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SUMMARY

Program Description

GOAL 1: The operational efficiency of the RPIMC will be demonstrably improved

in 1972-73.

Objective 1: Because of demand patterns exhibited during the first two

years of service 55% of the materials purchased in 1972-73

will focus in the areas of early childhood readiness, speech

and language development, and perceptual motor development,

35% will focus on specific skill deficits (i.e. reading

comprehension, phonics, math, etc.), and 10% will be used

for replacements.

Activities:

1) Complete analysis of materials usage in 1971-72 (already done).

2) Delineate areas of greatest demand (already done).

3) Purchase new materials according to demand patterns (see objective).

4) Purchase materials in three installments (August, November,

February) to allow for changing patterns of demand.

Objective 2: The Oletha system, used to retrieve materials from 1970-72,

will be modified to accommodate the materials not catalogued

under it.

Activities:

1) Develop system of categorizing materials from Oletha.

2) Catalog new materials according to category, grade level, and
format.

3) Shelve materials according to category.

4) Change materials request forms from Oletha code numbers to
written categories (i.e. specific skill, formate, grade levels).

5) Find materials being ordered by using category, and then accession
number, title, publisher if needed.
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6) Pull approximately 5 pieces of material per request.

7) Sign on check-out card to staff member and school personnel.

8) File cards and distribute materials to each service center
and then to schools.

Objective 3: Seventy-five percent or more of RPIMC materials will be used in

prescriptive programs for specific children in 1972-73.

Activities:

1) This objective will be discussed and clarified for, all ERDC
staff using materials.

2) Private schools using RPIMC materials will be apprised of
this objective.

3) General orders for materials will be processed selectively.

4) P.R,T,'s and other ERDC staff will specifically gear materials
usage to prescriptive process.

5) Supportive documentation (statement) will accompany requests for
materials used non-prescriptively (i.e. for large groups, or
for demonstration, etc.)

6) Request forms will have box to check if materials used prescrip-
tively.

GOAL 2: Conduct a process evaluation of the P.R.T. role.

Communications

Objective 1: The P.R.T.'s and Program Director will clearly define and

explain the currently accepted P.R.T. role to all ERDC staff

and all appropriate public school staff by September 15, 1972.

Activities:

1) Develop questionnaire on P.R.T. role (April, 1972)

2) Seek out perceptions of P.R.T. role on part of school staff:
P.R.T.'s, Program Director, ERDC staff through questionnaire
(May, 1972).

3) Reach consensual decision on P.R.T. role definition.

4) Put this in written form (June 15, 1972).

5) Send written copies of role definition to school administrators.
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Review and discuss revised P.R.T. role at full ERDC staff

meeting (August, 1972).

7) Orient new P.R.T.'s hired in 1972-73 to role (by September 1',

1972).

8) Schedule individual meetings with school administrators and
contact person in schools to explain role.

9) Use workshops and in-service to review and explain their role

in the schools (August, September, 1972).

Objective 2: The prescriptive resource teacher will conduct a minimum of

two formal in-service meetings in each school on topics or

programs related to the educational needs of that school.

Activities:

1) In- service topics will.be requested from each school through

questionnaires.

2) Demonstrate and explain new materials or programs that arrive

at the RP:MC.

3) Provide information on the format of new educational programs.

4) Demonstrate teaching techniques appropriate to the group being

in-serviced.

5) The P.R.T. will demonstrate appropriate teaching techniques to

the tutors and teachers of case load children.

6) The P.R.T. will be available as the resource person to plan

and advise on new programs for the school.

Objective 3: Each P.R.T. will offer at least two in-service programs for

all school personnel within her service center area.

Activities:

1) P.R.T.'s and appropriate ERDC staff meet and plan at least

5 in-service programs by August of 1972. .

2) Questionnaires will be given to school staff listing options

and providing space for additions.

3) Questionnaires collected from contact people at a September

meeting.
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4) Dates will be set for workshops and invitations sent to
schools.

5) Evaluative questionnaires will be completed following each
workshop.

Objective 4: The ERDC Center staff -and school administration will in-

service the contact person in each school so he/she can

actively implement the coordination of P.R.T. functions.

Activities:

1) Specify contact person for current year at each level
(elementary and secondary) in each school.

2) Elicit support of school administration for in-service.

3) Set in-service dates.

4) Involve non-P.R.T. Service Center staff.

5) Explain coordination activities to contact person.

a. Defining school expectations in relation to P.k.T.
role.

b. Setting specific goals and objectives for P.R.T. in
each school.

c. Set priorities.

d. Schedule and have staff meetings.

e. Monitor highly structured educational programs.

Objective 5: A battery of short "mini lessons" will be developed by the

P.R.T.'s in which several different methods and materials

will be used in 1972-73 for purposes of diagnosis and

demonstration.

Activities:

1) An outside consultant will help the P.R.T.'s develop mini
lessons on June 5th and 6th of 1972.

2) The P.R,T.'s will formalize this battery of small diagnostic
lessons by August 30th of 1972.

3) The P.R.T.'s will practice these techniques demonstrating among
themselves proper use of each method.



4) The P.R.T.'s will use this battery as an important part of
the diagnosis of children with learning problems.

Objective 6: The P.R.T. in conjunction with the principal and/or contact

person in individual schools will compile a tentative list

of candidates for a caseload by considering the amount of

time the P.R.T. will be in the school.

Activities:

1) This list will be made in order of priorities by grade
zing past records (the.definition of priority will be left to
individual schools).

2) Where available, the Title I needs assessment will be used to
help establish priorities.

3) All teachers within the school will be made aware of this list
and asked to react in terms of the priority listing.

4) These reactions will be compiled and finalized into a projected
list from which the caseload will be taken.

Later admissions to the projected caseload will be on a need
basis.

Objective 7: One full day will be used to plan and write objectives for

each child involved in prescriptive prograWng.

Activities:

1) About 1/2 day will be used to obtain baseline data.

a. Observe child-teacher interaction in the classroom'.

b. Observe child-peer interaction.

c. Review cumulative folder.

d. Secure time on task data.

e. Summarin. prior assessment(s).

f. Evaluate child directly through criterion referenced,
standardized, and affective tests and questionnaires.

2) Review baseline data in general staffing: (aout lhour).
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3) The P.R.T. and teacher(s) involved will write a prescription
based on child's weakness and strengths (about 2 hours).

a. Each participant will summarize information from their
area.

b. The P.R.T. will function as facilitator as well as
participant.

c. Other ERDC staff will be involved, as needed.

d. A pre4L.riptive plan will be written with stated objec-
tives signed by all participants.

e. The prescriptive plan will include specific mention of
appropriate methods and materials under each objective.

f. Each participant will receive a copy.

4) Results will be communicated with the coordinator from each

Objective 8: a. The P.R.T. will monitor and evaluate prescriptions once

per week for each student in her caseload (in schools

purchasing at least 18 days of service per year).

b. The monitoring phase will be delegated to the contact

person or his designate in schools not visited by the

P.R.T. at least once per week.

Activities:

IA) P.R.T will'schedule conferences with all persons involved in
the daily educational vog ram, including the student.

2A) Objectives, materials, and procedures will be evaluated and
new objectives set for the following week (if needed) on-going
activities:

a. Record of child's responses (attitude and behavior).

b. Record of teacher responses.

c. Record of materials matched to prescription.

d. Record of revised objectives relative to child's progress.

3A) Each teachervinga student involved in the prescriptive process
will set aside 30 minutes per week for consultation with P.R.T.
This schedule will be given to the contact person and'each P.R.T.
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1B) The P.R.T. and contact person will devise a method of
reporting biweekly monitoring.

2B) The P.R.T. and contact person will arrange a P.R.T agenda
related to on-going monitoring.

3B) The P.R.T. will evaluate objectives, methods, and materials
and rework objectives and goals as needed.

Objective 9: The P.R.T. will conduct a summary evaluation for each pre-

scriptive program no longer than 4 1/2 months after its onset.

Activities:

1) Objectives will be checked in relation to original goals and
baseline data.

2) Conferences and staffings will be arranged.

3) A narrative summary will be written by P.R.T. and distributed
to all personnel involved.

4) End of the year evaluation will use the same procedure;
however, all personnel involved will be asked to write a narra-.
tive paragraph describing process.

GOAL 3: Conduct a Product Evaluation of P.R.T. RPIMC Functions.

Objective 1: Fifty percent of a random sample of 30 students served in the

second year of the project (1971-72) will be rated by teachers

to have maintained the gains made during that year.

Activities:

1) List all students who participated in the 1971-72 program
by town.

2) Check the list to exclude those who have movea.

3) Randomly select 30 students from this list.

4) Show the new teacher copies of the 1971-72 Child Progress
Report and Summary.

5) Have new teacher complete evaluative questionnaire rating
current progress .in relation to original objectives (by
February 1, 1973).

6) Tabulate results'and compare to criterion levels specified
above.
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Objective 2: Seventy percent of students involved in intensive pre-

scriptive programs dealing with basic skills (i,e. reading,

math, 1 anguage, perceptual-motor development) will meet

the objectives set.

Activities:

1) The selection criterion will include: any child.perceived
by teachers and validated by P.R.T.'s as being most in need
of special help; teacher and a tutor's willingness to partici-
pate in program; children at primary level will be given
priority.

2) Baseline data will include a common fund of criterion
referenced tests plus classroom observations, data from
cumulative folder; and records of previous assessment.
Criterion referenced tests will be used on a pre-during-post
basis.

3) Each individualized program will be written, monitored, and
evaluated as specified in the section under process evalua-
tion above.

4) Objectives will be written realistically taking estimates of
the child's potential for learning into account. Other ERDC
specialists will be involved in writing prescriptions when
possible.

5) The Wide Range Achievement Test will be administered on a
pre-post test basis as a validating instrument.

6) Teather and coordinator questionnaires will also be used as
validating instruments.

7) Specification of forms and time line for data collection will
be completed by September 1, 1972.

8) Specification of research design to accommodate and analyze
data will be completed by September 1, 1972.

Accurate records will be maintained documenting the child's
performance in relation to criterion levels.

10) An over-all tabulation of percent of students meeting
objectives will be computed at the end of the 1972-73 school
year.

11) Data from validating instruments will he computed to match
achievement of objectives against external criteria.
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Objective 3: Fifty percent of ch-ldren involved in the prescriptive

program will demonstrate significant positive attitudinal

change (on a standard test measuring_ affect) when their

performance.is compared on a pre-post basis.

Activities:

1) Select the affective test preferred after reviewing those
available (i.e. School Morale Test, Self Appraisal Inventory,
Minnesota School Affect Assessment; "My Class Inventory")
by June 15, 1972.

2) Prescriptions will be written to include focus on attit...de
change.

3) Administer the selected instrument to all students partici-
pating on a pre-post basis.

4) Tabulate results for le entire sample by June of 1973.

5) Compare result to criteri. Ifels specified by using a
t-test.

ajective 4: Fifty percent of a random sample of teachers with students

involved in the prescriptive programs will demonstrate more

and better use of positive reinforcement as measured by

standard ratings of video tape samples taken at the beginning

and end of the child's program.

Activities:

1) Develop teacher rating form for positivP reinforcement by
June 15, 1972. This can be done as part of a 'mini-lesson"
in-service with Dr. Virginia Brown on June 5th and 6th.

2) Video tape teacher-,:hild interaction at the beginning and
near end of child's 'drogram.

3) Have two non-involved ERDC specialists rate teacher-child
interaction without knowing whether samples were of pre
or post test (by June, 1973).

4) Tabulate results and compare to criterion levels.
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Evaluation

GOAL 1

Objective I

A comparison of the objective goals with actual purchase orders in 1972-73

was made in May of 1973 and the percentage of how often the two coincided was

calculated and checked as to whether or not it met the 75% coincidence rate

which was stated in the goal for this objective.

The objective as stated was not met in regards to replacement, 1.5% actual

vs 10%, because the need was not realized as expected. The 55% for materials

in the areas of early childhood readiness, speech and language development, and

perceptual motor development also missed its goal as only 40.54% of the money

was spent in this area. This varier .75% greater than the tolerances set up in

the design. The specific skills deficit area was well within the goal para-

meter set for it as 42.71% cf the money was spent in this area. The remainder

of the money was spent in otner areas of need according to staff request of

children and 'On teacuer needs and amounted to 15.47%.

A significant change in usage was noted in. the RPINC as silos by Appendix

A which compares March and April of bOth 1972 and 1973. it was stated by the

RPIMC staff that much of their ordering was based on current demands upon the

center by the users. It is felt, therefore, that the goal was met as well as

possible without being detrimental to the project.

Objective 2

After preliminary investigation of the Oletha System Update during June of

1972, by the RPINL: staff, it was found that the system was not adequate for

present RPIMC needff. The major problem found with the Oletha Update was the

cataloguing of materials no longer available while not cataloguing many other

items now in the RPIMC. On further study during the year, it was decided that
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the Oletha system would aid considerably in facilitating smooth transition

during any future turnover in RPIMC staff cr utilizing non professional staff.

The Oletha system was, therefore, purchased by the RPIMC.

Objective 3

A random sample of one week per month was drawn in April, 1973, and a count

of those ordered for prescriptivL purposes was made to determine if 75% of the

materials were actually used as a part.of the prescriptive process.

The P.R.T.'s were found to order 68% of the time for prescriptive purposes

while the remainder of the staff ordered 77% of the time prescriptively.. The

total order rate was 70% frr prescriptive purposes which wasless than tine 75%

goal which was hoped for. It seems, however, that whether or not the data was

ordered for one or two children the teachers utilized the material as they saw

fit. The random sample of 250 cards were drawn from the return card questionnaires

filled out by teachers (Appendix B). The responses showed that on an average

7.76 children used each material sent. cut.

GOAL 2

Objective 1

A questionnaire:was giver to a Tandom sample of 20 participating school

principals (Appendix C) and 28 ERDC staff members (Appendix D) in October of

1972. A role definition was completed and agreed upon as a clear and de-

finitive definition by the P.R.T.'s and the project director (Appendix E).

The dissemination of the role definition was fairly thorough as 90% of the

responding principals (Appendix C) and 97% of the ERDC staff (Appendix D)

responded that they had been made aware of the P.R.T. role.

Objective 2

The Prescriptive Resource-Teacher Evaluation Questionnaire (PRTEQ)
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(Appendix F) was sent to participating school principals,in May of 1973.

Success of this objective was determined by the responses to Questions 5, 7

and 8 in the PRTEQ. Also available was a listing of all workshops conducted

by each P.R.T. and allied ERDC staff and the topics of tnese workshops. This

list was comp,. to the response of the principals to Question 2 in the P.R.T..

Inquiry Questionnaire (Appendix C) to futher.probe how well the intent of the

objective was met.

The principals indicated that formal mectincjs were conducted (16 of 17

responding) and that these meetings met the needs of their schools (13 of 16.

responding). Only six.of fifteen responding principals said that there were

two or more meetings held in their school (Appendix F, Question 8). The P.R.T's

and RPIMC staff documented their workshops (Appendix G) and indicated that 17

of the 41 schools which received a workshop had two or more, however, 73 work-

shops were held in the 37 schools served by the P.R.T.'s pl'1; four additional

schools (these latter workshops were given by RPINC staff). such of the vari-

aoility seems to be a function of time; the E.R.T. is sold into a given school.

Objective 3

A vast majority of the principals indicated to the P.R.T.'s and ERDC that

they did not want out of school workshops this year due to the time consumed by

the human relations course most of them were having conducted at their schools.

Objective 4

A question concerning in-service given and ultimate success of each contact

person was asked of the P.R.T. in an interview (Appendix G) during April, 1973 by

the evaluator. The results of the Contact Person Questionnaire (Appendix H) sent

out to all contact persons in May, 1973, and the results of Questions 1 and 2

in the PRTEQ (Appendix C),completed by all principals in participating schools
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colleeted during May, 1973, was used to evaluate this objective. Each of these

questions were tabulated by school and for the total sample..

The P.R.T.'s said that tney nod 2'd forLal contact.pcople in the schools,

25 of which were in-serviced.(Appendix G, Questions Sand 4). Twenty-four of the

contact people responded, all of whom said that they had adequate in-service

and only one felt that he lacked understanding of the job (Appendix H, Questions

1 and 4). Only 78% felt that the role they played was adequately fulfilled

even though they enjoyed toe job (Appendix H, Questions 2 and 3).

The principals in answering Questions 1, 2, and 3 on the PRTEQ (Appendix

F) agreed witn the coatact persons in that 94, felt that in-service was adequ;ite

for contact people while 83% felt their contact person was effective.

Objective 5

A packet of the completed mini lesson(Appendix I) is the proof of develop-

ment of such. In an interview with the P.R.T.'s (Appendix G), in April by tne

evaluator, a question was asked of the P.R.7. to tetermine whether the mini lessons

were used and found useful after development. Five mini lessons werelcompleted

and all of the P.R.T.'s responded that all of the 'mini lessons developed had been

useful either to themseles o^ in aiding teacaers.

