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CONTENT ANALYSIS SCHEDULE
FOR BILINGUAL EDUCATIOH P..0GiAMS

R. Hess/J chhtman,ﬁnss Date November, 1971

Research Assistant

0.2 ame of Project Albuguerque Public School Blcultural Bilingual Program

P.0. Box 1927

0.3 Address of Project

0.4 Albudquerque, New Mexico
.05 STATE 0.5 .18
1-Alaska 11-Louisiana 21-0klahoma
2-Arizona 12-tiaine 22-Oregon
3~California 13-Massachusetts 23-Pennsylvania
4~Colorado 14~Michigan R4~-hode Island
5~Connecticut 15-tontana 5-Tevas
6-Florida 16-New Hampshire 26-Utah
7-~Guan 17-New Jersey 27-Vernont
8~Idzho 18~Hew Mexico  28-Washingzton
©-Illinois 1¢-New Yorlc 20-Wisconsin
10-Indiana 20-Ohio 30-0Other (specify)
1.0 PROJECT HISTORI, FUNDING AND SCOPE
1.1 Year Project tegan under Title VII:
see 97 - 1969 1.1 97
Project o7 - 1670
No. 7 - 1971
2.0 FUNDING (ifark all that apply) '
2.1 1=Any PRION funding of BILINGUAL p;ogran, if Title 2.1 Q..
VII continues or expands that progran :
O=-no prior funding mentioned
2.2 Year prior funding began 2.2 __ 0
2.3 Prior bilingual pr(gfa& involved: 2.3 __ Y. .
- 1-early childhoog (Pre K + K
R-elementary studedts (grades 1-6)
3-secondary students (grades 7-12)
O-not specified
2.4 Source of prior bilingual program funding: 2., ... 0
1-local 4-university ' '
2-state 5-federal (specify) -
3-foundation 6—otner (specify)
1 ~CONCURRENT funolng of" progfam(s), if cooperating 2.5 1

P S R
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0, 2" e of Project

P 0. Box 1927

0.3 Address of Project ,

Albugquerque, New Mexico

O . Zl- —
05 SIATE S 0.5 .8
1-Alasia 11-Louisiana 21-0izlahoma
2-Arigzona 12-tlaine 22-0Oregon
3.-California 13-lMassachusetts 23-Pennsylvania
4~Colorado 14-liichigan 24~-10de Island
5~Connecticut 15-liontana 25-Texas
6-Florida 16-Hew Hampshire 26-Utaih
7-Guan 17-lHew Jersey 27-Vernont
- 8-Idzho 18-llew liexico 28-Hashington
©-Illinois 19-New Yorl 20-Wisconsin
10-Indiuna 20-Ohio ; 30-Other (specify)
1.0 PIOJECT HISTOLY, FUNDING AWD SCOPE
1.1 Year Project began under Title VII:
see 97 - 1969 ‘ W97
Project o7 - 1970 ' '
No. 1 - 197

2.0 FUNDING (ilark all that apply)
2.1  1-Any P:iION fundlng of BILINGUAL prograrm, if Title = . 2.1 . QO .
‘ VII continues or cxpands that program
C-no prior frnding mentioned :

2.2 Year prior funding begen . 2.2 G
‘2.3 Prior bilingual pr rram 1nvoJ§ved o 2.3 .9 ..
© "1-early childhood pre g+

2-elenentary students (grades 1-6)
3-secondary students (grades 7-12)
O~-not specified

2.4 Source of mlor bil 1nc11al program funding: 2. .9
1-local l;.-unnu.c sity
2-state . 5-federal (specify) .
3-foundation’ 6-other (specify) ___ .. .
2.5 1-CONCURRENT fu.ndlng of program(s), if cooperating 2.5 L1
- P pe with Title VII program

O-no concurrent funding mentioned

2.5  Concurrent program cooperating with Title VII involves: 2.5
" d-early childhong (pre XK + K
P p.60a 2-elementary students (grades 1-6)
3-secondary students (Crades 7-12)

4-teachers one Tirst grade teacher
O-not specified

2.7 Source of concurrent funding, if cooper atlng with 11tle VII

Drogram: 2.7 1,2,4,5
P pe 1--local ,‘ 4~federal (specli:y)___’]:g,ua_l___& II . LT
‘ - 2-state 5-other (specify) _H.S. _
3-university: :
2.8 Total Title VII'gzant (first year only) 2.8 140,000
2.¢ Total funds for concw rent program(s) Co0; nerating wn.t : 2.9 —-92.000 ..
Title VII ,
3.0 1-If a UNIVERSITY is working with the Title VII progral, f 3.0 L.

EKC l( O Spec1fv ‘n’thh The Unlvers;bty Of New MeXlCO
) -none . ) .
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) 4.0 B8COPE of PoUJRCT ,
4.1 Numbers of schools involved in Title VII progran: S
¢ 70 1-one* 4L~four O-not specified
peS 2-two 5-five :
\ 3~three G~other
¥75 students from Sacred Heurt School were used in 1969-P p.4
4.2 Total number of students in drogran A.First year 4.2 A 319
C 70 p.3 L.Second year B 350_..
C 71 p.20 C.Third year C 495 ..
4.3 Grade level of students in progran; numbei of classes per
grade and total number of students by grouped grade levels
(by second year) - '
Number of Thanber of
Grade Hasses-students Grade Classes. .
P3-PreSchool __ _ 7-grade 7
C 70 p.3 E-Kndgtn f;}ng_wl 8-prade 8 .
PSK 120 TOTAL HG. students PS and X O-grade Y
B ... TOTAL students gr. 7-9
l-grade 1 110 10-grade 10 . _
C 70 p.3 R-grade 2 1z0 7T ' 11-grade 11 _
: 3-grade 3 e 12-grade 12 e '
l-grade 4 C . _. . TOTAL students gr. 10-12
5-grade 5
b-grade 6 )
A 230 . TOTAL students gr. 1-5
heb 1-A11 classes graded ol L
¢ 70 _ 2-All classes ungraded :
p. 30-37 3-Some classes ungraded
If ungraded, specify ages or grades grouped together: e e o
5.0 P OCESS VANIARLES ~ STUDEHTS (Sociolinguistic) -
5.1 Students Dominant and Hative language interaction and
“cultural affiliation (Indicate nuwiver of students in each
category and specify cultural affiliation in box)
(Circle any infoimation which is inferred and write INF.)
ZHon-Tnalish Dominant I English Dominant 5.0 Ho. 2. .
1. Total 11 52 Dom - nmiT I1,B-Dom - NEuT | E 70 p.l '
Non-English i R CHE doi: I 273 78%
Mother Tonmue 2753 i H-EHT o

E don 11 /- _ L
MET A4
(77 937,

z~Don 112

T
T

2, Total ! 1T, E-Dom -~ EHT
English T
Hothcr-Tongue o

L S

5
12
13

B T L T - ¢ - e - o
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grede and total number of =tuue't by grouped grade levels
(by second year)’
Number of Mumber of
: Grade flesses-Students Grade Classes. _
. PS-PreSchool e 7-grade 7 e
C 70 p.3 K~Kndgtn 71200 T §-grade 8 . ...
PSK 120  TOTAL HC. students PS and X /-'nade v o
' R _TOTAL students gre 7-%
1~grade 1 110 10-grade 10 ..
C 70 p.3 2-grade 2 120 " 11~-grade 11
3~grade 3 e o 12—-grade 12 _ __.
4~grade 4 o ) C __._..TOTAL students gr. 10-12
5-grade 5
b-grade 6
4 230 . TOTAL students gr. 1-6
lud 1-A11 classes graded bod (L.
¢ 70 2-A11 classes ungraded
p. 30=-37 3-5ome classes ungracded
If vngraded, specify ages or grades grouped togethexr: .
5.0 PROCESS VARIABLES - STUDEHTS (Sociolinguistic)
5.1 Students Do;.unant and Hative lanrfuage interaction and
cultural affiliation (Indicate nmuiber of students in each
category and specify cultuial affiliation in box
(Circle any information which is inferved and write INF.) -
ITorw--unfvlleﬂ Dorinant, r_ English Dominant 5. 0 Ho. f
1. Total lI N-E Dom - NEIT, | II,B-Dom - ¥miIT , £ 70 p.l
Non-English | | : | HE do: I 273, 78%
lHother Tonsue, _i _ 273 ; : H--FITT
o l : = don 1T .
o ISR - b
2. Total 1L, b_Dom o . TmIT 1 77 99_23
EZnglish - ;
llother-Tongue ; 'Do}_-j‘ 7.
I Total tlon-Znglish  II Total English Total Z-Dom 77. 22%
Dominant: 273 Domirant: 77... IIF II] - II:J .
- > (inf)
Scores on E 70 p.48 indicate the presence of E dom EMT in
program but the sample was incomplete.
Hets ‘II “;nrlﬂsl{ Dou'inant B i i ” En' llsn Don .1a:1u
| N~ Dom  N~EMT "E~Don gl
Non-English - l Txammle: -a native Spanish spealier|  Zxample: a native Spanish
Iiother- Tongue "wno uses Spanlsn in nost contacts speaker who uses Spanish only in
i though he may !mow English familiar contacts, and Bnglish
N in all others; school, worlk.
‘ N- Dom =~ EiT T-Dop - BN
1 ;
. [ . . . ~ . ’
English i Drample: (°are) a native Znglish Twarples: l)a native E.spealing
lother Tongue ‘sneaking Puerto lican child, acculturated American who may
§born in New Yorl: vho returns or uoy Dot know o second lang.
‘1o Pu.ric iico and becaies .2)a_native E. speaking
;oganlsh dominant ' lipwican~Anerican -¢child uho has a
Q ; aininal receptive lhnowledge of
]:MC : Spanish, but has a Latin culture
ez ‘ affiliation - :
(‘ . N
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page 3
Cultural or Dtimic identification of target

students in progran
by number and $ of each:

Indigenous A‘mericans: Hwber Per Cent of if inferred,
- Total & tudents " check ()
A1 Tavajo M e
A2 Cherolee | A2 5 e
A3 Other (specify) A3 LB ..
A TOTAL No. of fmerican Indian A e S e
fnericans of other ethnic vacliprouwnds:
B1 Iextican-American BT ns. .. i e
B2 Puerto-.ican B2 % e
B3 Cuban B3 L S .
34 Other Spanish-American .
(soec’f‘/) Bl L e
B TOTAL Ho., of Spanish- 5 35‘0 10D... 5» v

I

5.3

I

5.4

R\ ST N o

speaking Anericans

C Portuguese-fmerican C .. ... B e e s
D Franco-American D __. .. B e
T Chinese-fmerican Foo e 5o e
G Dsiimo G ___ L B e
H llussian B L5 L
J Other I e S5 e

TOTAL nuaber
students

of N-HIT target

250 . 4005 Ll

Ethnic identity of English mother tongue students other thar target
population, if specified, by number and per cent, ‘

TOTAL number of HIT students

other than target population NS v L5

Students' native language or mother

from dominant language

tongue if DIFFEIZNT

(specify) .
Dominant language Different Hative Language Number Per Cent
1-fnglish Spanish.. .. ... ... NS NS

2-Spanish - U e e

™,

Students' Dominant Language and Frtent of Bj_lingualism
Dominant language l

Nunber of lionolingual} Munber . of studean Bilingual
of students in program :

Students to any extent
i

- L ‘ - L

Sebo Lo .o




O

ERIC

Aruitoxt provided by Eic:

5.3

II

5¢4

5.5

Puerto-_ican
Cuban

tJtdt
AN

-

{shecify)
TOTAL Iio. of Spanish-
spealing Aericans

(s¢

Portuguese-literican
Frauco-anerican
Chinese-American
nsiximo

“ussian

Other

GO Eg O

Other Spanish-Anerican

I TOTAL nuaber of N-HIT tarset

students

Ethnic identity of Englisl
a,

population, if gpecifie

-

1

A LNS . =1
B2 LLUNS ..l B2, .
TOT.L number of HIT students

other than target population NS

Students' native language or mother

from dominant language

Dopinant language
1~inglish
2-Spanish

Students' Dominant Lénguage and

Dominant language !
of students in »rogran °

Maber )

g7. English P
.. HAmerican
Indian ___
llavajo L
Cheroiee
Keresan

A o
A4__”“4 Other {spec.)

273, Spanish 78
. Portuguese
. French i
. Chinese
. Bskin:
:lussian

Othe: (spec-);f

(specify)

Different lative Larpuage
.S.pan.i‘s.h.‘... e

by nuwiber an

1005

1 nother tongue students cther
r cent.

Humber of lionolingual

Students

not Ho.
spec.

ﬁ! not ,only listening
spec.; comprehension
' Ho, i
i
P . .
i
oL
!

o
..
cl.‘
e PR
r?
e Y —. e

tongue if DIFFT.THT

Hugaber,

Hrtent of Bilingualism

than target

unber of students Bilingual

to any extent

‘spealing

rability
Yo, %
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page
5.6 [Lecruitment of Students: 5.5 _0

0 = not specified
1 ~ Znglish Mother Tongue " gltish bother Tongue

Students are required to uurticipate in the bilingual program
2 = Only N-EIT are required to talke program; MT's participation

is voluntary ‘ :
3 ~ Both EXT and U-HIT participation is voluntary

All children K-2 at Coronado Elem. were includedéi

5.7 froportion of HIT pupils in project area:
n.s~not specified on the chaxrt

see Chart

Comraunity Characteristics (mar: ally that apply) _
- not specified .

~ inner city-ghetto

major city ‘

= small city, town or suburb
- iural

“  other

VIS WN =20

(specify)

A. Socio-economic status of N-RIT participating students
(indicate specific percent of low SES)
i 7o B. Average family income, if mentioned

P n.s8. ..not specified

5.10 *~ Socio-econoncmic .status of IHT participating students
(indicate specific percent of low SES on the blank:)
n.a. - not applicable (no HJT)
00 =-not specified

5.11 Proportion of migrant students in project
E 70 (Indipate specific percent)

,0./‘

n.s. ~not specified

6.0 SOCIOLINGUISTIC SURVEY |
Parent Questionnaire on Lang, use in Home

«1 Project states that a sociolinguistic survey:

I for IT for
I-ZuT group AT groun
1 was made cod e S D

2 will be made.
' 0 not mentioned: . , e
included E 69 p. 41-43 Xerox Ha b, ¢
.2 If a sociolinguistic survey was or yill be made,
mark all groups inecluded: -
‘ ' I N-RMT
- 1 parents 1
2 children
3 teachers
4 comrmunity.
5 others

(specify)

2R R S s s e ou wmians

IT =EiT

e e o m o e ama
P

[ P,

5.8

program

7 NS

e

6.3 Language doainance of N-T groups (checl: AX parents » B _children, C.__teachers)
will be determined by the extent each language is used in different donains

through various means of communication.

e.g. specify extent descriptively: never, sometines., alyavs. 5,2

A £ 7 oo




i

P

Lwomnmunity Uharacteristic
0 = not specified

inner city-ghetto

major city

small city, town or suburb

= iural

other

ML=
f

(specify)

A, Socio-economic status of N-ET participating students
(indicate specific percent of low SZS)

O B. Average family income, if uentloned

n. s._.not specified

‘\J\‘
.

c2

e

5.5 A 7BL.___
NS

5.10 Soclo--econoncmic .status of IEIT narticipating students
(indicate specific percent of low SIS on the blan’:)
n.2. - not applicable (no IIT)

00 ~munot specified

5.10 00 ___

5.11
€ 7¢
P
6.0 SOCIOLINGUISTIC SUNVLY

Parent Questionnaire on Lang. use in Home

- 6.1 Progect states that a sociolinguistic survey: 5.1 1
I for II for -

24T group Y

R !

roo eeaaen

Proportion of m1ﬁrant students
(Indicate specific percent)
n.s. ~not specified

in project-

. _10%. ..

EIOU
1 was made
2 will be made
0 hot mentioned o
included E 69 p, 41-43 Xerox Ho by oo
6.2 If a sociolinguistic survey vas' or 1ill be made,
mark all groups included:
I N-BdT
I

IT EiT

1 parents

2 childien

3 teachers

4 comrmnity

5 others
(specify)

6.3 Language doainance of H-ZHT groups (checl: ﬂ)Lparents, B __caildren, C__ teachers)
will be determined by the extent eaclh language is used in diffevent donains
through various means of communication., . .

e.g. specify extent descriptively: never, sometimes, always

53 A 1,5 7,8

USE ENGLISH C

PRLEL IR R

Sk NO i-EHGLISH LANG.

DOIAINS:

Home

Church
School

LIOJ.:-
Socializing | S,
Heighbor hood‘ e e
flln-TV—radlo.MM.h.,.d, C e e R T .
8uafra21nesnevf§ oo mn ey . ...‘..<~-“':-..-I
9 Otliers mmesmne e v mm e e e ’ !

(specify)

LISTuNING SPEAKIhG

’u TR .
e ce
i

TADING {WATTING! LISTENIIG! SPEAK ING‘;‘EADING UﬁITL\I'c{"i

D e T TIT e RO

~Jc>\n:\\ozu-4

DO SPE
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;cudes Toward Project,

B O Y P e I PSP

[ —

X1

llatlon ‘of Responses to Parent Quc tioun

lnquer d in English (90);
.ath languagas (12).
- gave that response.

B uestion 6./

TADBLE

cire on Language Use in the lome and

Tha responses on the parcnt questionnaire are divided into Lhrn° groups:
those who answercd in Spanish (7);
The percentages bclov thc numbers are the percentage

Those
and those who answered
of the group

total

-41~

“nglisn Spanish
Are you now taking ‘ :
any- special cJasscs°
yes 6 3 2 11
6.7% 42.9% 16.7% 10.1%
. no 84 - 4 10 28
- 93.3% 57.1% 23.3% 9. 9°
1f yes, please
check. wnich one.
TV 1. 2 ; 0 4
, 2.2% 28.6% - 3.7%
G.E.D. -1 0 iy 2
L 1.1% - 8.4% 1.8%
‘Coronado 2 il 1 4
. : - 2.2% 14.3% 8.4% 3.7%
other { - 1 0 0 1
' 1.1% = - 0.9%
b Do ydu'*e & a Spanis ho
language newspaper?
yes 12 4 7 23
. 13.4% 57.1% 58.4% 21.1%
no 77 3 5 85
L 85.5% £2.9% 41.7% 78.0% .
L Do vou listen to a
Spanish language
radio program?
ves B T 12 77
o : 67.85 57.1% 100.0% 70.6%
no 28 i 3 0 - 31
- 31.1% " | 42.9% ~ - 28.4%
W

O s St v b At e, k7 € S = s =

Eret s arn =

Torseer




“42-

. . English Spanish both to.al
sen you are spoeaking to
.-her adulis, do you
‘sually speak in:
Ysanlsit? 36 ' 3 11 50
: 40.0% 42.9% 91.7% 55.9%
Zglish? 24 2 -1 27
~. 26.7%. 28.6% 8.3% 24.8%
5%h? 30 2 0 32
_ 33.3% 28.6% - 29.4%
sen’ ydu speak to vour
:isildren, co you usually
jpeak ins:
fanish? 15 3 7 26
; . - .17.8% 42.9% 53.4% 23.9%
:aglisn? 45 3 5 53
_ : .50.0% 42.9% 41.7% 48.6%
:0th? 29 0 0 29
32.2% - - 26.6%
oW many times have
0 visited in your
hild's class at ‘school
Ais year?
wmber oif parents 73 4 10 87
5 81.1% 57.1% 83.3% 79.8%
wmber of visits . 143 11 21 175
: 81.7% 6.3% 12.0% -
¢ 0f total parents 83.9% 4.6% 11.5% -
1t of tectal visits 81.7% ©6.3% 12.0% ! -
W many parent meetings
X school have ycu gone
2 this year?
27 3 7 . 40
30.0% 85.7% 58.3% 36.7%
50 . 13 ‘ 13 .76
65.8% 17.1% -17.1% L=
67.5% 15.0% 17.5% -
' ' 65.8% F17.1% 17.1% -
U

14

st e e e e
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~English Spanish both total

soel that ny child
; happy at school °
st of the ti-z,

J N L

86
95.5% |~ 10

12 105

toh

N NN N

. -

N N

oo |o®

1L olt oo
1t ot o
(ENISE e

~feel that my child
5. learning:

s ¥ AL N AT AR T A e sk Aa e s (8L e R Ty 24 Y
. <oy K

TTot. . 1 - 65 7 10 i 82 .

