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ABSTRACT :
: Thkis statement, designed primarily to apply to
teachers of bilingual~-bicultural education in the United States of
Aseérica, is intended to assist -teacher certification agencies and
- educational institutions in the establishment of certification
3 standards for bilingual-bicultural education teachers, and im the

- 77 design ahd evaluation of bdilingual-bicultural teacher prograas. The
statelengb(ﬁ) describes the personal gualities and sinisua
professional competencies neécessary for the -successful teacher and
(2) sets forth the guidelines considered essential in-designing ‘
teacheyr trainipg programs in bilingual-bigultural education. These
guidelines vere developed at a conference of specialists in bilingual
education sponsored by the Center for Applied Linguistics, August NS
5"’6. ‘ '9700 (lutbor/‘!) b d_. - \
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Guidelines for the Preparation and Certification of

Teachers of Bilingual-Bicultural Education .

Lawen.

The Guidelines which follow were developed at a8 conference sponsored by the
Center for Applied Linguistics. August 5-6. 1974. The conference, which brought
together specialisls having considerable range of expenence in bilingual edu-
cation, was made ossibie Dy a grant irom the: U S Office of Education (Title V.

EPDA).
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GUIDELINES FOR THE PREPARATION |
AND CERTIFICATION OF TEACHERS
OF BILINGUAL-BICULTURAL
EDUCATION

Trus statement designed pamanly 10 ApPly-10 teachers of biingual-brcultural edu-

calion in the Unitea States of Amenca. 1s intended 10 assis) teacher certification

agencies and educational institutions in the establishment-af certification standards’

for biingual-bicultural education teachets. and in the design and evaluation of
buinguat-bicultural teacher education programs The statement (1) describes the

personal quahties and minimum protessional competenties neckessary ltor the

successtul teacher and {2) sets torth the guidelines considered essential in de-

signing teacher fraiming programs i bilingual-4#gcuitural education It should be -
noted that the competencies set forth herein apply only to the certihication of
biingual-brcultural teachers. and not aff teat:hem n bikngual-bicultural programs.

which may, also intlude English-medwm teachiers Such teachers, however. should

- have as rany of these competencies as pessible
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Bitingual- blcu!lur.ﬂl educauon has\become one ol Lhe most sngmhcant and wide-
spread movemeits in American education in the twentieth century. Not since the
Renaissance has there been such a general acceptance of the idea that the goals
of education might best be served by offenng instruction in the native language of
the learner The passage of the Bilingual Education Act of 1968 helped bring about S
a major change in our educational phﬂosophy from a rejection or disparagement of : -
other languages to a respect for their validity and their value as mediums for learn- St
ing The cultures of their speakers have come to be recognized as forming a ‘
valuable part of aur national heritage. and as occupying an important phace in our
pluralistic society
‘Tocay, state after state s adoplxng legislation. supporting or mandating
bilingual-bicultural education. Recent court decisrons, including the Lau vs. Nichols
. decision by ‘the Supreme Coun. are givixg added impetus to this movement. {in
' order to meet the urgent need for competent teachers trained to teach in bilinguah-
bicuitural programs, colleges and universities are rapidly instituting teacher traning A
- programs, and state departments of education are moving to prepare or approve Vo
credentials in this field. These developments have created a need for a set of
qmdelmes which oould help bring abbut comparability in-training programs, and o
provide a basis for certification requirements which would assure high standards .. ...

ot quality!for teaéhers in this f ﬁeld The following guidelines represent an attempt
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10 mee! his need -
Because of the greal vanaton in educational nstiulions which mught undesr- -
take to prepare teachers tor bilingual-tecuitural education programs these guede- Lo
imes do not attempt 1o work out a set curnculum or to recommend a specitc X
senes of course itles 11.1s not only usetut but urgent. however 10 lofmuiate the <
principles upon which such a program of teacher preparatian should rest '
Accordingly. the guidelines emphasize personal qualties. atttudes. skills.
expenence, and knowledge rather than courses and credit hours The manner of
the formulation owes much 1o the documents from different states that were con-
sulted and 1t represents the consensus ot a number of leaders in the tield. drawn
from all levels of instruction and supervision. and mpre%enlmg a broad range ol
expenence and ponts of view
Al'hough these guidehnes are intended lo be applicable pnmarnly 1o teachers
. at the preservice level, they will also/apply 10 leachers at the inservice level One
. cardinal pnncipie must be ngidly observed throughout, namety that the teacher of
bd:ngual-brcuttural education should have the same qualty academnc preparation
as teachers ot other subjects at comparable levels . ~

