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’@eadSooo and learnSooo
tomorrows world zs shaped __

New Impetus . ., . for a great ftrip.

Tie people of the United States are on the move. . . .
They have struck their tents on some of the long held
sites of prejudice. They have discarded some of their
formeriy cherished f‘m,')edf‘n;-wua of easy stereofypés.

. The cohmm is.moving. . .. This is going to be a '
g: ear wip.* : '

This passage, which also expresses thc scnse of urgency and’
- determination’ that 600 participants brought to our fourth =
national conference on civil and human |1ghts in education, was
read by Dr. Richard Barnes Kennan, Executive Secretary, NEA
Commssion on Professional Rights and RCSPOanbllll’lCS during
the opening of the first session.
"~ At the initial session of this confereiice, a‘ vibrant dalogue
began as educators,. publishers, government officials, and civil
rights leaders learned from and challenged one another. Soon
their sense of urgency and determiration became fused with.
fresh understanding and insight; the spirit that emerged during
our conference on “The Treatmcnt of Minorities in Textbooks”
was one of united action.
It became quite clear that our best hope for improving the
. trcatment of minoritics in textbooks lies in closer cooperation
among cducators, publishers, and community groups. In addi-
~ tion to providing constructive dialogue, this conference was also
the occasion for action. At our final session, the conference
adopted 4 serics of resolutions—-concrete recommendations for
further action. These resolutions end with this statement:

Today marks not the conclusion of our concern but

the beginning of a new impetus and direction in the

channeling of our enérgies 1o promote more equal

edicational opportunity through the clear recognition
of all peoples who have made America great.

As you will see from the other reso[utuons on the foIIowmg
two pages; from the.abridged speeches; and from the reports on
the panel discussion, the workslwps, and the follow-up activity,
this conference certainly has produced a new impetus. It is in-
deed going to be a great trip. On behalf of NEA, the Commis-
sion, and. the Commititee, we welcome your traveling with us.

Wade Wilson,
Chairman, PR&R Commitiee on
Civik and Human Rights of Educators

* From the NEA publication i’me Faith and A!feg."ance
by H'lrold Btfl'ljdl'llm :

: _ Single Copy, $.50." Discounts on Quantity orders: 2-9 copies, 100

: Q . ' .| percent; 10 or more copies 20 percent. Order from Publications.

. EMC ) , . Sales Section, Natiunal Education Association, 1201 Slxteenth
. : Street, N.W., Washing'on, D: C. 20036. -




Resolutwns Adopted

GENERAL

We wrge that all concerned” Wlth education—parcnts, teachers, school
administrators, and boards of cducation—rcdedicate themselves and their
schools to the teaching of better human relations, understanding. trust, and
respect among all-groups in our socicty, and further, that educators and boards
of education take immediate and positive steps to find and utilize textbooks
and other instructional materials which treat all social groups fairly and’

adequately, _ . . ) .

COLLEGES AND UNIVERSITIES

We urge colleges and universities
responsible for preparing teachers to
build programs that show the authcn-
tie, factual, and objective information
abou, as well as the posilive contribu-
tions of, minority groups in our demo-
cratic society; that provide instruction
in the cffective teaching of minority
group students; and that help cach

- prospective teacher play a more effee-

tions. Wc further urge the placement
of student teachers only in communi-
ties committed to quahly integrated
education,

RESPONS]B[L]-TY OoF TI\EACHEliS

teachers to continue their education
in order to enhance their resourceful-
ness in the usc of multi-cultural teach-
ing materials, to utilize to a greater
extent multi-cultural teaching mate-
riafs, and to work to create a climate
in which all children may be able
to explore the cultural pluralism -of
Amcrican society so_that they may
gain awarcness of and pride in their
own heritage, as well. as an under-

R. Boyd Bosma. Chalrman
Resolutions Workshop

£roups in our socwty

.OTHER INSTRUCTIONAL

tive role in.building good human.rela-,

It is the rcsponsibility of classroom .

standing and appreciation of other :

by the

l’UBleHLRS

While commending those publlsh-
crs who have begun to give positive
treatment to mmoruy oroups, the con-
verence fecognizes. that massive dis-
tortions ¢ontinuc in many textbooks.

. The Conference therefore calls upon
* publishers to take the following in-

sediate sleps:

i. Rentove all distorted and inac-

© curale material about Negroes. .
American Indians. and other
minotities from textbooks and
other teaching materials.

2. Present an accuratc and com-
prchensive portrayal of the cul-
tural, cconomic, and scicalific
contributions—past and pres-
‘ent—of all segmenis of Ameri-
can socicty. .

EDUCATION IN HUMAN
RELATIONS

We urge.schools to utilize OulSld\.
resources to improve. education in
human relations. Specialists in the
behavioral sciences and other rele-
vant discipiines, civil rights groups,
governnent  agencies, human rights
commissions, and other expert groups

- and individuals should be called upon
o assist the edueational stafl in cur-

ricitlum devclopment, teacher train-
ing, selection of instructional mate-
rials, and improvement of instruction
i human relations. The legal, social,
and political aspects of the trcatment
of minority groups cunnot bc ade-
quatcly dealt with b)' educators alone.

PURCHASING POLICIES RELAT]NG TO TEXTBOOKS AND
MATERIALS

Rapid sc:cnaﬁc, cconmnic, social, and political changes and advances

necessitate revisions of curriculum and instructional practices. Theréfore, this
Conference calls upon local school boards and the public to remove imme-
diately from our schools all obsolete books and audiovisual and otier instruc-
tional materials, Each local board of education should be further encouraged
to seck the federai, state, and local financial support necessary to cnsurc the
purchase of instructional matcrials for all children and teachers. -

ERI
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Conference -

CURR[CULUM

The recognition of the significant
contributions..ol- the Vafious ninority
groups in American histocy-is the
proper concern of schools throughout
the yecar. Because of the unique and
positive contributions, of Negrocs to
American life, we. declare our intent
Lo continue giving bpccml recognition
to Negro History Week in schools and
classrooms of thc United States and
to support in like manner activities
recognizing the contributions of othcr
minority groups.

OBSOLETE TEXTBOOKS

Somc textbooks in use wmore than
five yéars arc obsojete. In’ some
swiftly changing fields, retention of

'$CHOOL ¢~

STATE . EDUCATION DEi’AR‘I'h-iENTS—'—-BOIARDS "OF EDUCATION
We'call upon state departments of education and local boards-of education
to devclop policy statements to implement the fair treatment of minoritics in

“textbooks and other instructional materials.

It-is supgested that the (bllowing

policy statements might be consultcd: State of California; Detroit, Mrclm_an
New York City; btatc of Pennsyivania; Rochester, New York.

: ‘?!-”'ULLJM

Courses in ¢ ...can and Asian 1an-
guages and culture should be made
availabic. when feasible. to studerts
in high schools, colleges. and univer-
sitics throughout the United States.

TEXTBOOK SELECTION
POLICIES

We urge that the NEA Rescarch

- tions.

'‘MASS MEDIA

We commend the mass mcdn for
beginning to preseat a positive image
of -Negroes in programs and publica-
We call upon thé mass media
1o expand this cfiort and, in addilion,

" to cxiend this cfiorl lo other minority

groups, particularly American In-
dians, Ttalian-Americans. and Span-
ish-spcaking Amcricans.

IMPLEMENTATION

“ . lexthooks for cven Bve years can  Division survey immediately current We, as participunts in this confer-
seriously retard needed improvements  icxtbook sclection and adoption pro-  ence. decldre our firm intention lo
in curriculum, instruzction, and the ccdures at lpeal and state levels in use every possible means at our dis-
satisfactory trcatment of minority  order that guidelines may be devel-  posal to implement these resolutions.
groups. Wc therefore urge all educu-  oped to brng such procedures into  We orge that the positive benefits of
tors to insist upon nore frequent pur- linc with the objective of providing  this Conference be contmued through
chases of current authemic textbooks  students with current, authentic, and  similar local, siate, and regional con~
and other teaching materinls. adequate materials of instruction. ferences held across the country.
CRITERIA FOR THE SELECTION OF TEXTBOOKS

In developing any criteria for the selection of text- 4. Does the lext depict and-illustrate adequately
books, we must consider the audience to whom the " the mulli-ethnie character of the United Srates?
material is addressed. Textbooks selected should in- 5. Are stercotypes—racial. ethnic. and religious—
clude all niinorities—we list racial, cthnic, religious. avoided?

