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SLIDER

"READ THE W"IRECTIONS BELOW
 BEFORE YOU BEGIN THE PRC-
GRAMMED MATERIAL.

L

As you turn each page, cover the
answers that appear in the margin
of the page with this slider.

. After you answer each question,

uncover the answer to check your
response.

Do not move on to the next frame

if your answer(s) are not correct.
Re-read the material and follow
the directions contained in the
frame.

. REMEMBER it is important that

the answers that appear inthe mar-
gin of each page be covered with
this Slider before you begin read-
ing the information contained in
each frame,
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PART I

By et vor e fisadied this prresrim ven kb beabbe tocde thie Fed low e thines:
I, Pdentity o e GO S TYTENT SIS and SIS AR GOAL S,

Elentity the this
i Woile Hive (%) NS RIS S IR Gl v e,

S ol perlor i objective,

J0 Wt cownitin g obvprc v e

N Roecommze psschommoter ol s

. Recagnrze and wrrte abe trve b tives

B Recornize and write the three Tessfs of Poeeformane e Objectives, You will be asked o

write diree the preor i seov T st b be sare vour penced s shaep and sour eriiser
pvopdentiiul, e s st o reaed thies nrderial vers carefully s When vou luse fintshed,

thes prosvam will e sonrs to roder o e the wiriting of ebjocbives o vour own
soliool, Be sre sont sty cbearby aand complreds s caf beomost dsetil to son.

W e now roindy e beag,

| Aopoal statement s o sGitcinent oF broad dires Lion or
ittt that ts i dess, dand not converned wity aohicse-
ment within a spes i hied time . Foresample, alberaduates
shold develop o Jdesire tor learning now  amd n the
futire ™ 1w o voal staioment,
_ . R |
z A children who vraduats fromt Badsel High Schonl
shiould Tearn how s respot along with people 120 Geoal statement
| who think, dress, and act JifTe s another eaample
b
I Ul
A voal statement iy timeless and not concerned with 1 NGO
schicvenment within o specificd time. Is this o goal
stittement?
By Christmas-tme behavier problems witl have de-
croased 500 trom ncidence at the beginning of any
s ool vear, Yen N
4 NoL of cotrse nor. 1 is not - Within a specified time.
5 Two characteristics help us define a goal statement: 3.
I. Timeless
L. 2. Not concerned with a-
chiecvement  within &
- specified time.
) - .
-~ i
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6. Which of these would be goal sttements? Cirele the
numbers,

.o Understand and practice democeratic ideas and ideuts,

2. Al children will read at 8.0 as measurcd hyva
standardized test by the end ol the seventh grade,

3. Dovelop pood character and self-respect.

7. A poal statement has two gualitioy:

1.

2.

It ois different from similar geals, Similar goals are

stutements which are oeaded to clarity further goul

statements. Similar goals may bhe thought of as heiag

cvlarifiers,

8. “The Tearner shall develop background and skills in the
use of pambers, natural sciences, mathematics, and
social scicnces isanevampleofa . for
the poal statement Gain A General Education.” De-
velop a fund of information and concepls™ is another
example of a similur goul.

9. “Survival of von in this program “fis a__ ,,, .
Achievement of vach of the 5 ebjectives is an example
of . o

1. Simphy stated, then, goal statements are really timeless
goals 1 community might set for its schools, Similar
goals are___. . ____uscd to help interpret the goal
statements.

_ I — —

7

It it owould be very difficult tor anvone o say that demeo-
cratic provesses, problem solving, and effective citizen-
ship are not gouls of their teaching., It would be very
difficult to prove that democruatic processes, problem
solving, and cifective citizenship are produced by social
science, English, science, and physical education, Yet
every day we keep these things in mind as we teach.
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P20 The pebbe s ne Tenser satstied with our not nicasuring
how muach cach of s contribute to these community goal
statemern s, Somnehow when evervone contribites it may

hovome o one’s qob So, 0 we o write objectives which
arce omeasurable, we ocan cither aceept responsibilin
ar et Lot gt Teast weTlE honesthy state our degree
of responsibilite, It bevormes casier For planning who iy
responsible for what, nahes 0t casicr 1o plan and iis-

