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Program Description

GOAL 1: The operational efficiency of the RPIMC will be demonsérab]y improved
C in972-7.
Objective 1: = Because of demand patterns exhibited during the first two
years of service 55% of the materials purchased in 1972-73
will focus in the areas of early childhood readiness, speech
and language development, and perceptual motor development,
35% will focus on specific skill deficits (i.e. reading
comprehension, phonics, math, etc.), and 10% will be used
for replacements.
Activities:
1) Complete ana]yéis of materials usage in 1971-72 (already done).
2) ~ elineate areas of gréatest demand (already done).
3) Purchase new materials according to demand patterns (see objective).

4)  Purchase materials in three installments (August, November,
- February) to allow for changing patterns of demand.

Objective 2: The Gletha system, used to retrieve materials from 1970-72,
| >-wi]1 be modified to accommodate the materials not catalogued
under it.
Activities:
1) Deve]op.system of categorizing materi- s from Oletha.

2) Catalog new materials according to category, grade level, and
format.

3) Shelve materials accbrding to category.

4) Change materials request forms from Oletha code numbers to
A written categories (i.e. specific skill, formate, arade levels).

5) Find materials being ordered by using category, and then accession
numser, title, publisher if needed.
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Objective 3:

Pull approximately 5 pieces of material per request.
Sign on check-out card to staff member and school personnel.

File cards and distribute materials to each service center
and then to schools.

Seventy-five percent or more of RPIMC materials will be used in

prescriptive programs for specific children in 1972-73.

Activities:

1)
2)

3)
4)

5)

6)

GOAL 2:
Communications

Objective 1:

Conduct

This objective will be discussed and clarified for, aTT ERDC
staff using mater1a]s

Private schools using RPIMC mater1a]s will be appr1sed of
this objective.

General orders for materials will be processed se]ective]y.

P.R.T.'s and other ERDC staff will specifically gear materials
usage to prescriptive process.

Supportive documentation (statement) will accompany requests for
materials used non-prescriptively (i.e. for large groups, or

for demonstration, etc.)

Request forms will have box to check if materials used prescrip-
tively.

process evaluation of the P.R.T. role.

The P.R.T.'s and Program‘Director will clearly define and
explain the currently accepted P.R.T. role to all ERDC staff
and all appropriate public school staff by September 15, 1972.

Activities:

1)
2)

Develop questionnaire on P.R.T. role (April, 1972)

Seek out perceptions of P.R.T. role on part of school staff:
P.R.T.'s, Program Director, ERDC staff through quest1onna1rc
(May, 1972).

Reach consensual decision on P.R.T. role definition.

Put this in written form (June 15, 1972).

Send written copies of role definition to school administrators.



Objective 2:

Review and discuss revised P.R.T. role at full ERDC staff
meeting (August, 1972).

Orient new P.R.T.'s hired in 1972-73 to role (by Septemter T,
1672). ' o

Schedule individual meetings with school administrators and
contact person in schools to explain role.

Use workshops and in-service to review and explain their role
in the schools (August, September, 1972).

‘The prescriptive resource teacher will conduct a minimum of

two formal in-service meetings in each school on topics or

programs related to the educational needs of that school.

Activities:

1)

2)

Objective 3:

In-service topics will.be requested from each school through
questionnaires.

Demonstrate and explain new materials or programs that arrive
at the RPIMC. : :

Provide information on the format of new educational programs.

Demonstrate teaching techniques appropriate to the group being
in-serviced.

The P.R.T. will demonstrate appropriate teaching techniqueé to
the tutors and teachers of case load children.

The P.R.T. will be available as the resource person to plan
and advise on naw programs for the school.

Each P.R.T. will offer at least two in-service programs for

all school personnel within her service center area.

Activities:
1)  P.R.T.'s and appropriate ERDC staff meet and plan at least
5 in-service programs by August of 1972.
2) Questionnaires will be given to school staff listing options
and providing space for additions. '
3)

Questionnaires collected from contact people at a September
meeting. .



4) Dates will be set for workshops and invitations sent to
schools. '

5) Evaluative questionnaires will be completed following each
workshop. '

Objective 4: The ERDC Center staff and school administration will in-
service the contact person in each school so he/she can
actively implement the coordination of P.R.T. functions.

Activities:

1)  Specify contact person for current year at each level
(elementary and secondary) in each school.

2) Elicit support of school administration for in-service.
3) Set in-service dates.

4) Involve non-P.R.T. Service Center staff.

5) Explain coordination activities to contact person.

a. Defining school expectations in relation to P.K.T.
role.

b. Setting specific goals and objectives for P.R.T. in
each school.

c. Set priorities.
d. Schedule and have staff meetings.
e. Monitor highly structured educational programs.

Objective b: A battery of short "mini lessons" will be developed by the
P.R.T.'s in which several different methods and matgrials
will be used in 1672-73 for purposes of diagnosis and
demonstration.

Activities:

1)  An outside consultant will help the P.R.T.'s develop mini
lessons on June 5th and 6th of 1972.

2) The P.R.T.'s will formalize this battery of small diagnostic
lessons by August 30th of 1972.

3) The P.R.T.'s will practice these techniques demonstrating among
themselves proper use of each method.
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4)  The P.R.T.'s will use this battery as an important part of
the diagnosis of children with learning problems.

Objective 6: The P.R.7. in conjunction with the principal and/or contact
person in individual schools will compile a tentative list
of candidates for a caseload by considering the amount of
time the P.R.T. will be in the school.
Activities:
1) This list will be made in order of priorities by grade utili-
zing past records (the.definition of priority will be left to

individual schools).

2} tlhere available, the Title I needs assessment will be used to
help establish priorities.

3) A1l teachers within the school will be made aware of this list
and aslked to react in terms of the priority listing.

4)  These reactions will be compiled and finalized into a projected
list from which the caseload will be taken.

5) Later admissions to the projected caselcad will be on a need
' basis.

Objective 7: One full day will be used to plan and write objectives for
each child involved in prescriptive programming.
Activities:
1)  About 1/2 day will be used to obtain baseline data.
a. Observe child-teacher inferaction in the classroom.
b. Obscrve child-peer interaction.
c. Review cumulative folder.
d. Secure time on task data.

e. Summarize prior assessment(s).

-h

Evaluate child directly through criterion referenced,
standardized, and affoctive tests and questionnaires.

2) Review baseline data in general staffing: (about 1 hour).




3) The P.R.T. and teacher(s) involved will write a prescription
based on child's weakness and strengths (about 2 hours).

a. FEach participant will summarize information from their
area. |

b. The P.R.T. will function as facilitator as well as
participant.

c. Other ERDC staff will be involved, as needed.

d. A pres:riptive plan will be written with stated objec-
tives signed by all participants.

e. The prescriptive plan will inciude specific mention of
appropriate methods and materials under each objective.

f. _ Each participant will receive a copy.

4) Results will be communicated with the coordirator from each
school. .~

Objective 8: a, The P,R.T. will monitor and evaluate prescviptions once
per week for each student in her caseload (in schools -
purchasing at least 18 days of service per year).

b.  The monitoring phase will be delegated to the contact
person or his designate in schools not visited by the
P.R.T. at least once per week.
Activities:

1A) P.R.T will schedule conferences with all persons involved in
the daily educational pirogram, including the student.

2A) Objectives, materials, and procedures will be evaluated and

new objectives set for the following week (if needed) on-going

activities:

a. Record of child's responses {attitude and behavior).

b. Record of teacher responses.

€. Record of materials matched to prescription.

d. Record of revised objectives relative to child's progress.
3A) Each teacherf:avinga student involved in the prescriptive process

will set aside 30 minutes per week for consultation with P.R.T.
This schedule will be given to the contact person and each P.R.T.




1B)

2B)

3B)

Objective 9:

The P.R.T. and contact person will devise a method of
reporting biweekly monitoring. ‘

The P.R.T. and contact person will arrange a P.R.T agenda
related to on-going monitoring.

The P.R.T. will evaluate ohjectives, methods, and materials
and rework objectives and goals as needed.

The P.R.T. will conduct a summary evaluation for each pre-

scriptive program no longer than 4 1/2 months after its onset.

Activities:

1)

GOAL 3: Conduct a

Objective 1:

Objectives will be checked in relation to original goals and
baseline data. :

Conferences and staffings will be arranged.

A narrative summary will be written by P.R.T. and distributed
to all persorael invoived. '

End of the year evaluation will use the same procedure;
however, all personnel involved will be asked to write a narra-
tive paragraph describing process.

Product Evaluation of P.R.T. - RPIMC Functions.

Fifty percent of a random sample of 30 students served in the

second year of the project (1971-72) will be rated by teachers

to have maintained the gains made during that year.

Activities:

1)

5)

6)

List all students who participated in the 1971-72 program
by town. :

Check the Tist to exclude those who have moved.
Randomly select 30 students from this 1ist.

Show the new teacher copies of the 1971-72 Child Progress
Report and Surmmary.

Have new teacher complete evaluative questionnaire rating
current progress .in relation to original objectives (by
February 1, 1973).

.Tabulate results and compare to criterion levels specified

above.



Objective 2:

Seventy percent of students involved in intensive pre-
scriptive programs dealing with basic skills (i.e. reading,
math, language, perceptual-motor development) will meet

the objectives set.

Activities:

1)

The selection criterion will include: any child. perceived

by teachers and validated by P.R.T.'s as being most in need

of special help; teacher and a tutor's willingness to partici-
pate in program; children at primary level will be given
priority.

Baseline data will include a common fund of criterion
referenced tests plus classroom observations, data from
cumulative folder; and records of previous assessment.
Criterion referenced tests will be used on a pre-during-post
basis.

Each individualized program will be written, monitored, and
evaluated as specified in the section under process evalua-
tion above.

Objectives will be written realistically taking estimates of
the child's potential for Tearning into account. Other ERDC
specialists will be involved in writing prescriptions when
possible. _

The Wide Range Achievement Test will be administered on a
pre-post test basis as a validating instrument.

Teacher and coordinator questionnaires will also be used as
validating instruments. :

Sbecification of forms and time Tine for data collection will
be completed by September 1, 1972.

Specification of research design to accommedate and analyze
data will be completed by September i, 1972.

Accurate recovrds wiil be maintained documenting the child's
performance in relation to criterion levels.

An over-all tabulation of percent of students meeting
objectives will be computed at the end of the 1272-73 school
year.

Data from validating instruments will be computed to match
achievement of objectives against external criteria.



Objective 3:

-Fifty percent of ch®ldren involved in the prescriptive

program will demonstrate significant positive attitudinal
change (on a standard test measuring_affect) when their

performance .is compared on a pre-post basis.

Activities:

1)

Ibjective 4:

Select the affective test preferred after reviewing those
availabie (i.e. School Morale Test, Self Appraisal Inventory,
Minnesota School Affect Assessment; "My Class Inventory")

by June 15, 1972.

Prescriptions will be written to include focus on attitne
change.

Administer the selected instrument to all students partici-
pating on & pre-post basis.

Tabulate results for e entire EETE]G by June of 1973.
Compare results  to critery ‘Lﬂs specified by using a

t-test.

Fifty percent of a random sample of teachers with students
involved in the prescriptive programs will demonstrate wore
and better use of positive reinforcement as measured by
standard ratings of video tape samples taken at the beginning

and end of the child's progranm.

Activities:

1)

Develop teacher rating form for positive reinforcement by
June 15, 1972. This can be done as part of a "mini-iesson”
in-service with Dr. Virginia Brown on June 5th and 6th.

Video tape teacher-child interaction at the bzainning and
near end of child's nrogram.

Have two non-involved SRDC specialists rate teacner-cnhild
interaction without knowing whether samples were of pre
or post test (by June, 1973). .

Tabulate results and compare to criterion 1évels.



Evaluation

GOAL 1
Objective 1

A comparison of the objective goals with actual purchasc orders in 1972-73
was made 1n May of 1973 and the percentage bf now often the two coincideé Was
caiculated and caccked as tc whether cr not it met the 759 coincidence rate
wnich was stated in the goel Tor this objective.

The objective as <tated was not wet in regavrds to replacement, 1.5% actual

vs 10%, because the need was nct realized as expected. The 55% for materials

Ci.

n

[T

in the areas of eariy childhood readiness, syeecﬁ language development, arnd
perceptual motor develcpmant also missed ité geal as only 40.54% of the money
was spent in this area. This varies .75% areater than the tolerances Set up in
.the design. The specific skills deficit ares wes well within the gcal para-
_meter set for it as 42.71% of the poney was spent in €ais area. Tne remainder
of the money was spent in otner areas of need accoraing to staff regquest of
cnildren and dn teacner needs and amcunted to 15.47%.

A significant change in usage was ncted in the RPIHC aé shows by Appendix

A wiicih compares fMarch end April of both 1972 and 1

O

73. 1t was stated by the
RPIFC staff that much 7 their ordering was bdased on curreat demands upon the
center by the users. It is Telt, therefore, thet the geal was met as well as

possible without being detrimental to the project.

Objective 2 .

After preliminary investigation of the O]ethé System Update during June of
1972, by the RPIMS staff, it was found that the syétem was not adequate for
present EPI#HL needs. The major prob]ém found with the Qletha Update was the
cataloguing of materials no longer available while notlcataioguing many other
items now in the RPIMC. On further study during the year, it was decided that

ERIC

Aruitoxt provided by Eic:
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the Oletha System would aid considerably in faci]itating smooth transition
during any future turnover in RPIMC staff cr utilizing nonfprofessiona1 staff.

The Oletha system was, therefore, purchased by the RPINMC.

Objective 3

A random sample of one week per_moﬁth was drawn in April, 1973, and a count
of those ordered for prescript{vn puquses was made to determine if 75% of the
materials were actually used as a part-of the prescriptive process.

The P.R.T.'s were found to order»68% of the time far prescriptive purposes
while the remainder of the staff ordered 77% of the time prescriptively. The
total order rate was 70% fur orescriptive purposes which was less than tne 75%

~goal which was honed for. It seems, however, tnat wnether or not the diata was
ordered for one or two children the teachers utilized the material as they saw
fit. The random sample of 250 cards were drawn from tne return card questionnafres
filled out by teachers (Appencix B). The responses showed that on an averaqge
7.76 children used cach material scnt out.
GOAL 2 .
Objective 1 _ ,

A questionnaire-was given tc a .random sample of 20 participating school

principé]s (Appendix C) and 28 ERDC staff members (Appendix D) in October of
»1972. A role definition was completed anc ajrezd upon as a clear and de-
finitive definition by the P.R.T.'s and the project director (Appendix E).
The dissemination of'the role definition was fairly thorough as 90% of tne
responding principals {Appendix C) énd 97% of the ERDC staff {Appendix D)

responded that they had been made aware of the P.R.T. role.

Objective 2

The Prescriptive Resource “Teacher Evaluaticn Questionnaire (PRTEG)

O
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(Appendix F) was sent to participating school principals, in May of 1973.
Success of this objectﬁve was determined by tne resoonses to Questions 5, 7
and 8 in the PRTEQ. Also available was a 1isting of ail workshons conducted

by each P.R.T. and allieu ZRDC staff and the wonics of tnese workshops. This
1ist was compe to tne recponse of thne principals to Question 2 in the PLR.T.
Inquiry Questicnnaire {Appendix C) to futher.probe now well the intent of the
obiective was net.

of 17

o

The principals indicated tnet formal mectings were conducted (1

S
responding) and that these meetings met the necas of their schools (13 of 16.
responding). Only six.of fifteen responding princinals said that there were

two or more meetings held in their schocl (Appendix F, GQuestion 8). Tne P.R.T's
and RPIMC staff documented their workshops (Anpendix &) cnd indgcated that 17

of the 41 schools which received a workshop had two or morec, however, 73 work-

shops were held in tie 37 schools served by the P.R.T.'s plu four additional

(T3]

scnonls (these latter worksiiops were given by RPINC staff). Much of the vari-

apility seems to be a 7Tunction of time; the P.R.T. is sold into a given school.

la)

Gbjective 3
A vast majority of the principals indicated to the P.R.T.'s and ERDC that
they did not want out of school werkshops this year due to the time consumed by

tihe human relations course most of them were having conducted at their schools.

Objective 4 -

A question concerning.in-service given and ultimate success of eaci coniact
person was asked of tie P.R.T. in an interview (Appendix G) during April, 1973 by
tihe evaluator. The resulits of the Contact Person Questionnaire (Appendix H) sent
out to all contact persons in May, 1973, and tne resuits of Questions 1 and 2
ingﬁhe PRTEQ (Appendix C),completed by 21l principals in participating scinools

ERIC

Aruitoxt provided by Eic:
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collected during May, 1973; was uscd to evaluate this cbjective., Each 6f these
questions weve tazbulated by scihool and for the total sample.-

The é.R.T.“s said that tney naa 20 forng? centact-poople in the scnools,
25 of‘wh{ch were in-serviced (Appendix G, Questions 3and 4). Tuenty-four of the
contact people respended, all of whom saiu that trey had adequete in-service
and only one felt that he Tacked understanding ot the job (Appendix H, Questions
1 and 4). Only 78% felt that the role they played was adequately fulfilled
even though they enjoyed tre job (Appendfx H, Questions 2 and 3).

fne principals in answering Questions 1, 2, and 3 on the PRTEQ (Appendix
F) agreed wita tie contect persons in taat 94z Telt that in-service was adequite

for contact people while E£3% feit their contact person was effective.

Objective 5

A packet of the completed mini 1esson(A§pendix I} is the proof of develop-
ment of such. In an interview with the P.R.T.'s (Appendix G), in April by tne
evaluator, a question was asked of the P.R.V. to getermine whether the mini lessons
were used and found useful after development. Five mini lessons werelccempleted |
and all of the P.R.T.'s responcad that ali of thz mini lessons developed had been

useful zither to themselues or in aiding teacacrs.

Objective 6

The actual priority list for each school and an agrecment between P.R.T.'s
and each school regarding the numbcr of children served will be usea to determine
it this objective was met. A pircentave of priority lists versus the number of
schools served will be calculated with a 75% completion rate being the criterion
TOor success.

Only 28 of the 37 or 76% of the schools served had their staff and the P.R.T.
develop a priority listing of their stucents {Appendix J). This does mect the

Q . , .
FR]Cerion set for the project.
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Objective 7

Tne baseline data section of the Chiid Progress Report (Appendix K) was
used to determine i baseline data was used by the P.K.T."s for diagnesing each
cnild case study. Question 2 on the Child-Teacher Questicnraire (Appendix L)
providec information as to'whéuher or ot tezchers participated in‘the prescrip-
tions. The Child-Teachier Questionnaire was administered to ail teachers with
case study children curing May, 1973. A percentage of .the nuimber of case
studies involving the eppropriate teacher(s) was calculated witn 70% being the
criterion determining success. The tire availedbie versus time needed for the
?.R.T. for assessing ecacn chilc wes deterinined in an interview conducted by the
evaluator witn the P.R.7. in April, 1973.

