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ABSTEACT

The materials in this resource unit for Grade Nine
focus on farm problems as-a case study for supply and demand
analysis. The unit emghasizes a problem-solving approach. Students
define the farm problems, set up and test hypotheses about causes of
the problems, and investigate courses of action. An outline of the -
content of the unit precedes detailed guidelines for achieving
specified learning objectives--attitudes, skills, and
generalizations. A bibliography notes books and special references,
pamphlets, periodicals, U.S. Government reports, and newspaper series
on the subject of farm problems. The rationale for the developmznt of
this unit for supply and demand analysis is given in a background
paper by Darrell R. Lewis. Four basic market models are characterized
and major analytical and topical approaches to American farm problems
are explored. The paper is concluded by an annotated bibliography of
resource materials and graphs which illustrate market models and
statistics on supply and demand. Related documents are SO 005 451
through SO 005 454; SO 005 456; and SO 005 457. (SEM)



FILMED FROM BEST AVAILABLE COPY
U.§. DEFARTMENT OF HEALTH

EDUCATION & WELFARE

OFFICE OF EDUCATION
THIS DOCUMENT HAS BEEN REPRO-
DUCED EXACTLY AS RECEIVED FROM
THE PERSON OR ORGANIZATION ORIG-
: INATING IT POINTS OF VIEW OR OFIN-
WADK DPROAT, TS IONS STATED DO NOT NECESSARILY
TEEEe peM L REFRESENT OFFICIAL OFFICE OF EDU-

CATION FOSITION OR FOLICY

ED 073995

RESOURCE UNIT

5¢ o0 5’ A5

These materials were developed by the Project Social Stidies Ceater of the

University of Minnesota under a special grant from the U & (Offdae 3
(Project No. HS-0li5) . B special grant from the U.5. Office of Fducation.

- 1968




]
—
]

INTRODUCT ION

Unit three uses the farm problem or farm problems as a case study for
analysis. Farm problems were chosen because the production and consumption
clearly approximates a pure competitive market in which no simgle supplier
quantity and/or price of & product.

The unit emphasizes a problem-solving approach. Students ‘define the fa
test hypotheses about the causes of the problem(s), and investigate alterna
During the investigation of alternatives, they must separate. values from nc
check to find out what has happened as a result of different kinds of farm
tertative judgements. The unit should help students learn a process of inqu
problem involving policy making and value conflicts. They should see more c
analysis in helping people not only analyze problems but also choose course
prediction of consequences of different courses.

Teachers in urhan areas should probably include considerable erphagis
those aspests of the farm problem wlich <onzern urbsn areas most directly, ©
super-market toycotts, competiticn for jcbs from rural migrants, etc. By us:
concerns of urban dwellers, other mspects of the total farm problem will be
result of students' comments and questions. :

Teachers should note that any outline of content for this unit must be
include recent developments. As production and prices of farm commodities v.
the economic situation of farmers. Froduction, price, income and other stat
up-dating. The United States Department of Agriculture is probably the. best
agricultural data. ' L
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the farm problem or farm problems as & case study for supply and demand

ms were chosen because the production and consumption of farm products most

a pure competitive market in which no simgle supplier or consumer can affect the
of a product. ‘

zes a problem-solving approach. Students define the farm problem(s), set up and
the causes of the problem(s), and investigate alternative courses of action.

ion of alternatives, they must separate values from non-normetive statements,

t has happened as a result of different kinds of farm legislation, and come to
The unit should help students learn a process of inquiry when dealing with a
icy making and value conflicts. They should see more clearly the role of economic
ecple not only analyze problems but also choose courses of action through better
ences Oof different courses. .

1 areas should probably include considerable emphasis at the beginning of the unit in
ara problem which -onzern urbsn areas most directly. These might ineclude food prices, .

competiticn for jcbs from rural migrants, ete. By using these more immediate
Jers, other sgpects of the total farm problem will be raised and studied a3 a
mpents and questions.

1ote that any outline of content for this unit must be revised each year in order to
ments. As production and prices of farm commodities vary each year, s0 will

1 of farmers. Froduction, price, income and other statistical data need yearly
States Department of Agriculture is probably the best single source for current




CONDENSED OUTLINE OF CONTENT

I. There is no one fam problem in the U. 8., but rather, there are a series of
farm problems reflecting the values and perspectives of those persons gr
groups which are directly or indirectly affected by farming. ’

A. Farmers themselves are not agreed as to the nature of farm problems, their
causges, or solutions. :

. Consumers see the farm problem as rising and fluctuating prices for farm
produce purchased at grocery stores. They view import quotas on dairy and
beef products as being costly to them. Urban consumers would like an end.
to farm surpluses and support programs which must be paid for through tax
dollars.

[9a]

C. Humanitarians view as paradoxinal the fact that the U. S. zhould discourage
farm production when world hunger exists. :

D. Economists see many of the beforementioned problems as really only being
symtomstic of a larger problem, namely that excess resources are being used
in egricultural rescurces which could be used better in other areas of the
economy. (Examples of excesses would be; (1) The excessive number of per-
sons engaged in farming at the present time. Fully one half of the persong
engaged in farming could leave and production levels would not be decreaged;
(2) If farm production and consumption were determined by supply and demand
rather than through government programs, farm production surpluses would
take care of themselves at no cost to the urban dweller. The urban taxpayer
would probably pay lower prices for faxm products. However, urban taxpayers
would find that retraining programs and welfare costs would have to be borne
until farmers could be equipped to live in an urban setting. )

II. The basic causes of the American farm problems are to be found in a combination
of four conditions; no one of which alone would have caused them. (It is very
misleading to talk of "the" farm problem.) Actually, the changes which have
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occurred in farm incomes suggz.l f . presence of both a long-run preblem and
a short-run problem. The lor '-run problem concerns those forces which have
caused farm prices and incon.s to decline over a period of years. The short-
run problem has to do with the sharp changes in farmer's income from year to
yéuf-

A, The ceuses of farm problems cannot be understood without some undefstandiﬁg
of the effects of supply and demand upon price.

B. The cause of the short-run problem, of extreme fluctuations in product
prices and farm income, can be :attributed to the inelastic nature of demand
for agricultural products. (i.e., Relatively small changes in demand or
supply result in relatively larger changes in agricultural prices and farm
incomes,

C. The causes of the long-run farm problem are embodied in the "price inelas-
ticity" of demand for farm products and the large increases in the supply
of these products which have teken place relative to modest increases in
the demand for them. :

D. The individual farmer is caught between selling his Praduceifcr what the
market will bring and having to purchase feed, fertilizer, machinery, and
labor fram a market where praductlon is semicontrolled and prices are
rising.