Objective 6

The actual priority list for each school and an agreement between P.R.T.'s

and each school regarding the number of children served will be usea to determine

if this objective was met. A vrcentaN of priority lists versus the number of

schools served will be calculated with a 75% completion rate being the criterion

for success.

Only 28 of the 37 or 76% of the schoo7is served had their staff and the P.R.T.

develop a priority listing of their studentS ,;Appendix J). This does meet the

criterion set for the project.
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Objective 7

The baseline data section of the Child Progress Report (Appendix K) was

used to determine if baseline data was used by the P.R.T.'s for diagnosing each

child case study. Question 2 on the Child-Teacher Questionnaire (Appendix

provided information as to whether or not teachers participated in the prescrip-

tions. The Child-Teacher Questionnaire was administered to all teachers with

case study children during May, 1973. A percentage of.the number of case

studies involving the appropriate teacher(s) was calculated with 70', being tne

criterion determining success. The time available versus tima needed for the

P.R.T. for assessing eacn child was determined in an interview conducted by the

evaluator with the P.R.T. in April, 1973.

All of the case studies had baseline data collected on them (Appendix K).

Also, 98% of the teachers responding on the Child-Teacher Questionnaire said they

were involved in writing the prescription. These meet the criterion set for this

part of the objective. Three of the five P.R.T.'s said that time to do good

child assessments was lacking in all or part of their schools. The P.R.T.'s

indicated that large schools must */ ;::ore tiire; one P.P.T. suggested 25 days

minimum while another suggested one day per week.

Objective 8

The Dated Log in the Child Progress Report (Appendix K) contains informa-

tion concerning frequency of child case contact by the P.R.T. This data was

taken from the year end P.R.T. Report (Appendix K) and a collective percentage

of how often gases had weekly review was calculated. To determine how Well

this has worked in helping the child and as a practical working arrangment

information was collected in the P,R.T. Interview by the evaluator in April,

1973.
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According to the P.R.T. Log (Appendix K) each child was monitored once

each month by the P.R.T. The P.R.T.'s felt that only 26 children were monitored

twice a month by a P.R.T. (Appendix G) but that many of the children were monitored

by the contact person also. Four of the five P.R.T.'s believed that the moni-

toring was helpful to the child (Appendix G). Much of the problem with monitor-

ing was expressed by the P.R.T.'s to be not enough time in each school.

Objective 9

The substantiating data as to whether or not the report was written after

4 1/2 months was the reports themselves which were sent to the evaluator 4 1/2

months after the case study was reborted to the evaluator as started. To

determine if all involved personnel were contributors to the report a question

discerning such was included in both the Child-Teacher Questionnaire (Appendix L)

and the Contact Person Questionnaire (Appendix M) and the P.R.T.'s included a

statement of such in the evaluation section of the Child Progress Report (Appendix

K). A percentage of the number of times all three (Teacher, Contact Person, and

P.R.T.) agreed that all involved personnel contributed to the final report

was calculated.

This objective was discarded due to the paper work included and time

involved.

GOAL 3 ,

Objective 1

A random sample of 30 cnildren, who have remained at the same school was

drawn from the case studies of 1971-72. Twenty-three of 25 case children were

reported to have remained the same or improved. One case child had a major loss

of knowledge while the other child was somewhat poorer than in the spring of

1972.



16

Objective 2

Baseline data, objectives, program modificationt, principal evaluation and

P.R.T. final evaluation which is all documented on the Child Progress Report

(Appendix K) was studied and tabulated. The teacher of the case study child rated

how she feels the proiam has succeeded with the child in the Child-Teacher

Questionnaire (Appendix L). The percentage of successful case studies as agreed

upon by the P.R.T., principal and teacher was then computed to determine if the

702 objective was met. The WRAT was then studied on a pre-post basis to deter-

mine average child academic growth as measured by a standardized measure of

achievement.

Only 44% (Appendix K) of the case study children met all of their objectives

however, 83% of all objectives set were met (Appendix K). Of all these sets

of objectives set for each child the principal and P.R.T. felt that 100% were

appropriate (Appendix K), while the teachers felt that 94% were appropriate for

the child (Appendix L). It seems as if social improvement has been more success-

ful under ibis program as ow 90% of the children were seen as having made

substantial gains in this area by principals, teachers, and P.R.T.'s (Appendices

K and L). The principals and P.M..'s viewed the academic gain for each child

to have placed 60% of the children at or near grade level (Appendix K). WRAT

scores pre and post treatment showed an average .82% gain per child (Appendix K)

which is more than .19 per month growth as the average case was 5.6 ponths long

(Appendix K).

Objective 3

All of the case study children had a self-appraisal inventory (Appendix M)

administered by the P.R.T. on a pre-post case study basis. These inventories

were tabulated and difference score was computed. Each child's pre-post
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difference was then scrutinized and a percentage of those having significant

changes was calculated.

The average change from the pre to post assessment was a rise from 31.7 to

35.89 in self concept (Appendix K). The percentage showing gains in self con-

cept was 73% (Appendix K).

Objective 4

The evaluation question is:

1) Did 50% of the teachers sampled improve and increase their

use of positive reinforcement?

This objective was not accomplished due to lack of cooperation from schools

and lack of video tape equipment avzilable.
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Conclusions and Recommendations

The "Instructional Materials Center' p ''oject was designed to set up a

process by which children with learning disabilities would be aided both in the

affective and cognitive domains. With this in mind, I feel that the project

has been successful even though some of the objectives set up were not met. I

feel the objectives not met were exploratory in the process domain and did not

spell failure to the ultimate consul,:ur (the child). The project has greatly

aided the children involved in the project case load. It has also given teachers

a broader perspective on materials available and their usage. Thus, the three

years of the project will have a future impact if it died tomorrow.

The project is not folding due to the end of the project under Title III

funding. The schools and Southwest-West Central Educational Research and

Development Council (ERDC) are maintaining the project. Also, other people in

ERDC are utilizing information gained from the project. It is these two

facts which probably spell out the project's success even better than the formal

evaluation.

This process could be used anywhere in multiple school settings where schools

are willing to cooperate in the use of personnel and materials or in a very large

school district. Some changes which, might make it more effective would be hav-

ng the prescriptive resource teacher (P.R.T.) in the schools at least bi-weekly

and more often in large schools, and insure the P.R.T. a contEct person in each

school who nas functioning with the P.R.T. as part of their formal duties and

free time to do so.
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DETAILED REPORT

Identification

Project Sponsor is Southwest-West Central Educational
Research and Development Council (SW-WC ERDC) With
headquarters in Willmar, Minnesota.

80 school districts in Southwest and West Central
Minnesota are members of SW-WC ERDC

Target Population

4,745 kindergarten
31,922 1 - 6 grades

34,175 students
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Project Objectives and Activities

GOAL 1: The operational efficiency of the RPIMC will be demonstrably improved

in 1972-73.

Objective 1: Because of demand patterns exhibited'during the first two

years of service 55% of the materials purchased in 1972-73

will focus in tie areas of early childhood readiness, speech

and language development, and pnrceptual motor development,

35% will focus on specific skill deficits (i.e. reading

comprehension, phonics, math, etc.), and 10% will be used

for replacements.

Activities:

1) Complete analysis of materials usage in 1971-72 (already done).

2) Delineate areas of greatest demand (already done).

3) Purchase new materials according to demand patte=rns (see objective).

4) Purchase materials in three installments (August, November,

February) to allow for changing patterns of demand.

The evaluation question is:

1) Will materials purchased in 1972-73 be consistent with demand

patterns of 1971-72?

A comparison of the objective goals with actual purchase orders in 1972-73

was made in May of 1973 and the percentage of how often the two coincided was

calculated and checked as to whether or not it met the 75% coincidence rate

which was stated in the goal for this objective.

Objective 2: The Oletha system, used to retrieve materials from 1970-72,

will be modified to accommodate the materials not catalogued

under it.
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Activities:

1) Develop system of categorizing materials from Oletha.

2) Catalog new materials according to category, grade level, and
format.

3) Shelve materials according to category.

4) Change materials request forms from Oletha code numbers to
written categories (i.e. specific skill, formate, grade levels).

5) Find materials being ordered by using category, and then accession
number, title, publisher if needed.

6) Pull approximate?y 5 pieces of material per request.

7) Sign on check-out card to staff member and school personnel.

8) File cards and distribute materials to each service center
and then to schools.

The evaluation question is:

1) Was the modified Oletha system installed?

After preliminary investigation of the Oletha System Update during June of

1972, by the RPIMC staff, it was found that the system was not adequate for

present RPIMC needs. The major problem found with the Oletha Update was the

cataloguing of materials no longer available while not cataloguing many other

items now in the RPIMC. On further study during the year, it was decided that

the Oletha system would aid considerably in facilitating smooth transition

during any future turnover in RPIMC staff or utilizing non-professional staff.

The Oletha system was, therefore, purchased by the RPIMC.

Objective 3: Seventy-five percent or more of RPIMC materials will be used in

prescriptive programs for specific children in 1972-73.

Activities:

1) This objective will be discussed and clarified for all ERDC
staff using materials.
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2) Private schools using RPI1C materials will be apprised of
this objective.

3) General orders for materials will be processed selectively.

4) P.R.T,'s and other ERDC staff will specifically gear materials
usage to prescriptive process.

5) Supportive documentation (statement) will accompany requests for
materials used non-prescriptively (i.e. for large groups, or
for demonstration, etc.)

6) Request forms Will have box to check if materials used prescrip-
tively.

The evaluation question is:

1) Were 75% of the materials requested in 1972-73 used as part

of a prescriptive process?

A random sample of one week per month was drawn in April, 1973, and a count

of those ordered for prescriptive purposes was made to determine if 75% of the

materials were actually used as a part of the prescriptive process.

GOAL 2: Conduct a process evaluation of the P.R.T. role.

Communications

Objective 1: The P.R.T.'s and Program Director will clearly define and

explain the currently accepted P.R.T. role to all ERDC staff

and all appropriate public school staff by September 15, 1972.

Activities:

1) Develop questionnaire on P.R.T. role (April, 1972)

2) Seek out perceptions of P.R.T. role on part of school staff:

P.R.T.'s, Program Director, ERDC staff through questionnaire

(May, 1972).

3) Reach consensual decision on P.R.T. role definition.

4) Put this in written form (June 15, 1972).

5) Send written copies of role definition to school administrators.
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6) Review and discuss revised P.R.T. role at full ERDC staff
meeting (August, 1972).

7) Orient new P.R.T.'s hired in 1972-73 to role (by September 1,
1972)...

8) Schedule 'individual meetings with school administrators and
contact person in schools to explain role.

9) Use workshops and in-service to review and explain their role
in the schools (August, September, 1972).

The evaluation questions are:

1) Was a role definition clearly defined for the P.R.T.'s?

2) Was it satisfactorily disseminated and explained to schools

and ERDC staff by October 1, 1972?

A questionnaire was given to a random sample of 20 participating school

principals (Appendix C) and 28 ERDC staff members (Appendix D) in October of

1972. A role definition was completed and agreed upon as a clear and de-

finitive definition by the P.R.T.'s and the project director.

Objective 2: The prescriptive resource teacher will conduct a minimum of

two formal in-service meetings in each school on topics or

programs related to the educational needs of that school.

Activities:

1) In-service topics will be requested from each school through
questionnaires.

2) Demonstrate and explain new material, or programs that arrive
at the RPIMC.

3) Provide information on the format of new educational programs.

4) Demonstrate teaching techniques appropriate to the group being

in-serviced.

5) The P.R.T. will demonstrate appropriate teaching techniques to
the tutors and teachers of case load children.

6) The P.R.T. will be available as the resource, person to plan

and advise on new programs for the school.
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. The evaluation questions are:

1) Were at least two formal in-service meetings held at each

school?

2) Did the in-service meetings meet the needs of each school?

The Prescriptive Resource Teacher Evaluation Questionnaire (PRTEQ)

. (Appendix F) was sent to participating school principals in May of 1973.

Success of this objective was determined by the responses to Questions 5, 7

and 8 in the PRTEQ. Also available was a listing of all workshops conducted

by each P.R.T. and allied ERDC staff and the topics of tnese workshops. This

list was compared to the response of the principals to Question 2 in the P.R.T.

Inquiry Questionnaire (Appendix C) to futher probe how well the intent of the

objective was met.

Objective 31 Each P.E.T. will offer at least two in-service programs for

all school personfiel within her service center area.

Activities:

1) P.R.T.'s and appropriate ERDC staff meet and plan at least
5 in-service programs by August of 1972.

2) Questionnaires will be given to school staff listing options
and providing space for additions.

Questionnaires collected from contact people at a September
Meeting.

4) Dates will be set for workshops and invitations sent to
schools.

5) Evaluative questionnaires will be completed following each
workshop.

The evaluation question is:

1) Were at least two workshops held for all schools within each

service center area?

A vast majority of the principals indicated to the P.R.T.'s and ERDC that

they did not want out of school workshops this year due'to the time consumed by

the human relations course.-most of them were having conducted at their schools.



25

Objective 4: The ERDC Center staff and school administration will in-

sevice the contact person in each school so he /she.can

actively implement the coordination of P.R.T. functions.

Activities:

1) Specify contact person for current year at each level
(elementary and secondary) in each school.

2) Elicit support of school administration for in-service.

3) Set in-service dates.

4) Involve non-P.R.T. Service Center staff.

5) Explain coordination activities to contact person.

a. Defining school expectations in relation to P.R.T.
role.

b. Setting specific goals and objectives for P.R.T. in
each school.

c. Set priorities.

d. Schedule and have staff meetings.

e. Monitor highly structured educational programs.

The evaluation questions are':

1) Did the contact person receive appropriate in-service?

2) Did the contact person provide effective coordination?

A question concerning in- service given and ultimate success of each contact

person was asked of the P.R.T. in an interview (Appendix G) during April, 1973 by

the evaluator.. The results of the Contact Person Questionnaire (Appendix H) sent

out to all contact persons in May, 1973, and the results of Questions 1 and 2

in the PRTEQ (Appendix C),completed by all principals in participating schools

collected during May, 1973, was used to evaluate this objective. Each of these

questions were tabulated by school and for the total sample.
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Objective 5: A battery of short "mini lessons" will be developed by the

P.R.T.'s in which several different methods and materials

will be used in 1972-73 for purposes of diagnosis and

demonstration.

Activities:

1) An outside consultant will help the P.R.T.'s develop mini
lessons on June 5th and 6th of 1972.

2) The P.R.T.'s will formalize this battery of small diagnostic
lessons by August 30th of 1972.

3) The P.R.T.'s will practice th.vse techniques demonstrating among
themselves proper use of each method.

4) The P.R.T.'s will use this battery as an important part of
the diagnosis of children with learning problems.

The evaluation questions are:

1) Was a battery of mini lessons developed?

2) If mini lessons were developed were they used and found

useful after development?

A packet of the completed mini lesson(Appendix I) is the proof of develop-

ment of such. In an interview with the P.R.T.'s (Appendix G), in April by the

evaluator, a question was asked of the P.R.T. to determine whether the mini lessons

were used and found useful after development.

Objective 6: The P.R.T. in conjunction with the principal and/or contact

person in individual schools will compile a tentative list

of candidates for a caseload by considering the amount of

time the P.R.T. will be in the school.
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Activities:

1) This list will be made in order of priorities by grade utili-
zing past records (the definition of priority will be left to
individual schools).

2) Where available, the Title I needs assessment will be used to
help establish priorities.

3) All teachers within the school will be made aware of this list
and asked to react in terms of the priority liSting.

4) These reactions will be compiled and finalized into a projected
list from which the caseload. will be taken.

5) Later admissions to the projected caseload will be on a need
basis.

The evaluation question is:

1) Was a priority list of children needing prescriptive services

established for each school?

The actual priority list for each school and an agreement between P.R.T.'s

and each school regarding the number of children served will be used to determine

if this objective was met. A percentage of Rriority lists versus the number of

schools served will be calculated with a 75% completion rate being the criterion

for success.

Objective 7: One full day will be used to plan and write objectives for

each child involved in prescriptive programming.

Activities:

1) About 1/2 day will be used to obtain baseline data.

a. Observe child-teacher interaction in the classroom.

b. Observe child-peer interaction.

c. Review cumulative folder.

d. Secure time on task data.

e. Summarize prior assessment(s).

f. Evaluate child directly through criterion referenced,
standardized, and affective tests and questionnaires,

2) Review baseline data in general staffing: (about 1 hour).
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3) The P.R.T. and teacher(s) involved will write a prescription
based on child's weakness and strengths (about 2 hours).

a. Each participant will summarize information from their
area.

b. The P.R.T. will function as facilitator as well as
participant.

c. Other ERDC staff will be involved, as needed.

d. A prescriptive plan will be written with stated objec-
tives signed by all participants.

e. The prescriptive plan will include specific mention of
appropriate methods and materials under each objective.

f. Each participant will receive a copy.