A1l of the case studies had baseline data coliected on them (Appendix K).
Also, 98% of the teachers responding on the Chiid-Teacher Questionnaire said they
were involved in writing the prescription. Tnese meet the criterion set for tiis
part of the objective. Three of the five P.R.T.'s saia that time to do good
child assessments was lacking in all or part of their scinools. The P.R.T.'s

indicated that large schools st buy wwore tire: one PL.R.T. suggested 25 days

»

mininum while another sugeested one day per week.

E

Objective 8

The Dated Log in the Child Progress Report {Appendix K) contains informa-
tion concerning frequency of child case contact by the P.R.T. Tnis data was
taken from the year end P.R.T. Report (Appencix K) and a coilective percentage
of how often cases had weekly review was calcuiated. To determine how vell
this has worked in helping the child and as a practical working arrangement
intormation-was collected in the P.R.T. Interview by the evaluator in April,
1973. |

O

RIC

Aruitoxt provided by Eic:
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According to the P.R.T. l.og (Appendix K) each child was monitdred once
each month by the P.R.T. The P.R.T.'s felt that only 26 children were monitored
twice a month by a P.R.T. (Appendix G) but that many of the children were monitored
by the contact person aiso. Four of the five P.R.T.'s believed that the_moni-
toring was helpful to the chilc (Appendix G). Fuch of the problem with monitor-

ing was expressed by the P.R.T.'s to be not enough time in each school.

Objective 9

The substantiating data as tc whether or not the report was written after
& 1/2 months was tne reports themselves which were sent tc the evaluator 4 1/2
months after the case study was reported to the cvaluator as started. To
determine if all involved personnel were contributors to the report a question
discerning such was included in botn the Child-Teacher Questionnaire {Appendix L)
and thé Contact Person Questionnaire (Appendix M) and the P.R.T.'s included a
statement of such in the evaluation section of the Child Progress Report {Appendix

K). A percentage of tne number of times all three (Teacher, Contact Person, and

P.R.T.) agreed that all involved personnel contributed to the final report

was calculated.

This objective was discarded due to the paper work included and time

involved,
GOAL 3 .
Objective 1

A random sample of 30 cinildren, who have reniained at the same school was
drawn from the case studies of 1971-72. Twen%y-three of 25 case children were
reported to have remained the same or improved. One case child had a major loss
of knowledge while the other child was somewnat poorer than in the spring of

1972.
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Objective 2

Baseline data, objectives, procram modifications, orincipal evaluation and
P.R.T. final evaluation which is all documented on the Child Progress Report
(Appendix K) was studied and tabulated. The teacher of the case study child rated
how she feels the pro%{am has succeeded with the child in the Child-Teacher
Questionnaire (Appendix L). Tine percentage of successful case siuaies as agreed
upon by the P.R.T., principal and teacher was taen computed to determine if the
70% objective was met. The WRAT was then studied on a pre-post basis to deter-
mine average child academic growth as measured by a sténdardized measure of
achievement,

Only 44% (Appendix K) of the case study children met all of their objectives
hqwever, 83% of all objectives set were met (Appendix K). Of all these sets
of objectives set for each ckild the principal and P.R.T. felt that 100% were
appropriate (Appendix K), while the teacners felt that 94% werc appropriate for
the child (Appendix L). It seems as if social improvement has been more success-
ful under xhis program as ovgr 207 of the children were seen as having made
substantial gains in this area by principals, teachers, and P.R.T.'s {Appendices
K and L). The principals and P.R.T.'s viewed the academic gain for eacn child
to have placed 60% of the children at or near grade level (Appendix K). WRAT
scores pre and post treatment showed an average .82i gain per child (Appendix K)
which is more than .19 per rmonth growth as the average case was 5.6 months long

(Appendix K).

Objective 3

A1l of the case study children had a self-appraisal inventory (Appendix M)
administered by the P.R.T. on a pre-post case study basis. These inventories

were tabulated and difference score was computed. Each child's pre-post
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difference was then scrutinized and a percentége of those having significant
changes was calculated.

The average change from the pre to post assessment was a rise from 31.7 to
35.89 in self concept (Appendix K). The percentage snowing gains in seif con-

cept was 73% {Appendix X).

Objective 4
The evaluation question is:
1) Did 50% of the teachers sampled improve and increase their
use of pcsitive reinforcement?

This objective was not accompiished due to lack of cooperation from schools

and lack of video tape equipment availabie.

-
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Conclusions and Recommendations

The "Instructional Materials Center" pvoject was designed to set up a
process by which children with learning disabilities would be aided both ih the
affective and cognitive domains. With this in mind, I feel that the project
has been successful even though some of the objectives set up were not met. I
feel the objectives not met were exploratory in the process domain and did not
spell failure to the ultimate consuicer (the child)}. The project has greatly
aided the children involved in the project case load. It has also given teachers
a broader perspective on materials available and their usage. Thus, the three
vears of the project will have a future impact if it died tomorrow.

The project is not folding due to the end of the project under Title III
funding. The schools and Southwest-West Central Educational Research and
Development Council {ERDC) are maintaining the project. Also, other people in
ERDC are utilizing information gained from the project. it is these two
facts which probably spell out the project's success even better than the formal
evalyation.

| This process could be used anywhere in multiple school settings where schools
are willing to cooperate in the use of personnel and materials or in a very large
school district. Some changes which might make it more effective would be hav-
ing the prescriptive resource teacher (P.R.T.) in the schools at least bi-weekly
and more often in large schools, and insure the P.R.T. a contect person in each
school who nas functioning with the P.R.T. as part of their formal duties and

free time to do so.




DETAILED REPORT

Identification

Project Sponsor is Southwest-West Central Educational
Research and Development Council (SW-WC ERDC) with
headquarters in Willmar, Minnesota. _

80 school districts in Southwest and West Central
Minnesota are members of SW-WC ERDC

Target Population

4,745 kindergarten
31,922 1 - 6 grades

24,175 students




20

Project Objectives and Activities

GOAL 1: The operational efficiency of the RPIMC will be demonstrably improved
in 1972-73. |
Objective 1: Becayse of demand patterns exnibited during the first two
years of service 55% of the materials purchased in 1972-73
will focus in tie areas of eér]y childhood readiness, speech
and 1anguagé development, and perceptual motor development,
35% will focus on specific skill deficits (i.e. reading
comprenension, phonics, math, etc.), and 10% will be used
for replacements.
Activities:
1) Complete analysis of materials usage in 1971-72 (already done).
2) Delineate areas of greatest demand (alreacy done).
3) Purchase new materials according to demand pattzrns (see objective).

4) Purchase materials in tnree installments (August, MNovember,
February) to allow for changing patterns of demand.

The evaluation question is:
1)  Will materials purcnased in 1672-73 be consistent with demand
patterns of 1971-72?
A comparison of the objective goals with actual purchase orders in 1972-73
was made in May of 1973 and the percentage of how often the two coincided was
calculated and checked as to whether or not it met the 75% coincidence rate

wnich was stated in the goal for this objective.

Objective 2: The Gletha system, used to retrieve materials from 1970-72,
will be modified to accommodate the materials not catalogued

under it.
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Activities:

1) Develop system of categorizing materials from Oletha.

2) Catalog new materials according to category, grade level, and
format. : ‘

3) Shelve materials according to category.

4) Cnange materials request forms from Oletha code numbers to
written categories (i.e. specific skill, formate, grade levels).

55 Find materials being crdered by using category, and then accession
number, title, publisher if needed.

6) Pull approximate'y 5 pieces of material per request.
7) Sian on check-out card to staff member and school personnel.

8) File cards and distribute materials to each service center
and then to scnools. ‘

The evaluation question is:

1) Was the modified Oletha system installed?

After preliminary investigation of the Oletha System Updéte during June of
1972, by the RPI¥C staff, it was found that the system was not adequate for
present RPI}iC needs. The major problem found with the Oletha Update was the
cataloguing of materials no longer available while nof cataloguing many other
items now in the RPIMC. On further study during the year, it was decided that
tne Oletha system would aid considerably in facilitating smooth transition
during any future turnover in RPIMC staff or utilizing non-professional staff.

The Oletha system was, therefore, purchased by the RPIMC.

Objective 3: Seventy-five percent or more of RPIMC materials will be used in
prescriptive programs for specific children in 1972-73.
Activities:

1)  Tnis objective will be discussed and clarified for all ERDC
staff using materials.
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2)  Private schools using RPIMC materials will be apprised of
this objective.

[#3)
—

General orders for materials will be processed selectively.

4) P.R.T.'s and other ERDC staff will specifically gear materiais
usage to prescriptive process.

5)  Suppcrtive documentation (statement) will accompany reguests for
materials used non-prescriptively (i.e. for large groups, or
for demonstration, etc.) '

6) Request forms will have box to check if materials used prescrip-
tively.

The evaluation question is:
']) Were 75% of the materials requested in 1972-73 used as part
of a prescriptive process?
A random sample of one week per montn was cdrawn in April, 1973, and a count
of those ordered for prescriptive purposes was made to determine if 75% of the

materials were actually used as a part of the prescriptive process.

GOAL 2: Conduct a process evaluation of the P.R.T. role.
Communications

Objective 1:  The P.R.T.'s and Program Director will clearly define and
explain the currently acceptec P.R.T. role to all ERDC staff
and all appropriate public school staff by Septembe? i5, 1972.
Actiyities:

1) Develop questionnaire on P.R.T. role (April, 1972)

2)  Scek out perceptions of P.R.T. role on part of school staff:
P.R.T.'s, Program Director, ERDC staff through guestionnaire
(May, 1972).

3)  Reach consensual decision on P.R.T. role definition.

4)  Put this in written form (June 15, 1972).

5) Send written copies of role definition to school administrators.
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6) Review and discuss revised P.R.T. role at full ERDC staff
meeting (August, 1972).

7) Orient new P.2.T.'s hired in 1972-73 to role (by September 1,
1572).

8) Schedule individual meetings with school administrators and
coentact perscii in schools to explain role.

6)  Use workshops and in-service to review and explain their role
in tne schools (August, September, 1972).

The evaluation questions are:
1) Was a role definition clearly defined for the P.R.T.'s?
2) Mas it satisfactorily disseminated and explained to schools
and ERDC statf by October 1, 19727
A questionnaire was given to a random sample of 20 participating school
principals (Appendix C) and 28 ERDC staff members (Appendix D) in October of
1972. A role definition was completed and agreed upon as a clear and de-

finitive definition by the P.R.T.'s and the project director.

T e
Objective 2: The prescriptive resource teacher will conduct a minimum of
two formal in-service meetings in ea;h school on topics or
orograms related to the educational heeds of that school.
Activities:

1) In-service topics will be requested from each school through
guestionnaires.

2) Demonstrate and explain new material. or programs that arrive
at the RPIiC. :

3) Provide information on the format of new educational programs.

4) Demonstrate teaching techniques appropriate tc the group being
in-serviced.

5) The P.R.T. will demonstrate appropriate teaching techniques to
the tutors and teachers of case load children.

6) The P.R.T. will be available as the resource_person to plan
and advise on new programs for the scnool.




The evaluation questions are:

1) Were at least two formal in-service meetings held at each

school?

2) Did the in-service meetings meet the needs of each school?

The Prescriptiye Resource Teacher Evaluation Questionnéire (PRTEQ)

. (Appendix F) was sent to participating school principals in May cf 1973.

Success of this objective was determined by the resﬁonses to Questions 5, 7

and 8 in tihe PRTEQ. Also availabie was a listing of all workshops conducted

by each P.R.T. and allied ERDC staff and the topics of tnese workshops. This

list was compared to the response of the principals to Question 2 in thé_P;R.T.

Ingquiry Questionnaire (Appendix C) to futher probe how well the intent of the

objective was met.

Cbjective 3t Each P.E.T. will offer at least two in-service progFams for

all school persomiel within her service center area.

Activities:

1)

2)

3)

4)

5)

P.R.T.'s and appropriate ERCC staff meet and plan at least
5 in-service programs by August of 1972.

Questionnaires will be given to school staff listing options
and providing space for acditions.

Questionnaires collected from contact people at a September
meeting.

Dates will be set for workshops and invitations sent to
schools. '

Evaluative questionnaires will be completed following each
workshop.

The evaluation question is:

1)  Were at least two workShops held for all schools witinin each

service center area?

A vast majority of the principals indicated to the P.R.T.'s and ERDC that

thav did not want out of school workshops this year due to the time consumed by

Elﬁigiuman relations course most of them were having conducted at their schools.
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Objective 4: The ERDC Center staff and school administration will in-
service the contact’person in each school so he/sne can
actively implement the coordination of P.R.T. functions.

Activities: |

1) Specify contact person for current year at each level
(elementary and secondary) in each school.

2) Elicit support of school adwinistration for in-sérvice.
3) Sei in-service dates.

4) Involve non-P.R.T. Service Center staff.

5) Explain coordination activities to contact persan.

a. Defining school expectations in relation to P.R.T.
role.

b. Settihg specific goals and objectives for P.R.T. in
each school.

c. Set priorities.
d. Schedule and have staff meetings.

e. Monitor highly structured educational programs.

The evaluation questions are:

1) Did the contact person receive agpropriate in-service?
2) Did the contact person provide effective coordination?

A question concerning in-service given and ultimate success df each contact
person was asked of the P.R.T. in an interview (Appendix G) during April, 1973 by
tne evaluator. The results oflthe Contact Person Questionnaire (Appendix H) sent
out to all contact persons in May, 1973, and the results of Questions 1 and 2
in the PRTEQ (Appendix C),completed by all principals in participating schools
collected during May, 1973, was used to evaluate this objective. Each of these

questions were tabulated by school and for the total sample.

O
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" QObjective 5: A battery of short "mini Tessons" will be de@e]oped by the
P.R.T.'s in which several different methods and matéria]s
- will be used in 1572-73 for purposes of diagnosis and
deionstration.
Activities:

1)  An outside consultant will help the P.R.T.'s develop mini
lessons on June 5th and 6th of 1972.

2) The P.R.T.'s will formalize this battery of small diagnostic
lessons by August 3Cth of 1672.

3) The P.R.T.'s will practice thuse techniques deronstrat1ng amorg
themselves proper use of each method.

4) The P.R.T.'s will use this battery as an important part of
the diagnosis of cnildren with learning problems.

The evaluation questions are:
1) Was a battery of mini lessons developed?
2) If mini lessons were developed were they used and found
useful after development?
A packet of the completed mini lesson(Appendix I) dis the proof of develop-
ment of such. In an interview with the P.R.T.'s (Apperdix G), in April by the
eva]uatof, a question was asked of the P.R.T. to determine whether the mini lessons

were used and found useful after development.

Objective 6: The P.R.T. in conjunction with the principal and/or contact
| person in iadividual schools will compile a tentative list
of candidates for & caselpad by considering the amount of

time the P.R.T. will be in the school.
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Activities:
1)  This list will be made in order of priorities by grade utili-
zing past records (the definition of priority will be left to
individual schools).

2) \nere available, the Titie I needs assessment will be used to
nelp establish priorities.

3) All teachers within the schicol will be made aware of this list
and asked to react in terms of the priority listing.

4) These reactions will be compiled and finalized into a projected
list from which the caselcad will be taken.

5) Later admissions to the projected caselcad will be on a need
basis.

The evaluation guestion is:

1) Mas a priority list of children needing prescriptive services
established for each school?

The actual priority Tist for each school and an agreement between P.R.T.'s
and eaci school regarcding tihe number of chilcren served will ﬁe used to determine
if this objective was met. A percentage of priority lists versus the number of
schools served will be calculated with a 75% comnletion rate beirg the criterion

for success.

Objective 7: One full day will be used to plan and write objectives for
cacn child involved in prascriptive progremming.
Activities:
1}  About 1/2 day will be used to obtain baseline data. .
2. Observc child-tzacher interaction in the classroom.
b. Gbserve child-peer interaction.
c. Peview cumulative foider.
g. Secure tiiae on task data.
e. Suamarize prior assessmeni(s).

f. Evaluate child directly through criterion referenced,
standardized, and affective tests and questionnaires.

2) Review baseline data in general staffing: (about 1 nour}.
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3) The P.R.T. and teacher(s) involved will write a prescription
based on child's weakness and strengths (about 2 hours).

a. Each participant will summarize information from their
area.

b. The P.R.T. will function as faci]itafor as well as
participant.

c. Other ERDC staff will be involved, as neceded.

d. A prescriptive plan will be written with stated objec-
tives signed by all participants.

e. The prescriptive plan will include specific mention of
appropriate methods and materials under each objective.

f.  Lach participant will receive a copy.

4) Resuits will be communicated with the coordinator from each
school. ’ :

The evaluation questions are:
1) MNere 5ase1ine data used in writing each prescription?
2) Did all involved teachers participate in writing the pre-
scription?
3) Did the P.R.7. feel she nad adequate time %o assess each
child?

The baseline data section of tihe Cinild Progress Report (Appendix K) was
used to determine if baseline data was used by the P.R.T.'s for diagnosing each
child case study. Question 2 on the Child-Teacher Questionnaire {Appendix L)
provided information as to whether or not teachers participated in the prescrip-
tions. The Child-Teacher Questionnaire was administered to all teachers with
case study cﬂi]dren during May, 1973. A percentage of the number of case
studies involving the appropriate teacher(s) was calculated with 70% being the
criterion determining success. Tne time available versus time needed for the
P.R.T. for assessing each child was determined in an interview congducted by the

evaluator with the P.R.7. in April, 1973.

O
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a. The P.R.T. will monitor and evaziuate prescriptions once
per week for each siudent in her caseload (in schools
purchasing at least 1€ days of service per year).

b. The monitoring phase will be delegated to the contact
person or his designate in schools not visited by tne

P.R.T. at least once per weck.

Activities:

1A)

2A)

3A)

18)

28)

38)

P.R.T will schedule conferences with all persons involved in
the cdaily educaticnal program, including the student.

Cbiectives, materials, and procecdures will be evaluated anc

new objectives set for the following week {if reeded) on-going
activities:

&. Record of chila's resgonses (attitude and behavior).

b. Record of tecacher responses.

c. Record of materials matched to prescription.

d. Record of revised objectives relative to child's progress.
Each teacherhavinga studerit involved in the prescriptive process

will set aside 30 minutes per week Tor consultation witn P.R.T.
This schedule will be given to the contact person and each P.R.T.