E. As a result of the increased productivity in farming, the high costs of
farming, and the low farm prices, the number of farms and persons eneaged.
in farmlng has d&cfeased markedly; H@wever, labor ﬂ@es not flow frgély

avoid falling incomes. The most fuﬂdamegta; farm surplug 15 thé number of
farmers.

ITI. Because of the multiple facets and causes of farm problems, no single sclution
is sufficient.




E.

F.

- L =

. The legislation which has been passed has included & veriety of Federal

programs designed to raise farm prices. The major policies have been
directed either at raising farm prices directly by supporting farm
prices or indirectly by reducing the supply of farm produce.

Many proposals have been made to deal with farm problems; each re-
flects the perspectives, values and goals of its proponert.

o A number of factors makes the passage of nev farm legislaticn to aid

farmers very difficult.

. Some proposals to expand the demand for farm products show ignorance con-

Some proposals are aimed at speeding and making easier the movement of
small farmers to urban areag and other jobs.

An ideal farm ?fagram doesn't exist, nor will it ever exist.
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OUILINE OF CONTENT

F RESFONSIBILITY FCR I. There is no cne farm problem in the U.8., but rather,

D ABOUT CURRENI PROBLEMS. there are a series of farm problems reflecting the values
and perspectives of those persons or groups which are '

T SOCIAL DATA. directly or indirectly affected by farming.

3, ' A. Farmers themselves are not agreed as to the nature of
B farm problems, their causes, or solutions.
THEORIES OF SINGLE '
 SOCIAL SCIENCES AND 1. The Farm Bureau sees govermnment interference with
\T. OF PANACEAS. the price market system as an infringement on farmers!
economic freedom. They also believe that the
s from data. : farmer does not have economic power equal to that
) ) of business or labor.

2. The Farmers Union feels that government hasn't done
enough with its programs to guarantee farmers an
income equal to the aon-farm sector of the economy.

The National Farmers Organization while agreeing
that farm income isn't enough, would use different
tactics 'to achieve bettsy.. farm income. Among these
would be withholding actions and/or destruction of
farm produce.

[

.4, Dairy farmers and meat producers see in imports of
dairy and beef products a threat to their profits
and even to their existence.




TFACHING PROCEDURES - ' : MALE]

Initiatory Activities

xL.

o

Prepare a bulletin board entitled "Farm Problems." Use
pictures and newspaper articles to highlight scme of the
significant aspects of these problems. Ask for voluntuers
to keep the display up to date.

Use a newspaper editorial or other source which points up For examples
an aspect of "the farm problem' to initiate a discussion The N.F.QO. F
on what "the problem" is. Use this as a motivational National Far
discusaion and try to raiseinumsggus questions--not

to ansver them. /

- Assign each member of the class the task of interviewiog at

leasttwo adults and recording their answere to the folloving
guestions:

1. What is the farm problem?
2. What is the cause of the problem?
3. How do you think the problem can best be solved?

The answers for each adult should be recorded separately.
Have a committee do two things: (a) categorize

the replies to each question, and (b) categorize the
responses to question three for the adults who menticned
each causal factor. The committee should prepare a
transparency, to show their findings.

Project the first transparency showing the categories of
responses to question 1. Discuss: Do these adults see the problem
in the same way? If not, what differences are there among the
replies? (Do some see them from the standpoint of farmers?

from the standpoint of consumers? from the standpoint of
humaniterians worried about the hungry of the world?) Have

we mentioned in class any type of farm problem. which was
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MATERTALS

For examples, see: Farm Journal,
The N.F.0. Reporter, )
National Farmers Union publications.
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5. Checks on the bias of sources of _ ,
information. - ' :




f sources of

5. Wheat, corn, cotton, and soybean growers wish to
expand their exports and look eritically at programs
which might result in antagonizing foreign buyers.

6. Tobacco grcwers are apprehensive that publie concern
over the effect of smoking on health wil} result in
increased govermment regulation and decreased production.

TE'Fsmily farms are going under and the cry is heard,
"protect the family faym," :

8. Migrant laborers are at the bottom of the agricultural
pay structure. These persong, by any economic
criteria, live in poverty.

. Consumers see the farm problém as rising and flucuating

prices for farm produce purchased at grocery stores. They
viev import quotas on dairy and beef Products as being
costly to them. Urban consumers would like an end to

farm surpluses and support programs which must be paid

for through tax dollars.

- Humanitarians view as paradoxical the fact that the U.s.

should discaurage farm production when world hunger
exists.



not raised by one of these adults? If &0, why do you think
no one mentioned it among the group we i .Lerviewed? (Relate
to typesof person interviewed, in ter:s of occupation,
where -they live, etc.)

Now project the second trasparency showing the categories of
responses to question 2. Discuss: Do these adults seem to agree
on the causes of the farm problem? If not, what differences

do you see? What other causes can you suggest at the present
time for the problems identified thus far as possible
problems? (Meke a complete list of possible causes.)

Now project the third transparency showing the categories of
responses to question # 3. Discuss: How much agreement was there
among the adults about possible solutions? Project transparency
four showing the solutions mentioned for each category of
causes., Ask: What relationships were there, if any, between
sugegested causes and suggested solutions? Can you think at

this time of any other possible solutions for some of the

problems suggested? (Make a complete list of them.)

It would be possible to omit the committee work prior to

‘the discussion and merely duscuss responses to each question.
If so, attempt to have pupils identify some categories in
class and discuss similar questions as those reised in

the above paragraphs. You may wish to tape this discussion
and répiay it later in the unit for re-evaluation of

t« Show the film The Farmers' Dilemma. Thig film stresses

the farmers' point of view and is quite biased. Students
should note the values and perspective of farmers as
shown in the film.

Filn
Arct
Minc
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Film: The Farmers' Dilemma,
Archer Daniels Midlaund Co.,
Minneapolis.
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. Checks on the bias of sources.

. Identifies value-conflicts.

. Identifies factual guestions which need

to be answered in debates over courses
of actlcn invaﬂ‘4”3value conflicts.

. Recognizes differences 1n thE dlfflcuity

of proving statements, istinguishes

- between facts, inEIEDCESr _estimates
'and value Judgements

. RESPECTS THE SCIENTIFIC METHOD AND RA-

TIONAL THOUGHTAS APPLIED TO EDCIAL AS

WELL AS TO NATURAL DATA.