Personal Qualities

The teacher of bilingual-biculiural education sheuld have the tollowing .
quahtications 3
1 A thorough knowledge of the philosophy and theoy concerring bilingual- -
bicuitural education and its apphcation
e 20A genuine and sincere interest in the education ot children-tegardiess of their™ ‘
nguistic -and-cultural background. and perscnal quahties which contribute to
N success as a classroom teacher. , /
3 A thorough knowledge of ‘and proficiency in the child's home Ianguage and the /
ability to teach ccntent through it an understanding of the nature of the lan- /
guage the child brnings with him and the abulity to utiize it as a posmve tool in '
his teaching.
4 Cuitural awareness and sensmvny dnd a thorough knowledge of the cultures
reflected in the two languages involved.
5. The proper professional and academic preparation obtamed from a well-
designed teacher training program in bilingual-bicultural education.
The guidelines which follow are designed to meet these necessary qualifi- .
U cations and describe the various academic areas considered essennal in teacher
| training programs in l}umgual-buculturai education.

o nmen

l. Language Proficiency

The teacher should demonstrate the ability to: _
1-. Communicate effectively, both in spgaking-and erstanding; in the languages -
~and_within the cultures of Loth the home and school. The ability WJll,_tnc:ms:e.~ B
adequate conlrol of pronunmatuon grammar v ')cabulary and. reglonal styllstcc
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and nonverpal vanants appaopnale Lo the communicalion comext
Carry out insleucton m all areas of the curaculum usIng a standard vanety of

both lanquages

. [inguistics

The teacher should demonstrate the ability 10

Recognize and accept the language vanety of the home and a standard. vanety
as vald systemg of communication, each with its own legiimate functions
Understand basic concepls regarding the nature of language.
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The teacher should demonstrate the atiity to.
1
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wn

Understand the nature of bilingualism and the process of becoming bringual

Understand basic concepts regarding the natural etfects ol contacts between

languages and the implications of this infermation for the instructional program

ldentty and understand regional, social. and developmental vanetes in the
chiid’s language(s) at the phonological. grammatical, and lexical levels

identify and understand structural differences between the child's first and
z;oond languages recognizing areas of potential interference and posiive

ransfer

evelop curricular activities to deai with areas ot mterterence

Understand theories of first and second ianguage learning, ditferences be-
tween child and adult language learning, and their implications for the classroom

Culture

Respond-positively 10 the diversity ot behavror involved in cross-cullural

environments.

Develop awareness in the learner of the. value of cultural diversity.

Prepare and assist children to interact successfully in a cross-cultural settmg
Recognize and accept different patterns of child development within and be-
tween cultures in order to formulate realistic objectives.
Assist children to maintain and extend identification with and pride in the mother

culture!

Understand, appreciate and incorporate mto activities, matenals and other

aspects of the instructional environment:

a. The culture and history of the group's ancestry.

b. Coniributions of group to history and culture of the United States.

(o} Contemporary life style(s) of the group.

Recognize beth the similarities anc differences between Anglo-American and

other cultures and bothi the potential conflicts and opportumtres they may

create for children.

Know the effects of cuttural and socro-eoonormc variables on the students
' student's general level of

. leaming styles (cognitive ‘and aftectuve) and on t
SR -~development and-socjalization.

. 9. Use current research rega'dmg the educatron ’bf chrldren in the U.S, trom
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diverse iingushe andd cultural backgrounds
10 Understand the effects of socio-econemc angd cultural !auors on the learmner
and the educational program
11 Recognize differences in social Structure” inCiuding famdial 0rganizabons anu
patterns of authorty, and ther sigmhicance tor the program

Iv. lnslrucliohal Methods

This component sh\guld enable teachers 10 assist studenis in achieving their full

academic potential in the home language and. culture as well as in Enghsh: To

this end. the teacher i1s expecled to demonsi:ate the following competencies

1 Assist children 1o maintain and extend command of fhe mother tongue and the
. the second language in listening. speaking, reading. and wnting
' 2 Apply teachiny strategies appropnate 1o distinct learming modes and develop-

mental levels, including preschool, taking into consideration how.differences in

_ cuiture affect these and other learning variables
¢ 3 Organize, plan, and teach specific lessons n the requnred <urnculum areas,
using the appropnate terminology in the learner's language(s) and observing .
the local district curmiculum guidelines. Basic elements and methodologies best S
suited to the teaching of reaaing and language arts. mathematics, social studies,
and science, as a minimum, must be dentified and appled in the leamer's

language(s).
4 Utlize innovative techruques effectively and appropriately in the Ieamers e

language(s) in the various content areas, namely’ -
R R - B Fenm*atlon‘oheahsuc performance objectives-and thewr assessment. """

b Inquiry/discovery strategies.

c. Individuahized instruction.

d. Learning centers.

e Uses of media and audio-visual materials.