A the zoal statvnneiits

sittes (he fearner that he will m
af his cornmunty,

oo bor ovamples seowould aeree that it waould be ereat il
all of the swdents were learaing to spell so cach could
write and communivite. But who teaches spetlineg?  Who
teavhes science words? Who teaches history words? Who
teaches how to communicate? We all do, of course. But
it the learner does not spell well and does not communi-
cate what he really wants (o, who should help? One
thing about performance ohjectives that is exciting: they
are written in terms of the LEARNER and his product.
The ohjective does not tell the teacher how fo teach, It
does nat (eIl at what time the teacher is to teach i 1t
does tell what the LEARNER is to kiow or bhe able 1o
do. Isn't that a new wrinkle? Now, if the teacher teaches
amd the Tearner does not learn that hehas ior, should we
sack the teacher? Of course not!!! The teacher taiight,®
It is the learner’s problem that he did not learn. Dan’t
vou ggree that that s oxeiting?

Frhis assumes, of conrse, the teacher Jid try several
micthods o teach the particular child,

14, So. if the learner docs not spell well and does not com-
municate what e really wants to, what should we do?
Circle one number,

I, Fire the rotten teacher.

200 Back aguin with o new  method until the learner
fearns.

After all, what did vou expect, the carlier teachers
were nol too hot.,

4. Give up on him until he drops out.,

"

"
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15, Yes, we o back agan with o new method until the tearn- 15, 3
er learns, Now it becomes his problem to prove he
knows or can do and not g matter of holding him, siving
up an him, or being fired,
Inorder (o weit: perlormanee objectives forr the learier,
we need to know three things to be included:
1 What must be known or done by the fearner
2. How the learner is to do it or demonstrate it
3 How well it will be done or shown
We would not weite o goal statement, We would not write
iUcourse description. We would write a o part ob-
jective
I, Let’s take one part: what must be known or done by the
learner? What Kinds o tangs do svou think a learner
could be asked 1o KNOQW or DOY
Facts? Projects? Ideas? Definttions?  Places or things
to identily? Problems to he solved? You certainly could
ask the learner to do those things,
17, Let™s try some, Put a cirele around the wordes) that 17. You should have circled:
tell what the Tearner s to know or do. identifv, 3 major causcs.
jump, ddentifs 14 verbs,
. The Tearner shall identify the three major causes of solve equations, and circle
the American Revolution, words,
2. The learner shall jump higher than a Kite.
3. The learncr shalt identiny 14 verhs in oa list of 20
words,
4. The learner shall solve quadruatic equations.

5. The tearner shall circle the wordis) that tell what
he is to know or do.

I3id you get them all right? Great.

Didn™t yvou? Qooovops. Remember that vou are asked to
identify what the learner is to KNOW or DO, OR?

ERIC
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I8, Now  Jet™s serionsiy ey o check it out, Tlere are 5 X,
objectives, Bdemtiny without error the clement WEHA L
MUEST BE DONE, Underline the clement in cach of these
performance objectives,

TEaampie: The learner will identify 5ix of ten map sym-
hals commonly  found on US. Gealogical Survey mups
and describe what cach represents, V0% gccuraos .
1 OK, here we v,
' .o From o given list of words aiad usine o standard Ioobook up 15 words amd
| dictionary e student will be cide to ook up 15 wrrite the dictionary de-
| words and write the dictionars definitions without fnitions. S
crrar o omimate peraad ol tinge,
2o The student witl be able te operate three stndard 30 Operate three standard
tspe phanowraphs and play records on them, (e Phi‘””?!’illﬂl‘ﬁ Qi
A0 The student assistant will be able o ntilize the Py records on them.
Dolch vowel game i a0 stmihated exercise without
crror, as qudeged by the instructor, 30 bidilize the Daloli vow el
400 The learner will demonstrate addition, subiraction, Gime.
multiplication, and division deill skills using the )
Tov Money kit us micasured by prepared guestions, 4. Demonstrate + =, X, -
SOY proficiency. deill skills,
5 Given a paragraph, the fearner will underline euch
noun and wdentify whether it s common or proper, 1
and ddentifv its functions: subject, direct object, 5. Underline  each  nonn
predicate nominatinve, or indirect abject. 909 o= and identifs
curaey, : ’
r—H, He o did vou do? 11 svou got them all right, march on, T
Hovou missed one or more, back to frame 15, So re-
meniber, the scceeess of this program is only s greal
as vour leurning, You. the learner, are to produce the
behavior. I you don’t. then it is YOUR problem. So,
lonest Ahe. Did vou really get them all right?