Identifies and defines problem, deter-
mines causes of the problem, considers
PDSElblE _consequences of alternative
courses of action, evaluates them in
the light of basic values (listing

arguments for and against each proposal )

and selects the caurseraf action vhich
seems most _likely to prove helpful in
ach;ev;mg the desired gQal




. Have pupils read several conflicting and value-laden analyses
of what should be done about the farm preilem.(You cculd
use the editorials or other sourres fiom activity # 2 here.)
Ask: Why do. you think these suggestions differ so much?

Have pupils identify the value terms used. Also have them
identify differences which arise because of differences

in values, those which arise because of difference in
identification of problems, and those that arise because

of differences in inferences about the problem and its
causes. (Review what pupils learned in earlier units about
the difference between facts, inferences, and value
Jjudgements. ) :

. Use these conflicting viewpoonts and those Tound Bmong
the adults 1nterv1éwed tg Pcint Dut the 1mpartance Gf

Review scientific method of analysis discussed in Unit 1.
What was a science? What methods did we decide to uge?
What essential steps were necessary?

In problem-golving, the first step is to define the
problem clearly. Allow the class to discover that we really
cannot solve the farm problem until we koow first what

the problem is or what the problems are. One way im which
this mipht be dome would be to give an example not related
to the farm problem -- such as a teacher's strike in their
community. Ask: For whom would this be a problem? Why?

What criteria would you use to determine this? How would
you measure whether your criteria were met? Wouwld all
persons agree? Why or why not?
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Idengifies,gndrggiines?gygp;ggsi

. Set;jggﬁhyppthesgs.

» Identifies and defines _broblem.

. Sets up 5ub=questicns to guide collection

of data

+ Sets up hypotheses.

Deduces possible consequents of hypotheses

( If-then atEtEmEEtE ta ngdE céllectian
of data. o

. Sets up some apprapr;ate ey af

testing hypstheses.

Uses yearbooks and gEEClEliEEﬂ
statistical reférences,

Develaps charts and graphs to clarify
ideas. '
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‘Developmental Activities.

T. After you have reviewed the problems of defining
a problem, ask the students to describe the farm
problem as best as they can., Try to get as many
descriptions as possible to add to or modify the list

developed in activity # 3. Record thesge statemezts as
hypotheses for verification later.

8. Mention that if farm problems da exist--and from all the ' See bibliography.
disuession many think they do--we should be able to find
evidence for each of the problems. Divide the class into
6 or 7 groups. Assign to each group one of the following
‘possible problem areas: (1) potential destruction of family
farms, (2) farm poverty, (3) costs of govermment farm
programs, (4) high costs of farming, (5) food prices for .
consumers, (6) relationship of imports to exports, and
(7) world food needs.

Have each group develop a series of gub=questlcss to-
guide their study in order to determine whether or nbt
there is a "farm problem" in relationship to their topic.

Or they could set up hypotheses about possible problems and
deduce consequences from them in terms of if-then statements
which would be true if the hypothesis were trwme. They could
then use these if-then statements to gulde their collection

of information.

Each group should check books, magazines, newspapers, and Statistical refere
especlally statisticaml sources and graphs and charts. Each bibliography.
group should prepare graphs, charts and tables which will

clarify for the rest of the class some evidence on whether

or not a farm problem seems to exist in its "area." Allow

library and reference time and several days for the group
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. Makes effective group oral presentations.

. Helps create and preserve an atmcsphere

in which all members of the group feel

secure and anxivde 1o participate.

. Accepts his share of responsibility for

the work of & group; participates

actively without trying to dominate.

- 14 -
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Before pupile begin worK on these progédts, review with “hem
the ways in which such groups can organize their work -
efficiently. Since thig iz the first time during the year when
group reports are used, revies with the cldss the tines of
group presentations which might be used in presenting data
such ag symposiums, panel discussions, role-playing, ete.

Make sure that pupils understand the differences between

these types and the advantages cf each for czrtain kiuls of
topics. Also discuss effective ways of presenting each

type@ . .

Ask the. different groups to meet and organize at this time.
Also ask them to-give you a brief report at the end of the
hour on what has been done. (Perhaps give the groups a
form for such a report. It might include sections to be
filled in on the chairman chosen,the hypothesas and

deduced if-then statements developed or the sub-questions
identified, the assignment of immediate jobs to different
students, and the kinds of references wh;ch the group thinks
it should use. '

Continue to ask for progress reports from time to time
during the days while groups are working. For example, you
could askfor progress reports every three or four days
during the period when you are handling activities # 9-17.
These reports should include statements about the problems
students are having in trying to locate information, under-
stand certain ideas, or find answers to certain questions which
they now have. The teacher can read the reports over night
and make suggestions to each group either in writing or
during a period when the other ‘groups are working or when
the rest of the pupils are studying something else. From
time to time give conmittees a chance to do more

work during the class period.
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D. Ecagamlsts see many of the beforementioned problems
as really only being symtomatic of a larger problem,
namely that excess resources are being used in
-agriculture resources which could be used better in
other areas of the economy. (Examples of excesses

would be : (1) The excessive number of persons
engaged in farming at the present time. Fully oane
half of the persons engaged in farming could leave
and production levels would not be decreased; (2)
If ferm production and consumption were determined
by supply and demand rather than through government
programs, farm production surpluses would take care
of theriselvea at no cost to the urban dweller. The
urban texpayer would probably pay lower prices for
farm products. However, urban texpayers would find
that retraining programs and welfare costs would
have to be borne until farmers could be equipped
to live in an urban setting.)




Before groups make their presentations, ycu may wish to
do the following:

(a) The group should prepare an outline of the ideas which
they think should be included in their group presentation.
They' should &dd a statement about how they now plan to make
this presentation, and they should include a. list of the
references consulted. The teacher should check over these,
make suggestions to the group, and. give them edditiomal
time to work if this seems necessary.

(b) Let each group go into a gpecial workroom (or work after-
school or during some other time) to tape its presen-
-tation, using a tape recorder. It should play back its
own tape and try to decide what the group might do
to improve its presentation. The teacher might also
ligten to the tape and make suggestions. for improvements.

Note: The next section of the outline of sontenie will be
developed in activities after the group reports are
presented. At this time, while groups investigate the
diffepent facets of the farm problem, the teacher can begin
class activities designed to explain the reletionship

- of supply and demand to the price and quantity of goods

and services (part II of the outline of contents).



- 1 =
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11. The besic csuses of the American farm problems are to be
found in & combination of four conditions, no one= of which
alone would have caused them. (It is veiy, misleading
to talk of "the" farm préblem.) Actually, the changes
vwhich have occurred in farm incomes suggest the presence of
both & long-run problenm and a short-run problem. The long-
run problem concerns those forces which have caused farm
prices and incomes to decline over a period of years. The
short-ral problem has to do with the sharp changes in
farmer's income from year to year.

