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ABSTRACT

This precticum reports on the efforts of four
Nova participants who introduced educaticnally oriented
strategies to overcome a "crisis of faith" between
three target urban communities and their schools. The
coordinated strategies were directed toward ths communi-
cation of information about school programs and toward
the individual involvemeat of parents at the grass roots
level. The Practicum's effect was to produce a signif-
icant improvement in parental attitudes and participa-

tion concerning the target 3chools.
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INTRODUCTION

Recognition of the "crisis of faith" existing in
schocl communities led the practicum practitioners to
an exploration of the literature on community involve-
ment. The report covers basic causes of the "crisis"
and examines the views of educational experts cognizant

of the problem.

Data reflective of the individual practicum schools
provides focus for the strategies developed to generate
community input/support neceasaﬁy to tﬁé improvement of
the three-way learning bond. The school "givens" are
detailed, followed by a framing of the creation and

impleomentation of the emphasis strategies.

Pre~ and post- surveys of fourth grade students,
thelir parents, snd the teaching staff of the schools,
permit the tracing of changes stemming from the action
of tke practicum. A comprehensive outline of the com-

Plete model is included.

The summary report contains an analysis of the
practitioners' conclusions regarding the action of the
practicum as well ss its impact on selected facets of
the school system. Appendices of supportive documentation

are incorporated in the report.
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ADMINISTRATIVE STRATEGIES TO GENERATL COMMUNITY
INPUT/SUPPORT FOR IMPROVEMENT OF THE
PARENT-STUDENT-TEACHER LEARNING BOND

A CLIMATE (OR ACTLON

Chicago public schools, along with most large city
schools are at a point where they face what may be
called a "crisis of faith" with their communitites.
Some of the reasons for this predicament have their
historical roots buried deep in the seoil of varying
concepta of school--community roslations. Iior example,
one such conception according to Max ROsenburg1, was
-the idea that only the professional educator knew what
was best for the education of children. After all,
neither doctors nor the community allowed laymen to
practice medicine without first being duly trained and
licensed. Neither did lawyers allow laymen to practice

1Max Rosenberg, "Community Relations~~Approaches

Fducators Use," The Education Digest, January, 197L4. p.42-43
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e

1aw without first fulfilling the requirements set forth
by the bar association. It followed then that educators
should not sllow laymen to practice in their field

without obtaining the necessarr rerequisites.

Another conception which came into vogue was the
public relations approach.2 This approach said that
if the community was informed of what the school was
doing then the community would be interested in and
willing to support its schools. Fantin13 has written
that there have been several other methods of community
participation used as a means of bringing school and
community tcgether. One of the methods is the pubklic
relations approach wheré the parent is made to feel
that everything is going well in the school and nothing
more needs to be done. Another method he mentions 1s
p&rental'participation for instructional support and
community service. In times of crisis, Fantini states
that there is often community participation for the

resolution of the specific crisis.

szido » p‘oh.3o

3Mario D. Fantini, "Community Participation: Many
Faces, Many Directions,” duce.tional Leadership, May,1972
PP-676-678. .
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But, in spite of these approaches to school
community relatidnships. reading scores have remaincd
low, materials have teen inadequate, tacilities have
been allowed to Lecome outdated, teaching staffs have
been characteristically inexperienced, and student
populations have-continued to become more transient.
The school's response to the parents has been that
because of these aforementioned reasons they are
unable to teach their children. The community's
response to this inability of the schools to meet their
needs has been a growing sense of frustration and
alienation. Schools have further compoundad these
feelings of alienation, in the view of many parents,
by issuing and attempting to implement seemingly
expedient, but unclear policies, by condoning and
protecting ir.competent teachers, and by increasingly
maintaining a climate of unwelcomness as parents enter
the school door. Additional problem-generating
characteristics which plague urban area schools are
large size schools and low socio-economic classifi-

cation of their surrounding communities.

Because of their pervasiveness, the above criteria
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are used by those outside the school, including pareats,
to evaluate the quality of a school. The bases for
their judgments likely arise from; as well as give rise
to, the inverse relationship which seems to exist: as
a school grows to accommodate an exparding student
population, direct parent involvement in the school
seems to lessen. This withdrawal of parents from school
activities causes students to become indifferent and
often hostile and as & result the school's reputation
often declines. Such an interpretation, should be
balanced against the findings of a major study entitled
Project T&lent.u This study found that school size,
average class size, age of building, or suburban
location seemed unlikely to be important causes of
excellence of school output. Granting the validity of
both of these views, it would seem that school-com-
munity problems are people problems relating to those

who work in and for the school.

