

To nonverbally identify body parts "Simen Says" - use temms such
raise, wave" -- arms, legs,

Child cleses eyes - teacher t
sayinz "Did I touch your arm?
yes or no or can merely shak

.
f N
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bstrative Tehavicral Chjectives

Learning Activities and Materials

= e e —— -

ogr.ize and identaify parts of the

nvertally identify tcdy parts

. — o — - & ————— > A B W eh o = A e = Gmar

Trace child on large paper - cut cut, color,
paint, if able, and label.

Make silhouettes of children using light fror
filmstrip projector. Label.

Mirrcr play - teacher pcints and names parts of
¢hild's body.

Fictures taken of children and taped to desk or
chair.

Fecple puzzles - DIM (Levelopmental Learning
Materials) 35C5 Herth Ashland Ave,, Chicago,
Illincvis  6CEST

Peabody Language Kit - Primary - mannequin
Shadow tag

My Book Abcut Me - Dr. Seuss and Roy McKie -
Viking Press

"Simen Says" - use tems such as "peint to, shake,
raise, wave" -- arms, legs, etc.

Child closes eyes - teacher touches part of bedy
sayinz "Did I touch your arm?" Child answers
yes or no or can merely shalie head appropriately.
I;J

4
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Concepts Illustrative Behavioral Cbjectives Learning Activities a
Budy irage (cont.) To norverbally identity body parts Greup constructs mannequin or
(cent.) direction from teacher - '"Who

will draw the arms?"

Partially completed fourms - "J
Child responds appropriately.

Parer puzzles ¢f body parts pa
outline c<r tlark piece of pap

. e e - . -

Peatody Lan;uage - brimary -
manual,

To vertally identify body parts

. e e wam—. wea. . = . e

Action gurngs:

"lecuy Loo"

"Jhere Is Thumbkin®

"Put Your Iinger (n Your lNosd
Children to sing gongs as nam
body parts.

""hat is missing?" Child mus
his own budy part a3 he does
quine.

Completicn game - iwo puzzles
Teacher constructs an incomp
holding the misging piece nat
in correct pogition.

1 [ Rl R}
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Fstrative Behavioral CLjectives

learning Activities and Materials

vertally idertity bedy parts

)

o e e et amAm . T A S ed—— i o ———————

rt2lly i’eniify body parts

R A e ———— - mo——— A W e -

Greup constructs mamnequin or draws picture on
directior. frox teacler - 'Who has the head? Who
will draw the arms?"

Partially completed forms - "Is the arm missing?"
Child responds apprcpriately.

Paper puzzles of body parts pasted onto a body
outline or tlank piece of paper.

Peatody Language - lrimary - neming activities in
manual,

Action sorgs:
"Lceby Loo ) Mugic fcr Young
"Where Is Thumbkin" )" Americans - K
"Put Your Finger Cn Your Hose")
Children to sing gongs as naming practice for
toldy parts.

"/hat is missing?" Child must name and point to
his own budy part as he does so. Peabody Manne-
quin,

Completicn game - two puzzles cr mannzaquins.
Teacher constructs an incomplete form - child
holding the missing piece names it and places
in correct pousition.

TTT




FERCEPTUAL-MOTNR FERFORMANCE

Ccncerts Illustrative Behavioral Gbjectives
Bcdy image (cont.) Te vertally idertify toedy rarts {cont.)

To relate bedy parts tc surrcundings

Spece aud directiorn Tc use senses to reinforce mental

image of body in space

To chamnel movements

“.~‘

Q ()
ERIC

Aruitoxt provided by Eic:

e ———— B s B S m Ao & . et i -

+
[

L e

learning Activities and

Tevelopmenital Leamming Material
Rody Corncept Spirit Mactere L
2edy Sencept Template
Pecple Tuze.es
Multi-Eihric Cf ildrern luzzles

(riertation Cubes

Irnstruet children to tcuch o

Tritate teachier 1irn movement o

(rild beecmes as small, large
a3 le can be.

lieve fast or olcw: forward, b
viays

Find things near, far, over,

Set up an cbgtacle courge
Cartwheels; hopscotceh

Large ball play - bounce, tos
Game - "Kitty in the Middle"



istrative beliavioral Objectives

- . -

late bedy varts tc surrcurdirgs

¢ senses to reinfcrce mental
¢ of budy in cpace

arnel moverents

O

ERIC

Aruitoxt provided by Eic:

rtally iderilfy tedy rarts {cont.) |

3
¢

- e - a——— -

1

FTERCEPTUAL-MCTOR T ERIORMANCE

Learuing Activities and Materials

Tevelopmerntal Lear..ing Materials
RBudy Concept Spirit Masters 1 % 11
Redy Ccucept Template
Pecple Tuzzles
Multi-Ethnie Children Fuzzles

Orier.tation Cubes
Instruet children to tcuch tcay parts to objects.

Tritate *zacher in movement ¢f parts f bedy.

Crild beccmes ag small, large, tall, cr shert
a3 e can be,

iicve fast or slcw: forward, backward, cr side-
vays

Find things near, far, over, under, etc.

Set up an cbgtacle course
Cartwheels; hepscotceh

Large ball play - bounce, toss, rcll
Game - "Kitty in the Middle"

ST
it




Concepts

Srace and direction (conti.

Ralarnce
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FERZEPTUAL-MUIOR PERFCRMANCE
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T1llustrative Behavioral Ctjectives

7o charnel moverents {cont.)

[}
i
i
1)
e e e e emr . mm— m e e e e mam e = o o o
i
i
1
]
|

To sustain control of body when using
both sides simultaneocusly

To sustain control of body when using
individual sides

To sustain control of body when using
alternate side

Learning Activities and

1

Relay 1
S1CCIL,

Cutdoor games - "Duck, Duck, (|

a Tree

Darices

JWnp on

! Hopring ¢

Balance

Walking

Jumring

Jumping

Standin
time -

) Hopscot

Walking

aces w/valls, tear. Lags

", "ligket a Tasket”

-~ Indian war dar.ce, Mayj

beth feet with eyes clf

on one foot cr other

cn either foct deing

g on one foot for spec
close eyes.

ch

Board activities - he

,s}deways
52



FERIEFTUAL-YMOTCOR PERFCRMANCE

> o it ® 8 m e e S omm - e .

strative Behavicral (t jectives

S T e SR e

armel novemeris ‘cont.)

stain control of boudy when using
gides simultanecusly

tain control of body when using
ividual sides

stain control of body when using
rmate side

ERIC

Aruitoxt provided by Eic:

2
-
3
|
x

learning Activilies and Materials

Relay races w/valls, bean bags, ete. Pearnut in
SDCCh.

Outdoor games - "Imck, Duck, Goose"; "Squirrel in
a Tree'; "Tisket a Tasket"

e

Dances - Indian war dar.ce, Maypole, "Hat dance"

Jurp c¢n both feet with eyes clcsed
i Hopring gares

Balance Board

Walking bcard

Jumping on one foot cr other
Jumping on either foct deing 5 and 3 turns

Standing on cne foot for specific amount of
time - close eyes.

[ TS

i Hopsceotch

Walking Board activities - heel to toes, backwards,

. 8ideways I~
157 :
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PERCEPTUAL-IOTCR PERFORMANCE

Concepts I1lustrative Behavicoral Objectives Learning Activaities and

To sustain control of body when using Elephant walking games

alternate sides (ccnt.)

Balance (cont.)

-~

Crab walk
Walking on knees

_uek walk

YJalk fast, slow; with small or
gallop, dance, ru, skate, ho
march - use music, clapping,

To develcp good motor coordination

- m e s e a _-.--F--

Imitate bodily rhythms made by
tapping, shrugging, or raisi
of body

Listering and Mcving Rhythm re
Activities, Inc. Freeport, N.

Syumetry To increase efficiency of movement Lie or. the floor. Move legs

together gimul taneously.

. —— —— - — —

Move one arm and one leg up,
and leg in place., Change si

Mzke circles in air or on cha
| sides simultaneously.

Swimming, running, skipping

&5.1

=




PERCEPTUAL- "I0TCR PZRFCRMANCE

ustrative Zehavicral Ctjectives

Learming Activities and Materials

justain control of bLody when using
ermate sides (cont.)

evelcd goc2 motor ccocordarnation

crease efficiency of movement

M - T . Y EAN A - G ) S W i b B W e A ES W e L & B e a Am e s . .

Elephant walking games
Crab walk
Walking on knees

_uek walk

Valk fast, slow; with small or giant steps;
gallop, dance, run, skate, hop, skip, cr
march - use music, clapping, or drum beat

Imitate bodily rhythms made by teacher-- clapping,
tapping, shrugging, or raising and lowering parts
o body

Listening and Moving Rhythm record - Educational
Activities, Inc. Freeport, N.Y.

Lie or. the floor. Move legs and arms apart and
together gimul taneously.

Move one arm and one leg up, leaving other arm
and leg in place. Change sides.

Make circles in air or on chalkboard with both
sides simulténeously.

Swimming, running, skipping -
g

.



Coni~epts

Illustrative Behavicral Otjectives

PERCFEUAL~-MUTCR PERFORVANCE

Learning Activities and

Symmetry {(cont.)

Continuity

- —— . ———————— . § T M A . ——— A= % ¥ W % mw e e =

Te increase efficiency of movement

(cont.)

To stop and start on command

To accelerate cor. ccommand

To change direction when desired

1M

- ——— . — - W e e 4 e M meTa e = e ¢ ereie e e meecsgee

See Daily Sensorimctor [raini

pp. 70-91.

Red Lignt Game
Ifusical Chairs

Squirrel in the Tree

Follow the lLeader

Relay races
Duck, Duck, Goose

Red Rover with cclers

Dodge Ball
Brownies and Fairies
Back to Back

Crossing the Brook




PERCEPTUVAL-MCUTC R PERFORANCE

ustrative kehavicrai OLjectives

Learning Activities and Materials

increase efficiency of movement
Nte )

stop and start on command

accelerate orn cormmarnd

change direction when desired

—w

)

- - —. -

—— e e - - ——

see Daily Senscrimctor Training Activities,
Pp. 70-91l.

Red Light Game
ltusical Chairs

Squirrel in the Tree

Follow the Leader

Relay races
Duck, Duck, Goose

Red Rover with colcrs

Dodge Ball

Brownies and Fairies
Back to Back

Crossging the Brook

a1t




PERCEPTUAL-MCTOR PERFCRMANCE

T

Jor.ecerts

Tilustrative Behavacral Cbjectives

learning Activities and

weight transfer

[ S

To beccme aware of changes in time

To tecome aware f variaticn in sreed
of movement

v m rmr e - = B e s e -

To transfer weight fro.a hand to hand

e — - -

- e

To transfer weight from foot to foot

To transfer weight from feet to hands

¢ mmnr wm e e e e as tmn weemnim e @ e

C B RS B e T e AR WA e S S ¢ T —— — ———— > &L = W e B S

Mcther May 17

Alarmn clock, three minute timej

Creative activity to the chang]
records

walking along horizontal iadde
Seal walk

Cartwhee?

Running

iJalk.g

Junping

Hopping

Tumbling (somersaults and ca



PERCERTUVAL-MOTOR FERFCRVAICE

etrat,ive Zehaviceral (bjectives

learning Activities and Materials

come aware c¢f changes in time

come aware f variaticn in sreed
ovement

ansfer weigcht from hand to hand

ansfer weicht from foot to foot

ansfer weight from feet to hands

ERIC

Aruitoxt provided by Eic:

D L oy P .-...-.(r

Emm RIE @ s W h & ek S e @ S A —— W WL A B Le W W W b UG MW N R W e e e

Mcther May 17

Alarm clock, three minute timer, metronome

Creative activity to the changing tempo of
records

walking along horizontal ladder
Seal walk

Cartwheel

tunning
Walking
Jumping

Hopping

Turbling (somersaults and cartwheels)

_gfﬁzg

bR




LRCEPTUAL-MOTOR PERFORMANCE

-— . . — - -

-4

Coricepts ! I1lustrative Behavioral Objectives Learning Activities and

- - _-.—---——.—.—----1

Weight transfer (cont.) To transfer weight from foct tou back Rolling

Jumpin Jiminy Trampoline

i Walking on masking tape
P2 Heel to toe
; b. Sideways
' c¢. Giant steps
d. Tip toes

Eye-fout coordination To cuordinate eye-foot with ground

level cbjects

[ Ui g g |

Tac~-Tracks

o

Straddling masking tape

Crogsover step on masking ta

Jalking on chalk obstacle co
Walking within footprints
"Snake" (Rope game) wiggling

Hopscotch

To coordinate eye~foot with three
dimensional objects

Stepping over boxes, blocks,

Pushing ball back and forth

A . S . .\ 4 . 4 - — At . & vw e .e e mwm. e

o

g{;gh-water game
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CRCEPTUAL-MOTOR PERFORMANCE

b - o —— —— -

ustrative Sehavioral (bjectives learning Activities and Materials

-
]
.
'
’
i

et o o . ———— . ¢ - . .. o " A t— ——

8fer weight from foot “u back Rolling

Jumpin Jiminy Trampcline

crdinate eye-foot with ground
1 cbjects

Walking on masking tape
a. Heel to toe
b. Sideways
¢c. (iant steps
d. Tip toes

Tac-Tracks

Straddling masking tape

: Crossover step on masking tape

Jalking on chalk obstacle course con flocr
Walking within footprints

"Snake" (Rope game) wiggling rope on floor

Hopscotch

ordinate eye-foct with three
Psional ckjects

Steppinz over boxes, blocks, small benches

- . —— . & . ———— —— . R ——— A > e ww =

Pushing ball back and forth with foot

poy

] H

ié}iigh-water game L
]




PERCEPTUAL-MOTOR PERFORMANCE

-

- — e ——

-

Cer.certs

Tllustrative Behavicral Objectives Learning Activities and |

- —————— - - o - e smam .- —

Eye-foot ccerdination
(cont.)

Eye-hiand coordiration

C e e me s e e e

Aame e om - —- e

- .t . h e mw s e w A e =

———— -

To cocrdinate eye~foct with three Jump rove
dimensional objects (cont.)

Junp the shot

Kickball

To control gross motor performance in
eye-hand coordination

Finzer painting

T s o

Painting with tempera, large by

. Chalkboard - encourage large ci
big pictures.

Free cnoice crayon drawing cn ]

Free choice play with clay
Larze pencils, unlined paper -
Building with blocks

large, simple puzzles

Mannelboard and cut outs to
patterns or designs

Batting balloeons and bouncing

——— ———- B - - - L —————— ® WiE W ® e e W . ® -

19,




TRRCEPTUAL-MOTOR PERFORMANCE

e — -

st-ative Behavicral Objectives

e o e ——— - -e anw - - man .- --

bordinate eye-foot with three
bnsicnal ctjects (cont.)

ontrol rross motor performance in
-hand coordination

s et

e ——— . 1 S s S —— ———— % e ™

-—

Learning Activities and Materials

Jump rope
Jump the shct

Kickball

Finzer painting
Painting with tempera, large brush, and easel.

Chalkboard - encourage large circles, long lines,
big pictures.

Free choice crayon drawing on large paper

Free choice play with clay

Larze pencils, unlined paper - make lines, etc.
Building with blocks

large, simple puzzles

Flannelboard and cut outa to manipulate into
patterns or designs

Batting bailoons and bouncing balls.

[o=}

e}







Concepts

Eye~-hand ecordination
(cent, )

Furm perseptiog
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Illustrative Behavicral Objectives

r—--O-..—.. feieie e 4 e S e mee Se e ————— e - o]

Te contrel fine motor performance in
eye-hand ccordination

To perceive size and shape

PERCEPTUAL-MOTCR PERFORMANCE

e -

193

learning Activities an{

Finger plays - "Jhere is Thumb}
right hand", etc.

Cut out simple shapes (using b
paste onto paper for a collag

Trace around simple patterns (
of pencil)., Color or cut out

Paint with water colors (make
blended colors).

Urite numerals (1 to 10) on wij

Print name in unper and lower

Create objects with Salt Cer
Peg Y Lace

Giant Rock a Stack

Kinesthetic Alphabet Cards -
finger the tlocked letters.
match cut out felt letters

Manipulative Materials - Num
Stack & Count Blocks

Using masking tape, make geo
“circle, square, triangle, th
children walk around the mas




PERCEPTUAL-MOTCR PLRFORMANCE

‘T‘ et

Lustrat;ve Behavicral Objectives

,.....-~-_.... A Emr e S w e mem e m s e am——— - .--qr_.--

ontrcl fine motor performance in
~hand ccordination

,1
1

#

S s - . P L, 4 m A = ¢ - — =

Learning Activities and Materials

Finger plays - "here is Thumbkin?"; "This is my
right hand", etc,

Cut out simple shapes (using blunt-tipped scissors)
paste onto paper for a collage.

Trace around simple patterns (to develop control
of pencil). Color or cut out.

Paint with water colors (make sunsets with
blended colors).

Vrite numerals (1 to 10) on wide lined paper.
Print name in upper and lower case letters.
Create objects with Salt Ceramic Clay.

Peg N Lace

Giant Rock a Stack

Kinesthetic Alphabet Cards - child traces with

finger the flocked letters. Numerals then
match cut out felt letters and numerals.

Manipulative Materials - Number Jig-Saw Puzzles
Stack & Count Blocks

Using masking tape, make geometil figures of
}jpircle, square, triangle, then proceed to having,

children walk around the masking tape. \o
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Form persept
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Aruitoxt provided by Eic:
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PrOTERTUAL-MOTOR PERFORMANCT

I1lustrative Dehavicral Cbjectives

Tc rerceive size and shape {cont.)

To distinguish siraight and curved lines

e o e c> v A s mEems . . m. ma— e -

i
¢
|

e T

Learning activities and

- - .- e s

e

Cut out shapes from newspaper §
rezssemble them.

Create collage pictures from g
Catezerizing shapes into their
Gecmetrins Sorting Boards
Geunstric Shape Form Board
Geuretric Shape with Rases and
"Feely Box' ~ feel, describe,

hL %]

Make rercocductions of geometri
missing lines. <Children sho

lure related cbjects - man, w
from geomecric figures and fo

Tracing exercises on paper an
gstraight lanes (teepee) and ¢
(rainbow, jump rope).



PILOEPTUI~MUTOR PERFORMANCE

r. - m e m e @ & e T mis A AN St m > > e e i e a & s e amm.a T - - - -

ustrative enavicral (Ljectives Learning Activities and Materials

e e e eccimaeaa — e

erceivre Lize and shape {cont.) Cut out shapes from newspaper and let children
rez3semble them,

Create collage pictures from geometric forms.

Catezcrizing shapes into their own groups.

Gecmetric Scorting Boards
GecLnetric Shape Form Hoard

~

Geometric Shape with Bases and Rasket

—— ——— et . s m— e . &

"Feely Box' - feel, describe, guess

Pstinguish ctriicht and carved lines| Muke reprcductions of geometric forms with
: missing lines. <Children should complete.
|
! llake related cbjects - man, woman, house, etc. -
from geometric figures and forms.

Tracing exercises on paper and workbeok with
gstraight lines (teepee) and curved lines
(rainbow, Jjump rope).

ERIC

Aruitoxt provided by Eic:

Nt




PERCEPTUAL-MCTOR PERFORMANCE

— —— -

- — - - ew -

- of

Concepts Illustrative Benavioral (bjectives learning activities and
Garmes for checking large To particivate successfully in various Illustrative bulletin boards sH
ar.d small muscle develop-~ body activities: engaged in various activities,
ment

rurning rhythm band llonsense game - "Can we eat wif

skipping eating we run with ocur head?"

Jumping dancing '

hopping coloring i Creative rhythms )

riding bicycle pasting t )

e . : . .. __+ Remedi
sledding cutting ¢ Gross motor activities)- i sab:
kicking sorting i ) )

v climbing | Fine motor activities )

! twisting |
bending Challenge to Change - physical
rushing mentally retarded. Pa. Dept.
pulling

Pantomine games
Ball games

"Statues"

——— e wn - W v w4 e e e wm

Do You Move 1s I Do - Helen
Schuman)

165,
18




PERCEPTUAL-MCTOR PERFORMANCE

lustrative 3ehavioral Cbjectives

e o — - m—— e - ——

learming Activities and Materials

articivate succeesfully in varicus
y activities:

rhyvthm bvard

pring eating
ing dancing
pirg coloring
ing bicycle pasting
dding cutting
king sorting
b1ing

sting

dirg

hirg

.li_ng

- e W e — -

i A G 4w B Y R A W cew

-

Tllustrative bulletin boards showing children
engaged in varicus activities.

l.onsense game - "Can we eat with our knees? Can
we run with our head?"

Creative rhythms

Remediation of Learning

)
\
/
$)- nisabilities - Valett

CGross wmotor activities]

Fine motor activities )

mentally retarded. Pa. Dept. of Ed. - Harrisburg
Pantomine games
Ball games

"Statues”

Do You Move s I Do - Helen Borten (Abelard -
Schuman )

144 R



NUMBER CONCEPTS
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-

Ccnicepts

[ Qe

1lustrative Behavioral Objectives

learning Activities andg

— -——

are usgeful

Classifina*tiorn

199

— - ——

- -y

To Lecoue aware of numbers around us

v mia mem m e o . e,

Tc develop the concept of numbers in a
set or group

« -

- .. -

Sigrns of numbers in the classA
(ex. milk rioney, recess time|
needed for a game, age)

Signs of numbers in the home
family, telephone numter)

Making a bulletin board and
briag pictures demonstrating
everyday living (ex. clock,

Classifying objects ty functi
cclor, and shape thrcough act
during the day

Cemnleting worksheets on clas

Discussing set terminology (e
set are called members)

Grouping concrete objects in

Singing number scngs (ex. "B
"Ten Little Indians")

Stern's Structural Arithmetic
Aritkmetic Step by Step - Con

PR
. |
[ AN




HWOMBER CCLCEPTS

e = - et e ¢ e e B - — ——— - - — —— -

istrative Zehavicral Cbjectives Learming Activities and Materials
—— — .-
Ecame avare of muamters arcund us Signs cf numbers in the classrcom and in activities

{ex. milk money, recess time, number of children
needed for a game, age)

Signs of numbers in the home (ex. numter in the
family, telephone numter)

Hlaking a bulletin board and having children
briiz pictures demonstrating use of numbers in
everyday living (ex. clock, scales, money)

R

pvelop the concept of rumters in a ! Class:fying objects by function, family, siz=,
T Zreup

eclor, and shape thrcough activities devel..ed
during the day

Completing worksheets on classifying

Discussing set terminology (ex. things within a
set are called members)

B R R R

Grouping concrete objects in the classroom

Singing number songs (ex. "Baa Baa Black Sheep",
"Ten Little Indians")

Stern's Structural Arithmetic Kit - K & P

Arithmetic Step by Step - Continental Press

U0

el




NUMBER CONCCPTS
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Corcernts

e e m - a— -

Veeavulary

Grop rensogition

ERIC

Aruitoxt provided by Eic:

— b o et - e e - oo—
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I1llustrative Seravioral Objectives

— - o~ cm—

Learning Activities and]

To develcyp vccabulary used in set
comparison - as many ag, same_ as,
many/few, more/fewer, not as many as

To recogrize groups without counting

Proviling experiences involvin
objects, allowing children ta
pairing

Flacing different amounts cf
and asking "Are there mcre
Yow can we find cut?" Form
one-to-one

Cormparing shapes and arimals g
flannelbcard

Using activities witk equipme
3 wheels; car - 4 wheels)

FPlanning placement cf materia
(ex. two books on one shelf)

Finding pairs (ex. handa, fee
Pairing up for walks cr games
Game - "Squirrel in the Tree"

Counting songs (see Classific
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trative Dehavioral ‘Ljestives
]
)

—

Learning Activities and Materials

velcr vicattalary used in set

riscr. - as rany as, same as,
/feii, mcre,/fewer, r.ot as many as

eognize ¢groups without ccunting

—— . e

ERIC

Aruitoxt provided by Eic:

Providing experiences involving two grcups cf
objects, allowing children to compare by simple
pairing

Flacing different amounts of beads on two plates
and asking "Are there mcre beads here or here?
How can we find cut?" Form concepts of matching
one-to-one

Comparing shapes and animals one-to-one on the
flannelbcard

Using activities with equipment (ex. tricycle -
3 wheels; car - 4 wheels)

Flanning placement of materials in small groups
(ex. two books on one shelf)

Finding pairs (ex. hands, feet, shces, mittens)
Pairing up for walks cr games
Game - "Squirrel in the Tree" - groups of three

Counting songs (see Classification)




NUMBLR COLCEPTS
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Ccencepts ' Illustrative Behavicral Ok jectives : Learning Activities and
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(rie-to-cue eurrespurderce To understand the cuncept of "how Finger play and conversation
many" . many fingers on cne hand as
fingertips)

Dramatic play (ex. table sett
child)

Flannelboard - pairing names
characters, one-tc-one

Dramatizing stories and count
characters needed

® % e st w e e e e

Game - Ring Tcss or SBean Bags
ing his own sgcre

‘leather calendar - pairing weq

~ .
seunet el S}_aa“-'l‘ S

S . T¢ recognize the cirele, square, and

/ Discussing models and handling
triangle

shapes

Cbserving and discussing shape
round and curved and have a qa
angles have 3 straight sides
form a closed path; squares
corners and form a closed patfi

C e e eme At s s e s e e

Discovering objects in the roag
same shapes

Making pictures from shapes

B I S T S

ERIC

Aruitoxt provided by Eic:




NUBLDL CCIICEPIS

——.a s T e s e. .- L R T

istretive behavicral Ot jectiveo

s s R et ety t ta s ms t et bt e an s

derstand the auncept of "how

cognize the circle, square, and
‘Agle

T S S e T TS P, e e e S % B T - e —— o > ——

Learning Activities and Materials

S A M L St S A . A .- —— —————— . -

Finger play and conversation (ex. "You have as
many fingers on cne hand as the other" - pair
fingertips)

Iramatic play (ex. table setting - cne chair per
child)

Flannelboard - pairing names with Mother Goose
characters, one-tc-one

Dramatizing stories and counting the rumber of
characters needed

Game -~ Ring Tess or Bean Bags, each child tally-
ing his own sgcre

'leather calendar - pairing weather to each day

Discussing models and handling three-dimensional
shapes

Ctserving and discussing si  ses (circles are
round iand curved and have a closed path; tri-
angles have 3 straight sides and 3 corners and
form a closed path; squares have 4 sides and &
corners and form a closed path)

Discovering objects in the room which have the
same shapes

o
Making pictures from shapes ﬁﬁt)‘i

A




NUMBER CONCEPTS

Ccneepts

Illustrative Behavioral Objectives

Learning Activities an

teome*ric shapes (cont.)