A. The causes of farm problems cannot be understood without
some understanding of the effects of supply and
demand upon price.

1. Other things being equal, the lower the price for
& product, the higher the demand for it; the higher
the price for a product, the lower the demand for it.
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In order to show the slope of & demand curve (downward to
the right), pick up any convenient article that might

have appeal to ninth graders (i.e., Beatle records,
baseball, etc.). Ask for hands on how many in the class
would buy this if it cost $10.00 (or some high amount).
Tell students to assume that each of them receives a
veekly allownce of $2.00. Gradually lower the price,
asking each time low many would buy the item. (Tell
students that they can raise their hands only once to
indicate their demand.) Gradually get the price down to 1
or 2¢ (or some very low amount). As this is done, tabulate
the "votes" on the board. In your tabulation you can assume
that any person who would buy the product at $10.00 would
buy it at all of the .lowsy prices. Thus as you have
lowered your product price, the t(tal demand for the product
should be higher. Ask: What bappcisd? (More tends o be bought
the lower the price.) Would this tend to be true of most
products you can think of? Why or why not? Have each pupil
set up a hypothesis based on this evidence.

Review concepts of demand gained from market games played
in previous unit., Relate these to the example in the
previous mctivity.



. Interprets graphs.

. Develops charts end graphs in order to

clarify ideas.

- Sets up hypotheses.

The quantity of a specific product or
service which will be demanded at a
sumer desires (2) availability of
alternative goods and services, (3) the
prices of alternstive goods and services.
and (4) the amount of mouey consumers have
and are willing to spend.

2. The amount of a product
buy (their demand) at &
variety of reasons. The
price depends upon:

&. congumer desires

b, availability of alte

¢. the amount o money
spend

d. the prices of alterr



_graphs in order to

ingt dats,

2. The amount of a product which people are williog to
buy (their demand) at any one price may shift for a
ecific product or variety of reasons. The quantity demanded at one
e deiranded at a price depends upon:
ailability of a. consumer desires
d services, (3) ihe
e goods and services. b, availability of alternative goods.
f money consumers have
pend. . c. the amount o1 money consumers have and desirs to
‘ spend

d. the prices of alternative goods.
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Give a demonstration of besic line graphivy skilla. (Codi-
dinate system). Explain the two axes (or better yet, draw

‘them and allow the mathematiclans in the .iass to tell the

others what they are.) Indicite (or have the cless iuiicate)
how a pair of umawbers (coordinates) determine a peoint.

Give out graph paper and check to see that each pupil is able
to plot the points of activity # 9.

. ‘Take another object and repeat activity # 9. Constrush s

demand table. Then have the class assist in graphing the
data shwon on the table. After the points are all placed

on the board, connect the points with & line. Again call

on class members to read the graph. Ask: Do you wish to
change the hypothesis you set up after examining the demand
for i (refers to item used in activity # 9.)
(Teking each step slowly here will greatly assist the
several students who may tend to "tune out" on this
activity as being difficult.

Refer to the article and demand table developed in
Activity # 12. Ask: Is this line or are these numbers
likely to change? In other words, would you be likely to
buy more (or less) of this product at any particular price?
What would cause this chapge? (List on the board as many
factors es they can think of which might cause thig "shift
in demand.")

Tllustrate with new lines a shift to increased demand and a
s1ift to decreased demand. Be sure to point out the
difference between a change in demand and difference in the
quantity demanded at eachprice. (New line for the former,
movement along the same line for latter.)

Graph paper.



14. Ask the class to guess for each of the fnllowing situstions
vhat would happen to demand :Lﬂ the fo]_cxmng: cases.
(Explain that the word "p refers to those whose
aggregate daomand is indicated on graq} )

1) If people no longer liked or preferred the product
(i.e., their taste for it dropped).

2) If people were making more money (i.e., higher Jevel
of living or higher income=s).

3) If population increased.

L) Assuming our previous demand curve was the people's
demand for pepsi cola, what would happen if the price of
coke dropped about one-half?

5) Assuming that most people prefer to have candy bars
whenever they drink "pepsi", what would happen to the
demand for pepsi if the price of candy bars was doubled?

Discuss each case; do nct pronounce pupils' ideas right or
wrong. Allow them to develop hypotheses. Encourage other
examples.

(You might use this activity as an exercise. Have each
student show how each of thesaq factors would create a

change from the original demend curve. They could show this on
five separate graphs. Then compare graphs made by the
different students.)
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S. Develops charts and graphs in order to 3. The elasticity of
clarify ideas. some products is
' nbt much greater -

G. The elasticity of the demsnd for goods
varies; for some essential goods, demand |
does not differ much regardless of the ’
price,

G. When the demand for a gnod is inelastic, a
relatively large decline in the price
of the product brings sbcut only a
small increase in the d¢onsumption of
the product.

S. Applies previously-learned concepts
and generalizations. .

' 5. Identifies and defines problems. Note: The next L activities

G. BEven in so-called prosperous times, not
all people enjoy levels of living which
most consider necessary for an adequate
level of living. Productive goods and
services are divided unequally smong the
population.

G. Any group which faces declining income
for whatever reason (suck as declining
prices for their products, declining
wages, ete.) will face reduced levels of
living if the prices of the things they
buy remain the same or increase.
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3. The elasticity of demand varies. The demand for

some products is very inelastic; that is, it is
nbt much greater when prices are reduced.

: The next 4 amctivities return to Part I of the ﬁnit.
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15. Have students use graph paper to draw a graph which they
think would show the demand for Honda motorbikes. Discuss
the shape and direction of their demand curves.

Now ask pupils to draw the demand curve for a life saving
drug such as penicillin. Ask: What are the differences
between the demand curve for these products? Explain that
economists call this difference "elasticity." Use the

graph to point out the great differences in quantity demanded
with a price change (more elastic) as compared to small
differences in quantity demanded with a price change

(more inelastic).

16. Have each student list five pairs of items of which one
seems to him to be significantly more elastic than the
second. Discuss examples from the local area.

17. Give a brief quiz to evaluate the students' ability
to draw graphs of demand and to recognize a shift in
demand and relative elasticity. Discuss quiz results.

18. Have the committeesdesignated in Activity # 8 give their
reports on what they think is."the farm problem." In class
disucssion, allow others to ask questions of the committee
members, check their graphs, question their evidence, and
clarify the problems.