4) Results will be communicated with the coordinator from each
school.

The evaluation questions are:

1) Were baseline data used in writing each prescription?

2) Did all involved teachers participate in writing the pre-

scription?

3) Did the P.R,7. feel she had adequate time to assess each

child?

The baseline data section of the Child Progress Report (Appendix K) was

used to determine if baseline data was used by the P.R.T.'s for diagnosing each

child case study. Question 2 on the Child-Teacher Questionnaire (Appendix L)

provided information as to whether or not teachers participated in the prescrip-

tions. The Child-Teacher Questionnaire was administered to all teachers with

case study children during May, 1973. A percentage of the number of case

studies involving the appropriate teacher(s) was calculated with 70Z being the

criterion determining success. The time available versus time needed for the

P.R.T. for assessing each child was determined in an interview conducted by the

evaluator with the P.R.T. in April, 1973.



Objective 8:

29

a. The P.R.T. will monitor and evaluate prescriptions once

per week for each student in her caseload (in schools

purchasing at least 12 days of service per year).

b. The monitoring phase will be delegated to the contact

person or his designate in schools not visited by the

P.R.T. at least once per week.

Activities:

1A) P.R.T will schedule conferences with all peflons involved in
the daily educational program, including the student.

2A) Objectives, materials, and procedures will be evaluated and
new objectives set for the following week (if needed) on -going
activities:

a. Record of child's responses (attitude and behavior).

b. Record of teacher responses.

c. Record of materials matched to prescription.

d. Record of revised objectives relative to child's progress.

3A) Each teacherhaving a student involved in the prescriptive process
will set aside 30 minutes per week for consultation with P.R.T.
This schedule will be given to the contact person and each P.R.T.

18) The P.R.T. and contact person will devise a method of
reporting biweekly monitoring.

28) The P.R.T. and contact person will arrange a P.R.T agenda
related to on-going monitoring.

33) The P.R.T. will evaluate objectives, methods, and materials
and rework objectives ano goals as needed.

The evaluation question is:

1) Was each child's prescriptive program monitored at least once

per week and altered as needed either by a P.R.T. or by a

contact person designated by the school?
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The Dated Log in the Child Progress Report (Appendix K) contains informa-

tion concerning frequency of child case contact by the P.R.T. This data was

taken from the year end P.R.T. Report (Appendix K) and a collective percentage

of how often cases had weekly review was calculated. To determine how well

this has worked in helping the child and as a practical working arrangement

information was collected in the P.R.T. Interview by the evaluator in April,

1973.

Objective 9:.= The P.R.T. will conduct a summary evaluation for each pre-

scriptive program no longer than 4 1/2 months after its onset.

Activities:

1) Objectives will be checked in relation to original goals and
baseline data.

2) Conferences and staffings will be arranged.

3) A narrative summary will be written by P.R.T. and distributed
to all personnel involved.

4) End of the year evaluation will use the same procedure;

however, all personnel involved will be asked to write a narra-
tive paragraph describing process.

The evaluation questions are:

1) Were summary reports written for each child case study involved

in the P.R.T.'s prescriptive programming 4 1/2 months after its

onset?

2) Did all involved personnel contribute to the case study summary?

The substantiating data as to whether or not the report was written after

4 1/2 months was the reports themselves which were sent to the evaluator 4 1/2

months after the case study was reported to the evaluator as started. To

determine if all involved personnel were contributors to the report a question

discerning such was included in both the Child-Teacher Questionnaire (Appendix L)
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and the Contact Person Questionnaire (Appendix 1) and the P.R.T.'s included a

statement of such in the evaluation section of the Child progress Report (Appendix

K). A percentage of the number of times all three (Teacher, Contact Person, and

P.R.T.) agreed that all involved personnel contributed to the final report

was calculated.

This objective was discarded due to the paper work included and time

involved.

GOAL 3: Conduct a Product Evaluation of P.R.T. - RPIMC Functions.

Objective 1: Fifty percent of a random sample of 30 students served in the

second year of the project (1971-72) will be rated by teachers

to have maintained the gains made during that year.

Activities:

1) List all students who participated in the 1971-72 program

by town. .

2) Ceeck the list to exclude those who heve moved.

3) Randomly select 30 students from this list.

4) Show the new teacher copies of the 1971-72 Child Progress
Report and Summary.

5) Have l'icw teacher complete evaluative questionnaire rating
current progress in relation to original objectives (by
February 1, 1973).

6) Tabulate results and compare to criterion levels specified
above.

The evaluation question is:

1) Did 50% of a random sample of 30 children, who were case study

children during the 1971-72 school year, maintain their gains

during the summer of 1972?

A random sample of 30 children, who have remained at the same school was

drawn from the ease studies of 1971-72.
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Objective 2: Seventy percent of students involved in intensive pre-

scriptive programs dealing with basic skills (i.e. reading,

math, language, perceptual-motor development) will meet,

the objectives set.

Activities:

1) The selection criterion will include: any child perceived
by teachers and validated by P.R.T.'s as being most in need
of special nelp; teacher and a tutor's willingness to partici-
pate in program; children at primary level will be given
priority.

2) Baseline data will include a common fund of criterion
referenced tests plus classroom observations, data from
cumulative folder; and records of previous assessment.
Criterion referenced tests will be used on a pre-during-post
basis.

3) Each individualized program will be written, monitored, and
evaluated as specified in the section under process evalua-
tion above.

4) Objectives will be written realistically taking estimates of
the child's potential for learning into account. Other ERDC
specialists will be involved in writing prescriptions when
possible.

5) The Wide Range Achievement Test will be administered on a
pre-post test basis as a validating instrument.

6) Teacher and coordinator questionnaires will also be used as
validating instruments.

7) Specification of forms and time line for data collection will
be completed by September 1, 1972.

8) Specification of research design to accommodate and analyze
data will be completed by September 1, 1972.

9) Accuratri records will be maintained documenting the child's
performance in relation to criterion levels.

10) An over-all tabulation of percent of students meeting
objectives will be computed at the end of the 1972-73 school
year.

11) Data from validating instruments will be computed to match
achievement of objectives against external criteria.
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The evaluation questions are:

1) Did 70% of involved students meet the objectives specified?

2) How much achievement gain was shown on the Wide F6nge Achieve-

ment Tests (WRAT)?

Baseline data, objectives, program modifications, principal evaluation and

P.R.T. final evaluation which is all documented on the Child Progress Report

(Appendix K) was studied and tabulated. The teacher of the case study child rated

now she feels the program has succeeded with the child in the Child-Teacher

Questionnaire (Appendix L). The percentage of successful case studies as agreed

upon by the P.R.T., principal and teacher was then computed to determine if the

70% objective was met. The WRAT was then studied on a pre-post basis to deter-.

mine average child academic growth as measured by a standardized measure of

achievement.

Objective 3: Fifty percent of children involved in the prescriptive

program will demonstrate significant positive attitudinal

change (on a standard test measuring affect) when their

performance is compared on a pre-post basis.

Activities:

1) Select the affective test preferred after reviewing those
available (i.e. School Morale Test, Self Appraisal Inventory,
Minnesota School Affect Assessment; 41.1y Class Inventory ")
by June 15, 1972.

2) Prescriptions will be written to include focus on attitude
change.'

3) Administer the selected instrument to all students partici-
pating on a pre-post basis.

4) Tabulate results for the entire sample by June of 1973.

5) Compare results to criterion levels specified by using a
t-test.
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The evaluation quesiton is:

1) Did 50% of the children have a positive attitudinal change

toward themselves?

All of the case study children had a self-appraisal inventory (Appendix M)

administered by the! P.R.T. on a pre-post case study basis. These inventories

were tabulated and difference score was computed. Each child's pre-post

difference was then scrutinized and a percentage of those having significant

changes was calculated.

Objective 4: Fifty percent of a random sample of teachers with students

involved in the prescriptive programs will demonstrate more

and better use of positive reinforcement as measured by

standard ratings of video tape samples taken at the beginning

and end of the child's program.

Activities:

1) Develop teacher rating form for positive reinforcement by
June 15, 1972. This can be done as part of a "mini-lesson"
in-service with Dr. Virginia Brown on June 5th and 6th.

2) Video tape teacher-child interaction at the beginning and
near end of child's program.

3) Have two non-involved ERDC specialists rate teacher-child
interaction without knowing whether samples were of pre
or post test (by June, 1973).

4) Tabulate results and compare to criterion levels.

The evaluation question is:

1) Did 50% of the teachers sampled improve and increase their

use of positive reinforcement?

This objective was not accomplished due to lack of cooperation from schools

and lack of video tape equipment available.
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Data

GOAL 1
Objective 1

The evaluation question is:

1) Will materials purchased in 1972-73 he consistent with demand

patterns of 1971-72?

A comparison of the objective goals with actual purchase orders in 1972-73

was made in May of 1973 and the percentage of how often the two coincided was

calculated and checked as to whether or not it met the 75% coincidence rate

which was stated in the goal for this objective.

The objective as stated was not met in regards to replacement, 1.5% actual

vs 10%, because the need was not realized as expected. The 55% for materials

in the areas of early childhood readiness, speech and language development, and

perceptual motor development also missed its goal as only 40.54% of the money

was spent in this area. This varies .75% greater than the tolerances set up in

the design. The specific skills deficit area was well within the goal para-

meter set for it as 42.71% of the money was spent in this area. The remainder

of the money was spent in other areas of need according to staff request of

children and on teacher needs and amounted to 15.47%.

A significant change in usage was noted in the RPIMC as shows by Appendix

A which compares March and April of both 1972 and 1973. It was stated by the

RPIMC staff that much of their ordering was based on current demands upon the

center by the users. It is felt, therefore, that the goal was met as well as

possible without being detrimental to the project.

Objective 2

The evaluation question is:

1) Was the modified Oletha system installed?
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After preliminary investigation of the Oletha System Update during June of

1972, by the RPIMC staff, it was found that the system was not adequate for

present RPIMC needs. The major problem found with the Oletha Update was the

cataloguing of materials no longer available while not cataloguing many other

items now in the RPIMC. On further study during the year, it was decided that

the Oletha system would aid considerably in facilitating smooth transition

during any future turnover in RPIMC staff or utilizing non-professional staff.

The Oletha system was, therefore, purchased by the RPIMC.

Objective 3

The evaluation question is:

1) Were 75% of the materials requested in 1972-73 used as part

of a prescriptive process?

A random sample of one week per month was drawn in April, 1973, and a count

of those ordered for prescriptive purposes was made to determine if 75% of the

materials were actually used as a part of the prescriptive process.

The P.R.T.'s were found to order 68% of the time for prescriptive purposes

while the remainder of the staff ordered 77% of the time prescriptively. The

total order rate was 70% for prescriptive purposes which was less than the 75%

goal which was hoped for. It seems, however, that whether or not the data was

ordered for one or two children the teachers utilized the material as they saw

fit. The random sample of 250 cards were drawn from the return card questionnaires

filled out by teachers (Appendix 13). The responses showed that on an average

7.76 children used each material sent out.

GOAL 2
Objective 1

The evaluation questions are:

1) Was a role definition clearly defined for the P.R.T.'s?



37

Was it satisfactol-ily disseminated and explained to schools

and ERDC staff by October 1, 1972?

A questionnaire was given to a random sample of 20 participating school

principals (Appendix C) and 28 ERDC staff members (Appendix D) in October of

1972. A role definition was completed and agreed upon as a clear and de-

finitive definition by the P.R.T.'s and the project director (Appendix E).

The dissemination of the role definition was fairly thorough as 90% of the

responding principals (Appendix C) and 97% 'of the ERDC staff (Appendix D)

responded that they had been made aware of the P.R.T. role.

Objective 2

The evaluation questions are:

1) Were at least two formal in-service meetings held at each

school?

2) Did the in-service meetings meet the needs of each school?

The Prescriptive Resource Teacher Evaluation Questionnaire (PRTEQ)

(Appendix F) was sent to participating school principals in May of 1973.

Success of this objective was determined by the responses to Questions 5, 7

and 8 in the PRTEQ. Also available was a listing of all workshops conducted

by each P.R.T. and allied ERDC staff and the topics of these workshops. This

list was compared to the response of the principals to Question 2 in the P.R.T.

Inquiry Questionnaire (Appendix C) to father probe how well the intent of the

objective was' met.

The principals indicated that formal meetings were conducted (16 of 17

responding) and that these meetings met the needs of their schools (13 of 16

responding). Only six of fifteen responding principals said that there were

two or more meetings held in their school (Appendix F, Question 8). The P.R.T's

and RPIMC staff documented their, workshops (Appendix G) and indicated that 17

of the 41 schools which received a workshop had two or more, however, 73 work-
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shops were held in the 37 schools served by the P.R.T.'s plus four additional

schools (these latter workshops were given by RPIMC staff). Much of the vari-

ability seems to be a function of time; ti-m P.R.T. is sold into a given school.

Objective 3

The evaluation question is:

1) Were at least two workshops held for all schools within each

service center area?

A vast majority of the principals inJicated to the P.R.T.'s and ERDC that

they did not want out of school workshops this year due to the time consumed by

the human relations course most of them were having conducted at their schools.

Objective 4

The evaluation questions are:

1) Did the contact person receive appropriate in- service ?.

2) Did the contact person provide effective coordination?

A question concerning in-service given and ultimate success of each contact

person was asked of the P.R.T. in an interview (Appendix G) during April, 1973 by

the evaluator. The results of the Contact Person Questionnaire (Appendix H) sent

out to all contact persons in May, 1973, and the results of Questions 1 and 2

in the PRTEQ (Appendix C),completed by all principals in participating schools

collected during, May, 1973, was used to evaluate this objective. Each of these

questions were tabulated by school and for the total sample.

The P.R.T.'s said that they had 28 formal contact people in the schools,

26 of which were.in-serviced (Appendix G, Questions Sand 4). Twenty-four of the

contact people responded, all of whom said that they had adequate in-service

and only one felt that he lacked understanding of the job (Appendix H, Questions

1 and 4). Only 78% felt that the role they played was adequately fulfilled
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even though they enjoyed the job (Appendix H, Questions 2 and 3).

The principals in answering Questions 1, 2, and 3 on the PRTEQ (Appendix

F) agreed with the contact persons in that 94% felt that in-service was adequate

for contact people while 83% felt their contact person was effective.

Objective 5

The evaluation questions are:

1) Was a battery of mini lessons developed?

2) If mini lessons were developed were they used and found

useful after development?

A packet of the completed mini lesson(Appendix I) is the proof of develop-

ment of such. In an interview with the P.R.T.'s (Appendix G), in April by the

evaluator, a question was asked of the P.R.T. to determine whether the mini lessons

were used and found useful after development. Five mini lessons were completed

and all of the P.R.T.'s responded that all of the mini lessons developed had been

useful either to themselves or in aiding teachers.

Objective 6

The evaluation question is:

1) Was a priority list of children needing prescriptive services

established for each school?

The actual priority list for each school and an agreement between P.R.T.'s

and each school regarding the number of children served will oe used to determine

if this objective was met. A percentage of priority lists versus the number of

schools served will be calculated with a 75% completion rate being the criterion

for success.

Only 28 of the 37 or 76% of the schools served had their staff and the P.R.T.

develop a priority listing of their students (Appendix J). This does meet the

criterion set for the project.
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Objective 7

The eVtluatiowluestions'are:

1) Were baseline data used in writing each prescription?

2) Did all,involved.teachers participate in writing the pre-

scription?

3) Did the P.R.T. feel she had adequate time to assess each

child?.

The baseline data section of the Child Progress Report (Appendix K) was

used to determine if baseline data was used by the P.R.T.'s for diagnosing each

child case study. Question 2 on the Child-Teacher Questionnaire (Appendix L)

provided information as to whether or not teachers participated in the prescrip-

tions. The Child-Teacher Questionnaire was administered to all teachers with

case study children during May, 1972. A percentage of the number of case

studies involving the appropriate teacher(s) was calculated with 70% being the

criterion determining success. The time available versus time needed for the

P.R.T. for assessing each child was determined in an interview conducted by the

evaluator with the P.R.T., in April, 1973.

All of the case studies had baseline data collected on them (Appendix K).

Also, 98% of the teachers responding on the Child-Teacher Questionnaire said they

were involved in writing the prescription. These meet the criterion set for this

part of the objective. Three of the five P.R.T.'s said that time to do good

child assessments was lacking in all or part of their schools. The P.R.T.'s

indicated that large schools must buy more time; one P.R.T. suggested 25 days

minimum while another suggested one day per week.

Objective 8

The evaluation question is:

1) Was each child's prescriptive program monitored at least once

per week and altered as needed either by a P.R.T. or by a
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contact person designated by the school?

The Dated Log in the Child Progress Report (Appendix K) contains informa-

tion concerning frequency of child case contact by the P.R.T. This data was

taken from the year end P.R.T. Report (Appendix K) and a collective percentage

of how often cases had weekly review was calculated. To determine how well

this has worked in helping the child and as a practical working arrangement

information was collected in the P.R.T. Interview by the evaluator in April,

1973.