Tarcdinal numbersy

Tc recognize the circle, square, and
triangle (cont.)

To develop the ability to compere and
describe likenesses and differences
in simple size, shape, and color

To develop the concepts of rumerals
as symbols and of recognizing the
numerals 1-10

Develcping patterns in stringi

(uessing Games ("I see somet

Pescribing various items plac
board, noting those alike an

Making designs with sponges ¢
shlaapes

Iaking mobiles from various s

Game - After shapes are place
takes one o , describes it,
flannelboard; ancther child
compares it to the previcus

Game -~ children must find hid
room 5 shapes identical to 5
flannelboard and must pair t.

Bcok ~ Shapes by Miriam Schle

Game - Surprise Box - one num
next to a box and that numbe
in the box; numerals and obJ
as they are removed from the

Discovering groups of one obj
room (teacher, piano)




NUIBER CONCEFTS

strative Tehavioral (tjectives

Learning Activities and Materials

ecogrize the circle, square, and
bngle (con*.)

evelcep the ability to compare and
ribe likenesses and differences
gimple size, shape, and color

pvelcp the corcepts of rnumerals
pyrbols and of recopnizing the
rals 1-10

Peveloping patterns in stringing beads

Guessing Games ("I see something that is round.")

Pescriting various items placed on the flannel-
board, noting those alike and different

Jfaking designs with sponges cut into geometric
shapes

Making mobiles from various shapes

Game ~ After shapes are placed in a bwg, one child
takes one out, describes it, and places it on a
flannelboard; ancther child picks a shape and
compares it to the previcus cne

Game - children must find hidden in the class-
room 5 shapes identical to 5 placed on uhe
flannelboard and must pair them correctly

Bcok - Shapes by Miriam Schlein

Game - Surprise Box ~ one numeral is displayed
next to a box and that number of objects placed
in the box; numerals and objects are discussed
as they are removed from the box

Discovering groups of one object in the class-
room {teacher, riano)




NUMBER CONCEPTS

Cencerts

Illustrative Behavioral Ovjectives

Learning Activities and

Cardinal runkers (econt.)

[ O Ay
pasly

Tc develop the concepts of numerals ...
(cont.)

To ccunt from zero te ten

Game - Cars and Garages - Maksg
and paint numerals on each; h
on the driveway the number of
tc the numeral on the garage
“anguage Master -~ Bell and Hou

Gaie - "Ccncentration" (match

Sterr.'s Structural Arithmetic

Arithmetic Step by Step - Kit

Abacus

Scag - "Ten Little Indiansg®

Counting Man

Numper Iine

Arithmetic Step by Step ~ Kit
Stern's Structural Arithmetic

Pacemaker Arithmetic Readines




NUMBER CONCEPTS

ustrative Beaavioral Ovjectives

Learning Activities and Materials

evelcp the ccneepts of mgrerals ...
A\

nt.)

cunt from zerc to ten

e e mr e o———

Game - Cars and Garages - Make several garages
and paint numerals on each; have children place
on the driveway the number of cars correspending
to the numeral on the garage

Language Master - Bell and Howell

Gare - "Ccncentration" (matching numbers)

Sterm's 3tructural Arithmetic Kit - K & P

Arithmetic Step by Step - Kit 4

Atacus

Song - "Ten Little Indians"

Counting Man

Number Iine

Arithmetic Step by Ster - Kit A

Stern's Structural Arithmetic Kit - K & P

Pacemaker Arithmetic Readiness Program - Part B

’.J
7O N

)




NUMBER CONCEPTS

Concepts

T1lustrative Behavioral Objectives

Learning Activities and

Cardinal nurters (cont,)

Urdinal numbers

Tine

Tc write the numerals zero thrcugh ter ;

To identify the ordinal pcsition cf cre
cbject in relaticn to cthers

— - ——— A} — -

To develop awareness of the duration
of commcn lengths of time

Writing in sand trays and fing
Arithmetic Step by Step - Kit

Pacemaker Arithmetic Readiness

Discussing story characters in
of aprearance

Jdentifying certain objects ac
position in a group (ex. the
row; the seccnd girl in the 1

Game -~ finding cne object when
positicr. ("FPind the fourth bo

Discussing and demcnstrating d
in determining time spent on
(ex. 3-minute sand glass, ala

Making clocks

Discussing the approach of hol
down days by constructing a p
loops and removing one loop e
the number of days left beto

Books -~ How It's Night by Phyl
While Susie Sleegs by Miriam

DRI ———




NUMBER CONCEPTS

trative Behavicral Ctjectives

Learnming Activities and Materials

- e ——— -

ite the numerals zerc thrcugh ter

entify the crdinal pcsition cf cre
ct in relaticn to cthers

evelop awareness of the duration
cormen lengths of time

- ————— . —

Writing in sand trays and finger paints
Arithmetic Step by Step - Kit A

Pacemaker Arithmetic Readiness Program - Part B

Discussing story characters in relation to order
of appearance

Identifying certain objects accerding to their
positicn in a group (ex. the third desk in the
row; the seccnd girl in the line)

Game - finding cne object when given its ordinal
positicn ("Find the fourth book on the shelf.")

Discussing and demcnstrating devices to be used
in determining time spent on activity equipment
(ex, 3-minute sand glass, alarm clock, timer)

Making clocks

Discussing the approach of holidays and counting
down days by constructing a paper chain of 10
loops and removing one loop each day to indicate
the number of days left before that holiday

Books - Now It's Night by Phyllis Rowand; s
While Susie Sleeps by Miriam Schlein ]

LU 2B

¥

s ’'s
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NUMBER CCMNCEPTS

- ——— . Gttt - J
) 1

Concepts

e .o -—

Illustrative Behavioral Objectives

Learning Activities an

Linear measurement

Money

Temperature

o)

r~Aa

feaen

To understand the vocabulary of
measurement (short/long, big/little,
wide/narrow, tall)

To identify coins (penny, nickel, dime)

—— -

To understand weather vocabulary and
the thermometer

Experiencing measurement in na
(measurement of height, lengt
objects)

Stern's Structural Arithmetic

Arithmetic Step by Step - Kit

Book - Large and Small - Dick I

- -

Discussing coins during milk m
time

Playing store with plastic or

Arithmetic Step by Step - Kit

Discussing the use of the the
classroom

Making a weather chart for chi

Discussing different temperat
season.s

<1
1Ly




NUMBER C(NCEPTS

—— -—

ustrative Behavioral Objectives learning Activities and Materials

pe——

derstand the vocabulary of Experiencing measurement in natural situations
urement (short/long, big/little, (measurement of height, lengths and widths of
/narrow, tall) objects)

Stern's Structural Arithmetic Kit - K & P
Arithmetic Step by Step ~ Kit A

Book - Large and Small - Dick Blick Cat.

entify coins (venny, nickel, dime) | Discussing coins during milk money collection

time
Playing store with plastic or paper coins

Arithmetic Step by Step - Kit A

lerstand weather vocabulary and

hermcmeter Discussing the use of the thermostat in the
classroom

Making a weather chart for children to manipulate

Discussing different temperatures in different
seasong
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NUMBER CONCEPTS %
1

Cor.cepts

- ——— e —

Tllustrative Behavioral Objectives Learning Activities and

Simple addition and

subtraction

-—- - . mve R Bt Gt o o WD P o AP @ A G e W T e——

To add and subtract roumbers from one Putting together and taking a
to ten (blocks, balls, pennies)

- rv——

F

o’

~

A2
Kl

-

- .- r- -

Cuisenaire Rods
Abacus

umber Line
Counting Man

+ Arithmetic Step by Step - Kit |

-

Teaching Arithmetic to Slow Le
by Abraham Feingcld

Autcwath Addition Beard

- ———

Automath Subtracticr. Board




NUMBER CONCEPTS
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trative behavicral Objectives learning Activities and Materials
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and subtract numbers from one Putting together and taking away objects
(blocks, balls, pennies)

Cuisenaire Rods

Abacus

Tunber Line

Counting Man

Arithmetic Step by Step - Kit A

Teaching Arithmetic to Slow Learners and Retarded
by Abrahaanelngold

Automath Addition Board

Automath Subtraction Board




CREATIVE DEVELOPMENT
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Concepts Illustrative Behavicral Cbjectives Learriing Abtivities and

‘
4
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Familiarity with sandbox T¢ have child join in play Urge tc join others
Teacher jcinsg child.

Have child bring tcy ke is pl
favorite tcy to sandbexe.

e a mma . e m———ad—

"Tatch others

. Sand Dcll Play Set (24310 Chi

To have child use body parts Fingers, hand, and feet print

Tc¢ have child imitate simple patterms Fave child ccpy a pattern tea

Tell child to make a certain

Teacher draws pattermn on boa

Crea*ive sardplay Tc make patterrns or designs freely in Have sticks, plastic forks, u
sand cxperiment spoons, sand combs (2A5C4 C
Aluminum Can and Sifter Set
Dampen some sand

Have child name shapes he is

-
An
s Toadd
s
»




CREATIVE DEVELOPMENT
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trative Pehavicral Cbjectives Learrning Aetivities and Materials

e e v s erm——— . e o e — — -

-— -— -

- P.-.;..¢ —-—

jave child join in play Urge to join others
Teacher Jjouins child.

Have child bring toy Le is playing with or
favorite toy to sandbex.

. A e —————— —————

Jatch others

. Sand Dcll Play Set (24310 Childeraft)

ave crnild use tcdy parts Fingers, hand, and feet prints

ave child imitate simple patterns Fave child ccpy a pattern teacher has made.

[ PR

Tell child to make a certain pattern.

Teacher draws pattern on board and child copies it.

pke patterns or decigns freely in Have sticks, plastic forks, utensils, little rakes,
d cxperimert spoons, sand combs (2A5C4 Childeraft) and
Aluminum Can and Sifter Set (24497 Childecraft).
Dampen some sand

Have child name shapes he is making

T




Concepts
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Creative sardplay fcont.)

E o)
E

n
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CREATIVE DEVELCPMENT

- e e --r.-n-‘..--——--".-.--.-—.

Illustrative Behavicral (b jectives

Learning Activities and

- - ———— —— et & - - P

To use coutainers, spoons, etc. to lead
into imitaticn of real life prcducts

- . -
- v ——————— - — v —— o

Arility to conserve ¢

To use materials and sand for bringing
out and expanding hcme and ccmmunity
experiences - verbal expression of 1
what they are doing '

251}3

s - ——

Teacher join in play - describ
tut do nct dominate.

Ask questions about what chil
making, cocking.

Irovide ccntainers, funnels, s
tools of many sizes and shape

Use water to dampen sand to en

Sand Castle Set for molding (

Pouring sand from cne containe
(Capacity Measures - 2X342 C

If discovery cccurs, put cha
record childrens!' reactions.

Make roads
Wet sand - hills and tunnels

Cars, trucks, tlccks, little
sticks, animals and pecple f
Village (code 81214, ;#310, H
Animals - Farm {28272 Childc
(2B1€S Childeraft)




CREATIVE DEVELCPMENT
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\
strative DBehavicoral (b jectives Learning Activities and Materials i

e v - - e - e Sin - - - - ——

- - o

:
e cortainers, sroens, €te. to lead% Teacher join in play - describe what she is doing
imitaticn of real life prcducts | ‘tut do not dominate.
t
i
i
i

Ask questions about what children are doing,
making, cocking.

frovide containers, funnels, spoong, shovels,
t  teols of many sizes and shapes.

; Use water to dampen sand to enable molding.

Sand Castle Set for molding (24314 Childeraft)

ity to corserve < Pouring sand frcm one container to another
(Capacity Measures - 2X34%2 Childeraft)

If discovery occurs, put chart near sandbox to
record childrens' reacticns.

se materials and sarnd for trircing Make rcads
ard expanding hcme ard community
leriences - vertal expressicn cf i Wet sand - hills and tunnels
t they are doing H
Cars, trucks, tlccks, little houses, branches,
sticks, animals and pecple figures - Playskool
Village (code B1C1%, j#31C, Hammett's) and Vinyl
Animals - Farm (2B272 Childcraft) and Zoo
2; 'y (2B16§ Childeraft) b




CREATIVE DEVELOPMENT
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Concepts Illustrative Behavicral Chjectives Learming Activities and
—_— -— ———— can e e o} = ¢ 4 ——————— ——-
Crea*tive sandplay (cont.) To use materials and sand for Lringing . Teacher should ask for descripi
out and expanding hcme and ccmmunity children have made, comment pd

experiences ... (cont.)
Recall of experiences to "play
children have made

To be aware of qualities of wet and Pouring, melding, hauling
dry sand
To use wet sand as a moudeling media -~ Ccnstructing terrains

plastic material I Mode]ing objects
! el lng

- —— - A~ ———— — . -~

To use sandbox and equipment for { Teacher tells simple or famili
dramatic episcdes and sequence sandbox as '"'stage' - Set stag
episndes animals (such as story of

Three Little Pigs)

Let children help with stage i
or repeated

Leave materials in sandtox for
several children take turns t

Teacher makes up little sequen
childzen (use little figures,
men, etc.)

Aq
ba
.-
TSN

‘i




CREATIVE LEVELOPMENT

— - - . e et —— - -

|
igtrative Behavicral Chjectives

e - - —— m o o -T

learning Activities and Materials

- - E—— e —— e -

pe materials and sand for tringing  Teacher should ask for description of what

‘and expanding home and ccmmunity
eriences ... (cort.)

aware cf qualities cof wet arnd
sand

|
Le wet sand as a mudeling media -

tic raterial l

e sardbox and equipment for
atic episodes and sequerice
odes

children have made, comment positively.

Recall of experiences to "play out" in setting

+ children have made

Pouring, molding, hauling

Ccnstructing terrains

Modeling objects

J
¢ Teacher tells simple or familiar story using

sandbox as "stage'" - Set stage - terrain, houses,
animals (such as story of Three Billy Goats or
Three Little Pigs)

let children help with stage if story is familiar
or repeated

leave materials in sandtox for free use or let
several children take turns telling story

Teacher makes up little sequence stories abcut
children (use little figures, wooden balance
men, etc.) N

2@()




CREATIVE DEVELOPMENT

Ccrcepts J1llustrative Behavicral Ctjectives Learning Activities and

- - m————— -W._- —————_

Creative sandplay (cont.) To use sandbcx and equipment for Fave chiidren make up little s
dramatic episcdes and sequence out something- - they have done
episodes (cont.)

Water play - Water paint- Child notices results of water on Jet feet and make prints cn bo
ing different surfaces
‘let feet and meke prints on flg
co: struction paper (many cclo

Child uses water to make designs, Use large paint brushes and pa
pictures, etc. on blackboard

{ Incourage large sweeping motioy
roads

Child notices evaposation change in Lcts of small sponges
cclor when wet and dry

Talk about how things lock and
dry

Lead into discussion ot water
must water be added

Child uses water for cleanup Provide sponges, mops, c¢loths,

Groups of children tc¢ clean va
room - encourage group cocpe




CREATIVE CEVELOPMENT

ustra+tive Behavicral Cbjectives

- ——— -

learning Activities and Materials

- -

e sandbcx and eguipment for
atic episcdes and sequence
scdes (cent.)

d notices results of water ocn
ferent surfaces

d uses water to make designs,
tures, etc. on blackibcard

1d notices evaporatior change in
lcr when wet and dry

1d uses water for cleanup

Fave children make up little stories or act
out scmething- they have done

“Jet feet and make prints cn board

et feet and make prints on floor and c¢n colored
construction paper (many cclors)

Use large paint brushes and pails c¢f water

e N e T

Encourage large sweeping motions - raintows, hills,
roads

Lots of small sponges

Talk about how things look and feel when wet and
dry

Lead into discussion of water in fish tank - why
must water be added

Provide sponges, mops, cloths, etc.

Groups of children tc clean various areas of

¢e1

room - encourage group cooperation




CRUATIVE DEVELOPMENT

Concerts

- -

11lustirative Behavicral Objectives
{

Learning Activities ard

Water play - Water
(cont.)

rainting

Yater play -~ "Tater table

i

Child uses water for cleanup (cont.)

Child uses and experiments freely with
water

- tesrm - e e .

Ability to conserve

kerogriizes difference in water temp ra~
ture and can use terms - hot, cold,
warm

- —— L—-...T

Verbal expressicn of what jobs
hcw

Provide many ccntainers, funne
tatle. Aluminum Liquid Measu
craft)

Prcvide "Tater Play Kit (245C3
has variety of water-moving
devices, hand pumps, siphen
funnel, pitchers, sponges

Many containers - shculd ke t

Teacher encouragesverbal expre
children are doing and what
pcuring and filling

Have chart prepared to place
record childrens' reactions

Read chart #c children from ti
accumulates

Teacher fills two containers
water for children to feel

‘}“x -

&v,q'_‘, }




CRUATIVE DEVELOPMENT

ustrative kelavicral Cbjectives

learning Activities and Materials

r

uses water for cleanup (cent.)

ty tc conserve

uses and experiments freely with

rizes difference in water tempera-
ard can use terms - hot, cold,

i
Verbal exprese’cn of what jobs are being dcne and

how

Provide many ccntainers, funnels, spoons at water
tatle. Aluminum Liquid Measures (2X17C Child-
craft)

Provide 'later Play Kit (2A5C3 Childeraft). Kit
has variety of water-moving and water-measuring
dev:ces, hand pumps, siphon pump w1th hecse,
funnel, pitchers, sponges

Many containers - shculd bte two of each size

Teacher encouragesverbal expression of what
children are doing and what happens when
peuring and filling

Have chart prepared to place near water table to
record childrens' reactions and discoveries

kead chart #o children frca time to time asg data
accumulates

Teacher fills two containers with hot and cold

water for children to feel and tell how it feels,,
Y
4

TR
K.



CREATIVE DEVELOPMENT

- —— e

Illustrative Behavioral Objectives

Learning Activities and

Water play - Water table

————

Recognizes difference in water tempera-
ture and can use terms ...(cont.)

Child relates water play to imitation
cf home experiences -~ rcle playing

Child is able to hold scisscrs
correctly

Child can use one hand in random
cutting

. W R B e B R e A B e M S A e - —— - ———

Teacher f£fills containers with
temperature for children to f
of water at various temperaty

Washing dolls, dishes, clothin
Provide Laundry Set (2H155 Ch
has washboard, clothesline, H

Use water fcr cleanup activiti

Teacher joins and suggests ac
Jjuice, sharing soda, etc.

Also provide dish towels, spo

Teacher and child use double
together ir. cutting (scissor
Learning Materials)

Teacher directs ccrrect use o

Piscussion of fingers and the

Whole class practices correct

Have child cut out anything h

TR
Have ch&&ﬁjaut in a certain d



CREATIVE DEVELOPMENT
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strative Behavicral Objectives

learning Activities and Materials

- ——

iizes difference in water tempera-~
and can use terms ...(cont.)

d relates water play to imitation
wome experiences - rcle playing

ic able to heold seisscrs
ectly

can use ore hand in random
ing

e e e EmiE e e m e e e A e W R e e A e i e e e A8 S S B

Teacher fills containers with varying degrees of
temperature for children to feel and discuss use
of water at various temperatures

Washing dolls, dishes, clothing toys, etc.
Provide Laundry Set (Z2H155 Childcraft) - set
has washboard, clothesline, pins, and tub

Use water fcr cleanup activities

Teacher joins and suggests activities ~ pouring
juice, sharing scda, etc.

Also provide dish towels, sponges

Teacher and child use double handled scissors
together ir. cutting (scissors from Develcpmental
Learning Materials)

Teacher directs correct use of scisscrs

Discussicn of fingers and their scissor jobs.

Whole class practices correct use of scissoers

Have child cut out anything he wishes

SXE
P . . , . N
Have ch‘&&‘&ut in a certain direction NG




CREATIVE DEVELOPMENT

1

e J

Conceypts

Illustrative Behavioral Objectives

lLearning Activities and

Cutting (count.)

braviir g ar.d elloring

o

AL /'

e —— e - ———— — o ————— T ——- T —— - ——— B ——————  ———— . - ————— i - s Tmmn e (on W e e o o]

Child can use one hand in random
cutting (cent.)

Use of cne hand following a design
pattern

Child shows interest and explcres art
media

Thild prcduces simple yet recognizable
art work

Child uses various cclors effectively

———— . A — s i Y -G Wit ——

Cut out wallpaper pattems (ouf
be cbtained frum stores)

Have child cut out holiday fig)
Have ©hild cut out a certain o

Have c¢hild cut ocut criginal paf

let child draw anything lic cho

Have child draw big circles,
triangles

Have child draw certain shepe

Have child draw his own desi
Have c¢hild trace his hands, &
Walking crayon design, where
scribbles, thus causing cray
Praw different cclcer balloons
Have child mix the basic cclo

PE

K,,‘j \)




CREATIVE DEVELOPMENT

b

istrative Behavioral Objectives

Learning Activities and Materials

# can use cone hand in random
bing (cun®. )

Lf ore hand following a design

tern

! shows interest and explcres art
ia

[ preduces simple yet recosnizable
work

uses various cclors etfectively

—— -

Cut out wallpaper patterns (cut~of-date bocks can
be cbtained from stores)

Have child cut cut holiday figures
Have c¢hild cut out a certain object

Have c¢hild cut out criginal patterns he has made

Let child draw anything he chooses

Have c¢hild draw tig circles, squares, and
triangles

Have child draw certain shapes

Have child draw his own designs

Have child trace his hands, toys, cther objects

Walking crayon design, where child slowly
scriblbles, thus causing crayon to walk

Draw different cclcr balloons

Have child mix the bagic coleors
‘-

‘J,(: ’\’




CREATIVE LEVELOPMENT

Concepts Illustrative Behavicral Objectives Learning Activities and
i
i
Painting Child can freely experiment in trial | Let child randomly paint with
and errcr use of raints blue (basic cclors)

Let child smear paint on newsg

Have child paint various desi

Finzer painting

Pudding painting

Child can make deliberate use of design ' Have child paint a specific d
Have child paint within a des

Have child draw a design and

Child preduces art work according to
Preconceived plan

Ciscuss what is to be painted-

Have child relate what he wil
ricture

e a . m e 10t e e e e em e = 8 e e

Paint to illustrate a story t

fall . . . .
-+ay, dough Touching and exploring experiences Have child pat, roll, squeeze
materials

‘2;’(.’ LY
i 4,4 ] Have child shape the material




CREATIVE LEVELGPMENT

S
pu., trative Behavicral Ot jectives

Learning Activities and Materials

can freely experiment in trial

errcr use of raints

can maxe deliberate use of design

Frccuces art werk accerdirg to

onceived plan

1ing and exploring experiernces

.. mma e - aa—

e m .- wna ass - e

Let child randomly paint with red, yellow, and
btlue (basic colors)

et child smecar paint on newspaper
Have child paint various designs
Finzer painting

Pudding painting

Have child paint a specific design
Have child paint within a design line

Have child draw a design and paint it

LCiscuss what is to be painted

Have child relate what he will include in his
ricture

Paint to illustrate a stcry that has been read

Have child pat, roll, squeeze, and pinch the
materials

Have child shape the material

LET




CREATIVE DEVELOPMENT

Concepts Il1lustrative Behavioral Objectives Learning Activities an&

i
!

Clay, dough (cont.) Reproduction of simple shapes Let c¢hild copy shapes you hav

Have children copy each othar

Child reproduces shapes by lo
ubjects

U T e

Creation of simple basic shapes . Malte shapes after discussing

. Make a shape and relate it to
. room

Ability to make original use of
material

Let child make origina’ desi

—— . ——— . -

i
Let child make designs of roc:
l Relate play to home aetivit:i

rolling pins, cookie cutters

Provide teads (old jewelry),
pieces of cloth, and sequins
other imaginative objects

Read a story and have childre
relating to the story

A1 <,
.