Before any of the group presentations is made, discuss the
importance of the class' role as listeners during a group
Presentation or any oral report and their role as participants
after the presentation is over. Review ways of taking notes

on & single report. (Ferhaps project different types of note
systems which might be used for organized speeches or regarts
Panel discussions, and a rixed system for the organized
presentations in symposia snd the later discussion
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A. IS SCEPTICAL OF SINGLE-FACTOR THEORIES
OF CAUSATION.

5. Identifies and defines problems.

A. RESPECTS THE SCIENTIFIC METHOD AND
RATTONAL THOUGHT AS APPLIED TO SOCIAL
AS WELL AS TO NATURAL DATA.

S. Sets up hypotheses.




20.
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part of a symposium. Discuss the reasons for modifying
note-taking for different types of oral preseatations
and the importance of organizing notes afterwards, part-
jicularly after a discussion.

After the first group report, collect pupils notes, read them,
and make written suggestions for improvement. Perhaps project
one or two exsmples of good and poor notes (being careful

to hide names of students) and discuss what makes each set
good or bad. '

If the student reports have left umtouched or undefined Pilm: The Land,
certain aspects of the farm problem, you may wish to d See bibliograph;
pssign additional readings, bring in a guest speaker, or

use the film, The Iand. This film is 60 minutes long and

does an excellent job of reviewing many aspects of the

farm problem.

In order to evaluate student knowledge conrerning various
aspects of farm problems, use a series of short answer

essays, such as: Is inadequate income a problem for all
farmers? Why or why not? In your answer justify your conclusions
through use of concrete examples and numerical data.

Hold a concluding discussion on the nature of farm problems.
Use some of the studentg! answers to the essay question as
points of departure for the discussion.

Return to the stages of problem solving which have been
analyzed earlier., Ask: Whichstep or steps have we taken

this far? (Defining the prcblem.) Now point out that it is
necesaary to move cn to the stage of investigating the causes
of the problem. Ask: How will clear definitions of the
problem help us at this stage? If this has not been done
already in group reports, have pupils hypothesize about the
causes of the different problems.If necessary, use questions
designed to get students to hypothesize about the relatiounship
of supply and demand and prices to the different farm problems
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G. Other things being equal (in a competitive L. Other things being equal,
market ), the higher the price of a good, for a product, the more pe
the larger the quantity which will become of that product; the lowe:x

~available for sale; the lower the price, they will produce.
the smaller the quantity which will
become available for sale, However, there
may be a time lag before producers
increase or decrease production.

S. Interprets graphs.

8. Sets up hypotheses.

S. Develops charts snd graphs in order to
clarify ideas.

G. Ecomomic output is affected by the 5. The amount producers of & :
quantity and quality of productive re- specific price may shift f
gsources (land or matural resources, labor, The supply of farm product
and capital goods), by the level of affected by factors other -
technology, and by the efficiency of :
the organizational structure. &. The quantity and qualit:

: {1and, or natural resou

S. Interprets graphs. : N .

. b. The costs of farm produ:




being equal (in & competitive

higher the price of a good,
1e quantity which will become
* sale; the lower the price,
he quantity which will

ble for sale. However, there
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lecrease production,

aphs.

heses .

's end graphs in order to

it 1s affected by the
juality of productive re-

or nmatural resources, labor,
ods ), by the level of

d by the efficiency of

onal structure.

L. Other things being equal, the higher the price
for a product, the more people will produce
of that product; the lower the price, the lessg
they will produce.

5. The amount producers of a product offer for sale at a
specific price may shift for a number ofreasons.
The supply of farm products availeble will be
affected by factors other than price, such as:

a. The quantity and quality of productive rescurces
(1and, or netural resources, labor, and capital).

b. The cogsts of farm production.
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toentified so far. Keep & written'llet of these hypchheses
to test later.

As seen earlier, students must understand the relationship
of supply and demand to farm prices in order to understand
the causes of the farm problem.Before the market and price
determinaticn can be shown, the supply concept must be
discussed. Review the concept of demand briefly at this
time. T .en turn to the copcept of supply. For exemple,
ask students to imegine that they are owners of a company
that produces baseballs (or pizzas or Beatle records, or
something appealing to this age group). If people would
pay only 5 or 10¢ for your baseballs (hold item up) how
many would you be willing to make? What if they were
willing to pay $1.00, $2.00, $10.00, $25.00 each?
(Note this can be done for one company's quantity. Or
ask howmany would enter the baseball market--for their own
company-and begin producing at any specified price.) Write
the supply schedule on the board. Ask: How 4id you decide
how muzh you would supply? Why?

Revlew graphing skills and then have the class graph the
supply schedule developed in the previous activity. Ask:

Why does the curve move up and to the right? What hypotheses
can you make about supply? Would the supply curve always look
like this? Can you think of cases in which it might not?

(Set up hypotheses about the possibilities.)

Discuss: Would the supply curve ever be likely to move
(shift off this line? Why or why not® If it vere possible
to move to one side or the other, what would cause

it to do this? (Move the curve to a new position.)

Then agk: What can we now say about our new supply
curve? Can you think of any goods which have hed a supply
curve shift elther way? :
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S. Applies previcusly-lzain

_previously- 23 concepts and
generalizations to icw N

G. Certain basic economic questions related
to allocation are answered or resolved in
some fashion by every society, although

perhaps in no other way than by tradition,

These questions are: (1) What and how
much of each good or service shall be

530,
¢. The level of té

d. The nature of c

e. Government regu

6. Producers decide wh
iéfkéﬁ. Supply apd
duction operate thr
a great wstent, v
is produced. ’
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¢. The level of technology.
d. The nature of consumer demand.

e. Government regulations and subsidies.

red g?EE§P§$ and

~
)
mic questions related *J 6. Producers decide what and how much to produce in
nswered or resolved in our economy, but their decisions are affected by the
ry society, although market. Supply and demand of various factors of pro-
wvay than by tradition. duction operate through the market to determime, to
: (1) what and how & great  uctent, vho'will get what part of vhat is

r peii~a shall be is produced.
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25. Ask each pupil to write his answers to the following

questions: What would happen to the supply if:

a) The price of one of the important meterials used to
produce your product were to rise very high?

b) Some genius figured out a much faster and easier way
to make your product?

¢) Everybody in the market except you decided to make
biaycleés instead.

Discuss the student's answers.

26. Review the idea of elasticity. What does the term mean?
What principle was involved when we talked about demand
elasticity? Would this idea fit the supply picture? Can
supply vary with elasticity? If it did, how would it look?
What goods would you expect to have a more elastic supply
curve than most? List some goods which you think would .
have inelastic supply curves.