f. Systems approaches to the teaching of reading and mathematic skills.
g. Team teaching and cross grouping. -
k. Interaction analysns
5. Develop an awareness of the way in which learner’s culture should permeate
significant aréas of the curriculum.
Utilize first and/or second-language techniques in accordance with the learner’s
needs at various stages of the learning process.
7. Utilize effective classroom management techmques for opumal learning in
_ specific situations.
8. Work effectively with paraprofessuonals and ather adults.
9. Identify and utmze available community resqurces inand outside the classroom.
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V. Currw@m Utlllzatum and Adaptation

The teacher éhould demonstrate the §b|l|ty to: .. . - /_
ldentlfy funent blases and deﬁciéncnes in exustmg curnculu"n and in both dom-
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- the‘issessment of:

mertial ang {eacher-prepared matenals ol inStruchon Matenals should be
evalualed in accordance with the following criteria:
a Sutabibty to student’s lanquage proficiencies and cullural expeniences
~ b Provision and respect for linguistic and cultural diversity

¢ Objectives. scope. and sequence ot the ma!enals n terms of content areas
d Student's reaction to matenais’ :

2 Acquire. evaluate, adap!. and develop matenals appropnate o lhe tiingual-
bicultural classroom’ : .,

VL. Assessment

g';eneml | .

Tri: teacher should demonstrate the abity to.

1 'Becognlze polential hnguishc and cuitural brases of - exustmg assessment n-
“ruments and procedures when prescnbing a program for the learner '

2 Ulhze continuous assessment as part of the learning process

3

Iterpret diagnostic data for the purpose of prescnbmg mstrucuonal programc,"

[k the individual. | |
4 Use assessment data as bas:s for program planning and implementation

languagé

PN

1 Determine languyage dominarice of the learner i vanous-domains of language‘

The teacher shouyemonstrate the abibty to-

use — oral and written i

2. Use ass xessment results to deterzmneieachmg siraiegre*‘ Tor each Ieamer
3 Idenmy dreas-of proficiency (oral anu writtah: vocabufary syntax, phonology) -

in the learer’s first and secand lahguage
4. Assess mamtenance and extensioh Ievels of the learner's language(s)

content

The teacher should demonstrate .the ability to:

1. Evaluate growth using teacher-prepared as well as standard instruments, in
cognitive skills and knowledge of content areas utilizing the Ianguage of the
home.

2. Assess accuracy and relevance of\matenals utilized in the classroom.

3. Prepare tests to evaluate achuevement of proposed ob;ect:ves of instruction.

\
self

The teacher should demonstrate the abihy to |dent|fy and apply procedgmes for

«"’(.

| strengths and weaknesses as a bul:ngual teacher. -

3.A i The ‘eﬁectweness of. own teaohmg strategles

value system as it relates to the leamner, his behavior, and his background |




- tures within the community

VIl. S(hool-(iﬁmmumty Rplahons | .

Current trends n educaton have specitically ndem;hed the sigmihcant rédesol the
community i the educatonal process. The know'edge thatthe commundy has «
goals and expectations creates 10f the schools the need 1o include. :megrale and '
enhance those expectalions in the reguiar school program , .

Biingual education otfers distinct opportunities 1o bridge the siructural and |
cuftural gap between school and commumity. The school with a biingual-bicultural .
education program should serve as a.catalyst for the integration of dverse cul-

The teacher should demonstrate the following competencies

1 Develop basic awareness concerning the importance of parentat and commu-
nity involvement for tacm!atmg the learner’s successtul integration to his school

. environment. L

2 Acquire skilis to facilitate bassc con!acts and interaction between the ieamer S
family and school personnel

3 Demoristiate leadership in establishing home/commumty exchange of SOCIO-
cultural information which can ennch the learner's instructional activities.

4 Acquire and develop skiils 1in collecting culturally relevant intormation and
materials charactenistic of both the historical and current Iife-styles of the
learner’s culture(s) that can sewe both for curniculum contents and for instruc-
tional activities.

5 Acquire a knowledge of the pattems ot chnld rearing represented in the families
of the learners so as 0 bettét"understand the background of the leamers’ be-
haviors in the classroom.

6. To act as facilitator for enhancing the parents™7oiés,” funcﬁons and responsu- .
biktresinthe SChool and community. P s T

7. Serve as a facilitator for the exchange of information and views oonoemmg the o
rationale, goals, and procedures for the instructional programs of the school.

8. To plan for and provide the direct participation of the Ieamers famuy in the
regular instructional programs and ar'twmes

VIIL. Supervnsed Teaching

- ...,,‘_

Because of the great disparity between theory presented in the context of a college
environment and practical teaching realities in a bilingual-bicultural classroom
setting, it is essential that a portion of every teacher’s training experience include
on-site supervised teaching experience in a bilingual-bicultural program. To the
extent possible, relevant oompetencnes should be demonstf‘ated m the “direct ,
context of such a classroom setting. =