Tne ?.R.7T. and contact person will devise a method of
reporting biweekly monitoring.

The P.R.T. and contact person will arrange a P.R.T agenda
related to on-going moritoring.

Tne P.R.T. will evaluate objectives, methods, and materials
and rework objectives ana goals as needed.

Tne evaluation question is:

1)  Was each child's prescriptive program monitored at least once

per week and altered as needed either by a P.R.T. or by a

contact person designated by tne school?
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The Dated Log in the Child Progress Report (Appendix K) contains informa-
tion concerning freguency of child case contact by the P,R.T. This data was
taken from the year end P.R.T. Report {Appendix K) and a collective percentage
of how often cases had weekly review was calculated. To determine how well
this has worked in helping the child and as a practical working arrangement
information was collected in the P.R.T. Interview by the evaluator in Aprdl;

1973.

Objective 9r The P.R.T. will conduct & summary evaluation for each pre-
scriptive program no longer than 4 1/2 months after its onset.
Activities:

1) Objectives will be checked in relation to original goals and
baseline data.

2) Conferences and staffings will te arranged.

3) A narrative summary will Le written by P.R.T. and distributed
to 211 personnel involvec,

4) End of the year evaiuation will use the same procedure;

hewever, all personrel involved will be asked to write a narra-
tive paragrapa describing process.

The evaluation questions are:

1) UWere summary reports written for each child case study involved
in the P.R.7.'s prescriptive prograrming 4 1/2 months after its
onset? )

2) 0id all involved personnel contribute to tne case study summary?

The substantiating data as to whether or not the report was written after
4 1/2 months was the reports themselvas which were sent to the evaluator 4 1/2
ronths after the case study was reported to tne evaluator as started. 70

determine if all involved personnel were coatributors to the report a question

discerning such was included in both the Cnild-Teacher Questionnaire (Appendix L)

O
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and the Contact Person Questionnaire {Appendix ) and the P.R.T.'s included a
statement of such in the evaluation section of the Child Progress Report (Appendix

K). A percentage of the nuwber of times all three (Teacher, Contact Person, and

P.R.T.) agreed that all involved perscnnel contributed to the final report

was calculated.

This objective was discarded due to the paper work included and time

involved,

GOAL 3: Conduct a Product Evaluation of P.R.T. - RPINC Functions.

Objective 1: Fifty percent of a rancom sample of 30 stucents served in the
second year of the project {1671-72) will be rated by teachers
to have maintaincd the gains made during that year.

Activities: ‘

1) List all students who participated in the 1971-72 pfogram
by town.

2) Creck the list to exclude thosc wao have moved.
3)  Rancomly select 30 students from tnis list.

4)  Show the nev teacher copies of the 1971-72 Child Progress
Report and Summary.

5) leve vicw teacher cowplete evaluative questionnaire rating
current progress in relation to original objectives (by
February 1, 1973).

6) Tabulate results and compare to criterion levels specified
above.

The evaluation quastion is:
1) Did 50% of a random sample of 30 children, who were case study
children during the 1971-72 school year, maintain their gains
during the summer of 19727

A random sample of 30 caildren, who have remained at the sawe school was

drawn from the zase studies of 1971-72.
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Objective 2: Seventy percent of students involved in intensive pre-
scriptive programs dealing with basic ski1]s (i.e. reading,
math, language, perceptual-motor development) will meet.
the objectives set.

Activities:

1}  The selection criterion will include: any child perceived
by teachers and validated by P.R.T.*s as being most in need
of special nelp; teacher and a tutor's willingness to partici-
pate in program; children at primary level will be given
priority.

2) Baseline data will include a common fund of criterion
referenced tests plus classroon odbservations, data from
cunulative folder; and records of pravicus assessment.
Criterion referenced tests will be used on a pre-during-post
basis.

3) Each individualized program will be written, monitored, and
evaluated as specified in the section under process eva]ua-
tion above.

4) Objectives will be written realistically taking estimates of
the child's potential for learning into account. Other ERDC
specialists will be involved in writing prescriptions when
possible.

5) The Wide Renge Achievement Test will be administered on a
pre-post test basis as a validating instrument.

6) Teacher and coordinator questionnaires will also be used as
validating instruments.

7) Scecification of forms and time line for data col]ect1on will
be completed by September 1, 1972. :

8) Specification of research design to accommodate and analyze
data will be completed by September 1, 1972.

. 9) Accuratz records will be maintained documenting the child's
perforniance in rclation to criterion levels.

10) An over-all tabulation of percent of students meeting
objectives will be computed at the end of the 1972-73 school
year.

11) Data from validating instruments will be computed to match
achievement of objectives against external criteria.
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The evaluation cquestions are:
1) Did 70% of involved students mect the objectives specified?
2) How much achievement gain was shown on the Wide Range Achieve-
ment Tests (WRAT)? |
Baseline data, objectives, program modifications, principal evaluation and
P.R.T. final evaluation which is all documnentad on the Child Progress Report |
(Appendix K) was studied and taSu]ated. The teacher of the case study child rated
now she feels the program has succecded with the child in the Child-Teacher
Questionnaire (Appendix L). The percentage of successful cese studies as agreed
upon by the P.R.T., principal and teacner was tien ccmputed to determine if the
70% objective was met. The WRAT was then studied on a pre-post basis to deter-.

mine average child academic growth as measurad by a standcrdized measure of

achievement.

Objective 3: Fifty percent of children involved in the prescriptive
program will demonstrate significant positive attitudinal
change (on a standard test measuring affect) when their
performance is compared on a pre-post basis.

Activities:
1) Select the affective test preferred after reviewing those
available (i.e. School Morale Test, Self Appraisal Inventory,
Minnesota School Affect Assessment; "My Class Inventory")
by June 15, 1972.

2) Prescrintions will be written to include focus on attitude
change.

3) Administer the selected instrument to all students partici-
pating on a pre-post basis.

4) Tabulate results for the entire sample by June of 1973.

5) Compare rasults to criterion levels specified by using a
t-test.
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The evaluation quesiton is:

1)  Did 50% of the children have a positive attitudinal change
toward themselves?

A1l of the case study children had a self-eppraisal inventory (Appgndix M)
administered by thi P.R.T. on a pre-post case study basis. Tnese inventories
were tabulated and difference score was computed. Each cnild's pre-post
difference was then scrutinized and a percentagée of those having significant

changes was calculated.

Objective 4:  Fifty percent of a rancom semple of teachers with students
involved in the prescriptive programs will demonstrate more
and better use of positive reinforcement as measured by
standard ratings of video tape samples taken at the beginning
and end of the child's program. |

Activities: )

1)  Davelop teacher rating form for positive reinforcement by
June 15, 1972. Tnis can oae done as part of a "mini-lesson"
in-service with Dr. Virginia Brown on June 5tih and 6th.

2) Video tape teacner-child interaction at the beginning and
near end of chilcd's nrograa.

3) Have two non-invoived ERDC specialists rate teacher-child
interaction without knowinrg whether samples were of pre
or post tast (by Jure, 1973).

4) Tabulate results and compare to criterion levels.

The evaluation question is:
1) Did 50% of the teachers sampled improve and increase their
use of positive reinforcement?
This objective was not accomplished due to lack of cooperation from schools

and lack of video tape equipment available.
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Data

GOAL 1
Objective 1

The evaluation question is:

1)  Will materials ﬁdrchased in 1972-73 bhe consistent with demand
patterns of 1971-727

A comparison of the objective goals with actual purchase orders in 1972-73
was made in May of 1973 and the percentage of how often the two coincided was
calculated and checked as to whether or not it met the 75% coincidence rate
which was stated in the goal for this objective.

The objective as stated was not met in regards to replacement, 1.5% actual
vs 10%, because the need was not realized as expected. The 55% for materials
in the areas of early childhood readiness, speech and language development, and
perceptual motor development also missed its goal as only 40.54% of the money
was spent in this area. This varies .75% greater than the tolerances set up in
the design. The specific skills deficit area was well within the goal para-
meter set for it as 42.71% of the money was spent in this area. The remainder
of the money was spent in other areas of need according to staff request of
children and on teacher needs and amounted to 15.47%.

A significant change in usage was noted in the RPIMC as shows by Appendix
A which compares March and April of both 1972 and 1973. It was stéted by the
RRIMC staff that much of their ordering was based on current demands upon the
center by the‘users. It is felt, therefore, that the goal was met as well as

possible without being detrimental to the project.

Objective 2
The evaluation question is:

1) Was the modified Oletha system installed?
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' /
After preliminary investigation of thc Oletha System Update during June of

1972, by the RPIMC staff, it was found that tre system was not adequate for
present RPIMC needs. The major problem found with the Olgiha Update was the
cataloguing of materials no longer available while not catalofjuing many other
items now in the RPIMC. On further study during the year, it was decided that
the Oletha system would aid considerably in faci]itating smooth transition
during any future turnover in RPIMC staff or utilizing non-professional staff.

The Oletha system was, therefore, purchaséd by the RPIMC.

Objective 3

The evaluation question is:

1)  Were 75% of the materials requested in 1972-73 used as part
of a prescriptive process?

A random sample of one week per month was drawn in April, 1973, and a count
of those ordered for prescriptive purﬁoses was made to determine if 75% of the
materials were actually used as a part of the prescriptive process.

The P.R.T.'s were found to order 68% of the time for prescriptive purposes
while the remainder of the staff ordered 77% of the time prescriptively. The
total order rate was 70% for prescriptive purposes which was less than the 75%
goal which was hoped for. It seems, however, that whether or not the data was
ordered for one or two children the teachers utilized the material as they saw
fit. The random sample of 250 cards were drawn from the return card questionnaires
filled out by teachers (Appendix B). The responsés showed that on an average
7.76 children used each material sent out. |
GOAL 2
Objective 1

The evaluation questions are:

1) Was a role definition clearly defined for the P.R.T.'s?




2) Was it satisfacterily disseminated and explained to schools
| and ERDC staff by October 1, 19727
A questionnaire was given to a random sample.of 20 participating school
principals (Appendix C) and 28 ERDC staff members (Appendix D} in October of
1972. A role definition was completed and agreed upon aé a clear and de-
finitive definition by the P.R.T.'s and the project director (Appendix E).
The dissemination of the role definition was fairly thorough as 90% of the
responding principals (Appendix C) and 97% of the ERDC staff (Appendix D)

responded that they had been made aware of the P.R.T. role.

Objective 2

The evaluation questions are:

1)}  Were at least two formal in-service meetings held at each
school?
2) Did the in-service meetings meet the needs of each school?

The Prescriptive Resource Teacher Evaluation Questionnaire (PRTEQ)
(Appendix F) was sent to participating school principals in May of 1973.
Success of this objective was determined by the responses to Questions 5, 7
and 8 in the PRTEQ. Also available was a listing of all workshops conducted
by each P.R.T. and allied ERDC staff and the topics of these work;hops. This
1ist was compared to the response of the principals to Question 2 in the P.R.T.
Inquiry Questionnaire (Appendix C) to futher probe how well the intent of the
objective was met. |

The prin&ipa]s indicated that formal meetings were conducted (16 of 17
responding) and that these meetings met the needs of their schools (13 of 16
responding). Only six of fifteen responding priﬁcipa]s said that there were
two or more meetings held in their school {Appendix F, Question 8). The P.R.T's

and RPIMC staff documented their workshopé (Appendix G) and:indicated that 17

) .
E[{I(jhe 41 schools which received a workshop had two or more, however, 73 work-

IToxt Provided by ERI
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shops were held in the 37 schools served by the P.R.T.'s plus four additional
schools (these latter workshops were given by RPIMC staff). Much of the vari-

ability seems to be a function of time; tha P.R.T. is sold into a given school.

Objective 3
The evaluation question is:
1)  Were at least two workshops held for all schools within each
service center area?
A vast majority of the principals indicated to the P.R.T.'s and ERDC that
they did not want out of school workshops this year due to the time consumed by

the human relations course most of them were having conducted at their schoois.

Objective 4

The evaluation questions are:

1) Did the contact perscn receive appropriate in-service?
2) Did the contact person provide effective coordination?

A quéstion concerning in~service given and ultimate success of each contact
pefson was asked of the P.R.T. in an 1nter91ew (Appendix G) during April, 1973 by
the eva]uatér. The resﬁ]ts of the Contact Person Questionnaire (Appendix H) sent
out to a]] contact persons in May, 1973, and the results of Questions 1 and 2
in the PRTEQ (Appendix C),completed by all prjncipa]s in participating schools
collected during May, 1973, was used to evaluate this objective. Each of these
questionswerg tabulated by school and for the total sample. |

The P.R.T.'s said that they had 28 formal contact people in the schools,
26 of which were. in-serviced (Appendix G, Questions 3and 4). Twenty-four of the
contact people responded, all of whom said that they had adequate in-service

and only one felt that he lacked understanding of the job (Appendix H, Questions

1 and 4). Only 78% felt that the role they played was adequately fulfilled
Q ‘ . )




even though they enjoyed the job (Appendix H, Questions 2 and 3).
The principals in answering Questions 1, 2, and 3 on the PRTEQ (Appendix
F) agreed with the contact persons in that 94% felt that in-service was adeguate

for contact people while 83% felt their contact person was effective.

Objective 5
The evaluation questions are:
1) Was a battery of mini lessons developed?
2) If mini lessons were developed were they ustd and found
useful after deve]ohment?

A pagket of the compieted mini Tlesson({Appendix I) is the proof of develop-
ment of such. In an interview with the P.R.T.'s (Appendix G), in April by the
evaluator, a question was asked of the P.R.T. to determine whether the mini lessons
were used and found useful after cevelopment. Five mini 1essohs were completed
and all of the P.R.T.'s respohded that all of the mini lessons developed had been

useful either to themselves or in aiding teachers.

Objective 6
The evaluation question is:
1) Was a priority 1ist of children needing prescriptive services
established for each school?
The actual priority 1ist for each school and an agreement between P.R.T.'s
'and each school regarding the numper of children served will be used to determine
if this objective was met. A percentage of priority 1ists versus the number of
schools served will be calculated with a 75% completion rate being the criterion
for success.
Only 28 of the 37 or 76% of the schools served had their staff and the P.R.T.
develop a priority 1isting of their students (Appendix J). This does meet the

\‘1 . . . .
iterion set for the project.
ERIC pro)
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Objective 7
The eValuation:zquestionsare:
1) Were baseline data used in writing gach prescription?
2) Did all.involved. teachers participate in writing the pre-
scription? =+ .
3) Did the P.R.T. feel she had adequate time to assess each
child? . -

The baseline data section of the Child Progress Report (Appendix K) was
used to determine if baseline data was used by the P.R.T.'s for diagnosing each
child case study. Question 2 on the Child-Teacher Questionnaire (Appendix L)
provided information as to whether or not teachers participated in the prescrip-
tions. The Child-Teacher Questicnnaire was administered to all teachers with
case study children during May, 1972. A percentage of the numbeér of case
studies involving the appropriate teacher(s) was calculated with 70% being the
criterion determining success. The time available versus time needed for the
P.R.T. for assessing each child was determined in an in*terview conducted by the
evaluator with the P.R.T.. in April, 1973.

A1l of the case studies had baseline data collected on them (Appendix K).

40

Also, 98% of the teachers responding on the Child-Teacher Questionnaire said they

were involved in writing the prescription. These meet the criterion set for thi
part of the objective. Three of the five P.R.T.'s said that time to do good
child assessments was lacking in all or part of their schools. The P.R.T.'s
indicated that large schools must buy more time; one P.R.T. suggested 25 days

minimum while another suggested one day per week.

Objective 8
The evaluation question is:
1} Was each child's prescriptive program monitored at least once

per week and altered as needed either by a P.R.T. or by a

S
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contact person designated by the school?

The Dated Log in the Child Progress Report {Appendix K) contains informa-
tion concerning frequency of child case contact by the P.R.T. This data was
taken from the year end P.R.T. Report (Appendix K) and a collective percentage
of how often cases had weekly review was calculated. To determine how we]i
this has worked in helping the child and as a practical working arrangement
information was collected in the P.R.T. Interview by the evaluator in April,

1973.

Sccording to the P.R.T. Log {Appendix K) each child was monitored once
each month by the P.R.T. The P.R.T.'s felt that only 26 children were monitored
twice a month by a P.R.T. (Appendix G) but that many of the children were monitored
by the contact person also., Four of tha five P.R.T.'s believed that the moni-
toring was helpful to the child (Appendix G). Much of the problem with monitor-

ing was expressed by the P.R.T.'s to be not enough time in each school.

Objective 9
The evaluation questions are:
1} Were summary reports written for each child case study involved
in the P.R.T.'s prescriptive programming 4 1/2 months after its
onset?
_ 2) Did all involved personnel contribute to the case study summary?
The substantiating data as to whether or not the report was written after
4 1/2 months_was the reports themselves which were sent to the evaluator 4 1/2
months after the case study was reported to the evaluator as started. To
determine if all involved personnel were contributors to the report a question
discerning such was included in both the Child<Teacher Questionnaire {Appendix L)
and the Contact Person Questionnaire (Appendix M) and the P.R.T.'s included a
statement of such in the evaluation section of the Child Progress Report (Appendix

Y3, A percentage of the number of times all three {Teacher, Contact Person, and




42

P.R.T.) agreed that all involved personnel contributed to the final report
was calculated.
This objective was discarded due to the paper work included and time
involved.
GOAL 3
Objective 1
The evaluation question is:
1) Did 50% of a randem sample of 30 children, who were case study
children during the 1971-72 school year, maintain their gains
during the summer of 19727
A random sample of 30 children, who have remained at the Same school was
drawn from the case studies of 1971-72. Twenty-three of 25 case children were
reported to have remained the same or improved. One case child had a major loss

of knowledge while the otiher child was somewhat poorer than in the spring of

1972.

Objective 2
The evaluation questions are:
1) Did 70% of involved students meet the objectives specified?
2) How much achievement gain was shown on the Wide Range Achieve-
ment Tests (WRAT)? -

Baseline data, objectives, program modifications, principal evaluation and
P.R.T. final evaluation which is all documented on the Child Progress Report
(Appendix K) was studied and tabulated. The teacher of the case study child rated
how she feels the program has succeeded with the child in the Child-Teacher
Questionnaire (Appendix L). The percentage of successful case studies as agreed

upon by the P.R.T., principal and teacher was then computed to determine if the

70% objective was met. The WRAT was then studied on a pre-post basis to deter-
O

IS
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mine average child academic growth as measured by a standardized measure of
achievement.