27. You might also set up a continuum of elasticity and ask
students to place goods and services along this continuum,
(This exercise should help you find out if pupils understand
the concept of elasticity.)

28. Refer the class back to the basic questions every economy
ANsWers in some fashion. (Use the list developed in unit
one). Ask: In our economy how are decisions made ebout what -
shall be produced? Do demand and supply have anything
to do with this decision? How? In our economy, how are
decisions made about who will get goods and services? What
“etermines what the price is for these goods and services?




produced? (2) How much shall be produced
in total? (3) How shall these goods and
services be produced? (4) How shall these
goods and services be distributed among
the population?

. In 8 private enterprise system, it is the

market which determines largely what shall
be produced and how much shall be
produced.

Demend affects the supply of goods and &er-
vices by affecting prices. Other things
being equal, the higher the price for

a good, the larger the quantity which

will become available for sale.

. The money incomes people receive,

whether in the form of wages, interest,
rent, or profits, is the chief determiner
of their share of the national putput.

. Other things being equal, the price of &

good rises when the good is in short
supply as compared to the demand for the
good and falls vhen the supply of the
good is larger than the demend at the
existing price. ‘

. Other things being equal (in a competitive

market ), the higher the price of a good,
the larger the quantity which will become
available for sale; the lower the price,
the smaller the quantity which will be-
come available for sale., However, there
may be a time lag before producers
increase or decrease production.
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29, Ask the class to imagine that they are the owners of a
company making baseballs (or whatever item is being used).
Ask: How will you decide at what price this item shall
sell? Choose aprice. How did you choose it? Why didn't you
choose some other price? Will you ever change that price?
What might induce you to change it? (Ask other questlans
to obtain thought about market pricing.)

Say: Imagine that your price for baseballs is too high and
no one is buying them. What could you do? Why would that
help? Can you think of some examples when this might not
help? Imagine that your price is very low and you cannot
produce all of the baseballs demanded at that price.

What would you do? Why?




§. Interprets graphs.

S. Sets up hypotheses.

G. The elasticity of the demand for goods
varies; for some essential goods, demand
does not differ much regardless of the
price.

3. Tegts hyp@th&;esragginst data.-

G. When the demand for a good is inelastic,

& relatively large decline in the price
of the product brings about only a small
inecrease in the consumption of the
product.

r. If producers are unorganized, harder
work by each one may lead to greater
production, a fall in Prices, and so less
income for each one. ‘

- The cause of the short-r

tions in product prices
to the inelastic nature ¢
produets, (i.e., Relative
supply result in relative
agricultural prices and f

1. Farmess have very litt
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+ The cause of the short-rup problem, of exireme flucus-
tions in product prices and far

m income, can be attributed

to the inelastic nature of demand for agricultural
Relatively small changes in demand or
supply result in relatively larger changes in
agricultural prices and farm incomes. )

1. Farmess have very little control over total

égricultural production because of weather factors
and because each farmer is an independent producer.

. Farming is unlike oligopolistic industries where a

small number of producers can exrand or restrict
production as best suits their needs.

i

. Since individual farmers can't affect the total supply,
they tend to produce as much asg 1s- possible, hoping
that either total supply will be less or total demand
will increase. However, since there tends to be an
inelastic demand for food products, the increased
supply which results from these individual

efforts in good agricultural years tends to push

farm prices low enough to keep income the same or

even to reduce the income of farmers despite

their increased production.
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You could use the simple marlkzt model provided in the See:''Market Model
ippendix (or make up your own) to introduce the class and "A Baseball Ma
grophically to market price determination. Relate Appendiz. —
this analysis to the baseball examples discussed previouzly.

Encourage hypothesizing and look for exceptions.

Now move from the simple baseball model to a more "real
vorld" example. Ask the class to examine the farmers'

- market. Ask: From the evidence you found earlier, what

would you hypothesize about the denand curve for food?
hre people willing to buy more at a lower price? Would
you expect that most foods would have an elastic or
inelastic demand? In plain words, what does this mean?
Looking at the "big picture,” would you guess that there
have been shifts in this demand for food products? Why or
why not? If so, what would cause this shift?

To dramatize demand jnelasticity have the class work this Fxample from: Dext
example. (Have them do their own computation)) what Makes Farmers
L , _ U.S. Department of
195h-Potato farmers raised 220 million CWT and sold them p. 9.

for an average price of $2.16 per CWI. What was their

total return? (220 x $2.16 = $395 million)

1955-They produced 227 million CWT and avarage prices
were $1.79 per CWI. What was the total return to potato
farmers that yeary (227 x $1.79 = $339 million) How would
you explain this reduced income? Why don't farmers reduce
their production greatly when prices fall?
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G. Competition exists where there are a
- number of sellers of a product op
service and no single seller can

dominate or control the market price.

G. The elasticity of the icwand ey ,
varies; for some essential gouds, deasnd
does nbt differ much regardless of the
price.

5. Interprets graphs. , C. The causes of the long-run
T in the "price inelasticity"
Uses simple statisticel devices to products and the large inmer

Ty

analyze data, products which have taken p
- increases in the demand for

S. Sets up hypotheses.

1. Totel .productivity has b
agriculture.

S. Bets up hypotheses, : " a. In 1820 each ferm worl
- T - fibre to support four
G. At any specific time, the toial economic output farm vorker produced e
- 1s affected by the quantity and quality of support 32 persons.
productive resources (land or natural
resources, labor, and capital goods), by the b. This increase in produ
level of technology, and by the efficiency about through widespre
of the organizational structuve, _ proved techniques of 1
‘ conservation, irrigati
hybrid crops, and impr
stock.
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p hypotheses.

1. Total productivity has been groving very rapidly in
agriculture. '

) hypotheses. &, In 1820 each farm worker vroduced enough food and

_ fibre to support four persons, In 1966 each
specific time, the tolal economic output Tarm worker produced enough food and fibre to
cted by the quantity and quality of support 32 persons,

ive resources (land or natural

€s, labor, and capital goods), by the b,
f technology, and by the efficiency
organizational structuve,

This increase in productivity has been brought
about through widespread mechanization, im-
proved techniques of Jand management and soil
conservation, irrigation, the development of
hybrid crops, and improved breeds of live-
stock.




32, Ask: How many of you get an &llowance; How much more food
would you eat if your allowance ware doubled? Why? How
much more food would your mother tuy at the store if your
dad got a raise which doubled his salary? Why?