Any criteria. must be applied in all curncular and con- 6. -1s the approach to the wbjcct matter realistic?
tent arcas. ' Are matcrials about minorities chosen lor their

To establish more specific criteria, we offer a.series relevance? Are. they woven into the fabric of
of questions: . the book or included as inserted uttcrthous_hls'?'

, + 7. 15 the text nonscctarian?
1. Doés the author develop the role of minority Does the text include the unique contributions
groups in a scholarly, (actual way? " of various minority groups or does it just pre-
2. Does thie text-meet the basic philosophy of our sent general, cutegorical descriptions of these
democratic bOCIBI)’—P"lrlICLl'aI'])' as it relates groups? '
to civil rights? . Sclection committecs should be n.prcscntahve of all
3. Docs the text demonstrate consideralion for profcasmnal educational personnel;if there rre advisory
human relationships and re5pcct fot the dignity  committees, thuse- should also have rc:prcsental'ch of.
of all? the ethnic or other minority groups in the community.:
Q-
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-with MecLuhan  that all

C— WHY ARE wr: HERE? ..__'

|”_ -

We are here because we h'wc all
feit a keen need for a more rcaijstic
picture of American hife and history
in the instructional inaterials our
young people use in the schools.* We
arc not herc to castigatc the publish-
ing industry. textbook authors. or any-
body else. [ think all of us share the

_blame. We do admit that over the -

years we have failed in writing and
disseminating materials “which truly
advance cdueation for democratic
human relations. But we also accept
the challenge of creativity. scholar-

- ship, and cooperation in preparing

tools for learning which can signifi-
cantly contribute toward the develop-
ment :of the open mind and demo-
cratic behavior in human relations.

—~= PERSPECTIVE ON INTERGROUP LEARNI NG

THE ENVIRONMENT:
THE WORLD CF THE CHILD
In discussing “Perspective on Inier—

group lLecaming,” | would like to
mention somc of the things we have

learned -during our rescarch at the.

Linceln Filene Center. | would agree

recetve far morc instruction outside
the classroom than within it. There-
fore, we're not confined to talking

. about tools for leaming in the class-

room. We're concerned with all kinds
of messages that make the mind grow
and develop.

*Nuna$wwmvdeGMW§
speech. The full text is availoble from
the NEA Commitiee on Civil and Huan
Rights of Educators—single cop;ev ,ﬁee
while the last.

M Tufts University

SOME GOALS FOR CHANGE
In accepting this challenge to-im-
prove teaching about racc aud cul-

ture in Amcric..:.g life the Lincoln-
1

Filenc Center. wigh support from the

U.S. Office of Education, has under- -~

taken the development of iustruc-
tional materials and teaching strate-

gies. T think you will agree that our

goals for this program -are ideals
~which we all sharc. Tt is our hope
that our project will increasc the like-
lihood that—

1. There will be a reduction in-

_stereotypic thinking. prejudice,
and discriminatory behavior,

-

Both positive self-images and
positive group images will be
developed. aneng children of
minority groups.

3. The members of thé majority
will realize the richness of eul-
tural diversity in our society.

_ccrncd with- the [980’s.

and

Altnorztges

[50r. John S, Gibson. Dlrertor
)Lincoln Filene Canter for Clt:zenshnp and Publlc Affanrs

CONTEXT FOR CHANGE:

THE FUTURE LIES AHEAD
we're concerned not only with

what _happens in 1967 or 1970 or

1975; we in education must be con-

the 19907

and the 2,000's so tiuat today we will

- be -able to equip our young people

for the challenging, but tcmfy:ng,,_ :
world of tomorrow. .
In less than a generation, §5 1o 90
percent of our population will be con-
centraled in urban-suburban centers
and the vist majority of inncr-city
residents will be minority group mém-
bers, especially Negroes. The: power
that is being unleased by advances in

.science and technology is incrcasing

our capacity both to preserve and im-
prove human life and to destroy it.
The pace of intergroup activity at all
levels of society throughout the world
will constantly accelerate, and the
minority status of the ‘white man witl

‘become increasingly obvious.

THE PROCESS OF SOCI ALIZATION

When we discuss socialization,

~we're tafking about how people learn.

In our resecarch we discovered that

the ages between 5 and 13 are far’

INTERGROUP SOCIALIZATION

more critical in erms of affective de- .
velopment, the formation of values
and attitudes, than we had previously
realized.

children

] . . .
I would also likc to relate some of our findings about how children are
socialized in terms of race relations. :
Generally speaking, at the age of four, the Negro is keenly awarc of skin

. eolor; shortly afterwards, he is familiar with the unfortunate implications of

a dark skin in terms of occupanon housing, education, and status ia the
community. ‘The Negro becomes “aware of the liabilities” earlier than white
children. Hcroes on teievision, in government, and in advertising (a massive,
influential device) are prcpondrantly white.

In many cases, the member of the minority group thus tends to lose self-
respect and to develop negative self-concepts and cven, in some cases, pat-
terns of self-hatred. Negro and white children tend to internalize ncgative
evaluations of Negroes and positive appraisals of white people. Some Negro'
children wish to be white.

The child ofa mlnonty group tends to dcvclcnp negative views of the school,
a negative view of ‘education, and the attitude that the instructional materials
are not forhim. The academic performance of this child is often, therefore,
prcdlctably and undcrstandably poor.
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= THE CHALLENGE TO EDUCATION

Wlmt Meazum

THE TOTAL CONTEXT OF THE SCHOOL.

The school is the principal agent of socialization in our soeicty which can
countcract the messages reeeived by afl children that arc'incompatible with

democratic human’ re[.:tlom

Moreover, “the school” ineludes instructional

materials. teachers and teaching, cusriculun structurc, administration. govern-
_mental struetures and authorities shaping educatiopal pollcy. and, anclllary

rcscarch and dcvc]op:mnt

INSTRUCTIONAL MATER]ALS

In considering instructional mate-
rials, we must rcalize that merely
altering the illustrations is not cnough:
we must be concerned with ‘the con-
tent of instructional materials in all
arcas of the eurriculum—not only in
the social studics and readers. The
content must be aecurale, and we
must destroy ~spurious conceptions
about race, such as the notion that
undesirable behavior traits are caused
by biological differences.

e Lot us_ bring_ mto, instructional
.materials the rcalities of everyday life,
The extent to which these matcrials
fail to reflect reality may well be the
cxlent to which mally young people

will rejeet what is being presented in-

the classroom. Instrisctional materials
should present aitainable heroes for
all studenis and help young people to
participate actively and creatively in
the learnmg*proccss

TEACHERS AND TEACHING

There is a tremendous “retooling”
job to be done in both preservice and

in-service teacher edueation 30 that,

teachers will be prepared to teach
about racial and cultural diversity,

The way in which the teacher uses
instructiorial materials -is, in many
reSpecls as important as the- mate-

jals themselves. Teaching involves
thc ‘creation of new arcas “of aware-
ness or sensitivity to elements in a
situation . which were not “seen” or
perceived before, or which were seen
or perceived in a distorted manner.
Films and other visnal and innovative
materials which are mobile and easily
handled should be ased not only for
the presentation of accurate factual
naler:al but also as springboards for
‘ussion in the classroom,

. tual task.

THE CURRICULUM
Teachmg about mtcrgrouo relations

“showld begin in the elementary gradcs.
. Regarding the affective realm in cdu-

cation, if the child is not reached
during these critical years, he prob-
ably will not be rcached at all. Re-
search 'shows that the more a child
matures, the less he ean be mﬂuenced
in his valucs and attitudes,

ADMINTSTRATION

Dedicated support by school ad-
ministrative officials for authentic
teaching about democratic human te-
lations and sophistication and wisdom
in the selection of instruzctional mate-
rials are vital components of our mu-

sce administrators and school officials
participate more in institutes and pro-
grams about intcrgroup reiaticns.

-— WHERE DO WE GO FROM HERE?

lations.

It would be encouraging to -

\ GOVERNMFI\ TAL AGFNCIES

r

AND  AUTHORITIES

Woe all hail the federal government’s
strong support for more competent
tcaching about democratic human re-
Partieularly significant have
been the numerous programs of the
U.S. Office of Education ind the heiir-
ings before the Ad Hoc Subconunittee
on De Faeto School Segregation of the

House Commitiee on, l"ducntlon and -

Labor.