-
)
S
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«
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CREATIVE DEVELOPMENT

trative Behavioral Cbjectives

Learning Activities and Materials

mcetion of sirmple shapes

icn of simple basic shapes

ty tuv make original usz of
rial

.-.-._“-.‘-.¢-_..__-.ﬁ_._~.jL

. s -

e - — -y . > o w

Let ¢hild copy shapes you have made
Have children copy each others shapes

Child reproduces shapes by looking at room
cbjects

Make shapes after discussing them

Make a shape and relate it to something in the
room

Let child make original designs
Let child make designs of room objects

Relate play to home aetivities by providing
rolling pinc, cookie cutters and plastic knives

Provide beads (old jewelry), tooth picks, small
pieces of cloth, and sequins to make animals or
other imaginative cobjects

Read a story and have children make something
relating to the story




CREATIVE DEVELOPMENT
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Concepts

—— - e
'

Illustrative Behavioral Objectives Learning Activities and1

- ——

Educational toys

~ -

(blocks)

To use blocks in a constructive way Teacher suggests building a lo
board building tlocks (no. 30

Have children build towers. S
build without falling.

Let child transport blocks in
Kurtz 3ros., p. 141) for vari
as house building, school bui

To use blocks in an imaginative way

Verbal interaction of teacher
building activities

Have cnildren make floor plan
blocks, rug samples, and toys
represent room child is buil

Use large table and surround v
create a hide-a-way

Use blocks for dramatic expression Child reproduces a scene of s
teacher by making bridges, r

tlocks

B B — S R A e S e . W

Have children use other types of blocks
and toys in continued block play and
related activities i a. Unit Building Blocks - 8

Provide more materials related




CREATIVE DEVELOPMENT

rative Behavicral Otjectives

blocks in a constructive way

blocks in an imaginative way

!

" W’

ocks for dramatic expression

—— = —— .

hildren use other types of blocks
oys in centinued block zlay and
ed activities

ERIC

IToxt Provided by ERI

- ) e

Learning Activities and Materials

Teacher suggests building a long wall with card-
board building blocks (no. 301 Kurtz Bros.,p.133)

Have children build towers. See how tall they
build without falling.

Let child transpor* “locks in wheelbarrow (no. 673
Kurtz Zros., p. 1=. for various activities such
as house building, . 100l building, etc.

Verbal interaction of teacher throughout creative
building activities

Have ciaildren make floor plan of house using
blocks, rug samples, and toys, each used to
represent room child is building

Use large table and surround with block walls to
create a hide-a-way

Chi.d reproduces a scene of story read by

teacher by making bridges, roads, etc. using
tlocks

Provide more materials related to block play that
will encourage imaginative play such as:

Unit Building Blocks - 85 blocks, 15 shapes, i
: Zﬁosolid wood (F155, Commumnity Playthings) e




CREATIVE DEVELOPMENT

Cor.cepts

Tllustrative Behavioral Objectives

Learning Activities and

Educaticnal toys (tlocks)
(cont.)

kevieotional toys (orme-
mzking materials)

Have children use other types ¢of blocks
and toys in continued block play and
relate activities (cont.)

b. Blcck Play Traffic Signs |

¢c. Small trucks and bulldozen
Community Playthings)

d. Jooden figures - 7 animal
Commmity Playthings; 8
p. 20, Commmity Playthi
towns - fclk set - p. 30,
things

e. Big Barn (2B396 Childcra

Be familiar with homemaking objects and ; Teacher and child discues diff

their use

name and their use in the kit
(Refrig. /6507-'i; Stove 6506
Curboard ./6505-W -~ Kurtz Bro
include kitchen utensils and
Tea Table & Chair Set - 2H373

Initiate verbal expression of
children perform

Perform cleaning duties with h
(4120, Kurtz Bros., p. 131) i
room. Teacher suggesting rea
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ustrative Behavicral Otjectives Learning Activities and Materials

children use o.her types of blocks| b, Block Play Traffic Signs (2B282 Childeraft)

tcys ir continued block play and
lated activities (ccnt.) c. Small trucks and bulldezer -~ set of 6 (T70,
Commmnity Playthings)

d. Jooden figures - 7 animals - farm p. 13,
Commmity Playthings; 8 animals - wild -
p. 20, Community Playthings; 7 figures -
towns - fclk set - p. 30, Community Pl=y-
things

e. Big Barn (2B396 Childcraft)

Familiar with homemakxin: cbLiects and
bir use

Teacher and child discuss different objects by
name and their use in the kitchen duties.
(Refrig. 6507-'i; Stove }6506-i7; Sink ,'6504-';
Cupboard ,'6505-W -- Kurtz Bros., p. 130). Also
include kitchen utensils and cookware. (Round

! Tea Table & Chair Set - 2H373 Childcraft)

——— . — - —

Initiate verbal expression of all activities
! children perform

Perfo..n cleaning duties with house cleaning set
(120, Kurtz Bros., p. 131) in play area and
room, Teacher suggesting real clean-up tasks.

‘;f‘!' L
A ¢y £
) (@

L




CREATIVE LEVELOPMENT

Concepts

Illustrative Behavioral ObJjectives

Learming Activities and

Educational toys (Home-
making materials) (cont.)

hduecatioral +oyo

Child rcle plays househcld activities

Children create with construction toys

Provide clothes, shoes, hats, {
role playing (Note: have a fu
(self-Standing F-23676 Dick B:

Provide opportunities for new
ties. Ironing Board - 6705,

&1

~ ¢

|
[]
1
|
|
]
|
i
]
|
! Puppet Stage (20101 Childera
|
}
i
[}
\
1
!
!
]
!

Cradle - 6702, Kurtz Bros.,
(should be baby doll) Dydee D)
2H140 Black - Childcraft; Beni
2H36%; Doll's High Chair 2H2

Water in convenient place for
clothes, etc.

Store for shopping - Childcra

put toys on shelves to buy
empty food boxes and cans (o
Educational Toy Money - ,f931

Interphone (2J378 Childeraft)
keeping area and another pa
works.

Provide many toys that childr
construct using their own id
toys are:

a, Giant Tinker Toys - 90 p
. Dick Blick
0y

b. Konnecto Blocks - B-2232



CREATIVE LEVELOPMENT

ustrative Behavicral Cbjectives learning Activities and Materials

d rcle plays hosehcld activities Provide clothes, shoes, hats, etc. to encourage
role playing (Note: have a full length mirror)
(Self-Standing F-23676 Dick Blick)

Provide opportunities for new additional activi-
ties. Ironing Board - ,'6705, Kurtz Bros., p. 130;
Cradle - 6702, Kurtz Bros., p. 130; Lolls
(should te baby doll) Dydee Doll - 2H139 White,
2H140 Black - Childcraft; Bentwood Carriage -
Z{363%; Doll's High Chair 2H240 - Childcraft

Water in convenient place for washing dishes,
clothes, etc.

!
!
]
[}
{
!
{
l
[]
!
i
]
l Store for shopping - Childcraft Play Store &

I Puppet Stage (2Di01 Childcraft). Children can
i put toys on shelves to buy and can bring in

‘ empty food boxes and cans (opened on bottom).
y Educational Toy Money - ,f9315 Kurtz Bros.

5

1

!

.

:

]

!

Interphone (2J378 Childcraft). Set up in house-
ke2ping area and another part of room. Really
works.

ldren create with construction toys | Provide many toys that children can create and
construct using their own ideas. Some suggested
toys are:

a. Giant Tinker Toys - 90 piece set - C-2230400

‘P1‘Lﬁ Dick Blick
f &1 L3

4T

b, Konnecto Blocks - B-2232100 Dick Blick




CREATTVE DEVELOPMENT

Concepts

Illustrative Behavioral Objectives

Learning Activities an

Educational toys (cont.)

Dramatic expression

['s
R

]
|
!
i}
|
4
i
‘
L}
!
!
;
|
1
|
§
i

Children creete with construction toys

(cont.)

Children will be able to orally
reproduce animal sounds

e A R e = e e & A A - W A .

¢. Play Rings - 2M110 Childcj
d. Rig-A-Jigs - 2312 Childci
e. Free Play Posts - 2M269 C

f. Tinkertoy - 2M333 Childe

g. Riga-Majigs - 2M361 Child
h. Lincoln Logs - 81222, ne.

i. Snap fall - Code 83102,

Picture of animals - Peabody

Group listening activity to re
scunds. Peabody it ,'P, Reco

Teacher invites class toimita
together and/or separately i

With sounds children act out
sound.

Poem by Mary Greenburg - Peab
Children imitate sounds named

Teacher reads Animals of Farme
Book). Story may be repeate
ate sounds in sequence of st
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ustrative Behavioral Cbjectives

Learning Activities and Materials

en create with construction toys
t.)

dren will be alle to crally
cduce animal sounds

- e . e —w s e e E e R AELe . - @ - - e

R
o

i

¢c. Play Rings - 2M110 Childcraft

d. Rig-A-Jigs - 2312 Childcraft

e. Free Play Posts - 2M269 Childcraft

f. Tinkertoy - 2M333 Childcraft

g. Riga-Majigs - 2M361 Childcraft

h. Linccln Logs - 81222, neo. 893, Hammetts

i. Snap #all - Code 83102, rno. 1102, Hammetts

Picture of animals - Peabody Kit #P

Group listening activity to record with animal
sounds. Peabody Xit /P, Reccrds €-B and 7-A

Teacher invites class toimitate animal sounds
together and/or separately if child desires.

With sounds children act out animal including
sound,

Poem by Mary Greenburg - Peabody Kit, p. 92 -

Children imitate sounds named at end of each line

Teacher reads Animals of Farmer Jones (Golden

Book). Story may be repeated inserting appropr%:

ate sounds in sequence of story.
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Cenicerts J1lustrative Behavioral Objectives Learning Activities an

Individual children role playi
while other children guess

Dramatic expression (cont.} Children will be able tc orally
reproduce animal sounds (cont.)

Children will be able to dramatize
gtory action

Teacher tells story of Three

Teacher narrates story and chi
talking parts

Children act out story, using
Table could te used as bridg

—— e - ——

Act out other stories using
Children wear them. Goldilo
Bears (Code 81471, no. 1i01)3j
(Code 81472, no. 1102). Bot

e e - -

Children will be able to imaginatively . Teacher begins a story by usi
complete an unfinished story object. Example: stuffed an

e e d——— - ——— . . d——— - e

Teacher tells story developin
situation concerning the

Teacher stops abruptly and as
happen
'y’ Y
L?Z i Teacher records various endin
charts and each child choose
prefers,




CREATTIVE DEVIELOPMENT

iusnrative Behavioral 'bgjectives

Learning Activities and Materials

ﬁdren will be able tc crally
produce animal sounds (cont,)

ldrer will be able to dramatize
ry action

dren will be able to imaginatively

lete an unfinished story

[P PRI SRR ——

.- s e me s aAa - m————— A e

Individual children role playing certain animals
while other children guess |

Teacher tells story of Three Billy Gcats Gruff

Teacher narrates story and children fill in with
talking parts

Children act out story, using props and masks.
Table could te used as bridge.

Act out other stories using Puppet Playmates.
Children wear them. Goldilocks and the Three
Bears (Code 81471, no. 1101); The Three Pigs
(Code 81472, ne. 1192). Both from Hammetts.

Teacher begins a story by using a tangible
otject. Example: stuffed animal.

Teacher tells story developing a simple problem
situation concerning the animal shown.

Teacher stops abruptly and asks children what will
happen

Teacher records various endings on experience
charts and each child chooses which ending he
prefers. L
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Courcepts J1llustrative Behavioral Objectives Learning Activities and

Teacher introduces puppet "friej
the children

Children vill bte familiar with puppets
and their use

Pupretry

Have puppet talk about self andj
direct questions. This puppet
throughcut the class year,

Teacher reads story using puppe
Lcllipep's Lion" using a lion

R

RS SPPSUN

Children have opportunity to h

imitate simple movements maki
: dance, clap hands, shake hand
* 8 animal puppets - 525 Communi

© waildren are able to speak for
simple expressions such as "h
Puppets - 8 people puppets -

Black - Community Playthings.

Child is able to use puppets for
creative expression - vocally and
through actions

Children in small groups use p
communicate.

Teacher reads various stories
children to use the puppets

Provide puppet stage (teacher
Play Store & Puppet Stage - 2
children use stage to ~ct out

Childr-n make up stories

. tmm o mm a w aow e

)
)
[
]
!
1
{
¢
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iustrative Behavioral Objectives

Learning Activities and Materials

ldren vill be familiar with puppets
[d their use

11d is able to use puppets ror
feative expression - vocally and
jrough actions

“ tere . .-

e —— i - - A

Teacher introduces puppet "friend" to talk with
the children

Have ruppet talk about self and ask children
direct questions. This puppet visits children
throughout the class year.

Teacher reads story using puppet - "Miss
Leollinopts Lion'" using a lion ruppet.

Children have opportunity to handle puppets and
imitate simple movements making puppets how,
dance, clap hands, shake hands. Puppets -

8 animal puppets - S25 Community Playthings.

. Children are able to speak for puppets using

gimple expressions such as "hello", '"good-hLye'",.
Puppets - 8 people puppets - S30 ‘hite, S35
Black - Community Playthings.

Children in small groups use puppets to
communicate.

Teacher reads various stories and invites
children to use the puppets with the stories.

Provide puppet stage (teacher makes or Childcraft
Play Store & Puppet Stage - 2D101). Groups of
children use stage to act out stories.

Children make up stories

Tqt

e
AJ£42

]
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Concepts

—

Tllustrative Behavioral Objectives

Learning Activities an

Puppetry (cont.)

RLythmic expression -
moverent and dancing

- - —— . e - =

Child is able to use puppets for
creative expression - vocally and
through actions (cont.)

Child is able to listen to music and
determine rhythmic beat

[ !
A,u!f

Children may present puppet sh

Flay music and have children i
is passed around while music
storped wher. music is stopped

Use P, Mocney Stick -~ Peabody
light and have children clap
Blink out patterns.

- m e mna mes e LA m A .

Use xylophone - Feabody Kit fF
jump wlien they hear note, V.

Use drum (Rubber Head Tom Tcms
and have children jump to
children clap to drum beat.

L]

;

]

aAllow children beat simple rh
. (slow, fast). Take turnms.
1]

i
[)

i
)
!

Talking drum - beat drum to 1
name (first and last). Say n
then mouth the name, and fina
drum. Ask children to identi

! Beat out rhythm of simple nurs
"Mary Had a Little Lamb" and

. children. Follow procedure o

?
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lustrative Behavioral Objectives learning Activities and Materials

-— -

1d is able to use purpets for Children may present puppet shows for others
ative expression - vocally and
ough actions (cont.)

1d is able to listen to music and
termine rhythmic teat

Flay music and have children in circle. Object
is passed around while music is playing and is
storped wher music is stopped.

-~ . e aa—— . ———-

‘ Use P, Mocney Stick ~ Peabody Kit /P. Blink

i light and have children clap when light blinks.
{ Blink out patterms.
‘

: Use xylophone - Feabody Kit ,/E. Have children
. Jjump when they hear note. Vary the tempo.

Use drum (Rubber Head Tom Toms, 2R191 Childcraft)
and have children jump to drum beat. Have
children clap to drum beat.

Allow children beat simple rhythms on Tom Toms
(slow, fast). Take turns,

Talking drum - beat drum to rhythm of a child's
name (first and last). Say name with drum beats,
then mouth the name, and finally just use the
drum. Ask children to identify name.

¢ Beat out rhythm of simple nurse:_, rhymes such as

"Mary Had a Little Lamb" and say with the

~’ﬁ.,chi1dren. Follow procedure of /7 stated above.
2

—m e M W NS s Ak 8 e AmnAmm m e R A e a

’..J
3=
n

-~

[
‘ ’
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concepts

d ]

Illustrative Behavicral Cbjectives

learning Activities and

Rhythmic exrressicn -
roverent and dancing
{cont.)

——— s s smn - ——

Child is able to listen tc music and

determine rhythmic beat (cont.)

-

" «will have simple movement vocabu-

1. .tcols fer expressicn in move-
ment ) :

walk skip

un slide

e swing

amp waddle

leap sway

gallop

[ RSP

o ——_ T -k - —— & M G ke man . e & w

Use side one of Rhythm arnd Gad
Little Cnes - 2R343 Childeraf
and "Johnny Gver the CGcean"

Use record series Rhythm ig_gl
Record cne - rhythms using o
first band is walking

Children clese their eyes and
drun beats.

Clap with drum beats

Tuplicate drum beats Tom T

S5tand and mark teats with fee
Move ibout room - net in line

Explcre various levels - wal
low as possible

Discover all "ways" ¢f walki
high on toes, knees bent,

Continue this procedure with
is Fun) for running, hoppin
skipping, and sliding. Be s
time and assistance when nee
galloping and skipping.
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lustrative Behavicral Cbjectives

learning Activities and Materials

is atle to listern tc music and
rmire rhyihmic beat (eon+.

(RSP

‘(d will have cimple mcvement vocabu-
by (tccls for expressicn in move-

t) 2 ‘

L]

walk SK1p z
rn slide :
hop swing :
Jump waddle :
leap svay

callcp

¢ — —— - = - - & W Gewe Amte avaa W &

Use side one of thzhm and Game Songs for the
Little Cnes - 2R343 Childcraft - "Teddy Bear"
and "Johnny Cver the (cean"

Use record series Rhythm is Fun (Bcwmar Record)
Record cne - rhythms using only drum beats -
first band is walking

Children close their eyes and just listen to
drum teats,

Jlap with drum beats

Tuplicate drum beats c¢n Tom Tome

Stand and mark teats with feet

Move ibout rocm - not in line cr circle

Explcre various levels - walking high, walking as
low s possible

Piscover all "ways" ¢f walking - toes tum in,
high on toes, knees bent, knees straight, etc.

Continue this procedure with record bands (Rhythm
is Fun) for running, hopping, jumping, galloping,
skipping, and sliding. Be sure to allow for
time and assistance when needed, especially for
galloping and skipping.
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Concepts Illustrative Behavicral Ctjectives [ learning Activities and

lse record /2 (Rhythm is Fun).
rut are ncw accompanied by

R.ythmic expression - Childwill have simple movement vocabu-~
movement and dancing
(cont.)

lary {tcols for expression in move-
rent): ... (cont.)

. m e e -

Use record Rhythm and Game 3o
Ones, side 2. 'Hop, Skip, J

Record 3 (Rhythm is Pun). U
' ! bending, stretching, swinging
body turming, and twisting.

Cther bcedy movements described
The Remediation cf learning J

. or. Groe  fotor Development.

Child will begin tc¢ irterpret music . Use records, Childhood Rhyt
and put his cwn actions with music :  Hvans, box 132, P.C. Branch
Masa.) for music to be and d
such as fairies, witches, gi
elephants; seesawing, swingi

rowing a beat.

After children have had oppo
acticns tc¢ the music, play
the record and have the chi
music says to dc.

‘ﬂﬁi) Ask children what else the va
Kot2e make them think of or feel
act out for others if they

A
ﬂit)!;
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lustrative BPehavicral Ot jectives

learning Activities and Materials

will have simple mcverment vocabu-
‘tcols for expressicn in move-
1t): ... (cont.)

d will begin tc interpret rmucic
H put his cwn acticrns with music

o A L xS .

Use record /2 (Rhythm is Fun). Rhythms are same
but are ncw accompanied by music.

Use record Rhythm and Game Songs for the Little
Ones, side 2. '"Hop, Skip, Jump to My Lou."

Record #3 (Rhythm is Fun). Use for movements of
bending, stretching, swinging ctf arms and legs,
body turning, and twisting.

Cther body movements described and illustrated in
The Remediation ¢f Learning Disabilities, section
on Gross fotor Development.

Use records, Childhood Rhythms, Ceries I (Ruth
Evans, Box 13%2, P.(. Branch X, Springfield,
Mass.) for music to be and do difterent things
such as fairies, witches, giants, ducks, and
elephants; seesawing, swinging, bicycling,
rowing a boat.

After children have had copportunity to put
acticns t¢ the music, play the various bands of
the record and Lave the children tell what the
music says to do.

Ask children what else the various types of music
rake them think of or feel like, Children may
act out for others if they wish.

<o)
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Concepts

PRSSIEEN -— -

Phy+bmic expression -
rmovenent and danceing
(cont.)

AN

ERIC

Aruitoxt provided by Eic:

. e - — e —

I

Tllustrative Behavioral 0Ot jectives

-—————

- —

learning Activities an

——— T ——— — . —

Child can follow music and a stcry
sequence and put action to mucic in
a variety of situations

Children are able to mcve freely to
many types and mcods of music

L g

«mis -

A & S - ——— —— —— - s . B - & .

- . -

Use Concept Reccrds, Volume 3,

- — -

ar.d motiong that are clearly

wssoviates, Tnc.)

Use reccrds in Dramatic Flay
records per sct. 1 2R286;
Separate story or activity o
they are about such subjects
shop, circus, farm, cowboys,
and others. Teacher may giv

cticns if necessary.

Move furniture so maximum of
available

Play a variety of music for s
twirling movements and many

Teacher may join but should v
ch:ldren can get ideas but
what she is doing.

Children may act cut rhythmic
other.

Use music that changes tempo
times for free dance movemen
Fun, side 2, "Repetition".
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L}
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. ‘ .
can follow music and a stcry ¢ Use Concept Reccrds, Volume 3, Basic Songs For
ence and put action to mucsic in : Ixceptional Children, for songs with actions
iety of situations ! and motiwns that are clearly narrated (Mafex
H

associates, Inc.)

Use reccrds in Dramatic Flay Series, 78 RPM, €
records per set. /1 2R286; /2 2R293; /3 2R206C.
Separate story or activity on each record and

' they are about such subjects as firemen, toy

! shop, circus, farm, cowboys, policemen, trains,

: and others. Teacher may give suggesticns for

! acticns if necessary.

Irer. are atle to meve freely to . Move furniture so maxirmum of open space is
I types and mcods ¢t nusic : available

Flay a variety of music for slcw, lazy, rapid,
twirling movements and many cthers

Teacher may join but should vary her movements so
ch:ldren can get ideas but will not copy exactly
what she is doing.

Children may act out rhythmic expressions for each
other.

Use mugic that changes tempo and mood several
times for free dance movements. Use Rhythm is
Fun, side 2, "Repetition".

enT

——— i — T ————— — o . - s i A
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Cencepts T1llustrative Behaviiral Cbjectives Learning Activities an

- - o Smnw -

Have children dc¢ a free movem
ribbons and balloorns. Use o
groups of 4 or 5 children.
on to ribbon at intervals of
and hold on to a balloon on
the other hand. Alternate m
and slow tempos,

Crnildren are atle to move freely to
many types and moods of music (cont.)

Ruythmic expression -
moverent and dancing
(cont.)

Child is able to determine and recreate
rhythmic beat

Riythmic expression -

Children have basic beginning
activities in movement and a;
ment with and use rhythm insj

o m e e e e e e W o, e ——— T — o ot . ot £ 21 . o e B
B e e e A s AR Ae e m s et A e AL & e -

Child can repeat simple rhythmic Fresent simple sequences con

. '
' patterns . Bells 23-023-0027, CCM Schoo
. i+ for children to repeat.
{ 1
s ¢ All children have rhythm stic
| 5 no JT-205-AB, hammetts) an
i i
; { Let children take turns
! others to repeat.
Use rhythm sticks as a group
{ 1&2 (Rythn is Run).
' £, s
‘ r) ' ' ‘i{) 4 se marching and walking musi
A ) and Childhood Rhythms) and
using sticks and feet to ma
H
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ustrative bBehavicral Cbjectives

drer. are atle to move freely to
y tyces and moods of music {cent,)

d is able to determine and recreate

hmic beat

ld can repeat sirple rhythmic
bterns

- a e mwmim vie s 4 m ke w v e m e s E Ae s eoesom S M- eeeah & me e A . A A & A -

Llearming Activities and Materials

Have children dc¢ a free movement dance with
ribbons and ballooris. Use one long ritbon and
groups of 4 or 5 children. Children can hold
on to ribbon at intervals of 5 feet with cne hand
and hold on to a balloon on a long string with
the other hand. Alternate music between fast
and slow tempos.

Children have basic beginning to rhythm from
activities in movement and are ready to experi-
ment with and use rhythm instruments.

Present simple sequences on bells (Swiss Melody
Bells 23-023-0027, CCM School Materials, Inc.)
for children to repeat.

All children have rhythm sticks (code 82256,
no. JI-205-AB, Hammetts) and repeat simple
rhythns.

Let children take turns making up patterns for
others to repeat.

Use rhythm sticks as a group with record numbers
1 & 2 (Rhythm is Fun).