According to the P.R.T. Log (Appendix K) each child was monitored once

each month by the P.R.T. The P.R.T.'s felt that only 26 children were monitored

twice a month by a P.R.T. (Appendix G) but that many of the children were monitored

by the contact person also., Four of the five P.R.T.'s believed that the moni-

toring was helpful to the'child (Appendix G). Much of the problem with monitor-

ing was expressed by the P.R.T.'s to be not enough time in each school.

Objective 9

The evaluation questions are:

1) Were summary reports written for each child case study involved

in the P.R.T.'s prescriptive programming 4 1/2 months after its

onset?

2) Did all involved personnel contribute to the case study summary?

The substantiating data as to whether or not the report was written after

4 1/2 months was the reports themselves which were sent to the evaluator 4 1/2

months after the case study was reported to the evaluator as started. To

determine if all involved personnel were contributors to the renort a question

discerning such was included in both the Child-Teacher Questionnaire (Appendix L)

and the Contact Person Questionnaire (Appendix M) and the P.R.T.'s included a

statement of such in the evaluation section of the Child Progress Report (Appendix

K). A percentage of the number of times all three (Teacher, Contact Person, and



P.R.T.) agreed that all involved personnel contributed to the final report

was calculated.

This objective was discarded due to the paper work included and time

involved.

GOAL 3
Objective 1

The evaluation question is:

1) Did 50; of a random sample of 30 children, who were case study

children during the 1971-72 school year, maintain their gains

during the summer of 1972?

A random sample of 30 children, who have remained at the same school was

drawn from the case studies of 1971-72. Twenty-three of 25 case children were

reported to have remained the same or improved. One case child had a major loss

of knowledge while the other child was somewhat poorer than in the spring of

1972.

Objective 2

The evaluation questions are:

1) Did 70% of involved students meet the objectives specified?

2) How much achievement gain was shown on the Wide Range Achieve-

went Tests (WRAT)?

42

Baseline data, objectives, program modifications, principal evaluation and

P.R.T. final evaluation which is all documented on the Child Progress Report

(Appendix K) was studied and tabulated. The teacher of the case study child rated

how she feels the program has succeeded with the child in the Child-Teacher

Questionnaire (Appendix 1). The percentage of successful case studies as agreed

upon by the P.R.T., principal and teacher was then computed to determine if the

70% objective was met. The WRAT was then studied on a pre-post basis to deter-
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mine average child academic growth as measured by a standardized measure of

achievement.

Only 44% (Appendix K) of the case study children met all of their objectives

however, 83% of all objectives set were met (Appendix K). Of all these sets

of objectives set for each child the principal and P.R.T. felt that 10E were

appropriate (Appendix K), while the teachers felt that 94 were appropriate for

the child (Appendix L). It seems as if social improvement has been more success-

ful under this program as over 90% of the children were seen as having made

substantial gains in this area by principals, teachers, and P.R.T.'s (Appendices

K and L). The principals and P.R.T.'s viewed the academic gain for each child

to have placed 60% of the children at or near grade level (Appendix K). WRAT

scores pre and post treatment showed an average .b2Y, gain per child (Appendix K)

which is more than .19 per month growth as the average case was 5.6 months long

(Appendix K).

Objective 3

The evaluation quesiton is:

1) Did 500 of the children have a positive attitudinal change

toward themselves?

All of the case study children had a self-appraisal inventory (Appendix M)

administered by the P.R.T. on a pre-post case study basis. These inventories

were tabulated and difference score was computed. Each child's pre-post

difference was then scrutinized and a percentage of those having significant

changes was calculated.

The average change from the pre to post assessment was a rise from 31.7 to

35.89 in self concept (Appendix K). The percentage showing gains in self con-

cept was 73% (Appendix K).
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Objective 4

The evaluation question is:

1) Did 50% of the teachers sampled improve and increase their

use of positive reinforcement?

This objective was not accomplished due to lack of cooperation from schools

and lack of video tape equipment available.
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Conclusions and Recommendations

The "Instructional Materials Center" project was designed to set up a

process by which children with learning disabilities would be aided both in the

affective and cognitive domains. With this in mind, I feel that the project

has been-successful even though some of the objectives set up were not met. I

feel the objectives not met were exploratory in the process domain and did not

spell failure to the ultimate consumer (the child). The project has greatly

aided the children involved in the project case load. It has also given teachers

a broader perspective on materials available and their usage. Thus, the three

years of the project will have a future impact if it died tomorrow.

The project is not folding due to the end of the project under Title III

funding. The schools and Southwest-West Central Educational Research and

Development Council (ERN) are maintaining the project. Also, other people in

ERDC are utilizing information gained from the project. It is these two

facts which probably spell out the project's success even better than the formal

evaluation.

This process could be used anywhere in multiple school settings where schools

are willing to cooperate in the use of personnel and materials or in a very large

school district. Soliie changes which might make it more effectivp would be hav-

ing the prescriptive resource teacher (P.R,T.) in the schools at least 0-weekly

and more often in large schools, and insure the P.R.T. a contact person in each

school who nas functioning with tne P.R.T. as part of their formal duties and

free time to do so.
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APPENDIX A

MATERIAL USAGE CHARTS
and

SAMPLE LISTING OF MATERIAL USAGE
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1970-71

1971-72

1972-73



.1972

OVERALL

MATERIAL USAGE OF

48

PERCENTAGE
SUBJECT AREA AVAILABLE MATERIAL OF USAGE

Classroom Resources 576 138 24

English Grammar and Composition 143 26 18

Guidance 183 41 22

Handwriting 112 27 24

Health 219 15 7

High Interest, Low Vocabulary 1,664 800 48

Language Arts,. Correlated Reading 307 3 1

Literature 388 88 23

Mathematics 932 351 38

Music 33 15 45

Programmed Mathematics 91 30 33

Perceptual Motor Development 311 170 55

Programmed Reading 599 50 8

Reading: Basal 2,785 233 8

Reading: Linguistics 478 51 11

Reading: Phonics 837 328 39

Reading: Readiness 541 266 49

Science 235 86 37

Speech and Language Development 112 50 45

Spelling 461 82 18

Study Skills 1,770 501 28

Social Studies 588 105 18

Vocabulary Development & Word Analysis" 248 75 30

Physical Education 36 13 36

Teaching Machines 245 74 30

13,894 3,618 26
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BOOKS

MATERIAL USAGE OF

49

PERCENTAGE
SUBJECT AREA AVAILABLE MATERIAL OF USAGE

Classroom Resources 563 135 24

English Grammar and Composition 143 26 18

Guidance 177 35 20

Handwriting 81 12 15

Health 216 14 6

High Interest, Low Vocabulary 1,597 760 48

Language Arts,. Correlated Reading 298 1 0

Literature 330 65 20

Mathematics 558 132 24

Music 15 0 0

Programmed Mathematics 91 30 33

Perceptual Motor Development 102 40 39

Programmed Reading 595 50 9

Reading: Basal 2,761 220 8

Reading: Linguistics 478 51 11

Reading: Phonics 488 90 18

Reading: Readiness 219 74 34

Science 203 65 32

Speech and Language Development 80 33 41

Spelling 361 48 13

Study Skills 1,420 316 22

Social Studies 538 83 15

Vocabulary Development & Word Analysis' 222 75 34

Physical Education 0

Teaching Machines 147 61 41

11,683 2,416 21



1972

KITS

MATERIAL 4 USAGE OF

50

PERCENTAGE
SUBJECT AREA AVAILABLE MATERIAL OF USAGE

Classroom Resources 9 1 11.1

English Grammar and Composition 0

Guidance 5 5 100.0

Handwriting 30 14 46.6

Health 0

High Interest, Low Vocabulary 67 40 59.7

Language Arts,. Correlated Reading 9 2 22.2

Literature 38 21 55.3

Mathematics 363 212 58.1

Music 1 1 100.0

Programmed Mathematics 0

Perceptual Motor Development 204 129 63.2

Programmed Reading 4

Reading: Basal 24 13 54.2

Reading: Linguistics 0

Reading: Phonics 313 222 70.9

Reading: Readiness 281 175 62.2

Science 16 8 50.0

Speech and Language Development 28 15 53.6

Spelling 100 34 34.0

Study Skills 338 180 53.3

Social Studies 39 19 48.7

Vocabulary Development & Word Analysis' 25 ..

Physical Education 0

Teaching Machines 0

1,894 1,091 57.6



TAPES, RECORDS, STUDY PRINTS,
FILMSTRIPS, AND TEACHING MACHINES

MATERIAL USAGE OF

51

PERCENTAGE
SUBJECT AREA AVAILABLE MATERIAL OF USAGE

Classroom Resources 4 2 50.0

English Grammar and Composition 0

Guidance 1 1

Handwriting 1 1 100.0

Health 3 1 33.3

High Interest, Low Vocabulary 0

Language Arts,. Correlated Reading 0

Literature 20 2 10.0

Mathematics 11 7 63.6

Musit:.,

Programmed Mathematics

17 14

0

82.3

Perceptual Motor Development 5 1 20.0

Programmed Reading 0

Reading: Basal 0

Reading: Linguistics 0

Reading: Phonics 36 16 44.4

Reading: Readiness 41 17 41.5

Science 16 13 81.2

Speech and Language Development 4 2 50.0

Spelling 0

Study Skills 12 5 41.7

Social Studies 11 3 27.3

Vocabulary Development & Word Analysis' 1

Physical Education 36 13 36.1

'Teaching Machines 98 13 13.3

317 111 35.0
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1973

OVERALL

MATERIAL USAGE OF

52

PERCENTAGE
SUBJECT AREA AVAILABLE MATERIAL OF USAGE

Classroom Resources 639 177 28

English Grammar and Composition 143 26 18

Guidance 203 50 25

Handwriting 130 31 24

Health 220 17 7

High Interest, Low Vocabulary 1,689 820 47

Language Arts,. Correlated Reading 314 7 2

Literature 402 88 22

Mathematics 1,086 435 40

Music 39 14 36

Programmed Mathematics 91 30 33

Perceptual Motor Development 396 280 71

Programmed Reading 599 50 8

Reading: Basal 2,789 225 8

Reading: Linguistics 418 51 12

Reading: Phonics 927 394 43

Reading: Readiness 645 277 43

Science 252 93 37

Speech and Language Development 167 105 63

Spelling 464 79 17

Study Skills 1,894 531 28

Social Studies 633 105 17

Vocabulary-Development & Word Analysis' 268 99 37

Physical Education 38 11 29

Teaching Machines 147 61 41

14,593 4,056 28



1973

'BOOKS

MATERIAL USAGE OF

53

PERCENTAGE

SUBJECT AREA AVAILABLE MATERIAL OF USAGE

Classroom Resources 412 55 13.3

English Grammar and Composition 43 2 4.6

Guidance 124 30 24.1

Handwriting 66 11 16.6

Health 168 10 5.9

High Interest, Low Vocabulary 1,434 691 48.2

Language Arts,. Correlated Reading 278 10 3.6

Literature 233 97 41.6

Mathematics 407 110 27.2

Music 11 7 63.6

Programmed Mathematics 89 40 44.9

Perceptual Motor Development 57 24 42.1

Programmed Reading 491 42 8.5

Reading: Basal 2,494 159 6.4

Reading: Linguistics 402 91 22.6

Reading: Phonics 356 195 54.5

Reading: Readiness 179 67 37.4

Science 103 52 50.5

Speech and Language Development 33 2 6.1

Spelling 348 49 14.1

Study Skills 1,301 452 34.7

Social Studies 361 150 41.6

Vocabulary Development & Word Analysis' 199 122 61.3

Physical Education
0

Teaching Machines
0

9,589 2,468 25.7



'KITS

MATERIAL USAGE OF

54

PERCENTAGE
SUBJECT AREA AVAILABLE MATERIAL OF USAGE

Classroom Resources 72 42 58

English Grammar and Composition 0

Guidance 17 8 47

Handwriting 44 17 39

Health 1 1 100

High Interest, Low Vocabulary 92 60 65

Language Arts, Correlated Reading 16 6 38

Literature 52 18 35

Mathematics 511 290 57

Music 4 2 50

Programmed Mathematics 0

Perceptual Motor Development 282 230 82

Programmed Reading 4 0

Reading: Basal 28 5 18

Reading: Linguistics 0

Reading: Phonics 386 272 70

Reading: Readiness 352 159 45

Science 30 16 53

Speech and Language Development 67 55 82

Spelling 103 31 10

Study Skills 456 205 45

Social Studies 53 8 15

Vocabulary Development A Word Analysis' 44 22 50

Physical Education 1 1 100

Teaching Machines 0

2,615 1,448 55



1973

MISCELLANEOUS

MATERIAL USAGE OF

55

PERCENTAGE

SUBJECT AREA AVAILABLE MATERIAL OF USAGE

Classroom Resources 4 0

English Grammar and Composition 0

Guidance 9 7 77

Handwriting 5 2 40

Health 3 2 66

High Interest, Low Vocabulary 0

Language Arts, Correlated Reading 0

Literature 20 5 25

Mathematics 17 13 76

Music 20 12 60

Programmed Mathematics 0

Perceptual Motor Development 12 10 83

Programmed Reading 0

Reading: Basal 0

Reeding: Linguistics 0

Reading: Phonics 53 32 60

Reading: Readiness 74 44 59

Science 19 12 63

Speech and Language Development 20 17 85

Spelling 0

Study Skills 18 10 55

Social Studies 42 14 33

Vocabulary Development & Word Analysis* 2 2 100

Physical Education 37 10 27

Teaching Machines 0

355 192 54



APPENDIX B

MATERIAL RETURN CARD

56
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MATERIAL RETURN CARD QUESTIONNAIRE

1. Was this material ordered by yourself?

YES - 135 NO - 130

2. Was this material prescribed by ERDC staff for a particular student?

YES - 168 NO - 90

3. Total number of students using the material.

Mean of 7.76

4. Was the material appropriate for tne student?

YES - 205 NO - 31

5. Would you recommend the purchase of this material for your school?

YES - 167 NO - 51
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APPENDIX C

P.R.T. INQUIRY QUESTIONNAIRE
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P.R.T. INQUIRY QUESTIONNAIRE

School Name

ERDC is interested in modifying the Prescriptive Resource Teacher's role

to meet the precise needs of your school. In order to improve the services

---
we offer you, we need some feedback from individual schools. We would

apveciate your completing this questionnaire considering the projected needs

of the 1972-73 school year.

1. We would like the PRT to conduct workshops for all or most of our teachers.

0 25 50 75
(Percent of PRT's in-school time)

100

2. What are some of the topics which these workshops could cover which you
would see as useful to your school?

3. We would like the PRT to informally in-service individuals or small groups
of teachers.

4

0 25 50 75
(Percent of PRT's in-school time)

100

4. We would like the PRT to diagnose individual children's need and work
with school staff in writing prescriptive educational programs for each
child. This will involve meeting with the school personnel involved
in the child's educational program, assessing needs, writing objectives
and planning activities to meet those objectives.

4

0 25 50 75 100

5. Were you made aware of the role of the PRT in writing prior to this
questionnaire? YES NO

Comments:



60

1. 2 - 5% or less
1 - 10%
10 - 25%

PRT INQUIRY QUESTIONNAIRE

(30 replies)

2. Comments on next page.

3. 7 - 10% - 20%
10 - 25% - 30%
7 - 50%
1 - 75%

4. 4 - 25%
11 - 50% - 60%
12 - 75% - 80%
1 - 100%

5. 27- YES
3 - NO



PRT INQUIRY QUESTIONNAIRE

COMMENTS

61

Topics: creative writing "listening skills"--The exceptional learner-gifted
ordering materials behavior management, individualizing. Diagnoses of learn-
ing disabilities, individualized instructors new ideas in grouping, new
materials and methods for teaching children with learning disabilities.
SLD Identification and role of classroom teacher and SLD student.

What, when, where and how of the PRT for our classroom teachers.

The PRT person is to valuable, because of her limited time here to run
in-service but I will give up 1 day of in-school for 1 day of office.

Topics of importance are: what she can do, when, where and how she can do
it.

To community-school groups like Title I Right To Read, etc.

This is a very important item. There should be a memo to all school personnel
involved telling the goals and role of the PRT.

Base of service-individual problems.

Behavior modification, discuss with teacher areas of weakest for students in
the classroom. Severe learning difficulties, kids who can't apply phonics
to reading, utilization of PRTs, upgrading of reading, identify the students
who need the PRT, using materials and supplies prescribed by the PRT. I

think it would be worthwhile if our faculty was informed as to just how the
services of the PRT could be utilized. I believe our faculty does know,
generally and I think our present PRT does a good job in making the service
available. If possible work with students.

Individualizing reading program-human relationships requirement. Suggestion
for gifted and talented--corelation of K-12 language arts.

