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ABSTRACT
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BASIC DATA FORM 2

Due Date: August 1 or ninety (90) days foliowing grant termination, whichever occurs first

SUBIT IN TRIFUICATE

SECTION A — GENERAL INFORMATION

“Developing Curricula for the Fducatibn of Youth

“PROJECT TITLE 1 Meeting Modern Problems - The
Constructive Control of Aggressive Behaviok"

PROJECT
NUMBER 45-69-024-4

Apphcant Agﬁncy

Address {compietc}

L 1470 Warren Road
Lakewood Board of Educatio: Lakewood, Ohic 44107
County Cuyahoga .
Nzme of Project Director Address {complete) Telephone Number
1470 Warren Boad : . 5704201
Dr. Theodore A. Buerger Lakewood, Ohio 44107 [arcicode
216
Superintendent_ . Address {complete} Telenhone Number
1470 Warren R4. ! 579-4092
Dr. Robert C. Cawrse Lakewocod, Ohic 44107 Aroa Code
216
Slgnature of Superintendent Date
%V/C/g g/w%& June 29, 1973
SECTION B — SCHOOL POPULATICN AND: PARTICIPATION ADATA
~ Number of Children " Stait
Enroilment Data on or Near Pre- : . Adult eceiving Total
: : . Kinder- Grades Grades uits Inse ota
the Previous October 1 }élanrctig; Garten 16 712 ana{;;v.re
1. Total Enrollment li .)j
of School Public 18,750 18,800 {51,900!53,7C0 123,150
District(s) Ll D)
Served by Titl . : ] -
lllrly:?o;ecyt e Nonpublic _?{057 '<_ 2,057
2. Total Enroliment . | i
= of Schaols Public |1,290 |1,317 | 8,900] o oo} 20,157
_?erve’d“by —
itle N :
Project Nonpubhc. 2,057 _ e 3 2,057
3. Persons Directly Public
Participating in 400 _ 18 , 418
the Titie 111 _ T ; .
Project Nonpublic 1 90 3 4 94

4, Direct and Indirect Participation of Stucdents, Teacherz and Ccunselars

Diract Participation Indlrect F’arllupgtlon
Teachers Counselors Teachers Counselors Students
Type of Schooi U . :

Elemen- { Secon- | Elemen-| Secon- | Elemen- | Secon- | Elemen-| Secon- | Elemen-| Secon-
tary dary tar}/ dary tary cary lary dary tary dary

Fublic " 780 50| 30 12 | 600} 75 11| 12

, Nonpublic 90 12 6 4 40 5 7 4

ERIC 2




ECTION € - ETHHNIC, T/'\F'\(“V'I

PN’]ILIPN‘JT“ F‘[PO"ETI DN
B-3, PREKININCRGARTER
THI\‘OUGH ALULT BY
ETHINIC GROUPS

T

F'OFULI\TION AND RURALJURBAN PARTICIPATION

Negro
American

indian
American

Spanish surnamed
f[\)rncrican {Mexi-
can, Puerto Rican,
Cuban descert)

Oriental
American

Caucasian

Other

Number of Participants

100

5

5 ‘ 15

387

_Percent of Perticipants

20%

1%

1% 3%

75%

2. PARTICIPANTS REFORTED IN
B-3, PREKINDERGARTEN
THROUGH ADULT BY
TARGET POPUILATION

Mipranls

Disadvantaged

Eariy Childhood
Education

Other—

Specify

Handicapped

Number of Participants

15

3. PARTICIEANTS REPORTED IN

Rural

Standard Metropolitan Area

Other

Urban

B-3, PRUKINDERGAKTEN
THROUGH ALULT BY
RURALJUREAN DISTRIBUTION

Farm

Nonfarm

Clow
Socioecononmic
Arca

Other

L bow
Sociocconomic
Area

Other

) Percent of Total
Number Served

6%

4%

6% 10%

74%

SECTION D - PERSOMNNEL FOR ADMINISTRATION AND ”'4'1PL‘EI'\":Ef‘JTI'\T|ON CF PROJECT

Type of Paid Personnel

Project Staff Faid with
Title 111 Funds

—————— e

Project Staff Mst Paid with
Title 111 Funds and Voluntcers

Full
Time

Hzlf or
greater

Part Ti—me

tess than

Full Time
Equivalent

. Fult
Time

half

Half or
grealer

Part Time

Le:.s than
holt

Full Time |
Equivalent

Administraticn/Supervision

1

4 .90

Teachers
3. prelrmd'.rc'arten

b. kindergarten

. Brades 1-6

1 \ \
. grades 7-12° (Writers involved

. other

in H.S. Revision)

|
i
L
i

Subject ratier specialists
{Arlists, scientists, cte. other

g than regular teachers)

4, TechniZians (audiovisual, etc.)

- Pupil personrel workers
(Guidance, counseling, testing,
attendance and school social work)

..15§

—

Health services perscnnel
{Medical, dental, psychiatric)

i

7. Researchers and evaluaters

-35

§ Planners and developers

- —

D-'sermnators (writers,
publ:c relation personnel, etc.)

.60

10. Other professionals

1

Paraprdfessionals (education
aides, elc.)

E

”’l Mther nonprofessionals

slerical, pupil transportation

MC J0d se:vices; etc.)

BD 2.2
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Aruitoxt provided by Eic:

L}

wolTIC.. o =PEvur . wCivve

DR Ill F VALV Auaw E;.ulm.

)
N VI

MAJOR PROGRAMS OR SERVICES

Number of nupils by grade tavel
(public znd nonpublxc schoo.s)

ncnpublic

Pre- !
Kinderzarten K(nderg ten

A. Direct educative services
(Teaching and aiding teaching)
1. Basic skills
a. Remedial

v

Grades 1-6 G'EIOCa 7- 12L

scheol
pJan

Numberof

Number of
acdults
{exclude staff
receiving
trais mf‘ard
pIc; inctstolf

mom.)_'rs)__

Number cf
staff who -
receivad
'nsr"wcp
training

es\

e o S b

1) English langlage arts

lexcept reasing)

2 F‘c-aciing

~—

Cultural

&

Social sciences/social
studics

Natural science and
mathematics

6

Other — specify

b. Nonremedial (regular) &
enrichment

1) Ennlish tanguage arts
(cxc;pt reaomg)

2) Reading

3) Cultural

(a) Fore gn languages
{classical & modern)

{b) Arts (mus:c,
theater, etc)

4) Social sciences/
social stucies

. 5) Natural sciences and
mathematics

(Rec
or s

kived sitip
ubstituite

6) Other — specify

490 90

/-

B. Special education

7
L f

1. Hendicapped

3

JM‘ ey } Nt

i

——— e Tibn

e

22

Ny '
Experimental cllasses

in "The New Mddel Me,

the high

2. Gifted

U

schoolqurriculum.

C. Suppcrting services -
1. General administration

Includes cost of sii

esfans

nileage

a. Infermation dissemination

1odgin4, postage,

staff tlmé, etc.

Rt e A e,

—aria

$1

e

b. Other

Secretarial

Serviceés

2. Instructional administration

a. School wide direction and
mangagement

BD 2.3

*Column is not applicable,

since the end product of this project was cur
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, hLY
ST PNV VY-SR TR P - TR - PRCGyzur HAS
TERMINATED ¥
. . T MNumber of
Number of pupils by grede ievel Number of | adulits Number of Indicate per cent
(public znd nonpublic schools) qér"“ ablic | ¢ {exciude steff | staffwho - Total of each program
{ . ‘ sc%co! receiving received estimated or service that
Pro- i pupils botrai mn';ard | inservice cost is being cortinued
Kindergarten|Kindergarten! Grades 1-6 lC-'acc:,, 7- I?L il project stﬁ..‘ | training without Feceral Funds
' n“:"| sk 'rS !
?..a. R g S U — ————ne BT U U UU I ——— ‘__._.._A".._._._..—-- e e o s e —
o
| {
|
i
2 T v —t 1
i ]
——— i} K
S e . i v ]
(Reckived slftipends #s consultants
or substitute teachfrs were hired
> \ | a90 90 22 $900|| for them)
R g e i ; ~. r—
sk s 12 Sl Rt i i . ; ki : ~ % —a - ;
Experiﬁental cllasses |in "The New Mddel Me, "| the high
’ - ~ .l
school} curr icuflum.
- o ' i
Includes cost of slides. tapes..milsage., N S o
lodqin&, postajge, stayff time, etc. $12,000
;o
1 Services . 8,50q
! - — I —1 .
- . vt . A
Q
ﬂgéﬁﬁble, since the end product of this project was curricular materials.
S w REnnE
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Aruitoxt provided by Eic:

a. Sites and buildings

b. Equipment

1} Audiovisua!

2y Clner instructicnal
equipment

D.

3} r'onm tructional
‘eauipment

o,

b

x SECTION E—~PERSONS SERVED EY TITLE il PROJECT AND ZSTIMATED COST (Continued)
@] —
8- Number of punils by grace leva! P“;?ﬁﬁgﬂ Number of
(pubiic and nonpuBlic echools) Numberof | .. Jida siaf | siaH
E; norpublic | (@xciude staff | slalf who
5 - ] School receiving received
Pre- pT‘ﬁHS' training ang inservice
. Kindergartzr {Kindergarten| Grades 1-5 | Gracdes 7-12 o projectstai | training
b __MAJCR PROGRAMS_OR SERVICES | 0% gerten| mémiers)
b. System wide dircction and
8 management l
o c. Instructiona! supervision _ L o .
o . i R —- N
o] 3. Program cevelopment e e e e
9 . i e e s Ao i . e
2 2. Research & development Sajlaries: |3-1/2 :ilme or freater], 3—-less| than 1/2 time
2 b.. Planning Sajlaries: !1-1/2 time or &reater|,4-less| than 1/2 time 3
o . . . ]
~ c. Evaiuation Sallaries: |3 evaluators 1/3 time equivilent 7.5
~ " d. Demcnstration Consultants, leéd Charges Supplie§&letc. 13,0
2 !
@ 4. Personne! cdavelopment { ‘
- e A e et et et et ]
5 . School lib? ary rESOUrces and i
Q oiirer instruclicnal material
0 __lexcont equipmant)
e, 8 pudiorisuol materials 34
0 . Boors, periodicals and
other prmmd materials
o _fexcept taxtoooks)
o €. Schoo! hbr?ry. audisvisual
R & other media personnel ' J
neais ! 1 o meremed o sepurren
kg 7. Pupil services ﬂ N
0 .
o - a. Guidance and counseling
jort T
0 b. Testing
ct
o c. Scheol psychological
H services
d. Atiendance & school
.k social work
jap
P e. Health services
g f. Pupil transportation
Ia]
-0 8. Capital outlay ]
. s | Pt s
(]
7}
ct
%
o
0

Improving classroom insteuction:

flezible schr.c*ulm

individual

instriiction, etc.

Pr

Pfoducﬁion-E
htotvpel & lst

penses
Revised

- Est )
Fditions

of

]

E. Commy rI!/ service or particination

ar\nn

High .Schobl Curn

iculum

A e e e .
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_ _ _ i COVIPLETE GNLY IF
TITLE fi! PROJECT AND ZSTIMATES COST (Continued) PROJECT HAS
TERMINATED
et Wb Vphis 9 giacts e imher s Number icate per cen
(pubiic and nonpu’lic scnool:) ﬁ;@i‘;:f’g (exclude staff | siaff who Tota of each prozrem
- 1 School receiving received estimated or service that
Pre. unils trainingand | insgrvice cost is being continued
Kinderzarten (Kindergarten| Grades 1-fiGrades 7-12)  °77 pro;eqtsta)ﬁ training i without Federa! Funds
' members
1 - T
B e e e e e N S o i s o
laries: [3~1/2 time or reaterll, 3-less| than 1/2 time 539,000}
aries: !1-1/2 time or greaterl,4-less| than 1/5 time 18,800
i
laries: |3 evaluators, /3 time equivelent 7,500
_L)p__su ltants, F:L_xéLd Charges, Suppl ie_§4[ etc. 13,000
s’ | ' ! li
i e e e e e — =%
) .
{ i
i P § e "
|
l; 300
i
i . 2
;'; |
!
3 ‘e st — -.!l’k--'-n: a =
5 !
P
!
SDUPUPP. S B
Q (Produckion Expenses |~ Est.)
« ! : A
EMC prototypel & lst Revlsed Editions of 8,500
High .School Curriculum




SECTION F - REPLICATION A" INTEREST

According tu your best information, list

1.

school districts which have replicated to some degree components of

the ESEA Tit{c 11l project reported on this form.
NAME - LOCAT 10N
Willingboro Middle ﬁﬁhool lWillinqboro, New Jersey
Bay Middle School . Bay Village, Ohio
Fremont Junior High School ‘ Fremont, Ohio
Groveport-Madison Junior High Grovgport;'ohié

Crestview Junior High

(Additional schools appear on attached list)

2. the number of school districts which have vis{téd the ESEA Title 111

project reported on this form.

a. Ohio 15
b. Other states 1
3. the number of requests (correspondence or telephone) received for infor-

mation and/or materials re]ating to the ESEA Title 111 project reported

on this form Approximately 1,000 ' r' .

[} h'\\)_ ‘ S




1. School districts which have replicated to some degree components of
the ESEA Title III project reported on this form. (Continuation list)

NAME ot LOCATION

|

Versailles Junior High Versailles, Ohio
Kettering Junior High Kettering, Ohio
Marietta Junior High Marietta, Ohio
Glenwood Junior High Eindlay, Ohio )
Laurence Junior High Trenton, New Jersey
Jefferson Union Dale City, california
St. James ' | Lakewood, Ohio ‘
Olmsted Middle School | " Olmsted Falls, Ohio
Beérea Junior High Berea, Ohio

Buckeve Local Ashtabula, Ohio
Grandview Hts. Junior High _ Grandview Hts., Ohio
Brookville Middle School . Brookville, Ohio
Barrington Schools Barrington, New Jersey
Northmont Local Englewood, Ohio
Jackéon %ownship Jackson, New Jersey
Delran Schools Delran, New Jersey
Middletown City Schools ‘ ' Middlétown, Ohio
Bowling Ggeen City Schools ) Bowling Green, Ohio
Orinda Schools ‘ Orinda, california
Greenville County Schools Greer, South Carolina
Lake Greenwood Project Ninety Six, South Carolina

Q
ERIC
S . 7



1. School districts which have replicated to some degree components of

the ESEA Title III project reported on this form. (Continuation list)

NAME

Industrial School

Va. Commonwealth Uﬁiversity Project

Glenview Community Church

First Congregational Church'

Prince George District

Springfield Local

Southeastern Elementary School

Bratenahl Local

Chillicothe City Schools

Cincinnati City Schools

Columbus City Schools

Hamilton City Schools

Indian Lake Schools

v

LOCATION

Ogden, Utah

Richmond, Virginia

Glenview, Illinois

Battieléréek, Mich.

Princenéebrée}.éritiéh Columbia

Akron, Ohio

Béiléfontaine, OChio

!
Bratenahl, Chio

Chillicothe, Ohio

"Cincinnati, Ohio

" Columbus, Ohio

Hamilton, Ohio

Middleburg Hgts. Junior High

"Indian Lake, Ohio

Tri village District

Perry Local Schools

Middleburg Hgts., Ohio

New Madison, Ohio

Pigua Schools

Perry, Ohio

Revere District

Richfield Schools

Pigua, Ohio

“‘Bath, Ohio’

Northwestern Local

Beavercreek Local

" Richfield, Ohio

Springfield, Ohio

Uttsville Local

IToxt Provided by ERI

Xenia, Ohio

.”?ééﬁiéviiie,-dhio




1. School districts which have replicated to some degree components of

the ESEA Title III project reported on this form. (Continuation list)
|

v

NAME LOCATION
can.on Local | L . _canton, Ohio
New Philadelphia Schools New Philadelphia, Ohio
Fairfield Schools Fairfield, ohio
North Bergen Schools . Nbf£ﬁ.éérgen, New.Jeféey...-.
Mt. Vernon City Schools ‘ o ‘Miiivéihbﬁ;'ohié

United Statestefense.Command ﬁichﬁéha:‘Vé;
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SECTION A

SUMMARY

DEVELOPING CURRICULA FOR THE EDUCATION OF YOUTH IN MEETING
MODERN PROBLEMS - THE CONSTRUCTIVE CONTROL OF AGGRESSIVE BEHAVIOR

June 30, 1969 = June -29, 1973

The project's purpose was to develop a first through twelfth grade
curriculum for all students to assist them in dealing with knowledge,
attitudes, and behavior involved in the constructive control of aggres-—
sive behavior. A basic goal of the curriculum was to help students
apply their knowledge in constructively resolving problems ‘and frus-—
trations.

Approximately 1,870 public and parochialstudents!in grades one
through twelve participated in the testing of the curriculum. Stu-
dents were enrolled in schools in Lakewood, adjacent areas, and
Toledo.

The curriculum was develcped cooperatively by staff from the
Lakewood Public Schools and The Educational Research Council of
America. Staff members worked at direction, coordination, a
‘variety of phases of development, evaluation, editing, layout and
design, and dissemination.

A two-level elementary curriculum, a middle school-junior high
school curriculum, and a high school curriculum were developed by
the project. Developmental activities centered in the project of-
fice at the Lakewood Board of Education Building.

The development process was arduous and intricate. A "writing
team" approach was used to develop materials for initial tryout in
the classroom. -Members of the team then rewrote the materials and
developed a prototype edition of the curriculum. A detailed evalu-
ation plan was followed as the prototype edition was piloted in
classrooms. =

Classroom evaluation of the curriculum was a very significant
phase of project activities. <Control and experimental classrooms
were established and both students and teachers were pre- and
post—-tested. Orientation and in-service meetings were held with
exper imental teachers.

11




Evaluation results at all levels were quite positive. Standard-
ized instruments and tests developed by the staff wern used to measure
curriculum effectiveness. Experimental students showed significant
growth on knowledge tests. Significant differences in attitude .neasures
resulted at the middle school and high school levels, and positive
trends were evident at the elementary level.

Experimental teachers showed significant growth in causal thinking
at the elementary and high school 1levels.

Consultants with expertise in a wide variety of areas provided
valuable input to the prototype and revised editions of the curriculum.
The page by page revision of the prototype into a revised edition
reflect considerable feedback from students and teachers, evaluation
data, and experts who critiqued the curriculum.

Dissemination of information about the curriculum was done through
letters, phone calls, brochures, articles in newspapers and journals, -
project presentations, and in-service workshops. The curriculum was
well received locally, statewide, and nationally by educators at all

levels.

The success of this four year prcject justifies the recommendation§
that disseminatidn of information about the curriculum contigue indeflf
nitely, that arrangements be made to coninue making the curriculum avail-
able to schools, -that further research be done on its long term effec—
tiveness, and that revision be considered within+ two or three years.

12




SECTION B

CONTEXT DESCRIPTION

The Locale

l

Lakewood, Ohio is a white suburban, bedroom community of about
73,000, immediately adjacent to Cleveland on the west. The population
is remaining relatively stable, since no land is available within the
city for building, and it is bordered on one side by Lake Erie, and on
the remaining sides by other municipalities.

Onéé regarded as a wealthy suburb, ILakewood is now considered a
middle-income community. Socio-economic level of the community would
range from top and middle level management status to a variety of types
of employment in service related and blue collar jobs.

A number of other districts, both public and parochial, cooperated
in the piloting of the curricular materials developed. These districts
included students from urban, inner-city, urban-fringe, suburban, and
rural settings. Students involved in the piloting came from a broad
range of socio-economic levels. )

The School System

The Lakewood Public Schools have approximately 11,000 enrolled
in grades K-12. The District is organized on a 5-3-4 plan which in-
cludes ten elementary schools, tkree middle schools, and one senior
high school. Each elementary sciwol and middle school is under the
direction of a principal who is xrzsponsible to the district superin-
tendent. The 3700 student high school is divided into three houses,
each of which has a house principel. Each house principal is responsi-
ble to the high school principal who in turn 1is responsible to the
district superintendent. Per pupil expenditure for 1971-72 was $933.29.

Needs Assessment , |

The 107th General Assembly of the State of Ohio in its regular
1967-68 session recognized that in the area of health and family
living the foremost problems of youth were: (1) difficulties in sexual
adjustment, (2)alcohol, tobacco, and drug abuse, and (3)use of violence.
It subsequently adopted House Resolution #78 which urged the inclusion
in school curriculum of "health and family living education from Kinder-
garten through High School."




In mid-1968, Dr. Martin Essex, Superintendent of the Ohio Department
of Educ@tion, requested the Educational Research Council of America
ERCA) , Cleveland, Ohio, to make a study of the curricular needs of
Ohio Schools as they related to the social problems pinpointed by the
legislature. The results of the survey (Family Life Education Survey)
indicated that only a few school systems in Ohio offer systematic
instruction related to aggressive conflict. - Students appeared to re-
ceive little help from schools in handling conflict-producing situations
and almost no attention seemed to be given to helping students develop
basic philosophic approaches which are needed to make constructive
decisions.

Historical Background

"Developing Curricula for the Education of Youth in Meeting Modern
Problems - The Constructive Control of Aggressive Behavior," began
functioning as an ESEA Title III Project in June, 1969.

The Lakewood Schools had become aware that Title III funds were likely
to be available for development of curriculum to £ill the void shown in
the Family Life Education Survey. An initial grant for 1969-70 was ap-
plied for and received. Development was begun on a first through twelfth
grade curriculum dealing with aggressive behavior. Three subsequent
annual grants were applied for and obtained to complete development of
the curriculum.

Curriculum of this nature did not exist in the district prior to the
inception of the project and no develnpmental work had been done before
that time.

The theoretical approach in the curriculum is based on the causal
approach to human behavior. Dr. Ralph H. Ojemann had pioneeered in this
approach at The State University of Iowa and has further developed it at
The Educational Research Council of America.

The causal approach considers the interaction of motivating forces
or needs, resources, and the immediate physical setting as producing a
behavior. 'Short- and long-term consequences and alternative ways of
responding are other significant features of the théory.

Throughout the four years of the project, consultants from The -

Fducational Research Council of America worked with Lakewood staff members
developing, testing, and revising the materials.

14




SECTION C

PROGRAM EXPLANAT ION

.
“Developing Curricula for the Education of Youth in Meeting Modern

Problems - The Constructive Control of Aggressive Behavior" was a

four year ESEA Title III Project to develop curricular materials.

It will not be necessary for school systems to replicate the develop-

mental process, since a product was the end result of the project

act;vities. However, information contained in this section of the

termination report will provide significant background on the develop-

mental process as well as the product itself.

Scope of the Program

The purpose of the project was to develop curricula for all stu-
dents in grades one through twelve. Curricula developed was to deal
with the knowledge, attitudes, and behavior involved in the construc-
tive control of aggressive behavior. The materials were intended to
assist students in understanding humanmotivations, the nature of
frustrations, alternative responses to situations, and the nature of
aggressive behavior. A basic goal of the curricula was to help stu-
dents develop greater awareness and assist them to apply their knowl-

! edge in resolving problems and frustrations.

Approximately 1,870 students participated in pilot classes in

which the curriculum was being taught. 1,595 of these students were
enrolled in public schools and 275 were enrolled in parochial schools.
Students ranged in age from six throud eighteen. Participants includ-
ed 750 students in grades one through six, 520 students in grades seven
and eight, and 600 students in grades nine through twelve. Students
came from Lakewood public and parochial schools, public and parochial
schools in surrounding areas, and public schools in the Toledo area.

o=
Personnel
Lakewood Schools Project Staff
Project Director - The director of the project devoted from five
to ten percent of his time to overseeing project activities. He saw

that deadlines were met, worked cooperatively with state level Title III
officials, and provided on-going guidance and direction during the four
years.
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Proiject Coordinato;[Writer_— This was a full-time position for
the final three years of the project after having been a half-time
assignment the first year. Duties included coordination of all
phases of the development process. This entailed writing continua-
tion applications, developing budgets, planning meetings with con-
sultants and teachers, establishing test sites, seeing that dead-
lines were established and met, maintaining liaison with the state
department of education, the Educational Research Council of America,
and the project evaluator, developing dissemination materials, partici-
pating in dissemination activities, responding to inquiries about the
curriculum, and contributing to the writing phase of the project.

Project Writers - In most instances project writers devoted full
time to project activities. During the third year of the project, twd
half-time writers were employed to develop high school curriculum. The
writer's primary function was to develop objectives and curricular mater-
ials for classroom tryout. Following classroom usage, they rewrote the
materials on the basis of student and teacher response and statistical
evaluation. The writers were also involved in researching the litera-
ture in the field, meeting with outside consultants, disseminating
information about the project, working with test site teachers, and a
wide variety of other activities.

Lakewood staff who worked on curriculum development were selected
on the Dbasis of their background and experience working with children.
Their potential as individuals capable of creating innovative curricu-
lum through a group process was alilso a significant factor in their
selection.

The size of the Lakewood staff varied over the four-year period
from the equivalent of two full-time persons the first year to the
equivalent of four and one half full-time persons th: third year.

A full-time secretary was employed by the Lakewond staff during
the final three years of the project. She worked half-time the first
year, but clerical duties became such that her services were needed
on a full-time basis. '

An outside evaluator was employed during the final two years of the
project. She held apPh.n and was the Director of Research at the
Cleveland Guidance Center.

A project designer from Ernst and Ernst was employed during the

final year. He was responsible for the layout of the revised edition
of the high school student book and designed the final project brochure.
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Educational Research Council of America Staff

Throughout the four years of the project, staff from the Child-
Educational Psychology and Preventative Psychiatry Department of the
Educaticnal Research Council of America, worked closely with the
Lakewood staff as consultants and writers.

Director of Curricula for Youth Projects - The director devoted
approximately ten percent of his time to the project. He provided
guidance in the curriculum approach, critiqued materials developed,
maintained contacts with state officials, and added ongoing support
to the development effort.

Project Coordinator/Writer - Over the four years an individual
devoted approximately fifty percent time to coordination and writing.
He was responsible for maintaining a close relationship with the
Lakewood staff and assigning council staff various duties in the
development process. TFurther responsibilities included ongoing con-
tacts at the state level, maintaining liaison with other departments
at the council, training of Lakewood staff members, disseminating
project information, contacting outside consultants, responding to
inquiries about the curriculum, and contributing to the writing nrocess.

Project Consultants/Writers ~ FEither one or two individuals worked
half time in this capacity each year of the project. They provided
needed research materials, contributed to the development of objectives,
participated in the writing of curriculum, worked with test site teach-
ers, and assisted in a variety of other project functions.

Project Editor - All of the materials developed passed through the
hands of an editor. She checked all copies for clarity and errors of
any type.

Project Designexr - A council employee from the art department de-
signed the layout for the elementary and middle school-junior high
student books. He also assisted in the development of the mitial proj-
ect brochure.

Project Evaluator - An individual devoted a small percentage of
time each of the final three years of the project to evaluation of the
curriculum. Contracting with the outside evaluator previously mentioned
made it unnecessary to utilize & large amount of council personnel time
for evaluation.

Staff from the council were chosen on the basis of their expertise
in various areas and on their potential for contributing to a project
of this type. The number of council consultants and amount of time
devoted to the project remained relatively consistent during the four
years.
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Procedure

Organizational Details

The project was funded for a four year period -- June 30, 1969,
through June 29, 1973. This report gives a general overview of the
four years and specific details cf activities during the fourth year.

The developmental activities took place primarily in an office
at the Lakewood Board of Rducation building. During the first two
years staff worked in one large room. This arrangement was not too
satisfactory and was remedied when remodeling of the room provided
four separate offices in which to work.

Developmental work also tock place three summers in offices at
the Educational Research Council of America. For six weeks each
summer, Lakwood staff and council staff worked together at the council
developing new materials and revising existing units.

Council staff came to Lakewood on » regular basis during the school
year to work on curriculum development and also worked on the project
in their offices. From time to time Lakewood staff met with council
staff in the council facilities during the school year.

The piloting of the curriculum took place in classrooms in Lakewood,
neighboring school systems, and Toledo. Special facilities in a school
were not necessitated for testing the curriculum. Pilot classes were
held in traditional classrooms and open space settings.

Lakewood and council staff worked closely throughout the four years
and were constantly checking and reviewing the program. Weekly,
monthly, and annual schedules were established, and progress reports
were regqularly made to officials at the state level. The major strategy
change was a fourth year for the prcject when it was desemed impossible to
write, test, and re-write the high school curriculum in one year's time.

Periodic meetings were held with Title III officials from Columbus.
At these meetings major decisions were made on such topics as copy-
rights, deadlines, budgets, printing quantities, ,and dissemination
activities. ' ' '

Numerous in-service meetings were held with test site teachers.
Individuals piloting the materials in their classrooms met with staff
for a day prior to teaching the curriculum. The day was devoted to
overviewing the curriculum, discussing the approach, and getting the
teachers actively involved in exercises simulating student activities.
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Meetings with teachers also took place while they were teaching the
curriculum. These meetings provided support and assistance to the
teachers and served as a source of feedback for revision. In most
cases the meetings took place outside of regular school time. If
they were during school time, the project paid for the cost of sub-
stitute teachers.

Control classes were ectablished to parallel each experimental
class. However, the only meetings held with control teachers were

to explain the testing procedures,

Activities

As stated previously, a first through twelfth grade curriculum
was the end product of this project. This section of the report
deals briefly with activities ihvolved in testing the curriculum in.
classrooms. The section that follows will go into a more detailed
account of the development of the curricular materials.

Classroom testing of the materials was a crucial feature of the
development process. Much of the revision of the materials was based
on the reaction obtained from students and teachers who had experienced
the curriculum.

Experimental and control classrooms were established at all levels.
Students and teachers in both types of classrooms were pre— and post-
tested to provide a basis for comparison.. The basic difference in the
two groups was that the control teachers and students recelved no ex-
posure to the curriculum. '

Following the initial in-service meetings, experimental teachers
used the prototype editions of the curriculum as part of their instruc-
tional program for the day. Usually they taught the curriculum for
thirty to forty minutes a day for a specified number of consecutive
days. 1In some cases the curriculum was taught every other day or every
other week. The time of day the materials were taught varied widely.
Teachers avoided teaching the curriculum one day a week for an extended
period of time due to loss of continuity and because of student atten-
tion span.

