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FOREWORD

The Program for Vocational, Technical and Career Education, The Florida State
University, considers it a real pleasure to have had the oprortunity of serving
Florida's Career Education Directors and other career education perscnnel in their
endeavor to implement career education in the public schools of Flor:.da. Truly . . .
"Career education 1s a concept whese time has come."

With this thought in mind and in fulfillment of our commitment to place in
your hands a product resulting from your workshop efforts in Orlando, Florida, we
hereby offer what we feel 1s a final report worthy of future reference, as well as
an aide in helping you accomplish your goals and objectives.

For their efforts in helping to make this management workshop a reality,
rocognition and thanks are due the Florida Department of Educatinn. "he Division
of Vocaticnal, Technical and Adult Cducation for the grant that p': Jded the means
by which we were able to hold this training session.

Appreciation for their efforts in planning and conducting the program 1is
extended to Mr. Thurman Bailey, Assiscant Bureau Chief, Bureau of Y.cational and
Adult Programs; Mr. Romeo Massey, Coordlnator Career Education Curriculum Labora-
tory; Ms. Myrtle Hunt, Director Career Education Pinellas County; Dr. James Smith,
Director Career Education Broward County; Mr. Bob Smith, Assistant Director -
Career Education, Broward County; Mr. Robert Megow, Director Career Fducation,
Orange County and his staff; Mr. Chris Mendola, Career Education Project Director,
Marion County; Ms. Margaret Winkler, Coordinator Resource and Information Center;
Ms. Blanche McMullen, Department of Education Coordinator for Elementary and

Secondary education.

For their special efforts to capture the pertinent information during the
workshop sessions special thanks and recognition are given to the following
Department of Education Area Consultants for Career Education who acted as
chairpersons and recorders for the group work sessions. They are:

Area 1
Area 11
Area II1
Area 1V
Area V

Mr.
Mr.
Ms.
Mr.
Mr.

Bob Collard
Steve Brinsko
Patsy Agee

Al Gonzales
Bob Croft

Ms.
Mr.
Ms.
Mr.

Jeanette McGlamory
F. D. McCormick
Sarah Hurst

Ed Shuttleworth

The aide and assistance of the Carecer Education Curriculum Laboratory has
been most valuable in getting the report ready for publication. For the coopera-
tive, untiring efforts of Ms. Betty Bogusch, Ms. Beverly Folger, Ms. Kathy Sirianni,
and other Career Education Curriculum staff - we express our sincere thanks for a

job well done.

Special recognition is extended to Mr. Jon Hunt, Ph. D. student at Florida
Stat» University who helped assist in coordinating and writing the proposal for
the workshop as well as prepared the final report; Ms. Margaret Heath, Florida
State University Ph. D. student, who edited the transcript. Appreciation is
also extended to the many Florida State Program of Vocational, Technical and Career
Education secretarial staff who contributed to the success of the workshop.

/



We look forward to activities in which we can be of continued service to
the Department of Education as well as others who are striving to help education

meet the needs of those it serves.

Robert E. Andreyka, Coordinator

Program of Vocational, Technical and
Career Education

The Florida State University
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MANAGEMENT DEVELOPMENT WORKSHOP FOR
CAREER EDUCATION PROJECT DIRECTORS

Nature of the Workshop

Career education is making commendable strides in various
areas in Florida. This has been accomplished through the
dedication and hard work of many career education directors
and their staff, in cooperation with the Vocational, Technical
and Adult Division (VTAD). To reach the goals and objectives
of career education, many of the directors admit a need for
more help in developing competencies essential to the mana-
gement of their career education projects.

A special planning meeting was held on March 20, 1974,
in Tallahassee, Florida, with various State Department of
Education personnel, VTAD Area Consultants for Career Educa-
tion, Florida State University personnel working Career
Education, and three Directors of Career Education exemplary
programs. This meeting was held to determine what problems
are being encountered by Project Coordinators and Directors
in the management of theii respective projects. From this
meeting the problems encountered were to be fated, thus
determining what should be emphasized in an in-service staff

development conference for oroject directors.




The workshop focused on five areas of priority that
should receive attention in order to help directors and
coordinators in developina competencies needed to manace
career education projects within their districts. This
workshop evolved around the following focal pecints:

1. An overview of comnetencies needed by project

coordinators and directors if they are to manaqge
their projects in an efficient and systematic

manner.

9. An overview of the State Guidelines in submittina
career education projects for funding, etc.*

3. Designinag and implementing in-service programs
for project teachers (elementary, seccndary,
and middle-junior high levels).

4. Developing and conceptualizing a model career
education proqram applicable to any county.

5. Establishing-effective lines of communication
as well as ways of establishinc effective workina
relationships with district level-county/city
administrators.

Need for the Workshop

Based upon the assessment made at the special planning
meeting in March, 1974, a need was determined calling for an
in-service workshop that would help county career education
project coordinators and directors become more competent in
the followina areas:

1. Developing a management systems approach that includes

a. Mission and goals

b. Analysis of components: staff, curriculum
(elementary, middle-junior hiah, secondary

* The State Guidelines were not available for the workshop.



levels), evaluation, placement-follow-up,
and inservice training
c. Coordinating - resources (people, time, money,
equipment, and supplies)
i. within the system
ii. outside the system
d. Motivetional factors

2. Using State Guidelines for submitting career education
projects '

3. Designing and implementing in-service programs for
project teachers at elementary, middle-junior high,
and secondary levels

4., Developing and conceptualizing a model career educa-
tion program applicable to any county,

5. Establishing effective lines of communication as

well as effective working relationships with
district level-county/city administrations.

Objectives of the workshop:

e To provide resource people capable of helping project
coordinators and directors in rc¢viewing and develov-
ing a management systems approach requiring corr..ten-
cies in the following areas:

- Better missions and goals

- Better analysis of components of a management
system

Improved coordination of resources, and

Improved motivational factors

e To provide resource people who will give an overview
to project coordinators and directors in the use of
State guidelines in submitting career education

projects for funding, etc., resulting in project
directors and coordinators becoming more proficient
and systematic in developing career education

projects submitted for funding. etc.

@ To provide resource people capable of helping project
coordinators in designing and implementing in-service
programs for project teachers at elementary, middle-
junior high and secondary levels - thus resulting in
project directors gaining a workable knowledge of




how to design and implement in-service programs

for elementary, middle-junior high and secondary

level project teachers in thei: county. P

® To provide resource people, consultants, and other
information that will allow project coordinators
to become more competent in conceptualizing and
developing a model career education program appli-
cable to any county, thus resulting in project
directors gaining a clearer understanding and a
workable knowledge of the model as it applies to
their county, including steps necessary in achieving
it.

® To evaluate the effectiveness of this workshop at
the close of the workshop and assess other problems
that need special help and attention. Six months
later, a follow-up survey will be conducted to
determine the usefulness of the workshop and asses:
other training needs.

® To keep records of meetings so that a final report
may be edited and published as well as distributed

to all workshop participants as a reference in
future need.

The in-service workshop was conducted under the auspices
of Florida State University's Vocational, Technical and Career

Education program and Division of Continuing Education, and

the Division of Vocational, Technical and Adult Education,
Department of Education, and began April 30 at 1:30 p.m.,, May 1, -

for eight hours, and May 2 from 8:00 a.m. until noon. No
special dinners or evening sessions were held during the work-\
shop. Meetings were held in conference rooms at the Howard
Johnson Motor Lodge, intersection of I-4 and Lee Road in

Orlando, Florida.

Procedure:

On April 30, 1974, the workshop began at 1:30 p.m.; the




following topics were presented in the afternoon general

session. The agenda for the afternoon general session was:

Tuesday, April 30 - Ambassador Room

1:30 - 1:45 Introductory Remarks,
Mr. Thurman Bailey
State Department of Education

1:45 - 2:00 . Overview of Workshop,
Dr. Robert Andreyka
Florida State University

2:00 - 2:30 Preparation of Final Report
for 1973-74, Career Education
Project, Mr. Thurman Bailey
State Department of Education

2:30 - 3:15 Career Education: Resource
Guide, Mrs. Margaret Winkler,
Career Education Curriculum Lab.
3:15 - 3:45 Break

3:45 - 4

.0

15 Career Education: A Media Approach,
Mr. Chris Mendola, MarionCounty

4:15 - 5:00 Overview of State Guidelines for
submitting Career Education
Projects for funding, Mrs.
Blanche McMullen (Revised topic.)

Reccess Until 8:30 a.m., May 1, 1974

May - May 2, 1974 - Beginning the secund morning, and for

the remainder of the workshop, participants were divided

into three predetermined groups. These groups consisted of:
1. Large ADA enrollment counties

2. Medium ADA enrollment counties
3. Small ADA enrollment counties

Three topics were presented to the groups at different

times. The agenda for the remainder of the time follows:
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Wednesday, May 1 - Topics for Group Work Sessicns

Topic #1 The Design and Implementation of In-service
Programs for Project Teachers

Mr. Robert Megow and Staff,
Orange County

Topic #2 Conceptualizing and Developing a Model Career
Education Program

Mr. Romeo Massey, Career Educ.
Curriculum Lab and Mrs. Myrtle
Hunt, Pinellas County

Topic #3 Establishing Effective Lines of Communication
and Working Relationships with District Level
County/City Administrators

Dr. James Smith, Broward County
Mr. Robert Smith, Broward County

8:30 -~ 12:00 Topic Assigned to Each Group
12:00 - 1:30 Lunch

1:30 - 5:00 Topic Assigned to Each Group
5:00 Close of Second Session
Recess Until 8:00 a.m., May 2, 1974

Thursday, May 2 -

8:00 - 11:30 Topic Assigned to Each Group

11:30 - 12:00 Conference Evaluation and Summary,
Mr. Thurman Bailey and Jon Hunt

The person presenting topics was the resource person for the
group. In addition, each group had a chairperson and a recorder.*
The recorder was responsible for recording the session and

submitting his report to the chairman of his/her group. The

*Area VTAD Career Education Consultants and/or University
personnel were assigned as recorders or chair-person.,




chairperson was responsible for checking to see if all pertinent

points of the discussion, as well as their resulting product,
was forwarded to the Workshop Director. These reports have

been edited and are included in this Final Report.

Evaluation:

At the end of the final group session, the workshop
participants were reconvened into a general session and
were asked to evaluate the workshop. A survey/evaluation
form was developed and used for this purpose. This has
allowed the workshop coordinator and staff, along with VTAD
personnel, to identify where the strong areas are and locate
any weak areas. This evaluation will help in the continued
effort to improve future in-service training. The survey
portion had allowed the Workshop participants to express other
competencies they must develop. This will help in planning
future workshops, to aid them in managing an efficient and

systematic career education project.

Follow-up

A follow-up survey and evaluation of county career educ-

ation directors and coordinators who attend the workshop will
be conducted approximately six months following completion of
the workshop, The follow-up activity will consist of one
drive~-in session in each of the five geographical areas and
will be planned cooperatively by VTAD personnel, area career

education consultants, and Florida State University personnel,



The survey will attempt to determine the extent to
which the workshop was useful to each of the directors or
coordinators as they manage their career education projects.
Program evaluation information will be collected, also,
regarding additional management training needs and the

workshop participant's suggestions for future training

programs.



MANAGEMENT DEVELOPMENT WORKSHOP FOR
CAREER EDUCATION PROJECT DIRECTORS

Workshop Participantst*

GROUP 1 GROUP 2 GROUP 3
Mr. Leo D. Barnes Mr. George Barnett Mrs. Andrea F. Barrett
Mr. Richard J. Bannigan Mr., C. M. Clark Mr. Averly Brown
Mr. Walter P. Bucklin Mr. J. C. Clemans Mrs. Maxine F. Carr
Mr. Henton D. Elmore Mr. David Coggshall Mr. J. P. Delony
Mr. James L. Gautier Mr. Elmo Collins, Jr. Mr. Fred D. Greene
Miss Laura Haire Mrs. Mary Corbin Mr. Skipper Jones
Mr. J. Leon Hamilton Dr. L. Cunningham Mr. Edward J. McCormack
Ms. Susan Horvath Mr. James H. Diamond Mr. Howard G. McNeil
Mrs. Myrtle E. Hunt Mr. John A. Downs Mr. Lester N. Mensch
Dr. Leonard D. Jackson Mr. John E. Earle Mr. H. W. Merritt
Mr. Frank Laudano Mr. S. ilerb Hendry Mr. William G. Perry
Mr. R. Lawrence Liss Mrs. Jo Hewell Mr. Walter A. Shriver
Mr. Christopher Mendola Mr. Eddie L. Johnson Mr. Calvin Stevenson
Mr. Jim Miles Mr. Thomas Johnson, Jr. Mr. Rae Palmer Shuler
Mr. Fred C. Miller Mr. Vincent M. Jones Mr. Carl M. Williams
Mr. Michael Neal Mr. John F. Kelly, Jr. Mr. James E. Witt
Mr. Clinton M. Rouse Mr. Ceorge R. Lawrence Mr. Zack A. Wuthrich
Mr. Robert J. Smith Mr. Craig Marsh
Mr. James C. Talley My. Jim Norton
Mrs. Mary C. Tate Mr. Wm. "Bill" L. Osterhoudt
Mr. Frank Theriault Mr. E. Ray Roberts
Mrs. Olive Thomas Mr. Jack Roberts
Mr. Ernest Uptithiegrove Mr. Jim Ross

Mr. Dan Sheppard
Mr. Jud Wilhelm

May 1 - May 1 May 2
8:30-12:00 1:30-5:00 8:00~11:30
GROUP #1 Topic #1 Topic #2 Topic #3
GROUP #2 Topic #2 Topic #3 Topic #1
GROUP #3 TOPIC 43 Topic #1 Topic #2

* Refer to Appendix for adcdresses.
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MANAGEMENT DEVELOPMENT WORKSHOP FOR
CAREER EDUCATION PROJECT DIRECTORS

Staff{ Participants *

Mrs. Patsy Agee Mr. Romeo Massey

Dr. Robert Andreyka Ms. Jeanette L. McGlamory
Ms. Patricia Arredondo Mr. FF. D. McCormmick
Mr. Joe Barkley Mr. Gerald Marin

Ms. Sherrie Branyon Ms. Blanche McMullen
Mr. Thurman Bailey Mr. Robert Megow

Ms. Mary Joyce Batemen Ms. Carolyn S. Petty
Mr. Steve Brinsko Mr. Robert O. Pryor
Ms. Linda Cheatum "Mr. Ray Robinson

Mr. Bob Collard Mr. Richard Racine
Mr. Bob Croft Ms. Pinkie Saunders
Ms. Kathleen Gordon Dr. James E. Smith
Mr. Alfred Gonzalez Mr. Ed Shuttleworth
Ms. Sarah Hurst Ms. Julia Wray

Mr. Jon H. Hunt Mr. Custer Whiteside
Ms. Eleanor J. Jennings Mrs. Margaret Winkler

Mrs. Jacklyn L. Zenzel

* Refer to Appendix [or addresses.
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SUMMARIES OF GENERAL PRESENTATIONS

l.---Introductory Remarks
Thurman Bailey:

Next year funding for Career Education will not be funded as it
was this year. There 18 a move in the Legislature to make Career
Education a categorial program under the Florida Education

Finance Program Act. This means that funding would not be funded
through the Vocational Improvement Fund and would not be allocated
per-se by the Division of Vocational and Adult Education. There
probably will be a formula stating that each district would
receive so much money according to possibly FTE in grades 1-12,
the involvement County says it wants to get into next year in
implementing and evaluating the program.

Legislature is definitely going to put some money ($5 million or
more) in the Florida Education Program as a transitional Program:
4 years in which you determine whether it becomes a permanent
part of the funding program or whether it is dropped.

No project method next year. There will simply be a nlan; the
plan you submit will have a bearing on the money you will get.

This idea of funding was developed in the last week.

Dr. Eaddy (at the request of chief state school officers) is

in Dallas, Texas to make a presentation on progress and develop-
ments of career education in Florida - Evidently they feel Florida
is among "tops" on progress being made in implementing career
education on a state-wide basis.

%* * ® %* * %* * * *

2 . ~==0verview of Workshop
Dr. Andrevka:

Registration form should have been completed and given to Jon
Hunt. Purpose of workshop: To develop competencies essential
to the career educational project in your county.

Topics: 1. Design/implement an in-service program
2. Develop a model career education prcgran
3. Establish effective guidelines

A final report will be mailed to everyone when it's completed.

%* * * %* * * * * *

3.,---Preparation of Final Report and Other Projects
Mr. Bailey

Law requires each district to make a final report at the end of
the year on how money was spent. A document was mailed out to
Finance Officer and District Superintendent. It follows form
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3.,---Preparation of Final Report cont.

for other 2 reports - initial and interim. It is necessary that
this final report be submitted.

1f, as of June 30, you have money left that hasn't been spent,
apply it to next year's expenditures. Spend it by August 31,
Issue a purchase order or have it in a signed contract.

Transfer money from one account to another - Write letter
stating you wish to transfer, for example, salary account number
to instructional materials, account number, etc.

Basically, there are four accounts:

1. Salary

2., Other personal services

3. Operating expenses: travel, communications, ruontal, duplicating
printing, xerox

4. Operating capital outlay - bound books, office furniture,
instruction equipment costing more than $25 per item

By June 2, Mr. Bailey should know what allocations are for next
year and will let everyone know immediately. Due date for final
report is July 15 - Mid year report arosnd January and final
report for next year in mid summer. Show how you are going to
implement program for coming year - do more than just plan.

Pages 8-9 -- Expenditure Report - new

1. Salary - position and title, assistants, clerical workers

2. Other personal services - where someone outside comes in -
what his service was that you paid fee for. If you paid his
travel, record it under travel.

3. Supplies
4. O0CO - question: call Finance officer - Educational Equipment -

expected to have life of at least one year and costs $25 or
more

1f you have any carry-over momey for next, it will not affect
your allocations for next year. Tell superintendent and Finance
officer about error in 3rd paragraph regarding projected ex-
penses. Stipend is an expense - report under travel.

Supplements - salary
Correction: unimcumbered balance as of June 30

Plan will probably be due in Tallahassee prior to July 1. If
you get your plan back asking for changes, make them and forward

back; if you don't you won't get your money.

A brochure put out by Career Education Laboratory listing some
of the things which have been developed in Florida this year or
being developed in Florida was distributed. The following projects
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3.~--Preparation of Final Report cont.
Thurman Bailey

were briefly discussed:

1. Project Process = self-instructional program in career
education ccncepts for teachers to use. In the process of
printing 23.000 copies; it will be in your hands probably
the first of July (Romeo Massey handling distribution)

2. Magazine Update

3. Project Loom - this project is complete. It is instructional
material for grades K-8 . It is a means and wmethod of
getting children involved in a hands-on type of instruction
program which would help them become aware of different

types of careers. There are 158 complete instruction units
in the package. Printing is a problem; as soo as a plan
is developed to print this information, you will receive a
copy.

4. Fussion of Applied and Intellectual Skills (F.A.I.S.) =
includes sets of materials for grades 1-8. Each district
should have received ".A.I.S.; if not, notify area career
education consultant. F.A.I.S. 5-8 has just come out.

5. Counseling in Career Education - new project geared particularly
to elementary grades - will be ready soon.

* 3 % * * * * ] *

4.--~Career Education: Abstract and Annotations Resource Guide
Margaret Winkler

Mrs. Margaret Winkler introduced and discussed Career Education:
Abstract and Annotations (CE: A&A), an abstracting service the
Career Education Curriculum Laboratory/Resources Information
Center developed for providing the 67 Florida school districts
with easy access to and information on Career Education resources.

CE: A&A is organized into two sections. Part 11 describes
various services available to the school districts from the
Florida Department of Education; and presents a way of organizing
various materials disseminated to the school districts - i.e.,
Update Magazine, Bibliographies, Guidelines, etc.

Part I presents indexed, descriptor sheets, one per document,
on Career Fducation materials and projects. Each descriptor
sheet provides details on the materials as to its title,
author, source, cost, copyright position, grade applicability,
aydience, format, and an abstract on the content.

Five index pages will organize the descriptor sheets into
the following sections:
Classroom Instructional Materials
Materials developed for use by educational personnel
with students. These materials are in unit, module,
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4,--=Abstract and Annotations cont.
Margaret Winkler

or activity packet format.

Curriculum Materials

Information/resource materials for use in developing
classroom instructional materials or programs for
use with students.

Instructional Materials

Materials developed for use with/for educational
personnel grouns. These materials could be in
workshop, module or program format.

Project/Program Materiale

Materials which provide an overview of the projects/
programs dealing with Career Education at State and
National levels.

Professional Materials
Informational meterials and materials for personal
professional development.

Within each section the descriptor sheets will be arranged
in numerical order by accession number. An index within
each of the sections and a cummulative index will assist
in the identification of materials by academic area, Cereer
Education element, occupational cluster, and grade level.

Information packets containing the descriptor and index
sheets will be distributed by the CECL/RIC. Each packet
will be clearly marked indicating to which of the sections
the sheets belong so they can be filed easily.

As this 1is a new service, descriptor sheets will be sent out
as they are completed. A more fixed schedule will be
determined at a later date. Each district project office
will receive a single copy of each descriptor sheet and

the indexing system. TProject offices are encouraged to
duplicate these materials for individual schools within
their district as needed.

Those using the system are encouraged tc contact the CECL/RIC
with suggestions or comments on the CE: A&A. Comments and
requests for additional information may be addressed to:

Mrs. Margaret Winkler, Coordinator
Resources and Information Center
Career Education Curriculum Laboratory
318 Johnston Building

415 North Monroe Street

Tallahassee, Florida 32301
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§.,-=-=Career Education: A Media Approach
Mr. Chris Mendola, Orange County

This multi-image slide program was developed in Marion County

for the purpose of introducing and "selling" Career Education

to students, teachers, administrators, and the community. Real
"career" situations and present Marion County students were

used for the settings and characters. The slides focused on

the eight elements integrated throughout Career Education:

self awareness, cducational awarcness, career awareness,

economic awarencss, decision making, skill awareness, employability
skills, appreciation anéd attitudes.

* * X * * * * * %*

6.---General Remarks and Project Evaluation
Blanche McMullen

There will be a meeting in Orlando May 16 and 17--State of
Florida inviting outstanding and other National programs to
talk about placement and follow-up.

Main thrce reasons why a plan will be required:

1. To insure proper use of career education funds

2. It will probably require you to show proper use of resources

3. T: will probably require you to present a plan for good
evaluation

Evaluation:

We need to know why it is necessary to evaluate career education
programs. It is necessary because of the input needed to tell
how education progrums are improving. Everyone evaluates in these
three terms: program objectives, product and process, and form-
ative type of evaluations.

Evaluate continuously as an intrical part of your total program.
Recommended guidelines will be coming out later.

Major priorities Legislature has set up: 1974~75 and 1975-76

1. Improvement and instigation of management information
systems

2. Technical support to improve management in the schools

3. Technical support for programs in skill areas

4. Technical support for modified current prograus (placement
and follow-up)

5. Technical support to efforts not currently being served

Mrs. McMullen also indicated that she would be serving as a
Department of Fducation Career Education Consultant for

elementary and sccondary programs. In this capacity she will
be assisting districts with their Career Education projects
and curricula,
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THE DESIGN AND IMPLEMENTATION OF IN-SERVICE PROGRAMS FOR PROJECT

TEACHERS .

Mr. Megow, Orange County, Director of Career Education, and staff.
This workshop staff included classroom teachers, counselors,
and members of the Orange County Career Education Project.

A comprehensive in-service training program that is based on careecx
education may well be the topic that can modify the total education
system. A program that can bring educators and lay public together
is worthy to be considered. Certainly, career education in-service
training needs local commitment. ‘The following points are important
aspects of career education:

1. If anything is going to happen in education, it must happen in
the classroom.

2. In-service training of the school personnel for career educatiocon
must be a definite part of each developmental stage with a series
of planned, setuential activities,

3. A good in-service training program must encompass a technique
to integrate curriculum of subject matter with occupational
areas. For example, the math teacher can teach math related to
the automechanic, carpentry, and machine shop occupations.

4. It is a standard procedure in Orange County for the teachers
attending an in-service workshop on career education that they
bring with them their lesson plans, so that they may learn
technigues as how to integrate academic curriculum with career
education concepts.

5. The resource persons at the in-service workshop usually work
with each individual teacher.

6. Orange County uses curriculum development specialist (C DS)
to assist in the in-service workshop and also they invite new
classroom teachers to the workshop. The assistant principal in
charge of curriculum in the elementary and secondary schools
serves ac a catalyst in dcveloping career education in-service
wWOrksiiops.

7. Students from Florida Technological University (F.T.U.) have
been assisting Orange County in writing performance and be-
havior objectives for the classroom teachers.

8. Assessing the needs of the learner and the community shouid be
taken seriously for in-service training.

9. Analyzing career clusters to determine learning modules and
elementcs for instruction should take place.

10. A continuous evaluation of the in-service workshop is in order.
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Mr. Megow

Mr. Megow's general comments were followed by presentations by

a number of the Orange County Career Project members, classroom
teachers, and guidance counselors. The Career specialists dis-
cussed ways to initiate interest in Career Education among teachers
as well as types of in-service approaches and assistance. The
ciassroom teachers explained how they had successfully iategrated
Career Education concepts and units developed by the Project into
their content curriculum, The important roles of guidance counse-
lors were also explained.

In-service Approaches for Elementary Teachers:

Try to get teachers interested by talking to individuals and
telling them you'll bring someone into the school who will make
all her telephone calls, she'll get the units, materials to work
with the units, find resource people to come in and make demon-
strations for the students, and bring interesting things to the
classroom, etc. - the career resource individual will do every-
thing.

Set up meeting to motivate teachers by telling them how much fun
it's going to be, tell them about the programs all over the County
and show examples of what is being done -~ use questionnaire to
test attitude of teachers at first meeting and what they think
career Education is and then give a questionnaire at final meeting.
This is to see how well you and they have done the job. Have
top-notch teachers to talk to the group and tell them how well

the carecer related unit is working for them.

Pinkie Saunders: An elementary teaciher had this to say:

In introducing a unit to her class, the first thing was to show
film strips, slides, etc. Decided what she needed, gave list to
oceupational specialist and she got materials. All the teacher

had to do was put the materials to work. She didn't have to leave
the scheool for anything.

Example of Specific Career Related Unit

Postal Unit: Teacher assigned students to two research committees:
l. Canada
2. Australia

The children learned differences in our system from the two
countries.

All the reports w=zre oral. The children learned about zip codes,
different phases of postal service, worked math problems dealing
with postal rates, children made their own stamps and sold them
to children in other classrooms, weighcod envelopes, etc.
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IN-SERVICE PROGRAMS cont.

Mr. Megow

Gave civil service exam, verbal, set up a post office and asked
guestions. Children enjoyed it and they learned at the same time.

i. Hands on

2. Some teachers have career units on radio and television,
theatre arts, etc. Children very involved with technicalities
of directing and producing, writing their own plays, etc. Had
a gq0o0d time. Socmeone could help teacher with video tape,
recording, how to take pictures, etc.

In-service Approaches for Secondary Teachers

Carol Petty and Jackie V. help get career units started in the
classroom. Talk to principal, become acquainted with the teachers
in lounge, show them about career education units. Leave informa-
tion with them and ask them to call after they've had a chance to
view the material or tell occupational specialist and tell her
equipment he or she might need. .

Another way to gct acgquainted is tc have a workshop.

A benefit for teachers working with career education units is
better rapport with students. %hen students are involved in
activities, the teachers are on a more personal basis with the
students.

Sherry Branyon - Sr. High General Math Teacher

Her class worked with percentages and learned about careers at

the same time. In accomplishing this, Sherry asked each student

to refer to the classified ads of the newspaper, and try tc be
realistic in picking out a job right out of high school for thei.
career. She learned that most of the students were not realiscic
in that they chose jobs such as: plumbers, salary $960 month,
Executive secretaries, $800 month, etc. She also learned that they
thought that at a salary of $800 a month that they would be received
almost all of that money--not taking into consideraticn the deduc-
tion for Social Security, withholding tax, etc. The class learned
their percentages- and learned about different careers and salaries
at the same time.

Ray Robison - Guidance Counselor, Assistant Principal

worked with adult education--placement and follow-up coordinator.
Talked about in-service for guidance counselors.

Eleanor Jenkins - Career Development Specialist - Role of Counselors
in Career Education

Why in-service for counselors? Career decision-making is a very
ERIC vital part in the counseling program. Counselors work with teachers,
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students and enthuse administration. When funding is cut off,
counselors can carry on because of the enthusiasm they have
spread.

They bridge the gap between principals, teachers, and students:
tiaey develop self-concept; they use the transactional analysis
apprecach.

Transactional analysis is self-understanding of oneself. Also,

it i1s a basic theory of understanding people, and techniques to
improve learning, decision-making, communication and understanding
oneself and others. For further information, see Appendix

Number 5 on Community Mental Board of Central I'la., Inc.

Under no circumstances should all responsibilities be assigned
to an individual known as the carcer or occupational specialist.
Every counselor should be irvolved in guldance responsibility
of career education.

‘lhen does in-servicc workshop for career education need to be
implemented?

Once tucre is a school and a community commitment to the concept
of of career education, and also the needs of students have been
determined and program goals established.

Mr. Robert Megow mentioned to the group that if any one district
needed career education in-service training to contact him for
assistance.

These presentations were followed by g-oup discussion. Some of
the workshop participants’ comments are included below.
GROUP DISCUSEIO!
"The Design and Implementation of In-Service Programs For Project
Teachers"
- In-service plans will and must vary from district to district.

- In-service 1s often designed for specific groups; elementary,
secondary, guidance, etc.

- Clementary approach often is easier than the secondary teacher
approach, based upcn experience.

A Secondary Level Approach (*See Appendix #3)
Used release time for teachers who expressed
an interest. Iluch easier to work with teachers
whe demonstrate an interest.

l. Give an overview "The Big Picture"

2. Explanation of iliaterials
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- A Main Point: Try to show the teacher that what is asked
regarding Career Education is not on top

of present materials, but rather a new
flavor with a better taste ané more meaning-
ful to the students.

-~ A need for classroom "lands On" for secondary level teacher
was nheeded.

1. Use of A.V. materials

2. Emphasize that a lot of good teachers are
already doing a lot in tiae direction of
carcer education.

3. Secondary teacners do not normally have
the elementary flexability.

4. use of occupaticnal specialist

5. Utilize and work through the assistant
principal for curriculum.

6. The library often doesn't have sufficient
materials for career rcsearch for "Career
Centers". This could be perhaps a good
place in the school for the occupational
specialist to work. Ferhaps manage it!