Use marching and walking music (Rhythm is Fun
and Childhood Rhythms) and move about the room
'J

uging sticks and feet to mark beat, £
O
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Cencepts I1lustrative Behavicral Objectives 2 Learr.ing Activities an
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Rhytnmic expressicn - Child can repeat simple rhythmic « Use record .dventures in Rhyt
> ) R .2 o
Rhythm Band (cont. ) patterns {cont.) t Ella Jenkins uses most basic
]

cticks - to intrcduce a varig
patterns, songs, and chants.

Child is familiar with and can use the

: Introduce instruments by name
' varicus rhythm instruments

how to use. Rhythm Band Set
Childeraft)., Maracas (2R128
Hchner Tambourines (2R108 Ch

[

Let children try them and exp
sounds.,

Have children take turns play
behind a screen and let othe

Play instruments to records 1
Move about room playing inst

Play marching music and have
rlaying instruments

AL en B S W e R e e m A Ee % s e maan " aA A e == ®e o eimn

Use record, Let's Have A Rhytl
Records).

Have small groups make up and
others, either with or witho
¢f record.

LS
/v)'\”)
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learning Activities and Materials

can. revea* sirple rhythrmic
err.s fcont,)

i3 familiar with and can use the
jous rhythm instruments

e A eim s 4 mm mm . ._ﬂr...__._- .

“ e

b mmn B e mE s A e.mmm e o

Use record .\dventures in Rhythm (2R337, Childcraft)
Ella Jenkins uses most basic instrument - rhythm
sticks - to introduce a variety of rhythm
patterns, songs, and chants.

Introduce instruments by name and demonstrate
how to use. Rhythm Band Set - for 25 (25468
Chilleraft). Maracas (2R128 Childeraft).
Hchner Tambourines (2R108 Childcraft).

Let children try them and experirent with their
sounds,

Have children take turns playing instruments
behind a screen and let others identify.

Play instruments to records 1 & 2 (Rhythm is Fun).

Yove about room playing instruments

Play marching music and have a parade while
playing instruments

Use record, let's Mave A Rhythm Band (Columbia
Records).

Have small groups make up and play music for
others, either with or without accompaniment
of record.
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CREATTVE DEVELOPMENT

Concerpts Illustrative Behavicral Cbjectives Learning Activities and
Riythinic expression - Child is familiar with and can use the Use song, '"Muke a Pretty Motiq
Rhytlr: Band (cont.) various rhythm instruments (cont.) fusic Your Owrij. Substitute

triangle, ping, ping, ping;
ete, and use instruments for

To have all children join in an enjoy Start with simple, repetitous

singing activities

Rhythmic expression =~
Singing

e tmsia m e s wie e b Sem 6 et

3in~ cften and informally ~ n
time, such as during pliayti
time, to fill in "waiting ti
tion, etc.

If child or children begin si
this spontaneous singing.

Stress enjoyment of singing,

Sirng songs with finger plays
Making lusic Your Own (teac
ar.d cassettes available, Si

mjalk to School" -
"Open, Shut Them"
"ake a Pretty ot
"What Do You Do?"

T A e - ——— . M % im - & M. wie

———w - - - &

1:.3‘~Use record Rhythm and Game S
Cnes.

e

\. |
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CREATIVE DEVELOPMENT

ustrative Behavicral Objectives

Learning Activities and Materials

d is familiiar with ar.d can use the

icus rhythm instruments (cont.)

ave all children Jjoin in an enjoy

ing activities

Use song, "Make a Pretty Motion" (p. 13, Making
dusic Your Ownj. Substitute words - Hear my
triangle, ping, ping, ping; Hear my wood sticks,
etc. and use instruments for the sounds.

——i— — a4 e e meee—— ma—g b

Start with simple, repetitous songs

Sinz cften and informally -~ not just at music
time, such as during piaytime, rest time, wcrk
time, to fill in "waiting time," to get atten-
tion, etc.

If child or children begin singing, encourage
this spontaneous singing.

—— e mas am aa s

Stress enjoyment of singing, not skills

« Sing songs with finger plays or actions to them.
Making Music Your Cwn (teacher's book, records
ar.d cassettes available, Silver Burdett Co.,).

"alk to School" - p. 7

"Open, Shut Them" -~ p. 14
"Make a Pretty lotion" - p. 13
"What Do You Do?" -~ p. 11

:
1
4
[]
!
{
[]
r
p: -j“‘ifse record Rhythm and Game Songs for the Little
Ones,




CREATIVE DEVLLOPMENT
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Concepts I1lustrative Behavioral Objectives Learning Activities and
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3ing songs that have story seq
acted out. (Making Jusic Yoy
"The Cld Gray Cat" -
"Go Tell Aunt Rhody"

"Play Indians" - p.

To have all children join in and enjoy
singing activities (cont.)

Rhythmi: expression -
3inzing (cont.)

L

Play games with singing - "Ri
reccrd, Learning s “Je Play
slbum Jo. FC 7659). Record

! and activities.

! Let children sing individuall
do sc.

Child can use singins for creative
expression

Sing a song with the children
children make up new words o
3chool" (p. 17, Making Music
children suggest hew actions
clap, clap, clap your hands;
shake ... hands; wiggle ...
Do You Do?" (p. 11, Making
words such as - ‘/hat do you
school, take a bath, brush y

-u__--“__----_-_-_._--_u__.._--‘__.-‘__f..

" Encourage creative use of voc
record, Rhythm and Game Son
M2, Use "Jack and Jill" - s
Milkman" - side 2,

Let children make up their o
music,

b
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-
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CREATIVE DEVULOFMENT
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Justrative Behavicral Otjectives Learning Activities and Materials
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Sing songs that have story sequence and can be
acted out. (Makipg Music Your Own)
"The 0ld Gray Cat" - p. 17
"Go Tell Aunt Rhody" p. 1u44
"Play Indians" - p. 75

have all children join in and enjoy
hgir.g activities (cont.)

- ... e

Play games with singing - "Rig-A-Jig-Jig" - on
record, Learning /s Je Play (Folkways Records,
4lbum Ne. FC 7659)., Record also has cthei songs
and activities,

Let children sing individually if they wish to
do sc.

d car use singing fer creative
brescicn

Sing a song with the children and then let
children make up new words or verses. MJalk to
School" (p. 17, Making Music Your Qwn) Let
children suggest hew actions and words such as
clap, clap, clap your hands; nod ... head;
shake ... hands; wiggle ... foot, etc., '"hat
Do You Do?" (p. 11, Making Music Your Own) New
words such as - ‘/hat ao you do when you come to
school, take a bath, brush your teeth, etc.

Encourage creative use ¢f vocal expression with
record, Rhythm and Game Songs for the Little Ones,
/2. Use "Jack and Jill" - side 1 and "It's the
Milkman" - side Z.

Let children make up their own songs - words and::
musice. W

e . A A . _ - L M A Mim mew e w e v m s A
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Cencepts

Rhythmic expression -
Singing (cont.)

Curivsity

L N
‘-«
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CREACLTVE DEVELOPMENT
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Illustrative Behavioral (bjectives
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Child can use singing for creative
expression (cont.)

Children are curious about environm 1t
and explore freely

[} L]
PR S I

- ——

Aim e e % B e a - m—— - -
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leaming Activities and

Teacher mares up a line or two
activity in the rooum. Let c
t0 their cwn tunes. Ilet eact
turn.

Children and teacher make up
group, perhaps about a holid
micic supervisor write down
be learned and sung by group

Room environment ‘must provide
experiences and opportunitie
and discovery.

Encourage children to bring i
interests them and to contri
of things such as bird nests
eggs of all kinds, seeds, sh
vegetables, leaves, etc.

Some things that enhance a ¢
a. All equipment for sand
b. Invicta 3imple Scales (¢

Geobcard12" (11IM-29, Creative
Small rubberbands ((i-32, C
Large rubberbands (MIM-32a,
Stern it (Houghton Mifflin C

Cuisenaire Rods (Cuisenaire C




CRTATIVE DEVELOPMENT

—— e Wi - . wa - ———

Learning Activities ard Materials

ustrative Lehavioral (bjectives
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Teacher makes up a line or two about children or
activity in the room. Let children sing words
to their own tunes. Let each who wish have a
turmn.

¢ can use singing for creative
ression (cont.)

Children and teacher make up simple song as a
group, perhaps about a holiday. Teacher or
music supervisor write down notes so song could
be learned and sung oty group.

fm i e e 4 e A aeee 4 " am e cm—

dren are curious atout enviroament ! Room environment nust provide many and varied
expicre freely +  experiences and opportunities for exploration
and discovery.

Encourage ~hildren to bring in anything that
interests them and to contribute to ccllections
of things such as bird ne-~ts, rocks, flowers,
eges of all kinds, seeds, shells, fruits,
vegetables, leaves, etc.

Some things that enhance a child's curicsity are:
a., All equipment for sand and water play
b. Invicta 3imple 3cales (c-9506600, Dick Blick).

Geoboard12" (11M-29, Creative Publications).
Small rubberbands (IM1i1-32, Creative Publications)
Large rubberbands (MLiM-32a, Creative Publications)

[ SR

FRL I Stern it (Houghton Mifflin Co.)

L
Cuisenaire Rods (Cuisenaire Co. of Am,, Inc.) <~
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CREATIVE LEVELOPMEIT

Tllustrative Behavicral Objectives 5
[ [}

Ceoncepts
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Children are curious about environment
and explore freely (cont.)

Curiosity (cont.)

- e o e e S A — . ————

A s mn e -
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-
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Learning Activities an

Easy View Magnifer -~ jumbo siz¢
Chiilderafy)

Giant Magnet (2P321, Childcraf

Aquarium with fish

Gerbils in glass terrarium wit
(easier toc watch animals thro
when in cage)

Ant Farm (2N407, Childeraft)

Color Faddles (2P128, Childcral

Incubator (Chick-U-Bator, Code
Hammett's)

Rocket Eng.ine llodel - scale m
Removable exterior casing (¢
4501, Hammett's)

Library Center - all types of
Childeraft (‘lorld Book Comp

Simple Machines - wooden (lHan
Inclined Flane (Code 45541,
Lever (Code 45542, no. 502)
Gear (Code 45543, nc. 503)
iheel to Axle (Zode 45544, n
Fulley (Code 45546, no. 506)
Gear Train (Code 45540, no.

1 lany and varied pictures




CREATIVE LEVELOPIEITT
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lustrative Behavioral OUbjectives ! Learning Activities and Materials

)
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dren are curicus about envircnment Fasy View Magnifer - jumbo Size on legs (2N216,
explore freely (cont.) Childeraft)

Giant Magnet (2P32l, Childcraft)

Aquarium with faish

Gerbils in glass terrarium with screen top
(easier to watch animals thrcugh glass than
when in cage)

\nt Parm (2NLQ7, Childeraft)

Color Padiles (2Ple8, Childeraft)

, Incubator (Chick-U-Bator, Code 860Cl, no. CH-1,
‘" Hammett's)

. Rocket Engine :odel -~ scale model of Saturm V.
. Removable exterior casing (code 4CO€1, nc. REM-
¢ 4501, Hammett's)

Library Center - all types of bocks included -
¢hilderaft (‘Jorld Beok Company)

Simple Machines - wcoden (Hammett's)
Inclined Flane (Code 455%1, no. 501)
Lever (Code 45542, no. 502)

Gear {Code 45543, rc. 503)

iheel to Axle (Code 45544, nc. SC4)
Pulley (Code 455406, no. 506)

Gear Train (Ccde 45540, no. 310) NS

Many and varied pictures
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2. 2ooks

3 Springfield, I1l.: Charles . Thomas,

adler, Sol. The Ton-Vertal Child.
1”(_’\'.

A simplified clinical guide for parenta, habilitaticnists, educators,
physicians, and nurses concerned with the diverzified problems and
tlie problems and the habilitation of the child.

Avery, .arie L. * Iiggins, alice, Help Your Chili To Leamn
in-lewoed Cliffs, I.J.: Prent¢ce Aull 10t;.

Jeutains 1 suggested home training program for younssters, to be
Jdirected by their parents. OSocme of the ideas could be appropriately

use 1 with many preschool handicapped children.

flanton, wlsie. .\ Helpful Guide in the Training of a llentally .letarde.
Child., Tew York: ARG, “y20 Lexington 4venue, 19(3.

» wollection of sujscestions for the care and training of retarded
cizildren. ..ctivities are classified by mental ase levels.

Plodoety, Harriet . “lentally Retarded Children, St. Paul, i'innegotu:

Imoversity of Tiirmesota Ir@ss 19]1

“ practizal pulle in raising mentally retarded children.

Children's Dureau., Feedins the Child Vith a landicap. Washington, D.C.:

Surt. of Documents, “TJPW 1y,
Covers problems and s -esticns for training handicapped pre-
schooler in feedin: skills,

Center., Yonr Child's Speech And [low To Improve

Cleveland Jpeezh Heering
Tt. Cleveland, Chic: Cleveland uﬂGOCh Heaxlnﬁ Center.

Lielpful bonklet for parents.

= A itact Arlington,

Tybrad, G. The Menﬁ;l}y tordicapped Child Under Five.
Teras ‘Tational Asurclation for Retarded Chlllron 27095 hve. .
honest information fer parents of the mentally handi-
The booklet pives practical help Lec the
acceptance, fuster-

Factual and
capped chiild wider faive,
rrrerntc with bvehavinr management, widerstanding,
in~ crorth in irdependence ard Self-.ufflLlenCJ, ete.

e, G Tio To'pw}q‘ﬂwr(gulw Intelligence, ‘layne, Pa. 12037:
PRESIAR N -ulJc,u.lu*.'s, Sl Pichiards Nouad, 1902,

Lo £n Lhelp parents work sdth their pre-school children.

sty lizabeth G0 Teachiny: Tontessori in the lome.  lev York:
Cnodom touse, Lo,
mnoaud JlUTuskeationg of the various  ontecr sori methols and

cit.on in the home fovr the youne chidld,

v
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fo1liday, Carol. The Vizuzlly Iwpaired ‘hild. crouth, Tearning, eveloprment,

Infancy t» oyﬁfﬂl Asp. Leuisville, ny. M,CPP: Inztrurtional ilaterials
Nafevence. Center, American Prainting Mouse for the Flind, 1%3) Frankfort
Avenue, 1371,

This beoklet gives rractical infermation on the care, training, and
inatrurtien of the visually impaired child frem birth until entry into
a fermal schoel program.

Hogsett, 3.G. Airline Transprrtation for the Ha ndicarped and Dlsableq.

Chicago, I1l.: Nat. Daster Seal Soc. for Crip. Children and Ad ulto, 1971.

Survey of pnalicies and procedures of 22 icmestic airlires in relation to
providing air tranaportation t» handicapred and dizabled passengers.

Kelly, Edward J. Common Sense in ‘hild Raisinz. Denver, Colorade 8onal:

Loave Publishirg Co., 19,1.

This boox is good for parents ~f nermal and handicarred children
seeking conmon sense nfarmati~n abeout ~hild raising.

Kirk, S.A. DIducating Exceptional Children {¢nd Ld,). Resten: Houghtcen

Mifflin, 1972.

i basic text on the varicus handicaps - and giftedness - that o~ccur in
childhncod and ynuth. ¢f particular interest tr parents n~f the rre-
schoeol handicapped is the section entitled, "A Guide to Agencies and
Organizations Cercerned “jith rxcepticnal thliren" on paczes 4%*1-452
This secticn ~critains specific addresses as to where parents can aktain
informaticn and service,

Firk, 3.A. You and Your etarded Child: A ilanual for Parents of Retarded

Children, (2nd E4.) Pacific icoks, 190R,
A good hasie manual desaribing the varicus problems faced by parents cf
the retarided and offerin;; suggestions for child care ani training.

Langdon, Grace. Your Child's Play. Chicagos laticnal Faster Seal Soc. frr

Srippled (L.ildren ard Adulta, 1D%7.

Provides gugsestinns for parents of physically handiecapped children in
rlarring play for ‘heir nhildren, rlay interestz, play materials, play
arrar.zement,s, arld {riends tc share in play.

Mollny, Jialia 3. Te-.nling the Letarded Child to Ialk. New Yerk: The John
tay Cn., f2 Jest T+ th 3t.cet, 19(1.

Tri3 hegk's parpose i3 %n~ help parents ard teacters of very youan;”
retarded chillren whn have rot, gtarted tn talk rr vio talk peorly.

fatic 2l fsacniaticn for Retarded CLildren. | Helpful Guide in the Training
°f a °r4allj Cevarded Ciald. treiwthon, Texas (P01l faticnal

530l ing Fer et oodad “1ildren, 2790 fvene [, cast,

£ Lonkled, desimred for the mise of parents as well a3 physiclans, nurses,
tearners, goninl workers, psycholesists, and others in the field of
cennultii, eviluabion, atat mrear e the mentally retardel child,

T
v

é
KAy




156

D3, Tearming to “alk. Rethesda, . . 00014 i

~f iealtn, 120

™3, “latiznal Tnstitutes

=1
-
;JJ

cy

A very v~ _ul becklet te parents of children having difficulties
learming to tall.

Sc1lence Rezearch 'sacciates. .elrins Children Talk Petter. Chicago: 5erience
Research iasnciates, 57 '. Urand Avenue.

A helpful beox for parents

Srith, Mavid l. % Uilson, Ann ‘sper. The Child with Down's Syndrcme

\”“”‘”llfm\, Thiladelrhia, Ta. 1?105. IR, Saunders Company, Vest

‘lashingten Square, 1373.

“his Is an excellent rcck for parents, rhysieciansz and rersong cencerned
with the education and care of the child with Down's Syndrome. 7The
baok preserts infermation abeit the genetic causes of Doun's Syndreme
a1l descrires the features of the cenditien that are common to most
chiliren afflicted with ixt.

Spock, R, & Lerrio, L0, Jaring for Your DNisabled child. lew York:
acmillan Cn,, 1775,

tagic handben’t Tor parents and ~thers ziuve~ived in rearing a handi-
capred child.

Steverz, .0, % 2icoch, Juu. A Tapent 7iucation Series, Gaidelires tor the
’ 9 -

Fature, “erebrol Palsy. :'ew Tork: Tnited Cerebral Palsy Assoc. 195G.
+~ honklet designed primarily for rarents of cerebral palsied children
tut ~overs pcints and concerrs of interest to any parent of an excep-
ticral ~hild, e,g. diammesic, mediczl ndvan-~es, scources ~f helr,
services, home treatment, c1c.

‘riversity of Illinnic Press.  1f Veu Have a Te2f Child, rbana, 111l

‘riversity of Illinnis Iress, l 5.

This booxlet presents an execellent eollection of helptul hints to
nothers of pre-schinnl deat okhildren,

C. feaching Your Child to 51lk. lew York: Iarper and PBreilers

’
linpers, 42 2, 23rd Street.

2. Parprles apd

e D033, Fealdstngl for fvery (nild, Clew Yerk: The szoe. Tress, oG

R,-feﬁﬂln” 'lx‘l 1o, Tried - p.en

~rralterlnls or oase din Lhe heme to prepare o child for
. F3 anel earr Lo, Jontadns such itena ar alphabet
rietares, rurce s chary, sodipslatiye nateroada, rureg, and cther

. ra - ~ el - . . - - - k) % R} 4
s.umest lone $oroparenig o ready {treis ~Liid for geohiont,
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rampton, . .
Crildren,”
for tha 'xo

The five articles are:
ixcepticnal Thil e
~f Handicarred children by “'cbrond, (>
Tirht, (4) The vrcx rth

Jhildren by Tollies and (3

Jhildren by

-~

Levwis, Richard 3.

¢ Call, Z.0.
Reprius of “ive articles from the beok, .
epticnal, .oston. Torter Sareeant,

159
tds. )} "Zoucation far the Parents of txecertienal
Spe*ial Rducation

....... 1055, i
122 of ducation tfer Pareuts of

f Understanding ter the Farents

) The Parents of Exception=zl
Develcrment of Lxcertional

The P"vschnol Fxcertien2l vhild by Carlisle,

{1) The Imrecria

sren bty Jebald; (2) el
Z

"The rrain Injured Jhild". Chicage: Jaticnal Scociety for

crirpled thldren and -.dulta, 2027 ilest Cgden fvenue.

In thic pamphlet, Mr.
nature o2 his hendi~ars frem the parent's

iTational Lssoreiaticn for Retarded Childrern.
irlansten, Texas, 7A011:

lewis Adescribes the brain injured child and the
point of vie:r.

Jental Retardation “fews.

The "Taticnal Asscciation for netarded Children,

27079 Avenue E. lLast.

A monthly newsletter r~orcerning riaticnal news abcub retarded children.

Perncylvania Assoc

burg, Fa.: FPennsy

Sheemzker Bui
This parphlct
Pennsylvania Iepar

The follwriug
available frr

"A Guaide
"e. Fuide

1A

N Guide

whlie ~ffairs
Lffairs Perph

The ©olicuin:
z73ilable £or

" on
.t Su

Tlour ey

"ri ‘AQ -"‘

'v~_,<)‘,lr‘ e~
neoae,
W ee, 4,
“'n: vy o
her a
" "(“"’r’d.

oo o
IR a g

Pl ohn

Comrirattee,

"Fenn's essage'". Harris-
varia Ascociation for Retarded Children, 820 Pavne-

Zation for Retarded Children,
1dir-

irclude maticn concerning retarded children.
toent of " i.cation, Dex 711, Harrisburg, Pa. 17126.

are ill.a.rative titles cof inexrenaive pamphlets
parents

frr Tarents... ducatle
fror Parents... rainatle
fer Tarents... 713"

‘entally Retarded Children®
Ventnlly Retarded 'hildren
:ally jiandicarped Childrqoa!

Fablie Publac
lets, 391 iarit avenue S-uth,

“ffaire Pamphlets., llew York:

current lssues.

are 1lluctrative titles of inexpenaive pamphleto
parerts of harndicapped preschoolers:

ould inrents
Aahy"
arloi “r.ild Geis

.x7ent From Children?"

Teady for Gehiool"

Lilits Tweticrel lealih”

Tour Thald Starts to Schocl”
idgnipline Tour “Lild"

our Truld-c e 1, 2, el 37

Fa ily bares Trpr st

11 LL;J = Vore Ve tran Lver”
Troeanrasang (actleolk!”
433 i Rildren”

oo ldsents Visacer
ry of muse Lo Dystrephy"

et foar Do diesped CHiLAY




Supt, of Decumenta. Children's Bureau Pamrhlets.  ‘Jashaingtoa, D.C.:  Ul.S.
Govt. Trintiay Dffice. Current Tasues.,

The £5lloninzg are illustrative titles of useful publications for
rarents;

"Infant Care"

"Your Child From "ne to 3ix"

"The lMentally Retarded hild at Mome™
"The Care of Your Child's Teeth"

These fH>lders are also available:

"The freschool (hild The is +1lind"

"The hild ‘ith Cerebral Palsy" (f&ilsn, Epilepsy, Hard of Hearing,
‘lef: Palate, Rheumatic Fever, ilentally .ietarded, etc.)

“Your Fremature Baty"

"Tne Child Vith a !Missing Arm ocr leg"

"The .cngel~id Pahy!

"Your Trescnocl Child's Eyes!

supt. of Dccuments, (hild DMevelorment and Cther Publications Pelating to

e

“Fildren ari Youth, ‘u.Jlngtﬁn N0 UL3. Geve. Prlntlng Office,

Swrent Tsore,
‘Irite tn USCT™ for current publicaticns and price lists.

illliams, Beverly 5. “Yeur (hild Has = Learning Disability - “hat is 1t?"
(hiecagss liatirnal Jaster ezl 3Scciety forr Crippled Children and fdults,
2023 1. {dgen .Jve., 1071.

kis 15 paze ranmrhlet de=o"ibeq tﬁe syptems, the need for earcly
upntlflc*tlo“, and remedral StlJI for parents and teachers of
children with learmir.- 01qa;111t1

-

S+ Journals
Clapp, L.M. (2d.) Toy seview. ‘altham, Jlass.: U470 Totten Pond Read, 1972.
Subscription - 2.00 pers year.

A

Aorew journal vhiech reviews ccncepts and new developments in toys for
children. Tncludes artiecles such as letters to ;'ditor, Readers
Service, trief reviewz of new toys with illustrations and others
relzte !l ‘o ‘he use of play arnd toys in child development and education.

Psy-I'd “orp. T;e ~¥reptiinal Parer', Toston, Masa.. 2hk Beacon St., 1971,

Subseription - 12, 7 nor yea

forew jourmil foec3in; on the tacks ~f raisine a child vho has a

dizamlity., Ar-inles fo us an oich items as parental concerns and
rrobles, regeareh prosrcas, relizicn and the handicapped, vsy-
cholosien] neotin, £ o,
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B, ATJOTATED LISTTIG OF TUALCATIONS R PACHIGSIGLLS
(Some professicnals mar 1130 be relered to A, MUOTWIED LIDTLIG OF
FURLIC 21013 ot voll T,

i+ General
American iscoc.ation of notructors of the lind Hatiornal Conference on
Presch001 serviees vor Vls”“le '1ndlcdpped bhlldren and mhelr‘

vgppjgfg, Ut. Louis: sm. LUea. of Instr. of the Dlind, 1905,
Gives 11 papers that were presented at the conference. They deal
with what can be done for visually handicapped preschoolers,
rethods in definin; blind, role of pe-liatrician, counseling and
cormnity resources,.