K - 72.2% 100.0% 83.3% i ©75.2%
tiae. 25 0 2 26 .
: ' 26.7% - 16.7% ©23.9%
(i much. 2 0 0 2 ,
| 2.2% - - 1.8%
{
¥
?;child likes to go
120 school most days.
1S 3 - 12~ | . 107

97.8% 100.0% 100.0% ! - 98.2%

o -

.009%

P FRFII
e
o0

" .009%

A

£ Doy

s etm

>




pare
. 5
6.4 If not included in survey, how was student's language dominance 6.4, I2
. determined? I II II
. BT AT

e s

1~-inferred by use of surname
2~established by formal testing of students
3-~assessed by informal means (specify how)
: 4-not mentioned e .
Xerox C 70 p.9--included E 70 p. 28-31 5o —d ‘
‘ 6.5 Sociolineuistic Survey includes: (check all that apply) 6.5. 1
~ An analysis to cdeternine if an interlanguage exists
in the community, (e.g., a mixture of two languages

PP e s

E 69 which serves as a single system of communication for
Pe 41-43 . a group of people). :
: T-yes
See k&\@“‘ O-no
N Ar &
}{(L\ ! Attitudes toward.maintenance or shift;
6.6 H-BT parents' attitudes toward maintenance of child's 6.6_0 .
"N-EMT in particular domains of use or complete shift
to English ‘ '
1-yes
O~-no
6.7 BT parents’ attitudes toward their children's learning 6.7_“thﬁnn
of the N-EMT language
1-yes
O-no
6.8 Children's owm attitudes regarding the second language. ' 6;8wh}~ .
they are learning and the speakers of that language ' .{
1-yes /
O-no_, ' ‘ : » /
6.9 If not included in survey hov were parental and/op 6.9”_Nf§A___
community attitudes toward N-miT mazintenance '
‘determined? :
-1~will not be assessed
R-will be assessed; meti:od not specified
3-has been or will De assessed Dy method other than
soclolinguistic survey (specify how) »
6.10 1-After sOciolinguistic survey is made, hov does it influence 6.,10_0
‘ program? (speciﬁy) (e.g. transfer or naintenance instructional
programs) ’ ' ' '

O-not mentioned

Q7.0 STAFF SELECTION : : ' e
[Aruntex: providea by enic [ o s s - . N . N N —_m
7.7 Linguistic background of mroiect fecoloac o oo




i~yes

S@Q \k&@e# O-no

(
P{(L\)fﬁ Attitudes toward meintenance or shift:

6.6 Ii-EiT parents' attitudes towerd maintenance of child's 6.6 0 .
N~Zil' in particular domains of use or complete shift
to English
T--yes
O-no

5.7 EiT parvents' attitudes toward their children's learning 6.7.0
of the N-ZIT language
1-yes
O-no

6.8 Children's own attitudes regarding the second language N
they are learning and the spea¢ers of that language
1~yes
O-no

6.9 If not included in survey hov were parental and/or ' 6.6 N8
commmunity attitudes Lowa;d Ne-HiT naintenance
determined?

S ‘ 1~will not be asseéssed
2-will be assessed; methiod not specified
3-has been or will be assessed by method other than
sociolinguistic survey (specify how) o
6.10 1-After sociolinguistic survey is n“de, how does it influence 6.10._0

program? (specify) (e.g. transfer or maintenance instructional
Prograns :
O-notl mentioned

7.0 STAFT SELECTION

7.1 . Linguistic background of project teachers, by number in each category:
(11d1 ate non-Inglish language in each box)

1 X Language dominance not specified' . (if any information is not
(] R . . A Tt
X. .. Hother tongue not specified ‘ specified; cross out that

%9 - not specified whether monolingual or bilingual heading and complete the
¢ rest of the 01art)

A-lionolingual B-Bilingual T 7a S
I H E Dom. ‘ onodd & : = 1 A. NO. o
EE _ VN o I.B___
- F Dom e i e L e RS
oy 1N.~,_-._.-...--‘ ,,.;Nf...u-_.. T I B3
: U s
A Total Humber B Total MNumber '
o ] . . A O RO
Lionolingual - Bilingual i ey
o neus e B 3 [oP
12

: -._.O....._. A—— ‘ .- v..I‘B._, . . . ) . N
Total Muwber -
of Teachers

E 70 p.5 I X S ‘
"Only experienced blllngual teachers who have prev1ously demonstr'ated
thelr efi‘ectlveness in the classroom will be employed in this pilot

ElKcr'ogram. " P p.6

wll Toxt Provided by ERIC
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Lanquage Dominance Assessment - Recorder's instruction

1.

Use page 1 for Block A and then again for D.

Scoring instructions for I.
Give 0 if the child says he cannot understand or fails

to answer.,

"1 if the child answers after a long pause or a
repetitiom

2 if theywhllc:answers immediately but in the other

- language.

3 if therchild answers- 1mmed1ately in the language

of #fke other qucstlons.

Total the two ecolumms at the end. Mark the dominance
score as + or - .

Fer II, it doesm't matter what langwage the answer is glven
im; just whethei’ is is "Spanish" or "English". If it is
aqy other language make @ special note on the top of the form.

At the end, count 1 the number of S's and E's. Mark~the
dominance score as + Or — .,

For III, make a noitz= of “the people with whom the child
spaaks the other lamguage. This question will only be

-asked when all the answers to IT are one language.

Write down all the answers the child gives to Block B on
page 2. Then score it =Fterwards.

Coumit” only Spanlsh words. in Block B only Engllsh 1n Block E.
Count. the total number oz nouns*glven for kltchen and block;
for example, "table", "a big table", are both 1; "a boy
eating at a table” 1s 2; and "boy and his sister sitting at
a table™ is 3.

Count the “total number of verbs given for X rd and school.

. Enter the total for each blocku

Mark the dominance score as + or - .

'Before you work out the scores, you and the interviewer should

[

each give your personal Fuflgement, Spanish or Engllsh dominant.

Eiiter the three deomiinance 'scores -in the SUMMARY then work out
the total.

Arrive at theldeciﬁéon, amd enter i om. page 1.

~..
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Language Dominance Assessment - Interviewer's Instruction and Seript, #

(Start in Spanish; ask the child to com~ in and sit down. Then start on Block A.
IT the child can t answer a single ques  on in Block A, even if you repeat the
‘question slowly (but still in Spanish}), go on to Block D. Otherwise, keep going
through the questions in order. Don't read the questions out, just ask- them
naturally in your own words.) - ' '

L

g i e

Block A

Me 1lamo ' . Cdmo te 1lamas?

v
T e o e s o et

Cuéntos afios tienes?
' Dbnde vives?
Quiero saber cuantas lenguas tu hablas, En qué lengﬁa estamos hablando ahora?

Qué lengua hablas en la casa con tu mamd? (If the answer is both Spanish and
~ English, ask which is used most.) ' '

e 08 e o e ks o gy

.y con tu,papé?

¥ con tus hermanos?

Qué lengua hablas mejor - inglés o espafiol?

A ti te gusta m&s hablar ingléé o espafiol?.

"‘Block B

(You should allow exactly 45 seconds for replies to each question;;use a watch with
a second hand. Say 'bueno'-or 'si' or nod after each word the child gives, correct
or not.) B : '

‘Ahora quiero saber cuintas palabrus espafiolas tu sabes.

1. Imaginate que estds en la cocina de tu casa. . Dime todas las cosas que se
' podria ver ahi. R ' '

2. Ahora, imaginate que estfs en la yarda de tu casa con un amigo. Dime todas
‘ las cosas que ustedes podrian‘hacer ahi. :

3. Piensa que estds caminando por la calle. Qué podrias ver?

. ;
k. 'Qué haces en la escuela?

Block C

(This portion is to be recorded. When the tape recorder has been switched on, you
should say "Soy Y estoy hablando con - )

Mira este retrato. Dime lo que ves. Qu€ mds hay? Qué hace &1?
Q ’ C A ; :
ARJ!:y to get at least three minutes of speech from the child. Use more than one
SEZI@sure if needed. ) - :

E

r

Y
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Block D

Which language do you like to speak best, FEnglish or Spanish?

- z PR U SN R 5o T [ . 5 . N : . . L
30 hat BD oM artd oA e it iR bt Y A G TR 2t d L RT St s i eae s e sE - A it ee iR R S P e - 1 B LT TR,

Interviewer's Instruction, page 2

- (If you went through Block A, B and C in Spanish, say "Now let's talk jin English".

My name is , ___+ Vhat's your name?

Where do you live?
I’m interested in what languages you know. What language are we speaking now9

What language do you speak at home with your mother? (If the answer is both
Spanish &nd English, ask whlch is used most. )

Wlth your father”

With your brothers or sisters?

if the answer to all these questions is in "Spaniéh",'then ask:
Do you speak English with aqyone? | . Who?"

If the answer to all these questions is in "ﬁngliéh",‘then ask:
Do you speek Spanish.wifh anyoné? _' ’ ' Who?

Which language do you think you speak best, English.or Spanish?

Block E

(Allow‘hs‘seconds for }eplies to each questlon. Say good' or 'yes' or nod after

each word given, whether it is correct or not. )

1. Imagine you are in the kltchen at home Tell me ali the things you can see
. there. ‘
. [ 2
2. Now, Just 1mag1ne you are out in the yard with a frlend. Tell me all the
things you can do.

3. Say you are out for a walk around the block Tell me all £ﬂé things you

can see.

4. What are all the things that you do in school?

Block F

(Thls portion is to be recorded. Switch the tape recorder on and say "This is

and T am talking to .

Now I want you to-look at this plcture and tell me what you see in 1t What else
‘do you see? Vhat do you think he's doing, going to do? (Make up other guestions to
keep the child talking. You should try to get 3 minutes of tape; use more than one
Q )1cture if necessary )

Sy
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APPENDIX ''B

Language Dominance Assessment - Scoring Form

Child's name: ‘ ' Decision /7
School: ‘ Date:

_ Interviewer: o Recorder:r | ;
'I. (Block A and Block D) | | : \m;
(Give 1 point if.the‘child answérs at all, 2 if‘he answérs(immed— j
ately, 3 if he answers in the language in which the question was P
asked. ) . :
Block A (S) Block D (E) ;
1. Name o . . é
2. Age o - - '}
3. Address - — ;E
4. Language used now - - ?
__TOTAL'(S) TOTAL (E) | ._ g
"First dbminanqé score‘(S) - (E) = . g

II.  (Block A and Block D)

A (Enter S when the answey is-Spanish, or .mostly Spanish, enter E
when the answer is English or mostly;EngliSh.)

Block A - | Block D
. language with mother - -
language witﬂ father . .
language with siblings - _—
language Spoken best . ;__
language liked best e .

TOTAL S's

—_—————

TOTAL E's

Second dominance scores (S's) - (E's) =

B4



o o : page €

T 2 Linguistic backeround of »roject sides or t>aranro€cssmnals. by number:
(indicate non-English language in each bo,)

1, _X _language dominance not specified (If any information is not
2. _X_Mother tongue not specified specified, cross out that

3 ______Not specified whether monolingual .or bilingual heading and complete the
rest of the chart) :

A }Monolingual B Bilingual :
' 7.2 No.  %.
I N-E Dom : i - I A —
N-EMT o IB e
‘ Y e II 4 R
II £ Dom ; : : ! II B e
ENT | : . II A .
‘ | II'B o
II_ E Dom ' , ! T 420 O
1 N-miT - i \ : B & 1007
| ; - | Na
‘ _ N Total Number '
. A Total Number ‘B Total Number of aides or
Monolingual Bilingual paraprofessionals
E 70 __wﬁl — | ;_ﬁi_____ S

D5 E 70 p.5

7.3 Lu..«.lf aage5s2 used by blllngual teachers: ' 73__la_

8 02 " Qlark all that apply)

)(Q(j( 6 Z’L‘M —Blllngual teachers teach in only- one l‘anguage
C(’f E 70 1a-Bilingual teachers who %each in only one language teach in their
Ped dominant language, whether that is their native or second language.,
Bilingual teachers who teach in only one language teach in their
native language: N
1b=only if native language is also their dominant language
Tc-even if native language is not their dominant language
1-0-not specified

2-Bilingual teachers teach in both their native and second language,
renardless of which is their doma.nant language.

s

O-language(s)used by teachers not specified

7.4 Language(s) uSed by bilingual aides or Dara’orofessionals: Teh__ NS
(uark all that apply) o

]:MC ‘ 1-B1'| ingual aides 1nstruct in cnly one language
oz - 1a-Bilingual aides who instruot in only one language teach in ‘
- . their dominant lencunace . whether ar nat 3t is +hetiy native lencilace . o o




11 E Dom _ : II B .
T : : ‘ II1A o
' ! 1 II1E I
II % Dom ' , o o ' L O O
1 N-mIT ‘ i ; 5 & 1007
' | N G
N Total Number '
A Total Number B Total Number of aides or
HMonolingual Bilingual paraprofessionals
E 70 __TQ;N,“. 6 6
.5 ‘ - P p.61 E 70 p.5
7.3 Luu:fgge&s) used_by bilingual teachers: - 7.3 __la .
SeL (tlark all thet apply)
0% 0 I .  1-Bilingual teachers teach in only one language
C;ofht E 70 1a-Bilingual teachers who teach in only one language teach in their
.5 dominant language, whether that is their native or second language.
Bilingual teachers who teach in only one language teach in their
native language:
1b-only if native language is also their dominant language
1c-even if native lenguage is not their dominant language
1-0-not specified
2-Bilingual teachers teach in both their native and second language, .
regardless of which is their dominant language.
0-language(s )used by teachers not spec1fied
7./, Language(s) used by bilingual aides oxr Daraprofessionals. Tl NS

. (Mark all that apply)

1-Bilingual aides instruct in-only one language
Ta—Bilingual aides who instruot in only one language teach in

their dominant language, whether or not it is their native language.
*lingunl 2ides who instruct in only onc laong. teach in their native lang.:

.i-only if native lengucge is clso their doninant linpguege
1o wver if netive language is not their dominant language
1~0 not specified ‘ '
2-Bilingual aides instruct in both their native and second language,
regardless of which is their dominant language.

O-language(s) used by bilingual aides not specified

7.5 Cultural affiliation of teachers, aides, prCigct director‘and evaluators_by
number and percent (Mark all that apply) Specify cultural affiliation.

A, Teachers No. % B. hides No. % C. Proj. Director D. Evaluatoer(s)lo. %
N NS NS NS o

O-not specified




| g 7, (N/wp/t? /.3

H. Teachers
Four kindergarten, 5 first grade, and 4 second grade teachers were full-
time employees in the project. At first and second grades, teams were estaBlished,

with one teacher doing all instructing in Spanish'and one doing all the Engiish

instruction.
I. Aides

Four aides were assigned full-time to the 4 kindergarten teachers. One

aide at first grade and one at second grade aftempted to work with all the teachers

at the respective grade level.

J.. Secretary

-The project employed a fuil—time secretary for typing, duplication §f re-
- ports and curriculum writing and general clerical dhties..
% nggk .
A part-time élefk assisted with fecord—keeping for migrant children in the
project and Helpgd the secretary at times when a large volume of typing was neceded. -
| L. ‘Volunteérs
Motheré, grandmothers, and occasionally fathers and granafathers, presented
learning aCtivities in the ciassrooms, dra@ing on their cultural backgroﬁﬁds. They
Q . : v ,

]ERJ(}o chaperoned on field trips and worked with play days and fiestas. p.ﬁ'

IText Provided by ERIC
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7.6 Selection of N-IHT teachiers from local cormunity pore 7T
. O-not specified 7.6 ﬂo. %
Number of N-IIT program teachers from 1oca1 com\nunlty - __,__ —_—
and % _____of toital N-HIT teachers. : a ‘
7.7 Mumber and Proportion of teachers and aides of same Ty do. &
cultural baclkground as N—-.AIT studenteg T £ N8 —
indicate specific per ‘cent on the blanlz, or B Ns- —
if specified descriptively,
_ 1-few
A = tc.aachers 2-some
= aides 3-many
L=~inost

5-more than half
C-not specified

7.8 Teacher Qualifications - Training prior to project '

P p.63 (Indlcate nuiber of teachers with each qualification, 7. \7 [':I M?Qg

_ if given) :
n.s.-qgualifications not specified :
O-previous courses not specified

. r} __teacher must *wets_epeoé,féed--ieve}-of—l-a-nguage-pzeilieieﬁey-oﬂna
" standaidsped- proficiencytest of- tire- nen~tng}=h- &angu&ge-trhie@ &h
akdelr (sihe widt~nretrmet e bilingual,

2. . ‘teacher must meet a specified level of communicative competence in
the non-English language determined by a structured interview

3. __previous teaching through N-IMT (in cou.n'try vhere it is a native
Janguage, in Peace Corps)

4. ____previous teaching in local area

5. ___courses in N-EIT language structure and usage

6._“ courses in N-E literature

Teo content (e.g. Social Studies) courses learned through N-EMT-

8. . __any previous education through N-EHT

c. courses in teaching ESL

10..‘_*‘ courses in methods of teaching N-EiT language
‘11, __ courses in methods of teaching content (e. g. math)in HRMT
12, _certification in ESL
13.____certification in teaching N-IHT
14.___ _cross cultural courses
12.._‘ __courses in the cultural heritage, vglue‘:s,l deepdculture of N-MHT
le. other qualifications, specif 19, Bachelor's degree
- 4 5 %P v Sy Recammenda-ho?-n af the Co//eg e where B.0.
Xerox P p,63 Ceeopy 7a) was received,
8.0 STAF ‘ QQ\Ewdenc.e, af }?Semes‘\‘el‘ heours of student
& ¥ DEVELOPMENT 8.1 A _::ackmg within
- t e syeap ‘
]: 0-No staff tz‘alnlng mentioned E 70 Blrg‘y#'"———""*-——-— period mmﬂ
‘ 8 1. The proiect. is offerings trainine for teatils , ] - f-hedq .




7.

g

Teacher Qualifications - Training prior to project
(indicate mmber of teachers with each qualification, 7

4. .‘LCut
5-more th&n half
O-not specified

.. :::s='-. 26 1 8
87,019,238

F p.63 if given)
n.s.-qualifications not spcified
‘ O-previous courses not specified '
. '7 teacher must zwetﬁ_epeca,fzea-&eveL-ef—l-angtlage--p?eiim-ene’ynw-a
4ﬁamkhd&aaiimoﬁchQQf4ﬁsb<ﬁhtb?fmrqmpizd%&an@x@p—thx%ﬁn
adid ok <t he widt~mmstroet  De bilingual,
e .. teacher must meet a spec;fled level of communicative competence in
the non-English language determined by a structured interview
3. __previous teaching through M-IMT (in country where it is a native
I]angtiage, in Peace Corps)
L. __previous teaching in local area
5., __courses in N-EIT language structure and usage
6. ___courses in N-E literature
7. content (e.g. Social Studies) courses learned th rough N-ET
8. any previous education through N-HiT
Q. . courses in teaching &SL
10, ___courses in methods of teaching N-HIT language
: 11. _ courses in methods of teaching content (e.g. math)in N-IRMT
e 12..  certification in ESL
13. .. certification in teaching N-EIT
14. ___cross cultural courses
15. ___courses in the cultural heritage, values, deep culture of N-HiT
16. ___other qualifications; specify 19. Bachelor's de'jr

was precelved,

Xerox P D.63 (copy Ta)

27 Recommendation of f-{\e Ccl'/ej

e where B.0.

-2 & Evidence of # semester hours of student

8.0 STAFF DEVELOPMENT : ng withi
o2 sovaonz i ik
. O-No staff training mentioned 570 J-r214 : . period’ prec
‘8..1 The project is_offering training for tes gn TS A. For B. For Pera~ the da e of
¢ 70 p.8  and Jor. pareprofossionals, in the folloing aress:leachers profossionals SPPUS4® -

(mark all that apply)

n.i .—T‘f“aining indicated, but nature not specified __.
1-Znglish-as their second language .. _ . .. .o o ...
C 70 p.7 2-Tne teaching of English as a second ldnrha"e

[

vem Aere o

e

3-X as their second langvage ... S ~8-
C 70 p,7 4-The teaching of X as a second ‘l'\nfmaffe o Mq:_ T
See Y(«o fg—nethods of teechlnp other acadenic oub,,'é.é't.s ,».A i_:: Lq‘
riethods of teacm.nv other acadenic subjects o
r : . I
6.2 Stated moals of teacher training ave: 8.2 IT Students
| ' I N-EMI II EMT
C 70 p.7 l-Understending of socio-culitural values .. and practices or . 1’
2 Cross-cultural training — .
L 3-Sensitivity to ethnocentricism and lln.fUlsmc snobbery
C 70 p.7 lx-mraxeness oi the social-emotional development oif A4 4
C 70 5-Strategies for ﬂccor’lodaunb the different learning 5 5
| p.l6 styles of - .
o 6—..>traue31es for copnitive development of
:‘ C 70 p.T T7-Stratesies for reinforcins, the self-esteem of
{ 8-Methods of cross-cultural tea.chlng or teaching the i e
bicultural compounent '
9-Formulation of pupil performance ob'lect:.ves -
10-Methods of evaluation of pupil performence ohjectives

Q List specific gourses if given (or Xerox end attach)

Xerox C 70 p. 7,16




Teacher , : Bachelor's degree from a re-

' ' gionally or New Mexico state
accredited college or university,
recommendation of the college
where the degree was received,
evidence of eight semester hours
of student teaching within the
five year period preceding the
date of application,” and the
meeting of reqsirements as out-
lined in generml education and
in the number of hours in
defined subject matter areas.
Must be bilingual.

Teacher ,
(Kindergarten) ) B.S. degree in elementary edu-
‘ cation from an accredited college
or university. Work must include

24 semester hours in primary (k-3)

or early childhood education

distributed over the areas of:

a) Human growth, development and
learning; mental and physical
health.

b) School, parent, home, and
comuunity relationships and
intersctions.