2 1 "Saow and Tell" by a fellow teacher aids
a great deal in the workshop. Tais is
especially effective for the academic
teacher to relate experiences where career
education units have been effectively
integrated into content areas.

-An Elementary Level Approach (** see Appendix #4)

1. Provide some "Hands On" activity for the
workshop participants, (tools, etc.).
Teachers need some self confidence when
attempting hands on activities that require
their own skill demonstration.

2. Extensive utilization of outside resource
persons to come in and, also conduct a
"Hands On" activity.

3. Bring in your A.V. Consultant, and also
your shop, Ag. teacher, Music teacher, etc.
Demcnstrate that services are available.
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Mr Megow

~-A Guidance Approach'To In-service Workshops

1. Why? What?

—

a. Key person in school

2. How? Transactional Analysis
a. Proposal (**see Appendix $5)
b. Funding
c. Participants

3. When? (**see Appendix #6 and #7)

a. past: invite all counselors
select 20 Counselors

b. present
c. future

4., Where?

a. students
b. teachers
Cc. parents
* *WORKSHOP EVALUATION (see Appendix #8)
**SELECTED REFERENCES (see Appendix #9)

Orange County Career Education Teachers

Recommendations for Proijiect personnel or school-level Career Educa-
ticn Specialist

Kathleen Gordon (Elementary)
l. serves as a resource person (gets all equipment for teachers)

2. serves as coordinator in assisting teachers in locating resource
personnel and in planning and arranging field trips

3. assist classroom teachers in developing career orientated units
4. work with interns from FTU
5. develop and maintain a slide presentation

6. develop and sponsor a career club in the school (have community
Q people to come in once a month to meet with the kids).
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Recommended Career Educat@gn Activities

Food service unit with EMR students works very well.

Marine unit - each teacher selected what they would like to do.

'Wwent to Sea World)

lst grade - policeman

2nd grade = bus driver

3rd grade - flower design

4th grade - food service, marine science, marine research,

cosmetology, hotel

EXFLANATIONS:

1. invite an officer with finger prints, etc.

2. called city bus driver - they come to school with city bus
then kids are going to Greyhound Bus station - then school
transportation to see what bus drivers are doing there -
get Greyline tour

3. Call florists - had representatives from 2 florist shops
came to the school before Mother's Day - children made flower
arrangements for Mothers.

4. going out to naval training center - go aboard the Destroyer

Orange County Vocational School - cosmetology school

Orlandc Barber College

Kathleen's peautician will wash and curl her hair for the
children to watch (she is black) and have
one little girl's hair cut.

Patricia Arredondo (Secondary School Level)

First workshop: Teachers are volunteers - go to enthusiastic

teachers, go to schools that are most
receptive to them.

At workshop tells teachers “"Hey, this is what
career =ducation is all about" - Career
Education is not something added to the
curriculum, it is integrated with very little
problem.

Explain materials to be used in a way to best
suit their classroom.

Give them format - teacher information and activities, resource

Q

sheets for students.

Try to get teachers involved - Tool to give teachers to implement

Career Education - Custer came up with

22
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Mr. Megow

cartooning:
L - learning can be fun

O - opportunities to explore change and have
flexible experiences

V - variety of hands-on activities (video
tape, photography)

E - entering WOW

Wonderful (world of work)



CONCEPTUALIZING AND DEVELOPING
A MODEL CAREER EDUCATION PROGRAM

Romeo M. Massey, Coordinator, Project Pro-CESS

Ms. Myrtle Hunt, Director, Finellas Career Education Project

The original title for this topic was "Developing and Concep-
tualizing a Model Career Education Program for Any School
District". This was changed to "Conceptualizing and Developing
a Career Education Program Model". This latter topic placed
the sequence of steps at arriving at a model in their proper
order, and put the emphasis of the topic in developing a
program model, rather than a model, or ideal program. The
objective of this session was for each participant to give

a written response to each of the sections of the work booklet
(see Appendix 12). A second objective was for the participants
to d.scuss their perceptions of these sections, and thus see
where they differed and had things in common in their approaches.

After a very brief introduction to the topic and the plan for
the three-hour work sussions, each of the three groups viewed
the film "Model Man" which introduced the basic concepts
concerning models, and illustrated the utiljty of models in
predicting and describing. A summary sheet for the film was
included in the packets given to each of the participants, and
was reviewed immediately after the film was shown. Filve
additional inserts were included in the packets, primarily for
the workshop participants to take home with them to use as
references a2t a future date: 1) "Models Tor Career Education”
outlined the characteristics of systems models, discussed the
characteristics which career education models should demonstrate,
reviewed the types of models presently in use in career educa-
tion projects, and gave a checklist for constructing models;

2) "Stating Goals and Objectives for Career Education" described
the various levels at which career education goals and objeec-
tives could be stated, defined "product objectives, process
objectives, and management support objectives," and gave a
conceptual model for career education purpose statements;

3) "The Management Process In 3 D" presents the basic activities,
functions, aud clements in the executive's job; 4) the "Guide-
lines for Placement Services and Follow-up Studies" presented
the Florida model for these career education components;

5) "Career Education In Florida" gave the official statement

or "model" of what career education projects in the state should
accomplish.

In the remarks following the distribution of the information
packets, Mr. Massey explained the differences between "product,
process, and management support” objectives. Ms. Hunt followed
these comments with observations on how various career education
models might fit into a developmental sequence, as illustrated

24
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in the handout "Models For Career Education". The adjunct
model, she explained, would probably be the first stage of a
career education implementation program, where career educatlion
was viewed as an add-on to the on~going academic program. The
second stage, or supplementary model, could be found in dis-
tricts with a few years experience in careers curricula, as

was the case in Pinellas county at that time. The third model,
or integrated/comprehensive model, she stated, would only come
after a good deal of experience, in-service training, and
working with the school system and community. This was the
target, but the newer projects should not expect this to

happen overnight.

Both Ms. Hunt and Mr. Massey entertained questions from the
floor before the group split into sub-groups and prepared to
go throvgh the working outline of steps for a generalized
career education model.
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Mr. Massey's general presentation was followed by group
discussion concerning the nine steps involved in developing
a model career education program. The following material is
a compilation of the questions pertaining to-the nine steps
and the participants' responses.

GROUP DISCUSSION

STEP 1. STATE NEED/PROBLEM

QUESTION 1.

*RESPONSES:

What sources of information were used in your
district to identify the overall needs/problems
which your career education program is trying to
meet? (sources such as Superintendent's office,
formal studies of the district, census studies,
parent/teacher/educator/political groups, etc.)

-Surveys to 1) students 2) advisory committees
3) teachers 4) dropouts
on a) what employers expected
b) what students needed
c) percentage of dropouts

-Community needs surveyed, comprehensive plan -
VTAE data student survey - Superintendent
and Board decision

-Dropout studies, mobility studies, parent surveys,
suspension and expulsion procedures, Title
I program justification, student followup
studies, and surveys of in-school students,
comprehensive plan, career education advi-
sory committee _

-Teacher groups, parent groups, civic groups, PAEC
assistance on job survey, vocational career
interest survey, OVIS, mail out survey for
jobs. Area chambers of commerce. Vocational
school survey. EMT local study of types of
occupations. 1970 census.

-Superintendent; staff; sal.board; fed.prcject reeds
.assessment; dist. census survey; Fla. attas.

-Interviewed principals, etc., to see what Career
Education is going on--also surveyed faculty:
used a prepared evaluation/survey sheet;
reference past year's placement and followup
survey; comprehensive plan survey

* All responses are printed exactly as turned in by each recorder.’
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(QUESTION 1. Source of Information)

RESPONSES: =-District comprehensive plan - each principal was
contacted about needs faculty group sur-
veys about what they were already doing
in Career Education; surveys both formal
and informal; not with placement and
followup people

-Survey from comprehensive plan, students, faculty
community

-District comprehensive plan

-Attendance records

-Census figures and projections

-Nationally accepted needs statements and trends
-Drop-out rate

-Math, reading - assessment results

-District composition - large migrant population
-Vocational survey

-Student interest survey

-Informal community criticism

-Interviews with civic groups, educatcis, personal
knowledge of community

-Feedback from employers of job entry and coop
programs

~-Florida Twelfth Grade Placement Test results
-Feedback from guidance counselors

~-Ideally, use professionally prepared survey instru-
ments

* * * %* * * * * ® *

QUESTION 2. How were these needs/priorities ranked in order
of priority? Which criteria were used?

RESPONSES: ~Comprehensive planning steering committees, career
education advisory committees. In many
situations, not prioritized at all
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(QUESTION 2. Ranking of needs/priorities)

RESPONSES: -Realism and relevance

-Student information -- first priority (pupil needs)
Local community needs
State and National needs

-By number <f studerts per need

-Number of resources to survey school board
and superintendent

-NO priorities were ranked in order
-Priority ronking

-Criteria: 1) selection to give total spectrum
in program-divergent components in
components

2) balance students' needs in skills
against local performance standards as
related to larger world

3) value clarification

* * * * * * * * *

QUESTION 3. Who reviewed the statement of needs/problems in
your school district?

RESPONSES: <Various management groups

~-Career Education committee - Department of
Education

-Coordinator, vocational director, director of instrue-
tion, superintendent of schools, Board of
Education, Burke Scisson

-Superintendent and school board

-Lay people, teachers, principals, Board of Educa-
. tion Vocational/Technical Director

-Review: Superintendent
County area supervisors
Instruction superviscors - assistant supez-
visors

-ldeally reviewed by District advisory committee
or school level groups such as principals,
teachers, or advisory committees




29
STEP 1. STATE NEED/PROBLEM cont.

(QUESTION 4. Receiving support)

QUESTION 4. Did the attempt to receive support for the career
education project start concurrently with the needs/
problems assessment?

RESPONSES: ~Needs had been around for some time
-Needs were realized early

-No--after the project was written but before
approved ‘

-No
No--started with funds being available

* * * * * * * * %* * *
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STEP 2. STATE PROGRAM GOAL(s) AND OBJECTIVE(s)

QUESTION 1. What is the overall goal(s) for the career education
program in your district?

RESPONSES: -Fusion into curriculum, 100% placement, student
motivation and performance increases

-To provide experiences which include the develop-
ment of a positive self-image and career
awareness at the elementary level, career
explorations at the middle school level,
and exploration and preparation at the
high school level

~-Improve ihe educational opportunities for students

-For each individual to become a self-supporting
and contributing member of society

-To implement Career Education

b -Every school-"leaver™ will have an employable
skill; provide learners with a wide-
range of experiences which increase
individual flexability within the changing
_ world of work

-Real: to broaden ongoing program to include
awareness of career implication; provide
opportunities for all students tc experi-
ence success; reduce dropout rate; provide
all school leavers with employability
skills and all graduates with a saleable
skill

-Ideal: sequential plan to eliminate repetition;
provision for recycling

* * * * % * * * * *

QUESTION 2. What are the major objectives you have for reaching
this (these) goal(s)?

RESPONSES: -General accepted components in our plans

- T develop K-12 program
To develop inservice program

-Providing instructional materials for classroom use,
establish a resource center for dissemina-
tion of AV's etc.
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STEP 2. STATE PROGRAM GOAL(s) AND OBJECTIVE(s) cont.

(QUESTION 2. Major Objectives)

RESPONSES: <-In-service
Self-concept in elementary

-Career awareness, career exploration, ~areer
preparatioa, placement and followup

-In-service, discipline frequency, absenteeism
-Lower dropout rate, placement and followup
* * * %* %* * * * * %*
QUESTION 3. Is the goul(s) compatible with the state goal?

How does it differ? (see State Position Paper
on Career Educatiorn)

RESFONSES: =—Goals compatible with state goals with local emphasis
-Yes
-Yes
-Yes, state goals more wordy than the above

* * * %* * * * * * *

QUESTION 4. Are the objectives stated using performance termin-
ology, and do they meet the criteria stated in

PP. 6-7 in "Stating Goals and Objectives For Career
Education"?

RESPONSES: -Some projects feel a need for developing perfor-
mance student objectives by grade level,
others do not

-Yes
-Yes

~Yes

QUESTION 5. Did anyune review your goals and objectives before
being included in our proposal for funding? If
not, who do you th: ik should have reviewed them?
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STEP 2. STATE PROGRAM GOAL(s) AND OBJECTIVE (s) cont.
(QUESTION 5. Review of Goals and Objectives)

RESPONSES:

-All groups =-- steering committee and advisory
groups. There is a distinction between
these two.

~-Yes -- Department of Education

-Yes, county level, administration at all ievels

-Yes

~-Yes, ideally, district advisory committee, school
level groups, pPrincipals, teachers,
advisory committee

* * * * * * * *
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STEP 3. DESIGN EVALUATION

QUESTION 1.

RESPONSES:

QUESTION 2.

RESPONSES:

QUESTION 3.

RESPONSES:

Who nrepared the evaluatioa for your project?

~In most :.ses, an in-county effort, some districts
have utilized outside evaluators.
In-county people include Director
of Evaluation, Counselors, etc.

~The project director, assistance from Career
Education Curriculum Laboratory,
from Pinellas conunty project and
steering committee

-Career Education staff and consultants, classroom
tea.hers

-Project director

* * * * * * * *

Is the evaluation based on the objectives that
you have stated?

-Yes

-Yes

~Yes

=-Yes

Whe will do the evaluation of your career education
project?

-Working within a planning grant - therefore -
evaluation will be done by super-
intendent and project director

-Someone trained in evaluation, project director,
county superintendent, school board
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(Question 3. Basing Evaluation on Objectives)

RESPONSES: -Not a Career Education staff member -- maybe
another county director

-Mostly outside evaluators

Group 1, composed of the more densely populated counties
already well involved in their Career Education projects, was
primarily concerned with the evaluation process. This group
combined their discussion of STEP 3 (DESIGN EVALUATION) and
STEP VIII (EVALUATE PROGRAM OBJECTIVES). The following comments
are a composite of the more general statements made during this
discussion.

-Evaluation is the key to success of career
education. We must be willing to
evaluate and be evaluated. Project
director should assume responsibility
for evaluation

-Need a third party evaluator

-Resource materials may be suitable for one situation
and not another

-Tools for Assessment - Student Interest Survey
Eighth grade state-wide tests -
career interest section

-Evaluation: Management, Basic parts, Implementation
-Did the teachers use it? Process
-What happened to the student? Product

-Evaluation Sources: Educational Services Incorporated -
Waco, Texas $10,000 for 28 days
Southern Association of Schools
and Colleges
Evaluative Research Associates -
St. Louis

-First year evaluation with pilot and control
schools provides base-line data
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(Question 4. Implicaticns for Program Revision)

QUESTION 4.

RESPONSES:

QUESTION 5.

RESPONSES:

What are the implications for program revision 1f
your evaluation items do not seem to measure the
objectives you originally stated, or if the evalua-
tion does not seem to be measuring what you are
actually doing?

-Logistics delay implicit in changing objectives
-Make appropriate changes

-Revise program or measuring inscruments or both

* * * * * * * *

Who do you see being involved in the evaluation of
your project, other than district school personnel
or DOE/VTAE personnel (if any)?

-Public? the school advisory committee

-Another Career Education director
~-Qutside evaluators

* * * * * * * *

* gee Question 3 for Group 1 responses
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STEP 4. SURVEY RESOUKCES

QUESTION 1. Who conducted the resources survey in your district?
(school personnel, private groups, public groups, etc.)

RESPONSES: -Key people were curriculum specialists who prepared
and conducted surveys-some contact is
needed

-Project director and curriculum coordinators, teachers

-Chamber of Commerce, Pinellas High School, school
personnel, church groups

-Local staff -~ and chamber of commerce
-Media specialists, occupational specialists

-School personnel

* * * * * * * * * *

QUESTION 2. Was a formal survey done, if so, how was it conducted;
if not, what were the reasons for not conducting a
formal survey?

RESPONSES: -Personnel survey by Chamber of Commerce--imdustry
representative

- Formally done by advisory committee

-Yes. Questionnaire, telephone call, personal
visits

-Some districts did

* * * * * * * * %* *
QUESTION 3. Did the resources survey take in only those resaurces

to be found in your school district, or was it
necessary to go out of the district?

RESPONSES: -In 4 of 5 districts in this group, one went
outside the district
-putside of district

Yes
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STEP 4. SURVEY RESOURCES cont.
(Question 3. Resources survey in or out of school district)

RESPONSES: -Both
* * * * * * * * *
QUESTION 4. Did the survey include learner, school, family,

and community resources? Were there any specific
problems/advantages involved with any of these
specific resource areas?

RESPONSES: -Yes - some community resources were not utilized-
hard feelings-turned off some
community resources were not interested
-Parent occupation survey

-Learner resources have been neglected

-Yes
* * * * * * * * *
QUESTION 5. Is it necessary to update a resources survey, and

if so, how and when?
RESPONSES: -Yes - resources, persons on materials, may not
necessarily prove useful
-Yes - yearly
-Continuous update
-Yes - constantly

* * * * * * * * *

STEP 5. CHOOSE APPROPRIATE RESOURCES FROM AVAILABLE ALTERNATIVES

QUESTION 1. What were the criteria you used in choosing to
use one resource and not another?
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STEP 5. CHOOSE APPROPRIATE RESOURCES FROM AVAILABLE ALTERNATIVES
\question 1. Resource criteria)

RESPONSES: -Communication problem needs to be considered, poor
grammar etc.

~-Teacher demand-consistent w/philosophy and goals.
Learner behavior, interests, attitudes
and learner development, cost, use
availability.

~Applicable to your situation would help achieve
an objective

-Teacl:er evaluation, of resources such as local
school and community teaching materials
and films both movie and strips.
Audio materials coming from outside
the district.

* * * * * * * * * *

QUESTION 2. The materials used will reflect the outcome.
Because of that fact, the selection of materials
must cover both the local careers and those found
outside of the district.

RESPONSES: -What implications does the choosing of resources
have on the original statement of
goals and objectives for your district's
career education project?

~Might have to modify objectives if resources for
achieving them are not available.
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STEP 6. DESIGN IMPLEMENTATION STRATEGY

QUESTION:

RESPONSES:

STEP 7. IMPLEMENT

An implementation strategy would be outlined by
"process" objectives and "management support"
objectives. (see p. 8 in "Stating Goals And
Objectives for Career Education") The implemen-
tution strategy for your project involves the
cocrdination of all actions, personnel, and materials
needed to accomplish your objectives. Obviously,
this is much too complex a subject to be explored
here in any but the most general terms. Below,

1ist those groups which you feel were most important
to planning and/or implementing your program gtrategy.

-The plan was implemented thraough the efforts of one
person; therefore, the design was
limited to following close the guide-
lines of the state. This is the
srsall county look at the implementation.

-Classroom teachers

-Building supervisory personnel

-Key person to start the fire

-Materials to enhance concept

-Utilize community resources

-Utilize human resources

* ] ] * * ] * *

PROGRAM

UESTION 1.

RESPONSES:

What, if any, have been the major changes which

have taken place in your project during the imple-
mentation stage? How are the major program areas
different, 1f at all, from what you originally
planned? It would be most enlightening if you could
list the two or three most important divelopments

in your project, and note how they changed things.

-We are still in the planning stage - implementation
will begin in 1974-~74.

-Not enough time to be detailed.

-~No comment
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STEP 8. EVALUATE PROGRAM OBJECTIVES

QUESTIONS:

RESPONSES:

Although your project may not have reached the
stage for program evaluation, please project
answers to the following questions:

1. What type of data will you need to evaluate
the objectives of your project?

2. Who will be responsible for generating that
data?

3. When will the data generation/collection process
begin?

4. What levels of school personnel do you see being
involved in generating/collecting this data?

5. At the same time that these individuals-groups
of educators are generating/collecting data for the
overall career education project evaluation, how can
they evaluate their own efforts on the local school
level?

6. Besides educators, who else, if anyone, do you see
involved in the evaluatinn of your project?

7. Who will put the evaluation data together, and
how? .

8. Once the evaluation data has been organized and
tentative conclusions reached, who, if anyone should/
will review these conclusions (other than Department
of Education/VTAE)?

1. Good record keeping is vital in all areas
1. materials used
2. survey results
3. meetings relating to staff development
4. in-service

1. We all feel insdequate to answer these questions.
We believe that a workshop should be devoted to
evaluation

1. Test performance, attendance, PFU

1. 1In-service education for county level administra-
tors and school board

2. In smaller districts, Career Education director
or coordinator
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STEP 8. EVALUATE PROGRAM OBJECTIVES cont.
(Responses coant.)

RESPONSES: 3. Regularly - day to day - week to week
4. From students to counselors, etc., director
5. Incidence rates of Career Education activities
6. Advisory committee, students, teachers, parents
7. Directors and coordinators

8. Advisory committee, superintendent, board

* Also see STEP 3 for responses by participants' in group 1

STEP 9. REVISE MODEL

QUESTION: It i. a foredrawn conclusion that all the career

- education projects in the state will learn from
their experiences and will want to make certain
adaptations to their projects. Who do you see
taking part in this process, and what will be their
roles?

RESPONSES: -Insufficient time to complete

-No comment
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ESTABLISHING EFFECTIVE LINES OF COMMUNICATION
AND WORKING RELATiONSHIP
BROWARD COUNTY: PEOPLE INVOLVEMENT

Dr. James Smith, Director of Career Education, Broward County
Presented by: my. Robert Smith, Assistant Director of Career Education,
Broward County

Broward County has found it extremely useful to develop
concepts involving people to assist their Career Education
program. They needed a tool to work with parents, civic clubs,
teachers, the Board, church clubs, etc. The project members
started working with ITV people about a year ago putting a £ilm
together on career education. The 15 minute film was presented
to the conference participants. The following material is a
summation of Broward County's "People Involvement" procedure
and commitments.

I. Main concepts successful in terms of using people:

A. Basic organization - getting people involved

B. Notion of special people and notion cf commitment
(Commitment idea: awareness, acceptance, actually making
something happen)

C. Job description of a school coordinator

D. List of commitments

II. Basic assumptions they believe in:

A. Trust people that they really would like to do a better
job

B. People can only choose to do something different if
they are aware of their alternatives

C. People are entitled if they are affected by a decision,
to have a say in that decision (this neutralizes every-
one)

D. People can change; people are changing (focus that change
so that career education concept can weave in)

E. No coercion - do not coerce anyone to do anything.

III. Broward County organized groups from the district level to
the school level in terms of getting people together. Some
of these groups are:

A. Career education steering committee - acts as advisory
committee - share ideas and reactions to projects Jim
offered. The group met several times for two or three
days in length.
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Jim Smith, Broward County cont.

Commitments that steering committee solicits:

1. Ask school for career education plan which could
include some, or all, of the following:

a. objectives

b. what is scope and sequence of career education -
what's go.ag to happen and when

c. career center

d. career day

e. use of resource people

f. field trips

g. use existing materials - Loom, Phase, etc.

h. support development of additional kinds of material -
commit to at least one program - PTO, PTA, etc.

i. shadowing
j. other

B. Resource teams -~ This group organized, by discipline, a
cross-grade level, elementary, middle, and high, a team
to focus in on what the relationship is on career educa-
tion and discipline. Met l% hours once every six weeks
after school - is co-chaired by the person in the district.

C. Task Forces - deal by support services. Staff develop-
ment committee handles problems dealing with in-service
education. Helps set up procedures to help people get
reimbursed in money or something else for participating
in in-service education or career education.

D. School level communication group - Committee that steers
the direction of career education in that school. They
ask for commitments. Group may consist of a teacher from
each grade level, guidance counselor, administrator, two
or three parents of childmen at that school, media speciale~
ist. Group meets about 45 minutes once every two weeks
before and after school.
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The general presentation by Mr. Smith was followed by group
digcussion of three major topics. The following is a compilation
of the participants' responses to these discussion questions. '

Discussion Topic 1l: List possible groups you could form to get

Responses:

involvement of public:

-Resource search group

-Grade level in school

-Steering committee - inter-school
-Communication

-Steering committee - district wide

-Quality assurance committee - district wide

-In-service committee - district level - school
level

-School liaison committee
-Placement and follow-up committee
-Dissemination committee

-Public relations committee

-Library committee - materials exchange clearing
house - buyers guide - materials from salesmen

-District Wide Advisory Committee

-Disciplines are committees (including art, music
and Physical Education)

-Intermediate level; Elementary Schools

-Primary level

-School level Committee (steering and communications)
-Needs assessment committee

-Department heads

-Specific departmemts

-Lay Advisory committee for district

-School communication committee
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(Discussion Topic 1)

-Resource committee
-Crafts committee
-District search committee (for new materials)
-Civic Clubs
-Chamber of Commerce (Education Committee)
-Education Association
-Parent Teacher group
-Guidance Association
-Career Education Advisory committee
T

Discussion Topic 2: Select several groups from Topic 1 and
describe their primary functions

Responses: -Quality assurance committee - civic leaders
To examine work of the project as to quality
and recommend changes of direction and act
as a sounding board to keep the project in
the correct line

-Resource search committee
Search out commcrcial materizl, and instruc-
tional material and evaluate by grade level
and discipline

-Grade level in school
Coordinate the career education program school
wide -at that grade level

~Steering committee - school wide
This is the communications committee which
ccordinates the career education committee
throughout the school and asks people for
commitments.

-In-service committee
Serve new teachers and principals and help
orient new teachers and experienced teachers
to career education

-School-coordinator
To also serve on school level and county
advisory committee, become resource person
to feed Career Education information to
individual teachers, to conduct in-service




46
Mr. Smith, Broward County cont. '
(Discussion Topic 2)

activities within their school such as
valuing activities, and to attend specific
career education meetings

~County comprehensive planning committee
To focus on Career Education and to integrate
career education within existing subject
areas

~Community resource advisory group
To meet with school level advisory groups -
emphasis on placement and follow-up services

-Building representatives
To introduce career education directors to
other teachers; maintain a resource center -
materials for teacher use - for use of career
education objectives and locating materials
for teachers

=Curriculum committee
To provide administrative okay for p.ianned
courses - required orelective, teacher input
for course content, and guidance counselor
input

-Advisory committee
To achieve articulation among vocational
academic teachers and students

-Subject area committee
To insure ground-floor curriculum planning,
includes career curriculum

-Central committee in business, industry, repre-
sentative sampling
Policy making and advisory

-Interschool coordinating council (supplement paid)
One contact person in each school plus
county level instructional personnel create
liaison between school

~County wide advisory group of teachers, piincipals,
representatives of professions, chamber of commerce,
facets of community life

Advisory

~Curriculum committee
County level instructional personnel explore
appropriate activities for different levels --
advise district wide committee
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(Discussion Topic 2)

-pigsseminaticn committee
P.R. through media; informed group to act
as emissaries to civic group

-Communication - information involvement
Acts as legs, mouth and hands to the career
education story

-Materials ccmmittee (search committee)
Review materials -- make recommendations

-Community resources committee
Develop community resource file

-Library cormittee
Explore possibilities for making available
materials -- courier service.
Includes:

-Inservice committee
Continuing process for new people

-Committee of grade level chairman

-Validating committee
Representative from each cluster to
validate career information

-Placement and Follow-Up
-Quality assurance committee

-Generzl advisory committee
A general advisory committee composed of
parents, business people and labor people-
they have input in writing curriculum

-In~-school coordinating committee
In-school coordinating committee made up of
elementary teachers, middle, or junior high
or senior high school teachers. These
people fuse career education concepts into
existing curriculum in a sequential order

-Community resource committee
They give input for different type of materials
and use, and give introduction to their occu-
pation areas (job description)

-Placemcni aud fcllowup committee
This group gives input of availability of
jobs in the community and gives progress
reports of students that are employed .
part-time or full-time
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(Discussion Topic 2)

-Citizens' Advisory Committee on Career Education
Career Education recommendations from a
cross-section of the community - business,
parents, students - lay out Career Education
plans and have the representatives react

-School Communication Committee
Liaison between Career Education staff and the
schools. Use "show and tell" to enable the
school people to lay out what they're doing
in Career Education

-Committee of Grade Level Chairmen
Committee members, heading discipline teams,
coordinate Career Education activities
within each discipline

-Placement and Follow-Up Commit‘.:e
Make students aware of what to expect on
placement and follow-up surveys and actual
placement

-Task Force for Program (heads of vocation-techni-
cal, elementary education, secondary education,
guidance)

Task Force for Career Education Program
unify Career Education effort district-wide

-Evaluation Committee
Implements evaluation procedures for Career
Education Program and makes recommendations
for any necessary revision

-Career Education Advisory Committee
Provides a sounding board for giving direction

-Communications Committee
Faculty members and students keep others
informed on what is happening in that
school
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Discussion
Topic: 3. Kinds of commitnents a school could make to career
education

responses:

-Appoint a school career education coordsﬁator.

-Establish a communication committee-Admilnistration,Guidance and
Students.

-Attend 5 inservice programs.
-Establish a career center.

-Establish vehicle for the communication of career education
to students within the school.

-Establish method of communication for Career Education with
parents of students.

-Establish scope, sequence, and priority emphasis of career
education curriculum, instruction, and eight elements.

-Study in-house resources (filmstrips, books, etc.) to locate
and identify, involvinag media specialist, counselors.

-Integrate or fuse career education objectives and subject
objectives; chaired by department chairman.

-Commit to field trips; intearation of resources people in
curriculum proarams.

-Shadowing.

-Committee to involve all levels of education, e.a. vocation,
academic, exceptional child.

-Commitment to allow children to work (without pay) on job
(industry-based system) on jobs which are not exploita-
tion of students), e.g. bicycle shop waxina bikes,
stacking shelfs (appicciation, attitudes) - Sth qgrade.

-Commitment to allow children to work on-campus (mow lawns,
general repair,) provide exploratory work experience.

-Encourage curricula people to work Career Education in
whenever they can.

-Ask media people to select films from list dealing with
career education
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Cont. Discussion Topic 3: Commitments for Career Education
Responses:

-Ask Principal to give committment to free different people
for Career Education tasks from time to time.

-Responsibility for inservice training and orientation proaram
for new teachers.

-Ask principal to make Career Fducation an integral part of
his school budget.

-Inservice Training for all staff members involved in the
actual program.

-Commit the school writing team to showing evidence of Career
Education activities in effect in the various parts of
the curriculum. Match activities useua with Career
Clusters and Career Fducation elements and outcomes.

-Guidance Commitment - write in guidance activities at the
conclusion of curricular materials being used. Also
get counselors into the classrooms.

-Commit Administrators to allowing their facilities to be used
for workshops, inservice activities, and etc.

-Commit teachers and principals to use resources available on
Career Education from community (speakers, field trips,
etc.).

-Librarian - resource center for career related materials.
-Inservice - how much time; how many people.

-Ask each grade level to develon activities to fit into scope
and sequence.