Although some s.mte départments
of education have also.done an out-
standing job. the whole picture at the
state level is very mixed. Loealschool

boards have taken a genuine concern

for the problem at hand—but not’

nearly cnough, espeeially in those
affluent communities where the job

. of tcaching whitc students may be far
more critical in intergroup relations

than teaching Negro sludcnls

RESEARCH AND EVALUATION

There is a vast nced for more
research in the area of teaching about
intergroup relations. As teachers and
educators, we are too often guilty of

what we think we arc déing, to mfju-
ence the minds of young people.

I think it is the obligation, not only
of the federal government, but also of
textbook publishers to allocate 'some
of their very valuable resourees to
the kind of rescarch that is absolutely
necessary in order. to nake their
products more meaningful to the
children in the schools. In the past,
the burden of research has fallen too
heawly on the colleges and univer-
ﬁllles

In my-own case, as one engaged in rescarch and teaching. it is my duty
to apply the highest standard of scholarship to the development of
instructional materials which will contribute toward bctler teaching and

learning about intergroup relitions.

-T would hope that those engaged in the ‘Jlbl‘d!‘lt and democratic <ivil rlghlq
groups would continue to demonstrate to educators and the public the job
that must be done in order to make the idéals of American dcmocracy a

reality in our nation’s life.

Double standards for publishers must be absolutely rejected, and I think

-they are being rejcclcd

1 am excited and heartened about the new -books

that are coming out, as far as the visual is concerned, and I hope that- lhe
content will likewise be provoeative and constructive,

I think ail of uis shouid work for the political action at the local, state,
and national levels thar is needzd so that the schools can adequately

" petform their task.

Finally, I do have a huge measurc of optimism about the road ahead,

provided. all of us go down itin a

spirit of cooperation, realizing that

education is our main hopc for makma lhe ideals of democracy realities in

our everyday Iwes

" not evaluating what we are doing, or

e
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WHAT’S THE TEACHER GO-, ‘

ING TO Do. WI‘I‘H MULTI-ETH-
NIC MATERIALS
many classrooms)? ‘For many teach-

ers, multi-ethnic, materials. and the
responsibilities > that accompany’

them are. their ﬁrst active confronta

tion with the issues of equality, civil
nghls etc. The teacher nee s help
in usmg these materials correctly

;. MARY 'LOU DENNING - |

HELENE LLOYD:
Qur school system has a big campus

- _program involving 42 colleges that

arc training our prospective teachers,
and onc of the areas of focus is to sce
that these teachers in training do Jearn
how to use multi-cthnic materials.

ROBERT GREEN:

I'm involved in a teacher training pro-
gram at 1he four universitics in Mich-
igan which train about 85 percent of
the stute’s teachers. At the . present
time. looking at what is being taught
at these universities. there  are  only
two courses offzred that mighl'bc ina
way related to the problem of .pro-
viding quality education for d[sﬂdmn—
taged youth

T WASN’T BECAUSE PUB-

' . LISHERS FEARED THAT ANY

Q

_mmormes falrly, and - T
for 'many .of .us™ when: T sayy -SNe're |

ONE. BOOK' WOULDNT BE
BOUGHT by -schools who didn’t
like it. . There was the fear that if a-
company tined -itself: up’on the-side
of fair treatment of minorities, . none
of its books would ‘be purchased Ah
a very . large .geographical area,

Eﬁqcakmg -personally, I feel that's -

y we haven't'had adequatc repre-
sentatlon of” mmormes over the
years, ::.

1 thmk the school desegregatlon
decision and even the rclatwely slow
progress .sice have given us what.
the cliché sportscasters call “a whole

. new ball ‘ganie.” . Publishers are no

longer. in the, posmon ‘of propagan-.
dizirig -for a changcd state of affairs
in the  schools -if they ‘treat  the
I:gan, speak

dellahted ‘to; ‘be -thus> Ilbcralcd M

- ROBERT, McNAMARA™

’HELENE LLOYD: '

Perhaps weé in cducation haven’t gone
as far as we can go. Perhaps we need
to say to the publisher. “Let’s get

together: here's the first meeting date
and tiine and place.” :

onges they e m-'
" the: classroom (and th‘éy Ie not yet'in

Educa tors

© PANELISTS:

LOUIS J. McGUINESS

—  Publishers-

(as they appear in the ‘a_diacent picture-—from"lleft {o. right)

Assistant Chief, Program Development

Compensatory Education, U.S. Office of Education

- ROBERT McNAMARA, Jr.

MARY LOU DENNING
ROBERT-GREEN

Vice President, Scoit Foresman and Company
" Co-Chairman, NEA-ATP! Joint Committee

Title | Coordinator, Lowell, Massachusetts
Education Consultant, SCLC and Follett Company

Assocrate Professor of Educatlon Michigan State University

ELIZABETH KOONTZ, Moderaior

HELENE M. LLOYD (not picture) ‘

When I Jodk at the difficulty we're
having in providing the sort of train-
ing at the university level that’s re-
lated to building democratic atiitudes.

-then 1 can readily understand why

stndents who become teachers and
cventually administrators ean readily
feed into publishing companics the
nation that we're not ready o accept
textbooks that are integrated. T think
we in.the ficld of education have an
obligation to let collcges of edueation

-

'LOUIS J.. MGGUINESS:

T bow to nobody in my appreciation .
and understanding of the economic

ower and ax handle or fulcrum that

ig city boards of education wield if
they’re willing to talk turkey to text-
book publishers.

'LLOYD-

We had representatives of 83 com-
panics in our officc on Friday. We
did put it on the line. We stated that

- unless they come up to specific stand-

ards, materials will not be listed. We
also said that if materiais are wot
forthcoming to meet our needs, we
will Xave to publish. And when a big

city system, with ! millien children .
‘and with the money 1hat we have at -

our command, says that. we 'do mean
business.

" immediate Past President,
NEA Oept. of Classroom Teachers

sTeacher, Salishury, N.C., Public Schoals

- Acting Deputy Svperintendent,
New York City Public Schools

around the country know that they

-+ have not met their responsibility and

are not moving as rapidly as publish-
ing companics are moving today.

' DENNING: .

Give the teachers training. Reniem-
ber, it's what we do with the children
and with multi-ethnic matcrials that
‘really counts. Tt’s what we do in the
classroom Dbecause that’s where the
action is.

McGUINESS:

I.am just delighted. T think maybe

the milicuium has come. Maybc the
New York system is finally going .to
mean what it said in the manifesto it
published in 1962~-and if in 1967,
“68. and ’69. they spend their money
the same way, 1 think cven the text-
book publishers wall finally get the -
message.

McNAMARA, IR
MNow certainly economis recalities are

- extremiely important, but you know
publiskiers are people. They’re a lot

of wonderful editors who've wanted

1o do things for years that the boys

sitting on the moneybags haven’t been
willing to let them do. Really now.
Mr. McGuincss, we like moncy, but
we also love cach other, and we don't
need to talk about ax handles and
scaring people. Let’s 1alk about there-

“being money in doing the right thing.

What

are



“Gobernmen;t ~ Civil Rights Groups

o

~THE FEDERAL GOVERNMENT, AS REPRESENTED 'BY. THE
OXFICE OF EBUCATION, DOES INDEED HAVE-A -SIGNIFICANT
INTFEREST IN THIS AREA, since tremendous sums of federal money are
being spent on textual material by local school districts. Is this federal money
being spent, to misedicate our children? Is jt buying still more prejudice and
intergroup conflict 1n thlS land" which can ill afford any. more mtergroup

“confliet?

= Siich "ige Yof fedcral E‘unas covld, in my opinion, ‘be in wolatlon of the.
Civil Rights Act. However, without question, it js contrary to the antiounced
* . purpose of atl federal educatnonal legislation, which, very simply, is to provide

. additional resources for improving the quality of education in America. I do _

not personally feel that subsidizing btgolry with federal funds doés anythng

for upgrachng American educaﬂon

ELIZABETH KOONTZ:

Speaking of buying and what big city
systems should do-—what about this
big systcm that Spends $300 million
for matcrials. What is it going to buy?

