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pDevelopments in the Education of the Handicapped®
by

Herman lLouis Sacttler
Pivision of Personnel Preparation
Burgau ot Education for the Handi capped
U. 5., Office of Education
Wwashington, D.C. 20202

come of the recent developments I am yoing to discuss today have come as a
direct result of some of the gnals of the Bureau of Education for the Handicapped.
Therefare, [ would like to review these goals for yowu.

The Burvau of Education for the handicapped is the principal agsncy within
the U.S. Office of Fducation for developing, administering, and carrying out pro-
grams and proiects relating to the education and training of the handicapped in-
cludiny: (1) the preparation of professional and paraprofessional pexrsonnel; {(2)
resgarch into needs and processes of learning to the handicapped; and (3) the
Jdevelopment of educational tachnoloyy for this population.

The primary goal of the Bureau of Education for the Handicapped is to encourage
the provision of quality instruction for all handicapped children. The Bureau has
outlined o statement of six goals for which its efforts are being directed. These
slx gyoals are:

1. DNational Commitment - toO assure that every handicapped child is receiving

an appropriately-designed education by 1980,

2. lIngcreased Services - tO assist States in providing the appropriate educa-
tional services to 75% of the handicapped by 1977,

3. Farly Childhood Education - to secure the enrollment of 750,000 (75%) pre-
~rool aged handicapped children in Federal, State and local educational
and day care programs.

4. Career Education =~ to assure that by the 1977, every handicapped child who
loaves school has had career and vocational education training that is
relevant to the job market, meaningful to his career aspirations, and real-
{3*:10 to his fullest potential.

4. severely Handicapped - to provide quality educational services for even the
most severely handicapped child.

6. Porsonnel Development - to assure that all handicapped children served in
‘o schools (by 1980) have a trained teacher competent in the skills re-
quired to aid the child is reaching his full potential.

(1) National Commitment

All of us must reaffirm a commitment to provide full and adequate educational
services to all handicapped children and youth. This past year, the U.S. Commissioner
of Education made the education of handicapped children one of the major stated objec-
tives of his office. The Commissioner has already begun to act on this objective by
calling for the development of a national goal of full educational opportunity for all
mandicapped children by 198C.

1f that goal is to be achieved then all of the professions and lay groups, all
of us, must pool our knowledges, ideas, skills, practices, and efforts so as to
maximize the benefits for all handicapped children and youth.

vcome of the concepts presented here were presented at the 2nd Congress of Internation-
al Rehabilitation Medicine, October, 1974, by Dr. Edwin W. Martin and Dr. Herman
Saattlier.

[




Pducators o! handicapped children have the responsibility to help develop and
install in schnols highly differentiated instructional systems to provide quality
instruction in those systems, and to see that necessary plans and decisions about
vhildren are made effectively. These various instructional systems should focus on
auch areas as cognitive development and affective learning.

Theres are eidght recent developments in the education for the handicapped in the
United States which 1 shall discuss. They are:
1. Rkinht to Fducation
. Project “Cloger jaok”
. Early Childhood Education
Teacher Competencies
f, "Mainstreaming”
b, Career and Vocational Education
v U'nions
, Service Agency Training

2

Lo
w

(1) Right to Education

Under the Constitution of the United States, the responsibility for providing
education rests with the individual states., Historically, the states and education
community have been lax in initiating a variety of educational services for children.
Parents, out of frustration, worked with their legislators to pass state laws
requiring education agencies to provide services for their children. Even though
many states have had these laws on the hooks for some time, they have not been ade-
quately enforced,

Subsequently, we now find parents and parent groups - along with some proiession-
al aroups -~ filing sult against the state governments for failing to provide to
handicapped children the educaticn which is guaranteed by law. Parents have won these
~anns and the courts are now directing state and local education agencies to provide
a wide range of educational services which will meet the needs of both handicapped and
non-handicapped children. We are also seeing a current wave of right-to-treatment
quita in the United States., Individuals who have been placed in residential institu-
tions are hecoming aware of and exercising their right to file suit against such
agenciers for fallure to provide adequate treatment, whether for educational, medical
or emntional problems,

Another development in this area concerns teachers and their responsibility for
fdentifying children with special needs, Previously, teachers were open to suit by
a paront for suggesting that a child might need special services. There are now laws
in somn states which make a teacher libel for suit for failing to identify children
needing special services.

The zero-~reject concept which pervades educational thinking today has its basis
in the bhelief of right-to-education for all children. Under this construct, no child
should be excluded from educational services; it is the duty of the servicing agency
to develop programs and provide ancillary services.

Another aspect which has implications for those of us working with the handicapped
is the developing legislative move in the area of "right to dignity in death." As
some leqinlators begin to propose legislation in this area - primarily in response to
concerna of the elderly and accident victims, the same right would also apply to the
soverely handicapped. However, in terms of some handicapped persons their legal rights
may bo entrusted to the natural parents or possibly a court-appointed guardian who
then may have (but not necessarily would have) the right of determining the “"dignity
of death" question for a handicapped child, youth, or adult.

Noxt year the President's Committee on Mental Retardation and the National Center
on Law for the Handicapped will have a major conference to debate and try to resolve
some of the issues in this area,.




() Increased Services

In »order to reach the anal of properly servicing all handicapped children and
youth by 190, earh state will need to make a formal commitment to elucate every
Rt Ie 1ty stare.  Dtarte laws or lont-tanae plans of the state governor and educa-
tion agencieos will have to reflect that commitment. Teo reach that goal, the plan
ahvuld 1nrarporate spesci £ obgeetives oroa year by year basis,

A mawvyr jart of that plan §45 the assumption that an increasing humber ot handi-
capped children should be slacates effeetively within reqular instructional programs.
We will need to establish Jdiagnostic and teaching resource centers, staffed by trained
wparial education and related personnel who will identity the unigque learning beha-
vior of handicapped chibidren, work with classroom teachers to develop strateqgies for
teaching @ oniven child, and assist in providing tutorial and supplemental assistance,
approp riace irstructiopal materials,  While this program would not replazc the need
tor wpecial clascen for certain types of handicapped children, retarded, emotionally
diaturtend, specific learmina disabled, or physically handicapped children, handicapped
Shildren can be mach more oY fectively integrated inro the regular school pro%yam than
I trus at 1 renent,

(1) Career and Vocational Education

A very important camponent of all of our programs must be a commitment to develop
vooat tonal or caresr edusation for all handicapped children. We estimate in the United
States that over the next four years, O 4% million handicapped children will be school
Jeavers oither Ly graduation or the dropout route. Of that numbex, less than one in
four will te fully emploved ~r adinag on to college.

Another 40 percent, that 1s, one million handicapped young people, will be under
employed,  Another 25 percent of this population will probably require welfare
assistance. We believe that with the appropriate career education, coupled with
appropr iate placement programs, virtually all these young adults can and must be more
Fully rmployed and making productive contributions to society.

(4) Early Childhood

Thote must 1o 0 mator comnitment on the part of all of us to provide preschool
apportunity for every handicapped child, This can be accomplished by including handi-
cappe! children in Jday care and pre-school programs for non-handicapped children, with
the supplemental assistance available to the staff of those programs. This special
assistance may ~ome from special education personnel, mental health clinics, community
speech and hearing centers, etc. Universal pre-school education for handicapped
children will result in reduced expenditures in spccial education, reduced need foy
institutionalization an' increased language, cognitive, emotional, and motivational
gyrowth in handicapped children.

(5) Severely Handicapped

There must be a major commitment on the part of all of us to provide educational
opprortunities evern for the most severely handicapped individual. The Bureau iz work-
ing claosely with the State and local educational agencies, and public and private
facilities to extend educational opportunities to such groups as deaf/blind children,
sevarcly retarded children, and schizophrenic and autistic children.

(é) Personnql Development

There 1te a great many elements necessary to the realization of our Bureau Goe's,
but neone mrre important than personnel in sufficient numbers and with appropriate com-
petencieas to tuylfill the goals.

»
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Taachera, then, begin with a concern tor human reinas with A variety oY learnine and
behavior styles which fall alena a continuum of unifueness, he notion that hantitapped
children are very different persons in very different x.i faorarate categories is
rojected,

Second, we must recognite that helping tea
chilidren is basically an attirudinal preoblem *
systops and the self concepts of the reachers. Traln
virtually ignored the karriers to effective teaching rause
ferences and change. At most, we have referred
have not developed rich, experiential educatiora
and belinfs. As a result, we frequently see di
some; or, if they are too great te be deined, th
or axeluwied,

re,

voh the unijuenesses of

3 rrovler wnich touches the belief
- 1y, in »ducation we have

- our hasic fear of dif-
ajdemis context, hut we

o ceope with these feelings
a

.

for they are trcukle-
meelves may he retected

Third, we must emphasize the common denominitors, the rrocesses ~F learning and
teachineg. This will lead us to emphasize the study of the rrocesses cf rermal Zdevel-
spment, of landuade acgultition, of cbservaticn and yerceptizcn, »f chanainag or medifyve-
ing behavior, and of develeping values, beliefs and aztitudes. Another way of :alkan
about thig concern is to say we must give teachers i thecretical foundation with Know
ledge of uniprlylnq processes of learning and be av 10y as thel: basic tools., They can
apply these hypotheses and tooals to the myriad of unigue sit,aticns rmat they will face,

Fourth, we must increase our emphasis on experxe:t;al participatory learning.

Thus, the work we do this week can serve as an indfentive o the interdisqoirlinary

n

f

?
pvolution of training. [ wculd say that such training does seem to be logically, 1if
not empirically, related to the objectives for truly carinc about &he nandicagred. I

-

think the real barriers to interdisciplinary efforts are not adrunistrative cr loais-
iral as 15 so frequentlv assumed, but again, are conceptual. ».ucatzon, medicine,

speech patholoqy, psycholoay, each deals with a realr of data using many relatively
unigue constructs.

To have truly successful interdisciplinary training, I telieve we will have to
attack the problems caused by *he way we have crganired knowletce. This will invclve
doveloping common obiectives ane oint adoptien of corvon censtructs and assunptions.
Ther» must also be heavy experiential involvement bezween iiscipline ¥y re

2

ane anothers words or listening to lectures will not s
is necessary

The roaults ~f re-~onatructing the teacher educati
quate education for handicapped children and non-handicarre
integrating handicapped children more successfully into "regul d
and programs will be possible only when every teacher has expanded skx s in dealT
with a fuller range of behaviors, and when teachers‘ concep
thear skills allow them to approach this wider rang £ ch
confidence,

Special education as a discipline will rot be eliminated by such reform, a
roles will change in many instances. The role of c1al educators in evelving
tearhing strategies, in creating new learning relatic , and in util:izi
tools or an intensive basis where children reeil s i%y, will continue.

1
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Some Reflections on Training in Emotional Disturbance

by

Fdward W, Schultz
Education Program Specialist
U, 5. Office of Education
Bureau of Education for the Handicapped
pivision of Personnel Preparation
Washington, D.C.

1t is a great pleasure for me to be with you today. It 1is an especially meaningful
experionce because this particular group of professionals is one with whom I have had a
long standing personal and professional relationship.

1 first began attending these annual meetings as a doctoral student. Then, those
in attendance would have just barely filled a small seminar room. Over the years, I
have tried to attend meetings of this group whenever possible because I have continued
to value it as a meaningful activity. I must confess, however, that the membership of
the Teacher Educators for Children with Behavior Disorders has grown to the extent that
1 no longer know each of you personally as I once did., The fact that this change has
occurred 1s both a sad and exciting fact of life for me. I am sad because as I look
around me I note that many of the professionals that were responsible for the original
conception and early development of this organization are not present at this time,

I personally miss their presence. on the other hand, I am excited because I now have
the opportunity to see some old friends, meet new colleagues, as well as, have the
opportunity to plan with you in coping with the harsh realities we are currently con-
fronted with as a professional group of trainers and reclated personnel,

For many years, I sat among you at these meetings, listening to, and participating
in, the dialogue between the membership and Bureau of Education for the Handicapped
representatives. Let me simply say that as one of your advocates in Washington, I will
do my best to accurately raflect youxr concerns as constructively as possible. I can
not do this alone, however, and thus call upon each of you to share with me over time
your ideas on how training of personnel in this area should proceed. I see us as
partners in the venture of consolidating our current ideas and procedures in training,
as well as metting new goals and directions for preparation of personnel for work with
troubled children.

The Teacher Educators for Children with Behavior Disorders organization has had
a long and meritorius history of innovation, and trend setting. Advocacy, especially
for the social and emotional well being of children, has always been a prime concern
of this group. It would be nice if we could rest awhile from all of the long and
arduous battles we have fought on behalf of children. Unfortunately, now more than
ever, special education in general, and the subsection related to behavior disorders,
in particular, are in neced of the leadership of this organization. Our past experiences
have prepared us more than adequately for this challenge. We must now accept the burden
of this responsibility and begin the long sojourn toward constructive change and inte-
gration.

Now, I would like to briefly share with you some thoughts I have about the Bureau
of Education for the Handicapped priorities, as well as general comments on training,
research and evaluation. These come from my own perspective as a trainer and are
intended only to communicate first hand with you in order to begin our future dialogue
on training of professional personnel.

It is significant that the area of preparing teachers for work with troubled children
continues to be a high priority area for the Bureau of Education for the Handicapped.
It is significant in at least two ways. It demonstrates the fact that apparently more
childran are being recognized as needing appropriate educational services. It also
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pointy out that there remains a need tu prepare skilled and sensitive teachers for
work in this area. The additional prioraty areas of preschool handicavped and
career’vocational oducational training currently broaden the spectrum of preparation
possibilities for us as trainers 1n emotional diaturbance from barth through high
schuol, Hopefully, in the future, this range will become extended throughout the
human lifespan, This combined with the need for paraprofessionals, supervisors, and
administrators provides a broad latitude for us to consider as we contemplate new
directions for our programs.

1 would like to suggest, that our future plans reflect closely coordinated efforts
with state Jdepartments of education, and the various consumer groups for whom we are
preparing personnel, 1 say this for we are at a time 1n our development where such

fforts become necessary for fiscal reasons as well as matching training program
priorities with field related needs,

Let me now turn to some mersonal issues and concerns that I feel need to be con-
ardered by us in the present and near future.

In rosearch and evaluation, I have felt the need to see more cooperative projects
involving local school districts or state departments of education with collegus and
universities. In particular, the following research areas seem to need coordination:
a) screening, identification and diagnosis; b) efficacy of services rendered; ¢) success
of specific programmatic interventions; and d) follow-up on the success of interventions
subsogquent to receipt of service, In addition, it appears to me that what we lack most
in our research efforts are: a) a longitudinal perspective; and b) a continued focus
on salected program arcas. Focused and/or longitudinal research on field problems as
woll as training issues should assist us in developing a frame of reference for our
work with teazhers and children. It might also help us clarify ourselves historically,
while developing a sense of purpose and a long range perspective as we continue to
evolve.

In evaluation, I simply call upon us to become more accountable in this area. We
have i1ndeed progressed in evaluating the process and products of our training efforts,
but need to go beyond where we are at present, The Bureau of Education for the Handi-~
capped Special Project on Program Evaluation underway at the University of Virgimia,
and which all trainers may have an opportunity to participate in, should over time be
of halp to us 1n this area.

In training and service, I feel the need for us to take a much more ecological
perspectave. It 1s becoming clearer to me that we must help teachers understand
familins, child development, and community resources more thoroughly, as well as other
aspects of the environment that affect the lives of children. Some of us are already
involved in helping our trainees prepare for attending to these areas. I am suggesting,
however, that we need to rethink the roles that we are asking our teachers to adopt.
Skills ain parent effectiveness training, the human development process, and the ability
to search out, coordinate, and make more functional, available community resources,
appear to be essential trainee behaviors needing intense development.

Another area of concern I have relates to our role as advocate in the area of
aocial and emotional development. I believe it is important for us to analyze our
commitment to the process we use as trainers to develop and maintain healthy psycho-
logical behaviors in our trainees. I have been interested in this problem for some
time. The research data we have collected on teachers and trainers in this area suggests
that many of them may have a poorly developed sense of self esteem in general, which
apparently affects their perception of "self" as a teacher, as well as, their feelings
about being able to provide a constructive interpersonal relationship to children in
school. The message seems clear. If one of our concerns is to help teachz2rs become
more socially and emotionally constructive then it behooves us to serve as models of
the very behaviors we desire them to demonstrate. We will also need to provide an
environment that helps them develop personally, as well as academically.

Along these lines, it may be important to consider elaborating our training
curriculum to include a life skills emphasis which would attempt to broaden the func-
tional life skills of tcachers so that as people they would be more socially aware,
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and more internally self-assured in knowing they were able to do many more things in
11fe unassisted o. cooperatively with others. The goal would be to help people hecome
more self-sufficient in a personal sense, and this in turn, should have a positive
effreet on thear feelings of self esteem.

Another idea would Le to astablish living and learning centers where teachers in
training, field personnel, and ourselves could go periodically for social and emotional
sustenance, as wall as personal and interpersonal skill development. These are but two
sugyestions.

In general, 1t seems important that we become involved on a personal basis with our
teachers i1n training., By this 1 mean sincerely, creatively, and openly caring about them
as people, i.e, helping them to cope with their problems and czoncerns, and pointang the
direction for them to incorporate the standards of developmental technical assistance
sk1lls 1n social and emotional living they will need to engage in their subsequent
oncounters with children, families, and colleagues. It seems to make sense to me that
1f we are snrious about developing constructive social and emotional behaviors in children,
and families that we can adopt many of the same behavioral goals for our teachers in
training and ourselves, 1 believe, the oft quoted comment, form follows function, applies
quite well to this area.

These 1deas are not antithetical to the current educational trend in performance
based toacher educatinn (PBTE). The performance based teacher education approach is
more doing oriented, and -ertainly may provide us with a more viable framework for
ascortaining our training goals, necessary program experiences, and evaluation of out-
comes in the human skills area - something we have been lacking to date.

This brings me to my final point. For some time in our field there have been a
variety of viewpeints concerning the most preferred conceptual orientation for analyzing
and coping with human behavior. There is no question in my mind that each orientation
to human behavior 1s necessary and supportive to the other. There is much to be gained
by joining together to generate the most humane and positive environment possible for
rach of us to grow, and in turn provide growth experiences for those we are most re-
sponsible for; our teachers in training, and our children.

In closing, I would like to share with ~ou a lovely present given to me by a former
atudent. It 1s a simple message, and one I wish for each of you:

"Thank you for sharing yourself with me -
for that is the most that I will carry into

tomorrow -~ with love. . ."

Thank you for the opportunity to express some personal comments on trairing. I look for-
ward to working with cach of you in the future.
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Educational Rights of Children: ILegal Aspects
by

Tom Dixon
Attorney at Law
Milwaukee, Wisconsin

I'm Tom Dixon and l've been practicing law in this area and in the related areas
of commitment of the mentally ill and mentally retarded and the various rights of
those groups for about four years. I was invited to speak, basically, I guess,
about the educational rights of children since that is the thrust of the conference.
The educational rights of children seem to have meaning only in the context of all
the rights of children and especially those children who have mental disabilities,
learning disabilities, and other handicapping conditions. Please let me just say
before 1 go on, that if anyone has any questions or thinks I've overstepped or
generalized too much, let me know.

Before I specifically pinpoint some of what I consider to be the important
rights of juveniles revolving around special education issues, what I'd like to do
is give you some of my general perceptions on (a) children with special needs; and
(b) parents, and the state as parent - as it's called in the law, parens patriae -
and by that, I include school districts, superintendents, state and local govern-
ments and in many instances you yourselves who are developing programs for use in
those school districts and those who are actually implementing them now. Paren-
thetically, let me add, I don't know where I might have ended up had the social
workers and special educators gotten hold of me somewhere along the line. When I
was in grade school I understand 1 was a bit of a problem.