¢) Curriculum content, methods,
materials, experiences, and

. resources. Supervised ex=
periences with children in-
cluding observation, parti-
cipation, &nd gtudent teaching -
6 semester hours.

d) Current problems, history and

' philosophy of education. ,

‘&) Administration and organiza-
' tion of schools,
Hust be bilingual,

PRSI e s

Counselor Must provide proifessionsl g~Hauter~: degree in Guidance and
(To be paid : Counsel and assistance to - '  Counseling, two years teaching

‘under Title I) principals, teachers, ~ in the classroom and possession

' ' parents, and students, with ~ of teacher certification and
spacial emphasis on the ~ . guidence and counseling cartifi-
behavior developmentel and cation. Must be bilingual. -
leaarning problems of "

. chtldtcn.

e B

.63 =
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EVALUATION
METHOL: No ﬁembers of the tle I Evaluation Staff were assigned
to this'project during the pre~service worxshop, and there was not,
as yet, an evaluator hired specifically for the project:‘ thus,
there are no process evaluations of the workshop and much of the
evaluation desigﬁ included in the proposal was impossible. The
evaluation here discussed is based on a questioﬁnaire given to school
personnel at Coronado during December, 1969. The information
requested in'the questionnaire was based on the discussion of the
pre-service workshop in the proposal.
RETURNS: Questionnaires were returned by sixteen people, eleven
of whom had attended the wovkshop (one attended only two weeks).
One of the eleven who attended identified himself as an administrator;
however,.Since.this identification was not'requested,'his responses
are not considered apart from the others. -Of the other fifteen
.questionnaires retﬁrned, there is no way to distinguish teachers,

from aides from administrators,
RESﬁLTS: . Chart I lists responses from teachers, teacher-aides,
and administrators at ' Coronado assessing the value of the pre-
4

service workshop in selected iﬁstructional areas (questions i, 2,
4, and 6 on the questionnaire)

When asked to write one instructional objective "in behavioral
terms" (question 5), five ofithose who attended were able to write
’"good to excellent" objectives and two others were evaluated as

“passable."” On the other hand, two Q#d mot even attermpt an ¢l c-

tive. Objectivw.s written by the five mon~attenders were ail “"voor."

> L
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EVALURTION REPCRT

Coronadﬁ’Bilingnal—Biéultural Project
Pre—~Ss.rvice @orkshop, Summer, .1969

In'consideratiom;mf th=-demands of a bilingual-bicultural
project on a schaol .system with no formal backgfound in such
projects, a pre-service workshop. for school persornel was planned
and implemented duxing June and July,-l969.‘vobjectives of the
worksbop, as stated in the project proposal are as follows (pp. 5-9):
| a. To iﬁprove the linéuistic skills of the bilingual.téacher

for insturction in the English'and Spanish languages.

b. To sﬁpplemént the general instructional competency of

the bilingual teacher.

‘c. To provide the teacher with a knowledge and appreciation

of Hispanic-Southwest culture and £raditioné.

d. To provide the'ﬁeacher with information releVantvto
national, state, and particularly community urban problems.,

e, To instruct the teacher in the techniques of self-
-actualization,.ego-development, and social interaction
(using Bessell-Palomares program) .

f; To involve the.;eacher in the production and planning of
instructionai materials and curriculﬁm for use in a
bicuitural-bilingual educational program for the elementary
schools.. |

A réport from the prmoject director covering the activities o:f

o the pre-ser&ice~munk5hopmmill be included as an appendix to this

‘J;Ri(:report. k £

IText Provided by ERIC




IN-SERVICE TRAINING PROGRAM FOR CORONADO SCHOOL .ZACHERS
1970-1971
A, cope of the In-Service Program

wn

The teachers are the crucial element in any-program. In
order to equip the teachers in a bilingual-bicultural program
with the skills and the professional security that this type
of program requires, an in-service training component of the
dimensions outlined below is strongly recommended. The past
year's experiences with the bilingual-bicultural program
point out the following needs: |

1, More effective ways of utilizing teacher-aldes in the
classroom.

2. Improvement of Spanish language fluency.

3.‘ Preparation of curriculum guides tallored to meet the
needs of the Coronado School children, as the
~ program expands. -

4, Long-term planning plus periodic scheduling of work at
each grade level.

5. Selection and adaptation of appropriate materials for the
major phases of the bilingual curriculum: oral lang-
uage, reading, concept development. :

6. Development of basic skills in the preparation of
simple materials in Spanish as well as effective ways
-of using them in the classroom.

7. Laboratory experiences in the teaching of oral language,
reading, and concept development in Spanish.'

8. Background information on research, activities of

other programs, and other 1mportant aspects of
bilingualism.

B. Time Required for the ln-ServicefTraining Program: 197C-1971

The amount of time estimated to afford continuity and
sequence of the in-service training pregram is: (1) a two-

week workshop at the beginning of the school year' (2) one
O _ Saturday morning




; page 8
8.3'Methods of Teacher Training: (Mark all that apply) 8.3 1.3

'

1-courses
2-experiential, teaching supervised by mester teacher
3-yorkshops where teachers offer suggestions to each other
L-use of video-tapes of teachersfor feedbacl: on how they are doing
C 70 5-.cross-cultural semsitivity training, t~groups :
p.16,17 6-interaction analysis (e.g. Flanders systen) :
o ’7-other.(specify) ‘ P p.16 .
¥here appropriate, teachers engaged in tng. activities will earn credit at U.N.M.
S 8.4 Project provides released time to teachers and paraproffesion- 8.4, 0
X"Q « als for joint lesson planning: 71-yes O- not mentioned
erd .
Co ‘f 8.5 Project provides for paraprofessionals to receive course credit 8.5 _Q
f toward eventual certification: 1-yes O-not mentioned
7,,( Cor How? (specify)

8.6 Parasprofessional's role: 8.6 2,3,4,5,6

1-teaching whole class
2-teaching small groups - -
3-tutoring individually
4-clerical Xerox P p.6l
5-contributing to biultural component
how ? develop materials
6-liaison with parents

8.7 Training for project teachers and paraprofessiopals is given by: 8.7 h 1,2,
(mark all that apply) A for teachers B for aides cB_ 14243
O-not specified  __._ .. — ’
1-University faculty X %__.
. S

C 70 2-project's Master Teachers
P.17 3.project's.tedchers X
L-other (specify)

e e L ;

: no.
8.8 Humber and Proportion of personnel giving teacher training who g.81 _:8'_. o
are: 20, —
1-bilingual ’ 3.0 ——
2-bicultural :
¢ 3-N-ET (specify background)

Fa
X

‘ " 8.9 Trainine is proyided: _ ) 8.9 1,2
:_ G 1-dvring a summer session <

70 2-during the academic year

p.16,17 3-other (specify) ‘

8.10 Ertent of training:

8.10 : L o g .
B (indicate no. of houws) é\i_._..
A 1-approximately equivalent to a 270 5 . weeldy . . 6N3
R O college course » 70 ¢ NS monthly o
ERIC® 2-more than one course p.71 7 bi-monthly
i 3-less than one cl:ourse ‘ . : ;
o O &= ad e (anendfed o . -

T e E
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go \/ 8.5 Project orovides for pesaprofessionels to receive course credit 8.5 _Q _
f towerd eventual certification: 1-yes O-not mentioned

70’ Co How? (specify)

8.6 Parsprofessional's role: 8.6 2,3 ,4 5,6

1-teaching whole class .

2-teaching small groups

3-tutoring individually

4-clerical Xerox P p.6l

5-contributing to bpi:ultural co*tponent
how ? “develop materials

6-liaison with parents

8.7 Iraining ij or_project teachers and paraprofessionals is given by: 8.7 A_1,2,3
(I_nafh all that apply) A for teachers B for aides B_1l,2,3
O-not specified e
1-University faculty X

ﬁ*

¢ 70 2-project's lasteir Teachers X
Pel? 3.project's teachers
4~other (specify)

;><

!

" et ——.

8.8 Number and Proportion of personnel giving teacher training who 8.81_
ares ,
1-bilingusl ' ’ 3.0
2-bicultural '
© 3-N-HIT (.;.oec:Lfy background)

" 8.9 Trainine is nrovided: 8.9 _1.2
G 70 1-dvring a summer session ’
‘ 1671 2-during the acadenic year
Pes0s T 3-other (specify)

8.10 Extent of tiaining: , 8.10 ]Q‘ 1o
S B (indicate no. of hours) S~
- A 1-approximetely equivalent to a 5 veellly 6NS _
& gg college course E70 ¢ T NS monthly 7
Do 2-more than one course P.TL 7 ™ bi.monthly
Ce 2 3-less than one course
L=other (specify) = .
Yerot- " no, % .
: (orf 8.11 Nunber and Proportion of teachers_attending training: 8.11 _Q. 100%
. or: if specified descriptively, indicate:
e O-not specified 6-most
1-100% 7-many
2-more than 75% : 8-few
- 3-50-74% S-other (spec1fy)______~_ .
 4=25-50% .
5-1~R4%

o/.0 TRACHERS'! ATTITUDIS

————

9.1 Teachers'attitudes are assessed: (Marlk all that aaoly) S.1 ,1’2’6_?_7_'_’”
‘O-not mentioned
“1-to N-EMT language or dialect
2-1:0 N—ﬂ\l’l‘ students - expectations of achievement

Questionnaire Xerox

‘ included

: p 92 gé 4-prior to participation in bilingual project 95 2
L et \leu 5-after project training

Cory \/6-—ai‘ter part1c1pat10n for a perlod of tine in project

P Lor :

Qﬁr““’ 7-through a questiomaire NN

o Il §-other (specify) Aide%m;tuées-%warwlnserv1ce stu

[KC Teacher's attitudes towards bilingual. program, ‘curriculim, s ga?.c relation-
m=a= ships, policies & procedures. ~
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workshop twice every month throughout the school year or one

all-day Saturday workshop once a month; (3) a two-week workshop

at the end of the school year.

E 4

The University of New Mexico gives the in-service training

participants course credit at the undergraduate or graduate

rlevel for this type of work.

Sequence of the In-Service Training Program

1.

The two-week workshop at the beginning of the school year:
--- Suggestions for effective ways to utilize teacher-azides
in the classroom: group work to jointly outline respon-

sibilities.

" --- Outline long -term plans of the work to be accomplished

during the year in oral language, reading, concept devel-
opment. Three levels of performance for each grade level
may be desirable. | |

--- Plan the work for about a two-month period: concepts,'skills,
behavioral objectives, materials. |

-—— Improvement of Spanish language proficiency through direct
instruction and/or laboratory equipment.

~-~ Labov atory experiences, under guidance, in teaching oral

language, reading, and concept development,

Monthly workshops from September to May:

~--- Follow-up on teacher - teacher aide cooperatiNe effort in the
classroom, - '

- Continue planning work for each'tWO—month period.

concepts, skills, behavioral obJectives, activities,

- 17
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4 APPENDIX A

Shpe

JANUARY - PROCESS EVALUATION - Teacher Aides

E Using the following scale, please respond to the statements:
; 5 = Very

‘{ 4 = A lot - good

: 3 = 0K (all right)

: 2 = Not too good

3 1 = Not at all

5 (j) Because of the UNM Inservice training,

1 2 3 4 5

REET IR NELI

NS -

2 3 I feel more comfortable in the classroom.
1 1 2 1 'I feel more comfortable speaking Spanish in the classroom.
1 2 3 I can make better audio-visual aids..
i 1 2 3 I understand more about bilingual educatiom.
i 2 3 I can help children print.
3 3 1 2 - The inservice was well-planned.
% <jj> 1 5 I work well with my teachers.
5 3 3 ‘I work wéll with the teacher-aides.
1
;? - ‘ Easy to Easy to take
ii Helpful talk to problems to
2 13 [ 4 {5y 2713 Ja4 [542 13 Va4 |5
3 Mrs. SRS 3 |20 2 | 4 2 |3
i Mr, -1 l1 ] 3 2 1113 2 |2 |1
3 M, OO 1 {2 o} o2 4 2 |1 |2
Mrs. , I EEE FIEREEES 0 EN ES
2 | Teacher 4 | 14 sk |1 3
f% Teacher B 4 | >5§ : 1 3
;gv " Other Teachers 4 2 2 1 2 2 2 E 1 2 1
Aides . 3 128 1 ]2 3§ 1 j2 |2
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) (:) The children you are most familiar with:
1 2 3 4 5
1 4 1 The children are happy in school.
1 1 3 1 The children are speaking more Spanish.
2 2 2 The children are now more comfortable in the
: Spanish class.
3 2 The children speak Spanish on the playground.
2 3 1 The children are more cooperative.
-3 3 The children are more comfortable in the

<::) Fill-in's

English class.

‘(1) I would like more lessons in Spanish, more supplementary materials when

(2)
(3)
4)
(5)

working alone with children.

I want to learn more about speaking and writing Spanish (3).

I wish the UNM workshop offered a variety of instruction.

'""My'' Teachers very cooperative (3), helgful'(3),’understanding (3.

Learned a lot, improved from last year,

. PROCESS EVALUATION ~ JANUARY, 1971

TEACHER EVAIUATION: Please rate your involvement with the following on a 1 to 5

(:) This past month I,

score: Not at all = 1; A lot, very much = 5.

1 2 3 4 5
1 A 1 5 Used the new curriculum developed by Coronado staff.
3 2 3 3 Used ideas and or materials from UN{ Seminar.
2 1 6 2 Did Magic Circles (4 weekly = 5) 3
1 2 9 Talk informally with my children.
-5 4 3 - Tried a new approach.
2 3 7 Used interest centers
1 2 3 6

Developed materials for my classroom

ch R ml mir 1
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(:) State number of times:

Talked with parents about their children average 4

Involved parents in class activities average 2 times

Visited a child's home _ 0 (only 1 home visit)

(:) Please rate your morning group's interest and/or improvement, (Use same scale as in 1)

1 2 3 4 5

e L

2 5 3 Oral language
14 3 Reading '
3 4 3 Interest centers
' 3 6 1 - Math (Social Studies)
2 4 3 1 Magic Circle :
3 4 3 Cooperativeness i
4 6 Smiles

(E) And your afternoon group:

-

. 1 1 . 6 1 Math (Social Studies) S E

f% 3 3 4 Interest Centers %

“& 2 4 &4 Oral Language- - : * E

} 2 4 2 . Reéding

t‘ 2 6 2 Cooperativeness L
2 5 3 ‘"Self—Concepts" |
3 5 .2 Friendliness toward peers, :

o

M . .
.-

s
]

B
Wt
A

e S 1 4 s

&9
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'i 6. Please f£ill in: (Some responses received)

As I see it, the Bilingual Program _jis progressing well; a good idea,

Ay e

successful; is giving better results than English alone.

g I wish my aide would be faster; could help more with children with problems;

? I like her attitude.

I would like more Spanish materials, to have "an aide all the time, a whole

T afternoon to prepare materials.

T ) N R e e

'? My children doing fine, speaking and reading Spanish, able to speak more

-

:'r% SE anish .

There is not enough time to do everything I'd like, to teach all we're

g . expected to, plan with grade-level teachers.

I would like help in involving parents in the program, independent work.

i

B9 . .

2 Next year, I would like to try team teaching, teaching both languages in
T

\\

a self-contained room. ‘ ' :

£ ) 7. Comments on "life at Coronado' in general: : :

e T great, good atmosphere, easy to work, cooperative principals, kept our cool.

vS. - Evaluation of evaluation:I (like, do not like) this form of evaluation.
4 3

I would prefer _ No comments. . -

©
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APPENDIX "A"

CORONADO ELEMENTARY SCHOOL FEBRUARY PROCESS EVALUATION - Teachers

I. Instructional Program

A. How is the present program approach meeting learning problems in reading?

| e |5 |

Inadequately Fairly Average Above © - Very =
" Well : Average Well

In Social Studies?

[ .1 5 3 '
Inadequately = Fairly Average Above . Very - g
Well ' _ Average Well - K
In Arithmetic? :
L | 5 3 4
_ Inadequately Fairly Aversge Above Very 5
Well - Average Well &
%
In oral language competency in Spanish? %
L | ' 3 3 & | i
Inadequately Fairly Average Above Very . - i
Well - - Average Well 4
" In ofal language competency invEngiish? ‘ : : - ?
L | | 2 2 6 | | i3
Inadequately Fairly Average . Above Very - ' - ‘ 4
' ' Well ‘ Average Well ‘ i
In developing social skills? ‘ : L
' . _ - s
. . . i
L | [ 3| 1 6 it
Inadequately Fairly Average Above Very S
Well Average Well b
. . [
In deveioping positive éelf-image? . ‘ B o %f
| | } 4 J 4 T2
Inadequately Fairly Average Above Very
' Well ' . Average ' Well
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B. How are skills Prescribed for each grade level being learned in Reading?

L 1 | & ] 5 | J
Inadequately Fairly _Average Above - Very

Well , Average Well

In Social Studies?

L | 2 | 1 | 8 | |
Inadequately Fairly Average Above Very :
Well Average Well : e,

In Arithmetic?

L L 1 | s | 3 | |
Inadequately Fairly Average Above Very
: Well Average Well

In oral participation in Spanish?

L Pt ] 3 | 2 ] &
Inadequately Fairly - Aversge Above Very
Well _ Average Well

In orel participation in English?

L ]2 6 |2
Inadequately  Fairly Average Above Very

Well . ‘ Average Well

In social interaction?

L L+ | 5 3 ] 1 ] N
Inaedequately Fairly Average Above Very
: « We;l Average Well

C. Describe brlefly special enrichment act1v1t1es which have proven worthwhlle

In readlng Lingulstlcs sentence builder
Spanish flashcards for sentence building
Vowel transparencies

Readiness: Picture charts - drawing 11nes on blackboard‘(T‘ff‘f"rigﬁtj—?ﬁﬁr—‘

top to bottom.

Readlng SklllS for independent reading

Interest Centers: Library - Experience charts -.Oral 1anguage through
stories, pictures, flannel boards, etc. - Roberts
oral language program =~ dramatizatlons.

Vs

-

R R A R S R S IR
oot n




e

In Social Studies: Dramatizations - parent participation in the unit:

Community helpers. A visit to the Post Office. Filmstrips and

. cultural awareness inservice,

.In Arithmetic; Working with concrete objects = (Spanish classes) reinforcing

math concepts with science and social studies -~ Interest centers - flash

cards,

In Social Interaction: Dancing - parent teaching typical dances. Parents

that help with parties and cultural events. Magic Circle.

Staff Pelationships

A.

Inﬁerpefsonal relationships among the total staff at Coronado are:

| | I R

s 1. |

Poor Fair Average Above " Excellent
‘ Average ' '
At the team level they are:
L I 1 1 - & | 4 |
_ Poor . Fair ~Average Above Excellent =

Average

Iist briefly changes which -might improve relationships among totai staff:

More get-togethers - talk sessions.

Among team members:

More team members plan session time:




III.

Policies and.Procedures

A. How are classroom routines working?

1 ] . | 2 | & |
Poorly Fairly About | Above Very
. Well Average Average Well

B. Staff meetings meet your needs:

| | 4 | ¢ |
Poorly Fairly - About Above Very
Well Average Average Well

C. Communications among staff members are:

| I D s | 1

Poor Fair : Average Good Excellent

List briefly ways in.which'the program director could be of help to you:

Arranging'visits to other programs for comparisons - an aide to work

with the children every day. He has been very helpful. With problem
children. ‘ .

In which program area do you feel you .ire achieving the most?

Reading (English and Spanish) : Math
Language Arts, Science, Social Studies
Music:

In which program area do you feel you u.e achieving the least?

Spanlsh ~ Palomares

- English - Reading with iowest groups

Science

Spanish as a second language - oral
Arithmetic (Spanish reinforcement)
Music and art (lack of time)

Wbrkshog -~ Seems that what is worked on or one yeaf is not utilized the next.

Ex-curriculum was worked on Spring 1970 - now instead of polishing it up
or using it, we.ignore it.

Improved tremendousely. The subject matter is'interesting and pertinent
to our program. ' o
Tco bogged down with technical abstracts.