She made a rough copy of job description the first day she was at our school.
Present materials usable for slower children. Grading of the separate groups
within a classroom.
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APPRENDIX D

ERDC STAFF MEMBERS QUESTIONNAIRE



ERDC STAFF MEMBERS QUESTIONNAIRE

Center Name

63

1. Have you been made aware of the role of the rRT?

27 YES 1 NO

Comments:

2. Now will you and the PRT interact and utilize each others

talents and time during the coming year?

NOT INCLUDED
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APPENDIX E

ROLF DEFINITION
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ERDC

Prescriptive Resource Teacher

Description of Services

The Prescriptive Resource Teacher will:

1. Diagnose learning difficulties and assist teacher in planning a
program to remediate those difficulties.

2. Assist tne teacher in developing informal academic diagnosis for
use in the classroom.

3. Assist the teacher in developing new techniques for accommodating
individual differences.

4. Assist the teacher in selecting and obtaining new material specific
to the program of individual students.

5. Assist the teacher in restructuring specific student programs as
the student progresses to meet his changing needs.

6. Coordinate her prescriptive cases with other personnel involved.

7. Work with teachers in developing a positive learning environment.

8. Conduct in-service activities and formal workshops.
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APPENDIX F

P.R.T. EVALUATION QUESTIONNAIRE
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PRT EVALUATION QUESTIONNAIRE

Scivaol Name

1. Did your contact person receive in-service training which aided them in
better performing their specified role as a contact person?

17 YES 1 NO

Comments:

2. Was the contact person in 'tour school successful?
15 YES 3 NO

Comments:

3. Did the contact person provide effective coordination within your school

with the PRT?
15 YES 3 NO

Comments:

4. Were you notified of at least two workshops held by CRDC personnel in your
service area for all schools in the arca?

11 YES 7 NO

5. Did these workShops meet the needs of your school?
11 YES 3 NO

Comments:

6. Did your school staff and the PRT decide jointly which children would g..!1
the PRT's services?

16 YES I NO

Comments:



7. Did you opt to have the PRT conduct formal meetings for your teachers?

iA YES NO

8. Now many formal in-service meetings were coordinated by the PRT in your

school?
1 meeting - 9 schools

2 meetings - 4 schools
3 meetings - 1 school

.10 meetings - 1 school
9. Did these In-serviceT meet the needs of your school?

15 YES 1 NO

Comments:

68
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APPENDIX G

P.R.T. INTERVIEW
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PRT INTERVIEW

1. How many in-service meetings have you had or are planned this year?
(need list of workshops by school and topic)

Included after next page.

2. How many schools do you service?

37

3. How many of these schools have a contact person?

28

4. How many of the contact people have you in-serviced?

26

5. Did you find the mini-lessons of any value?

All five PRTs said YES

6. Did the schools in conjunction with you make up priority lists of students
to be worked by you? (need lists)

28 (foe lists See Appendix J)
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7. Did you have adequate time to access each case load child?

1. Not adequate time in one large school with too few days.

2. Yes
3. Yes-majority of the schools - need minimum of 25 days in large schools

- need minimum of 10 days in small schools
(one class per grade)

4. Yes
5. No - need once or twice a week in a school to do this adequately.

8. Was each case load child monitored 18 days this school year?

26

9. Do you believe this aided the improvement of this child?

YES - 4

NO - 1
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WORKSHOP LIST

TOWN DATE TOPIC

Jasper 8/29/72 Materials demonstration for Title I teachers.

2/16/73 PRT role and materials

Adrian January Cuisinare rods demonstration
9/14/72 Materials demonstrations

Balaton 2/23/73 Talked to Title I mothers
1/23/73 PRT role and materials
5/23/73 Materials for summer school

Beaver Creek 1/30/73 PRT role and materials

Magnolia January Grouping for reading
2/7/73 PR? role and materials

Marshall 10/17/72 PRT role and materials
9/19/72 Materials demonstrations

Milroy February Behavior modification

Minneota 5/17/73 Planning individualized programs for LD and slow
learner-7th graders

12/6/72 Materials demonstrations

Okabena 1/19/73 PRT role and materials
4/27/73 Perceptual motor

Ruthton 10/24/72 PRT role and materials

Pipestone 9/27/72 Materials demonstrations
10/26/72 Materials demonstrations
2/27/73 Materials Aemonstrations

Flandreau 9/27/72 Materials demonstrations

Lake Wilson & 10/3/72 Materials demonstrations
Chandler



Workshop List

TOWN

Lakefield

DATE TOPIC

March PRT role
Individualizing within the classroom

Heron Lake Exceptional Learner (gifted)

Morgan

Springfield

Fulda

Worthington

Round Lake

73

10/25/72 Ordering materials & reading record systems
for students 1-6

12/13/72

11/3/72

9R1/72
10/4/72
1/18/73

Learning techniques for slow learner

Giving directions.
PRT role
Parent Work:hop on preschool learning stimulation
Positive methods of controlling children in
classroom

11/29/:2 Following directions
11/28/72 Perceptual motor (w/ Jo Gascoig1'e)

4/7/73 Special education meeting

2/5/73 Creative writ:ng
Listening skills

Rushmore 5/29/73 Teacher-made materials

Comfrey 9/26/72 Materials demonstrations

Wabasso 3/20/73 Materials demonstrations

Dawson 11/1/72 Intro. to learning disabilities & material talk

11/27/72 Case study or two pupils

Hendricks 10/26/72 Intro, to learning disabilities

February Curriculum modification

Belgrade Meetings on math & reading approaches (1/month)

Sacred Heart 2/21/73 definition of SLD



Workshop List

TOWN DATE TOPIC

Melrose 1/19/73 The discouraged child in the classmom

Eden Valley 1/22/73 Individualizing instructions

74

Albany 12/5/72 Individualizing instruction & once a month
12/6/72 meetings w/ tuitors on behavior modification

Brooten 1/29/73 Math & reading materials & materials demonstra-
2/26/73 tion

Buffalo Lake 11/28/72 Definition of learning disabilities

Clarkfield Behavioral management techniques

Prinsburg 9/28/72 Materials demonstrations

Evansville 11/6/72 Materials demonstrations

Wheaton 11/21/72 Materials demonstrations

Milan 12/18/72 Materials demonstrations

Willmar 1/26/73 Materials demonstrations

Benson 2/20/73 Materials demonstrations

Alberta 3/22/73 Materials demonstrations

Canby 10/14/72 Inservice
10/28/72 Inservice
1/22/73 Perceptual Motor Training
2/12/73 Perceptual Motor Training
2/26/73 Perceptual Motor Training
3/22/73 Human Rel. for Teachers & Interpretation of
3/23/73 diagnostic reading tests
4/27/73 Utilization of diagnostic reading tests
4/28/73 Modeling consultant demonstrations in classroom



Workshop List 75

TOWN

Canby

DATE

12/15/72
1/10/73
1/17/73
1/24/73
1/29/73
1/31/73
3/15/73
12/15/72

TOPIC

Classroom Climate & Teacher Sensitivity
II II II II II

II

II II

II II

u

Prescriptive teaching & materials demonstration
Learning Centers - math activities & games
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APPENDIX H

CONTACT PERSON QUESTUTAAIRE



School

CONTACT PERSON QUESTIONNAIRE

Name

Child

77

1. Did you understand your role as a contact person for the PRT?
23 YES 1 NO

Comments:

2. Do you believe you had time to adequately fulfill this role?

18 YES 5 NO

Comments:

3. Did you like being a contact person?
23 YES 1 NO

Comments:

4. Did you receive adequate in-service from the PRT to perform your role
as a contact person?

24 YES 0 NO

Comments:

5. Were you satisfied with the results of your efforts in terms of helping
children?

23 YES 1 NO

Comments:

6. Were you involved in the child's final evaluation and the write up of:
such?

19 YES 5 NO

Comments:
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APPENDIX I

MI NI LESSONS
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iini Lesson

This is a list of essential v(.cabulary that co31d be
taught to non-readers in high school or junior hi01. It

is a list of words a person would n(iej to know in or:jer to
drive. It also involves many safety tems, directions for
administcrinr nedicine, shopping, an,! cdmmon sgns. All

of the terms would not be necessary to learn and many in-
clude some of thf:: sane vocatolry. mos!. of the

phrases or words really would be essential to know in
everyday life and can be taught as siLht words. This
vocabulary list can be an aid in lanase development,
improving comprehension and even emelnyed as an art
activity by makint., posters to accompany the signs. it ,D16

only would it be important foVion-reacrs to learn these
but also any student reading at, a very to reading level.

Barbara Halvorson
Prescriptive Acsource Teacher

BH:lm
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'.7:'11DOTE

EZWARE
BEWARE OF DOG
BUS STATION
BUS STOP

liT ION
LOSED

(."-; 07.1DEMNED

DEEP WATER
DENTIST
DON" T WALK
DO NOT CROSS USE

TUNNEL
DO NOT CROWD
DO NOT ENTER
DO NOT INHALE FUMES
DO NOT PUSH
DO NOT REF REEZE
DO NOT SHOVE
DO STAND UP
DO NOT USE NEAR

HEAT
`` NOT USE NEAR

OPEN FLAME
DOCTOR (DR.)
rota DYNAMITE

ELEVATOR
IlER.GENCY EX IT

hISPLOYEE ONLY
ENTRANCE
EX IT

EXIT ONLY
EX PLOSIVES
EXTERNAL USE ONLY

FALL OUT SHELTER
F IP.E ESCAPE

FIRE EXTINGUISHER
FIST AID
FLAMMABLE

FOUND
FRAGILE

GASOLINE
G1TE
GENTLEMEN

II.AND:12, WITH CARE

"MS OFF

ESSENTIAL VOCABULARY

HIGH VOLTAGE

IN

INFLAMMABLE
INFORMATION
INSTRUCTIONS

KEEP AWAY
KEEP CLOSED AT :..LL

TIMES
KEEP OFF ( THE GRASS)
KEEP OUT
LADIES
LOST
LIVE WIRES

I N

NEXT (WINDOW )

( GATE )

NO ADMITTANCE
NO CHECKS CASHED
NO CREDIT
NO DIVING
NO DOGS ALLOWED
NO DUMPING
NO FIRES
NO LOITERING
NO FISHING
NC) HUNTING

NO MINORS
NO SMOKING
NO SPITTING
NO SWIMMING
NO TOUCHING
NO TROS PA SS ING

NOT FOR INTERNAL
USE

NOXIOUS

NTrasE

OFF ICE

OPEN
OUT
OUT OF ORDER

PEDESTRIANS
PROHIBITED

POISON
POISONOUS
OLICE (STATION)
POST NO BILLS
POST OFFICE
BUSTED
PRIVATE
PRIVATE PROPERTY

80

Pi; 3H

SAFETY FIRST
SH ALLOW WATER

SHELTER
SMOKING PROHIBITED
STEP DOWN (UP)

TAXI STAND
TERMS CASH
THIN ICE
THIS END UP
THIS SIDE UP

UP
USE BEFORE (DATE )
USE IN OPEN AIR
USE OTHER DOOR

VIOLATORS W ILL BE
PROSECUTED

WALK
WANTED
WAF',NING

WATCH SOUR STEP
WET PAINT
WOMEN

ALL CAPS (TRUCKS )
.TOP

ATTENDANT
FOR ICYS

BEWARE OF CROSS
WIND

BRIDGE OUT
BUS ONLY

CAUTION
C ONS TRUC TION ZONE
CURVE

DANGER
DANGEROUS CURVE
ET!'..D END

DEER. (CATTLE)
CROSS :MG

17: TOUR

DIM LIGHTS
DIP
DO NOT BLOCK WALK

(DRICZNAY )

DO NOT ENTER
DRIFTING E....1.ND



EMERGENCY
VEHICLES ONLY

END 45
END CONSTRUCTION
ENTRANCE
EXIT ONLY
EXIT SPEED 30

FALLING ROCKS
FLOODED
FLOODS WHEN

RAINING
FOUR WAY STOP
FREEWAY

GARAGE
GATE
GO SLOW

HOSPITAL ZONE

INSPECTION STATION

JUNCTION 101A

KEEP TO THE LEFT
(RIOT)

LANE ENDS
LAST CHANCE

FOR GAS.
LEFT LANE MUST

TURN LEFT
LEFT TURN ON
THIS SIGNAL OILY
LEFT TURN ONLY
LEFT TURN O.K.
LOADING ZONE
LOOS
LOOKOUT FOR THE

CARS (TRUCKS)
LISTEN

M.P.H.
MECHANIC ON DUlti
MEN WORKING
MERGE LEFT

(RIGHT)
MERGING TRAFFIC
MILITARY

RESERVATION

NEXT
NO LEFT TURN
NO PARKING
NO PASSING
NO RIGHT TURN

ON RED LIGHT
NO SMOKING AREA
NO STANDING
NO STOPPING
NO TURNS
NO "U" TURN
NOT A THROUGH

STREET

ONE WAY ...7

DO NOT ENTER,
ONE WAY STREET

PAVEMENT ENDS
PED XING
PLAYGROUND
PROCEED AT YOUR

OWN RISK
PRIVATE ROAD
PUT ON CHAIRS

R.R.
RAILROAD CROSSING
RESTROOMS
RESUME SPEED
RIGHT LANE MUST

TURN RIGHT
ROAD CLOSED
ROAD ENDS

SCHOOL STOP
SCHOOL ZONE
SLIDE AREA
SLIPPERY WHEN WET

(FROSTY)
SLOW DOWN
SLOWER TRAFFIC

KEEP RIGHT
SPEED CHECKED

BY RADAR
STEEP GRADE'
STOP
STOP AHEAD
STOP FOR

PEDESTRAINS
STOP WHEN OCCUPIED
STU MOTOR

THIS LANE AAY
TORN LEFT

TUTS ROAD PATROLLED
DY AIRCRAFT

THREE WAY LIGHT
TURN OFF 1/2 MITE

MILE)
TURN OFF
TELTFIC CIRCLE
TRUCK ROUTE

UF.LOADING ZONE 81
USE LOW GEAR

WATCH FOR:FLAGMAN
WATCH FOR LOW

FLYING AIRCRAFT
WINDING ROAD

YIELD
YIELD RIGHT OF WAY



HELP "`/OUR CHILD PEOOME REAM' FOR SCHOOL! 82

A. Make sure your child's physical needs are met with

. a medical checkup, an 'aye and ear examination, a

balanced diet, and adequate sleep.

Give your child adequate language experiences-Activities

Talk with hiT.:andlet him express himself

Use complete sentences J:or your child to

imitate
Read a wide variety of stories to your child.

Ask him simple questions. Make the

experience enjoyable! -

Read rhymes and poems to your child

. Give your child avide background of experiences.

Through different activities children -learn to

explore the world around them,..

D. Large Muscle Coordination (GIcis Motor)-Activities

Ball throwing and catching
Playing with dolls

Rhythm games
Stopping and starting. on signal.
Calling attention to right or, left

Stariding on one foot.-

Hopping, skipping, walking; running forWard

and backward
Walking around geometrisc figures made with

chalk
Making figuk`es in the air

E. .Small, Muscle Coordination (Fine Motor)-Activitiec

Bead,sixingin41.
Buttoning, zipping, sh4A lacine!

Cutting ?'
Finger)i'racing

Finger'games
PlOing with manipulat -Los

Pasting picture WPlace
Putting together;) Puzzles
Pouring sand from one container to another
Putting vari4s, Objects'in a box (soft, hard,

round, lopg, thin, rough, smooth) and
letting the child pick' one out only

feRling

F4 ,Eye4fuscle Coordination (Visual Mater) - Activities

Make a cardboard doll with moveable joints

using leaper clips. :Have your childmove

his as you wove yours.
Have' .the child imitate moveMents you make

Have the child trace large objects

Use dot-todot activities
jrave'the child Scribble and/or color
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G. Arithmetic Concepts-Activities

Retching (such as one block to one Mock)
Associate "four" with four objects, etc.
Find two of something similar
Find a square and triangle
Use the terms longer and shorter
Use the terms larger and smaller
Count out four blocks

H. Have your child follow directions. Start with a simple direction
and proceed to mere complex tasks. (Take off your hat. Take off
your hat and hang it up.)

I. Develop auditory diuo.1mination and memory-Activities

Imitate clapping patterns
Play rhyming games
Develop rhymes
Hake a sound and have your child imitate
Read a story and have your child retell the story
Talk about the events of the day
Play memory games (Say "3,5,7," repeat this)
Repeat a story

J. Work to help your child develop an adequate attention span

Compliment your child if he completes a task for you
Ask questions about whht you hive read or seen
Ask questions about a televi'dion program you have seen
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. The S;ache Readability Formula
For Primary-arnde Material

I. Uee of the Formula

This formula wan develeped.by
Dr. George Spache of the Reading
Laboratt.77 and Clinic of the University
of Florida. This formula was developed
for mean ring the reading difficulty of
Elmagrade mataries.