Generally the curriculum was taught in classroom groups that had
been established prior to introduction of the project materials.
Teacher-pupil ratios varied from one to fifteen students through one
to thirty students. In most cases test classes were standard classroom
size. Other than in group counseling settings, no special sized groups
were established.
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The wide variety of activities and teaching approaches ' in the
curriculum served as the basic tool for motivating students. Exper-
iences that lead to active involvement of students are suggested
throughout all levels of the curriculum. These activities proved to
be guite adequate in maintaining student interest. Supplementary
audio-visual items suggested in the teacher manuals provided another -
source for motivating students.

instructional Equipment and Materials

Development of the curriculum proved to be arduous as well as excit-—
-ing and chalienging. It was anticipated that a first through 12th grade
program would be developed over a three-year period. However, early in
the project it became evident that a fourth year would be needed due to
the intricate and time consuming process involved. '

The Lakewood writing staff spent considerable time orienting itself
to the causal apprcach to behavior when the project began in June, 1969.
The Fducational Research Council of America (ERC) provided causal back-
ground and experiences which proved invaluable to the development pro-
cess. Over the four-year aevelopment period as changes occurred in
the Lakewood staff it was necessary to provide new staff members with
orientation @and background in the causal approach.

For the most part, the development of all three levels of the
curriculum--elementary, middle school-junior high and high school--
followed essentially the same pattern.

During the first year of developing each of the three curriculum
levels the Lakewood staff and personnel from FRC began by outlining
desired goals and determining the order in which units were to be
written. This same procedure was adhered to when writing specific
educational objectives for each unit. Goals, units, and objectives
were altered somewhat as the development process continued, but most
remained basically unchanged. :

The intent at each of the three curriculum levels was to develop
an experiential model curriculum which would suggest a multitude of
teaching technigues from which classroom 1nstrucLors could tailor
individual approaches to the currlculum

The staff determined that a "writing team" approach would be best
in curriculum development with individual members responsible for writ-
ing specific sections which the entire staff could critique as a whole.
The team approach has certain drawbacks--individual sensitivities and
individual creative talents vary and communication between personali-
ties can become quite complicated. In addition, the development pro-
cess moves more slowly than if the writing were done by one or two

individuals. However, the end result is that the overall product_con—
® lns ideas, theories, concepts and activities that one or two writers
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could not possibly have included. The "team approach" to developing cur-
riculum is one of the more significant strengths of the materials.

During the first year of developing curriculum, outside consultants
provided valuable input. Project staff reviewed available literature
in areas pertaining to the curriculum and made an additonal--but futile -
search for other similar curriculum materials.

Ultimately, the staff decided it was essential to meet with outside
consultants to gain additional background. These consultants had ex-
pertise in such areas as human behavior, vandalism, aggression, cur-
riculum development, social work, law enforcement and community service.
Their contributions are reflected throughout the curriculum. And,
whenever possible, their expertise was shared with the Lakewood School
System.

Many of the student activities developed the first year were tried
in selected classrooms. This provided invaluable student and teacher’
feedback in the development of prototype editions of all three curricula.

The second year at each level, the prototype editions were tested,
evaluated and revised. At the conclusion oi the second year a revised
edition was published and made available to other school systems.

Test sites for piloting the prototyp=: edition were established in
the spring of the first year of development at all three levels. In
establishing test sites, a school person at the upper administrative
level was contacted. The project was explained, citing what was needed
from the test site and the benefits accruing to the site. In order to
test the materials in a variety of settings, school systems were cliosen
on a basis of their similarities and differences to the Lakewood Schools.

Once the system agreed to serve as a test center, teachers were
selected to work in the project on an experimental or control basis.
Prioxr to the use of curriculum in a classroom, orientation sessions
were scheduled to familiarize teachers with the causal approach as
well as with the curriculum materials themselves. 1In addition, a
series of ongoing in-service and feedback sessions weres held as the
materials were being used, thuv providing additional student-teacher
input to the curriculum. |

) 1

Evaluation 1is a significant aspect of curriculum development and to
this end a close working relationship was maintained with the project
evaluator. Objective evaluation proved difficult in that there were
few standardized instruments available to test a curriculum of this
nature. The evaluator and the staff selected a number of appropriate
standardized measures and developed a variety of tests to objectively
evaluate the curriculum. In addition, subjective evaluation forms for
teachers and students were developed.
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The evaluator processed and analyzed the pre-ind post-test data
from teacher and student testing with the intent of providing curricula
which would help both teachers and students grow.

The evolvement of the curriculum from prototype to a revised edition
involved a number of additional steps. Considerable time was spent re-
writing the prototype and working with consultants and appropriate local
personnel to critique the prototype edition. These critigues, the evalua-
tion results, and feedback from students and experimental teachers formed
the basis of the page-by-page development of a prototype edition into
a revised edition now available to schools.

Considerable time and effort were spent in typing final copy, edit-
ing and proofreading it, as well as doing layouts, art work, photo-
graphy and making printing preparaﬁions. Deadlines--although diffi-
cult to meet—--were an integral part of the development process in each
of the above steps.

The staff maintained close contact with the ESEA Title III office
in Columbus during the development of curriculum at all levels. This
contact included providing them with ongoing progress reports, writing
continuation applications, creating and maintaining a budget and a
wide variety of similar liaison activities.

The development process involved a number of individuals from each
of the three agencies involved in the project--The Lakewood Public
Schools, The Fducational Research Council of America, and The ESEA
Title III Office of The Ohio Department of Education. Maintaining
lines of communicaticn amongst the three agencies was difficult at
times. However, due to the cooperative efforts of individuals from
each of the agencies, the original curriculum development goals of
the project were met.

In addition to a first through twelfth grade curriculum, the proj-
ect developed two fifteen-minute tapes on vandalism to be used with
the middle scheool-junior high curriculum. One tape is parents and
the other is students discussing the topic with a moderator. The
tapes, edited from two hours of conversation, are available as sup-
plementary items.

A booklet entitled "Frustration Is" was also developed for use with
the middle school-junior high curriculum. The series of cartoons was
intended to be a discussion starter and to encourage students to do
their own frustration illustrations. The booklet also is available as
a supplementary teaching tool with the curriculum.
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The project purchasced audio-visual equipment including a 16mm film
projector, an 8 mm loop projector, a filmstrip projector, a three-
Speed record player, a reel type tape recorder, and a casette tape
recorder. This equipment was used primarily in the project office
to preview audio-visual materials that were being considered as ap-
propriate to include as suggested supplemental materials to the cur-
riculum. The equipmenﬁ was also used extensively in dissemination
activities.

Hundredsof commercially produced films, filmstrips, film loops,
records, and tapes were previewed by project staff. A thorough
search was made for those items that would be most appropriate and
complementary to the curriculum. Some excellent audio-visual items
are available and information is included in the teacher manuals con-
cerning ordering the items. Three minute film loops, many of them
animated, were found to be particularly effective with the curriculum.

Most schools probably own additional films and filmstrips on human
behavior that would he very effective for use with the curriculum.
None of the audio-visual items were deemed absolutely essential to
the success of the curriculum, but utilization of them does enhance
its effectiveness.

Obviously, in the testing of the curriculum, none of the audio-
visual items were used with control classes.

Curriculum developed by the project is listed below and is avail-
able for purchase from:

Order Department

Educational Research Council of America
Rockefeller Building
Cleveland, Ohio 44113

.

"Grades 1-3 " Teacher Manual "Dealing with Causes of Behavior"
Grades 4-5 Teacher Manual "Dealing with Causes of Behavior"
Grades 4-5 Student Book "Dealing with Causes of Behavior"
Middle School Teacher Manual "Dealing with Aggressive Behavior"
Junior High Student Book “Dealing with Aggressive Behavior"
High School Teacher Manual "“The New Model Me"

High School Student Book "The New Model Me"
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Budaget

Sources of funds for the development of the curriculum were as

follows:
Total federal support under ESEA Title III $388,500
Total federal support other than under FSEA -0-
Title III )
Total nonfederal support 30,000 (est.)
Total project cost 418,500
Total evaluation cost 17,000

Annual grants of federal support for the project under ESEA
Title III were:

Grant I 1969-~-70 $72,866
Grant II | 1970-71 84,799
Grant III 1971-72 126,498
Grant IV l972~73 104,337 (Est. expenditure)

The nonfederal support for the project is a rough estimate of the
contribution made by the local agency. This would include services
performed by professional and non-professional personnel for which
they were not paid by federal funds, furnished office space, use of
equipment owned by local education agency, utilities, and a variety
of other items.

Most costs incurred in the project were for development of cur- '
riculum. Slightly over $2,000 was spent for remodeling of local
education agency office facilities and approximately $2,000 was ex-
pended for rental of office space during three summers at the council.
Other than that, federal monies expended went directly into some phase
of the development process.

The itemized list below gives approximate figures relating to the

expenditure of $388,500 provided as federal support for the project
under ESEA Title III.
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*Personnel*-—-*""—"——-"‘"‘-——‘""‘———————-‘-——--—-—.~———$ 305 ’ 000

Fixed Charges-———==—-= s s s e e 27,000
Materials and Supplies-——~~—==—~—--——=—m————————- 11,000
Other' Services—=========mmmm 11,000
Travel and per diem-———=—————==-—m—————e—— oo 9,000
Ccontracted services-———————-~——ma——— e 7,500
Equipment-————=====— o e e e e e e 4,000
Remode ling === == == m = e e e 2,000
Rental of summer office space——-————==——===—-—= 2,000
Miscellaneous ————=——=——~—=—=——————— e 10,000

*Includes expenditure for personnel from Lakewood
Public Schools and Educational Research Council of
Anmer ica for administration, coordinatiocon, develop-
ment, evaluation, dissemination, and secretarial
duties.

More detailed information on the project budget can be obtained
from The Lakewood Board of Education, 1470 Warren Road, Lakewood,

Ohio 44107.
\

Replication of the project developmental activities by another
school system is highly unlikely. It is more likely that schools
would utilize the product developed by the project, so per pupil
costs were figured on that basis.

Per pupil costs for copies of the curriculum was sigured assuming
that elementary and middle school-junior high materials would be used
for more than one year with each student. The cost per pupil in grades
one through five is estimated at $.39 for the first year and about $.16
per pupil for continuation. At the middle school-junior high level the
cost per pupil for the first year would be $.35 and about $.34 per pupil
for continuation.

When this report was written, no prices were established for the
high school curriculum. Quite likely the per pupil cost will be some-
what higher, since the high school pupil books are lengthier and proba-
bly would be used by a student for only one year.

It is important to understand that the per pupil cost cited repre-
sents expenditures for only the teacher manuals and student books.
Additonal costs to a school system could include the recommended in-
service training and some of the audio-visual materials suggested in
the teacher manuals. An additional expenditure of $500 at each level
would provide systems with an adequate library of films, filmstrips,
film loops, and records to supplement the program.

|
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Per pupil cost of this program compares very favorably with normal
per pupil costs of other programs. The cost of the teacher manuals
and student books are minimal due to the development having been fi-
nanced by federal funds. Per pupil costs for copies of the curricu-

lum would be particularly favorable if the student books were used
as a non-expendable item.

Cooperative Efforts

During the four years of the project many outside agencies co-
operated with the project staff. In som2 cases the contacts were
ongoing, while in others one meetlng was held with agency repre-
sentatives.

Agencies provided information for the development process,
assited in implementation, and aided the dissemination effort. The
relationships established made the agency more aware of the project's
intent and in some cases assisted the agency in its program.

The agencies listed cooperated with the project staff during this
past year:

The FEducational Research Council of America

Drug Education Division of The 5State Department of qucatlon

The Lakewood Mental Health Clinic

The Cleveland Public Library

The Lakewood Public Library

The Fairview Park Public Library

School of Library Science, Kent State University

Department of Theoretical Foundations, Cleveland State University
Cleveland Child Guidance Center

Center for Humanistic Education, University of Massachusetts
Center for Teaching about Peace and War, Wayne State\University
Department of Guidance and Counseling, Michigan State University !
Family Life Education Program, Toledo Public Schools

Three staff members from the Educational Research Council of America
worked closely with the Lakewood Staff throughout the year. They partici-
pated in development and revision of the high school curriculum, pro-
ject presentations, training-of project teachers, feedback meetings with
teachers, statewide workshops on the elementary curriculum and securing
consultants.

Cooperative endeavors have continued with The Lakewood Mental Health
Clinic. Orientation meetings were held with the clinic staff and they
served as on-call consultants in the Lakewood elementary schools.

Project staff worked throughout the year at statewide in-service
workshops with staff from The Drug Education Division of The State
D@hartment of Fducation. This cooperative venture was quie signifi-

ER&(: in the dissemination process.
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The other organizations listed provided input, helped in piloting
curriculum, and assisted in disseminating information about the pro-
Jject.

Local education agencies listed below were served by the project
that curricular materials developed were furnished for and taught

the school indicated.

Lakewood
Lakewood High School
Emerson Middle School
Harding Middle School
Franklin Flementary School
Garfield Elementary School
Grant &Ilementary School
Harrison FElementary School
Hayes Rlementary School
Lincoln Flementary School
Madison Elementary School
McKinley Elementary School
Roosevelt Elementary Scheol
Taft Elementary School

Toledo
DeVilbiss High School
Libbey High School
Spencer Sharples High School

Start High School

Anthony Wavne (Lucas Co.)
Anthony Wayne High School

Brooklyn
Brooklyn High School

Cleveland Diocese (Lakewood)
St. Edward High School
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Cleveland Diocese (Rocky Rivern)

Magnificat High School

East Cleveland
Shaw High School

Midview (ILorain Co.)}
Midview High School

Ohio Youthh Commission
Cuyahoga Hills Boys' School

Princeton (Cincinnati)
Princeton High School

Springfield (lucas Co.).
Springfield High School

Washington ({(Lucas Co.)
Whitmer High School




SECTION D

EVALUATION OF ACTIVITIES AND OUTCOMES

Educators and laymen have become increasingly concerned with the
accountability and evaluation of educational undertakings. A recent
study has shown that only a small percentage of curricular materials
has undergone any testing and revision prior to c¢lassroom implementa-
tion. The curricula developed by this project has been extensively
evaluated and revised.

{

Evaluation of project activities has been an extremely significant
phase of project effort during the four years. 1Initial objectives
were developed with long range outcomes and developmental objectives
were written for each continuation year. '

The foremost objective of this four-year project was to prepare
curricular materials appropriate for all students to deal with the
knowledge, attitudes, and behavior involved in the constructive con-
trol of aggressive behavior. Materials developed were intended to
assist students in understanding human motivations, the nature of
frustrations, alternative responses to situations, and the nature of
aggressive behavior. The curriculum developed by the project was to
help students develop a greater awareness and assist them to apply
their knowledge in resolving problems and frustrations.

Revised editions of the first through twelfth grade curriculum

that are available to school systems provide cevidence of the attain-
ment of this overall project objective.

Evaluations of the Curriculum

Complete reports of evaluation at the elementary and middle school-
junior high levels were submitted in earlier continuation applications.
However. the summary and conclusions of evaluative efforts at those levels
are included in this document as Appendix A and Appendix B.

Curriculum evaluation efforts this past year were concentrated at
the high school level. The complete high school evaluation report done
by Dr. Sandra McPherson, Director of Research at Th= Cleveland Guidance
Center, appears as Appendix C.
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Project Activities - Fxpectations and Results

Favorable levels of attainment were anticipated in the project
activities engaged in during this past year. In most cases the level
of attainment for the activity was met. However, in a number of
cases, the results of the activity exceeded what had been anticipated,
and in some cases the hoped for results were not attained.

It was anticipated that the results of the pre- and post-testing of
students experiencing the high school curriculum would show positive
trends. Growth in understanding the causal approach was expected, but
there was some guestion about this occurring in the attitude tests
administered. Analysis of the data indicates statistical significance
in both these categories in the Toledo and Cleveland study.

Consultants who critiqued the high school prototype reacted much
more positively than had been anticipated. Their feeling was that it
was relevent, much needed, and a significant contribution to a critical
educational areca.

There was some concern about having a number of test sites over 100
miles from Lakewood. It was felt that it would be difficult to co-
ordinate the piloting, get materials back and forth, and generally
maintain contact. Thanks to the cooperation of the staff of The Family
Life Program of the Toledo schools, this arrangement worked much better
than was anticipated.

The elementary curriculum was implemented in all ten Lakewood schools
this past fall. The positive manner in which it was received by teachers,
administrators, students, and parents exceeded our expectations. Build-
ings which had not been involved in the piloting seem as enthusiastic
about the curriculum as those who had used the curriculum in previous
years. Parents seem pleas=d that their children were having the oppor-
tunity to be involved with the curriculum and asked about having parent
sessions discussing the theory so they could emplcy it. Children ap-
peared to be enjoying the activities and indicated how the curriculum
was helping them resolve daily problems.

Positive response to the statewide and individual school workshops
related to the curriculum was expected. However, participant evalua-
tion of these workshops indicated that teachers gnd administrators felt
there was a vital need for the curricular materials and that they were
keenly enthusiastic about implementing the program. Requests for indi-
vidual workshops, project presentations, and project visitations were

anticipated as a result of the statewide workshops. However, the large
amount of staff time that was devoted to this activity, as pointed out
in Section E - "Dissemination," was not expected.




More reviews of the curriculum appeared in journals and magazines
than in previous years. Prcject staff had planned to develop some
dissemination itcms, but educational organizations and school systems
where presentations and workshops were held added much in the area of

published materials about the project. These items are also discussed
in Section E - "Dissemination."

Last year some project audio-visual items were loaned to other
schools and agencies. This year the project staff responded to con-
siderably more requests of this nature. Films, filmstrips, film loops,
transparencies, tapes, and slides were loaned to numerous elementary
and secondary schools, colleges, and parent groups.

An activity not anticipated this past year was the February 1st and
2nd visitation of the validation Team from the United States Office
of Education. Much time and effort went into preparing for the visit.
The staff was pleased to have the project score the maximum attainable
100 points. The summary statement in the team's report read as follows:

COMPLIANCE WITH CRITERIA AND CONCLUSIONS AND RECOMMENDATIONS

A. Innovativeness,

The most important innovative outcome of this project
is a curriculum, with related materials, for helping
pupils from first grade through high school understand
and deal with the causal factors in human behavior.

It rates especially high on exportability.

The basis of the rating is that these materials and
activities are founded upon the basic needs of all

human beings whether young or old. Further, they can

be adopted for use elsewhere at relatively small cost

in either dollars or staff time and effort. Thus,

it is reasonable to conclude that they will be effective
in other similar settings.

B. Conclusions and Recommendations by Team

The validation team recommends thgt the Project he vali-
dated and that a special effort be made at all levels,
local, state, and national to make the curriculum materials,
along with specific objectives for the training of teachers
concerning their use, available to other school systems
with similar educational goals.
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The results of the validation were forwarded to the United States
Office of Fducation for further screening. Unfortunately they did not
see fit to select the project to be represented at the Education TFair
nor to provide additional funds for additional exposure.

Evaluation results from the piloting of the high school curriculum
in the Special Study did not meet expectations. School setting, student
turnover, attendance problems, and other variables contributed to not
attaining the desired results.

It was hoped that more staff time this past year could be spent in
classroom obscrvation at all levels, with emphasis at the high school
level. High school classroom visits were made, but as happened in
previous years, other.project activities took priority over the hoped
for visitation time.

Impact of ESEA Title III Project

The Lakewood Public Schools has a Curriculum Advisory Council
composed of administrators, teachers, laymen, and students. 1Its function
is to serve as a forum through which staff members, parents, students,
and other interested citizens mayv offer ideas and suggestions for improve-
ment of curriculum in the Lakewood Schools.

On May 8, 1972, the Curriculum Advisory Council made the following
recommendation to the Lakewood Board of Education:

DEVELOP A K-12 PROGRAM OF PERSON AND GROUP RESPOIISIBILITY

Helping youth to become active and participating members of a
democratic society requires the development of a sense of
responsibility to themselves and to others within society.

A sequential development of a new curriculum to teach person-
al and group responsibility in and of itself or as an integral
part of the existing social studies or humanities curriculum
should be initiated.

The Curriculum Advisory Council recommends;that:

1. The behavioral sciences and humanities should be emphasized
at all levels to aid in student self-discovery and social
responsibility.

2. A causal approach in education be developed.

3. A continuing program focusing on family life be a salient
feature of the program and that
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4. The Title III, ESEA program, "Constructive Control of
Aggressive Behavior," e incorporated in any progiram
developed.

At a regularly scheduled board of education meeting on September
11, 1972, the superintendent recommended to the board of education
that the Personal and Group Responsibility Course of Study, which
incorporated the curricular materials developed by this project, be-
come an adopted part of the Lakewood School Curriculum. The board of
education voted unanimous approval of his recommendation.

Thus, the Lakewood Board of Education has adopted the materials
developed by the project as part of the ongoing curriculum of The
Lakewood Public Schools. They will absorb the cost of maintaining
the curriculum in the system. ‘

Comparative costs of development and continuing its use in the
system are dquite contrasting. While the development process funded
by Title III involved an expenditure of nearly $400,000.00, the cost
of maintaining it in the vrogram of the Lakewood Schools is relatively
small. Additional student books will need to be purchased annually,
but the only extra teacher manuals needed at the elementary and mid-
dle school level will be for teachers using the program for the first
time. '

The project has been almost entirely developmental in scope, with
a first through twelfth grade curriculum being the end product of the
development process. Consequently, with the phasing-in of the curricu-
lum, any objectives relating to development will, for the most part,
become obsolete.

The usual local efforts will be made to update and supplement these
materials that are now a part of the ongoing curriculum. Teachers will
he encouraged to become more knowledgeable about human behavior and the
various approaches suggested in the materials. In-service in these
areas will be offered as time and economic circumstances permit.




SECTION E

DISSEMINATION

Disseminating information about materials developed by ESEA Title
III projects is vital, since making others aware of project goals and
achievements is the only way in which a project can make any impact
on education. Justification for expenditurc of federal funds to develop
innovative programs is also accomplished through dissemination.

A prime objective of this project throughout the four years has becn
to keep laymen and educators informed on the progress in development of
the various levels of the curriculum. As the materials were being
developed the first two years, the most significant dissemination was done
at the local level. During the final two years, much attention was given
to informing others at both the state and national level.

Dissemination technigues employed included articles in journals and
newspapers, brochures, the use of slide-tapes and transparencies, letters
to parents, letters responding to inguiries, phone calls, workshops, and
presentations to the board of education, conferences, PTA groups, school
staffs, mental health agencies, etc. The project staff was responsible
for initiating most of this dissemination. However, a number of articles
were developed and published by others, and many of the presentations and
workshops were done on request.

Although most of the preasentations during the four years were in

Ohio, project staff traveled to New Jersey, Michigan, and Ontario,
Canada to explain the program.

Dissemination Ob-jectives

Substantially more time, energy, and finances were expended this
past year for dissemination than in any previous year. This can be
attributed to the more finished stages of development of the curricu-
lum, '

Dissemination activities engaged in during the fourth grant year
were related to three objectives. The first one dealt with the topic
of dissemination per se, and the other two were concerned with work-
shops, a significant dissemination tool this past year. These objec-
tives are listed and a detailed description of how they were attained
follows.
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The objectives for this past grant period relating specifically
to dissemination read:

That wide scale implementation of the curriculum at all levels
be encouraged and that information bhe disseminated aboui the
content and availability of the curriculum through

(a)staff presentations about the curriculum to educators
and lavmen

(b) developnent of articles for journals and newspapers at
appropriate times

{c) prompt response to inquiries of any sort pertaining to
the curriculum.

A description cf the dissemination activity and the extent of in-
volvement follows cach stated sub-topic.

(a) staff presentations about the proiject to educators and laymen

Some type of audio-visual materials was always used in a project
presentation. On occasion a slide-tape was utilized that gave the history
and purpose of the project. Transwarencies of the goals and purposes of
the curriculum and the unit titles of the level being stressed were always
used. Generally 35mm slides of classroom activities were shown. The oral
presentation included background on the causal approach to behavior,

theories on aggression and children, and comments on units in the curricu-
. |
lum.

Emphasis in presentations this past year centered on the elementary
curriculum. However, all levels of the curriculum were usually mentioned
in a presentation geared to one level.

The multi-media approach in these presentations was consistently well
received by audiences. Numerous written and oral comments led staff to
believe that this technique was well worth the extra effcrt it might have
entailed. Audiences felt that the audio-visual approach added clarity,
variety, and a professional touch to the presentation.

Listed below are presentations of this sort made by the project staff
this past year.

Date Location Backaround of Audience Size of Audience
10-10-72 Cincinnati School Administrators 70
10-12-72 Columbus School Administrators 140

10~17-72 Cleveland School Administrators 135

O _1-72 Wapakoneta EMR Teachers & Psychologists 50
ERi(: 34 |



11-16-72 Dayton Participants in Pre-Convention 80
Conference on Health Education

12-12-72 Cleveland Staff and Board Members of 25
Crhi1ld Guidance Center of
Greater Cleveland

1~29-73 Chillicothe ‘ Administrators and Teachers at - 175 {Two
In-Sexrvice Day Presentations)
2-1-73 Lakewood USOE validation Team and _ 20

Lakewood Administrative Staff

2-7-73 Bast Liverpool Entire Staff of Fast Liverpool 240
Public Schools

2-12-73 ILakewood Laymen ard Lducators Attending 40
Board of Education Meeting

4-16-73 Ashland Administrators and Teachers 60
at NCOEA Meeting \

4-26-73 Mt. Vernon Entire FElementary Staff of 100
Mt. Vernon Public Schools

11-14-72 Lakewood PTA Boards in Each Lakewood 200 (10
to Elementary School Presentations)
5-3-73 '
5-2-73 Lake Hope . Statewide Health Education 100
Conference
5-12~73 Kent Participants in Library Media 60
Workshop

Sample agendas for presentations appear in Appendix D.

Requests for visits to the project were followed through'in seven
instances. Visitors to the project this year were from Cincinnati,
Groveport, Logan County, Willoughby-Eastlake, Mt. Vernon, Solon, and
Painesville. \ '

The number of visitors in the groups varied from three to as many
as fifteen. Generally a brief presentation was made to the visitors
prior to a classroom visitation. Following the school visit, the group
met back at the project office for any final questions and comments.
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Over 1500 people heard preoject presentations this past year. This
type of dissemination was effective in several respects. It provided
incentive for administrators to send teachers to three-day workshops.
Presentations resulted in school systems requesting a workshop which
was a further step towards implementation. Word of mouth dissemination
resulted from an individual hearing a presentation. Local presentations
provided a solid basis of support for the curriculum now being used in
the Lakewood schools.

(b) Development of articles for journals and newspapers at Appropriace
times

Throughout the year a variety of publications included items pertain-
ing to the curriculum. In most cases the article was developed outside
the project office. The item resultéd in further inquiry about the
curriculum in nearly every instance.

Publications that included items and a brief comment on the item
follows:

"PNAC Notes" - Mentioned the projectis purpose and the curriculum
developed. . : g

"ESEA Title III - Described the projzct in two sections of the catalogue
Curriculum Materials "

"Behavior Today" - Weekly newsletter with international distribution
included description of the elementary curriculum.
The item drew nearly 200 letters from schools,
hospitals, clinics, and governmental agencies.

“NJEA Review" ~ The journal of the New Jersey Education Association
cited the curriculum in its' ‘'Curriculum Frontiers'
section.

"Lakewood Post" - Includad articles on the state-wide workshops and

a student prcject that resulted from use of the
curriculum '

. . I .
“ILima News'" - Story about a workshop for EMR teachers and psychologists

“Mt. Vernon News" - Announcement of a project presentation and a length-
ier follow-up story about the presentation

"Columbus Dispatch" - Item relating to a wourkshop in Groveport
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"Teaching Exceptional - The Winter, 1973, issue of the journal of The

Children" Council for Exceptional Children devoted its
'Tcacher's Theater' page to discussing the
curriculum and the film loops suggested in it.

"Peace Education in - A publication of the Center for Teaching about
the Primary Grades" Peace and War, Wayne State University, quoted
activities from the curriculum.

"Lakewood Vvoter" - Bulletin of League of Women Voters included information
about the curriculum in an article on mental health

"Lakewood Public -~ Information items on the project appeared in six issues
Schools" cf the staff newsletter
Ohio Education - Ar illustrated booklet written by project staff, and

Assn. Monograph devoted solely to the project's history, and the
curriculum developed. It will receive wide distribution
within Ohio and in other states.

"ERC Reports" - Devoted a page to a description of the curriculum available.
' Packground information on the project has been forwarded to
"T.earning - The Magazine for Creative Teaching," NSPR - '

"Education Today," and CMC Clearinghouse. Quite likely the
project will be discussed by all or most of these organiza-
tions in forthcoming publications. Copies of several of
the dissemination articles appear in Appendix E. '

(c) Prompt response to ingquiries of any sort pertaining to the curriculum

Over 400 inguiries about the curriculum were received by the Lakewood
staff during the year. Interest was shown by individuals from nearly every
state and several foreign countries. People asked about cost of the
materials, approach of the curriculum, workshops, project visitations,
evaluation of the program, and a variety of other areas. A concentrated
effort was made to respond within a few days to any inguiry.

In many cases a form letter was appropriate for replying to an inquiry.
However, in a number of instances a special letter was nec¢essary due to

unique guestions. A copy of the form letter of reply appears as Appendix
r.

An explanation of the curriculum project was sent to parents of each
Lakewood student involved in testing the high school curriculum. A copy
of the letter sent to 120 parents appears as Appendix G.
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Workshop_Objectives

The first objective relating to workshops read as follows:
That staff from the Lakewood Schools and the Educational
Research Council of America participate in State Department
of Education sponsored regional training workshops tc inform
school systems of the philosophy and content of the elementary
curriculum.