200 AN right now, Storcd away jn vour head is the Tact that 200 W can't tell sou v
performance objectives have three parts, that one part or wrong, Have yvour in-
always tells what the Tearncr is to know or do. So. here structor check these. ..
is your opportunity to shine, Using any subject you OK??
teach, write oot 5 examples of the “what™ element of
the pertormance of the learner,

l.
. :
RN
4.
5.
Q 5
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200 AN right, You're i good shuape. You nobiced that all
Five told thie Tearner what he wias o know or do, 11 did
nol tell o teuacher how 1o teach, 5o now we know that the
learner is to know or do. Sow we need to know HOW he
b poing (o show us that he knows or can do i, Are we
pore toopive him o test? Have an ora! report? Have
him phyvsically do it? Role play? Conld be make somie-
thing? Could he exhibit o certain behavior? Certainhy B
Al ol those would be possible, The point is, the learner
has teder sometlnne that you can observe.

220 Conld son ask the learner to understand? Yes  No 220 NoL noy no,
to value? Yos o No
Lo appreciate? Yes  No
Withottt clearly deltming what these verbs mean?
230 0 vou saird nootoali three vou are right!! You could ask
him to understand, 1o salue, to appreciate, but von’d
never know when he was doing those things unless you
clearhy detined the behavior the <student would be exhibit-
mg when he undeestiands, values, or appreciates,
240 Now o we know thut the the Tearner has o exhihit some- 24, The answers are |, 2,
thing so we can see that he knows or can do. Could voi and 4, uniess vou have
S5EE these? Circle the nunibers ol the ones vou could clearly defined criteria
SEE. for judging enjoyvment,
- ' i.¢., positive statememt
Lo The Tearner shall write a paragraphusing aminimum made by the fearner re-
of 11 adverhbs, garding the hook or con-
2.0 The dearner shall jump a minimuom ol 4 feet on the certs,

high jump.
3. The learner shull enjov Tom Sawyer.
4. The learner shall underline cach carrect answer

from among three ziven for 20 problems of decimal

addition.
5. The learner shall enjoy attending three concerts

during the veur.

Did vou circte the correct ones? Gowd., The others are
pleasant ones, but yvou couldn’t see the learner doing the
cnjoving, could yvoul You're catching on, Go on. If vou
didn™t, cut bhack to frame 21 and re-read. Remember,

ERIC ¢
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Fet™ ey o check this out, Here are 5 objectives, Tden-
tilv withoul error the clement HOW T WIT T BE DONE
OR DEMOSSTRATED Iy ounderlinine that efement invich

of these objectives,

Example: Given 30 problems testing vour skill in solving
S amd - problems with 2 dpet mmbers with noe oo o=

e raogriired, vou will correothy solve 26 of the 30 cor-

recthv o 20 minute s,

o Given w0 st of 20 words, the bearner shall deas |
A dirche around those words which are incorrecthy
spolled, Accaraey: 1000,

2.0 From the inlormalion siscn on the woirksheet, vom-

plete the bare vraph showing the populutions of e .

500 stites with no niere than 87 crror on the wotal

griph.

The learner shall solve Ix of the 20 subtraction

Iﬁ[’ﬂhlsjlll\ with oo QUi ., '

4. Given u tl=inch ruler, the Tearner will carrectiy

Y,

mvasure the perimeter of his desk, Accuracy: o the
nearest 1902 inch.

5. The Tearner shall clesr the high jump e sct al
4 feet 6 inches in three oot of Tive attempts. He
shall begin Trom o poinl 15 feet from the bar for

cach attempt,

26,

You should have underlined the “Hows'™ without error
in cuach of the abjectives in frame 25, Did vou do so? If
you did, zo on o frame 27, I you did notl, vou should
rettrn to frame 21,

You now have an apportunils 1o write five examples of
vour own. Using any subject vou teach, vou are to write
5 correct examples ol the clement of HOW [T WILL BE
SHOWN, You have tucked away in vour noggin thal
another part of the objective alwavs tells HOW the
lecarner is going to show he knows or can do the per-
formance, 5o, write 5 examples of the second element:
HOW it will be shown.

O
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27.