MCGUINESS:-

I'm afraid you know what it's been
buying, and 1-think the produet sul-
fers by scicntific analysis . . . that
some’ of its downright nauscous.
However, we have no control over
this money, generally bpe'llung, after
it leaves the federal treasury; i’s spent
through states or local districts.

bENNlNG: '

I'd like to speak to that, becausc I
am.a T:tlc T coordinator, and T am

J‘hezr

LOUIS 3. MCGUINE SS

concerned with spending some of that
money—and 1'd {ike (o iet you know,
Mr. McGuiness,
moncy is being spent very wisely. 1
have to search (or pood muiti-cthnic
materials, 'ikc everyone clse; but
there are lots of other things mvailable
that are very helpful in worklng with
disadvantaged children the way our
prokrams do.

We look on Title 1 money-as seeds -

for change. Now, I'm operating in a
very insulated city, and the Title 1
programs have shaken up this city

and have shaken vp the whole edvca- -

tional department. If anything, we’re
not preserving-the status quo.

The comnrents on poages 6, 7. and &
were not extracled from  statemenis pre-
pared in advance by ithe paneliss: they
are from a trawscriprion of remarks made
during the panel discussion.-

Roles :

thae T think  the

. G'REEN:
 Civil

‘ ._ A MAJDR ROLE THAT CIVIE

RIGHTS DRGANIZATIONS are
beglnmng 1o assuine js to work very
carefully inan adyisory role indicat-
ing to publishers. and writers and to
boards of education which textbooks
are. giving a fair and accurate inter-
pretation-of the role of -Negroes and

_ other, minorities in our society. If we -

dook closely, we. can sec.that other
minorities, such as the American In-

" dians and "Driental Americans, have

‘also been systematically excluded I
from .textbooks; :
Foa, ROBERT GREEN

HELENE LLOYD:

I think we in the schools have to do
a better job of meeting with our com-,
munity groups and our civil rights
leaders and find out what their think-
ing is. We nust find ways of-bridging
the gap between our communily pco-
plc who represent minority groups
and the schools and the. publishing
houses.

This is what weve tried to initiate
with_a new -program cf publishers’
and districts’ adopting onc another.
We began this program just this Feb-
rueary in two large distriers in Man-
hattan that have minority uroups.
This means that cach- -publishing com—
pany will coneentrate-its work in-
single district. The publishers will-go
mto the schools to observe. and they
will give teachers a chauee to raise

" questions and rea1 to materials that

are on. the drawing board-—rather
than waiting to-bring out materials
and have us say. “This doce not meet
our needs.”

rights organizations, PTA
groups, etc.. have a responsibility to
encourage and support publishing
companics who arc moving in the
right direction. If publishing com-
panics arc aot moving in the right
direction, this should be known: and
they shouldn’t be patronized.

LLOYD:

There’s a preat deal to be done. and
it's going to take a very strong union
of community people. textbook pub-
lishers. and educators. And, T hope

-many of us leaving here today can

put ourselves behind this unity and

- ,move a little more actively in the area

of production—working, with estab-
lished publishers, becnusc they have .
the wherewithal that should be’ util-
ized to get the thing done that should
be done about the role of minorities
in textbooks.



Multi~Ethnic Texts
for Everyone?

ONE MAIOR ISSUE IS, “WHAT
KINDS OF COMMUNITIES should
use  multi-ethnic materials?”  Howe
ever. @ suburban  admigistirator re-
cently declared: It's wonderful that
these materials are being published,

- thev're-cortainly needed. but we don't
have that problem.” .. MARY LOU
DENNING

3

ROBERT GREEN:

If we're congerned about developing
democratie attitudes on the part of
white voungsters-—und (o a great ex-
tent. many of these white voungsters
witl be in power positions one day—
then they need this same basic infor-
mation. As a matter of luct. they may
aced  the imformation mare  than
Negro youngster | feel that the atti-

tude we must change is related to an .

outlook that’s basicatly undemoeratic
apd very mwch a part of the stvle of
litc of many widdle-class, upwardly
mobile. white. Christiun youngsters.
DENNING:

We still have o convince aduits that
suburban children shoutd use these
materials-—that they oo have a right
to know about their fellowmen.

“I'M NOT PREJUDICED—some
of my best friends are white, up-
wardly mobile, micddle.class Protes-
tants.” . . . ROBELT GREEN

ERIC
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ISN'T IT TRUE THAT NEGROES WANT INTEGRATION . . . accept-
ance like other peopie? Then why ask for special treatment? ., . ELIZABETH

KOONTZ

GREEN:

Wo're not asking publishers to paint
George Washington und Thomas Jef-
ferson hlack. We're asking textbook
publishers to give cqual time to Daniel
Hate Williams and let Negro and
white youngsters know that he per-
farmed the first successful heart op-
craticn. We're alsp concerned with
letting youngsters and adults know
rhat that ehird rail in New York City
that clectrifics the entire tronsit sys-
tem was developed by a Negro. Now
that's “Black Power.”

ROBERT MCNAMARA, JR.:

Dr. Green has given us a very inter-
esting example from which to diseuss
a real problem. Now | think the third
rail is extremely interesting: but in a
700-page United States history book,
it would seem to me, whether the in-
ventor of the third rail was a white
American. a Black Amerwean. an
Oricntal, or you name it is ot sufli-
cienfly important to be inciuded—
unless your purposce in including it is
to make it clear to the reader: of the
book (hat the Negro-American did
make an  important  technological

contribution.

LOUIS J. McGUINESS:
't very elad you identified that text

- as a history ook und I'riv very glad ©

vou identified it was 700 pages. |
think you'll find that maderst scien-
tific. suciocconomic, and cultural re-

- seaech shows that muny of those 700

pages are filled with “blah.™ trivia,
andd myth,

HELENE LLOYD: :

Il an incident were not in proportion
1o the type ol book being written, it
shouid not be included. in fairness to
the minority group iwclf. However,
there are plenty of other inecidents
that would be worthy of inclusion in
reation to all nnority groups that
are not being put into textbooks. So
I don't think we have to take time
to consider the thied rail, which |
think was suggested by our colleague
1o perhaps add a litle spark to this
ciscussion.

McNAMARA:

I couldn’t agree with you more. The
incident in itself is trivial. The ques-
tion of bajance. which vou have ex-
pressed very well. is not trivial.

GREEN:

My concern is not with pulling int spe-
cial cvents in terms of being Negro
cvents—but significant contributions
madc by Americans who happen to
be Negroes. And this is peeded to
bring about a change of attitude. Now
there may come a time when our so-
ciety will have structured the sort of
democratic attitudes that will clin-
imatc the nced to teach youngsters
that alt Negroes were not cotion pick-
crs in the ficlds of Georgia,

MARY LOU DENNING:

I'm firmly on the side of “overcom-
pensating” right now. T think the
third rail should be in the history
books. and I think we should go this
way for quite a few years before we
begin to taper off. We can get off the
hook., Thére's been encugh rationali-
zation. Irs time to act now,



Singin’and Dancin’ on the levee

Integrated Textbooks and
the Invisible Negro

. Congressman John Bredemas
1 am an invisible man . . . 1 am a man of substance. of flesh and bone. fiber  Democrat of Indiana

and liquids—and [ might cven be said ta possess a mind. T am invisible.

Q

understand. Simply because people refuse to see me.

Negro novelist Ralph Ellison lcapt far ahead of most of us when he wrote this passage of The Favisible Man, .
Until recently, for most Americans, the Negro simiply-did not-cxist.- At-dest, we&saw him in one of several stereo-
types—~one of our favorites being the happy laborer, singin” and dancin’ on the levee.*

Several recent studics have Hluminated the distressing picture of minority groups presented in widely used texts.
Six historians at Berkeley, for example, made the following comment on seven histories used widely in the schools:

In their blandness and amoral optimism. these books implicitly deny the
vhvious deprivations suffered by Negroces . . . In several places they go further,
implying approval for the repression of Negroes. of patronizing them as un-
qualified for life in a free socicty,

Last year, the Education and Labor
Committee of 1he House of Repre-
sentatives turned its attention to the
instructiona]l materials used in the
schoals and to the treatment in these
materials of minority groups. Last
Angust and September, the Ad Hoc
Subcommittee on De Facto School
Segregation held five days of intensive
hearings, Today, [ shall describe
briely the findings of these hearings
and suggest some of their implications
for educators,

The first finding is that federal con-
trol of the content of school books is
neither legally possible nor desirable,
but. to quote the summary: “Leader-
ship and guidance from the Federal
Education Offices are both desirable
and necessary,” 1 might add that
leadership from state offices and na-
tional cducational associations is
equally, perhaps still more. desirable.