Both the school and the community are responsible

uJohn C. Flanagan et al., Studies_of the American

High School Project TALENT (University ol Pitvsburgh
Press, Monograph Number 2; Pittsburgh, Penn.:University
of Pittsburgh Press, 1962).

boh
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for what has happened in urban schools. But, unless
something more than mutual recriminatlons are to be
exchanged, there can be no resolution of the crisis of
faith. Thoese forces which have become adversaries in
the school situation, must recognize that neither can

succeed without the other.

Parents coming together in their dissent, have
begun to realize that they can and must demand to
participate in the operation of their schools. Fantinis
points this out in his last description of types of
community participation. He calls it participation for
accountability and school governance. He states that
professional educators must not only answer the question,
"Why Johnny Can't Read" but that the community also has
the right to participate in the policy making decisions
of the schoois. Rosenber56 says the same thing in a
different manner. He states that the community
relations approach to community involvement dictates

that educators and citizens form an inseparable

partncrship. Educators and citizens are complementary

SPantini, loc. cit., pp. 678-679
6Rosenbers, loc. c¢it., PP. L3-4lt

11
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to each other and must work together for the improvement

of both education and community life.

‘*he Equal Educational 6pportunity Survey7 indicated
that parental interest in the child's education had a
positive correlation with student achievement regardless
of socio-economic level. The Project Talent stud.yu
showed that there was a positive correlatlion between
mothers' involvement in P.T.A. and a range of the
student achievement measures. The Plowden Report9
indicated that parental attitudes (encouragement and
support) tended to have a more positive correlation with
gtudent achievement than the quality of material home

surroundings.

Recognition by some school administrators of the
need for parent input in planning and decision-making

has been a necessary initial step toward improving the

7James S, Coleman et al., Eaquality of Educational
Opportunity (Weshington, D.C.: U. S. Government
Fr%nﬁing O%fice, 1966)

BFlﬁnagan, loe. cit.

9Great Britain, Children And Their Primary Schools:
A Report of the Central Advisory Council for Lducation

Voil. Il (Loadon: Her Majesty's Scationerygﬁffice,x§57s




educational climate. Furthermore, soms school adminis-
trators have even admitted to the need to share with
parents some of the operatiocnal aspects of their schools.
However, what is missing is the means by which individual
parental involvement can be transformed into a contribu-
ting force for purposeful action necessary to the
creation of the trimerous learning bond--parent,

student, teacher. Models for accomplishing such
parental invclvement have been offered and tried, but

none have proven successful.

The above discussion provides an overview of the
climate Pervading big city schools and exisitng in
varying degrees in the three Chicago clementary schools

considered in this practicum.

Community Information

The communities of the three schools involved have
their own unique characteristics, yet, they are
components of the larger urban milieu. Certain rervading
factors are common to a&ll communities in varying degrees
within a big city, but each retains a local identity which
cannot be projected as a generalization to the entire

urban area.

33
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Each of the practicum schools is located in a
black community on Chicago's southside. The 1970 census
tract data reported in Tgble 1 retliects diftrerences
among the three communities as well as their stanaings

relgtive to other in-city communities.
TABLE 1

Census Tract Data
for Three Chicago Schools

School SE3 | Md. % Below | % Over % in
Community Renk | Family |Poverty 25 Grad | Prof
Income Level H.S. Manager

Jobs

Figgins 22 | $12,620 -8.1 59.5 23.0

Morgan Park

Hinton

Englewood 6u $7.512 25.2 37.1 T3

VanVlissingen

Roseland 36 | $11,190 T.1 50.4 16.6

0f the three practicum schools, Hinton's
community has the lowest socio-economic status, ranking
68 out of 85. Its community fa.:s somewhat above the

city average of 12.5 percent for city tamilies below the
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poverty level and the city's average income of $11,353
(See Appendix B).