I, Gven w0 st of 20
Words,

2o From the information
given on the work-
shieet,

A0 8alve 18 oof 20 prob-
|

Tems,

oo Given oo 12 inch ruler,

Sel high jumpatd 6,

We can™t tell vou rig
wrong. Have vour in- -
structor check these. OK?
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28, 50, we now have (two parts ol o performance ohjective,
Wo know and we can write the two parts, We cin write
what the lcarner is to know or do. We can wirite how Lhe
learner is to show us he knows or can do the task, Have
vau noticed that objectives written {rom  the point of
view ol the learner are LONGER than vonventional
course description objectives? They seem, sometimes
nearly to describe the tusk itseif. The learner's be-
hivvior s what we are after. And. that's where we are
L'(\IHL'.

290 Now that we know what the learner is to know or do and
how he iy going 1o show i, we abw iously have to know
HOW WELL it is going to be done. So. wo need o in-
clude HOW WELLL Could vou tell how well 4 learner
could  do the task 0 von didn’t ask? Obviously not.
There's another point about this third part of the oh-
Jective. You. the teacher, are waiting for ciough of the
abjective so voi can continue on i the teaching. The
muere specific you can he about how much that is, the
more responsible the learner can be in producing that
hehavior. Learners learn in small steps and are re-
warded instantly when the behasior is strong enough!
Evervone benelits: vou henefit from KNOWING FOR
SURE and. the Tearner benetits from KNOWING WHA'T
15 EXPECTED. So, how do we write this third part?
Well, here are some esamples:

With 90% accuracy

According to the authors of the textbook
As measured by a standardized test

To the satistaction of the teacher

To the satistaction of the peer group
To the salistaction of the lcarner

The last (hree are “'cop outs™ ina wav unless the (ea-
cher, or the peer group, or the learner establish cri-
teria before the objeclive is begun. Then, they aren’t
too bad, But, the more specific vou can be in teliing the
learner just exactly WHAT 1S EXPECTED he more
guickly he can produce that behavior.

ol
o

Let's try some third clements which are > part of per-
formunce ohjectives. For euch example circle the ele-
ment which teils HOW WELL the learner is to perform
the tusk,

For example, given 10 pictures and 4 list of 15 sources
of energy. vou will identifv the 5 forms of cnergy by
circling the name of the form being used in the pictures.
Minimum 9 correct.
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CLEAR? All right. Now, here are five performance oh-
jectives, Circle the part that tells how well the learner
is to perform,

. When given 3 paragraphs in which periods, commas,
and capital letters are missing, the learner will
corrcethy (100%) capitalize and properly place all

- periods and commas in the paragraph.

2o Alter clasy discussions and fibms concerning the
Monroe Doctrine, the learner will expliain umll\
the 3 inajor implications of the Doctrine on UK,
policy toward a specific Latin American country
drawn by lot from a hal. The Tearncer will be done
when 5 eriteria as determined by his classmates

are met,

When given a list of 4 major causes of the De-

pression, the learner will in one class period write

an essud o which euch of the 4 causes is related to
agriculture, urban life, and international trade tothe
satisfaction of the teacher,

4. By November 15 the learner will correctly solve 9
of the 10 problems on page 46 of the text Math and
You. The learner will include both the working of
the problems and the correct answers,

5. The learner will write 5 objectives which include
all three ciements. The obhjectives may be in am
subject area which the learner determines, The oh-
jectives, to he jodged correct, shall be labeled by
the learner to show he knows the three clements.
100 accuracy in both tasks,

L)

ot

[

Now you can recognize when the clement is present.
Your n:xt task is to write 5 examples of the third ele-
ment. Do so with 100% accuracy,