-Administrator's commitment by letter including permission
to contact coordirator directly after preliminary orien-
tation.

~-Career Education coordinators within schools - commitment to
inservice progiams outside regular hours.

-Inservice points to be awarded to staff members for inservice
activities.

-We will support a carcer education coordinator.

-We will develop a scope and sequence for career ecucation for
our school.
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My, Smith, Broward County
Cont. Discussion Topic 3: Commitments for Career Education

Responses:

-We will contribute the program one or two times pPer year at
a PTA meeting,

-We will request and support an in-service workshop for orienting
teachers to CED.

-We will try to get a portion of our media center set asicde
as a CED resource center - also, funds.

-Pledge ourselves to the use of all human resources in the
community.

~-We will commit ourselves to visitation of other career educa-
tion prcjects.

-We will formulate a plan for disseminating news releases and
fertile ideas RE:career education.

-We will ask principal for funding support.
-Curriculum center - media.

-Adjustment of materials for use in the classroor.
-Use of FAIS valuing approach materials K-2, 3-5, 6-8.
-Career English.

-Career Math - rollinag with math ~ Broward, Brevard.
-Career exploration prevocational - home economics
-Wheel - Am. ind.

-Project view

~-Placement and follow-up

-Adm. support; allocate funds - pro rata basis consistent with
-~ 3
pclicy.

-Provide leadership for inteorating CDE curriculum.
-Provide lcadership for use inservice.

-Community resource personnel support.

-Support council position.

-Career information center.

-Orientation to Career Education Op.
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Cont. Discussion Topic 3: Commitments for Career Education

Responses:
-Funding proposals - grants, special.
-Interschool liaison.
-Evaluation procedures.
-Inschool coordination.
-Student orientation

-Practical experience roles - high school drama performinc at
lower level schools.

-CED objective - with subject objectives
-On-campus Student experience activity

-Student activity on job in bus

-Career awareness week - elementary level
~-Special week or weeks for seniors

-Once every 5th week - resource people in school
-Jr. high - hands on activity - development

~There will be a Career Education plan on file done by the
school level committee.

~There will be a Career Cducation corner in the media center
composed of related materials interesting to students
at that school level.

-Communications between school and community -~ exhibits county
fair, bus, clubs, newspaper, student displays, slides, etc.

-Field trips - groups of students visiting people in the World
of Work.

-Each discipline teacher has at least one speaker on his career
during term.

-Allow individual student to shadow an adult worker and share
experience later in class.

-Guidance counselor will plan at least one career day.

-PTO-PTA will present one proaram where students participate
by telling and showina what they've learned about careers.
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Mr. Smith, Broward County
cont. Discussion Topic 3: Commitments for Career Education

BEST COPY AVAILABLE

Responses:

-Using high school skill students to return to elementary and
middle schools to share their experience.

-High schools- commitment to a systematic plan - place -
follow-up wrogram.

-Occupational sp.ciolist - exit interview with all W-7's

-Occupational specialist - program for each high school class
gJiving infornation ahout his proaram.

~Florida View !'sa

-"Wheel" prearar

=Increase eniollment in vocaticnal programs.

=Value and attit.de change.

-Positive self-concept activities for teachers and students

-Bulletin boards

-Career Counselor in parent-teacher conference

-Ask to write projects plan for Title I money - Use for Special
Educat ien, Miyrant, Gifted, reading programs related to

Career Education - Broward got $2 million for study.

-Peer Product materials project Title I money 4-5th Yyear
pictures, writing language, booklets.

-Teachers helping )kids identify, discuss and accept individual
values.

-Teachers and students helpina each other develop and/or
maintain positive self-concepts.

-Teachers daily relating their subject matter to at least one
appropriate career education element.

-At least one community person present each week - to introduce
their specific careers.

-Teachers developina learnine units for specific occupations
related to their subjeet areas.

-supervisor: or c¢valaators of teachers seeking confirmation of
Carce: Nducation activities occuring within the classrooms.
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Mr. Smith, Broward County
Cont. Discussion Topic 3: Commitments for Career Education

Responses:

-County and/or school level funds being spent for Career
Education materials and/or activities.

-Career-counseling occuring in teacher/parent conferences.

-Students taking vocational course for purpose of self-
knowledae, or increasing independence in society -
increased enrollment in vocational courses means more
money curriculum offering gqreat latitude for student
decision-making.

-Use (involve) resource people in classroom.

-Develop an inschool resource file.

-Develop a resource center.

-Guidance directed inservice.

-Involve guidance in classroom.

-Make the purchase of Career Education media a priority.

-Field trips - to business/industry

-Career day

-Armed forces day

-College day

-Florida State Employment Service will hire students to work

in nonprofit orcanizations Government, etc. for 10
hours per week = NYC Neighborhood Youth Corp.
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EVALUATION

Introduction

Background

The Florida Division of vVocational Technical and Adult Education
contracted with Florida State University's Vocational, Technical
and Career Lducation Program to conduct a management development
workshop for career education project directors. The program
content was designed to help develop competencies essential to the
management of career education projects as well as develop a
product which will be placed in the hands of project directors

for future reference.

The workshop was held April 30 - May 2, 1974 at Howard Johnson's
Motor Lodge, 603 Lee Road at I-4, Orlando, Florida. The work-

shop wWwas approximately 16 hours in length. The first four hours

were spent dealing with introductory remarks, registration
preparation of the final report for 1Y73-74 career education projects,
career education resources guide, career education slide presen-
tation, and an overview of state guidelines for submitting career
education projects for funding. The remaining 12 hours ‘ere

spent on group work sessions dealing with the following topics:

-The Design and Implementation of In-service Programs
for Project Teachers,

-Conceptualizing and Developing a Model Career
Education Program,

-Establishing Effective Lines of Communication and
Working Relationship with District Level County
City Administrators, Teachers, and Community

The Florida Department of Education Division of Vocational,
Technical, and Adult Education contracted with Florida State's
Vocational, Technical and Career Education program to evaluate
the workshop at the close of the last session and to provide
follow-up services six months later.

According to contractual arrangements with Department of
Education, the evaluation was to cover the following workshop
objectives:

To provide resource people capable of helping project
coordinators and directors in reviewing and developing
a management systems approach requiring competencies
in the following areas:

- Better missions and goals
- Better analysis of components of a management system
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- Improved coordination of resources, and
- Improved motivational factors

To provide resource people who will give an overview
to project cocrdinators and directors in the use of
State guidelines in submitting career education
projects for funding, etc., resulting in project
directors and coordinators becoming more proficient
and systematic in developing career education
projects submitted for funding, etc.

Tn provide resource people capable of helping project
coordinators in designing and implementing in-service
programs for project teachers at elementary, middle-
junior high and secondary levels - thus resulting in
project directors gaining a workable knowledge of

how to design and implement in-service programs

for elementary, middle-junior high and secondary
level project teachers in their county.

To provide resource people, consultants, and other
information that will allow project zoordinators

to become more competent in conceptualizing and
developing a model carccr education program appli-
cable to any county, thus resulting in project
directors gaining a clearer understanding and a
workable knowledge of the model as it applies to
their county, including steps necessary in achieving
it.

To evaluate the effectiveness of this workshop at
the close of the workshop and assess other problems
that need special help and attention. Six months
later, a follow-up survcy will be conducted to
determine the usefulness of the workshop and assess
other training needs.

To keep records of meetings so that a final report
may be edited and published as well as distributed
to all workshop participants as a reference in
future need.

This section of the document delivers the evaluation data by
summarizing and interpreting data from the participant evaluation
forms. A copy of the evaluation form is included in the Appendix.

Methodology

Instrumentation and Data Collection

Previous meetings with State Department of Education people,

area consultants, various career education project dircctors

and workshop objectives were taken into consideration in designing
the evaluation procedures and instrument used. Since the length
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of the entire workshop was only 16 hours, no effort was made

to collect evaluative infoimation during the workshop session,
However, the instrument was given to the participants at the end
of the final group work session.

Data Analzsis Plan

Data collected focused upon obtaining the participants' r=actions

to each of the workshop sessions, instructional content, and pre-
sentation; the extent to which the workshop instructional objectives
were achieved; and, to obtain information useful for future plan-
ning.

The evaluation guestionnaire was analyzed by tabulating all of the
responses to each question in terms of a two, three, or four

point scale. 1In addition, all of the written comments were listed
for each question. Since the workshop participants had been
grouped into three qgroups -- group #l1 representing large ADA
(Average Daily Attendance); group #2 representing medium ADA; and,
group #3 representing small ADA -- data collected has been grouped
so comparisons could be made between/across groups.* Where possible
all data will be presented in table form so group comparisons may
be shown. Questions requiring written comments from workshop
participants were listed as received from each participant and were
grouped according to group I, II, or III.

Findings
1--Respondents were asked to evaluate each of the workshop sessions:

An analysis of the over-all group ratings evaluating each of the
workshop sessions shows the participants rated the entire workshop
as helpful. However, they folt the general session was not as
helpful as the group work sessions. Table #1 shows the Use oif
State Guidelines for Submitting Career Education Projects for
Funding receiving the lowest over-all rating. This rating does
not reflect a true picture and is based on the fact the State
Guidelines were not ready to be handed to workshop participants.
The Florida Legislature was in the process of changing the funding
aspect therefore it would have been a waste of taxpayers money

to print guidelines that would have been obsolete before they
left the press. Table #l shows participants rated Mr. Bailey's
talk on the "Preparation of the Final Report for 1973-74 Career
Education Project" as the most helpful of the topics presented

in the general session.

Participants rated establishing effective lines of communications
and working relationships with district level/county administrators
higher than the other group work sessions. However, all group
work sessions were rated helpful.

Looking across groups -- Medium ADA counties rated all sessions
above helpful. Small ADA counties and large ADA counties rated
all sessions slightly below helpful.

* Appendix -- summarizes the data from the evaluation survey
o according Lo yroups
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Over-all the workshop was rated as being helpful to the participants,

The lack of having State Guidelines lowered the over-all rating
some and did not reflect a true picture.

counties seem to feel the workshop related less to them and their

Surprisingly, small

problems. .
e
TABLE 0V FUAL LATION OF EACH WARKSHOP SESSION
Tse of State Teelin wid 1 le~ Tinctatealizarg awmd 1 s dilaiRiTiohe e
Preparetion of Carcer Culdelines for acntetion of la~ Developing 2 Pudel Ilhies of Cuevatication
Plaal Pepurt for tduratiim Subaltting Carear servire Teogrene Carver Education and Wotklng Relztivnshipe
197324 Carerr Resoures Education Projects | for Project Proiren with Utstrict Levelf
Croup tdueation Pioject | futde for Funding Teschers Countv adndalstratiors
Oversil Ratlag os | Owrall Jwrell haciayg Owarell Lstiag Overall Rating Overall Rating
Riting -
1
Lorge ADA 3.1 1.9 N ] 2.0 1.8 3.7
Countied
(w=18) (Me26) (w=16) (n=3) [{ QY] (N=1D) (n=lD)
?
Mdium ADA 1.%6 1.06 1.92 2.3 3.0 2.3
Countied
(=23 {#2)) (ne321) {w=1) (w=23) (=23} (=33)
3
Seall ADA 2.0 1.06 1.0 3.2 2.3 1.8
Counties '
[{33V)] (%e16) (W=13) (w=0) (w=13) (N=15) (»=13)
TOTAL 23.04 1.88 1.34 2.2) 3.0 .3
°® 3atiags based e 0 ® a0 halp 1« of Uctls Melp 2 e halppul

3 > wiy hatptua

Please Indicate
How Well Workshop Objectives Were Accomplished:

Group two (Medium ADA counties) gave an over-all rating of 2.18
on a four point scale thus rating the accomplishment of the
workshop objectives between good and excellent. Group three

(Smaller ADA counties) rated the workshop objectives below 2
(good). See Table 1II.
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TABLE #2 HOW WELL THE WORKSHO? OBJECTIVES WERE ACCOMPLISHED
Overall
Group: Rating &a Workshop Objectives:
sl 2.1 1. Provide an overview and instruction in preparing Final

Report for 1973-74 Career Fducation Project

{N=18) {N=18)

2. Provide instruction in the use of the Career Education:
Resource Guide

3., Provide a review and instruction in how to use the State
#2 2.18 Guidelines in submitting career education projects for
funding, etc.

(N=23) (N=22) ]

4. Designing and implementina in-service proarams for project
teachers (elementary, secondary, and middle-junior high
levels)

5. Conceptualizing and developina a model career education

#3 l.8 proqram applicable to any county, and
N=18) {(N=17) 6. Establishing effective lines of communication as well as
ways of establishing effective working relationships
2.02 with district level-county/city administrations.
TOTAL .

%% Ratings based on:
= Poor

0

1l = Fair
2 = Good
3

= Fxcellent

SUMMARY:

Seventy percent of the participants félt the workshop objectives
had been accomp}ished slightly above "good". Small ADA counties
felt the objectives were not covered as well as they could have
been.

3. Question: What aspects of the entire program did you like most
and why?

Thirty percent of the workshop participants indicated interaction
among participants was an aspect they liked most about the entire
program. Approximately twenty-four percent of the workshop
participants felt establishing effective lines of communication
and working relationships with district level/county administra-
tions was an aspect they liked the most. Twenty percent of the
participants liked the aspect of the design and implementation

of in~service programs for project teachers. See Table #1 and #3.
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WHY?

Croup:

State
Level
Information

Ptepatation of
Fina) Report for
197374 Catvear
2ducation Project

Cateer
F.ducation
Reasource
Guide

Use of State
Guidelines for
Submitting Caresr
Fducation P'rojects
For Funding

for Projact
Teschera

Destign and Imple-
mentetion of In-
service Progrewms

Conceptualiting
and Developing
a Model Catesr
Education
Progras

ships vith Diatrict
Level/County

_Adsinietretion

1 oo

Establishing Effective
Lines of Coamnicetion
and Working Relation-

of

2 o

{3 ae

.

*fgactual number of participants responding to each item

Looking at small ADA counties approximately thirty percent of
the participants felt use of State guidelines for funding,

designing and implementing
teachers were aspects they

program.

Summary:
Large and Medium A

entire workshop.
tion was as important.

funding and in-service programs were aspects
valued the most out of the entire program.

Question:

least and why?

Approximately 28% of th
the lack of needed materia
liked the least about the entire program.
size ADA counties (groups I and II) expresse
state guidelines as an aspect they did not like.

TABLE 44

in-service programs for project
liked the most about the entire

Interaction among participants was an aspect both
DA counties felt was very essential to the

Small ADA counties did not indicate inactiva-
They indicate state guidelines on

they felt they

what aspects of the entire program did you like

e small counties (group III) expressed
1ls on opening day was an aspect they

Large and medium

WHAT ASPECTS OF THF ENTIAE PRNCRAN DID YOU LIKE LEAST AND WHY?

d the lack of the
See Table #4.

Ssong
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Summary: Over-all disappointment was expressed by a cross
section of the workshop participants in regard to the lack

of needed materials on opening day. However, the materials
lacking were the state guidelines for submitting career
education projects for funding. Due to Legislative actions

the guidelines were held up prior to being sent to the publisher
so last minute changes could be made. Conseqguently, they were
not ready, although the workshop participants had been told

they would receive them at this workshop session.

The respondents were asked to rate the workshop length;

Table five shows the majority of the participants felt the
workshop was about right in length. See Table 5.

TABLE #5 THE WORKSHOP LENGTH WAS:

Gro Overall Rating ®**

3 il ##Ratings based on:
an 1.8 Scale: 0 = too long
(N=18) (N=18) 1 = too short

2 = agbout right
#2 1.9
(N=23) (N=23)
# 1.9
(N=18) (N=18)

6. The respondents were asked to rate the pace of the workshop.

Overall the respondents felt the pace of the workshop was
about right. Table six indicates all groups felt the pace of
the workshop was about right. See Table 6.
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THE PACE OF THE WORKSHOP WAS:

TABLE #6
Overall
Group Rating **
38 1.9
(N=18) (N=18)
 ¥] 1.8
(N=23)} (N=23)
43 1.9
{(N=18) (N=18)

®*sRatings based on:
Scale: 0 = too slow

1l = too fast

2 = about right

th
o

7. Respondents were asked to rate the content of the workshop.

Overall the participants rated the content about right for this

type of workshop.

about right.

TABLE #7

Overall
Group Rating **
1l 1.94
(N=18) (N=17)
2 1.95
{(N=23) {N=22)
43 1.87
(N=18) (N-16)

Nine-three percent agreed the content was
See Table #7.

THE CONTENT OF THE WORKSHOP WAS:

#*Ratings based on:
Scale: 0 = too academic

1l = too elementary

2 = about right
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8. Respondents were asked to rate the overall management of the
workshop.

All respondents gave an overall rating of the management of the
workshop between good and excellent. See Table #8.

TABLE /8 THE MANAGEMENT OF THE WORKSHOP WAS:
Overall
Group: Rating w# **Ratings based on:
Scale: 0 = poor
1 = fair
2 2.3

2 = good

(N=18) (N=18)

3 = excellent

42 2.3
(N=23) (N=23)
43 2.2
(N=18) (N=18)

9. Participants were asked to consider the opportunity for partici-
pation in the workshop and rate it.

According to overall group ratings as shown in Table #9 - group #1
(large ADA counties) rated participation between too little and
about right. Group I and II (approximately 70 percent) of the
participants indicated par*icipation in the workshop was between
too little and about right. Small ADA counties indicated parti-
cipation was about right. See Table #9.
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CONSIDERING THE LENGTH AND CONTENT OF THE WORK3EOP,
THE OPPORTUNITY FOR PARTICIPATION WAS:

TABLE 89
~ Overall
Group: Rating w#
[ )Y 1.6
(N=18) {N=13)
2 1.74
{N=23) (N=23)
k] 1.8
(N=18) (N=18)

*sRatings based oOn:
Scale: 0 = none

1l = too little
2 = about right

10. Respondents rated the meeting facilities as follows:

Table ten shows that all respondents rated the meeting
between good and excellent.

THE MEETING FACILITIES WERE:

TABLE #10
Overall
Group Pating ##
¢l 2.4
(N=18) (N=18)
#2 2.7
(N=23) (N=23)
$3 2.4
(N=18) (N=18)

*%Ratings based on:
Scale: 0 = poor

l = fair
2 = good

3 = excellent

facilities
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If another one week workshop were to be held in the near future,
what topic(s) would you sudgest be the focus of that worksﬁqu

Group I

-Involvement of district sup't in application of Career Education
into curriculum,

-Role and function of state level consultants; presentation and
interpretation of leaislation.

-A management system to accomplish objectives.

-Developing various committees; techniques to use with upper
administration and principals; funding.

-Correlatinag Career Development Curricula materials and
activities - strateqies and techniques.

-More detailed examples of implementation.

-More evaluation of projects.

-Fusing quidance and Career Education as it relates to self
awareness, decision making, attitudes and appreciation
and employability skills.

-Curriculum applications at the Hiah School level.

-How monies are expended; 2) specific "proaram" initiated in
the districts; 3) P™ campaigns,

Group II

-Actual how to do - ideas on how and why to develop programs
and various approaches.

~-Inservice workshops.

-Finalization and approval of district Career Cducation plans.

-Budgeting for school year 1974-75 in career education; 2) guide-
lines for writina career education plans for school year,
1974-75.

-Project proposal guideliner; 2) placement and follow-up infor-
mation; 3) sellina Career Education to counselors and the
secondary level in ceneral.

-Further help on preparing next year's prooram and implementa-
tion needs.
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-Writing plans for next year; 2) inservice sugoestions.

-Discuss with other counties of comparable size what they are
doing and how; gain other ideas.

-Writing of model for 1974-75; 2) sharina of ideas fror those
who have had success in their projects; 3) relat g
Career Education to the small county problems where lack
of personnel is a real problem.

-Topic #2 evaluation; (however I feel one week 1is too long a
consecutive period to meet.)

-llow to prepare faculties for imnlementation; placement and
follow-up.

-Emphasis on implementation and evaluation.

-Techniques on how to integrate or infuse Career Education into
existing programs; 2) have teachers explain 1in detail
what they are actually doing and what is workina for them
in Career Education.

-How are the various districts using the occupational specialist
to the best advantage; 2) presentation of detailed
strateqies for evaluation as a managemrent tool; 3) provide
some out-of-state consultants.

-What is happenina in the SDOE, Legislature, etc. current ly on
Career LEcducation; 2) what do our leacders think, predict,
etc.; 3) of what value have the previously submitted
reports :initial, second) been? 4) what did we do wrong?
5) what can we do hetter?

-Not a week workshop - hut if it is held let's look at as many
delivery systems being used by other districts as possi-
ble; we should look out of state also.

-Guidelines; 2) evaluation; 3) resources; 4) other fundina
systems (CETA).

-Program problem solving.

-Anything NEW to help toward the development of next year's
project.

Group III

-Evaluation; 2) desian of models (more in depth); 3) resources
research and recruitment.

-Evaluation (Mr. Romeo Massey helped us more on this than
anyone else.)
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ll1. Cont. (Group III)

-Small county operations with small county leadership. Large
county leaders really don't see the problem that exists
in smaller areas. The total concept from involving and
interesting people in Career Education would be most
helpful.

~-Developing evaluation criterion; 2) working on project guide-
linecs for '74-75; 3) further help on tea<her inservice.

-Implementation of Career Education objectives into districts.
-Model and program design; scope and sequence.
-More reports from project directors.

-Let small counties share ways of making short resources go a -
lona way; 2) specific evaluation procedures; 3) exemplary
materials available - small counties have no staff (less
exposure to materials reps.)

-Minimum quidelines; 2) demonstrations of Career Education
participation at Secondary level.

-Assessment of other funds available for career education;
2) project evaluation.

~Evaluation; 2) resources (comm. and teacher-made).

-Some of the most successful materials used in areas; 2) more
classroom teacher participation; 3) opportunity for us to
question and speak more (I'm often frustrated because no
onec listens to me!); 4) ways to help elementaries in
value, attitudes, change, self-concents.

-I don't feel that we have covered the area of implemention
to any degrece; we need more work on it.

-More on placement and follow-up; 2) more on inter-communications
techniques; 3) more on tasks and roles, i.e., occupational
specialist, guidance counselors, communities.

~I feel that a one week workshop is too lona. This workshop
is of an ideal length - 2% days, 1 full day.

-Evaluation; 2) management by objectives.
-Guidelines.
-Preparation of 74~75 plan, on the spot review and revision;

Discuss submission of budaet in the precise accountina
catagories in which funds are expended.

~-Evaluation of Career Fducation Programs.
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summary:

Question eleven deals with suggested topics that would be useful

in future workshops. Group I, II, III have stressed that they
could use help in the following broad categories:

-Final procedures and policy

-Evaluation -- Placement =-- Follow-up

-Guidelines

~-Implementation (Practical level)

-Management systems

-Curricula (design-implementation)

-Dissemination of career education materials and information
-Program problem solving (Practical level)

To gain a clearer picture of the topics that would be useful in
future workshops, it was decided to group the data by geograph-
ical areas. In doing so, question eleven (ll) has been repeat-
ed and responses have been recorded according to the geographi-
cal area the respondent was from. Table 13 on page shows a

break down of the topics felt to be most useful and shows what

topics have been suggested by areas I through V.
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11. If another one week workshop were to be held in the near future,
what topic(s) would you suggest be the focus of that workshop?

Area 1

-Techniques on how to intergrate or infuse Career Education
into exist.ing program.

-Have teachers explain in detail what they are actually
doing and what is working for them in Career Education

-Model and program design, scope and sequence

-Developing cvaluation criterion

-Working on project guidelines for 1974-75

-Further help on teacher in-service

-Evaluation

-Design of Models (more in depth)

-Resources research and recruitment

-Evaluation =-- Mr. Romeo Massey helped us more on this
than anyone else

-Small county operations with small county leadership.
Large county leaders really don't see the problems that
exist in smaller areas. The total concept from involving
and interesting people in Career Education would be
most helpful

-Emphasis on implementation and evaluation

-How to prepare faculties for implementation, placement,
and follow-up

-More detailed examples of implementation -- correlating
Carcer Decvelopment, Curricula materials and activities
-- Strategies and Techniques

11

Area

-Guidelines: 1. How are the various districts using the
occupation or specialist to the best advantage? 2. Pre-
sentation of detailed strategies for evaluation as a
management tool. 3. Provide some out-of-state consnltants

-Program problem solving

-Preparation of 1974-75 plan, on the spot review and
revision :

-Discuss submission of budget in the precise accounting
categories in which funds are expended

-More time of more in-depth workshop in area of models,
conceptualization and relating to real problems in
district including job descriptions for the description
of key personnel for career programs would probably be
helpful

-Evaluation of Career Education Programs

-Actual how-to-do ideas on how and why to develop programs
and various approaches

-In-service workshops

-Morc on placement and follow-up

-More on inter-communications techniques

-More on tasks and roles, i.e. Occupational Specialists,
Guidance Counselors, Communities
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11. continued

-Let small counties share ways of making short resources go
a long way

-Specific evaluation procedures

-Exemplary materials available -- small counties have no
staff -- less exposure to materials Reps.

-Writing of model for 1974-75

-sharing of ideas from those who have had success in their
projects

-Relating Career Education to the small county problems,
where lack of personnel is a real problem

-Role and function of state level consultants
-Presentation and interpretation of legislation

-How monies are expended

-Specitic "programs" initiated in the districts

-Public Relation campaign

-Assessment of other funds available for Career Education
-Project evaluation

-Evaluation

-Resources {community and teacher-made)

-Budgeting for school year 1974-75 in Career Education
-Guidelines for writing Career Education plans for school
vear 1974-75

-Finalization and approval of district Career Education plans

Area II1

-Some of the most successful materials used in areas

-More classroom teacher participation

-Opportunity for us to guestion to speak more -- I'm cften
frustrated because no one listens to me

-Ways to help elementaries in value, attitude change -- self

concept

-I don't feel that we have covered the area of implementation
to any degree —-- we need more work on it

-Evaluation

-Management by objectives

-Anything new to help toward the development of next year's
project

-What is happening on the Department of Education, Legislature
etc. currently on Career Education. What do our leaders
think, predict, etc. -- of what value have the previously
sul mitted reports (Initial-Second) been? What did we do
wrong? What can we do better?

-A management system to accomplish objectives

_Involvement of district superintendent in applicatdion of
Carcer Education into curriculum

-Developing various committees

-Technigues to use with upper administration and principals
-Funding
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ll. continued

Area 1V

-Implementation of Career Education objectives into districts
-More reports from project directors

-Please not a week workshop -- But if it is held let's look
at as manv delivery systzems being used by other districts

as possible -- We should look out of state also
-Topic #2
-Evaluation
-However I feel one week is too long a consecutive period
to meet

-More evaluation of projects
Area V

~Minimum guidelines

~Demonstrations of Career Education participation at
secondary level

-Guidelines

-Evaluation

-Resources

-Other Funding systems (CETA)

-Discuss with other counties of comparable size what they
are going and how to gain other ideas

-Writing plans for next year

-In-service suggestion

-Further help on preparing next year's program and implementa- ¥
tion needs

~-Have to give it more thougut

-Curriculum applications at the High School Level

-Fusing guidance and Career Education as it relates to .
self-awareness, decision-making, attitudes and appreciation,
and employability skills

Table 11 TOPICS APPROPRIATE FOR FUTURE CAREER EDUCATION WORKSHOPS

| -
Geographical Areas
Topics (Broad Category) 1 11 111 v v
Implementation X X b X
Management systems X X d
Evaluation X X X X X
quidelines X X X X
In-service teachzr training X X X
{odel (designs)(Practical level) X X
& Resources X X X
Fiscal procedurc/policy X b4
Placement - Follow-up X X
Program - Problem solvirg
(Practical level) X X X X X
pDissemination/delivery system X X X X
lNeeds assessment X X X
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Queztion: If a one day drive in follow-up session of this
wr;rkshop were to be arranged in your area in five or six
wmonths, would you like to attend?

711 groups responded in a positive manner in regard to the
follow-up session. Of the three groups responding, small
counties were somewhat negatative compared to medium or large
ADA counties. See table #12.

IF A ONE DAY DRIVE IN POLLOW-UP SESSION OF THIS
WORKSHOP WERE TO BE ARRANGED IN YOUR AREA IN FIVE
OR SIX MONTHS, WOULD YOU LIKE TO ATTEND?

TABLE #12
~Overall
Group Rating w»#
L 31 1.0
(N=18) (N=17)
82 .95
(N=23) (N=22)
23 83
{(N=18) (N=18)

*3knt1n¢n based on:
Scale: 0 = No

1l = Yes
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What kinds of programs and activities do you feel are appropriate
for the one day drive-in follow-up session?

Group I
-Activities and in-service with teachers - action labs.

-we will eventually need more information the new state guide-
lines for funding Career Education Projects.

-Guidelines for long range planning.
-Sharing of delivery systems - integratina curricula.
-Group interaction.

-Sharing of counties of their different program such as inser-
vice, implementation.

-Placement and Follow-Up Nitty-Gritty.
-Techniques of writing plans; 2) counselino proarams in Career
Education.
Group T1I

-General reviews of new requirements in manacement, i.e., back
to state level.

-Using State Guidelines once we aget them.
-Perhaps some guidelines for future "plans"”.

-Include presentations by teachers from various districts to
share ideas.

-More on in-service (how to get started).
-Trends - help in implementation.

-Methods and materials development for evaluation of programs;
2) assistance with writing of plan for next year's plan.

-Help in writing model for 1974-75.

-I would suggest that decision making adrinistrators be invited
to the next workshop and the program revolve around their
involvement and orientation to Career Fducation.

-Setting up inservice.



13. Cont. (Group II)

-Budget, state guide, staffing.

-Probahly a view of materials from other states, commercial
materials, etc.

-Help toward fiﬁalizing next year's project plans - quidelines,
etc.

-Inservice for teachers.

Group III

-"Show and Tell" instructional activities in several Secondary
disciplines.

~The eicght areas broken down.
-42 - (workina on '74-75 project)

-Implementation; 2)raps between counties of similar cize as to
methods for implementina career education objectives.

-One topic or subject only, exact and specific.
-FAIS

-Small rap sessions in the structure - topic open to he elected
by participants for specified time segments.

~-Informal raps with teachers and principals

-One day - one specific aspect of Career Fducation.

-Sharing of resources; ideas on evaluation.

-Guidelines for developing Career Fducatior Plan for 1974-75.

-Brief review of results of this conference and discussion of
each counties plan, includina what kinds of things are
heing done, what materials are being used, and how are
they working out.

-Samples of instruments used to gain evaluation by students.

-Just nitty-gritty of aoina from planninc to implementation to
evaluation and return.