LRI
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10.0 ' STAFF PATTERNS |

10.1 Staff " patterns: (marl: all that apply)10.2 Staff: 10.1 _ 1
- 0O-not specified 1-bilingual teacher :

E 70 p.5 1-team teaching : ~ 2-ISL teacher 10.21,3,4,7,. 9
2-cluster teaching P p. 61-63 3-Biddimpwed coordinator \
3-shared resource teacher 4-aides or paraprofessionals (volunteers)
4-other (specify) 5-consultant psychotherapist -

or guidance counselor
E 70 p+5 6-other (specify)

‘ {-’nedla speclalls
: ~ 10.3 lverage nuiber of pupils ner class: currlculum 10.3 03
E 70 O-not specified , speclal 1S‘t.
" Pe 5
YO -4 Lverage mumber of aides_or paraprofessionals. per class: 104 L

O-not specified

10.5 AVQI'@-Q.G..DMleA_QLﬂ:mT._OL.bJJJDgDﬁL_aJde& i.or_pa_ta.- 0.5 1
professionals) per clas:
O-not specified

10.6 Special alde to pupils having most difficulty in learning 10.6 *_Q_________
is givens
1-1na1v1dually by: 3-teacher
2-in small groups : 4-special remedial teacher
O-not specified 5~paraprofessional

6~parent tutor

7-older student tutor
8-peer tutor

9-not specified
10-no-special help given

11,0 INSTRUCTIONAL COiPONENT - DURATION AND EXTEHT OF EILINGUAL COMPONENT

11.71 Duration of Bilingual Education (policy) I Iz II4
U-EMT language will be ulalntalned in procram: LIE DO B DOi: B Boti
(mark all that apply) : NEMT EMT NEMT

- O-not specified how long :
1-as the alternative language of 1eafn1ng 1. - 2. le(inf )

for as long as desired
2-as the medium of instruction for special
subject matter (e.g. cultural heritage)
3-only for the length of time necessary for
the acquisition of sufficient English to -

o et e e [

permit learning of academic content at an Mt I 3.
acaeptable level in English ' IT 1. _Z‘_lnf)
' g ‘ I Loooid

: 11,2 How many years does project state is optimal for instiuction 1.2 .0 _
: for IT-LJ.AT [ group. throu:rh N-—mIT lanf*uaoe to contﬁ nue"
¢ [KC .

wll Toxt Provided by ERIC

O-ﬂO t nentioned L R S,




RN aY C-nst specified specia_ist
p. 5 1
0.4 Lverage mmber. of sides or paraprofessionals ver class: 104 _=__
0-not specified
10.5 Average nuaber. of AL or bilingual aides (or para- 0.5 1
professionals) per clas:
O-not specified
10.6 Special mide to pupils hawing most difficulty in learningz 10,6 _O0
is givem:
1-individusTig by : .3~tmacher
2-in small pgromss L=special remedial teacher
O-not specifi=g 5-paraprofessional
6-parent tutor :
7-older student tutor
&-peer tutor
- S-not specified
10-no special help given
11.0 INSTRUCTIONAL CO:PONENT - DURATION AND IXTEHT OF BILINGUAL COMPONENT
11.1 Duration of Bilingual Education (policy) I I 11,
N-EI language will be maintained in program: .E LONM © DO & DOii
(mark all that apply) NEMT EHT NEMT
0-not specified how long
1-a5. the al_terngtive-_ language of learning Lo S Jf“"‘(inf)
for as long as desired )
2-as the medium of instruction foi special e L )
subject natter (e.g. cultural heritage)
3-only for the length of time necessary for _____ — e
the acquisition of sufficient Inglish to ,
permit learning of acadenic content at an 1M1 3
acceptable level in English : 11 1._%int)
Iy loeee. .
11.2 low many years does project state is optimal for inmstzuction  11.2 __ O
for F-IIT group through N-FMT language to continue? '
O-not mentioned |
if for a particular number of yasrs:
1 2.3 4 5 6 7 8 ¢ 10
(if specified dm %=ms of a condition, please state it - .
e.g. "if a child@egins learning in U-EHT and English in Pre-K,
H-BIT instructiom mhould continue through high-school")
Duration of Bilingusl Fucation (irmpractice) (Mark all that apply) -
11.3 Second _]:g_nr;'f'u.aggr,ﬂearnir_ig__ig_ introduced in which grade: 11.31 x__
code: C= N.A. {Ef no mIT) I1 X __.
1= s Ih x_..
for each group W.A. Pre-X K 1 2 3 4 5 &7 8 ¢ 10 11 12
- I H-E DOM — e e i ame e o i i e o e e —
> 19 Ixmdou U
b Ih & pow/NMr . 0 0 T mom oot
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BILINGUAL PROCEDURES V-C (page 11)
: ) . . ~ Not yet o .
A. COMPONENT NAME _ Evaluation B. DOMINANT LANGUAGE determined ' C. GRADE LEVEL_Preschool
D. NO. OF PARTICIPANTS 120 PRODUCT E. Program Objectives:
F. PERFORMANCE OBJECTIVES G. EVALUATION
(Includes name or description . .
of instrument) ‘Date or Frequency Person(s) Data collecting
of Measurement Responsible and reporting,
i including due date

1. The Spolsky test for language dominance and oral Sept. 7-30, 1970 Evaluation- mwnmw.ﬂvaHn by
proficiency in both English and Spanish will be Office Oct. 1, 1970.
administered to all preschool children as a ’ ~

. . X el
baseline measure for instrustional groupings, . -

2. The Goodenough Draw-A-Man Test will be administered mmvn. 7-30, 1970 ° Evaluation Final report
to a randomly selected sample of preschool children ’ office Oct. 15, 1970.
as a baseline measure of non-verbai intelligence. - :

3. The Test of General Ability - InterAmerican Series, Week ow m<m~cmn»u= Final report - -
Preschool Level - Experimental Edition, will be Sept. 7, 1970 ‘Office by October 1, 1970.
administered to a randomly selected sample of ‘

- preschool children in both Spanish and English as .
a baseline measure of both verbal and non-verbal
ability.
"4. The children in nrm.vﬂmmo:oow classes will improve mmvm. 1970 Evaluation Reports
in oral language competency in both Spanish and February 1971 Office will  Oct, 1970
English as measured by videotapes of a randomly April 1971 tape & submit March, 1971

selected sample of children responding to a
structured dialogue in each language.

to a panel of May 1971

experts in

bilingual education

for ratings.

Aruitoxt provided by Eic:

E\.



; page 10
' 11 4. The current »roject wi 111 be linted to a future Tilingual

Progran ¢ 'at‘ the indicated grade level: (indicate_specific. ggade)
00" v 0. notgneg rfrades .- 14 Voc.,
code: (if no mIT)menti 1=3 4~b6 7-S 10-12 13-céllcge training
I 7= DOH B X. N -
IT 3-DiG - WP X X . e
113, B-DOL/NEHT X. L _ L B
code: 13College or University (Other professional training) 1.4 I ...
14—1’ede1~a1 State, or Private Vocational Jot training I% e
| Es SN
11.5 Second. language learning for. Inglish dominant siudents 1.5 1, 3 ...
projected through grade: | Ii B
4 00 if O not rades
co_de: no @ specified 1 2 D4 56789 1011 12
II o . U
In ¥ I—uf“/u Dor . __ — e e
11,6 Learning in their m=tive language for Non-Enplish dominant 11.6 __3.
C. 70 students is projected through grade:
D37 O=not specified/Grade 1 2 3 4 5 6 7 8 ¢ 10 11 12
) Jet 7 11.7 The amount of instmuctional time in and through their native language
: )(erm L per day for H-IIIT dfudents who are N-E dominant. is°
' (/6071 code: O=not specified wFmath s = sclence ss = social studies
v .
11.7 11.8 1.9
Iin. per day Twtal Min., per Subjects taught - H of time per day Of
: of instruction &ay of any in native.lang. instructich :
CT7l,p. 23th.;ougb__ﬂ_g Smstruction M; o throvgh N-EMT i
Parel | DRELS ek 3% g
- C71,p.28 .7250 360 uSJ.Q,Anta,ScLencE,..‘ang .Artgjiriting,M,R (0O
e -~ eﬂﬁln% o}
- O07lp.32 95 ... 360 .M, Music,lang.Arts. 85, Act,Se ence,Readlnz._Z.’f../o
GFI'A’.'“pr-B'('4 e 300, .. k-...,.‘-..wlg.éo e oo .u-..Bead;Lng,IW s, Sgienie 23.6“70.“
[P RPUSSRUSUURILE NBIPUII U SRS PP P T P e ¢ o oason e et A cacm b e b e er e i et 0e & o S
< I S . et 8 e
LR . i . ‘ N . . cat. ]

11.10 The amount of instructional time in and through thelir natlve language
for MN-IIT students who are English dominant is:

code: 0 = not swecified N.A. = not applicable, no N-HIT, E dom students
X o~ pa. $ 3

o 11,10 : 11,11 11.12
o [MC llin., per day Total ilin. per Subjects taught = % of time per day of

of instruction day of any- -~ in nativz lang. instruction
VI L ANStIEne Ao, i e .o PhEOUEH N-FHT



11.5 Second langmage learning for Inglish dominant students is

11-5 I L2

projected through grade: Lz
00 if O not grades
code: no HEiT specified 1 2 @ L 5 6 7 8 ¢ 10 11 12
II &t — e e e e e e
13 N-ET/S Dom | . — O
11.6 Leafnlng_rn their native language for Non-Inglish dominant 1.6 _ 5.

C 70

D37
Jee
Yeeo¥
cep

) O

C 71,p. 23thrmmﬂxJL1£L-~-.. . Argtruction .
.P'f.e . - -....,(-lé"ﬁ - ——— e oo thr bt @ e is o ]

students is projected throush grade:

O=not soecmfled/Grade 1

234 567 8¢5

10 11

per day for H-IIT students who are N-E dma1nant is:

code:
11 O7

tMin. per day
of instruction

A5

O=not specified mFmath

Total Min. per
day of any

s = sclence

e b i e o 2

11.8
Subjects taught
in native 1ang.

o P e A s 30 0 e

12

9 11.7 The amount of instructional time in and th;ouch their native 1anguage

ss = social studies

1 1 * 9

% of time per day of

instruetich T T

theevgh M-FIT
<. 319 !

-._ I

Q7l,p:28 .uiﬁQn_ﬁnmm_no--_36Qn-husmc,AnL,SCLence,Lang.Arts hrlting,M,Rea
C7lp.32 L 95 300 M Music, Lang JArts, 85, Art,Sc2ence Readlng Qﬁ'
C7lp-374‘ .00 e c“.260 . ..-Beading,M,. SS Scienie 9:?70
B e e PP PR SRR - Y
D e e e e . et e+ s NI R - o mm
SR S R < JO - —
8 e e e e ” - 28 .- —
10 . e .o . e . 1o o
Moy S . . e i VA1 e e e e e
12 . o i 12 - —
11.10 The amount of instructional time in and through their native language
for B=n!T students who are English. dominant is:
code: == not specified N.A, = not.applicable; no N-EIT, E dom students
11,10 11,11 11.12 ,
iin. perzday Total 1lin, per Subjects taught % of time per day of
of instruction day of any in native 1ang. instruction

C7lp.21 1
071p.33

12

ERY
Y2 OWVWR~JIoWmDWN

el O
e e
e

f- - e e

. N i e teaedem w4 e s s Sgie

CJAnstruction ... ..

et C%ﬁ DI RIS
reh .~ ...v.é.. U “m mee e e

i BLO e

. 2 6o. .. ﬁieadlng,M SS Scl
foom e e e . e e s

SRR T
Sy e T

For first grade there is a Spanish component (d.7i

(¢ 71,

De 23)

Xerox ¢ 71, pp. 21,23,28,32,33,37

Ccfj
[Kc /

wll Toxt Provided by ERIC

10b— 9

E 70,

thyrough N-FIT

"ifﬂh 3i7o.,--4
g
erlch. .. ... 4. ;
e . -
15 . e
6 |
g e
'8
28 -
110 |
11, i
112, i

5.28) & Engllsh component
It is unclear as to how they are scheduled together.

p.78 states there is a

spllt day (5 day in each
language).
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of cultural experiences, *

8
1
BILINGUAL PROCEDURES V-C (page 11) ’ ¥
. ‘ . . Not yet : B
A. COMPONENT NAME m<mHCmnH0ﬂ. ) B. DOMINANT LANGUAGE determined. €. GRADE LEVEL Second Grade
D. NO. OF PARTICIPANTS lso ___FRopDbCT _ " E. Program Objectives:
T wmwmom%zom OBJECTIVES o G; EVALUATION
(Includes name or deseription . , : : ,
of instrument) . Date or Frequency Person(s) Data collecting
. . . of Measurement Responsible and reporting,
. Ny Including due date
5. The degree om‘am<mwowam5n of positive wmwmybﬁmmm 1970 Teachers " Reports in = ..
and social behavior will be evaluated by individual ‘ : Jan, 1971 o L *Nov., 1970 .
ratings of the children oty nmw mWw.:memm@oﬂm«mm , »wW%wammw L Jan,, >bnww.mﬁm_/ ’ :
Human Development Rating Beales. v : June 1971 L June, 1971 @
6. The children will perform in the basic language ’ © Week of April 1, Teachers . Final report i
. skills required in the Miami Linguistic Readers - 1971 . . : May 1971 i
as measured by a teacher-made test. ) : B : . . L ;
7.. Cultural enrichment through materials, field trips, . Monthly throughout - Project - Final report i
etc., will accrue to the children during-the year. = . the school year. - "Director June 1971.° m
No measurement is possible, but records will be kept . 7 or C P
. ]

designee




9100 to 9:15
12:30 to 12:45

15 to 9:30
45 to 1:15

9:30 to 9
1:00 to 1

sa se

%5
15

9:45 to 10:00
130 to 1lsk5

to 10200
to 2:00

=\0
¥
AR

10:00 to 10:15
2:00 to 2:15

10:15 to 10:30

. 2:15 to 2:30

10:30 to 1045
1:15 to 1:30

10:50 to 11:25
2:30 to 2:55

v

23.

KINDERGARTEN

Opening Ex. (Spanish & English)
Roll call, lunch count, pledgws,
News : 'S

Music (Spanish.& Engiish)’if
SSOL (8panish) f =2
Snacks (go fq cafeteria)
Supervi;ed play outdoors
ﬁest period

Human Dé&elopment

ESL‘

- Free play

10\,

-y



9:00 to

9:15 to

10:15%to
10:30 to
1045 to

11.00 to

12:30" to

12:45%t0

‘l:HS'to

2.00 to
2:15% %o
2:30"to

c2:45 %o

9:15°

10:15°

10:30°
10:4%5°
113100

11:30°

2457

3:00

28.

Spanish Component

SECCION MANANA

SECCION

. . : . ’
Iniciacion, saludos a la bandera,
Noticias.

Artes del Lenguage

15"--Leng. oral (cont. tomados de

Ciencia y Estudios Sociales.)

45°--Lectura

Regreo

Escritura

Reforzar Matemdtica (misica)

Palomares

TARDE

Saludo, Fecha, responsabilidades,
noticias ' :

Artes del lenguaje

15" --Lenguaje oral (cont. tomados

de Ciencia y Estudios Sociales)

45’-—Lecturém
Escritura

Recreo
SSO0L
Misica

Artes

[0



@

GROUP -1

9:00 to 9.10

9:10 to 10:15

10:19 to
10:30 to

11300 to

11:25 to

11330 to

10330

11:00

11:25

11:30

12330

SECOND GRADE . -
CLASS SCHEDULE

Spanish Component

MORNING
Opening exercises
Language Arts

SSS - SSOL
Social Studies

Science
_Art

RECESS
Human Development (Palomares)

Story time
Music
Math (reinforcement)

Health

LUNCH

10 &

—ead i
~ . e



10

37.
'i'HIRD GRADE
CLASS SCHEDULE
8:55 to 9:00 ' Opening Exercise
- 9:00 to 9:05 - Health o
- 9:05 to 9:25 7' . English i ‘ ;;3
. | | {K
9:25 to 10:15 Reading (English)
| . 10:15 to 10:30 Recess | . ':
10:30 to 11:00 : Reading (Spanish)
11:00 to 1135 Aritﬁmetié (reinforced in Spanish)
; o " 11:%0 to 12:30 LUNCH
12330 to 12:50 | sdcial-Studiés (Spanish and

reinforced in English)

“12:50 to 1.05 Science (réinforéed in Spanish)
1:05 to 1:30 o | Spelling -
1:30 to 2:00 | | ". | Expreégive Art

~£°%' 2100 to 2115 , © Recess
2115 to 300 " Enrichment
Tuesday and Thursday - - - P.E. 10135 - 11300

Friday - - - = - == - - Library 11:00 - 11:30




21,
FIRST_GRAbE . R ..
ENGLISH COMPONENT
- 8:55 - 9:10 | Opening Exercises
C 9110 - 9:20 ‘Writing o
¥
9120 - 10:15 | Reading {
110115 - 10130 | ) Recess "
10330 - 10:50 | ~ Math
10550 - 11:30 | Magic Circle, Social Studies
, ' (reinforcement)
12130 - 12:k40 Writing
12:46 - 1335 . Reading
1535 - 2:00 | Math
2:00 - 2:;5 | | -Recess - -
2315 - 2:30 - Art
(:}~. . 2:30 - 3:00 ..v Social Studieé (reingorcement)

Wednesday'.'.‘. . . . Library 9:00 - 9:30

Social Studies and Science alternated,. according to unlts
being taught in Spanlsh component.

AV




33.

SECOND GRADE
CLASS SCHEDULE :

English Component

(& 9:00 to 9:15 Opening Exercises
) 9:15 to 10:15 | Beading ESL Miami
lOfl5 to 10:30 | : RECESS TWTH (P.E. MF) 10:00 - 1G:25
10530 to 11:00 Arithmetic
.ll:OOAtdbll:lS | ’ Human Developmeﬁt
11:15 to 11:35 Science
il:35 to 11:40 | Lunch ﬁrep. Alphabetically
11:40 to - LUNCH |
12:30 to 1:30 Reading ESL Miami
1130 to 2:00 .  Arithmetic
() 2100 to 2115 - RECESS TWTh (MF no Recéss)
~7 , -
2:15 to 2:30 | ..‘ Humanﬁgvelopment
2:30‘to 2:45 . Science

2:45 to 3:00 - Art or Music .




pace 11

11.13 1—%@@p@1j§f¥%§j@y-—cnhp:wna gEsh- ~other- Fommie 11.13 gﬁw
sbudents- {ineluding NeEi M Tnatich- demimant), English
liother tongue students do not receive instruction in c 4
a secoud language 70, p.1
O-no English liother tonsue students
11.14 The anount of instructional time in and through their second language
for pupils who are native speakers of English is: )
(Spanish)
code: 0 = not specified N.A. = not applicable, no English 1T "students
11.14 11.15 11.16
[

1iin, per day .
of instruction
through N-TT
H .

Total min, per
day of any
. weahstruction

Subjects taught
in seccnd lang.

11,77 Mixed or sevarate languag
in the classrcom (mar!: all that apply)
O-nct specified -
1-languages are never niwed by either the teacher, aid
Pupil in any one class period; only one language is
2-the second language is used exclusively by the teach
and pupils during at least one portion of the school
3-the teacher uses one language ex
pupils.are allowed to use either
4~the teacher uses only one language; .
professional uses another
nay use either,
5-the teacher reinforces any conver

A
during the same class peri

sation initiated by

E' 70 through the use of whichever
p. b6 6-constant switching from one longuage to another by t
lesson. ' '
Kerol |4 7~the teacher uses English and the pa

the same material for NH--ELT pupils,
8-other (sumarize)

.
Z

12.0 MNETHODS OF SECOND LAHGUAG

ERIC

IToxt Provided by ERI

TEZACHING
{(liark all that épply; some projects may use a combination
of methods)

<. usage by, teacher and/or aide

s

of time wer day
of instruction

Pre X . ... . .. ...

e or the
used.
er,aide

day.

clusively within a class period;
tive or second language,
however, the aide or para-

od; students

the child

language the child has used at the time.

eacher during

raprofessional then translates

12,0 .1 .




jg°]
' 3
Wy oowmdwnD -
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-t
R Ye)

~
~

of instruction
throuzh N-
r O b

R e TR ST )
day of any
..Anstruction

WL R S e JLL UG L e - RN B

of instruction
through N-zi.7T

J ~
in seccnd lang.
Qi

11.17 lixed or separate language usage by teacher and/or aide 1.7 56—

E 70
P b6

Ketot 14

in the classroom (marl: all that apply)

O-not specified
1-languages are never nixed by either the teacher, aide or the
pupil in any one class period; only one language is used.
2-the second language is used exclusively by the teacher,aide
and pupils during ‘at least one portion of the school day.
3-the teacher uses one language exclusively within a class period;
pupild .are “llowed to use either native or second language.
4—-the teacher uses only one language; however; the aide or para-
professional uses another during the same class period: students
11ay use either. ’ ' ‘
5--the teacher reinforces any conversation initiated -by the child
through the use of vhichever language the child has used at the time.
6-constant switching from one language to another by teacher during
lesson. : ‘
7-the teacher uses IEnglish and the paraprofessional then translates
. the same material for H-EHIT pupils,
8-other (summarize)

12.0 METHODS OF SECOND LANIGUACE TEACHIHG

(iia
of methods)

Y-

v all that apply: some projects nmay use a combination 12.0 _ 1.

1-Ay§;p:l;ggyal'habit skills or behavioral appiroach. Hmphasis

on commmication. . ‘
(units) in both langvages by teacher and students, student
repitition of tapes and/or fluent teachers' model sentence
patterns until responses are automatic.
dialogues are systematically presented.
sociation between object and word in second language in a
secuence of patterns learned in complete sentences.
generalizations drawn from examples.

E 70
P.5,6

See

XedoY
Copy

Includes contrastive analysis of sounds

Structural drills and
Includes direct as-

Inductive-

/’ 2 IF R-Transformational-cognitive approagh -
Acguiring an vnderstanding of the structural patterns or
gramiatical rules of a language.

ERIC

Aruitox: provided by Eic



IIX.

Techniques and Activities
A. Techniques for Second Lahguage Teaching
. . weshon
1. An audio lingual approach 12.0

Language learning for children should be language
learning for communication. Consequently, an

'audio—lingual approach, or a necessary adaptation

of it is strongly urged when teaching English and/
or Spanish as a second language. This approach
recognizes that first the ear must have training
for comprehension of the spoken language. Speaking
practice follows immediately. The correct sounds
and patterns of the language are learned utilizing
normal, everyday speech. Reading and writing
practice follow the drill in oral skills. This
method also recognizes the fact that vocabulary

?s easily acquired, that the learning problem
is one of sound and structure.

When teaching the oral skills, there are four key
words for the teacher to remember; listen, repeat,
practice and create.

A skilled teacher knows that motivatién is the key
to effective teaching. No method, no drill, o
approach is effective unless the child is interested.

Suggestions for Language Teéching (General)

As an ‘aid in teaching the language skills, the
foLlOwing suggestions are offered:

@. Carefully plan your classes (teaching) in
advance, but always leave room for flexibility.

b, Alert pupils to your (and their) Objectives
and th these objectives will be attained.

‘€. Approach the language as a practical tool,

something to use, not something to talk about.

d. Talk.about, read about, write about tdpics of
interest to your students.

€. Always keep in mind the differehces between
‘@ssimilation of theory and bractical o o .

Na_




recognizes that first the ear must have training_
for comprehension of the spoken language. Speaking
practice follows immediately. The correct §ogn§s
and patterns of the language are learned utilizing
normal, everyday speech. Reading and writing_
practice follow the drill in oral skills. This
method also recognizes the fact that vocabulary

is easily acquired, that the learning problem
is one of sound and structure.