33. Duplicate and distribute the graph "Some indexes of farm See grapr
production." Ask: What does this graph show? What is the Productic
meaning of an "index?" What is meant by 1947-49 =I1C0O? yphat - _
hypotheses might be formulated about the causes of the farm .
problem from this evidence?

Have a few students study other production indexes as well
a6 absolute production figures for certain commodities.

34. Place on the chalk board the statement: "In 1820 each farm
vorker produced enough food and fiber to support four persons.
By 1961 each farmer produced enough to support twenty-six
peiple." Ask: What do these figures indicate? How do you
think this increase in production per farmer has been possible?
(Have the students support their hypotheses with evidence.)
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G.

Sets up hypotheses.

Intertrets graphs.

Generalizes from data.

The elasticity of the demand for goods
varies; for some essential goods, demand
does not differ much regardless of the
price,

People with higher incomes tend to spend &

smaller percent of their income on food
than do people with lover incomes.

Interprets graphs.

Sets up hypotheses.

Interprets graphs.

It is-demand, backed by the ability and
willingness to pay for goods at specific
prices which affects the market; people's
vants do not affect the market unless they
are turned into effective demand.

-38-
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. Duplicate and distribute the graph entitled "Income and Food See grapt
Spending." Instruct the class to read the graph. Ask: What for Food,
does it say? What hypotheses can you make about the farm
- problem from this evidence? Clarify questions about the
graph but allow the students to develop their own general-
izations.

ik
W

36. Duplicate and distribute the graph entitled: '"Per-capita See graph
Consumption of Two Foods." What can we learn from this of Two Fo
graph? What is meant by "per capita?" Have students compare
this graph with the population graph distributed in unit
one, and with the graph of the indexes of farm prod.action.

Students should study percentage changes. Ask: What
observations can you make from this evidence?

37. Duplicate and distribute the graph entitled: '"Population." See graph

Ask: What is indicated on this graph? What hypotheses Appendix.
can you develop from this evidence? )

38. Show pupils a graph (or have a student make a graph) showing
sales of selected U.S. agricultural products abroad over a
period of some years. Discuss: Have these foreign sales filled
the gap between consumer demand for American egridultural products
and the increased production of farm products in the U.8:¢ Why




,BQE
te the graph entitled "Income and Food See graph: "Income and Spending
the class to read the graph. Ask: What for Food," in Appendix. '
potheses can you make about the farm :
lence? Clarify questions about the
budents to develop their own general-

ite the graph entitled: "Per-capita See graph: "Per Capita Consumption’
ds." What can we learn from this of Two Foods," in Appendix.

by "per capita?" Have students compare

pulation graph distributed in unit

h of the indexes of farm pred.action.

percentage changes. Ask: What

Bke from this evidence?

te the graph entitled: "Papulaﬁiag.“ See graph: '"Population," in
d on this graph? What hypotheses Appendix.
his evidence? -

r have & student make a graph) showing

agricultural products abroad over a

Discuss: Have these foreign saleg filled
er demand for American sgridultural products
uction of farm products in the U.S87 Why ,
ales have not increased more than this R
- people in the world who are hungry? ;




2 ) The countries of We
farm productivity a
restrictions on imp

S. Interprets graphs. D. The individual farmer is cau
o - produce for what the market -
5. Sets up hypotheses. ' _ purchase feed, fertilizer, m
S o 8 market vhere production is
G. Adjustment of supply to demand is : are rising.
hempered by factors which decrease
mobility of productive resources. E. As a result of the increased
(a) People's attitudes toward where they the high costs of farming, ai
~ live reduce labor mobility. the number of farms and persc
(v) Increasing specialization and diver- decreased markedly. However
sity of skills needed for different freely out of agriculture to
Jjobs raduce. labor mobility. occupations at the rate neces
(¢) Artificial payments to increase income incomes. The most Fundamente
over and above that which labor or . the gumber of farmers.
producer could receive in the '
competitive market tends to reduce
mobility of lsbor and producers.

G. Levels of living are affected by the
amount of goocds and services which
money incomes can buy, not just by
changes in money incomes which may be
offset by changes in prices of goods
to be purchased.
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2 ) The countries of Western Europe have rising
farm productivity and most of them have tight
restrictions on imports of farm goods.

+ The individual farmer is caught between selling his

produce for what the market will bring and having to
purchase feed, fertilizer, machinery, and lgbor f.oom
& market where production is semicontrolled aand vrices
are rising. :

- As a result of the increased productivity in farming,

the high costs of fa.ming, and the low farm prices,
the number of farms and persons engaged in.farming has
decreased markedly. However, labor does not flow
freely out of agriculture to more profitable
occupations at the rate necessary to avoid falling
incomes. The most fundemental farm surplus is

the number of farmers.
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(Briefly, raise the issue of purchasing power of countries
with very low dietary levels to emphasize the difference
between wants and demand. "Also point out the rising

farm productivity in countries such as Western Europe
where purchasing power is higher.) .

Duplicate and distribute the graph entitled "Income.'" Ask: See graphs:
What is indicaved on this graph? What hypotheses can we "Fopulation"
make from this evidence? Compare this graph with the one :

on “"Population."” Compare percentage changes. Ask: Wny has

the farmer been so slow in leaving agriculture?

Have pupils examine the graph, "Prices Paid and Prices See graph:
Received." Ask: What would have happened to farmers' Prices Receix
real incomes during the period of the early 19L40's?

(Review meaning of coneept of real income.) What would

have happened to farmers' real incomes during the 1920's?

the 1950's? Whyt :
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Applies previously-learned concepts
§hd generaliZations.

Constructs graphs to aid in the
analysis of data.

Tests hypotheses against data.

Generalizes from data.

IS SCEPTICAL OF THEORIES OF SINGLE
GAUGATICK IB THE SOCFAL SCIENCES,

After determining causés\pffsccial” III.

problem, considers possibie consequences
of alternative courses of action.

RESPECTS THE SCIENTIFIC METHOD AND RATIONAL
THOUGHT AS APPLIED TO SOCIAL AS WELL AS TO
NATURAL, DATA. !

Lo

Because of the miltiple face-
farm problems, no single sols
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III. Because of the miltiple facets and causes of
farm problems, no single solution is sufficient.

CIENTIFIC METHOD AND RATIONAL
LIED TO SOCIAL AS WELL AS TO
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Return studzut dfccuzzion te a grazhic market deseription of
supply and demand. Briefly review earlier concepts, and have
each pupil drev 2 demrnd and surply curve for Wheat (or scme
agricultural product this time). Ask: At what price is this
good likely to be exchanged? Why? (Very briefly, review
equilibrium pricing.)