Only 44% (Appendix K) of the case study children met all of their objectives
however, 83% of ali objectives set were met (Appendix K}. Of all these sets
of objectives set for each child the principal and P.R.T. felt that 1007 were
appropriate {Appendix K), whi]e the teachers felt that 94 were appropriate for
the child {Appendix L). It seems as if social improvement has been more success-
ful under this program as over 90 of the children were seen as having made
substantial gains in this area by principals, teachers, and P.R.T.'s (Appendices
K and L). The principals and P.R.T.'s viewed the academic gain for each child
to have placed 60% of the children at or near grade level (Appendix K). WRAT
scores pre and post treatment showed an average .52) gain per child (Appendix K)
which is more than .19 per month growth as the average case was 5.6 months long

(Appendix K).

Objective 3

The evaluation quesiton is:

1) Did 50% of the children have a positive attitudinal change
toward themselves?

A1l of the case study children had a self-appraisal inventory (Appendix M)
administered by the P.R.T. on a pre-post case gtudy basis. These inventories
were tabulated and difference score was computed. Each child's pre-post
difference was then scrutinized and a percentage of those having significant
changes was calculated.

The average change from the pre to post assessment was a rise from 31.7 to
35.89 in self concept {Appendix K). The percentage showing gains in self con-

cept was 73% (Appendix K).

O




Objective 4
The evaluation question is:
1)  Did 50% of the teachers sampled improve and increase their
use of positive reinforcement?
This objective was not accomplished due to lack of cooperation from schools

and lack of video tape equipment available.

44
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Conclusions and Recormendations

The "Instructional Materials Center” project was designed to set up a
process by which children with learning disabilities would be aided both in the
affective and cognitive domains. With this in mind, 1 ¥eel that the prcject
has been successful even thougih scme of the objectives set up were not met. I
feel the objectives ngt met were exploratory in the process domain and did not
spell failure to the ultimate consumer {the child). Tihe project has greatly
aided the children involved in tne project case load. It has also given teachers
& broader perspective on materials available and tneir usage. Thus, the three
years of the project will have a future impact if it died tomorrow.

~ The project is not folding due to the end of the project under Title III
funding. The schools and Southwesti-West Central Educational Research and
Development Council (ERDC) are maintaining the project. Also, other people in
ERDC are utilizing information gained from tie project. It is these two
facts which prohably spell out the project's success even better than the formal
evaluation.

This process could be used anywhere in multiple scheol settings where schools
are willing to cooperate in the usc of perscnnel and materials or in a very large
school district. Scme changes which mignt make it more effectivp would be hav-
ing the prescriptive resource teacher (P.R.T.) in the schools at least bi-weekly
and more often in large schools, and insure the P.R.T. a contact person in each
scnool who nas functioning witn tne P.R.T. as part of their formal duties and

free time to do so.
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1972

OVERALL
MATERIAL
SUBJECT AREA AVAILABLE
Classroom Resources 576
English Grammar and Composition 143
Guidance 183
Handwriting 112
Health ' 219
High Interest, Low Vocabulary 1,664
Language Arts, Correlated Reading 307
Literature . 388
Mathematics 932
Music 33
Programmed Mathematics 91
Perceptual Motor Development 3n
Programmed Reading 599
Reading: Basal 2,785
Reading: Linguistics 478
Reading: Phonics 837
Reading: Readiness 541
Science 235
Speech and Language Development, 112
Speiling 461
Study Skills 1,770
Social Studies 588

Vocabulary Development & Word Analysis 248
Physical Education 36

Teaching Machines 245
13,894

USAGE OF

MATERIAL

138
26
41
27
15

800

88
351
15
30
170
50
233
51
328
266
86
50
82
501
105
75
13
74
3,618

48
PERCENTAGE

OF USAGE

24
18
22
24

7
48

1
23
38
45
33
55

8

8
11
39
49
37
45
18
28
18
30
36
30
26
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BOOKS 49
MATERIAL USAGE OF PERCENTAGE

SUBJECT AREA AVAILABLE MATERIAL OF USAGE
Classroom Resources 563 135 24
English Grammar and Composition 143 26 18
Guidance 177 | 35 20
Handwriting 81 12 15
Health - 216 14 6
High Interest, Low Vocabulary 1,597 760 48
Language Arts, Correlated Reading 298 1 0
Literature . | 330 65 20
Mathematics , 558 132 24
Music 15 0 0
Programmed Mathematics a1 30 33
Perceptual Motor Development 102 49 | 39
Programmed Reading 595 50 9
Reading: Basal 2,761 220 8
Reading: Linguistics 478 51 11
Reading: Phonics 488 90 18
Reading: Readiness 215 74 34
Science 203 65 32
Speech and Language Development 80 33 N
Speiling 361 48 13
Study Skills 1,420 316 22
Social Studies | 538 | 83 15
Vocabulary Development & Word Analysis 222 75 34
Physical Education : 0

Teaching Machines 147 61 . 41

11,683 2,416 21




-1972

KITS . 50
MATERIAL <  USAGE OF PERCENTAGE

SUBJECT AREA AVAILABLE MATERIAL OF USAGE
Classroom Resources 9 1 1.1
English Grammar and Composition 0
Guidance 5 5 100.0
Handwriting 30 14 46.6
Health 0
High Interest, Low Vocabulary 67 40 59.7
Language Arts, Correlated Reading 9 2 22.2
Literature . 28 21 55.3
Mathematics 363 212 58.1
Music 1 ] 100.0
Programmed Mathematics 0
Perceptual Motor Development 204 129 63.2
Programmed Reading 4 - -
Reading: Basal 24 13 - 54,2
Reading: Linguistics 0
Reading: Phonics 313 222 70.9
Reading: Readiness 281 _ 175 62.2
Science | 16 8 50.0
Speech and Language Development 28 15 | 53.6
Spelling 100 34 34.0
Study $kills 338 180 53.3
Social Studies 39 19 48.7
Vocabulary Development & Word Analysis | %5 - -
Physical Education 0
Teaching Machinss 0

1,894 1,091 57.6




(TN

TAPES, RECORDS, STUOY PRINTS,

FILMSTRIPS, AND TEACHING MACHINES 51
' : MATERIAL USAGE OF | PERCENTAGE

SUBJECT AREA AVAILABLE - MATERIAL OF USAGE
Classrcom Resources ' 4 2 S0.0
English Grammar and Composition 0
Guidance | 1 1
Handwriting 1 1 | 100.0
Health 3 1 33.3
High Interest, Low Vocabulary 0
Language Arts, Corre1ated Réading 0
Literature . 20 2 10.0
Mathematics 11 7 63.6
Music 17 14 82.3
Programmed Mathematics 0
Perceptual Motor Development 5 1 20.0
Programmed Reading ¢
Reading: Basal : | 0
Reading: Linguistics | | 0
Reading: Phonics 36 16 44 .4
Reading: Readiness _ 4] 17 41.5
Science _ 16 13 81.2
Speech and Language Development 4 2 50.0
Spelling 0
Study Skills : 12 5 41.7
Social Studies 11 3 27.3
Vocabulary Development & Word Analysis 1 - -
Physical Education 36 13 36.1
"Teaching Machines 98 13 : 13.3

317 m 35.0




1973

QVERALL
52
MATERIAL USAGE OF PERCENTAGE

SUBJECT AREA AVATLABLE MATERIAL OF USAGE
Classroom Resources 639 177 28
Eng1ish_Grammar and Composition 143 26 18
Guidance 203 50 25
Handwriting 130 31 24 b
Health - 220 17 7
High Interest, Low Vocabulary 1,689 820 47
Language Arts, Correlated Reading 314 7 2
Literature . . 402 88 22
Mathematics | 1,086 435 40
Music 39 14 36
Programmed Mathematics 91 30 33
Perceptual Motor.Deve10pment - 396 280 71
Programmed Reading 599 . 50 | 8
Reading: Rasal : 2,789 _ 225 8
Reading: Linguistics 418 51 12
Reading: . Phonics 927 394 43
Reading: Readiness 645 277 43‘
Science o B 252 93~ 37
Speech and Language Development 167 105 63
Spelling 464 79 17
Study Skills . 1,894 531 28
Social Studies | 633 105 17
Vocabulary Development & Word Analysis 268 99 37
Physical Education 38 1 29
Teaching Machines - 147 61 Y

14,593 ‘ 4,056 . 28




1973

"BOOKS
53
MATERIAL USAGE OF PERCENTAGE
SUBJECT AREA AVATLABLE MATERIAL OF USAGE
Classroom Resources 412 55 13.3
English Grammar and Composition 43 2 4.6
Guidance 124 30 24.1
Handwriting - 65 11 16.6
Health | 168 - 10 5.9
High Interest, Low Vocabu]any. 1,434 691 48.2
Language Arts, Correlated Reading 278 10 3.6
Literature . 233 97 41.6
Mathematics 407 110 27.2
Music | 1 7 63.6
Programmed Mathematics 89 40 44.9
Perceptual Motor Development 57 24 42.1
Progranmed Reading 491 42 8.5
Reading: Basal 2,494 159 6.4
Reading: Linguistics ' 402 91 22.6
Reading: Phonics 356 195 54.5
Reading: Readiness 179 67 37.4
Science 103 52 50.5
Speech and Language Development 33 2 6.1
Spelling 348 49 14.1
Study Skills | 1,301 452 34.7
Social Studies 361 150 41.6
Vocabulary Development & Word Analysis 199 122 61.3
Physical Education 0
Teaching Machines 0

9,589 2,468 25.7




1973

TKITS
54
MATERIAL USAGE OF PERCENTAGE
SUBJECT AREA AVATLABLE MATERIAL OF USAGE
Classroom Resources 72 4z 58
English Grammar and Composition 0
Guidance 17 8 47
Handwriting 44 17 39
Health 1 1 100
High Interest, Low Vocabulary 92 60 65
Language Arts, Correlated Reading 16 6 38
Literature : ' | 52 18 35
Mathematics | ' 511 290 57
Music 4 2 50
Programmed Matnematics _ 0
Perceptual Motor Nevelopment 282 230 82
Programmed Reading -4 0
Reading: Basal 28 5 18
Reading: Linguistics 0
Reading: Phonics 386 272 70
Reading: Readiness 352 159 45
Science 30 16 53
Speech and Language Development o7 55 82
Spelling 103 31 10
Study Skills 456 205 45
Social Studies 53 8 15
Vocabuiary Development & Word Mnalysis 44 22 50
Physical Education 1 1 100
Teaching Machines 0

2,615 1,448 55




1973

MISCELLANEOUS
MATERIAL

SUBJECT AREA AVAILABLE
Classroom Resources 4
English Grammar and Composition
Guidance 9
Handwriting 5
Health 3
High Interest, Low Vocabulary
Larnguage Arts, Correlated Reading
Literature 20
Mathematics 17
Music | 20
Programmed Matnematics
Perceptual Motor Development 12
Programmed Reading
Reading: Basal
Reading: Linguistics
Reading: Phonics 53
Reéding: Readiness 74
Science 19
Speech and Language Development 20
Spelling
Study Skills 18
Social Studies 4z
Vocabulary Development & Werd Analysis 2
Physical Education 37
Teaching Machines

o 355

USAGE OF

MATERTAL

NN N O O

—t e
o DWW o O

10

32
a4
12
17

10
14

10

192

55
PERCENTAGE

OF USAGE

77
40
66

25
76
60

83

60
59
63

55
33
100
27

54
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MATERIAL RETURN CARD QUESTIONNAIRE

Was this material ordered by yourself?

YES - 135 NO - 130

Was this material prescribed by ERDC staff for a particular student?
YES - 168 NO - 90

Total number of students using the material.

Mean of 7.76

Was the material appropriate for tne student?

YES = 205 NO - 31

Would you recommend the purchase of this material for your school?

YES - 167 NO - 51
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P.R.T. INQUIRY QUESTIONHAIRE

School Name

ERDC is interested in modifying the Prescriptive Resource Teacher's role

to meet the precisc needs of your school. |In order to improve the services

we offer you, we need some feedback from individual schools. Ve would

appveciate your completing this questionnaire considering the projected needs

of the 1972-73 school year.

We would like the PRT to conduct workshops for all or most of our teachers

100

0 25 50 75
(Percent of PRT's in-school time)

2. What are some of the topics which these workshops could cover which you
would see as useful to your school?
3. We would like the PRT to informally in-service individuals or small groups
of teachers.
1 1 t b ]
0 25 50 75 100
(Percent of PRT's in-school time)
“.

We would like the PRT to diagnose individual children's need and work
with school staff in writing prescriptive educational programs for each
child. This will involve meceting with the school personnel involved

in the child's educationa! program, assessing needs, writing objectives
and planning activities to meet thosc objectives.

% i t t

0 25 50 75 100

Were you made aware of the role of the PRT in writing prior to this
questionnaire? YES NO '

Comments:



PRT INQUIRY QUESTIONNAIRE
(30 replies)

1. 2 -5%or less
1 - 10%
10 - 25%

2. Comments on next page.

3. 7 -10% - 20%
10 - 25% - 30%
7 - 50%
1 - 75%
4, 4 - 25%
11 - 50% - 60%
12 - 75% - 80%
1 - 100%
5. 27 - YES
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PRT INQUIRY QUESTIONNAIRE
COMMENTS

Topics: creative writing "listening skills"--The exceptional learner-gifted
ordering materials behavior management, individualizing. Diagnoses of learn-
ing disabilities, individualized instructors new ideas in grouping, new
materials and methods for teaching children with learning disabilities.

SLD Identification and role of classroom teacher and SLD student.

What, when, where and how of the PRT for our classroom teachers.

The PRT person is to valuable, because of her limited time here to run
in-service but I will give up 1 day of in-school for 1 day of office.

Jopics of importance are: what she can do, when, where and how she can do
it.

To community-school groups like Title I Right To Read, etc.

This is a very important item. There should be a memo to all school personnel
involved telling the goals and role of the PRT.

Base of service-individual problems.

Behavior modification, discuss with teacher areas of weakest for students in
the classroom. Severe learning difficulties, kids who can't apply phonics
to reading, utilization of PRTs, upgrading of reading, identify the students
who need the PRT, using materials and supplies prescribed by the PRT. I
think it would be worthwhile if our faculty was informed as to just how the
services of the PRT could be utilized. [ believe our faculty does know,
generally and I think our present PRT does a good job in making the service
available. If possible work with students.

Individualizing reading program-human relationships requirement. Suggestion
for gifted and talented--corelation of K-12 language arts.

She made a rough copy of job description the first day she was at our school.
Present materials usable for slower children. Grading of the separate groups
within a classroom,
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ERDC STAFF MEMBERS QUESTIONNAIRE

Center Hame

]. Have you been made aware of the role of the PRT?

27  YES 1 NO

Comments:

2. How will you and the PRT interact and utilize each others
talents and time during the coming year?

NOT INCLUDED
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ERDC

Prescriptive Resource Teacher

Description of Services

The Prescriptive Resource Teacher will:

1. Diagnose learning difficulties and assist teacher in planning a
program to remediate those difficulties.

2. Assist tne teacher in developing informal academic diagnosis for
use in the classroom. '

3. Assist the teacher in developing new techniques for accommodating
individual differences.

4, Assist the teacher in selecting and obtaining new material specific
to the program of individual students.

5. Assist the teacher in restructuring specific student programs as
the student progresses to meet his changing needs.

6. Coordinate her prescriptive cases with other personnel involved.
7. Work with teachers in developing a positive Tearning environment.

8. Conduct in-service activities and formal workshops.
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PRT EVALUATION QUESTIONNAIRE

School Name

Did your contact person receive in-service training which aided them in
better performing their specified role as a contact person?
17 YES _1__NO

——

Comments:

Was the contact person in *rour school successful?
15 YES 3 _NO

Comments:

Did the contact person provide effective qoordination within your school

with the PRT?
YES 3 no

Comments:

Were you notified of at least two workshops held by LRDC personnel in your
service area for all schools in the area?

11_YES 7__HO
Did these workshops meet the needs of your school?
" _13 VYES 3__NO

Comments:

Did your school staff and the PRT decide jointly which children would gt
the PRT's services? '

16_YES T NO

Comments:



7. Did you opt to have the PRT conduct formal meetirgs for your teachers?
14 YES ] NO

8. How many formal in-service meetings were coordinated by the PRT in your

school? 1 meeting - 9 schools

2 meetings - 4 schools

3 meetings - ] schoo} .

9. Did these iclpsg!ggitgggsme-eg Fl&bors)ccds of your school?
15 _YES 1 N

Comments:
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PRT INTERVIEW

1. How many in-service meetings have you had or are planned this year?
(need 1ist of workshops by school and topic)

Included after next page.

2. How many schools do you service?
37
3. How many cf these schoois have a contacf person?
28
4. How many of the contact people have you in-serviced?

26

5. Did you find the mini-lessons of any value?

All five PRTs said YES

6. Did the schools in conjunction with you make up priority lists of students
to be worked by you? (need lists)

2B (for 1ists Ser Appendix J)




7

7. Did you have adequate time to accCess eaéh case 1oad child?

1. Not adequate time in one large school with too few days.
2. Yes . .-
3. Yes-majority of the schools - need minimum of 25 days in large schools
- need minimum of 10 days in small schools
(one class per grade)
Yes
No - need once or twice a week in a school to do this adequately.

(S0 2]

8. Was each case load child monitored 18 days this school year?

26

9. Do you believe this aided the improvement of this child?

YES - 4
NO -1 .