~merican Foundation ftor the Plind. The Pre~-Schocl Peaf/311nu Child.

{lew York: fmerican Fouvndation for the Blind, 1969.

Showing the need for early intervention, the characteristics,
~roblems, and restrictions of the deaf/blind pre-schooler are
mentioned,

Axline, V. Dibs: In Search of 3elf. New York: Balleniine Books, 1964,
This book Aeals with a boy's antisocial behavior in the c¢lassroom,
and how he finds himself through the help of psychotherapy.

Bangs, Tina ' T@;ffj:p_nnd learninz nisorders of the Pre-"cademic

hlLd, vith Zurricului Q{qlo e York: Appleton Century-(roits,

e,

Comprehensive coverave of identification, assessmert, curriculum
planniny;, metinds siie-estions. home training hints, and other
materials in progirauming for prcachool hindicarped children.

Beteman, D. Temporal le-rning: "imenciong in arly learming series.

san Rafael, Calif-rria: Dimensinns “ubllohlnL Co., 1968

zeard, R, n Outline of Pin~et's Developmental Pgychol~-y for Students

@yi_?pggppyg. ilew York: Hasic Bnoks, 195C0.
A text discussin~s Piarset's six ehild development stages. Also
contains reference material,

Dereiter, C. ¢ Ingelmann. .. Teaching Disadvantaged Children in the

Preschool. i'ew Jersecy: Prentice-iall, 1006,

Detailed covera~e of teacnins methods and curricula for preschaol
academic learninsg hased on the controversial direct verbal instruetion
appruach.

~ T
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loem, Bo3. Cterility and Jhange an Tlunan Cherectericiisa, ‘ow York,
"1ley, 1204,

TXaminea ~nd ioterpreta cver 1,000 research stuaies cn the shaping
T hwaal, behinvicrs from inid'=icy to adulthoed. Tresents a convineing
arcwent en hew vatolly amprrtont the first few years ot life  are
ad the rel tod neel for preschoel programs,

Zlutum, DJL.  Teaching the etarde ! Vi

. isunlly Handicapped., FPhiladelphiac
JJD. Saunders \,On; l';‘(cq.

Geared feor professicnals and perents, teo. It 1s 2 userful guilde
for methods, :nd materials ir. self help and academic readiness
ckiils.
Orec Pn“L‘*e ”ﬁr'"n . * lurphy, llargaret . Grouth ¢1d Develepment
" the Yoa‘ (hild. (%th ed.) Fthiladelrhia: Saunders Cec., 19(9.

‘nexcellent bonk on growth and develcpwent ot the ohi un to the
tre of five years. [Iceuses on physical, metor, intclleutual, emo-
ti~rnal, and social Jdevelopment in the family and other settinzs.

Contilno a comprehensive listing of rertinent films.

Calieell, "J'I, "The Raticnale for farly Intervention". :'xcerticnal
Children. vel. 3¢, "o. 10, Jummer, 1970.

This artinle gives an exztensive review of the historical development
cr early childlhived education and its research basis.

Conner, F.P, 7 Talbot, ..o, An Ixperimental Curriculum for Yong Mentally

netarler Cpilﬁz€ﬂ. e Yoric: “ureau of Publications, Teachers
Colleye, “olurhia Tniv., 1774,

Outstrnding comprenensive curriculum ¢ 1de covering -1l areas of
development important in the eduewtion of thece with early child-

hood handi~qps,

Dept. of iealth, Fd., ° “lelfare. .avircamental Criteria "t Preschocl
Lay Care Facilities. Tashinbton. Dept. of llea 1th, rd., “elfare, 1971,

1 tasie werrir 1 document for educators, administrateors, architects,
e

and desiesrers who are develeoping preschool day care “rcilities f{or
mer.ta

11y retarded, disadvantaged, and normal children, 1t prevides
ing and esign guidelines for the creaticn of o phywsical
Vieormernt uhich will effertively implement the preschecol program.

worard, o Teaching Ails awd Toys for Handicapped Childien. Washinaton,
D0 Soane1l fer Sxeeptional Chaliren, 1060,

Itl.e ~h the +oys 1ere OI]”lhilly scared for preschosl cerebral
raloped childrer, they con be used with all handizapred chal lven,
Lirestions for “pL”,vﬂn*‘ﬂn and metnands for use are inicludeld.

“ytred, O, - Lafresse, .o Tarly Childland Tlucaticn is 7seential to
thoe Hf}ﬂ}ﬁﬁﬁgfai. e Yock: T, 0ad.Ou, 420 Teviug ton, ave., 1705,

‘keoeribens the bheonfits a bt andiespred ehild w1ll receive {rom
r.irsery oorool ulth entasic on the swpertive role il con be
pluyed Ly parentd,
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“arly Jaildheed Tarers Trecented at the “nnual Internatisnal Convention
of the Council For [xcerticnal Children (43%, Chicago, I11,,
April 19-25, 1070), arlington, Va.,: The Council for Lxcertional
Children, 1270,

Piscussions cof materials and use with the multiple handicapped
preschooler are included,

I'bersole, 1, et.al. 3Steps to Achievement for the Slew Learner. The

Sl w Learner Series. Columbus, Ohic: Chas, 1., Merrill, 19068,

A good guide for teachers, etc. containing a curriculum for pre-
schoolers, It contains step by step motor activities for achieving
a goal,

Lxceptional Children Cenference Pa~~rg, (ilew Orleans, La., Pec, 10-13,
1969) JArlington, Va.: The Council for Ixceptional children, 19€9,

Four gets of papers ~n: Early Childhced pLducation - An Cverview,
Curriculum, Envircnmental Influences, and Training Personnel.

Ineel, R.C, Languare Motivating lxperiences for Young Children. Van Muys,

Calif,: Don Fipge A55001ates 19 .

rxperieiices and lesson plans feor teachers te help in stimulating
languase and in acgurgsition of language. Included are scales,
check lists anil profilc sheets,

Fisher, D.C, The Montessrri !Manual for Teachers and Parents. Cambridge,

Mags.s PBentley, 1G04,

Discussion and illustrations of ilontessori methodolngy and use of
the apparatus in homes and schools., Considers nature study,
discinline, and obedience feor the yowag child.,

Furman Rl (Sd ); Vatan, Arny ( d, ) The Therapeutlc Tursepy Schooljs

ieseribes the Hanna Prekins Scheol, its policies, procedures,
cujectives and program., The role of the nursery school is explored.
5c is the treatment and interaction of mother and child.

Ge man, G.l., ~t.al, Developin, Learsing Lealiness; A V1°ual- lotor-

Tuehile Skills Pror.ram, Leaoher'ﬁ ilanual. Manchester, Missouri:

venraw-liill, 1968,

Tircuzh v1ﬂ"al moter and tactile slills, activities for readiness
zre ~iven, ‘ithey help balance, eyc-hand coordination and perception.,
The materials and equipment ni.eded are mentioned.

Gorini, A. The L. of a Pre-5chocl "Learning Laberatory" in a
p“habllltati;w ,on+er. ew York: Instltute of Rehabilitation Med,,

icw {ork Jn;ver31ty, 1909,
Tllus*rated bourlet shoudng desiem approaches for stimulating the
learring of the young handieapped child,

O
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Gray, 3., ot."1. “ho rerly Training rogsect Before First drade. lew

York: W, - L‘Y*F tor. ve., 178,

Janibool of e Wwoational teohinigues and materials for working with
grours c. y~u; Jiaadvanta,eca obi

alliday, O 7

“*.n-/ to School L0 fo¢10v111e, Ky.y Tnstructional Jaterials

Geference Center for Visurlly Handicapped Children, 1970,

e Visually Imraired Jnald:  Growth, Learninpg, Development -

Develcpment of the visually iapeired is descoribed and contravted
te meimal develepment., linterials and services are meonticned.
Mrecied to teachers and parents.

ilarris, ¢.°. Lanquage for the Preschoel Deaf Child, New York. Grune

cmmhasizes the aced tor parental invelvement anl uaidance, trained
protfessionals, presrams geared toward developin:. neaninoful
la.:zuase, and censideraticn of the whcle child,

darris, F. - ‘eber, L. "labies -rith ilearing Lcsses'. Velta Review.
Jashingt-n, D0.C.s Tovemper, 1267, €0b-600.

e emt-ine sugcesticns for stimulating residual
ti1; language.

dartup, V. Swocthersill, . (Gd.)  The Young Child - Revieus of
fesearzh. 7 ochingten, DL l0. Ctiomnl fssce. Cor Edusation of
Y

Young Cherldron, 1507,

research-tasod tosk lic~usagins thne effects of adult social
reinforceent, role tain-, actisilation develorment, learning and
1cblem LVLng tehavior 3 o young shiliren and the o~frects of

ol
a rres~hool pregrair on onilvurally deprived children.

He3s,R.D.% Bear, R4, (74,) Iarly bducation: Current Thecr

Research, and “etion, “'hiicazns £1ldine Fublishing, 1968.

Conferenre papecrs ccneerriag socialication, stimulation, language
developeent, rater.2l inflivenres and evaluations of early education.

des, Le, Delondless, ,R. C Spicker, HLH. Tiaymostic Teachins
fcr Trﬁ"“koo’ ”Yllﬂrrn. rlirngten, Va,r The Couancil for
ree Al Crild irer:, 171,

rezearen-hases riamostie esrriculin program desimed to imrrove
tre oo ative, o oticral, ot related Dzarning problems of the very
Jowe; hoar ieanno ehila,

WO, T e Lnr e semo sirilion Tenciin Oor Pavents of Very Vo

Deaf addre o 2ni e, uelnls ) e csen Hearin© Al
Speent, Nerder, 1045,

A Lrocrsa shere Lacents are toourdt to participate in training
very your o coaf ebildre, ia tre Loowe.  The prosram inceludes
fytiuniioes, taneaouegts cuel remalar £ucily vicits to the cerdter,
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Tunt, J.eV. Intellijence wnd :xperience. llev Yorks lwnald Press, 1901.
Comprehensive treaiise on the theory and practice of using
experiences to educate the intellicence c¢f young children.

Hymes, J.L. Teachin; the Child Under Six. Columbus, Chic: !errill,
1208,

A interesting and forward lcck at versonnel and practical
approaches to early education in nursery schocls, kindergartens,
day care centers, comrmnity action programs, and related develop-
ments.

Jordon, J.#. (fd.). Dxcepticnal Children, Vol. 37, No. 9, May, 1971.

Special journal issue deveted to the exceptvional child's early
years.

Karnes‘ J1.3, Helping Youns Children Develop Language Skilis' A Book

< Activities. .rllngto*, Va.: The Council for Lxcepticnal

Chlldren, 1268.

uopecially for digsadvantaged prescheclers. Derived from ITPA.

Katz, L. carly Cnildhcnd “ducation as a 2secipline. Urbana, Ill.:

ERIC Clearinzhouse on Tarly Caildhoed Education, Sept., 1970.

Defines and 11lustrat~s the complexity of early childhood
education,

Kirk, 3.... Iduc“tlng LCxceptional Children. (2nd 2d.) Boston: Houghton
Mifflin, 19/2

4 basic text on the naitvre of handicappirg conditicas and the
education of thecse witi handicaps. Covers learnin; dicabilities,
speech handicap, gifted, mental retardation, hearinz protlems,
vision handicap, orthopedic and health iwpairments and behavior
discrders. Includes a listine of ager...es and organizations that
serve the handicapped.

Kirk, 3.}, % Johnson, G.0. Fducating the Retarded Child. ilew York:
noughton (ifflin, 1251,

Chapter 7, "A Pres~hool Program'", outlines the key elements of a
curriculum for the preschool retarded, Applicable also to pre-
schnolers with other handicaps.

Melby. A, Behavioral Otjertives Curriculum Guide - % Transitional
Prﬂ-fﬁxi' Grade Program. Doylestown, Dr. : Bucks County Public
Schonlg, 1370,

A Alagnostic teachir; eurriculum guide based on cognitive-psycho-
motor behavioral ohjectives and activities. The preface notes that
the prosram was desimed, developed, and teated over a three-

year perind as an exploratory-pilot curriculum project for chill-
ren identified as poterntial failures.
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Rafael, B, "Early dueation rop Multihandicapred", Children Today.
Jan.-peb. 1 1Q7 3.

Stresses the team 2 proach to educition, the use of individualized
programs, small classes, and adapting environment.,

Reger, R, (Ld.). Preschool Prpg-jrwing of Children with Disabilities,

........ -~ L N LRI AT N N A hoatuiagl

Springfield, I11.: Charles C. Thomas, 1970,

Several authors contributed to this book on programming., The
topies include: a preschool summer program, identification of
Problens, evaluation, language, motor development, materials,
the visually and hearing impaired chilg,

Rothstein, J,H, (Ed. ). vental Retardation - Readings and Resources,

(ond Ed,) Jew York: Holt, Rinehart, Winston, 1970, " "7
Section 4 on Early Childhood -'ducation contains these two
articles: "Provisions for the Young lientally Retarded" by Will
Beth Stephens, pp, 144153, "Nursery School Exneriences for the
Mentally Retardeq by R.C. Scheerenverger, pp. 154-157,

Sharp, 7, Thinkding Ig Child's Play. iew York: E.Pe Dutton ¢ Co,,
1969,

Tre book discusses the work of Piaget and has 40 games aimed to
help in mental development,

Sheperd, G. "The Farly fducatior, of Handicapped Children", Focus
on Expepﬁipne} vhildren., vol, 3y to. 1, Ifarch, 1971,
Gives an overviey of the rationale, federal involvement, model
research centers, teaching stratecies, aad methods and materials
in programs of early education for the handicapped,

Stephens, B, (Ed.). raining the Deyelopmentally Young. MNew York:

John Day Co., 1971, = © o AERNA,

Deals with assessing development of cognition motor, language,
social skills, and then goes into Program planning for these
areas, fxperts have written chapterg dealing with their expertise,

Supt. of Documents, It 'orks Series: Summaries of Se;epﬁeg_ppmpeneeﬁppy

Zducation Progjects. Washington, D,C.: U.5. Govt. Printing Office,
1970.

Summaries of 31 ¢xemplary compensatory education projects around
the country, 11 of which focus on breschool programs,

U.S. Dept, of ‘griculture, Food ~ Mutrition Service, Fquipment Guide
for Preschool and School Age Child Service Institutions,

Vtshington, D.C.: U.s, Govt, Printing Office, 1972,

Covers kitchen, storage, and dining facilities for the Preschonl,

R VRN
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U.5.0,... 3pecial Project: A Team Teachiny lracticum for Teacher

...............

Preparation in Tultlﬁle Hand1cans. .Jdashville, Tenn.‘ George

Peabody College August 11 1ﬂ71.

Materials inelude: Teaching Materials with directiens for con-
struction of them, Iotor prosram with ideas for technijues and
revardinz, and self help skills with behavioral objectives for
teachers.

leintraub, F.J. ‘'"Recent Inforcement of Law Regerding the Identification
and Zducational Flacement of Children". Focus on ixceptional
Children. 1972,
Discusses recent decisions in using certain prejudical I.C.
scores, liability of the evaluator, and the placement of children.

Wisconsin State Dept. of Public Welfare. Curriculum for the Preschool

PPN S N e o b e e

Child. ERIC Document, ED 016-341. ERIC Clearinghouse on Early

Childhood Education. Urbana, I1l.: University of Illinois, 1967.

Detailed outline of a preschool curriculum covering self care,
body usage, social adjustment, basic knowledge, and self express-
ion.

2. Journals

The listing below contains the name of the journal, the address where
it can be obtained, and, in some cases, subscription cost.

AYERICAN EDUCATION, U.S. Dept. of Health, £d., and Welfare, Super-
intendent of Documents, U520, Washington, D.C. 20402. Ten issues

“k.50.

AMERTICAIT EDUCATICAL FISEATCE JOTRIAL, 1124 16th 3t., Washington, D.C.
Quarterly, 33.00.

CHILD DCVELCPIE:TT, Society for Rcoearoh on Child Development, Imc.,
University nf Chica_o Tress, 5750 EFllis Ave., Chicago, I1l.
60637, COuarterly, .20.00; single issues, 6.70.

CIIILPHOCD TDUC.TIC!, Assoc. Childhood Educ., 1200 Fifteenth S5t., (1.7,
Jashinzton, Z2.C.

CiIILDRIZT TODAY, Supt. of Documents, USGPO, Washington, D.C. “2.00 per
year.

EDICATION AID TRAIV.IIG OF Til< "GLTALLY RETARDED, CEC, 1411 Sc. Jefferson
Devis Hwy., .riington, Va. 55.00 per year.

TXCEPTIONAL CHILDR®I, C7C, 1411 50. Jefferson Davis Hwy., Suite 01,
Arlington, Va. ,10.0C per year.

EX2FPTIONAL CHILDEIT ARGIPACTS, CEGC, 1411 So. Jeffergon Davis Huwy.,
Arlington, Va.

[T
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THE CXCEPTIONAL PARENT, Psy-id. Corp., 264 Beacon St., Boston, Mass.
312,09 per year.

RCCUS (] ZUCLPTIONAL CHTLDRFI, Leve Fub. Co., €635 Last Villanova Pl.,
Denver, Colo, %9.50 per year.

JCURIIAL OF CHILD PSYCHOLQGY "ND PSYCHIATRY AND ALLIEDDISCIPLLIIES,
Jouraal Dept., ilaxwell House, Fairview Park, Elmsford,
T'ew York 10%23%, Quarterly, 330.00.

JOURNAL OF LIARNTIG DISABILITIES, Prof. Press Pub,., Room 1410, 5 1.
Wabash Ave,, Chicago, Ill. .10.00 per year.

JOURITAL OF ITURSERY LDUCATION, Jat. Assoc. Mursery Educ,, 155 East Ohio
Ave., Room 200, Chicago, I11.

MENTAL RETARDATION, AAMD Pub, 3ales Office, 49 Cheridan Ave., Albany,
M, Y, 37.00 per year.

MENTAL RETAIDATION ABSTRACTS, 3upt. of Documents, U3GPO, Uashington,
D.Ce 4,50 per year.

'ERRILL-PALMR "TARTERLY OF BEHAVIOR AND DLVELOPMENT, Merrill-Palmer
Institute, 71 E, Ferry Ave,, Detroit, Michigan 48202. .56.00.

MONOGRAPHS COF TIU. SOCIETY FOR RESEARCH OIf CHILD DEVELOPMENT, 5750
Ellis Ave.,, Univerzity of Chicago Press, Chicago, Ill. 60637,
Bi-monthly, 312,00,

TEACHTIIG LXCEPTIONAL CHILDREZT, CEC, 1411 So. Jefferson Davis Hwy.,
Suite 90C, Arlington, Va. $5.00 per year.

TODAY'S EDUCATION, Hational Fd. Assoc., 2201 16th St., N.'7.,
Vashington, D.C. 200%6. 9 issues, .1.05.

TOY REVIEW, Ed. & Bus., Offices, 470 Totten Pond Rd., ‘/altham, Mass.
0215%, "2.00 per year.

YOG CHILDRMI, Mational “ssoc. for the Ed. of Young Children, 1629
21st St., M.'., Uashington, D.C. 20002. 6 issues, 1$5.00.

3. iewsletters
CHILDRIT OF TILC SILIIT I1IGHT
source: R,4. Campbell Associates
hcadeny Avenue
Saxtons River
Vermont 05154

A nevsletter published in the interest of de=f-blind children on an

intermational basis. Containas such items as feature article,
pubilications list, film reviews, Directories, etc.
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JITREL NG LLTThL
Sources JrIIUI
1004 St. Jharles .loc
Zte nn, idssoury 6307
-
Reports resgearch rews from the 7 resecarch centers of the ilational
Laboratory on Larly Cuildheed faucation and information from the
Central Midvestern Regional Education Laboratory's curriculum
research rrograms.
.RCEL ITTISLETTER
Source- DIRCUF, Peabrody College
ashville, Tenn. 37207

Periodic newsletter descritbing the actitivites of the Peabody Ccllege
Demonstration and Research Center for Farly bducation. Includes
listings of current rublications covering various areas such as
curriculum, parents, home visits, ete. '/rite to above address.

LRIC/ECE 1T 'SIETTER

Source- Educational Res>urces Information Center/Early Childhood Education
205 1, Pennsylvania Avenue
Urbana, Illinois 61301

.1 periodic neivsletter covering a wide range of relevant aspects of
early childhood education, i.e. day care, curriculwm, methods, and
materials, parencr, regearch, etc. Write to above a “"ress to be
placed on mailirn ;s list,

HIAD START ITUUSIIITER
Source: llead 3tart ilewslatter
0ffice ol Child “evelopment
Preiizet Jiead Start
Dept. of liealth, ..ducaticn, ani ‘'elfare
Washington, D.C. 20207

Tris rewsletter reprrts on current proirams and activities directly
concerned vwath iead Start. Of interest to all preschool educators,
as well as read Start personnel,

T T TENLIDIARY

;o 1did Atlantice Region JEIIC
teorse “ashington Univ.,
‘Jashinzton, D.C, 20006

Periodic ncwsletter of the 'id Atlantic Region which serves a numier
of states, ineludine Permmsylvania, Contains current articles on
“arly “hiidhnnd Sducation, curriculum, methods, film and book
revies, and related information. Good item for keeping abtreast

of current nei's in Special Kducation/farly Childhcod.

TLTICAL CONITTTIED ok TP DAY CAR™ A CHILDRELT, INT. (R IOLTTOR
Source: T~tva'? )ommlttec for the Day Care of Clildren, Inc. (JICTX)
11% East 72.4 Street
tlenr YorK, J.Y. 10010

This newsletter reports on all phases of day care for young children.
It should be of interest i» » eschool administraters, teachers, and
practitioners. £ .
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IS FAANT ML SeR DTS T AT YT T YOT LY Y
DUN - THI PRESOTIOOL DPUCSTION EISLETTER

fource:r “mlturedia Education Inc.
11 liest 42nd 3t.
Mew York, H.Y. 1005

PIIT reports on innovative rrograms, research, publications, and
activities in the general field of preachool education. OCf special
interest to rreschool program directors and teachers.

SESAME STREET NEWSLETTER

Source: Childrens Television Workshop
18(5 Broadway
¥Meu York, U.Y. 10023

Mewsletter on the current status of the Sesame Street television
program for yowug children,

ERIC CLEARTGIIOUSES

Three ezcellent sources ¢f publications for professionals are the ERIC
Clearinghouse listed belou., Information abcut the types of materizl
available and lisis of puclications on early childhood education and
handicap may be obtained by uriting directly to the clearinghoused.

CISADVAITAGED (0.IC)
Columbia University
{eachers College, lox 40
New York, N.,Y, 16027

TARLY CHILIHOOD EDUZC.TIOH (DRIC)
University of Illinois

805 liest Pennsgylvania Ave.
Urbana, I11, 61301

EXCTPTIMIAL CHILDREN (IRIC)
Council for Exceptional Children
1411 So. Jefferson Davis Highiray
Suite 900

wrlinrton, Va. 22202
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1. Infuant-Todiler SLiseaament
zisessment of cliildren bet.cen the a_cc of birth to 24 months, it
13 recormerded that the followinz ammotated listing be obtained:

Guthrie, P.D, lleasures of Infant Development, An Annotated Bibliography,
1971,

Source: Heal Start Test Collecetion
IIducational Testing Service
Princeton, N.J. 08540

Thiz very uceful booklet covers 41 measures of develcrment
cppropriate for use with infants from birth to 24 months of age.
Included are tests designed to measure motor development, cognitive
growth, intelligence, 'nzental health, social moturaty, and concept
attainment. Illustrative test titles include the Apgar Test,
Bayley Gcales of Infaat Development, Cattell Infant Intelligence
Scale, Griffith Scales, etc.

IR'S I'OIVIDUAL DEVELCPIL.IT SURVEY (AIDS)

Source: Priority Irnnovations Inc,
P.0. Box 732
Skokie; Tlli.nis €070

comprelensive for: for parents to fill out concerning their
crnild!s J (1opmewt

2. Preschool !asessucnt
BOEAN: G.u0T CF BASIC Ces.Tin
souvrce: The Psyc.ological Corm.
30k Last 45th 3+,
. ey lork, TI.Y. 12017

standardized test desismed to measure children's mastery of
concents necessary for achievement in the first years of school.
Availavle in tio alternate forus, A and B, and requires aboiut 15
to 2t minutes to aaminister. Concepts measured cover Jpace,

Lartity, Time, and Miscellaneous areas of deve’opment. Helps
te'ckef identily faulty concepts held by child and sugzests enrich-
neat and remedial instruetion nee

CALIFO L TACHOOL SOCTAL COVDTTIICY 5CAL:
Source . Cousultlng Peirehologists Press, Ine.
)77 Colle~e Avenie
valo o 1to, alif, ! ")1 6

noJ0=1tenm teacher's riting seale rivine objective evaluations of
3ocial competency in preaschoolerz, 7. gpneecial feature provides
percentile norms for children from hish and low occupational levels
for four age proups (by sex) from 2 years 1 wonths thirouzh 5 years
€ months, Biseful for diagmosis, placemcnt, or eviluation of the

E i%:‘ {reachcnlery develepmental ' .ro.ress, “ ‘Y:
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(., , ‘taking less than one hour. Tagrestions and materials are available to
Y provide specific remedial pr.grams in each of the 5 areas asse.sed.