"1f any parent shall willfully and unreascnably deny a child timely or con-
venient marriage or shall exercise any unnatural severity towards them such children
shall have free liberty to complain to authority for redress." That's a quote from
the Massachusetts Body of Liberties in the year 164l. It's not difficult to tell,

I think, the intent of that centuries old declaration of liberties. The history
that followed it gives us a pretty good indication. The Doctrine of Parens Patriae
subsequently developed and became entrenched in our legal history and legal theory.
Thus, 1f the parent is doing excessively unto you, the state will protect you in

its surrogate role as a parent. This was true until recently when we began to take
a closer look at the state as parent. The Supreme Court stated in Kent vs. United
States in 1966 that there is evidence that there may be grounds for concern that

the child receives the worst of both worlds; that he gets neither the protection
afforded to adults nor the solicitous care and regenerative treatment postulated

for children. The courts are now beginning to recognize that despite the cumbersome
result i1n some cases, the full panoply of due process rights may be necessary to
insure that our children receive what we have for years declared that they are due.
My perspective as an advocate for the mentally ill and alleged mentally ill and
mentally retarded youth and youth with behavioral disorders and learning disabilities
has taught me that there are many dimensions to this whole problem and many dimensions
to the questions about which rights are the child's. Sometimes it is clear that a
child simply cannot express what his desires or needs are then someone has to do it
for him, whether it be as a result of the particular disability or perhaps because
of age. Other times, a child can express these degires but not one person in 500
would agree that the child's expressed desires are really those that are consistent
with his or her needs. [ think we all know that the child's expressed desires can
be clearly inappropriate at times. On the other hand, often the child can and does
express his desires and what he perceives as his needs and we, in our parental roles,
are not listening but rather categorically decide what is right for the child by
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determining what 1s in his "best interests." We say, "we know, we've got 1t all
tigured out," and this 1s something that the people here have to seriously wrestle
with. llow intently are we attempting to perceive what truly is in the child's best
interests--when what he 18 sayary 15 in his best interests, or when he says it in
a number of different ways or when he can't say anything at all, rather than pre-
suming that we caa, 1n scme kund of a vacuum, categorize and develop programs that
will satisfy needs for this incredibly infinite range of youny people who need
help?

It 1a 1mportant, to recognize that we, 1n the interest of doing things for
children, often end up doing things to them. I emphasize that here hecause I'm
going to move i1nto what kinds of things I think educators and attorneys can do in
seek1ng services and in trying to prevent the state from ooing things that are
<learly inappropriate. Yet, it's important, that those who are educators and those
who aru goiny to be educators and those who are training educators understand what
they're doing and Jdevelop a unique perception, at the outset, as to how they're
travel.ng and how far they may be intruding. I would be just as happy, for example,
suing an cducator who has developed his own "Clockwork Orange" as I would a Bureau-
crat who 1s failing to implement the special education law., This leads me to a
group of my favorite defendents, the bureaucrats. I understand that, at least
yesterday, there were a number of people who could be considered bureaucrats in the
audlence and you'll have to bear with me, if perhaps I generalize a bit, since I
khow that there are numerous persons in every bureaucracy who are doing their
humanly baest rather than their paper best. On the other hand, I believe there are
a larye number of people i1n these systems who consider their activities more as 1f
they were working on a punch press than they do as if they were working with human
problems. There is absolutely nothing wrong with working on a punch press but human
probloms are significantly more complicated and are not susceptible to simplistic
solutions nor are they susceptable to a 92 to 5 approach. Nevertheless, that is the
way most of our system operates.

To digress just a bit, I really think that's a serious problem. %We are looking
now at the implementation of special education laws, for example. It seems to me,
at least in theory, one ought to look at the systems we've allowed to develop to
subrposedly implement these laws, I've got a theory that those very systems are so
Jdeliberating that i1t may not be possible without constant adversary pressure to do
what wo had hoped to do by designing those systems. There is no second shift in
the burcaucracy. The door is closed, The pay is good, the benefits are good, and,
1f you hang around there long enough, they're excellent and you can retire after 20
years. It's all but impossible to fire anyone, because protective civil systems
have grown up around these bureaucracies. Let me contrast that with a situation
that's fairly close to home and has not been bhureaucratized despite being funded
by the government; the OEO Legal Services system. I think 1t's because we're such
a pain that no one wants to protect our jobs very much but the legal services system
18 funded on a shoestring, is understaffed, has no pension or retirement funds, and
they pay schedule is atrocious, I have between 3-4 years experience and I make
513,200 a year. There are bureaucrats without even a degree that make more than
that after 4 years, We expect of ourselves and everyone we hire to work as many
hours 1s are necessary, consistent with your own mental health, of course, to
satiysfactorily serve as large a portion of our client population as we can. If a
person can't put out, they have to leave and that can be extremely painful because
we Jdevelop very close friendships, obviously, working in programs like this. But
w2 seldom fire anyone, it's not necessary, they un-lerstand what they have to do
when they coume into the system. We make that plain to them from the start. I must
admit that the national turnover rate is fairly high in legal services, I think the
people just burn out under those kinds of stresses and that kind of income after a
number of years. 1 seems to me that that mnay be a lot better than presuposing that
someonn who stays around for 20 years has all sorts of expertise. We can get lots
of bright young attorneys who will come in and work and learn fast and do very good
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tham because we have determined that under no circumstances can your institution
provide treatmant; under no clrcumstances can you held these young people in the
itnEtltuticons when you simply can't provide the education or treatment necessary

1in that satting. I .don't know 1f the courts can or will settle this problem but
A malor attempt 3 being made by the Mental Health Law Project in Washington, D.C.
via a lawsult called Robinson vs, Weinberger, They are sceking a decision which
basically says: Traditional institutions, no matter how you improve them, cannot
srovide appropriate education and treatment for most of the children they hold,
therefore, 1f there 1s a constitutional right to treatment, there is also a
constitutlonal mandate to create the settings that will be able to treat. Should
L5 legas theory be successtul, it would have a resounding impact on the institu-
sionalization of vur Shildren.,

Jutside of the right to treatment there are, as you know, Right to Education
stazutes throughout the country. It no longer appears that getting the bills passed
13 & major problem,  But just you try to get them satisfactorily implemented. 1In
Wisounsin three major law sults have already been brought under the Spacial Educa-
*1on Act and mest cartainly more will be forthcoming if I read the present direction
+.¢ the burcaucracy and the Superintendent of schocls correctly. One gentlemen
sedtoerlay was questioning Dr. Andereck about the availability of materials but
I'1i juirantece that where cests are involved many local and state districts will
v all 'n thelr power to short-cut what i1s needed even 1f and when it is available.
Let me jive you aa exanple. A county near Milwaukee has answered their special
aducation needs by re-cpening a school that was found unsuitable for "normal" kids
el wai closed down,  One of the problems, for example, is that the bathrooms are
Dwrated in the basement, Hell, half the kids are physically handicapped. The
reat.ny system doesn't work worth a damn. It's just a mess. Racine County says,
"well we're working on the special education building." Now this kind of stuff is
~ing o Jo on all over the country and its going to have to be the people outside
nnse iystams who are going to say, "I'm not going to consider money when I try to
et implementation of this law. Obviously, and I hate to use the word, practicality
will ultimately come into the formula. But as attorneys and as special educators,
tnat isn't going to be my problem or in my opinion, your problem. Don't worry about
saofechie raising the money 1ssue and making sure that part of the story is being told
relaus somebody else will be telling it. What you ocught to worry about is memorizing
yodr state right to education statute, knowing what the hell's going on in your district
1wl wnen finding some friendly attorneys who also have an interest and utilize their
42rvi e, where necessary. At the very minimum at least be able to deal with the
lwral superintendent or principal or whoever is trying to tell you what your chapter
mean:. ¥Y2u've got to have that knowledge, 1f you really are going to effectively
Jiiowhat you're trying to train people to do, and what you're trying to do within
that achool system yourself,

> the other hand, at least as far as litigation goes, pick your issues care-~
silv osu o that y=u don't, every time you have a problem, create a confrontation either
w:tn your school system or your state system or get an attorney because you'll merely
wear vnurself cut on things that you're not going to succeed on in the long run any-
way. £iJx a4 good i1ssue. These laws are going to take a long time to implement. I
mean as [ said, I don't like to hear people in control of the system talking prac~
ticality all the tame, Yet, it's going to be talked and its going to be true to
some extent that the implementation of these laws 1s going to take a long time and
1 whoie lot of money and you're going to have to anticipate that. It's not going
to be done right away and as you well know its not going to be done on the level of
having awvpropriate teachers and teachers with the knowledge that's required to per-
£yrm the tasxks i1n school districts. So steel yourself for a long time of the law
It WOrking in your various communities, and on the other hand, look for those
ireas whers it should and could be working and someone is keeping it from working
because 1t's 1ust too expensive for them and they don't want to do 1t.

Arother issuc that 1s related, and again you're all going to be involved in, is

v
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tha right to fair classification of children. 1 think this gets away from the
burcaucrats just a jittle bit and strikes a little closer to the psychologists and
gpecial oducators, The child has a right to the most careful determination of his
needs bLecause even minor mistakes, 1n my opinicn, can create serious problems,
Tneting, therefore, becomes a very critical thing, People should keep a very
constant watch on what testing procedures are being used and what kind of tests
are being used for what kind of people. 1It's not entirely clear to me and many
paychologists and many special educators that, for example, certain tests that are
very offoctive on white middle class children are not effective on poor wWhite,
Black, Indian, Spanish, and other minority children. These things should be con-
widoroed when those tests are given and when you're trying to classify a child.
Maybe what he needs 1s more Spanish teachers in the school systam, somebody bi=
lingual rather than some special education program that presumes that he 1s either
emotionally disturbed or has a severe learning disability. Those kinds of things
ara highly important, as you know., You know you have got to take a risk, you've
got to o ahead and perform, but you can set for yourself a very high standard when
yoou de go about consldering those kands of things. /

Anothor malor issue is already on the horizon, and I expect it to get more
widesj read attention (in fact, I hope to sue the State of Wisconsin next week).
We've boen working on the case a little bat and I think we have some appropriate
clionts so all week T was at the office, getting ready for my favorite defendant,
thu State Director f the Department of Health and Socail Services, Anyway, that's
not 1mportant.  The ussue 1s a difficult one, but in some respects a very clear due
process one,  That 1s, the "voluntary" commitment of juveniles by their parents.

No juestlon is over asked in Wisconsin of any child, irrespective of his age or
ability to answer, whether he wants to be committed. The parent's signature along
with the physician's certificate, 15 all that's required to voluntarily sign this
child 1nto a state or county mental institution or institution for the retarded.
This 15 not true just in Wisconsin. I would guess that there's a statute like that
in Florida. I know that there are statutes like that all over the country. The
Gaville vs. Treadway ~ase, that I mentioned in the right to treatment discussion,
dealt with this 1ssue, but only for MR children. It declared the Tennessee statute
to be urwonstitutional. The importance of this 1s tied into all these other thipgs~--
the whole guest:on of institutionalization and how Jdebilitating that might be; the
wilk'le Jquestion or least restrictive alternatives; the whole question of whether the
k1.1 should be anywhere, There's no one answer to these guestions yet the child
never oven gets to raise them. It goes a step further than that. Some kids are
together enough to say, "Oh no, I don't want to be there." Okay, well they're not
listened to anyway but under certain circumstances you can create a climate where
they would be listened to, where they'd have a right to a hearing, etc. But, what
about all those kids who, as a result of the common deference to authority, the
nsvchologists, doctors, everybody does not react? Whot's he going to do? He goes
along. There may bhe a very small third category of kids who say, "Well, even if I
knew that 1 could 30 somewhere else, or even i1f I knew that they couldn't do this
to me, ! just don't scem to be able to get ay stuff together. Maybe they can help
me," but, 1 bet that that's a very small percentage. What I put to you is that all
chitidren should have the opportunity, prior to being placed, to discuss with an
independent party, 1in my recommendat:on an attorney, who's appointed immediately,
whather or not the placement 1§ voluntary. FPresently, the applications don't have
to be filed or anytiing, they just get filled out and the kid is veiuntarily signed
in with the certificate of the physician., It doesn't have to be a psychologist or
paychiatrist either, so what I'm saying is that what ought to happen is that that
should be an application form for the ccurt, the court should assign an attorney
for cvery child, vvery single child. Presuming that there's a possibility that
what the parents have decided is in the child's best interest, might not be, or

at least he might not percelve it to be, which 1s an important question all by it-
self, the child has explained to him that if he does not want to volunteer to this,




thenh he's got a right to counsel and he's yot a right to a full hearing on it,

he's got a right to the least restrictive alternatives, even if it's determined

that he should be placed, and then he has the right to decide whether or not to
volunteer, Now, my i1dea and the i1dea of Jim Ellis who works for the Mental Health
law Project and has recently written a law review article on it, is what you do is
you hava your attorney just perform that function. Not the attorney saying, "In

tho best intorest of the child, I think we ought to place him," but the attorney
axplaining everything to the child and saying to the child, "what's your story?

How do you react to all this?" If the kid says, "I don't want to go,”"” he has a
right to a heariny, full hearing, If the kid says he does want to go, after the
attorney explained 1t all to him, the attorney says, "I believe he understood, I
balieve he was compaetent to make that decision," and he sends that affidavit off

to the ¢ourt and he's voluntarily admitted. Any kid who is too young to have that
datarmination made, cannot be presumed to be having the right thing done for him any
more than anybody else. Thias is a dafficult question, because parents say, "you
know, 1t's my kid, I ought to he able to put my kid where the hell I want." And

I say, "Oh no, you shouldn't be able to, not when it's an institution.”" We're not
talking about a public school system; we're not talking about summer camp; we're
talking about an i1nstitution, So, if the kid is too young to say, "I don't want

to go,” or "I do want to go," there has to be a hearing autouatically. I don't see
as how that harms anything, because all of this can be dore in a maximum of 14 days
and the whole 1ssue of delay I think is somewhat arguable. 1In fact, you can develop
the same kind of Lessard type procedures that we sued on in Wiscensin and say if
probable causo is found that he's emotionally disturbed, has mental illness or
whataever 1t 18 that would categoraize him and he probably needs treatment and it
ould probably be provided within the institution, then he could be placed pending
the hearing which could occur 10 days later. Where the child agreed to t¢he applica-
tion and understood his rights all of this would be unnecessary.
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Paul Andererk
Bureau of Education for the Haniitagpsd
Division ¢f Media Serviles

1 am honores to be here and trurt that the talx ent.otied "waris Iooo washongea”
prusented by two of my colleagues in the Bureau € L&ozaticn Izr t-e Samdizappec 3.3
not encroach upon the territory of the words I've Drourrt pou:r and, I NOpe oy worcs are
not repotitious of theirs or any other of my Scl.eayues I st u rour socaference prograt.

It 18 my objective to be as specific as poszille .= ua&:r;~*.~ e lLearn.ng ReSCUTTE
Conters program of USOE/BEH so that you may share orn the development 27 tlal grogras and
assint the faderal government in inpiementing .2 ThIDAZHDLL hs *ﬂ::;:y. Tt L5 neLTner
a simple program nor a simple program structure. The LED pragTan will attempl articulas
tion of local, state, and faderal government agent.es S That Thare L3 2n drganized
national effort to provide identification, ciagnosis, Frogrammidy. asd medla-soppert
gervices to ¢ach handicapped child.

The pedagogical basis of the program goes L ke his:

1. Identification., . . AS & teachey, parent, Dedlatrizian. SLILLSS, s.aviate oF
whoever sees sufficient deviation in the DeldViIl &R (SRITLNS SRASACT&TLE8LLCS
of a child to be concerned apout the NOrMa.™ 37 aorgIMa.sy 28 whas 283104, we
find the target of our services. The LRC program, spezifizally, the Fegiomal
Resource Centera, intend AsSisting the sTATELE w, 7717 T8 7 rfemoms 22 devells
a system for methodically and scientifizally fimilog the zargeat-child for
special educational services. Reliance on haphasass ldamtifisatice v deviant
behavior displays hardly ensures that each hi.l w13 coserved oy indearserved
15 identifaied.

2. Educational Appraisal. . .having once .éentified 2 InLLT wiiise LeaiTing Denavior
seoms to require special handliing, we neel 2T Jev.ose a%d a;0lr Lhe DES.I.NS
tools and techniques which give us a GeEsTI.LFT.On <f Trme ForIital zanc-:a,
of the learner in educational terms. Thoush S.o8ely akin 32 T;edizal eva uation,

our purpose 1s to find the physical charaster.stiss axd Rental cagarities
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which affect the learning of social and vocat.ooal sl 15 3ad nfsrmast.cen.

Again, Rogional Resource Centers in the LRT DrofTan ATe Tthe IUOSTAm agents €O

help states develop a capacity to evaluaate wht edutitioral <ufac.ties and

incapacities of the child, Regional ceniers wi.. s.ve s:me Zirect serrizes

ir. evaluation of children as well as assist sTates Ln Zwyelcping satd zapacLty.
3, Educational Programming. . .the identif:ef and evail.uaated onild sheuld havs

customized sequence, tiMming, aAnd type ©F efoTaAtLTNE. eXSAT.ENCHS avAL alle

to him 11 he/she 1s to maximize the growinh pﬂ'en-;_;. Fagioral Rescource TEnters

will assist states in developing an :ntrastats -2 TLTY LD TLIVE SUITITULAT

prescriptions of the long-range, short-range. &nt MMmediate matyre,.  WiThin

the limits of certain criteria, the reg:cnad. 2entsr »i.. Five 2irect sarvice

to children (largely, those with ne octher advotates f2r s.uch servites =T help

the child).

Now that the target child is i1dentified, appracsel. anit nis Seoer Tiver [2rg and
short range educational prescriptions, the paren: Or 10Tl edaTaTST will Taks Tne slace-
mont decisions necessary to bring the child within the .nfluarmuse 2f sr3inized soeclal
education, This placement decision may be v;th ERC coomzel f s.iom Tourseling s Sesired,
but, is primarily in the hands of the child's legal advorate. Irge L2 3m educaticInal

- R A% AV Rl A -
program, the Regional Resource Center program continues 27 L~flar2e e tmil?,
4, Perindic re-examination. . .the Reg.ona. ResDLrITe J47%E7 wi.. 3%3.3% Darents,
teachers, and other concernced persons 1o the Zav-ts—Za, zr3cess of educaticnal
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Gainesville, Florida

A variety of procedures have been utilized in attempting to more accurately
determine the incidence of behavioral disorders in school-aged children and youth.
Reported incidence figures range from 2 to 69.3 percent of the populations under
consideration (Glidewell and Swallow, 1968)., Probably the most frequently cited
estimate of the incidence of behavioral disorders is that of Eli Bower (1960).
According to Bower, approximately 10 percent of the school-aged population need pro-
fessional assistance of some type during their school years. However, less than one
porcent of school-aged children have severe emotional problems which require inten-
sive intervention programs,

Researchers have sought the assistance of classroom teachers, parents and mental
health professionals, including psychologists, counselors, social workers and psy-
chiatrists to make determinations about the mental health of children and youth. A
variety of behavior rating scales, standardized test instruments, physical examina-
tions and direct observation systems have been employed. The results of studies have
been reported in terms of mild, moderate and severe behavioral disorder< as well as
in terms of traditional psychiatric labels such as schizophrenia, autis. and depres-
sion. In general, the use of numerous methods and associated variables has contributed
to the confusion about the nature and the scope of the incidence of behavioral dis-
orders in school-aged children and youth.

The purpose of the present investigation was to sample an extensive number of
reqular classroom teachers and determine their individual perceptions of the beha-
vioral status of their students. The regular classroom teachers' perceptions of
behavior were particularly important to the investigators since these same teachers
spend a considerable amount of time with their children and in many cases are the
major available change agents for the child. An additional impetus for undertaking
the present investigation was the study by Ullman (1952) in which he concluded that
teachers are frequently in agreement with other mental health professionals regarding
the mental health of children and youth.

Method

A specially designed research checklist was submitted to a total of 2664 regular
classroom teachers in grades K-12 in thirteen Florida school districts. Each teacher
was asked to categorize the behavior of their students in terms of no perceived
behavioral disorder or a mild, moderate or severe behavioral disorder. Specific
behavioral dimensions and psychiatric terminology were not provided to the teachers
as they responded to the checklist. The teachers were also instructed to avoid re-
porting children who had been previously diagnosed as having certain other primary
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handicapping conditions such as mental retardation and hearing impairment. Rather
than attemptling to relate the terms mild, moderate and severe behavioral disorders
to specific behavioral dimensions, a continuum of services or special programs were
matched with the terms as a quide to the participating teachers. Each of the major
special programs or services was selected and defined on the basis of general ac-
captance by special educators as educational alternatives for children and youth
with mild, moderate or severe behavioral disorders.

Definitions

1. Mild behavioral disorders - Children or youth with behavioral disorders who
can be helped adequately by the regular classroom teacher and/or other school resource
personnel through periodic counseling and/or short term individual attention and
instruction.

2. Moderate behavioral disorders = Children or youth with behavioral disorders
who can remain at their assigned school but require intensive help from one or more
educational specialists (i.e. counselors, special educators) and/or specialists from
community_agencies (i.e. mental health clinics, diagnostic centers, etc.).