In the 1970 census, families on welflars are minimal
in the Higgins and Van Vlissingen school communities
but rate just over 25 percent in the Hinton school area.
The Hinton school was an ESEA perticipating school with
an KEW, 1973-T4, poverty index of 37.3 end ranked 123
out of the 132 participating elemientary schools (304
Chicago schools were non-participating.) Hinton
barely qualified as an ESEA school.

General Characteristics Basic to Strategy Implementation

Although poverty exists in the Hinton communi ty,
approximately 84 percent of the children's homes have
telephones. Most of the homes are two and three floor
brick apartment buildings, owner occupied, and typicsl
of the mid-1920's housing expansion in Chicagec. Workers
are engaged in a wide variety of semi-gkilled and
service jobs. Few occupations are in the dcmestic
service field as this type of job has almost faded from
the big, northern-city scene. The community hLas been

relatively stable but action reflecting its upward

bed
<
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mobility aspirations has been apparent in the last
three or four years. During this time the school hes
lost 23 percent of its population to the "better" far
south sections of the city. No public housing develop-

ment exists in this scheool community.

Both Higgins and Van Vlissingen schools, located
on the far southside, serve families who have moved up
the economic ladder, and are striving to maintain their
status with secondary jobs. The Higgins locality is
relatively stable; Van Vlissingen's neighborhood has
experienced a dramatic change in racial composition and
growth of student population and is now approaching
stability.

Meny mothers of students in all three schools
work. Mothers are heads of households in asbout one-
querter of the families. Where both parents work,
night-day shifts are shared to assure one parent's

presence in the home during the day.

Telephone contact among parents in all thres
schools is practical. Approximately 88 percent of the
families attending the Hinton school have telephones

18



11.

whila almost all of those associated with Higgins and
Van Vlissingen have homes so equipped. None of the
three communities contains non-English spesking ethnic
groups. A high proportion of the parents were urban

educated.

The members of the three communities malntain their
own grapevine'with respect to the individual schools.
The thrust of this interest is not known; however, it
is suspscted that it has been more concerned with gossip
than the school program. Awareness of this vital but
unchanneled interest of parents in their local schools
prompted the three administrators to devise a vehicla
designed for their specific communities to promote
improved interaction and thus create constructive input

exchanges between parent and school.

Selected School Characteristics

Data for comparing the three schools is given in
Table 2 and Tsble 3 on page 12. Third grade test
scores are provided to describe the most recent
available achievement levels of the target fourth

grade group selected for this practicun.
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Selected School Characteristics - 1972/73

School . HIGGINS HINTON VAN VLISSINGEN
District 18 21 27
Administrator Valerious Webster Anderson
CHARACTERISTICS:
School Organization | K-8 K-6 K-8
PER PUPLL STAFF $
(P1-8) Teachers $4.69 $uB1 Lt
STUDENT I -
Membership 809 1033 2280
Emﬁ GRADE
Membership 99 165 226
TEACHERS
Board Funded 28 34 88
TEACHERS
Govt. Funded 0 6 0
“TEACHERS 5 plus
TH Grade 3 5 1 _equalization
STAFF EXPERIENCE
Less 1 ¥r. 10% 6% 21%
1-5 Years 14 3% 39% L7%
6-12 Years 31% 137% 19%
Over 12 Years!16% 18% 13%
RATE OF STUDENT
Attendance 93.0% 90.8% 87.7%
TABLE 3

Third Grade Median Scores--Reading and Maths

School HIGGINS HINTON VAY VLISSINGEN
READIING
\ Vocabulary 2.40 2.45 2.13
Comprehension|2.90 2.53 2.22
Total Reading}2.80 2.46 2.13
MATHEMATICS )
Computation }2.92 3.31 2.87
Prob. Solving|2.508 2.80 2.27
Total Math 2.80 3.16 2.68
'ERiC‘ % California Achievement Test, administered 5/73

Aruitoxt provided by Eic:

28
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AN EFFORT TO IMPROVE THE EDUCATIONAL CLIMATE

In order to diminish parent alienation the
practicum participants envisioned the development of
strategies keyed to the improvement ol school-community
cormmunication. The ultimate goal of the practicum was
to strengthen the trimerous learning bond of students,

parents, and teachers.