When teaching the oral skills, there are four key
words for the teacher to remermber ; listen, repeat,
practice and create.

A skilled teacher knows that motivation is the key
to effective teaching. No method, no drill, o

approach is effective unless the child is interrested.

Suggestions for Language Teaching (General)

As an aid in teaching the language skills, the
following suggestions are offered:

a. Carefully plan your classes (teaching) in
advance, but always leave room for flexibility.

b, Alert pupils to your (and theix) objectives
and how these objéctives will be attained.

¢. Approach the language as a practical tool,
something to use, not something to talk about.

d. Talk about, read about, write about topics of
interest to your students.

e. Always keep in mind the differences between

assimilation of theory and practical application.

f. Insist that students Keep their books closed
duriny presentation and piactice.

g. Encourage all students to participate - instead
of yielding to the temptation to call on out-
standing students only.

h. Differentiate between the hearer and the
speaker as you train pupils.

i. Teach only one thing at a time, such as new

vocabulary, a new pattern of structure, practice

©n a particular sound problem or a persistent
problem.




Ik

j. Teach phrases or sentences (utterances)
instead of isolated words.

k. Correct mistakes in pronounciation Immediately.

1. Clarify neanings of words to avoid confusion
and to save tine,

© M Use visual aids and cues to explais meanings,

D, Alvays nake use of something "old" when you
are teaching something new,

0. Do not emphasize errors. e positive -.call
for choral correction of mistakes before asking
the student to correct his error,

p. Give praise for correct answers.

9. Let reading and writing éssignments be on
faniliar material,

+ . Don't ask students to write things they cannot
53y,

S, Give assignnents that are helpful to students: -
don't be quilty of asking for "busy work".

t. When giving a new assigmment, alvays explain
fully what is expected and how it is to be
carried out. Give models of assigmment.

1. Do ot judge a student's ability‘solely o
the basis of his written work.

mmmmmmdeMMMmMM
for it periodically.

¥, Don't expect your pupils to know as much about
- the language as you do, You are not in the
teacher training husiness.

+ Bffective Techniques

!
*

It is essential that the teacher strive constantly

to learn about and to utilize new or revised
nethods. The techniques described are those used
in many language classes. They have been selected
for their known effectiveness in language learning,

Listening and Speaking

a, Listening Bxperiences
Before the child can understand the spoken
Work, he-mist learn to listen carefully,
Purposeful listening experiences should be
provided from the very beginning,
Students rust be trained to listen not only
for understanding, but also to be able to
reprodice the sounds and intonation patherns

of the language. Such activities can include:

Teacher and pupil use of the language for the
dailr routine and classroom directions.

Increased use of a variety of recorded
naterials.

Listening to resource persons.
Radio and television prograns.

Ganes which require attentive listening.

b Presentation of a Language Pattern

One major device to teach sound and new items
of language structure is the presentation of

- a sinple language pattern. Vocabulary is also
taught by making simple substitutions in the
basic language patterns, These steps may be
used in an oral presentation:

Saying the hasic sentence pattern clearly
and distinctly several tines at normal speed.

Indicating the meaning of words or situations

by pictures, gestures, action, or simple
explanations. A

%
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Having students listen carefully before
they repeat in chorus.

Having the pupils repeat the patterns after
you. This enables you to listen for and
hear problems as you walk around the classroom.

Modeling the sentence pattern repeatedly.

Giving remedial pronunciation practice for
any words causing difficulty.

Havisg pupils practice in isolation only those
words that pose pronunciation problems, and
then repractice them in context.

After students have mastered the sentence
pattern orally, have them practice reading
lt

Dialogues
A dialogue is a simple conversation between

two or more people. It is built around an
everyday situation in which the student under-

'stands, identifies with, and enjoys. Dialogue

practice offers practice in pronunciation and
structure as well as providing for other

values - meaningful'experiences, time not wasted
on isolated words, and the pupll finds a personal
lnterest ’ .

The following questions may be used as criteria
by the teacher in selection of dialogue material:

1. Is.the dialogue short interesting, and
meaningful? -

2. Does it contaln simple phrases and patterns
for mastery’ :

3. Is it developed around a real situation
on the child's interest and emotional level?

4. Does it allow for intensive practice of



basic structural patterns and insure a
high quality of language development?

5. Does it in some way reflect or transmit
ideas of the culture of the people who
speak the foreign language natively?

When teaching a dialogue, these ssuggestions
are helpful:

1. Use appropriate facial expressicrs and
gestures in the presemtatior so that the
children will get the feel of what they
memorize.

2. Make use of pictures, props, puppets, or
other visual aids necessary to clarify ideas.

3. <Change positions each time there .is a change
of speakers.

4. Re-present the dialogue sentence by
sentence for added comprehension and
repetition practice.

5. Walk around the room and require the children
to repeat the sentences of the dlalogue
by the use of hand motions.

6. Give correction to errors through choral
repetition drill of correct forms.

7. Always cultivate the habit of clear and
quick responses. -

8. ZKnow that a dialogue has been mastered when
most of the students can participate at a .- — ¥
moment 's notice and the entire dialogue b
can be said from beginning to end at a
normal tempo without hesitations or mistakes.

By selecting well organized and appropriate
dialogues and applying well sequenced steps in
their presentation, the teacher can better his
results considerably. He must remember that
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through the medium of dialogue practice, =

is teaching his students to become independent
in the use of the simple forms in natural
hearer-speaker situations. 7 -

Students in the higher levels may be led to
create their own dialmgues. Whole expressioms

&nd parts of dialogues that have been memorized

Previously may be used as a basis for developing
the new dialogue. ‘

Pronunciation Drills

- Bvery teagher of English serves as a mode=l from

Propussciztion. EF he teaches Spanish spealking
children, it is important that he become well
acquainted with the sound structure of English
and with the ways in which it contrasts witth
Spanish. This knowledge enables him to Pradict
Pronunciation problems and to select or TrEpaite
drills fex %their solution. )

Several techniques are suggested for preparing

drills for pronunciation practice:

1. Contrast words with the same beginning and
ending consonants but with varying vowel
sounds; but, bought, boat.

2. Contrast words having the same vowel sounds,
but with varying final consonants: hat,

had, has.
3. Contrast words containing the same consonants
' in different positions in the words: tan,
stand, Nat. s

4. Develop recognition drills of similar words
with contrasting vowel Oor consonant sounds @
heed, hid, head, had; sheet, cheap, ship,
chip.

5. Give interesting and'practical explanations
"or drills as to how difficult sounds are
made:
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By comparing unfamiliar sounds to noises
familiar to students, such as s sound of
serpent, sh "hushing" sound.

By using simple illustrations, as "the motor
in throat" to distinguish between voiced
and voiceless sounds such as f-v, t-d.

6. Lead students to form their own pronunciation
rules after they have been taught inductively
a mumber of examples:
Formation of the past tense ending in -ed.

Formation of plurals. ' f

These procedures may help the teacher in presenting
pronunciation drills more effectively.

l. Model a pair of contrasting words or a f
sentence. '

2. Have class repeat in unison.

3. Repeat the same pair of words or sentence,
pointing to an individual student to repeat
after you.

4. Then model the second pair of words or the
second sentence and follow the same
procedure. Do the same with subsequent
words and sentences.

e. Dialogue Adaptation

The objective of dialogue adaptation is to relate
the dialogue sentences and situation to the ,
personal experience of the students. The 3
technique consists of questions and answers :
that are based on the dialogue, and it may be - 3
used as soon as the appropriate parts of the
. basic dialogue have been fairly well learned
‘by the students. .

The following are suggestions for presenting

R
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dialogue adaptation:

1. The question-answer process is first
practiced between teacher and students.

2. When a phrase becomes familiar, direct one
student to ask the question of the student
next to him.

3. After answering, this student in turn may
ask the student next to him.

4. This "chain drill".ends_after several
students have participated.

5. Introduce a new gquestion.

6. When necessary, prompt the correct form
immediately.

Questions and Answers

The gquestioning technique is one of the most
frequently used by language teachers, but this
does not mean that it is the most successfully
used. Valid question practice is very important
in language learning because it requires the
ability to think quickly and easily and to
answer automatically.

The following suggestions are for improving
the technique:

1. Direct the question to the whole class
before any one pupil is called on for an

answer.

2. Use only words found in the pupil's
vocabulary.

3. Be coOncise, Clear, and definite.

4. Require all questions to be answered in
complete sentences or utterances.

-1l-
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5. Pass the questions around and give all
students a chance to participate.

6. Do not follow any special order in asking
the questions, such as seating arrangement
or alphabetical order.

7. Do not allow a few of the very slow students
to waste the time of the class.

8. Ask most questions in a business-like,
but unhurried rapid manner.

9. Use various types of questions that will
establish an active wvocabulary, emphasize
points in grammar, test student's infor-
mation, and stimulate thought and create
enthusiasm. Make questions difficult enough
to challenge the student's efforts but not
so difficult as to discourage them. The
most effective questions are those pertaining
to students' lives and experiences. They
create personal interest and enthusiasm.

For drill purposes, however, and in order
to build an active vocabulary, the teacher
may use other types of questions: yes-
no; choice, simple and difficult recall.

- Directed Dialogue

Directed dialogue is a controlled conversation
between two students stimulated by teacher
instruction. The student rephrases an utterance
and addresses it to someone else.

When presenting directed dialogue:

1. Have two students come to the front of
the room the first few times you use the
technique.

2. Use students' own names in speaking to them.

3. Have one student repeat the words.

4. Have the entire class repeat the same

-12=
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sentence or questicn.

5. Move and stand beside second student; give
him the exact response.

6. Have him repeat it; have class repeat it.
7. Give the direction to first and secong
students to elicit the responses without

prompting.

8. Repeat the same directed dialogue with two
or three other pair of studerts.

9. Prompﬁ immediately when prompting is needed.

Activities

Songs, games, story‘telling, puzzles, and art activities
are not only ways of creating atmosphere, interest, and
enthusiasm, but they are also an excellent medium for
teaching, reviewing, and testing language learning.

1.

Songs

Children of all ages enjoy singing songs because
they:

@. Are fun and .create atmosphere.

b. Teach melody and words in a manner that will
maintain interest,

c. "Aid in learning new sounds and give an interesting
medium for pronouncing them correctly.

d. Facilitate learning of new words and concepts
through appropriate action’or dramatization.

€. Afford a means of improving intonation patterns
and rhythm in the new language.

f. Give.practice on the cardinal principle that a
word must be learned before it is seen.

-13~




— -

-

/K

When teaching a song, follow these steps:

2. Read the words at a normal speed and explain
the text, elaborating on any parts that are
necessary.

b. Sing or play a record of the song all the way

' through so that students will become interested
in the melody and how to sing it. '

€. Re-read the song, line by line, indicating
.rhythm and inflection by hand motions.

d. Have the students repeat the song. in choral
‘unison witl. correct pronunciation and rhythm.

e. Require correct pronunciation of all words,
giving choral unison drill of the difficult
words.

f. Sing an entire verse (or par£ of a verse)
and have the students join in the singing.

' g- Continue singing until students have learned
to sing the melody correctly.

h. Encourage students to learn the wecrds by memory,
once they can sing the song correctly. o~
_ﬂ-._iv~-05ganzze-groﬁ§s'for‘twov“fﬁrééf*éﬁ Tour-part
harmony, after the song has been mastered by
‘the entire group.

J- Make the presentation of a song more meaningful
by using appropriate pictures and relating it
to the development of the lessons taught.

2. Games

The teacher can take advantage of the child's -
‘natural interest in games to give additional practice
in reinforcing, maintaining, and reviewing previously
learned skills. : : '

In selecting games for‘classrobm_use, choose those that:

~14 -~
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a. Are fast moving in order to avoid monotony.
b. Contain elements.of Suspense and competition.
€. Require responses from a large number of students.

d. Are uncomplicated and require only simple
eXplanmation and score keeping.

€. Most of all, provide definite_learniné
objectives. ‘

Many professional books and magazines provide
teachers with new ideas about games. The following
are some samplings of games that have been effective
in language teaching:

a. Lost and Found

Ask individual children to stand and repeat
what they would Say to a policeman if they were
lost. Each child might say:

My name is Juanita Morales. T am six years
old. - I live at 566 iaredo Street. My father's
-name is Raphel Morales.

(Texas Eﬁucation‘Agency; Austin, Texas.
Bulletin 642, March 1964.) '

B
e e

””“5*‘*”"‘"bfwwﬁéﬁﬁhany_Are There?

- Use number cards and pictures of any object,
person, Or animal. Hold a number card in one
hand and a picture in the other. Aask, "How
many _are there?" ‘

| (TéaChing Children Foreign Language. .
-Finacchiaro, Mary. McGraw-Hill Book Company,
New York, New York.) ' :

c©. Nice and Clean (Song-game)

(Tune: Mary Had a Littlé-Lamb)

-15-
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Tito had a bar of soap,

A bar of soap, a bar of scap.
Tito had a bar of soap,

He used it every day.

His face and hands were always clean,
Always clean, always clean. -
His face and hands were always clean,
He used it every day.

Maria had a toothbrush,
A toothbrush, a toothbrush.
Maria had a toothbrush,
She used it every day.

Lupe wore a nice clean dress,
Nice clean dress, nice clean ‘dress.
Lupe wore a nice clean dress,
A nice clean dress today. /

(Texas Education.Agency, Auétin, Texas .
Bulletin 642, March 1964.) o

Story Telling

The learning of stories furnished rich listening

and speaking expariences that promote language

growth. 1In selecting stories for beginners, those

that are well-known and well-liked should.be chosen. -

“They-give pupils "f€8lings of confidence. ' The

teacher can use pictures and.prbps_to help get
meanings across. These steps are effective 'in

presenting a story:

~a. Practice repeating the story several times

outside of class, using Pictures and Props that
"may be used during its actual presentation.

b. Correlate skillfully the pfesentatidn.of each
visual aid with the idea that it explains.’ -
Practicing in front of a mirror can be helpful.

€. When telling a story, follow the same sequerc e

€ach time and use the visual aids exactly the
same way. The visual material may be different

-16-—
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to vary the presentation, but always present
the events in the same order Oor sequence.

a. then first presenting the story, tell it in
a short and simplified form, dealing mainly
with the basic framework. '

€. Use key phrases or expressions later as a
refrain or choral drill. Present the dramatic
action so that the children can easily learn
to mimic the voice and the action.

f. Tell the story a number of times. .

9. Have dramatic presentations with the children
performing or using Puppets to serve as ga
culminating or final activity.

4. Puzzles

Puzzles are a most useful aid which all children

enjoy. Like games, they arouse interest and are

ideal for reinforcing learning or review. There
- are a variety of types, among which the following
- @re commonly used in language teaching:

a. Picture puzzles (grades 2-6: A picture puzzle
is one in which‘Ehgwghi;dqungfat_thewpicture-f-
T T T T VRS dévelop concepts at these levels. An
example would be a picture of a ball with
. _ the letter b missing. The child sounds out
”wé ‘ : the word and supplies the letter he hears.

P .

b. Story puzzles (grades 2-8): A story puzzle

' is one in which the child.reads a teacher -
composed story or composes one himself. After
it has been read several times, consonants,
blends, or endings are erased and the child is
permitted to put the missing letter or letters

in the right places.

. ..£... Compound Word puzzles (grades 2-6): A compound
 : word puzzle picture can be made by drawing
pairs of pictures. The child can spell the
. words to match the Pictures, thus Ccreating the

-17~-
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. compound words.

d. Rhyming Word puzzles (grades 1-2): A rhyming
word puzzle is one in which the child looks
at a picture on the board and writes a word
that rhymes with the picture. Another variation
is to have a list of four words with one word
that does not rhyme. The child circles the
"wrong" word.

e. Crossword puzzles (grades 2-8): Crossword
puzzles may be made and duplicated by the teacher
or purchased. Each child reads the sentence
clues and puts the letters in the squares to
" make a word. A variation would be to give students
the puzzle filled in correctly and let them
provide the sentence clues.

5. Art Activities

Art activities are a helpful aid to learning and may
be used most effectively with younger children.

When they first come to school, they are curious
about their new surroundings, and art activities
take advantage of this natutral curiosity.

Through art work, the children learn simple terms,
such ‘as sguare, circle, and color. They learn to
observe and appreCiate color in nature and_ to_ - _ i .
'recognize the primary ‘and secoﬁdary color groups

They also. learn to express. themselves. All. of these
learnings stimulate language growth. '

The following are types of art activities that can
be used. Some are for the children to do and some
are to be partially prepared by the teacher, to be
completed by the children.
a. Two-dimensional Art Activities

l. Use crayons in different -ways.

2. Use tempera paint inta'variety of ways-

3. Use colored construction paperxr in different
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Ways -

4. Illustrate stories and poems with crayon
and paints. ‘ :

5. ﬁseAfinger paints.
Three-dimensional Art Activities
l. Use clay. - - v

2. Make Masks.

3. cCollect odds and ends of sc?ap materials

to make interesting forms.

4. Use cloth, yarn, and 1afgé needles to sew
simple objects.

‘Art Appreciation Activities

1. Take a walk, observing and talking about
the beauty of nature.

-,'2., Collect articles‘and flowers for enjoyment

and beauty.

3. Learn to care for personal belongings in -
" an orderly manner.

e e e e e e e — At pan - — e e w — L —_—
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Ra-inductive =-generative approach: thirough listening to cormunication,
perhaps of peers, and attempting tiie new language in situstions which
call for the student to generate sentenc. - test his understanding.
(the way native language is acquired)

Includes direct association between object, picture or action and
word in second language.

2b-deductive ., - the zognitive code approach: through initial formal
study and analysis of grammatical structures, then applying them through
examples, i.e. ansvering guestions, or transforming affirmative sentences
to negative, declarative to interrogative, active to passive. '

C-Gramaar - Translation ilethod
Formal study of rules of gremmar and translation from first language
tc second. Emphasis on reading in second language rather than using
it for oral communication. ' '

13.0 DCMIW,AHT AND SECOND LANGUAGE SKILLS SEQUENCE

AL-}* Language Skills Secquence v
(*Audiolingual Hethod: listening, speaking, reading and writing)
7 _

IT
Nonr Eng dom Eng dom
students students
A in dom B in A in dom B in .
T T s e o T M lang T T Tgécond” TTlang T T second )
lang : - lang

O = not specified. : _
(Use not applicable (n.a.) if project has no Eng, dom. students)

13.7 Second langnage listening-spealring _ 13.1 IB__1
: slkills are learned: ITB_ 3.
1—-concurrently witl. ‘ominant language :

listening-speaking skills

2-after a specified level of compe-
tency achieved in listening-spealiing
skills in dominant lansuage

3-a-specified period of time after
listening-spealing skills in doninent
language taught -

4~before any specified level of lis-
tening-spéaliing competence achieved
in c¢ominant language e

— - Lo —

———— - —

13.2 ALI sequence followed: IB_o 4
1-Listening-speaking proficiency : _ . ’
precedes introduction of reading  ___. e I — IIB_o 4 .
o "—ieading is taught concurrently
RJ/‘ with listening-spealking skills
-~Learning to read overlaps learning .
21: -4 ﬁi’ﬁﬁl nc‘—.ﬁ'l;ﬁa‘“ing ﬁ"ﬂ" ]l—l L R R R R R R o . ‘

E

BA v providea by enic

——— - . ——




>-Grermar - Twranslation iiethod :
Formal study of rules of .grammar and translaticn from first language

to second. Hmphasis on reading in second lansuage rather than using
it for oral communlcatlon.

13.0 DCMINLHT7END SECUND LANGUAGE SKiLLS SEQUENCE

AL-ri*  Language Skills Secuence
(*Audiolingual ifethod: llstenlng, spealting, reading and writing)
I

II
Non Ing dom Eng dom
__students students
A in dom B in A in dom B in
lang . second  lang second :
' lang lang

0 = not specified
(Use not applicable (n.a.) if pz OJect has no Eng. dom. -students)

13.71 Second language listening-speal:ing 1201 IB -1
sliills are learned: .
1-concurrently with -doninant langsuage
listening-speaking sliills
2-after a specified level of coinpe-
tency achieved.in listening-speal:ing
skills in doninant lanuage
- 3~a specified period of time after
listening-speeliing skills in dorinecat
language taught
4~before any 5pe01f1ed level of lis-—
tening-speaking coapetence achieved
in conilnant languagse

————

: 13.2 IAﬂJ;’g;_
13.2 ALl sequence followed: : '
1—Llsten1ng—spea51ng proficiency
precedes introduction of reading
2-ileading is taught concurrently
- with listening-spealiing skills
3~Learning to read overlaps learning
of listening-spealking skills — —
4-There-is -seme~overlaon: between «—w o cvmem v
learning to read and to write.

s e IIB_;;’AkJ

13.3 Llstenlnp—soeallng proficiency 13.3 1 2 .
determined by
1-measure of listening-spealing o o ITIA 2o
proficiency . . IIB 2___.
2-infoirmal assessment by teacher o — — -
video tapes
13.4 Second language reading suills . - ‘ 13.4. 1B 3
are learned: - IIB 1
1-concurrently with learning to read
in ' dominant languege
2-after a speciried revel of dominant
language reading competence
achievement
3-& specified period of time after
czrning to read in dominant language
e.g. a specific grude)
L-before leaining to read in dcminant
languayse




I - IT
Non Eng dom  Eng dom
students students
A B A . 5 -
dom second dom secont
-lang lang lang lang
13.5 Qleading is introduced:
4-individually, when child is ready L o . 135 IA1
or at a specific time during grade: K e . o IBl .
‘ 1 ITA 1
CT70 2 x “f JL x” IIB L
b 034 3 ”‘_‘ I . o .
13.6 Deading readiness is determined by: v
~ 1-test of reading readiness e — . 13,6 TAL__ .
2-informal teachef asses.,ment o . . IB L .
0 p.32 ITA 1
IIBL ..
13.7 Grade level reading is expected: ,
1-in firet grade - ___ -~ ____ —_— . 137 IAL
2-in second grade = __ . L L IB 1.
C 70 3-in third grade T .- IIA
D34 4=in fourth grade e — IIB1
‘ 5-in fifth grade . — o _—
6-in sixth gra.de e — -
e e . Tmotheri(specify). o e
13.8 Grade level academic achievement (math, science, etc. ) in the 13.8 IBNS
SECOND language is expected: o IIBNS .
1-in the first grade
2-second grade
3-third grade , ,
4~fourth grade : : .
5-fifth grade '
6-sixth grade
7-other (specify)
14.0 INTEGRATION OF SECOND LARGUAGE LEAINING WITH OTHER LEARNING: 14.0 I %2
I 2,4

(mark all that apoly)
: I = N-B II=x
dom - dom
students students

1-Second language learning is only a sep-
arate subject for English-speal:ing stu~
dents; the second language is not used
as a _nedlum of 1nstfunt10n for other
subjects.