74

-Not much is ever really accomplished in one day: only some quick

exposure. Why not use these for informal idea exchanage
and question-ansver within area?



13.

75

summary:

In dealing with a one-day session, Groups I, II, III expressed
a need for help in the following areas and stressed that each
topic should be concise, practical and to the point. The
following are areas of need:

Group discussions dealing with

-Use of state guidelines

-In-service teacher education, i.e. in Career Education
-Evaluation - placement follow-up

-Implementation (practical level)

-Fiscal procedures and policy

~Resources - practical level

~-Dissemination and delivery systems

In order to gain some idea of what programs and activities
would be appropriate for a one day drive-in follow-up session,
the responses of the participants were grouped according to
the five geographical areas of the state. Question #13 with
responses by area follows:

Wwhat kinds of programs and activities do you feel are appropriate
for the one day drive-in follow-up session?

RESPONSES::
Area 1

-Sharing of delivery systems

-lntegrating curricula

-Group inter-action

-Methods and materials development for evaluation of
programs

-Assistance with writing of plan for next year's plan
-Discussion on one-to-one hasis of district's progress,
problems, etc.

-Trends -~ help in implementation

-More on in-service (How to get started)

-The eight areas uroken down

-"Show and tell"” instructional activities in several
secondary disciplines

-42 -- working on 1974-75 projert

-one topic on subject only -- exact & specific

Area 1t

-ilelp in writing model for 1974-75

-Guidelines for long range planning

-Techniques of writing plans

—-Counseling program in career education

-Just nitty-gritty of going from planning to imple-
mentation to evaluation and return

-Include presentations by teachers fronm various districts
to share ideas
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continued

-Budgeting, state guide, staffing
-Setting up in-service
-General review of new requirements in management, i.e.,
back to state level
-Finalization and approval of district career
education plans
-I would suggest that decision-making administrators
be invited to the next workshop and the program
revolve around their involvement and orientation to
career education
-Sharing of resources and ideas on evaluation
-Small rap sessions in the structure-topic open - to be
elected by participants for specified time segments
-Informal raps with teachers and principals
-Guidelines for developing career education plan for
1974-75
-Brief review of results of this conference and discussion
of each county's plan, including what kinds of things are
being done; what materials are being used; and how are
they working out.
-Samples of instruments used to gain evaluation by students

Area 111

-We will eventually need more information on the new state
guidelines for funding Career Education Projects
-Activities and in-service of teachers -- action labs

-Using state guidelines once we get them

-Perhaps some guidelines for future "plans"

-Help toward finalizing next year's project plans
-~ guidelines etc.

-Not much is ever really accomplished in one day
--only some quick exposure -- Why not use these for
informal idea exchanges and questions - answered
within area?

IV

Area

Area

-Sharing of counties of their different programs
such as in-service, implementation

-Topic #2 Evaluation

-Probably a review of materials from other-states,
commercial materials, etc.

-FAIS

-Implementation

-Raps between counties of similar size as to methods
for implementing career education objectives

\'%
-Placement and follow-up Nitty-gritty

-Project proposal guidelines
-Placement and follow-up information
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-Selling Career Education to counselors and the
secondary level in general

-In-service for teachers

-Guidelines

-Evaluation

-Resources -- other funding systems (CETA)

-One day-one specific aspect of Career Education

Summary: Table 13 shows what topics each area felt would be
appropriate for a one-day drive in follow-up session.

Table 13 TOPICS APPROPRIATE FOR FOLLOW-UP SESSION
Areas:

Topic (Broad Category) I I1 I11 1v \'
Delivery systems X X
Curricula X X
Interaction: Counties' Problems

Plans X X X X
|Evaluation X X X X
Guidelines Career Education X X X X
Implementation 2%;:gﬁ:§aé E%X%%g X X X
Inservice X X X X X
Management Systems X
Fiscal procedures/policy Y X

Recommendation:

It is recommended that groups have an opportunity to interact
with each other concerning topics 2nd problems. A one day session
should have concise and pin-pointed topics.
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Any additional comments:

Group 1

-Closer coordination of various areas, DOE (State) (Areas) and
consultants.

-A state level meetinq involving each project director and each
superintendent is needed.

-All leaders-more from projects funded from sources other than
the state funds. The majority of the participants are
from less well funded projects. Ways in which these
projects are proceeding would be more relevant for many
of us.

Group Il
-Materials and their use seem interesting to many people.

-We need more of this. 7T feel I have much more to work with as
a recult of this workshop. Having the opportunity to rap
with other directors has also lLeen invaluable.

-You've done an excellent job in organizing and conducting this
proaram.

-The topics were very qoocg. Personnel from Oranae County excel-
lent. Leaders were well informed.

-This meeting or conference should have replaced the St. Pete
meeting. I believe we need more of the St. Pete material
gone over aqain.

-Over all I thought workshop was well worth the time spent.

—Overall I feel the workshop was of benefit to myself in pro-
gram development. Size was much better than St. Pete
meeting. **Please make sure materials, ideas, etc. that
were gathered in the session are disseminated. Those
developed at St. Pete were never received by us and I feel
they would be of much value.

-Short counselirg sessions to he arranced for one-to-one discus-
sion of a district's progress, problems, etc.

-The use of group discussion recorders could be made more effec-
tive by disseminating their notes. This service was an
unfilled promise of the St. Pete Confe: :nce. Please follow
up on this conference. In future workshops it micht be
desirable to have access to a xerox machine so copies of

c¢roup discussion summaries could .2 rade availabie to
participants very qguickly.



14. Cont. (Group II)

-We needed this workshop much earli-r in the year.

~-This workshop would have been more appropriate at the beginnina
of our project, not the end. Gave me NEW ideas!!:

-CFCL seems late with thinas. It may be fine if you can visit
them from time to time. (I am most interested in strate-
qies and materials which can be used in the teachinag of
individual academic skills so that this type of infusion
can take place.)

-Small county personnel have multiroles in the districts. Can't
afford to "spin our wheels" - this should have been the
final workshop of the year. We should have come away
with plans approved.

Group III

~-Please have coffee at breaks.

-Most important topic of evaluation was not included.

-1t would seem more practical if two workshops had been held
one in each end of the state. Most CE participate if they
live at either end of the state, it cost them at least one
extra day for travel. Also if two separate workshops had
been held the second workshop should have benefited from
the mistake of the first.

-Pleasant experience.

-Need more time for informal, on-task interaction within the
structure.

-Progress is being made.

-Overall I felt that the workshop was of assistance to me,
particularly of importance to me was the ideas I picked
up for my inservice workshop this summer. These ideas
evolved from various programs, not particularly any ore
prodram.

-A very well planned workshop.

-ill need something later on how to evaluate.

-Do not waste al. these evenina hours. Certainly a 1 *o 1k
hour session would not bhe too strenuous on anyone.

-This was a very valuable workshop.
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14. Cont. (Group III)

~The topic on models was too broad for the shorttime alloted.

-Could evaluation (e.g. "Career Bwareness" in the state-wide
8th grade test) of Career Education be an integral
part of state (already established) testing?

-Time schedule i.e.. beginning and ending near noon is very
much appreciated.
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Summary, Conclusions and Recommendations

Summarz

In summary, the Management Development Workshop
for Career Education Project Directors was held at
Howard Johnson's Motor Lodge on April 30, through May2,
1974. The program was attended by 59 career education
directors and 33 workshop staff participants. Those
attending represented forty-four of the fifty-seven
counties in Florida. See Geographical map below
for details showing counties represented at the work-
shop. Areas two, three, and five had the best repre- '
sentation at the workshop. Areas one and four had i
the poorest representation at the workshop. '

Figure 1 Attendance At Workshop 3v¥
Geographical Areas in Florida for Career Education
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Throughout the program, the participants verbal reactions
were obtained and shared with the workshop staff. This infor-
mation was collected to assist in making needed revisions for
improvement. Reactions from the participants toward training
sessions were generally positive. Some dissatisfaction was
expressed in regard to the lack of state guidelines for funding.
However, this appears to have been a problem that could not be
avoided.

In a majority of responses, the small ADA counties ex-
pressed less positive views toward the entire workshop compared
to the medium and large ADA counties. One noticeable aspect
was small countics made no comment concerning interaction among
participants vhereas medium and large ADA counties felt inter-
acticn among participants was most important. A majority of.
participants expressed that establishing effective lines of
communications and working relationships with district level/
county administrators was most beneficial and important in
developing competencies essential in managing their workshops.

“onclusions

The results indicated the respoandents felt that the program
met their expectations, and was wor:th their time and effort.
Overall, the respondents felt the program was successful in
helping them develop competencies essential 1in managing thelir
career education projects. The term "successful” has been
used not as an elusive concept, but can be evidenced by:

-expressions of participant satisfaction:

on an anonymous questionnaire, virtu-lly all partici-
pants indicated that the program had met its obiective
and was helpful, etc.

-willingness to participate in similar or advanced training
programs:

most of the participants indicated a willingness and a
desire to participate in future training programs.

-perceived usefulness of the instructional coangent:

all of the group work sessions were seen by most of the
participants as being useful to them in helping them
develop competencies necessary to manage career education
projects.

These and other indicators of program success were tempered
by candid and constructive concerns expressed by the partici-
pants. For example, many small ADA county participants openly
expressed a concern that the sessions were better suited toward
helping the medium and large ADA counties. This problem was
not ccmpletely resolved.
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Recommendations

Various recommendations seemed clearly evident from the
evaluation form and from suggestions made during the workshop
sessions. The suggestions and recommendarions that follow
are not -isted in terms of importance but are included because
sufficient evidence was zvailable to justify their considera-
tiomn.

-Adjust training size:
Clearly some attempt should be made to reach small ADA
counties on the level they are having to function/operate
at; 1f training sessions need to be held just to deal
witii problems confrenting them, then serious considera-
tion should be given to possibly holding workshops that
would work with small counties and other workshops to
deal with medium and large ADA counties. One to two day
sessions could be planned so small ADA counties could
identify and work on specific problems facing them.

-Clearer advanced information to participants:
Fven though most participants indicated their expecta-
tions were met, enough expressed dissappointment at the
fact much of the information received was repetitive
and they no longer needed to be sold on career education.
An attempt to segregate probiems faced by large, medium,
and smal ADA counties would seem justified.

-Adaptability in programs:

The planning of future in-service programs should be
thorough and careful and include a built-in mechanism
for necessary adaptation and revision. Continued
surveys of career education project directors and staff,
informal interviews, suggestion boxes, etc. should be
included in evaluation (revision process of determining
what should go into a workshop program, etc.)

-Clearer objectives:
Difficulties with eliciting and defining instructional/
behavioral objectives will never be eliminated therefore,
the need remains to make an earlier and more complete
effort to state the program objectives.

-Additional Services:
Some other suggestions, many of which are apparent from
the evaluation data, include the need to

~disseminate information from the Department of
Education to those involved in implementing
career education

-furnish guidelines on budgeting, placement,
follow-up and evaluation of career projects, etc.

~hold seminars or one-day sessions of career
L education personnel to come together to discuss




their regional and local problems and to share
ideas for overcoming them

-hold workshops so problems are confronted at
the beginning of various stages of planuning
and implementation and not at the end of
implementation

-consider sessions in each workshop so partici-
pants can interact with each other

-Needs assessment:

The evaluation data gives more insight into the needs
and problems faced by career education project directors
and their staffs. Ironically, this data reveals how
little is actually known about the '"real world" problems
faced by career education personnel. Of great benefit
would be a complete needs assessment which carefully

and completely determines tha common and unique needs
and problems of this group. This type of study would
help classify and recognize the diversity of problems
and training needs that could be met through further
in-service training.
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PROJECT Pro-CESS

Pro-CESS, the Professional Ca-
reer Educator’s Self-Instructional
System, is an innovative research
and development project coordi-
nated by the Career Education
Center of The Florida State
University, and funded through a
special grant of the Departiment of
Education, Division of Vocational,
Technical, and Adult Education.
Pro-CESS will make available to
all requesting Florida School
districts self-instructional materials
which can be used during in-service
training to trinsmit to teachers,
counselors, and administrators
the basic concepts of career
education.

A research component has bzen
included which will measure the
efficiency and acceptability of
such an instructional system with
this learner population. Results of
the research will assist the State
Department of Education to
decide if this type of in-service
training tool should be used in
other content areas.

The tirst edition, which contains
the research component, has been
distributed to ten thousand educa-
tors around the state. A second
edition, which will be system-
atically revised using the data
collected from the first edition,
will be available by July 15, 1974.

UPDATE

UPDATE, Florida’s Career Edu-
cation magazine, is a monthly pub-
lication of the Career Education
Center, Florida State University.
Funded under a special grant from
the Florida Department of Educa-
tion, the Division of Vocational,
Technical and Adult Education,
its purpose is to provide educators
and selected individuals who are
involved with career education in
Florida with an information
dissemination and exchange
system.

While serving as 3 link between
state and national career educators,
it will also establish a permanent
record of Flcrida’s career educa-

tion developments.
Contemporary graphics and

art design form the backdrop for
sections on the latest develop-
ments in career education in the
state and around the nation,
exchanges of opinion, resources
information, and feature articles
by leaders in the educational field.
I*s timely information and lively
format have made UPDATE a
major support for the overall
state effort in establishing
and maintaining a compre-
hensive career education program.
Educators are invited to con-
tribute manuscripts dealing with
pertinent educational innovations,

Information and limited numbers and may receive sample copies of

"of sample copies of the instruction-

al system entitled, ‘‘Career Educa-
tion: An Introduction’’ may be
obtained by contacting:
Romeo M. Massey, Coordinator
Project Pro-CESS
415 North Monroe Street
Room 311
Tallahassee, Florida 32301
Telephone: 904-224-886G7

UPDATE by writing to:
UPDATE
Mary Anne Kidd, Editor
314 N. Monroe Street
Tallahassee, Florida 32301
Telephone: 904-224-8867
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LOOM

Project LOOM, (Learner-
Oriented Occupational Materials)
is a research and development pro-
ject coordinated through the
Department of Industrial Arts,
Florida State University, and
funded through a special grant by
the Florida Department of Educa-
tion, Division of Vocational,
Technical and Adult Education.
It has as its objectives to develop
and validate materials, methods,
implementation patterns, and
teacher-oriented materials for
an activity-based career education
program which can be fused into
existing elementary curricula.

LOOM units, developed by
practicing elementary teachers
and tested in typical classrooms,
are written around specific occupa-
tions and feature hands-on
activities for experiential involv-
ment in work activities, and
growth in student self and career
awareness. The final products are
one hundred and fifty-eight
complete, K-8, self-contained units
from which teachers can chvose
those which are most appropriate
for intusion into the elementary
curriculum at any given time.

In addition to student-oriented
materials, LOOM provides
information and clarification on
the role of career education and
vocationally oriented materials in
the elementary curriculum.

Information concerning
LOOM materials and activities
may he obtained by contacting:

Ernest G. Berger, Director

Project LOOM

415 North Monroe Street,

Room 510

Tallahassee, Floridz 32301

Telephone: 904-222-4704

or
904-224-2038



FAIS

Project FAIS (The Fusion of
Applied and Intellectual Skills)
was developed and tested at the
P.K. Yonge Laboratory School,
College of Education, University
of Florida and was funded through
a special grant by the Florida De-
partment of Education, Division
of Vocational, Technical and Adult
Education.

A comprehensive, multimedia,
instructiondl system (K-8) stressing
the mastery of career education
concepts and critical-thinking
skills, the project’s objectives were
to teach the process of values
slarification by developing the
student’s capacity to form his
own set of values within an
occupational-choice framework.

It offered consultant services to
schoolsinterested in developing

a supplementary career education
program based upon the process of
orientation and value clarification.

The instructional materials,
published commercially under
the title *“The Valuing Approach
to Career Education,” present
a multimedia teaching-learning
system featuring a Facilitator’s
Guide and instructional
aids such as puppets, filmstrips,
audio cassettes, and printed

materials.
Additional information concern

ing Project FAIS may be obtained
by contacting:

Dr. Kenneth Eaddy, Bureau Chief

Bureau o# Vocational Research
and Evaluation

Division ¢f Vocational, Technical
and Adult Education

Florida Department of Education

Tallahassee, Florida 32304

Telephone.: 904—-488-3995

EGCE

The Elementary Guidance and
Career Education Project (EGCE)
is coordinated througi the College
of Education of *lorida State
University, and is funded through
a special grant by the Florida
Department of Eclucation, Division
of Vocational, Techr.ical and
Adult Education.

The Elementary Guidance and
Career Education Project was
designed to develop the guidance
component of an elementary schoo!
career education program, and to
define the role of elementary
counselors in implementing such a
program.

The project outputs which have
been developed are: {1) a theoret-
ical ~itionale describing a sequential
model for career development
learning for children K-6 in which
developmental objectives, learning
activities and outcomes have been
specified; {2) a functional descrip-
tion of the elementary counselor’s
role in implementing such a model;
and (3) a program guide entitled
**Career Development in the
Elementary Counselors and
Teachers’’ suggesting a variety of
classroom learning activities which
can be performed with elementary
age children.

For more information concern-
ing this project contact:

Dr. Ellen Amatea

Room 315

College of Education
Floricla State University
Tallahassee, Florida 32306
Telephone: 904-599-2185
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VIEW

Florida VIEW (Vital Information
for Education and Work) is funded
under a special grant of the Florida
Department of Education. Division
of Vocational, Technical and Adult
Education.

VIEW's primary function
is to increase the flow of
current careers-oriented infor-
mation into school districts,
thereby making it possible for
educators to infuse career
information into classroom
and counseling functions.

Using a modern aperture card
system and printed materials,
VIEW provides a means by which
students in selected secondary
schools become aware of the
veriety of available careers
requiring less than a baccalaureate
degree and gives them descriptions
of local vocational training
programs.

VIEW assists school districts
to develop local training descrip-
tions and supplies educational
personnel, administrators, and
instructors in vocational and
academic areas with information
regarding current student interest
areas.

For further information concern-
ing services provided by Florida
VIEW contact:

William Woolley, Coordinator
Florida VIEW Center

at the Panhandle Area
Educational Cooperative

P.0. Drawer 190

Chipley, Florida 32428
Telephone: 904-638-4131



CEC

The Career Education Center
(CEC) of the College of Education
at Florida State University is the
coordinating and admiinistrative
entity for all career education
projects at the university. The
Center is a logical response to the
muludisciplinary nature of the
career education concept and has
the obvious advantage of providing
a focal point for faculty members
from disparate disciplines, having
a common interest in career
education.

The Career Education Center
provides coordination of four
major {hrusts:

1. Inservice and preservice train-
ing of professional personnel.
Working through the State
Department of Education, the
Center is engaged in planning
for a state university, system-
wide effort to assist school
districts with their inservice
and preservice training needs.

2. Project management and
administration.
Through the organization and
coordination of workshops
for project directors, and
through the development of
management systems and
availability of consultants,
the Center is attempting to
respond to the expressed
needs for assistance with
project management and
administration.

3. Research and evaluation.
The Center for Career Educa-
tion is participating in and will
continue to encourage
research and development

activities both at the university

and district levels.

4, /dentification, assessment,
storage and limited distri-
bution of Career Education
instructional materials
through the Career Education
Curriculum Laboratory.

The Career Education Curric-
ulum Laboratory (CECL), which
is funded by a special grant of
the Florida Department of Educa-
tion, Division of Vocational, Tech-
nical and Adult Education, has as
its major purposes to:

1. Identify, collect, and evaluate

career education materials
for processing and storage.

2. Assist various agencies and/or
individuals in career education
materials development.

3. Assist various agencies in the
dissemination and diffusion
of career education materials.

CECL’s Resources and Informa-
tion Center facilitates the identifi-
cation and dissemination of career
education curriculum information
and materials. The Visual Commu-
nications Center enables CECL to
produce professional quality
multi-media materials for
statewide distribution.

Further information concerning
the Career Education Center or the
Career Education Curriculum
Laboratory may be obtained by
contacting:

Dr. Robert Lathrop, Director

Career Education Center

205 Wildwood Drive

Florida State University

Tallahassee, Florida 32306

Telephone: 904-599-2216
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PLACEMENT :
AND FOLLOW-UP "

The new Regulations and accom-
panying legislation related to place-
ment services and follow-up
studies in Florida schools are in-
tended to bring together and
coordinate existing placement
services and follow-up study efforts
throughout the state and extend
them to all students. {n this way,
these servicer "+ill be equalized and
maximum information will be
provided for local decision-making,

The Guidelines for Placement
Services and Follow-Up Studies
in Florida were developed in a
collaborative effort of represent-
atives rrom local school districts,
as well as professional and govern-
mental agencies. These Guidelines
provide definitions, define objec-
tives and outline respensibilities.

The Guidelines have widespread
ramifications for career education.
The school districts must not only
accept the responsibility for
training students for careers, they
must also see that this training
helps students get jobs.

For further information contact.
Commissioner of Education
Department of Education
Tallahassee, Florida 32304

This public document was promuigated at 8 cost of $175,00 or $.175 per copy to intorm the public of Fiorids sctivities in Career Education.
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An Introduction to the Career Education Curriculum Laboratory

Resources and Information Center

Media Services

Updatce
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Classroom Instructional Materials - <IM
Materials developed for use by e-:.cational personnel
with students. These materials are in unit, moduale,
or activity packet format.

Curriculum Materials - CM
Information/resource materials for use in developing
classroom instructional materials or programs for
use with students.

Instructional Materials - IM
Materials developed for use with/for educational
personnel groups. These materials could be in
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Project/Program Materials - P/P
Materials which provide an overview of the projects/
programs decaling with Career Education at State and
National Levels.

Professional Materials - PM
Informational materials and materials for personal
professional devclopment.
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A discussion of Career Education according to what it is, why we
need it, how it developed, how to do it, how to get {t, and its
potential contribution. A philosophy for Career Education is
presented and emphasis of the need for incorporation withi? the
context of general education is made. This includes the changes
required in teacher education, school counseling, business and
industry, and family roles. Another area explored is the need for
national leadership in Carcer Education in terms of policy,
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fundingz and legislation. An important selected bibliography on
Career Education is included to supplement the discussion of
Career Education within the overall framework of general education.




ORANGE COUNTY CAREER DEVELOPMENT PROGRAM

A CAREER DEVELOPMENT WORKSHOP
FOR SECONDARY TEACHERS
April 18, 1974
May 2, 9, 1974
DR. L. LINTON DECK, SUPERINTENDENT

DR. LARRY ZENKE, DEPUTY SUPERINTENDENT
FOR INSTRUCTION

MR. ROBERT GAHN, ASSOCIATE SUPERINTENDENT
FOR VOCATIONAL, TECHNICAL AND ADULT
1:DUCATION

MR. ROBFERT MLGOW, DIRLECTOR
ORANGE COUNTY CARFEER DEVELOPMENT i ROGRAM
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A CAREER DEVELOPMENT WORKSHOP
FOR SECONDARY TEACHERS
A. Goal: To develop in the secondary classroom teacher the
ability to effectively implement and incorporate
career development concepts within the existing
curriculum.
B. Objective:
Each workshop participant will:
1. 1identify a given number of basic career education
concepts and components by completing a question-
naire.

2. 1implement a career unit in the classroom.

General Information:

@

l. wWorkshop Dates and Times:
!

Session I, April 18, 1974, 8:30 a.m. ~ 3:00 p.m.

Session II, May 2, 1974, 3:30 p.m. - 5:30 p.m.

Session III, May 9, 1974, 3:30 p.m. - 5:30 p.m.
2. Location:

All sessions Colonial High School Library

D. Yorkshop Schedulce

Session 1
Thursday, April 18, 1974, 8:30 a.m. - 3:00 p.m.

8:30-9:00 "Welcome"
"Workshop Orientation & Questionnaire"
Bill Ripley, Inservice Coordinator

9:00-9:30 "Carecer Education: Steps To Implementation,"”
16 mm film
9:30-9:50 Break, Coffee & Refreshments
9:50-10:00 "Carecer Lducation In Florida: The Official Position

Paper, " 1Trish Ayredondo, Cyrricalum Writer




11:39- 1:00 Lunch
1:00- 1:20 Career Flements - Trish Arredondo
1:20~ 1:35 Classroom Techniques
Julia Wray, Classroom Tcacher
darolyn Petty
1:35- 3:00 Small Groups

I

o
~
0
£

Carolyn Petty, Group Leader
Mildred Wiggins

Caryl Molthrop

Nancy Hartman

Mr. Ortega

Erna Grosser

Mrs. Woodell

Mrs. Baker

Miss Carrell

CONO LT W N —

*

Group Il

l. Jackye Zenzel, Group Leader
2. Patsy Richardson

3. Marie Stepter

4. Celia Bass

5. Mrs. Howard

. Everette Wright

-

Group III

1. Trish Arredondo, Group Leader
2. Julia Wray

3. Donna Peral

4. Mrs. Weise

5. Barbara Koffman

~

~ 7

Christine McCurdy
Dewey Johnson




3:20-5:30

3:30-5:130
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Unit Planning - Small Groups

(All rarticipants should choose a unit and initiate
Planning for implementation. Group leaders will be
available for assistance. All participants should

beain implementing units in their classroom between
Session 1, and Session II.

Session 1II

Thursday, May 2, 1974, 3:30 - 5:30 p.m.

“Small Group Activitieg"

1. Teacher.ncmonstration - Ann Willctt

2. Discussion and verbal evaluation of Session I.

3. droup inter-ction - classroom activities im-
plemented between Session I and Session II.

(All participants should continue implementing
career units in the classroom bhetween Session I
and 111) >

Session 111

Thursday, May 9, 1974, 3:30 - 5:30 p-m.
"Small Group Activities"

l. Group intcraction - classroom activities im-
plenented between Session II and IIT.

2. C(ontinued planning.

3. Discussioi and evaluation of Session T and I1,



A CAREER DEVELOPMENT WORKS:IOP FOR

SELECTED ELEMENTARY TEACHEFS

PR

IRMNGL. COUNTY CAREER DEVELOPMENT PROGRAM
4)0 Woods Avenue

urlando, !"lorida 32895
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APRIL 23, 30 AND MAY 21, 1974

‘s_\\ DR. L. LINTON DECK, SUPERINTENDENT
@Q\ ORANGE COUNTY SCHOOLS
&S

CAREER DEVELOPMENT PROGRAM
MR. ROBERT MEGOW, DIRECIOR

MR. BILL RIPLEY, OCCUPATIONAL SPECIALIST
AND INSLERVICE COORDINATOR

MS. TRISH ARREDONDO, CURRICULUM WRITER
MS. LINDA CHEATUM, CURRICULUM WRITER

MR. DICK RACINE, CAREER CONSULTANT

MR. CUSTER WHITESIDE, MEDIA SPECIALIST

MR. MEL LUCAS, PROJECT EVALUATOR

M5. LAUREL GRUNDISH, CAREER DEVELOPMENT SPECIALIST
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B

A. Goal: To develop in the elementary classroom teacher the
ability to effectively implement anc incorporate
carcer units of worh within the existing curriculum.

B. Objectives:
Each workshop participant wil"
l. 1dentify a given number of basic career education
concepts and components Ly completing a question-

naire.
2. implement a career unit in the classroom, including
the use of hands-on activities and A.V. equipment.
C. General Information:
l. Workshop hours 3:00 - 6:00
2. Location Lovell Elemen:cary
School Library
Apopka, Florida
D. Tecntative Schedule of Events:

April 23, 1974

3:00 - 3:10 Questionnaire

3:10 - 3:25 "Welcome to Participants"”
Robert Megow, Director

3:25 - 4:00 Slide Presentation:
"Overview of Orange County
Career Development Program"

4:00 - 4:15 BREAK

d:19 - 430 A.V. Implementation-
Custer Whitceside

4:30 - H: 30 Demonst rations:  "How to
Implement and Integrate
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‘§§§ Career Units into Existing
Classroom Structure“-

Jean Fawley, lst Grade Teacher,
Lovell Elemcntary Schocl

Connie Rounds, 2nd Grade

Teacher, Zellwood Elementary
School

Bertha MceGraw, 4th Grade Teacher,
Wheatlcey Elcementary School

5¢30 - 6:00 (1)  Form Groups According to
' Grade Luvel.
(2) View Available Units.
(3) Chouse Unit to Implement.
(4) Plan Imnlementation. of
Unit Selected.
(Participants will complete
planning individually or
in small groups assisted
bv Laurel Grundish, Career
Development Specialist,
Lovell Elementary School.)

April 30, 1974

3:00 - 4:00 Selected Field Trips
Note: Participants are to
report. directly to tle selected
field trips.

4:00 - 4:15 BREAK
4:15 - 4:45 Share Tield Trip Experiences
4:45 - 6:00 Hands-~on Activity -

Dick Racine, Career Consultant,
Orange County Career Develop-
ment Trogram
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Between Session II and Session III, cach participant
1s to begin the selected career unit in his/her classroom.

At Session III each teacher is to submit copies of
worksheets or instructions for hands-on activities she/he
has prepared to be used with the carcer unit. These act-
1vities will be included in career units in the future.

May 21, 1974

3:00 - 4:00 Individual demonstrations by
participants: "High Lights
of Career Unit Implemented"

4:00 - 4:15 BREAK
4:15 - 5:15 Continue Demonstrations
5:15 - 6:00 Workshop Evaluation
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COMMUNITY MENTAL HEALTH BOARD OF CENTRAL FLORIDA, INC

DISTRICT 11l

INTRODUCTION

A. This proposal is being submitted at the reques: of the Orange
County School System for a basic seminar in Transactional
Analysis and training of trainers for the replication by
selected professionals for in-service training programs.

GENERAL

A. Transactional Analysis is a basic theory of understanding
people, and techniques to improve learning, decision making,
communication and understanding oneself and others. The
seminar will deal with the structure of the human personality,
transactions, communication, time structure, psychological
games pcople play, life plans and basic techniques of using
Transactional Analysis in the classroom. The basic text for
the seminar will be "Born to Win", Transactional Analysis with
Gestalt Lixperiments, Addison Wesley, 1971. This will be
supplcmented by papers written by the trainer.

PURPOSES

A. To develop professional competency to conduct training groups
using the basic design for other members of the school system.

B. To explore with participants the impact of their self-insights
and assumptions upon themselves and others.

C. To improve sclf awareness by understanding tie Transactional
Analysis personality theory, Parent-Adult-Child.

D. To diaqgnose and become more aware of the egc states of others
and their relationship to behavior.

I'. To familiarize the participants with a significant series of
Transactional Analysis techniques, especially those which will
be used in-service training which they will implement.