[

1. 1005%

2005 criteria as deter-
mined by his class-
males are met,

3. To the satisfaction of
the teacher,

4. Solve 9 of the 10 cor-
rectly, including both
working of the prob-
lems and the correct
answers,

5. MIO% accuracy in hoth
tasks,

We can’t tell vou right
or wrong. Have yvour in-
structor check these, QK?
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33 Now you have vour three elements for a performance 3. Answers
objective:
I. A. Shall answer
What 15 to be known or done B. 36 multiplication
How it is to be shown numbers O through
How well it is ta he done 10
C. 00% within a4 50-
let's see if vou can tedt the three parts in the following minute class peri-
performance objectives. od
20A Circle 2 pictures
ldentify as follows: i cach row thal
begin  with  same
1. Circle und tabel A the element: consonant ;
What is ta be known or done B. Given a paper with
2. Circle and label B the element: 10 rows of three
How it is to he shown pictires in - cich
3. Cirele and label C the element: ros
How wcll il is to be done, C. 9 rows correct
3 3. AL Underline cich
Example: Cmu\@) problems in 2 dipit Jddlll(}ﬂ)thL verb
fearner shall@aﬁ;)g@nmmum o g Larrgill\é) B. Given a puragraph
. C C. S0% accuracy
Directions clear? Here are the 5. You arc o identif 4. A. Qutline tentative 4-
with 100% aceuracy. _Year program.
B. Quthne,  explain,
I, Given 36 multiplication problems involsying numbers state, give.
) through 10, the learner shall correcthy answer C. MQC[_ graduation
90% of the problems within a S0-minute ¢l ssp;rmd requirements, state
2. Given a paper with 10 rows of three pictures in I reason for cach
cach row, the learner will circle the 2 pictures in course, give three
cach row that begin with the same consonant souid. ways programs
Minimum: 9 rows correct. meetspecific necds
3. Given a paragraph, the learncr will underline zach S _
verb in the space provided on a separate answer 5. A “"'“ add single di-
sheet, Minimum: 90% accuracy. git number prob-
4. Given a list of high school courscs, the 9th grade ~ lems,
student shall outline a tentative 4-ycar program B. From u tcacher
which he believes best meets his needs. The ten- prepared work-
tative program shall include courses to meet gradu- _ sheet.
ation reguirements of his school, and the learner C. 18 out o 20.
shall explain his course selection Lo his vounselor.
The tearner shall state at least one reason for
selecting cach course and then give three ways in
which the total tentative program will meact his
specific needs.
5. The student will correctly add 18 out of 20 single
digit number problems involving simple addition
from a teacher prepared worksheet, '
o '
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34,

You are now to show you can meet the third objective
for this program. You are to write five performance
objectives appropriate to sour teaching assignment in
vour scheal, Each objective shall contain all three cle-
ments, After writing these objectives, you are to pre-
pare enough copies of vour objectives to share fora
Ccritigue with vour peers in vour school.

When vou have written all 5, check carciully to be sure
vou have included all 3 clements, Minimum competencey:
100%.

[0

L

To bhe checked by peers
in a critigue session.

Write yvour objectives on
transparencies or nhke
enough  copics to share
with fellow teachers.,

You now know that goal statements are broad statements which are timeless and not con-

cerned with- ackicevement within o specitied time. You know that similar goals are statements
clarifving goal statements. ’

You know that there are 3 parts to a performance objective. You now can write a pertorme-

ance objective appropriate to vour school, yvour subject. You have met the first two competencics
of this program.

Al this point, get a cup of coffee. Shake vour head a lot, Smile broadly. Then, yvou are ready
to begin Part I of the program.

ERIC

Aruitoxt provided by Eic:
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PART II

S50 Yo are now ready o bevin Part H st the prosram. Now
that sou can write pertformance obhjectives VoI are awiaiy
that some of the objectives are Uhoosw e ™ things: some
ol the things: some of the ob-

Jevtives are Cviliing ™ Ruather than have a greps

Sdome™”
thines,,
mass of cach Kind in an nnmaaecable s, it is casier
o classitv the kind we want, Then we can write mare
Aovreat Jdeal of work hus been done in the Je-
heliaviors, The nrost
commonly wsed classitication iy the one done by Bloom,
Krathwohl, urd others L iisversity ot
Chicago, Their work is dvaitable to vou o reald, il vonrd
Fike. It isn™t the least Bt scar in tuct, there are

aobjectives are

clearly,

soribing ot andividual  fearning

workins at the

good  erumples o definition, applicd objectives, and

some Thorse sense™ Bope helps for vor # !

360 AU this point we need o introduce vou to three terms for
the “*Domains™ (ar behaviorsy used to desceribe Tearning:
. Cognitive domain; primarihy mental ond intellectual
Provesses

2. Psychomotor domain: prowvarily phiysical and neuro-
muscular skilis

Ao Affective domain: primarity attitudes, salues, feel-
inus.

Usnally all three domains or behaviors areinvolved when
we o see a stikdent snowing competeney. For example, in
caccuting a particular pass play o foothall, the Tearner
must remember the var s positions of his teanmmutes,
That is u __ e provess. He must throw the
ball, That is 4._. skill. He nuist exhibit a desire
ta be successtul, That is a thing.