A second finding of the Committee
hearings is that most slates and most
publishers have begun to give serious
thought to the nced for textbooks
which are integrated and have more
authentic content. According to Pub-
lishers Weekly, the influential journal
of the book industry. “publishers have
been active in producing integrated
texts since the early 1960°.”

¥ The full text of Congressman Brade-
muas’ speech is available from the NEA
Comnitive on Civil and Fuman Righis of

Edmwnr.\‘--n-in.eh' copies free while they

fast.

Yet, the Weekly went on to say,
“The impression created at the hear-
ings was that thosc ncw books have
not, as yet, made much of an inpact
in the educational market place. Their
adoption and use so far has been
spotty . . . integrated books have not
yet reached the level of the neighbor-
hood school.

Third. the hearings did not satis-
factorily still the doubts of Congress-
men and others on the subjeet of dnal
editions, one for the North and one
for the South. Nor did the hearings
(ully quict fears that textbook integra-
tion was too ofien no more than u
question of changing the eolor plates
on a few illustrations from white to
brown.

Fourth. greater collaboration among
authors, historians. educational spe-
cialists, librarians. and staffs of pub-
lishing houses is essential and is. to
some cxtent. under way. Moreover.
i felt the hearings indicated a deeply
felt need in the publishing industry
for help from minority groups; from
the schools; and from the teachers
most seriously affected by the prob-
lems of racial strife, the urban ghetto,
and the culturally disadvantaged.

Having summarized some of the
major points which emerged from the
hearings. 1 should like now to suggest
a few of their speciat implications for
educators.

in order 1o explore effectively the
issues raised during these hearings,
educators and educationul associa-
tions should. in my judgment. carry
on uctivitics like this conference
acrass the country.

Educators themselves should be the
most vacal group in the demand for
new textbook content, and they niust
bettcr prepare themselves for evalu-
aling and discriminating among com-
peting textbooks and other offerings
of instructional materials, Let me
suggest that schooitcachers should be
more active in helping publishers pre-
pare texis,

{ raise the question: To what ex-
tent are state departments of educa-
tion, schools. and teachers taking ad-
vantage of presently svailable federal ©
programs which could help them im-
prove the quality of materials in the

“classroom? One of the principal ¢on-

cerns cxpressed at the hearings was
whether educational material was
especially directed toward disadvan-
taged children, minority group or not.

The hearings are significant. and
only partly because they deal with an
important and delicate subject. T sug-
gest that they are doubly significant
beeause they illustrate the faith with
which Americans turn to our schools
and to education generally to deal
with burdensaome <orisl conflinte
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Dr. James Nabrit, Jr.,
President, Howard University

OUR TEXTROOKS HAVE NOT BEEN REALITY
ORIENTED. They have failed to present the multi-
cthnic nature of socicty, In the past, Negroes and other
minority groups have been cither portraved in terms of
stercotypes or excluded.®

Another weakness in this arca lics in placing tavor-
able materials about Negroes or accurate information
abest Negroes in books for use only by Negro students
whiic a pressing necessity requires that these materials
be integrated into textbooks for all students. When |
say this. | am aware of the problems of publishers
thinking of use of their books in some Southern states,
Of coursc. publishers should heed the warning that some

" sehools, like those in Columbus. Ohio, arc publishing

their own textbooks,

The last 15 months and my work at the United Na-
tions have been very sobering for me. For | have. at a
guite significant time in my life. come to realize in
rather concrete and shocking terms. the magnitude,
varicty, and depth of poverty. ignorance. discase. and
suffering all aver the wortd. And 1 have come o belicve
that our greatest danger is not from the (hreat of nuclcar
destruction nor even {rom  sysiems af  government
founded on the Communist ideology, but from our fail-
urce to overconic barriers of cultural and other differ-
ences among people and nalions—barricrs that make
understanding and mutual respeet. cooperation, and
improvement of mankind alntost impossible to achicve.

The basis for my position is not the conflict in Vict-
nam, nor the role of Communism in our present woces.
These are only artifacts, The real foundation for my
remarks is enveloped in the great change in the world's
structure which has brought into “existence a host of
Acw nations, natons inhabited almost wholly by people
of color. We must be equipped to deal with these two
billions of pcoples with a knowledge of their culture,
language, and religions and without condescension or
racial or color prejudice. Thercfore we, of necessity,
should begin by giving these people fair treatment in
our {extbooks,

One such textbook published in 1956 was still being
used in the New York City schools last November. This
book does not niention Negroes. In talking about the

L

people who made up the “melting pot.™ it fists the
Dutch. English, ltalians, Russians. Poles, Germans,
Chinese, and Jupanese und other Asians as well us
“about hull a million people who came from Puerto
Rico.™

In the past. this account, taken from the New York
Times, goes on. people of similar background used to
live together but “people who come - New York City
are now moving to all parts of the city. . ., Only China-
town continues as o separafe comnrunity 7 I nrust
make the Negro voungster from the Harlem and Bed
ford-Stuyvesant ghettaes wonder about their share m
the city,

But the publishers of this same book offer o second
lesson. Having published one book in which no Negroes
appear 1o live in New York, they have come up. just
10 years later, with a new book which nwy give children
the tmpression that the Negroes were virtwally alone in
shaping the city's greatness. '

In this book. the reader finds in unbroken succession
the following chapters: “Outstanding Negroes.™ “Well-
Kanown Negro Singers und Entertainers,” “Negro Pocts
and Authors™ and “Other Well-Known Negroes.™™ After
this avadunche and two chapiers on Puerto Ricans, there
follow wo paragraphs on “New Yorkers AlL” which
include e statement: “Muany Negroes. ltalians, Irish,
Puerto Ricans. Jews, and other groups lefe their homes
and came to New York, They were laoking for a better
place to live. ., "

They may also look for better books to tell their
story, Overcompensation in atonement for past omis-
sions is no more an cxample of good history tcxtbooks
than were the thoughtiess books of the past,

The problem underlined by this possibly extreme
example is that of a fundamental weakness of textbook
writing—instead of relying on an informed point of
view, it often reacts 10 pressurcs and popular opinions.
The result then is o book that offers cither toa little or
too much, usually too late,

We must be prepared to move dynamically o cnsure
the eradication of cducational inequities based on racial
and other differences and prejudicial attitudes, which
stem from distorted views of minority and forcign peo-
ple as prescated in our instructional matcrial, The effects
of these problems are as debilitating for the majority as
they are for the minority in our country. No nation can
afford to utilize only a part of its human potential,

* This iv o summary of Dr. Nabreit's speech, The full text is
avaitable from the NEA Copunintee on Civil aind Fronan Rights
of Educators—single vopies free while they last,

Man has
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ALTHOUGH NEGROES HAVE BEEN AND CON-

TINUE TO- BE THE MOST SEVERELY ALIEN-
ATED GROUP IN THIS COUNTRY and perhaps
stand to gain most from. Civi! Rights legislation and fed-

eral Gpiilt programs, they are not-the sole bcncﬁcmncs :

of social and political reform. The attention Negroes
have directed to their own deprivations have cxposed
the needs of many other Amcricans. The Nearo who
marched for his own cause also inspired Congress to
appropriate funds to aid whité pcople in Appalachia.
We sce similiar results at the state level. Not long after
President Johnson spoke so cloquently in presenting
Congress with a voting rights bill so that Negroes in the
South could gain the ballot. the state of New York
passed Icgislation so that thousands of Puerto Ricans,
also Amcricans. could vote. The demands of Ncgrocs
for improvemenis in ghetto schools and for integrated
education arc causing American educators to realize
that niaybe cven white children ared’t lcarning as they
should in our public gchools. In other words, “Johany
who can't read™ is white us well as Negro, and Puerto
Rican as’ well as Indian.

Ciling in more specific terms what 1 consider to be
some of the most crucial issues. I begin with books. We

can estimate with reasonable accuracy that for the past.

several years, 2,000 books have been published an-
nually for children and young people. But until very rc-

,ccngly. few, if any, attempts.were made in these publica-
tions (o portray accurately multi-racial and multi-cthnic

socicties made up of many kinds of pcople and many

- kinds of subcultures—peoples who differ on the basis

of color, religion. nationality, race. outlook. :rad:uons,
mores. and life types.