Staff participation in the three-day workshops was an extremely sig-
nificant phase of the dissemination effort. The seven workshops spon-
sored by the state department of education were designed to acquaint
elementary teachers with the curriculum. Lakewood elementary teachers
as well as project staff employees served on the staff of the workshops
held in Columbus, Dayton, Cincinnati, Cleveland, Athens, Findlay, and
Kent. Project employees and teachers also helped staff a similar week-
long workshop for county supervisors held during the summer in Columbus.

The agendas for these workshops included an overview of the curricu-
lum, background on the causal approach, a teacher panel, alternative
teaching techniques, and much involvement for participants in activities
simulating experiences in the curriculum. A copy of the agenda for the
three-day workshop appears as Appendix H.

Over 600 individuals participated in these workshops, and their evalu-

ation of the experience was extremely positive. They responded to the
question - "To what extent was this workshop worth your time?" as follows:
Very Worthwhile - 75%
Wor thwhile - 24%
Not Very Worthwhile - 1%
A Waste of Time - %

Most of the participants felt that the involvement in activities
was the most important and valuable portion of the workshop. Time
after time the evaluations mentioned this technique as most significant.
They seemed to feel that through involvement such as this, they obtained
‘something concrete and worthwhile to take back to the classroom. A
copy of the Workshop Evaluation Form appears as Appendix I.

Several requests for workshops with individual school systems
were a direct outgrowth of the week-long and three-day workshops.
Throughout the year the project staff planned and carried out several
additional in-service workshops.
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Date
8-30-72
9-1-72
9-13-72
to
10-4-72
9-18-72

9-20-72

10-13-72

10-24-72

11-6-72

1-29-73

2-9-73

2-19-73

3-9-73

3-28-73

4-3,10-
73

6-25-73

Location
Lakewood
Lakewood

Lakewood

Lakewood

Lakewood

Lakewood

St. James
Lakewood

Parma
Mansfield

Columbus

Wooster

Reynoldsburg

Cleveland

Groveport

Columbus

Participants

Middle School Teachers
Three Flem. Staffs

Seven Llem. Staffs

Middle School Teachers

Staff of Mental Health
Clinic

Elementary and Secon-
dary Teachers at In-
Service Day Program

Entire Staff

Supervisors and Principals

Title I Staff

Entire Staff of 5tn and
9th Ave. Elem. Schools

Entire Elementary Staff
Elementary and Secondary
Teachers

Jr. Hi Students at Urban
Community School

Jr. Hi Teachers

0SU Workshop on
"Changing Era of Mental
Health"
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Number of

Length Participants
1% hours 5
Full day 35

Two one-hour 150

sessions

2 hours 3
2 hours 20
2 hours 25

Two sessions (Two groups

2 hours 25
3 hours 30
3 hours 21
Full day 20
Full day 120

Two jsessions (TwO groups

3 hours © 70
2 hours 80
Full day 40

(Two groups)

2 hours 30



The in-service workshops generally included a curriculum overview,
information on the causal approach, research in aggression, and in-
volvement in activities. 1In several instances a film or filmloop was
used to introduce an activity. A basic purpose of the sessions was to
assist teachers and administrators in becoming familiar and comfort-
able with the curricular materials. '

Letters and verbal comments about these sessions were guite positive.
The people arranging for them scemed pleased at how they were organized,
the ideas that were presented, the pace of events, and again, with the
amount of active involvement of the participants. Samples of workshop
agendas appear as Appendix J.

An orientation workshop was held in Lakewood and in Toledo for
teachers conducting experimental classes with the high school cur-
ric¢ulum. Background in the causal approach, an overview of the cur-
riculum, and involvement in activities from the curriculum were in-
cluded in the day-long workshop. Test site teachers felt that the
day was quite worthwhile and that it provided a good basis for teach-
ing the curriculum.

The second objective relating to workshops read:

That specific training needs for teachers using the curriculum
be recommended on the basis of experiences in the regional
training workshops.

Valuable background was gained through experiences in the regional
workshops and the workshops done on request. A wide variety of
activities and approaches was utilized during the year. An indication
of the reaction of workshop participants is evident in the following
statements from their evaluation sheets.

"Really great, practical, stimulating."

"Would like to have other teachers attend a one or two day
conference of this type."

"Exceptional workshop that got down to the nitty gritty.”
"Next stop - come into our schools with in-service workshops."

"The conference did a great Jjob because information in itself is

meaningless - knowing how to assimilate this information is
what's needed and I think the group leaders and staff did a
great job."

"We are going to try the ideas presented."

PR S )
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"Of particular help were the participation activities."

"Overall, I learned more than I thought I could in three days.
Your pregram is very good and I only hope I can get some of
your ideas over to others in my building."

"Have never received so much overall knowledge of an experience
nature - and morale boost as was received in these three days."

"Very good — I'm inspired to get the program going in our school."
"You've motivated me to work the curriculum in our school schedule."

"I feel excited to try it."
"Very helpful to me to go back home and conduct in-service workshops."

"A very good three days. 1I'm very eager to get involved with the
program."

It would appear that the type of workshop run during the past year
met a variety of needs for both the participants and workshop staff.
The workshops provided participants with an overview of the curriculum,
simulated experiences with the materials, and gave teachers some prac-—
tical teaching techniques to take home. Response indicates that the
staff's desire to acquaint participants with the program to help them
feel comfortable with it, and to encourage implementation of the
materials was fulfilled.

Several schools did their own in-service as an outgrowth cf the work-
shops. Teachers and administrators who had attended a workshop formed
the nucleus of the staff for a local workshop. The Mt. Vernon and
Chillicothe systems are outstanding examples of this procedure.

Recommendations for local in-service training have been developed
on the basis of this past year's experiences. The format of the train-

ing needs recommendations includes:

(1) Identifying the need for training teachers who will be implementing
the curriculum

(2) Familiarizing teachers with units in the curriculum
(3) Discussing the theoretical approach of the curriculum

(4) Dealing with the role of the teacher with affective curriculum
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{5) Suggesting workshop activities related to the curriculum

(6) Adapting a suggested two-day in-service agenda to local needs

The text of the recommendations that satisfy the objective relatlng
to training for teachers appears as Appendix K.

A new project brochure was developed this past year, although it
was not a specific project objective for the year. The entire supply
of 4,000 original brochures had been disseminated, and it was felt that
a supply of up to date brochures would be desirable to use for future
dissemination.

The new brochure discusses all levels of the curriculum as being
available in a First Revised Edition. ©No prices are listed in it since
the cost of the high school curriculum had not been determined when the
brochure was developed. Prices can be supplied to individuals who in-
guire through inserticn of a price list in each brochure sent to them.
A copy of the brochure appears as Appendix I..

Approximately $12,000 was expended for dissemination this past
year. This amount includes cost of staff time, mileage, per diem,
slides, transparencies, and other necessary items.

It is estimated that $19,000 was spent for dissemination during
the four years of the project's existence.
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SECTION I

RECOMMENDATIONS

The curriculum developed by this project has a sound theoretical
basis. It was tested with many students in a wide variety of school
settings and then completely rewritten. Evaluation of the curriculum
showed significant growth on the part of students and teachers. A
National validation Team from The United States Office of Education
ratedthe curriculum very highly and recommended that every effort be
made to disseminate it nationally. Educators on the local, state,
and national lecvel have received the curriculum enthusiastically.
Experts who reviewed the curriculum reacted very positively to it.

On the basis of these specific points and the total termination
document, the authors of this report recommend that:

(1) copies of the high school curriculum be made available to every
school system in Ohio and to every state department of education
in the country;

(2) Consideration be given to developing statewide workshops to
orient educators to the high school curriculum;

(3)A continuing effort be made to disseminate information about
all levels of the curriculum to educators throughout the country
by

(a) providing an in-service team that would present information on
the curriculum to interested schools and work with school
systems desirous of implementing the curriculum,

(b)Y sending cecpies of the project brochure to every elementary
school, junior high school, and high school in Ohio and to
major metropolitan school systems throughout the country, and

(c) publishing "Inservice Suggestions for Teachers Using Curriculum
Dealing with The Constructive Control of Aggressive Behavior"
(Appendix K of this report) so that it could be sent to schools
interested in implementing the curriculum;

(4) The three agencies involved in development of the curriculum {The
Lakewood City Public Schools, The State of Ohio Department of
Education, and The Educational Research Council of America) make
specific arrangements to ensure the continuing availability of
the curricular materials to schools;
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(5) Further research be done within the next five years to detcrmlne
the long range effects of utilization of the curriculum; and

\

\

(6) Revision of the curriculum be considered within two or three
years in order for it to maintain its relevance.
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SECTION G
ERIC RESUME'

DEVELOPING CURRICULA FOR THE EDUCATION OF YOUTH
IN MEETING MODERN PROBLEMS — THE CONSTRUCTIVE
CONTROL OF AGGRESSIVE BEHAVIOR

Lakewood, Ohic City Schools
June 30, 1969 - June 29, 1973

The project's purpose was to develop a first through twelfth grade
curriculum to assist all students in dealing with knowledge, attitudes,
and behavior involved in the constructive control of aggressive behavior.

Approximately 1,870 public and parochial students within and outside
Lakewood participated in piloting the curriculum.

Staff from the Lakewood City Schools and The Fducational Research
Council of America worked cooperatively in developing a two-level
elementary, a middle school-junior high, and a high school curriculum.
A'Writing team" approach was used to develop the prototype and revised
editions. Numerous outside consultants assisted the team.

Control and experimental classes were established for piloting the
curriculum according to a detailed evaluation plan. Students and
teachers were pre and post tested with knowledge and attitude measures.

Experimental students showed significant growth on knowledge tests.
Significant differendes on the attitude measures resulted with students
at the middle school and high school levels, and positive trends were
shown at the elementary level. Experimental teachers also showed growth
in causal thinking.

The revised editions were developed on the basis of feedback from
students, teachers, experts who critiqued the curriculum, and statistical
analysis.

Reaction to the project on a local, statewide, and national level

justifies further dissemination, more research on effectiveness, and
revision in subsequent years.
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APPENDIX ITEMS

Appendix A - Elementary Evaluation Summary

Appendix B - Middle Schcol-Junior High Evaluation Summary
Appendix C - High School Evaluation Report

Appendix D - Sample Agendas for Presentations

Appendix E - Copies of Dissemination Articles

Appendix F - Form Letter Replying to Indquiries

Appendix G - Explanatory Letter to Parents

Appendix H - Agenda for Three-Day Workshops

Appendix I - Workshop Evaluation Form

Appendix J - Workshop Agenda

Appendix K - Inservice Suggestions for Teachers Using the Curriculum

~

appendix L - Project Brochure
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APPENDIX A

ELEMENTARY EVALUATION
SUMMARY




ELEMENTARY CURRICULUM
EVALUATION SUMMARY AND COHCLUSIONS

In the field of ecducation, there is continuing interest in the
development of new teaching techniques and curricula to help young
people direct their energies toward constructive goals. It is anti-
cipated that through instruction, participation, and comprehension,
students can develop richer resources for their own self direction
so that bhenefits accrue to the total community. The Lakewood Public
Schools ESEA Title IiI Project Staff, the Educational Research Coun-—
cil of America, and the State of Ohio Department of Education have
been engaged in developing curricula to help étudents better under -
stand their own behavior and the behavior of others with the hope
that increased understanding of human behavior will result in more
constructive responses from students.

During the 1971-72 year, the Title III Project Staff worked on

the first revision of the two-level curriculum, Dealing With Causes.

of Behavior. The evaluative results of the elementary curriculum
are summar ized in the following pages. This section includes a
restatement of obﬁéctives, methods and procedures employed, a
summary of reéults, and conclusions drawn.

Restatement of Obiectives: The following goals were specifically

stated at the outset of the program.

Objective 1: To develop a prototype edition of the primary
and intermediate units through the incorporation
of the recommendations of teachers and consultants
in the revision of the initial drafts.
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Objective II: To causz thé project teachers in selected schools,
within and outside of Lakewood, to have an under-

standing and appreciation for curricular materials
designed to educate students in dealing with huwnan
aggression. .

Sub-objectives:

1. To orient project teachers to the curriculum.

2. To result in teacher facilitation of consLLuclee
student classroom behavior.

3. To help teachers understand the principle of
dealing with behavior in a causal fashion.

4. To increase the use of a causal approach by
teachers.

5. To encourage the use of curricular materials
as a basis for an instructional program dealing
with aggressive behavior.

6. To cncourage the use of innovative procedures
suggested in the curricular materials.

Objective IIT:To develop in students an understanding of an
appreciation for the causal approach to personal

problems and aggression producing situations.

Objective IV: To result in fewer indicators of maladaptive be-
havior patterns and non-constructive aggression
in participating students.

Objective V: To incorporate feedback from students, teachers,
principals, and consultants and test data in the
first revised edition of the elementary curricular
materials.

Methods and' Procedures

The Lakewood Public Schools, St. James Parochial School, East
Cleveland Public Schools,lLorain County Schools, and Cuyahoga Heights
Schools were identified to help in testing and ¢valuating the elementary
curriculum. These systems were chosen to gain a cross-section of
school, community, and racial characteristics in order to determine
the effectiveness of curriculum materials in varied settings. The
population from which the sample was selected represents urban,

O
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suburban, and rural arcas. Per pupil expenditures in school systems
ranged from $650 per pupil to $1,482 per pupil. Distribution of
racial characteristics in communities ranged from all white to
58.6 percent black.

Samples: Teachers and classroom units were selected on the basis
of principal recomucndation. The teachers were considered to be of
abové éverage ability to work with children. The Experimental
Teachers were then matched with Control Teachers on the variables
of sex, marital status, years of experience , and grade level taught.
The total teacher group included 38 primary teachers, grades one
through three, and 18 intermediate teachers, grades four and five.
There was a total of 444 students in the intermediate experimental
and control samples, and 105 students in the primary experimental
and control. samples.

Evaluation Design: A number of instruments were used to measure

the project objectives. The technigues included the Minnesota Teacher
Attitude Inventory, the Behavior Knowledge Test, two scales from the
California Personality Inventory, the Intermediate and the Primary
Curriculum Teéts, the Child Behavior Rating Scale, and the Children's
Personality Questionnaire. These instruments werc used to measure
change in student and teacher attitudes, studen%s and teacher know-
ledge of the cdusal approach to dealing with behavior, and change in

s tudent classroom performance. Statistical methods of data handling
included analysis of variance and the t Test.Qualitative evidence

was gathered using the Hand Test, Animal Projective Question, teacher

(ax}
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and student feedback sheects, informal discussion, cvaluation of
orientation meetings, teacher narratives regarding change in student
behavior, and a case study approach.
Summary of Results

The first project objective was to develop a Prototype Edition
of the primary and intermediate curriculum with the help of teachers
and consultants. This objective was accomplished in that the froto~
type Edition of the elementary curriculum was developed for use in
the 1971-72 School year. It contained nmunerous revisions on every
page reflecting the suggestions of both teachers and university con-
sﬁltants.

The second abjective dealt with helping teachers in a number
of areas: (1) orienting them to the curriculum:(2) facilitating
constructive student behavior; (3) understanding principles of the
causal approach; (4) increasing their usage of a causal approach:;
(5) using the curriculum as a basis of dealing with aggressive be-
havior; and (6) using innovative procedures suggesited in the curric-
ulum. Teacher evaluations of the orientation session indicated that,
in general, the meeting served to acquaint the staff with the curric-
ulum and provided a working base from which to carry on classroom
activities. However, there was a need to further develop the theor-
etical aspects of the causal approach in such a way as to enhance
teacher knowledge at that level. Narrative accounts from teachers

supplied evidence that the use of the curriculum did help direct

o “he behavior of students toward more constructive classroom hehavior.
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This impact of the curriculum occurred with both Studeﬁts who had
tendencies to act out and those who were withdrawn. This finding is
particularly important since the major number of classroom bhchavior
problems fall within these categories. Results from the Minnesota
Teacher Attitudc Inventory showed Ixperimental Teachers to be signifi-
cantly(.05) more non-directive and understanding than Control Teachers
in dealing with student bechavior. Such attitudes arc congruent with
the theoretical structure of the causal approach to dealing with
behavior. &Ividently, Experimentél Teachers who taught the curriculum
did become more causally oriented in thecir aﬁtitudevtoward students.
Results from the Behavieor Knowledge Test administered to both Experi-
mental and Control Teachers indicated that Experimental Teachers
became significantly (.05) more knowledgable than did the Control
Teachers about the principles of the "causal approach." Additional
support for the Experimental Teachérs was compiled when Control and
Experimental Teachers were asked to respond to a "critical incidents
duestionnaire" which asked for a description of a difficult problem
and its handling. Analysis of the handling of the incidents by the
teachers showed ﬁhe Experimental Teachers were much more causal in

their approach to behavior and learning problems in the classroom

1
i

than were the Control Teachers.
The third objective was to help students gain an appreciation
for, and knowledge of, the causal approach to interpersonal problems.
Results from the.primary and intermediate curriculum tests showed
the groups using the curriculum to be significantly (.0l1) more know-

[Hiﬁ:ledgable ebout the causal approach to dealing with behavior. These
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results, combined with the tcacher narratives, supported the notion
that students who use the curriculum nolt only have more knowledye
about the "causal approach," but also can apply the knowledge in ]
classroom situations.

Objective four was to decrease non-constructive aggrcssion in

{
students using the curriculum materials. The Child Behavior Rating
Scale and the Children's Perscnality Questionnaire both yielded
changes in favor o f the experimental groups bul significance was not
reached. Tecacher narratives from the experimental group did indicate
that aggressive students and withdrawn students had made gains in
displaying more positive behaviors.

Feedback from all consulting group§ was heavily utilized when
writing the first revised edition. The Project Staff made a vigorous
effort to obtain and use feedlLack from university consultants,
teachers, students and principals. The first revised edition
reflected many of the changes suggested by these groups.

Conclusions
Obtaining evidence to show changes in student behavior toward

a desired goal has been most difficult in educational settings. The

evaluation of the two-level elementary program Dealing With the Causes

of Behavior does show that teachers do become more understan ding of
human behavior problems and more positive in their reactions to
‘ 1 .

student problems as a result of orientation to and use of the curric-—
ulum. The experimental data collected showed that teachers can de-
velop a knowledge base about a particular theoretical approach to
Q
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behavior and apply this understanding to practical situations in
the classroom.

The curriculum helped students to develop an understanding of
the causal approach to problem solving. Somé narrative data collectid
supported the point that students also applied this understanding
in classroom situations. Results from the evaluation were supportive
of the elementary curriculum developed. The curriculum produced
significant changes in students and teacher experimental groups.

The curriculum was tested and demonstrated to be effective in highly
varied school and community settings. The projeclt objectives were

adequately accomplislicd and fulfilled.

O
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MIDDILYE SCHOOL-JUNIOR HIGH
EVALUATION SUMMARY
During the 1971-72 school year, five specific objectives weoere
established. Results from the various evaluative activities sug-
gests that these objectives were achieved.

Objective 1: To implement further field testing of the cur-

riculum in which experimental groups are selected from a broader

range of the student population.

Studies were made by The LEducational Research Council of
MAmerica and by an independent evaluator of curricular effectiveness.
As can be scen in the previous material, rather extensive samples of
students in Lakewood were ohtained, as well as from East Cleveland
(Kirk Junior High) and from Bay Village. These communities repre-
sent diverse population characteristics. The curriculum was taught

only in part, however, due to restrictions of time available to the

'
I

schools and teachers. Also; exposure of individuals tended to he

30



relatively brief involving only one grading period and permitting
study of only one or two units. Administrators felt that a truly
adeguate use of the materials would involve érolonged integration
into programming over a period of a year or more so that the complete
range of materials were utilized.

Evaluative Statement

Within the constraints of the educational settings involved,
there was extensive use and testing of effectiveness of curricular
materials. A truly comprechensive assessment of the curriculum

“would require comprehensive use of the materials which was not
possible during the time periods involved.

Objective 2: To develop in students in experimental classes

an understanding of and appreciation for a causal approach to human

behavior and tvpically aggression producing situations.

Results of objective testing of students in Kirk Jr. Iiigh,
Lakewood Middle Schools, and Bay Village Middle School indicate that
use of the curriculum did increase the degree to which causal knowl-
edge was demonstrated.

Evaluative Statement

1
I

Students in experimental classes did increase their knowledge
of the causal approach and its application to aggression prcducing
situations in human behavior. More individualization in this aspect

of instruction is needed, hoth to adequately evaluate student re-

,Sponse experimentally and to meet diverse student needs.
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Objective 3: To obtain oral and written feedback from teachers

of cxperimental clagses, concerning use of the materials, and to

obtain an estimate of the effoecliveness of the materials and their

apnropriateness for that parxticular student population.

Extensive feedback was obtained both informally and formally
from teachers of experimental classces. There were repeated teacher-
staff contacts thgoughout the year. In addtion there was formal
assessment of teacher opinion in Lakewood and Bay Village. Results
from the teaclher questionnazires indicated strong support for use
of materials and a great need to have more time to implement the
curriculum to the extent that it requires for greatest impact.
Teachers wniformly endorsed the approach and found materials
available and appropriate. Teachers did see a need to individualize
the use of the curriculum and the materials in order to handle

differing student levels of understanding.

Evaluative Statemeni

Teachers were contacted both orally and through the use of
written feedbaék gquestionnaires. Responses indicated adequacy of
materials and general appropriateness to students served. Teachers
were generally of the opinion that this curricuium required

individualization of approach.
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Obicctive 4: To provide assistance in selected schools within

and outside of Talkewood in implementing the curriculum through

a) an orientation day for teachers using the curriculum
b) maintenance on contacgl and sunport of teachers in_the .
imviediate_geogranhicnl vicinity as they utilize the

c) provision as_a lending source of audio-visual materials
that_are suuagsted in the curriculum.

An orientation daf was held for teachers intending to use
materials. As has been indicated, individual contacts and support
of teachers was carried forth by staff. Audio-visual materials
were available on request from the staff office, and consistent
efforts were made to see that teachers were aware of availability.
Student and parent fecdback would suggest that there is a strong
teacher variable which influences the effectiveness of the curricu-
lum. While this objective was met, in thét orientation was carried
forth and contact maintained, it would be desirable to more complete-
ly train teachers in how to handle groups and use the exercises out-
lined in the curriculum, since the ability to do so varies widely
and is probably based on the extent of human relations training and
insight pre-existing in the teacher.

Evaluative Statement

.

All aspects of this objective were carried forth. Teachers
were provided with orientation and back-up support throughout the

vear, and materials were available through the staff office.
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Objective 5: To encourage the implementation of the curriculum

on a wide scale and to disseminate information about the content and

availability of the curriculum by:

a) Staff presentations about the curriculum to educators and
laymen

b) development and distribution of a brochure explaining the
project .

c) articles written for newspapers and educational journals

d) prompt response to inquiries of any sort pertaining to
the curriculum

Specific evidence regarding the above objective can be found
in Section VI of the Continuation Application. Within the scope
of this evaluative report, the results from the OEA Profecssional
BEducators Seminar is one example of how staff met this objective.
Resulting feedback from those who attened the presentation indi-
cated effective dissemination of information and the kindling of
high interest on the part of educators from throughout the state.

Lvaluative Statement

Staff consistently encouraged implementation of the curriculum
and conscientiously acted to disseminate information to educators
and laymen. Parent feedback studies suggest the need for even more
efforts to reach that segment of the qpmmunity, but to do so would
require the cooperation and leadership of administrators in systems

using the materials.
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CONCLUS ION

Evidence from the studies conducted support continued use
and development of this curriculum. There is some nced for
individualization of approaches. Both evaluation as well as
implementation sufferea from a lack of sufficient time for instruc-
tion. Nevertheless, the impact of the program was positive and
resulted in measurable change at both the level of knowledge and
the level of interpersonal experience on the part of a éignificant

nunber of students.
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HIGH SCHOOL CURRICULUM
EVALUATION REPORT

"Developing Curricula for the Education of
Youth in Meetihg Modern Problems"
"The New Model Me"

An ESEA Title III Project

Sandra B. McPherson, Ph.D.

INTRODUCTION

In 1971, The Lakewood Board of Education published the results of a
follow-up study of the class of 1970 of Lakewood High School. This
survey of graduates has been done by Lakewood for several years, but
the 1970 group was asked a new question: what would you do to improve
.akewood High Schoo1? Analysis of replies indicated that one area of
importance in this retrospective view was for coursework in "anthro-
pology, psycholoagy, problems, etc., to prepare students for life situ-
ations," and it was also considered important to "provide more open
discussion courses to make students think for themselves," (Buerger,
et. al., 1971).

The development of The New Model Me curriculum at the high school
level speaks directly to this need. The high school curriculum was
the final step in an ESEA Title III project which created curricular
materials for first through twelfth grade s+tudents. During the 1971-
72 school year, the initial writing of the high school curriculum was
accomplished. Final editing of this first edition was completed by
October, 1972, at which time a predesigned testing and evaluation pro-
cedure was begun.

Evaluation Strategies: Four quite different evaluation plans were
utilized. The different studies permitted sampling of the effects of
school setting and instructor background. The studies were designed to
determine whether the curriculum could be effectively taught in dif-
ferent locales and to students representing guite dlfferent populations.
Table 1 outlines the dimensions of the four studies.




Table 1 .

Characteristics of the Four Studiéé

No. of Schools Total No. Total No. Grades
¥ mber Title Sampled Studénts Teachers Represented
I Toledo Area 7 395 12 9-12
I Lorain-Cleveland 4 177 7 11-12
II * Special Students 3 Nl 3 -
v Counselor Study 3 145 4 2-12

Results from each of the studies are presented in the second section
of this report. Statistical analysis of teacher results was accomplish-
ed on the total group of teachers, but the mean performance of the
teachers within the individual studies is reported and relationship to
overall group trends noted. Results from student and teacher feedback
are treated as a separate area.

Evaluative Measures: The overall objectives of the Title III pro-
ject involved several dimensions and required the use of both struc-
tured and nonstructured materials for evaluation. The curriculum it-
self consisted of six units: Aggression, ‘Controls, Real Self, values,
Response, and Change. The first unit contained the basic theoretical
orientation and approach material and.was taught to all students; each
of the other units was taught to different classes. All students thus

" received Unit I and some other unit, so that all units were tested.
Content tests based on these units and consisting of fifteen objective
questions were administered to the s*tudents to determine whether the
two week per unit exposure to the material did n fact increase knowl-
edge in the area being taught.

Groups of items were developed by the project staff and the evaluator.
These items were pooled and then reworded, revised, included, or omit-
ted after joint conferences of staff and evaluator. The resulting unit
tests were.pretested by a panel of students who had much experience with
the curriculum and the theory upon which it was based. Two unit tests,
Aggression and Contrcls, were then administered to a sample of students
who were taught the curriculum during the first semester. The tests
were administered before and after the experience. An item analysis
was conducted and results were combined with those from the student
panel to select the best 15 items for each of these tests. Scores

- obtained on the tests pre and post the teaching experience showed sig-
nificant change in the desired direction (Aggression: t=5.57, df=23,
sig.£ .01; Controls: t=4.87, df=13, sig. £ .0l1). Pre and post testing
of the remaining units was not possible. However, the student panel
did provide input regarding the item pools for all and the ultimate
Special class students were not available for entire study due to

factors beyond control of the project.




selection of items for the other unit tests was made on the basis of
their responses as well as the professional judgment of the staff and
evaluator.

In the evaluation study, a student's score consisted of the number
of items correctly answered from the Unit I Test and the test for
his particular unit of study. A content test for teachers was similar-
ly develcped, based in large part on the Behavior Knowledge Test that
was used to assess teacher chaige at the Middle School and Elementary
levels.

Since the curriculum was designed to affect not only knowledge but
also attitudes, both standardized and nonstandardized measures were
utilized. The students in the two largest studies (Toledo Area and
Lorain-Cleveland) were tested on two portions of the Personal Orienta-
tion Inventory (POI), a test that was developed within the framework
of the Maslow theory and thus incorporating the same major assumptions
as the curriculum. The subtests used were "Self-Actualizing Value
and rxistentiality," and "Feeling Reactively and Spontaneity.” The
first subtest measured the degree to which a respondent's values were
like “hose of self actualizing people. The second subtest measured
the student's sensitivity to needs and feelings within the self and
the ability to express feelings behaviorally.

With the smaller sample of students, (special students, counselor
Study) and unstructured technique was administered. This measure con-
Sisted of two unfinished stories incorporating conflicts similar to
those studied in the curriculum and a third guestion asking the stu-
dent to present a personal problem solving situation.

Teachers were also studied for attitudinal changes using a short
form of the Minnesota Teacher Attitude Inventory (MTAI) where higher
Scores are associated with more nondirective, student centered, non-
anthorizatarian approaches to the classroom. The short form also
contained five factors identified by Yee and Fruchter (1971': Children's
Irresponsible Tendencies and Lack of Self-Discipline; Conflict Between
Teachers' and Pupils' Interests; Rigidity and Severity in Handling
Pupils; Pupils' Independence in Learning; and Pupils' Acquiescence
to the Teacher. Scoring of this test was based on a five point scale
ranging from -2 to +2 where a minus score indicated either agrecment
with items endorsed by directive teachers or non-agreement with items
endorsed by nondiractive teachers, and a plus sccre indicated the
Opposite. Zero indicated no committment. Individual factor scores
and an overall total score were computed.




Both students and teachers were given feedback forms which re-
quired some rating and comment on the curriculum and how it was
implemented. ’

Copies of evaluative instruments are found as Attachment A.




THE FOUR' STUDIES

Study I — Toledo Area Study

Sample: Seven locations were selected in the greater Toledo area
to obtain a cross section of socio-economic and racial populations.
A list of volunteer teachers who taught basic required courses across
grade levels 9-12 was obtained. Fach school setting was then random-—
ly assigned a grade level to ensure all grade levels were represented.
Two teachers of the grade level assigned to the setting were randomly
chosen for participation in the study. One of the teachers chosen for
each.site was then randomly assigned to a treatment or control group.
Table 2 lists the sites and pertinent characteristics.