The practicum participants selected focal areas
for the strategies which they believed would effect
positive change in the identified key learning
rolationship. The practicum was to serve as a catalyst
and & reinforcing agent as the participants explored
the dimensions of a parent-~student-teacher problem
solving model. The direct intention ot the efrort
would be to improve community attitudes toward the
school as a condition for the achievement of an

improved student learning climate.

D
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A DESIGN TO EFFECT CHANGE

This practicum was designed to deal with the
proposition that a school-intformed community creates a
positive school climate, which, in turn, promotes effec~

tive learning by students.

The participants scheduled weekly meelings to
effect the changes proposed for their communities. Dur-
ing these meetings they defined problem areas, conceptu-
alized solution, identified goals, developed strategies,

and established evaluation procedures.

Specific strategies developed by the school
administrators related to the schools' need of informed’
and supportive parents. The focus of these efforts
were: increased communication with parents, information
about schools, end direct involvement of parents in

school programs.

Objectives

The specific purposes determined by the participants

to meet their action gosl were the:
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. assessment of the community's attitudes toward
its school and knowledge about the scheol.

. finding of common areas of concern and of
paucity of knowledge among community members:
parents, teachers, and students.

. development of administrative strategies to
elicit involvement by community components,
and to instill awareness as to the functioning
role of the schooli and efforts made by the
school to promota learning.

. implementation of developed strategies.

. assessment of changes in attitudes, awareness
and the degree of community involvement at
the conclusion of the practicum.

Trhe strategies to meet these objectives and to
effect change were planned in a manner which would
utilize the fourth grade instructional program with
the intention of increasing parental interaction. The
strategies agreed upon by the participants as having
the potential to effect the changes envisioned are

described below.

Strategy Description

Three major strategies were selected by the
participants for implementation of the practicum with
consideration being given to the minimization of

incremental costs, their coordination with on-going
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programs, the simplicity of operational aspects, and
their involvement of parents directly and individually.
The specifics of the strategles chosen are outlined

here.

Ccamuniletter

Tlie communiletter is a two-way parent-school
communication, a transmittal of newsworthy
information followed by an opportunity to

give feed-back. Communiletters attempt to
overcome the traditional one-way communication
of school systems.

Communiletters attempt to:

a. foster improvements within the school
setting.

b. evaluate and resolve new issues as they
are presented.

¢c. inform personnel, encourage parental
atitus, and facilitate the contribution
of worthwhile suggestions. The vehicle
utilized in this project for transmittal
of Communiletters was a newsletter
including an open-end response form:

COMMUNILETTER

To:

I wish to make the following
suggestions for the betterment of
the School:

Signature

23
(oY)
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The response may be related to a Previous
newspoint, an opinion concerning & school
project, an unanswered question in the
newsletter or any comment the sender
wishes.

Other suggested opening statements for
communiletters are:

"I wish to make the following
observation about report cards..."

"I have read my child's folder of
work and have the following
reaction...."

"I need to know the following
information concerning our school.."

The communiletter benefits are:

a. Informed parents who will better
understand the school program.

b. Opportunities for parenis to
participate immediately in the school.

c. Improved prarent-student understanding
related to school Programs and
sctivities.

ISP Telephone Tree:

The Telephone Supportive Parent tree was
developed to involve parents directly im the
learning situation while not requiring their
physical presence in the school or classroom.
The strategy's premise is that parents are
able and willing to support their child's
learning when they are aware of the school's
aims and the particulsr area(s) which
require parent support.

A TSP parent supports the classroom operation

7
W
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through receiving information from the

school relating to various aspects of the
curriculum or facets of the classroom program.
The parent follows through on the information
received by telephone in a manner which best
assists his child.

The student who forgets assignments or who
neglects phases of it is circumvented by
his TSP parent. The student can be provided
with learning opportunities within his
family structure when the parent is aware of
the teaching-lesrning and its requirements.

A trip to a museum, use of home reference
material, Uncle Joe's army experience in...j
or even grocery shopping estimating can
provide further extension of in-school
learning.

The successful operation of the TSP strategy
has specific requirements:

a. Pre-publicity: Provided both formally
and informel.iy. Parents and staff must
be made aware of the reascns for initi-
ating a telephone tree operation and how
it will improve learning for students.

b. Elements of TSP framework: Teachers and
Toelated staif must have a clear idea of
the TSP operational framework and must
agree on the importance of an impact on
learning of a TSP message.