TOWN

Jasper
Adrian
Bataton
Beaver Creek
Magnolia
Marshall
Milroy
Minneota
Okabena
Ruthton

Pipestone

Flandreau

take Wilson &
Chandler
\‘1

DATE
8/29/7¢
2/16/73

January
9/14/72

2/23/73
1/23/73
5/23/73

1/30/73

January
2/7/73

10/17772
9/19/72

February

5/17/73
12/6/172

1/19/73
4721773

10/24/72

9/21/72
10/26/72
2/211173

97211172

10/3/72

72

WORKSHOP LIST

ToPIC

Materials demonstration for Title I teachers.
PRT role and materials

Cuisinare rods demonstration
Materials demonstrations

Talked to Title I mothers
PRT role and materials
Materials for summer school

PRT role and materials

Grouping for reading
PRT role and materials

PRT role and mateérials
Materials demonstrations

Behavior modification

Planning individualized programs for LD and slow
learner-7th graders
Materials demonstrations

PRT role and materials
Perceptual motor

PRT ronle and materials

Materials demonstrations
Materials demonstrations
Materials ‘demonstrations

Materials demonstraticns

Materials demonstrations



Workshop List

TOWN
Lakefield

Heron Lake

Morgan

Springfield

Fulda

Worthington

Round Lake

Rushmore
Comfrey
Wabasso

Dawson
Hendricks

Belgrade

Sacred Heart

DATE
March

10/25/72

12/13/72

11/3/72
9/21/72
10/4/72
1/18/73

11/29/72
11/28/72
4/7/73

2/5/73

5/29/73

9/26/72

3/20/73

11/1/72
11/27/72

10/26/72
February

2/21/73

73

TOPIC
PRT role
Individualizing within the classroom

Exceptional Learner (gifted)

Ordering materials & reading record systems
for students 1-6

Learning techniques for slow learner

Giving directions.
PRT role

Parent Workshop on preschool learning stimulation

Positive methods of controlling children in
ciassroom

Following directions
Perceptual motor (w/ Jo Gascoigne)
Special education meeting

Creative writing
Listening skills

Teacher-made materials
Materials demonstrations

Materials demonstrations

Intro. to learning disabilities & material talk
Case study or two pupils

Intro. to learning disabilities
Curriculum modification

Mectings on math & reading approaches (1/month)

definition of SLD



Worksnop List

TOWN

Melrose
Eden Valley

Albany

Brooten

Buffaio Lake
Clarkfield
Prinsburg
Evansville
Wheaton
Milan
Willmar
Benson
Aiberta

Canby

DATE
1/19/73

1/22/73

12/5/72

12/6/72

1/29/73
2/26/73

11/28/72

9/28/72

11/6/72

11/21/72

12/18/72

1/26/73

2/20/73

3/22/73

10/14/72
10/28/72
1/22/73
2/12/73
2/26/73
3/22/73
3/23/73
4/27/73
4/28/73
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TOPIC

The discouraged child in the classriom
Individualizing instructions

Individualizing instruction & once a month
meetings w/ tuitors on behavior modification

Math & reading materials & materials demonstra-
tion

Definition of learning disabilities
Behaviorai management techniques
Materials demonstrations

Materials demonstrations

Materials demonstrations

Materials demonsirations

Materials demonstrations ;
Materials demonstrations

Materials demonstragions

Inservice

Inservice

Perceptual Motor Training

Perceptual Motor Training

Perceptual Motor Training

Human Rel. for Teachers & Interpretation of
diagnostic reading tests

Utilization of diagnostic reading tests
Modeling consultant demonstrations in classroom



Workshop List

TOWN

Canby

DATE

12/15/72
1/10/73
1/17/73
1/24/73
1/29/73
1/31/73
3/15/73
12/15/72
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TOPIC

Classroom Climate & Teacher Sensitivity

Prescriptive teaching & materials demonstration
Learning Centers - math activities & games



APPENDIX H

CONTACT PERSON QUESTIO"AIRE
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CONTACT PERSON QUESTIONNAIRE

School Name

- .

Child

Did you understand your role as a contact person for the PRT?
23 YES 1__NO

Comments:

Do you believe you had time to adequately fulfill this role?
_18 YES 5 NO

Comments:

Did you like being a contact person?
23 YES 1 NO

Comments:

Did you receive adequate in-service from the PRT 1o perform your role
as a contact person?
24 YES 0 No

Comments:

Were you satisfied with the results of your efforts in terms of helping
children? :
23 YES 1 KO

fomments:

Were you involved in the child's final evaluation and the write up of
such?
19 YES 5 NO

Comments:
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MINI LESSONS
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ERIC

Aruitoxt provided by Eic:

_Mini Ilesson

This is a list of essential vecabulary that conld bhe
taught to non-readers in high school or junior hicgh. It
is a list of words a person would need to Know in order to
drive. It also involves many safety terws, directions for
administering nedicine, shopping, an! comrmon signs. ALl
of the terms would not be necessary to lcarn and mony in-
clude some of the same vocebulery. liowover, mosh ol the-
phrases or words rcally would be essonticl Lo know in
everyday life and can be taught as sizht words. ‘This
vacabulary list can be an aid in language developmaent,
improving comprehension and even cemployed as an art
activity by noking pesters to accompany the signa.  Hotb
only would it be Important forhion-reaccrs Lo lsarn these
but also any stadent reading at a very low reasing level.

Barbara Halvorscn
Prescriptive Hesource Teacher

BH s L

7%



JTUTES ONLY
252 ID0TE

FWARE
ETWARE OF DOG
BUS STATION
EUS STOP

CIUTION
fLOSED
OMBUSTIBLE
GCHDEMNED

DEZP WATER

DENTIST

DON"T WALK

DO NOT CROSS, USE
TUNNEL

DO NOT CRGWD

DO NOT ENTER

DO NOT INHALE FUMES

DO NOT PUSH

DO NOT REFREEZE

DO NOT SHOVE

DO MNOT STAND UP

“I'D NOT USE NEAR
HEAT

=N 1T USE NEAR
OFEN FLAME

NOC#5R (DR.)

DOWN DYNAMITE

RILEVATOR

#ZMERGENCY EXIT

LITPLOYEE ONLY

LNTRANCE

ZXIT

LLIT ONLY

EXPILOSIVES
EXTERNAL USE ONLY

FALL OUT SHELTER
FIRE ESCAFE

FIR® EXTINGUISHER
FIRST AID
FILAMMABLIE

FOUND

FRAGTLE

G/SOLINE

AT
ol

 GENTLEMEN
IANDIE WITH CARE

| v OFF

ESSENTIAL VOCABULARY

HIGH VOLTAGE

IN
INFLAMMABLE
INFORMAT IGN
INSTRUCTIONS

KEEP AWAY
KEEP CLOSED AT ALL
TDES -

KEEP OFF (THE GRASS)

KEEP OUT
LADIES
I0ST

LIVE WIRES

MEN

NEXT (WINDOW)
(GATE)

NO ADMITTANCE

NO CHECKS CASHED

NO CREDIT

NO DIVING

NO DOGS ALLOWED

NO DUMPING

NO FIRES

NO LOITERING

NO FISHING

NO HUNTING

NO MINORS

NO SMOKING

NO SPITTING

NO SWIMMING

NO TOUCHING

NO TRSSPASSING

NOT FOR INTERNAL
USE

NOX'IOUS

WIASE

OFFICE
OPZN
OUT

* OUT OF ORDER

PEDESTRIANS

- SROHIDITED
2GISON
JOISONOUS
$CLICE (STATION)
POST NO BILiS
POST OFFICE
POSTED

PRIVATE

PRIVATE PROPERTY

80

$ULL

PiH

SAFETY FIRST
SHALLGY WATER
SEZLTER

SMOKING PROHIBITED
STEP DOWN (UP)

TAXI STAND
TERMS CASH
THIN ICE
THIS END UP
THIS SID% UP

UpP

USE BEFORE (CATE)
USE IN OPEN AIR
USE OTHER DOOR

VIOLATO%S WILL BE
PROSTCUTED

WALK

WANTED

WAENING

WATOE YOUR STEP
WET PAINT
WOMEN

ALL CARS (TRUCKS)
£TOp

ASE ATTENDANT
'FOR KZYS

BEWARE OF CROSS
WIND

BRIDGE OUT

BUS ONLY

CAUTION
CONSTRUCTION ZONE
CURVE :

DANGER

DANGEROUS CURVE

LMD END

DEER (CATTIE)
CROSSTNG

DTICUR

DIM LIGHTS

DIP

DO NOT BLOCK WAIK
(DRIVEWAY)

DO NOT INTTR

DRIFTING SAND



ALTE LA

EMERGENCY
VEHICIES ONLY

END 45

END CONSTRUCTION

ENTRANCE

EXIT ONLY

EXIT SPEED 30

FALLING ROCKS
FLOODED
FLOODS WHEN
RAINING
FOUR WAY STOP
FREBNAY

GARAGE
GATE
GO SLOW

HOSPITAL ZONE
INSPEGTION STATION
JUNCTION 1014

KEEP T0 THE IEFT
(RIGHT)

LANE ENDS
LAST CHANCE
FOR GAS
LEFT LANE MUST
TURN LEFT
IEFT TURN ON
THIS SIGNAL ONLY
LEFT TURN ONLY
IEFT TURN 0.X.
LOADING ZONE
LOOK *
LOOKOUT FOR THE
CARS (TRUCKS)
LISTEN

M.PH,
MECHANIC ON DULY
MEN WORKING
MERGE 1EFT
(RIGHT)
MERGING TRAFFIC
MILITARY
RESERVATION

NEXT
NO LEFT TURN
NO PARKING
MO PASSING
- RIGHT
ER]C RET U

IToxt Provided by ERI

2o KLU TURD

NO SMOKING AREA

IO STANDING

NO STOPPING

NO TURNS

NO "U" TURN

NOT A THROUGH
STREET

ONE WAY -
DO NOT ENTER
ONE WAY STREET

PAVEMENT ENDS
PED XING
PLAYGROUND
PRCCEED AT YOUR
QWII RISK
PRIVATE ROAD
PUT O CHAIRS

R.RO

RAIIROAD CROSSTIIG

RESTROONS

RESUME SFEED

RICHT LANE MUST
TURN RIGHT

ROAD CLOSED

ROAD ENDS

SCHOOL STOP
SCHOOL ZONE
SLIDE AREA
SLIPEERY WHEN WET
(FROSTY )
SLOW DO
SLOWER TRAFFIC
KEEP RIGHT
SPEED C!ECKED
BY RADAR
STEEP GRADE™
STOP
STOP AHEAD
STOP FOR
FEDESTRAINS
STOP VHEN OCCUPIED
STCP MOTOR

THIS LANE HAY
TURN LEFT
TH1S ROAD PATROLIED
D7 AIRCRAFT
THREE WAY LJGHT
TURN OFF % MI'E
(; MILE)
TURN OFF
TR:FFIC CIRCIE
TRUCK ROUTE

UITLOADING ZONE
USE 10W GEAR

WATCH FOR FLAGMAN

WATCH FCR LOW
FLYING AIRCRAFT

WINDING ROAD

YIELD
YIELD RIGHT OF WAY
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:C. Give your child a wide backgrcund of experiences.

F. Eye—duscle Lcordinatlon lVlsuax Motar)—PLtiv1t1es

EELP YOﬁ? CHILD CECOME RE ‘D; FOR BCHICL!

A. Maxe sure your child’s rhysical needs are met with
.~ a medical check-up, an eye and ear examination, a
) balanced diet, and qdequafe sleep.

o . Talk with hir-and let bin express himself
Use complete sentences for your child to
imitate .
_ Read a wide variety ol stories tc your child.
¢ Ask him simple cuestions. Make the -
experioence e“joyable
Read rhymes and poems Lo your ch1ld

Through differeat activities children learn to
explore the world arourd them.

'y

D. Large Muscle Ccordination (Gzcss Motor)-Activities

Ball threwing and catching \

Playing with dolls

Rhythm games :

Steppling and startirg eon sigral

Calling attention te right or, left

Standing on ona foct

Hopping, skipping, walklnq, running forward
and hackward

Walking arourd geometric fqgurno mad ith
chalk

Mak1ng figures in the air gg

E. Small Muscle Coordlnatlon {(Fine No;or)-ﬂcr;v1f1es .

Bead strlnginq T o
Buttonlnq, zipp1nq, show 1ar3n~
Cutting K
Finger - rrac ng . Lo
~_ Finger: gam@s R
. Play;ng with manlpulat’”e ‘Tovs
Pasting p;c*ureh i%x place L
‘ Putting together/puzzles N
Pouring sand from one ﬂontalner to another
- Putting varidys objects in a bex {soft, hard,
round, long, thin, rough, smooth) and
latting the ch11d pick one out by only
fpelmg )

i
r, ~

B 3* Make a cardbnard doll wi+h noveablp ﬂoints
' ‘using mapex clips.  Have "ou* child move -
‘his as yon move yours. :
Have the child imitate novemnn‘s youw, ma ke
Have the chil d tra*a 1arup cbjects A
Use dot~to-dot activities | o

: 1,Have Lhe Chlld scrlbbla anu/or ﬂo‘or“ e




G. Ar!‘hmetic Concepts-Activities

Matching [such a5 one block to one hlock)
fAssoclate "four” with four cbjects, etc.
Find two of something similar

Find a square and triangle

Use the terms lenger and shorter

Use the terms larger and sraller

Count out four blocks

H. Have your child follow directions. Start with a simple direction
and proceed to morc cauplex tasks, (Take off your hat. Take off
your hat and hang it up.)

I. Develop auditory discrimination and memory-Activities

Imitate clapping patterns

Play rhyming games

Develep rhymes

Make a sound and have your shild imitate

Read a story and have your child retell the story
Talk about the e¢vents of the day

Fizy memory Games (Say ”3,5,7," repeat this)
Repeat a story

J. Work to help your child developr an adequate attention span
Compliment your child if he completes a task for you

Ask questions abcut what you have read or seen
Ask questions gbout a televizion program you have seen
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_ Tho Spachs Readability Pommila
.f;ﬂ,_ For Primasy-Grude Matorial
174 .\\‘

This formula was devolnped by
Dr. Goorge Spache of the Reading
Laborat. vy and Clinis of thoe Univernity
of Florida., This formula was dsveloped
for maermring ths roading difficulty of
primary grade matarials.

The formula ia haged upon two
ennily obtained elcmentos of the roading
paterisls:

1. The averege length of the ssatences.
2. Tho percantage of “hard words®;
that {as, wnrds vhich ara not given
in Tne Dale Lye” of 709 Baey Words,

———— -

I. Usge cf ths Formula

1, Count o£2 about 100 words in the first few peges ¢f the bozk.
+ (Bogin count at the beyinningy of a sentenco and end with tho laat
word of the suntence in vhich the 100th word cocurn.)

2. Count the mumbdax of eontences in the entire semples,

3. Dotommine the average sentonce lerngth by dividing the muebor of
wordy by the munkor of sontences.

H
[}

4. Dotermino howr many words in the nelection are not on tha Dale List
of 769 Sasy WHords, _

§. Detomine the parcont of words not on ths Dale lList by dividing the
Total rarabar of words in the selaction into the number of wordz not
en the Dale List.

6. If time allowm, take threecof these semples. Cne ghould be from the
*firot fow peyen”, one from the "alddle”, and one from *he “rear”™ of
the book. B ) . . , :
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e T
B )

- '.'..;'. . ."‘.<._.“' 'E..t,‘ . . ‘..' .
“II.,. Protcocares Cor Ditormiry Hard Vord and Averege Sontenco Longth

In dotermindny tho porcont of hard worde, Spache suggesto the following
uies:

1. Court all letters as feosiliar, {.e. A, B, C '
3. Ciunt re dar varb foxms (iny, ed, es,) ar famiilar. Irregulsr verh
"foms are countod aa unfexdiliar.
3. Count pluraln and possansive ending<« cf nouns as familiar.
4, Court aijectival or acdvardial spdinza (ly, er, ast) an fanmiliar.
5. Count first ramas as faniliar.
6. Count an wifemiliaxc word cnly otice even though it appeaxs aqain
or with varizbla andingn later in semplo.
7. Court fauily nases or fasily rolationship words (ezunt, uncle)
as unfemiliar except vhore nxme ig a noun on the Dale Liat.

-
.

Tn detemining the averago sontonce length, Spache ewygeet the follewing -
rules:

i1 Bogin comting at tho beginning of a sentonce and end with the last
word of the sentoncs in which the 100th word occurs. This mean
that unually the zazmplos will excoad 100 words. Tho actual number
of words {o ut{iiced i{n ccomuting av'aragn contence length.

3. Court a grouzp of words, conaieting of a ropatition of a single word
a3 Toh, ch, oh; loock, look, lcok*; an a eingle sontence rerrardlaso
of panstuation, ‘

I1I. Assigning Grads laveln to Bosks for Clansroan Usa

l. wmroprimer -1.2
2. prinar - 1.5
S. Mirst roader -1.8
4. socond reedor - 2.0 - 2.9
S. third reador -3.06 - 3.%




CLAREMCE R. STONB'S REVISION OF THE
. DALE LIST OF 7€9 EASY WORDS

Y
. \ .
S Por Uso With Spachs Readability Formula
- Por Primary Grade Reading Materials
a © - tath building * corner everything garden al}
about bo burp cewld cye - £ata hin
aoross bear banny count cavo hlmsell
afraid beautiful buo ountry face got his
after bocame buoy rever fz1l cirl . hit
afternoon »ecauso but oo fenily give keld
again bed btutter erlod far £lad hola
air bedroom tuy CTOos farm on huoe
eirplane bee busz crumh farmer goat honey
all been 14 ery. fast God hep
almoot befais | o s'j AN - fat | roing horn
alone begin' - ezdlage Ml fatar anld oras
along © beyln - cagn ; foather £CRe 1A
already  bohind caka danze feud gocd ficass
also being calfl dark Lozl gocd-by By
always believe call day fost, Rot hurgry
an bsll cars dear . foll grandfether hwpt
en . belong car. deop Talt pranfnother  hurry
and . besida cardy dea> fcneo ETASS vt
animal beat cap éid fov Ty
enother better car 4 field agreat I
easyor betwesn ¢ ‘earo dircner £131 green ico
eny big oaraful dieh £ind ey af
anyeny  higger earry o ~finn ground I11l
enything bill cat Cse8 finish RTCH in
epple bird eatch dog c. fire gueeo Indian
ere birthday caurht doll .. Lirst, ) inside
armm bit ceat doro {ieh had to
around black chair don't it hair in
arrott bley chick door five hall t
as blow chicken devm fleg - hand ivo
&sk hlue child drav flew happen
asleep board children dr2as floor happy Jar
at buot circus drink flovor hnrv Joka
ato book Chricteas drive Ny hao Juzp
(1554 th - elty drop/ follow hat Juct
sutcmobile bottox oinp . ery food have
‘ bous clean cduck foot hay keap
bea bowl dird . for ho kzp%
beby tote=worr clozs cach found head ki1l
back bax clothes enr four hear kK
bad boy clowva early fox heard kitchen
bag branch eluek eant frosh heavy kitten
bake bread coat et friend held knew
braker break cock-a~ cag frog hoile knotk
ball breakfast doodlc.dco elce fron holp knowy
balloon bright cold clcphant  fromv hen
band bring color end fruit hor ingdy
bansg brother ecra ewine fan hera Jatd
bark brought coning erough fun Gercelf Teub
barn brokn anck even fuany hid iand
oomard bug cOoRy over hide Lo
F MC [} build ccin avery feme Wash tzol
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late
laugh
. lay

"laarn
Lanves

loft -

leg
let
lotts
istter
o
dight
1ike
1line
lion
liasten
littlie
1iwe
1o
long
loak
lost
lat
load
fova
Iunch

nade
zail
ko
©man
ony
march
mttor
ray
ns
onat
- neot
nwn

ot o]
sorning
7l
mother
mAlY0
moth

new
next
nice
night
no
ncise
north
noae
not
note
nsthing
now

nud

of
off
cften
oh

old
on
onea
ono
only
open
or
orange
other
oLy
ot
outaids
over

penniec
reople
P
fick
. pienke
plcture
plo
plecs
pig
pink
placs
plan
ik
piay
Plowan

pocket
polrt

policsmen

Tond
oY
e
pror
pont
pregemt
| precs
prally
oy
pell
purh
st
mmy

culck
culot,
qudtae

raneit
racos
raln
b O
an
rasd
rosdy
reay
red
rest
ride
right
ring
rivop
road
rosYy
robin
rack
rodn
roll

T ;"O’.’if

rocm
rouler
1 dals)

1
-

rope
rourss

rubh
un

psdd
eams
cand
eang
sat
AV
SAW
nay

achool

sen

neat
naa

Lo
Agom
reut
rell

povd
pent
Bt

apren
chaka
snAll
ghn

ohell
ChHEE v
chine
ghog
ahep
chort,

should

shaw
ahat
alek
side

aiga

Sing

sieter

L FAA
tir
srate

skin

sldp
oicr
el

aleon

cieopy

oadde
nlou

omll
gmall
8mAL0
sreoite
007

oo

80
coft
sold
fnane
acmething
acastins
ocng
anon
sound
soup
&plash
apot
spring
roulrrel
stand
agtae
dLart
etation
stay
en
rilck
o
<Lenyg
stood
ntep
grorn
sty
atralght
stront
atring
rtreng
puch
suit
pJTTEr
sun
gunohine
2O
suro
eurprise
ok -2l
awaed
awim

ewing

table
tail
Lok
tﬂ:}’.
tall
tep
teach
teasher
toeth
Y b
ten
tent
Lhu
thanit
{hat

&),
AT

their
ther
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theso
they
thin
thing
thirk
thad
thoaa
theueh
thought
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threw
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tia
tiger
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‘oo
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toy
train
tree
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“ired
Lrunie
18
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turtls
two
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under
urhrella
unfil
uT

uwpen

up

use

vegetedble

very
vialt
voice

LS
wail
vwalre

wall
Nt
WAL
waIT
me
wich
watch
wnter
wave -
wy
wh
woarT
wao
wnad
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went
werc
wnst.
-39
whiat
*end
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wnich
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wiy
wide
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with
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wHsh
ke
wolf
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The Dale-Chall formula iz applicsble
to m.terials -at or akcve 4th grade
reading difficulty. It is based on
two counts. ‘ N R

|

Sel. ~tug S:mpies:

1. .u-kf exactiy 160 words : ' ‘
2. Never beguin o szuple ir the middle of /o. sentence. A

Count the Namber of 'h'o:dn:

. Count hy,.hemtcc‘? wo-ds and contructions as cne word.
]
. curt nutkere wf words, é.g., 1956 18 one word.