Table 2

Toledo School Populations

Socioeconomic Racial

_NMame ' Setting Level . Compos ition
1. Start High City Suburb Upper Middle Class White
# DeVilbiss High Ccity Suburb Lower Middle Class - Mixed
7 Anthony Wayne County-rural Middle Class White

High
£ Washington High Suburban Upper-Middle Class White
5. Springfield High Semi-rural Middle Class White
€ Libbey High Inner City Lower Class Black
© Spencer Sharples Rural Upper Lower- Black

Hirh . Middle Class |

Procedure: All students were pre and post tested on two measures:
the Unit Tests and the Personal Orientation Inventory. Teachers were
pre and post tested on two measures: the Behavior Knowledge Test and
the short form Minnesota Teacher Attitude Inventory. Fach exper imental
teacher taught two of the six units. Each unit was taught in ten con-
secutive forty minute periods. The total time of instruction was twenty
40 minute periods. The six units divided among the experimental teachers

o ) so that there was coverage of the entire curriculum with all teachers
teaching the first unit. -
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Results: Table 3 gives the mean scores for experimental and control
students before and after experiencing the curriculum. Table 4 shows
overall mean scores for the seven schools. The data was treated using
a fixed model ANOVA with school nested within time (pre/post) and sub
divided for sex. Attachment B shows the resulting cell means and stan-
dard deviations. ' '

Table 3

Experimental and Cantrol Students'
Mean Unit Test Scores

Groubp Pre Post Totals
Experimental 11.6 15.6 - 13.6
Control ' 11.0 10.6 10.8
Totals 11.3 ’ 13.1 12.2
Table 4
- "Mean Unit Test Scores for

the Seven Toledo Schools

School Pre Post
1 .. 1l.6 12.4
2 | _ 11.2 12.6
3 - 12.8 - 13.7
4 . 8.6 | 9.4
5 - _.9.8 9.8
6 | o 12.8 ©13.7

7 ' o 12.3 13.7




Table 5 gives the overall analysis.

Table 5

ANOVA — Toledo Area Unit Tests

Socurce SS af MS F Sig
P:Time, pre-post 355.360 1 355.360 28.613 .01
G:Group, Exper. and 883.127 1 883.127 71.109 .01
Control
TWP:School Within 1374.241 12 114.520 9.221 .01
Time
SWP:5ex Within 11.308 2 5.654 .455 N.S.
Group
PXG 529.395 1 529.395 42.627 .01
PXSWP 19.522 2 9.761 .786 N.S.
GXTWP 246.884 12 20.574 1.657 N.S.
TXSWPXG 409 .482 .24 17.062 1.374 N.S.
Error Within 4868.372 392 12.419 ‘

As can be seen from the above figures, there was significant growth
in knowledge of the curriculum over time as a result of experience.
Control students tended to drop in scores on the Unit Tests-while the
experimental students showed a significant increase. Sex showed no
relationship to results and did not interact with any of the factors.
The groups of students from the seven schools were significantly dif-
ferent, buit there was no interaction with other factors signifying that
regardless of what intellectual . or other causes of test performance
were operating, there was similar growth as a function of experience.




Table 6 shows mean results from the POI. Attachment C gives the
complete description of the data.

Table 6

POI Scores, Toledo Area Study

Group Pre Post Total
Experimental 55.8 62.5 \ 59.2
Control 56.6 53.2 54.9

Total 56.2 58.8 57.0

Analysis of variance performed on the data is presented in Table 7.

Table 7

ANOVA -~ Toledo Area POI Scores

Source Ss _ df MS F __Sig.
P:Time, Pre-Post 291.087 1 291.087 3.449 N.S.
G:Group, Experimental 2046.720 1 2046.720 24.253 .01

and Control

Twp:School within Time 1612.588 12 134.382  1.592 N.S.
SWG:Sex within Group 166.023 2 _ 83.012 .984 N.S.
PXG 2852. 346 | 1 12852.346 32.799 .01
PXSWG 308.624 2 154.312 1.829 N.S.
GXTWP -' 922.691 12 76.891 .911 N.S.
TXSWPXG | 1886.893 . 24 78.621 .932 N.S.

Error Within 33250.286 394 84,392




Once again, results were supportive of the effectiveness of the
curriculum. ‘while time alone was not significant, there was a signi-
ficant difference between groups and the interaction of time by group
was significant. Inspection of Table 6 mean scores clearly supports
the hypothesis of curriculum effectiveness. Mean scores for experi-
mental and control subjects were less than a point different at the
outset of the experience. Following study of the curriculum, there
was a nine point difference between mean scores in the desired direc-
tions. Experimental subjects showed i1 gain in the degree to which
their values were like those of self actualizing people and a gain
in sensitivity to and expression of feelings, whereas control students
showed a slight loss.

Table 8 shows mean scores for all teachers on the Behavior Knowledge
Test and for the Toledo subsample. A two-way analysis of variance was
performed which showed that there was a significant difference between
the pre and post scores (F = 4.4, Sig. ¢ .05), but that there was no
difference between experimental and control groups. The interaction
was not significant, although inspection of the mean scores does show
that the trend was in the expected direction. Fxperimental teachers
showed more gain than was true of control teachers. The Toledo sub-
sample scores did not show any departure from the pattern of the over-
all scores.

Table 8

Behavior Knowledge Test Results for All Teachers*
and the Toledo Subsample

Group Pre Post Total

Experimental .
All 11.9 14 .8 13.3
To ledo ' 11.9 15.0 13.4
Control ' .
All 11.3 12.6 12.0
Toledo 10.8 12.3 11.6
Total
All 11.6 13.7 12.6
Toledo 11.4 13.8 12.6

\ kll teachers included the Toledo and Lorain-Cleveland Teachers. As is seen
[}{}:low, the Special Studies were not completed due to factors beyond control.

w",W,.,Ee Counselors represented a special group in terms of training .and are re-
ported separately. .




Table 9 shows the mean scores for the Toledo teachers and all teachers
on the MTAI factor scores and total score. Although statistical signifi-
cance was not reached, the trends seen in the’ data are in the desired
direction. Experimental teachers in general, and from Toledo specifical-
ly, showed some growth toward a more nondirective, student centered,
orientation, while control teachers showed slight losses. Because of
the small N, in comparison to the size of student samples, significance
was not obtained.* The MTAI is a very stable test and to obtain any
changes in a four week period of time is of some consequence. Due to
chance alone, the experimental and control groups differed - 'significantly
at the outset of the experience with a greater tendency toward nondirec-
tivity reflected by experimental teachers. The test factor showing the
most change in desired directions (no factors showed loss or contradic-—
tory trends) was Factor I: "Children's Irresponsible Tendenciss and Lack
of Self Discipline." Experimental teachers tended to disagree even
more with such a view after the curriculum than before, while control
teachers showed a trend toward more endorsement.

Table 9

MTAI Factor and Total Mean Scores for All Teachers
and the Toledo Subsample

Group Pre : Post
i Total Total
A 4Factors Score Factors Score
1 2 3 4 5 i 1 27 3 4 5 ‘
Efgerimental 10.7 17.6 10.8 5.9 3.3 55.1 14.2 18.7 14.4 7.8 4.4 64.6
All
Toledo 13.0 17.4 10.8 7.0 2.8 58.0 12.4 18.6 14.8 6.8 5.4 f4.6
c{qtrbl
: All 4.0 18.2 7.6 1.1 2.4 34.2 .78 13,9 7.6 2.9 2.0 31.4
Tole

do 1.0 13.8 6.4 .2 1.4 4.0 0.0 13IO 8.2 1.8 1.6 28.0

*A Two-Way ANOVA was used and the total scores and most changed factor
sccres were tested. Results did not reach significance. There was

a significant difference between experimental and control groups which
widened over time although the trend did not reach significance.

(F= 8.17, sig. ¢« .01, £ vs. e Groups, Total Score; F= 7.398, Factor I.
Sig. 4 .05) Results from Toledo subsample were the same.



_ll_

Study II - Lorain-Cleveland Area_ Study

Sample: Four schools participated in the study: St. Fdward, Shaw,
Midview, and Lakewood High schools. They represented diverse popu-
lations of interest. St. Edward is a Catholic boys high school with
a largely white middle class student population. Shaw High is located
in Fast Cleveland and has a student population that is lower to mid-
dle class and ninety percent black. Midview is located in Lorain
County and has a semi-rural middle class white population. Lakewood
High is an all white middle class sclool located in a suburb immediate-
ly west and contingent to the city of Cleveland.

Procedure: The same procedures were utilized as for the Toledo
study including measures of performance and teaching schedule.

Results: Despite repeated attempts to make contact with Shaw
teachers, the data was not obtained on class and teacher performance,
although the curriculum was used in that setting. The remaining
three schools. included four classes (one teacher at Lakewood taught
two experimental classes; they were two control teachers of matched
groups) on which complete data was obtain¢ i. Table 10 shows mean
results from the Unit Tests; Table 11 gives the Analysis of Variance.
Attachment D shows complete data. Sex was not included in the analysis
because of the reduced sample size and the fact that the Toledo study
had shown no sex effects.

Table 10

Mean Unit Test Scores, Lorain-
Cleveland Area Study

Group _ Pre Post Total
Experimental 12.1 15.5 13.8
Control 13.2 . 11.8 12.5

Total 12.6 13.6 _ 13.1
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Table 11

ANOVA-Lorain—Cleveland
Area Unit Test Scores

Source SS. daf MS E Sig.
I Time, Pre-Post 49.005 1 49.005 4.781 .05
C-Group Lxperimental- 76.255 1 76.255 7.439 .01
Control

TP :School Within Time 90.073 6 15.012 1.465 N.S.
PXG 277.922 1 277.922 27.113 .01
¢ TWP 101.865 6 16.977° 1.656 N.S.
I -ror Within 1804.083 176 10.250

As can be seen from the above, there was a difference pre and post and
between groups. Furthermore, the interaction of group by time was '
significant and in the desired direction. Experimental students gained
in knowledge, while control students tended to lose. There was no sig-
nificant difference among the schools or of the interaction of school
with other factors.

Table 12 shows results from the POI. Table 13 gives the Analysis of
Variance. Attachment E gives cell mean and standard deviations.

Table 12

Mean POI Scores, Lorain—-Cleveland

Area Study
Croup Pre Post Total
Experimental 60.4 64.1 62.2
Control 56.0 55.7 55.8

Total 58.2 59.9 59.0
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Table 13

.

ANOVA-POI Scores from Lorain-
Cleveland Area Study

£ wrce SS af MS E Sig.
1 Time, Pre-Post 169.755 1 16S .755 1;930 N.S.
G:Group, Experi- 2256.789 1 2256.789 25.656 .01
mental-Control
TWP: School within 531.491 6 88.582 1.007 N.S.
Time

PXG 230.040 1 230.040 2.615 N.S.
GATWP 279.848 3] 46,641 .536 N.S.
] :ror Within 18296.064 208 87.962

Results are supportive of the effectiveness of the curriculum.
Despite the short period of instruction, experimental students showad
growth in self actualization attitudes and feeling sensitivity while
control students tended to stay at the same level. The student groups
were themselves different, however, which obscured pre-post differences
until the interaction effects were studied. There was nc significant
difference among schools and no significant interaction with the school
factor.

Table 14 gives mean scores for the teachers on the Behavior Knowledge
Test. As was true for the teachers as a total group, teachers in the
Lorain-Cleveland Study showed more increase in knowledge if they were
experimentals than if they were controls. |

Table 14

Behavior Knowledge Test Scores,
Lorain—-Cleveland Area Teachers

Group Pre . Post
Experimental 12.0 14.3

Control " 12.0 .13.0
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Table 15 shows mean scores for teachers on the MTAI. Again, the
same pattern that was seen for all teachers is repeated. Experimental
teachers increased in the desired direction on the total score, whilrne
control teachers lost ground. In this guite small subsample, there
was similar growth for .experimentals with concommitant loss by controls
on Factors I, II, and III; on Factor IV both groups showed some increase

-and on Factor V both groups showed some decrease.

Table 15

MTAI Factor and Total Mean Scores,
Lorain—-Cleveland Area Teachers

Pre Post .
Factor Total Factor Total
Group 1 2 3 4 5 Score 1 2 3 4 5 Score
_xperimental 6.0 18.3 11.3 4.7 4.3 51.3 13.7 19.0 13.3 7.0 2.7 63.0
tontrol 7.8 17.0 9.0 2.8 2.8 47.0 1.8 15.0 6.8 4.2 2.5 35.8

Study III - Special Students

Three special settings were selected to study implementation of the
curriculum with students indentifiably different from those attending

area high schools. The first site was a special school for youngsters
with emotional, social and/or learning problems. The second setting
was a boys' correctional school. The third was a special, nongraded

classroom at Lakewood High for students with learning adjustment prob-
lems.

The two special schools did make use of the curriculum. However, in
both ceses, there was so mr~h turnover of student population in the
course of the four weeks that test results were not possible. At the
end of the experimental period only two or three students remained of
the original groups that were established. Both teachers reported that
there was positive student response during classes, and the teachers
conferred with project writers to give their reactions and suggestions
for any changes.

In the case of the nongraded, special students at Lakewood High,
the curriculum was taught. Fowever, due to circums@ances of a personal

nature and beyond the control of either the instructor or the project,



post testing was not completed. The instructor reported that the
students enjoyed working with the curriculum and were particalarly
interested in the various activities. Many of the students had pro-
nounced reading disabilities and found it difficult to handle the cur-
riculum independently. It would appear that the curriculum can be
taught to students of this type, but the emphasis would have to be on
activities and on oral presentation by the teacher, rather than rely-
ing on students to gain the conceptual information through’' independent
study and reading of the materials.

tudy IV - Counselor Study

69}
l:

Sample: Counselors from Brooklyn, Midview, and Magnificat High
Schools participated in the study. Brooklyn High School is a suburban
high school located in a middle class area outside of Cleveland, OChio.
Midview High School is located in Lorain County and has a predominant-
ly white, semi-rural population. Magnificat is an all girl parochial
school located in Rocky River, an upper middle class suburb of Cleveland.
Students were randomly selected from heterogenous ability groups of
ninth, tenth, eleventh, and twelfth grade students. Subjects were
randomly assigned to treatment and control conditions.

Procedure: All students were pre and post tested with Unit Tests.
In addition, all students were post tested using a Problems and Solutions
Questionnaire. This semi-structured instrument permitted students to
react in writing to practical, behavioral situations. Results were
analyzed subjectiVely using criteria for a causal response for each of
the three items. The criteria were developed by the writers of the cur-
riculum and represented what they would hope to instill in students.
Teachers were pre and post tested on the Behavior Knowledge Test and on
the short form Minnesota Teacher Attitude Inventory. Each experimental
teacher-counselor taught two of the six units. Each unit was taught in
ten consecutive forty minutes periods for a total instructional time of
twenty 40 minute periods. Tha six units were divided among the four
experimental teachers in order that coverage of 3ll the units could be
obtained. All experimental teachers taught unit one and cue other of
the additonal five remaining units.
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Results: Table 16 shows mean results from the Unit Tests, and Table
17 gives the analysis of variance. Table 18 shows overall school means.
Attachment F gives cell means and standard deviations.

Table 16

Unit Test Scores-Counselor

Study
Group Pre Pcst Total
Experimental 13.12 18.42 14.28
Control 13.52 12.55 13.04
Total 13.33 13.99 13.67
Table 17
ANOVA-Unit Test Scores,
Counselor Study
S urce ss ar Ms. - E .  sig.
P:Time, Pre Post 17.556 1 17.556 1.491 N.S.
d Group, Experimehtal— 61.256 1 61.256 5.204 .05
Control ‘
i'P:Within’ClaSS‘Time 618.488 6 103.081 8.757 .01
EG 107.256 1 107 .256 9.112 .01
¢ TWP 44.437 6 7.406 .629 N.S.

Error Within 1695.100 144 11.772
| - |

i
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Table 18

Mean Scores:
Unit Tests, Counselor Study

Class Pre Post Total
1 11.2 11.1 11.2
2 S 12.5 12.6 12.3
3 15.3 ) 16.1 15.7
4 4.8 16.2 15.4

gs §a§ be seen by inspection of the above, time alone did not make
a significant difference in scores. There were some overall differ-
ences between experimental and control groups. The interaction be-
tween group and time was highly significant, however. The experimental

~Students showed an increase in scores, while the control group dropped

slightly. Thgre were some differences between the four classes, but
that factor did not interact with any others. 1In each school, the ex-

perlmzntal students showed increases in Scores, while controls lost
ground.

The Problems and Solutions Questionnaire consisted of two problems
for which students were to provide an ending, and further asked students
to detail a problemmatic life experience and indicate how they handled
same and their degree of satisfaction with what they did. Thus, a stu-
dent who did not handle something well, but could recognize why and in-
dicate dissatisfaction, would be performing on this test at the same
level as one who wes able to handle a problem well in his and the scorer's

view.

The first problem dealt with a temptation to cheat under conditions
of adversity and implied unfairness on the part of the school. One
point was given for dealing with the issue of cheating as an issue; two
points were given if ‘the student could provide some alternative way of

~

. handling the problem. The second prblem involved students with a prob-

lem of legality versus practicality. One point was given for resolving
the problem through illegality but recognizing that some reparation was
necessary. Two points were given when the solution involved alternatives -
to the illegal handling. ' '
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The personal problem was evaluated by giving one point for describ-
ing an actual problem in a cause-effect sequence; two points were
. given if a value based decision was made; three points were given if
that decision was explained on the basis of needs or need conflicts.
Attachment G gives further scoring details.

Four classes were tested using this format. Table 19 provides

results.
Table 19
Problems and Solutions Scores,
Counselor Study
Experimental ' Control * Sig.

Mean Score 4.23 3.19 ' 5.71 .05

* One-way ANOVA, N=91

Despite the lack of development of scaling and standardization of
response and scoring, an analysis of variance approach was used to
evaluate the data. (The ANOVA has been used with dichotomous data
and still retained sufficient strength to be considered adequate to
the task.) As can be seen from the above, there is a significant dif-
ference between experimental and control groups, suggesting that
exper imentals were better able to utilize causality in their handling
of the technique, were better able to deal with ethical-moral issues,
and were more likely to find alternatives. Experimentals were Zble
to construe their own problems in these terms and to derive solutions
based on understanding of their own necds and values to a greater ex-
tent than was found with controls.

Table 20 shows mean results for teachers on the Behavior Knowledge
Test. In this small sample there was no difference before and after
teaching the curriculum. It can be hypothesized that these four teachers
who ifad been trained as counselors were probably already beyone the point
; in their knowledge of human behavior and its causes that the test was
‘ adequate to measure. Supportive of such an hypothesis is the fact that
their mean scores were higher than the group as a whole or other sub-
samples of that group at any time in the project.

Table 20

Behavior Knowledge Test
Results, Counselor Study

o —

o Pre . Post
ERi(:*' Mean Scores 15.25 15.00

=
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Table 21 gives mean results for the teacher-counselors on the MTAI.
Once again, this group seemed different from the other group in terms
of level of score, but there was, in addition, growth from beginning
to end of the project which exceeded that seen in the large sample.

Table 21

Mean Scores for MTAI Factors and Total Score,
Counselor Study

Pra ' Post

Factor Total Factor Total
‘Mean 1 2 3 4 5 Score 1 2 -3 4 5 Score
Scores 12.5 19.0 15.0 5.8 5.5 45.5 26.0 26.8 19.2 7.3 4.5 83.2

Because of the extremely small sample, parametric evaluation was not
undertaken. However, examination of the individual scores of the four
. teachers showad that three increased greatly on all factors except V
where there were varying results. The fourth counselor begarn the proj-
oct with high factor and total scores. For that teacher, the test ceil-
ing was being reached and no differences over time were noted.

" CURRICULUM FEEDBACK INFORMATION

Information regarding the curriculum was sought from three primary
sources: professional experts and consultants, teachers who used the -
curriculum in classrooms, and students who experienced the curriculum.
In addition, it was originally hoped to measure some of the curriculum
impact on teachers through the administration of a Critical Incidents
Questionnaire. However, that measure was not obtained. An attempt
was made to use phone contacts with semi-structured interviews follow-
ing the Critical Incidents format. A few contacts were successfully
made and the information thus obtained is summariZzed in this section.

Student Feedback

At the end of the four week instruction period, students completed
feedback forms on which they recorde. their suggestions for inclusions
and deletions when the units were rewritten and also responded to '
gquestions regarding degree of unit impact and described the type of
teaching techniques they felt were used in presenting the materials.
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Aggression: Students showed a strong enjoyment of, and preference
for the Straw Tower exercise. They also responded quite favorably
to the skit about Chris, the role playing, the Instant Replays, and
Personal Inventory. There was no one activity which was singled out as
one which should be dropped. Some of the activities cited as enjoyable
by one or more students were also not enjoyed by an equal number of
respondents. In the case of Role Playing, almost as many students re-
jected it as accepted it. However, several students also stated they
would add more role playing when asked what the unit cculd include be-
sides the materials available. It is quite probably that the ambivalence
to role playing reflects the degree of comfort with performances, drama-
tics, etc., and would also be a function of the degree of extraversion
of the respondent.

- Real Self: Most of the activities were endorsed by one or more
respondents. They enjoyed the discussion of male-female roles and
the general emphasis on self understanding. There was definite re-
jection of one activity, the Body Trip which they found difficult to
accomplish and not relevant to their experiences and problems. '

Controls: The students found their horizons expanded by tr - explora-
tion of the effects of groups on the individual's life. They endorsed
activities which illustrazted those controls and particularly the group
exercise that related control and family life. There was ambivalence
regarding the Unwritten Rules exercise which presented them with a peer
related conflict situation. Some students highly endorsed the exper-—
ience while others would prefer to see it dropped. It is probable that
it should be continued with emphasis on the handling of the conflicts
engendered to result in psychological experiences of closure and compe-
tence.

Values: The students generally endorsed the activities in this unit
with particular emphasis on the Milling Activity, Identity Tag, and
Values Grid. : ' o

Response: Again, there was general endorsement. Role Play was en-—
joyed and the Circle and Sentences on Feelings activities. There was
‘some rejection of the Reflection on the Past actiyity and some seemed
to feel the Decision Making activity was too compiex to handle well.

In several of the units, students indicated an interest in further
information and understanding of human sexuality and the bebhavioral,
causal elements, the status of adolescents, and the interr~:ationships
to the aggression. They also suggested that it would be desirable to
have more field experiences so that the concepts being learned would be
seen in real life, and they wanted to experience more cooperative games .
and exercises.

Q
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The rewriting p-ocess of the units involved careful study of student
forms. The edition was revised to include more material on sexuality -
and aggression as related to adolescence, and ther are more cooperative
exercises which enhance the ability of people’ to work together i an
understanding fashion. Also added were two community action projects
so as to increase the student's exposure to the real life operation of
the concepts being studied. Most of the major additons were made in
the Response Unit, with the other units being revised to reflect the
acceptance : and rejection levels of the activities. Thus, the Body
Trip exercise was discontinued, while the Straw Tower was definitely
maintained.

Students were asked to indicate degree of agreement with certain
statements regarding the effect of the units. Qver 50 percent of
the group responding, -which consisted of 343 students, agreed or
strongly agreed that there was an increase in understanding of human
behavior. Although the majority endorsed the meaningfulness of the
behavior eguation, 42 percent only somewhat agreed it was viable. 65
percent felt the course was valuable fcr all high school students and
24 percent felt it was at least somewhat meaningful. 63 percent enjoyed
working with the activities; an additonal 30 percent enjoyed somewhat
the experience. 62 percent felt an increase in understana’'ng of self
behavior; 34 percent felt somewhat increased in this respect. Most
persons felt somewnhat or greater comfort working with units; however,
some discomfort was an intended impact of handling concepts and be-
coiling aware of relational factors .in order that the students could
grow in insight and the capacity to change their own actions and re-
actions. 59 percent of the students found the experiences substantial-
ly different from any others they had had; however 26 percent did indi-
cate some prior experiences of a type similar to one or more of the unit
activities. 50 percent of the students rated the units above any other
textbook materials they had ever used. An additonal 39 percent felt
the materials were at least average in comparison with other texts.

The above responses were based on their experiences with the units
and reflected the status of the units prior to the rewriting.

Students were also asked to evaluate the amount of time devoted to
var ious teaching technigues. Study of their responses indicated that
they felt a lot of use was made oI lecture and oﬁen class discussion
approaches. Over 85 percent indicated often or sometimes used in
regard to both those techniques. The small group discussion approach
was the third most frequently observed teaching approach. Students
indicated some usage of other approaches such as Question-Answer,
student projects (individual and group), in class reading, in class re-
porting by students, audio-visual techniques, and teacher projects, but
all of these categories were seen as rare or seldom implemented approach-
es. Some teachers assigned homework according to students, and there

@ 31s some student acceptance of out of class work.

ERIC |
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Teacher Feedback

\ .
Teachers responded to guestionnaires regarding their reactions to
the units they had taught. Analysis of responses is reported with
respect to each ¢f the units.

Aggression: All teachers felt that the activities in the unit were
appropriate for meeting the unit's stated objectives. All but one felt
the instructions to the teacher and student were clearly stated. One
teacher felt that more preparation would be helpful. . ere was some
disagreement as to appropriateness of the activities for the 9-12 grade
group. Some teachers of ninth graders felt the behavior equation was
too difficult a concept for that age group. Two teachers of seniors
felt that some of the activities were too childish. All but one teacher
felt the activities in the unit followed a logical seguence. One teach-
er used this space to suggest that the activities regquired too much
"openness" for ninth graders. Most teachers felt there was little repe-
tition and all but one felt the reading-comprehension level was appropri-
ate.

When asked for possible additions, one teacher felt the ability of
teacher and students to use the unit would be enhanced 1f there were
some exercises that explored the field of teacher-student relationships
and emphasized the development of trust. Teachers also felt that it
might be appropriate to include more field trips to observe behavior.
One teacher felt the unii would be better titled "Intrcduction" because
much of the naterial was of a genral introductory nature regarding be-
havior and feelings rather than dealing specifically with aggression.

controls: Teachers generally endorsed this unit. However, they
suggested that sophomores might have some difficulty handling some of
the exercises where older students would not, more on the:&§pot activi-
ties (real life experiences), and some felt that more teacher prepara-
tion c¢ould enhance the use of the unit.

vValues: Teachers generally endorsed this unit. They suggested that
it was sometimes difficult to kXeep teacher and student information
separated and would have elaborated the teacher instructions to a
greater degree. They indicated that the unit could have a somwewhat
tighter logical sequencing of activities. ©One teacher felt thnat the
seniors she taught were very responsive to this unit, some even writ-
ing notes of thanks for having been able to have the experience.




Self: Teachevs generally endorsed this unit. They indicated it
might be appropriate to include some more information on body language
and on the interpersonal defenses that people use. One teacher sug-
gested the use of materials and explanations from transactional analy-

\sis.

"Response: Teachers generally endorsed this unit. They suggested
that it might be helpful to have material from aggression/frustraion
more c.early related to.this unit, and they indicated the ninth graders
had some difficulty with the vocabulary. There was a suggestion that
the uunit needed some more activities.

Expert Feedback

The staff maintained continuous contacts with The Fducational
Research Council, of a duration of at least twice a week. Some
contacts took the form of meetings with ERC personnel, some in-
volved telephone. 1In addition, experts at various institutions
and universities in the northeast Ohio area were ccntacted once
or more than once for advice, information, and feedback on dif-
ferent sections of the curriculum. Different experts were ob-
tained for different areas of content within the curriculum. The
tetal curriculum was evaluated professionally by university and
secondary consultants. The final Revised Edition contains a
number of changes ‘in every section which can be traced to advice
and information from the various sources of feedback. Letters
of support and advice from the professional advisors were sent
to the staff regarding the effort and are included as Attach-
ment H.

Critical Incidents Contacts

As mentioned above, it was hoped to obtain questionnaire re-
sponses from experimental and control teachers using a critical
incidents technigue wherein the teacher would dztail a difficult
classroom situation and the handling thereof. Results would have
been evaluated in terms of the extent to which a causal view of
behavior was in evidence and the handling reflected some of the
variety -of interpersonal classroom techniques that are presented
in the curriculum. What was accomplished, however, was a brief,
semi-structured telephone interview with four teachers: two ex-
perimentals and two controls. Teachers were told the research on
$he project would like to obtain information regarding actual be-

ERIC

IToxt Provided by ERI



_.24._

havior of students in classrooms where the curriculum was taught and
where it was not. They were asked to think of a specific classroom
incident during the last grading period whe.se it was difficult to
handle a student, and to answer the following:

1. What happened?
2. What action did you take?
3. What was tﬁe outcome?

4, wWould you do the same thing in a similar situation
in the future?

The two experimental teachers contacted did mention the curriculum
and its effect on a student. 'They tended to interpret the guestion in
terms of how a student reacted to the experience. They were supportive
of the use of the curriculum and felt that it provided a means of broad-
ening a student's ability to handle a situation. Replies were thus both
curriculum and student centered, altho' 11 they tended not to cover the
ogiginal area of intent of the questiorn.. Control teachers consisted
of two teachers, one of whom indicated he had a great deal of familiar-
ity with the causal approach, Maslow work, etc., upon which he undexr-
stood the curriculum was based.

In the case of the highly scphisticated control teacher, an incident
was recounted involving a student who had been withdrawn, but who began
to interact overtly on one particular day. Another extroverted and
highly successful student attempted to interrupt and was asked to leave
when he did not pick up on subtle cues to end his bszhavior. Later,
the teacher talked with the extroverted student and was able to help
him understand why the teacher wished to focus on the heretofore shyer
classmate. The results were highly satisfactory. The other control
teacher recounted difficulties dealing with a very "obnoxious, mouthy"
student. The problem was handled by excluding thé student from the

_ classroom and subsequently from the school using primarily the exercise
of authority.