COLITDBI. TINTAL IWURITY MCALS

i~ A v
Source: JTH,CleGrau-iiill

Del ijonte research rark
Monterey, California 03940

Pictoral type test rhich calls for no verbal response and & minimum of
motor response. .he test is witimed and uses perceptive discriminations
involving color, siape, size, use, numper, kind, miazsing parts, and
symbolic material, The child answers by sclecting the picture in

series vhich is different from, or unrelated to others.

T2IVER DEVELOPMUNTAL SCRUEIMIG Ta3T
Source: Ladoca Project & Publishing foundation Inc.
Cast 51 st Ave, ond Lincoln St.
Denver, Colorado 80216

The Denver Developmental Screening Test (DDST) is a device for detecting
develcpmental delays in infancy and preschool year3. The test relies

cn observations of what a child can do and on rennrt by narent who

kmows the child. The test items are placed inio four categories:
Persoral-Social, Fine llotor adaptive, Language, and Gross Motor.

DEVELOPITTAL PROFILE

Source: Psychological Development Publishers
7150 Lakesidec Drive
Indianapolis, Indiana 40273

Multi-dimensional inventory of skills designed to assess a chilid's
development from birth to preadolescence. Individual profile depicts
child's functioning in termas of cdevelopmental aje level by classifying
his particular skills accordingz to ase norms in five areas: Physical,
Self-Help, 3ocial, “cademic, and Corramication.

FIEST GRADD SCiowliLG T .7

Source: “merican Guidance Service, Inuc.
Publishers Building
Circle Pinez, ilinnesota 55014

This ins.ru ent was developed to identify those children who would not
make sufficient progress during their firgt year of eschool to Lec ready
for sec--.d grade, The test is untimed and separate booklets are given
for boys and 7irls,

FROGTIG DEVELOP GIITAL TI5T OF VIDUAL PERCSPTION
Source: Consulting Pgrchologists Press

577 “ollege Ave,

Palo Alto, Calif, I OF

A diapnostic test cove.i.g these areas of visual perceprtion in the pre-
sehool child: (1) Zye-liousr Coordination; (2) Figure Growmd: (3)
Form Constanc,, [4) Positica in Space; (5) Upatial Relatiors. Ilorms
established on childven telvieen the arcas of , end 9 years., It is a
paper-pencil test which mey te administered individually or to groups,




ITHTIESSTA PRU3CHOCL SCATL
Sources American Guidance 3ervices, Inc,

i8alsaaty] Yriad 4 T s
HCTCR-. CADEIYIC - TP ( t-—‘.-u) SKIL

Source: M-A-D rrogect
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TUDERCORTRIT DZLVIORLD IVDiX: o PCRAITITIG TLCHNINST FOR READTG fLADPTCSS

ouwrce: ustralian Coumeil 1o Li ational Research

'rederick Street

Hawlhorn I, 2
Victerian, ‘uztralia

DCesigied to aide in identification of children +with potential learning
dirfieultics and indicate areas of development where rciediation is
needed. The items cose» aelf-identity, handedness, directionality,
visual motor coordination, rhytha, speech, language sequencing,
gequential memory, langunje association, behavior and attentional
diffi-ultics

FPublishers' Zniidin-~ |
Circle Pines, Minnessta 55014

An individusl test of vertal and aonverbal mantal ability in earlvy
childhood requiring 3u minutes or less time. Gives an estimate of
intellgience as early 2s 16 months and is useful with a wide rang

of intellectual atilities. Should be administered by qualified
psychologist.

DEVELOPMEIITAL CHECKIISTS

Arin Intermediate " it
Courthoune
Indiana, Pemnsylvania 15701

This cherklist is designed to provide the teacher of multiply handi-
capped children with a behavior-oriented ev~liation of the child's
exigting motor, acaderic, and perceptual skilts,

PnB0DY PICTURS VOCABULARY TEZST
oource: Lmerlcdn Guidance 3ervices, Inc.

Pubriziiors! 3uilding
Cirnle Piner, Mirmesota 55014

An indiviiual test f verb-l ii:telligence taking 15 minutes or less

and recuire: no special trairir.; to adminicster. lLesulis given in

terns of mental aces, atandard score I7's, and perceniii.s. .apecially
useful with spench impaired, cerchr-l palsied, mentally retarded,
withdroem ar  Adistractabls youns children.
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PREIRTMARY PROSTLE
Source: Science Research fssocirtes, lInc.
257 Heat Frie tieet

Crizcago, Illinois £0C11

A simple ratiny deviee by ihich a parent communicates nsowledge of his
child to the teacher. It provides specific informavion about the
vreschooler in the areas of self-care, classroom management, skill
development, lanruage development, and €xperiences. Can be used as a
diagnostic teachinz and counseling device,

TRE3CHOCL MDD KINDERGANTU PEARCRMAWCE DRCFILL
Source: Reporting Service for Children

563 estvic 1 ave.

Ridgefield, MN.J. 27057

Inventory based on Havighurst's coicept of "developmental tasks" in
viich the child's performance is evaluated by the teacher's direct
observation. Designed to identify pupil behavior levels in 3ocial,
Intellectual, and Physical areas and point out deficiencies and
readiness for netr learning. Scoring includes profile charts that
permit specificity in behavior measurement and prescriptive teaching
based on the concent of '"measuring the child against himself".

PRESCHOOL ATTATIFTLIT RECORN) (RESEARH LOITIUN)
Source: ‘“merican Guidance Servieces, Inc.

Publishers' Building
Circle Fines, “idnne:nta 55014

A preschool sczle of dev~loprxnt covering amoulation, manipulation,
rapport, communicstion, rcspons.oility, information, ideation, and
creativity. Given by observaiilon anl interview and takes 20 to 30
minutes. Can be used with normal children or those witu physical,
mental, or social-cultural handicaps.

PRESTHOCL LEIVEMTCRY, ROVISOSD EDITION -~ 1979
Source: FEducationzl Testing Service
Princeton, *.J. 08540

Mn inventory developed by Dr. Bettye M. Caldwell that gives an indication
of a preschoolcr's level of development in a variety of basic skills

and concepts rezarded as necessary for success in schooi. Requires
individual administration and takes no mec~ than 15 minutes. Age 4.6,
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PRISCHOOL LANGUAGE 50 T
Scurce: Charloa I, “lerpriill Ivilisiing Co.
17,00 alum Crecl FriV‘
Colun=is, Chio 43210

Desiened for c..ildren ot all aces uh? or aosoried to be functioning at

a preachool or primary lancuage lovel, It 15 an experimental instru-
ment to be used to assess lanTuige strengths and ceficiencies. It
9b0hla te individually adiminictered.

PRESCIICCL SCREENLIG FOR HEARTIG AND VISUAL ACHITY
Scurce: Tenna, iledical Society

Taylor Byprass 7. kErford Rd.

Lemoyne, Pa., 17043

* %it vhich constitutes a ccmplete hearing and vision screening program
for preschool cnildren. it includes pre- screening rublicity naterials,
informition on vision and hearing standards, specifics cf the sereening,
sarple forms and related materials. Best used in ccordination with

the mutlic school medical service pro:rai.

PUPIL RATLIG SCALL

Gource: Grune & Stratton, Ine.
75/ Third fve
Tewr Yorls, I.T. 1oy

h

iz is asereenin, test for identifying children with learring
disatilitzes develoued by H.3. Ilyklebust. It covers these bagic

learning areas: (1) . uultij ‘emprehension;  (2) Spolren Languace;
(3) Nrientatisn; () “obors Coordinab.on; (7) Personal-Sccial Behavior.
Desigred a3 an assescment meaorie froo ided preserl iptive teaching

gtratezies may te develorncd and implenented,

L DLADLIE.S OURVLY

e: Corsulting Payeciiolosists Press
577 “cllene ve.oae
talo Alto, Calif. O30

Twiz is a parcit-sdininistered device for judging 2 child's readincss
for kindars-rten. It proviles subtest scores on 7 skill arecas vroauired
in s~ol and 2 caceitlist for ascessing the child's social naturity.

;. cpecinl fnatJrn is 7 pazes of specific sugsestions for the varents
Yoe o expedite the child's akill development for scneel.,  hLequires
least sverase irtelligence on the part of the parent s for effective
use. .. diwrrostic teaching to ~ or che teacher.
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SCHILLING PROCLDURCS PO T UGCHEO0LLIS LD vUPTLS 1M BCHOCL
Source: Irierity Dnevations, Inc.

P,0. o 792

dkokie, Tllinois  (OQTE

A 28%-page booitlet deseribing various procedures and tecimiques for a
plan of early i‘dertification of children wlio are or may eixperience
learnina or behavior problems in school. T'seful as a rasic reference
in early childhood education progra..s,

SYPTOMATOLOGY AND IDINTIFICATION CF A CHILD "ITH LUARNING DISABILITIES
(:7JI3ND TRITION)
Source: Priority Innovations, Inc.
P.0. 3Box 792
Skokie, Illincis  GCO76

Chocxlist format desizned to serve as 1 guide in recooni~ing and
identifying specific aspects and areas of classrocm icarning problems,
Covers all major areas of child's development, e.z. phssical, perceptual-
motor, coordination, speech and hearinz, vision, behav.or, attention,
memory, etr,

TEST COLLECTION - (SIX) ii:'\D STALT COTLECTIONS
Source : Ldu01plo“‘1 festing Jervices
Princeton, ."..0. 1540

by

(1) tfssessing the :tiitrdes of Young Children Toward School

A report on assessuent of attitvics in young childrei.. The report
describes techniques of attitude ass2soment,

(2)  Lenzuase Develooment Tests
An ammotated bitliosraphy listing currently availavle language
development neasures fur preschool and lower elementary grade
children,

(3) ‘lieasures of Jocial Gkills

An ennotated babliozraphy concerned with a variety of social skili
measures appropriazte for use rith childrer. {rom the preschoca Llovel
through third grade,

(4) 3elf-Concept lMeasures

in annotated bitliozraphy dealing with a variety of self-concept
measures for children from pre-sciiool to grade three. Many of the
measures emphasize the child's conception of himself in the school
environnent.,

(5) »>chool Readiness Measures
.n anmotated bibliog»aphy on currently available general school
readiness measuies,

ERIC o &Sh
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(6) Tests for .- Y aish-sSpealkin - Chiliren

Anoamotated Dibliecsravhy listin: cwrrently available instruments
aprropriace for use tith Spanisi- speaﬁlag children, “‘easures in
such areas as intelli-cuce, pecrscnality, ability, and achievement
re included ond cenalite indexes 2r2 provaded.

TEST COLLECTICH - TE3TS FCR THE MEJTALLY RETARDELD

Source: Educational Testing Service
Princeten, 11.J. 08340

~mnotated bibliography of tests available to use with the mentally
retarded. Includes deseriptions of the tests and addresszes where they
may be purchased,

TRST COLLECTICN - TESIS TO IDENTIFY [JARNING DIS.RILITIES T CHILDRIM
Source: Iducaticnal Testing Service
Princeten, i1,J. 08540

Annotated biblicgraphy of tests available to use with children with
1earning disabillt'es (nres"hcol to grade 3) Ixcludes descriptions

and where they may be ru::hased.

T.ILR. PERFORMUICE PROFTLE FOR 35Vi RELY A D MCDOERATELY RETARDED PUPILS
Source: Reperting Service for Children

563 Yaterview Ave.,

Ridgefield, II.J. 07A57

The TR Performance Profilc for Severely and ° loderately Retarded Pupils
is an evaluative scale for pupil performznce based upen teacher obser-
vation. It is designed to identify performance level cf pupil in a
wWide variety of daily activities found in the curriculum, such as
social behavior, self-care, ccrmunication, practical skills, bedy usage.

VALLETT LT72TORY OF PRIMARY SKILLS
ogurce: Iearcn Publishers

; Davis Drive

Belment, Calif., 94002

I inventory excerpted from Valett's Prescriptions for Learring which
is designed for uze trith xindercarten and transitional primary children.
Covers 306G primary s<iills in such areas as gelf information, body
identifieation, body spatinl relations, copying desisrms, alphabet

and number printing, symbol ratehing, countin;, drawing 2 man, etc.
Frovides diagnostic Aata on skills basic to success in the First few
grodes of schonl. “faterinls also available cn prescriptive-remedinal
teaching as follow-up to use of Inventory,

ERIC

Aruitoxt provided by Eic:




WECHSLER FRFSCECOL D TRINLLY SCoLE OF INTELLIGT U

Source: The Psycholeogical Corporation
304 Last 45th Sireet
Yew York, ,Y, 10017

n indivi<dual test of intelligence tor use with children between 4 and
A, Contains five verbal ari five performance tests and yields
separate Verbal, Perfcrmance, and Full Scale I2's. Must be given by

a nualified scheel psyehnlogist.
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FILS FOR IN-SL.WVICE

58S T TUIG IS BTt {1960)

27 min.; Black and Taite; Pental .5.00

Source: Pennsylvania Stete caiversity
Au io-Visual idds Likrasy
University Park, 14 16302

A discussion and demonstration of a training project carried out at
Central isconsin Colony and Training School. Subjects involved in
the project were severely and profoundly retarded.

ARE YOU EEaDY? (190C8)
34 min.; Color; Purchase 1,.250.00; Rental $12.50
Source: La Rue Films, Inc.

159 Last Chicago “ve,

Chicago, ILL 60511

Shous activities of a group of young Down's Syndrome (Mongoloid)
children in a prescriptive teaching program based on the Illinois
Test of Psycholoinguistic Abilities. Shows skill sequences in
increasing levels of difficulty.

BECKY (1960's)
15 min.; Color; Iental
Stuart IMinley
34238 Mansfield Road
Lake Barcroft
Falls Church, VA 22041

A film on the role of the retarded child in the family setting.
Useful as a discuasion tool with parent groups.

CARE OF TriE YOUNG RETARDED CHILD (1965)
18 min.; Color; Purchase ;225.00; Rental 315.00
Soarce: International Film Bureau, Inc.

332 S0, ldichigan Ave.

Chicago, ILL 60604

Film depicts series of feeding sequences comparing a normal child,
a retarded child of the same CA, and a normal younger child.
Illustrates the value of early assessment of the infant in order to
insure a proper feeding and training program.

CRADLA TO THE CLASSROOM  (19707)
25 min. ea, part; Color; Purchase %610.00 (both parts)
Source: lMeGraw-i{il}) Films

2730 West 42nd St.

New York, NY 10036

Two-part film overvieiring the rationale and need for Early Childhood
Fducation programs. Originally done as a TV documentary, the film
revieus contemporary rescarch and erperimentation of Infant-Toddler
and Preschool Program3i covering sqgh areas as Cognitive Curriculum,

«~89




Sengory-ilictor Stimulation, Piacet ansproaches, "Verbal Bombardment",
ete.

EARLY RECCGHITICH (F LTARNING DISADILITIES  (1969)
30 min.; Color; Price 199,50
Source: National Audiovisual Center
Nationsl frchives and lecords Services
Vashinzton, D.C. 20409

Focuses on the early identification and diagnosis of young children
ith learning disabilities. Reviews role of teacher, parents, and
educational program.

FOCUS Oif CHILDRILI (19647)

26 min.; DRlack and lhite; Rental

Source: Dept. of Child Development (4lso N.Y.U, Film Library)
Towa State University
Ames, TA 50010

Shows children in various activities at home, nursery school, and
day care center. Focuses on their curiosity, expression, feedings,
and social skilla,

GRO'™H AJD DLDVDLOPITIIT OF A IULTIPLY IANDICAPPED INFANT (1970)
15 min.; Color; Purchase 95.00; iental 37.50
Source: lIew York Univ. I1lm Library

26 Vashington Plzce

New Yorl, 1TY 10003

Short film depicting the birth and early development of a severely
multiply handicapped child. Shows the parent's problems, frustra-
tions, and anxieties in caringz for the child,

HOW BABIES LLARN (1971)
35 min.j Color; Purchase $250.00; Rental $15.00
Source: New York Univ. Film Library

41 Press Annex

Washington Square

ilew York, NY 10003

Describes some of the inportant developmental advances niade by
babies during the first year of life. It stresses that all types
of infant learming are subject to the influence of the kind of
interpersonal and physical environment in which the baby lives.
Special attention is givea to the importance of the mother-child
relationship in enabling children to profit from their learning
encounters with the environment. Some of the children and mothers
are observed nver a period of time without any intervention from
the project staff; some offered parent education, both individually
and in groups. necommended for professional groups and classes in
such disciplines as child development, pediatrics, early childhood
education, nursing, and sociolozy.




KEVDT IS FOUR  (1973)
27 min.; Color; Iurchase 240.00; Rental ;12.50
Source* Ohlo State University

Depart ent of Photosraphy and Cinema

156 "lest 13th sve.

Columbus, OIF 42710

Shows a young child with congenital amputation of one arm and one
leg who functions well in daily activities. Kevin was fitted with
an artificial arm and les when he was 15 months old. The film shows
Kevin in nursery school and play situations, swimming, and at home.
All the episodes demonstrate how a young child learns to adjust to
his handicap.,

MZUTAL RETARDATION - PART I AND PART IT (1966)
20 min. ea. part; Color; Rental 51.00 postage ea. part
Source: Film Library

Office of Mental Health

Pa, Dept. of Public iJelfare

Harrisburg, PA 17120

Excellent two-part film depicting causes and characteristics of the
mentally and physically handicapped. Shows modern institutional
services and indicates need for educational and psychological
planning.

MENTAL RETARDATION - THE HOPLILSS  (1972)
24 min.; Color; Purchase or Rental
Source: Oxford Films Incorporated
1136 North Las Palr-s Ave.
Hollywood, CA  90C38

This film is a rebuttal to obstructive traditional prejudices and
misconceptions which regard the mentally retarded as a homogeneous
group, each alike in inability to function in the everyday world.
At six points within the film a misconception is stated. By
following each stated misconcevlion with many scenes of retarded
persons successfully engaged in activities of learning, production
and other constructive activity, the negative generality is proven
false,

MODIZRATE RETARDATION IN THE YOUNG CHILDREN (late 1960's)
43 min.; Black and “hite; Purchase or Rental
Source: Audio Visual Department

Western Reserve University

Cleveland, OH 44106

Film presents behavioral functioning of preschoolers with moderate
retardation (55-75 I2). Shows individual and group activivies and
similarities and diiferences between the retarded and normal. The
progress of seven particular childrcrn i dntcusively noted on several
developmer.tal tasks., The importance of the teacher-child relation-
ship is emphasized.
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QPLRATION DRY 23978 (1070?)

34 min.; Color; ZRental

Source: IS Productions
P.C. Box 2083
Austin, X 78757

Film tzken at residential institution for nentally retarded in Texas.
Demenstrates habit troining tecimicuces and their effects on a group
of profoundly retarded girls 6 to 13 years of age.

ROOM TO ILARN (1979)
22 min.; Color; Purchase 3125.00
Source: The tarly Learning Center, Inc.
12 Gary Road
Stamford, CT 26903

Describes the Early Learning Center at Stamford, Comnecticut - an
open-plan early childhood school with facilities and program
reflecting current trends.

SCHOOL FOR FOURS (1967?)

27 min.; DBlack and ihite; Rental :;9.50

Source: Film Distribution Supervisor
The Ohio State University
Dept. of Photography and Cinema
15€ ‘lest 19th St.

Columpus, Oh 43210

Depicts nature and needs of recular pre-kindergarten children and
illustrates selected individual and group activities.

SERVICES TO THE YOUNG (19607?)
48 min.; Black and '™hite; Purchase $100.00; Rental on loan basis
Source: Professional Services Program Dept.

United Cerebral Palsy Assoc., 1nc.

66 Fast 34th St.

lew York, Y 10016

Demonstrates techniques of interdisciplinary team serving young
children under CA of three with cerebral dysfunction. Shows role
of pediatric neurologist, nurse, therapist, speech pathologist,
special educator, and social woricer,

STCP BIHO™ SIRIES (1972)
1. GEIESIS
25 min.; Color; Purchase 200.00; Rental ,20.00

A behavior modification approach to teaching the self-help skills
of dressing, eating and toiletinsg.
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20 min,; Color; Iuarcnnse $200.00; Rental ":20.00

2. ASK FOX J.ST7 LIWTLD THINGS
A behavior modification approach to teaching ambulation, personal
hygiene ari atte.ding behaviors., J

|

3. I'LL PROMIGZ YOU A TOUICRO!

20 min,; Color; rehnase o 20.00; Rental 20,00

developed and {ostered through the use of behavior modification
techniques.

|
Communication, direetion following and group participation are

\

|

Source: Hhellmark Films and Recordings, Inc. |
1511 [ast North Ave. |
Baltimore, D 21213 ‘

SUFFZR THC LITTLE CHILDREN (1950's)
10 min.; Zlack and Vhite; Purchase ,75.00; Rental $10.00
Source: Comronwealth Mental Health Foundation

b 14alboro Road

lexington, i1y 02173

Depvicts young childiren in an institution for thie mentally retarded.
Raises the questions of how and why they were put there and what
has become of them, Contrasts equally mentally retarded children
who live at home and atten. =z nursery echool in the commmity.

TEACH ME (1972)

15 min.; Color; Purchase or “ental

Source: Hallmark Filims, Educational Division
1511 East lorth Ave,
Baltimore, MD 21213

Shows in-service and pre-service education of teachers and para-
professionals who wori 1rith exceptional children.

TEACHT'IG Tl MENTALLY RETARDED - A POSITIVE APPRO4ACH (late 1960's)
25 min,; Black and Whites Jental 1.00 for postage
Source: Audio Visual Section
Bureau of Public fiducation
Pa. Dept. of Public Welfare .
P.0. Box 2075
Harrisburg, PA 17120

Documentary of the use of behavior modification techniques with the
profoundly retarded to develop toilet training, dressing, eating, and
manners. Illustrates princinles of teaching with the behavior
modification approach.

(472
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TOSTLIG MRLIIPLY HADICAPTD SHILDRITT  (1962)
A0 min,; Dlaek and "hite; Purchase or hLental
Source: International Soc. for !iehab. of Disabled
219 fast 44th St.
New York, Y 10017

Demonstrates modified educational evaluation of three severely
handicapped children. Ome child has athetoid cerebral palsy, another
has a severe visual and hearing impairment, and the third is retarded
and hyperactive,

THC ABC'S OF BEHAVIORAL MODIFICATTON (1972)
20 min.; Color; Purchase ,150.303 Rental $15.00
Source: Hallmark Films and Recordings, Inc.

1511 East liorth Ave.

Baltimore, !ID 21213

The ABC's of Behavioral Education describes the Behavior Modification
progran at Anne Arundel County Learning Center (AAIC). The film
emphasizes the relationships between Antecedents, Behaviors, and
Consequences (4BC's) and describes how antecedents and consequences
can be programmed in a school environment to influence staff and
student behaviors.

THE JOY OF LEARNTNG (-971)
28 min.; Color; Purchase ¢110.00; ‘tental %25.00
Source: Columbia Forum Productions, litd.

10621 Fable Row

Columbia, MD 21043

Popular film showing an introduction to the lMontessori principles of
education in puvlie and lfont :ssori schools around the U.S., Canada,
and Puerto Rico. Emphasizes the prepared environment at various
levels of education, including preschool.

THE POPPE PROJECT (19707)
23 min.; Black and ‘Jhite; Furchase or Rental
Source: Univ., of California at Berkley
ixtension Media Center
Berkley, Ci 94709

Depicts a therapeutic milieu for eight severely retarded girls in a
residential institution using a combination of group nursing and
operant conditioning. 'The operant techniques demonstrate success in
shaping the girls' behavior in eating, dressing, play, group
interaction, and elecmentary socialization.

b Y
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ToDAY'S TITLDRTY (1072)

25 min.§ C(olor; Furchase or lNental

Source: Ha'lsark ™ilms, Lducationzl Jivision
1511 EZact Xorth Ave.
3altimore, ID 21217

A Title IIT Model Early Childhood learning Program, which includes
three year olds. The object of this program, in Baltimore, is to
teach and to instill in children the desire to learn. Instructional
materials and techniques of teaching young children language, reading,
and -rithmetic skills are shown.

HIRE DO TWC CUIILDRT PLAY?  (1973)
14X min.; Color; Purchase 50.00
Source: Jamiescn Film Co.

3325 Bryvan St.

Dallas, TX  /520k

This film »rovides alternatives to inctititionalization of moderately
retarded c..ildren,

WHO ARE THE VVINMERS (1971)
25 min.; Color; Rental
Source: University of '/isconsin
Bureau of Auwlio Visual Instruetion

Macdizen, 71 703
|
|
|

Filmed versicn of "{iliiakee Project" dealing with preschool inter-
vention with youns disadvantazed children. Shows cultural back-
ground, methodology based on Coznitive Curriculum, and other aspects
of model intervention prograns.