The formula is baaed upon two
eaelly obtAir.d element° of the reading
materisla:

1. The average length of the sontencea.
2. The percentage of "hard words";

that !a, arras %'hich areg not givon
to Den Ps-,? Wore/..1

1, Count off about 100 words in the first few pages of the book.
(Begin count at the beginning of a sentence and end with the Last
word of the sentence in which the 100th word oocurn.)

2.' Count the number of eeetenees in the entire sample's.

3. Determine the average sentence length by dividing the number of
word, by the number of sentences.

4. Determine how many worde in the selection are not on the Dale Lint
of 769 zany Words.

3. Determine the percent of words not on the Dale Lint by iiirlding the
Total number of words in the selection into the number of words not
on the Dale Lint.

6. If time allows, take threes -of thene samples. One should:to from the
'first fcw pages", one from the "middle, and one frol the "rear' of
the book.
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.Pr000darcz Ttr toTtarnti Hard ttOrd and Average Sentenco Length

In dotominirey tho porcont.of hard wort", Spaohe 01.17Cvato the following
=leo:

1. Court all letters, an fwiliar, i.e. A, Br C
3. rk241ar verb form (ing, ed, arid am familiar. Irregular verb

forms are countod as unfamiliar.
3. Count plumaln and poapanaive enlInge; of nouns an familiar.
4. Count aljectival or ad7arbial andin;er Ily, er, eat) an familiar.
5. Court first ramnn er familiar.
6. Count an unfamiliar word only OhCO even though it appeaxn again

or rith variabln ondingn later in nample.
7. Court family Od:203 or family rolationnhip words (aunt, uncle)

an unfamiliar except vhoro nnmo ia a noun on the Dale Lint.

Zn determining the avorago aantnnce length, Speche ouggert the folk..ding
rules:

Bogie &O rating at the beginning of a sentence and end with th:: last
word of tho aentence in which the 100th word oocurn. Thin mean:
that usually the* .?kamploa will exceed 100 words. The actual number
of words in uWirnd in ccmyuting average contence length.

2. Coua a group of rordn, conainting of a repetition of a single word
ea roh, ch, oh; look, look, look"; as a ninglo anntonco rogardlnaa
of plmctnation.

III. Ameigning Grade Lanvin to Dooka for Clanaroan Use

1. proprimer - 1.2
2. primer - 1.5
3. Pint reader - 1.0
4. ecoond reeds: - 2.0 - 2.9
5. third reader - 3.0 - 3.9



a
about
aorose
afraid
after
afternoon
again
air
airplane
all
almoot
alone
along
already
also
always
am
en
and
animal
another

Ramerenv
anyone
anything
apple
are
arm
around
arrow
ae
ask
asleep
tt
ate
any
automobile

bee
baby
beak
bad
bag
bake
.braker

balloon
band
bang
bark
barn
barnyard
basket

CLARENCE R. STONE'S REVISION OF THE

DALE LIST OF 70 EASY NERDS

For Use With Spache Readability Forn1
For Primary. Grade Reading Materials

bath
bo
bear
beautiful
became
becaueo
bed
bedroom
bee
been
becu-1, ,-

bepe'
bek;in

behind
being
believe
bell
belong
beside
bent
better
between
big
bigger
bill
bird
birthday
bit
black
blew
blow
blue
board
boat
bock
both
bottom
bow
bowl
bow-wow
box
boy
branch
bread
hreak
breakfast
bright
bring
brother
brought
brown
bug
build

buildint
bump
bunny
Imo

buoy
but
butter

buy
bun
hy

HI
4411:age
Cage,

calf
can.
cart
sem
candy
cap
cry r
care
earefUl
carry
cat
estch
esucht
cent
chair
chik
chicken
child
children
circus
Chrieteso
nitr
alai
clean
clirb
acme
clothes
clam
cluck
coat
cock-a-
doodlc-doo
cold
color
cer.11

co` ing

Cook
cooly
cern

corner
could
count
country
cover
cow
pried
cream
crumb
Cr/

lev0,

ds.lze

dark

day
der
doop
deer
exd

dirner
eAeh
do
daze
dog

0011
dors
don't
door
darn
draw
drops
drink
drive
drop
dry
duck

each
car

early
toot
eat
egg
elee
elephant
end

enough
even
over
every

everything
eye

face
fall
ranilF
far
fism
farmer
fast
fat

fattier

feather
fetid

fell

feet
foll
felt
fence
few
field
fill
find
fine
finioh

, fire
ftret
fleh
fit
five
flag
flew
floor
flower
fly
follow
food
foot
for
found
four
fox
frosh
friend
frog
from
from,
fruit

run
iNculy

garden
gate
gavel

got
girl
give

&tad

goat
God
toing
sld
gene

E et;

good-b7

140 *ti

grtndfather
granenother
Erass
Emy
/rcat
green
ercw
ground
grow
guess

had
hair
hall
hand
happen
happy
herd
Lao
hat
have
hay
ho
head
hear
heard
heavy
held
hello
holp
hen
her
Lore
hereif
hid
hide
h.tA%

him
himself
hie
hit

hole
hwe
honey
hop
horn
horse
het

hone
hear
hunsry
hunt
urry
hurt

iCO
lf
I'll.

in

Indian
inside
into

it
its

jar
joke

Jul?
iuct

keep
kept
kill

kit then

kitten
knew
knock
knol

1n6y.

1.P6
71.11h

.1 :9mA

last

86



late'
laugh
lay

Marne
left

NI erne
left .
leg
let
late
letter
lie
light
like
line
lion
liaten
little
live
lol
long
look
ioat
lot
loud
bowl
lunch

nada
mall
mako
man
many
march
matter
ray
ZO,

-00!at

moot
man
meow
mot
mels

aloe
mdght
trine
milk

mill
minute
min
Mee
money
momkgy

more
,corning

gr:pt

wtter
MC430
ftauth

move
Mr.
Mrs.
finch

cud
=plc
Cunt

rzt7

mama
near
meek
need
neat
never
new
next
nice
night
no
nciee
north
noae
not
note
nothing
now
nut

of
off
often
oh
old
on
once
6210

only
open
or
orange
other
our

cut
outside
over

own

paint
pan
paper

Plrit

Pie
Pri

p'y
pnartut

pannier
reople
pet
pick
picnic
picture
pie
piece

Pi8
pink
place
plan

raa7
'Amen
pocket
point
policamn

ivr.f

rof,
v*r
tent
mtsent
precs
pretty

pull
punh

Pat

NM'

cuick
rxist
quite

raheit
race
rain
ra'Ke

rein
- .slip

rotdy
real.

red
rat:
ride
right
ring
r!ver
road
roar
robin
rock
rode
roll

rows
roveter
rmo'

rope 00 their walk

round volt them wont

=V sold the:: wes

run no there warm
Yiln Acnethirg these was

scastime they waeh

said eong thin watch

came snot thi7,,g water

sand sound think wave

tang aoup this way
eat splash thole we
aavn spot thcugh wear

NW spring thought wee
nay ft:I-air:el thr.c 1..ind,

school stand threw reek

sea e.41. thrni4 wo51

neat otar4 ti : :vat want

Obi, etntIon tie werc
nibs. stay tiger vcest

,v7e;!1 ster. time tot

peen eiack tired what
sell ';44.:11. Ls 7,ifsat

ts!,r.4 -,.tcno today 1.171

vent stood toc whon

iiie. ntcp tnvether were
st7en v.:Aai ;;o.L' .1lich

ohlks st.:y ttenrrow %tile

onall straight Tdnri -.Arita

eh^. atm-AL tool: Who

shell atrin top why
cheep etrGng I.o....11 wide

ohipe ouch toy wild

shoe suit train will
shop yammer t roc wiz:

rhort sun trick wind

cLould sunshine tirce.. window
she): supr;n trunk wing
chat enure tr:r winter
sick eurprise tterkey wiah

side awls; tar ,1 with

n44.7 ownrt ttirtla withoui:

F.iI174 awim two waman

sister swing winder

sit ancle w5cd

six table under ale
:fate tail mt,xella wolf

&An take until word

ship twill; :IT, irk
eN7 tall user: uo';'Id

elei tap uo worm

s:leep tach U60 VIYald

cieetv tcme.her write

nlido tonth vegetable

olent t:11 very yard
colll ten vl.eit year

awn teat voice ye llod

mile th= yea

laite!to thank wv../n you
.3.15 rt thst wait yovr
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The Dale-Cnall Formula
for Predictizeg Reekdability

G

g:2)

-7177"

I. Uee of Formul%

A. Scl...ting Sunples:

B.

90

The DaleChall formula,ie appliceble
to raterials-at or above 4th grade
reading difficulty. It is based on

two ooenta

1. Mkt, tLctiy 100 words
2. Nwi.ex 1-cglr. sciple In the middle of 4.sentenco.

Crunt the Namber of Words:

1. Count hyphenzted wo:de and contractions as one word.
Cuxt 'I-az:here word:.,, e.g., 1956 113 one word.

S. Count zompoLrd of persons and places ca. one word.

4. Do not oz,utt.initiAls which .are patt of a' name separate WW;ein.

C. Count thetu.mbOr of complete Sentences. (Drop nentence fragment.)

D. Court the Numl;er of Unfamtltar Words.

1. Wb:dr whio0o nct :tppear on the Dale Lit of .1,( ,7::: VQ7.11, . .

2. U16-rline W, unfamiliar words evoll if they appear mcre than Once.

Special Raise for Making the "UnfamiliarVord" Count

A. Cc:mon no...ns 47

1.

2.

f%17;.11,1: regilar plurals and possessives of

the 11;.t.. ;74,85, y to ies)

1!r,..-;u;..Lr,T.1..r=ls as Uniami.liar(unleSs lietea),

e.pa if -:,ppeirs on the lint.

3. C:;i:.;.t row.. 1,-;r:ried er or

: to cl vvzh the Word (Unless

this "er" or '3' forM'is indiouted on the list).

)1
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B.: Pieper Nouns:.

names of persons and places are considered familiar.

At. as of organizations, Lary, doctmenta, book titles, etc.,
-gonorally coapriao covoral
a. Mon dataxmlning tho number of words in a sample, count

all the worth./ in such ruined .

b. For the unfamiliar word count, when such names appoar
several times within a sample of 100 words, count it only

. twice.

.3. bbbeiletathona:
a. In counting number of words in a sample and unfamiliar words,

an abbreviation is counted an one word, e.g., in
counted ea ono word.

b. Nov. in familiar became the months are on the word lint.
c. An abbreviation which in used aeveral time in a 100-word

eapple'in counted en tnu unfamiliar words only.

C. Verbal,

1. 'Consider familiar the third - person, singular forma (n or lee
tromp), preaent-participle forma (ing), pant participle forma
(n), and past -tonne forma (ed or led from y), when theao are
added to vorba appearing on the lint. The oame rule applies
when a consonant in doubled before adding ing or ed. (works,

aakino, asked pro familiar, although only the word ask appears
on tho lint.)

D. Adject ilre :

1. Comparatiree and euporlativop of adjeotiven appearing on the
lint aro conaidored faailiar. The eamo ruin applies if the
amount in doubled beforo ceding or or eat. (longer, prettier,
and bravoot are faniliar becauao long, grotty, and bravo are
on the lint.)

2. Adjectivoo formed b tddtng n f,:o a proper noun are familiar,
Amorican, Auntrian..

3. Court ca unfamiliar an adjective that .in formed by addino y to
a word that oppoarn on the lint, e.g., vo:,olly in unfamiliar
althcooh wool in on tho lint.

E. Advarbs:

1. Consider advorba familiar eWh ore formed by adding ly. to A
'word on the list. In most 'noses ly will be indicated follming
the word.

2. Count as unfamiliar words which add more than ly, like eerily.

P. Ilephertated words: .

1. Count hyphenated words an unfamiliar if either word in the
compound does not o.ppcir on the wood lint.



t

G. Hiecellaneoun Special Caws:

11 C I 92

lc: Word' fervid by adding on toe word- on the lief are Connidered

. unfamiliar.,
4

2.' Count a word unfamfliar if two or.MCre'endings ate adding to

a word on the list..

3. Word r.11 ;iot to which tion, itioS, tent', and other suffixes

riot pivnqolely *ro ad ad e.re ;11.en.1isr.

4. Numbers. Namerals like 194g,.!:2.:*etc., 'a.re
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aboard
'e o u

absent::

accept-
accident
account
ache(tAg)
acorn
acre
acrosa
tict(
adi
ad,i7oc6

admit° .

advent=
afar
afraid.-
after
afternoon
aftemmS(o)
cZain
acainct
ago
aced
ac
ago
ah
ahaa6
aid
aim
air
airfio/d
airpleno
airpert
aim hip
air7
alarm
aril
aliva
all
alloy
ealicator
Watt
4rrxt

along
aloud
alrev23
eitio

alter
am
America
American
alma

DALE LIST O1 901)0 PAIM,TAR WORDS

For UssIlith
Dale-Ch all ReadOcility Formula

=ount
an
rnd
ongol
anger
angry
animal
another
anal=
ant

any
anybody
anyhow
anyone
anything
mylluv
anywhere
apart
p rt =Tit

apo
apiece
appear
applo
April
apron
aro
arontt
trine
arithrntic
arm

el:CC3

arciand

arrnge
arrve(d)
arrow
art
artiet
as

.arh(os)
aside
ask
eel cep

at

are
attack.

attend
attention
Auguot
aunt
author
auto
aqtamobile
auturai
avenue
awake(n)

away
'awful (24

en

btSm
babe
baby(ies)
back
background
breRward(s)
bacon

bad(1y)
badgo
bag
bako(r)
bc,kAng

belm77
ball
balloon
bannna
banl
ban-lav
bats
banjo
balik(or)

bar
barbor
barc(l.y)

barefoot

tnrn
bar-col

brio
taeoball
bAcement
bat

bt
batch

13-21the

bnthing
bathroom
bathtub
battle
bnttlechip
by
hoUng)
beach
b2:14

be +n

bAan
boar
board
beat
bwat(iLg)
tAautittl

beautify

-13*.aut7
bocame
because
become
beconing
bed
bedbug
bedroom
bedeproad
bedtime
bee
bcoch
biowo."

be steak
bechivo
boon
boor
beet
before
bog
began
beggar
temcd
begin
beEinning
boom
bchavo
behind
bolievo
bell-
belmE
bolo4-
bolt

b("nd
hmeath

bw:rviien)
bleido(0)
bcct
10.526

bettor
b.:two=
bib
biblo
bloyclo
bid

ham( r).
bill
billboard
bin
bind%

birth
bi:thigy
biroutt

bit
bite
biting
bitter
black
blackberry
blackbird
blackboard
blackneso
blacksmith
blame
blank
blanket
blast
blaze
bleed
bless
bloceing
binw
blin(o)
blindfol1
block
,blood
bloon
blossom
blot
blow
bluo
bluoborry
bluebird
bluejay
bluoh.

b-.1ard

boact
boat
bob
bobl-tite

bofly(i0o)

beX1(00
bold
bono
bonnet
boo
book
bookcase
bookkogpor
boom
boot:

bora
bJrron
boa°
both
bother
bottle
bottoll

bouslit

botinet:

94

bet,

boa:.
bm7,-wew

boxf:ea)

boroar
boner
boy
boyhood
bracelet
brain
brake
bran

branch
braes
bravo
broad
broak
breakfast

broact
breath
breathe
bream
tech
brido
bridge
bright
brightness
bKing
broad
broadcast
broho(n)
broc!:-

bman.
brcthor
brought
brovn
brash

bashot
buslEo
bud
bufealo
bug

buLtrg
build
buildIng
btAM
bulb
bull
bullet
bita

bumblobee
bump
bun
bunch
bundleby



burn

burst
bury

%

but
butchor.
btitt 9

butter
buttercup
butterfly
buttormilk
butterzcotch
button
buttonhole
ty
bun
PY
by0

Cab
cabOago
cabin
Cabinet
cacklo
Ce.CO

calendar
.ealf

coll(cr)(ing)
Ct=3
camol
damp
campfire
can
canal
canary
Candle
Candlestick
cancly

cane
f.*=nan

cannot
canco
can't
cenycn
cap.

capo
caDital
captain
car
camd
cardboard
care
carofnl
careless

sarolessneme
carload

chill(y)

chic_ ay

codfial
coffep

crank(y)
crash

data 95
daughter

carpenter chin. coffeepot crawl dam
carport chi.na cein crazy day
carriage- chip cold cream(y) daybreak
Carrot chipmunk collar crook daytime
Ce,17-7.7 chocolate collego creep dcad.
cart choice colcred) crept dca
carve choose colt cried deal
can chop col= croak dear
cash chorus comb - croolt(ed) death
cashier chose(n) came crop December
castle christen comfort eross(9,ng) decide
cat Clnristaas comic croce-eyed deck
catbird church coming cm/ deed
catch. churn c4z=m7 crerged) deep
cacher cicArortte compare cram deer

ciralo conductor cruel defeat
catfish (limns cono crumb defend
cat cup citizen connect cromblo deZense
cattle,

anuclht

city
cimg

coo
conkf,ed)

crunh
crux; is

de ht
e6D.