DEVELOPMEIT OF MODEL FOR THE ORANGE COUMNTY SCHOOL SYSTEM

M. T have some information and experience with regard to the
objectaives and purpose of Transactional Analysis and it's
application to school systems, With this information, an
excellent in-service training model will he tested.
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V. TOPICAL OUTLINE

A. Introduction and Purposes:
l. History of Transactional Analysis.
2. Discussion of Purposes of the Seminar:

a. To stimulate awareness of how personality affects
communication patterns.

b. To improve communications.

<. To understand the basic principles of Transactional
Analysis.

d. To understand scripts - the "life dramas" people act
out.

L. Overview of Transactional Analysis.,
1. The theory of Transactional Analysis.

-

<. tructural Analysis with focus on the concepts of
Parent-Adult-Child Ego States.

C. DNeed for Stimulus and Recognition - Time Structuring.
1. Types of stimulus and recognitiocn.
2. How we structure time.
D. Communications.
l. Complementary Transactions.
2. (Crosscd ‘'ransactions.
3. llooking.
I'« "Life Scripts”.
1. The Elcments of a Script.
2. The Script Matrix,
Foo "The Parent-Adult-Child ligo States”.
1. Strengtheming Lgo State Boundaries.

Contamiat yon o aimd P T b,
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G. Conducting a Transactional Analysis In-service Training Program.

1. The tationale of the design.,

2. Familiarity with subject matter, content and action
learning methodology.

VI. LENGTH OF PROGRAMMING, SCHEDULING AND FACILITIES

A. The basic Transactional Analysis Seminar requires approximately
four training days and one additional day is needed for the
training of trainers aspect. This would be a forty hour seminar.

B. he scheduling can Le adjusted to integrate with work
requirements of the Participants, but cach time segment must be
one full day (8 hours). The training of trainers day should be
scheduled at least seven days after the close of the basic
seminar to permit study and lesson plan review and prcparation.

C. The facility for the training should be comfortable, preferably
a conference room or facility at a location where the
participants can detach themselves from their work. This can
be discussed with the Orange County school Projoct Office.
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RESUMF.

DR. KENNETH M. SOWERS

Dr. Kenneth M. Sowers is Executive Director of the Community liental
Hlecalth Board of Central Florida, Inc. which position also reguaires
him to be the local director for mental health and alcoholism.
programs for District 11 (Orange, Osceola and Seminole Count.es).
In this position he supervises services and facilities provided,
operited and contracted for or supported by the District Boerd.

Dr. Sowcer: was formerly President of Florida Espiscopal College,
Presid-'nt and Treasurcer of Leadership Resources, Inc., a nationwide
network of university behavioral and management scientists,
psychologists, psycho-thurapists and adult educators.

Dr. Sowers 1s currently Adjunct Professor of Psychology, ‘iollins
College, Winter Park, where he teaches the Graduate Courses in
Psycholoyy, particularly the Supervisory Guidance Counse'ling
Practicum,

Pr. Sowers was for fifteen years a Professor.al Lecture; at The
George Washington University wherc he taught courses in Behavioral
Science, Psychology and Management.

Dr. Sowers has been a psycho-therapist ir private practice and is
an Advanced Member of the International Transactional Analysis
Study Group.
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APPLICATION “A 6

Career Education Workshop using Communication Skills of TaA
and Group Dynamics.

A. Rationale: The purpose of this workshop is to provide background
information and suqqested TA procedures to help counselors assist
in implementing a career education prodqram in their schools.

B. Gecals:

l. To improve self awareness by understanding the TA
personality theory.

2. To explore with participants the impact of their
self-insights and assumptions upon themselves and
others,

3. To familiarize the participants with a significant
series of TA techniques and group dynamics.

4. To acquaint the participants with the components and
current implementation of the Orange County Career
Development Program on all levels of instruction.

C. General Information:

l. Since the workshop is developmental in nature, participants
must attend all six sessions.

2. Two workshops will be held. 0ne will be held on Monday
evenings 6:30 P.M. - 9:30 P.M. and the other on
Wednesday evenings .€:30 P.M, - 9:30 P.M. at Vinter Park
Sr. Hiqgh School.

3. Ten counselors will he selected as the maximum number
in each workshon.

4. Selected counselors will bhe paid according to their
normal hourly rate.

5. Books to br used are Born to Win and TA for Kids and will
be supplied by Orange County Career Development Program,

6. At the first session hoth groups will be combined Monday
evening «ince we are plannina to have a consultant
from the “tate Department as auest speaker for the
evenine,
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7. Tentative dates will begin the end of January for cix
consecutive weeks. Definite dates will be selected
later.

8. Leadership will be provided by trained quidance counselors
and Oranqge County Career Development Program staff.

If interested, please fill out the following form, detach and
send as directed below.

NAME:

ADDRESS:; CITY 2IP

IIOME PHONE:

SCHOOL:

POSITION:

Lvenina Preferred ( Monday or Wednesday)

First Choice _ . .

Second Choice

Please return the application by Pecember 21, 1973 by courier

to:

Ida Zucca Juanita Borysewich
410 Woods Ave. OR 410 Voods Ave.
Orlando, rla. 32805 Orlando, Fla. 32805
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TRANGE COQUNTY CAREER DEVELOPMEN] PFOGRA
410 Woods Ave.
Orlando, il0. "da 3280%

PRESENTS

A Career Education Workshop using
Communication Skills of Transactiona)
Analysis.

LOCATION

WINTER PARK SR. HIGH SCHOOL
2100 Summerfield Road
Winter Park, Florida

January 21, 1974 - March 6, 1974
(Six 3-Hour Weekly Sessions)

DR. L. LINTON DECK, SUPERINTENDENT
ORANGE COUNTY SCHOOLS

OR. LARRY ZENKE, DEPUTY SUPERINTEMDENT, DIVISION OF INSTRUCTION
ORANGE COUNTY SCHOOLS

MR. ROBERT GAHN, ASSOCIATE SUPERINTENDENT FOR VOCATIONAL
TECHNICAL & ADULT EDUCATION
ORANGE COUNTY SCHOOLS

MR. RICHARD CHAPMAN, ASSISTANT SUPERINTENDENT
PUPIL PERSONNEL SERVICF
ORANGL COUNTY SCHOOLS

MR. ROGERT MEGOW, DIRECTOR
ORANGE COUNTY CAREER NEVELOPMENT PROGRAM

R, BILL RIPLEY, OCCUPATIONAL SPECIALIST & INSERVICE -COORDINATOR
ORANGE COUNTY CAREER DEVELOPMEN; PROGRAM

MRS. IDA ZUCCA, GUIDANCE COORDIMATOR
ORANGE COUNTY CAREER DEVE.LOPMENT PRNGRAM

MR. RAY ROBISON, COORDINATOR PLACEMI NT §& FOLLOW-UP
ORANCE COUNTY CARFER DEVILOPMFNT PROGRAM

YING L EANOR OENNINGS, CARFCR DFEVILOPMINTY SPECTALIST SENINR HIGH
TRANGE (OUNTY CARLIDR DIVELOPMENT PROGRAM
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~. Goal: To provide background itnformation in suggested TA

procedures to help counselors assist in implementing
a Career education program in their schools.

-

Objectives:

The trainee will

1. improve self awareness by understandinn the TA personality
theory.

explore the {mpact of their self-insights and assumptions
upon themselves and others.

3. tamiliarize themselves with a significant series of TA
techniques and grour dynamics and apply them to career
selection,

4. acquaint themselves with the components and current
implementation of the Orange County Career Development
Program on all legvels of instructions.

C. General Information:

. Workshop Hours:

Monday, January 21 - 5:30 - 8:30 P.M,

Future Meetings:

Monday Sessions Wednesday Sessions

teb. 4, 1974 - 6:30-9:30 P.M. Feb. 6, 1974 - 6:30-9:30 P M.
(1] 1 I (1] " " l 3 " "
" l 8 " 1] " ? 0 1] '
1" 2 5 " " [N 2 7 " "

Mar, 4§ " " Mar. 6 " "

2. Selected counselors must attend al) sessions since the work-
shop is developmental in nature and salary paid is based on
the normal hourly rate of eacn participant,

3. At each session there will be a sigr in sheet. Pleasge
initial!

4. Reading assignments will be given ty co-leaders in texts
hrovided te vou, Born To Win and 1T A for Kids.

oo AT sessions will be held at Winter Park High 5chool, 2100
Sumnerfield hood, In room 230, Parking will be in 1ot A at
the vear of the building. 1lhe only entrance onening will
Peoow temmertteld Rd.;, entrance to the bullding iy near
et pervbina ot
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6. OUrange County Career Development Program participa. and
ieaders are [da Zucca, Ray Robison, Eleanor Jennin,+ nd
“uster Whiteside.(Media Specialist)

/. List ot Participants and Leaders:

Monday Group !

Counselor Co-leaders

varnon Bengyston - School Psychologist
Winifred Good - Lakeview Jr. Sr. High

Counselor Participants

David Glaize - Conway Jr. High

Mexine B. Blackwell - Colonial High School

Joseph H. Atwater - Cherokee Jr. High

(mily G. Baldridge - Mid-Florida Technical Institute
Louise M. Boudreau - Jones High School

Nonald L. Lockwood - Robinswood Jr. High

Virginia Graham - Glenridge Jr. High

James Mallory - Walker Jr. High

Ruth H. Ford - Winter Park High School

Billy Moffett - Lockhart Jr. High

Wednesday Group 1[I

Counselor Co-leaders

'
Linda Burroughs - Walker Jr. High
Marie Koblasz- Unifon Park Jr. High

Counselor Participants

Curtis Adams - Memorial Jr, High

Wayne Johnson - Edgewater High

Jack Bush - Union Park Jr. High

Naomi J. Noice - Westridge Jr, High

Roland H. Ball - Mid-Florida Technical Institute
Mimi McDowell - Oak Ridge High School

Gary Murray - Wymore

Elizabeth Ruch - Winter Park Jr. High School

Pat Spoone - Evans High

Hruce Uroer - Howard Jr. High

Juamita Borysewich, Supervisor of Sceondary Counselors

0. tlonday, January 21 - 5:30 P.M, - B:30 V.M,
lentative schedule of events

“ 30 - 5:40 - Introduction of Orange County Career Nevelopment
Trogras firector, cuests
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°:40 - B:00 - Mr. Jaye Burke, Counselor
Lindsey Hopkins Education Center
Miami, Florida

T A and The World of Work

8:00 - 8:30 - Introduction of co-leaders for each group

passing out of materials - Books: Born To Win

TA For Kids
t. Monday, February 4, 1974 - 6:30 - 9:30 P.M,

Group I Co-Leaders

Wwednesday, February 6, 1974 - 6:30 - 9:30 P M.

Group Il Co-Leaders

Overview of TA structural analysis with focus on the concepts
of Parent-Adult-Child Ego States.

F. Monday, February 11, 1974 - 6:30 - 9:30 P.M,
Group ! Co-Leaders
Wednesday, February 13, 1974 - 6:30 - 9:30 P.M,
Group 11 Co-Leaders |
Communications - Skill practice in communications.
. Monday, February 18, 1974 - 6:30 - 9:30 P.M,
Group 1 Co-Leaders
Wednusday, Ffebruary 20, 1074- §:30 - 5:30 P.#,
Group 11 Co-Leaders
Time structurina - Need for Recognition.
i “onday, February 25, 1974 - 6:30 - 9:30 P.M,
Group |
(range County Career Development Proqram Staff
Ray Robison
Fda Juccea

tleanor tennings

vednesday, bebruary 27,-1974 - 6:30 - 9:30 P, M,
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Group 11

Orange County Career Development Program Staff
Ray Robison

Ida Zucca

Eleanor Jennings

Career Education in Orange County

(verview of Career Education
tlementary Career Education
Junior High Career Education
senfor High Career Education
Placement and Follow-Up

Radio Skit

Group Dynamics (if time permits)

i. Monday, March 4, 1974 - 6:30 - 9:30 P.M.

Gro:g I Leaders and Orange County Career Development Program
Sta

Wednesday, March 6, 1974 - 6:30 - 9:30 P.M.

Group II Leaders and Orange County Carecer Development Program
Staff

Application of TA by participants in group discussions.

fvaluation of Workshop.




EVALUATION

T.A. WORKSHOP FOR COUNSELORS-Maxch 4 and 6, 1974

l. How do you feel about the amount of time spent on each of the
following comnenents?

NOT OK

OK
Life positions
Ego states —
Transactions —
Games —
Strokes _
Time structuring —
Comments about question number 1.
2. 0K NOT OK
Number of sessions —
Length of time per session - —
Time offored (6:30-9:30) — —_—

Comments about question aumber 2.

w
o
=
=
Q

,e
o
~

Use of two leaders per session
Presentation by leaders

Career Development Program
presentation

Kick off session (Jay Burke)

1

| |

Commants about question number 3,
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Can T.2. be used as a guidance technique? Explainl

5. Briefly define career educatiun.

6. Do you feel that you are able to improve communications with
others?

7. Do you feel that you have a better understanding of yourself?

8. What did you like most about the workshop?

9. What did you dislike about the work?
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A LAYMAN'S GUIDE TO PSYCHIATRY AND D PSYCHOANALYSIS o
THRANSACTIONAL ANALYSIS iN PSYCHOTHERAPY

GROUP TREATMENT (PAPERBACK) T T T

GAMES FEOPLE PLAY(QXI;!'O-BSGED) T T T T

GAMES PEOPLE PLAY (#&P-eﬁ-elcﬁ“ T T

THE STHUZTURE AND DYNAMICS QF ORGANIZAT|ONS AND GROUPS {PAPERBACK)
SEXIN HUMAN LOVING (HARDBOUND)

'sex IN HUMAN LOVING { (PAPERBACK) o T
THE HAPPYVAILEY- o T s

i WHAT DO YOUSA ¢ AFTE"! YOL’SAYHELLO _4___- “. L —- ) -:-- .

; Cw WS L e S MR A SAREREIEG RN
CAMPOS LEGNAHG ANDPAL McCORMICK  INTRODUCE YOUR MARRI£GE 1O TRANSAGCTIONAL
ANAI ¥I 1. 1 UCOPIES  $160. 10 74 COPIES  $125 OVER 75 $100 &: 50c PSTG PER 10

] LA S C N WD B Y WS - L. cAR.  CEERME BN Wil
' CANUUU(JK OF 1ISTENINGBY « HANKIINH ERNQT Jby

GETON W GETTING SEL AND GET WINNE RS BY FRANKLIN 1 < NST, JR - - T

: LEAVING YOUR MARK 1Y [ RANKLIN H ERNST, JR. - ) -

! A GAME DIAGRAM % 8 HiANKLIN H ERINST JR. ) - ) )

n THE GRID O T OrR CORRKAL (POSTERI BY FRAMKLIN W CRNST JR - )

" AMES STUDENTS PLAY IAND WHAT TO Do ABOUNT THEM) bY ¥ENNETH ERNST T T -
' A FOR FIDS BY ALVIN $ HEED ) T T
TMUR YO EEOR By T3 mAS HARINS

©UORN £y TA WITI, STl T EXPERIMENTS B MURIEL JAMES & DOROTHY JONGEWARD

L NSTRUCTEN S MANUAL 1t LCOMPANY BURN TO WIN o - B

E STRUCTURAL ANALYSISIN FASTOHAYL () )UNQFL'NG BY MURIEL J;ﬁ-ﬂ—(": B T o T

© WINNING WITHPEOPLE Y 0RO THY J()I\’JEWARD& MUHIEL JAM:S o -
COMPREHENSIVE GROUr 1N CHOTHERAPY BY HAR'JLu L #A2LAN & BENJ-A.D.AI;J SADDOCk T ”
TRANSACTIONAL ANALYSIS AS OB IFCTIVE PSYCHOTHFRAPY 8Y RUBERTO KEETEEE o . h
GIDL O THY DS OF ALITE SCHIPT OUFSTIONAIRE BY PAUL McCORMICK T -
FROGRE S IN GROUt aND FAMGCY THERAPRY nv (‘Ur FORD :.AbER & HELEN SINGER KAPLAN
AL MY Gt DREN (HAHDBOUND) 1Y JACQUI SCHIFF T —
AL MY ChE Dt N APERRACK) HY JACGUI SCHIFF .

LAMES ALCCHIOLIGS PLAY  THE ANALYSIS OF LIFE SCRIPTS BY CLAUDE 81 *‘rEle R o
THANSAC HONAL GAME ANALYSIS A REVIEW OF T A LITERATURE 196"- 1970 B;r?.a S?U_N_TZ h -

| . ) - T,

| D e - w DR e SRR IV Y
INTRODUCE YOURSELF TOV ! A A PRIMER, HY LECNARD P C'\MPOS& PAUL mconmcx
' A MADE SIMPIE BY L5 ALDE STEINER ' B
HOTHPAMPHI F i3 i 0 COPIFSS I0w 1009 - $80@. OVER 1IN € 56 PRICE BIEAK i N
DOES MG T ALY N ORIDF RS sr-l,n BETWEEN PAMPHLEYS

i » - L = o o - il - 4 DRHB SRR R
ITAATAREC! . .~ Y alT1l1A1ES aND GFOuRAPHlCAL LIST OF :\A..‘ES
IMOF U HE OR 5EMPEL STICKERS - T T T
JOURNATS aULLE T8 NG TaPES USE SPECIAL ORDIFH ¢ ORMS WHICH WILL BF SENT ON HEQUEST

, v Lt AR QRN . e w G WR
S TOTAL )
TAX (CAL'FONRNIA DESIDFr1ItS ONLY 5%) )
POSTAGE 15¢ PER RONK (DOES NOT APPLY TO PAMPHLETS ANL JOURNALS)

HUSH SERVICH AND POSTwr.t $1 00 PFR 10 PAMPHL L 1S/81 36 £ R BOOK
' FOTALENCIOSED NQUPIEDI A CLETEDWITMOUT A RIGNEL PUNHALE ORDEN \."
N
I'l'l\i\ ‘

PLEASE ALLOW HUHHTY DAYS DFL/VERY @“
NN

N Cog loge Avenue

Berkeley, ali'~rnia- -947¥4HA FILE
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The Nam¢ Of The Care Is Career Education

117

le tha appropriate letters to indicate your feeling about each statement:
trongly Agree; MA=Mildly Agree, MDm=Miidly Dieagree; SDsStrongly Dtsagree.

Carecr cducution t8 another name Jor voaational aducation.
Carger development aoncepts ahould be integrated into all
aeademic subjaats,

Clacsronm teachers ehould be erpected to tcaoh carear
ecuzaticn,

Ingtruction in any subjest would be mope effective if
related tc car ara.

Separate courses ou cireer education would be better than
incorporiting career education inte exteting currioulum,

Informaticn cn career specificaticns should te provided
tc students a: ai’ eduocational levels.

>
(3}

The scheols are responsible for the values and attitudes

Jormeo b, stulents,
The echuves have scle responsgibilit or career education,
Yy

Career eduscaiion programs are needed tm rural schools
riore than in ctty schools.

Parents will objeci to a career education program.

The Department o) Education should design the ocareer
aeducation program for Florida.

Carecer education will be of little value to atudente
who are college dbound.

Once a student has choosen a career, he no longer
needs carces educatiov,

Caraer education should do more than provide all students
with knowledge cf the educational programs avatlable to
kim,

Veeational education is already overaempherised in our
Rcaocoio,

Careor education i{g u comprehensive X-14 .ducation program.

I:e community raegorrcers for developing eareer eduocation
*ve extreme’y limiiad,

doth admirietrative and inetructional peraeonnegl need in-
seriice .»:ining to understand the centpal conoepts of
Rl e edueatien.,

Vre tmplementation of u oareaer education program will
cacmge veeational aducation more thun academio in-
Stl'l‘\'."iu":.

A duccass ) saraer aducation program oan he implemented

Cooane e hee! ayator, \!.
o™

SA

SA
SA

SA

SA

SA

SA
SA

SA

SA

SA

SA

SA

Sa

SA

SA

SA

SA

MA

MA
MA
MA

MA

3

s 3

=

3

MA

MA

MA

MD

MD
MD

MD

MD

MD

MD

MD

& &

MD

MD

MD

S$D

SD
SD

SD

SD

SD

SD
SD

SD
SD

SD

sD

SD

SD
8§D

8D

SD

$D

SD
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Topic: CONCEPTUALIZING AND DEVELOPING
A CAREER EDUCATION PROGRAM MODEL

Topic Presenters: Mrs. Myrtle Hunt, Career Education Director, PPinellas County, Fla.
Mr. Romeco M. Massey, Cnordinator, Project Pro-CESS

The following few puges wé&Te assembled to assist you in putting down your
experiences, thoughts, perceptions, cstc. concerning the ''Ceneralized Career Education
Program Model' which is presented, and which you will be completing.

The model was put together as a composit of the components which usually make
up a systems model. However, ii was put together without the berncfii of your experi-
ence, so if you feel a change in thc model would make it a better tool for describing
w};at you have done, or what you think you will be doing, or if .1 change will add to its
predictive capabilitics, please change the model in whatever way you feel it wiil be
most uscful.

You may work alone through the outline and then report your work to your group
coordinator, or you may want to work through the outlire together with the other
members of your group.

In any case, the objective is to put together the steps which all the members in
your group have gone through, or see themselves going through, in each section of

the model.



GENERALIZED CAREKR EDUCATION PROGRAN MODEL

1  sTaTe NEED/PROBIENM |

a) present undesirable
condition

b) desired future condition

\ o

2 STATE PRUGRAM
GOAL (8) /OB CTIVE(S)

a) compatible with state
goals

b) state objectives using
performance terminology

3 Design lvaluation
a) tests must be Yhsed on
objectives
—L

4  suriEY RESOURCES
a) learner resources
b) school resources
c) family resources

d) community resources

(7))
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——
CHOOSE APPROPRIATE
RESOURCES FROM
AVAILABLE ALTFRNATIVES

© 11516V IMPLIMENTATION
STEATEGY

a) use modified PERT
technique

el

T INILEMENT PROGRAM !

!

f3 EVALUATE PROGRAM
OBJUCTI 'ES




1 - STATE NEED/PROBLEM st A L\

®

In the space provided, give your answer tc the following questions:

e

b.

Ce

d.

What sources of information were used in your district to identify the
overall needs/problems which your career cducation program is trying to
meet? (sources such as, Superintendent's office, formal studies of the
district, census studies, parent/teacher/educator/political groups, etc.)

How were these needs/priorities ranked in order of priority? Which
criteria were used ?

Who reviewed the statement of needs/problems in your school district?

Did the attempt to receive support for the career education project start
concurrently with the neceds/problems assessment?

2 - STATE PROGRAM GOAL (s) AN OBTECTIVLE, (<)

In the space provided, give the following information:

a.

.

What is the overall goal (s) for the care .
- > er education pr :
district? program in your

What arc the major objectives you have for reaching this (these) goal (s5)?

Is the goal (s) compatible with the state goal? How does it differ 7
{sce State Position Paper on Career Education)

Arec the objectives stated using performance ternmnology, and do they

meet the criteria stated in pp. 6-7 in "Stating Goals jecti
als and Ob
Career liducation' ? 2 Oblectives For

Did anyone review your goals and objecti ing i
: Jectives before being included in vour
proposal for funding? 1If not, who do you think should have reviewed t}l;em?
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3 - DESIGN EVALUATION ot mﬂ\l\“\i

In the space provided, please answer the following questions
a. Who prepared the evaluation for your project?
b. Is the evaluation based on the objectives that you have stated ?
¢c. Who will do the evaluation of your career cducation project?
d. What are the implications for program revision if your evaluation items
do not scem to measure the objectives you originally stated, or if the

evaluation docs not seem to be measuring what you are actually doing?

¢. Who do you sce being involved in the evaluation of yonr project, other
than district school personnel or DOE/VTAE perscnnel (if any) ?

4 - SURVEY RESOURCES

Please complete the following questions concerning your resources survey:

a. Who conducted the resources survey in your district? (school personnel,
private groups, public groups, etc.)

b. Was a formal survey done, if so, how was it conducted; if not, what were
the reasons for not conducting a formal survey?

c. Did the resources survey take in only those resources to be found in your
school district, or was it necessary to go out of the district?

d. Did the survey include learner, school, famnily, and community resources ?
Were there any specific problems/advantages involved with any of these
specific resource areas?

e. Is it necessary to update a resources survey, and it so, how and when?




5 - CHOOSE APPROPRIATE RESOURCES FROM AVAILABLE ALTERNATIVES 22

Please detail the following information on choosing resources:

a. What were the criteria you used in choosing to use one resource and
not another?

b. What implications does the choosing of resources have on the original
statement of goals and objectives for your district's career education
project?

oy
ot

6 - DESIGN IMPLEMENTATION STRATEGY

An implementation Stratcgy would be outlined by "process'' objectives and
"management support' objectives. (see p. 8 in "Stating Goals And Objectives For
Career Education') The implementation strategy for your project involves the
coordination of all actions, personnel, and materials needed to accomplish your
objectives. Obviously, this is much too complex a subject to be explored here in
any but the most gencral terms. Below, list those groups which you feel were

most important {0 planning and/or iniplementing vour program strategy.

7 - IMPLEMENT PROGRAM

What, if any, have been the major changes which have taken place in your
project during the implementation stage? How are the major program areas
different, if at all, from what you originally planned?

It would be most cnlightening if you could list the two or three most important

developments in your project, and note how they changed thing:s.
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8 - EVALUATE PROGRAM OBJECTIVES a n\lh\\m“:‘
gEst
Although your project may not have reached the stage for program evaluation,
please project answers to the following questions:
a. What type of data will you need to evaluate the objectives of your project?
b. Who will be responsible for generating that data?
¢. When will the data generation/collection process begin?

d. What levels of school personnel do you see being involved in generating/
collecting this data?

e. At the same time that these individuals-groups of educators are generating/
collecting data for the overall career education project evaluation, how
can they evaluate their own efforts on the local school level ?

f. Besides educators, who else, if anyone, do you see involved in the evaluatic
of your project?

g. Who will put the evaluation data together, and how?
h. Once the evaluation data has been organized and tentative conclusions

reached, who, if anyone should/will review these conclusions (other than
DOE/VTAE)?

9 - REVISE MODEL

It is a foredrawn conclusion that all the carecer education projects in the state
will learn from their cxperiences and will want to make certain adaptations to their

projects. Who do you see taking part in this process, and what will be their roles?
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EVALUATION
Evaluation is a practical activity wvhich provides information
useful in making decisions. Information gained from evaluation
activiries should aid in planning and improving carcer education
prugrams,

There are four basic kinds of decisions that cducators need to

make, Planning and structurine decisions must be madu.bcfore the
program is put into opcration, This is the INTENDED phase, Imple--
menting and rccxclin& decisions are made during or after the program *-—-
¥s operational, This is the ACTUAL phase, Ticse four kinds of decie

sions also are concerned with two types of data and information,

Planuing wnd_reeyclin; decisions nced PRODUCT data, Structuring and

1~ -, [3

L3 Accilivns avaed TROCIESS dava and information,  Products

1o
b

.
-
e A

el Amacie
RN

are student behaviors that cavecer education is attempting to develop,
Process consists of those components necded to help students reach de-

sired outcomes of carcer cducation,

TYPES OF DECISIONS

Product Data Process Data
Intended phase Planning [ —--D» Structuring
e e
] o
Actual phase i Recycling Fﬂ - == lmplementing |
1 —_— ———




To make these decisions (1) questions must be asked (2) nceded

information identificd and (3) methods for procuring the information

considered,

Intended phase

Actual phase

Intended phase

Actual phase

Intended phase

Actual phase

TYPES OF QUESTIONS

Product Data

What do we vant {“

to GCCOmpllkh

-

What was the Jmpact’l

Process Data

-— .

What kind of delivery system'
ig:uceded?

¥
Y e

——

what did we providc and do }

TYPES OF PROCEDURLS

Product Data

e—niudent peads

Nceds assosumcnt:;

=local nceods :

. S

..__...._._....l tim e e amcem admm.

{ =

; Outcome dataz
-formative analysisLi
-summativ; anulysis

rNccds assessment :
-socicty needs - - -staif uceds

¢.\’-.' N N I Y -
-adininistaalive peeds
SATEREE R LSO .

Process Data

em tw i m e @B e —— - T Ee e - S

- = - —

-yoesonrce auvads

! *
e N o - -+

Coutrol data:
-process duscription
~staf{ resource records
-quality control

ke v e - .

TYPES OF INSTRUMENLS/RESOURCLS

Product Data

Process Data

Needs asscssment @

-guides and references

-local needs survey
-student outcome data

i,

Needs assesswment: .
-staff{/supervisor questic: axrv(s)
-community/parent questionnaire(s)
-ndminist(ggiyg_rcports

1T

<

Outcome data:
unit/module infor-
mat ion

~comparative outcome
data
~attitude/reaction
data

—

Contrel data:
-descriptions of activitics

-staff/resource/time logs

-monitoring checklists/intervivws
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Modals for Career Education

Romeo M. Massey

Presented at the Management Development Workshop for Career Education
Project Dircctors, Orlando, Florida, April 30 - May 2, 1974; sponsored
by the State Department of Education, Division of Vocational, Technical
and Adult Educaiion and Coordinated by the Career Education Center,
Florida Statc University.

ABSTRACT

This essay presents a basic outline on the characteristics of systems
models, discusscs the characteristics that a career cducation model should
demonstratc, reviews the types of models presently in use or under experi-
mentation and validation in career education around the country, and gives

a checklist for constructing a career education program model.
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Organizations or individuals wishing to put together a career
cducation program will, in all probability, wish to beaefit from the
considerable amount of time, talent,and other resources that have al-
ready been expended in design efforts. Faced with the task of producing
a career education model, Gysbers, et al.l sav that they ". . . will
have three alternatives. They can adopt a model that has already been
constructed; secondly, they can modify or combine existing models
and derive their own version; or finally, they can construct an original
model." Regardless of the alternative that designers choose to follow,
Gysbers goes on to say that they will have to follow some criteria as
to the characteristics of a good model, and suggests the followin;_:z:2
1.  The model is represcntative of what has heen defined as
career development.
2. The model is inclusive of all the dimensions that are consi-
dered within the definition of career development.
3. The modcl is adaptable to context variations found in jts

probable utilization.

4. The maodel is expressed in a parsimonious manner without

loosing sensitivity when applied to specific situations.
5. It is transmittable to others who have varying experimental

backgrounds because it can be easilv understood, visualized,

and explained.

One gross distinction that can be mace among the myriad models

1
presently in use 1s that between "systems' and '"non-svstems' models.
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Many of the models used in career education have adopted, in varying
degrees, the "systems approach’, if in nothing else, adopting the
engineering-related terminology that is commonly used in systems
models, such as "input”, "output”, "feedback", "maintainance", etc.
A brief look at "systems", the "systems approach”, and "'systems
models” will assist us in categorizing career education models and
their components.