J. Severe behavioral disorders - Children or youth with behavioral disorders
who require assignment to a special class or special school.

Results and Discussion

A considerable amount of data relative to reqular classroom teachers' perceptions
of behavioral disorders in children and youth was compiled. The researchers focused
attention on several teacher characteristics including their race, sex, experience
level and formal educational preparation. The race, sex, achievement level and the
grade level of the children and youth were also considered. Selected research findings
are presented for consideration.

1. The total mean percent of children and youth perceived by their teachers

as exhibiting behavioral disorders was 20.4 with 12.6 percent placed in the
mild category, 5.6 percent considered as having moderate disorders and 2.2
percent with severe behavioral disorders.

2. A gradual increase in the perceptions of behavioral disorders was noted
between kindergarten (19.4%) and grade 5 (25.5%). A downward trend was
evident between grade 6 (22.08) and grade 12 (8.8%), with the exception
of grade 9 (26.0%).

J. Approximately two male students for every female student were perceived as
exhibiting behavioral disorders. The female teachers generally perceived
higher percents of both male (26.6%) and female (15.0%) students as exhibi-
ting behavioral disorders than did male teachers (21.1% males and 11.8%
females).

4. Approximately two black students for every white student were perceived as
exhibiting behavioral disorders in kindergarten through grade 7. Differences
hetween blacks and whites were minimal between grades 8 and 12. 1In general,
white teachers perceived more black students as exhibiting behavioral dis-
orders when contrasted with the perceptions of black teachers.

5. When the teachers' educational backgrounds and years of teaching experience
were considered as factors in teacher perception, virtually no associatiopn
was noted.

Conclusion

When classroom teachers were given the opportunity to freely report their
perceptions of the behavior of their students, a number of serious problem areas
were highlighted, The mean percent of 20.4 that was perceived by the participating
teachers as exhibiting behavioral disorders is obviously cause for concern. Although
12.2 percent of the children were assigned to the mild category, another 7.8 percent
were perceived as exhibiting moderate or severe behavioral disorders. In view of the
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sarvice related definitions usad in the present investigation, the need for specialized
sarvices as determined by the participating teachers is substantial.

An awareness of how teachers perceive the behavior of their students is essential
in determing the needs of both students and their teachers. Data of this nature is
particularly relevant since teachers' ability to make accurate judgements regarding
the behavior of their students has received some support in the research literature
(Ullmann, 1952, Nelson, 1971), However, the task of judging the appropriateness of
human behavior 18 complicated by many factors. 1In the present investigation, the
sex and race factors exerted an influence on how the teachers perceived their students.

The need for more specially trained personnel in the area of behavioral disorders
in evident, However, an equally important priority is the upgrading of the training
of both inservice and preservice regular classroom teachers. Through additional
training and experiences in behavioral disorders, regular classroom teachers should be
better prepared and more confident in their ability to assist that large number of
children and youth who are perceived as having mild behavioral disorders. Additional
training may also make it possible for teachers to more accurately judge the behavior

of their students and make more appropriate referrals of children in need of special-
i zed services.
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Modularized and Traditional Teaching
Methods Used In Preservice Teacher Training

by

Gary M. Blackburn
Purdue University
West Lafayette, Indiana

One of the recent advents i1n teacher education is the development of competency
basod trainlng programs, Rarely, if ever, has any movement swept through teacher
vducation so rapidly or captured the attention of so many in such a short period of
time {(Houston & Howsam, 1972). Rosner and Kay (1973) have suggested that this rapid
implementation of competency based teacher education programs is at variance with

~pstamates whach have been made concerning how much program development time and research

need o be invested in order to implement a major test of the power of competency based
teacher education.

Competoncy based instruction rarely is considered without reference to some kind
of unit packaging (Jowsam & Houston, 1972). These units of learning are frequently
referred to as modules, The instructional module is regarded by some Authors (Cooper &
Wwaber, 1973; Howsam & Houston, 1972) as the very best heart of the competency based
teacher education program,

Tha present study investigated the question as to whether a modularized form of
instruction is as effective, in terms of student achievement, as more conventional
instructional methods., An ancillary purpose of the investigation was to examine
the differential effects of modularized and traditional instructional methods on students'’
rating of a course.

specifically the following null hypotheses were tested:

Hypothesis 13 There 1s no significant difference between the achievement, as measured
by a posttest, of students who receive traditional instruction and students who receive
modularized self-pacing instruction.

Hypothesis 2:  There is no significant difference between the achievement of students
who roceive traditional instruction and students who receive modularized self-pacing
1nst ruction when the students receiving modularized self-pacing instruction are allowed
to recycle through the learning activities and posttest.

Hyvothesis 3: There is no significant differences in the course ratings performed by
students 1n a traditional class and the course ratings performed by students in a
modularized class.,

Corollary 3a: There is no significant difference in the proportion of students

in a traditional class and the proportion of students in a modularized class who

indicate that they learned more in the course than in most of the other courses

they have taken,

Corvllary 3b: There 1s no significant difference in the proportion of students

in a traditional class and the proportion of students in a modularized class who

indicate that the course was better tailored to their individual needs than most

of the other courses they have taken.

Corollary 3¢: There is no significant difference in the proportion of students in

a traditional class and the proportion of students in a modularized class "o

indicate that the information they learned in the class will assist them in being

more effective teachers.

Corollary 3d: There is no significant difference in the proportion of students

in a4 traditional class and the proportion of students in a modularized class who

indicate that they would recommend that other students they know take the course.

Corollary Je: There is no significant difference in the proportion of students in

a traditional class and the proportion of students in a modularized class who in-
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dicate they would ruocommend that the course continue to be taught in essentially
the same manner.

Procedures

The study was conducted at the University of Florida during the 1974 spring quarter.
The sample consisted of 32 undergraduate students who enrolled in the course, Educational
Aspects of Behavioral Problems in Children. The subjects were randomly assigned to the
two sections of this course. Three students, one in the control group and two in the
experimental group, withdrew during the drop-add period. Statistical analysis was per-
formed utilizing the remaining 15 students in the control group and 14 students in the
experimental group. Subjects in both groups were given a pretest prior to the initiation
nf instruction,

Students in the traditional instruction group used two books of readings, volumes
“one and two of Educational Aspects of Behavioral Problems in Children and Youth (Bullock,
Dykes, & Kelly, 1974a, 1974b). The structure of this class approximated that used in
conventional university classes. This group met one night weekly for approximately four
hours during the ll-week quarter. The primary instructional methods utilized were
lecturas, group discussions, and films. As in other conventional classes, the course
timolines were established in advance by the instructor, and all students were expected
to complete the assignments at the time specified. Regular reading assignments were
made from the two assigned textbooks. Lectures and class discussions dealt primarily,
but not exclusively with the material included in the textbooks.

students in the modularized instruction group did not attend conventional classes.
A s.if-pacing instructional module (Bullock & Blackburn, 1974) rather than traditional
lectures provided the vehicle for transmission of r2levant information and knowledge.

The instructor held short individual conferences weekly with each individual assigned

to this qgroup. Students in the experimental group used the same textbooks (Bullock,

Dykes, & Kelly, 1974a, 1974b) as those used by students in the traditional class, with

the exception of an instructional module which was used only by students in the modular-
ized class. The instructional module consisted of 12 units of study each of which
contained a competency geoal statement, the unit criterion, instructions for completing

the unit, a list of readings to be consulted in the textbooks, a list of optional en-
richment activities, and a self-administered unit postassessment. The students in this
group were allowed to proceed at their own pace; the only requirement being that they

take the postassessment on or before the final examination date scheduled by the university

Students in the control group were administered the postassessment during the
reqularly scheduled final examination period. Students in the experimental group could
take the postassessment at any time after they had completed the required units included
in the module. Students in the experimental group who desired to improve their grades
were allowed to recycle through the learning activities and the postasscssment.

Students in both groups completed a course rating survey. The survey consisted of
five pair comparison, forced-choice items. A value of one was assigned to each of the
responses which were indicative of a positive attitude toward the course. Positive
responses for the five items on the Course Rating Survey included:

1. I have lecarned more in this course than in most of the other courses

that I have taken.

2. This coursc was better tailored to my individual needs than most of

the other courses that I have taken.

3, The information learned in this course will assist me in being a more

affoctive teacher.

4. I would recommend that students I know take this course.

. I would rccommend that it be taught in essentially the same manner in
subscquent quarters.
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gesults

The statistical test of significance used to evaluate Hypothesis I and Hypothesis
L was a bt between experimental and control groups on pretest-posttest and pretest-
recycle gain scores, respectively. The t test for independent observations was utilized
as a statistical test of the sigmificance of the difference between mean course rating
seores for the control and experimental groups, The Fisher exact probability test was
employed to evaluate the five corollary hypotheses associated with Hypothesis 3,

Table 1

Mean Pretest, Posttest, Recycle, and Gain Scores
Reported for Experimental and Control Groups

-

Pretest Posttest Gain Recycle* Gain®*
Exporimental Group 81.93 123.43 41.50 125.43 43,50
(n=14)
Contral Group (n=19%) 78.53 106.80 28,27 106,80 28,27
Difference 3.40 16.63C 13,233 18.63° 15,23

ap<:.02
bl’< .01

¢;, < - 001

*osttest scores were used for those subjects in the experimental group
who did not recycle and for subjects inh the control group.

The uxperimental and control groups did not differ significantly on pretest scores,
The diffaerence between the two groups on posttest scores, unadjusted for pretest differ-
ences, was significant at the 0.1% level, when the posttest scores were adjusted for
pretast differences by calculation of pretest-posttest gain scores, the difference
betwoaen the two groups was significant at the 2% level; therefore, Null Hypothesis 1 was
rejected,

The difference between the experimental group's mean recycle posttest score and the
control group's mean posttest score was significant at the 0.1% level. When the posttest
and racycle posttest scores for the two groups were adjusted for pretest differences by
valculation of gain scores, the difference between the two groups was significant at the
1% level; therefore, Null Hypothesis 2 was rejected.

The course rating scores for the control group randged from zero to five, with a
mean of J.40. The course rating scores for the experimental group ranged from cne to
five, with a mean of 3.64. The difference between the mecans for the two groups was
significant at the 5% level. Null hypothesis 3 was rejected.

Corollary 3Ja, Corollary 3c, and Corollary 3d could not be rejected. Corollary 3b
was rejected (p<..001), and Corollary 3c was rejected (p<..05).
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Table 1

Joint Methods Course Objectives

Jenural special education teachers should be able to organize, operate, and evaluate
spocial proyrams for children exhibiting mild, moderate, or severe behavioral
and/or learning disabilities.

. tdent.fy and use the services of agencies that provide resources and other
insrructional support services.

. Analyze complex learning tasks into component parts, arrange saquentially
to maximize errorless learning,

3. Write instructional objectives that specify learning outcomes in terms of
observable behaviors. . .

3. Read and interpret psychological and educational test reports on children.

3. conduct informal educational assessment of children.

G, Use appropriate behavior modification techniques to strengthen academic

behaviors and to weaken disruptive or competing behaviors.

. nrganize the classroom environment and write educational programs for

individuals and groups of children, specifying the educational structure,

tasks, and rewards.,

Sesign, implement, and evaluate individualized remedial and/or developmental

instructional programs in the basic tool subjects of reading, writing, and

arithmetic.

I

voaur alternative information dissemination formats are available to facilitate
;roarssiton through each training module. Students can either receive the information
by viewing videotapes of the lectures, OR attending the lectures and participating in
rre discussion, OF reading a prepared narrative and selected readings provided by the
module Leader, OR a combination of all three of the above options as the student
relicves Last fits his needs. As a rule, students cannot proceed into the next module
unt.! criterion is met on the content portion of the preceding module. This rule was
3i4hand because cach new module depends on prerequisite skills from the previous module.

The length of cach module ranges from one day to two weeks. Module format varies
from joint locture/discussion sessions to completely independent work in the case of
rhe Resources, Behavior Objectives, and Behavior Modification modules. Where joint
ruras are offered these are videotaped for later viewing, In addition, eight of

tures. Eight modules also incorporate a project or practicum activity. Student
£ ce 1n each module is evaluated on a "no-fail" basis. Students have the
tuntty to re-do tasks and examinations w!thin each module until the established
rion 1§ met. Students are allowed as much time as they need, within the semester,
tc -omplete module tasks.

~ints toward students' final grade are assigned to each module on the basis of
tre amount of material and the tasks included in each. More demanding or time-con-
suming modules are allotted proportionately more points.

31x modules of fer objective pre- and posttests over module content, Students may
rest out of cach of these modules by meeting criterion (90 percent) on the pretest.
sradenrs who do not elect to take the pretest, or take it and fail to meet criterion,
mast attempt to pass the posttest., Two equivalent posttests are availlable, giving

studont s more than one opportunity to e~ n the module points. If a student is unable
»5 meat criterion on the second posttest, he is given tutoring by the module instructor
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and tosted on those module arevas with which he had difficulty. 1In this latter casc,
no module content points are awarded to the student, but he is credited with having
completed the module. All modules must be completed to earn credit for the course.
Even though he may fail to earn any content points, the student still can earn project
points for that particular module,

Table 2

Descraiptien of the Modules

Criterion
Modulve Topac Class Session Narrative Tests (Pre-
and Post)
Orientation one individual session N/A N/A
1 Resources Independent {(no planned session) No No
2 Task Analysis One Joint session Yes No
} Rehavioral Trndependent (no planned session) Yes Yes -
Objectives
4 Assessment Six joint sessions (one individual Yes Yes
‘ session)
5 Behavior One joant pretest session. Two Yes Yes
Modificat:ion weeks to complete module in-
dependently. Daily unit test
session.
O Learning Three joint sessions. One indivi- Yes Yes
Environment dual session.
7 Mathematics Three joint sessicns. One indivi- Yes Yes
Gual session.
3 Language Three jolnt sessions. Yes No
9 Reading Seven joint sessions. One indivi- Yes Yes
dual session,
Total % schedule joint class meetings 24
Total # open dates for independent class
meetings 12
Total & of class days 36

There are two forms of classroom instructional sessions used in the JMC. These
aessions are (a) Individual meetings for each traditional certification area and (b)
Joint meetings of all four certification areas., Individual sessions are used to dis-
cuss issues that arec believed to be of inter¢st or szqnxfzcance for particular
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certification arcas, Joint sessions involve all students from all four courses or
curtification arvas meoting under the leadership of an individual who has demonstrated
professional competence in the module's topical area.

In cases where a qgiven module does not apply to an individual course section
{2.9., reading and math for teachers of the Trainable Mentally Retarded), that section
pursues 1ndependent work ain lieu of participatior in the joint module. In addition,
time and vredit are allotted during the semester for independent modules covering
content uniyguo to ecach course section (e.9., use of prosthetic devices for the orthopedi-
cally and neourologically handicapped course section), Opportunity for additional
atudent contact with individual instructors is provided through Individual course
section meetings, which tollow most Joint modules.

In addition to the four course instructors, three other faculty members from the
Dupartment have taken responsibility for leading modules, One faculty member serves
as JMC coordinator. Si1x graduate students from the field of Special Education are
available as proctors to answer guestions and give additional help when needed. The
proctors help strengthen the communication between the professor and students, and
are also responsible for grading module pre~ and post-examinations and giving immediate
feadback to students regarding their progress. The student/proctor ratio is 17 students
Lo one proctor,

The first class session of the scmester is an orientation meeting, where students
meat with 1ndavidual section instructors. The rationale, structure and operation of
the course are explained, and materials describing the JMC, as well as materials for
the first module, are distrabuted.

soveral days before the beginning of a new module, materials pertinent to that
module are Jisseminated. These include a Student Performance Sheet, in which specific
moadule objectives, learning activities, methods of evaluation, and point credits are
Jescribad, and a module narrative or list of reading assignments. Students wishing to
take the module pretest review these materials and take the pretest on the day scheduled
(Pre- and posttest sessions are conducted several evenings a week). If the pretest is
passed, the student receives credit for the content portion of the module, and is re-
quired only to complete the assigned project or task; he is excused from all Joint or
Individual sessions,

should a student fail the pretest or elect not to take it, he may acquire the
module content by either attending the joint lecture/discussion sessions, or by
roeading the module narrative or by doing both., At the same time, he very likely
is completing the assigned project or task for that module. Following the joint
sosstlons, he meets with his section instructor to ask questions and clarify points.

The student then takes the first posttest at the scheduled time. If he passes, he
receives full credit for the content portion of the module., Should he fail, he gets
an 1mmediate recort from the proctors regarding the specific items he missed. Further~-
more, the module instructor is present ac the posttest session to answer his questions.
sevoral days later, the student takes the second posttest, following the same
procedure as for the first posttest. If he meets criterion on this posttest he re-
colves partial point credit. If he fails, he receives no content points, but must
attend a tutorial session with the module instructor before he is credited with com-
ppleting that modulce.

whethcr he passes or fails any of the tests, the student also must satisfactorily
complete the module task before receiving credit for the module. The content and
practicum components of all modules must be completed bhefore a student is eligible
to roceive credit for the course.

Evaluation

At the end of each module, students are required to complete a 34-item rating
scale before receiving credit for that module., Similarly, a course evaluation form
must be completed before a student can receive his final grade. Neither of these
instruments requests 1nformation that would identify the student in any way. The
wording of specific questions and the type of responses required are varied to reduce

N
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A further rodaction in the number of Joint modules has been proposed, which
would resaltl in 3 proportionate increase in individual sessions. This revision would
nave the Jdual effect of reducany the overall work lcad and increas:ng the amount of
student instructor sontact, Which Joint modules woulld be elinminated has yet to be
detoermined, but it 1. lixely that the selection will be from among those not applicable
to all cortiisation areas le.g., Mathematics), Narrat:ves and other materials for
theso modules still could be used by individual professors.,

Third, students have expressed moderate dissatisfaction with Joint lecture/dis-
Jusslon sess: ons. Furthoer refinement of module narratives should obviate the need for
lectures entirely. As an alternative strategy, module leaders can lead discussion
Jroups, or Jdevelop s;mu‘at;ons, demonstrations, ete. which i1llustrate the application
o module content and concepts. A fundamental characteristic of CBI is the provision
of allurnate learning actaivities (Nagel & Richman, 1970)., The provision of well-
deve lopod module narratives and clearly specified objectives would permit instructors
tO expiore varivus zvarwqu alternatives i1n greater depth.

Fourth, altnough students are reasonably free to schedule their efforts throughout
the semester, stiil they have baen expected to complete the course in four months, and
mudt take tests over module content at scheduled taimes., This is in opposition to
another characteristic of CBIt the criteraon level for achievement is held constant,
but students may compaete modules at their own pace, {(Nagel & Richman, 1972). It 1s
anticipated that ultimately, all Joint modules will be completely independent and self-
contained.,  In this event, "methods" content could ke distributed throughcut a student's
traininyg program rather than lunped i1nhto a single semester. During the Spring, 1974
semaster, an experimental, self-contained version of the Behavior Modification module
wah tus:ud (Moyer, 1974), This module was severely criticized by students; however, it
wan oot entirely self-paced, in that students had only two weeks to complete the module,
and 1t was scheduled at the same time as mid-ternm exams, which added to student's
j rossares.  Nevertheless, the content of this module was perceived as useful by the
majority of students,

Finally, the determination of competencies included in the JMC has been made by the
instructers,  while this metnod offers advantages, it is less valid than more empirical
ap; roacher Shores, Jegelka, & Yelson, 1973}, The Department has recruited a Field
Advinsory Jommitter, one of the ‘unc*ions of which might be tco generate and/or review

ampeeten sy statomenta, eri2dic review and revision ©f training program coempetencices
18 g Vit Somponent of JBI, lest the program lose it's acce ountabx‘ity t¢ the educational
system that < *he consumer of it's products,

Ardd, 1§ any cinale fvature has characterized tiie JMC over the nast four vears, 1t
t9 change,  The most ceortarn rediction that can be made regarding it's future is that
1t wiil continue to evelve. Hopefully, with this evolution will come increasing
gorhatl Carion relevance, and, most important of all, more competent special education
teacliers,
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Multi=-Media Utilization in Teacher Training in Special Education
by

M. Kay Dykes
Department of Special Education
University of Florida
Gainesville, Florida

The wnitial survey or introductory course in special education presents numerous
vhallenges to the anstructor,  In addition to basic facts and trends for each type of
handicapped population, the instructor must work to effect the development of, or change
1in, students' attitudes so that an optimal professional motivation and personal comfort
lavel with handicapped persons is nurtured, Using traditional methods, it is difficult
to accemplish these complex cognitive and affective goals within a quarter or sem ' =2r;
however, multi-modia presentations have been found to be efficient and effective t.uls
1in facilitating the yain of such goals.