cauco cltra cce.)king) cry(iee) dontint
cave cook-F(10(o) cub depend

o3,t,c=lto cool(cr) cu91 deposit
cell claccroln coop cup describe
cellar clp-i coppor cupboard desort
cent clay copy cupfUl desorve
cc.:ter clnn(cr) cord cure desire
ccre!,2 curl(Y) :fads
certain(10. olcrIc cora curtain destro7

corner cv.rvo devil
c3 irk

. =root cuchion dew
chalk cl-Vf cost cuct,n.rd dier.ond
cramp on clfo:,1) cot curAcnnr did
ch-=e cilp cottage cvt didn't
ch2nEo caon1;. cotton auto die(d)(0)
chap cloak couch cutting differonce
charge cloco couth dtEforcnt
cha.771 clocct could dab dig
chEIrt cloth couldlt dad din
chace clothos cou:e; daddy aro
cha:',tcr clotng cow.itcr da.1347 dino

country dei7y dinc-don3
clnzz:7 countg daisy armor

chccIt c7i.o-va dap dip
etcckers club C Otrite da=go direct
check coucin damo direction
cheer clrzp cevr,r dtmp dirt(0
checno cor,,ch cal danco(r) diecovor
clic.;n7 ett1 eatnard(10 dancing dich
chect corbmy dandy dislike
chcr:r coal: cm' denEor(ous) di anivo
chich cmb crab daro ditch
chicez c:)thltriv crack darYftess) dive
chiE °,iXt% trachor dar:Ung divor
child c.,:nrytutt CI adle darn divide
chUdteod crampo dart do

eranborlpy dash -dock

-**



doctor
doom
doesn't
dog .

doll
dollaeec
dolly
done
donkey

door
doorbell.
doorknob
doorstep
dope
dot
double
dough
dove
down
downstairs
doentoun
dozen
drag
drain
drank
drager)
draw(ing)
dream
drew
dreeeer
masker
drew
dried
drift
drill
drink
drip
drive(n)
driver
drop
drove
drown
drowsy
drug
Creel

drunk
dry
duck
duo
dug
dal
thee
dump-
during
duat(y)
duty
dwarf!'

dela'

dwelt excited fifteen fool gam 96

trina exciting fifth foolish gang
excuse fifty foot garage

each exit fig footbell garbege
eagle expect fight footprint garden
ear explain figura for 4 gee

early extra filo forehead gaeoline
earn aye fill forest gate
earth eyebrow forgot g he r

east(ern) tine117 forgive gave

easy fable find forgot(ten)
eat(on) face fine forA gear
edge facing fingor form geese
egg
oh

fact
factory

finish
fire

fort
forth

general
gentle

eight fail firearm fortune gentleman

faint.eighteen firecracker forty gentlemen
eighth fair fireplace forward geography
eighty fairy fireworks fought get

either faith firing found getting
elbow fake Pitt. ituneain giant
elder fall fish four rift

eldost fano fieherman fourteen gingerbread
electric family first fourth girl

electricity fan fit(e) fox givn)
elephant fancy fin frame giving
eleven far fix free gled(ly)

faraway flag freedom gltnce
e4m
oleo

fare
farmer

flake
flame

fee reee

free.ght

glaec(te)
gleam

eleemhere farm(ing) flap French glide
cmpty
etd(ing)

far-off
farther.

Slash
flaenlight

f re oh

fret

glory
glove

enemy fashion flat Friday Oat/
engine
engineer

feet.

facten
flea
fleeh

fried
friendly)(1y)

glue

(06210
Enr.p.ish flew friewish ip Coe
enjoy father face frie,ht Gay
enough fault Melt frog goat
enter fever f rem genie
=elope Yarceite frent Ged(g)
eual fear float frost gedmether
erqace(r) Meet flock from gelid( on)

errand feather flood Prone goldfich

eeeape February floor fruit golf
eve fed flop fry genet

even feed SALT fudge C004( 0)
evening feel flau fuel go odebri(b70)
ever feet flower(g) A111(0 geed-looking

fell flutter ftne goodneceevery
everybody follow fly fumy goody

felt foam fur geodeeveryday
fence fog furniture geeeeberryeveryone

everything fever feggy further got
everyrtere few fold fuzzy govern
evil fib foike government
met fiddle fellet&Ing) ErAin Cowil
except field fend grab
eereanel 2ifn galls Mame



grade handful hen horseshoe instead
grate handkerchief henhouse hose insult
grand.. handle her(s) hospital intend
grandchild

. hardwrittng herd hest inter
grandchildren hang here hot interesting
granddaughter happen hereto hotel into
grandfather happily hero hound invite
grandma happiness herself hour iron
grandmother happy hots house is
grandpa
grandson

harbor
hard

hey
hickory

hounetop
housewife

inland
Slentt

grandstand hardly hid ithousework
grope hardship hidden hew its
grape quit hardware hide however it,ts
grass hare high howl itself
graoshopper hark highway hug live
grateful harm hill huge ivory
grave harness hillside hula ivy
gravel harp hilltop humble
graysyard harvest hilly burg) jacket
green hen him hundred Jacks
gray hasn't himself hung jail
graze haste(n) hind hunger jar
green
great

hasty
hat

tint
hip

JrnuarY
jar

hungry
hunk

green hatch hire hunt(or) ic
grow hate hies hurried .10117
grind haul history hurry jellyfish
Pan have hit hurt jerk
.7:rocery haw,ntt hitch husband jig
ground having hive hush job
Croup hawk ho but jockey
groVO hay hoe joinhymn
Vcr.f hayfield hog joke
,guard haystack hold(or) joking
guces ho hole a.co ioAT
guest,

guide
head
headache

holiday
hollow

icy
Ild

journey
joy(full)

gulf heal holy idea ,ioyouo

health(y) horn ideal judge
gun heap hhhly if jut;

gunpowder heal:Ur:3) h=sick juice

Gu7 hoard honeat Itll juicy
heart honc7 Itm July

ha heat(er) honeybee important
habit heaven honor:pen impossible June
had heavy honk improve junior
hadn't held honor in junk
hail heal hoed inch(co) just
heir height hoof bloom
haircut hold hook indeed keen
hairpin
half

he,
helll

hoop
hop

Indian
indoors

keep
kept

hello ha!;e(s.:U1) ink kettle
halt helmet hopeless inn kgy
ham . help(i>e) horn insect kl.ck

her holptul Norco inside kidhad
hcii ho?..sebeek taetrmt kill(e4)

kincFly)
kindness
kike,

kingdom
1r103

kitchen
kite
Patten'

kitty
knee
kneel
know
knife
knit
knives
knob
knock
knot
lalow

kilo=

lace
lad

ladd7ir

16diee

Dike
"lt1/7

1p
land
lams
language
lantern
lop
lard
large
lash
lase
last
late
leoEb
laundry
law
lawn

lany

lamg
lead
leader
leaf
leek
1L;n
leap
learn(ed)
/east
leather
lftave(ing)



led
lea
1.-ag

1,1ron

lemonade
lend
length
leo°
loeson
let
let's
letter
letting
lettuce
love/
liberty
library
lice
lick
lid
lie
life
lift
liert(ness)
lightning

likang
lily
limb
lita3
limp
lino
linen
lion
31p
lint
licten
lit
little
livo(c)
lively
liver
ltving
lizard
load
loaf
loan
loavoo
lock
locomotive
log
lone
lonely
loaccomei
long
look
lookout
3Gop

loose filxypole

nl
lose(r) meadow
loaq

loot moan(s)
lot meant
loud roaoura
love Mat
lovely medicine
lover meot(ing)
low molt
luck(y) m?mbor
lumber msn
lump mend
lunch meow
lying merry

mese
Ma wtosage
mAchine
machinery mtts1
mad
made nice
M.SEAZirle middle
magic midnip,ht
r aid tlightf,y)

rain
mailbox milk
milmn
major
rake
mking milLon
L- ao

Lunr.sna einor
Mari rint,

m:negor ulluixto

M111.3

mlochiof
rzirir rios(H)
rnp rlompell
mn.ple

ran:eole uloty
march(M) r:tt

:Attcn
Th.trk

mar!tet mar=1",
:Lilts:7511ga onday
married monoy
marry monkey
wnok mnnth

71f:t moo
master moon

moonlight
mtch rnoci
maTtor
mttraos n-rn
arky`.1.1

ron;tn V.'"17)4

,EXAM

nosy 4)
mthor

mountain
mune
mouth
Dove
movie
movies
moving
mow
fir., Hrs .

much
mud
muddy
mug
mule
muliplzr
rmrder
Emsic
must
my
m7s01X

nail
nare
nap
napldn
nar7oll

navy
near.
nearby
no nay

mcktio
mcs!

ner.611t

nollt,bor

nolezborbood
noither
nervo
noct
not
novor
novorpore

nelol

mornpapsr
'nort

nibble

nie%t

4

nightestun

nLneteen

no
nobody
nod
nino
noisy,

none
noon
rcr
lorth(ern)

nose
not
noto
nothing
notice
Noembor
non
nol-lherzt

number
nurue
nut

ask
oar
oatmeal
otctu

01177

ocean
otcleek
Of.:tobcr

odd
cgs

ofr,

offer
office
officor
erten
oh
oil

old-f,ashioned

on
(moo

ollfon

on1y
.00lard

cr
°ranee
orT.hard

or0.or

Oro
orgLin

other
other:dee

98

otich

ountt
0U ...,

or.tN-17..3r

cot

cutdooro
outfit
outlaw
outline
outoide
outward
over
Orin
overall3
overcoat
overeat
ovortlf,ad

overhear
overnight
overturn
owe
owing
owl
own(cr)
ox

Pa
pans
pack
packago
pad

Palo
Paid

pain(ful)
paint( or)

Fainting

pal
palace
pale
pan
pancake
pane
mnry
panto

1kpa
paper
?erode
pardon
pant
mrit
part(ly)
pntner
ply
pain
paesmgor
pact
pacto



99

PaRture plan print ranch road
plane prison rtne me3tde' sneg

patch
pac:h

plant prize rap

411p5.dly

mar'
rcnxt

ft .sK

patter platform proper rst rob cash
pave platter protect rate robb4sr eat
pavemOnt Player) praud rather robo eatIn
p.sw playground prove rattle rob4: eatierootcr
Pal paotouse ppme raw rock. y1 Saturday
payment playmate public ray rocket caueago
Pee(0) plaything puddle reach. ro01 asvaszt

Peace(ful)
peach(e8)

pleasant
please

puff

Pull

read
reader

rtIO

roller
sym,
sari nge

peak pleaeure pump reading roof flaw

peanut plenty pumpkin ready mom MY
pear plow punch real root terr scab
pearl plug punish. really root soolee
pock pita pup reap rope mare
peek pocket pupil rear roso scsorf

peel pockdsbook Puppy reason rosebud echeol
poop poem pure robuild rot schepitoy

receivrPeg point purple rotten schccahouce

P511 poison purse moose rough schoolmantP
pencil Poke push record round cchoolroca
pcnny pole puss red route scorch
people police Pus.77 redbird 14e vy acme
pepper policeman pusisycat redbreast rowboat scrap
peppermint polish put refuse royal cc rape

perfume polite putting reindeer rub ecratoh
perhaps pond puzzle rejoice rubbed peremn
person' Ponies remain rubber screw
pot pony quack remember rubbish cererl

phone pool quart remdild rug scrub
piano poor quarter remove rule(r) re&
pick pop queen rent rumblo coal

runpickle popcorn queer repair ceeM
picnic popped quection repay rnng starch
picture pordh. wiick(ly) repeat rum or
pie pork quiet report running seat
piece poosib2c quilt I °tit rush oeocpd

Pie post yawn rouy) rocret
pigeon pootage qtAts rev-16w .J.70 szo(ing)

Pia poet= re lard stpd

pile pot rabbit rib rack rook
pill potato(ea) race ribbon sad roma
pillow pound rack ripe saddle rem
pin pour radio rich sadness socrtw
pine powder rariieh rid safe reboot
pineapple porer( ful ) rag riddle safety calf
pink prai ea rid.'(') ra:1d rolfieh
pint Pray maroed ridIng rail roll

Prornt r ?.kilvray rich' esi2boat rend

piotol . r:A7.:.fy) asilor sense

pit prec-mt r1n8 sa.int cent

pitch pretty rej rip salad eactence

pitcher price mi sin ripl eal erparato

pity prick r aLs rice ;salt Stpte-ser

place prince rp51 1.1t5ng t=3. c errant
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Mini Lesson Diagnostic Procedure
In Visual Perception

Matching Maps

Prepared for*Preinriptive Resource Teachers - 1972-73
ERDC Educatic4a1 Service Center, Madison, Minnesota
Sue Turner, Ratource Teacher
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This procedure uses the stretching of rubber bands over a homemade design board to
determine:

1. Can the child recognize that visual patterns are made up of a limited number
(rather than indefinite amount) of parts.

2. Can the child recognize that the parts may differ along certain attributes
(such as length, width, etc.).

3. Can the child recognize that the parts relate to each other on to a larger environ-
mental space in a precise way - as though they were seen through a "map" of axial
coordinates (i.e. some parts recognized as "above", some "near" some in the "middle" -
etc.).

The Boards

You need:
2 squares perforated masonite 10 x 10 in. with holes at 1 in. intervals.
50 store bolts (approx. 1 in. long).
5U nuts to secure bolts to board.
Rubber bands of varying sizes.

Directions:

Start in corner hole. Insert bolt in every other hole; secure with nut. (When finished
board will contain 25 bolts.)
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Step 1 - Use one board to see if child recognizes that visual patterns are made of a
finite number of parts.

1) Teacher stretches band between 2 bolts.
2) Ask child to."stretch your rubber band right over mine".
3) Patterns using 3 bands should be used.

Step 2 - Use 2 boards to see if child recognizes differing attributes and spatial "map".

1) Teacher stretches band on one board.
2) Asks child to "make one just like mine". (Start with simple patterns of

intersecting bands and work toward more complex ones.)
3) Use a paper map,.covered with clear contact paper and draw on the map with

crayon (use tissue paper to erase).
Ii) Ask child to make one on his board.
5) Ask child to make one on his map (paper covered with contact, drawn with

crayon).
6) Reproduce visual pattern bp.maps, without dots.

If a child can handle all steps with relative ease he is able to break down visual patterns
and recognize the spatial relationships.

If the child has difficulty with these tasks, you will be able to spot from this ordered
sequence where to begin training.

The boards are also useful for a training sequence: See Dr. Jerome Rosner;. i'oject Leader,
Design Board Program, Perceptual Skills Project, U. of Pittsburg, Learning Research and
Development Center.
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Mini-Lesson Diagnostic Procedure

The Shadow Study Technique

A "Mini-Observation" Tool for School Use
Prepared for Prescriptive Resource.Teachers 1972-73
ERDC - Educational Service Center, Madison, Minnesota
Sue Turner, Resource Teacher

While the "Shadow Study" technique is not new, it is still rather infrequevitly used.
This technique is deserving of more general use by teachers as a way of making a be-
havioral record of a student or as a devise for gathering case study data. The term
"Shadow Study ", while perhaps sounding needlessly secretive, is used because the ob-
server in essence shadows the subject, unobtrusively observing and recording.

The Recording Instrument

The entry log should include columns headed: Time, Location, Behavior, and Environment.
It should be divided into time.segments of 3 minute intervals. An example of a log-
entry could be:

Time Location Behavior

12:25 History

12:28

Marsha is attentive to
film sequence showing a
wagon train crossing the
plains in 1848.

Marsha is watching the
film attentively.

Errfronment

The projectionist ( a
student) had difficulty
adjusting the machine
after a section of worn
film. The class waited
patiently.

Class is watching film.
Sequence shows first
coach starting overland
mail-service.

The, potential for using this technique for developing insights into the teaching art
and the learning process is great. From the data may emerge aspects of the pupils
interrelationships requiring more intensive probing.

Sources

The Junior High School We Saw: One Day.. in the Eighth Grade

John H. Launsbury and Jean V. Marani, ASCO, 1964

Southwest Minnesota State College paper, "The Shadow Study
Technique", The Learning Center, SMCC, Marshall, Minnesota, 1969.