EKC 2-Second language learning is both a sep-
=, p 3T arate subject and also a medium of
'f’ instruction for other subjects. '




13.6 Zeading veadinese is determined by:

1-test of reading readiness o — . 13,6 TAL_ .
2-informal teacher assessment . . . IBl__.
p.52 1141
118 1

13.7 Grade level reading is expected:
) 1-in firet grade

o . . 13,7 I8

2-in second grade — . . IB1l
¢ 70 3-in third grade s T IIA 1
D34 4—-in fourth grade IIB1.

5-in fifth grade
6~in sixth grade
7-other (swecify)

13.8 Grade level academic achievement (math, science, etc.) in the  13.8 IBNS _
SECOND language is expected: IIBNS__.
1-in the first grade
2~-second grade
3-third grade
4~fourth grade
5-fifth grade
6-sixth grade
7-other (specify)

14.0 INTEGRATION OF SECOND LARGUAGE LEAINING WITH.OTHER LEARNING: 14.0 Iﬁgjﬂ;_~
(mark all that apoly) ‘ IT_2,%
I = N-B IT=E
" dom dor:
.-students students

1-Second language learning is only a sep=-
arate subject for English-speal:ing stu-
dents; the second language is not used
as a medium of instruction for other
subjects.

‘ 2-Second language learning is both a sep-
C arate subject and also a mediuam of
71,p.37 instruction for other subjects. X X

Cee ... .

o ;? ";,; 3-Second language leaTnifig i§ always™ ifi-
’ € _ tegrated with the learning cf oourse
Co r Y content (such as social studies) or as

C)D e a mediwn of cognitive development.

4~Academic content taught in the native
C 71,p.37 language is used as the referential

- content of second language learning
(the same concept taught in the native
language is taught in ths second
language). - X

5-Different academic content is teught
in the second language from that which
is taught in the native language.

J-not specified

6-other (specify)
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15, 0 TREATHENT OF CHILD'S LANGUAGE | 15.0 TA_J__
Non Eng, dom, ng. dom. 1B 1. 2
students  ~ ‘students  IIA 12
A-indom, B2nd X | B 2nd IIBy .
lang. lang. ZEng. . lang.
1-The child's language is res?ected.
E 70 It is not corrected, rathe;, all
D.66 of the child's speecn is accepted.
‘ However, the teacher provides a
model of the standard language
aiming toward child's eventual : ‘
control of the standard form. ° £ SR L Xerok 14 Q-
E 70 2-The child's language is corrected-
p 66 the teacher points out errors and
* demonstrates the standard form.  ___ e 2 —_—
3-Other (specify) —_— e e o
0-Not specified L .
16,0 HATERIALS . . _.
16.1 Reading Materials4TYpos
Reading Materials are: (mark all that agply)
€ 71~ -=Linguistically-hased ~ e
D27 " (Merrill or Miami Llncrulstlc,
See /(( readers, IT4, ete. 16.1 1L e 1 I 1 113 1
Cvfy"/lv Lgidlay Readlpe Series, Ginn Readﬂ% Series, Language Experience

C
p.g% 3-Dialect readers

Se e -)(0 174 4L-Experience charts (stories

Cop 14b dictated by children)' L - .
16.2 If some reading material is in
the child's dialect;, 1nalcat howr
long it is used: :
C 7L I-Grade 1 16.2 IA_3 I14 3
pP.36 - R-Grade 2

3-Grade 3
See )("'C-O)' 4-Beyond Grade 3
C~0P~1'9 O-not specified

16.3 The following are technicues and materials used for second language learning:
O-none ope01f1ed -
1-pattern d+ills
2-dialog memorization
3-choral repetition
4—-songs
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21110y, LWward chilldd’s eventual

control of the standard form. L 1
E 70 2-The child's language is corrected-
p.66 the teacher points out errors and
* denonstrates the standard form. . _2
3-Other (specify)
O-Not specified
16.0 HATERIALS
16.1 Reading Materials-Types

Neading Materials are: (mark all that apply)
c 71 1-Linguistically based

(lierrill or Liami Linguistic
S p“f: readers, IT4, etc. 16,1 14 L wp 1
ce fecof 5 . o . . .
C”/’)’ o d L%_J__E,als%y 1138%%%%@@ Series, Ginn Read_i_‘{__g Series,

g.%% 3-Dialect readers

See XGKOK L-Eb:peri‘ence charts (stories,
yh dictated by children) N !
Ce f']' /

16.2 If some reading material is in
the child's dialect; indicate how
long it is used:.

¢ 71 1-Grade 1 - 16,2 TA__ 3
P.36 2-Grade 2 '
3~Grade 3

See )(e.coy L~Beyond Grade 3
Copy 14b  0-not specified

I 1 118 1

Language Experience

I 3

————

16.3 The following are technicues and materials used for second language learning:

O-none specified

1-pattern drills

2-dialog memorization
. 3—choral repetition

NI

L—-songs
‘g prograrmed  instruction '
" E 70,p.66 O-stories read to children , 7

e - AUDIQ WISUAL AIDES. .. ~ . . . oo
7-filng, filrmstrips

B8-flannel or magnetic wvoards
S-realia, graphic displays

'
f

¢ 71, p><-’38 :]!(1)_{?0:’1.(15’ tapei ( 10
1=listening centers (inf) -
Se € . zp){1 2-multi-media approach 2 ﬁ
Copy 14 b ~ Experiential ®
13-role playing —
E 70,p.66" yswpuppe‘_ory et a4
E . ~experience chartg,:qs .
70,p.66 eorieary typewit:réll1ngualbbul(]i.et1n :li
. See {9@°Y17—learning through direct experql%gces —_—
Cop ~/ " ""yith materials e.g. Montessori
18-activity centers—chosen by child —
J A~ e 1G~other (specify) —_—
Learning outside the classroom:
20-field trips 20
R1- suggested TV programs -2l
22—~ ther (specify) —_—
24-Show& tell , _ 24




v Ly

i giving equal time to both languages,
boards and experience charts.

fSpanish

78tor1es, puppets reacting to 11stemed—to stimuli.

14 e
<§X ff{ ~Q  Bilingual-Bicultural Project
e (O =2 Coronado School
150, 16 _‘
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CLASS VISITATION ’
There are three kinds of classrooms in the bi11ngua1 program.

The self-

contained room which uses both Ianguages as vehicles of instruction, the Spanish

19292~§nd the. En011sh rooms, Im all cases, the teachers are good models of the

‘language (s) used as medium of 1nstruction. The self—contained rooms are four

kindergarten and two-transitio?{classes. The degree of bilingualism in these rooms

varies from almost exclusive use af a language, to equal use, to intermitteﬁ¢use

of the languages. The percentage of time taught in a 1anguage seems to correlate

somewhat with the language make-up of the individual children. However, some are

All of these rooms have bilingual bulletin
Most of the teachers seem comfortable teaching in .
a few should be encouraged to use it'in informal situations as well,

Also, more informal oral language should be encouraged. For examplz, the following

techniques (both languages) were ohserved: 1essons from Palomares, show and tell,

The majority of the childrenl

react to each other and the teacher in English, except in a d1rected 1anguage

- [P A U S
L e . - e - m———

Bituation. The mixing of the languages has been obseryed, The env1ronment here
- -

(as Well as in the specific 1anguage rooms) is such that the child is free to Luse

R

either_ language .and the teacher - responds in the 1anguage she is_using to a11 comments

In other words, while the child is encouraged to speak the 1anguage being used at

the moment, he is not discouraged from expressing himself.

P

T L P T N A o=

Y

. e e vl



Guestion 1.0 27

T ateryals

(2) TFirst grade level we will pick up at the reading
readiness level and continue with Miami Linguistic
readers for the English component and materials
developed by the teachers in the project and the
Laidlaw reading series for the Spanish componopt.
Sample schedules attached for the team approacii

5 doertoon 1 |
' | | 36,

(4) At third grade level we will continue using
' the Miami Linguistics for the English component and
when completed, we will transfer to_the Ginp reading
series, For the Spanish component we will continue
to use the Langgggg,gngzignce approach and the
Laidlaw reading sSeries and will introduce a.
stream of Hispanic studies -- eg. history,
literature, etc., that will set the tone for
, development of the same for the intermediate grades. ,
<:‘. ” Sample schedules attached. ‘ _ v

5?9¢f;vf;oﬁ)')/é713

e e e b i e e ot o e s -t

o ' | | _ | - 38,

We will also at all grade levels reinforce their
» ' culture through enrichment of their'experiénces*éuch
; as music, dancé,vfield trips, etc. We will continue

to use parents and grandparents to help us with this
; . _

-C:- ' phase of the program.
jg[]{B:« We will contlnue‘at all grade levels to u;e t?e "Human

| - Development Program."
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16.4 The sources of lHon=English mateérials and textbooks are: = 16425
mark all that apply) CTI, p.37
O~not specified - = :
1-are ypjtton by native speakers of that language
2-comme. .ially prepared and published in countries wiwre
N-E is the native language
3<developed by the project! 1 bilingual staff :
4~developed by the staff of w.uther bilingual project (specify which)
5-developed in conjenction with project parents -
6~developed by ‘6r with members of N—fMT community . .
7-are culturally appropriate for N-E culture
(specify how this is determined)
8-are cross cultural ‘
9~-commercially prepared and published in the U.S.
10-are translations of U.S. texts
11-are coordinated with materials used in the regular subject
curriculum
12-other (specify)

16.5 The specific bilingual/bicultural materials used in the language 16.5 |
component are: . o
" O-not specified
1-xerox attuched-page and document Yee yerox 4 b

17.0 STUDENT GROUPING

17.1 Student rouﬁing; mixed ox s§parated into dominant language 17.1;?36‘ (inf)
groups: (mark all that apply - i
O-not " specified C , E 70, p.66
‘Pupils of both linguistic groups are: ; y
1-alvays mixed for all learning ‘ ' - ¢
<-mixed for language learning ' s

3-mixed for some academic subject learning. : :
. 4-mixed for non-academic learning; art, music, gym, health '
5~-separated for native and second language iearning into -
‘dominant langnage groups ‘ ‘
6-separated for most academic subject learning into dominant
language groups e T o
7-never nixed for language ortother academic learning .
" 8-other (specify) ' : ‘ '

(mark all that apply) A-more than } the time B Less than % the time

_.0-not specified L S SRR :

“1-total class "o o

©2-small groups (specify size) R - _
3-individual instruction - = ‘

_t17.2 Students are grouped for language instruction: ’ 17.2__ 0

. a1 et s

o s it s

e 17.3 ~'Crite’1'“ia~"folr g;ouplng o R _Sjll_gents_' -
T omot specified 8 don




pecily how tals 1s dete
8-ore cross cultural
G-commercially prepared and publlshed in the U.S.
10~are translations of U.S. texts
11-are coordinated with materials used in the regular subject
curriculum
12~other (specify)

:rvinec

16.5 The specific bilingual/bicultural materials used in the language 16.5 !
comp:onent are: v
O-not specified 4
1-xerox att.ched-page and document Yee dernx M b

17.0 STUDENT GROUPING

17.1 Student grouping; mixed ov siparated into dominant language 17.1J21§A£3ff?)
groups: (marlt all that apply - ”
O-not specified . T e k70, I?'66

Pupils of both llngulstlc ETOUUS are
1-always mixed for all learning

2-mixed for language learning

3-mixed for some academic subject learning

4~mixed for non-academic learning: art, music, gym, health

5-separated for native and second language learning into
dominant language groups

6-separated for most academic subject learning into dominant
language groups

7-never nixed for language or other acadenmic learnlng

8~other (specify)

17.2 Students are grouped for language 1nstruct10n 17.2 0
(mark =1l that apply) _ A-nore than ¥ the time B Less than % the time
O-not specified ' ' ‘
1-total class
2-small groups (specify size)
3-individual instruction

e e ] St s s s
o bt ot o, e et et ss

PRSP TSy s et e e

17.3 Criteria for giouping: N Students

O-not specified I Non Eng 11 Eng dom *’I;lEng dom
dom, EMT " NEMT
1-by age e — — ,
E 70 ' R-by native language - — —a-(int)
D.66 3~by dominant language . —— : — o
4=0y language proficiency » 4
See (ex. level of reading skili) e : . .

Xezoyd "n.a. not applicable
Copy | (no E.dom/N&IT)

ST s, s

’1'8' 0 TUTORTIG

5‘!8 1 Student Tutoring is: (marc‘all that apnly) : 1810 .
no-not mentioned ,
O-type is not specified
1-inter-gtphnic (N-EMT -student tutors BT students)
2-intra~ethnic (M<3MT student tutors N-RIT)
~ 3-donz by older children (cross age)
le-dorie by peers (same age) :
‘ S—Ouhex (soe01fy)

18 2 Paraproie051onals or aides give tutor1n~ or 1nstruct¢on as follows' ‘
O-area not specified ‘ 18, 2__0~_‘_“__
1-inter-ethnic (N-EMT aide tutors ET student) S
2-in the acqusition of native language skills “
3~in the acqusition of second language shllls
4—1n othe academlc subJevts ‘ :
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- 18.3 Parent tutoring: (mar® all that apply) | S 18.3 2.
‘ no-not mention-d- - - : ' '
O-type not specified
1-inter-ethnic parent tutoring is wusad
o 2-intra-ethnic parent tutoring is uced
£ 70,p.5 parents are used as Trésource persons and chaperons
Parents are traired +o becoms tutors For their children:
Coe 3-in the home by a home~visiting teacher
- Qﬂedlo ¥ 4~in an adult education component )
C 6,(1 I e 5-in school through observation and guiddnce of teacher
6-as parent volunteers who tutor during the school day
7-naterials are provided for use in home by parents
8-other (specify) :

19.0 CURRICULUY PATTERHS o 19.0Q id
The stated curriculim pattern of the bilingual project:
1-Except for inclusion of N-EMT instruction the curriculum is
othervise typical or regular, for this state. '
There are other modifications whithin the curriculum of the
bilingual program which differ from traditional s typical curri-
culum such as: (mark all that apply)
' 2-a non-graded classroomn: pupils of different ages are
grouped together during part of the school day
3~flexible or modular scheduling
4=-small group instruction
5-individualized learning
- é-open classroom
7-guided discovery and inguiry :
: - R-a curriculum whi%h is both child and subject~centered
E 70 ' 66’“” .others (specify)f ‘ ‘
s P 10-if the program includes activities which complemer:*
See Kero ¥ experiences c11ildren encounter in the home,  communi iy
f—"f“/ R ~and through mass media i.e., TV, describe ‘below:
Il -three types of classrooms': v :
A-self-contained classroom using both languages
- B~-Spanish room . . ‘ .
C-~English room
20,0 “COGNITIVE DEVELOPIENT 3
20.1 Cognitive development in early childhood grades is fostered throughs 1,4,5
O-method not mentioned e S ' 201 2 7
P p,74  I-structured envirionment rich with materials child can manipulate
D.T4 : : ] SN .
App, A order, compare; zr;atch for perc\epfcua‘lv-mqf;‘qr devc?lopment L
. -2-110n-verbal materials, such as Hontessori materials from which

" children can leéarn sensorydi_'ysc{rimination, matching, seriation, -
counting, addition, subtraction : SR SO S
3-labeling and discussion of ' concepts’ related to. time, space, distance.
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(~meleriadls are provided for

f=3
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8-other (specify)
$.0 CURRICULUE PATTEIHS 19.0 /1

The stated curriculum pattern of the bilingual projecct:
1-Except for inclusion of N-EMT instruction the curriculum 1s
otherwise typical or regular, for this state.
There are other modifications whithin the curriculum of the
bilingual program which differ from traditional, typical curri-
culum such as: (mark all that apply)
2-a non-graded classroom: jupils of different ages are
grouped togsther during part of the school day
3-flexible or modular scheduling
4=-small group instruction
5-individualized learning
6-open classroom
7-guided discovery and incuiry -
f-a curriculum WHI%Q is both child and subject-centered
» 1l -others (specify)™

E 70, p.66 10-1f the program includes activities which complement
see )(e ke ){ experiences children exzounter in the home, community
C—ar‘1 14 and through mass media i.e. TV, describe below:

ll-three types of classroonms:
A-gelf-contained classroom using both ¢annuages
B-Spanish room ‘ .
C-English room

20.0 COGNITIVE DEVELOPIENT

20.7 Cognitive devaloonent in early culldnood grades is fostvred through: 1.4 5
L AR |

O—method not mentioned 20,1 77 D,__*

P p.74 1-structured enviriomment rich with materials child can manipulate

App. A order, compare, match for perceptual-motor development ,

¢ 2-non-verbal materials, such as lontessori materials from which

Xerod children can learn sensory discrimination, matcnlng, serlatlon,

o o - ¢ counting, addition, subtraction :
3-labeling and discussion of concepts related to tlne, space, distance,

position
P p.79 4-labeling and grouping actuzal objecis to learnn classification;

grouping objects with common attributes and labeling their
_ attributes (i.e. colors, sizes)

P p.7l 5—d1recF ?xperlence uf,pr00usses gf sciencg through discovery, using
naterials rather then text: active experlmentatzon by child with teacher's
puidance rather then tuocher de: ong tratlon

6-direct e werience' of math through dlscovnfy rither than 1nstruct10n
7-other (spe01fv or Xerox) p. no. and document:

20. 2 Cognitive develupment in later grades (grade 4 and above)' T
Sl N4
 O-method not mentloned , S -
. 1-specify or xerox p. no. and docuutnt
" n.a.-no grade 4 or later grades
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APPENDIX A

First Grade Curriculum

C. oo_l‘({r{"x\/Q. deve {owom :

The major aims of the readiness program are:

A.

6. The = ity to make in

To develop correct and consistent patterns of word
usage.

' To extend the listening and speaking vocabularies.

To enrich experiemces and build concepts.

To develop the attitude that books can both delight
and inform the reader.

To develop the understandlng that printed symbols stand
for meaning.

To develop a desire to learn to read.

To provide systematic instruction and practice in the
following basic skills prerequisite to initial reading:

1. The ability to ‘listen to and follow directions;

2. The ability to perform certain tasks 1nvolv1ng
eye--hand coordination.

3. The ability to follow a left-to-right visual
‘progression.

4. The»ability to’ interpret the content of a single
picture : »tory in terms of the main idea and the
,5support1ng details.

5. The ability to 1nterpret a plcture story in
sequence. ,

tences about what has gone
FiiDen next in a plcture story.

before and Whmt will %

7. The ahility o draw logical conclusions as to the




/4 b

motives, moods, and conversation of the picture-
story characters.

8. The ability to create oral text for picture
stories as preparation for reading conversation
at the preprimer level.

9. The ability to recall story events in sequence
and to express ideas in the form of complete
sentences.

10. The ability to make visual discriminations

1nvolv1ng likenesses and differences ‘in concrete
objects, pictures, geometric shapes, and word forms.

)

11. The ability to perceive and make auditory dis-
criminations involving familiar sounds.

12. The ability to make auditory discriminations
involving:

a. Likenesses and differences between initial
consonant sounds.

b. Rhyming words, preparatory to the development , .
- . / of phonic analysis skills.

13. The ability to perceive reiationships and to
clzzsify or make generalizations.

! . 14. The ability to associate and discriminate colors.