Benathy tells us that, “Systems are assemblages of parts that
are designed and built by man into organized wholes for the attainment
of specific purposes. The purpose of the system is realized through
processes in which interacting components of the system engage in
order to produce predetermined outputs. Purpose determines the pro-.
cess required, and process will imply the kind of components that will
make up the system. The system receives its purpose, its inputs, its
resources, and its constraints from its suprasystem. In order to
maintain itself, a system has to produce an output which satisfies the
suprasystem. .

. The key criterion by which the effectiveness or adequacy of
the performance of a system can be evaluated is how closely the output
of the system satisfies the purpose for which it exists. n3

The systems approach which is referredto so much in educational
literature is simply, . . . the application of the systems view, or
systems thinking, to human cndeavors."4 The essential components

5
of this approuch are:
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5.
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An insistence upon a clear defiuition. of the purpose of the
system, and upon the formulation of performance expectations
stated specifically enough to enable the construction of cri-
terion measures that will revcal evidence of the degree to
which expected performance has been attained.

The examination of the characteristice of the input.

Tie consideration of alternatives and the identification of
what has lo be done and how, by whom or by what, when and
where, so as to ensure that the predetermined performance
will be attained.

The implementation of the system and the testing of its output
for the purposes of measuring the degree to which performance
cxpectations are being met and assessing the efficiency of
systems operations.

The identification and implementation of any adjustments
necded in order to ensure the attainmert of the purpose ard

optimize system output and system economy.

A systems model for carcer cducation then, would:

1.

Formulate specific learning objectives, clearly stating what-
ever the learner is expected to be able to do, know, and feel
as an outcome of his learning ¢xperiences.

bevelop tests to measure the degree to which the learner

has atlained the objectives.



st o m\\-“““ 130

L

3. Pxamine the input characteristics and capabilities of the
learners.

4. ldentify whatever has to be learned so that the learner will
be able to perform as expected.

o, “‘onsider alternatives from which to select learning content,
Ivaneng experiences, components, and resources needed to
a hieve ane stated objectives.

6. In:tall the syrtem and collect infor mation from the findings
ol perfornumce testing and system: evaluation,

7.  Repalate the system. The feedback from testing and eval-
uation will sery e as a basis upon which the system will be
changed by design - in order to ensure everimproving

learning achicvement and optimum systems cconomy.

The degree 1o which any given career education model will con-

form to the "ideal systems model' varies widely., Some career educa-
tHon models have only superficially adopted the systems approach, using
"systems' terminology, but little clse. Other career cducation models
are clearly systems models, but lack a detuailed plan for implementing
ine model in such a way as to preserve the sy stematic approach to
curriculum development. Many models use the systems methodology
for stating objectives, thereby guarantceing the accountability' of all

componenis of the system. The most complete systeims models will be

found in the¢ comprehensive caveer education 'nodels, where the engi-

neeriug apptoach is carricd into the implementaiion of all comp::nents
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of the modeal. An example of a '"Systems Model For Guidance Program

Development and valualion' has been included in Appendix - A

There is no scarcity of career education models to select from,
adapt, or 1o use as o backdrop for an original model. Gysbers, et al.6

have categorized several different perspectives from which career

cducation ioadels mav e viewed:

_(_:.}! er wevelopoient | ‘r:(_)(“]ll(:E
“me of the maodels are directed toward developing in-
dividuals who ¢an be characterized as having and exhibiting
certain valued hehaviors., Such models project and spec-
ulate on what these valued human behaviors are and then
procced 'o fry 'y develop them.  They create an idealized
perscn or desc rine idealized characteristics of a person.
I'or  arple, some maodels have interpreted Maslow's self
actualization concept inlo i career life . orept, e.g. "emer-
ging career identity' (California, 197D, ¢ ther models
rely on the generalized concept of vocatio:. -1 maturity
that has been extracted from theories of vocational devel -
opment (1ottoms, 1969; Bailey, 1971: Herr, 1971). These
concepts of emerging career identity and vocational ma-
turity emphasize a devcloping or forming product. Gyshers
and Moore (1971) conceptualized the "career conscious

individu:.'" as a formuative product as well as an adult

outcome.
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° Basic Componeuts

The basic components used in models often reflect the in-
terests of the builders. Model builders with vocational education
backgrounds and interests tend to emphasize the world of work
and carcer preparation; likewise, builders with guidance
and counseling learnings frequently stress self knowledge and
car~er planning. Regardless of their genesis, all models provide
for self knowledge in some fashion. It is the amount of attention
devoted to the world of work aspects that seems to be most varied.

Nevclopmental Process

The developmental learning process is approached from
onc of two basic view points. The most common and most easily
corceived approach assigns a single component and type of learning
exj-erience to a grade grouping (Botioms, 1969; Bailey, 1970).
This approa.h mplies ai, 2, 3, 4 step sequence. This is an
attractive procedure because it is concise and easily understood.
The second basic approach emphasizes differing levels of functioning
or learning and siresses continual development K-A (Wisconsin,
1971; California, 1971; Gysbers-Moore, 1971). In these models some
elements of all general content components are continually being
taught in a scquen’t‘iﬁ—l‘ manner. While more sensitive to interactive

effccts and potentially more comprehensive, this approach can be

more complex and hence may require greater time and more effort .




o \\l\\\\"‘\i 133
o

to design.

Comprehensive Program Models

Most career development models provide only a framework
for adaptation, especially when selecting program activities to
achieve objectives. There are some models that are exemplary
of all aspects of a career development program. These comprehen-
sive program models are unified systems of activities specificed
to ©chieve comimmonly stipulated carecr development goals. While
there are some means of adaptation, there tends to be a commitment
to a definite process-outcome matching and hence a relatively stan-
dardized program of activities. For example, The New Jersey Model
for Carcer Development Education provides the major elements for

career development and accompanies these elements with such speci-

fied project activities as Technology for Children and Introduction to

Vocations Program. The Comprehensive Career Education Model

(CCEM), currently under development to implement a total school-
based system, representes an extensive effort toward a comprehensive
approach which will produce an operational prototype by the end of
1973 and a completely validated system for installation by the end of
1979.

Objectives-based Approach

Model builders have used an objectives-based approach to derive
and implement their models. Behavioral terminology is used in most

of the models to specify pupil outcomes. This approach allows for

evaluation procedures to be easily incorporated.
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Accountability is an important feature in the development of certain

models (California, 1971; Herr, 1971; Gysbers-Moore, 1971).
Besides the perspectives just mentioned, a common way of

viewing carecr education models is from the viewpoint of their

institutional, or socictal base. Four models of this type are:

()the comprehcensive carecer education model - the school-based

model; (2)the employer-based model; (3)the home-based model;

and (4)the residential-based model.

School-based Model

Goldhammed.r and Taylor7 tell us that,
". . . The U. S. Office of Education has designated the Center
for Vocational and Technical Education, located at the Ohio
State Univ¢rsity, as the prime contractor to develop, test,

and install the school-based Comprehensive Carccr Education
Model. . .

. . . The objecct of the model is to develop and test a career
education system (K-12) in these districts which will help

students dcvelop (1) a comprehensive awarencess of career

opiions; (2) a concept of self which is in keeping with a
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work -oricnted society and includes positive attitudes
aboul work, school, and society, and a sense of satisfac-
tion resulting from successful experience in these areas;
(3) personal characteristies, such as self-respect, ini-
fiative, ind resourcefulness; (4) a realistic understanding
of the relationships between the world of work and educa -
tion which assist individuals in becoming contributing
members of socicty; and (5) the ability to enter employ-
ment in a selected occupational area and/or to go on for

further education.

This: mod.l is characterized by its scope (six school districts,
3,900 teac ners, 83, 100 students) and its thoroughgoing engineering
approach which requires validation of the entire model. 8

Sidney I'. Marland, .Ir., says that th¢ essential element in this

model is t.he:9

" . coordination among the various grade levels and the
establisinnent of practical relutionships with those outside
the school who strongly influence the student's choice of
a carcer. I’arents and counselors play a crucial role in
guiding young pcople toward a carcer by encouraging them
to set their own values and make their own decisions, not

to have values and decisions imposed upon them. For this

reason the school-based model should be combined with adult
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cducation cfforts, especially among our more educationally

disadvantaged population. "

A school-based career education model does not have to be ''com-
prehensive ' in the sense that it demonstrates a multiple and continuous
clement coucept of carcer development, Herrm describes a ''step"
school-bas. | model as ollows:

"In ti.e early graces Carcer Education means that the vital

acadcmic program is expanded to make children aware of

the many riclds of endeavor open to them in the coming years.

In junior high school, Career Education encourages students

to explore in s:me depth two, three, or more broad career

clusicers. . . Ny senior high eica student should have made

a ter sative carcer selection and begun appropriate training.

Swanson gives us the following list of char: cteristics which all
school-based models should have:n

"Transcending the entire career development emphasis is

the important role of decision making for career choice.

. . . Another cssential element of the school-based model is

the need to integrate career education into the entire school

curriculim, into science, reading, mathematics, and into

every subject of the school.

. . . A third cssential element is the adoption of some
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orderly system for comprehending the enormous number
of occupaticlms which may be examined in the process of
accepting, rejecting, or otherwise considering an occu-
pational choice.

. . . A fourth cssential element . . . is instruction for
occupational proficiency to the job-entry level.

. . . As important, and as essential as any characteristic
of career education is its important linkage with the com-
munity. . .

. . . The other cssential and unique elements of school-
bascd Carecer lﬂ(iucation . . . lare) . . . applicability

to all students and the obligation of the school to engage

in placement and follow-up activities. "

_]E:xaploycr»-named Model

Herr tells us Lhntl,2 "Operated by a consortium of public and
private employers, the model program wil) use employer know-how
and, wherc appropriate, employer facilities. It will provide both
academic and job-related preparation. Students will graduate from
the cmployer-based program with credentials at least equal to those
offered by their high school, or they will return to their high gchool
with full credit for the work completed. "

In Sidney J. Marland's opinion,13 this model would be a

sound educational program which, ", . . would combine general educa-
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tion, vocational training, and work experiences carefully selected for
their career development possihilities. "

According to Goldhammer and Taylor, 14 "1t will emphasize edu-
cational expericnees that take place in a variety of settings guch as
laboratorics, production lines, parks, museu.as, hospitals and con-
struction sites. 7The aim is to make the conimunity a classroom. . .
The goals of the employer-based model are (1) to provide an alternative
educational program for students, aged 13-18, in an employer-based
setting; (2) to unify the positive elements of academic, general, and
vocaticnal curricula into a compirehensive career education program;
(3) to increase the retevance of education to the world of work; and
(4) to broaden the base of community participation, particularly by
involving vublic and private emplovers more direcfly and significantly

in education."

Tlome-Community 3ased Model

Commissioner Marland described this career education model as:ls

"supportive of the first wo, is a plan to use the home and

community institutions as career education centers. Our

purpose would be to reach and teach individuals with limited

basic knowledge . . . whose restricted personal skills hold them back
froi» job opport-nities or job advance nent. I's combining

effer tive adult education with vocatio: al education we can

open carcer opportunitics to millions of adults who pre-
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sently have little or no hope of advancement.

Women are a special target for this carecer education

approach. "

lerr agrees that this model would bel®

. . designed to enhance
the employability of out-of-school adults. . .' and adds that, ". . .this
approach will use radio and T. V. programs to encourage people to use
the career preparation services available in their own communities. "
Goldhammer and Taylor summarize t:ie purposes of the home-

based model for us as boinp;:17

1. to develop educational c;elivery svstems into the home and
the community.

2. to provide new career education programs for adults.

3. to establish a guidance and carcer placement system to agsist
individuals in occupational and related life roles.

4. to develop more competent workers.

5. to enhance the quality of the Lome as a learning center.

Residential—l}:lg_gd Mr)f]_gl

The least discussed, but by no means the least ambitious model
for career education is patterned on a residential model. It is primarily

18 disadvantaged families living in rural areas with few

meant for
carecer opporiunities. . . and aims to give them . . . the opportunity

to move temporarily to a training center where every member of the

family can le:irn new skills for employment, homemaking or further study.''




“B\i 140
L\
ot M
st
"Program components in the residential-based model will include
education, family life and community services, economic development
services, and rescarch and evaluation acfhivities. RE
in addition to the Career lducation inodels which we have just
discussed, we can cateporize Carcer Frlucat:on moddels according to the
rvlztionslnp that the ¢ reers curriculum wiil have to the remainder of
the educal onal shructure. [For purposes of the present discussion, we

can deliniate three sucn relationships which imply models for career

education which are:

1. ___The Adjunct Model
Some educational systems view career education as a part-time,
add-on component of their present educational program. In this sense,
career education is viewed as an adjunct to an on-going program. This
mod>1 of «arecr education would he most concerned with preserving
the on-going program to the greatest degree possible. The need for
new directions in the curriculum are not viewed as being critical enough
to make major modifications in the existing systeni. Career liducation,
in this model, would be compartmentalized and would function as a
separate segment of the curriculum. A common practice in this model
would be 1o have a specific time for learners to explore careers, such
as carcer days, or, career "hours' at sometime during the day.
Altroupgh carcer education projects which have utilized this model

have repc-ted satisfactory results, program designers using this model

must be care: 1 1o spee iy exactly what the consequences might be in
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eliminating major career education concepts/components (as discussed
in Section Three) in order to preserve existing educational practices.
Although an accommuodation between theory and practice is generally
required to meet the exigencies of a real situation, and decision must
be based upon «learly identified alternatives and probable resu'ting
consequences.

Designers wishing to use the "adjunct 1inodel” will have to take
particular care that the necds they wish to address, the definitione for
key terms, the concepts, and the goals and objectives all form a single

congruent whole with the implementation model.

2. The Supplementary_Model
In the supplementary odel, un'ike the adjunct model, career
education plays a central role in many aspects of the on-going or planned
curriculum. In this model the school district or the individual school
will add a carcer education component to various areas of the on-going
program, without completely restructuring the entire educational system.
This modd] is a middle position between the adjunct model and the com-
pietely integrated or comprehensive model. In this model one would

be able to identify many, if not all, of the career education concepts/

components discussed in Section Three.
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The Integrated/ Comprehensive Model

In the Integrated, or Comprehensive Model, the career develop-
ment of the learners is the framework for all educational activities.
This would, in most cases, imply a major restructuring of the educa-
tional system. Comprehensive models of this sort have heen imple-
mented in several citics and data from these projects will be forth-
coming.

The relationship of career education to the educational system in

the foregoing models can be represented az follows:

The A(ij_\m.ct Model

ACADEMIC
SUBJICTS

CAREER
EDUCATION

OCATIONAL
SUBJECTS

GUIDANCIE
&
COUNSELING
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The Supplementary Model

CAREER EDUCATION

&

MOST FDUCATIONAYJ,
ACTIVITIES

The Integrated /Comprchensive Model

CAREELR

DEVELOPMENT
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One final way of viewing career education models is from the
de‘signer‘s definition of the career development process.

As the reader will have surmissed by this point, many of the
models discussed in this section have certain interchangeable
aspoects and are not mutually exclusive. The major point to be
underscored here is that whatever permutations can be derived
from these basic types of models, all models must be consistent
with the needs, terms, concepts, goals, anc objectives which
con:pleté the design.

Oncc the individual or organization has chosen, adapted, or
designed a model, Gysbers, et al, suggest that they use the following
20

checklist to review their work.

Model Construction Checklist

1. Define carcer education. . . career development. . . career
guidance.
Is carecer education considered education in total?
Is carcer education considered vocational education?
Is career education defined as career gunidance, counseling,
and placement? ’
2. iJesgribe your product and/or outcome.

Can you list specific characteristics?

Can you identify outcomes in assessable terms?
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3. Delermine the major components of hasic dimensions.
Is each component equal in amount ?
Are they expressed in a parallel fashion?
Are there interrelationships? How is this conveyed ?
Are the components mutually exclusive? Could some be
collaupsed and still maintain the desired emphasis?
4. Analyze the developmental patterns.
Is there a preferred sequence ?
Are basic dimensions related to specific developmental
levels?
Are there conceptual levels - f learning?
Is there a content emphasis by grade level?
Are there formative goals at age levels?
5. lkistablish the goals/developmental ohjectives in each domain
(component area).
Ar. the goals hased on needs assessments?
id you cover all aspects of each domain?
Arce the developmental objectives uppropriate to the age
level assigned?
Are the gouls equal and parallel ?
Are the developmental objectives stated in appropriate
terminology ?
6. Construct performance objectives for goals.

Is there agreement on the procedure for writing perfor-
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mance objectives ?
Are the performance objectives written in behavioral
terminology ?
Do they specify the desired outcome?
llow many performance objectives are necded to assure
goal uttainment?
[low can th.s probicm be conveyced ?
7. DProvide examples of activities used to achieve the objectives.
Tow many activitics are needed to assure the stated level
of performance ?
Ilow can this problem be conveyed?
Have activities hoth inside and outside of the school been
identiicd?
Mave you reviewed available resources in light of prorcsed
activities? .
Do the activities provide opportunity for achieving the
performance objectives?
8. Sclected outcome measures.
Ilave you identificd measures which differ from activities?
Dooes the outcome measure accurately assess the perfor-
mance objective ?
9. Consider situation, populatiom, outcome, and process

variahles at the local level.

ITtave you considered local situation and population variables
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in developing specific performance objectives ?
Have you considered available personnel and other

resources in identifying local process objectives and

sirategies?
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Stating Goals and Objectives for Career Education

by
Romeo M. Massay

Presented at the Management Development Workshop for Career Education
Project Directors, Orlando, Florida, April 30 - May 2, 1974; sponsored
by the State Department of Fducation, Division of Vocational, Technical
and Adul' Education and Coordinated by the Career Education Center,
Florida State University.

ARBSTRACT

This cssay discusses and contrasts the concepts ''goal" and "objective".
It describes the various conceptual levels 1t which career education goais
and objeciives may be stated, defines "product objectives, process
objectives, and management support objeciives" and gives a conceptual
model for carcer education purpose statements. Finally, it advances
criteria which may be used by districts and local educational groups in

gselecting and writing career education goals.
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Before making a statement of goals, an individual or group must
consider two major questions involved in making such a statement: first,
what is a goal?; and second, how are we to choose our goals? The first
question is one of definition, while the second concerns criteria. An
answer to the first question will help the individual or group decide on the
terminology, scope, and format to be used; an answer to the second question
will help them choose among the myriad of possible goals statements which

could be made.

Goals Statement - Terminology, Scope, and Format

When one surveys the literature on career education looking for
agreement on the definition and usage of the term ''goal”, one gathers
the impression of a maze of overlapping and conflicting interpretations
of the terms. From author to author, and quite often in the same book
or article, ''goal", "purpose', "end", 'objective', "aim', and "target"
are used interchangeably, in different contexts, and across widely
different forma!s. This is to be expected, considering the relative newness
of career education as a distinct educational movement, the number of
diffecrent personal and agency perspectives involved, and the dynamic
nature of carcer education.

Ilowever, the present confusing situation isn't limited just to career
education, or cven to education in general. Bertram M. Gross sees the
situation as a widespread phenomenon afflicting all those who must

attempt to define "goals".l According to (iross, the key concept



“‘ﬁ\" 151
L
linking all thesc terms together is "purposefulness'’, which means that
an individual or an organization ''. . . is to some extent committed to
action that may bring about a desired future situation. "2

"Purposc statements' are bound together in a means/end rela-
tionship. The "'means'' is the purpose statement which, in terms of
the specificity of information of a similar content, is ranked just before
A more gencral purpose statement, which is the '"'end"’. This '"end" may,
in turn, beecome a "means” for another mor.: general (but related) pur-
pose statement. Purpose statements, then, may be ordered on a
continuum of specificity, and may serve as hoth means and ends,
depending on which point on the continuum one is involved in using. 3
TFor the purposes of our discussion, we may define our continuum

of purposc statcments as having the components illustrated in the fol-

lowing diagram:
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Continuum of Career Education Purpose Statements

® o wni— e E——— . — w— . am am——

Overall purpose goal
. Instructional objectives
Instructional goals —

Least specific Most specific

Now that we have placed our concepts into perspective, let us
begin approaching more operational definitions for our terms.

In considering goals for public education in Texas, the subcommittee
on goals stated that a ''Goal means a universal, continuing purpose. "4

Miller, et al, defined the term as ''. . . a universal, continuing
purpose that provides a broad direction through time. It is general

to a wide area of human endeavor and the range of individuals, groups

and organizations operating within that area. Generally, the uncer-
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tainties, risks and difficulty associated with its attainment cannot be
defined beyond the issue or problem level. A goal is suggestive of a
range or sct of corrcsponding alternative objectives. 2
The State Department of Education in Florida has stated that,
"Gioals represent a conceptual framework. Goals have no priorities.
Objectives have priorities as assignable to performance. Objectives
follow logically from goals. "6 Goals, they say,
1. ". . . should reflect the philosophy of cducation entertained
by the state system.
2. '. . . arc 'least changing' but not unchangcable - they re-
quirc change mechanisms.
3. ". . . donot describe curricular arcas or offerings. "
4. and, ". . . both goals and objectives can be established with-
out respect to current status. "7
In summary, the Florida Department of Iducation states thét educational
goals demonstrate the following characteristics:
1. Goals are statements of ultimate desired outcomes. They
specify conditions for the pcpilation in general.
2. Goals are timeless, in the sense that no time is specified by
which the goals must be reached.
3. Goals do not specify criteria for achievement, but provide
a dircction for system improvement.
4. Goals are not permanent. Feedback from the entire evalua-

tion/decision-making process is used to assess the progress
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in the direction suppiied by the goals, and goals may be
modified whenever necessary or desirable.

5. Goals are of equal importance.

6. Goals are stated broadly encugh to be accepted at any level
of the educational enterprise: state, district, or local
school. They thus represent the framework upon which the

cducation cnierprise depends. 8

Given the foregoing, we may define our terms as follows:

An _qxie_r'_:g_l_utg_r;)c\c:&clg}. the most general purpose statement on
our continuum, is all-inclusive of any commitments to desired future
outcomes of career edusation in Florida, and is stated to provide
direction for the generation of sub-goals, which we will call instruc-
tional goals.

Instructiona! ponls are gencrul purpose statements concerning

loarner behaviors in specific areas of career education in Flgyida.
Instructional goals are more specific than the overall purpose goal, but
more general than instructional objectives.

Instructional objectives are defined in terms of learner outcomes

or behaviors. These objectives may vary as te specificity, according
to the scope of educational treatments which they encompass, but wiii
all specify not only what the learner will do, but the conditions under
which the learner will perform the task, and the degree of expertise

which the learner will demonstrate. Instructional objectives may be

arranged .long a continuum, OTr hierarchy of specificity, interrelated
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The above definition of "objective'" is a blend of the now standard

by a means/end relationship.

methed for stating instructional objectives popularized by Robert Mager.9
and supporting statements in related educational literature.

The Governor's Committee on Public School Fducation in Texas
stated simply, that an''. . . objective means a target with temporal
limitations and definable parameters. "10

In a "Manager's Guide to Objectives' Miller, et al, support this
view when they definc an objective as, . . . a target for action or
change having temporal limitations and definable parameters. It may
be gcnera_l or specific, but in either instance, the input and preformance
requirements for its achievement can be specified with some degree of
certainty. Its achicvement advances the individual, group and/or or-
ganization towards a corresponding goal.

An integrated, time-phased hierarchy of goals and objectives that
reflect the multi-level setting of an organization constitutes its master
plan for action or change. ol

In a setting as highly diversified as the conglomeration or orga-
nizations, groups, and individuals which are involved with career
cduention in Florida, the best way to approach setting objectives, once
the goals have been defined, is to include as many divergont opinions
as possible. "A man:gement perspective for objective-setting based
on a philosophy of participative management is inore likely to yield

objectives that are consistent with the significant aspects of the larger

environment. ''12
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The California Personnel and Guidance Association would support
this strategy for developing objectives from goals. ''An objective',
they say, ''. . . has no inherent meaning; it derives its meaning from a
specific situation, the targetl population, aud the outcome and process

13 Continuing, they say

defined within a real life educational program,
that, "In planning a total career development program, decisions must
be made as to the grade level at which each concept is to be introduced,
and which of thc sub-goals of that concept (read "'objectives" instead of
"sub-goals' - RMM) would be applicable. This approach will result

in statements of objectives that are appropriate and developmental. It
is not possible to develop a set of objectives which would be applicable
in a varicty of settings, as the obhject’ ves must relate directly to the
variables within a specific sctting. Therefore, despite the fact that

there arc cxample objectives. . .in many other published and unpub-

lishcd documents, There is no way for a 8 hool staff to avoid developing

their own objectives. . . 14

In the official position paper of the Florida Department of Education
entitled, ''Carcer Iiducation In Florida', thec link between the broad state
goals for carcer education which are stated in the paper and the further
devclopment of those goals into objectives is clzarly outlined:

"From thu state goal, appropriate persons in cach classroom,

educational program, institution, and community in the state should

establish objectives to meet specific learner and community needs.
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These include instructional objectives, both process and product,
and rmanagement support objectives. "15
A product objective is one which specifies learner outcomes in terms
of learner performance after going through an instructional sequence.
A process objective is one which specifies the process(es) which the
learner goes through; i. e., it is a statement of instructional e¢xperiences.
The process objective focuses on the functioning of the educational system.

Management support objectives are those which provide the systematic

apparatus necessary to support the product and process objectives. They
are statements of the changes in the educational system which must
accompany the implementation of new instructional objectives, and as
such, arc derived directly from the instructional objectives, both product
and proccss objectives. Management support objectives should be phased
along a time line which provides the necessary systemic support for the
implementation and maintainance of an educational program.

We may now summarize our discussion of goals and objectives, their
levels of speciflicity, and the types of objectives which commonly accompany
the development of career education goals and objectives in the following

model:
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SUGGESTLED MODFE!I, FOR CAREER EDUCATION GOALS AND

OBJCTIVES -SOURCES AND SPECIFICITY

DEPARTMENT OF EDUCATION

| DISTRICT/1.OCAL EDUCATIONAL
' AGLNCIES
I
!

\\J\

|
: Product
I objectives
' | Overall Instructional]; [Instructional
| purpose D | goals lb objectives
' | goal I
| Process
| 'S\.AUDDOFt t objectives
| | objectives
|
|
|
|
Least specific i Most specific

CONTINUUA OF CAREVR EDUCATION PURPOSE STATENMENTS
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1. The Dcpartment of Education is the source for the
"Overall Purpose Goal' and the 'Instructional Goals"
for Career Education, while the objectives (instructional,
product/process, management support) will be developed
by district and local educational groups.

2. The overall purpose goal is the source for the instructional
goals, which in turn serve as the sources for the instructional
objectives, which act as the sources for the product objectives,
the process objectives, and the management support objectives.

3. The least specific (most general) purpose statement of the
continuum of specificity is the overall purpose goal, while the
product/process objectives are the most specific.

This modcl does not preclude a school district or local educational
group from also stating goals. We have seen that goals can be stated on
various levels of specificity. Sometimes, it might help program planners
to state carecr education goals which focus more on the goals
of their district. This is perfectly valid, as long as the goal stateinent
is compatible with the overall purpose goals and instructional goals
stated by the Nepartment of Education, and as long as the purpose state-
ment meet the criteria for goals statements discussed earlier in this paper.

If a district or local group decides tiat it would be helpful to make

goal.statcments, the following list of criteria for educational goals (which




160

™
)

were the same criteria used by the DOE) might help set the tone of the
language used:

1. The goals for an education system should be camprehensive,
in the scnse that they must encompass the needs of the entire
population, including all economic and ethnic groups, and all
ages.

2. Euach goal should be identified in terms of a function it will
perform in the life of the individual; at the same time, the
tendency to identify goals because they are traditional must
be scrupulously avoided.

d. Goals must be basced upon projections of the con ditions of
life in the future, and not be circumscribed by currently
existing situations.

4. The total sct of goals must exhibit a balance in terms of the

totality of the individual's adult activities, including occupa-

tional, social, and leisure time pursuits. 16

Any attempt to conceptualize and/or develop a model for a successful

carccr cducalion program must be based on the accurate identification of
educational nceds, and the translation of these needs into a hiearchy of
purpose statements which can serve as future guides for all subsequent
program activitics. It takes more time initially to clearly define the goals
and objectives of a carcer education program. lHowever, with a firm base
of goals and objeclives to operate from, career education projects will

find that explaining the project to others, choosing resources to implement
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the project, administering the project, and evaluation of the project

will be greatly simplified.
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Introduction

Chapter 73-235, Laws of Florida, requires that “on or before September 1, 1974, each district
school board shall establish and maintain job placement and follow-up services for all students
graduating or leaving the public school system, including area vocational technizal centers.”

Section 6A-6.71(4), State Board of Education Regulations, requires that placement services and
follow-up studies by each school board shall be provided according to guidelines prescribed by the
Commissioner,

Limited placement services and follow-up studies have been conducted in Florida for a number of
years but in general have not been systematic in nature and have not included all students.

A comprehensive program of placement services and follow-up studies includes all students, begins
when students enter secondary or post-secondary educational programs, and continues until these
students are placed in gainful employment or formal programs to continue their education. The
foundation of the placement services should be a comprehensive career education curriculum. To
better meet the actual needs of students, follow-up studies should include both gathering data and
providing data for use in adjusting curricula.

Coordination of placement services and follow-up studies is essential in each school district. Clearly
established procedures for coordination should be visible in each district’s comprehensive
educational plan. Community, state, and federal agencies, educational institutions, businesses, and
industries are resources which should be involved in placement and follow-up.

The validity and effectiveness of the educational programs in each secondary school, area
vocational-technical center and school district are reflected by the following:

(1) The extent to which former students enter into activities for which the school
has provided preparation, and

(2) The performance of former students in these activities.

This document provides the guidelines issued by the Commissioner of Education for school districts
to use in implementing placement services and follow-up studies.

December 1973
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GUIDELINES FOR PLACEMENT SERVICES

Pursuant to Chapter 73-235, Laws of Florida, and Sectica 6A-6.71(4), State Board of Education
Regulations, the school board of each district shall ensure that organized placement and follow-up
services are established and maintained to assist all students graduating from or leaving each
secondary schoo!l and each area vocational-technical center in the district. The services of guidance
counselors and occupational specialists shall be liberally used in providing these services.

These guidelines are issued in compliance with State Board of Education Regulations for use by
each school district.

Objectives of Placement Services

Place~i:nt services provided by each school district shall be so designed as to serve the following
objectives:

(1) To serve the needs of students as they seek to gain employment and/or to move
to another level of education.

(2) To provide information that will enable the school and district to adjust
instructional programs to meet the needs of ~t:dents more fully.