One Boy:3192v A Specimen Record of B)ha-,-io
Roger S. Barker and Herbert F. Wright, New York:
Havper & Bros., 1951.
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APPENDIX J

PRIORITY LISTINGS



Ad rain

Amy Wienke
Kevin Nelson

Balaton

Rhonda King
Robert Evens
Vicky Cunningham
David Greenfield
Paul Van Meveran
Becky Johnson
Timothy Mitchell
Sara Stockslager
Terry King
Ricky King
Donald Evens
John Dalle
Lonnie Johnson
Doug Hanson
Roger Swanson
Renae Diercx

Beaver Creek

Betty Ann Steuven
Gayle Klawitten
Mike Gehrke
Rhonda Gehrke
Darrell De Noble
Jean Lange
Christal Von Batavia
Ronald Bos
Debra Brandt
Scott Stengenga
Mark Boeve
Shelly Brow;
Ardis Taubert
Ted Larson
Mark Taubert
Mike Wassenaar

Jasper

Bruce Crew
Doug Jycos
Todd Larson
Monica Seerenaur
Ronnie Peters
Darin Rislov

PRIORITY LIST FOR PRT CASELOAD 1972-73

Magnolia

Lonnie VanKlei
Jackie Sannizzaro
Jill Debates
Angelo Michelson
Randy Milder
Chantel Viessman
Tom Dahlman
Paul Vandervielke
James Feuerhelm
Lori Feuerhelm
James Von Holtum
Vivian Kroontje
William Kroontje
Pamela Dahlman
David Rick
:dwin Flanigan

Marshall

David Henle
Danny DeBaere
Rose Shriver
John Borquin
Jack Curwick
Vernon Danderand
Mike Pearcy
Sherry Smith
Dean Evens
Kim Magnuson
John David Crow

Jolene Hunt
Jeff Baune
Patty Zeug
Danny Leach
Matt Wellu

Minneota

Steven Laleman
Denise Timmerman
Randy Larson
Jeff Desmit
JdAnn Guza
Randy Girard

David Hasnen

Minneota (contj_

Dale Josefson
Jeanette Haag
Matthew Hammen
Randy Obe
Kevin Kopitski
Bill Swedziriski

Norma Rogge
Dwight Arndt
Anita Girard
Kenneth Dero
Joan Flood

Okabena

Jeff Bloom
Dale Ackerman
Bob Harms
Dave Hassong
David Rick
Paul Pietz

Ruthton

William Foster
Corrine Fese
Beverly DeGrote
Terry Sanderson
Kelly Lovre
Keith Steenstra
Jeffrey Biever
Roger Stepanek
Randy Halsne
Dawn Lupkas
Harlan Steenstra

Belgrade

Scott Lenarz
Linda Molitar
Bryan Felling
Robert Wander
Alvin Molitar
Jeff Zenzen
Randy Breitbach

1
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Priority List

Melrose

Mike Vecker
Tom Hoeehen
Tom Hellerman
Richard Butkowski
Mark Weber
Roger Klassen
Randy Stroing
Keith Lochikar

Clarkfield

Jeff Oakes
Darla Koelke
Doug Varpness
Jean Rolighed
Bryan Prellwitz

Cosmos

Eden Valley Fulda

Kathy Peters' EMR Classroom Steve Sauer
Lucy Kirchner
Ken Clarke

Dawson Michelle Popkes
Lori Marotzke'
Dennis Paplow
Ryan Marotzke
Douglas Baumgarten

Tami Rose
Robin Cusey
David Lokken
Eldon Nelson
Tom Peterson
Roxanne Bentheen

Hendricks

Robin Vizecky
Linda Ross

Canby

Darin Stenberg Brenda Gerdes
Roger Peterson Linda Carrette
Gary Schiveter Irvin Floyd
4th grade class-Mrs. Jurgens Duane Skorzewski

Jeff Victor
Albany Melissa McKeen

Steven Schultz
Steve Reber Allen Colgan
Tom Fischer Mark Carrette
Richard Fischer Steven Hentges
Richard Klaphake Bill Johnson
Kenneth Nordmann
Chcryl Wielenberg
Debbie Maehtemes
Stephen Schmidt

Sacred Heart

Roland Horda
Darrell Hanson
Leslie Lalin
Alan Hubert

Round Lake

Robin Klitzke

Heron Lake

Randy Egge
Bob Wolff
John Morin
Brenda Remmers

Worthington

Calvin Berger
Rhonda Westendorf
Tom LeBon
Luis Lomas
Susan Grant

Morgan

Keith Seifert
Mary Madsen
Troy Panitzke

Wabasso

Lee Gladitsch
Troy Welch
James Rohlik
Robert Frericks
Janelle Baune
Ronald Mertens

Lakefield

John Thaemlitz
Ron Oeltjenbruns
Tim Kemp
Danny O'Conner

107



108

APPENDIX K

CHILD PROGRESS REPORT
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CHILD PROGRESS REPORT RESULTS

Total Number - 82

Number having reason for referral - 82

WRAT Scores Pre Average
2.48

Post Average
3.31

Average Change
+ .82

Overall goals present - 81

.Number of Objectives - (written) (met) (partially met)
528 419 67

Pre Average
31.70

Self-Concept

Post Average Average Change
35.89 + 4.19

Number of children having positive self-concept change - 49
Number of children having no self-concept change - 6
Number of children having negative self-concept change - 12

(See Appendix M for instruments used)

Principal's Evaluation

Strongly Strongly
Agree Agre. Disagree Disagree

1) The objectives selected were reviewed
by me and found appropriate W this
student's most pressing academic and/or
social needs. 41 41

2) Special edicational materials from the
Instructional Materials Center in
Montevideo were a helpful part of this
student's program. 33 45

3) As a result of this program this student
has made substantial behavioral and/or
social improvement Ach that he can
better function as an integral part of
his class. 22 34 3

4) As a result of this program this
student has made substantial academic
improvement such that he can now func-
tion at or near grade level. 17 41 23



P.R.T. Evaluation

1) The educational objectives written
for this child were appropriate to
his most pressing academic and/or
social needs.

2) Special educational materials from the
Instructional Materials Center in
Montevideo were a helpful part of this
student's program.

3) Answer if social or behavioral objec-
tives were written. The above student
made substantial behavioral and/or
social improvement such that he can
better function as an integral member
of the class.

4) Answer if academic objectives were
written. The above student made
substantial academic improvements
such that he can function at or near
grade level in the specific skill
in question.

Monitoring

Average Case Duration

Average P.R.T. Case Monitoring

110

Strongly Strongly
Agree Agree Disagree Disagree

41

20

13

18

41

60

17

32

3

26 4

5.6 months

1.24 times per month



Number of Objectives

OBJECTIVES BY INDIVIDUAL 111

Number of Objectives Met Number of Objectives
Partially or Not Met

4

4

12

8

8

8

8

6

7

4
o
..,

8

8

8

5

6

7

18

17

1C

10

8

31

7

16

3

5

7

8

4

4
5

3

2

2

4

5

3

4'
9

6

6

7

6

6

4

7

4

5

9

4

1

10

6

7

4

6

5

6

4

6

7

6

7

0

5

7

14

15

10

8

4

29

7

10

2

3

5

8

4

4

5

3

2

2

4

3

2

4

7

5J
6

7

4
.

5

4

7

4

2

6

0

3

2

2

1

4

2

1

1

0

3

1

2

1

5

1

0

4

2

0

2

4

2

0

6

1

2

2

0

0

0

0

0

0

0

0

2

1

1

2

1

0

0

2

1

0

0

0

3

3
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Number of Objectives Number of Objectives Met Number of Objectives
Partially or Not Met

15 15 0

4 4 0

3 3 0

4 4 0

4 4 0

5 5 0

7 6 1

5 5 0

4 2 2

2 2 0

7 6 1

3 3 0

2 2 0

4 4 0

5 5 0

7 6 1

4 3 1

11 11 0

6 3 3

4 0 4

5 4 1

11 10 1

8 5 3

3 3 0

6 5 1

4 4 0

5 5 0

6 6 0

5 5 0

4 3 1

11 11 0

11 8 3

Total 544 Total 454 Total 90



CHILD PROGRESS REPORT
Educational Service Centers RegiogrEiTinctionti Materials Center

Southwest and West Central E.R.D.C,
1971-72

NAME BIRTEDATE SEX

SCHOOL TEACHER GRADE

PARENT OR GUARDIAN
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ADDRESS

PROGRAM COORDINATION ESC r / /-7COORDINATION_

I. COMPREHENSIVE TIME LOG: ALL SPECIALISTS INVOLVED

Name

Phone

Position Date Describe Specific InvolveMent Time Used
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-2-

II. STATEMENT OF PROBLEM

A. Reason for Referral:

B. Program Team:

P.R,T. Teacher
------Psychologist Tutor

Social Worker Special Teacher
Speech Therapist Principal
Counselor Parent
S.L.B.P. Consultant Other_1211;1)

Reading Consultant

III. PROGRAM FORMAT:

114

A. Baseline Data (using criterion reference tests and behavioral data
whenever posible).

B. Overall Goal(s) (Specified in broad not behavioral terms).
O. Educational Objectives.(Specified in behavioral terms with recommended

methods and materials under each objective).
D. Process (Document actual use of methods and materials and reason for

FRIEFT.
E. Evaluation (Specify program outcomes based upon progress evaluation in

relation to original objectives and baseline data).

ti3 ti'
.csoe, .so

IV. PRINCIPAYS EVALUATION Circle your response. co 1 c.;.).
6Cei 4 4,°v0q,fr

1. The objectives selected were reviewed by me
and found appropriate to this student's most
pressing academic and/or social needs. SA A D SD

2. Special educational materials from the In-
structional Materials Center in Montevideo
were a helpful part of this student's program SA A D SD

3. As a result of this program this student has
made substantial behavioral and/or social im-
provemeti-4 such that he can better function as
an intrTral pert of his class. SA A D SD

4. As a result of this program this student has
made substantial academic improvement such that
he can now function at or near grade level. SA A D SD



CHILD PROGRESS REPORT

-3-

A. Baseline Data

1, Physical Data

a) Vision
1) Acuity
2) Perception

b) Audition
1) Acuity
2) Perception

2. Academic Data

a) Individual Tests
b) Group Tests
c) Other

3. Psychological Data

a) Individual I.Q.
b) Group I.Q.
c) Other

4. Criterion referenced Test Data

B. Overall Goals:
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C. Educational Objectives:



CH= PROGRESS REPORT
-5- 117

1



CHILD PROGRESS REPORT
-6-

E. Evaluation:

P.R.T. EVALUATION Circle your response.

1. The educational objectives written for this child were
appropriate to his most pressing academic and/or social needs. SA A D SD

2. Special educational materials from the Instructional Materials
Center in. Montevideo were a helpful part of this student's
program.

118

3. Answer if social or behavior objectives were written. The

above student made substantial behavioral and/or social im-
provement such that he can better function as an integral mem-
ber of the class.

L. Answer if academic objectives were written. The above student
made substantial academic improvements such that he can function
at or new grade level in the specific skill in question.

SA A D SD

SA A D SD

SA A D SD
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APPENDIX L

CHILD-TEACHER QUESTIONNAIRE



CHILD-TEACHER QUESTIONNAIRE

1. Your referral questions were answered
helpfully and realistically by the
Service Center staff working with you
and the above child?.

2. You were involved in writing the above
child's prescriptive program?

3. The educational objectives written for
this child were appropriate to his most
pressing academic and/or social needs.

4. Special educational materials from the
Instructional Materials Center in
Montevideo were a helpful part of this
student's program?

5. Answer if social or behavior objectives
were written. The above student made
substantial behavioral and/or social
improvement such that he can better
function as an integral member of the
class.

6. I can apply what I have learned (in
relation to the above child) to other
children in my class?

7. I plan to use these services in the
future should the need arise?

Strongly
Agree

28

20

Agree

20

28

Disgree

1

1

27 19 3

27 18 4

12 10 2

22 25 2

31 18

120

Strongly
Disagree
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APPENDIX M

SELF APPRAISAL INVENTORIES

Primary Level
Intermediate Level
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SELF APPRAISAL INVENTORY

Primary Level

1. Are you easy to like?

2. Do you often get in trouble at home?

3. Can you give a good talk in front of your class?

4. Do you wish you were younger?

5. Do you usually let other children have their way?

6. Are you an important person to your family?

7. Do you often feel bad in school?

8. Do you like being just what you are?

9. Do you have enough friends?

10. Does your family want too much of you?

11. Are you a good reader?

12. Do you wish you were a different child?

13. Are other children often mean to you?

14. Do you tell your family when you are mad at them?

15. Do you often want to give up in school?

16. Can you wait your turn easily?

17. Do your friends usually do what you say?

18. Are there times when you would like to run away from home?

19. Are you good in your school work?

20. Do you often break your promises?

21. Do most children have fewer friends than you?

22. Are you a good child?

23. Are most children better liked than you?

24. Would you like to stay home instead of going to school?
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25. Are you one of the last to be chosen for games?

26. Are the things you do at school very easy for you?

27. Do you like being you?

28. Can you get good grades if you want to?

29. Do you forget most of what you learn?

30. Do you feel lonely very often?

31. If you have something to say, do you usually say it?

32. Do you get upset easily at home?

33. Do you often feel ashamed of yourself?

34. Do you like the teacher to ask you questions in front of the other children?

35. Do the other children. in the class think you are a good worker?

36. Does being with other children bother you?

37. Are you hard to be friends with?

38. Would you rather play with friends who are younger than you?

39. Do you find it hard to talk to your class?

40. Are most children able to finish their school work more quickly than you?

Instructional Objectives Exchange

Copyright 1970

Box 24095

Los Angeles, California 90024
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SELF APPRAISAL INVENTORY

Intermediate Level

Directions

Please show whether each statement in this booklet is true or untrue for you

by marking one of the spaces on the answer sheet.

For example:

True Untrue

X 1. I like cherry pie.

X 2. I want to he a movie star.

There are no right or wrong answers, so respond to each statement as honestly

as you can.

Instructional Objectives Exchange

Copyright 1970

Box 24095

Los Angeles, California 90024
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1. I like to meet new people.

2. I can disagree with my family.

3. Schoolwork is fairly easy for me.

4. I am satisfied to be just what I am.

5. I wish I got along better with other children.

6. I often get in troub'e at home.

7. I usually like my teachers.

8. I am a cheerfu. person.

9. Other children are often mean to me.

10. I do my share of work at home.

11. I often feel upset in school.

12. I often let other kids have their way.

13. Most children have fewer friends than I do.

l4. No one pays much attention to me at home.

15. I can always get good grades if I want to.

16. I can always be trusted.

17. I am easy to like.

18. There are times when I would like to leave home.

19. I forget most of what I learn.

20. I am popular with kids my own age.

21. I am popular with girls.

22. My family is glad when I do things with them.

23. I often volunteer in school.

14. I am a happy person.
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25. I am lonely very often.

26. My family respects my ideas.

27. 1 am a good student.

28. I often do things that I'm sorry for later.

29. Older kids do not like me.

30. I behave badly at home.

31. I often get discouraged in school.

32. I wish I were younger.

33. I am always friendly toward other people.

34. I usually treat my family as well as I should.

35. My teacher makes me feel I am not good enough.

36. I always like being the way I am.

37. Most people are much better liked than I am.

38. I cause trouble to my family.

39. I am slow in finishing my school work.

40. I am often unhappy.

41. I am popular with boys.

42. I know what is expected of me at home.

43. I cargive a good report in front of the class.

44. I am not as nice looking as most people.

45. I don't have many friends.

46. I sometimes argue with my family.

47. I am proud of my school work.

48. If I have something to say, I usually say it.
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49. I am among the last to be chosen for teams.

50. 1 feel that my family always trusts me.

51. I am a good reader.

52. I don't worry much.

53. It is hard for me to make friends.

54. My family would help me in any kind of trouble.

55. I am not doing as well in school as I would like to.

56. I have a lot of self control.

57. Friends usually follow my ideas.

58. My family understands me.

59. I find it hard to talk in front of the class.

60. I often feel ashamed of myself.

61. I wish I had more close friends.

62. My family often expects too much of me.

63. I am good in my school work.

64. I am a good person.

65. Sometimes I am hard to be friendly with.

66. I get upset easily at home.

67. I like to be called on in class.

68. 1 wish 1 were a different person.

69. I am fun to be with.

70. 1 am an important person to my family.

71. My classmates think I am a good student.

72. 1 am sure of myself.



73. Often I don't like to be with other children.

74. My family and I have a lot of fun together.

75. 1 would like to drop out of school.

76. I can always take care of myself.

77. I would rather be with kids younger than me.

78. My family usually considers my feelings.

79. I can disagree with my teacher.

80. I can't he depended on.
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1.

True Untrue

21.

True Untrue

41.

True Untrue

61.

True . Untrue

2. 22. 42. 62.11
3. .11 23. 43. 63.

4. 24. 44. 64.

5. 25. 45. 65.

6. 26. 46. 66.

7. 27. 47. 67.

8. 28. 48. 68.

9. 29. 49. 69.

10. 30. 70.50.

IIMOS

11
11.

.11===i1MNIM 31 51. 71.

12. 32. 72.52.

13. 33. 53. 73.

14. 34. 54. 74.

15. 35. 55. 75.

16. 36. 56. 76. : eml..m

17. 37. 57. 77.

18. 38. 58. 78.

1111.19. 39. 59. 79.

20. 40. IF,M 6o. 80.