VISUAL PERCEPTION AI'D FAILURZ TO IEARY (1966)
20 min.; Black and ihite; Rental ,6.00

Source: Syracuse University

Educational Film Library
Bailding D-7, Collendale Campus
Syracuse, NY 3210

The film demonstrates the effects of different visual perceptual
disabilities upon the performance and behavior of children in a
regular classroom and in a center for education. The five sections

of the Marianne Irostiz Developmental Test of Visual Perception are
explained as it iz administered to a child. A preventive and remedial
training prosram ig briefly outlined and demonstrated.
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FUBLIANE & L COMPANTIRY

AMPITCAN DOUMPATION SOR THE BLTD, LTIC.
15 Yest 1€th Street
New York, il.Y. 12011

Raquest specific infermation on :ides and/cr appliances for the visually
handicapped. FPFree libra:y is availavle.

AMERICAN GUIDIICE SERVICL, I'C,
Puclishers' Euilding
Cirele Pines, Minn., 35014

dequest catalog of tests and educational materials. The various Peabody
Language Develcrment {its are available here.

AN ARBOR PUBLISHERS
€11 Church Street
Ann Arbor, thchigan 48104

Request most current publication pamphlet. This pamphlet includes the
Michigan Tracking Program.

BOWMAR
622 Redier Drive
Glendale, Calif, 91201

Request catalog of Your World of Teaching 72. This cataleg ineludes
material from preschool to grade six--primarily language arts.

CENTRAL PIENFISYLVA:IIA

Special Education Resource Center

5601 ilorth Front Street

Harrisburg, Pa. 17110 (phone no. 717-599-5771)

Request catazlog of Special Mzterials Improve Learning Experiences (SMILE).
SMILE is a complete collection of instructional and rescurce materials
available t» teachers of handicapped children and youth.

CHLLDCRAFT EDVUCATINN CORP,
94 Third Ave.
New York, N.Y. 10C.2

Request current catalos on The Growing Years.

CHILCCRADT EQUIPMENT CO., TNC.
105 fast 23rd Street
llew York, N.Y. 10010

Request catalog of materials for Eerly Childhood Education.

;. SR Reos s\
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CHILDPLAY OF NIV YORK, INC,
43 Fast 16th 3treet
New York, M.Y. 10003

Request catalog of materialcs and eguipment for early childhood education.

COLUMBIA RECORD COMPANY

Division of Columbia Broadcasting System Inc.
81 iJest 52nd Street

ew York, !.Y. 10019

Request Columbia Children's Rook and Record Catalog.

COMMUNITY PLAYTHIIGS

Rifton, N.Y. 12471

Request catalog of Community Playthings. Community Playthings are designed
for young children ard guaranteed against damage.

CONTIIIENTAL PRESS

Elizabethtown, Pa. 17022

Request demonstration catalcg, Instructional Material for Exceptional
Children.

CREATIVE PLAYTHII:GS

Princeton, N.J. 08540

Catalog of play materials for preschool and early childhood education.

DICK BLICK

P.0. Box 1267

Galesburg, I1l. 61401

Request catalog entitled, "The Open Sesame to Discovery", for preschool,

kindergarten, and special education.

DLM, DEVELOPMEITAL LEARNTIIG MATERIALS
7440 North Nathey Ave.
Niles, I11. €0648

Request current catalog of Developmental Learning Materials.

EDUCATIOIIAL ACTIVITIES
Freeport, Long Island, :iew York 11520

Request Classroom Tested liaterisls Catalog 77 3. This catalog includes
records, filmstrips, casgsettes, and instructicnal media.

,.
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EDUCATIONAL RESEARCH JOUNCIL OF ASERICA
Rockefeller Ruilding
Cleveland, Chio 44613

Request current catalog on educaticnal materials.,

EDUCATIONAL TEACHING AIDS DIVISICH
A, Daigger & Co., Inc.

159 Jest Kinzie Street

Chicago, I11. 60610

Request cataloz of learning aids for early and cpecial education. This
company has an extensive selection of Montessori-designed teaching
aids and materiials for the young handicapped.

EDUCATORS PUBLISYING SERVICE INC.
75 Moulton Street
Cambridge, Mass. 02138

Materials can be obtained which center on developmental, corrective, and
specific language disabilities.

ENCYCLOPAEDIA BRITANMICA ZDUCATIONAL CORPORATION
Encylopaedia Britannica Press, Inc.
Chicago, Ill. 60611

Request information on the teacher's resource book--Language Experiences
In Early Childhood.

FEARSON PUBLISHERS

lear Siegler, Inc.,
Educational Division

6 Davis Drive

Belmont, Calif. Sl4002

Request Fearon Publisher 72-73 Catalog. This catalog includes information
and materials on teacher aides, special education, innovative education,
ete.

FCLLETT EDUCATIONAL CORPORATION
1010 V. Washington Boulevard
Chicago, Ill. 60607

Request Follett Educational Catalog.
HAMTETTS

165 ilater Street

Tyons, N.Y. 14489

Request early childhood and special education catalog.

9
T
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IDEAL SCHOOL SUTILY ¢ 2 Y
11000 3. Lavergue ive:xue
Qak Laiwm, Illircis  ©04S?

Request teachers' cataleg entitled "Ideal for Special Education”.

KIVRQ EDUCATIONAL
P.0. Rox 246
Deal, l{.J. 07723

Request Kimbo Zducational Catalog on early childheed and special education.

J.A. PRE3STON CORPORATIONT
71 Fifth Avenue
New York, .Y, 10003

Request Special Eduration Catalog 100 - Materials for Exceptional Children
and Youth,

LAKE3SHORE CURRICULWI MATIRIALS CLIVTER
Lakeshore Equipment Company

1144 Montague Ave.

San Leandro, Calif. 94577

Request catalog of materials for early childhoed threough elementary
education.

LEARNING RESOURCE CEMTER, LIIC.
Portiand, Creson 97223

Request current catalog on preschool education.

MAFEX ASSOCIATES, TNC.
Box 519

111 Barron Ave,
Johnstown, Pa. 15907

Request current catalog of educational materials for the exceptional.

ITUFFIELD MATHFEITATICS PROJECT
John Wiley & Sons, Inc.

One Viley Drive.

Somerset, 11.J. 0P873

Request information on mathematics materials for use in early childhood
education,




IYT TEACHTING T80TMES
100 Reyleston Streev
Roston, Mass. 02116

Request cwrrent cataleg on INevelormental Pregrams for Eerly Learning.

PORT:R 5ARGENT PURLISIIR3
11 Beacon Street
Boston, Mass. 02108

Purchase request for current edition ot the guide for educational executives
entitled, “here t» Buy Supplies for Fducational Instituvicns.

R.H. 3TOEZ PRODUCTS
18279 Livernois
Detroit, ish., 1£221

Request Teaching Aids catalog which covers child development center, nursery,
kindergarten, day care, open classroom, special education, and remedial.

SCIEIICE RESEARCH ASSOCIATES, INC.
College Division

1540 Page Mill Road

Palo Alto, Calif,  9l304

Request catalog for Professional Educators 1972.
ST. NICHOLAS TRALRIL'G CiuiTial

16 Dawson Place
London, Y. 2, ‘ngland

Request illustrated catalog of Apparatus for the liontessori Method - ¥
Education.
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F. SAMPLE FORMS

Intreduction

------------

The forms on the next several pages are illustrative cnes that may be
used in Farly ChildhoodIllandicap programs. Of course, specific forms for
a given program should be developed to meet the needs, goals, and activities
set for that program,
The sample forms provided in this publ- n .acludes
1. Case Record Form (General and Detailed Forms)
2. Case Study Format
3+ Anecdotal Record Format
4, Record Format for Target Areas in Changing Behaviors
5« Lesson Plan Format for Volinteers and Teacher Aides

6. Farly Childhood Educational Inventory

7. Monthly Report Form for Itinerant Instructor in
Preschool Handicapped Program

A note on the original source of each sample form is included on the form.
It was the consensus of the workshop participants that these forms at least
make up a basic selection for proper record-keeping procedures in the
organization and administration of a preschool program for the handicapped.

It can be seen that record-keeping will play an important role in the
evaluation of clientele - and programming - in the preschool setting.
Follow-up of clientele can also be efficiently done if proper original and
accumulating record-keepiig is a program guideline, Evaluation and follow~
up are discussed more thoroughly in Part I of this Guide,

I3 .
t}');
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LS




193

1. CETRAL JASF RECORD FCRM

Source: Tri-Cowrly Frogram for Preschool Handicapped Children, Title VI,
FSEA, 10¢9; Bradferd, Sullivan, Timga Ceunties, Pa,

(Spaces reduced for this publication)

I. General Informaticn en Case

A. Child's Name em meeemmem—w.___ Birthdate Age
B. Parent's Namc Occupation
C. Parent's Address Phone

D. Schoel Distriet County

- -

II. Infrrmation on Child's Handicap

A. Nature of Primary Handicap or Suspected Handicap: (Brief description)

¢ S . A . S A 4 . . 2 ——— - -—

B, Other Pertinent Ccmments:

- e e aume W

I1I. Referral Information

A. Referral Agency/Person _

B. Person Completing This Form ___ _ Date

o S e em—————

C. Handicap Verified: Yes No How

D. Supervisor of Special Educatien

T T (Signature)
IV. (Case Disposition in Program
A, Home Visits: Date Home-School Visitor

. BE 4w O A o A P e e Y e —

B. Preschool Experiential learning Activities(Describe):

Y A . G VD A B - A .- S -

C. Other - Describe (i.e,, Parents refused, census only, moved, etc.)

W e et R G MU G T e o S R Mt + S R AT & M - W W

P
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1. TETAILED CASE RECCRD FORM

Source: Pucks Caunty Tublice Scheola, Cenfidential Informatien on Pupil
Referral, (For Professicnsal Tse Only)

(Please crmplete in as much detail as  _ . ___ e
possible and add any additicnal infor- Pupil's full neme
mation you think pertinent. Use other

side of these sheets. This copy i3 to  _ _ _ . . ___
be given to educatirmnal censultant to Age Today s Date
whom pupil referred., Please make car-
ben for your filea if you wish a copy.)

A —— -

- e . = e s———

Grade Teacher
Present Home address (street, city)
T TScnool T “District )
““felerhene ““Birthdate of pupil

Name of person submitting data on pupil

and relationship to pupil _ = __ e . -
To whom is pupil referred? _
Reason for referral? _

A. School History of Pupil:
1. Has the pupll gotten along well in school?
2. If not, in what areas and for how leng has he had difficulties?

- sprema—

vt - - —— ¢ - - e - W e Bee M W Sl O e ae

. Ay sp901al problems " to te expla1ned°
. IExact age when he began school

e eSS M S e S S WA AL ¢ B Bue A A B S e S Bne

——. W 0 e 8 b ae 4 S e - -

b

L

5. Any nursery school or small group experiences prior to first grade°
At What aBe8Y e e e ——— = e e e
6. Has pupil ever failed or repeated a grade°
7
8

— i

A LA W o A die T - G L T e SR

Ever skipped a grade? ———n 2 a2 et
. Statement on mental ability of pupil (?“Elude testing results)

. e e, ana .t 6 S B S S s b E S PSR GEE S B BS SR S W W SR G T SR G S 4B B O

. Statement on scholastic achievement

o .

S e LA AL a S S e A S G s S P G B amEwe o~ - — - ---5—

9. Statement on diseciplinary problems'Yin school, nelghborhcod or court

- S Gsan B S n Gn e s - -

10. Any exnessive absences or tardiness ip school history?
11l. Your impressions of pupil as a person_

——— -
. @ . IR SR T IS TS @ WP @ B AP MmN

- AT A e e are B e E e A AT aer Mam AP B B Wi B B BAEaS 8 R S A ECt e G SES RS . S STEN SBe & P ae S s L S SRS s e ¢

B. Development Data: (llote: For Sections B, C, and D, the school repre-
sentative may need to confer with the mother of the
pupil.)

12, Place of birth of pupil e e e e e s s e
13, Anything unusual about birth of pupil? e
14, Abnormalities at birth such as premature, injury, instruments used?

car e e B R L T S -

15, Any illness of buﬁll durlng first yvear of life: colie, “etc.?

. . acne— ¢ eum—

- e aa s S 418 ML WEm e MW Ve e Sems an e

16, Feeding during infancy: breast? .. . bottle? _ . (weaning - when?)

. N E. A . B e A .E.s BRI RIS W S Ae mE e ¥ e v - o ram—

17. Any eatfhg difficulties noticed now?

e e am b W B S an S mem B S S Sea S W G—ALA mem e WA B @m

3y
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D.

E,
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18. Any sepavation from family? _ ___ Fox what reasons and at what age of
PP L L e e e e e e e e mamn s e o e = o 8 = e

Training:

19, " Age of talking? L _Age of walking?

L e T P e

0. Age when tollet-tramed" _Whe helped him accompllsh this?

I SR I S ST CRTY

21, When established bowel control? (Try to be exact. 1f questionable,
please st-te.)

22, Date of last bed-wetting ____ __ How persistent has this problem
been? _____ . ) _—

23, Temper tantrums? At what ages?

)+ P W BB B s - ——————

Does pupil have any unreasonable fears? (Please describe)

. ey A e ta e . e e ® — A AP A ——

25, Who disciplines the pupll in the home and how is he discnplmed"

- A . S S W W A MARA S S s USSR R A G S e W Sea -—
26,

Any sleeping problem such as nightmarews, rockmg, head banging,
talking? (When were these problems present?)

- o s -

A B A o - - L - - ——-

Medical: Please give approximate age of pupil)

27. Has hospitalization ever been required? ____ __ When?
28. Any cperations? (type?) ______Any serious illness? __
29. Any high fevers"_._“. ._Any accidents or injuries" e e

30. Convulsions? __ " Ever been under oxygen? ______Any bad falls?

31, Lict chilchood diseaces? {measles, etc.)

. -——e . ma
. e S e S Gh A SR B & . WA urs A S

32, Any physical problem pupil now Las? T‘llergles, etz,)
33+ Eyes ever been examined? _____ By whom?

34, Pupil under any special medication now? _____ (describe) __ ___ __
35, All members of pupil's immediate family living and well?

Y TR T MR A S

P e

* 1 et - © i B,
L T . ——————. G G S S W AP T $ M . e+ i AN

36, Please give name, address of family doctor

A e G B B TR QAR AN SR A A

T N - A LB S e A AW B A e B BT GG AE TSP S 2B S M & 0 B & ar mas

The following items (,!37 through #47 should be completed as specifically as
possible about the mother and her relationship to the pupil.
37. Full name of mother Her age(approximately) _

38, Relationship to pupil: Mother? .. Guardian? ____ Stepmother? __ _____
39. Was pupil adopted? __ ___ At what age"____ e e e e e e e s
40, Health of mother during pregnancy?, __Any difficulties

during pregnancy? e e e e Aot ek s
)+l [ ]

Any health difficulties of mother durlng the first year of pupil's
life?

42, Since the birth of this pupil, how has mother's health been?.
Since this pupil's birth, has mother had:
any serious ilinesses? ___ any diseases? _
any operations? . any serious accidents?
any nervous conditicns? eeme__any hospltallzatlons" e e s
any institutionalizations? - eme—— — —
any RH factor difficulties in mother's fami]y" e e e e ——————
any eye difficulties which mother of pupil has or either side of

her family has?, _Does she wear glasses?__

- ———— . S A——

- ——— - G 1

- O S g L —

- —— — o . p————

43. Is mother employed" _-: 1f so, for how leng and what hours?__
Has she worked outside home since birth of pupil? |
If so, what age was he?

A —— -0

P A s 4 S E e S m ¢ wmem  man B S e 4 P e m e e e .

Y
L&Y B¢




4y,

bs,

L6,
47,

With whom does the puril's family live:
At present: Relatives? (other than mother, father and s;bllngs)
Ot.iers cver age lo e e —— e
Since birth of pupil to the preuent: Relatives? e e e o
Others over age 16 e
Any changes of rcsidence since the birth of pupil: (numberr7
Languages spoken in home? e
Other children in the pupil's fam11y°
Name Year Born living  Well

- i —— a———

C — - L - O A @ mmmy W oa s . ——— G - - - ——

s e e s = BB m—. - & - -—_ e e S s ————— - ——— s o

Sas s A A E— e S ATAO Nt B an b e - m——— A . o .-

A Ee s @ e s EE s ain s e amen S —e e e o

Any of mother's pregnancies end in miscarriages? ____If so, how many? __
Education and grade mother completed:
Nationality background: (optional)

How does mother and father feel pupil gets along with other youngsters
his age?__

P T e @ A s .-

" et dr—— . g - - ——

The following 1cems (#48 through #56) should be completed as specifically as
possible about the father of the pupil,

48,
49,

50,
51,

524

53

S
55.

56

Name of father __ ___His age (approximately)

“ae am- . aacma e BB St

Relationship to Pupil‘ Father Stepfather

uardlan;-‘m_:jit::ﬁhild adopted
Type of work vhich father does: —— e
Have there been tim~s vthen father has been or is absent for & perlod of
time from home since the pupil was born?

At what age of pupil:’

o m--.-

R N L S i P . oo

R Rt A 2 —

O e @ tmid S S O v —

Since the birth of the pupil, has the father had:

any nervous corditions? ... _ . . any accidents? __ __ . - __
any hospitalizations? _ __ . . ___ any diseases? ____ __ __ _____.
any serious illnesser® _ any operations?

. s mmeve sim s . emm . O — Ot s

any institutionalizations? e e e e -
Present state of health (deseribe briefly)

B AL A et 4l S T s saiin- S s S

Any eye difficulties which he has or either side of his family
haa? Does he wear glasses?

citm o wm -

Type of dlsc1p11ne he Uses with the pupil, (descrlbe brlefly)

P R X s )

. dmem R I T VS R AR e P R v Y. - -

Vhat kinds of things does he do with the pupil?
Educatinn and grade father completed
His nationality background (optional) _ __ _ _ ___ _ __—
Interests and hobbies which he has other than his Job,_

B G W S s i WS W A i .

. Artm e o m e @Y msevi o - -

P e e o ad

O Ad M B e s T B A A 4 B e h el o A e moaim s s Ak rehm o me A e A A mem  mimm n hmen % e e - m # SRan e Stoms

B.C . S"L"227 L

P.A2
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2. CASE STUDY FORMAT

Source: Course rass-out Trom Special Education Department, Mansfield State
Cnllege.

The preparation of a case study cn a preschool handicapped child should
include selected information fciausing on the areas listed below,

A. Basic Information

1, Hame Age Birth Date
2. Address
3. Nature of neighborhood - commmity

B, Home Background

1. ILiving with parents -~ foster parents - guardian
2. Living parents -~ parents deceased

3+ Cccupation of parents

4, Educational level of parents

5. Any known hcme problems - family conflicts
6. Estimated socio-economic level

7. Parents! attitudes toward school

8. Frequent moving - changing of schools

9. Out of school activities, interests
10, Siblings - ages
11. Other pertinent infermation

C. Physical Condition

1. Health history - birth and early childhood complications?
2. Physical handicaps

3. Any chronic disease in family (neurological, psychological)
L, Physical size

5. Other

D. School History (may not be applicable in Preschool Programs)

1. Age at entrance
2, Regular progress (skipping, retention)
3, Present grade
4, S3tandardized test results (complete data)
(a) Intelligence tests
(b) Achievement tests
(e) Aptitude tests
(d) Bocial-Persoral tests
(e) Irterests
(f) Others (Preschool testing, etc,)
5. School marks
6. Attendance
To Participation in activities
8. Educational - Vocational outlook
9. Cther
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E, Teacher ubsorvation

1., Social behavior (acceptance by pupils'
(a) Sociometric study results (rejection, belonging, etc.)
(b) Sociogram

2. FEmotional behavior

3. Attitude toward school, other children

4, Have disciplinary measures been necessary
5. How does he respond to correction

6. General adjustment

7. Other

F. Parental Attitudes and Observations

1. As obtained through conferences, ete. (Feelings, hostilities,
problems?)

G. Swmmary and Conclusions

Meaningful synthesis of all data

Significant findings, patterns, etc.

Formulate hynotheses about structure and dynamics of child's
development and personality

. Unanswerzd q.estions of importance to child's future

« Major strengths and limitations of child

U&= W o
L]

H. Recommendati~ns

1. What do vnu feel avre the problems and developmental needs of
the child?

2., Predictions about his future, referral needs, special help, etc.

3. Educational-training recormendaticns (diagnostic-prescriptive
focus)

4, Mext "steps" for the child

I. Limitations of Case Study (if any)

30
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Aruitoxt provided by Eic:
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3. ANECDOTAL RICORD FORMAT

Source: Adapted tvom torm produced by Pentiac Public Schools, Michigan,

Student's Name _. Date

————— . s o

i i Sttt St

Observer's Name ___ Time Segment

P e am - -- -~

Place Observed o General Comment

Incident Comments

Cm—— o EEra w . —

& — e —————

e AR MRS TN B A M PO LS P OM LM I e . S PR RdE A e T SO A 5B Bt Bk A A ——— & S S e § —Amd

Monthly Summary Analysis:

S B e B Re S MRS B S B SRR AL R A R Y R S S S emee
B R e R T T T I I I I I S o LT I I N P R e Y
P AEER S L EEN AL G S S M B s e s b A s B A W A A S Y W AN R el B Gt b 6l B Gaumt ML Wk AL & R

Term Summary Analysis:

A B NS LS SN BN A S EEe S A D G Wa Sea | B B B e S W A A S
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4, RIFCORDN FORMAT #0R TARGLT ARFAS IN CHANGLG BEHAVIOR

Source: lational Children's Center Inc., Preschool Program, Area of Concern
Forms.

These next two forms are used in the National Children's Center, Washing-
ton, D.C. They are designed to be utilized by the teacher in changing behavior
patterns, The first form is designed for ~7ong term goals and the other for
short term gnals.

I. Long Term Goal Form

Child's Name

e mme i eeatme et e e masann A s i e
Your HName
e e e et mmsm o e e A —an e oo ——————
e e etmocac it anamememanoaiaan,—meae

1. Rank the following areas in terms of most current concern to you.
(Use No. 1 for greatest concern)

Language

Behavior

Social Play
Perceptual Motor
Instructional Control
Self-Help

Cther

B
' - -
" m———
“am e s e
“a s mme
it e

2. In each of the three areis ranked of most concern, list one general
goal you wish to achieve in the next two weeks.

a

M - e .--&.--.;g.--loonn..---ﬂ-.-m——,--.-.-..-w..u‘-l-I._“‘,.m.‘_-.-—.m
o - . 4 S A ANA m e A S W LM B b v A S Gen @ R A MRS AL e B S ¥ S T AL S h A ) S e L —
. m P A Bmm L e T B s B a c A Simd B @ 8 H S L imime W S AT A S Gdmma @ RS S e e SO T —
b.

o ————— . 4 ® L BB e b s mum s M S S M me o - e —— e T AR
" - ———— W1 BT B s 8 s e e B s m O SmSiam e VR AL R SR S e e T mmo—
e 4 G A ———— — & 8 L m e e RS e Gmetem O 4 S a - - o & s, c——
C.

e e S MR s A AE A mA ks Sl e L e Aem e s e -—. ——- -

P B lan BN B P S e B Mt B S A ® Amini A A WA L b - v — S - -
Ak s m e s w n A S B S L A A R A B Ad T A e G e A W W e e e LA w WG s B 8 e

04
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Aruitoxt provided by Eic:

II.

Short Term Goal Form

Child's Name

Your Name ) _ R

Current Date o
Review Date

B B m e A eSS AS A8 e AR S A A w S

O e M s A ¢ s E B A a LG es Cammpnns & ST s Bl M S Y e & 6 - e

e m A s s MEE T A AP m e s e e S a4 A e AEe.S - 8es e

Area of Cencern

e e G AN W AR BB AT S S ARG B S Tt S A A o o

Target Behavior

R R ¥ I

AL M A M B e A A - A T B A Gl Bam S B DA w e A

Program

s D A P e B A A o P R A AL — -+ W S A T O et it

P T D A L L L Y Y P R e

- s MRS Bie E L s Ldhe G s WA G @R S MEE A 40 aen e

Materials 'eeded

E S S s B e A Eeler SR A n GG W Wy

B S I A et et d

R L S R X

Evaluation _

c s sasas e smeca oo . e

o AP B e @ a A B S S S VA . R S S S S RS S MRS S A SR S W 5 S e o e s A A

0 4 e e A AT 6 e S S L Al s S B A S O ) SR S LS e 6 A B AP

- P o ——— e el et
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Aruitoxt provided by Eic:

5. LS330N PLAM FORMAT FOR VOLUNTEERS AND TIRACHER AIDES

Source:

e me .

Child's Name

Volunteer _

B R T e N et b P

Material: __

P A R I WS I

P N N T T R YPap Yy

- B e Me e S R S m e S A RGeS SN M ® S s S - S

e b ma ST A S S LS aS RS s e mEN T R LS TN AR S S S mm

- > bn s m e ams o - -

FCIH - Project SEARCH, Plattsburgh, H.Y.

__ Date

-
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. Time to

s o

‘K‘M. -“P .M.

— - - . ..