15. The ability to associate and discriminate the
concept of numbers - counting 1-10.

16. The ability to listen with understanding.

17. The ability to think creatiy\;y\— storytelling.
_dramatization and art.

18. The ability to obServe.
'19. The ability to reason and form judgements.

20. The ability to‘organize ideas.




¢ ¢

21. The ability to associate ideas.

22. The ability to distinguish concepts of:

in, out top, bottom

left, right fuil, empty )
on, over, under open, closed

big, little | round, square

up, down : ' ' triahgle, stay
tall, short on, off

fast, slow . | near, far

above, below

The readiness program is not designed to create a -
stereotype, but rather to facilitate communication
in the classroom and to provide a community of
understanding as a basis for carrying on reading
instructien. '




pagé 17
21.0 SELF-ESTERH - 21,0_25%55,7,3l

Stated methods of proiect compenent expected to increase se f-esteem:
e S e T R TR il e Y e Y et A v e st el . ? - e Aeghrd Y

13

ho-self-esteck nct nentioned as an objective
O-self-esteen is an objective but methods not specified
Teacher encourages pupil to verbally express his feelings:
1-through role-playing
E 70,p.66 . 2-puppetsy

: 17 e~ 3-language~experience approach: students dictate stories from
)(edabf.cvrj their own experience

E 70,p.66 /-teacher accepts, aclknowledges ideas and feelings

C"TO,I§;14- 5-teacher encourages non-verbal expression of child's feelings

through painting, music, dancing
6-teacher provides experiences in which the various ways that
children ach are accepted by the teacher; their actions are
discusse@ and the children are enuouvaged not to make fun of
tdifferent" ways :
7-teacher provides experiences leading to competency and
success
g-teacher provides experiences where occasional failure is
aclnowledged as part of everyone's experience; second
attempts are encouraged .
C 70,p.6,14  9-other (specify) (xevox or swmarize) document page i
| &I~ Bessell-Palomares-Human Development Program .
Teacher provides experiences in pupil seif- Zrection an&?acceptance of
responsibility, such as: ' o
" 10-pupils act as tutors for other pupils ‘
11-puils have some cptions in choice of curriculum
12-pupils choose activities Irom a variety of interest centers
13-0lder puile participate in curriculum planning and/or
¢ developilent :
i4-oupils write a Piiingual neuspaper for dissemination to the
comrnanity
15-cther (specify)

22,0 LEARNING STRATEGIES ‘ o 2.0_o ___

1-The project mentions the following specific»]caxning,strategios
as importunt for reaching a particular ethno-linguistic group:
(specify or xerox) , Document and Page no.
Example: Navajo children resist participation in an authoritarian,
traditionzl classwvoom. An onen’ classroom where teacher partici-
pates ‘rather than directs all<activities'and students or groups of: -

. students initiate activites, move about freely or it in a circle or

‘ihorseshbétiatherﬂthangsit;in npws,fhas‘been;found move effective. .

R
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C 70,p.14 5_teacier encourazes non-verbal expression of child's feclings
3

through painting, music, dancing

6~teacher orovides experiences in which the various ways that
children act are accepted by the teacher; their actions are
discussed and the children are sncouraged not to make fun of
"different’ ways ,

7-teacher provides experiences leading to competency and
succesec ' '

8-teacher provides experiences vhere occasional failure is
aclmovledged as part of everyone's experience; second
attempis are encouraged ‘

C 70,p.6,14  9-other {specify) (xero: or sumarize) document page i
&l Bessell-Palomares-Human Development Program

Teacher provides experiences in pupil self- irection and acceptance of
responsibility, such as: :
10-pupils act as tutors for other pupils
11-puils have some cptions in-choice of curricudir :
12-pupils choose activities from a variety of interest centers
13~clder puils participate in curticulum planning and/or
developnent o
14-oupils write a bilinguel newspaper for dissemination to the
conanity :
15-ctner (specify)

22.0 LEARNING STRATEGIES 22,0 _o . __.

1-T e project menticns thz following specific Jearning sirmategics
as important for reaching a particular ethno-linguistic group:
{(specify or xcrox) Document and Page no. - -
Example: Navajo children resist participa%ion in an authoritarian,
traditi -zl classvoom, An open clagsroom where teacher partici-
pates rather than directs all activities and students or groups of
students initiate activites, move about freely or sit in a circle or

- horseshoe rather than sit in rcys, has been found more effective.
O-none mentioned :

23.0 BICULTUDAL CORPCHENT

23.1 This program is:
- 1-bilingual alone
 C 70,p.142-bilingual and bicultural
i 3-bilingual and muliicultural
S O-not specified as to which of the above ‘ '
C 70,pel44-an ethnic studies program is included in the bilingual program
E 70,p.66 5-art, posters; realia, crafts of both cultures are exhibited in 5
the classraom . z
6-language and cultural content are integratec
7éother.%specify)

See Keroy
COPY ’7)&-)0

23‘ 1 .2;.4‘, 5. —

ERIC

Aruitoxt provided by Eic: . | '
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There are three kinds of classraoms in the bilingual progrsm. The self-
contained room which uses both languages as vehicles of instruction, the Spanish

rqggiﬂand;the.English rooms. In all cases, the teachers are good models of the 7

1anguage(s) used as medium of instruction. The Self-contained rooms are four
kindergarten and two-transitioT:classes. The degree of bilingualism in these rooms
varies from almost exclusive use of a 1angnage, to equal ﬁse, to Intermitten use

of the 1angdages, The percentag-= of'time taught in a language seems to correlate’

somewhat with the language make-up of the individuai children. However, some are

'givinglequal time'tofbothylanguages. All of these rooms have bilingual bulletin

boards and experience charts. Most of the teachers reem comfortable teaching in

‘Spanish; a few should be encouraged to'use it in informal situations as well.

Also, more infcrmal oral language should be encouraged. For example, the following

techniques (both languages) were -observed: Eefsons from Palomares, show and tell,

stories, puppets, reacting to llstened to stlmuli, The majority of the ch11dren

react to each other and the teacher in Engllsh, except in a directed 1an9uage

situation. The mixing of the languages has been qhgeryed. The env1ronment here Nt

..

(as weli as in the specific language reoms) is such that the_ghild. is.free_to use
- . . . I e ) TR Ty -

either_language and the teacher responds in the language she is using to_all comments.

In other words, while the child is encouraged to speak the language being used at

the’noment, he is not discouraged from expreSSing himself;

DeSpite the fact that the procedural objectives of the Spanish for Speakers

of Other'LanguageSQComponent'are being worked on, many'learning.problems exist.

‘ ;The majority of the teachers are new to thlS New Mex1co area and use methods and

.:language unfatnllar to the children Mbre needs to be done: to orlent the new teachers

J
p

ey .
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Bilingual-Bicultural Project’
Coronado School
..... (-]
PROCESS EVALUATOR'S REPCRT FCR OCTOBER 1970
CLASS VISITATION . . o=
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II. TEACHING OF BI-LINGUAL CHiLDREN

A variety of approaches have been used in teaching

the precepts in this program: The program emphasizes- the
strengthening of both language bases--e.g., teaching Eng-
lish as a second language and Spanish as a second language.
The teachers are ccmbining a linguistic approach and a
-language experience approach. ‘the teachers are also util-
izing the Bessels-Palomrares' Juman Development Program"
a process by which the child becomes sensitive and aware
of self. The assumption undergrounding this approach is
that if the child accepts himself, then learning will be
enhanced, and the self concept will also be enhanced,

A. TO TEACH IN - { ENGLISH AND SPANISK.

—

The schoo. has been given complete freedom to -
modify the curriculum and instructional procedures
used in the school. The staff has been utilizing
this procedure and is actively engaged in pro-
gram modification and are making maximum use of
both English and Spanish as instructional and
learning languages.

B. DUAL:CULTURES» :

Qu e storv , ' o '
The Cultures of the children are- being re-enforced

=34 through enrichment of their experiences. The
puplls are engaged in culture-relevant activities:
music, dance, field trips, celebrations, and the
life, as well as being presented the cultures w
through various media. Always the emphasis is
being placed on culture of the Hispanic Southwest.

.C. DRVELOP SELF-CONCEPT

The Bassells-Palomares "Human Development Frogram" » {
is the principal program employed to attain :

progress In this realm. However as related prev-

iously, concern for self is 2 thread that iuns

through all activities in the school.
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INFORMATION RELEVANT TO URBAN FROBLEMS

The urban setting of this particular school

was the focal point of a community survey.

The sﬂ?ategxﬂto be employed in this project

is to relate the schooi's program to its envir-~
onment first, then relating the educational -
program to larger Urban concerns. A seventeen
member community advisory committee has been
formed and working in this regard.

HUMAN DEVELOPMENT

We have utilized the Bessell-Palomares program.

To prepare teachers we had a one week In-Service
workshop conducted by Dr. Bessell and Dr, Palomares.
Through this program we hope to increase the

| child's awareness of himself and others, to

reinforce the child's self-confidence and give

¢ him a positive self-image.

PRODUCTION AND PLANNING OoF INSTﬁUCTIONAL MATERIALS

We have been writing teaching units in Spanish
and adapting other materials. The staff needs
further work and instruction to reach our goal
in this objective, both in currently operating
classrooms and as the program moves up through

" the grades and is implemented in other settings.



23.2 Cross—cultural awaryoness: 23.2.0
If nrcject mentions specific values or nedes of vehavior of
I-ZT culture, please swrtiarize beleow: {cr attoush xerox
found in documernt | ____., REC 5 ___ . ___
O-not mentioned
23.2 1-if preject mentions efforts to decrease etimocentrism in . 23.3_0 .

either or both groups, describe below: (or xerox-document nage/ )
O-none mentioned

23.4 In the bicul tural corpenent 'mouwledge of the N-IIT culture 23.4__ 8

c 7
p.22

Se
00/7

e e e et et

involves (marl: all that apply)

O-no bicultural component menticned

1-Humanistic aspects of culiure:, ideals and values, literature
(oral or written), schievement of particular people or politcal
rnovements

2~ nlctOfwcal-cultural heritage of the past--contributions to art
and science

3-'Deep' culture: family patterns and contempo*ar" way of life.

A-Itesza+1ou of surface as>ectb of a country--geography, dates
"of helidays etc.

5-A specific culture only «-5. one InéLdu trice

6-Various cultures of seme ethnic/linguistic. group {i.e. Spanish-
spealing peoples)

7~A third culture dlfferent from NEGT or T

8-0tier (specify)
enrichment of the culture of the Hispanic Southwest through

musi
)(ucop sie, art, dance, field trips

/7 & B
23.5 American.culture is defined: 23.5.__ 3

24.0

241

- 2-adults of the progect communlty

O-not, spe01f1ed

T-narvovly: primarily Anglo-Sexon orisntation

2-broadly: ethmic plurallsuvof Anerica~-multicul tural
contributions of various ethnic groups discussed

- 3-other(indicate document and page number for xerox) or

elaborate in your own words

C 70, p.22 Hispanic Southwest

COLRLUITT ™ 7 HPONENT

El]lnrual libraries are provided for: ' 24.1 .. no. .
O-group not specified _ o ‘

1-project children e ‘ ' N !

2~adults of the project community '

3-teachers \

no-bilingual library not mentioned

An ethnic studies library is provided for: : © TRbhJ2.__No ..
O-group not specified Co
1-project. children

J—teachers-
,no—ethnlc studles llbrarv not mentloned




> page 1¢

24.3 Provision is made by the school fox irforning the parents 24.3_T,12
and community about the progran through:(Marl 211 that apply)
O-1:ethod not snecified
no-no provisicn for informing communi
1 - bilingual neusletter
2-. monolingual newsletter
3- aws sent to mass media. ’ .
4~if articles included with project, check 4
5-bilingual fliers sent home
_ 6-formal meetings
P p.49 7-informal meetings open to entire community & P.T.A. meetings
' 8-meetings conducted in both languages
9-home visits

ck

v

E 70 10-cther {specify) _

p.105 11-project director personally involved in program
“ee X KO\L dissemination, speocify hovw
C s )~

Ve {‘- ?C(' .
'H‘E parent V:isits to classes, parent conferences, participation in festi-
vals, trips, tutoring., P p.50

24.4 Community involvement in the formulation of school policies
and programsg is sought through: : - Rl b 3 —
O-type not specified
no-not sought
1-existing community groups working with program
- 2-bilingual questionnairss
& 7]_-,P-12 3-community-school staff comittees
4-community advisory groups :
5-formel meetins open to thec entire community
6-informal meetings with comnunity groups
7-other (specify)
8-project director personally seels involvement of comfmunity
in program...specify how

3

24e5 The school keeps informed about community interests, events and

problems through: ' © Lhe5. 2,5
fio~no mention of school seeking to be informed about community
: T-meetings open to the entire community conducted in both
P ' languazes
p.50 = 2-community representatives to the school

See ‘llpzb)( 3-bilingual questionnaire sent'tfb the home

i L-home visits by schoel personnel
C 0’97 e 5-other (speciry) F.T.&. meetings
‘ O-mothod not specified ]

24.6 The school is open to the community through: - 24,62

‘ O-not mentioned . . : S

' no-school is not open to cormunity for couminity use

1-opening school facilities to the community -at large for use
after scliwol hours ard on weckends '

2~providing adult education courses

3-other (specify) '

r

Lo

o9 25.0 THPACT ZVALUATTON - . N
TR 25,1 Project néntions descriptic

‘ y'h‘:'L’ori of the biin ual
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T e Sr=lnlurnal mectilge ofen 1o enllle COLELRNLTY & o, 0 yA, mOUoLs, o
2 8-meetings conducted in both languages w
O-home visits
E 70 10-other (specify) #
p.105 11-project director personally involved in program

el X KO\L dissemination., specify how '
C—?EZL Tei, by -
a* parent v;sits to classes, parent conferences, participation in festi-
vals, trips, tutoring. P p.50 '

24 .4 Commmunity involvement in the formuwlation of school policies

and programs is sougnt througli: bk 3
O-type not specified :
no-not sought
Teciisting commmunity groups working with program

. 2-bilingual questionnaires
E 71,p.12 3-community-school staff committees

4L—-community advisory grouns
5-formal meetine open to the entire community
6-informal meetings with community groups

- 7-other (specify)
8-project director personally seels involvement of community

ir program. specify how ‘

24.5 The school keeps informed about community interests, events and
problems through: ‘ ' C a5 2,5
no-no mention of school seeking to be informed about community -
1-meetings open to the entire community conducted in” both
languages '
P p.50 — 2-cormunity 1 ,resentatives to the school
See ){92 oy 3-bilingual questionnaire sent to the home
C : /9 4-home Visits by school versonnel
oPY 17 € 5 other (speciry) F.T.&. meetings

O—method“notAspecified

24,6 The school is open to the coghunity through: 24.6_2
0-not mentioned '
no-schocl is not open to community for community use
1-opening school facilities 1o the community at large for use
after schocl hours and on weelends
2~providing adult education courses
3-other (specify)

25,0 IHPACT EVALUATION

25.1 Pro ject nentions description or disseminatic: L the bilingual
program through: I a
A-newspaper articles
2-radio programs
3~TV prograns -
t—video~tapes
! 5'~fi1ms
" 6-visitors to obzerve the progranm




3.

5

Adul? FEducation, Parent and Community Involvement.

Program proceaures designed to meet the objectives of adult
education and parent involvement can be outlined only’generally
at this time. This is primarily due to the fact that these
pfocedures‘will of necessity be executed within the context of a
vibrant‘on-going,community and therefore must be sensiti;e and
adaptable to the immediate problems of the community. The fol-
lowing constitutes a description of the generic categories of
procedures proposed to meet the program objectives.

a. Structured Instruction and Dissemination Procedures:

(1) The Technical-Vocational Institute staff in Albuquerque
. | will teach parents and other adults in the target area
such courses as rgading in both Spanish and English,
math, consumer buying, and home manaéement.

(2) Instruction in the EnglishAlanguage for farentS‘of the
bilingual children will be provided one evening per wegk
by the schoollprincipal. |

(3) Several special open meeti;gs scheduléd at the time
of program initiation wili be hgld. A prepared‘proéram
on.the bicultural-bilingual educatidnai prsgram will be

" presented to’tﬁe parents by the staffs of the target
séhoql;, |
"(4) .delicity and program repa;té of the biiingual program !
wiil be dissemin#ted at regularly séhédulgd P.I.A.‘meet-
ings. It shou1d 5e noﬁéd ﬁhé£ parehtal involvemeﬁtiini
P.T.A. prbgfams in the pf@ject'érea éan’be successful
if’méetings a;eﬂégld at'times andlplaces conveniént for

' tﬁe‘parentSVAnd~in consideration of their special problems.

'

’ - 49 -
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PARENT-COMMUNITY INVOLVEMENT

Over the recent weeks, froo a single room, to the entire"scnool, to the entire
community, Coronado has represented itself in various cultural and instructiomal
programs. ' Over half of a class' parents participated in a Spanish program presented
by the students who spoke little or no Spanlsh in September.‘ Well over 300 parents
\proudly watched their youngsrers (X=-6 graders) dance in the May Day Fest1va1 at
.Coronado School and a local telev181on pPYoOgYam spotllghted the bllingual team-teaching
approach of the Coronado Project. The director, - coordlnator-consultant, a Spanish
teacher- and 10 children partlclpated in the program. (The Coordinator-consultant
‘”pinch-hit" for the English ceacher who was sick.) A gnoup of Senior Citizens per-
formed New Mexican folk dances much to the delighp.of thé student body. One little
girl was heard to say: "My g:andma can do that!" The teachers were alsn enthusia;tic
and hoped that the group will teach them ﬁhe dances this énmmer.i At the end of school
the community and school will share in a Play Day which is planned and run by the &
parentsfand aides with the help of the physical education teacher:, .

When asked to evaluate parent participatinn nt the classroom level; all the

~ teachers interviewed said that more parents are becoming interested in their children's
o £ ‘ - : ‘ o N : i
education as evidenced by their more frequent visits to the school and their willing-

ness to voiunteér‘time or items, all of which has a positive affect on the child.

Several added that they would like to see even mofé parent~communi£y involvement

next Yéar. Suggestions ranged from teacher-lnitlated acriv1ries such as grandparents
‘ tLlling storles, parents cooking in the rooms or teaching songs to project- inltiated

act1Vities such as training parents to be able“tojbecome more'aCtive“in”the education

o

o . » . - T T . . R e ..._F,, _:‘-ﬂ

”%é
|




Olvectiorn 24.2 S e

ke s - . . : 3
i ‘“Mu.'.. B R T LI e, P TV e R U i JR . e '&{

(5) Régularly scheduled parent-teacher conferences in the
school will be utilized to exchange informatién about
the individual child. At these meetings, the teacher

- will counsel the parent as to how she may.further help
the.éhild‘in his social and educational development.

(6) A Bilingual Advisory Committee will bé set up to guide
the project staff; This committee will be composed of
50%'community pecple from the targét district, also
representatives from the Parish Schoél Board and pro-
fessional people interested in Bilingual Education.
Consultants £rom the “tate in Bi1idgua1 Education and
Early Childhood Education will be invols :d.

b.  Parent Counseling Procedures:

(1) The program will provide a home/school counselor to esta-
g blish relations between the school and the home and to
provide parents with information about community services.

(2) The parents will be p:ovided with health and safety materials

~developed by the schools.

.¢. _Informal Program Procedures;

(1) - Individual paren£s will be called upon to participate in
informai seésions Eo discuss cdmmunity problems with school
ﬁépsonnel. ‘

2) Parenﬁs; recommendations of comrunity resource pefsonnel
will be solicited.

(3) Improved lines of‘communiqation_between school and parents

‘ , ‘ will be.established so as to best utilize community re-
ERIC - o il y

- ferral assistance.
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25.2 Project's impact: 25.2_ 2
1-Project mentions that other classes in the school, but
not in the program have picled up methods or material from
the bilingual program ‘
. 2-Project mentions other schools in the local educational system
E 70,p.1 have started bilingual prograns '
< e e \wa 3-Project mentions that a University has instituted teacher

(ﬁppy 20« training courses in bilingual education to meet staff devel-
’ opuent needs

N page 20

26.0 ROLE OF EVALUATOS

26,71 Lvaluator has field tested, on a group of children who are of
the same language, culture and grade levels as the children in
the bilingual program: :

O-not mentioned

1-published measures

2~staff developed measures )

3-staff translations of published measures
4~staff adaptations of published measures

20,2 EvsIuwabtor has personally observed students in the program: 6.2

O-not mentioned
no-never.
0 71,p.11 1-once or twice during the year
p 2~more than twice
XeRbYC"Fy ,-Dﬁj—regularly
4~othex (specify)

26,1 O

R ———

; aldes
26,3 Evaluator has met with buochers: ' : 6.3 1
O-not mentioned ’
' no-never .
E 70,0.99 1-once or twice during year
e 2-itore than twice
X Koy 20("‘ 3-regularly
ory L-other (specify)

27.0 EWALUATION PROCEDURE

27.1 - O-not.specified 3 : R7.1_L
1-A comparison group has been chosen
2-4 comparison group will be chosen
27.2  D-noil specified (marlk all that apply) ”7.2.1,3,5.7
E 70,pel 1-Pre-tests have been given to project grc  or sample '
S 2- 0T 4ill be ‘ n e
E 70,p.1 3-Post-tests have been given to project group or sample
SC{&v - b B ,lﬁv iwi_ll he Co.ou ; W o
o i 5-Pre-tests have beein given to comparison group
Copy20a 6. " will be e oW
o - 7T-Post-tests have been given to comparison group
- " Cwillbe o o o mo L
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EVALUATION REPORT OF THE CORONADO
BILINGUAL-BICULTURAL PROJECT - 1970-71

SUMMARY
The second year of this project added bilingual-bicultural instruction at the
second grade lewel, extending the program vertically from K-2 and reaching 110
- kindergarten, 120 first graders,‘and 120 second graders for a total of 350 pupils.
'Seventy-eight percent oi this target group ¢ame from low-income families and their
dominant language was not English. Ninety percent!herelgrom urban fsmilies and "
lOA from.migrant families.