¢, Elements of TSP organization: The effec~
tive operation of TSP requires considera-
tion of these aspects: Who will join
TSP How will TSP parents be formed into
a network? What are TSPer's responsibil-
ities? How are non-TSPer's involved?

d. TSP Publicity: A formal presentation is
made to parents requesting their
- assistance in the prganization of the

ERIC =

Full Tt Provided by ERIC.
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telephone tree and outlining thedir
specific duties as a TSP parent.

e. Formulation of TSP: After determining
the best method of TSP organization, the
trees are formed. Parents receive their
tgees with clear inastructions on the use
of TSP.

. Initietion or TSP: Each parent receives
their TSP card for placement in their
street-viewed window--this indicates the
parent's role and publicizes the strategy.
The firget message is or real concern to
parents and students and is followed by
a communiiletter to both TSP and non-TSP
parents:

TSP COMMUNILETTER

WAS A MESSAGE RECEIVEDL? WHEN

t?m

VERK YOU ABLE TO ASSIST YOUR CHILD?

(A specific question ot the TSP
parent is asked)

Studentts name:
Parent:
Change in telephone number

The TSP strategy utilizes a form of communi-
cation easily availadble in urban aress where
parents do not know each other personally,
where distance or class sizes are a factor,
and where many parents work during school

<O
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hours. TSP is a form of one-way communication
between parents participating in the strategy
as well as between parent and school.

"How to'" Meetings:

These meoetings are designed to answer questions
of either pupils, parents, or teschers. Sone
of the meetings are held in the school, others
in private homes. Each meeting is centered
around a particular theme of interest to the
participants.

The meetings are planned to include t'rom
seven to tifteen persons cto sllow for max-
imum interaction among the participants.

The pPurpose or the "How to...." meetings

is to increase group interaction and co-oper-
ation among the members of the trimerous
bond--parents, teachers, and pupils.

The "How to....." meetings evolve out ot

the f'elt needs of pupils, parents, or
teachers. These are elicited out of the
distribution of a communiletter to the groups
with an open-end staiement such as:

"l would like to know 'how to':

(1]

In this practicum, all fourth grade students,
parents, and teachers were designated “or
receipt of the statement.

The responses garnered from the query are
classified and meetings arranged, possibly
through the telephone tree, to provide the
know-how for each particular "How t0ee.."
topic.

Meetings would utilize:

&. Cassette tapes

<6
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b. Oral presentation
c. Demongtirations
d.: Workshops

and shcould draw upon the skills of any of the
participants.

It is felt that such meetings contribute to a
better understanding of the views and feelings
held by each of the target groups. This is
accomplished by centering each meeting around
a specific area of concern. Interaction
arises out of the presentation of various
"How tO...." ideas by group members to the
other participants of the meetings. Further-
more, discussions held in these meetings can
contribute to opening up new and broader
everyday lines of communication between and
smong students, parents, and teachers.

Asseasment Design

Evaluation of the practicum was underteken on the

basis of these assumptions:

that parents had little knowledge of the
unique characteristics of .the school which
their children attended

that parents, teachers, and students have
concerns and opinions about their schools
comm:nities, many of which are shared

that interactions leading to a strengthened
bond among parents, teachers, sand students
are encouraged when each of the groups
becomes aware of their common concerns and
their opinions about the school; the inter-
actions provide avenues for increased
communication and action for involvement

that as parents become better acquainted with

P
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the school they woculd feel more involved with

the learning which the school attempts to
) promote, take more active part in school
activities, and transfer their resulting

positive attitudes about the school to their

children ‘

« that positive attitudes on the part of pupils

contribute to the learning process and to
achievement gains.

Evaluation of'the project, in part, encompassed
the testing of those of the above assumptions which
lont themselves to appropriate assessment within the
practicum period (November, 1973 - June, 1974.) A
pro- and postpracticum questionnaire procedure was
selected to determine the levels of knowledge about
the schools and community/school concerms on the part
of the parent, teacher, and pupil target populations.
Observational techniques and unobtrusive measures
(parent meeting attendance, parent and teacher re-
sctions to practicum strategies) were used to measure
movements toward assumptions related to outcomes
(increased involvement, expressions of interest and
action among components of the practicum populations

stemming from awareness of their common concerns.)