When this critical incidents technique was origirally administered
.in connection with the elementary school study of that level of cur-—
riculum, there was a pronounced tendency for experimental teachers to
construe behavior as caused and to attempt to deal with causes before
resorting to authority and arbitrary disciplinary rules. The responses
obtained after the fact using a brief phone contact with a few teachers
O lo not provide a basis for any kind of statements regarding effect of
~urriculum on teachers. However, it would_appgar that being familiar




with either the curriculum nr the philosophy upon which it was based
did in three cases result in some student centeredness and sensitive
handling of behavioral situations. On the other hand, in one case

where there was no acknowledged familiarity with the causal approach,

the handling of difficulty was via authority and there was no mention
of why actions were occurring as they did.




DISCUSSION SECTION

OBJECTIVE I: That the prototype Edition of the high school curriculum
be implemented and evaluated in seclected schools through the establish-
ment of experimental and control classes.

By mid-October of 1972, the Prototype Fdition was printed and ready
for use. A number of school settings featuring inner city, semi-rvral,
and suburban populations were utilized in a predesigned evaluation
plan. Control and experimental teachers were selected from teachers
who volunteered to teach the curriculum. Assessments of knowledge,
attitude, and behavior were conducted on both teachers and their stu-
dents. Data analysis was designed to permit a determination of the
part that various factors might play in response to the curriculw: and
the selection of the varying settings allowed inferences to be drawn
as to the effectiveness of the curriculum with different grade levels,
socioeconomic levels, and population types.

Evaluative Statemont: Objective I was reached by project staff.
The Prototype Edition was written, implemented in classes, and evalua-
ted according to a predetermined research plan.

OBJECTIVE II: That professional experts provide input and feedback
to assist in the development and revision of the curriculum. '

There was ongoing, biweekly contact with Educational Research Council
personnel as the curriculum was originally written, and subsequently
revised. 1In addition, there was solicited contact with local experts
in various fields and changes were made 1n various areas as a result
of their input. The total curriculum was evaluated by local experts
who provided staff with letters of cvinion which can be seen in the
Projeci Report. '

Evaluative Statement: Professional experts did provide input and
feedback to assist in the development and revision of the curriculum.
Examination of the prototype edition versus the First Revised Edition
shows many changes which can be traced to the input of various profes-
sional, expert sources. ~

OBJECTIVE III: That the high schoel project teachers witihin and out-
side of Lakewood develop an understanding and appreciation for the
curriculum materials and the philosdphy underlying the materials as
shown by T :




a) greater understanding of the cawusal approach

As was seen from the results cof the Behavior Knowledge Test,
Experimental Teachers increased in mean scores while Controls did
not. Statistical significance for this trend was not reached due
to the small group (as compared with the number of students evaluated) .
However, the trend was in the desired direction and did appear after
only a four week period during which the ‘teachers were involved with
the materials.

b)application of the causal approach to student behavior
"'in the classroom

A direct measure of this area was not attempted. It had bheen hoped
to obtain Critical Incidents questionnaires from which could be inferred
handling of classroom behavior. However, that measure was not success-
fully obtained. Brief phone contacts using the Critical Incidents for-
mat did suggest that understanding of the causal approach on the part
of several teachers did lead to semnsitive handling of classroom difficuly.
Teachers of the curriculum contacted did mention spontaneously the
curriculum technigues and their effect of bezhavior. It would appear
that the curriculum can have the effect of orienting a teacher to ap-
proa:ch behavior in a causal fashion and can provide some techniques that
are not always seen in classrooms where there is not access to the cur-
riculum. :

c)use of the curricular materials in the classroom

All teachers who volunteered to use the materials did sc¢. In the
case of the special class studies, the reality conditions involving
attendance resulted in lack of evaluative data. However, the materials
were used and the teachers stated they were helpful even in those set-
tings where external factors hindered the maintenance of a full and on-
going class.

d) providing feedback concerning the use of the materials,
their effectiveness, and their appropriateness for that
particular student population

Teachers provided feedback, either through the formal guestionnaires
or in contacts with the Title III staff. The First Revised Edition in-
corporates changes which were made in response tc the teacher suggestions
and comments.
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Evaluative Statement: WHigh school project ttachers did use and
critique the materials. Their comments indicated understanding and
appreciation for both the materials and the philosophy upon which
the units were based. They tended to grow in knowledge of behavior
as a function of using the units, and were generally supportive of
continued and expanded use of the curriculum. From a few interviews
it would appear that knowledge of the curriculum can have a beneficial
effect on approach to classroom behavior, but this area would need
further investigation. Except for the one section relating to student
behavior, there was convincing cevidence of attainment of Objective III.
It is not unlikely that the area of behavior was alsc appropriately
affected, but the infermation was not sufficiently broad to be able to
make a definitive statement.

OBJECTIVE IV: That the Students experiencing the curriculum in the
classroom will '

a) develop an understanding and appreciatioh for a causal
approach to personal problems and typically aggression
producing situations

In all studies, the experimental students showed significant growth
in knowledge of causality as it was presented in the units they studied,
while control students did not change or showed some decrease when test-
ed on Unit Content Tests. ‘

b) experience growth in constructive attitudes pertaining to
their own behavicr and the behavior of others

Using the Personal Orientation Inventory scales that measure extent
to which values expressed are like those of self-actualizing people
and extent to which there is ability to express and be sensitive. to
feelings, it was found that experimental students grew significantly
in the desired direction, while control students tended to remain the

same or show decreases. The Inventory is based on the same theoretical
rationale as that of the authors of the curriculum, but is an indepent-
ly standardized instrument for personality measurement. In view of the

fact that the duration of the experiment was only four weeks, and in-
volved only a period of class group instruction a day, to obtain general-
ized and statistically significant changes in measurement of attitudes

is quite remarkable.

c)grow in their knowledge of causes, consequences, and availakle
alternative responses 1in behavior situations

Because of the difficulties .involved in processing semi-structured
techniques, the instrument developed to medsure these aspects of student
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change was utilized with a smaller sample than that using the POI.
Scoring of student responses regarding how two behavior situations

might be resolved, and how they characterized, described,<and resolved

a problem of their own, was based on qualitative and quantitative con-
siderations and did utilize specifc criteria. Nevertheless, the measure-
ment was a much less stringent one and the comparability among protocols
was reduced from that cbtained with standardized measures. Despite these
drawbacks, it was still possible to demonstrate the tendency for experi-
mental students to handle the test differently from control groups. Ex-
perimental students were more likely to see alternatives, accept the
burdens of morality and legality, and be able to construe a life experi-
ence of their own in value-need-causality terms.

Evaluative Stetement: It was shown that students experiencing the
curriculum in the classroom developed understanding and appreciation
for a causal approach to personal problems and aggression producing
situations. They experienced growth in constructive attitudes pertain-
ing to their own behavior and the behavior of others, and there was
some evidence that they increased in their knowledge of causes, conse-
gquences, and available alternative responses in behavior situations.
Thus, the fourth objective was adequately met.

\

OBJECTIVE V: That the students experiencing the curriculum in the
classroom provide feedback on the Prototype Edition of the units to
assist in the revision of the curriculum.

Student feedback forms were completed by experimental students.
They provided information and reactions to all of the units and de-
tai’ ed which activities were successful and which were not in their
ind:vidual opinions. Staff studied the results and the rewritten
ver:sion of the curriculum contains additions and deletions that re-
flect the majority opinions of the students and includes student ini-
tiated ideas and innovations. f

LWaldative §tatéﬁent: Objective V was successfully met by the
sta:’f through the cooperation and help of students experiencing the
cuririculum. '

OBJECTIVE VI: That a First Revised Edition of the high school cur-
riculum be developed through the incorporation of subjective data
gained from students using the curriculum, teachers of experimental
classes, consultants, and objective data received from field testing
of the Prototype Edition of the curriculum.




The First Revised Edition does reflect all the above sources of
input. The changes made from the Prototype Edition were accomplished
by study of both formal and informal feedback-.of students, teachers,
consultants, and evaluation.

Evaluative Statement: Objective VI was attained.




SUMMARY

As can be seen in the discussion above, all objectives were attained.
Data supportive of the use of the curriculum was both objective and
subjective. Wherever statistical analyses could be made, desired trends
and effects were demonstrated. In almost all studies a .05 or better
level of significance was reached. Both teachers and students showed
changes in knowledge and attitudes such that it can be assumed that
they became more causally oriented in their approach to human behavior,
less judgmental, and at the same time more aware of moral-ethical con-
siderations and values. These findings are definitely supportive of
continued and expanded use of the curriculum. The sample surveyed was
large and varied in terms of backgrounds and cultural heritages reflec-
ted. It can be fairly assumed that this curriculum is an appropriate
one for use with students in more or less structured academic environ-
ments and who come from differing socioeconomic levels.
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Evaluative Materials




A-1 UNIT TESTS




UNIT I -~ AGGRESSION

Rirections

Be sure and write your name, school, and date on each answer sheet. Write
the name of your school in the space marked subject.

t

Select the best answer from the cyoices given for each question. Blacken
the corresponding letter on the answer sheet provided. In marking your
answer sheet, be sure that the number of the statement agrees with the
number on your answer sheet.

1. When examining behavior, it is important to ccnsider

a) causes of behavior.
b) short-term effects.
¢) long-range effects.
d) two of the above.
e)all of the above.

: |
2. Over the past ten years criminal offenses in the United States have

a) more than doubled..

b) increased moderately.

c) decreased.

d) remained about the same.
e) none of the above.

3. Aggressive Behavior in an individual can be

a) a negative influence on total hehavior.

b)a positive influence on total behavior.

c) neither negative or pOSLtlvp influence on total behav10r.
d) both negative and positive influence on total behavior.
'e) none of the above. !

4. Motivating forces are

i a) the rewards a person gets for accomplishing a task

: b) controlled vy an individual's needs.

c) are lacking in some people.

d) not necessarily important in the behavior of people.
e) both A and B.

5. Choose the eguation that comes closest to explaing human behavior.

l
a) S+C = Behavior
! b) Mf+R = Behavior
3 c?Mf+R+IPS = Behavior
d) N+P+S = Behavior
EBJ(; e%None of the above




i

Unit I - Aggression (continued)

6.

10.

11.

Humans have basicaily

a) the same needs.

b) needs that vary greatly from individual to individual.
¢) same needs that animals have. '

d) needs that change from situation to situation.

e)both B and C.

Maslow has

a) explained why people behave as they do.
b) suggested some common needs among people.
c) helped people change the way they act:

d) none of the above.

e)all of the above.

Before people strive to feel good about themselves they first must
satisfy their want for

a) food. '

b) water.
c) safety.
d)all of the above.
e) none of the above.

Frustration results from

a) intense work.

b) blocked needs.

c) anger.

d) quietness. !
e)both C and D.

i
t

When aggression in nursery school children was studied, it was found
that the large majority of aggressive responses

a) led to counter-attacks by others. e
b) led to a gain for the aggressor.
c) led to teacher intervention.

The best way to promote constructive methods for dealing with frustra-
tion is to l

a) tell people what to do.

b) help people to understand motivation and behavior.

c)provige a model for the individual to follow.

d)both A and C



Unit I - Aggression (continued)

12. The most important thing about studying human behavior is that we can
learn teo
a) avoid frustrations that bother us.
b) better satisfy our needs and wants.
\ c) handle other people better.
d) be more successful in business.
e)none of the above.

13. By immediate physical setting we mean

a)what the person's physical condition was.

b)what city the person lives in.

c) everything in the setting of the behavior.

d) everything in the setting of the behavior at a given time.
e) none of the above.

14. According to Maslow, the most difficult needs to satisfy are
!
a) physical needs.
b) love needs.
, ¢) safety needs.
' d) self actualization needs.
e)all of the above.

15. Frustration occurs most often when

a)a person satisfies a need in the wrong manner.
b)when a person responds aggressively.

c)when a person has a need that is blocked.

d) a person clarifies his values.

e) when a person doesn't know how to satisfy a need.




UNIT ITI - CONTROLS

irections

Be sure and write your name, school, and date on each answer sheet. Write
the name of your school in the space marked subject. '

Select the best answcr from the choices given for each question. Blacken
the corresponding letter on the answer sheet provided. 1In marking your
answer 'sheet, be sure that the number of the statement agrees with the
number on your answer sheet.

16. It is helpful to understand the controls a family has on an individual
so that

a) the person can learn to accept the controls.

b) the person can avoid the controls.

c) the person can learn alternative ways of responding to controls.
d) none of the above.

e)all of the above.

17. ' Controls are helpful to an individual when they

a)are carefully chosen.

b) satisfy needs of the individual.

c) when they are accepted by the individual.
d) none of the above.

e}all of the above.

18. TInner controls are

a) controls from within a group.

b) controls imposed by the individual himself.
<) controls from within a family.

d) physical controls.

19. Inner controls usually begin with

a) careful planning by a person.
b) outer controls.

c)both a and b.

d) none of the above.

20. Control can be exercised over a person by

a) any power in the society that is stronger than the individual.
b)any power with something the individual wants or needs.

power that is viewed by most of the people as jus
d,alY of the above.

e) none of the above.
[Kc

wll Toxt Provided by ERIC



Unit II - Controls (continued)

21.

22.

23.

24,

25.

26.

Institutions break down when they

a) are old.

b) are weak.

c) provide for few needs.
d) are hated. ' _ ' \
e) are loved.

Conflict and dizagreement in the family

a) are necessary to growth.

b) are hindrances to growth.

c) occur mainiy in unhappy families.

d) always leads to a loss of mutual respect.

Peer groups exert control over individuals and have rules that are
both sensible and unreasonable.

a)T
b) F

A person's peer groups consists of people

a) who he wishes to be like and join.
b) with whom he has equal status.

c) who have leadership positions.

d) who follow his lead.

In an institution such as the school, there is control over

a) students.

b) teachers.

c) administrators.

d) some of the above.
e)all of the above.

Which of the following organizations or groups have control over
media content?

~a) The FCC

b) Business (sponsors)
c) The consumer
d) 211 of the above



Unit II - Controls (continued)

27 .

28.

29.

30.

Inner controls are well thought through acceptances of the controls
from outer institutions.

a)T
b)F

The purpose of studying controls is to

a) help people become more aware of controcls.

b) learn how controls affect their feelings and needs.
c) learn alternative ways to control others. E
d)both B and C..

e)all of the above.

Some control-rich areas that probably affect people's life are

a) the family. .

b) friends.

C) school.

d) mass media.

e)all of the above.

A community can be defined as

a)one person who lives in a geographical setting.
b) two people who share common experiences.

‘c)more than twenty-five people who live in a certain geographical

setting and share common exper iences.

d)as little as two people whc share a common set of experiences in
a particular geographical setting.

e)none of the above.



, UNIT IITI - REAL SELF

irecti

Be sure and write your namef gschool, and date on each answer sheet. Write
the name of your school in the space marked subject.

Select the best answer from the choices given for each guestion. Blacken
the corresponding letter on the answer sheet proviied. In marking your
answer sheet, be sure that the number of the statement agrees with the
number on your answer sheet.

31. People can generally understand other people

a) less easily than they can understand themselves.
b)more easily than they can understand themselves.
c)equally as well as they can understand themselves.
32. Other individuals and gfoups should never try to dictate to the
: individual a definition of himself or herself.

a)T
b) F '

33. Feelings are mental events and can be understood if studied carefully
while avoiding concern with physical sensations.

a)T
b) F

34. Self esteem is best built through

a) the experience of personal decision-making.
b) the constant support of parents and friends.
c)handling nearly impossible obstacles well.

35. Just as there are changes in values as society grows, there are
some traditional ideas that survive and have as much worth for the
modern individual as they did for his grandparents. o

aST
b) F

36. People have more than one role in life, and +hey should try to be
the same in all their roles.

a) T
b) F




Unit III - Real Self (continued) | ,

37.

38.

39.

40.

41‘

42.

Part of self awareness is being able to

a) feel a sense of self worth.
b) feel a sense of uniqueness.
c) laugh about oneself.

d) two of the above

e}all of the above

A self actualizing person

a) is a perfectionist

b) is concerned about agreeing or disagreeing with others.
c) knows how to avoid criticism.

d) above all enjoys other people.

e) none of the above

f)all of the above

The self-actualized person is one who !
a) has respect for others., .

b) is aware of societal controls which deny his individuality.
c) knows who he is in a given circumstance.

d)all of the above ‘ I

Taking drugs can satisfy one's self esteem by

a) providing an escape from reality.
b) increasing peer status. :

c) improving self image.

d)all of the above.

e) none of the above.

People get their input through

a) eyes and ears.

b) nose, mouth and touch
c)reflexes.

d)both a and b.

e) none of the above.

.Getting in touch with one's needs and feelings

a) helps a person to better understand hlmself.l
b) usually is frustrating and dangerous.

c)helps one to better understand others.

d)all of the above

e) none of the above



Unit III - Real Self (continued)

43. Many people spend a great deal of time trying to live up to what
other people think w2 should be like. This has been called
a) role identification.
b) hero worship.
- c)model emulation.
d) "curse of the idea 1."
@) none of the above

44. Which of the following statements is correct?

a)Self-esteem is knowing one is different from everyone else and
accepting one's self as unique.

b) Self-esteem is knowing one is similar to everyone else, and
accepting everyone as an equal.

c) Self-esteem is being able to accept oneself whether one is
different or the same as most people.

d) None of the above

e)All of the above r

45. Some people take drugs to help them cope with a sagging self-image
because .

a) drugs increase one's awareness of self.

b) drugs help one to temporarily escape from reality.

c) one can gain admiration for knowing a lot about drugs.

d) both b and c.

e)all of the above.




UNIT IV - VALUES

Directions

Be sure and write your name, school, and date on each answer sheet. Write
the name of your school in the space marked subject.

Select the best answer from the choices glven for each question. Blacken
the corresponding letter on the answer sheet provided. 1In marking your
answer sheet, be sure that the number of the statement agrees with the
number on your answer sheet.

46. A belief

a) is the result of a value.
b) precedes a value.

c) is stronger than a value.
d) is like a feeling.

47. Values deal with

a) facts.

b) feeling.

c) judgments.

d) alternatives.

e)more than one of the above.

48. Value clarification

a) is aimed at one's own values. |

b) is understanding the values of others.

c) is moralizing about values.

d) is convincing others of one's values position.

49. conflict in decision-making is causes by

a) conflicting needs.
'b) frustration.
c)unclear values.

d) two of the above.
eYall of the abhove.

50. A personal problem can best be solved by

a) trying not think about it.

b) trying to figure out how the problem occurred
c) deciding how the needs can be better satisfied.
d) asking an older person for help.




Unit IV - values (continued)

I
51. An activity has value if it increases the worth and dignity of the

individual

a) and contributes to others in the society.
b) and does nout infringe on others.

c) and does not run counter to social values.
d) all of the above

e) two of the above

52. Value decisions are diff}cult because they occur in areas where

a) there is conflicting information.
b) there are conflicting opinions.
¢) there are few confusions.

d) three of the above

e) two of the above

53. To make a value decision, an individual needs

a) to be free from parental values.

b) to be free to accept parental values.
c) both of the above

d) neither of the above

54. The valuing process does not reguire a public commitment by the
individual.

ayr
b) F

55. Grantly High has 458 students this year as compared to 250 last
vear because a school board decision permitted area parents to
choqse between two local schools.

a) This is a factual statement.
b) This is a theoretical statement.
c) This is a value level statement. |
56. Accepting authority means to look to some other, usually important
person for values rather than listening to an inner source cr "voice."
a)T
b)F




|
Unit IV - Values (continued)

’
4

57. Behavior problems, frustration, and indecisiveiess are more often
produced by

a) the valuing process.
b) value conflicts.
c) lack of value clarification.

58. When we say "valuing" we mean

a) identifying motlvatlonal forces.

b) clarifying short and long-term effects.
c) using decision-making skills.

d) ciarifying your feelings and wants.

e) none of the above.

59. In order for something to really be a value, it must be

a) stated openly.

b) publicly acted upon

c) chosen after considering all alternatives.
d)both a and c.

e)all of the above.

60. Which of the following statements is correct?

a) Values are strongly held beliefs that very often change.

b) Values are feelings that a person has about minor issues.

c)Values are attitudes a person has about personal problems.

d) Values are strongly held beliefs that are acted out in one's life.
e) Mor® than one of the above




UNIT V - RESPONSE

Directions

Be sure and write your name, school, and date on each answer sheet. Write
the name of your school in the space marked subject.

Select the best answer from the choices given for each question. Blacken
the corresponding letter on tire answer sheet provided. In marking your
answer sheet, be sure that the number of the statement agrees with the
number on your answer sheet.

6l. One of the best ways to learn more about oneself is through
' l
a) reading.
b) feedback.
C) regression.
d) factoring.
e) none of the above.

62. Being aware of one's needs and actions may help one

a) consider alternative responses and their consequences.
b) get along with other people better.

c) understand one's self and other's better.

d) make better d@cisions.

e) all of the above

63. Feedback from other people

a) is usally ver;» negative and harmful.

b) is the most iaportant part of the valuing process.

c) involves risk and trust.

d) can give one a better understanding of how other people see him.
e)both ¢ and D :

64. The Decision-Making process involves

a) examining what feelings you are trying to satisfy.

b) examining the immediate and remote effects of a declision.

c) examining the people and properties involed in a decision.

d) two of the above.

e)all of the above. (

65. If a person takes responsibility for his feelings and actions,

a)he is in a position of power-not helplessness.
b)he can  easily be victimized.
c)he is now outer-controlled.

d) both A and C
O _e)none of the above




Unit V - Response (continued) ?

66.

67.

68.

69.

70.

71.

If a person is angry,

a) he chose to become angry.

b) someone may have made him angry.

c) some situation may have made him angry.
d)both B and C

e)all of the above

When people have feelings they are usually reacting to

a)actions.

b) needs. ‘
c) resources.

d) settings.

Examining the "long term" effects of behavior is important because

a) it gives people time to plan carefully.

b) short term effects are not so important.

c) the consequences of "short and long term" effects may not be the
same.

d) the "long term" effects of one's behavior affect more people.

A constructive response requires

a) self awareness first, then awareness of others.

b) awareness of others first, then self awareness.

c) that one focus on facts in a situation, not people.
d) that one be equally aware of self and others.

Constructive responses have beneficial, long term effects; non-
constructive responses have only immediate effects.

ayr ﬂ
b)F

Determination of thejvalue of a response must be done by reference

a) feelings and motives.

b) alternatives and reason for the choice made.
c) immediate and long term effects

d) two of the above

e) three of the above

to



Unit V - Response (continued)

172.

74 .

75 .

i
To be responsible means to follow the generally accepted or legally
constituted rules of a social group.

a)T
D) F

Some people can be responsible and still commit unlawful acts.

a)T
b)F

Persons who take responsiblity for their decisions and values

a) usually refuse something by saying "I won't do it."

b) usually refuse something by saying "I can't do it."
c)would avoid public refusals and thus reduce confrontations.
d) would not be concerned about the wording of a refusal.

In making a decision, it is necessary to isolate the key-factor,
which is

a) the issue at hand.

b) the "people involvement."

c) the aspect which can't be changed.
d) the aspect which should be changed.



UNIT VI - CHANGE

Directions

Be sure and write your pame, school, and date on each answer sheet. Write
the name of your school in the space marked subject.

Select the best answer from the choices given for each question. Blacken
the corresponding letter on the answer sheet provided. 1In marking your
answer sheet, be sure that the number of the statement agrees with the
Inumber on your answer sheet.

76. It is important to examine whether or not you have changed because
a) change is usually positive.
b) it is necessary in the total evaluation of your behavior.
c) it is good to know you have the ability to change.
d) none of the above.

77. Change is

a)always positive.
b)always negative.

c) sometimes positive.
d) none of the above.

78. Each time a person has an experience he

a) changes.
b) remains the same.
c)either a or b

79. Controls deal with

a) the influence others have on an individual's behavior.

b) the amount an individual controls his own behavior.

c) the influence others and the individual himself have on his own
behavior.

d) none of the above.

80. Setting goals to guide one's behavior is

ajunrealistic because no one knows what the future will bring.
b)an important planning process.
c)not sound because of the disappointing experience when they are
not achieved.
d) important so that others are aware of what an individual is striving

EBEC‘ for.

IToxt Provided by ERI



Unit Vi - Change (continued)

8l. In making a difficult personal decision it is important for one to

a) go about decision making in an orderly manner.

b) ask someone he trusts to make the decision for him.
c) avoid making decision he is not sure of.

d) more than one of the above.

1}

82. To achieve a goal, the goal should be

a) conceivable.

b) believable.

c)controllable.

d) more than one of the above.
e)all of the above.

83. When a project or plan is very important, and must rot fail,
one should ‘

a) plan very carefully.

b) seek a professiocnal person to carry out all planning.
c)allow for periodic progress reports.

d) have an alternative plan.

e) all of the above

84. A life review line should include

a)all the important events of a person's past.
b) important events of a person's past and present.
c) important events of the past, present, and projected future.

85. Which of the following statements is correct?

a) Everything 'livirng is is in a constant state of change.

b} Nothing living can change unless it wishes to change.

c) After a person reaches the age of reason, he never really changes.
d) both b and c¢ :

e) none of the above

86. The most important tool for planning is

a) time.
b) intelligence.
c) personal and professional help.
d} a method.
o e)all of the above.

EB&(; f) none .




Unit VI - change (continued)

87. Choose one of the following statements as the most correct.

a) Some people appear to change, but never really change at all.
b)A person is always in the process of changing.

c) Change means regress and recess.

dyBoth A & B .

e)Aall of the above

88. A Futurist is a person who

a) does not change unless it is for the better.

b)has a positive attitude about naturalness & necessity of change.
c) seeks stability rather than process.

d) is yet to be born.

e}both a and b

89. A Successful goal need not be

a) measurable.

b) desirable.

c) achievable.

d}all of the above.
e} none of the above.

90. One of the first things one should do in setting up a plan to
measure a goal:

a)Set up a time table for how long it will take.
b) Make a periodic progress report.

c) List all the people involved in the plan.

d) write down what one wants to do. \
e)Write down the probable cost.




A-2 SELECTED SECTIONS-PERSONAL
ORIENTATION INVENTORY




\ Selected Sections - Personal Orientation Inventory

DIRECTIONS:

vou are to mark your answers on the answer sheet you have.

the example of the answer sheet shown at the right.
If the statement is TRUE or MOSTLY TRUE as applied
to you, blacken between the lines in the column
headed "a". (See example Item 1 at right.) If

the statement is FALSE or MOSTLY FALSE as applied
to you, blacken between the lines in the column
-headed "b". (See example Item 2 at right.) If
the statement does not apply to you, or if it refers
to something you don't understand, make no answer
on the answer sheet. Remember to give YOUR OWN
opinion of yourself and do not leave any blank
spaces if you can. avoid it.

In marking your answers on the answer sheet, be

sure that the number of the statement agrees with the number on the answer

Erase completely any answer you
Do not make any marks in this booklet.

sheet. Make your marks heavy and black.
wish to change.

Remember,

Look at

Section of Answer
Column Correctly

Marked
a b
1. .
a b

try to make some answer to every statement.

Before you begin the inventory, be sure you put your name, age, and

date in the space provided on the answer' sheet.

Section one of the test should be marked on the side of the answer .

sheet where your name appears.

Section two guestions should be answered

on the blue shaded side of the answer sheet.

AP

k2N




Section I -

1. I often make my decisions spontaneously.

2, I live by valueslwhich are primarily based on my own feelings.
3. My moral values are self-determined.

4, I trust the decisions I make spontaneously.

5. I believe the pursuit of self-interest is not opposed to interest
in others.

6. I believe that man is essentially good and can be trusted.
7. I feel free to be myself and bear the consequences.

8. For me, work and play are the same.

9. Kindness and ruthlessness need not be opposites.

10. The truly spiritual man is sometimes sensual.

1li. I enjoy detachment and privacy.

l2. It is better to be yourself.

13. I have had an experience where life seemed just perfect.
14. 1 am assertive and affirming.

. It is a good idea to think a&bout your greatest potential.
16. T am able to risk being myself.

17. I am self-sufficient.

18. I find some people who are stupid and uninteresting.

19. I have had moments of intense happiness when I felt like I was
experiencing a kind of ecstasy or bliss.

20. People are both good and evil.

21. I can like people without having to approve of them.

o I am not absolutely bound by the principle of fairness.




Section I - (continued)

23. When a friend does me a favor, I do not feel that I must return it.
24. I do not always tell the truth.

25. I do not feel obligated when a stranger does me a favor.

26. I do not feel that I have a right to expect others to do what I want
of them. !

27. I can put off until tomorrow what I ought to do today.

28. I can give without requiring the other person to appreciate what I
give.

29. I feel free to not do what others expect of m;.

30. It is possible to live life in terms of what I waﬁt to do.

3l. I do not always need to live by the rules and standards of society.

32. I am not bound by my duties and obligations to others.

33. Expressing myself is most important.

34. I do not always feel bound to keep the promises I make.

35. Appearances are not terribly important.

36. I need not always assume responsibility for other people's feelings.
37. I don't mind laughing at a dirty joke.

3. For me, work and piay are the same.

32. I can be =illy when I feel like it.

40. Kindness. and ruthlessness need not be opposites.

41. - The truly spiritual man is sometimes sensual.

42. I am not orthodoxly religious.

43. I do not feel bound by the motto, "Don't waste your time."




Section I - (continued)

44, I do not feel the need to be doing something significant.all of the
time.

45, Sometimes I cheat a little.

46. "Killing time" is not a problem for me.

47. There are times when honesty is not the best policy.

48, I can feel comfortable with less than a perfect performance.
l .




(5)

Section II -

10.

11.

12.

13.

14.

15.

l6.

17.

18.

19’

No matter how hard I try, my feelings are often hurt.
I live by values which are -primarily based on my own feelings.

I have no objection to getting angry.

H

do not put others' interests before my own.

I sometimes feel embarrassed by compliments.

I believe in saying what I feel in dealing with others.
I live in terms of my wants, likes, dislikes and values.

There are times when just being silent is the best way I can express
my feelings.