I yon'd ke, Bloom and others Handbook | Cognitive Domain,

krathwoht and others Handbook II Affective Domam woprtd
both prrove ielplub, Your County professional Library probe
ably has copies. IF not, they are pupevback and cheaph
avaitable. Order them,

36,

remember is”
cognitive domauin
throw the ball i~
psyehomatar domain
desire 1s:

affective domuain

e
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To vantinue witds the example, the coach nught use the

fotlowing pertornmnce objectives to evaluute the Tea™
tthe passer):

D

O 0O After 4 hours of study und chalkbourd discus-
G M sitons, the learner shall, without reference to
NOOA  his PEAYBOOK, describe his assignment and
I b the assignments of the other 10 phners of
T N Tthe team during the execution of the & major
] pass play s described on pages 1212 of the PLAY-
v BOOK with 1o, accurucy.

E

P D

5 O After 2 weeks ol practice the learner shall
Y M osuccessfully complete 10 ol the 20 pass attempts
C A under simulated game conditions,

A D
FoO  During tlic course of practice sessions, the
FooM o dearner shall demonstrate his desire to play by
E A () attending all practices on time, (2) making
C I positive omments about the pame of loothull,
' N (3 fallosoing directions 1o the best of his ubtlity,
I These hehuviors will be evaluated by the coach-
v i statf al pre-determined times during  the
I course of the season.

Al three sections of this objective would be important
o d teacher to assure thitt you were sceing the behavior
in the domain yvou wish to mevsure, It would he u glory -
osky  mess o measure o plaver’s passing skitl il he
never passed. Oro what would happen i he never came
to practice so you could see il hecould pass? Better vet,
whut would happen it he came o practice, was told to
pass. but chose to run? 1towould be mights difficult (o
tell whether he could mieet the objectives, wouldn't it?
True. 5o, now we need o kuow in whal domain the
learner is functioniner,

Remember the terms:

~domain is doing or perlorming
- demain is feeling or valuing

14

37, Cognitive
Psychomptor
Affectivg

|
|
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| 380 Lets check to be sire, g "
: | |
{ Coenitive domanm s . g Kitow ing ‘ )
; e e+ e _ s odomg o perlormimg. revehomotor domim
' AMicctive s valringe or foeling, J? donin
§ . -
boodds The task for von to accomplish now iy o show that vou
[ can identity the donmain of the Tearnim belaviar, Given
| o nareatnes deseribing learning behavior vou are to
’ vircle the, behavior requested. Then for cach cirdled
: hehuvier vou are Lo label o, i
/
[dentify as tollows: :
[ Cirele counitise beiavior and Label it O
i ( . —
: Eaampler The learner Ghall remembe )t alphaber
mn order, '7 ]
‘ 2o Cirvle psychomotor behasior and Tabel it 12
v Psample: The Tearaer willldhe push iy P
| b B :
| S0 Cirdle attective behavior amd label it A l
| N
; Fxample: The leurner \\1li@ixl;mhl?auc interest)in
‘ Fibraes sy R '7;
Here bs one complete objective done Tor vonr with label s,
, A
The chitdren w z_"i't,‘{Lir_l(_‘i}rI:ilf,' altentie oToye the tome her and
Critingy spelling words for the wock 100 sehiciees,
i)
¢ Fach sentence was to be carrecthy ( k . A ]
) : 40, The two boy s Goluntevred
T T - o ) o remain alter school to
B T T T T @ZZ) Pootheir solo
0. Here are two narratises, Ciedle aind Tabel without crror Parth for the concert,
the Cognttive () ATective (A and Psychonmotor (1)
stitement s,
oo Phe two boyvs volunteered (o remain after school (o . ML
pracviice their solo parls for the concert. The dicel music i
practiced until ihey could play them withont sheet ,“[[L‘&"ﬂ”;'-
sy sand without error, T
2.0 The pirt asked aoguestion about the map to help her i N —_
identifny the s momtain ranges. She necded o The wirl @sheda U stoT—_
shade the proper colors (o cach clevation interyval, ahoat the map to help her
Gj;nlil'\ O thetwomoun-
Did vou gt the two narratives correct? 15 von did, move brin_ranges. She necded
to Trame 420 1o did not, reshindy Trames 37 throueh “' P the proper
4], valors o he
. e . (nterval /<

ERIC
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41,

You ure now o write two short narratives of learning

=

behavior, Each narrative is to include 2 of the three

domains. You may use any subject and setting appropri-

ate to vour teaching assigniment.

Now, underscore cach learning behavior. Then, for cach
behavior label it as Cognitive, Psychomotor, or Affective,
FOOY accu

Aruitoxt provided by Eic:

41.