Prepbaration
The multi-media presentations demonstrated at TECBD were designed to meet the goals
as stated above., Initially, slades were collected from various programs for handicapped
children. When vossible, slides were used from classrooms, institutions, etc. where
proture release forms had been signed by the child's parent or guardian. An effort was
made to exclude pictures of any child, facility, or program who/which might have objections
or pnlicies against being included. Due to the large number of slides required, the
divarse sources, and date of some slides, it was impossible to be certain that there
was clearance for inclusion of each slide; therefore, no child, facility, or program is
identified 1n the presentations, An effort was made to represent all children, facilities
and proyrams as potential samples of populations and not to single them out as positive
or negative examples. Since four brief presentations were desired, slides were sorted
by content into intellectually handicapping conditions, physically handicapping conditions,
sensory handicaps, and learning/behavior problems. After representative slides were
complete for an arca they were story-boarded and a dialogue was written. 1In these
pr. .entations the narrative and the slides are not pegged, rather the pictures are used
to carry out the feeling-tones of the narrative. In order to use a tri-screen format,
the slides ware ordered, interspersed with color plates for relief, and placed in ap-
propriate carrousels -- left, mid-left, mid-right, or right. A central dissolve unit
was usod: therefore, four projectors were required even though only three images were
desired. )
Preparation of the tape was the next step. An B-track unit was used since 3 tracks
were roquired--voice, music, and impulse. A dig-a-cue was used to record an impulse
track, thereby removing required manual control of the projectors. The second tape
track was used to record the narrative. It was recorded so as to syncronize with the
impulses. lastly, previously selected background music was recorded on another channel
of the tapoe.

Usas

The four multi-media presentations are available for use in all classes in special
education and have been used as special presentations in various classes in related
areas of education, hcalth and recreation, allied health, psychology, and architecture.
when a prescntation is made as an overview the material is used in its entirety.
Usually a question and answer session follows, and when time permits, the presentation
is repeated.

when used in the introduction to special education class, the procedure described
above is uscd 1nmitially. Since a large volume ¢f information is presented, some groups

3
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have ruguestoed that they see the entire resentation three times. When the instructor
fesls the students have a grasp of the materials, the volume is turned off and the details
are disoussed.,  As the yroup watches the slides again, the instructor is free to stop

the presentation, when tepnred, to call attention to specific components. In this way
the presentation can be used to meet specific goals of the instructor in addition to

the more global goals previously discussed,

Major Problem:

The use uf multi-media presentations has been successful in helping to develop and/
or change attitudes and impart information to various students and community groups;
howaver, the following problems have lessened the effectiveness of the presentation:

1. Sinoe cght pleces of glectronic equipment are required, it is a frequent
croblom that one piece 18 broken or has been borrowed, etc. thus rendering
the entire presentation inoperable.

2. The wogquipment s bulhy and the presentations require certain conditions for
presentation (e.yg., large screen, proper distance and angle, etc.) which
almost prahibit using them with community groups, etc. who cannot meet in
an area deosigned for multi-media presentations.

3. The vost and need for professional services is high. In order to get high
quality visual and audio components many specialists are involved.

4. Sore students have complained of stimulus overload. They have difficulty
with selectively attending even after being instructed to look and listen
for yaneral teeclings and information the first and possibly the second time
the presentation is made.

3. torage space is of essence,  If the carrousels are left out there is a
high chance that environmental and/or human interference will impede the
potential pality of the presentation.

.,  Many hours were rogulred to ldentify appropriate background music. The
music must be appealing and appropriate in conveyed mood and beat, yet
not distracting from (e.g., popular melody) or competitive with the
narrative,

Kecoarndings by the following artists have been used successfully with special

osducation multi-media programs developed at the University of Florida:
1. Herbie Mann

. lan Anderson

. TPaul Maur:at

. Burt Bacarach

. Henry Mancini

0. Ferrante and Teicher

sournd tracks from the various James Bond films have been useful also.
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Divorced Mothers and Their Children: Basic Concerns
by

Patricia Prewitt
Department of Special Education
University of Texas
Austin, Texas

The nurpose of this research was to determine the basic concerns of divorced
mothers and their children. Approximately 14,500,000 American children under 18 are
living in one-parent homes; the great majority of these children are being reared by
divorced mothers. There is a total absence of research on this type of family unit.
Research on divorce itself has traditionally been directed toward (a) discovering the
causos of divorce, (b) discovering effective means of prevention of divorce, (c) dis-
covering »ffects of absence of the father upon the gsocialization of children, or (d)
crisis intervention at the time of the divorce. There is no body of redearch which
deals with the one-parent family as a natural group and which seeks to understané which
of the variables pertinent to smooth and healthy functioning of intact families also
apply to one-parent families.

A sample of 20 mothers with one or more children between the ages of 6 and 18 was
drawn from the files of the Travis County, Texas, Domestic Relations Office, and randomly,
from a list of members and former members of the Travis County, Texas, Chapter of Parents
Wwithout Partners. Five separate structured interview schedules were prepared, field
tested, and revised by the author for use in interviewing the 55 subjects (20 mothers,

35 children). Six major categories of interest were defined for mothers and six for
children. Four categories were identical for both groups: School, Church and Community,
Peers, and Self. For mothers only, Home Management and Children were areas of interest.
children only were asked about Attitude Toward Father and Attitude Toward Mother.

Category I - School, Both mothers and children saw the schools in a predominately
positive light; 55% of mothers saw a change in attitude of school staff which they
doscribed as supportive, while 86% of the children said that they were treated "the same
as children whose parents were married.”

Category II - Church and Community. Exactly half of the mothers said that they felt
accepted at church; 90% of the sample were active members of a church. Ninety-one percent
of children said they were "treated no differently” at Sunday School.

Most froquently suggested targets for legislation (by mothers only} were greater
oase in obtaining credit, improvement in tax laws, enforcement of child support payments.
one hundred percent of mothers recommended that mental health services be made available
to divorcing or divorced families. In 708 of the families, one or more members had had
counseling. Of these, 79% of mothers were satisfied with services; 218 were critical.

Category III - Peers. For mothers, the study examined "Neighborhood" and "Social
Life.” Eighty percent of mothers felt accepted in the neighborhood. Fifty percent stated
that their so. .1 life inciuded only other single parents; 158 saw more of married couples;
1504 saw an equal amount of both groups. Children responded to questions about their peers'
attitude in terms of whether or not the parents' divorce was discussed. Sixty-six per-~
cent said "no" and 34% "yes."

Rasults are reported separately for mothers and children for Categories IV, V, and
V1. For mothers only, they were as follows:

Category IV - Self. Work, Social Life, Attitude Toward Divorce, and Attitude Toward
:xtra Responsibilities were the aspects of self chosen for investigation. Results were
complex and can only be touched upon here. Work-~though satisfied with jobs, 70% favored
vocational counseling. ©&ovial Life--the trend was to mix with other singles only; 20%
has no social life in a 7. . : sense. Eighty-five percent said their Attitude Toward
Divorce shifted from negat. . to positive after their own divorce. Eighty percent said
they date; 45% said their children favored their re-marriage. Seventy-five percent said
they felt some resentment of Extra Responsibilities,

e
38 - 4




Category V - Home Management. Sixty percent reported little change in household
routine or division of labor; 406 said children did more. Forty percent had trouble with
credit; 40V said they were "good managers;" 34% favored financial counseling for
raecently divorced mothers.

Cateqgory VI - Children, Eighty-five percent saw advantages for their children in
terms of understanding of life and people as a result of the divorce; 75% would have
predicted unsatisfactory emotional development for their children had they remained
marriod. Sixty-four percent of mothers of daughters and 708 of mothers of sons saw
no problem with the child's sex-role identification.

Results for children for the first three categories did not show age differences.
The only clear-cut age difference which emerged for the latter three categories was for
Group B (6, 7, 8, 9). This group expressed a great sense of loss and was clearly more
affected than the older children.

A model for normal functioning of single parent families headed by divorced mothers
was presented to be used as a diagnostic tool and as a teaching device,.

b -
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Specific Learning Disability?

by

loyd S, Wright
Associate Professor
Southwest Texas State University
San Marcos, Texas

John Elkins
Associate Professor
University of Queenland
5t. Lucia, Australia

Mary Meredith
Director of Adaptive Education
Tucson Public Schools
Tucson, Arizona

Numerous states have or will soon have mandatory legislation requiring that
school districts provide special educational services to children with specific
learning disabilities., Unfortunately, most school personnel are uncertain as to how
a child with a spocific learning disability differs from one with other learning
problems. If this confusion is to be reduced, the issue of differentiating these
two populations must receive considerable attention,

The purpose of this study was to compare the behavioral characteristics of
children from these two populations as perceived by their regular classroom teacher.
Specifically, this study attempted to (a) compare mean teacher's ratings on each
behavioral characteristic for children in these target populations; (b) determine
the factorial structure of teacher ratings of problem behavior of these children;
and (c) compare the mean factor scores for children with different types of learning
disabilities and learning problems.

Method

Subjects

Subjects were 534 children, 383 boys and 151 girls enrolled in a remediation
program involving regular class placement plus individual or small group treatment
by learning disability (L.D.) resource room teachers. Chronological ages ranged from
6-4 to 14-0 with a mean of 9.34 {SD= 1.99).

Procedure

Twenty-seven L.D. resource room teachers serving 28 schools in an urban school
district in Arizona were asked to identify (a) those children they worked with who
had been diagnosed as having learning disabilities due to "specific central inform-
ation processing dysfunction,” and (b) those children they worked with who had
learning problems, but did not, in their opinion, have learning disabilities. If the
child was diagnosed as a learning disability, the L.D. teachers were asked to indicate
the types of specific deficits the child manifested, i.e., visual-motor deficits
(W=116), auditory~vocal deficits (N=107), or a combination of both (N=121). If the
child was referred as a learning problem, the resource teachers were asked to indicate
the primary cause of the problem as they perceived it, i.e., intellectual retardation
(N=86), emotional disturbance (N=59), environmental disadvantage (N=16), or motiva-
tion (N=29).

»

40 ab



w hm. ub () .
1t [ {1 wm 1] L3 2N Y] & T ]
I ) LYY w %) @ W 1 ' €) at
") o T/ | : w0 ud Ui vt 4 b (YY) s ") { ' R
d n [ [ T I 2 Y [T YRRY & - af K 44 v X Y YR TI ) . o~ (7 Y [ 2 N Y
s 3 LI AT [ EET N YIE ) e [4 [ SRR I S DA W R .t @ e i (ST Oovou B AR
€ & Q@ b T be RS [#1 ha b QG ke aw VI R TTRSA ) B 4 PO S-S T WA X b Vg I Y
ot o 4% 1 £y D % 0 Bt oA F I Y X1 J. PO TR TS R G SR I A 7 wr 3o ob gk i we 13, 01 w,. QW ) 3
W Y] mr Ll e O b oAy @ e [T Y X P I S Y T 0o oM. O N .t Voo Vi
be T4 ot A A 3 I oL wt 1 EETRTR Mu, L PER TR LI SR 'Y 4 P+ YO S ey by v
a3 4 . QU e a " W U Ay W f TR I RS bW o e oM ogor & g e i) e
ed W 1) 4t ¥ 1 ] QG 1, & wow A (YIS BTSN S I O L 4w bie 70 W O 0 0 B *
R T :. TR/ S YRR B Q [ SO ¢ B YRRE'Z I N T MR m o1 0 0oL, o] e o
P BV ¥ rd o M e e~ @ wm o LI 4 4 b omt W 1 Fe ) (ML VY - - O 4w IC RPN 4 Ji = SF
ts ) W ._“ 14 L B I TR TR SR B} PR 3 I ¥ B O BT I TR TERY ‘e A Foimatd 73 T i 4 Wt
[ §] b I 7 (3 i A ¢4 i} O 4 oA 4 i) o4 't oHoW» [ ¥ n [ 2 ™ -2 T W b LY S KT
4 B kb 1§ I IV VIR MR [P Y b I o @ W » L] . ) S oar e i b e % ok L R 2
$7 47 O ow ot o o w0 b kY e G 0 ® et e e tr g %; P % YAk et Ui ) -t
(ST » I, 13 4k .n 2w O Ll £5 ¢ 1 ¢ €1 b IS IR AR | iz o e Ehe L4 [ S I 9B o®w
o o P o YRR S I+ (Y L) of A D d m O SR Y I ¥ n v > 0 & (7] P s B s QO ¢
be M A o4 5% YUY sy e | SE 44 ..“ m- 4 4d DU VIR SO [ B0 VR YL G ¥ o 4o T [SA YR 3
[ 72 PR B P ¥ 8 Uy 43 o~ 24 » et N £ -k & o 4l oD a4 T v O o v X ke YT IR ) LS 2]
FE Y .m Y] 9 B 12t 4 TSN VI m» the $3« Uh e ot [ 4] (/e ] { qQ - (IR TR ot w.n ¢
I It I Y] LY £y . ”%. IS N SN 2 N 94NN YR I ¥ v.w LTI B Y VI I 1 -~ I S "W AP - I 5 () _\w Moy O
Er "y uy oy, Al DY« LR 9 ._a th O 4 @ [E DN T I S R T O L] [T AN S I 4 I ¥ Do o~ ot ! [ ve
PR T us '3 ed AT @ et W W LRI SO . W TN ty O B O I H ) -4 R YRY oy om
5 no0 7 154 oy, M TV % n 4 O ot 43 ~ w3l cw TR L ¢ 40 3t n 2 o~ O 9 @ il o
L 9 I LTI 4 0 - 1 It (S} 0 w" 3 L @G » 3 tr . BV I VY . « () W Wi o() [V
se -4 43 B 17 s 2 R Y bon t, b G m Ut O et b R I T e f et 6 Q otov
[T I g ¥ FE I ¥ [T ™ e @ e ot O 4 O 4 g 4 e b ny n o« b @ 3L [T 9] 0 T YIRS,
Y e B .3 9 o0 U M W AT 4 w1 be K4 b w Mo o 1) s "ty 7
Pord o 43 o " J 1 o 30 I I 5 I VI m\ b QR m Loe v WA D MR We o g, () -~
N o4 o oo SE IS IS I VI T N ¢ L 9 LR B ¢ P S S o ¢ O YR Y WO e vur -
"3y & @& - o 4 T % T O Mo L YIS YA [TATN S BN Y 380 e - [ (9 I T I 4 [ Y A3 R ]
Ee PEA ] w LI ] AN A AN ¢ vy @ om b Ot O oW - A L) g 0 bt t) a4 w
ed @4 oM o @.S L N 1 g oy m“ 4 S TR ~ 80 vy L I CD B | v 4 1. @
2 o 7] [T A I m I T R O 4l Qo4 LY W n (o 4 ! ” J b o~ [F T S N M T J ty 8t
[S 3 7 I A ?L £} 4 T % ¢ b T s mm; ) 8 ke 7] 47 43 B L YT ¥ 49 2 ¥ ( [ TR YA ¥ el G Sew () v m 1}
' Y v 4 st ™y xu (i, B th £ e 0 o  §, b O ¢ 3P oW - U o« O Bt (XIS TS Y] Wi Ye o
v o il P 944w t A s . X R TIR I TAE S on AT et @t O u
SO TR § ) 15 TR I A N VI ) B D %3 3 LI n LTI U I BT S » st M on P ool - Ty [ U I 3 T S a
FYREPY I TEY k 3 oty O rd & D om b x — P O I ] [E S VY I YRR | SN A I 1) 08 AT ) K a4 By Mk 4 W et
TR 13 1 bo w73 “ 00 G ou 3 Y ot D m v o« ] P TR I ¢ 4 4 L) 0 iy oM
£ b W .4 U I I TR v AN IR T YR N 3 FoO LIS BT | C o tr0 R " RNV I | "y YT YRS T S
S oa oo « J @t aom By o o4 0 GOt o B G Y5 D mw ot T IR L IR AN t) {
YRR I M ¥} ZAV MR T $s [ o I VI S R { 2} ke ot LU SR O o 03 - D bt oot (3 hy - s 4 [ S T
s3omd U Y re v4 [ZI Y] L/ [SBR F Y B VI - 4 (¢ ] VI GO S DO G T VI & B T ~ v i et ke ¢ mw LAA T » 4 @ 4T
* ) ¢4 o TS I VI N L I T s > 4 L1 S IR Y PR N VI S Y N 7 P 2 T S he 4
b 5 3 Y w [ VI (VI IS W & a3 4. 5 YR N oW Y I~ ow rwn ¢ e o IV I ®
“ (3 A s X /L g ire ot ow H e A (% Lo I VIS T 5 B N S I (AR T+ M W 4 M« N Qg A e
x e W 'e) Xour s el DU a4 bl Ol O mw_ ws B (N (TR VI bW i O In .N L] ct g N
PR A T 0 « IV VO B S < I o B R U ¢ W &Y & [SEECI B ¢ ABES | e "7} [V (VIR S+ 3¢ # SN YRR S RPEEN )
G £ 1. g W v FYRRPY SR ST S SO I PR W O TS I - T A TR 4 B O - @ M U I ] 0O um™m r.mi
0L NP 3 s " s o 4o RIS § TS S TR FORN | I Lr ) W oet M8 4l () s Wi rt ol U o LY P T B (9
[ LA o €7 o4 A} . ) b 4k KB ke et 1 Mo @ @ M L M ! ww. - ~ o 0 - LT R
« ;w . P g4 R IR I Y o on BB oL el et a4 T : Y T3 Y ba oF T o4 RO
L) (Y K WD P b N 0O % £t (0 -4 ty v " -4 b @& ~ G D O LUK DR R 1 04
& ke by B 13 | PR T I '} by &2 < 2 O 1Y T T "we T3 4 m Y et % P VI VIS R YT B o o W QG TR Y mm
. £+ ® g TH 4P R o4 oW o6t Wy o4 YL o) x 50w * gy - og o0 PR i
b by NGO o e Poe O Mo\ O w3 a4 s 3o ewvdad nao
[ T Y £ 0y s I € % bt ba N4 ~ % AR 4 v @ v oo ¢ oeent o~ 4 sl ¥ T 0 0 aw ‘m (T
I A TR | LY 2t 0y M .4 Y] 13 (1 -4 T “s L T PREETI< JRPY B | O & 4 71T O LV I L I 7 I S | 0 4
[V A M [ 2 BT - O e G ¢ B8~ o« IS TS I+ 7 I S IERY A b () £ m - T L (TR B Y I Y IT 1§ M o
@ g G fow v Ome i e P X - 43 0 n G R T B R B PR oY ow
0 i o oot b 1o u 4 “e b5 o R VS w oo 13 o« oS 1 . ? e X2 W LYY < -
Lo B R | a2 0 f L] 4 Ne MoW % T % 4 o8 Q) v AL &t e o AL ERT ¢ S RS ST Mol Q s b
et B3 .t e TP @ M 4 N LD ) e Q - & £ i £ 5% 3 U 1 et by cd b 0O ¢ w4 11 1 b 5] ISR I ] £ Q@
) ~e 53 e 45 et ) Ne P A L M MO D M & - B (7,300 T £ TR S B ST ¢ o A b vt et L M A e B L ed e b~ m
2 e et 4 w g 3 .m YN M B PR} 18] re 4} 0O & B AT b~ 4 O » X7 ™ ] 0 L e .t
[T I YRS I BRI I 3 (eI B « N Cn.h.aulseaw 3 o bS] b X oea @ T E s £ o
a0 i o o Ilftffmbc..: o ;Lmande n «sope Ba - b P 3
A T3 @B b @ € P 0 TOlS | L) v Q 4 et T I .m A O - o U~ w r~
jo L o BES I 1 4 M1 G bR < B v B B o B> S hnwf‘;...: ge’ et L2 ) we 3 fodil o | Y R T -~ 8§
P s @ e A w o 4 - Crt 8 Q O W e 43O v oo U 90 < e o~ R e g7 o4 [y hid
QO be 4T & L3 « 1 :q.w\xcanexhz ] o rnmv.,o.lh! Be en fn e~ et (D) rmcsr—mo A~
Mo L W o wccru.}c..omﬁfcu’.es b TR ¢ IR SRR S TNV R TN ¢ S ¥ R D4 Gy P QO PORT, S IR b 4w
[} faa W 1) [ SO <SS LT e e B Q -4 2 3 be e DV e el 4 @ 42 Q) ad MM e} n
TR VI T3 Qg o DD e B~ .G.muau.:.w Q ...am:thQ)C l(mn (&2 Ut e o o R
mmeh&c % WL At D M Mhnl. mw.sh > 1 U LW s Y B o B - BN SO S . L AW
[ SIS =y -2 >aR LI [ LRSI m L be Q0 o~ K o et O e vl o (B @ A QO L Mot o D M
el Py PO/ S B A o, ~ O 193 L N Y R A I oA =R L 33 b W [ o4 e & e M
c o g > o A8 DE By W Ae g W E b B e 8t 3 Bomem Wm0 L
Y m .m w4 X3 & M E e FOI B e B o TS BN O 3 AR IS | > 0 » e R a4
NAr = nutm%t tw ~4 Ahrﬁmalnep PR I ~ I <SP &N ™ Gt T pd Wi o4
s I VIR I+ o= o e E -1 - o T oA 2 & T Qe A B B . e o~ & oX

angd

ness,
ERIC

E\.