- Count s:rpo‘.rd LT s of pereorns arnd pleces «f onc word.
. Do rot couri-anitsale which are pqrt of a name &3 scpare.te wordﬂ.
] Y B
Count thre a;m,mbr;-'x of curplete aentencea. (Drop nertence fr-'gmen
Court the Nu:n.,er of Unfmtlxar Words.
: i ‘ J |
1. Wozdr whick ﬁo nct xzppear on the Dala Lioct of 8,670 w ords..
2, decrllne ak} m.fc\m..liar words evon 1f they appear mcre than once.

- v{

iy

/

7
Cerzor nouns " ;
}.‘ (‘c.' '-_r faroliar 1l regalar plur 419 \md posﬂessivcu of
Sty onotie list.. tupets, o5y to ieg) 7 3
2. Cownt oinegular, piarzle s unfamiliar (unless l;stpd)
eon 1f the o ¥ fovm GPRLirs on the list.

3. CLint oay il Coorout tacltis fozmed Ly d T3 Y O%
3

2t . rzan o1 verl appearing. on the werd 2;.1';. "{unless -
s "er” or "r” fomm'ie indizated on the llst) '
2 -s —
. - s
e i ”
*‘)/9




' B.}'-_‘:Promx Houns:

c.

r.

e

A1l nsmes of parsons and placss are ccnsidered familiar.

Réras of organizations, lezws, doctments, book titles, etc.,

© “gonorally coeprico coveral words.

.3,

a. Uhon dotermining tho murbor of words in & semple, count -
all the words in such nenes,

Y For tho unfaniliar word count, vhen such names appoar

goveral times within a sample of 10 words, count it only
tlce. :
hbemaBathons:

91

a. In countiny mmber of words in a sample and unfamiliar wozda,'

an abbreviation is counted as ons word, o.g., Y.M.C.A, ia
counted ax ona woxd.
b. Nov. is familiar hocause the months are on the word list.
c. An abbroviation which in used soveral times in a 100-word
ecrple in counted es twv vnfeamiliar words only.

Veorbsk

l.

‘Considar faniliar the th rd-parson, singular forms (n or ies

from y), present-participlo forms (iny), past participle forus
(n}, and pant-tenne foms (ed or ied frum y), when these are
added to vorbs appearing on the list. The zame xule applies
vhen a conseonant is doubled bofore adding ing or ed. (asko,
askiny, asked are foriliar, although only the word esk eppoars
on tha list.)

Adjectivos:

1.

2.
3.

Comparatives and suporlativos of adjectives eppearing en the
list oare considored failiar. The zemo rule applies if the
consonant in doubled befors edding sr or east. (lenger, prottier,
and bravost aro fewiliar bsczuse long, protty, and brave are

on the list.}

Adjcctives formed by edding n fo a PXopsr noun ate familiar,
0.g., inoricen, fluntxian..

Coant 28 unfeniliar an zdjective that is formed by adlingy y to

a vord that appoars on tha lint, e.qg., wolly ie unfa.ndliax
nltbm_-gh vool 1n on tho ilat. ‘

Advarbs:

l.

2.

Conaider advorbs faniliar whick cro formed by adding ly to a

"word on tho list. In mest casea ly will bz indicated following

tho word.
Count as unfeailiar words vhich add more than ly, like e=sily.

Byphonated vords:

1.

Count hyphenated words as unfemiliar 1f oithsr word in the
crarourd doos not aznear on tho yord list.
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G_. !{iacello.neouo Special Casos:

3.
4

1o
2.

Words formed by adding en to a word on tho lint are comiderod
unfenilisr.

Count a word unfamiliar if £wo or ‘more endings are addi'\g to

a word sn the list.

Words ~n {1e lint to which tion, ation, ment, 3nd other suffixes
rot previovsly mantisved are adiad are somailersec wufermilter.
thumbers. Nouerals like 1943, 52, -etc., ave conaidernd fam!ilar.
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' absent

fe.cccyt

aceident . -

- gecount < -
ache(dng)
BCOIT: - v, -

asre -,
agroas |
&C‘&( u)
adl z
addvocy
adnirs.
adventuro
afor
afraiad.
after
aftcomoon

aftermari{o)

erdin
ageiney
&gra
aged
ago
aprso
eh
ghend.
eld

aln

air
elrsicld
airpisng .
alrpoxt .
atlechin
alry
alnrn
alils
alivo
2l).
alley-

: all.’c:':‘.tor
a.uc':
alroch
alono
along
alouvd

" elrcedy .

DALR LIST OF $G00 FAMILIAR WORD3

For Use Wiih

T De.lo-"imll %:dainty Formula

L amound
coen e
and

anzal

Canpger

Lnayy
animal
anothar
ENJWIY
ant
any
anybody
anyhow
mxvono-
ything
t..' ' Ve .,,V
ennhere
epaTG
apaviment
apn

-~ eploce

epprar
AN+ P

- Aprli

epron

era
arsntt
erien
arithmotic
orm
erafnl
eIty
euvesn
arsund
arirenge
arrive(d)
oot

oYy
crsict

on

“arhios)

agids
eok
eslesp
ot
ate
a Lback
thend
pttention
Aot
exnt
euthoz
avto

gutozobile .

auburm
avonue -
ataka(n)

| 'a-.»m)l (i‘,?)

awhilo

baa

babe
baty(ios)
bazk
backarcund
backvward{s)
bacon
bad(1y)
badso
bz
baro{r)
beking
beokery
bl
bajlocon
tanmna
band
banlags
bang
banlo
bani{or)
har
bavbhor
bare(ly)
haretoad
baide
tam
tarzol
bagny
baesball
bazorent,
basckeoh
bas
batch

LR
U‘\o

batlhia
brthing

‘bathroon

bathtub
bnttls
battlcchip
ba T

- boy L’l”)

bzach
boad
hean

baon

bone
baard
banst
buat{iug)
beautifcl

beautily

" Boauty .

bocama -
bocauss
beeoTd
becoming
bed
bedbug
bedroon
bedsproad
bedtirs
bea

. bosch

| vrels
besiteak
bechive
baon
boer
bect
bafore
28
began
beggar
tonged
bein
beeinmmiiag
bepun
bchavo
behind
balievo
bl -
briong
Mo
bals
boach
bond -
b:ne&th
bcrrv{iou)
bocidofn)
beot

bet

bottor
brtveen
bibh

Mblo
bioycle
bid
big{ger) .
Bill
M1lboard
bin
bind
Saad
biirth
blothiny
biecuvit

bit

bito
biting
bitter
blaclk
breckberry
blsckbird
blackboard
blackneso
blecksmith
blams
blank
blanket
blast
blazo
bleed
hleceaa
blozceing
I 4
blindfs)
blindfoid
block

Jlaod
- bloom

binscen
blct
blovr

tivo
blucborry
hluchind

bluejey

tlaoh.
beerd
boacs
beak

b
babrhlto
vody{i0a)
bodl{ew)
Lold
bono
bonnct
bao

book

+ bookeaso
backkenpar

bosn
bost
bora
borros
boeco
both
bothor

© bottlo

bottom

bought

bownte:

9 -

bewy -
bovlk..
botr-woN
box{cs)
bm'oar
boror
bov
bay‘tood
braceleot
brain
brako
braxi
branch
brano
Lrave
troad
bhraalk
breoakfast
breast
breath
breatho
breeceo
brichk
brido
bridas
b?ight
tichitnoss
bﬂﬂn
Erocd
brocdeast
brokein)
koo
brooa
bprethor
brough?
brotm
trueh
ww-lo ,
tankod
buekdn
b
buffeln
bug
bunry
budia
buliding
bullh
bulb
il
budlcy
bun
wmbiobse
bIL-a
bun
hunch
bundlo
banny
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burn

bua'ff;?;

U b
~ v bughel, -
o basinees oo

tutichor -
bﬁﬁ%fﬁ
buttar
buttercup
butterfly
ttormil k

butterzeateh

button
buttoaholn
by

buon

|4

by>

cob
cabbago
cebin
cabinet
ceckdo
ceno
cexo
calendar

.calf
eald{er)(ing)

eess
camnl
ey
cemnfiro
cen
connd,
canaTy
10&3141.0
cencdestisk
condy
cann
ormnon
commed
canso
cantd
canryet
ean.
con?
eonitel
ecnealin
cor
ced
cerdbasrd
card
corafod
carsioss

sarslesenens

carioad
enrpanter
earpot
corrdags

- earrot

. CRET

card
CaIve
cask
cash
caghier
castle
cat
cehbind
catel .
cat.cher
caderpillar
cothllieh
catoup
cotbln
esurhs
cones
cote
codling
colld
cellar
cent
cerhier
ceresl.
certain(ly)
choin
choi
chaik
champlon
¢hrans
chango
chan
choargs
cham
chnus
¢haea
chovther
chonp

A
chons

cheaok
chizglers
cheek
cheer
chinena
[e38lerahiod
ehogct,

sy

TN

AT AL
Cia2400

ek 1{y)
chimey
chin .
ehina
chip
chimmnk
chosolata
cholco
choaso
clop
chom
chose{n)
ehristen
Christous
chureh
churn
cinarciia
cirelo
clrcan
¢itizon
citor
eigng
cirm
cineo
cincemmbe
clagcronm
ciowr '
clay
cloanf{er)
cloay
¢lerk
ciovan
eyick
caare
ciimbh
oiin
oloni
cinak
elnoy
clanes,
cloth
clathng
eilothing
elondyyd
cioveye
Lo
cluh
clonek
clrry
conch

QLnd

s
easmnd
v T
ol

codlish
soffes
ceffaapot,
cein
cold
collay
coliogd
coloried)
cole
coluzm
comb -
cone
comfort
comlo
coming
SCIIPaILy
coTpare
conduchor
cono
connest
Telstel
cook{eq)
coak{ing)

cooky{la) (o)

coollex)
coep
coppor
eoRy
[le s
cork
corn
cormnT
cormesd
cacsh
oot
cottags
cobhon
cauch
courh
could
coulie
eowts
counnor
countyy
coumty
£oNTeD
coury
couoin
cCOVTY
cot
eaunrd(iy)
covhoy.
cory
ereh
cresk
trockor
erodin
e alogyie)
eranksryy

erankiy)
2rasn
ernsd,
cragy
ercan{y)
crook
crecp
crepb
cided
croak

-croon{ed)

cTop

crooes(ing)

cross~ayed

cooY
orord{ed)
coovm
eruol
ereh
cruchlae
cruah
cruch
cxyiioa)
cuh

cuff

cup
cupboard
cupful
ouro
eurdfv)
curvoin
eurvo
cuohion
cuchend
CULLOCRIT
con

cuto
cuebbing

anh

¢adl

dadadr
dally
daizy
dadces

(clain
dorano
dnrs

damn
dnncolr)
doncing
dondy
dangor{ous)
Grsd
dayk{ness)
dariding
daxa

dans

Anch

dat® 95
daughter
dam

day
daybreak
daytima
dead
deaf
deal
dear
death
Docember
decids
deck
deod
desp
doer
dnZoat
dofend
delenao
dalight
Jo) _
dentist
dopsnd
deposit
doaccribe
desort
desorva
deoirs
declke
dnatroy
devil
dew
ademmad
Zid
didn't
¢so{d) (o)
daifferonca
difforcent
¢in ‘
din

dirs
¢ino
dinjr=dong
dimnor
dip
dircet
dircohion
a1rily)
dliocovor
dich
i0likn
diraiso
diteh
divo
Giver
iivids
do

-éosk



dosmotalrs
dovntowm
dozen
drog
drain
drank
drasi{zr)

drav{ing)

dreen
droco
dresger
droscmalar
drowy
dried
drift

- ardll

drink
drip
drdve(n)
driver
drop
drovo
drova
drovoy
drig
diea
drunk
dey
duck
dus
dug
dell
dand
Gurp-
during
cust(y)
duty
dwar?
dwli

.: . em-\ly

. eam

dwalt
dying

each

cagle
ear

carth
east(ern)
easy
oat(on)
edgo

©gR

ch

eight
eichteen
elghth
elghty
oither
elbow
cldox
eldost
electric
electricity
clephant,
eleven

5}

ein

elce
eloovhere
gDty
evdfing)
eunry
ening
enginecer
Tugliish
enjoy
cnough
emer
envelops
equal
craca(r)
errand
e2eap?
cve

even
cvaening
evor
overy
cverybody
cveryday
€voryonae
evorything -
cvoryvhere
evil
exact
execapt
aurnang?

excited
axcliting
excuse
axit
oxpect
oxplain
cxtra

oyQ
eyebrow

- £able

facs
facing
Lact
factory

fedd

faint.
fair
fairy
faith
fake
£a11
falsa
femily
fan
faney
fax
faravay -
faro
farmor
farn{ing)
far~off
farther
fashlon
el
fasten
et

‘fathor

fauis
fovor
foxorita
fony
foact
fonther
Fobruary
fed
foed .
fcol
fect
Lold,
follow
fok
feneo
foveor
few
iib
fiddlo
Lia)d
Mon

find

fine

fingor
f£inieh

firo
firearm
firecrackor
fireplace
firovorke

firing

£l ,
fish
ficherman
fivst
fe{e)
£ivo

i

£lng
£inke
flems
iap
{lash
flachidght

© flav

flen
fleeh
£lew
flico
£lighs
£13p
£14p~-£lop
flacy
flock
flond
flcoy
flop
flour
floy
flower(y)
flutdor
iy

{oen

fog
fegy
fold
folko
foller{ing)
ford
frold

fool
fcolieh
foct
faotball
footprint
for 4
forehcad
forest
forget
forgivo
£ Orgot (t m)
fork
form
fort
forth
fortuna
forty
forward
fought
found
Yountain
four
fourtoomm
fourth
fox
freme
fres
frocdon
Iporyy

. freight

French
frech
freb
Friday
fricd
friema{ly)
friepdiship
frighton
frog

fron
Lront
Lrast
frowm
froce
fruid

m.

fudgo
fusl
fuwii(y)
fun

farmy
fur
furniture
furthor
funsy

gain
gallzn
gallan

goms 96
gang
garege
grrbogs

_garden -

Eno
gacolire
gate
gather
£2v0

ey

gear

£90C0
gonoral
gentls
gentleman
gentlenen
geography
[ {14
gotting
giant

a5
gingorbroas
eird
glveln)
flving
gled{ly)
glonco
glans(ea)
fleem
rlido
glory
glova
giny

piun
goling)
ot

oonl

coat
gahile
Caa(g)
rodrothor
cold{en)
goldfich
£ols

gone
goo2(o)
good-ty{bye)
goed=-looking
goodnons '
FCaGy
£2002
gooccborry
gt

Jovern
government
govn

grad
graciocus



grade

grain R
grand - -
grandchild .
grandchiidren
granddaughter
grendfathor

 grantma

grandmother
gTandpa
gandnon
grandstand
grape’
grapofrult
grano
graoshopper
grotoful
gravo
g€ravel
groveyard
gravy
gray
grazo
£reans
gront
grocn
grow
grind
groan
ywocery
goound
£roup
Trovo

yer
musrd
guens
ey
suids
gulf
o
gun

mnoeior
ey

ha
nabid
hed
hadn't
haid
hair
haireut
hairpin
holZ
hni"
halt
han .
hermap
haad

]
nandinl
handkerchief
handle
hardwriting
hang
hapren
happlly
hagopiness
happy
harbor
hard
hardly
hardship
hardwars
hara
hark
harm
harnesas
harp
harvest
hao
hesa't
haste(n)
hasty
hat
natch
hato
houl
havao
haventt
having
hawk
hay
hay£iold
heyotack
ho
head
henducho
heal
heaith(y)
hepp
hear{dng)
hoard
Leart
heat{er)
heaven
weavy
hotg
heal
holaht
heiad
hoil
hotll
holln
halwed
hoip{cs)
holpiwl
hea

hen
henhouas
her(s)
hera
hsra
herats
horo
horsolf
ho's
hey
hickory
hid
hidden
hide
high
highway
hill
hillaeide
hiilliop
hilly
nin
hingelsd
ningd
kint
hip