I feel free to be angry at those I love.

My basic responsibility is to be aware of my own needs.

I can feel right without always having to please others.

It is not necessary for me to avoid snrrow.

I feel free to express both warm and hostile feelings to my friends.

There are many times when it is more important to express feelings
than to carefully evaluate the situation.

As life goes on, I continue to know more and more about my feelings.
I feel free to show both friendly and unfriendly feelings to strange
People should express honestly felt anger.

I am able to express my feelings even when they sometimes result in
undesirable consequences.

I do not feel ashamed of my emotions.

I have had mysterious or ecstatic experiences.



(6)

Section II - (continued) /

21.
22.
23.
24.
25.
26.
27.
28.
29.
30.

31.

32.
33.

34.

35.
36.
37.
38.
39.

40.

I can express affecticn regardless of whether it is returned.
I am not afraid to be tender.

Sometimes I feel so angry I want to destroy or hurt others.

I am not absolutely bound‘by the principle of fairness.

I often make my decisions spontaneously.

I trust the decisions I make spontaneously.

I can 'stick my neck out" in my relations with others.

I need not justify my actions in the pursuit of my own interests.

‘I feel free to be angry at those I love.

Expressing myself is most important.

There are many times when it is more important to express feelings
than to carefully evaluate the situation.

I feel free to be myself and bear the consequences.
I don't mind laughing at a dirty joke.

Two people can get along best if each person feels free to express
himself.

. I do not actively attempt to avoid embarrassment.

I do not blame my parents for my troubles.

I can be silly when I feel like it.

I can express affection regardless of whether it {s returned.
I am able to risk being myself.

Being myself is helpful to others.

I have had moments of intense happiness when I felt like I was
experiencing a kind of ecstasy or bliss.



A-3 STUDENT FEEDBACK FORM




| STUDENT FEEDBACK FORM
. : The New Model Me
[

i

-~

waool Unit Title

Tl .s unit and others will be rewritten and gathered into a total curriculum.
Wel appreciate your recactions and suggestions to help us further develop this ,
course of study.

1.! Which of the activities in this unit would you keep when it is rewritten?

Why?

2.1 Which activities in this unit would you not include in future revisions?

Why?

3.4 List any activities you might add to this unit.

P l:ase respond to the following questions by circling one answer for cach
question.

1 My understanding of human behavior has improved from working with the units.
! a) disagree b) somewhat agree c) agree 'd)strongly agree
( .
2. The behavior eguation is meaningful to me.

a) disagree b)somewhat.égree c)agree . d)strongly agree

A course of this nature is valuable for all high school students.
a) disagree b) somewhat agree c) agree d)strongiy agree

I enjoyed working with the activities of this uni£.

a) disagree b) somewhat agree c) agree d) strongly agree

5_§ The units helped me better understand my own behavior.

a) disagree b) somewhat agree c) agree d) somewhat agree

I felt comfortable working with the activities in the units.

o)}

g a)disagree b) somewhat agree c) agree d) strongly agree

ERJ,‘% (over)
=




The activities in the units werc a new experience fcr me.
a) disagree b) somewhat agree c) agrec d) strongly agrce

How did the unit of this program comparc with other text nmaterials you
have used in other courses -

a) Low b) Average c) High d) Very High

To vhat degree were the following teaching methods used in prescenting the
materials?

Used Uscd Used Never
Often Some~  Rarely Used
times

Lecture Style

Open Class Discussion

Small Group Discussion

Question-answer Style

Student Initiated Individual
Proiects

Student Initiated Group Projects

In-class Reading

. i

Teacher Assigned Projects

In-class Reporting by Students

Group Attendance at Movies or
Other Audio-visual Presentations

Other Methods or Approaches

Explain:

ERIC

IToxt Provided by ERI



A-4 TEACHER FEEDBACK FORM




Please try to return this sheet together with the critiqued unit to us
by February 15, 1973, so that we can incorporate your ideas into our

prototype edition.

YES

* NO . CUWHY. ol

The Activities in this unit
were appropriate for meeting
the unit's stated objectives

Instructions to the Teacher
and Student were clearly
stated

Activities in the Unit were —-
appropriate for 9-12th grade
students - e

Activities ir this unit

folloved a.logical seguence

There was very little
repetntlon and/or overlap

‘in activities

Reading and eomprehension

““1evel was approprinte for

8-12th grade students — - = =%

‘List any activities or ideas you would want

:included in this unit:

> -




A-5 PROBLEMS AND SOLUTIONS QUESTIONNAIRE




School

. Teacher

Date

»

PROBLEMS AND SOLUTIONS QUESTIONNAIRE

Everyone sces problems and solutions to them in different ways. Plecase
write a short paragraph telling how you feel about cach situation.

In the following two stories, the ending is to be provided by you.

A.

One student offers to help another out in an exam. Both are good
students and usually study together. The friend .in need has had
to stay up and care for a sick dog all night, an excuse that would
not be accepted by the school as a basis for his taking the exam
later.

Two students go to & party. Neither uses drugs. DLarry has a driver's
license, but Bill will not receive his until a month later. Bill

has driven a car on private lanes in the country and knows how to
handle a car. As a prank, someone gives Larry a coke that has been
doctored with barbiturates. Larry, feeling tired and dizzy, beygins
the drive home. Half way there, he pulls over to the side of the
road and slumps forward. Larry tells Bill that he's sure it's a drug
effect and that he cannot afford to have anyone called in to help him,
because that would lead to a raid and a good friend is still at the
party. He asks Bill to drive the car to his (Larry's) home, and

then walk the tweo blocks to (Bill's)home... .



II. Think of a time when you had a difficult decision to make or a problem
to solve, and you found a way to handle it to your satisfaction.
Briefly describe the situation.

A. What was your action? Explain why you are satisfied with your
performance?

‘B. Would you change what you did in any way should the same situation
occur again in the future? If so, explain.




A-6 BEHAVIOR KNOWLEDGE TEST FOR TEACHERS




BEHAVIOR KNOWLEDGE INVENTORY

i EGR'ION I- Please read the following papragraphs. Select the hest statement Ffrom
é among those which follow each paragraph and indicate your choice by
circling the appropriate letter on the Answer Shecet.

g 1. Education best prepares a child to deal with a world where knowledge
is constantly growing and changing by:

% " a) Teaching children the standards for evaluation courses of action
b) Teaching children what to do in various situations

% c)' Teaching children more effective decision-makingy processes.

2. The causal approach emphasizes most

e

a) The present situation

b) The past events

¢} The future conseqguences
d) Two of the above equally
e) All of the above equally.

3. By seeking to determine what lies behind over-aggressiveness and
misbehavior in a teacher

St
5

;;_? .

a) Might find a student's actual needs to be far different from
what they appear to be

b) Might open up areas that hurt the student emotionally
) Might f£ind the student has learned negative means for expressing

upmsy AU

emotions
d) a and b
e) a and c
fy b and c.

et ot

4. In this culture aggression against others is

a) disapproved

b) approved

c) both a and b

d) neither a nor b

R LRI

9]

Aggressive behavior in students can be controlﬁed by

P

a) punishing undesirable behavior

b) helping students understand why they act as they do

¢) natural process of maturation

d) both a and b '

o

-

4
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ll.

Children from families where there is much physical aggressive behavior,
when compared with those from families where there is little, are

a) More likely to be aggressive themselves

b) More likely to be fearful and withdrawn

c) More likely to be tolerant of aggression .
d) More likely to be seriously emotionally disturbed.

To establish rapport between himself and a student, it is best for the
teacher

a) To reduce by instruction differences in their value systems

b) To acknowledge and accept differences in their value systems

c) To ignore differences in value systems and teach' the curriculum
d) To examine differences in their value systems.

The "cCausal" approach to behavior can be explained through individual's

a) motivating forces

b) resources

c) immediate physical setting
d) all of the above

"Dealing With Causes of Behavior" is a program designed to

a) immediately decrease aggressive bhehavior in students

b) teach children the faults of being aggressive

c) provide students with an understanding of human behavior
d} reward students for good behavior

The causal approach would emphasize which of these statements about
the study of human behavior:

a) The process of decision-making is fairly stable, even though effects
may change

b) The process of decision-making changes from instance to instance,
even though effects are stable )

c) Both the decision-making process and effects are subject to gross
changes :

d) Both the decision-making process and effects are relatively stable.

. . i

The disadvantaged child often has physical problems which interfere with

academic success. A child may appear healthy when actually he may be

badly undernourished, because of the lack of money or knowledge of

proper nutrition. The result may be

a) poor school performance .
b) emotional unstability

c) susceptibility to illness

d) none of these

all of these



12.

14"

15.

16.

The body of knowledge concerning human behavior

a)

b)

c)

d)

In
of

Has not become large enough to warrant its being systematically
tavght to students

Is primarily a discipline of academic interest which lacks
scientific rigor ) .

Contains information relevant for individual and personal decision-
making

Can be taught to students, but the results might be harmful.

explaining the behavior of an individual at a given time, knowledge
how social groups bechave is often

Inadequate
Sufficient
Irrelevant
Unhelpiul

Motivating ‘forces of an individual result from

a)
b)
c)
aj

3

mild frustration
needs ' . !

un-met needs .

none of the above . . ' .

Frustraticn can be reduced in an indivudal if he

a)
b)
c)
d)

reorganizes his needs

ignores the frustration

choose an alternative way to solve the problem
reduces his motivating forces.

For maximum self realization of the individual, la given developmental
task (such as learning to walk, learning one's sex role, development
of independence from parents) should be mastered:

a)
b)
c)
d)
e)

As early as possible

Before the individual graduates from school '
Anytime before maturity is attained by the individual

At the time the social group expects its mastery

Anytime that is convenient



——

17. Which of the following best describes the order in which the needs
listed tend to come to the awareness of the individual:

a) XLove neceds; physical needs {hunger, etc.); self-respect need;
physical safety necds.

b) Physical nceds (hunger, etc.); self-respect nceds; love needs;
physical safety needs. .

c) Love neads; physical safety nceds; physical needs (hunger, etc.);’
self-respect needs.

d) Physical needs (hunger, etc.); physical safety needs; love nceds;
self-respeci necds.

e) Physical safety needs; physical needs (hunger, etc.); self-respect
needs; love needs.

S EE

Betty just moved to town. At her former school she was a good student
and popular with her classmates. At her new school she is having
difficulty. She wants to be accepted but is not. Which is the most
helpful first step that Betty could take:

S
—
(09]

a) Do the same things she did at the former school only try harder.

b) Develop a new skill ‘ '

c) Gather information to see why she is not so popular.

d) Admit that this oZten happens in 1ife and live with it.

e) Find out who the most popular girl is and try to make friends with
her.

O

Many young men have well developed athletic skills which help them

gain recognition and approval from their classmates. Suppose these
young men found summer Jjobs at various places such as lumber camps

and the like. Which of the following is most accurate:

a) Their need for recognition would no longer be strong and they would
forget about their athletic skills.

b) Their need for recognition would no longer be strong but they would
continue to engage in sports much the same as they did while in school.

c) Their need for recognition would remain strong and they would
immediately set about learning new ways of gaining it.

d) Their need for recognition would remain strong and they would
try to use their athletic skills according to the opportunity
available.

% e) Each young man would behave according to the laws of choice.

] ey

20. The person who has to win at every game regardless of the feelings of
others more than likely will:

7 a) EBEventually hiave problems in getting along with others
% b) Become very popular and well liked

c) Probably feel good each time he wins

d) Both 1 and 3




BEHAVIOR KNOWLEDGE INVENTORY

(Teacher Response Sheet)

¥R

Name : Grade Teaching
gSchoc:»l Years of Experience

gf)ate Age Sex r M
gRace Marital Status S M W D
-

«“heck the appropriate answer

:
i

1. a b c d e £
2. a b c 'oa e £
53. a b c a e__ £
g’l a b c d e £
5 a b c d e £
§6 a b c a e £
37. a b c a e £
8. a b c a____  e_ £
§9. a b c d e £
go. a b C d e £
Xl. a b c 4 e £
4

12. a b c é e f
§3. a b c d____ e f f
&4 . a b c d e f
15. a b c d e £
.

26, a b c d e f
ﬁ?. a _b c d e £
18. a b c d e £

)]
o
0
oF}
0
Hh
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for Individual Cells, Toledo Area Study




Attachment B
Unit Test Mean Scores and Standard Deviations
for :
Individual Cells, Toledo Area Study
{
“Unit Test
Toledo SS
Pre Post
1 2 3 4 5 6 7 1 2 3 4 5 6 7
M 13.6}12.4112.4(9.6_/10.1}13.5{12.0 17.5 ! 16.8]16.9{12.2(12.1118.1 16.2
1.5 4.1} 3.8[3.6 1.4 4.2 3.8 3.0 3.01 3.6/ 5.3 4.0 3.5 2.4
E
P 10.4 11 10.2¢115.5¢8.1 9.9113.4|11.8 16.5 115.1418.9{12.2f 9.1{17.8 18.8
3.7 4.2 1.9(4.2 1.1}y 2.2f 4.4 3.8 4.3 1.6 4.5 3.2 5.8} 3.0
M 12.81} 11.4{11.437.5 {11.5}112.6f 11.2 9.1 4{11.5{10.8/ 8.43 9.9{11.2 {10.9
2.7 2.2 4.213.4 3.4] 4.3 2.4 3.4 5.1 3.9 2.8 2.1 4.0 3.9
C
%F 9.61 11.0112.119.4 7.5111.91 14.1 10.0 {12.2112.2! 8.2} 8.4{10.9 {14.8
v 3.1 2.41 4.014.2 3.2} 3.4 3.4 2.8 2.6 4.2 3.1] 3.6] 3.4} 2.7

s+

ety <



ATTACHMENTS C.

POI Test Mean Scores and Standard Deviations
for Individual Cells, Toledo Area Study
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Attachment C

POI Test Mean Scores and Standard Deviations
for .
Individual Cells, Toledo Area Study

Unit Test
POI Toledo SS

Pre Post

1 2 3 4 5 6_ 7 1 2 3 4 5 6 7
59.1 |54.9151.4 51.0(55.0(57.2155.1 66.2 163.0160.9(57.2 {63.4/60.5 62.8
9.0 8.3f 8.1 11.8) 9.04{ 8.0/10.1 3.8 9.7t 9.4 8.2 7.4] 8.0} 5.6
54.6 |57.2164.2 54.9(53.8154.5:58.8 63.2 (64.4]68.9{58.0 {60.1/61.1165.5
11.1 9.5 7.4 10.01 7.1 8.61 4.2 6.4 {11.0f 9.3{ 7.7 9.5{ 8.31 3.7
47 .9 156.4156.4 52.1|54.5]56.8]61.5 54.6 }152.0/55.9]49.6 |51.2|/57.8|56.4
6.1 5.2110.4 5.9] 6.0 5.4]11.2 12.3 110.0{12.7 7.3 111.8] 7.4 14.8
58.0 | 59.1/56.5 58.6|54.6|55.3]/64.8 56.0 | 48.9/52.0{54.9 | 48.0{52.0/|55.4

6.8 111.6f 5.4 9.0} 8.5| 9.5(.6.7 8.2 ]11.8] 10.9|12.0 | 15.3]13.2] 7.2




ATTACHMENTS D.

Unit Test Mean Scores and Standard Deviations
for Individual Cells, Lorain-Cleveland Area Study
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Attachment D

Unit Tesit Mean Scores and Standard Deviations
for o,
Individual Cells, Lorain-Cleveland Area Study

.Unit Test
Cleveland SS

Pre Post
1 2 3 4 1 2 3 4
13.2 |12.9 (10.0|12.1 14.7 | 15.8| 16.0 | 15.5
4.2 3.6 | 3.0 2.4 3.9 | 3.5] 3.0 1.9
2%x225302.2
11.6 }14.0 |13.6{ 13.7 10.2 {11.3] 12.5 | 13.2
4.0 2.8 | 2.1 1.9 2.3] 2.9 a.5] 2.5
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POI Test Mean Scores and Standard. Deviations
for Individual Cells, Lorain-cCleveland Area Study
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Attachment E

POI Test Mean Scores and Standard Deviations
for )
Individual Cells, Lorain-Cleveland Area Study

_-Unit Test
POI Cleveland

Pre Post
1 2 3 4 1 2 3 4
62.9 6l.51 56.9 | 60.1 64.1 65.9| 60.6° 65.9
9.2 7.6 7.5 9.4 9.5 10.5 9.6 9.4
55.9 59.0}1 54.6 | 54.6 57.0 56.9| 55.1 53.9
7.4 12.1 8.2 9.8 7.5 11.3] 10.5 8.8
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Unit Test Mean Scores and Standard Deviations
for Individual Cells, Counselor Study
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Attachment F

Unit Test Mean Scores and Standard Deviations
for
Individual Cells, Counselor Study

Unit Test
Counselor Study

Pre Post
2 3 ‘o 1 2 3 4
11.7] 14.7 | 14.4 13.5 |13.1 0 17.6] 17.5
2.8 2.0l 2.5 ‘ 4.0 3.5 3.3 4.9
12.4] 15.8 1 15.1 8.8 [12.0 [ 14.6( 14.8
4.0l 3.6] 2.2 2.3} 5.1} 4.0| 2.6




ATTACHMENTS G.

Scoring Criteria for Problems
and Solutions Quesionnaire
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Attachment G
Scoring Criteria

for .
Problems and Solutions Questionnaire

The two unfinished stories can be scored for one or two characteristics:

Story A. One Point -- the response deals with the issue of cheating
rather than ignoring same.

Two Points-- the response deals with the issue of cheating
and finds some alternatives for handling the
situation.

Story B. One Point -- the response involves accepting the necessity
of doing something illegal, but takes responsi-
bility and finds ways to make amends or accepts
consequences.

Two Points-- the response finds alternatives to illegal
activity.

The personal problem solving example was scored for three characteristics:

One Point -—- a cause-effect sequence was presented

Two Points -—- a value based decision was detailed

Three Points—- the decision was explained con the basis of needs
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Dear ¥r. Dresser,

I have had a chance to examine ybur materials and I am vary
positively struck by how attiractive and how relevant they are.

I am convinced that you are on the rizght track and that students
wlll find thew invelving and even significant in their lives.

I heartlly endorse your focus on aggression. I think it is the
right unifyinz theme and my own observations of secondary school
children indicate ithat there is no focus more vitally needed.

The Teachers' ianual is exceptionally well done. Teachers will
feel very secure with it and will grow in thelr understanding

of what teaching is all about, just from following your insiruc-
tions. However, I do feel that teachers will need zuch more
training than you imply, and I urge you to think seriously of
conducting in-service teacher training workshops before teachers
could use these materials.

One significant omission seems to me to be a serious consideration
of what we c2ll "killer-statements." These are the put-downs and
the ridicule and the laughter that adolescents use on each other
when they are esabarrassed or feelinz uneasy and under some dis-
tress. Until ths issue of killer statements is dealt with (and
not punitively) the tenderness of the work in affective education
cannot go on. : : '

In conclusion, I would say that all in all this 1s one of. the

finest curriculum projects that I am aware of in the entire

country. I think so much of 1%t is important, and an accurate
sessnent of the problems of today's youth, aand I congratulate

as
Zou on this si~niflcant effort., It is_a real privileze to be
ble to encouraze you so enthusiastically. .

Sincerely,

A /.Z_\\!
Siﬁl. 3imon ‘

Professor of
Humanistic =ducation
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KENT STATE
UNIVERSITY A S AT ToN

KENT, OHIO 44240 216) 672-2472

February 28, 1973

[

Dr. Theodore Buerger, Project Director
The New Model e Curriculum Project '
Lakevood City Public School System

1470 Uarren Koad

Lakewood, Ohio LL107

Dear Dr. Buerger:

I have jusi now finished my firal critique of the I'ew Model ™
curriculum developed under your direction. My written critiqgue of the
specific units will be forwarded to you wvery shortly. ‘hat follows is
some general evaluative comments on the project as a whole.

In general, this is one of! the more cutstanding curriculum projects
that I have been comnected with in a consultancy role. First, and most
important, it is a direct ra=sponse to a need of the schools of Chio to
respond to students by developing rew materials on the oroblems of human
development: irdividual and social. In a very real sense, and not in
its flip and "hip" meaning, the curriculwm starts where the students are
at. Secondly, I &m enthused by the generally successful attemnt to
integrote the thougnt, feeling, and action concepts in one curriculum.
Thirdly, it shows the carefulress of design and the right amount of
pedagogical sensitivity that is often missing in many of the sunposed
innovative curriculum projects af the last f2w years. TFourth, it is well
written and the students will have little difficulty in understanding
what is exnected of them and what it is the curriculum on the control of
aggressive behavior is tryins to accomplish. Fifth, I am particnlarly
impressed by the rumber and quality of integrative activities that are
offered for the use of both teachers and students: teachers will be
enthused by its activity orientation azs the students.

The introdvctory material to the teacher is svecific, well thought
out and therefore helpful. T do believe, however, that the curriculum
itself conld be strengthened by some attempt to more directly train the
teachers themselves in the use of the curriculum, particularly in building
the skills to use the activities correctly. I would like to see develeped
more specific summarizing activities of the new performance bchavior
gained by the studerts within the specific units. “ithout these it may
be ‘difficult for some teachers to evaluate the competency levels reached
by each student.

RIC -

Aruitoxt provided by Eic:



Dr. Theodore Buerger, Project Director

In concluding I think it important also to indicate that the
curriculum is easily adantable to and oy various Kinds and types of
school districts. This is a great strength. After all, uhat we
are all trying to do is to get new ideas, new materials, and new res-
ponses into the classrcoms of Chio. T think the curriculum you and
your colleagues have developed will be a grest contribution to that
purpose.

Sincerely,

v{lé’MZLL [) 7%'5’1&/

Thomas D. lioore
Associate Professor of Education,
Philosorhy of Education

TDPM:eh

O
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70:  John Reee, Project Lirecton, rigressive Dehavior Froject, Lakewood Public Schools.
FRUL:  witliom F. Hamibion

Date: fanch 12, 1973

The flew floded lie, is uz ('enc/zzu: well concelved, /za/J activiiies 1ha are appropriaie
fon meeiing Ja, unit’s oJJcca_veA, are anpropriaite for §-12in a/u:'dc. students, are within

he neading and compreicension Leved of §-ilin grade sludenis, are in a Logical sequence and
have clearndy; siated Lwiruciions.,

. . I ] . . 1 .
While the couwnse of. siudy is, in gencral, as siaied in Zhe /.um_ paiag naph, Hheiwe are
those :."/zi/zf,/s hat aprear 2o need co weciing on rey wanged, e M"uc of Jze cowse
of s2ucy iuws ucen /uwﬁ,um,&ﬂ rioted uz the leacher's :wuvt. /n m/ Judgment he noiations
shoutd be co,wj.aua_a serdously by the wiiting Zeawr. Une ihuing fuwdner, i3 would le wise
20 expand lhe unii on ihe lutwre. iierdal and activilies in iis wiea of stue y are
probiieraiing ai such a ppeed it almost demands ihai we spend at feast iwo-ihinds of
owt Une consicering e ’uume.

The dew fiodet l(’_, L« needed acdition o many cuwviiculun o~7-e/zuzm in Zhe schools.
lhe cmcca_ve domain swus been neefected in many instuices on at Leasi noit necognized.
iWhere Liis need is not being ,.ﬂ,ér,u[cd ! woutd recommend the wse of the p/:oz,lcc,t.

Finally, | betieve zhat | coutd use #his material 2o great advaniage and that, most
dmporianidy, /.suz.;’e/uzs of #he 1970's would ocjze.,.ui greatly yrom the project. lhe
siudenis shoutd b the cinection sct by ihe units soon bc-ome Leawwners who wil
onchesitraie hein oun education.,

Ol FH b

Humanities/Communications Coordinator
' Lakewood High School

ERIC o

Aruitoxt provided by Eic:
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ST. EDWARD HIGH SCHOOL.

13500 DETROIT AVENUE
LAKEWOOD, OHIO 44107

Conducted by: M&I‘Ch 14, 1973
BROTHERS OF HOLY CROSS ‘

PHONE" 221-8830

Dear John.and Bill,

I have recently completed using much of the material in New Model Me with
my sophomores in my theology classes. The students and I both enjoyed the
activity approach to learning. And even more, we appreciated the subject of
the curriculum, ourselves. )

The most effective units in their present edition were the units on "Real Self"
and "Values". The activities on roles were especially good. In discussing
values we spent & good deal of profitable time on how making choices based

on our real values can help us function much better. Two specific things
resulted that now carry over into all our discussions: we now all use "I"

to convey our ovn ideas and feelings instead of the general, vague "you".

We take turns catching each other slipping in this occasionally. One student
has even introduced this into their family discussions. Secondly we now say
"I want" or "I choose" instead of "I have to..." or "I must". We all are much
more aware of our responsibility to and for our unique selves.

" The unit most in need ‘of rewriting is the first, "Aggression". Too- cognitive;
more activities needed. Perhaps the order of topics needs a better sequence.
I have specific details on this marked into my text which I‘ll share with you
in one of our conferences. :

"Controls" was good, but the students felt that they had covered much of this
in other classes. A new discovery was the students' awareness of how much
their behavior and attitudes influenced the behavior and feelings. of those

"usually considered controllers, i.e. parents and teachers. We conducted some
experiments in this with some unsuspecting teachers, 1'11 tell you about
those personally.

"Changd' is good but a little too concerned with futuristics., This is important
but how about some more immediate changes in the now? Everything has been leading
up to making some changes in ourselves now. -




e

ST. EDWARD HIGH SCHOOL

13500 DETROIT AVENUE
LAKEWOOD, OHIO 44107

Conducted by: : , : PHONE" 221.8830
BROTHERS OF HOLY CROSS

“The material is very good, and adaptable to many subjects, and to many
 kinds of students, and to many different classroom situations. I
appreciated the flexibility. A lot of individualism here.- I got to know
my students more through this curriculum than through any other topic I've
taught in my ten years. I am glad to have had a samll pert in it, and am
looking forward to working with the revised edition and student texts.

Thank you;

é{W DIl
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DE\jELOPlNG CURRICULA FOR THE EDUCATION
OF YOUTH
IN
MEETING HMODERN PROBLEMS

Lokewood Public Schools , 1470 VWarren Read
Laokewood , Ohio 44107

ROBERT C. CAWRSE

Superintendent of Schocle

s _
Mount Vernon City Schools / Jls v
Orientation - April 26, 1973

8:00 - 8:10 Slide Tape

8:10 - 8:15 Definition .

8:15 - 8:25 Rescarch on Aggression

8:25 - 8:35 Causal Approach

8:35 - 8:45 Manual Organization

Overview of Units.— Primarj

8:45 - 8:55 Overview of Units - Intermediate

8:55 ~ 9:00 Teacher Role

9:00 -'9:15 Classroom Slides, Loops, Questions

e m——




—— e

Chillicothe - Ross County
In-Service Day
Chillicothe, Ohio

1-29-73 f
. -‘7(/
Morning Presentation — 10:35 - 11:20
10:35 - 10:45 - Introduction
The Causal Approach
Relate Rehavior Equation to Curriculum
Teacher Role - Ginott
10:45 - 10:55 -~ Definition of Aggression
Research on Aggression
10:55 - 11:05 - Manual Organization
Overview of Primary Curriculum
11:05 - 11:15 - Overview of Intermediate Curriculum
111:15 - 11:20 - cCclassroom Slides
Afternoon Presentation 1:05 - 1:50
1:05 - 1:15 - Introduction
The Causal Approach
Relate Behavior Eguation to Curriculum
Teacher Role - Ginott
1:15 - 1:25 - Definition of Aggression
Research on Aggression
1:25 - 1:35 - Manual Organization
Overview of Primary Curriculum
1:35 - 1:45 - Overview of Intermediate Curriculun
1:45 - 1:50 - Classroom Slides
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155 - 1:05 -

DEVELOPING

e

CURRICULA FOR THE EDUCATION
CoF YOUTH

m

METTING MODERIN PROBLEMS

Laokewoeod |

Presontation

Cleveland Guidance

Decomber 12, 1@

oS
e (O E e
: Praescntal
Definition of Aggres

The Causal Approach

Public Schoals , 1470 Warron Rood

Lokowood , Chio 44107
ZP
Centex M
o
FAR
72 ’ A 'S !
ion
/' .
. . Aot
sive Bechaviors CF
P

Research on Aggression
.. P . e TR,
L R A L
Overview of Primary Program
OVLLVJOV of Intermodiate Program
R
k'_. o [ R I APRR R ' N
Loop - Let's Talk About Disrupting Things



9:00 - 10:00
. 10:00 ~ 11:00
11:00 - 11:15

L11:15 - 12:18

i
'i"'_?_:lS - 1:15

ERIC

Aruitoxt provided by Eric

SMR Workshop -~ Novomber 1

Lima, Ohio

1

Dr. REddic Myers - Causal Approach

Case Study
Break
hggressive Behavior

11:18 - 11:25 Introduction
Raelate Dehavior
Teacher Role

11:25 = 11:35 Definition of Aggr
Rescarch on Aggr
Purposes of the

&
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OUR CHANGING SCHOOLS/DONALD ROSSER !

Latis
Stilf Lives

B l.atin has been slowly dying in
American public high schools for 20
vears, But lives in Ellinwood, Kunsas,
Latin still lives.

Although it's & dead language, Tatin
vields functional benclits, savs school
superintendent Sam Co Stite. I helps
the student learn other languages, in-
crease  his  English vocabulury, and
helps provide u better understanding
of history und civilization,

“Supporied by such subjects as an-
cient, medieval. ind modern history,
Latin will form a foundation upon
which a program for suceessful and
satisfving living in the 20th Century
can be built,” Mr. Stitt believes.

Ellinwood graduates returning from
college penerally speak well of their
training in Latin, Mr. Stitt says. “Stu-
dents have reported to us that Latin
wirs one of the most valuabie coursss
they took in high scheol. Students
studying French, Spanish, and German
all feel the advantages ol having had
latin, Those taking pre-med, pre-law,
and  pre-nursing courses are able (o
apply their Latin background.”