Y
+ 4

123

—

s}

a
e — ~
- BTN

IN

L

[TH

-
- eow

-
- o=

[

"wi

£ 2]

-
-

4
[

iy

L
st

(23]

-
-

’&

-

e

iy o

-

o w o w

. m..
+

3

1.

-
- -

fie

11
[

IR}

- -

- . -

EETTETS

-

-
- -

N
i

-
N A, SRS
- VETLID PTIN

by

it
549

' t

b
s
'

- -
.-

X

s o -
Lo ow

NS
-
- -

]

[
1A 2}
L.

- -
- . e .

(22

2l

-
-

[

tol: DR

- ep—"
-

T

-a

L 2]
[¥]

vORIERLLVELE

SE-wd

-

]

- .
- e e

v —.

-

oE Tl

¥

e

-~

[
r._.w v,%
(RIS 1
-* i
»
eomod
Wi
i
x,_. m“
1]
ol ty w."
{
i { +
¥
L] k Ym
3 by 8
dut
," L m
it w*. ¥
1y D
§
IR
Lo
xw t rﬂ
G, @ {
¢ »
Hoa Y
"M
o4 A
i
] i
L tm 1
' -
[
% % [
"ol
_~ .:
[
Al i
o
¢ m V
...w Bt w
wm. b
i
H .
LR Y
ey ¢4 0
YRR
11 ..k
4y
'3 «f
i3
m.g 0
s ol
[ N2 ]
g N &
m» iy &b
“u o
v ¥ L
b v 4 \~
"
O ]

- e e

T

=TT

<ot
€ -

-
Wy -

-
ey i

o

>
-

P N

. -
x - o

-y -

£
WP w W ————

s BN

" —
5.

-
—

el

PR ¥ o
-—— -

S

-
- -

-

-—
—

—
buis vl

5.5 2% v

¥

-

2

daxced 2 S

Y-

.
;v

——

&vﬂw«-—
SE

X -
- -

-
-
PO Y

o

"
4y

Y]

44
t
4

LY Y]
ot

Y

[

A ]

2

o

- ot

4

- —

P -

-
-

EmE TR L.

-
PR S

deg F o+ omra m eem—
x--.—... M

-
o~

bt g

e

—— VbR~ TIT
30 v'vs

whe
of the Of

*
> 5

T
(3]

t

4}

I
-

z -

% -
———

-
-

-
- -

T gy
- ———

=aNE T

e

compLtes o T

IR .

YR

=g
- - -
=

-
——— A i s

-

-
- -

-

LepTTInT

-~

-

. -
-t

——

.4
- Q :8&04
¢ 84

-
»

L
o g

L aad

- ~— ~
-

-

TG

TR LA
FoB TFE T

-

-

- g -

begdiiiiul QL St & PR
-

—_prtmy

- —

ty
Mt

i
t

Wi
th

2 TOTR

- -
- .

-
-

I

= ‘wﬁw

gl e W~

. >

-
-.-yl

dea’ B ¥
than ohlir

sry

'L

-
..’-‘ -

—-—

- -

.

wimomae MR
L kY -
with

—

—
——

o -
2t

o

- e w  —

el To De 2 OTTERIED T

-
-

was perTe

.-
P 2R 2 Y

FIOC.E8 STTUXE -

o

-
~&23

220

anter

-
et

2 those Trev

=TS

FeTa T IO

-

-

Jukr End

=

-~
L g

» -
-~

Iy
»4¥

[ 2]

-Mo

Q

Aruitoxt provided by Eic:

E



factar; Factor II had four items in common with their i1nadequacv-immaturity dimen-
winn; Factors III and IV in combinAtion had ten items in common with their Personality
Proplem iNeurotic-Disturbed) Factor.

The comparison of the three types of L.D. children and the four types of learn-
ag rroblem =hildren revealed that most of the differences found between L.D., and
.F. childron could be attributed to the L.P, - emotionally disturbed children. This
roup of children differed most markedly from the other groups on Factor 1; however,
they also differed significantly from the L.D. visual-motor deficit group and the L.D.
crvmbined deficit group on Factor II. Factors IXII and IV, which correspond consider-
ably with Quay and Peterson's Personality Problem (Neurotic Disturbed) dimension, did
not differentiate among the groups as they might be expected. One way analyses of
var:ance indiczated that the only items from Factors I1I and IV which significantly
differentiated between L.D. and L.P. children were depression and hypersensitivity.

The conception that learning disability children would be more hyperactive,
nave a shorter attention span, or be more distractible than non-learning disability
children with learning problems was not confirmed. This may reflect confusion on
the part of learning disability teachers as to what constitutes a learning dis-
ability, or 1t may be that learning disability children simply do not differ from
non-L.D. children with learning problems on these characteristics.

It should be noted that the Behavior Problem Checklist was constructed from a
iist of symptoms obtained from case histories of children with emotional problems.
This may account for why the Behavior Problem Checklist appears to identify the
children with emotional-behavioral problems more efficiently than it identifies
children witn learning disabilities. It may be appropriate to construct a checklist
from a 1ist of symptoms obtained from case histories of children with learning dis-
abilities and use 1t 1n turn to determine if observable classroom behaviors othex
than "clumsiness® can be i1dentified as being characteristic of L.D. children.

Nevertheless, this investigation provides evidence to suggest that L.P. chiidren
are perzeived by the regular classroom teacher to @iffer significantly from L.D.
shildren on at lcast two dimensions.

Y13 o B e
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The Effects of Delaying Consequences on the Learning
of Emotionally Disturbed Children

by

M. Winston Egan
Department ¢f Special Education
Unaversity of Utah
Salt Lake City, Utah

The major purpose of this investigation was to assess the impact of three con-
diti1ons of delayed consequence as they interacted with two types of feedback on the
learning of emotionally disturbed children. The three conditions of delay studied
wore (a) delays of 10"-35", (b) 15', and {(¢) 3-hours. The three delay conditions
wera examined urder two types of feedback consequence. The six conditions were
applied during a two week period of time,

The two types of feedback consequence studied were (a) discriminative cue
sheats attendant at consequation, and (b) discriminative cue sheets absent at
consequation. The discriminative learning task consisted of 48 unique geometric
figures which were randomly grouped into 24 pairs. Six sets of four pairs each
were randomly assigned to each child participating in the investigation for each
of the six conditions., Each discriminative cue sheet contained two geometric
figqures, the positions of which were randomly assigned. The child's task consisted
of learning which of tihe two geometric figures was correct on each discriminative
¢ue sheet,

The influence of the six conditions of the learning of emotionally disturbed
children was studied as it effected the {a) log rates of correct responding, (b)
tho number of correct responses, (c) response times, and (d) celeration ratios.
Statistical analysis of tue aforementioned dependent variables demonstrated that
the presentation of the discriminative cue sheets at conseguation did appear to
enhance the number of correct responses, and conceivably the log rates of correct
responding. Delaying the presentation of the consequence feedback 15' or 3-hours
did not eftect the learning of the emotionally disturbed children participating in
this study. However, some of the significant second order interactions containing
the delay term of the statistical model indicated that there may be some subtle
distinguishing effects exerted by various combinations of delay and feedkack con-
sequence. These combinations may accelerate the log rates of responding or heighten
the number of correct responses realized, With respect to response times, neither
the feedback consequence nor the delay conditions effected the time required to
respond to the sets of discriminative cue sheets.

The effects as measured by the celeration ratios indicated that neither feed-
back consequence nor the three conditions of delay had any perceptible influence
on the rates of learning. Furthermore, no single combinations of feedback con-
sequence and delays emerged which influenced the rates of correct responding.

Several implications emanate from this research which deal with response
measurement and reward systems, Related studies (Brown, 1973; Sluyter & Hawkins,
1971; Schwartz & Hawkins, 1970) have provided evidence suggesting that the presence
of certain learner produced cues, after extended periods of delay, rivaled or
equaled the gains of learning produced under conditions of immediate reward and
feodback. This investigation affirms the concept that regardless of the delay
involved between task completion and task feedback with reward, learning is en-
hanced when the product of the learner is returned for personal examination at the
time of consequation.

In ~rder to encourage initial responding to a prescribed task, it is often
desirable to arrange a contingency system which is designed to provide continuous
and immediate consequences. Although imnediate reinforcement is sometimes nacessary,
teachers should be alert for behavioral ind.citors which suggest that a learner iv
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ready for a reward system which 1s not only less demanding of the teacher, but one
which more nearly approximates the contingency schedules existing in most educational
goettinog,

turthermore, the results of this investigation connote that the learning of the
omot ionally disturbed children was not significantly effected by any of the delay
conditions. It appears then that some emotionally disturbed children learn as
efficiently under delayed conditions of reward and feedback as under immediate feed-
bach reward conditions. In conclusion, the results of the present investigation
reaffirm the notion that each child is unique and will respond differently to the
demands of any response measurement and reward system.
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The Effects of Teachers® Styiles on Thild befavise
by
H. Lyncaii Xich

Memphis State Universizty
Mempnis, Tenneszee

The title of this paper 1s somewhat misleadin® in n2T .1 pTeLames 2 jeneri:
relationship between traching style and £hild Dehavisr = whal® L§ fET A% lags.
Therafore, a title wiih moze specafigity 1s8: "The efferts ¢F Lirelt 3n3 nQiredt
veaching styles on selected cognitave and affective Zimergiz=e I L-Termediite $TO000-
aged children functioning on high and low levels o©f sotiaLmamrti sy, Zwvwlstamrnt.”

Before reporting this current research, it 18 APEIOpriste T T2.2 3 3Ter &l 7
timo and sclectively summarize a previous research effsrz. In (¥, a2 Iooisral dis-
sertation (Rich, 1969) was approved which was a process Type Lov&ETlLyawic~, daaling ~iin
the sovial-emotional climate in a class of disturbed shiliren. The zromary focus of tre
investigation was on interaction patterns, the.ir IreguenT) anl Tia.li7, Ialveen ans
among the children and their teachers. The reseirch nel & fiae in favers 2 Lindirest oz
nondirective teaching styles and a great percentage of the nrprineses predisied signidii-
cant Jifferences in favor of such teaching styles, &5 ODpOS&L T1 Thd DOITE ILIETT IF
controlling teaching styles. In the final analys.s there were Te.2lively few signmLailzant

difforences between the two teaching styles.

A post hoc analysis of the data was completel TT ZeteITlLne wial I21lerTs, ¥ oan,
existed in tho data. The post hoc 2nalysis was TevVea..LnE: ThETe »as 2 patiert wmat nad
not been predicted nor accounted for .n the hypotheser CI LT W& IeIealln desiim. I
essence the pattern revealed behavioral differences hetweer 2=3Thgps I 2LETaTEed
children and teaching style. Half of the children 15 th§ TTtz. SEmp.e wwr2 T.assifled
as active, aggressive, conduct problems; the remainder were Tlassii.el &5 TasIlve. wlIno
drawn, and immature.

A comparison of the performance ¢f these twdo SLDEITIPE wLth S.Ielt imd Lndlrest
teaching styles revealed significant differences. The actilve 32037TT% Semciustirated
more nurturance and task orientation, and less SOmLnire »TwmT .UITroITel Iy Lndirelt
teachers; the passive subgroup demonstrated 2 SiMi.aY PBITEIT .1 »iLt L7931 Zealter:.
Therefore, the post hoc analysis supported the pos.tion trat = . izem el Ziiferentiz.

behavioral patterns responded to direct and indirect TE2IT.eTs wilT ITNELSTenI, IuT IL8-
similar results,

The literature available to provide either a thesry, mode.. T sostanziat.zon of
thin conclusion was limited. There 1s a wealth of literat.ore <
unilateral toaching approaches or styles, as we.l as, teac:h

such as, behavior modification and the inguiry methoc.

Theooretical constructs utilizing a time ©r CRIMGE FIDTIESELIT I 2EVElIMMSENTAL
sequence were more difficult to secure. There was ..leratl.Te IeptIitiTg 2ff2rnz w2 sring
consistency botween tcacher style and chiild development, Dol T7é SMmIrasls »23 I3 a.ter
the teaching style and not use the more characteristiil, TT.ra..sz.e €Ty .e 25 Tne
individual teacher.

The theoreticians and researchers most heavily rel.ec Smo- JIr 17 mwnstr ot develsp-
ment of this rescarch were Erikson (1968); Flanders {(.3€I : F_agysr .1t i, more
specifically, Hunt (1966). 1In sum, these writers indiTale Ln2T T74Ie 13 in 23e-grazed.
or developmental pattern that correlates with goal ATTILITMENT 202 eTVLITTMATIA. Z2T3-
meters. In short, that the younger, less dewvelopes thilirsn 12- 11 f.onotlte mers

effectively, in terms of social-educat:ional expeCtal.ons, LI &vLIi me~s
controlled or directed learndng environments; wiiiée older, mIrs Zo3mo.
chile cen tend to be more effective within open ©r iniiTert e~v.rorme s,
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W5 utt l.3 DOdd.. .0 was secesc.ﬁ:‘f IO LEsL LG relat‘.w‘s..;: DETWEET LEVE LD L
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Teacher-Pupil Behavior In Classes For The Emotionally Disturbed:
An Observational Analysis and Intervention

by

Ronnie Neil Alexander
Department of Special Education
Georgia State University
Atlanta, Georgia

Public schools have been reguired to provide educational programs for emotionally
handicapped youth., Special class and resource nDrograms have met the needs of many of
these children. Morse, Cutler, and Fink (1964) studied many of these classes and
found a variety of teaching strategies. While commonalities of behavior and methodology
wore found to exist, wide disparity was also noted (Morse, et al.). A common problem
in comparative cducational strategies for emotionally disturbed children has been the
lack of data in rogard to how (and how much) time is utilized by students and teachers
\n various activities and behaviors while in the classroom. Fink (1970) deveioped an
interaction analysis system for observation of teacher-pupil hehavior in classrooms
for the emotionally disturbed. This system based on the psychoeducational model
provides for continuous recording of interaction (verbal and non-verbal) between both
astudent and tcacher. Such an observation system provides a tool for research yegarding
the specific management practices of the specialist in behavioral disorders. Comparisons
of teacher-pupil interactions in B.D. classrooms may help to identify critical variables
of teacher bohavior that contribute to effective educational strategies for the behavior-
ally disordered child. The purpose of this study was to observe teacher and pupil
behavior in six classroom settings for the emotionally disturbed and to record the
typical behavior presented there. In addition, attempts were made to effect positive
change in those classrooms.

Proceduros
T TSix students in a graduate class for behavioral disorders conducted observational
studios 1n classus for the emotionally disturbed. These studies were in public elementary
schools in eithaor self-contained classes or resource programs. The task of the investi-
gators was to obsorve and record behavior exhibited, the teacher and pupils. After

this information was obtained, the investigators attempted to effect a positive change

in the classroom behaviors of the children or teacher.

Data was collected by intarval recording procedures. Experimenters alternated
between observing the teachers' behavior and the behavior of the children. Twenty
minutes of teacher observation was followed by twenty minutes of student observation
until a total of eighty minutes of observation was recorded on both teacher and students.
The experimenter would observe 10 seconds and record observed behavior for 5 seconds.
This amounted to approximately 320 intervals of observation each for the teacher and
students during baseline. Interobserver reliability tests were conducted and computed
by dividing the number of agreements by the total number of agreements and disagree-
monts, and multiplving by 100. Reliability coefficients greater than .35 were obtained.
The scale used to measure the teacher's behavior contained the following nine items
and was c¢oded as shown in Table 1.

Positive academic instruction includes positive and praising comments from the
teacher concerning academic instruction such as, "I like the way you are doing your
work,” Negative academic instruction refers to critical comments such as, "You must
hurry up and do your work or you'll be sorry." Neutral academic instruction means
straight-forward instructions such as, "Let's all get out our books . "

Administrative duties include taking up lunch money, getting out materials and
other actions not directly related to the children, '
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Table 1

Teacher Behavior Rating Scale Experimenter's Code

1. Acadamic Instruction

a. positive A+
b. negative A=
¢. neutral AD
11, Administrative Duties AD

I11. Management Techniques

a, verbal
1. approve V+
2. disapprove V-
3. ignore Vo
b. physical contact
1. positive P+
2. negative P~

Management techniqjues are divided into two categories, verbal and physical. Verbal
management techniques which were approving include comments such as, "I 1li2 the way you
are working quietly." Disapproving verbal management technigues referred to comments
such as, "You better get quiet!"™ The category labeled ignore means the teacher did not
attend to inappropriate bechavior.

The category of physical contact refers to the teacher touching the child. Positive
physical contact includes pating the c¢hild on the back, or touching him in some approving
way. Negative physical contact implies pushing a child or hitting him. There was a
minimum of physical management of either type.

The behavioral dimensions of student behavior contained eight items and was coded
as shown in Table 2.

Table 2
Children's Behavior Rating Scale Experimenter's Code
I. Appropriate
a. task
1. verbal ATV
2. motoric ATM
b. non-task
1. wverbal ANV
2. motorac ANM
II. Inappropriate
a. teacher-directed
1. verbal IT™v
2. motoric I™
b. other~-directed
1. verbal 0V
2. mMotoric IOM

b




Appropriate behavior while working on a task could be responding to a question
(verbal), working on a written assignment, Or working manually on an assignment.,

Appropriate non-task behavior that is verbal could include asking permission orx
talkiny with others during free time. Appropriate non-task motoric behavior includes
wuch activities as play and walking to the watar fountain or bathroom,

Inappropriate teacher-directed verbal behavior includes verbally abusing the
teachar. I!mappropriate teacher-directed motoric behavior includes hitting the teacher
or running trom her. ‘

Inappropriate other-directed verbal behavior refers to talking, singing, crying,
or yalling out loud. Inappropriate other-directed motoric behavior includes hitting,
runninyg cut of the room, and banging objects.

Table 3

Mean Percent of Qocurrernce

Teacher Behavior

83 S2 53 83 S5 S  Grand Mean  Range

Acadomic Instruction

Positiva 3 11.49 15.33 37 19.5 10 16 3-37

Nogative .5 2,29 1.33 6 0 5 2.5 .5=5

Neutral 8S 17.19 31.00 15 34 45 38 15-85
Verbal Management

Approval 14 1.29 2,33 5 15,3 11 8 1,3-15.3

Disapproval 22.5 4.50 2,67 13 9.4 18 11.8 2.6-18

Ignoring 1.5 22.70 .83 3 2.8 1 5.5 .83~-22.7
Thysi-al Contact

Positive 14.5 o] 0 1 4.7 0 3.5 0-14.5

Negative 1 .09 0 1 5.9 0] 1.01 0-5.9
Administrative Duties 39.5 40.44 27.33 i9 9.4 10 24.1 9.4-40.4

Resultn

Tables 3 and 4 indicate the mean percent of occurence of teacher and student be-
havior categorios both within individual classrooms and mean percent of occurence for
the s1x classrooms. As can be noted from the table, teacher behaviors showed considerable
variability between classrooms.

The greater percentage (38%) of teacher behavior during the baseline phase was
nautral academic inrctruction. Administrative duties was scored in 24% of the intervals,
whila positive academic instruction was the third most frequently occuring behavior.
Verbal disapproval was the fourth most frequent teacher behavior.

Student behaviors were also characterized by considerable variability, with ap-
propriate motoric behavior comprising the most frequently scored behavior (39.1%).