" hWire

hias
history
hit
hitch
hive

ho

hoo

hog
hold(exr)
holo
holiday
hellow
holy
hors
homly
hooselek
honact
honcr
honeybee
honeymoon
honk
honor
head
hcoof
haok
hood
hop
haps(ivl)
hopelona
hom
horso
nozenteck

rorgashso
hose
hospitsd.
host

hot
hotel
hound

~hour

houss
houaotop
housewifo
housororik
how
howavor
howl

hug

hugoe

“hm

hunbls
hump
hundred
huangg
hunger
hungry
hunk
hunt{eor)
hurried
ey
hurt

“huehand

hush
huat

=
X

leo

icy

Ig

idea
jdeal

i

LSl

THa

In P
inmortent
drapoasible
irurovo
in
inch(cso)
insos
indeced
Indien
irdoorn

 ink

Inm
incoct
inecide
nstent

instend
“nsuld
intend

interached
intorcsting

into
invite
ircn
ia .
inlond
fantt
it

ita
le
itoal?
Xive
ivory
ivy

jacket
Jacko
Jad
Jam
JDm‘M’y
Jar
Jens
Jolly

Joxlyfish

Joxk
Jig

Job
Jorkey
Jein
Joka
Jeking
Jolly
Journey

so7(£1id)

Judgo
Jug
Juico
Juicy
July
Jhen
Juns
Junior
Junk
Juot

keen
keep
kept
kettls
kay
Xick
Idd
K111 ed)

dndly)
tindooss
dng
Yinndom
kioo
Kitchon
kito
Icdtten
iy
Imco
knesl
nmew
nife
knit
Imiveo
imob
knook
not
o
¥nown

lace
led
ladday
lsdtes
il

iake

IR Vaiwis)

lexa
lamp
lrn
lons
lenguoge
lentiorn
Y2l
lard
largo
lach
laso
lagt
lato

lead
leoador
lcof

ienk

lusn

leap
icarnfed)
leash
leather
lesve{ing)



Q

ERIC

Aruitoxt provided by Eic:

led
ey
lag
Xamon
lemronade
Jond
length
ieoo
léason
let
let's
lettor
letting
lottuce
lovel
1iborty
library
lica
lick
14
e
1ifa
a8t

iieht{ness)

lightuning
likoyry
lixing
131y
1ird
liro
irmp
lins
iinon
Heon
v
1ot
iichen
iss
Jittle
livo{e)
Urely
lSvey
ving
lizexd
loed
lopt
on
loavoa
leck
locaatic

‘leg

lono
lonely
lonesona
long
look
Jookmub

Ison

Joonms
lond
losa{r)
los6a
lont
lot
Joud
love
iovely
lover
jow
Tuck(y)
lumber
Jump
lunch
lying

ma
maching
machinery
b ulals|
mado
magazine
maglc
madd
mall
maiibox
nilman
msjor
mako
naking
157.10
e
12T
man
nonegor
nana
mansor
maey
man
naplo
azhle
rarch)
i)

)
oAl

pariet
marTiage
parxried
parry
anic

-y i
- O

nastey
o
maich
rmartor
lasttrena
may 1)
Rayin

o

BEyRois
k]
meadow
ol
moan(s)
neant
neaomrs
rmaat
medicine
reot(ing)
maly,
menmbor
men
mend
MeEoW
TEFTY
mese
megan e
o2t
mehal
nesr
nice
niddle
rldanipht
right{y)
niio
nilk
miZkman
il
miiior
million
 AVERE
fiptLs}
pinor
it

Yy kriteds]

cpirror

2

nicchics
rioo(H)
rdoenell
 ROVRY
2 pebny
e
nisuin
nix
LRy
lfonday
©ONCy
nonkcy
ronth
fale)
tazen)
monlight
34 Yol
Lap
et
iy
Ialbev it
Lann

e
mosah{ L)
whhar
potor

e
noaaTah

mountain
rouse
rovth
Love
COVAS
movies
¥ 'v"iﬁg
oW

Hra, Hrs.
taach
mid
maady
mg
e

o leiply
mirier
paaic
rust,

fiyd
mranlsl

neil
nano
nap
nepidn
naITow
raoty
nazmaty
navy
near.
neacly
nearly
ncas,
nack
neckbia
naeed
j3Ci;‘:.\.’3
needntt
Negma
nolrbbor
nalesborhood
noithor
noYrv
neecs:
nav
novyy
LTVITTOre
nuy
ey
[eetpapsr
nery
nilblo
Na00
niakal
ndyent

Stgimm
WAYEH
nineteen
ninety
no
nokody
nod
nsico
noiecy
none
neon
ner
northiera)
nesa

not

uobo
nothing
notice
Novembwor
noy
novhera
Tormhes
nurLe
nut

r's
3"...

oak
ooy
catmeal
ouho
choy
ocean
¢telock
Oztobor
edd
of
ofs
offor
cffica
offMcor
orten
ok
ol
e el
aideracshioned
on
[63 &1 )
G
onisn
oniy
onward
gpen -
CTr
orenes
rohard
ordor
ore
organ
othar
othariries

98
cach
oursht
owr! 6}
E el rEn
cut
oukdoors
ontfit
cutlaw
outiine
outside
oubward
oven
oYY
overallin
ovrercost,

overeat

overhsad
cverhaar
overnight
overturn
oW
ovwing
owl

\
own(er)
oX
pa
Paoo

poeelk
peckans

pens
pald
pall
pain(ful.)
caint{er)
reinting

reitnor
Pty
paos
passcngor
parct
pacto



ragture
L
patch
pash

mtter Jf_

pavo .
paventd
par
By
payment
pea(s)

peacef ful)

peach(as)
poait
peanut
par
pearl
pack
poek
peel
paap
Peg

psn
yponeill
peany
psople
pepper
poppermint
parfums
perhops
poreon-
et
phono
piano
plek
pickle
Rienic
plcture
pie
pleso
vig
pigeon
P1ERy
pile
pill
pillow
pin
pans
pineapple
pink
find
pipc
plotol :
pit
patch
pitchor
pity
placo
pisin

Plan
plane
planb
plate .
platform
platber
play(er)
playgrouvnd
plaghouse
ploymate
plaything
pleasant
pleass
pleaeure
plenty
plow
plug

plum
pocket.
pockeebook
peom '
point
polcon
pok=

pole
poiice
policeman
rolish
polite
pond
ponles
pony

pool

poor

pop
popcorn
popped
porch .
pork
roosinle
poct
potstage
postman

pot,
potato(es)
Tound
pour
powdsr
porer{ful)
proies
ray
prayss
PoepaT
preennt
protiy
prico
vl
pilnce
vidncsan

print
prison
prige
roien
pripsr
nrotect
proud
prova
prune

-public

puddle
pui'l
pull
pump
punpicin
punch
puish
pp
pupid
Fuyry
pure
purple
nurse
push
masce
Fussy
pasgycat
it
vutting
pu22le

aquack

quart
quartey
qusen

queor

auection

“anick{1y)

guled
quilt
gl

quite

rabbit
raco
rack
redio
redish
Tok
rell
rellioad
Taldvey
rain{s)
rrinbhoy
Tl as
ralisda
rabe
Tan
ran

-

Fanch
voan
»ap
wupldly
vl
rabe
rather
rattlis
rav -
ray
reach,
roud
reader
reading
ready
raal
really
Teap
reay
reason
robuild
receive
recpes
»ecord
Ted
redbird
redbreast
rofuzo
reindosyr
rcjodce
renain
repemter
remind
TEMOVO
rent
repalr
rupay
recpeat,
report
106t
rctuin
»review
resraxd
rib
xibbon
rias
rich
i
riddle
ridavr}
riding
ripht
i
*INE
oip
xipo
rico
sieing

Tdror

road

magdaide

pank-Yed
bttt
rob
robber
TN
robin
rock{y}
rockot
ronta
ol
poller
roofl
onm

. Toorter

root.
rope
oE0
roaobud
rov
rotten
rouLt
round
rowute
iy 9154
rovhoat
royal
pad s
rubbed
rubbor
ribbish

mg
rule(r)
rumbloe
™un
ming
TUTMAY
runaing

Tush

e

sack
8ad
asaddie
cadnegss
safo
safcty
oaid
sail
eaitbosgt
sellor
salnd
salad,
eale
Bt
taxs
gend: ™}

99

r-) "-
aarshdoh
14
2any
BHOR

1
»‘qc'i-_;

- eagh

ead

satin
saticfoctor
Ssburdny
[RMNCRE)]
BAvaa
kA
aavinga
sav

fay

(1)
genlor
goss

scars
gcheonl
achool.boy
schecihause
senaclinante
echoolioom
acorch
gcoyn
aerap
Berapd
seratoh
paronm
neroYn
scroy
scrub

Lo

oaal

BeEM
aearch
LAY
sond
vecend

" aocred

secf{ing)
gand
sook
oocm
conn
sasaY
calect
LETRY
oslfirch
coll
cand
sensa
cend
EQTLERCH
BEpATAYO
Seplewnor
gervant
sarvs



aervieco
o5t
astiing
sathle
sotilemont
syven -
soventeen
coventh -
seventy-
sevoral -
8w
shade
shadow
chady
shoke(r)

" sholdng

shall
shams
ghantt
ghapo
ohare
eharp
ehave
tho
sha'd
shetll
cheln
ghear(s)
choed
sheen
sheat
shelil
shsll
chepherd
shine
ekining
stdoy
ahivo
shirt
shoelk
2he
ghosnaker
ehone
shook
shoct
shop
shopeing
ghere
ehext
ehot
thould
shouldor
clhiouldn't
shout
ghoved
e
ghovor
shut

ohy

gick{nsga)
sida
sidewallc
aidenamrs
sigh
eight
oipgn
oilenco
silent
silk
e1)]
ellly
pilver
simple
Bin
since
aing
singor
single
gink

8ip

eir

sis
siooy
gister
aly
sitting
sdx

_eixteaen

aixth
sixty
slizo

eltsha

- gkatar

2kl

Y wiy
8iip

aici ot
iy
8lan
8lup
glato
olavo
sled
sleep(y}
oclecevs
sledch
sient
olico
siid
8lida
eling
£14d»
0iipped
8liuper
clippary
riid
alou{lz;
oly

amack
enall

sroko
crooth
cna’l
enoka
£nap
enspping
BRETLG
enow(y}
enowhall
snovilake
errafy
anug,

1o

BoHR1

s oonR

aob
socke
Bod
Boda
gofa
a0,
8oL
eold

soldieyr

£ola

30me
ecmehacy
Famahiowy
gy e
somathing
ecuintdme
tonmdiera
e

6N
Shen

BOY¥
sorrow.
g0rry
engt

goul
eaund
goun
aaur
ecuth{esn)
pace
apadd
sz
BT TO
gpnaller)
GE'ISR;‘
specch
apzed
cpoulfiag)
enerat

apant
apldor
epike
wpdld
opin
opinsch
spirid
apid
aplach
spoil
spoks
spook
epoon
sport

opot
spruad
Bpring
springtizns
enrinkie
BIRATO
Boaauh

Dok

EqLBeTS
LIRE e 3 H
stedle
etaok
siapo
stair
avwall
atamp
stand

L
storn
oeniy
aLarvw,
atato
wbiatiaon
BLaY
stoal
gtoal
choam
shoemboat
pLoznor
stecl
gtaed
rtestie
fniuey
stan
chap
stopping
stick(y)
ebik?
£ti12{nees)
gLing
otis
etitch
tLocs
choching
&*0lo

gbona
stood
sront
ALNGD
stop
stopped
stopping

BLORe

storios
stork
Btorm(YP
story
Btovs
stradght
gtrange(r)
tyap
straw
ehravherty
shresn
stroet
otaach
atrdng
strip
BLripas
ahrong
giuek
atudy
stung
soung
gubject
such
BULHK
sudden
swlior
HgAr
st
oy
GR kbl
gun
Sungday
esnilowar
wng
sunk
suniight
ANk v
aunries
mmzet,
punShing
GUpPLoY
tupDOsS
earelir)
@irface
eurpriso
vaallow
[efeviit
Aymp
owEn
st
i1 AN

100
swant

Swaaissr

vt { nona)
gywetheart
sxoll
ey

LA TARAA

guin:
orledng
5mdag

- eviAtch
T everd

o) o

table
tasincloth
tablesponn
tablet
tack

ﬁ&5~

.M"..

tallor
take(a)
takﬂng
tals
Letk! ar)
tedd
tare
tan

Ltenk

ep

Lspd

fox
tarly ~
taok
tasto
taught
tanr

ton
tanch{er)
toam
{ear
toaca
teasncon
teoatl,
troleghona
noll
teaper
Lon
Leomidn
eyt

LRI
terrible
tost
;f:fnan

thenkie)

Hhankful

Thankegivi,



Q

ERIC

Aruitoxt provided by Eic:

- Ehat
Ehatla

+hat
thagter
“hes
theis
them
then
there
thaoo
thay
they'd
they!ll
thay're
theyive
thick
thief
thinble
thin
thinag
think
thixd
thirvsty
thirtomn
thirty
thia
tho
thom
thoza
though
thought
thousand
thread
throa
fhiress
theeat
throno
throngh
throwin)
thirh
thedor
Thurcday
thy
fack
tickat
ticlde
tie
tigay
Liehd
$3211
Limn
tin
dintle
tiny
Lap
tiptod
tiro
tived
itie

title

o

toad )
toadehool
toasat
tobacco
todey
too
together
todlet
told
tomsato
tomorrov
ten

tonn
tongus
tonight
too .
took
tool
toot
toath
tozrhbrash
toothpick
top

4ors
tormn
tcan
Louch
Lo

toerard{ )

towol
tovor
torm
oy
troen
terclk
tredn
Lradn
tromp
tren
txay
troncuro
traat
tren
trick
tricycio
tried
“¥in
trin
Lrodly
troubla
trock
1410
druay
trunk
tiush
'\‘.I‘ﬁt-h

vy

- tub

Tussdny
tug
tlip
wunble
tunse
tupnel
turkey
turn
turtle
twalro
tuenty
trdce
tvilg
twin
e

ugly
wrhralla
undls
uriclor
wnderstand
maavwese
undiess
unlaip
wnfiniched
uniold
miriendly
vnhappy
minrs
undform U
vming
unlmesn
unloaa
unpleaeont
untild

v 1dng
1o

upan
urner
upeyh
mentdn
upsLirs
uphown
Rl

u3

“uzold)

vend.

wvoln

oo
vesatanis
wyinet
)iy 4
VENSNT,

&

violet
vindt

“wiaitor
oo
Voo

L reTr
wapon
waloh
walt
wake(n)

- e

wnlic
wall
watmad
sant
Ly

wnyn
w¥ara
w0
wrhior)
waahtah
it
yRELS
wrhch
vbehnan
watar

Cwahoramlon
ntted Swbeo

watorprood
ware

wak

W
wayoids
e
woekinean)
woakon
wealth
pSapon
wiEe

Ty
wrathee
WD

oy

w3
voedaing
Yedusadny
VA0

ol

Yioele
YEOT
wulish

.- 1 o I
WL

wWeAL

wnt il
Wt
WELT

il

welpa,
w0 5"&{ e:m}
el

o Tl
whale
wnab
!,"-‘;,’1&{: s
whaad
wheal
vhen
whensyer
nora
whilch \‘
whip
wihl.operd
whird
waiheky

“whlsper

whistle '
white
wh
hotd
whodo
who il
whom
whnio
WiO20
Ny
yheked
whiles
Hle
wWipoko
wild

Cwiidost

vAAR
vl
wiliow
win
wand{y}
wingmiil
Ll tidentd
wing
War;
wink
PATmIS
wintar
wipn
vina
Skl
wigh

L AR
wihek
with
wlihoh
Kok
woll?

b riv Ty |

i e it

101
wen
o
vonderind
aan i
wocdi o)
woodneckny
wooiy
ol
woolan
rord
Wore

workier)

workonn
torid
wOIm
wWoIn
VOUTY
BRI
waral
wmrih
would
vouldnatt
e
YO

j 9 g uIN]
wropped
ok
vIen
wiing
wirlto
wrlbing
wrdthon
wiong
wroto

2R U

yord
Foxi

-goar

7ol
goliow
¥38
FOOUETCIY
reb
yuik
vondor
o
Joutd
Fuu'll
TS
youngRLes
KT AT B
youtso
voureald¥
Tourtolves
youbh
youlto



e

102

Mini Lesson Diagnostic Procedure
In Visual Perception

Matching Maps

Prepared for Preseriptive Resource Teachers - 1972-73
ERDC - Educatignul Service Center, Madlson, Minnesota T . .« .
Sue Turner, Rasource Teacher ",

This procedure uses the stretching of rubber bands over a homemade design board to
determine:

1. Can the child recognize that visual patterns are made up of a limited number
(rather than indefinite amount) of parts.

2. Can the child recognize that the parts may differ along certain attributes
{such as length, width, etc.).

3. Can the child recognize that the parts relate to each other on to a larger environ-
- mental space in a precise way - as though they were seen throuszh a "map" of axial
coor%inates (i.e. some parts recognized as "above", somz "near" somc in tne "middle"-
ete. ). ’

The Boards

You need:
2 squeres perforated masonite 10 x 10 in, with holes at 1 in. intervals.
50 stove bolts (approx. 1 in. long).
50 nuts to securs bolts to board.
Rubber bands of varying sizes.

Directions:
2 ecL1os

Start in corner hole. Imsert bolt in every other hole; secure with nut. (When finished
board will contain 25 bolts.)
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Step 1 = Use one board to see if child recognizes that visual patterns aremade of a
finite number of parts.

1) Teacher stretches band between 2 bolts.
2) Ask ckild to. "stretch your rubber band right over mine".
3) Patterns using 3 bands should ke used.

Stép 2 - Use 2 boards to see if child recognizes differing attributes and spatial "map",

1) Teacher stretches band on one board.

2) Asks child to "make one just like mine", (Start with simple patterns of
intersecting bands and work toward more complex ones.)

3) Use a paper map, covered with clear contact paper and draw on the map with
crayon (use tissue paper to erase).

i) Ask child to make one on his board.

5) Ask ch;ld to make one on his map (paper covered with contact, drawn with
crayon).

6) Reproduce wisual pattern by maps, without dots.

If a child can handle all steps with relative ease he is able to break down visual patterns
and recognize the spatial relationships.

If the child has difficulty with these tasks, you will be able to spot from this ordered
sequence where to begin training,

The boards are also useful for a training sequence: See Dr. Jerome Rosner;.Project [eader,
Design Board FProgram, Perceptual Skills Project, U, of Pittsburg, Learning Research and
Development Center.