The main goal of the project was to enable each pupil to become competent. in
both standard Spanish and standard English, to know the differences and similarities
between both cultures, and to show improvement in positive self-image. Parents
were involved in the classrooms in learning activities such .as cooking, folk-dancing,
story-telling, arts'and crafts, etc. They attended field trips with their.children
in large numbexs. rFor the first tﬁne,.in school year 1970-71, teams of mothers
were trained to dovoral language testing and were paid on the regular'distriot
scale for such assistance. N

Baseline measures of non-verbal.intellectual ability were secured’by random
sample (all samples in all types of testing were a minimum of 30% samples) testing
with the Goodenough Draw-ArMan. Post-tes ting of the same sample revealed an average
'gain of 4. 86 I. Q points in kindergarten and 8. 69 point gain in the first grade

'population, The second grade sample gained an average of 3.47 1. Q points The Tests:}
of Gone*al Ability, Intcr-American Series wers. administered to random samples of
kindergarten, first and second graders The kindergarten sample showed~an average

..10 80 total raw score gain on the English versxon and an average ofvl5.82 total raw

score gain on the,tpanish version. ‘The Tests of. General Ability were. administered

i'?i-vJ
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as baseline measures only in the first and seconddgrades. Add‘tional tésting in-
cluded the Inter-American Tests of Reading. Both the Spanish and English forms were
admmnistered to separate first and second grade samples.

The apparent success of the program led to the fanning-out of b111ngua1
programming to the firsgt grades of seven additional elementary schools in the
district for the 1971-72 school‘-year°

Statistlcal measures of affect are virtually 1mpossib1e to report at the present
state of the art. However, in the opinion of the Evaluation Office the-most power-
ful evaluatlon of the affective domain came when the 6th grade students were given
the Spanish Placement Test in Aprll, 1971. This test was developed and normed
locally some years ago for the purpose of placing students in appropriate Spanish

“1eve1s in the Junlor high schools. - It should be remembered that the sixth grade
students at Coronado have never received any instruction in Spanish s1nce the pro-
gram does not yet extend to the upper grades In the—past years, a maximum of 3
.students at Coronado made passing grades on this test at any one testing period.

In April 1971, 62 students took the test, 48 passed the test, and 26 made -perfect
scores. . These students are from the same background and ne1ghborhood as those who
preceded them and yet their scores were very much different from those former class
members. Although not amenable to statistical analysis, this change cannot be
attributed to an instructional program and must surely be a result of the program
ex1st1ng w1th1n the ‘building. ‘ | |

On the bas1s of the foregoing, we are of the opinion that.the program is ach1ev-

:1ng success for its students and should be continued both at this location and added

to other schools as funds allow°
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lustructional Program

.Currlculum guides for the kindergarten, flrst; aad second grades
’ have been completed and are being used this year. As a resd}t, the project
1s running mucﬁ smoother this year than it was last.. The teachers arc much
more secure In what they arc teachlug and have & nun'ht‘l‘_\.t:tt_cr nnderstand by
‘af tha goals of the prngram.
It appenrod to the audltor that the bilinpual anpects of the prny ram
are betug achieved at least in terms of out uf le:-rﬂﬂm "splo-ofF."
During u 1969-70 site visit the duditor counted: i[vc canvcrsatjuna 1n Lhe
Spanlsh ]anguage among the children on the playbround.' Duriub this site
visit the auditor estimates that approximately 10/ of the conversatians
.on the playground were in Spanish.
In interviews with parents of ahild;en.in the p;ajecﬁ it wasvlearned
.that 1) -in one fnmlly of four children only ond spoke Span|sh and that one
was a first gradcr in the pTOjGLL' 2) in one faml]y with two children both
speak Spanish but the kindergarfenpr in this project speaks 'correct"
Spanish and correats family usage at home. - Both parents were very proud

of the achievements of their childrcn and pralsed the projeLt highly.
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PROCESS EVALUATOR'S REPORT - MARCH, 1971

This month's report is based on observation and individual inter-
view.

INSERVICE: )

Guadalajara Institute: The group of seven teachers from this
project who attended the summer training for teachers in Spanish, have
.been attending monthly '"fol.low-through! meetings. The sessions, em-
phasising language and culture, were favorably evaluated by the parti-
cipants. _ . .

Miami Linguistic Series Workshop: Those using the series (and
the coordinator-consultant) attended a one day workshop which included
demonstrations with both a '"fast'" and a 'slow' group. All felt it was
worthwhile and several commentecd that they wished it had taken place
earlier in the school year.

. Visitations/Consultants: The first grade teachers visited the
Bilingual program at Las Cruces and discussed their impreéssions at
the grade level meeting. The tédachers frequently consult with each

.other and with specific A.P.S. consultants when problems arise.

' TEACHER INSERVICE: ,

The first few sessions were frustrating until the tasks became
mcre clear. After the decision was made to make no more changes in
format, the work went faster and the group spirit picked up. Several
teachers commented that the sharing of ideas and the knowledge of what
the kindergartens are doing has broadened their understanding and view
‘of the program -as a whole. All reported that the hard work and long
hours are worth it in terms of their job satisfaction. By the end of
March, the work on the Kindergarten curriculum had progressed nicely.

TEACHER AIDE INSERVIGE:

‘A1l the aides expressed their satisfaction with the beginning
-weeks of the workshop in which several articles and booklets on young
children, learning processes and paraprofessional contributions to the
classroom were read and discussed. At the time the process evaluator
interviewed them, several expressed their discontent with the project *
to plan and then produce audio-visual aids for a specific learning
experience designed for their grade level. Several reported that the
-actual planning was helpful and a good learning experience but that
producing the materials was a waste of time. The reason given, for
the latter was that they needed all their spare time to work on the

"‘materials tihe teachers had requested, they didn t need further prac-
tice in making aids,{and that the materials produced last semester '
were not being used. The syllabus for the course allows six sessions
for the planning and preparatlon of these projects.  Since their pro-
jects were to be- planned i'n-conjunction with the teacher s activities,
the process evaluator feels that the projects were worthwhlle but ‘
that the teacher needs to. be informed of this ‘feeling so that she can’
re-evaluate .the prqject w:th the aides. Several remarked ‘that, since .
they were spendang more time working with children this semester, they

.wished the course’ included aemonstratlons wuth chlldren followed by
‘a micro- teaching situation.

. Their comments indicate that the aldes are: able to evaluate thelr
progress and - thetr needs. - o ‘ :

[Kc_ ‘
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MEAN GAING IN WORD AVATLABILITY - SPOLSKY TEST
FIRST GRADE - INTERVIEW ONLY

N=14 S1 S2 Mean Word Gain E1 Eo Mean Word Gain
78 142 , 361 385
Mean 6 10 4 . 26 28 2
o TABLE 1V
MEAN GAIN IN WORD AVAILABILITY - SPOLSKY TEST
SECOND GRADE - INTERVIEW ONLY ~ o
-7 S1 Sy Mean Word Gain : Eq Eo; Mean Word Gain.
66 131 ' ' 174 240
Mean 9 19 10 25 - 34 9
TABLE V
MEAN GAIN IN WORD AVAILABILITY - SPOLSKY TEST
FIRST GRADE - SECOND SESSION
=8 S1 ) Mean Word Gain - , Eq E, Mean Word Gain
57 139 . 190 226
Mean roo 7 17 - 10 24. 28 4
TABLE VI
MEAN GAIN IN WORD AVATILABILITY - SPOLSKY TEST
SECOND GRADE - SECOND SESSION
Neg S1 - Sy Mean Word Gain By Ey.  Mean Word Gain
37 37 © 7 161" 180
Mean 5 . 5 o S 20 23 3
-12-
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BILINGUAL PROCEDURES V-C (page 12) . )

Not yet

A, COMPONENT NAME Evaluation B. - DOMINANT LANGUAGE determined.

C. GRADE LEVEL -All Grade Levels:
PROCESS . . E. PROGRAM OBJECTIVES

H. PERFORMANCE OBJECTIVE . . I. EVALUATION ‘ , . ——— .

(Includes name or description
of instrument)

Date or Frequency
of Measurement

Person(s)
‘Responsible

‘umnmwnOHpmnnmww‘mua,
veporting, including
due date ik

improved through a variety of activities and
media as measured by pre and post tests on
skill acquisition.

b, Teachers will develop teaching competencies Sept. 1970 Taping done by , ,:mammw,wmmOan;
_ in all areas of the elementary curriculum as February 1971 Evaluation Office © written by ¢
“ evidenced by ratings of videotapes from each April 1971 with ratings by

_classroom.

¢. Teachers will reinforce Hispanic Southwest
Lo culture and traditions. Degree of achievement
of this objective will be determined by
continuous process evaluation,

out the school

.year 1970-71,

Monthly through-
out the school

‘yeaxr 19%70-71,

consultant from

the University of

New Mexico.

appropriate professionals
e

from UNM, -

Process Evaluator

- June 15,1971,

vritten by
- Jume 15, 197

© 1. Process evaluation will be carried on:continuously Daily- The Process . Written reports
= throughout the year to identify and monitor the 20 hours/week ‘Evaluator (trained . will be submitte
0mw potential sources of failure; interpersonal throughout the in elementary ' each month ‘and a.
L relationships, communication channels; logistics; school year 1970-71 education, bilingual. - summary written' by
MMM understandings of the intent of the project by all ; with a research ~.June 15,1971,
g concerned; adequacy sf resources and physical . background, B
~ facilities, . .
% 2. Teacher Inservice objectives are: . o
3. . : S o R
Aum 4. Linguistic skills of the teachers will be - Monthly through- Bilingual education ~ Final report”

written by - .

June 15, 1971,

mwﬁmw.wmvoﬁnm
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BILINGUAL PROCEDURES V-C (page 12) o

A. COMPONENT NAME Evaluation B. DOMINANT LANGUAGE Not yet determined, C. GRADE LEVEL ALL grade levels:
PROCESS ‘E., PROGRAM OBJECTIVES
H. PERFORMANCE OBJECTIVE I. EVALUATION .
(Includes tiame or description Date or Frequency Person(s) .umnm coll anrsm msa ;
of instrument’ of Measurement Responsible. - reporting, wnanm»um
. : mcm date

d. Teachers will adapt and create innovative Monthly through- . wwstmcmH‘ Final wwmownM
curriculum materials and submit them to a out the schooi Curriculum writtendy -
bilingual curriculum specialist. year 1970-71. Specialist June 15, 1971.

Management~Performance objectives as outlined in the
proposal will be monitored by the Process Evaluator"
and by the Independent Educational Accomplishment
Auditor continuvously.

Adult Basic Education

The degree to which parents of children in the
Bilingual Prcject are stimulated to seek further
education for themselves will be assessed by
records kept of the :cavmw of parents participating
in the ABE program.,

Parent Involvement,

a. A monthly narrative report will be submitted by
the Community Liaison Worker concerning tke
number of contacts made and activities
developed to increase parent/school cooperation.

b. The Process Evaluator will also Hsowcam this
area 1n his Boanrww report,

. Process evaluation
continuously.
IEAA - 3 times/yx.

mwammnmw.msHoHHn
ments, 1970-71,

Monthly

zounrww

Hrm,wwoommm
Evaluator.
The IEAA.

The Project
Director or rum
ammHmSmm.

Community

_Liaison

Worker

The Process.
Evaluator

.xounywwxﬂmvowmm»

Reports after eachm
site visit and a
final report vw
June 30, kuw

dem Hmmown by
zmwnr 31,71971.

Final Hmwonn :
- by 4pril 30, HowH

. MHumH Hmonn
d% June 15, Hn

E

PAruntoxt provided by eric [N
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BILINGUAL PROCEDURES V-C (page 11) L
‘ . Not yet o .
A, COMPONENT NAME = Evaluation B. DOMINANT LANGUAGE determined C. GRADE LEVEL Preschool
D. NO, OF PARTICIPANTS 120 PRODUCT E. Program Objectives:
F.. PERFCRMANCE OBJECTIVES R G. EVALUATION

~ " (Includes name or mmmnwwvnwou . - -

of instrument) Date or Frequency Person(s) Data collecting -
of Measurement Responsible “and reporting, -
, , . o " including due date

1. The Spolsky for language ‘dominance and oral - Sept, 7-30, 1970 Evaluation- - Final report by .
proficienc oc 7 English and Spanish will be . : Office Oct. 1, 1970, -1
administer -~ .. preschool children as a . , : _ : : . . N
baseline m. °r instructional groupings. . . . o . ”Hv

2, -The Goodenouy, w-A-Man Test will be administered Sept. 7-30, 1970 - Evaluation Final report .
to a randomly selected sample of preschool children , , . Office Oct. 15, 1970.
as a wwnmwwum measure of non-verbal intelligence. _ ‘ , ‘ ‘

3. The Test of General »vHHHn% - Interdmerican Series, Week of ~ Evaluation Final Hmvonn i
Preschool Level - Experimental Edition, will be Sept. 7, 1970 ‘Office by October 1, Howo
administered to a randomly selected sample of : . : ‘ ‘
preschool children in both Spanish and English as .

a baseline measure of both verbal and non-verbal .
mWWHMm%.

4, The orwwmnms in the preschool classes will improve Sept. 1970 - Evaluation Reports
in oral language competency in both Spanish and o February 1971 Office will  Oct, 1970
English as measured by videotapes of a randomly April 1971 B tape & submit March, 1971
selected sample of children ‘responding to a " to a panel of zm% Hme
mnﬂdnncnmm dialogue in each Hmbmﬁmmm.‘ .. experts in :

. , o . o bilingual mmcnmnwos o
. _ . . . for ratings. \ummm
‘ ]
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BILINGUAL PROCEDURES

Evaluation

V-C (page 11)

A. COMPONENT NAME

D. NO. OF PARTICIPANTS’

120 . PRODUCT

w DOMINANT LANGUAGE mmﬂmﬂEHSmm

Not yet

C. nwbbm rm<Mﬁ wﬁmmo:oow

E. wnomnma owumonwdmm.

a

PERFORMANCE OBJECTIVES

(Includes name or description

of Hsmnwcamsnv

- G. m<>ﬁc>HHoz

cmnm or mnmaﬁmsn% Person(s) Data nowamonwsm
of Measurement Responsible . and. reporting, - ..
- - includiang due date -
5. The degree of deve.opment.of positive self-image and" Nov. 1970 Teachers" Reports in s
social behavior will be evaluated by individual Jan, 1971 ; ~ Nov. 1970 et
ratings of the children on the Bessell-Palomares April 1971 -~ Jan. 1971 @~
Human Development Rating Scales. June 1971 ~ - April 1971 .
‘ June 1971
6. Cultural enrichment through amnmwwmum“ field trips, etc. Monthly through- Project - Final reports
will accrue to the children during the year. 'No measuref out the school - Director June 1971,
ment is possible, but records will be kept of cultural year, or B
experiences. 4

~ designee,
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BILINGIAL PROCEDURES V-C (page 11)
A. COMPONENT NAME _ Evaluation B. DOMINANT LANGUAGE - not wmn C. GRADE LEVEL First Grade ;
. determined . :
D. NO. OF PARTICIPANTS 110 PRODUCT _ = - E. Program Objectives:
F. PERFORMANCE OBJECTIVES o ) | G. EVALUATION
(Includes name or description - o - : ‘
cf instrument) : : : ‘Date or Freguency Person(s) . Data oOHHmnnwsm
: . of Measurement : wmmMOSmHva and reporting, - -
‘ : . . including due date
1. The Spolsky test for language dominance and oral ‘ Sept. 7-30, 1970 m<mwcmnwo=._ Final nmwoww by
proficiency in both English and Spanish will be ] , u : ommwnm - Oct, 1, 1970

administered to all first grade children as a
baseline measure for instructional groupings.

2. The Goodenough Draw-A-Man Test will be administered - | Sept, 7-30, 1970  Evaluation Final wmwonn, o
to a randomly selected ample of. first grade children - Office by Oct. 15, 1970,
as a baseline measure ¢  ‘n-verbal intelligence. = . : : : .

3. The Test of General 4 iit; = Hsnmwbsmnwoms Series, ~ Week of wmvn. 7,. Evaluation Final report

Level 1 - GA-1-CE (Eng.’sh and HG-1-CEs (Spanish) 0 1970; . Office Oct. 1970
will be administered to . randomly selected sample : . - . ‘
of children as a baseline measure of UOnw verbal

. .
s . . 3 . B

and non-verbal ability,

4, The oﬁpw@ﬁms will mmaosmnwmnm mwwwwn% to read at the ‘ Week of April 15, . Evaluation  Final report
primer level in both Spanish and English as measured 1971 . . . Office May 1971
by the InterAmerican Series - Reading Tests, Level ‘ - : - S
1 - Form R~1-CE (English) and Level 1 - wons L-1-CEs : o , . i
(Spanish) administered to a HmbmoBH% selected sample ‘ e , S
of pupils.

A ruexe provided vy enic [
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BILINGUAL PROCEDURES V-C (page 11)
. 4 . Not yet . ‘
A. COMPONENT NAME Evaluation . B. DOMINANT LANGUAGE determined. C. ngm.ﬁmsmﬁ. m..wﬂmn Grade
D. NO. OF PARTICIPANTS 110 PRODUCT _ E. Program Objectives:
F. ®ERFORMANCE OBJECTIVES G. EVALUATION
(Includes name or description - . B . PR
of instrument) Date or Frequenc Person(s) bmnm‘oonmnnwnm
of Measurement Responsible msm‘ﬁvaﬂnwnml__m
- 3 wnanmmnm,acmuamnm
5. The mmmﬂmm of mm<mwova@bn of positive self-image and Nov. 1970 Teachers wvaHnm Hd1
social behavior will be evaluated by individual Jan. 1971 ; Nov. 1970, e
ratings of the children on the Bessell-Palomares “April 1971 umb.w‘bvwww,mnaﬂ;ww
Human Development Rating Scales, June '1971 June, 1971 e
‘ ‘ : i
: : . ST ‘ o
6. The children will perform in the basic language Week of April Teachers mwsmewvaHnm‘.u
skills required in the Miami Linguistic Readers 1, 1971 May 1971
as measured by a teacher-made test, ; o
7. Cultural enrichment throue™ materials, mwmwm.nwwvmu - zonnrww throughout Project’ Final HvaHn
etc., will accrue to tt ildren during the year, .. the school year Director June 1971
No measurement is possi... but records will be kept et or : :
of cultural experiences. \ designee
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BILINGUAL PROCEDURES V-C (page 11) . ,
. . . . Not yet : .
A. COMPONENT NAME __ Evaluation B. DOMINANT LANGUAGE_determined. ¢ Grapr 1gveL  Second Grade
D. NO. OF PARTICIPANTS 120 PRODUCT _ ~ E, Program Objectives:
F. PERFORMANCE OBJECTIVES . . : G.. EVALUATION
(Includes name or description A . , ‘ I
of instrument) ' , K : Date or mnm@cmsnw Petson(s) ‘ Data noHHmnnme‘g
. : " of Measurement Responsible and reporting,
: : including due date
1. The Spolsky nmmnmmon language dominance and oral ) Sept. 7-30, 1970 . Evaluation - _mwan.Wmnown,@w
proficiency in both English and Spanish will be . Office -Oct. 1, 1970
administered to all second grade children as a N o R S b
baseline measure for MsmnHanHosmH:mHo:wwnmm. : , . : e
. ’ hy . . <. .. . ) . , ) ~ + !
2. - The Goodenough Draw-A-Man Test will be administered - Sept. 7-30, 1970 ] Evalnation  Final report
to a randomly selected sample of second grade . .y Offize Oct. 15, 1970 -
children as a baseline measure of non-verbal e :
intelligence. ‘ . )
. 3. The Test om‘nmsmmmw‘>vwwwn%.u Interdmerican Series, o Week of Sept. u._ . w<m~cmnwos. .WHJNH Report
Level 2 - GA-2-CE (English) mwa.mmuwunmm‘ﬁmwmuwmrv. 1970 . © .. 7 Office October 1970
will be administered to a tand.mly selected sample of chilldren as . : . ”
a vmmmwwﬁmﬁammmcﬂm.om both verbal and non-verhal . L : o . : - -
ability, o o V S L | ;
hh. The children will demonstrate mcMHHw% to -read at . NI . Week of April Evaluation Final report
the second grad: level in both Spanish and English 15, 1971 . : . Office - May 1971

4s fleasured by ihe InterAmerican Series - Reading
Tests, Level 2 - Form R-2-CE (English) and Level 2 -
Form L-2-CEs (Spanish) administered to a randomly
selected sample of pupils, : .
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BILINGUAL PROCEDURES V-C. (page 11) . _
- : . , Not yet ‘ L o
A. COMPONENT NAME Evaluation B. DOMINANT LANGUAGE determined. C. GRADE LEVEL Second Grade
D. NO. OF PARTICIPANTS 120 - | PRODUCT _ E. Program Objectives:
n . : ) . - - ’
‘. PERFORMANCE OBJECTIVES S G. EVALUATION
(Includes name or description . : o ‘ . ] o
of instrument) . _ - Date or Frequency Petson(s) Data ooHHmoanm_.,
. : S ’ of Measurement Responsible  and reporting, .
- o S including due date’
5, The degree of development of positive self-image . Nov. 1970 . Teachers . mmwownm in
and social ‘behavior will be evaluated by individual . . Jan. 1971 - C ‘Nov., 1970 :
ratings of the children on the Bessell-Palomares April 1971 . : -Jan., April and 7.;
Human Development Rating Scajles, A I June 1971 e . “June, 1971 )
6. The children will perform in the basic language : Week of April 1, . Teachers Final report -
skills required in the Miami Linguistic wmmamnm. 1971 : A : May 1971
as measured by a teacher-made test, : - ’ .
7. Cultural mﬁmwo:émﬂn through materials, field trips, ‘ . Monthly throughout - Project _.wﬂsmw report
: ete., will accrue to the children during - the year., : the school year. -~ Director June 1971,
No measurement is possible, but records will be kept . 7 or S
: of cultural experiences, - _ : : " designge
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