Task appropriate verbal behavior was the second most frequent behavior. Note that
approximately twice as much 1nappropriate behavior occurred between students as compared
to inappropriate teacher directed behavior. Student appropriate task benaviors corres-

pond closely with Fink's (1972) observation results of student task and verbal interaction
categories,
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Table 4

Mean Percent of Qgcuryence

Student Behavior

S, ‘ ; ‘ ~
1 52 S3 54 S5 56 Grand Mean Range

Appropriate Task Behavior

Vorbal 42.5 9,28 25.5 13 39,6 19 25.6 9-43

Motoric 85.0 53.80 58.6 14 7.9 15 39.1 14-85
Appropriate Non-Task
Behavaor

Varbal 7.5 4.14 1.75 2 7.1 3 4.3 1.7-7.5

Motoric 30 16.89 4.03 13 0.0 5 11.5 0-30
Inappropriate Teacher-
Directed DBehavior

Varbal 1.5 .34 .83 12 27.5 2 7.5 «34~27.,5

Motoric 00 0.0 3.0 17 11.7 1 5.5 0~-11.7
lnappropriate Other-
Dirocted Behavior

Verbal 11.5 7.94 0 15 5.8 30 11.8 0~-30

Motoric 2 7.60 4.6 14 .4 25 12.1 . 3=-21

while direct comparison of teacher behaviors with Fink's results is difficult,
approximately 54.4% of teacher behavior could be considered academic instruction by
combining his categories of Feedback, Giving, and Asking. In the present study, ap-
proximately 56.5% of the teachers behavior was comprised of academic instruction.

Discusnion

The results of this study support earlier findings of -onsider=ble variability
of teachor and student behavior in classrooms for the emotionally disturbed. Results
obtained as to how teachers and students spend their time Closely resemble findings
by Fink and tend to lend support to the validity of his observation system.

Further research is needed to determine if these results are representative
generally of teacher and pupil behavior in classes for the emotionally disturbed.

Post Observation Intervention

Two students (S; and Sg on Table 3 and 4) in cooperation with the teachers, in-
stituted response cost systems to attempt to alter student behaviors.

Data is represented for S) as Inappropriate Verbal and Motor Behavior after com-
bining categories of Teacher and Other-directed Behavior. Observation was confined to
these two categories of behavior for the remainder of the investigation during the time
when students had seatwork assigned.

Procedures

Each student had fifteen tokens placed on his desk beside his work at the beginning
of the class period. Fifteen tokens was the maximum allowed per class period. Inap-
propriate responses resulted in the loss of .okens. The number of tokens ‘remaining at
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the end of each period could at that time, and at that time only, be "spent" on the
roinforcers.

Ruoinfurcers

' The back-up reinforcers for the token system were individually wrapped hard candies
and M & M's. The exchange value used was three chips per two pieces of hard candy and
one tokun per two M & M's,

Instructions to Teacher

“he teacher was inatructed to set up the students' work and tokens prior to their
arrival, Upon arrival they were to take their seats and begin work. The teacher was
given a wopy of the two behavior categories with examples. The target behaviors were
discussed with the teacher unt:il 1t was clear that she understood them. The teacher
was instructed to fine each student one token per 1nappropriate response observed by
her. She was told to simnly walk over to the student's desk, pick up one token, and
walk awiy. No discussion or arguement concerning her action was allowed. Any appro-
priate response from a student at the time a fine was levied resulted only in an
additional fine.

Instructions to Students
“The students had the token system, response cost procedure, reinforcers, and ex-
change values explained to them prior to the first session of Experimental Condition
One. The rules given them follow:
1. Come in, take your seat, and begin work.
2. Work quietly, don't talk out or make noise.
3, Raise your hand and wait quietly if you have a question.
4. No more than one person may be out of his seat at a time for such
things as sharpening pencils, getting materials, etc.
5, Attend to your work at all times unless waiting for assistance,
sharpening your pencil, etc.

Design
An ABAB design was used. Baseline One consisted of six twenty minute sessions.

Experimental One consisted of six twenty minute sessions. Baseline Two was four sessions,
and Experimental Two was four sessions. An inter-observer reliability was done during
gessions thirteen and fourteen in the Baseline Two phase. More frequent reliability
checks would have been desirable; however, they were not possible due to the lack of
observers already experienced with the procedure used. The time available made it
difficult to adequately train observers, and there were few, if any, personnel available
who were both suitable and had the time. The reliability taken during Baseline Two was
done using another student experimenter who was using the same observational procedure
and categories in a different school. Reliability was computed by dividing the number

of agreements by the number of agreements plus disagreements. A reliability of 77% was
obtained during session thirteen and 82% during session fourteen. The reliability might
have been better i1f there had been sufficient time to acquaint the observer with the
class and 1ts procedures. For example, the observer in the initial portion of session
thirteen was recording a student's verbalizations while using the Language Master as "P."
This experimenter had not thought to discuss this aspect of classroom procedure with the
observer duc to the assumption that a graduate student in special education would be
familiar with the Language Master and its use. It is possible that other similar but
unrecognized sources of error could have been eliminated had time permitted.

Results
" Category "P"  Baseline One yielded a mean response level of 8.00, Experimental Cne
a mean response level of .166. Baseline Two yielded a mean response level of 7.00,
Experimental Two a mean response level of 2,50.
Cateqgory "Q" Baseline One yielded a mean response level of 18.50, Experimental One
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Figure 1
Frequency of Intervals Scored

Inappropriate Verpal Behavior **t v r°
Inappropriate Motor Behavior

El Bz E

S

)\
5 & 7 B 9 10 11 12 13 14 15 16 17 18 1f

twenty minute sessions

E -

a mcan response level of .83, Baseline Two vieldef a mean response level of I1UTE,
Fxporimental Twe 2 mean response level of 6.00

L Wod

In sum, category “"P" produced a mean baseline {One ané Two) respense lewel of T8I,
a mean experimental {One and Twe) response level of 1,33, ané a mean difference i .17,
L -

*

Category "2" produced a mean baseline {One and Two) response level of 25,1233, a mean
experimental (One and Two) reésponse Level 3L 4,315, and a mean dufference 2§ 1T
iscussicn

' The effectiveness ©f a token system managed through respeonse ©OSt as & means of
modl fyang inapprogriate verbal and motcr behavior in the Classroonm has been demonstrated.

The data reflected in the graph covering Baseline One and Experimental Cme .5 the
most clear-cut. These two phases were the two longest, and the MOSt COnsSistent 1o %ar
of what was going on in the classroom over and above normal routine. In Baseline Two

n an

there was an extra and unfamiliiar observer in the room during sessions thirteen and
fourteen. During session fi1fteen, only three 0f the six students were present. IJuring
session sixteen a group of visitors from Georgia Scouthern were in the class for about
ten minutes. During Experimental Two the procedures were somewhat less effsctive than

in Experimental One. Only two possible explanations for this occur to this experimenter.
First, the second experimental phase followed a baseline per:od which was marked v
various gvents previouslv noted which were not typical of the setting, and this &x~
perimental phasc was shcrier than the trevicus experimental thase. Second, the reducel
affactiveness of the concluding experimental phase may have been due o the rather ‘
shifting from E; %0 B; to Ej. OJf oourse, the reduction may be due o a combinatien of
both factors discussed, or some factor{s} which hasn't been cons:dersd.

The response cost system in the second classroom {5z} was essentiallv thr same, with
the exception of numpber of tokens allowable per day, (seven instead cf fifteenl. The
data in sumary form i1s presented :n Table 3 as categories of appropriate and lnappro-
priate behavior. Observation was conducted .n “wenty sessions when studen
in meatwork and for a minimum of four days per --nd:ition.
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Fiqure 3
Percentages of Intervals in Which Appropriate and Inappropriate
Behavior Occurred in all Four Phases of the Study,
For all Five Children

1{}0 = PBI B Exl * 82

A I A I A I A I

A = Appropriate Behavior I = Inappropriate Behavior

In the other class (Sg), the student and teacher attempted to maximize the effects
af the eox1stiny token system by providing a token chart for the class on the bulletin
boari at thae front of the room, and awarding a gold star which the child placed on the
¢class chart after carning ten checks in a row,

The observation and recording procedure was changed to a time sampling procedure
wiereby the student observed the children in rotational order foroccurrence or non-
seTurrence.Lf appropr.ate task behavior at the end of fifteen second intervals.

whea results (Fiqure 3) indicate a significant alteration in behavior with the
introdustion of the experimental procedures, although a functional relationship could
not be esrinlished, as the levels of behavior during reversal did not approximate
Basaline One levels.

‘me student clected to attempt to effect a change in teacher behavior through the
srocess of information feedback similar tc procedures used by Cox (1972) and Short
{190,

After bascline data was collected, the teacher was given a copy of baseline data
far both toacher and student behavior and asked to target dimensions of his behavior
he would altzer during cxperimental study. No directions, praise, or critigue was ex-
zahnged to influence the teacher's target behaviors. He indicated that he would like
te increase academic praise for correct math achievement (A+) and decrease neutral
werbal management and oxtraneous discussions (VO). During the experimental phase the
teacher was given a sccond copy of the definitions for teacher dimensions and a fre-
quency count on the first day, a frequency count of his performance on the second day,
a summary f the froguancy count of his weekly performance on the third day, and the
frecquancy count of his nerformance on the summary sheet (given on the third day) on the
fourth and fifth days.

The experimenter and teacher did not discuss the data reports, but the responsibility
of asses<ing progress and of designing a method to achieve the teacher determined goals
{increase A+ and decrease V0O) was for the teachrr and student beht;grrs.
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Results

On inspection of the bar graphs indicating teacher targeted behaviors (A+ and VO)
(Figure 4 and 5) 1t can be observed that no significant changeoccurred in the predicted
directions,.  The praise dimernsion was mean score of 15.6 in baseline, 12.2 during feed-
back, and 14.8 1n reversal, indicating no significant change relative to targeted qoals.
The mean scoraes 30.9 for baseline, 48.8 for feedback, and 52.2 for reversal showed an
increase on the ncutral management (VO) dimension which was targeted as a decrease
goal. Instructions for math skills indicated an increase from mean score of 23.4 in
baseline to 29.0 1n feedback and slight decline to 28.8 during reversal. The adminis-
trative teacher behaviors were down to 48.4 in reversal stage from 53.0 in feedback
and 55.0 1n baseline, Categorical behaviors of academic i1nstruction was rather stable
in all phasos while the management teacher behaviors increased as the time progressed
from bascline 38.8 to feedback 55.8 to reversal 64.0 (Table 6).

Table 6
Behavior Categories
Mean Data
Baseline Feedback Reversal
Taachor Behaviors
Acadomic 42.2 44,2 46,8
Managoment 33.8 55.8 ~4.0
MAmimistrative 85,40 53.0 33.4
Student Behaviors
Task 70.5 80.6 94,0
Nontask 23.5 42.6 51.2
Tnappropriate 17.8 10.6 1.4
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ha mean categorical student behaviors revealed significant changes in task-oriented
behaviors from bheseline 70,5 to feedback B0.6 and reversal 94.0, in nontask-oriented
bohaviors from haseline 23,5 to feedback 42.6 and reversal 51.2, and in inappropriate
bohavior: from baseline 17.3 to feedback 10.6 and reversal 1.4, Inappropriate behaviors
were not only anfre-ment in baseline but also on a definite decline during the study.

In the one remaining classroom (S4) (a resource class) the teacher, in consulta-
tinn with the investigator, decided to institute a group consequence contingent on the
behavior of g single subject. The procedures were similar to those of Bushnell,

Wrobel, and Michaelils (1968B) and Evans and Oswalt (1972).

After pasceline was obtained, the teacher oxplained to the class that if Tommy
"behaved” during the forty minutes of «lass each davy, all the students would receive
A candy bar at the end of the period. The criterion for reinforcement was improvement
aver the previous days score, Tose were the only instructions given to the boys and
no directions were given to the teacher concerning her behavior during this phase,
Bruause of the fluctuation of numbers of »oys in the room during the week of Experimental
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Figure &

Percentage of Appropriate beraviscs

Students ~«-~~-= Tomory .
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- R Experiment 1

One, the teacher or students would tell an oninformed st2de 1 &m0t wne
roeward,  Consegquently someone remainded or told someone else T YIre'i o= ¢
help him be good" once 3 day,  Although the tea~her was Tive=~ = I.reTliIrs, several
days whe sand, "lLook at Tommy, class--he's really behavinz todey™ 23 "@ 423 working
on a task.,  The observer had no interaction with the $rour extert s fistetse e
roward at the end of the period; however, Tommy woulc &Sk e€ar™ Zar "=ow Jans 2o
did | do wrong?",  The observer would tell Tomry the somiwr and
oxprlain why "they were wrong.”

v given in class,  Tommy said, "good" and the other Hiys sal
coulid go on because they could study better and they J.ixel e
roversal period the classroom activities and behavicrs arpes
Baseline One.  Tommy did not ask the observer for feedoacr :m:%rt;nq TL3 SEmaviILr.
Occagsiona lly the teacher would say to ham "You can o FLOE .7 50 #3737 TI Se-=ydy wWay

& e LR N
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the best studant in the class last week;" however, Tomme a~s toe 2t™er st dents seemed

e

to 1gnore these statements., Alse during the reversal phase C.assrsom attarndance flos-
tuatod as 1t had during the experamental phase.

During the five days of baseline appropriate behavisrs f
58%, 70%, and €4% respoctively, As attendance was fairliv s

these percentages would represent typical behaviors ©f tne Lows ZoruaT Zlass. Tommy's
baseline was begun on Day 3 with appropriate classroom bhehpvitrs Deomt IV, 3237, ard
308 respectively.

In the five days of Experimental One, ¢lassroom attenda~ce ) .mm.eted:r mwever,
appropriate classroon behaviors werce 84%, 59y, Téx, B0y, gnd FIN rasseTiosls. A
propriate classroom behaviors for Tommy were B3%, &3, 2%, 383, zmd 3% (¥ Tire &1L

The reversal phase also had an attendance flustuatisn with 2:CrIoriste Deraviors
for the boys varying 80y, 8%, 733, and 65% res*e--. gLy Imr d-ox Zdaes. Duro-mg ot
phasa Tommy's appropriate behavior consistently detliim T, wly Sy, am2

As indicated in Figurce 6, experimental ga.:.s maée
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The Effect of Ecological Strategies on the Ability of Adolescents to
Maintain Their Behavior After Being Discharged from a State Hospital

by

Robert Harth
pepartment of Special Education
University of Missouri-Columbia

Steve Lloyd
St, Joseph State Hospital

A continuing special education problem relates to the post-treatment adjustment
of chyi 'ren and youth, The literature 1s quite clear that within a treatment program
behavioral change can be brought about (Vace, 1968; Nolen, Xunzelmann & Haring, 1967).
The problem, though, i1s not one of bringing about change in a closed-treatment setting.
Rather, the problem 1s one of maintaining those changes once the youth has returned
to his home community {(Vace, 1972; Nolen, Kunzelmann & Haring, 1967) .

This paper is a report of the evaluation of a program designed to respond to this
issue. The particular program is Project ACE. The word "ACE"™ is an acronym standing
for "Adjustment via Cormunity Ecology.™ The program was sponsored by the Youth Center
at St. Joseph State Hospital (Missouri Division of Mental Health). Its maln purpose
was to facilitate the community adjustment of adolescents being released from the
Youth Centoer.

As implied in the name, the program 1is ecological in nature. Ecology is a fairly
rocont line of mental health thanking. Essentially, ecology says that emotional dis=~
turbance is social system oriented. The disturbance is not located in the individual,
Rather, it 1s located in the interaction of an individual and his social system. It
is a lack of goodness-of-fit between an individual and environment. An ecosysten for
A youth usually includes parents, teachers, neighbors, community agencies, and, of
course, the youth himself. This ecosystem usually plays a large role in maintaining
the deviant behavior.

FEcology dictates that when we decide to intervene in a youth's disturbance, we
must also i1ntervene in his total ecosystem. If we fail to do this, we are ignoring
those things that maintain his deviant behavior. Unfortunately, too many treatment
programs fail to take the ecosystem 1nto account. They accept a youth for treatment,
work with him for a period of time and then return him to the very same condition
that initially led to his acceptance for treatment. Within a short time too many
of these children return to the program or are referred to other programs.

A total treatment program may be conceived of as having two essential parts.

The first part is treatment. This can include such things as psychotherapy, special
education, mental hospitalization, etc. This is usually what is considered to be

the traditional mental healch approach. The second and most often ignored part is
maintenance. This involves the task of insuring that gains made in treatment are
carried over into the community. It is this second part to which Project ACE addressed
itself,

In an ccologically oriented treatment program Lewis (1970) 1dentifies two sources
of gain. The first source is change in the child's behavior, usually accomplished in
a treatment setting. The second source of gain is change in ecosystem attitudes and
behavior towards the disturbed child,

The problem presented to this project was one in which the adolescents received
treatment (group and individual) psychotherapy, and special education) at the hospital,
but relatively little was being done with their ecosystems. Under these conditions
35 percent of the adolescents returned to the hospital or some other treatment or
detention center during their first year of discharge.

Project ACE made the assumption that one >f the reasons for this high carly rate
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of return was that the community was not prepared to accept and manage the youth.
As a result, the project undertook as 1ts purpose to reduce the recidivism rate by
providing extensive work in preparing and assisting the community.

Project ACE

As mentioned earlier, the intent of the project was to facilitate the community
adjustment of adolescents being discharged from the state hospital. The backbone of
the project was the Ecological Resource Investigator (ERI). The ERI role was developed
with two role models in mind. The first of these role models is the Liaison Teacher
developed in Project Re-ED (Hobbs, 1966), Essentially, the Liaison Teacher function
is one of facilitating concordance between a child and his ecological system. 1In
Project Re-ED the Liaison Teacher works with parents, teachers, and community agencies
to mobilize community resources for a child while he is in residential treatment and
after he leaves residential treatment,

The second model is that of child advocate described by Lewis (1970). The Child
Advotate's task is to reshape communities and community agencies so that they more
closely meat the needs of the child,

The ERT was responsible for developing community resources for a client and then
serving as a liaison between the client, the family, and the community agency. As a
part of this function, the ERI met with each client on a weekly basis in the community.
As a part of these visits, he would similarly visit and talk to families and agency
people.  The 1dea here was two-fold. First, the attempt was to mobilize community
resources for a problem child, Second, once the resources had begun to be mobilized,
the task was to build a communication pattern within the system. The intent here was
th** as soon as some resources were mobilized and communication built up, the ERI
could step out and have the system manage itself,

The ERI served as a counselor to the clients and their families. He served as a
person who was available to listen to problems and be a sounding board. Another function
performed by the ERI was that of crisis intervention. When a major problem occurred,
the ERT would intervene to help the community manage the crisis.

Research Procedures

Subjoects

Subjects for the project were 36 randomly selected adolescents who were discharged
from St. Joseph State Hospital Youth Center between April and August. These 36 subjects
wera then randomly assigned to either a treatment or a control group. This yielded two
groups of eighteen clients each. Summary data describing the experimental and control
subjects is presented in Table 1, I.Q. scores represent the test results of the sub-
Jocts when they entered the hospital. Diagnosis and prognosis represent psychiatric
ratings done on the clients when they were admitted to the hospital. Place of residence
repreosents the type of town to which a subject returned. All are self explanatory
except, perhaps, "other urban."” This category refers to suburban areas and all other
arnas with over 50,000 population exclusive of the inner city.

The subjects were adolescent and represented a full range of behavior and emotional
problems. The problems they presented were severe. This is emphasized by the fact that
the subjects spent an average of one year and five months in the hospital. The range
was from a minimum of two months to a maximum of six years, six months,

Procedure ;

Once the groups were constituted and the subjects discharged the study began. The
treatment groups benefited from all resources available through Project ACE and the ERI
a8 describad above. The control group received the traditional discharge services of
St. Joseph State Hospital Youth Center. This includes a reinstatement conference at
the public school and weekly group therapy for those living in the Kansas City area.

In a few casos, the ERI was asked to help with a control client. Although this, to
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some extont, confounded the research, 1t was done primarily because it was felt to
bu unethical to deny services,

This study used, as its criterion measure, the rate of return to either S5t. Joseph
State Hospital or some other treatment or correctional facility. Prior to the study
the return rate at the Youth Center was 35 percent. It was felt that this criterion
was a measure of minimal adjustment to the community.