Ellinwood High has been teaching
Latin for 17 years, with a four-vear
program now available as an clective,
About one-third of the student body
studies the lunguige of the Cacsars,

“Latin broadens the horizon for our
students,” Mr, Sttt says. “The mas-
tery of conjugations and declensions
gives them a feeling of accomplish-
ment. Seeing the close relationship be-
tween  Latin and  English  impresses
them. If the students incidentally learn
more English through a study of Latin,
this is certainly a plus.”

Ellinwood is bucking a nationwide
downtrend in the teaching of Latin,
One reason for the decline is that no
national population speaks Latin any
more, The elements that benefit vacub-
uiary can be taught in Faglish elass.
Nor is latin any longer required for
admission te college. Today's student
qualifies equaity well by studving a

“maodern foreign language.

Mr. Stitt views Latin's decline with
misgivings, “Luatin has  often
walered down and sometimes belttled
or cven condemned by the anti-intel-
lectual and uncducated,” he comments,
Administrators who refuse to howe
Latin in their curriculum hurt not only

i i vc SR
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However, frec time, paid
parties fulfill this particular n
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Pventiadly. the program  will in-
clude aviivities on aggression control
for all grade levels- -clementary and
secondary as well a5 intermediute,

“1f youngsters from Grade One on
can tearn the implications of ageres-
sive behavior and can learn to channel
into constructive  ac-
tions,” Mr. Rowe savs, “the long-range
implications are overwhelming.”

“Mo Jeffrey, we ton't offer fiinge henefits to our students,
assemblies, and various heliday

sed quite well”

themselves, but primarily the children

whom the progrum is designed o
serve,

Latin, he believes, “provides the
basis for a sound liberal, and hu-

mane cducation for everyone.”
\

Cembating
Aggressive Behavior

H The quip that says “We have met
the enemy and he is us” is widely
quoted because it is $0 often appro-
priate, A few schools are attacking
that enemy in an cxperimental pro-
eram designed to help children cope
with aggressive behavior,

Lakewood, Ohio is onc of a few
school systems testing the federally-
developed curriculum  project, called
“The Constructive Controt of Agares-
sive Behavior,” in its three middle
schools,

“The purpose of the new curricu-
lnm.” says project coordinitor John
R. Rowe, "is to help students under-
stund  themselves and  learn how 1o
channel their cggressive encrgy into
constructive actions.” _

Personal involvement is required if

attitudes are to be changed. The in-
structiony  therefore, makes {requent
use of stieh techniques as acting and
role-playing,

In an instructiona] sequence  on
“confrontation,” for example, the stu-
dent acts out his decision to a staged
dilemma making him the only witness
to the theft of one student’s bicyvele by
another student. .

“A thread through all the unils is
responsibility for our own actions.”
Mr, Rowe says. “We encourage stu-
dents 1o think about conscquences and
then abow alternutives, We hope this
will help them to act in a constructive
manner,” '

Hopeful indications have already
appeared, In @ sequence on “vandul-
ism,” for example, the student sees a
film showing two bovs painting up a
door with spray cans. When a third
boy arrives on the scene, the students
are told that the newcomer has three
options: Lo join them, get help, or
just go away.

Several lakewood  students have
suggested a fourth option. Very often,
Mr. Rowe reports, the student’s re-
sponse is: “Gee, 1I'd like 1o get in

there wad stop them.”

DECEMBER, 1972
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John R. Rowe, I.;)kc\‘.'ngd -
schools rese‘m’p‘hc‘r ‘lll; -
apgressive l:nznm'mlb,‘ \:: !
conduct seven __‘.=.fm‘...'-,h.,‘p‘

during thernext five months
| explaining his‘\.‘:m‘}:. 4o

Rewe's project, part o ‘;
fecim'a!iy—finnncgd study ]0‘
Apgressive behavior, wm_ )ri
sadd by elementary  schoo

achars. . ] .
m'?‘h]?: workshops \%:‘J.l a;ls.o
present  drug emxceﬂ_.mﬂ
researcli projecis to L_-cacl}ezs
in solumbus, ‘_Daé'ic?n,
Cleveland, Cincinnati, Athens, -
Cindiny and Kent.

: );.l‘(z:kév.-'ood schools Fhave
already 'de';f(:fsop‘cd _ antd
adopled  curriceium’ on | |
aggressive bcha»wm:. o |

.;’-hurscfuy; Dccormbc-r 21, 1972 ’ LAKEWOOD SUN POST  Page 3C -

Emerson pupils
~make donation
" The Society for Crippled
Children - in Strongsville s
$86.25 richor loday because 11
Emerson  Middle Schenl
students decided to give {he
sociely a Christmay present,
. The seventh grade pupils,
under  the leadership. of
student Stacey McDonaid and
student leacher Aiss Kathy -
Seith, went door-to-door last - o .
week to collect  the money.
Miss Seith Baid_the “projent.

oL\ - » ’ . RS
evolved from 4 Study the class : . ‘ o
O P et T —— .
made of AFFTCSVE hehavior .
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Department Editor l

special education,

‘

Teachers' T

n

e

ea’

td

ar

E!l Of the new films which become available cach day, some are quite appropriaie to the
education of exceptional children. The puipose of this column s to select these which may
help selve the kinds of problems teachers enceounter in the special education classroom.
Films arc sclected and revicewed on the basis of recency and relevancy 1o priorities in

FILMLOOPS ENHANCE CURRICULUM TOR
JIOSTILE AGGRESSIVE STUDENTS

Teacher: " Andy couldn’t handle it again today. He started

another fight with Bruce. This time he tipped Bruce's
lesk over on the floor.”

Jounselor: “Was Andy able to say why he did it?”

leacker: “ Andy said when he looked a2t Bruce he sudden-

ly felt mad. He couldn’t explain why. Andy and Bruce

‘nd I talked it over. Andy apologized to Bruce.”

Often aggressive behavior is examined with students
only at the time of an unhappy classroom incident.
Three cducational agencies in the midwest, guided by
he well known educational psychelogist Ralph
Jjemann, decided a new approach to aggressive be-
havior was needed. The Lakewood City Public School
System, the Educational Research Council of America,
‘nd the State of Ohio Department of Education col-

" iaborated in the development of a complete curriculum
~entitled Dealing with Aggressice Behavior,

Aggression, vandalism, protest, and violence don't
ust happen. These educators reasoned that aggression
could be better controlled if the problem was studied ex-

- olicitly in a classroom and in a planned way which al-

owed students to examine the underlying causes of ag-

" gressive acts.

The Developmeital Program in the Constructive Contral of Ag-
‘ressivc Behavior encourages each student to analyze the
inderlying causes of the different forms of aggressive
behavior, consider their consequences, and think of vi-
able alternatives. The student is encouraged to use
hese alternatives in his daily living when he feels frus-
raied or inclined to behave aggressively. The curricu-
lum is composed of five units which cover behavior and

. 2ggression, youth in confrontation, vandalism, protest,

:nd violence. )

This curriculum is not a list of ideas, concepts, or
learning activities. This group of educators produced or
«cquired all the nonprint instructional materials neces-

* .ary for a total learning unit. Dont be tempted to ac-

quire the student’s workhook and/or teacher’s manual

~ without the audiovisuals.

ILMLOOPS PRESENT FAMILIAR BEHAVIOR PROBLLMS

~ i'he filmloops and films recommended for the curricu-
lum serve to stimulate students in a way in which print

nd other learning activities cannot. Three of the film-
sops available have provocative titles: Let's Talk about
Bring Mean, Let's Talk about Flying off the Handle, and Lel's

- ‘alk about Disrupting Things. These loops present experi-
¢ 'nces familiar to many students with behavior prob-
" .ems—having to stand in a long line to get on the bus,

.not knowing the answer in class, missing the baseball.

TACHING Exceptional Children

They discuss the feelings which motivate one student
to trip another, throw a paper airplanc in class, or grab
another student’s carefully prepared paper; they outline
the daily kinds of feelings which motivate one to shout
at his mother, push the cat off the step, or knock over a
friend’s bike. These filmloops illustrate apgressive acts
which students have experienced, while encouraging
students to discuss the problem at a meaningful level
rather than at an abstract intellectualized level. Each of
these filmlocops is an animated cartoon; the behavior of
cartoon characters is always easier to talk about than
ane’s own behavior.

Since filmioops have no audio, the designers of the
loops recommend that students be encouraged to ex-
press their feelings while viewing the loops. The loop
can be immediately replayed (cachris only 3% minutces)
to allow the student first to voice the feelings of the ag-
gressor, and {o then role play and express what the vic-
tim or adult may be feeling.

FILMLOOPS INVITL AUDIENCE INVOLVEMENT
Sprey Paint and Ganging Up are examples of filinloops
with a different format. These two loops present a prob-
lem, then introduce a third person. The loops end by
asking what you, as the third person, would do if con-
fronted with the problem. Ir: Spray Paint two boys find
some half cinpty cans of paint in the trash. The boys de-
cide to paint “designs” on the side of a building—a clear
case of vandalism. A third boy arrives on the scene. He
has three alternatives: to report the ongoing vandalism
1o a nearby adult, join the boys, or walk away from the
problem. This problem will stimulate students to dis-
cuss the relationship of individual motivation to group
dynamics. .

This curriculum is nearly complete. The teacher’s
manual provides classroom activitics, a range of print
and nonprint instructional materials, and discussion
questions. The shortcoming is that no help is offered
the teacher when he finds himself in the middle of .
class discussion which has been stimulated by feclings
and personal experiences. It is at this critical junc-
ture—the poir.t at which most can be achieved with stu-
dents—that the teacher must rely on his own talents,
good common sense, and past expericnce. The teacher
may want to experiment with early units by inviting a
school counselor or other professional with experience
in group dynamics to participate. The curriculum pro-
vides a lecrning experience for the teacher and hopeful-
ly for many students ready for change.

Information about Dealing with Aggressive Behavior can be
obtained by writing Educational Research Council of
America, Rockefeller Building, Cleveland, Ohio 44113.
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The Councit for Fxcentional
Children's Hope Chaptc:r and

sthe Instruciional Reseurces Ma-

+
“terials Center of L;m will om. i

fsor o joinl spacial educuiion
\*'od\shon Suturday in ‘V:Z’)‘..\ui
‘Ll\.i
P he workshop, according to
nublicity ¢chairman Piyilis
hompsan, n!l center on ag-
gressive  behavior  and  drug
;abuse in children with learniug
(disabilitics, :

©.She said Dr. Bddie Mayer
assistant “direcior of c¢hild edu-
cation, psychology and provens
tive psychiatry for the duen-
tional Reszavch Ceuncil, will be

&

the feaiured spzaker at the pro-|.
gram.

He will conduct. the session on
‘agaressive hehavior in children
with Jearning disahilities.

John R Rowe, project coor

dinator amnd erier ol ke

Swood's gunressive behavior cur-
gicdtin sde and 1or. 1A R

lish_from the Lokewood wchoof

-sysbenmy, #izn Wil speak on ag.

Taressive pehuvior.
1

In the drug-abuse and ulucu-
ian part of the workshop, Bl
.chact Buscemie,  educational
.wamzl!am for lu" Ohlo Dupau-

Drug Tducation und BPob Mok
Jand, director of tha division,
vill he the  spoakers, Ris,
Thompson suid,

She said the (we will conduct
discussions with the audichee
and demmnstraie certain ypes
of drug effects, )

The workshop: will be in the
Chadet Inn from 9 aam. uatif 2
pa A lunchean will be served.

The meeting stems from a
1968 request by Ohio soperin-
tendeit  of public instraction
S [(Martin Essex for an assessiment
of school needs for instrucdonal
prograims in sexual behavior,
violence, tobacco and drug
abuse. .

Tour city schools veceived eds
UCATONT Franis 19 OevelE §ro-
grapus. Lavion aod Limd cofi-
centrated o drag, alechol and
tobacio - cducation,  Westloke
coicentraled on sexual behavior

and Lakewond creaied a-ypro-

Bram on agiiessive Benavior.

Hope Chapier is an organizae
tion of professionals involved in
special education. The Jnstruc-
tional Resources and Materials
Center is a clearing house for

spueial educadon materiats. 1t

covers Allen, Hardin, -Mevcer,
Anglaize,  Logan, .Shelby, and
C hdlll[)dl"ll cuunucs. .
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A ook at a new pregram ‘‘Causes of
Behavior’ to hegin in clemontary grades
in the Mount Yernon School District, will
he given Thursday at 8 a.n. in Dan
Emmett Schoel by John Roewe and Dan

- Kalish, Title 111 project directors from

Lakewood. : :
This program is heing funded in grades
15 by the Mouni Vernon Community
Trust. .
Six teachers have already been sent to
a {hree-day workshop in Findlay and

plans for the program include thig time
schedule: '

Barly April, books to classroom
teachers for study, April 26, explanatory
session at Dan Emumetl Scheol; May,
stall .meetings with assistance {rom
trained teachers; and September, start
of Lhe program.

Al teachers ini grades 1-5 arc asked to
attend the session tomorrow which will
e concluded before classes begin,

-
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Garvie, Dan Kalish, John

; Rhoades, Elmwood School principal, take & brief

L Y00 feachers involved

SCHOOL TALK — Educators, from left, Donald

Rowe. and Lee

né"‘ac‘;ﬂ I'g pe =
‘ S \od UQ_.J Rt

By RUTII DIXON .

More than 100 elementary teachers
-went to school 90 minutes early today to
hear “about the specifics of a new
program starting in the Mount Ve Inon
School District in the fall,

This pr ogram, “Dealing with Causes of
Behavior,” was made possible through a
gift of $2,749 from the Mount Vernon
Community Trust. An anonymous denor
to the Communily Trusl had stipulated
thal the funds be used only for

*character building” in Mount Vernon
schools.

[

- Goa]s of the pr ogram mcludo helpmg'

youngsters in grades 1-5 to learn about
and deal with how bechavior develops,
available alternative actions and long
and short-range consequences of those
alternatives. -
At this morning’s assembly in Dan
‘Emmett School for
\ grades, John Rowe and Dan Kalish, Title
~ UIproject difectors from Lakewood, told
- the educators “these explanations of the
program are but a springboard for you.

\
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teachers of these

XEx

Adopt this or adapt this to fil the needs of

your students.”

Outlining two major goals of the
program, Kalish said the aims are to
help children to understand behavior
whether il is aggressive or not and then
{o give them a process or a framework in

which they can make better decisions for

themselves.

An individual unit in thc program |

coucerns ''leclings’ which helps students
understand themselves and others and to
describe and express his feclings as well
as recognize the similarities and the
differences between - his feelings and
those of others, the prolect directors
explained.

The men descrlbed other
" this:

A section on “nccds” helps students fo
begin to understand themselves and
others by aceepting -individual dif-
ferences; a study on *‘actions’’ provides
an understanding that behavior - has
causes and effects,

units like

one

Other units include on
j
:

hd -

coffee bi‘éak- before beginning explanations of
the new ““Causes of Behavior Program® to begin
in the fall. (News Photo)

Pt

“frusirations’ which assists students in
understanding and dealing with unmet
necds; one on “anger’ helps the young |
boys dnd girls (o uncle1 stand anger is a.. :
normal andmnatural feeling and that there

_are expressions of anger which can be

help{ul: and a study on ‘“harmful ac-
tions' aids students to realize the effects
of their actions.

These Units are primarily for children
in grades 1-3. The , new program for
grades 4 and 5 will concern itself with
understanding fears, recognizing the
meaning of security and safety, learning
how lo give of themselves lo fulfill the.
needs of Iriendship, love and belonging,
encouraging a fecling of self-worth; and_
learning thal aggressive behavior itself
carni be ecither harmf{ul or helpful. :

Donald Garvie, director of instruction . .
in Mount ,Vernon schools, told ‘the
teachers he is “really excited ahout this
program — both for us as educatoxs and
for the students we serve.”

He said *'so many times we have to buy
parts. of a program, but this time,
because of the Communi'ty Trust, we

have a whole program.”

The Community Trust also came in for
words of praise from Rowe who said this
kind of funding *'is pretty unusual for a
school system. You are very fortunate to
have a Community Trust.”. - ‘

He also told the  primary schoo!
educators that they were fortunate “‘to be
working under a director of Garvic's
caliber. He is providing a madel propram
——going slep by step — and we will

-eartainlu ronnrt In nthar cohanle an howe -




Course Deals
With Resolution
Of Aggression

By Zarin E. Randeria
Psychology

Safety, security, fear, anger, frustra-
tion, vandalism, and aggression will
be some of the concepts discussod
this year in claasrooms—- Gradcs 1-
12— all over Ohio.

The curriculum on Constructive
Resolution of Aggression-Producing
Situations has been developed through
the joint efforl of the Ghio State De-
partment of Education, the Educational
Research Council of America, and the
Lakewood Public Schools, under the
Title 111 Elementary and Secondary
Education Act. The project director
is Dr. Ralph H. Ojemann, who is
also the Director of the ERC Depart-
ment of Child-Educational Psychology
and Preventive Psychiatry. .

Lakewood's guidance director,
Dr. Theodore Buerger, is director of
this ESEA Title Il project in Lake--
wood, and it is coordinated for ERC
by Dr. Eddie E. Myers and for Lake-
woodt schools by John R. Rowe.
Miss Zarin E. Randeria and Renick
Brandt are staff consultants and
writers from ERC who are helping
with the revision of the Senior High
School curriculum, which is now in
prototype form. Dr. Daniel -Kalish,
of Lakewood schools, is working as
writer/evaluator, and William Dresser
as writer, _

Using the pupil text, Dealing
with Causes of Behavior, the primary
pupils (Grades 1-3) tearn about
feelings, needs, frustrations’, anger,
and harmful actions. They learn
about how various feelings,
frustrations, needs, and anger
lead to consequences, harmiul or
nonharmful. At the intermediate
level (Grades 4-5) in Dealing with
Causes of Behavior, the sequence

a little different. The pupils
take a look at-how peopic behave

”

in different situations and then

about how necds, feelings, rescurces,

and the physical sctting affect be-
havior. They also learn about anger,
aggressive behavior towards people
and property, and how they couid
possibly try to make changes in
their tives and environment.

In the middle school or junior
high school curriculum on Dealing
with Aggressive Behavior, the
leve! of sophistication increases. -
in the way in which the concept of
behavior is handied. The students

fearn to recognize that various

types of aggressive behaviors are
the result of underlying causes.
They try to understand the nature

of aggressive behavior in its various
forms, iike confrontation, vanda-
lism, protest, and violence. After
discovering sources. of frustrations,
the students learn ways to overcomg
them. The causes and consequences
of various hehaviors, especially .
aggressive behavior, are exammed
closely.

At the high school level, in
The New Model Me, the students
first-try to answer the question:
"Why study Aggression and Human
Behavior?” They then discover th(i
various controls on theirlives, ¢
learn about the real self, identify
their values, decide about their re-
sponse in different situations, and
figure out how they may adjust to
change in the future,

There is a teacher manual for
the primary level, and both a teacher

"manual and a student book for the

intermediate level on Dealing with
Causes of Behavior. At the middle
school/ junioer high school level, .
there is a teacher manual and student
book on Dealing with Aggressive
Behavior. All are now available
from the Order Department of the
Educational Rescarch Council of
America. The high school program,
catled The New Mode! Me, is now
ready in prototype form. The first
printed edition of this may be avail-
able by September, 1973. &
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DEVELOPING CURRICULA FOR THE EDUCATION
OF YOUTH - )
IN
MEETING MODERN PROBLEMS

Lokewood Public Schools , 1470 VWerren Road
l_akewood , Ohio 44107

ROBERT C. CAWRSE

Superintendsal of Scheole

e

I am pleased to learn of ycur interecst in classroom materials
developed by our ESEA Title III Curriculum Project in The Constructive
Control of Aggressive Behavior.

Dealing With causecs Of Behavior, a two level (Grades 1-3 and
Grades 4-5) elementary curriculum, and PRecaling With Aqaressive Behavior,
a middle school-junior high curriculum, ar¢ now available for purchase
by schools in single or quantity copies.

_ » The curriculum at alkl levels centérs on a causal approach to
behavicr. It is concerned with helping young people understand
behavior and lcarn of constructive alternative responses in behavior
situations. A wide variety of activities and technigques is suggested
to obtain the objecctives in this student centered cxperiential program.
The materials are flexible and utilize a positive approach to the study
of behavior and aggression that is appropriate for all students, and
not just those who may be considered bchavior problems.

Student books developed to accompany the 4th-5th grade and middle
school-junior high teacher manuals are attractively illustrated with
relevant photographs and art work. ' ‘

The high school curriculum, now in prototype form, will be tested

and revised this y.ar. It will be made available to schools in the
fall of 1972.

Q : '
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make any chocks that

wsearch Council or

accaainany

.

price list and information on ordering. Please
roorder payable to "Pducationntl

a
america,” and send orders directly to:

Order Department
Educational Rescarch Council of America
Rockeficller Building

Cleveland, Ohic 44113

-

Fecl free to contact me if I can be of further i

e -~

{ i 7

I,«') /':7 //’ N Sy
IF e— ) ‘/)5ﬂﬂf

Sincerelvcg) TN
: )

~'_/_/ John R. Rowo
Project coordinator
216-579-4267

Encl.
JRR:bvh
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“DEVELOPING CURRICULA FOR THE EDUCATION
OF YOUTH '
IN
MEETING MODERN PROBLEMS

Lokowood Publi.c Schools , 147% Yarren Road
Laokowood , Ohio 44107

ROBERT C. CAWRSE January 3, 1973

Superintendent of Schools

Dear Parcnts,

kducators shafe_the deep concern of parents abeut the increase in
behavior problems in our society. Incidents of behavior that harm other
pecple or property make the news daily. The Lakewood Public Schools
ESEA Title III Project is developing curriculum materials designed to
£il)l an educational nced -- to assist young people in making construc-
tive decisions about behavior. Development of the curriculum is fi-
nanced entirely by federal funds and not Lakewood Board of Iducation

money.

Your son or daughter will be working with some of the high school
curriculum and/or measurement of the effectiveness of the materials
this year. Students working directly with the curriculum will have les-
sons on such topics as the needs of people, behavior, frustration, anger,
and alternatives to harmful actions.

We sincerely believe that any teenager will benefit from this mod-
el high school curriculum that is to be made available ultimately to all
Ghio schools. Our elementary and middle school curriculum has becn
completed, published and is presently being used in Lakewood and many
other schoals in Ohio and other states. No high school student is in-
volved with the curriculum materials because he or she is thought to be
a discipline problem. 'Learning experiences in the curriculum will pro-
vide all students with meanlngful background for making positive deCLS—
ions about behavior.

For further details on the program, or if for some reason you do
not wish your son or daughter to be involved with the curriculum for
testing, feel free to call the teacher or me. We welcome your visit
to our office in The Lakewood Board of Education Building, since we are
most interested in your ideas on helping teenagers make constructive
decisions about behavior.

Slncerely,

T R e

(//John R. Rowe
Projcct Coordinator
579—4267 or 579-4091
" Mr. J. Burton (Teacher)
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SCHEOT, CURRICULUM
Drue, “1Luko,ff Tobacco Education

T
Education in Doaling vith Agpgressive Behavior
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Repistration
Generel Overvicw: Divisien of Drug Edsn .

Ohio Dopartwent of
Causal Approach to Lunan Lebavier: Dy
Chiild-Fducationa
Depavtuont, hd‘f

sionn ot Dr.

¢ y E:uv?
search

R IR I . .
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Preventive Paychintey
Council of Amsrica

Break
Hunman bebavior simulation cxercise {smzll
]’lﬂ’.l wed

Into grade

glroups)

ey £ 2
level groups:

B2, 34, 56
Examination of the Drug Educotion Curriculum
Breok
Further erxamination and participation in learning activities (small group
Adjourm

Coffee and Questione
Introduction tov Innovative Teaching Techniques
Alternative Oxpericdnces
break
Drugs: Facts LEverycae Neoeds to Know
Quostions concerning dirug use and drug education curricula zt the
elementary level :
Planned Luncheou
Introduction to Aggressive Behavior Curriculum
rade level groups for exomination of curricvlum
Primary Level 1-3: Dan Kalish _ -
Intermediate 4-6¢: John Rowe

Adjourn

Coffee aud Questions

Resources for Liementary Drug and Aggressive Behavior Curricula

flternatives - films, film loops, film strips available for use at

- elementary level

Break

Paunel of developers, project teachers, and
questioning on program implementation

Planned Luncheon

Small groups ~ planning

Breal

state division for

for program implementation

evaluation
Adjourn

(*)
b

Lakewood Public Schools
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DRUG EDUCATION AMD EGGRESSIVE BEHAVIOR
WORKSEOP EVALUATION

le Large group riesting? wolree..

2. Grade level groups K-2, 3-L, 5-6
(circle one)

&) curriculwn overvicw WiS.e..

b) amall groups for grade 1, 2, 3; Uy, 5, 6 werdeees
(circle one)

30 The slternative experiences wereeicoe
L. The thing I liked bast WaSeeceo
5. I think you could improve....

‘6. Overall evaluation and additional comments i

T0 WHAT EXTENT WAS THIS WORKSHOP WORTH YOUR TIME?

Very Worthwhile Worthwhile Not Very Worthwhile A Waste of T me

[RIC  * 2 ; o
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8:30 - 8:45 . Introduction : : 1:00 —~ 1:15
‘ Slide Tape ‘ o o
845 - 8:55 Research on ﬂaqlcssaon ' C1:15 = 1:25.

' ‘ Definition of Aggression

8:55 - 9:10 .Causal Approach 1:25 =;1:40
9:10 - 9:25 Break . 1:40 ~ 1:55
9:25 = 9:55 ~ Name tag ~ I Wonder ‘ 1:55 - 2:25
9:55 -11:25 . Case Study - Susic T 2:25 = 3:55
11:25 -11:30 Questions - . 3:55 = 4:00
Tuesday — Anpril 10 ,

8:30 - 8:4% - Objoctjvos of Lhe Cuarlhulum _ 1:00 -~ 1:15

Unit Overview
, - Pime, Preventative Program, Discipline ‘
8:45 - 8:55 Teacher Role " S - l:d5 - 1:25
' ' - Non-judgmental
- = Non-directive
- Exper%ential
Use of CGrades

8:55 -, 9:05 ‘Classroom Slides , 1:25 = 1:35
'9:05 ~1o:05' Working with Small Groups ~1:35 - 2:35
Joshua Box - Film J‘Y . - . :
Debrief ' R .
- Individual-Assignment_
- Consensus. Groups
) - Prepare students'
- Give specific directions
" = Rotate individuals
) -. .~ - = Noise Control . .
10:05 . =10:20 Break - S 2:35 — 2:50
10:20 -11:20 Role play - Mr.- Finley's Feelings 2:50 - 3:50-
11;20 -11:30 . __]Ecclhng. Pantomime - Quqstions'? 3:50 ~ 4:00
' Evaluation ' '
! g
B
‘1
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DEVELOPING CURRICULA FOR THE EDUCATION
OF YOUTH

1N
MEETING MODERN PROBLEMS

Lekowood Public Schools , 1470 Werren Road
Lokewood , Chio 44107

{SBERT C. CAWRSE

Superintendent of Scheals L srf-:;“’ -r-// J/”, ,9‘,/-“.« l."_)'"
feetn ", ,f Wi 57 T /s
S TS R o - RO corle oo
it e T Mental Mealth Workshop See s .
l” Ao qT e s Urban Community School _ P A
Yeo AR e v er 80 Junlor High School Stu.ents postas AT o |
e BeDE T3 '
NP S L - 1:00 - 3:00
4 2 . .
i 7 £ .
. ; Lyt e P . T . 5
A S "Mr. Finley's Ieelings"
2 '4 o i Sw0l11 Groun Build Un - Fish Bowl ’
i ] e o - : Pl B — P
~ I (.. lz "' P b '
. s b .
o ‘{ j,/._l. ' i
Lerge Group Room 1:00 - -1:10 Introducticon of activity and showing
of first part of the film
.\l
Question #1 What do you think is ¥r. Finley's
problem?
Question #2 What are three alternatives (choices,
other wsys of behaving) that Mr.
Finley had that might have helped
him avoid the problem?
1:10 - 1:15 Each Iindiridual writes out responses

to the cquestions

1:20 - 1:30 Move to dyads (groups of two)} and
agreoe on combined responses to questions

: 1230 - 1:40 Move to groups of fcur and agrece

: on combined responses to cuestimns.
Group 1s to select one perscn to
represent them in the fishbowl.

Small Group Rooms

i

40 - 1:55 *  Pishbowl -~ Room arrangemesnt ancd technique
‘::/;;;:H_;:;Qagizjﬂffscrlbed on attached shects
1:55 - 2:05 Sharing of the discussicn in the

four piroups with the large group.
One fishbowl participant can be the
apokesman

" 0OF o . k

‘3ppe Group Room »2.00 2.1Q Finish the film |

) 2:10 —--==- Reaction to the concluslion snd any
Q other sppropriate discussion
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APPENDIX K

INSERVICE SUGGESTIONS
FOR TEACHERS USING
THE CURRICULUM



-

Inservice Suggestions For Teachers Using Curriculum
Dealing With

"The Constructive Control of Aggyressive Behavior™

The Need for TInservice Fducaticn

The three level elementary, middle school and high school cur-
riculum Dealing with the Constructive Contiol of Aggressive Behavior
generally aims at (1) creating an understanding for students of how
behavior develops, (2)making students aware of available alternative
actions for solving personal problems; and (3)helping students con-
sider short- and long-range consequences of those alternatives.

The curriculum decals largely with learning in the affective
domain. While curriculum dealing with affective learning is
not new in schools, it appecars that in most schools instruction is
still directed toward cognitive learning.

This curriculum can be most successfully implemented if teachers
have a thorough understanding of the theory of hehavior upon which
the program -is built, an understanding of the rxole of the teacher in
such a curriculum, and a familiarity with the content of each unit.
It is suggested that a minimum of two days be devoted to acquainting
staff members with the use of the program.