(3) To provide data which indicate where graduates and other former students are
placed subsequent to leaving school.

Placement Services

As used in these guidelines, placement services are defined as assistance to school graduates or
leavers, depending upon the desire of the individual to obtain gainful employment, to continue
education, or to engage in a combination of employment and further education.

Responsibility for Placement Services

Each school board shall, prior to September 1, 1974, adopt a district-wide plan to ensure that
placement services shall be provided for all students graduating from or leaving each secondary
school, area vocational-technical center or other post-secondary institutions administered by the
schoo!l district. The plan shall be included in the District Comprehensive Educational Plan and
submitted to the Department of Education.

The district plan must include the following:
(1) Assignment of Responsibility — The name, position, and responsibilities of the person at

the district level charged with developing, coordinating, implementing, and evaluating the district
plan for providing placement services.
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Examples of responsibilities include the following:

e |dentify existing community, state, federal, and private educational
agencies in which a student may be employed or enrolled.

®* To serve on the district level as liaison with all educational
institutions, employers, and agencies in which students are likely to
be placed, and to assist individual schools in establishing similar
liaisons.

e Develop and implement an evaluation system of placement services
provided to students.

e Prepare a report of the effectiveness of placement services provided
to students.

e Recommend needed changes in curricula or placement services based
on an evaluation of placement services.

e Prepare or direct the preparation of written reports to the school
board.

(2) Population to be Served — Placement services shall be provided for every student
enrolled in a program and may be provided for former students who have graduated or left school.

School Graduate

As used in these guidelines, a school graduate is defined as an individual who has received a high
school diploma or other formal recognition, such as a certificate for the successful completion of a
prescribed program of study.

School Leaver
As used in these guidelines, a school leaver is defined as an individual who either leaves school prior

to high school gracluation or before completing a program of studies without transferring to
another school.

Secondary School

As used in these guidelines, a secondary school is defined as @ school/ enrolling students in any one
or any combination of the following grade levels: 8, 9, 10, 11, 12.
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The areas of placement services offered to each student shall depend upon the desires of the
individual to gain employment, to enroll in further education, or to engage in a combination of

employment and further education. Areas of placement may include, but are not limited to, the
following:

* Job Placement

e Four Year College and University
e Area Vocational-Technical Center
e Community College

e Adult Education Program

e Miiitary Service

e Private School

e Sheltered Workshop

e Any other educational or job alternative available.
‘s
(3) Procedure for Implementing Placement Services — Each district shall adopt procedures
which provide placement services for each graduate or school leaver. The types of services to be
provided should be clearly stated. Placement services may include, but are not limited to, the
following activities:

e Coordinating activities with efforts of community, state and federal
agencies and post-secondary educational institutions to provide place-
ment services to students.

e Contacting prospective employers to ascertain job opportunities.

e Maintaining a file of employers who have previously hired former
students.

e Maintaining a file on each student using placement services.

e Referring students to appropriate commun:ty agencies capable of
meeting their needs.

e Contacting potential employers and personnel from post-secondary
educational institutions and extending an invitation to visit the
school.




¢ Maintaining lists of students desiring employment in specific careers.
¢ Maintaining files on specific job openings.

® Abstracting key job information for dissemination to students,
administration and faculty.

e Collacting and disseminatitig educational and career information.

¢ Providing formal or informal training to students in the areas of job
placement skills, life-planning, and decision-making.

e Attending local meetings of business and civic organizations to
explain placement services offered.

¢ Coordinating placement services within each school, and

e Providing career placement counseling in each school.

170

(4) Duration of Placement Services — Each district shall provide placement services for at

least one year after the student has graduated from or left school.

{5) Collection of Data — Procedures must be established for collecting information which
will enable each district and each school to evaluate the effectiveness of the placement services

provided.
The types of information to be collected include:

® Number of students in each identified category: school leavers and
school graduates.

e Number of students (by category) who registered or obtained
placement services.

e Number of students (by category) who were placed, and in what
areas.

® Areas in which students experienced c.tfirs!iy in being placed.
(6) Analyses of Data — Analyses of data must include:

la) School and educational program deficiencies identified by the
placement information.

(b) Changes or modifications in both curriculum and placement
services needed to alleviate deficiencies identified.
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{7) Reports — Beginning January 1, 1976, and each year thereafter, the superintendent shall

make an annual written report to the school board with recommendations for each area of

- curriculum deficiency having an adverse effect on the .mployability of job candidates and the

performance of students enrolled in post-secondary educational institutions. This report should

reflect an assessment of the procedures used in placement with recommendations for any necessary

changes in policy or procedure. On¢ copy of the annual report shall be submitted to the
Commissioner of Education.

it

n
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GUIDELINES FOR FOLLOW-UP STUDIES

Pursuant to Chapter 73-235, Laws of Florida, and Section 6A-6.71(4), State Board of Education
Regulations, each school board shall ensure that:

. appropriate evaluation is made of the performance of former
students ai they pursue careers for which they received
preparation wiile attending any secondary or post-secundary
program in the schools of that district.

. each secondary school, each area vocational-te:hnical center, and
each district is required to review its program in relation to the
information provided by the follow-up evaluations.

These guidelines are issued in compliance with the State Board of Education Regulations and are to
be used by each school district.

Objectives of Follow-Up Studies

Follow-up studies performed by school districts shall be so designed as to serve the following
objectives:

(1) To determine the effectiveness of instructional programs in
meeting their stated goals and objectives. (e.g., How well is the
attainment of the instructional goals and objectives demonstrated
by the performance of former students?)

(2) To determine the adequacy of goals and objectives of
instructional programs in which former students were enrdlled.
(e.g., Were former students required to 'earn skills or knowledge
not needed? Are former students required to engage in on-the-job
activities which were not included in the educational program?)

Follow-Up Studies

As used in these guidelines, follow-up studies are defined as a systematic examine in of the
performance of former students in relation to goals and objectives of the educational programs
through which the students were prepared.
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Responsibility for Follow-Up Studies

Each school board shall, prior to September 1, 1974, adopt a district-wide plan to ensure that
follow-up evaluations are made on the placement and performance of all students graduating from
or leaving each secondary school, area vocational-technical center or other post-secondary
institution administered by the school district. The plan shall be included in the District
Comprehensive Educational Plan and submitted to the Department cf Education.

The district plan must include the following:

(1) Assignment of Responsibility — The name, position, and responsibilities of each pearson
at the district level charged with the responsibility for designing, coordinating, implementing, and
evaluating the follow up studies.

Examples of responsibilities include the following:

(a) Design or coordinate the design for the follow-up study in conjunction with
district level personnel who supervise or coordinate instructional programs.

(b) Examine or coordinate the examination of the results of the follow-up study.

(c) Based upon information developed in the follow-up studies, prepare written
reports to the school board concerning areas of curricular deficiency.

(2) Population to be Followed-Up — Initial follow-up studies shall include each former
student who graduated or left school. Subsequent follow-up studies may include a random sample
of former students.

(3) Schedule for Conducting Follow-Up Studies

(a) The initial follow-up of all former studants should be conducted
within the period from four to fifteen months after the student
leaves school.

1. The follow-up study developed by the Division of
Vocational Education shall be included for each former
student completing a vocational-technical prepgratory
program or leaving school with a marketable skill.! This
study shall be conducted during October of the school
year following the student’s exit from school.

2. The follow-up study for each student who leaves school
before graduation should include an exit interview to
determine the reason(s) for leaving and hi. perception of
all curricula and programs in which he was errolled.

1$ecuon 233.0682, Florida Statutes.

2U.S. Departmaent of Health, Education and Welfare (Office of Education). Placement of Program Completions in Vocational
Education Programs. OE Form 313!), December, 1971,
8
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(4) Information Needed for Conducting and Examining Follow-Up Studies

(a) The information collected on the follow-up survey shall be designed to
draw conclusions relative to the objectives of follow-up studies as
previously listed.

(b) Each district shall provide for the systematic study of the factors that
are associated with the withdrawal of students who leave schoo! prior to
graduation or the completion of their declared education objectives.

(c) To accomplish Section {4}a) above, it is anticipated that the following
steps will be taken for each program offered by each secondary school,
area vocational-technical center or other post-secondary institution
administered by the school district.

1. ldentify program goals and objectives.
2. Devise instruments and procedures for assessing:

a. the performance of former students in relation to
identified objectives; and,

b. the adequacy of those goals and objectives in which
former students are cngaging. '

w

. Utilize the instruments and procedures for making the
above assessments with former students.

(5) Reports — Beginning January 1, 1976, and each year theresfter, an annual written
report shall be made to the district school board by follow-up personnel with recommendations
concerning areas of curriculum deficiency having an adverse cffect on the employability of job
candidates and the performance of students enrolled in post secondary educational institutions.
This report should reflect an assessment of the procedures used in conducting follow-up studies
with recommendations for any necessary changes in policy or procedure. One copy of the annual
report shall be submitted to the Commissioner of Education. If the district so desires, the annual
written reports for placement and follow-up may be combined into one document.
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Education which is career oriented can make a substantial and excit;ig difference in
the lives of earners exploring their own potential, youths seeking an adult role, and
adults searching for a more satisfying life.

The educational system of the State of Florida secks cooperative and coordinated
etforts with all citizens and institutions of the state to assure each person of the
right and opportunity to pursue learnina in search of and as part of productive and
satisfying living.

Flonida Department of Education
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All people do not agree on what one should learn in the name of education. Few
disagree, however, that education should assist one to improve the ability to *‘think’’
and to ‘‘read.” A recent addition to this is agreement that education should encompass
one's "‘careers.” The term “‘career” includes productive activity which is salaried or
non-salaried. Education which is career oriented allows one to exit and reenter the
educational system or work as often as he chooses and to be instructed in both as
needed.

Career education is for all learners

It i1s not for any one economic, social, ethnic, or ability group. It is for
learners of ALl economic, social, and ethnic backgrounds. It is for ALL
levels of ability. It is learner centered. It seeks to achiave the goals of justice
and equality of opportunity in education.

Career education is in all levels of education

It is included from kindergarten through university education and in adult
continuing education. it is infused into the regular curriculum. It enriches
the traditional disciplines.

Career education is for ail occupations and professions

It provides jobentiy skills to all learners prior to or upon leaving the
educational system. It provides awareness of all occupations and profes:ions.
It provides preparation for those occupations requiring minimal know edge
and skills and those professions requiring very high levels of specielized
competence.
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Career education includes the community

The environment and resources for career education include both the
schocl and the community. Education does not take place i a vacuum.
Learning occurs at all times. No single agency or institution should
attempt to assume full responsibility for all aspects of education.

Career education is lifetime education

It is education to meet carcer needs at every stage during one’s life.

Career education is liberating education

It helps each learner to grow, to develop, to learn. li encourages each
learner to advance both educationally and occupationglly as far and as fast
as individual abilities permit.

Career education is based on the principle of “no rejects”’

Its goals include one hundred percent placement of all learners. Placement
may be in a career or in an educational program which is additionally
preparatory. The placement feature has a double purpose: (1) to ensure
that career education is goal-oriented for all learners, and (2) to ensure
that the educational system is willing to accept the responsibility for its
programs. Placement and follow-up is a demanding feature of career
education. It provides the most important basis for accountability.
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Career education is based on values and beliefs

The vatues and beliefs of the Florida Department of Education are as
follows:

e Every individual is of infinite value.
e Every individual is unique.

e Every individual has a right to become him-
self.

e Education should help a person become free.
(Freedom is the power to choose from among
alternatives with the acceptance of the con-
sequences for the choices made.)

e People, given the truth, will usually make
wise choices.

e Power (political and economic) must be
widely shared among all the people if tyranny
is to be avoided.

e Existing political processes can be used for
change and, in fact, are the best known
means for peaceful change.

e Institutions and agencies are, or continue to
be, valuable only as they help achieve the

persistent aspirations of man and meet social
needs.

e The good society is the open society.

e People ure more important than things.

Career education seeks to achieve the qoals of justice and equality of opportunity in
education and life.

\‘3
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The Goals for Education in Florida, adopted by the State Board of Education, set
the directions for Florida’s system of public education. They include seven ‘“Goals
for Student Development’’ and three “Organizational Goals.” The following state-
ments about the goals for student development illustrate that career education is not
separate from one’s total learning.

Communication and learning skills are fundamental to virtually all salaried
and non-salaried careers.

Citizenship education provides a basis for many public services, assists
learners in selecting meaningful careers, and assists in harmonizing career
activities with one’s social responsibilities.

Occupatianal interests form the basis of most careers for most peonle.
Career education endeavors to help individuals identify and become pro-
ficient in occupational areas they choose as careers.

Mental and physical health are vital to any career which is pursued.

Home and family relationships constitute a career for many persons for
many vyears. They are also a critical factor in the success of many whose
careers are centered outside the home.

Aesthetic and cultural appreciation is an important influence on many
career choices.

Human relations is an important factor in career choice and is an im-
portant determinant of success in many careers.

The purposes of career education are not limited to any one subset of the
state’s adopted educational goals but encompass all of them. Strengthening career
education requires the redesign of present educational programs and practices. To
assure fusion of career education into the existing system, it is necessary to establish
educational objectives which support career education. Consistent with the definition
of goals and objectives as adopted by the State Board of Education in April, 1971,
the following state goal for career education is adopted. This goal should serve as a
guide to those in the schools, institutions, and communities throughout the state
who seek to design and implement career oriented education.
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Career Education. Career education shall provide the experiences necessary for each
 learner to acquire the knowledge, skills, and attitudes to make career development
decisions. Such knowledge, skills, and attitudes shall be the maximum the learner’s
abilit-es and motivation allow. The career development decisions shall maximize the
learner’s self realization, social effectiveness, economic productivity, and moral
responsibvlity. As a result, cach learner shall carry out social roles and achieve an
active, productive, and satistying life.

Career education oxperiences should result in knowledge of one’s self and one's
envircnirent. They should prepare one to use knowledge and make wise career
decisions. They should result in proven competence

Knowledge of One’s Self. Carcer education shall provide each learner wiith
the expenences necessary to identify individual c'alities, interests, and
priorities in relation to career development. ’

Knowledge of One’s Environment. Career education shall provide each
learner with the experierces necessary to identify and cope with those
aspects o' the environment which play an important role in career de-
velGpment

Using One's Knowledge. Carcer education shall provide each learner with
the oxpertences necessary to dentify the connection between formal
educatic  other 'ypes of learning, and career development. Every learner
should re wun an the educational system until these attitudes, skills, and
knowledye necessary for self realization as a contributing member of
society are qamed. Each learner should view continuing education as a
means of reviewing, advancing, or redirecting career development.

Wise Career Decisions. Career education shall provide #ach learner with the
experiences necessary to make rational career decisions, either inde
pendently or with assistance of others who are competent to help. It
provides the opportunity to exit and reenter the educatioral system or
work as often as one chooses.

Proven Competence. Career education shall provide vach learner with the
experiences necessary  to achieve the knowledge, .hills, and attitudes
necessary to putsue the cereer of one’s choice

From the state qoal, appropnate persons in eact classroom, educational program,
schuol, institution, and coemmunty in the state shou'd establish objectives to meet
specific learner and community needs. These include instructional objectives, both
process and product, and management support objectives.
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Career education is something broader thain “vocational’ but more focused in terms
of personal survival skills than “general studies’ or “liberal arts.” The term “career’’
refers to "‘one’s progress through life.” Career educaticn, then, is education which
pays special attention to personal growth in terms of occupational, avocational, and
personal skills required for “one’s progress through life."

Career education pays special attention to the skills, knowledge and attitudes one
needs to cope in the ‘‘real world” environment. It is essential that these
competencies be identified for the learner, the teacher, the teacher educator, and the
employer. Career education is education which provides job-entry skills prior to or
upon leaving the educational system.

It includes awareness of the preparation for all occupational ievels. It includes those
occupations requiring minimal knowledge and skills and those professions requiring
very high levels of specialized competence. As a practical matter, the credentials of
career oriented education must of necessity be based on demonstrable occupational,
avocational, and personal coimpetencies. This is competency-hased credentialing.

“Competency-based credentialing’’” means that academic credits and degrees, and
occupational licenses and certificates are awarded on the basis of proven per-
formance. They are not awarded on the basis of formal classes attended, prescribed
courses completed, or arvitrary amounts of time served in a particular learning role.

How would a svstem of competency-based credentialing differ from some present
practice? The essence of the issue can be seen by distinguisning between two
statements: "l can work problems in calculus,” and ‘| tock a course in calculus;”
or, "l can play the flute’’ and "I have taken a course in flute-rlaying.” A system
based on competency would always seek ways to monitor the first statement rather
than the second. It appears that such an approach is not only logical but essential if
career education is to become a major force in education and society.

A review of past and present credentialing systems indicates that much of it is not
competency-based and therefore is not consistent with or supportive of the intent of
career education. Credentialing systems should be based on proven competencies anr
should promote the godls and objectives of career education.




Cureer education is not restricted to any level of the educational program or to any
age in a person’s hife. It permeates the entire curriculum and is lifelong.

Career education imposes clear implications on curriculum redesign from early
childhood education through university studies into continued learning. Redesign of
the curriculum should avoid establishing career education as a separate entity.

The redesign of the curriculum should require the learner to function in the role of
*"actor * rather than ““observer.” It should provide for learners at all levels to have
direct experiences in “‘real world” environment.

The curriculum should be tied to the goals of the learner. The learner should be
self motivated while in school and should acquire the ability to choose from among
the many alternatives available to continue learning throughout life.

The outcomes of curricula which encompass career education should include the
following:

Career awariness.
Knowledge concerning career possibilities and career iadders.
Attitudes conducive to career responsibility.

Clarification of moral and ethical values related to career choice, career
performance, and the social and economic implications ot careers.

Knowledge and abulities related to general employability - personal develop-
ment, human relationships, nutrition, consumer education, management of
resources, and responsible parenthood.

Competency in specific occupations or other areas of career interest.
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Career education requires new and different supportive services for learners at the
elementary, secondary, vocational, community college, and university levels.

Servicos for students, regardless of educational level, must reflect some common-
alities in principle and purpose as the following:

Supportive services to assist learners in examining their lives, and in
planning to achieve life goals.

Services which are continuous and future-oriented.
Services which are preventive and developmental.
Services which are remedial or clinical.

Services which utilize personnel with varied levels and types of prepara-
tion.

Services which are coordinated through state and locai planning, pro-
fessional organizations, cooperative workshops.

Services which connect the educational setting and the occupational
setting.
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Challenges to teacher education inherent in the concept of career education are
obvious.

All teachers must be involved.

No grade level, no subject area, and no service area can be left out. First
attention for inservice and preservice teacher education must be given to
the developnient of awareness and understanding of career education.
Teachers in traditional grade levels, subjects, and service areas may need to
be regro:ped into new and different patterns for exploration of career
education. Regrouping may also be required for developing and learning to
use the new matenals and practices required for career education.

Teachers must have direct hands-on experiences in the non-school environ-
ment of the learners.

Teachers must relate the content of academic subjects to career oppor-
wunities and also to the skills, knowledge, and attitudes required in real life
situations outside of school. This presents a new challenge to both in-
service and preservice teacher education.

Teachers must analyze their own fields of specialization.

Teachers must identify the nature and extent of career-relevant content
and methodology in their fields of specialization. Teacher education must
aid in this process. This exploration and analysis must be a continuing
one. It must take into account technological and social changes and their
implications.

Career oriented education for students is dependent upon proven performance of
skills, knowledge, and attitudes. Effective career education for teachers is depende1t
upon teacher education programs based upon demonstrated performance.

Developing a program of teacher education for implementing career education is
both a challenge and an opportunity. It is ar opportunity to make education more
meaningful in the lives of teachers and students. It is an oppottunity to reach more
young people and adults with relevant educational experiences. It is an opportunity
to inspire toward lifetime learning. These opportunities underlie a challenge which
cannot be ignored vy any teacher or any teacher educator.




190

};‘yomDA 3 POSITI@N

K] 4‘”‘12 .

Career cducation is an integral lifelong process. It prepares individuals to become
personally fulfilled, economically self-sufficient, and responsive to their respon-
sibilities as citizens. The fundamental concept of career education is that all aspects
of education — curriculum, instruction, counseling, and working — should be involved
in this process.

Career education is neither academic education nor vocational education, but is an
integration of learning and doing which involves both. It is a total concept which
should permeate all education, giving a new centrality to the objective of successful
preparation for and development of a lifelong, productive career.

Career education is continuous. It extends from kindergarten through the university,
and throughout the working life of the individual. Under this concept, every learner
should leave the educational system with a salable skill. This means a minimum of
an entry-level occupational skill. The complexity of this skill will depend upon the
point at which the learner leaves the educational system, as well as the career
interest of the learner. Career education also involves returning to the educational
systein to gain further competencies in one’s career or to change career direction.

Career education functions throcugh the total efforts of public education, the home,
and the community. It is aimed at helping all individuals become familiar with the
values of a productive society, to integrate these values into personal value systems,
and to implement these values in individual life styles. As a result, a productive
career should become possible, meaningful, and satisfying for each individual.

Basically, career education concerns itself with the problems of the economic man
through providing him with a link between his education and his work. It also
recognizes that there are some significant aspects of every man’s life outside his rcle
as an economic man. He is, also, a citizen, a person, and an heir to man’s past
creativity which he not only must take into account, but has an obligation to
perpetuate. Therefore, choices involving personal life styles, personal values, and
leisure time preferences are an essential part of one’s career development.

10




Management Workshop for Career
Education Project Dirvectors

or Coordinators

Orlando, Florida

COMMINICATIONS & PLANNING MODEL

April 30, May 1 & 2, 1974

Consultants:?
James B. Smith
Robert J. Smith
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Prapared by:
Broward County
Career Education
Staff
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- TASK FORCB
STEERING COMMITTEE

(Legal, Policy and Regulations) I\\\AB‘-E
gest COFY N

A. Meetings with people from nationsi, state, and local public and
private funding groups should be held, (To determine what monies
are available and what procedure is bast for obtaining these
funds.) Bach bit of funding should be “seed money" to move a
cortain aspect of the total project forward.

B. Recommendations for needed changes in laws, policles, and re-
gulations should be made, Meetings with national and state
legislators to shara findings related to ways in which lavs,
policias, and ragulations which af”:ct CB should be held.

C. Meetings should be held with members of the s.D,BE. on inter-
pretations of laws, policies, and rogulations, and for suggas-
tions of ways in which laws, policies, and regulations should
be adjusted to facilitate the most effective implementation of
CE. -

D. Bxisting laws, policies, and regulations pertaiming to various
aspects of the project should be studied, For reintorpretation,
adjustment, deletion, originated.

B. Routine Steering Committece activities.
TASK FORCE STAFFING

Davalop

A. Roles and tasks for the following positions: Teacher, Counsalor,
Teacher's Aide, Media Specialists.

B, Daploy Interdisciplinary staff at all lewvels.

C. Consider use of 3 aides instead of one teacher when considering
differontiated staffing (chock NOVADS Plan). Obtain periodic
reports on Nova D.S.

D. 1ldentify resource people (Local lay and professional peopla) to
work with students on a short-term basis.

E. 1In the second year of this project, consider the plan wherein
new teachers are assigned to one or two experienced teachers
for their first year.

P, Prior to hiring new teachers, it is suggested that teachers
commit thomselves to the concepts of CE and II.




Task FPorce Staffing cont.

G. Diffusion of teachers from “pilot" schools to othar schools in
the county - and tha placing of interns should be coneidered.

H. Peadback on new employee performance during firet 6 months.

1. Project to minimize substitutes.

\¥
J. One facility for renawal

Examine the job and the role of counselor and deployment of
counsalor.

Teacher rosponsibility in performing counselor tasks.
Examine role of counselors as trainers of teachers.
Define role of madia specialist relatad to C.B. activities.

Define the role of the principal in C.E., as administrative
spacialist.

Define the role of the District Supervisors, and relationship
to other kay personnel.

Define the relationship of all specialists.

TASK FORCE
CONTENT CURRICULUM

—”—

Refer to the (8) elements of the National Career Bducation Matrix
when developing PO's.

Given 15 clustors, davelop occupational araas wichin each clustsr,
per DOT, local, and other organizational schames.,

Survey existing content units in-houso and out-house (e.g., LOOM) to
determine what units should be used (off-tha-shelf) and what units
are required to be designed and developed by Broward County, includ-
ing recommendations of equipment and materials.

Format for teacher units, ragarding C.E. Unit.

Insure inter and digsciplinary ties in basic skills.

Step up quality control guiselines.

Wherever poseible develop PO's related to existing workeexpsrience
programs.

Review VIP and relate to National C.E. Matrix.
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TASK PORCE
o\t
DSTRCTIONG o oo A

A. Given the developed PO's and activitics from the unitas, examing
various ways of classroom organization, staff deployment, sched-
uling, organization of materials and aquipment, record keaping
and instructional modes, for CB velevancy, epecifically, @.8.,
role playing, group dynamics, instructional competency, assess-
mants, differentiated group size, community rasources, ete..

B. Designate special mgans to organize time, staff, students, fa-
cilities, oquipment, materiale and activities to further indi-
vidualize instruction ralative to Carcer Educatiom.

TASX PORCE
SCHEDULING AND FACILITIBS MANAGEMENT

A. Consider expandad school day, weak and lomger school year.
B. Congider block-time scheduling.

C. Develop space utilization model, specifically with respaect to
special facilitias, room capacity, teacher assignments, student
density.

D. Develop rationalg fcr P.0. selection and course salections by
students.

B, kevigw transportation logistice. -

F. Search for facilities to be used with the project during school,
both open and conventional, espacially for slementary and middle
school “career centers'.

G. Consider out-of-school facilitias at all lewels, to accomodate
£ic1d trips and other short term activitics, e.g., hospitals,
offices, factories, etc..

H., Consider a community school and ways of keeping schools open
evenings ~gnd Secturdays.
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TASK PORCRB
INSERVICE

A. Develop total seope of who is to be inservicec.
B. Identify contact personnel within each facility to be inserviced.

3, ldentify representatives at each grade level facility to assess
vhat is feasible for inservice.

D. Develop yearly and summer program.
E. Identify Inservice cadre.

P. Develop staff noeds related to further individualized instruc-
tion related to Career Education,

G. Prepare report on needs assessment.

H. Consiler incentive workshops in C.E., e.g., tc improve all
capabilities to teach reading, extension of teachers capabil-
ities to operate in open facilities, extansion of teachers
flexibility in more conventional schools, and unique needs
of C.E.,

L. Suggest that local universities (e.g., Nova, P.A.U., P.1.U.,
and Miami U) be requested to teach and give credit for C,RB,
courses, @.g,, general introduction to C.E. materials, and
evaluation.

J. 1Inservice of C.E. Project school staffs should focus on an
awareness of C.E., curricular and inetruction model develop-
ment, periodic reassessment and adjustment, and guidance.
Consultants will need to be identified.

K. Al6 mm £film on CE concepts should be devslopac with the assis-
tance of 1TV, for use with Broward County teachers and the
immediate community, but should also be appropriate for any

- other community or school district in the state inter:ited in
CQEQ

L. Develop workshops for both community college and Broward COuntf
School System teachers and counselors concerning existing and
needed course offerings.
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SUPPORT SYSTEMS (RECORD KEEPING AND ACCRSS) ‘9@ L\

A. 1n leveloping tha sccpe of Support Syotems, consider the following:

1) Intorest, temperament, astitule, stulent preference records.

2) Career Oppcitunity Information, 8.8, €.0,T., Community
Employment Profile, etc., '

3) Stulent Data e.g., grades, actitudes, attendance and re-
ferrals, Demographic e.g., Jrop-outs, mobility, etc.,

4) Performance objectives and Course Data including instruc~
tional mude consideration and claseroom managemant data.

5) Work Experience and Placement Data.

3. In developing priorities for support systems implementation,
congider the following:

1) An employment data vs course offering match (model)
2) Dewvelop new PO's and LA?'s

C. Consider implications of Early completion, Advanced Placement,
Job Bntry, Apprenticeship, and gimilar programs studied for
{nclusion in the CE program. The need for more systematic
methods to communicate programs available to senior-high stu-
dents, examination of new ways by which the community college
can serve these students.

D. The nead for on-going systems for gathering information relat-
ing to students, to the job markec, and to follow-up. These
fnformation systems should tie in with current local and state
efforts. (S.D.B. and local systems peopla should be contacted
to assess prasent efforts and to discuss work to be undertaken.)

E. A student record-keeping system focusing on benefit indicators
should be developed. In-class and tn-school activities can be
monitored in terms of indicators, €.g., attendance, tardiness,
grades, discipline referrals, suspension, confrontation with
law enforcement agents, participation in after-school activities,
and students, teachers and parent attitudes toward school,

F. Plan for a system to furnish Broward County and national employ-
ment data, in conjunction with Project VIEW. A system to provide
student awareusss data should be organized, such efforts as ViP
decision-making program should be considered.

G. Need for a system to identify career-oriented activicies which

students pursue aile they are in school or
oty after they exit
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q§§b LASK PORCE
E \% INPORMATION 5 INVOLVEMENT-PUBLIC GROUPS - STUDE NTS - PROFESSIONAL GROUPS

&

A. Vieitations to CBR Prcjeets'dyoughc t the state and nation will be
conductel. CE communicarion letters will be designed and distri-
buted to all school personnel apd students at least twice during
the year, t» providc general information.

B. Student kicl-off meetings from middla and high schoole will be
allowed to visit pr~ject schools and talk with students. (Two
representatives from each 500-100Cstulents will be ncmed from
each middle and high school,)

C. At least onc (1) presenration (questions and answars) mecting
will be hell in each schocl in the Broward County system. Reace
tiore  facultics will be considered in a;” future plans. (AV
and ITV materia:ls are neeled), Alsc, one (1) meeting of repre-
gentatives of cach county sc) sol. All schoul district persomnel
should be precvided opportunities for project scenol vigitacion,

D. Bach professional organizatfon should have at least one meeting
which deals with Career Education. To introduce the concept of
CE an! ;! re for implementation of a CE Program in Broward County,
a meeting of 50-150 key community leaders should be held, (It
1s hoped that national personnel e.3., Puchinski, Marland will be
available to spaak.)

E. A series of well-prepared press releases should be written and
distributed. They should report accurately plans, status,
strengths, and pitfalls of the project. They should be in
"lay'' language.

¥. A seriecs of media conferences should be held to report accurataly
plans, status, strengths, and pitfalls of the project.

G. Programs for community information and involvemant should be
planned and held. The ITV film may be useful here. Thase
programs should be organized to get subsequent feedback.

H. Community pecple should be encouraged to visit the project
schools and classes. A series of events which include program,
schedule, and announcemeonts should be developed to implement
this event. Volunteer community pecple should be used as tour
guides.