Table 1
Summary Data on the Control and the Experimental Groups

Control Experimental
" Mean I.0. 85.16 100.00
Moan Age l6.5 16.8
Diagnosis {(frejuency)
Group Delinquent Reaction 1 0
Personality Disorder 7 5
Bohavior Disorder of Adolescence 5 5
Schrzophrenia (general) 4 6
Neurosis (general) 1 2
rognosis (froguency)
Good 3 3
Fair 1 5
Poor 5 5
Guarded 8 5
Unknown 1 8
Residence (frequency)
Under 2,500 population 2 1
2,500-50,000 population 3 2
Inner City 6 4
Other Urban 7 11
sex {(frequancy)
Male 14 12
Femaloe 4 6
Racial/Ethnic Group (frequency)
~ White 14 15
Black - 4 2
Mex. /im, 0 1

Results

Rate of recidivism was used as a measure of success for the project. Tables 2
and 3 summarize the present status for all subjects in both groups. It will be noted
that for the experimental group, three subjects are classified as recidivists. This
represents a recidivism rate of 16.67 percent, approximately one half of what it has

been.
The picture for the control group 1is quite different. One of the subjects, a

-~
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female, vould not be located, Information was sought from the hospital social workers
and from the local county court. These sources similarly could not locate the subject
or her family. Of the remaining 17 sub)ects, it can be seen that six are considered
rocidivists. This represents a recidivism rate of 35.29 percent. The rate is double
that of the experimental group and is consistent with rates previous to the start of
the project,

The conclusion, then, 1s that Project ACE was successful in reducing the rate
of recidivism of students in the Youth Center at St. Joseph State Hospital.

Table 2

Outcomes for Experimenta’ Groups

Subjocts Sex I.0. Residence Status

Rovidivaists

1l M 125 Other Urban Court Correctional Inst.
L M 87 Other Urban County Jail
18 F 110 Under 2,500 St. Joseph State Hosp, —
Non=Rucidivists

2 M 70 Inner City Home

3 M 125 Inner City Home, Voc. School, Job

4 F 72 Inner City Foster Home, Voc. Rehab.
" F 115 Other Urban Home

7 M 110 Other Urban Home

83 M 85 Other Urban Home

9 M 90 Inner City Home, Court Jurisdiction
10 ! 95 Other Urban Living with Grandmother
1l M 82 Other Urban Home, School

2 F 1.5 Other Urban Foster Home
13 M 108 Other Urban Army

14 M 104 Other Urban Foster Home, School

15 F 112 Other Urban Job Corps

16 M 926 2,500~50,000 Home, School

17 F 102 2,500~-55,000 Home, School

Discussion

Several issues require discussion at this point. First is the criterion used to
judge the success of the program. Implied in the project is the notion that success
means adjusting to the community. The problem becomes one of defining adjustment.

It boecame clear as we began the project that adjustment would have to be defined
in minimal torms. That is, we would accept as adjusted, a subject wiao was living at
home and not getting into trouble. It didn't matter whether or not the subject was
doing anything positive (e.g., going to school, getting a job, etc.). As long as he
was keeping out of trouble we would, for the moment, say that he was adjusting.

_The notion of minimal adjustment became important when we realized the situation
to which many of our subjects returned., In most instances, families were chaotic.
Parents were not able to provide support or control of the clients. Also, the subjects
wore not making use of positive community resources. The ERI's job, then, was to beyin
to develop a pattern of services and control of the child. As these were being developed,
we were quite willing to accept this notion of minimal adjustment.

Minimal adjustment is not the terminal goal for the child. As the ERI begins to
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build a pattern of resources and control for the client, it 1is expected that the
clients level of adjustment will rise. However, this process takes time.

Table 3

outcomes for Control Group

Subject Sex I.D. Residence Status
Recadivists
1 M 81 Inner City County Jail
q M 86 Inner City Residential Treatment
Program
11 M 65 Inner City St. Joseph State Hosp.
12 M 77 Innexr City st. Joseph State Hosp.
17 M 81 Inner City St. Joseph State Hosp.
18 M 94 Other Urban State Correctional
Inst. for Children
Non-Recidivists

2 M 76 Other Urban Home, School

3 F 70 Under 2,500 Home, School

5 M 98 Other Urban Home, Job

6 M 89 2,500~50,000 Home

7 M 97 2,500-50, 000 Home, School \
8 M 82 Other Urban Home, Court Jurisdiction
9 M 63 Inner City Home, Job

13 M 85 Undexr 2,500 Home, School

14 F 105 Other Urban Job Corps

15 M 93 2,500~50, 000 Home
16 F 96 Other Urban Home, School

UInknown
10 F 95 Other Urban Unknown

An interesting finding from the study suggested that the ERI was most effective
in working with clients in the inner city. It will be noticed from Tables 2 and 3
that none of the four experimental clients living in the inner city were recidivists.
This is compared to five out of six recidivists from the inner city for the control
group. It is difficult to speculate on the reasons for these results since the number
of subjects is small. However, the results are intriguing and suggest that. perhaps,
the level of adjustment required in the inner city may be lower. It may be that
suburban and small town areas require a much higher level of adjustment to maintain
a client. It also suggests that we can be most effective in inner city.

The role of the ERI turned out to be a quite difficult job. 1In terms of physical
characteristics, the ERI potentially served a 23 county area in Northwest Missouri.
The geographic distribution of youth resulted in the ERI traveling more than 15,000
miles during the year. In this time period he made over 550 client contacts. Six
hundred agencies were contacted and 45 of these eventually played a role in the
traatmant program.

The major positive yield nroduced by the ERI was that of opening direct lines
of communication between St. Joseph State Hospital, the subjects, and community resource
agencies. The ability to communicate resu.ted in a greater awareness of the existing
mental health problem, facilitated cooperation, placement, and degree of services
extended to the client and hig family. In this instance, the ERI served as a catalyst.
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The major negative aspects of the project had to do with rejection. Most of
the subjects, their families, and community agencies were accepting of the program.
However, some parents were overtly hostile to the ERI and some agencies denied
services completely, without justification for denial.
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Research on Development of Social Interactions
an a Preachool for Randicapped Children

by

Richard E. Shores
George Peabody College

The purpose of this paper is to present the results of several studies on the
development of social interaction in a preschool program for handicapped children.
The primary goal of this continuing line of research is to develop viable programs
to teach young children social interaction skills.

Setting of Research

The setting for these studies was the Regional Intervention Prograz (RIP) iz
Nashville, Tennessee., FRIP is financed by the State of Tennessee through Central
State Hospital and 1s one of several children related services operatec by the Children
and Youth division of Central State Hospital. RIP is housed in a renovated <rippied
childrens hospital and contains five Classrooms, individual training centers, anc
generalization training centers in addition to staff offices and conference rooms.

RIP isunique in that it was one of the first parent cperated facilities. All
the teachers are parents cof the children. The parents have been trained by other
parents, These parents are aided by five resource personnel. Each o whor held M.,
degrees in special education with emphasis in early education.

Subjects

Generally the children at RIP range from about 18 months to six years with the
average age of about four years. They are not given typical diagnostic labels such
as autism, schizophrenia, or mental retardation. Rather they are describeld as
children who have behavioral excesses and deficits., These behavicral excesses and
deficits are: oppositicnal behavior, severe temper tantrums, hyperagressiveness,

stereotypic behaviors, social isolation, language delays, and/or lack of self-help skills.
o

The children who served as subjects for these studies ranged in age Irom thres
five years and were in the language development classroom. The primary function of
the language classrooe is to develop language repertories. In addition to the language
deficits, the children typically display inappropriate and/or lack of social inter-
action with their peers.

The teacher-parents at RIP are well trained in applied behavicral analysis parii-
cularly in applying social reinforcement to appropriate behavicrs and igooring imap-
propriate behaviors. The goals of the language classroom include concentration On the
development of language as well as pre-social behaviors particularly peer-peer inter-
actions.

Studx 1. {Shores, Hester and Strain, 1974}

The purpose of the first study was to investigate social interactions amcng the
children as a function of the availability of adults for interaction. This study was
based on previous research which demonstrated {a) the powerful effects of teacher dis-
pensed social setnforcement on the social interactions of children (e.g., Buell,
Stodard, Harris & Baer, 1968; Hart, Reynoclds, Baer, Brauley & Harris, 1968: Allen,
Hart, Buel, Harris & Wolf, 1964; wWhitman, Mercurio & Caponigie, 197Q); and (T} the
notion of Bronson (1973) who suggested that young children prefer interacticn with
adults rather than peers. The questions posed for this study then were:

1. wWill children seek interaction with adults over their peers?

2. ¥When the adults are no longer available will the children interact among

themgelves? ';ig

Direct observation data was collected during the free play perlod. The tactics
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occupied their time by holding meetings to discuss coming events and to plan
for the next day's activities. Phase II of Conditior II ¢ontinued for nine
days with the replication phase (Phase III) lasting five days. This yielded
a total of 14 days under Condition I1I.
Condition IIIX

Teacher structured plan: During this condition the teachers were instructed
ro structure the free-plan period by providing activities that encouraged the
children to assume roles. For example, the teacher would say, "Let's play in
the boat,” and assign a ¢hild the role of captain and let other children assume
other roles. Some of the activities were: store, house, cowboy, fireman,
restaurant, trampoline, etc. 1In all cases, prompts {or items with which to
pretend) were used such as adults' clothes, special hats, rocking horses, etc.
It should be noted that most of the play items were available throughout all
conditions of the experiment. After the activities began, the teachers would
provide reinforcement for interacting and gradually fade themselves out of the
si1tuation and only became involved in emergencies (as in Condition. II).
Condition IT continued for 20 days.

Results

Table 1 presents the percentage of total interactions by each condition, indica-
ting that the proportion of interactions were replicated within the first two condi-
tions, with the third condition producing proportionately identical results to the
sacond conditions.

Table 1

Parcentage of Interaction by Each Condition

Teacher Teacher Teacher Teacher Structural

Involved Uninvolved Involved Uninvolved Play
Teacher-child l 740 6% 64N 6% 6%
Child-child l 264 a4 36% 943 94%

Table 2 presents the mean number of child-child interactions and the teacher-child
interactions across experimental conditions. It should be noted that in Table 1 the
total means by conditions as well as the means for each phase within Conditions I
and I are presented. The data from Phases I and III, and Phases II and IV were
collapsed for the purpose of the analysis.

Table 2
Mean Interaction by Each Condition

Condition Mean Child-Child Interaction Mean Teacher-Child Interaction

: Cbndxtxonrl Total Mean 1.83 Total Mean 3.88
‘ Phase I = 1.25 Phase I = 3,51
Phase III = 2.4 Phase II1 = 4.3
| condition 12 | Total Mean 11.51 Total Mean .74
Phase 1II = 9,26 Phase Il = .572
Phase IIl1 = 15.5 Phase IV = 1,03
| condition III 17.78 1.05
:Ttacher Struc~
ture Play
PR
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The data were analyzed by the Mann-Whitney U Test (Siegle, 1965) to assess
changes across experimental conditions. Table 3 presents the results of Mann-
Whitney U values obtained on the child-child interactions. Inspection of Table
2 shows highly significant regults in comparing Condition I with II (U = 1B,
p<<.001), This indicated that teacher uninvelved free play (Condition II) pro-
duced significantly higher levels of child-child interactions than did teacher
involved free play (Condition I). The structured play (Condition III) provided
significantly higher levels of interaction than did teacher involved free play.
In addicvion, lower, but still significant differences, were obtained in comparing
teacher uninvolved free play with structured play (U = 82.5, p<T.05) in icating
that structured play produced the highest level of child-child social interactions.

Table 3

Mann-Whatney U Values of the Child-Child Interaction

Conditvion Il Condition IIXIX
Teacher Uninvolved Free-Play Structured Play

Condition I : ]
ITeachar Involved U =18 U= 13.5
Freo PMlay p < .00 p < 001
Condition I1
Taeacher Uninvolved U - 82.5

p < .05

Table 4 presents the results of teacher-child interactions as to be expected
from the conditions, teacher involved free play produced a significantly higher
level of teacher-child interactions than either the teacher uninvolved free play
(U= 3%, p.001) or the structured play (U = 17, p<Z.001). A very interesting result
war the nonsignificant difference obtained between the teacher uninvolved free play
and structured play conditions (U - 120, N.S.). This result tended to indicate
that setting conditions for the children had no more teacher involvement than
removing the teacher all together, but produced the highest level of child-child
social interactions. The proximity measurement is not presented because the mesasure-
ment was uneffected by the experimental conditions.

Table 4

Mann-Whitney U Values of Teacher~-Child Interaction

Condition II Condition III

, Teacher Uninvolved Free-Plan Structured Play
mdition I U= 5 U =17
eacher In- p < .001 p <.001
olved Free-

Flay

Londition II - U= 120
nvolved

The results of the first study demonstrated that some children would interact
with each other at a higher rate with the teachers removed and at the highest rate
when the activity was structured to promote child-child interaction. However, this

e
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wan not completely true. Some of the children did not seek peers as a source for

interaction. It appeared that these children (a) did not find other children
reinforcing, (b) other children did not find these children reinforcing, or (¢)
thene children did not have sufficient behavioral repretories to either initiate
or respond to another child., These hypothesis were investigated in studies two
and three.

Study 2. (Strain and Timm, 1974)

A continuous interaction measurement system was designed by two advanced gra-
duate students, Matt Timm and Phil Strain, (Matt is currently the dircctor of a
special project to develop the RIP model throughout Tennessee and Phil is now
Assistant Professor at American University). This continuous observation system
recorded sequences of social interaction in terms of initiator-rssponder units
(scorod as P+ initiator and +S as responder and as to type of interaction (motor-
gestural or vocal verbal) and quality of the interaction (appropriate + or inappro-
priate =).

To Legin the study of children's interactions along these lines Strain and

"Timm (1974) drew on the numerous studies which demonstrated the successful appli-

cation of teacher praise to increase the interactive behaviors of withdrawn chilad-
ron. If these withdrawn children would increase their interactions under reinforce-
ment conditions it would be assumed they had sufficient repretories for interaction.
Unlike the other studies these researches begin by directing the praise statements
to peers for interacting with a withdrawn subject, rather than directing the praise
statements to the target subject.

The experimontal design consisted of two expcrimental conditions, with a rever-
sal period between the two conditions. The two experimental intervention conditions
consistod of {a) manipulating the teacher dispenscd reinforcement of verbal praise
and physical contact by directing these to the target subject's peers for appro-
priate interaction with the target subject where as in Condition II, and (b) wverbal
praise and physical contact was directed specifically to the target subject for
engaging in appropriate interaction with peers,

Resul ts

Reliability

"Eight reliability checks on the data collection procedures were conducted
across experimental conditions. Percentage of agreement ranged from 75 to 100,
with a mean of 89M.

Total Positive Motor-Gestural Behaviors

Total (i.e., initiated and responded) positive motor-gestural behaviors
emitted by the target subject and the peers with whom she interacted are plotted
in Fiqure 1. The rate of positive motor-gestural behaviors was extremely low
for both Martha (the subject) and her peers during the eight day Baseline I
period. A steady and rapid increase in behavior rates for both the subject and
her peers accompanied implementation of contingent adult attention procedures
directe” to the peers. Removal of contingent adult attention procedures during
Pascline II was followed by an immediate decrease in positive motor-gestural
behavior for both subiect and peers, approaching the levels observed during
Paseline 1. Implementation of contingent adult attention procedures directed speci-
fically to the subject was accompanied by an abrupt increase in behavior rates for
both her and her peers. Removal of contingent adult attention procedures during
Baseline II1 was again followed by an immediate decrease in the number of positive
motor-gestural behaviors emitted by the subject and by her peers.
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Initiatod Positive Motor-Gestural Behaviors

Initiated positive motor-gestural behaviors emittec Iy bhz zaroes stbtect and
by her peers are plotted in Figure 2. The initial pm; LT VE MOITT-SastuTAL Dehavicry
rates for Martha and for her peers were extremely low durirst whe Sasalizse I p2ricd,
and returned to similar levels during Baseliné II and Baselize IIT7 conditicons.
Introduction of contingent adult attention procedures IUring e ™S IITErVenTioL
conditionns was followed by increases in both subject and peer Tates cf initiated
behavior. However, differential effects were cbserved acrost Twe mnditicns. During
Intervention I, in which contingent attention was direried T Dels, The Mean caily
frequency of initiated positive motor-gestural behaviors emittel Zw the peers was
13.2. The subject's mean daily rate was 9.7. During Inmterventiom 1I, is wnch oot-
tingent attention was directed to the subject, her mearn Saily Tate o initiated Deliz-

viors was 25.6, and the peer's daily rate was 5.6.

Discussion

discussed the

3"

Although a number of interesting aspects .J the resulits oo %

one that was of interest to me was the differential Nf on wnizaated lnTeracticns.
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© attention produced changes in both the peers as we.. &t ThE —aroet

reraitions.,  However, significant differences were zlsc zpparent .7
Tinamncies were on the peers -~ they irnitiated more of Tne [nrermor: one
any meryersly LY tne Tontlingency was on the target subject she initizted mors of Tms
STuEesBCTLLNS. A addition, the target subject and the peers tended ©o Tracr Tne .
T itey tf mpinfirrements by increasing their initiations when the othey was seme -

vinT Tm relnisIsamenc.

Frrans and Timm (1%74) Believed this tracking phenomenon was in 8207 rerrenrws '
Frtwerwa & Feed, 1377, That is for interactions to increase (pronenlv = omour ‘
T JTiniatey and respander must be reinforced (in this case by the teacner ang

ewrt L3 Ly Muse Teinforce each other in a reciprocial manner. Therefore the Dpeers

ot zamd tIotrack the subject's initiations of interactions by alsc increarint Thels
iAo pasgllly due to the subject becomung a reinforcing interactor ir tmer ;
2wy weTE oo 2irectly being reinforced by the adult.

Srudy 3

T fgrwher Tast this reciprocity hypothesis Study 2 was designed and oonducced
Straln (1974). Specifically Strain investigated the following guesrtoons.
I. will an increase in the emission of positive social behavior by whe
zarset subiects result in an increase in the emissions of positove )
Tial benavior by peers during int.raction with the swijects?

N
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. Will an increase in the emission of positive so-iel behavior Dy Lhe
arget subjects result in a ducrease in the emiseion of negeiive
mctcr»qns ura. and vocal verial behavicr bv these Cnhilaren?
I, #ill an increase in the ermission of positive s07Ti&s Dahsvidr v tnhe
peers result i1n an increase in the emission ¢f possiile SOULEl DenRRYLTY
v <ha target gsublect?
TN investl yate these guestions, Strain used the same et ODBEFVEIIDT TYTIES
AT wan used . the preavious study. However, he selacted t?wu&:&:lﬁ:»* wnro tEs
- w o ravtes ¥ pesitive social interactions and measured each of Tof thElr ATTeTaTTow
Denavicrs fhuring baseline and intervention condlitions. AGEIL I & fres jler BETLOS
*He lnfarvention gprocodures consisted of the teacher delivering both promest
as an Study 1), and socizl rewnforoement 1oy pLELT.TR
t subjects. The design was a CORDLLETLOL of reversns.

L

Figre 1 ghows that the increase in Supject 1's positive LTTEIRTILDONT SUILHT
inrervention brought an increase in Subject 2's positive STLETAS LN -

179® reversal period was successful in re-estaklishine the bageline _evels 7

TN tecs L an 3 2. The second intervention was on doth Surnert I and I ans a7

Tk 1 raptid increase in positive socrial interactiones for hotrn sutheriz osns

fétrogge 10 medanive (nteractions.  The next interventioln period Lhvolver Lurtesrs
< and Y. Wimn Jubject 1 not being directly reinforced or promptet o Lnterast

Mtraln 1 tlear demenstration of controlling the positive spoial InTeTAESTLDN U7 T

Tares sutects and notea Subject l's rates seemed to track Subierst I oand I: oLToTm

ol v symificant increase in positive and decrease ir negati SNTETHTTLDNE |
M¥ow lat L8 move to the peers inrtcraction with the target subzerst: (see Sogurs

1. Tamemrer the peers were nelither directly reinforced nor Girecily promroas

1ng rheromenon 1s very obvious curing the phases of _mrerverT. or
ffarence during the phases when conly one sULIeCt WaS DeLnNT reiniTrowt

0 sublects were under the contrelling procegures. Thers f nmzr v
Twile 13 TaAnNYy arpropriate peer Lntersrtions.  In addstion the amount of neoetlw
IaTAT Rt LTt dezreased Ioncurrently.

k to the question posed by this study.
rease in the emission of positive social behavior v wne

Carger sub ects result in an increase in the emission of posit.ve soT. el
mehavior the peers during interaction with the suwerste”

The answer seems to be yes, This is evident in the peer data.

2. will an increase in positive social interaction result i1 & fQesTense
~f negative sccial interaction within the target sur-"=CLE as wel. 2%
reers?

Acain =his was found to be true within ané across all supnects isxweps

agkcect 1 who never displayed negative interactions!.