Appropriate Inappropriate

- mean - - —— s e -

L I I . e e i * 00 saren cmsn. . - st @ s
L L D R e I etk - S ma————— — - . wa o cnmmmm———
. e B B A G AN MAS AT AE s m L Amadm. st e e * e . v ¢ N i st

Specific Types of Inappropriate Response:

A . . A T A e A TS e A S s M M AN A ® e ES Le e s o -—— -
A e ottt B h B A GG m e ea e S s Wimen CuGeh oS r S @ -
- [P G S B RS e GRS G A e S S @ A as S.ele.

Child Evaluation:

__ Interested
_ Cooperative

———— - -

Comments on Child Behavior:

Suggestions:

L R 4 M e S G RGeS SR i -

s e s e ms e P T P T Sr A WP Kt

e Bt 8 AL ud A e St T S A e s Ara ® E WmBLe P s s A

.. .__. Distracted
___ Hyperactive
..._.Frustrated

___ Bored
. Unresponsive

. ———

——— st -

. P B i e 8 A M A el MBS m AR S S A e 98 WA A M N A S R A ) @ A e B A 4§ SSeE Mew ol s SEbaa

31
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€, If3LY CHILTHOOD EDUCATICNAL DIVENTCORY

Insiructicens for +the Administratien
cf
The Early Chilcéhoed Educational Inventory

The Early Childhood Educaticnal Inventory was developed to assess the
abilities af the child who is functioning in the three to seven year age range,
It is a structured, though informal method of attaining a diagnestie impreassion,
and is intended to be presented to the child, individually, by an evaluator
who is versed in child development in general, and learning disabilities
specifically. The inventory is intended to be used in the systematic assess-
ment of each learning modality of the child, to determine the state of
intactness c¢f the modality, and to identify areas of strength and weakness,
for the purpose of prescribing an educational program,

Before beginning the evaluation, the Cumulative Data page is filled out,
and the summarized results nf specialists! reports noted. A rarent conference
is held to record remarkable data concerning the home, birth, medieal history,
medicatinons, and early sleeping and feeding habits of the child. The nature
of the relationship between the parent and the child is noted also. The
above information is taken on a separate sheet, and the remarkable data
summarized cn the Cumulative Nata page.

In beginning the evaluation, the primary concern of the diagnostic
teacher is a quantitative, not a qualitative, one, The first factor to be
determired in assessing a task is whether or not the child can solve the
task at all, The skill with which he performs the solution is impertant,
and should be noted, but is secondary. For this reason, examples and specific
items given in the Early Childhood iducational Inventory are by no means
all irclusive, but serve as a suzgestion for questicning and moving
develcpmentally upward or dewnward, within the principle of the task, to
arrive at a functioning level., Such movement, or any accommodating change
in apprnach to the task, is so noted in the comment area, A check in the
"Ye3" column means that, at that particular peint, the response is adequate,
A check in the "No" column indicates that the response is not adequate, or
that the area is not intact, and needs educational attention.

It is always safest to start the evaluation at a low point, since the
secondary purpose of the evaluation is the determination of the level of
competency at which the child is operating. Note: Return to a level of
competency frequently, to provide success and motivation for achievement.
Failure to succeed at a given level dees not terminate the inquiry, but
serves, instead, as a provocation for a deeper probing, for an exploration
nf the possible czauses of the failure in the sensory, perceptual, motivational,
experiential, or other aspects of the child's organization. In the assessment
nf an area, the evaluator may develop as many exercises from an item as is
deemed recessary to determine the intactness of the learning medality, and
must analyze and alter the task, in light of the child's abilities.

The Early Childhood Fdurational Jrnventory is not intended to provide a
score; however, a one to five scale may be used for the evaluation if desired,
The evaluation may be augranted with fornal assessments to further complete

the diagnostic impressior. of thLe whonle child, wlLerever they are deemed

l ! 3 L
& ict'




Arter the completicn of the inventory, a glance at the '"Mo" colum on
each paze is the fi:rst step in the crdering of educaticnal priorities. The
Educational Triczitly List is then filled ocut, and plans begun for remediaticn,
utilizing the child's major strenzgths. It is well to find out from the child
and his parents these things which are rewarding or motivating to the child,
“or use in the educaticnal plan.

................

Body Usage:

Paper; crayens; toy telescope or cardboard tube; large ball; chalk and
chalkboard; mat or blanket; colcr cubes; balance beam or board; pencilsj
scissors; small toys; dressinsg deoll; picture of a person; a mirror.

Visual Processes-

Pencil or stick with small disk on end, for visual tracking; marsden
ball; color cards; shapr cards; pictures in cclor; letter cards; box of
objects of various shap:s, colors, and sizes; crayons; paper; symbel cards;
nmueral cards; puzzles; color cubes; ball; jump rope; buttons of various
colors, sizes, and shapes; syllable cards; code cards.

Tape recorder; sound tape; objects to go with sounds; word pictures and
set of objects; story book with color pictures; word lists.

~A8LbAAE, UALaCto! and Gustatory Processes:

Smooth object; rough object; soft object; hard object; wet object; dry
object; wooden shapes, letters, numerals; foods to taste: Jelly, peanut
butter, pickle, w;rise, chocolate syrup, salt,sugar, vinegar, and tasting
dabbers; substances to smell: perfume, vinegar, chocolate syrup.

Associaticnal Processes:

Concrete objects to be 1aired: spoon-bowl, pencil-paper, brush-comb,
needle-thread; tracings of objects for pesition copy, or 2 like sets of
objects; color cubes and cnlor cube design cards; puzzles; sequence pictures;
numeral blocks or cards: letter blocks or cards; paper; crayons; story
pictures in color.

Pictures of sccial situations; pictures of persornal moods and feelingss
pictures c¢f moral and ethical Lroblems; mirror; simple fcod; bowl; sbouong
fork; kmifes; cup or glass; straw; dressing doll; tie shoe or shoe tying
board; cardboard or paper dell with seasonal clothing and seascnal back-
ground s~enes. 3 :3




CITULATIVE DATA

Name of Child __ _ Birth

B T T B . B G A WSS A e S . S & b

year month day
Parents' Names __ . _ ... ... _. . .Date

year month day
AdAress e hee

years menths days
City _ Teacher _
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Examiner . School _
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Parent Conference Sumary
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Psychological Analysis

Medical Analysis
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PN Er .

1.
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3.

Long Range Goals Short Term Goals




BEHAVIOR COMPETLACITS PRESCRIFTIVE ANALYSIS

I. RODY USAGE ] Yes, No .
N
3

Comments
A. Body Awareness - Body Image

1. Established laterality (two
sidedness): Note preferred hand,
eye, and foot in comment colum.

a. Using either right hand or
left hand consistently
(ex. in crayoning or at
chalkboard)

Using either right eye or
left eye consistently
(ex. in sighting)

Using either right foot or
left foot consistently
(ex. in kicking)

Crossing body midline at
chalkboard

Moving body parts on command,
lying on back

1) Both legs at once

2) Both arms at once

3) Arms and legs at once
4) Right leg only

5) Left leg only

6) Right leg and right arm
at once

7) left leg and right arm
at once

8) Cross-lateral movements
Moving body parts on command,
lying on stomach

(See e. and note comments)

Drawing a figure of a person
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BEHAVIOR COMTETIHCIES PRESCRIPTIVE ANALYSIS
Yes | No Comments

d. Matching like objects by
color

e. Matching unlike objects by
color

f. Grouping shades of colors
with the basic ecolor

2. Demonstrating understanding of
number concepts and symbcels

a, Counting by rote

b. Counting with one~to-one
correspondence

c. Recogrition of numerals
d. Writing numerals

e. Associating the auditory and
visual symbols of number

f. Demonstrating understanding
of cardinal and ordinal
systems of counting

g. Demonstrating ability to
visualize sets of objects
within a larger group

h. Demonstrating understanding
of concepts of size

i. Demonst."ating ability to
grasp concepts of quantity

je Performing arithmetic
opecations (if applicable)

%, Demonstrating understanding of
letters and symbols (if applicable)

a. Repeating the alphabet by
rote

b. Fointing to specified letters




BEHAVIOR COMPETENCIL:S PRESCRIPTIVE ANALYSIS

Yes| No | Comments

Naming a letter when pointed
to

Pointing to the letter when
the sound is specified

Giving the sound when a
letter is shown

Copying the alphabet
Writing the alphabet
Copying words and sentences

Uriting words and sentences
when dictated

Jo Uriting words and sentences
creatively

k. Reading words and sentences
C. Motor Control
1. Gross motor control

&, Rolling

b, Sitting

¢, - Creeping

d. Crawling

e. Standing

f., Valking

1) Foreward

2) Backwards

Running

Skipping

Hepping




BEHAVIOR COMTETICI S

Je

me

jo

Climbing
1) Sters singly
2) GSteps alternately
%) Playground equipment
Balancing
1) Right foot
(a) Zyes opened
(t) Eyes closed
2) Left foot
(a) ELyes opened
(b) Iyes closed
“Jlalkir balance beam
Jumping
1) Broal jump
2) High jump
Kicking
Catching

Ball bouncing

Fine motor contrnl

Qe

Using eating utensils

1) Spoon
2) Fork
3) Knife

Using crayons, pencils, ete.

PRESCRIPTIVE ANALYSIS

Yes ; No | Comments

-




JEHAVIOR COMPETINCLER

Co

d.

€.

No | Crmments

Using scias~rs

Manipulating small toys

BPuilding with blecks

Ad justing and fastering
clothes (dexterity)

1) DRuttens

2) Zippers

(a) Parnts type

(b) Coat type

3) Snaps

4) Buckles

5) Shoe laces
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BEHAVIOR COMPETRNCT™S FRESCRIFTIVE ANALYSIS
Self Dell Picture
,Yes MNo, K Yes No , Yes No; Comments
oY b N
D. Body Parts Identification AR
' [] ] ‘'

1., Identifying head features E ¢ : E ! !
on self, dell, and I i v : | '
picture | ! i ' ;

[] [} ’
a. Mouth b : ! i |
‘ 4 '
i ! ' i
b, Nose \ E ! : :
! 5 { '
c., Eyes ; / v ‘
T
d. Face i '
] ' |
] ] {
e, Neck ! ! ‘ |
I :
f. DLars ! ! | : !
b } '
g. Chin ' ! : !
! P X
h, Feorehead ' ' ‘ ' :
s ] ‘ ]
P . i ' ‘
i, Hair . ! l !
S N B
jo Tongue A v \
. ; 1 ' ' } l
k. Teeth ' t ! ! i
} ! 1 ! .
1) 4

2. Identifying trunk | R |
features on self, h ! 4 ’ i
doll, and picture ‘ i l

) I :

a. Chest | |

|

b. Waist '

c. Stomach i

' §

H

d., Shoulders :

e, Back : i
f. Front
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BEHAVIOR CCMPETENCIES FRESCRIPTIVE ANALYSIS
Self Dcll  Picture
, Yes No ; Yes : No ; Yes ' No i Comments
) ’ ] '
3. Identifying extremity : ' E E !
features on self, doll, ! ! i ! {
and picture g l ol
[ l '
a, Arms ! E [ g
| :
1) Hands i :
b
2) Fingers ! i
' ] i
3) Thumbs i ; !
i | :
4) Wwrists i '
]
5) Shoulders ; .
] ] []
' ‘ i
6) Elbows ! A !
. : i ]
b. I‘Bgs : : E
A b
1) Feet ' P ¢ :
; Pl ! '
2) Tnes ‘ : : ; :
' . . ¢ )
3) Knees R
A A
4) Ankles : i : i ! :
5) Hips A .

AT




BEHAVIOR CQMPEUENCLES

II, VISUAL PROCESSES

A. Visual Acuity (See Separate Test
Results)

B. Eye Cocrdination

1. Moving beth eyes in unison
in visual tracking

C. Visual Tracking

1. Pollowing moving objects with
smooth movements of eyes

a, lLarge moving objects
1) Binocular exercises
2) Monocular exercises
b. Small moving objects
1) Binocular exexcises
2) Monocular exercises
D. Visual Perception
1. Figure-ground perception
a, Identifying colcrs when
presented with stimulus
color (See also I B)
b, Identifying shapes when
presented with stimulus
shape

¢. Identifying colors in
environment

d. Identifying colors in a
picture

e, Identifying specified
objects in environment

deL

PRESCRIPTIVE ANALYSIS

Yesi No

- ————

-

- -

i Comments

-— - ew




BEHAVIOR COMPRTENCILES

f. Identifying specified
objects in a picture

2. Perceptual ccnstancy

a, Locating objects according
to size

b, Locating objects according
to shape

¢, Locating objects according
to weight

d. Matching letters
3. Position in space

&, Matching forms in various
positions

b. Copying forms in various
positions

¢, Drawing a realistic
representation of a room
or scene

4. Spatial relationships

&, Matching forms in various
positions in relation to
other forms

b, Copying forms on paper in
various positions in
relation to other forms

E. Visual Discrimination
1. Demonstrating recognition of
Similarities and differences
among groups of objects
(shape, color, size)

2, Matching letters, numerals
or symbols

b ¥5,0
8.-50)

- e —————_ e — 1

-

PRESCRIPTIVE ANALYSIS

>
7]

No

-

Comments

215




216

BEHAVIOR COMPETENCIES RISCRIFTLVE AVALYSIS

- ~ -

t Yes t No : Comments

3. Visual closure: constructing
whole from parts (ex. puzzle)

-

Cme e s m ¢ swm

1, Recalling prior visual
experiences (short term)

=
<}
M-
[¢s]
c
I
=
:§
i
K

a, Identifying objects removed
1) By pointing

2) By verbal description '

-
A . - —— R T S S e - v W

b. Identifying briefly exposed }
symbols

-——

¢, Identifying objects seen in
a set, when placed in another
set

1) 3y pointing

2) By verbal description

d. Recalling prior visual
experience through motor
match (dravings or gestures)

cm e e

2. Recalling prior visual
experiences (long term)

G. Visual Sequencing: Recalling
sequence by reproduction

P I

A S~ W . W ™ W A WA W W W WIS WSS W M@ RS

e e St s B . —— - -

1. Objects

2., Designs

-~ -
—

3. Numerals

bk, Letters

-

H. Visual Mctor

1. Moving in space while
manipulating obJjects

- - —— - ——— - o —
. e ——
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REHAVIOR COMPETENCIES PRESCRIPTIVE ANALYSIS

+ Yegy No Comments

a. Ball
b. Rope
2. Sorting
a. Objects
b. Letters

Cs Numerals

3. Copying

a. A&bstract form (eircle, cross,
x, square, rectangle, diamond)

b. Random letters
c. Random numbers
d. Nonsense syllables

4, Imitating non-verbal motor
pattemns

a., Patterns with meaning
(ex. eating, blowing, turning
a key in a lock)

b, Patterns without meaning
(ex. touching thumb and
index finger)

-—

5. Imitating motor patterns with
verbal directions

I. Visual Decoding
1. Describirg pictures
2. Answering questions about pie-
tures or objects with "yes" or

"mo" response

3. Interpreting the meaning of a
picture

N A
' :focJ




BEHAVIOR COMPEIENC1ES PRESCRIPTIVE ANALYSIS

Yes| No Comments
III, AUDITORY PRCCESSES

A, Auditory Acuity (See separate test
results

B. Auditory Perception

1. Recognition of grosas sounds:
associating sounds with
appropriate objects
Auditory discrimination

a, Identifying similarities in
sounds

b. Identifying differences in
sounds

Auditory figure-ground per-
ception: Identifying specified
sound when among others

Auditory memory (short term):
Any order, then in sequence

a., Repeating words
b. Repeating numbers

ce Following series of
directions

Auditory memory (long term):
Any order, then in sequence

a, Repeating words
b. Repeati g numbers

¢. Following series of
directions

d, Counting
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BEHAVIOR COMPETENCIES PRESCRIPTIVE ANALYSIS

[Yes No | Comments

6. Auditory sequencing

a, Distinguishing similarities
and differences in non-
verbal patterns of sound

b. Imitating patterns of
sounds, words, digits

¢e Carrying out series of
requests

T+ Auditory sythesizing:
Blending sounds for meaning

8. Auditory analyzing

a. Analyzing words into
several parts

b. Demonstrating recognition
of specified beginning
sounds in words

c. Demonstrating recognition
of specified ending sounds
in words

d. Demonstrating recognition
of specified middle sounds
in words

C. Auditory Reception

1, Word meaning: Pointing to
concrete objects or pictures
of dictated words

2., Phrase meaning: Demonstrating
understanding or phrases
requiring motor response

3. Sentenne meaning: Showing
comprehension of sentences
by responding to questions
requiring "yes" or 'no"
answers,




AEHAVIOR COMPETENCILS PRESCRIPTVE ANALYSIS

Yes | No Corments

4. Paragraph meaning: Showing
comprehensiocn of paragraphs
read t» him by responding to
questicns requiring "yes" or
"no" answers

D, Expressive Verbal Language

1. Auditory recall for words

a, Naming objects or pictures
or objects

b. Responding with naning words
answer to questions

¢. Using nouns in speech
Vocal encoding

a, Naming objects using single
words

b, Naming objects using
descriptive phrases

Speaking in complete
sentences

Describing pictures

Telling stories

3. Jse of grammar in connected speech
a, Using correct word order
b. Using correct word endings
¢e Using c¢cnrrect verb tenses

d. Using correct prepositions

e, Using correct articles

3’/ N
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BENAVIOR JOITETFIVES PRESCRIFTIVE ANALYSIS

- Yes | No Crmments

E. Speech !

1. Using intelligible speech
(See separate test results of
speech clinician)

2. Articulating words correctly
when presented for imitation

3. Articulating words correctly
in speaking vocabulary

)« X
c.!,- 9
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BEHAVIOR COMPETENCIES PRESCRIPTIVE ANALYSIS
Yes: No . Comments
IV. ASSOCIATIONAL PRQCLSSES

A. Visual-Motor Association

1. Pairing concrete objects
according to function

2. Placing pairs of objects in
position demonstrated in model

3« Constructing figures when
given parts (ex. puzzle)

4, Constructing figures ac -ding
to mudels and model card.

5. Demonstrating perception of
part-whole relationships

6, Arranging pictures in story
sequence

. B e W T —————— - - = e A R W WS S h = S W & W e e ama W 8 e

B. Auditory-Visual Association

W e W RS P RN S BTN S P L S WS T P S A WS W B GEEEE @ S S . W ArE e - @

1., Finding objects, when auditory
stimulus is presented

a, 0Ob .~ts

b. Mumersls
ce Letters

— mw .- o

2. Findir g specific cbjects in
pictures, when named

SR S MR B W e BV AW GEE S W A ST W ETEE W S e G e W e 8 f W ARAR Rt m $ MEL W PSR S W @ W mea e & e ®

C. Auditory-Vocal Association

C e ane v

1. Naming opposite, when stimulus
word is given

2. Completing sentences
D, Visual-Vocal Asscciation

1. Naming a stimulus object

)
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BEHAVICR COI.PETENCIES PRESCRIFTIVE ANALYSIS
Comments

. Yes | No

2. Describing what is seen in a
picture

- - —

i

|

!

|
3. Describing a picture story

E. Auditory-Motor Association: Giving

a motor response to a verbal command
or stimulus

-——— - -

— T E——— $ W - -




BIHAVIOR OO IIVNCTES PRTSCRIPTIVE AALYSIS

.

B. Gustatery Modality: Identifying

................

common substances by taste

C. Olfactory Mod»lity: Identifying

e v b vemmadi lae e

coiron substances by smell

“ v e e .. =

| Yes; Ilo ; Comments
' '

V. TACTILE, GUSTATORY, AND OLFACTORY E ! 1
PROCESSE oo |
A, Tactile Modality o

1. Perceiving likencsses and ! ! i
differences g i !

a. Smooth and rough E 2 g

b. Soft and hard ? ; =

c. Wet and dry i i ;

2, Identifying objects tactually i ! '
'

3, Identifying figures tactually g ; i
a. Shapes ! ! i

b, Letters E é ‘

¢, DNumerals E E /

. ' i

|

i

|

- osw v

332
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BEHAVIOR COMI'STEHCI7 TROSCRIPTIVE ANALYSTS
Yes; No Comments

VI. PERSCNAL-SOCTAL ADSUSTMENT
A. Cverall Adjustment
1. Showing cooperation
a. With examiner

b, With other children

- -

2, Showing friendliness

a, With examiner

-

t. With other children

3, Following diresctions

4, Attending to task

5. Completing tasks

6. Controlling temper

7. Controlling fructration

8. Showing self confidence

9, Showing ability to anticipate

outcome of pictured and verbal-
ized social situaticns

W s BAGEUE. B S LG e ® B EETE B B W W W S T P T MR G- B AR G oW e B e B W S S Eeena Wow W

e B, S B W SR P WY W W E WS BT T WE G T B SIS G S W WO S W .

10. Responding to pictured and
described moods and feelings of
others

- ——— - & — . W A B A AR S 86 W e

-

11, Responding to pictured and
described moral or ethical
problems

a———

12, Ulemonstrating social
respongibility




226

BEHAVIOR COMPETINICIES PRESCRTPTIVE ANALYSIS
Comments

B, Personal Xncwledee (Check if unable
to recognize and recite information)

o ————— -

1., Name

2, MLge

3, Address

4, Telephone number

5. MNames of parents

\
v e eWme EE e SW e B v e ST w e .

6. Names of siblings

C. Behavior Characteristics (Check if
present) ¢

1. Hyperactivity

2. Distractability

3., Hypoactivity

4, Disinhibiticn

5. Dissociation

6. Perseveration

7. Catastrophic reaction

8., Instability of performance

9, TLmotional lability

- LA 4 TR S O S R TR B S S I W S - A W W P e ST W § B A W S W WA L S W ST Y T WL Sem = o

——— . G- B T T ® T S e e e e T SCm = e e S B e -




BEHAVICR COMPLETENCIES PRESCRIFTIVE ANALYSIS

Yes | Mo Comments

D. Self Help - Self Care

1. Eating
a. Chewing

b, Swallowing

d. Eating with utensils
(1) Specon
(2) Fork
(3) Knife
e. Drinking
(1) Cup or glass

(2) Straw
(3) Water fountain

f. Fating in socially acceptable
manner

¢. Eating finger foods
\
!
2. Dressing
a, Removing clothes
(1) Undersarments
(2) Outer sarments
(3) 3easonal garments
b. Putting on clothes
(1) Undergarments

(2) Outer garments

(3) Seasonal garments

g
&.55»\‘.,




228

BEHAVIOR COMPETEICIES PRESCRIPTIVE ANALYSIS

Yes| No | Comments

|
¢. Adjusting and fastening clothes i
(1) éuttons 3
(2) Zippers %
(a) Pants type §
(b) Coat type
(3) snaps
(4) Buckles
(5) Shoe laces
3. DBody Care
a, Washing
(1) Face
(2) Hands
(3) Arms
(4) Fuall bath
b. Grooming
(1) Hair care
(2) Clothes adjustment
(3) Neatness
¢. Personal hygiene
(1) Controlling drooling
(2) Toilet training
(3) Toileting self
(4) Brushing teeth

(5) Blowing nose

dd6
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BEHAVICR COMPETENCIFR PRESCRIFTIVE ANALYSIS

Yes! No [ Comments
4, Health and Satety

a. Determining safe conduct of
daily life

(1) Moving objects
(automebiles, play
equipment, machinery)

- ——— e ———

(2) Electricity

(3) Extreme temperatures

(4) Height

-—

(5) Stability

(6) Inedible foods and
materials ‘

b, Communicating need for personal
or medical attention

(1) Using gestures
(2) Using vocalization
ce Determining correct seasonal

outer garments (Using
pictures or paper dolls)
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7. 1&NTHLY REPORT FORM FOR ITINERANT
INSTRUCTCR IN PRESCHOOL HANDICAPPED PROGRAM

Source: Adapted from form used by Department for Ixceptional Children,
Intermediate Unit 8, Lbensburg, Pa.

Report of

T . L T T A L I P

month of y 19 .

J P N I P A L S P -

. el B € AR e o — . B BB § A A WS 4 P MG S A e B G G A § AL SRS A BES BT S B¢ S A e B S As e A

Segsions Length Home
Name of Pupil Age Handicap(s) visited of Address
during month  Visit(s) .

S S B LA . Se B LS A s M At ess mees e s Ee e e e sva & & amwme ww e

D e e e e Bm m s s bm e A S S S G+ s B8 AL+ s B e e E s messt mAre St AEl IS Tt ettt B AL We sem Saee Me s i Stere

Following is 2 brief resumec of the work with the above-named pupil:

- e TS B e @ s % s B A emom s w8 s S e n s e s B s s mEe Ses m e =S s 4w S 8 M. P s e S A S GBS E W P aST e S LA maee

D G s B P B S B A N m S by as s me B e B S R Se Aa s e MAIS S A LS M A A s P S iy W s & sl

e e et 4 o mn & mrme 5 S m A m s e aeam it cmatacee et e e tac e mmen e m—— A h—
Materials used:
Comnents:

. R E A T B GBS S B A S S NS L e as Ed e S EAe® S AS aatEC e EEeas A e d A s S LSS em me s st me e

I certify that the above report is true and correct.

Date .. Signed

R P L

oiN
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