Many studies, including that in 1949 by lhc Couneil
on Education, have found little support in texibooks
for a democratic perspective. In cvaluation of the very
uncven improvement of multi-cthnic content since the
carly studies, it was found that therc are still only a few
books within each subject which give a realistic and
corstructive portrayal of certain punority groups; it was
also found that ‘these texts which presented minority

" groups adequately werc fess widely adopted.

Not only are many groups of persons left out or mis-

represented, but no attempt is made in the majority of’

books to teaech intergroup relations; this affects not only
intergroup relations in school, but also hwnan relations
at home and abroad.

I want to cmphasize that one major result of the
use of defective materiais about people in this country’

and other lands in our textbooks is the creation of a

nation whose people arce terribly uninformed. naive in

world affairs. and unprepared to deal with the complexi--

ties of a world replete with cmerging nations.  America
is not self-sufficient cnough in this world of competing
idcologies to risk the alienation of 2 billion colored peo-
ple beeause of ignorant sclection of materials. Certdinly.
if we do not improve in this respect. our social and
political ills. both foreign and domestic, will eventually
rise to cxceedingly dangerous levels.

We  must. therefore, move swiftly to change those
situations and institutions over which we exercise con-
trol. We must changeiar books. our matcrials and Gur
programs now in use in order to have an cventual con-
structive impact on atttudes which can lead to har-

monious relations and 10 a world where peace and goods

will are realities. not myths.

MAN HAS NEVER BEEN AN ISLAND UNTO
HIMSLELF. The shores of his concern have cxpanded
(rom his neighborhood to his nation, and from his
nation 1o his world. Free men have always known. the
nceessity for responsibility. A basic goal for cach
Amecrican i¢ to achicve a sensc of responsibility as broad

'_ as his worldwide concerns and as compelling as the

dangers and Opporlumlles inherent in lhcm

- Oh, -Mystery, whom we call by different names,

bless us and the bread we break together. Be our

- light and -way as we search to present the truth in
- love.  Speed onr social revolution peacefully.

“Help us to récognize you in every human -beéing.
Confucius tatight to do unto others what you would
have others do to you. The Hebrew Scriptures rec-
ognize the rights of strangers. Christ, who has an
immigran! and slaves among lis human ancestors,
lived in a pluralistic society, under Roman rule, sur-
rounded by Greek cities. He was taken in haste (o
Africa—a’ displaced person before he was three—
and returnéd to embrace all. in his teaching, kealing,
and sharmg ‘of divine Iove Our Amencan Indfans

. adopred captives.

Let us realize that truth aml ;usuce are the formda-
tions of cmz.’ns!up and that without them, any men-
tion of fellowship is hollow and false. . . . Anien.

~Invocafion offered by Mother Mary O’Caﬂaghan-
- from Maryville College of ihe Sacred Heart.

11



FROM THE CONFEREE’S

NOTEBOOK ' )

“Textbooks should el it like it
was.” Historical treatment of the
Negro should give students some
idea of why there is now a ‘Negre
problem.” .

“Negro history should not be tanght
separately, but as part of Ameri-
can history. Evenfually, we’re
going to get at the truth of ‘white

~ history’ also.”

“Whatever future waits the Negro.
Awaits America.”

“Other minorities. share the same

- disadvantages that Negroes face,

The Négro has the advantage of
being tistened to today. Negroes,
therefore, can pioneer in this area
and should be broad encugh ¢o
_include all minoritles i  their
" recommendations.”

Dr. Charles Wesley, Chairman,’
Negro History Workshop

IMPROVING THE TREATMENT;OF NEGRQO HISTORY

We should begin: immediately to
teach Negro histery at cvery aca-
demic level. starting with! kinder-
garten or preschool; therc is also a .
great need Tor adult cdueation In

 Negro history.

IMPROVING THE TREATMENT OF OTHER MINORITIES

IN HISTORY TEXTBOOKS

These “other minoritics™ include, among others, the American Indians,
the Puerto Ricans, and th¢ Mexican-Americans. '
We offcr to the conference wnd the NEA a resolution, a suggestion, and

a ehallenge:

Resolution: WHEREAS, The dis-

cussion -groups on other minorities

conclude that history textbooks con-
tain both crrors of omission in the
treatment. of American citizens of
minority groups as part of the nation’s
history and errors of commission de-
picting fictionalized history about the

contributions of these groups; and .

WHEREAS, It is concluded thai
there is a genuine shortage of appro-
_priate history tcxts and other instruc-
tional' materials which adequately
portray minority groups in our his-

" tory; and WHEREAS, ({t 15 firmly

12
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believed that members of the teaching
ﬂrofession, in and by mcans of the

EA, will be able to identify the
nceded additions and refineménts in

history textbooks; and WHEREAS,

The ecducation ' profession  should
maintain rapport with the textbook
pubtishing industry and various agen-
cics representing the will of the people
of the United Statcs; Therefore, be
it resolved, Thut the NEA be urged
t0 create a continuwous bridge between
professional educators and textbook
publishers and authors, so that de-
ficicneies in the treatment of ntinority
groups in history textbooks will be

N

Suggestion: We ask NEA to sup-
port the development of a Mcexican-
American association, which is greatly
needed to doewnent and publicize the
rcal history of the Southwest and the
contributions made to its develop- -
mcnt by its original settlers.

Challenge: NEA should ac'ccpt its
responsibility in taking the lead and

include these other ininorities in its .

publications ' and its activities in
Washington and throughout the
country.

Discussion of the Negroes’ African

. background is necessary so that their

heritage, as well as that-of the Pit-
grims. will be understood. The con-
tributions and accomplishments of
Negroes should alse be included in
such courscs as .Civics. cconomics.
and science. as well as history.

Librarics should buy up-to-date
matcrials on minorities. Supplemen-
tary materials, such as paperbacks.
arc nceded to compensate for the de-
ficicncies in some of the texts cur-
rently being used.

Below:

Edvarde Pepa, Jr., Chairman,

Workshop on Other Minorities
oa . : .



Workshop
Reports

TREATING RELIGIOUS GROUPS
IN PUBLIC AND PRIVATE
SCHOOL TEXTS

We must have objective Instory

. texts which tcll the whole story of the
iinpact of the churches on American
life and let thc “chips fall where they
may.” If history (exts dealing ob-
jectively with religion arc to be writ-
ten, we must work through organiza-
tions to makc commumities ready for

. these books. Tt will be necessary for
the National Conference of Christians
and Jews, the Anti-Defamation
League, and all of the othcr groups
working in the community to prepare
the way for this kind of textbook;
very few publishers will be willing to
publish such a book unless they feel
that it is going to bc accepted.

We proposc that funds be sought
for the National Council for the Social
Studies to conduct a study and pre-
pare a curriculum -publication on the
‘treatment of religion in social studies
textbooks. Consultants front agen-
cics not bc[onging .to the Council

should assist in the study. Part of this

work has already begun with a study

of religion in social studies which was.

done by the Nationai Conference of
Chiristians and Jews working with the
social ‘studies curriculuni in the Pitts-
burgh public schools. This is a clear
demonstration of how we can. work

not-only within the framework of:the -
Supremme Court decision, but also .

carry out the decision; because cer-
tainly the decision, which forbade the
. saying of a nominal, nondenomina-
tional, nonsectarian prayer, opened
the .door to leaching about the whole
impact of religion on American life,

- these materials.

e E

PREPARING INSERVICE

TEACHERS TO USE
MULTI-ETHNIC TEXTS

Most people, including educators,
are unaware of the new materials that
we are talking about. We would,
therefore, urge NEA and other agen-
eics, such as the NAACP, to provide
them as roving exhibits to be avail-
able at cvery professional educational
meeting.

Wwe would like to call upon all

_ members of the profession to use the

resources they have available to help
cducators and the public know of
Morcover, we would
like all of our associations to have
meetings and workshops devoted to
the materials in alf content areas dut-
ing their conferences.