Mini-Lesson Diagnostic Procedure

The Shadow Study Technique

A "Mini-Obgervation" Tool for School Use

Prepared for Prescriptive Resource Teachers = 1972-73
ERDC - Educational Service Center, Madison, Minnesota
Sue Turner, Resource Teacher
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While the "Shadow Study" technique is not new, it is still rather infrequently used.
This technique is deserving of more general use by teachers as a way of making a be-
havioral record of a student or as a devife for gathering case study data. The term

"Shadow Study", while perhaps sounding needlessly secretive, is use

d because the ob-

server in essence shadows the subject, unobtrusively observing and recording.

The Recording Instrument

The entry log should include columns headed: Time, Location, Behavior, and Environment.

It should be divided into time .segments of 3 w1nute intervals. An
entry could be:

Time Location Behavior
12:25 History Marsha is attentive to

film sequence showing a
. wagon train crossing the
plains in 1818,

12:28 Marsha is watching the
film attentively,

example of a log-

Ercdronment

The projectionist ( a
studen®) had difficulty
adjusting the machine
after a section of worn
film. The class waited
patiently.

Class is watching film.
Sequence shows firct
coach startinz overland
mail-service.

The potential for using this technigue for developing insights into the teaching art
and the learning process is great. From the data may emerge aspects of the pupils

1nterrelationships requiring more intensive probing.
Sources

The Junior High}School We Saw: One Day in the Eizhth Grade
John H, launsbury and Jean V, Marani, ASCO, 19oh

Southwest Minnesota State College p per, "The Shadow Study
Technique", The ILearning Center, SIMCC, Marsuall, Minnesota, 1969.

One Boyis Day: A Specimen Recordﬂgg Eaxkavior
Roger S. Barker and Herbert F, Wwright, New York:
Havper & Bros., 1951. :
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PRIORITY LISTINGS



Adrain

Amy Wienke
Kevin Nelson

Balaton

Rhonda King

Robert Evens

Vicky Cunningham
David Greenfield
Paul Van Meveran |
Becky Johnson i
Timothy Mitchell
Sara Stockslager
Terry King

Ricky King

Donald Evens

John Dalle

Lornie Johnson
Doug Hanson

Roger Swanson
Renae Diercx

Beaver Creek

Betty Ann Steuven
Gayle Klawitten
Mike Gehrke
Rhonda Gehrke
Darrell De Noble
Jean Lange
Christal Von Ratavia
Ronald Bos

Debra Brandt
Scott Stengenga
Mark Boeve

Shelly Brow: -
Ardis Taubert

Ted Larsor

Mark Taubert

Mike Wassenaar

Jasper

Bruce Crew
Doug Jycos
Todd Larson

Q onica Seerenaur
EMCOmﬁe Peters
CEEETE ayin Rislov

Magnolia

Lonnie VanKlei
Jackie Sannizzaro
Jill Debates
Angelo Michelson
Randy Milder
Chantel Viessman
Tom Dahlman

Paul VYandervielke
James Feuerhelm
Lori Feuerhelm
James -Von Holtum
Vivian Kroontje
William Kroontje
Pamela Dahlman
David Rick

Zdwin Flanigan

Marshall

David Henile
Danny DeBaere

- Rose Shriver

John Borguin
Jack Curwick
Yernon Danderand

"~ Mike Pearcy -

Sherry Smith
Dean Evens

Kim Magnuson
Johin David Crow

Milroy .

Jolene Hunt
Jeff Baune

© Patty Zeug

Danny Leach

" Matt Wellu

Minneota

Steven Laieman
Denise Timmerman
Randy Larson
Jeff Desmit
JoAnn Guza

Randy Girard
David Hasnen

PRIORITY LIST FOR PRT CASELOAD 1972-73 =

Minneota (cont.)

Dale Josefson
Jeanette Hagg
Matthew Hammen
Randy Obe
Kevin Kopitski
Bill Swedzinski
Norma Rogge
Dwight Arndt
Anita Girard
Kenneth Dero
Joan Flood

Okabena

Jeff Bloom
Dale Ackemman
Bob Harms
Dave Hassong
David Rick
Paul Pietz

Ruthton

William Foster
Corrine Fese
Beverly DeGrote
Terry Sanderson
Kelly Lovre
Keith Steenstra
Jeffrey Biever
Roger Stepanek
Randy Halsne
Dawn Lupkas
Harlan Steenstra

Belgrade

Scott Lenarz
Linda MoTlitar
Brvan Felling
Robert Wander
Alvin Moiitar
Jeff Zenzen
Randy Breitbach



Priority List

Melrose

Mike Vecker

Tom Hoeehen

Tem Hellerman
Richard Butkowski
Mark Weber

Roger Klassen
Randy Stroing
Keith Lochikar

Clarkfield

Jeff Qakes
Darla Koelke
Uoug Varpness
Jean Rolighed
Brvan Prellwitz

Cosmos
Darin Stenberg

Roger Peterson
Gary Schiveter

4th grade class-Mrs. Jurgens

Albany

Steve Reber -
Tom Fischer
Richard Fischer
Richard Klaphake
Kenneth Nordmann
Cheryl Wielenberg
Debbie Maehtemes
Stepnen Schmidt

Sacred Heart

Roland Horda
Darrell Hanson
Leslie Lalin
Alan Hubert

Eden Valley

Kathy Peters' EMR Classroom

Dawson

Tami Rose

Robin Cusey
David Lokken
Eldon Nelson

Tom Peterson
Roxanne Bentheen

Hendricks

Robin Vizecky
Linda Ross

Canby

Brenda Gerdes
Linda Carrette
Irvin Floyd
Duane Skorzewski
Jeff Victor
Melissa McKeen
Steven Schultz
Allen Colgan

- Mark Carrette

Steven Hentges
BEi11 Johnson

Round Lake
Robin Klitzke

Heron Lake

Randy Egge
Bob Wolff
John Morin
Brenda Renmers

Fulda

Steve Sauer

Lucy Kirchner

Ken Clarke
Michelle Popkes
Lori Marotzke
Dennis Paplow

Ryan Marotzke
Douglas Baumgarten

Worthington

Caivin Berger
Rhonda Westendorf
Tom LeBon

luis Lomas

Susan Grant

Morgan

Keith Seifert
Mary Madsen
Troy Panitzke

;wabasso

Lee Gladitsch
Troy Welch
James Rohlik
Robert Frericks
Janeile Baune
Ronald Mertens

Lakefield

John Thaemlitz
Ron Qeltjenbruns
Tim Kemp

Danny 0'Conner
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APPENDIX K

CHILD PROGRESS REPORT




CHILD PROGRESS REPORT RESULTS

Total Number - 82
Number having reason for referral - 82

WRAT Scores ~ Pre Average Post Average Average Change
2.48 3.31 + .82

Overall goals present - 81

_Number of Objectives - (written) (met) (partially met)
| - 528 4190 67

Self-Concept

Pre Average Post Average Average Change
31.70 35.89 + 4.1¢

Number of children having positive self-concept change - 49
Number of children having no self-concept change - 6
Number of children having negative self-concept change - 12

(See Appehdix M for instruments used)

Principal's Evaluation

Strongly
Agree Agres  L¥sagree

1)  The objectives selected were reviewed
by me and found appropriate 1o this
student's most pressing academiz and/or
social needs. 41 41

2)  Special educational materials from the
Instructional Materials Center in
Montevideo were a helpful part ¢f this
studert's program. 23 45

3) As a result of this program this student
has made substantial behavioral and/or
social improvement zuch tizat he can
better function as an integral part of
his class. 22 34

(%)

4) As a result of this program this
student has made substantial academic
improvement such that he can now func-
tion at or near grade level. 17 41 23

109

Strongly
Disagree



1)

2)

3)

P.R.T. Evaluation

Strongly
Agree
The educational objectives written
for this child were appropriate to
his most pressing academic and/or
social needs. 41

Special educational materials from the
Instructional Materials Center in
Montevideo were a helpful part of this
student's program. 20

Answer if social or behavioral objec-

tives were written. The above student
made substaritial behavioral and/or

social improvement such that he can

better function as an integral member

of the class. 13

Answer if academic objectives were

written. The above student made
substantial academic improvements

such that e can function at or near

grade level in the specific skill

in question. 18

Monitoring

110

Strongly
Agree Disagree Disagree

41

60

17 3

32 26 4

Average Case Duration 5.5 months

Average P.R.T. Case Monitoring 1.24 times per month
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OBJECTIVES BY INDIVIDUAL

P

Number of Objectives
Partially or Not Met

Number of Objectives Met

Number of Objectives
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NONOOULOTTUONOANNSTONSSNDONSTW TSNS W
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Number of Objectives
Partially or Not Met

Number of Objectives Met

Number of Objectives
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90

Total

454

Total

544

Total




P CHILD PROGRESS REPORT

Flucational Service Centers  Regiomsl Instructional Materials Center 13

Southwest and Wast Central E.R.D.C.

1971-72
NAME BIRTEDATE SEX
SCHOOL _ TEACHER GRADE,
PARENT OR GUARDIAN
ADDRESS

R¥D/St. Town Phone

PROGRAM COORDINATION ESC / /7 1o /7
(check one)
I. COMPREHENSIVE TIME LOG: ALL SPECIALISTS INVOLVED

Name Position Date Describe Specific Involvement

Time Used

1

!




I1,

I1I.

UiliLl} Gl Vit

-2a

STATEMENT OF PROBLEM 14
A. Reason for Referrals
B. Program Team:

P.R.T. Teacher

Psychologist Tutor

Social Worker Special Teacher

Speech Theraplst Principal

Counselor Parent

S.L.B.P, Consultant Other (1list)

Re ading Consultant

PROGRAM FORMAT:

A. Baseline Data (using criterion reference tests and behavioral data
whenever possible).

B. QOverall Goal(s) (Specified in broad not bohavioral terms).

C. Educational Objectives (Specified in behavioral terms with recommended
methods and materials under each objective).

D. Process (Documant actual use of methods and materials and reason for
change),

E. Evaluation (Specify program outcomes based upon progress evaluation in
relation to original nbjectives and baseline data),

A &
&’ (/] 5 '\;’%0
c . &o‘re,e’ 2 =§§0 00‘27 K
PRINCIPAL®S EVALUATION Circle your response. & ‘zé W3 c;o-t,"?#a
1. The objectives selected were reviewed by me <
and found appropriate to this student's most
pressing academic and/or social nends. SA A D 9D

2. Specisl educational materials from the In-
structional Materials Center in Montevideo
were a helpful part of this student's program SA A D 8D

3. As a result of this program this student has
made substantial behavioral and/or social im-
provensie such that he can better function as
an intogral pert of his class, SA A D SD

L. As a result of this program this student has
made substantial academic improvement such that
he can now function at or near grade level, SA A D SD



CHILD PROCRESS REPORT 115
«3w

A, Baseline Data

1, Physical Data

a) Vision

1)  Aculty

2) Perception
b) Audition

1) Aculty

2) Perception
2. Academlc Data
a) Individual Tests
b) Growup Tests
c) Otier
3. Psychological Data.
a) Individual I.Q.
b) Growp I.Q.
¢) Other

L. Criterion referenced Test Data

B. Qverall Goals:




CHILD PROGRESS REPORT
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C. Educational Objectives:




CHILD PROGRESS REPORT
o 117

D. Process:




CHILD PROGRESS REPORT
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E. Evaluation:
o A
@~ o
2 o sES

P.R.T. EVALUATION Circle your response.

1. The educational objectives written for this child were
appropriate to his most pressing academic and/or social needs. SA A D SD

2. Special educational materials from the Instructional Materials
Center in. Montevideo were a helpful part of this student's
prograns, SA A D SD

3. Answer if social or behavior objectives were written. The
above student made substantial behavioral and/or social im-
provement such that he can better function as an integral mem-

her of the class. S A D SD
v k. Apswer if academic objectives were written. The above student
a made substantial academic improvements such that he can function

at or near grads level in the specific skill in question. SA A D SD
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~APPENDIX L

CHILD-TEACHER QUESTIONNAIRE
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CHILD-TEACHER QUESTIONNAIRE "

Strongly . Strongly
Agree Agree Disgree Disagree

1. Your referral questions were answered
helpfully and realistically by the
Service Center staff working with you
and the above child?. 28 20 1

2. You were involved in writing the above
child's prescriptive program? 20 28 1

The educational objectives written for
this child were appropriate to his most v
pressing academic and/or social needs. 27 19 3

[#3)

4. Special educational materials from the
Instructional Materials Center in
Montevideo were a helpful part of this
student's program? ' 27 18 4

5. Answer if social or behavior objectives
were written. The above student made
substantial behavioral and/or sucial
improvement such that he can better
function as an integral member of the '
class., 2 10° 2

6. I can apply what I have learned (in
relation to the above child) to other
children in my class? 22 25 2

7. I plan to use these services in the
future should the need arise? 31 18
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APPENDIX M

SELF APPRAISAL INVENTORIES

Primary Level
Intermediate Level
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e SELF APPRAISAL INVENTORY

Primary Level .

1. Are you easy to like?

2. Do you often get in trouble at home?

3. Can you give a good talk in front of your class?
k. Do you wish you were younger?

£, Do you usually let other children have their way?
6. Are you an important person to your family?

7. Do you often feel bad in school?

8. Do vou like being just what you are?

9. Do you have enough friends?

10. Does your family want too much of you?

11.  Are you a good reader?
2. Do you wish you were a different child?
13.  Are other children often mean to you?
14, Do you tell your family when you are mad at them?
15, Do you often want to give up in school?
16. Can you wait your turn easily?
17. Do your friends usually do what you say?
18.  Are there times when you would like to run away frﬁm home?
19. Are'yoy good in your school work?
20. Do you often break your promises?
21. Do most children have fewer friends than you?
22. Are you a good child?
- 23. | Are most children better liked than yoU?

Would you like to stay home instead of going to school?
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25, Are you one of the last to be chosen for games?
26. Are the things you do at school very easy for you?
27. Do you like being you?
28. Can you get good grades if you want to?
29. Do you forget most of what you learn?
30. Do you feel lonely very often?
31. If you have something to say, do you usually say it?

32. Do you get upset easily at home?

33: Do you often feel ashamed of yourself?
34. Do you like the teacher to ask you questions in front of the other children?
35. Do the other children.in the class think you are a good worker?

36. Does being with other children bother you?

37. Are you hard to be friends with?

38. Would you rather play with friends who are younger than you?
39. Do you find it hard to talk to your class?

L0. Are most children able to finish their school work more quickly than you?

Instructional Objectives Exchange
Copyright 1970
Box 24095

Los Angeles, California 90024




g Name
achool

NO

YES WO
'8
YES NO
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2.3 2.
= 29
Yes N¢ Yes NO
.— 24 o, |
@i‘%ﬂ NO ! 2 =
YeS YES MO
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SELF APPRAISAL INVENTORY

Intermediate Level

Directions

Please show whether each statement in this booklet is true or untrue for you

by marking one of the spaces on the answer sheet.

For example:
True Untrue

X 1. | like cherry pie.

X 2. | want to be a movie star.

There are no right or wrong answers, so respond to each statement as honestly

as you can.

Instructional Objectives Exchange
Copyright 1970
Box 24095

Los Angeles, Califarnia 90024
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1. | like to meet new people.
“ 2, | can disagree with my family.

3. Schoolwork is tairly easy for me.

4, I am satisfied to be just what | am,
5. I wish | got along better with other children.
6. | often get in trouble at home.
7. | usually like my teachers.
8. | am a cheerfui person.
9. Other children are often mean to me.
10. | do my share of work at home.
11, ! often feel upset in school.
12, | often let other kids have their way.
13. Most children have fewer friends than | do.
14, No one pays much attention to me at home.
15. I can always get good grades if | want to.
16. I can always be trusted.
17. I am easy to like,
18. There are times when | would like to leave home.
19. | forget most of what | learn.
20. I am popular with kids my own age.

21, 1 am popular with girls.
22, My family is glad when | do things with them.
23. | often volunteer in school.

| am a happy person.
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25, I am lonely very often.
26. My family respects my ideas.
27. { am a good student.

28. | often do things that 1'm sorry for later.

29. Older kids do not like me.

30. | behave badly at home.

3. | often get discouraged in school.

32. | wish | were younger.

33. | am always friendly toward other people.

34, | usually treat my family as well as | should.
35. My teacher makes me feel | am not good enough.
36. | always like being the way | am.

37. Most people are much better liked than | am.
38. | cause trouble to my family.

39. | am slow in finishing my school work.

4o. I am often unhappy.

TR | am popular with boys.

42. I know what is expected of me at home.
43, I cen-give a good report in front of the class.
Ly, | am not as nice looking as most people.
45, I don't have many friends.
-
S L6. | sometimes argue with my family.

47. | am proud of my school werk.

48. (f | have something to say, | usually say it.



Ly,
50.
51.

53.
5h.
55.
56.

57.
58.

59.
60.

61.
62.
63.
6h.

65.
66.
67.
68.

69.
70.
7.

O

! am among the last to be chosen for teams.

t feel that my family always trusts me.

am a good reader.

I don't worry much.

It is hard for me to make friends.
My family would heip me in any kind of trouble.
| am not doing as well in school as | would llke

! have a 1ot of self control.

Friends usually follow my ideas.
My family understands me.
I find it hard to talk in front of the class,

| often feel ashamed of myself.

| wish | had more close friends.
My family often expects too much of me.
| am good in my school work.

| am a good person.

Sometimes | am hard to be friendly with.
| get upset easily at home.
I like to be called on in class.

1 wish t were a different person.

I am fun to be wi th.
! am an important person to my family.
My classmates think | am a good student.

i am sure of myseif.

to.
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73.
74.
75.
76.

77.
78.
79.
80.

Often | don't like to be with other children.

My family and | have a lot of fun together.
I would like to drop out of school.

| can always take care of myself.

| would rather be with kids younger than me.
My family usually considers my feelings.
| can disagree with my teacher.

! can't he depended on.
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ANSWER SHEET ; 131
"7 True Uﬁtrue True Untrue True Untrue True Untrue
1 21 q. ——— 61
2 22 42, 62
3. 23. 43. : 63.
L, 24, Ly, 64,
5 25 45 65
6. 26. 46. 66.
7. 27. L7. 67. i
8. 28, — 48, 68.
9. 29. hg. 69.
10. 30, 50. 70.
11, 31 51. o 71.
12 32 52. 72
13. 33. 53. 73.
WG, 34, 54, 754,
15. B, 5s5. - 75.
6. 36. 56. 76.
17. ‘ 37. 57. o 77.
18. 38. 58. 78,
19. 39. 59. 79.

20, 4o, 60. 80.