I. Form a speakers' bureau of professional anl community people.
Announcement of the bureau's availability should be provided
for all groups and clubs (Use ITV film).

J. Every two months, a release on the topic of Carecer Education
should be prepared and sent to all schools.

K. Hold at least one student assembly per year in each achool (ITV
film). Stulents in project schools should be involved.

L. Develop a system for cvery teacher, principal, ete., to £iad
Q out what is going rn in Career BEduc.tion.
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RVALUATION o AVAILIBLE
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A. Using the Statz -esipn, an evaluaticn based upon program and
student objectives should be conducted,

B. A mochantzc” system for the collection of student data should
be prepared.

C. A plan for evaluation of stucent growth, K-12, along ths 8
dimensions ( or elemente ) of the Czraar Education Matrix.

D. Procedures, instrumentation, and countrols for evaluating the
effacts f Career Education as separate from the effects of
other on-goine proprars in the District, e.g., Migrant, Ticle'l,
etc.,

B. Procedures and inatrumentation for evaluating the effects of
Career Educaticn curriculum units.

P. Procedures and instrumantation for evaluating the effects of
processas unicuely relevant to career education, @.g., role
playing, decision-making, group dynamics, worker identification,
atCee

G. Instruments to evaluate the procezses associated with unit and
LAP production,

H. lwvaluation of in-Service effects.

TASK FORCE
MANAGEMENT INFPORMATION SYSTEMS
COST/EFFECTIVENESS

A. Sat out target dates - Persons Responsible - Costs - Committees - )
Propress Reports - Assasament Reports = Yearly Summary Reports.

B. Periodic reports and comprehensive year-end report should be pre-
pared for program, taacher, student, and community use.

C. Closa asgsociation with the S.D.E. cost/effectivensss model should
be maintained (a new budgeting and accounting system will lend
{tsalf realily to the State's work in this area). Attempts should
be made to implement the model,

D. A plan for (R cosr/effectiveness should be developed, based

upon information gained through examination of local, State,
and National cost/effactivencss models.,
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(Work Twelve Month Year) ot et

The Project Director efforts will be primarily directad towards

coordincting project activities both within the project echools

and throughout the county.

1. Be resrasible for astablishing means to and coordinating
already existing county wide career education activitias.

2. Be responsible for needs assessment, planning and implomentation
as related to ingervice.

3. Coordinate the development of curriculum materials and management
gystems for those materials.

4, Coordinate efforts related to speakers bureau, achool vigitations,
the resource bank and the rasource center.

5. Work with and coordinate efforts that relate to Total Information,
Scheduling, the longer school day, week and year, Cost/Bffectivansss
and laws, policies and regulations.

6. Be responsible for and coordinate all dissemination activitias
(including davelopment of I,T.V. film).

7. 1n cooperation with appropriate personncl develop renewal concept,

8. 1n cooperation with appropriate perscannel develop staff hirzing
guidelines.

9, Coordinatc efforts of task forces, resource and information teams,

10. Work in close cooperation with the S.D.E. and other counties
withia thoe state.
11. Peorform any tagks as assipgned by the Career Education Steering

Committea or its co-chairman.




203
\S\Q,\s' CURRICULIM AND GUIDANCE SPECIALISTS (6)
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o

(Work Normal Teacher School Year) BEST COPY AVAN ARIE
‘§5$ Curriculum Spacialist will work primarily with teachers and

materials in efforts that encourage an interdisciplinary approach

structured around carger themes. Guidance Spacialists will work

primarily with counselors and materials that encourage student
self-awarences and decision-making activities. Both will work

some with teachers, coungelors, and administrators and students.

Bach should plan on being in tha schools approximately 80% of thair

time working with and baing availablg to teachers.

1. Assist in deweloping system for assassing teacher, counselor
and principal ingervice needs.

2. Assist in developing inservice program base on necds asscssmant.

3. Assist in conducting inservice program.

4., Obtain and critique availabal curriculum materials.

5. In cooperation with teachears, counselors and principals, raevise
available curriculum materials and davelop managemant systems for
thosae materiaa.s.

6. In cooperation with teachers, counselors and principals, deﬁalop
curriculum materials and mansgemant systems for those matarials.

7. Assist teachers and coungelors in preparation for and teaching
of units.

8. Work with assigned task forzes and resource and information teams.

9, Assist teachers, counselors and principals in aestablishing career

centera.

10. Perform othor tasks that ara assigned by the Project Director.
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Project Staff Working With Schools

POSITION TITLB:
QUALIFICATIONS :

DIRECTLY ACCOUNTABLE :

&
SUPERVISES: %\‘\\}&

JOB GOAL: QSSS‘sg\

PERFORMANCE RESPONSIBILITIES:

Taacher Spacialists

State certificate as teacher on at least
Rank III lewvel with at lcast three yaars
teaching and/or guidance experience.

Diractor, Career Education Projact.

Not appropriate

To work directly with students, teachors,

.‘coungelors, madia spaecialist, school-level

administrators, and district-lavel curriculum
spacialists and administrators to insure
each student, kindergarten through twelfth
grade,has a continuous sequential set of

Caraer

Education experiences (i.e., Carveer

Awareness, Carcer Exploration, Self-Awarge
ness, and Decision-Making, Salable Skill
Preparation and Placement). The great
majority of time will be centerad at the

achool

leval,

1. 1In cooperation with the project schoo}
principal and their staff assist ing

ae

b.

Ce

d.

(-1

L.

Be

h.

insuring the involvement of pro-
fessional staff, lay citizens,
and students in the deveclcpment
of and implementation of Caregt
Education plans,

the coordination of already exiege
ing school Carecer Bducation agtive
1:1@80

the coordination of adapting and
developing programs and curriculum
matarials.

the coordination of needs assasse
ment related to inservice and the
plann..ug for and conducting of
inservice,

dissemination activities.
evaluation activities

establish carcer centors and gareer
dayso

administering Carcer Education
» budget monies.



Performance Rasponpitilitine: comt.

JOB ACCOUNTABILITY PROCEDURES:
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26 - c.-cnddirman of one Caveer Bducation

r- .0 o wadtteo and one Resource eommittod,

v36.5t the Director, Career Educatioh
gv-tent in developing proposals,

e
.

i 1Y1sc 21l achcol support services
15 approoriate.

¥ce, Informel of new developments in
Career Bolucation.

srf.rm ~thor duties as assigned by
clic Dirzctor, Career Education Project.

fccriveness of the Career Education
aium Specitlists will be evaluated
~ach of the items listed
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SEMINOLE MIDDLE SCHOOL

>
qsgssb )O3 DESCRIPTION: CAREER COORDINATOR - SEMINOLE MIDDLE

1.

Je

4,

R
6.

8,
9.
10.
11.

Complete Administrative duties as they apply to the planning,
cocrdinaticn, implementation, & documentation of the Career
Education Program at Seminole.

Help plan and conduct inservice as necessary to promote Cazcsr Education
at Seminole.

Be knowlodgeable about all Career Education activities in progress at
the school

Coordinate the development and distribution of Career Bducation materials
within the school.

Bo aware of and gather Career Education materials developed in own school.

Be knowledgeable about the resource activities and aperation of the
Career Centcr.

Chair the Steering Committee for Career Education at Seninole.
Evaluate tho Career Education Program at Seminole..

Serve as liason with students, parents and the Seninole community.
Attend called meetings of Co-ordinators.

Notify the news media of Career Education activities at Seminole.

Signed
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IN-SCHOOL CAREER EDUCATION PERSONNEL gEST COPY AGAILABLE

One of the components proposed for tha 1973-74 Broward County
Career Bducation Program is paid in-school perscanel. These
personnal might serve a number of roles. At this time, it
scems best to describa two kinds of people.

The first, to be called the @ontact Person, will perform the
adminiserative roles described under #1 below. The Contact
Person should be an admfnistrator or guidance counselor who

is available for phone messages at any time of day. Pay would
be a fixed sum per month.

The second, to ba called a Coordinator, would be responsible
for Career Bducation activitics described under #2 and #3 below.
1n practice, more than one teachaer in a school may share thesc
duties. Pay would be made for épecific tasks completed.

Finally, the duties listad under #4 below would be accomplished

by the occupational specialist where one is availadble or might be
dona for pay by a teacher in schools whare no occupational special-
st existe.

1. Administrator: Contact Parson

a, serve as liascn bdetween school Career Education teachers
and County Career Bducation specialistg,

b. schedule all writing sessions

2. Career Center Developer: Coordinator

a. work with madia spacialist to list all available career-
related books, pamphlets, audio tapes, films, filmstrips,
and other materials in the school,

b, work with media gpecialist to write and/or call various
organizationa for other free material ags dessribed sbove.

c. work with media specialist to organize all materials sbove
in one area, callad a Caraer Center.

d. organize parent volunteers, teachers, and/or media specialists
so that Careaer Center is "manned" as often as possible for
student ues.



IN-SCHOOL CAREER EDUCATION PERSONNBL

3.

4.

Se

6.
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Writing Session lLeader: Coordinator

Q.
b.

d.

organize resource materials for teacher writing sessions
follow agreed-upon format for Career Bducation units

lead a group of teachers in writing Career Bducation units
in his own school.

lead a group of teachers in writing Caraeer Education units
in anothar school. .

Pield Trip Organigzer: Occupational Specialist

a.

b.

plan and schedule all Carear Bducation fiecld trips and

© gueot spaakers

work with all Careor Bducation teachers in implemanting
such trips and speakers

Hands-on Specialist ‘Curatorzz

b.

locate and learn how to use LOOM materials, Academic Games, and
othaer hands-on-on activitieas.

teach teachars to use all materials and activities which are
appropriate

Vocational Carcer Spaecialist:

b,

Co

enlighten vocational teachers about career education activities

help tc infuse career education activities into vocatiomal
curriculum and programs

serve as liason between basic studiecs teachers and vocational
teachers.

Small Group Specialiet:

Qe

b.

learn about and practice various instructional techniques with
small groups of students

demongtrate taechniques to other teachers and haelp them to use
the techniques



1.

2.
3.

S

6.

7.

8.
%
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LIST OF COMMITMENTS
gest Rt
To have a school Carecer Education commnicaticn grouy compoged

of alministrators, teachers, counselors, media and occupational
spocialists, studants, and parents.

To establish a schoolewide scope and sequence for Career Education.
To establish and opaerate a career center.

To salact a key staff member to serve as gchool Career

Bducation coordinator and to raelease that pereon to attand

Carcer Bducation inservice.

To hold 1t least one parent organization meating relating to
Career Bducation.

To implement Career Education activities with a significant
percentage of students.

To utilize community resource people as guest speakars.

To conduct fiald trips and to provide shadowing experiences.

Other commitments of choice.



MANAGEMENT DEVELOPMENT WORKSHOP FOR
CAREER EDUCATION PROJECT DIRECTORS

Group 1l

Mr. Leo D. Barnes
P. O. Box 184
Geneva, Fl1 32732

Mr. Richard J. Bannigan
1450 Flagler Avenue
Jacksonville, F1 32207

Mr. Walter P. Bucklin
9924 - 46th Avenue, West
Bradenton, F1 33505

Mr. Henton D. Elmore
201 Marilyn Avenue
Ft. Walton Beach, F1 32548

Mr. James L. Gautier
1511 I1llinois Avenue
Lynn Haven, F1 32444

Miss Laura Haire

Mr. J. Leon Hamilton

District School Board of
Lake County

Tavares, F1 32778

Ms. Susan Horvath
528 Bostwick Avenue
Daytona Beach, F1 320i8

Mrs. Myrtle E. Hunt
3230 - 9th Avenue, South
St. Petersburg, F1 33705

Dr. Leonard D. Jackson
Alachua County School Board
Gainesville, FL 32601

Mr. Frank Laudano

4718 Hatton Street
Sarasota, Fl1 33580

Mr. R. Lawrence Liss

3323 Belvedere Road
West Palm Beach, F1 33406

‘. Christopher Mendola
ERiC3 SE 3rd Street
argzala, F1 32670

Participants

Mr. Jim Miles
P. 0. Box 391
Bartow, F1 33830

Mr. Fred C. Miller

12113 Midlake Drive
Tampa, F1 33612

Mr. Michael Neal
2000 Tiger Trail
Cocoa, F1 32922

Mr. Clinton M. Rouse
P.0O. B8ox 1910

Daytona Beach, FL 32015

Mr. Robert J. Smith
5810 S.wW. 37th Ave.

Fort Lauderdale, FL 33312

Mr. James C. Talley
1313 Sharon Rd.
Tallahassee, FL 32303

Mrs. Mary C. Tate
6221 St. Andrews Circle
Fort Myers, FL 33901

Mr. Frank Theriault
7841 Johnson St., Apt. 202B

Pembroke Pines, FL 33023

Mrs. Olive Thomas
2070 Shannon Ave.

Indialantic, FL 32903

Mr. Ernest Upthegrove
38 N.E. 109th St.

Miami Shores, FL 33153

coft k\ih\“a""
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Group 2

&

Mr. George Burnett
P. O. Box 797
Palatka, F1 32077

Mr. C. M. Clark
Star Route
Hampton, F1 32044

Mr. J. C. Clemans

St. Augustine Technical Ct.
Collins Ave at Del Monte Drive
St. Augustine, F1 32084

Mr. David Coggshall
675 Theresa Street
Lake City, F1 32055

Mr. Elmo Collins, Jr.
Route 3, Box 889
Dade City, F1 33525

Mrs. Mary Corbin
1507 W. Main Street
Inverness, F1 32650

Dr. L. Cunningham
1001 - 3rd Avenue, North
Naples, F1 33%40

Mr. James H. Diamerd
102 Greenwood Drive
Quincy, F1 32351

Mr. John A. Downs
2180 Seville Avenue
Vero Beach, F1 32960

Mr. John E. Earle
294 N.E. 97th St.
Miami, FL 33138

Mr. S. ilerb Hendry
Route 1, Box 118
Perry, FL 32347

Mrs. Jo Hewell
P.0O. Box 3/C
Kissimmee, FL 32741

ERIC
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CAREER EDUCATION PROJECT DIRECTORS
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Participants

Mr. Eddie L. Johnson
28 Lakewood Driv e
Ridge Manor, FL 33525

Mr. Thomas R. Johnson, JR.
Highlands Co. School Board
Sebring, FL 33870

Mr. Vincent M. Jones
Warren and Church Sts.
Live Oak, FL 32060

Mr. John F. Kelly, Jr.
550 N.W. Azalea Ave.
Port Charlotte, FL 33952

Mr. George R. Lawrence
Route 3, Box 560
Marianna, FL 324146

Mr. Craig Marsh
Third and Cedar St.
Fernandina Beach, Fl1 32034

Mr. Jim Norton
2201 S.wW. 4th St.
Miami, FL 33135

Mr. William L. Osterhoudt
P.0O. Box 2158 .
Key West, FL 33041 -

Mr. E. Ray Roberts
500 E. Ocean Blvd. —
Stuart, L 33494

Mr. Jack Roberts —
2909 Delaware Ave. -
Ft. Pierce, FL 33450

Mr. Jim Ross

500 East Ocean Blvd.
Stuart, FL 33494

Mr. Dan Sheppard
P.O. Box 271
Milton, fL 32570

Mr. Jud Wilhelm
P.O. 3Box 488
Green Cove Springs, Fl1 32043
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MANAGEMENT DEVELOPMENT WORKSHOP FOR
CAREER EDUCATION PROJECT DIRECTORS

Growp 3

Mrs. Andrea F. Barrett
P.0O. Box 98
Crawfordville, FL 32327

Mr. Averley Brown
P.0. Box 755
Bunnell, FL 32010

Mrs. Maxine F. Carr
P.O. Box 499
Monticello, FL 32344

Mr. J. P. Deloney
610 S. W. 2nd Ave.
Okeechobee, FL 33472

Mr. Fred D. Greene
P.O. 30x 192
Jasper, FL 32052

Mr. Skipper Jones
Box 4-V

Cross City, FL 32628

Mr. Edward J. vcCormack
Box 1005
MacClenny, FL 32063

Mr. Hioward G. McNeil
Box 128
Lake Butler, FL 32054

Mr. Lester N. Mensch
P.O. Box 458
Moore Haven, FL 33471

Mr. lHojan W. Merritt
P.O. Box 428
Bushnell, FL 33513

Mr., William G. Perry
Box 305
Clewiston, FL 33440

Participants ﬁS‘ 00“

Mr. Walter A. Shriver
Sel Brd Annex, Box 127
Otter Creek, FL 32683

Mr. Rae Palmer Shuler
Box 456
Bristol, FL 32321

Mr. Calvin Stevenson
P.O. Box 444
Chipley, FL 32428

Mr. Carl M, Williams
P.0O. Box 67
Trenton, FL‘32693

Mr. James E. Witt
P.0O. Box 218
Mayo, FL 32066

Mr. Zack A. Wuthrich
c/o Port St. Joe Elem. School
Port St. Joe, FL 32456



213

“\)3‘\3' MANAGEMENT DEVELOPMENT WORKSHOP FOR
@Q‘\‘ CAREER EDUCATION PROJECT DIRECTORS
@ . Staff Participants

Mrs. Patsy Agee Mr. Alfred Gonzalez
6880 Lake Ellenor Dr. Suite 116 P.0O. Box 63A
Orlando, FL Tampa, FL 33601
Dr. Robert Andreyka Ms. Sarah Hurst
3433 Castlebar Circle 68806 Lake Ellenor Dr. Suite 116
Tallahassee, FL 32303 Orlando, FL
Ms. Patricia Arredondo Mr. Jon Hunt
1524 Lando Lane 1119 Crestview Dr.
Orlando, FL 32806 Tallahassee, FL 32303
Mr. Joe BArkley Ms. Eleanor J. Jennings
3309 Robinhood RAd. 410 woods Ave.
Tallahassee, FL 32303 Orlanco, FL 32805
Ms. Sherrie Branyon Mr. Romeo M. Massey
4329 Betty Sue Terrace 2616 Ridgeway S8t.
Orlando, I'L 32808 Tallahassee, L 32304
Mr. Thurman B2iley Ms. Jeanette L. McGlamory
Dept. of Ed. Knott Bldg. 1110 Pinecrest Drive
Tallahassee, FL 32304 Tallahassee, FL 32301
Ms. Mary Joyce Bateman Mr. F. Donald McCormick
Pinetree Circle,PO #926 1219 W. University Ave.
Lake Mary, FL 32746 Gainesville, FL 32601
Mr. Steve Brinsko Mr. Gerald Marin
1219 W. University Ave. University of South FL
Gainesville, FL 32603 Tampa, FL 33601
Ms. Linda Cheatum Ms. Blanche McMullen
3312 Young St. 117 Miles Johnson Bldg. Rm. 10
winter J4rk, FL 32789 Tallahassee, FL 32302
Mr. Robert Z. Collard Mr. Robert S. Megow
810 watt Drive 3826 Mitchell Rd.
Tallahaasee, FL 32303 Orlando, FL 32808
Mr. Robert A. Creoft Ms. Carolyn S. Perry
1100 Lake Clarke Dr. 1211 Venetian Way
Wwest Palm Beach, FL 33406 Winter Park, FL 32789
Ms. Kathleen Gordon Dr. Robert 0. Pryor, Ind. Tech Ed4
707 Ohio Ave. Apt. 23 Pensacola JR. College
Orlando, FL 32805 1000 College Blvd.

Pensacola, FL 32504



Mr. Ray Robinson
410 Woods Ave.
Orlando, FL 32805

Mr. Richard Racine
115 E. Lauren Ct.
Fern Park, FL 32730

Ms. Pinkie Saunders

Dr. James E. Smith

1001 N.W. 4th St.

't. Lauderdale, FL 33311
Mr. Edwin L. Shuttleworth
Tallahassee, FL

Ms. Julia Wray

Mr. Custer Whiteside
410 Woods Ave.
Orlando, FL 32805

Mrs. Margaret Winkler

Mrs. Jacklyn L. Zenzel
5433 Leon Circle
Orlando, FL 32810

Staff Participants
(continued)
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Management Development Workshop « 818
for Career Bducation Project Directors >

April 30 - May 2, 1974
HBoward Johnson's Motor Lodge
603 Lee Foad at I-4
Crlando, Florida

Workshop Evaluation Questionnaire

Inoureffor&toinpmﬁxeplamﬂngmﬂhplaréntatimofﬁ:hm
and conferences, we are asking your assistance. Please complete this
and retumn it to your group chairman.

NOTE: SIGNATURES ARE NOL NECESSARY!

Workshop Purpose: This workshop has been designed to help develop conpetane
cies essential fo the managjement of career education

projects as well as develop a product which will be placed
in the hands of proiect directors for future reference,

PRy

1. mdicateinﬂxeapprcpmtespacasmevahnumofead\ofﬁam

sassions.
of
Very Little
Workshop Session Helpful _Helpful mu& Comrents e

Preparation of Final
Report for 1973-74
Career Education Proiject

Career Education:
Resource Guide

Use of State Guidelines
for Submitting Career
Bducation Project for
Funding

Design & Implementation
of In-Service Programs
for Project Teachers

Conceptualizing and
Developing a Model Career
Education Program

Establishing Effective
Lines of Commmication &
Working Relationshipe
with District lewl/
County Administrations

EKC

Aruitoxt provided by Eic:
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Workshop Cbjectives:

1. Provide an overview and instruction in preparing Final Report
for 1973-74 Career Education Project

2. Provide instruction in the use of the Career Education: Resource
Quide

3. Provide a review and instruction in how to use the State
Guidelines in submitting career education projects for funding,
etc.

4. Designing and implementing in-service progrars for project
teachers (elementary. secondary, an? mi<lic-junior high lewvels)

5. Conceptualizing and developing a model career education program
applicable to any county, and H

6. Establishing effective lines of cammmication as well as ways
of establishing effective working relationships w;th district
lewel-coumty/city administiyations.

-

2. Please indicate, by checking the appropriate Lox, how well the above d:jocu\aq
wexe acoamplished.

(] Excellent [ ] Good [ ] Fair [ ] Poor
3. Wuhat aspects of the entire program did you like most and why?

4. What aspects of the entire program did you like least and why?

5. The workshop length was:

{ ] about right [ ] too short [ ] too iong
6. The pace of the workshop was:

[ ] too fast [°] about right [1] too slow




10.

11.

13.

14.

\t
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The content of the workshop:

[ ] too academic [ ] too elementary [ ] about right
The managerment of the workshop was

[ J excellent [ ] good [ ] fair [ ] poor

Considering the length and content of the workshop, the opportunity for
participation was:

[ ] about right [ ] too little [ ] none
The meeting facilties were:
[ ] excellent [ ]Jgood [ ] fair [ ] poor

If another ane week workshop were to be held in the near future, what topic(s)
would you suggest be the focus of that workshop? :

If a one day drive-in follow-up session of this workshop were to be arranged
in your area in five or six months, would you like to attend?

[] Yes [ INo

what kinds of programs and activities do you feel are appropriate for the
ane day drive-in follow-up session?

Any additional comments:




Tally Sheet for @
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Management Development Workshop
for Career Education Project Directors

April 30 - May 2, 1974
Howard Johnson's Moter Lodge
603 Lee Road at 1-4
Orlando, Florida

Workshop Evaluation Questionnaire

In our efforts to improve the planning and implementation of future
workshops and conferences, we are asking your assistance. Pleasi: complete
this questionnaire and return it to your group chairman.

NOTE: SIGNATURES ARE NOT NECESSARY!

Workshop Purpose: This workshop has been designed to help develop competéen-
cles essential to the management of career education
projects as well as develop a product which will be
rlaced in the hands of project directors for future
reference.

1. 1Indicate in the appropriate spaces your evaluation of each of the workshop

sessions. ;, of
Very Little
Workshop Session Helpful | Helpful Helggﬁ No help]| Comments
Groups: | 12 (3 | 112§3 J1]2 ]3 :1 j2]3

Preparation of Final
Report for 1973-74 612 |4 | 8{1sj1oj1 |3 |0 |1 |0} 2
Career Eduration Project
Career Education:
Resource Guide 3]1 o 10 J16j13)2 {4 f2 |1 |0} O
Use of State Guidelines
for Submitting Career
Education Project for
Funding

Design & Implementation
of In-Service Programs sn3 s |7 9l 9|st1]0]0 |O|1
for Project Teachers
Conceptualizing and
Developing a Model Career
Education Program

(")
o
W
\0

13]10j4 |3 i0 |1 |1} 0

Establishing Effective
Lines of Communication &
Working Relationships 12 f1 3 15 10! 610 |2 |6 |O 01

with District Level/
County Administrations




Workshop Objectives:

1.

Provide an overview and instruction in preparing Final Report for
1973-74 Career Education Project -

Provide instruction in the use of the Career Education: Resource
Guide

Provide a review and instruction in how to use the State Guidelines
in submitting career education projects for funding, etc.

Designing and implementing in-service programs for project teachers
(elementary, secondary, and middle-junior high levels)

Conceptualizing and developing a model career education program
applicable to any county, and

Establishing effective lines of communication as well as ways of
establishing effective working relationships with district level/
county/city administrations.

2. Please indicate, by checking the appropriate box, how well the above
objectives were accomplished.

Group: Excellent Good Fair Poor
# 4 11 3 0
{2 6 15 0 1
#3 1 12 4 o

3. What aspects of the

entire program did you like most and why?

vas of Stete Ussign and irple- | Conceptuslizing Catablishing Eftsctive |
Prepsrstion of Carest Cuidelinss for msatstion of In~ | and Developting Lings of Cosmmisution '
State final Report for teucstion | Swbaitting Cevesr secvics Progrems | s Model Carssr and Morking Relucien- | Incersctiom
tevel 1973-7% Cacser Resourcs Pducation Projects | for Prolace Cducstion ships with Nletsict of
Crew! taformarios | Pducstiom Project | Cu'de for fundtag Taachets Progran Lavel/County Participmts
H on
[ ) 1 [} o 1 3 ] [ ] ]
n o 0 1 [} ] 3 1 [ ] ]
Ne 0 3 1 3 3 [ ] [}

stgctuel awmber of perticipmts respeudiag to ssch item
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4. What aspects of the entire program did you like least and why?
Eetedlluhing effece
Uss of Stete feelin ond tive Lines of Com~
Preperetion of Corver Culdelines for Teplenentet oo Conceptuelizing ouaicetion end werke |Openiag Doy
final Report fer Educetion | Submitting Caresr of In-setvice and Developiag ing Relationshipe Lack of
Leck of 197374 Corver Resourea Cducation Projects | Progress for o Model Coreet Vith Dietrict level/ |Needed
[ Participation | |_Gylde yor hnding | Prodact Teachese | Pducetion Proprem | County Adeintettetion
Nee 2 ] ° 3 ) R | 0 3
f1ee 0 0 2 2 0 H 0 b
[} o ] 1 1 1 1 0 [ )
o sgtual number of parcicipmts Teependiag to 0sch item
5. The workshop length was:
Group: About Right Too Short Too Long
3! 16 1 1
{2 22 0 1
#3 17 1 0
6. The pace of the workshop was:
Group: Too Fast About Right Too Slow
in 1 17 0
2 1 20 2
i3 0 17 1
7. The content of the workshop:
Group : Too Academic Too Elementary About Right
n 0 1 16
2 G 1 21
#3 1 0 15




8. The management of the workshop was:
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Group: Excellent Good Fair Yoor
i 6 12 0 0
#2 8 14 1 0
i3 4 13 1 0

9. Considering the length and content of the workshop, the opportunity for

participation was:

Group: About Right Too Little None
i 10 8 0
{2 17 6 0
it3 15 3 0

10. The meeting facilities were:

Group: Excellent Good Fair Poor
3 8 9 1 0
{2 16 7 o 0
#3 9 8 0 0

11. If annther onc week workshop were to be held in the near future, what

topic(s) would you suggest be the focus of that workshop?
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12, If a one day drive-in follow-up session of this workshop were to be
arranged in your area in five or six months, would you like to attend?

Group: No Yes
n 0 17
2 1 21
f#3 15 3

13. What kinds of programs and activities do you feel are appropriate for
the one day drive-in follow-up session?

14, Any additional comments:




O
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MANAGEMENT LEVELOPMENT WORKSHOP
FOR

CAREER EDUCATION PROJECT DIRECTORS ““\ﬁ\;
Howard Joknson's Motor Lodge “‘ﬁ m

Lee Road at I-4§
Orlando, Florida
April 30 -- May 1, 2, 1974

Tuesdav, April 20 - Ambassador Room

1:30 - 1:45 Introductory Resarks,
Mr. Thurman Bailey
State Uepartment of fiducation

1:45 - 2:00 Ovaerview of Workshop,
Dr. Rohert Andreyka
Florida State Universaty

2:00 - 2:30 Preparaticn of Final Report
for 1973-74. Carcer Education
Project, tr. Thurman Bailey
State Department of Education

2:30 - 3:15 Carecr Education: Resource
Guide, Mrs. Margaret Winkler,
Career Education Cur:iculum Lab.

3:15 - 3:45 Break

3:45 - 4:15 Career Education: A !‘edia Approsch,
Mr. Chris lendocla, Orange County

4:15 - 5:00 Overview of State Guidclines for
submitting Career Education
Projects for funding. Mrs.
Blanche MchMullen (Revised topic.)

Recess Until 8:30 a.m., May 1, 1974

May 1 - May 2., 1974 - Beginning the second rozrning, and for

the remainder of the workshop, participants will be divided

into three predetermined groups. These groups will consist of:
1. Large ADA enrollment countics

2. Medium ADA enrollment countics
3. Small ADA enrollment counties

Wednesday, May 1 - Topics and Roow Assignments for Group
work Sescions

Topic #1 The Design and !mplemcntation of In-service
Programs for Project Teachers

Rocm 288 Mr. Robert Megow and Staff,
Orange County

Topic #2 Conceotualizing and Developing a Model Career
Education Program

Room 290 Mr. Romeo Massey, Career Cduc.
Curriculum Lab and Mrs. Myrtle
Hunt, Panecllas County

Topic 83 Establishing Effective Lines of Communication
and Working Relationships with District Level
County/City Administrators :

Room 292 Dr. James Smith, Broward County

Mr. Robert Smith, Broward County
8:30 - 12:00 Topic Assigned to Each Group
12:00 - 1:30 Lunch
1:30 ~ 5300 Topic Assigned to Each Group
$:00 Close of Second Session
Recess Until 8:00 a.m., May 2, 1974

Thursday, May 2 = Rooms: 288, 290, 292

8:00 - 11:30 Topic Assigned to Each Group

31:30 - 12:00 Conference Evaluation and Summary,
Mr. Thurman Bailey and Jon Hunt
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