We would like local, state, ard re-
gional conferences to be called by the
appropriate educational organizations
and agencics to deal with the insciv-
ice needs of teachers. Tn order to
motivate administrators to request or
require these workshops and teachers

. to want lhem we must take COI‘JCl'elB

sles

Br. Jean 0, Grambs,

; Chairman, Workshop on

' Inservice Teacher
Preparation

§Jz2mes Edgan, Chairman,
Bworkshop on The

BTreatment of Religious
Groeuvs in Texthooks

IMPROVING THE TREATMENT
OF MINORITIES IN TEXTS
FOR TEACHERS COLLEGES

The Dcpartiment of Higher Educa-
tion and the Association for Super-

vision and Curricutum Development

or other' NEA divisions should or-
panize a task force, financed through
a foundation fund and mcludmg
knowledgeable peoplc from all winor-
ity groups, to draw up criteriy to be
presented to the professors and pub-
lishers who would then prepare and

-+ publisii the books and other instruc-

tional materials to be used in colleges.

This task force should also conduct
a pilot program to test some of its
materials; this would require cooper-
ation of colleges "and comiunity
groups. An immediate project for this
task force would be the compilation,

_evaluation, and dissemination of mia-

terial currently available,

‘We should encourage college stu-
dents to become involved in research
concerning the treatment of minarities
in-textbooks.

“The problem of preparing teach-

ers to use integrated malenalsas a--

superﬁclal one, -The prohlem 15 one
of preparmg teachers to temch stu-
dents to live in a pluralistic society.”

“Teacher training institutions in
gerzeral militate against ‘goed’
.teachier preparation.”

“Perhaps it is too much fo expect
8 commercial publisher to spend a

- quarter of a million dollars for a

totally. innovative. texthook, but

somebody should doit. What a text- .

book it would be if major problems
were left open as they actually are
rather than ‘resolved. Such am ides
presupposes mtelhgent teachers.”

“The problem of pre]udmal and
stereotypic thinking is in part & resuit
of a fundamental weakness in Ameri-’
can education. Qur schools generally
fail to encourage intellectual curios-
ity, independent thinking, or indi-
vidual value ]udgments.”

13
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IMPROVING THE TREATMENT
OF MINORITIES IN

MASS MEDIA .

We wish 10 exiend commcndations
to niass media for the present im-
proved trcatmnent of minority groups.
and we recommend that opporiunities
be increascd for minority groups to
serve in editorial «s well as 1eportorial
roles.

To take further advantage of the
opportunity which the media are pre-
senting to minority groups. we recolti-
mend that the lcadership of these
groups makc cvery effort to under-
stand the nature of mass media prob-
lems in handling news: the individuals
in their local situations who are re-
sponsible for the publishing. cditing.
and writing ol the news: and the pro-
cedures by which ncws is prepared
and presented.

We also sugfest that all profes-
sional ussociations and civic groups
sponscr workshops in public rela-
tions.

Odell F. Grady, Chairman,
Worksnop on Teachiny Materials
for the Physically Handicapped

IMPROVING TEACHING
MATERIALS FOR THE
PHYSICALLY HANDICAPPED

Adequate training for working
with handicapped children should be
given to all tcachers in order to pre-
pare them for normal classroom situ-
ations which include handicapped
students. Tcachers should be capable
of promoting effective acceptance of
the handicapped in the classroom.

Continuous  communication  be-
tweeen special education and voea-
tional agencies is essential.

There is an urgent necd for more
educational institutions 10 undertake
the training of teachers for the handi-
capped.  Although the demand for
these teachers far cxceeds the num-
ber available and experts predict that
this gap will increase. there are not
more than 300 colleges and universi-
tics in America involved in this ficld.

Clymathes B, King. Reporter,
Morkshop on Minorities
in Mass Madia

A MORE, REALISTIC APPROACH
TO AMERICAN SOCIAL
PROBLEMS

In this ¢asc. we cannot ¢all the pub-
lishers ot producers "of materials to
task. Essentially. this is a problem
that invelves the teacher himsclf—
the kind of teacher we have, his
knowledge of social problems. his sen-
sitivity to them. and his com nitment
to their solution.

The conmununity approach to ¢du-
cation should be stressed. School per-
scnncl should make an effort to meet
with all parents ai their convenience
and to visit the students’ homes. Pro-
fessional organizations on the local
tevel need to be committed to ac-
quainting the public with social prob-
lems. with what schools can do. and
with how teachers ean deal with these
problems in classes of yo'ng children.

Teachers ought to show :nore con-
cern for the fact that the classes they
tcach are still 90 percent scgregated.

Although materiais of instruction
kelp, the reacher is the key.

IMPROVING NONPRINTED

We  defined these as being pri-
marily visual materials, byt also audio
and manipufative materials. The basic
problems concern  primarily  our-
sclves—the members of the teaching
profession. Too many educators arc
ignorant of the cxistence of these ma-
terials: however. we were assured that
there are plenty of materials available
and that thc publishers. when the
demiand arises. will produce a great
deal more. 1n this jrca of nonprinted
materials we find perhaps the most

“Texts should not be' dogmatic;
they shorld also be free of useless
and insipid generalizations.”

“What can be put into texthooks
and other teaching materials that will
indicate ihe existence of social prob-
lems decper than the treatment of
minorities?”

“Educators can no longer wait for
housing and employment problems
o be solved to bring about integrated
schools. Teachers Who are in the
position to see the evils of segrega-
tion vpon children must exert all
possible pressure upon the civic and
national commumity o establish
study and action programs for re-
solving the grievous problem of de
facto segregation.”

“Giving the slum child 3 dream is
not the same as imposing middle-
class values or nim.” ,

“Some literatre should deal posi-
tively with the child who does not
have the ‘ideal’ two-parent home.”

“Education is too important to be
[eft entircly in the hands of cdu-
cators.”

3
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Br. ¥, Phillips Weaver,
Workshop on Realism

in Social Problems

Chairman. .

TEACHING MATERIALS

prevalent resistance of the profession
{0 innovation.

To solve these problems. the agen-
cies. the QEO and the others. necd
directionr. and they need to make it
clear to everybody that they do need
direction. The cntire process of the
sclection of malcrials and the process
of budget making must involve the
classroom teacher to a far greater
cxtent; but the tcacher must be in-
formed in order to participate effec-
tively in textbook selection.



The
Pu’blis_her’s Quest

I welcome this opportunity to talk to you for a few minutes about one pub-

lisher's aspirations and what I firmly believe to be the essential honesty of our

quest as well as that of all educational publishers.*

W¢ 4t Silver Burdett are determincd that our texts'

and instructional materials will reflect by text and illus-
tration the contributions made to our society by minority
groups. Wc are equally determined that our text mate-
rials will never be psychologically damaging to children
of any minority group. All of the resources of the com-
pany are directed to these ends. We have, out of a sensc
of moral and social. responsibility, set high ideals for
ourselves. And in mainlaining these ideals, we can only
prosper—for what is good for educauon IS good for
business.

‘Dr. Gibson, in his remarks ycslcrday, implied lhal the
Ad Hoc Subcommittce of the House Committee on Edu-
cation and Labor made some .startling discoveries.
Startling. to them, yes—but by no means startling to
publishers. Tt is clear from the testimony of thosc hear-
ings that textbook publishers are not engaged in price

fixing; that they have not made-exorbitant profits; that

thcy arc not merely "profit oriented; and that they have
made a prodigious effort to right the wrongs in educa-
tion that have taken place over the years.

Mr. McGuiness stated yesterday that the modern
textbook was full of “blah, trivia, and myth. . , . The
product is nauseous.” 1 chal!enge evéry word in lhose
remarks. Among the writers employed by our company

" are an eminent historian of the African peoples and a

man considered to be the world's foremost authority ot
sub-Saharan geography.” I doubt seriously that the
Twentieth Century Fund, which also publishes these
men, and some of the other publishers for whom they
have written are accepting “blah, travia, and myth” or
that their product is “nauseous.” [ submit the final

judgment to you; the work of these men is available.

T have tried to make it clear that we, as publishers,
have committed ourselves uncquivocally to improving
and accelerating Ieaming and also to developing right
attitudes in our readers at the carliest possible oppor-
tunity.. Why arc not these efforts immediately apparent?

Robert E. Egan

Senior Vice-President
and Mansging Editor.
Burdette Publishing Company

Silver

For one thing, there is a sizablc timc lag between the
conceplion of a text and its publication. it may take
anywhere from two to four years. depending-on the
program, for the writing, cditing, and production of
matcrials. Pcrhaps this explains why it is only within

" the past few ycars that improvements in texts have

become noticeable.
Sccondly, because of the ndture of the adopuon 5ys-

“tems in this country, several morc years may clapse

before a text comes into yse in any given school systen.