Improved student attitudes and achievements, which were

the long=-term goals of the practicum, could not be
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adequately measured within the life of the pProject but
wore hoped-for outcomes to be evidenced in the following

school year.

Formative evaluation dealing with the strategy
implementation was to be conducted routinely throughout
the practicum during weekly meetings utilizing the partici-

pants' on-the-scene observations of project Progress.

The pre- and postpracticum questionnaires, dated
November, 1973 and June, 1974, respectively, are shown
in Appendix C of this paper. They were developed to
be administered in common to parents of fourth graders
attending the three participating schools, all of ths
teachers in the schools, and the target fourth grade
school population. All of the teachers were included
in the survey for a more adequate analytical base than
would have been available from the fifteen fourth grade
teachers in the three schools. Although the project
leaders had some reservation as to the ability of the
fourth graders to respond meaningfully to the
questionnaire, they (the project leaders) felt the
opportunity for the student's expression of ideas was

worth tlae risk. The questionnaire was designed to




survey some basic knowledge about the school, informa-
tion contacts, attitudes toward each other, concerns
welated to the communities and schools of the respondents,
and ways in which each group thought the community parents

could best contribute to school services.

Comments Related to the Practicum Design

Within the practicum design, allowances were magde
for the consideration of substrategies resulting out of
spinoff's from the primary strategies. Additionally,
the participants acknowledged the need for varying
thrusts in the application of the design depending upon
the unique characteristics of the target schools and

populations.

That the strategies selected for implementation
of this project were limited to three, was a concensus
of the participgnts in order to accord the practicum
the emphasis it warranted and yet maintain other posi-
tive programs and system-mandated school activities.
The criteria established by the participants for
accommodation of the practicum within the structure of
th. target schools was more than adequately met by the

strategies chosen: no extraordinary budget provisions



were required, operational procedures could be inte-
grated into everyday activities, and the strategies
elicited direct, individual jnteraction with parents.

25.
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STRATEGY IMPLEMENTATION

The initiation of the practicum required a number
of meetings to co-ordinate strategy emphasis and
implementation in the three practicum schools. Some
refinement of the strategies took place at these
meetings, in order to accommodate the attitudes ex-

pressed in the initial survey.

Preéracticum Survey

The questionnaire developed by the participants
was trisl tested on one teacher, three prarents, and

six pupils for the feasibility of its administration.

Administration of the prepracticum questionnaire
took place in November of 1973. Distribution and re-
turn of the parent survey forms were handled through
the fourth grade students. The parents were advised
that completion of the forms was voluntary. Question-
neire completion by teachers and students was optional
also but, because their survey was administered
in school, there were higher percentages of response

from these two "captive' groups than from parents.

The sctual response rates for the three groups in

3
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the initial survey were:

TABLE 4

Questionnaire Hesponse - November, 1973

Numbeéﬁw Percent
Group Respondents Response
Parents 59 23%
Teachers Th L6%
Pupils 370 2%

The level of response from Parents (24 percent)
ana teachers (48 percent) was less than desired but
still sufticient to produce the indicators necessary
to serve the practicum objectives. ‘The student re-
sponse level (82 percent) exceeded accepted standards
for such surveys. The questionnaire results from the
November, 1973 survey were analyzed within each of the
seven sections. For each category of respondent, per-
centages of response were computed and ranks determined
for each item. Tables 7 through 13 in the Appendix D
of this report give the results of these statistical
applications and list the items within each question-

naire section according to the rank order assigned to

o
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parent responses.

Significance tests based on the stsndard error of
proportions1° were developed at the .05 level to iden-
tity meaningtul answers on the part ot the respondents.
By extending the signiticance testis to both tails of
the percentage curves, it was possible to ascertain

_not only the items of high interest to the groups
surveyed but those of least concern (or knowledge,
depending upon the questionnaire section belng consid-
ered.) A further benefit is derived from testing the
percentage response for significance in this manner:

the degree of internal agreement within the three
groups is quite evident.

The prepracticum survey validated the project
assumptions related to parents' linmited knowledge of
some basic, unigue characteristics of their community
schools and the existence of common concerns about the

school/community among parents, teachers, and students.