1. wWill an increase 1n the emossion of positive social beghavior Iy tTh: eBery
regul® 1n an increase in the emission cof peositive socizl behavoTr o

~arget sukjects?

The Zata again support a tenative yes to this guestion ir nat Twr of m

sul jects data evidanced this trend. Subject 3 displaved suth exur esw-f v

rates of interactions prior to him peing reinforced that the trasel

rrencomenon 4id not occurr. Therefore this subect seemed ansy "*"'a;rt‘...- -z

fecepmalty.

Thege studies support the notion that (rfen Young pre school handicappes
shaudren's social interactions are a function of the stimulus and resniorosmers
va.w of ~nemselves and of thely peers 1n a reCiprosal relationsniy (Pattersor &
o med, 1977, 1In addition the results indicate thatg{?;iproca. SOTIal IThteTaTT Lo

1 baseline by staggering the Daselines acIvBEF HLIT WD
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Figure 3

¢ requency of positive and negative behavior for Subjects 1, 2 and 3, across all
experimental conditions.

can be developed, maintained, terminate. arc .einstated among children who initially
have cxtremely low rates of positive soc.>»' sehavior, through appropriate teacher
utilization of reinforcement and prompting procedures.

Let me summarize these studies in the following.

The first study reported would indicate that most of these pre school handicapped
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chi ldren seem to preter adults for interaction. However, the teachers were able
tv» engineer the play situation to increase child-child interactions by organizing
activities which required the children to assume imaginary roles. It would appear
that these children, for whom this procedure worked (a) had sufficient social be-
havioral repretories, (b) under the prescribed conditions interacted in a recepro-
cial manner and therefore, (c¢) needed little external reinforcement from the adult
to maintain the social interactions.

The second and third studies focussed on children for whom the first proce-
dure did not seem to work. These studies indicated that reciprocial interaction
could be increased and maintaned through the use of contingent teacher attention.

A number of studies are being planned which will further investigate issues
left unresolved by the above studies and related studies in the literature.

We believe that this line of research may lead to viable education programs
in teaching appropriate social interaction among young severely handicapped children
in the natural environment which will we hope, decrease the probability that these

children will be viewed as qrossly deviant and facilitate these youngsters acceptance
in the mainstream of society.
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Community Basced Treatment for Fmotionally Disturbed and
Delinquent Youth in Texas: An Alternative to Institutionalization

by

Jeffrey A, Mintz
Director, Human Resources
Hope Center for Youth
Houston, Texas

Kent C. Skipper
bircector, Urban Programs
Hope Center for Youth
Houston, Texas

In 1973, 17,012 children were arrested for delinquency and referred to the Barris
County (Houston) Juvenile Probation Department., During this same period, 193 Harris
County children were committed to Texas Youth Council institutions. In Houston, as
throughout the State of Texas, there are insufficient numbers and types of community-
basod alternatives for youth., As a result, an overwhelming number of adjudicated
delinguents are incarcerated, not because they are dangerous to the community, but
because no well conceived community based non-institutional program exists.

An increasing need for community based programs occurred in August, 1974, when
a vourt order forced closing of state institutions serving delinguent youth in Texas.
The placement of hundreds of youth now in state institutions becomes an enormous task
tfor the Texas Youth Council. <

Historical Perspective

" A group of professional and lay persons interested in the fields of juvenile
delinquency, education, psychology and psychiatry were expericncing mounting concern
over the lack of residential care for disturbed children in the Houston area. As a
result of their concern, Hope Center for Youth was chartered in May, 1972. The
orqganization was incorporated as a non-profit, tax-exempt corporation with the ex-
prossed purpose of designing and implementing a residential treatment program for
disturbed youths whose families were unarie to pay for total services. The program
is designed for youth, ages 8 to 17, who are experiencing emotional problems mani-
fested by aggressive, acting-out behavior or chronic withdrawal behavior, learning
dyfficulties, as well as those with problems of juvenile delinquency complicated by
emotionality. The concept of a continuum of residential and in~home services was
nstablished for working with thesce youths and their families on an intensive,
therapeutic basis. In ecarly 1973, the lLanier Foundation, committed to children's
services i1n Harris County, joined forces with Hope Cconter for Youth.

Funding

The Texas Legislature carmarked funds from tax dollars for Hope Center for
Youth as a pilot program for the state, These funds, for operative expenditures,
were allocated to four state agencies that refer youth to Hope Center for Youth.
The agencies involved are the Texas Department of Mental Health and Mental Retarda-
tion, the Texas Department of Public Welfare, the Texas Youth Council and the Texas
Rehabilitation Commission. Matching local monies have been provided by Harris County
Commissioner's Court.

Gencral Goals

Hope Center for Youth's major goal is constantly striving for quality treatment
which enables the child to return to home or live independently in the community.
when a child enters any of Hope Center's programs an unspoken commitment is made to
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the child. 1f the child's behavior merits change in program, a staffing of various
program managers is called to evaluate initial goals and plan a new strategy in
assisting tho child in a more appropriate Hope Center program.

Although a variety of behavioral and affective techniques are used in heiping
the child change behavior, Reality Therapy (Glasser, 1965) serves as a "thread"
common to all programs. The child is held resnonsible for his behavior and must
continuously plan alternatives and strategies for achieving goals he has sat.

Serving as a catalytic agency is another area in which Hope Centexr strives.
This ncludes:

1. Acting as a community resource for program information.

2. Assisting various community agencies 1in starting programs,

3., Developing programs which can be “spun off" to existing community agencies.
4. Involving various community child treatment workers directly in the program

so techniques can be learned and brought back to existing community agencies.

Target Population
Hope Center serves emotionally disturbed and delinguent youth between the ages
of 3 to 17 and can be defined in terms of one or more of the following definitional
categories: ‘
1, Emotionally disturbed. Youth who exhibit excessive and chronic behaviors
that are asynchronous to the expectations of the dominate society whether
in school or within other phases of the child's life (Mintz, 1974).

2. Pre-delinguent. Youth whose be.avior is such that a court appearance would
result in (a) adjudication of delinquency under Texas law, (b) placement in
the State Training School or institutional facility as consequence of the
adjudication.

3. Type I delinquent. Youth who have been adjudicated delinquent under Texas
law and by virtue of such are highly probable candidates for incar ceration
in the State Training School.

4. Type II delinguent. Youth who have been adjudicated delinquent and incar-
corated in a State Training School and who mav be in need of transitional
sorvices prior to total re-entry into the community.

Alternative Programs

llope Center for Youth provides five interrelated programs including Wilderness
Camp, Town House, Satellite Family, T./n-House-On-Wheels, and Adventure Trails.

The Wilderness Camp, designed for the dangerous delinquent between the ages of
10 to 17, is based on the assumption that treatment may be more effective when the
child is placed in a naturalistic therapeutic setting rather than the artificial and
constraining setup of a total institution.

The concept of wilderness camping was developed under the auspices of the Sales-
manship Club Boys Camp of pallas. A study of the Dallas program was published in the
Journal of Discases of the Nervous System (1971). They listed seven attrikutes of
the Wilderness Camp. All of these, llope Center will utilize in Wilderness Camp and
other alternative programs. They are:

1. Activation of the reality principle and subordination of the pleasure
principle through the necessity of living together in a natural setting
where survival is contingent upon the recognition of reality.

2. Continuous group therapy through a process of self and peer examination
and understanding of feelings,

3. Appropriate expression of aggres-ion and development of the ability to
verbalize feelings rather than acting on them. A corolilary to this is
the underscanding of the difference bciween feelings and actions, i.e.,

o learning to accept feelings and control actions. &i&;
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Hope Center will never attempt to be all things to all youth., Our exposure to
large aumbers of disturbed and delinquent routh indicate that some youth do need a
secured i1nstitutional facility. However, a larger majority of youth who would nor-
mally have been institutionalized would prosper more in a communitywbgsed program
which provides {(a) parental counseling, (b) structure, (c) reality, (d) educational,
vocational and/or employment planning, (e) preparation to return home, and/or (f)
preparation for independent living.,
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Alternate Tare in Indiana

by

Dr. Mxchacl Tracy
Unaversity of Indiana
Bloomington, Indiana

The delivery of services system in the State of Indiana is split across two
major divisions, one for mental retardation and the other for mental illness. The
Indiana Unmiversity Developmental Training Center (DTC) has received funding to
institute a major deinstitutionalization or alternative care project within each
of these major systems, With the permission of the granting agencies, these two
major yrants have been woven into one generic project within which two distinct
modals are being considered. One of these models, based on the Case Conference
mathodelogy, is a decision-making model designed to conduct intensive study toward
programming of forts for the client in question. The second model was developed to
systematically reintroduce a client who has been residing in an institution into
increasingly numerous and complex settings, Through the use of an ecological
framework, the range of settings in which the previously institutionalized indivi~-
dual can function is widened and made responsive to that individual. Each of these
grants is funded for a three year period of time, one by the Social and Rehabilita-
tive Services Division of Health, Education and Welfare, and the other by the Bureau
for the Education of the Handicapped. Figure 1 provides a list of some major objec-
tives to be attained with each year of the three year time line. In practice, as
was stated, the grants are designed to take advantage of the data generated by each.
In a form of narrative description, ¢s is necessary within this format, we will
consider the multiple setting model first aad then superimpose the decision making
model on top of it. .

Figure 1
GCeneral Program Calendeor Objectives
Year 1 , Year 2 Year 3
Model levelopment by Transfer of model to Follow-up.
variance cource, state institutions: Revise as required.
external -verification A. Training Dissemination of
compocite model personnel. tested model.
development, test, and 1. information
evaluntion. 2. in situ par-
Materials development, ticipation
3. feedback to
trainees
B. Consultant Role

These grants, as all projects at the DTC, contain aspects of research, training
and direct scrvice. The service aspects through which these grants operate involve
the movement of a selected small number (about 50) of severely and profoundly handi-
capped individuals from a state hospital intc a series of communities across the
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gouthurn third of the State of Indiana, Insofar as research is concerned, the
task involves the documentation for later ovaluation of the dual processes, both
decision-making and multiple setting models, and the description of the settings
through which the individuals move, Thus, the second major aspect after the
Julivery of servaces 1s that of research by documentation; the entire demonstra-
tion project oeing subject to very thorough documentation procedures. ‘The final,
and poerhaps the most important aspecf of the alternative care project at the DTC
is the aspect of replication. This 1s accomplished through the vehicle of student
and ustaff training, and the evaluation of specific aspects of this endeavor. For
each of the models, documentation provides the subject matter for the later train-
ing or retraining of a large percentage of the professional and service personnel
of the State Departmont of Mental Health for all the major state facilities. The
ultimate test of both the decision-making and the multiple setting models will be
—  thear efficacy whon used by this staff.

In order to assure positive results, and Adviscry Board representing the
consumers to ba trained and parents or parent surrogates of the handicapped popula-
tion with which wo are working has been established. As in any Alternative Care
situation, the sccond major group to be trained consists of those professionals
in the community who will be delivering the services which had been previously
delivered through the State Department of Mental Health itself in its institutional
facilities. These people largely comprise two popuiations. One is the special
aducation personnel throughout the state who, via recent Indiana State regulations,
must accoept responsibility for the educational treatment of the individual during
the day within the broad definitions of education. This, of course, involves the
current major generic treatment avajlable to the majority of clients. The second
group of people will be those who manage day care homes and sheltered workshops.
while the former has generally received much training, the latter has not, and these
populations will be the subject of a special training program. Collectively, the
prople representing the day care homes and sheltered workshops, the public school,
and the present personnel from the State Department of Mental Health are responsible
for the delivery of services to the handicapped, and each constitutes various
aspects of our Advisory/Evaluation Board. Thus the Alternative Care Projects have
aspects of cesearch, training, and service and a system of accountability by which
we are 1mmediately responsible to a consumer board of trainees and their representa-
tives.

The multiple setting model is a product of a growing body of literature con-
corned with environmental and ecological psychologv, Utilizing the work of Lewin
and the later work of Roger Barker at the University of Kansas, the project has
conceptualized a multaple setting model. This has resulted in the core concept
of measurcment, replication and dissemination within the notion of the behavioral
setting as it has evolved from ecologit 1 psychology. Quite simplified, ecclogical
paychology proposes the notion that a benavioral setting is a measurable unit capable
of altering behavior and being defined across a set of specific characteristics
{sce figure 2). Three simple characteristics or dimensions of the behavioral setting

Figure 2

Behavioral Settings
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include personnel, or the huran bepngs anointeralilcf woilt Thal cENALTTL e
sub)ect material of the setting (knife and fors, or fandt, and & Loratacn faowcr.
For tho purposes of this paper, locat:on carn be WLIadin cf oar Tt TNITEICLT
characteristics of the setting, the l13ving r2om, the #110%es, 172 oTara. (Wrs
more abstract componants ventribute to the specific setiing.  The J.rss ¥ reazae
characteristics would be cyclical time, that is the time of g2y, wre Time =¥ Lwar,
the time of the month, including the various oysles that evive, L.f. ~.amen Dody
rhythms and functions, The second characteristis of ihe oanzy SoaL EITTLNG 23 wx
have operationally defined 1t includes elapsed time or amouns ¥ wime gaver <

the Specific activity as opposed to pPartivular TIme wilni® ¥iilm ThE 2ITLVel: Tiees

tlacn, A third characieristic of the behavioral seliing i Y TE TS LT LOTAL
Jirection which refors to purposes, goals, Shleltives. Ir e TovToTRE R tf a2
apec) f1o hehavaor,

The episodas 1n which the individual funrtions, snd JonTIiong o7 30 pdagiive
manner, are studied across the various characterigtiss i e DemIvLora. fertiogs
which they comprise. The assumption is made that the more slapi.ve 0+ rriividaEL
van be Lo various settings, the greater he/she can pe s2i2 To e 1 2 yemeTal $Tave
of adaptation. The spuocific task of adaptation then, .3 BIPONp.ISTeR I W< ndivil-
dual responding to more and more behavioral Settings (sé¢ fizore I oasd TnTILg
femdback amjuiring sctting adaptive behavior. The Qenera.iistilc 2ITISS The TILTIOTS
1s done 1n the half-way house model created at the U7X wherklrn TSETE L3 & I'Stehalcs
change 1n one of the dimensions or characteristics of the Lenaviiral S2IlLsg - Ll
the others are held constant, e.g. the authoritariar »ersomnel are sALITed T2 sLIoings
the amount of time spent in meal preparation is increased, Ir Toe amoumt and Type T
food is decreased, otc. across all the major Denavioral SEITLNTE Lo #LIn TRT miivi-
dual engages. It is assumed that through this process of pemeralozEiion, T4 Lndlvi-e
dual is preparing himself in a systematlic Manner 0 enter .nT0 ThE IIRRTEr oMo Y.
This model is in counter distinction to a skill building moSel ¥ners me ItCus s oo
the individual's acquisition of a set of sralls; an Thg DEnavioral SE7Ti07 TWIel e
are more concerned with the person's adaptation tc & Srowing zummer of SEZaviITal

-
spttings. Thus, the behavioral setting methodology ZiIfers a0t 5. «3%
more responsive to the andividual client as opposeu < :

1 priori delineation of a set of objective oy charafier.sI.l B#L..3I #1137 ravs IZesr

tound to b prescent 1n the community ané thus assumed 1T De T LS€ Neldssary IIo
adaptation,
within this framework, mothod@logl"all}, the TasKk L2t oeel fividEI LTI Tores
major focus areas wherein the behavioral settings are examines. It .3 felt Tnat
when looking at adaptation, these three major areas &re of moet zimoers.  ThEss 2rs
a ¢linical area, that is, the variables which ex:st witnin toe ndovideal mimsell:
f&EEl LOTETIITIIN TaATLanIe——

a second area having to do with the significant other—-iniviia
usually within our society referring to parents &F p T

area having to do with the community or the profe
individual (see figure 4). Thus, we have in our me
for intensive study and consequently view them a5 Tt
adaptive bebavioral settings should be organiczec.
trapped by these factors accounts in most cases for
to institutionalization. To study these sources cof
coming to the half-way housa setting at the DTC Jor

o

. &
5-6 peers who will be involved in the same deinStiTulodnaliiaIlor. E.TEITETLUE TaIe
process. Generally, individuals range in age from & tc 4 vears EL NS S - A
haterogeneously grouped in a cottage setting across verimrles o oot s2x oand age.
During the week, the staff from the Center antrofuces Thest nA wiZ.3.S TI VATiIls
-3

aspects of community and group life using the behavitral $&TTiTT FE I
methodology. Behavioral examples include movement Througn SNoHCLDT mmeTE. LoTITASE
of desired goods, preparation of food, health cars, and wWirf 23DETLENIEI.
Concommitantly, o second area in whicn wo feel z grest Zezl ¢
be accounted for, is the relationship which develops Devtween Toe sopmoilfant tinerss
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“WitH whom the client anterastis.  as was isdicated before, in the present state of -
aaar woriety, mest ol these indivaduals will be a parent or parent-like figure. As :
thi weeks are carefully jlanned o antroduce behaviora® settings and eXxploYe responses
for adaptive comonents, scekend sessions provide in-depth analysis of the disruptive
elefments ol intorpersonpal contast with significant others.,  Thus far we have worked
Tlatanly with meatural parents, although we asoume the model te have more generic im- 3
*wvixraf%nnﬂ~ Hy expioring disruaptive pehavior in home=1180 s0ttings, ammediata o
Caltegations an prosasiure are possable which result an mutaally satasfactory re- :
\1»¢piu&ua relationships with the person previcusly defined as deviant.,  Seneralls
thin task nvolves Three Soparate aspects, each having a weehelrd devoted o 1ts
ageeeastul compivtion,  The tirst s the objectafication and caarification of the
values and goals toward and ror the handicapped memder of tne family; *he second
tnvoalves the relatinnship between these values as stated and the behaviors engaged
1 and the tnard avpect or oycle involves the modification of the individual's or
- the family's behaviors o conform with thear shared value system. Thus, a re-
' Ciproval relationship s established within the family which includes the handicapped
andividual.,  The throe separate contacts are carried through with the entire famaly
consteliation 1nato which the handicapped individual will return. This may inclufe
a mother, father, sisters and brothers, and any aunts, unclues or grandparents who
S mighit be part of the family setting,

vrooedurally, this means that these individuals come to the DTC for two wee X
ends,  The first weekend is directed at getting a family system accustomed to having
their bohavior monmitored and fed back to them using electronic data systems, and
wnrklnq througn all the concerns that they may or should have around invasion &f
privacy and getting their fully informed consent and expressed values down ir a
rejprlicable and usetul manner. This involves an especially intense weekend because
this bohavior must be studied across several behavioral settangs including health
care, food intake, recreation, and vocational concerns, as well as the religious
aspeots of their family lives. The second weekend involves the eguataon of the
valurs as they have been stated with the behaviors as they present themselves. This
involyes g jreat deal of intense concentration by all members of the family as thev
addreas the fact that there 1s a discrepancy beyween their existing stated value
and therr behaving,  Resolution invelves a considerable working Lhrough and feed-
Bk at te therr valuc-oriented behavioral orientation, Usually this second weexend
takes pilace about 81X weeks after the first weexkend has been processed, The third
contact invelves a trial or transition wherein the individual and the family lives
. at the DIC for a perind of time and then are given feedback as they change in the
T dirvt ton that thoy have established, As the reciprocal relationship grows, a
transition 1s made across the behavioral settings frem the half-way house setting
back 1nto the original vommunity with continuous feedback by the project staff as
to» the discrejlancy between their stated behaviors and the desired hehaviors. 1In this
manner the stated behaviors and the dumonstrable behaviore growing out {rom their
value system change, and as the reciprocity and the relationship grows the staff
from the DTC accompany the family in the transition to the community. Only then 1is
the amount and degree of feedback reduced systematically as the individual and family
boijin to function together in the community

The second necessary prerequisite is a community placem:nt of the individual and
this 1s nagotiated i1n the third major area of study within the protect, Community
study involves much mare training and much more liaison Letween the state hospital
porsonnel and the community personnel. At present the mijor placements for handi-
- apoed persons are 1n sheltered workshop settings. omne of the goals of the project
_.—js to anlarge and normalize the number and scope of placements within which the
andividual handicapped person can participate ain the comrmunity and then te direct
tha professional acftivities in the community away from tashkhs of maintenance of the
individual towards one of support. In working with other aspects of local tusiness,
recreational and governmental agencies, communities begin making and sSuppo’ ting m;
“niches for handicapped individuals within thiir mainstream, not as traditionally, B
at some peripheral level. This task is accor lished by cur staff in cooperation

g3 &a&)
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