But we cannot afford to be slow in undoing the crrors
of the past. Publishers have their work cut out for them,
But 5o, too. have scholars, educators. teachers, and ad-
ministrators. We look to professional scholars in all
fields to help correct the inadequacies of our present
curricula.

We also look to educational administrators. It isn't

. enough that-a school board or a superintendent make a

policy.statement regarding the treatment of minorities in
texts. It isn’t enough that grandiose statements be made

“about human dignity. Nor it is -enough that these state-

ments be made only in those big city systems where
there arc large minority.groups. Educational admin-
istrators should give more cncouragement fo publishers
who invest heavily in producing truly innovative educu-
tional materials.

Even -as we study the treatment of minorities in text-
books, we are far from coming to grips with the heart

of the problem, and | do not say this 1o divert your -

attention from publishcrs of educational materials.
We have only begun, in scattered experiments, to
grope our way toward successful, imaginative ap-

proaches to educating the minority child. We desper-.

ately need an emergency education program on a vast
scale that must involve experimental curriculums, crea-
tive new methods of instruction; and massive guidance
and remedial cfforts—all with & rapidly escalating edu-
cational budget that we as a nation have only begun to
visualize with'a shudder for our ghettos.

Merely improving traditional -text materials 15 a
piddling part of the problem. Needless to say, what
errors there are in textbooks and in attitudes reflected
therein must be settled forthwith. The best textbook,
however, will be inadequate if we do not mount a sus-
tained educatlonal effort. .

* This is a summary of Mr. Egan's speech.
available from the NEA Cowmmitice on Civil and Human. R fghr.s‘
of Educarow—smg!e copies free while they last.

The full rext is
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NEW BIBLIOGRAPHIES ‘e
CURRICULUM ... AND BO_OKS

A Sonrce List for Pluralistic Ammer-
ica is being developed by conferee
Mrs. Joan Harrigan, who is school
library consultant for the Colorado
Department of Education. This bibli-
ography of bibliographies and mate-
rials will be distributed to all schools
and librarics throughout the state. Tn
conjunction with the LARASA {Latin
Amecrican Research and Study Asso-
ciation), Mrs. Harrigan. is ulso pre-
paring a .comprehensive bibliography
on the Mexicun-American.

Conference participant William J.
Edgar. who is director of curriculum.
Towa State Department of Public Tn-
struction. has distributed a bibliog-
raphy of multi-ethnie materials in
Towa. .

Confcrence participants report that
several local school systems arg pre-
paring multi-ethnic bibliographics. re-
cvaluating and ' revising curriculum
and textbook- seleetion. and preparing
10 tcach about Negro life and history.
Elementary. secondary. and college
icachers are requesting and ordering
texts and other aterials which
they discovered through conference
speeches. displays, and licrature,

TEXTBOOK CONFERFNCE

IS NEWS’

Conferznce participants report that
in the last few months, numerous-ar-
ticles about the Conference and mi-
norities in textbooks have appeared in
newspapers and edueational publica-
tions throughouat the country. Alse,
newsletters devoted “entirely to the
Conference have been circulated in
scveral states.

Two r:onferccs—C-uhcrmc Lytle,

assistani professor of student teaching

at the University of Kentucky, and
Ken Haller, president, Department of
Classroom Teachers of the Nevada
State Education Association—ap-
peared on television programs to dis-
cuss the treatment of mmormes in
textbooks.

SPECIAL PROGRAMS FOR
EDUCATDRS AND COLL[IGL
STUDENTS

S. M. Heffernan, conferee and pro-
fessor at Edgewood College in Madi-
son, Wisconsin, has devefoped a unit
cn aextbooks for a workshop on in-
ner-city education. Twenty-five inner-
city schools and cighteen large citics
will be represented at the workshop.
which will be held this summer in
Chicago'’s inner city and on the col-
lege campus in Madison,

“Southern University in New Or-
feans will conduet summer workshops
and institutes for PTA workers. In
these summcer programs. information
from this conference will be used to
encourage the selection of textbooks
that include Negro life and history. .

Conferee  Mother Mary OCal-

- laghan, from Maryville Colege of the

Sacred Heart. is @ member of a trav-
cling workshop team in intergroup
relations. Hundreds of college stu-
dents at Fontbonne College in St
Louis parlicipated in the workshop
there, which was sponsored by the
National Catholic Conference for In-
terracial Justice. This summer. the

traveling workshop will be held for

teuchers in San Francisco.

Another”
Mrs. Bertha Means, gave a compre-
hensive report of the Conference to
graduate students at Prairie View
A. & M. College.

Epilogue

Cur Fourth National Couference on
Civil and Human Rights i Educa-
tion war called for essentially two
purposes. We wanted to give educa-
tors, publishers, civil vights leaders,
and people in government the oppor-

‘tunity 1o develop an waderstanding of

texthook problems that would tran-
seend professional and organizational
lines.
ference report indicates that we have

certainly begun io develop this tnder- -

standing.

We also hoped thar this conference
on “The Treatment of Mino¥iiies in
Textbooks™ would. stimulate consiruc-

tive action on the part of the partici- -

pants and the organizations they rep-
resent. We are very grafified ihat
considerable follow-up activity has
been 1aking place since the confer-

-ence; vet we know thar there is sl

much to be done. In your reading,
the conference goes on,

conference © participant,

We feel that the preceding con- . |

STATE ACTIVITIES

In Minncsota. the Governor's Hu-
man and Civil Rights Commission is
planning a sfate conference on The
Treatment of Minorities in Text-
books. The Wisconsin Slate Depart-
ment of Publie Tnstruction held &
conference "on The Treatment of

* Minorities in Published and l.ocally

Dceveloped Instructional Mﬂtuml‘; in
ay.

5\4 chrcecnialwc Curlis Grave‘; ANtro-

duced a bill in the Texas Legislature

“wurging the state textbook commitiee

to recommend for adoption only
those textbooks  which  adeguately
portray Negroes and other minority
groups. While working on this bill,
Mr. Graves had the_gpporwnily to
usc materials from the Conference.
which he obtatned from cmlfcrcc Mrs.
Bertha Mcans.

The Inter-Racial Committee of the
Delaware Education Association has
officially requested that the state De-
partment of Public Instruction under-
take the projeet of developing criteria
for the selection of textbooks and has
voluntecered the services of jts mem-
bers to give atiention to adequate
representation of  minoritics.  The
officc of Dr. Howard' E. Row. 3s-
sistant state superintendent of instruc-
tioal serviees, who wus 1 wor‘\qhop

“chairman durmg the Conference. is

wgrking to establish a statewide com-
mittec that will develop the criteria
for text selection.

Semuel . B, Ethridge,

Associate Secretary for Human Rights.
PR4R Commission, mnd

Texthool( Conferenca Coordinator

work of the conference continues-...
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Secoend Nationad NEA-PRER Conference un Civil aud
Hann Righty in Education (Egquadity of Educationat
Opportinity
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Seventeen States
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ACgreRitiong

Guidelines for Retewtion of Staff for School Disteicn
Maoving from Daal to Unified Scxrem

A Bibliography of Mpli-Ethnic Tevebooks and Supple-
prentiry Afateriol
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Single copies of the above publications are available free
as long as they fast. Wrile directly to the PR&R Com-
mittee on Civil and Human Rights of Educators, National
Education  Association. 200 Sixecenth Strect, NW..
Washingtoa, D. C. 20030,

Third Nutional NEAPRER Conference an Civid aid
Heenrane Righey i Education: Lax Verey Nuevay del
Kudoesee {The Spanish-Speaking Child in the Schook
of the Southwest) Single copy S04+

The Negra in Paperback {A Selecied list of papertonnd
hooks compiled and annolated For sesomlary school
studentsy Single copy. 35¢ (Stoch No, 381-117% )=

The Negro in mericor History  (Fullcolor filmatrip
with 33, rpm record of narration and music, plus
seripl and  presenfation guide.  Part t: legacy of
Honog: Part : Suggestions for Teaching)
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of less must be accompanicd by payment. Osder from
Publicitions-Sales Section, NEA.
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