The following pages will provide necessary background on the cur-
riculum, suggested small group activities and a possible schedule
with the hope that individual schools or school systems will have the
necessary information to design and carry out a successful inservice
program without outside aid.

The Curriculum

The elementary curriculum Dealing with Causes of Behavior
includes a primary manual and an intermediazte manual and student
book. The primary manual contains six units: Unit I Feelings,

Unit II Needs, Unit III Actions, Unit IV Frustration, Unit V Anger,
Unit VI Harmful Actions. It is suggested that a minimum of two
weeks be spent with each unit. Therefore, about twelve weeks of
the school year should be devoted to the curriculum. The inter-
mediate curriculum contains eight units: an Introductory Unit,
Unit I Behavior, Unit II Fears and Security, Unit III Friendship,
Love and Belonging, Unit IV Self-Worth, Unit V Anger, Unit VI
Aggressive Behavior, Unit VII Behavior Towards People and Property,

ERikfit VIII Making Changes. As with the primary program a minimum

 two weeks instructional time is reccmmended for each unit.

IToxt Provided by ERI
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The middle school curriculum, Dealing with Aggressive Bchavior,
includes a teacher manual and student book. Units in the curriculum
are: A Profile of Bechavior and Aggression, Youth in Confrontation,
vandalism, Protest, and Why Violence? It is suggested that a mini-
mum of three weeks of instructional time be spent on the first unit
and a minimum of two weeks on the remaining units.

The high school curriculum, The New Model Me, includes a teacher
manual and student book. The units of the high school program arc:
Behavior, Controls, Real Self, values, Response, and Chancge. Two
weeks per unit is the minimum suggested instructional time.

The content at all levels of the program fits well in the social
studies, humanities or health areas. Schools today find themselves
with demanding course reqguirements to mect. Finding a place in the
schedule at times appeafsimpossible.' School systems that have used
the program feel that the use of the curriculum can be justified as
a part of the ‘above listed areas.

A Theory of Behavior - The Foundation of the Program

There are many theories on human behavior. The theory used in
this curriculum is ¢alled "The Causal Approach to Human Behaviox."
It was developed by Dr. Ralph H. Ojemann through r- search at the
State University of Iowa and The Educational Research Council of
America. He calls his theory the "causal approach" because it investi-
gates the causes or reasons why a person acts a certain way. Dr.
Ojemann has developed a "Behavior Equationl” The Behavior Equation is
a simple formuala that sums up the key factors involved in human behavior.

A Rehavior Fguation

A study of a wide variety of behavior patterns suggests that we
may group the factors to be considered into three large categories:

(1) The first group consists of the motivating forces the person
is trying to satisfy. I'xemplesare (a)the feeling or drive we calil
hunger, (b)the demand for activity after sitting for some time and
(c) the desire for ,self-respect or self-worth.

The goal .the person is trying to reach may be a conscious one such
as when a person f.els hungry and tries to satisfy this feeling b
securing food. Sometimes these fFforces are relatively unconscious to
the individual and mav be very difficult to identify, such as when a
person feels the loss of worth and satisfies this feeling by bullying.
The forces may vdry in strength from person to person, and can vary
in strength at different times in the same person.

O




(2) The second group of facfors includes the availablo nsveholoai-
cal and rphysical resources which the individual has at the moment
for satisfying the notivating forces. These resources consist of
skills, ideas, attitudes, the available physical energy and similar
items which are called into wlay to help the organism achieve its
goal. They represcent the organization of the nervous and muscular
systems at the time the motivatioml force is passing into action.

We can illustrate the concept of resources by a simple cxanple.
Supposc a one-ycar-old refuses to go to bed vhen it is time. lle
may object vccally and physically. Jle may cry if the parent in-
sists. Supposc a careful study of the child and the situation shows
that on this particular day the activity of the child was restricted
and that there are scveal othur indications that perhaps the child
is not tired. Probably the child has not yet learned to identify
that feeling and to express it verbally in a way that is convincing
to the parent. Hence he does not tell the parent directly how he
feels but uses other method of delaying going to bed - methods that
are within the range of his abilitics. After he has learned to
identify the problems and how to express himself verbally he may
then trythat method first.

{3) The third group of factors may he designated as the "nature
of the inmediate phyvsical sctting." 'The behavior always takes
place in surroundings and often may involve some part of the sur-
roundings. TFor example, in the case of the child who took another's
play materiai, the material was accessible so he could grasp it. If
it had not becn accessible the child's behavior would have been dif-
ferent. If he had been able to see it but not reach it, he may not
have taken it directly but worked out an indirect method.

The sunmary of all these observations in tnhe form of a simple
"behavior eguation" may be written as follows:

Motivating Force + Resources + Immediate Physical Setting = Behavior

If one wishes to abbreviate it may be written Mf + R + IPS =
behavior. (In this equation the plus signs are to read "interacting
with." They are not the additive signs of arithmetic.. They are
like the plus signs in an equation of dynamic relationships, such
as we have for example in a chemical eguation. There is interaction
of the various factors in the equation.)




Of Human Neceds

To be human is to be vulnerable-- to have necads and wants, to
feel and to care. As human beings we share in common basic moli-

vating foraes (necds) which give encrgy and direction to our behav-
ior. As growing persons we are cach faced with such tasks as:

o achieving a measure of sclf-respecct -- being a person in
one's own right, recognized as a significant person

o achieving a feeling of belonging —- through achieving a
measure of acceptance, a degree of love from certain others

o achieving a measure of cmotional security --'a feeling of
control over or protecztion from things that might iujure or
hurt

o dealing with sex feclings

o dealing with demands for activity, rest, and other tissus
needs

o satisfying hunger or thirst

Of Irdividual Resourccs

Faced with the tasks of living noted above, each individual
selects methods to work out his needs and feelings. What methods
he selects depends upon the unique personal resources he has as an
individual -- his knowledge, skills, perceptions of the moment,
attitudes, values, available energy, etc.

Of TImmediate Physical Setting

An individual's behavior is also affected by the physical sétting,
which involves everything in the setting of the behavior at a given
time. . :

ERIC
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The Behavior Fquation

As we try to werk out

oué motivating forces (MF)
{(needs)

| N .

they interact with
: .
| T our personal resources .

G

and the ;mmediaﬁe physical setting
' {1PS)

to produce

e
:::::::;
2

BEHAVIOR

The behavior equation is written like this, with the plus sign
meaning "interacting with,"” '

MF + R + TIPS = BEHAVIOR —m— Immed}ate effects and remote effects
Behavior cah be:
! - CONSTRUCTIVE, NEUTRAL OR DESTRUCTIVE

deper ding in each particular instance upon the person's motivating
forces (meads), personal resources, and immediate physical setting.

!




Maslow's Hierarchy of Basic Noeds

Although the way we go about doing things differs greatly among
races and cultures, the needs which the human individual seeks to
satisfy tend to be very similar throughout the human species. The ,
following explanation of Maslow's theory of human motivation may

help in understanding why we do what we do. I

Physical Needs - The most basic and the most obvious of all man's
needs are those necessary for physical survival. I1If thosec needs are
not satisfied, the body may perish physically. They bccome apparent
in the motivating force of hunger, thirst, temperature control-
(shelter) , sleep, and the need for oxygen. ' ‘

If the person does not have the basic needs satisfied, he often
finds that they dominate his interest and concern. fThe very hungry
or starved man may totally ignore his need for physical safety if
the strength of the hunger need becomes strong enough. As. one writer
states, "For the man who is extremely and dangerously hungry, no
other interests exist but food. He dreams food, he remembers food,
he thinks about food...he perceives only food, he wants only food."

The Nced for Physical Safety - As a person's physical needs are met *
adequately, a new set of needs emerges. These may be characterized
roughly as the need:-for safety from external dancers. It is not
that the physical needs have ceased to exist, but that having these
needs satisfied regularly, the individual develops awarcecness Lo the

next level of human need —-- physical safety. Fear at the real gut
level -- fear that one may not survive because of dangers and threats
to his physical safety -- can be a strong motivating force to human

behavior.

For a person to grow fully as a human being, he must have at
least some freedom from fear of personal attack.

Love or Belonging Needs - When the physiological and safety nee@é
are met, needs for love, affection,. and belonglngneuu tend to emerge.
As Maslow states, "The person...will hunger for affectionate relations

with people in general, namely, for a place in his group.
' I

This love need involves the desire ‘to be deeply understood and
accepted. It seeks for a healthy loving relationship, which in-
cludes mututal trust.- The words intimacy and friendship mean much
to the person seeklng satisfaction of the love and belonging needs. '
Each human oelng has the need both to give and receive love.

In our society, the failure to satisfy adequ?tely the need for
\jnve and affection through meaningful interpersonal relatlonshlpo is
ER\(}e most common reason for maladjustment and psychological problems.
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The Esteem Needs - With a few exceptions, peopic in our society have
1e peed to feel of value, do count for something. Thesc may be

called the needs for estecem for a degrec of self-respect and respect
from others based upon real abilities and capacities for growth: ’

There is a very close tcldLlonahp between what we think of our-
selves and what others think of us. While the relationship is not
always one-to-one, what others who are important to us think of us
has a lot to do with what we think of ourselves.

Self-estecm needs include the desire for confidence, competence,
mastery, adequacy, achievement, independence, and freedom. Respect
of others includes such things as prastige, recognition, acceptance,
attention, status, reputation, and appreciation.:

The interrelationship of the love and esteem needs are apparent.
If you are’ loved, you tend to feel good about yourself. If you
feel good about yourself, probably yvou feecl loved and capable.

The Self-Actualization Needs - Even if all of the needs ﬁentioncd
earlier are satisfied, wg may still expect to find that a new dis-
content or restlessness will soon develop as the person is in the
process of becoming more of what he can be. To be happy, a man must
be what he can be Tnlc need for fULLhel dbvclopmenL Lhrouqh 1nter—
tion. The clear emergence of this need rests upon the pllor udtlu_
faction of the physiological, safety, love, and csteem needs.

Related to the self-actualization needs are the needs for
curiogity, for learning, for meaning. Through these processes
the person grows. to his potential. :

Maslow's hierarchy of needs views the satisfaction of. the
higher needs as being based upon the adeguate satisfaction of the
lower-level needs. One cannot progress to the next level, regard-
less of age, unless the preceding needs have been adequately (not
necessarily totally) satisfied.

For example, the person who is extremely hungry will not be
concerned dbout his safety if the need for food becomes Strong
enough. In the same manner, the person who does not feel safe
cannot afford the time or energy to either give or receive affec-
tion. Th? unloved and unloving person seldom worries about what
others think, and it is doubtful that any man could develop to

. full potential without an adequate degree of self-esteem.

t
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A graphic design of that hierarchy might be as follows:
N :
Self=-
Actualization

lEsteem .
Love/Belonging
Safety

_Physical

T

Maslow's hierarchy of needs also includes these concepts:

© As the individual moves from physiological needs in an
attempt to satisfy needs for self-actualization, he is
gradually expanding his world, interzcting with more '
and more of both his physical and social envhronment.

@ On occasion, when a person is desiring love, he may
. seek to obtain it through excessive achievement, in a
sense trying to buy love. He may put up the fron of
being an aggressive, powerful, self-confident person,
feeling that this 1is the kind of person who will be
loved.

e If a person is regularly frustrrated in his attempts to
satisfy the higher levels of motivation, he may simply
center upon the satisfaction of lower-level needs.

@ Human behavior is complex; therefore more than one need
may be operating in any signle behavior.

Maslow, Abraham H. Motivations and Personality. New York:
Harper .and Row, 1954.




Aims of the Curriculum

The aims of the curriculum are two fold: fixst, the curriculum
attempts to build an understanding of human behavior for students:
second, the curriculum helps to provide a framework for students
that will help them make decisions about their behavior that may ba
more positive for themselves and other people. :

) f

The understanding apprecach to human Ichavior developed throughout
the curriculum helps students understand thht all behavior has causas.
It further helps the students understand that any specific form of
behavior is an attempt by someone to satisfy one or more of the very
basic needs that exist in all humans ., '

Throughout the curriculum students have experiences that will help
them make constructive decisions about their behavior. Once students
become aware that there are many behavior raesponses to a given situa-
tion, they are encouraged to search out the many possible alternatives,
consider alternatives in light of both long and shoxrt term effects,
and select the behavior response that is most positive for themselves
and others.

Students are provided many opportunities to share their ideas with
their peers and teachers in order that they may gain ctherjpoints of
view. The emphasis in group interaction activities is placcd on
developing an atmosphere within the group where each student feels
free Lo retain his own opinion even though others may disagree.

While studentslare encouraged to share their ideas and feelings with
others, participation in any activity is always optional. An attempt
has been made to help provide an atmosphere where the dignity and
rights of the individual are respected.

As students discuss various human behavior situations, different
value structures will be expressed. Individual student values are a
result of home influence, personal experiences, peer group and com-—
munity attitudes, religious teaching and other factors. This cur-
riculum does not foster a particular value system. It was felt by .
the writers that the major responsibility of ths area lies within
the student's family. The emphasis throughout "this curriculum is
upon building an atmosphere where values can be discussed in an open,
‘honest, and non-judgmental setting.

|
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Goals of the Currxiculum

O
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To assist students in understanding the human motivations
underlving behavior. .
i i
To assidt students to realize how their personal resources
and physical and social environment could influence their
behavior.

i

70 help students realize the nature of frustrations, the
sources of frustrations, and constructive methods for re-
solving thoem. '

To heln students understand that there are many alternative
I _ { Y
ways of responding in a particular situation.

To provide students with some guidelines for determining
which behaviors are constructive and which are not:

To assist students to learn to make decisions in terms of
the effects of wvarious courses of action on both themselves
and others.

To help students understand the nature of aggressive behavior
and the forms it may take.

To assist students in applying their knowledge alout bchavior
and constructive problem-solving methods in their everyday
living. I
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TEACHING AN AFPFRECTIVE CURRICULUM

-

A curriculum that deals realistically with human behavior includes
much material in the affective domain. This curriculum is intentional-
ly designed to provide a truly personal expericnce for you and each of
your students. Thus you will be discussing such matters as feelings,
attitudes, and valuecs. '

‘ ' ]

Teaching these materials can be copsﬁderably nore challenging than
teaching subject matter in which feelings have been relatively neglec—
ted. For example, in mathematics relatively little attention may be
paid to how feelings influence the study or the use of mathenatics.
History may recount the development of a given culture, but may ne-
glect Lo examine the human necds operation within that culture. ‘

Since human feelings are a difficult and recent area for study,
many questions have only partial answers. Therefore, a curriculum
in this arca is open-ended. O0Often a group may differ widely on those
aspects in which knowledge is incomplete. The teacher may need to,
help the class learn how to deal with problems or issues that involve
emotions and feelings. !

The concepts that follow are key arceas that the 'writers feel will

play a major role in making the lezrning experiences both exciting
! .
and valuable for your classes.

A Non-Judagmnental Classroom Atmosphere ’ ‘

A classroom atmosphere in which individuals try to understand each
other and their respective points of view is essential to the success
of an affective curriculum. Hasty, surface judgments of somcthing a
student has done or said can literally turn him off.

You may have to deal with a situation in which a student makes a
sincere statement and another student puts him down for it. On the
first day, reach an agreement with your class that each of you will
make every effort not to put anybody down, but to try to understand
him.

You hold the key Lo the creation of an understanding classroom
atmosphere. If you are able to function in a sincerely understanding
way, your students will have a model to follow. Let them know that
you feel that all human beings are persons of worth.

ERIC |
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Human feelings will be a part of many of the activities suggested
in the curriculum.: Encourage students to cupress how they feel about
the ideas and bhehaviors under discussion so that the feelings, as well
as the ideas, can he erxamined in terms of Fheir effects on behavior.

If you are able to express your feelings in an honest manner, the
students will feel more conmfortable in expressing theirs. Let your
students know that you have feelings. Help them understand that ex-—
pressing feelings can be a valuable asset in resolving dilemmas in-
volving values, attitudes, etc.

Make it clear that a comment or action can inducc a variecty of
feelings. Each person has a right to feel the way he does. How-
ever, cach person must bear the responsibility for his feeling.

Some of your students may f£find it relatively easy to express how
they feel. Others may have considerable difficulty.

Fncourage your students to express their feelings, but emphasizao
. . . . . - o i .
that no individual will be coerced into doing so. Iach student should
have the right to remain silent if he wishes.

\ttitudes

You and each of your students will bring a variety of attitudes
to any topics you discuss.

It is extremely important that you do not let attitudes prevent
open, honest discussions. 'A student may attempt to dominate a
discussion and impose his attitudes on others. At times, ybur owrt
attitudes may come through so strongly that they have a tendency to
inhibit students. Make it'clear to the students that you want them
to express their attitudes. Encourage them to listen as others ex-
press theirs. '

Listening for Understanding

Many factors can inhibit listening for understanding. An individu-
al may not listen well because he is waiting for someone to finish so
he can talk. Another may not listen well because he disagreecs so
strongly with what he is hearing. Another may have so many things on
his mind that he is inable to concentrate on what anybody else is
saying.

ERIC
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Strive to listen for urderstanding of whatlt your students are
saving. Re willing to hear them out, even though you may not agree
with them. Make an effort to set an example of listening for under-
standing that will provide a carry-ove¥™ to the class.

It is not difficult to tell whenja person is listening for under'-
standing. A classroom in which this is happening can be dynamic and
stimulating.

Dealing_ with the Illere and Now

This curriculum is designed to help students deal with arecas of
their lives that are of concern to them right now. Probably the
most significant learning experiences your students will have are
those you can relate to their current problems.

Listen and watch for cues that your students give about their con-
cerns. Attempt to be flexible enough in your teaching to deal with
their current concerns. Do not say, "We'll be studying the topic
later and can deal with it then." - -

Daily interactions in your classroom may involve value concepts,
choice of responses, and feelings about controls. Handle thesc when
they are expressed. If you lhave established an open, comfortable
atmosphere in your classroom, yocu should be able to discuss issues
"that might otherwise be uncomfortable -for you and the students to
handle. '

Problem solving is enhanced when student discussion focuses on
the present., Occasionally discussion will get fixed on either future
-or past events. These discussions should be explored because they
contribute to the students' current feelings and attitudes; however,
if an!inordinate amount of time is spent on such discussions, the
students will lose sight of the task at hand.

.

Handling Controversial Topics

¢
. ] '
Some of the students' concerns will involve controversial issues, -

which are bound to come up in a curriculum such as this.

Students will vary in their ability to cope with these issues.
Some will be willing to commit themselves to an in-depth look at
them. Others may be quite reluctant to deal with them.. Learn to
know your students well ‘enough to judye readily when the limits in
a discussion have been reached.

O
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If a particular topic makes you feel unconfcriable, you may want
to say openly that you do not feel comfortable with it or that vyvouw
are not adeguately informed to lecad the class in further discussion.
With an open, comfortablc'atmosphere in your classroom, probably you
wfillfind few topics too controversial to handle. ‘

\.

; A

Dehriefing Following an Activity

Time spent in discussing a completed activity can be quite
valuable. Simply doing an activity and moving on to another may
leave much to be desired. Students may want to pursue a point
further or may wish to ask furthexr questions.

"In a debriefing session, you can discuss the purpose and rclevance
~of a given activity. Students can discuss what they feel they learncd
and offer helpful suggestions and additional learning experiences.

A debriefing session should he an open, honest expression of
ideas. C

You may wish to follow each class meeting with a personal de-
briefing. You might ask yourself the following questions:

1. What were thec objectives of the activity?
2. What happened when the class did the activity?

3. What individual behavior did I observe that would indicate
the success of the activity in reaching the major objec-
tives?

4. What guestions arose that should be followed up with
additional discussion, individual study, or other class
activity?

5. How do I feel about today's class experience? Why?

SUGGESTED WORKSHOP AC@IVITIES

Generally a workshop format can be thought of in large group
activities and small group activities. The large group format
represents the presentation or lecture method. The material re-
viewed under the headings "A Theory of Behavior - The Foundation of
the Program," "The Curriculum,"” and "Teaching Affective Curriculum"
together with the concepts contained in units of interest can best
be accomplished through a large group presentation. Transparencies .
or other visual a:ids would enhance this session. Unit cover pages
,°>ve ideal for transparencies for this purpose.

/"“\\\



Large group presentations ghould not cxceed forty minutes.
Gencrally it has been found that workshop participants gain most
from participation when they arc doing rather than letcnlng Large
group meetings should be held to a minimum.’

M sccond part of the workshop should be devoted to involving
participants in small group (9-15 participants} activities.

The<e small groups work together under the direction of a small
group ledﬂcr. It is important that the small group lcader assume
the kind of lecadership suggested in the section "Teaching Affective
Curriculum." Activities can be selected from the primary, inter-
mediate, middle school or high school manuals for use with the small
groups. With this process, participants become acquainted with the
curriculum by participating in activities simulating exercises from
the student book. Some primary activities need to be altercd to make
them more appropriate. for adult participants. The following pages
include a list of activities that are representative of the curricu-
lum and might be used as small group activities with workshop partici-
pants. lach activity is- marked with the level of the curriculum for
which it is appropriate. If the activity is mwarked gcneral it is
applicable for all levels of the curriculum.

CActivity - (genclal) ﬂgmg l_g an acf1v1ty to get acguainted.
. . Distribute to particpants a 5 x 8 card and a crayon.
Have participants write their first name in large letters
in the .center. On- the card in the remaining space have
participants draw something they do well. The cards be-
come name tags. Participants.can introduce themselves to
the group. They need not necessarily refer to their

©'drawing.
Activity - (plimary infelmcdiatc) Feelings pantomime ‘
: Pass out pictures cut from maga21nes that illustrate .
feelings. Each.small group of four is to find a picture.

Each group will decide what. feeling is lllueratcd They
* then devise a way to pantomlmc it for the rest of the
qmall ~groups.

Activity = (general) Bu/z Group - Fnsh Bowl Bulld Up
- This is a process that encourages parth1paL10n from
all group members. Start with an open ended film,
. problem stated in paragraph form, or'some other open
gnded situation. :
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Have small group members respond to the open ended situation
by individually writing the answers to two or three questions that get
at the problem. Each individual then joins with a pavtner and discussces
the individual responses and, with the pair coming to some consonsus
on the questions. The group of two then join with another group of two

and repeats the. process. The same process is repeated to make groups

of four. Each group of four clects a leader who will share the groups'
responses. This completes the buzz group part of the process.

Arrange .cnpty chairs in a circle, one for cach group, plus onc

extra chair. Have the group leaders take the chairs and the remain-
ing group nempers arrange their chairs around the group leaders.

CgTeacher

o B g

2 .
' : o : w\’.'l
[J "' Empty O Chair

5 ' . . g

Wi o
4ﬁ' el <}
' L:-~-‘
. Diagram of the Fishbowl

Group leaders can begin to share the responses from their
group. Sitting in the empty chair in the center circle is_the only
way the outer group can participate. f a member in the outer circle
has a comment or question, he can take the empty chair, state his
guestion or comment, then return to the outer circle.

O
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(primary) I Yondeyx~
Nave participants individually voluntear I Wondor
statements. Children and adults wonder about many
things they don't have an opportunity to cquestion.

I
(primary-intermediate) Draw a Rechavior
Have participants fold a paper in three sections. Draw
a form of behavior in the middle section. The cause.
in the first section, and the ,effect in the last.

(general) Love in the Classroom .

Have participants think of an incidenlt when they were
elementary rstudents where theijr teacher showcd love in
some manner. !
Have participants think about ways they as teachers show
love in the classroon. :

lHave participants think of additional ways that they might

show love in, the classroom. '

Activity - (middle school) Frustration Is 1

Have participants write endings to Frustration is........ ﬂ
’ .

Activity - (middle school-high school) Newspaper
Participants work in pairs to find examples of constructive
and non-constructive aggression in newspapers. Articles
can be cut and pasted on a larger sheet of paper.

Activity - (general) Collage _
Collages on needs, feelings, frustrations, and actions
can be made from pictures in magazines.

Activity - (géneral) Open Ended Sentence Stems
Participants respond to sentence stems such as:
When entering a new group, I ......
I am hurt most easily .....
The most important things in my life are ....
|
Aétivitv - (ihtermediate) Unfinished Stories
Student Book pp. 88
]
O
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(intermediate) 'Teacher Activity
Primary 7Teacher Manual pp. 86-8)

(intermediate) Word Hunt Activity
Intermediate Teacher Manual pp. 113
Intermediate Student Book pp. 45

(intermediate) Story Starters.
Intermediate Teacher Manual pp. 171
Intermediate Student Book pp. 81

(high school) Bomb Sheltern
High School Manual - Unit 1

|
(high school) Boaxrd of Directors

High School Manual - Jnit 2

(high school) Now I Am Awarg
High School Manual - Unit 3

(high school) proud Statements
High School Manual - Unit 3

(high school) Soap Box Statements
High School Manual - Unit 4

(high school) Alligator River
High School Manual - Unit 4

(high school) Feelings about Frustrations
High School Manual - Unit 4 '

(middle school) NASA
Middle Schocl Manual pp. 30-31
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Activity - (middle school) Meet You at 4:00

Middle School Manual pp. 111
Student Book pp. 54

Activity - (middle school) Trouble
Middle School Manual pp. 132
student Book pp. 72-73

Activity - (middle school) Find the Protest Woxds
Middle School Manual pp. 164
Student Book pp. 87

The activities listed represcent possible choices for workshop
small group activities. TFilms or 8mm loops represent good discus-
sion starters for small group activities.

Suggested Workshop -Agenda

First pay

Large Group - 45 minutes
Introductions - Workshop organization .
Why use the curriculum
Levels of the curriculum
Definition of aggression
The causal approach to behavior
Instructions for small groups

Break - 15 minutes

Small Group - 60 minutes
Get acquainted exercises
Name tags
Introduce members
Sentence stems
Feeling activities

Lunch - 60 minutes




Large Group - 45 minutes
Overview of Units -~ Brief deserlptlon of cbngepLs
and éctlanJes '
Teacher Role
Questions

A

Break - 15 Iminutes

Small'Group - 60 minutes
: Selected Activities

* N ok ok ok R

Sécond Day

Large Group — 10 minutes
Questions
Directions

Small Group - 120 minutes .
Selected small group activities
- Explanation of curriculum

L

Lunch

- 60 minutes

Large Group - 30 mlnutes
' How can the culrlculum be 1mpl@mented°

Sméll Group - 60-minutes: : R LT
P Duties of. the classroom teacher in implementation-

Large Group - 10 minutes
~ Questions
Dismissal
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PROGRAM

AN OHIO ESEA TITLE I1f PROJECT

In a project funded by the Ohio Department
of Education, the Lakewood public schools

Vaﬂdahsm and the Educational Rescarch Council of

America have developed curricula to meet the

VIOIQHCQ problems of frustration and aggression. The

units help students to understand themselves

Student and to learn the attitudes and behaviors that j
are necessary in order to channel aggressive

UnrQSt : energy into positive actions.

The curricula, which center on the causal
approach to human behavior, help; young
people deal with:

How behavior develops

With the increasc in student protest, van- . Available alternative actions for solving
dalism, and violence, schools are ]ook{xlg at personal problems
how well they help students develop skills to . The short- and longrange consequences of
cope with frustration. N those alternatives

The positive approach to ithe study of
behavior and aggression is appropriate for all
students. The curricula, being flexible, can be
adapted to students’ needs in a variety of
school settings.




»Dealmg thh E vCauses.
elementarv curnculum‘

ERIC

Aruitoxt provided by Eic:




Dealing with Aggressive Behavior, the middle
school-junior high curriculum, gives students
the information and learning experiences they
need to make constructive decisions when
they are faced with situations that could lead
to aggressive actions. The curriculuin includes
units on Behavior and Aggression, Youth in
Confrontation, Vandalism, Protest, and Why
Violence? Both the Teacher Manual and the
Student Book are adaptable to the needs of
inner-city, suburban, and rural students.

“Dealing With Aggressive Behavior seems well

conceived. The things you ask the students to.

~complete strike me as having high interest and
involvement. | congratulate you on a break
-through in the area of affective curriculum.”
Dr. Sidney B. Simon
Professor of Humanistic Education
University of Massachusetts
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“The most important innovative outcome of
this project is a curriculum, with related
materials, for helping pupils from first grade
through high school understand and deal with
the causal factors in human behavior. It rates
especially high on exportability. The basis of
the rating is that these materials and activities
are founded upon the basic needs of all
human beings whether young or old. Further,
they can be adopted for use elsewhere at
relatively small cost in either dollars or staff
time and effort.”

U. S. Office of Education

Validation Team Report .

February, 1973 A

For More Information

Title III Project '
Lakewood Public Schools
1470 Warren Road
Lakewood, Ohio 44107
216/579-4267

OR

Psychology Department
ERC
Rockefeller Building ‘
Cleveland, Ohio 44113
216/696-8222



A Curriculum
To Help Students
Deal With
Frustration And ¢
Aggression

iS now available from:

Order Department
Educational Research Council of America
' Rockefeller Building
Cleveland, Ohio 44113
216-696-8222

Grades 1-3  Teachers® Manual  Dealing V/ith Causes of Behavior . . . $1.80
Grades 4-6  Teachers' Manual  Dealing With Causes of Behavior . . . $1.40
Grades 4-5  Student Byok Dealing With Causes of Behavior $ .65

Middle School ~ Tedchers® Manual  Dealing with Aggressive Behavior ... $2.55

Junior High
Middie School  Student Book Dealing with Aggressive Behavior ... $ .8
~_ Junior High o
High School  Teachers® Manual  The New Model Me - Now in Prototype edition. The
) first printed edition may be
High Schoo!  Student Book The New Model Me available in September 1973,

)

For more information about.any leve! of the curriculum, contact:

Psychology Department
Educational Research Counci! of America
Rockefeiler Building
Cleveland, Ohio 44113

216-696-8222

OR

Title 1H Project
Lakewood Public Schools
1470 Warren Road
Lakewood, Ohio 44107

216-579-4287