(o)
as described by Max D. Englehart in Methods of
Educational Research (1972), p. 264, where:

Sp. %\[}%{155’ and 8ig - = (p,, + 1.96)spﬂ
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Knowledge of the school gﬁ%pendix D, Tuble K
approximetely two thirds of the parents and
students (6l percent and 67 percent) were
acquaintel with the number of grades contained
in their respective schools while all of the
teachers correctly completed this item, as
would be expected. Of the remaining items in
this section--number of teachers, the school
(sub)-district identification, the enrollment
of schools, special programs, and prograns for
the handicapped--, only the latter item .
received a significant level of response from
parents (only 15 percent) and indicated that
parents were not familiar with the provisions
for the handicapped in their schools. All of
the teachers' responses, on the other hand,
were significant and showed them to be
knowledgeable of general information about
their schools (from 93 percent to 100 percent
correct) but at a low level of acquaintance
(23 percent and 28 percent, respectively)
with the special programs and those for the
handicapped in their schools.

The students' knowledge of the number of
teachers, school enrollment, and specilal
education programs was significantly low
varing between 26 percent and 32 percent.
Although not at & significant level, L2
percent of the children were able to name
special programs in the schools; whereas only
23 percent of the teachers wers able to do
so, an interesting observation.

Contact sources (Appendix D, Table 8):. this
section of the questionnaire provided data

on preferred sources of information for the
groups. Teachers werse the favored choices of
parents and students (85 percent and 81 percent,
respectively); although ranking number two in
the teachers' preference, other teachers were
chosen by 96 percent °f the teachers as contacts
for school information. Their prime sources,
however, were school newsletters or bulletins.
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The principal as a contact with the school
ranked only sixth with the parents (& non--
significant 58 percent), but third with the
teachers (95 percent) and second with

students (69 percent), indicating the need for
better communication between parent and school
principal. An intriguing indicator was that
only 20 percent of the parents showed prefer-
ence {gr information from their own community
council.

Overall, the three groups tended to select
sources of information involving social inter-
action. -This supports a2 tenent of this
practicum that increased involvement with
schools on an individual interest basis by
those affected by the schools is an avenue
toward improved mutual understanding.

Attitudes (Appendix D, Table @): in spite

o at is said about students' attitudes
toward their schools, 58 percent of these
fourth graders thought that they attended
good schools. The greater proportion of
parents (55 percent) and of teachers (62
percent) indicated these aame schools to be
raverage'. Although the "poor" category
was ranked third by all subjects, 18 percent
of the teachers' choizes fell here, higher
than the 10 and 9 percoentages for parents
and students.

As for their opinions sbout other teachers -

in their schools, 73 percent of the teachers
ranked "mostly interested" first. The
parents' also ranked this classification as
first but only by & non-significant 47 percent.
Students on the other hand expressed & high
opinion of their teachers: 77 percent ranked
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them as '"always interested".

Little agreement concerning student attitudes
was evidenced by the subjects of the survey.
The parents' first choice, but at the 49
percent level, was "moatly interested". The
teachers, however, agreed 73 percent of the
time that students are '"sometimes interested",
while the students ranked themselves ss "al~
ways interested” with 53 percent agreement.

It is interesting and understandable for their
maturity level that ten percent of the students
avoided an assessment of the attitudes of their
peers.

In general, the average parent thought his
school and children were about aversage but
had mixed feelings about teachers. The
teachers ranked themselves as juat above
average, while their students thought much
more highly of them. The students "halo"
projections to their teachers seemed to carry
over into their thinking of themselves and the
schools they attended.

How to help students learn (Appendix D, Table 10):
s table showe imited agreement among all
subjects relative to ways in which the school
can help promote learning. Parents were the
most certain of all three groups that any
particular program encouraged learning. Their
concensus on their first choice (special
teachers) was at the low level of L2 percent,
kowever. This item ranked second for teachers
and students but was & significant choice for
only one-third (approximately) of the students.
Over one-third, of the teachers agreed that
they need the ancillery help afforded by
teacher aides (rank one of the teacher choices)
but this could not be considered & strong
indicator for program planning in these schools.
The first choice of 32 percent of the students,
#more homework", was most interosting. Also
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interesting was the fact that the teachers
ranked the same item as a last option for
helping students learn.

In 8ll, it would appecar that none of the
sectors surveyed posse