Now have each stulent indicate graphically what is likely
to happen to his curves under the situations we have just
been studying.

(a) U.S. population increases some, (Have pupils indicate
any change on their graph.)

(b) Wheat production goes up a great deal.

(c) People eat about the same amount of wheat per sapita as they
have been eating in the post. =

(d) Production increases 2ven thovgh fewer people renain on
farms.

Discuss these demdnd and supply shifts.

Have the class go tack over its list of Original hypotheses
about the causes of the farm problems. They should decide which
ones to eliminate or ralify in the light of evidence, which

ones (if any) they can accept, and vhat generalizations, if any,
need to be added to their list of causes.

Once students have generalized zbout the causes of the farm
problems, they can tegin to list aiternative courses of
action. They may have begun such a list earlier, but they
should now add to it. They showld list as many alternatives
as possible and try to predict possible consequences of
following such alternatives. Preserve this list for future
reference.
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Pupils should also set up hypotheses about: (&) who would
favor and who would oppose such proposals, and (b) the
probable consequences of each proposal.

Tell the class that they should keep their proposals in

mind as they look further at possible solutions. Some of

their proposals may have been tried already or may have been
proposzed by others. Some may not. It might be wise to look at
what has been done first, before examining their own proposals
in more detail. Therefore, during the rest of the unit,

the class will discuss the following questions:

(a) What kinds of government programs have been tried?
What were their characteristics? How were they supposed
to solve farm problems? What have been the consequences
of these programs? :

(b) what kinds of programs have farmers advocated? What kinds
of programs has agri-business advocated? What kinds of
programs have special interest citizen groups advocated?
k.t are the characteristics of these programs? How are
they supposed to solve farm problems? What have been the
consequences or results of any of the programs which
have been tried? '

(¢) What kinds of programs would class members now advocate,
given the characteristics of the farm problems, the
multiple causes of these problems, and the results of
government and farm organization proposals? What would be
the liklihood of getting the adoption of such programs?
What would be the likely consequences if the programs
were put into effect? Why?



S. Tests hypotheses against data.

S. Uses yearbooks and specialized statistical
references. - -

S. Makes effective oral group presentations.

. 5. Presents effective aia;ﬁregartgi
. i o f :
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k3. Give the class a list of topics dealing with governmental
programs, and programs proposed by different groups. Let
them choose from amcng the individual and small group
projects. Then give them time in class in which to
investigate their topics and prepare their report to the
class,

Point out that one way of testing hypotheses about probable
consequences of different courses of action is to enact a
proposal into law and then check on the results. Therefore,
pupils should identify those aspects of the government farm
program which seem most related to the broposals they made
about possible ways of relleving the farm problem. They
should then check the consequences of the legislation as
carefully as possible. Such checking should include using
statistical sources to find out how much supply decreased
after legislation aimed at reducing supply or how much

farm income went up after a certain piece of legislation
etc. Review sources which might be used. :

Before pupils begin work on these projects, have them consider
the group reports presented earlier. Discuss: What might be
done to improve the oral presentation of such reports? Let
pupils make general suggestions, rather than suggestions to
specific groups. These suggestions might be related to
organization, type of Presentation, and to actual oral presen-
tation (e.g. use of notes, looking at and speaking directly to
class, ete.) - : . '

Also ask the class to consider oral reports (by one person
rather than a group). What factors have made some reports good
and some poor? Have the class make a list of criteria for

good oral reports. Develop a class scale using these criteria.
This scale can then be dittoed or mimeographed and used to
evaluate individual reports. Also develop a list of steps
which any student Should follow in trying to prepare for his
report. . ’ :
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Accepts his share of res cnsibility
for the work of a group; participates

actively without trying to domimste.

Helps create and preserve an atmosphere in
which all members of a group ¥eel secure

: and anxious tc PEItinPEtE

(a) Is considerate of other people's feelings.

(b) Criticizes ideas, not personalities,
and d@és ED tactfully.

(c) Respects the rights and opinions of others.

.. During discussions, keeps to the point, helps

move the discussion along, and searches for )
PDlDts of agreement

Gains information by listening for main ideas,
dgtailsg and to evaluate what is saild. i

Tekes effective notes an,@:al,p:esentgtigas{

Adjusts type of natéstaklng,té type of oral
pr@sentatiag.

Considers possible consequences of A.

alternative courses of action.

Other things being equal, the price of a
good rises vhen the good is in short
supply as compared to the demand for the
good and falls when the supply of the good
is larger than the demand at the existing
price.

The legislation
variety of Fede
prices, The ma
either at raisi
farm prices or:
farm produce.
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c@nsiderate of other PEDPlE 5 fsélingg.

ritlclzes ideas, not perso alitlesi
.and does 80 tactfully ) o

miespects the r;g§t5 and @pinians of others.

siaers passlblg ennsequEﬂces of
errative cauraeg af actlan.

':things being,egual, the price of a
fIiSEE vhen the good is in short

ply as compared to the demand for the
and falls when the supply of the good
larger than the demand at the, existing

A. The legislation which has been passed hes included a
variety of Federal programs designed to ralse farim
prices. The major policies have been directed
either at raising farm prices directly by supporting
farm prices or indirectly by reducing the supply of
farm produce.
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Again agk for group progress reports or individual progress
reports ducing the period on which pupils are preparing their
: prezeatations,

it neceszary, discuss ornice Hore before the first Pl’f‘EE‘f‘LEnthﬁ ig
‘given, the importance of gooul

istening techniques and note=
taking techniques. '

b, A group of students might report on the major pleces of
agricultural legislation since 1930. What alter native
choices are evident here? What was each trying Lo do?

What were the consequences for the farmers? for others?
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G. If goods are used to satisfy one waat, ’ 1 One type of measure ha
they cannot be used to satisfy snother. The of farm produce throug
alternative cost of producing more of , or crop quotas to each
something than consumers wish to consume is
the failure to produce 6@ much of some 8. While direct contra
other products or services which con- be mogt effective i
sumers do wish to ><.asume now or in the farmers have reject
future (e.g. perhaps exhaustion of '
resources for future use ), b. Voluntary programs
1 ' 7 paid farmers to tak
G. At any specific time, the total economic v While production ha
- output is affected by the quantity and : s0il bank, many far
quality of productive resources (land harder on the remai
or natural resources, labor, and havar 't beéen reduce

capital goods), by the level of tech-
nology, and by the effeciency of the
organizational structure.

Qutput iz affected by the quality as
well as the quantity of resources used.

o

Qutput is affected by the quality and
the quantity of labor,

m\

G. Government expenditures act just like
-consumer expenditures to