COPY

Have a peer
LHTG

check torac-
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420 You now know the dilTerence between o goal sttement
dard simritar voils,

You know  the threy pirts of o performance objective,

Youwr o can owrite the three parts of o perforniinee ob-

iL‘\;'ti\ [N
You know the three learning behiayviors,

Now, to be o sure vou o can nse the learmny bebasiors i
cognttive, psychomotor, snd affecthive domains sou ary
too o tiask w0 owe oan alb SEE ot

You are o read cach of the Uhi&;ﬂi\t:‘ wiptten below
and Libel cach as Jesigned o evaluaie primarily the
learner™s Couinitive, Psychomotor, or Affectise Jdaimsain,
There are 5 objectives, Pse O Poand A betore the ob-

Jective, TO0TT Lo curagy,

During o series of weacher developed exeroines
the Tearner shall demonstrate ability to move
the cves fram ettt o right and right to feft
without moving the hiead or Tosing tocus, The
teacher stall determine arrival at this com-
petency sicien he huas shown this skiltb 5 times
on i record sheet. :

When eiven a series of [ wards orally by the

F

teacher, the icarner will respond orally with
antomy s Jor o mimimum of 8 ol the b words,
The tearner upon oral direction shall draw 2

-

virvles, 2 squares, 3 intersections, dtriangles,
2 orectangles, The dekree of acouracy will he
determined by satistiction of the teacher using
standard forms as a reference,
4. The Tearner shall vepeat arally Trom memors
the 5 hasic rules for safets inusing the welding
cquipment prior o st use of that equip-
ment. 10O avcuracy.,
The learner shall demonstrate his interest in
and appreciation for musie by voluntarily par-
ticipating in an extracurcicalar nusic activity
during the second semester of the 9ih grade,

o

Did vou gt them all coreect? I you did not, go buck to
frante 39, You must be able todentify the kind of learner
behuvior or you'll not be ready o wrile ina specific

dotnain when vou need to,

o

]')

P
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45 Let’s chedh w be sure svou can write performaeice
objectives 1 cach of e domains. Usine the definitions
ol the domains as given in frames 36 and 37, vou are to
write two pertformance objectives in cach domaig, Thes
must be 100D qocurate,
Cognitive Domain
I.
A
Psyvchomotor Domain
I
Affective Domain
I
R

44 You observed, as you tricd loowrite in the separate do-

mains, that it is nearhy impossible 1o write in ONE
domain without using another domuain in the process.
For example, it iy hard (o measure an oral response
without the child knowing how o hear for the directions.
how Lo speak tor the response, and knowing what'it is
vou are asking him to recuall, Riglt? Another example;
U is drd o ask o dearner (o wrilte o response uiless
he hnows how to spell the words hie needs o respomd
with, Right! OF conrse, We have, tor vears, asked stii-
dents primarily to KNOW, or DOL or VALUE bat miis-
ured his Tistening, his speaking, his composition, kis
spelting, Using the domains as yvou just did in frame 43,
we odgree W omeasure in the domain for which the ob-
jective is written. Again. un example: the learner iy (o
recill 5 hasic rules for safety i using welding eguip-
ment, it is the absence or presence of the 5 rules tht
woomeasure and credit, We do pot maasure that the fules
are recalled in complete sentences, that the rules are
recalled m opre-determined order unless we include that
limitation in the performance objectives.

[

Obviously  we can't et
vou if the ones vou wrote
arce 100670 Have either a
peer orthe teacher check,
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45 IC the dearner is ashed to meet this performance ohjec-
tive:
Yeu will recall T bomonvan for cach ol 10 words given
vou on o teacher prepared sheet, For cack homons m oon
the st sou will recuall withoot osmye s dictionars ., 1009
HUCURL Y.
Yoould voun demand the Tearner o use correct spelline
for o rosponse?t
L‘if’\.’l\:‘ AT B AT

400 You' sad no, How rieht von are!! You ask the fearner (o
mect the recall of the homonsim pact, 1 vou had wuanted
to insist on measuring his spelling o the same time, vou
should huve incleded it i the objective. The ohjective
would then have read:
You will recall 1 homonvm for cach 1 words wiven
sou o o teacher=prepared sheet, For cach hoinonvim on
the list vou will recall without using a dictionary . Each
tomonyin von use must be spelled correctiv, 1005 on
hoth tusks. recall and spelling,

47, One of the critivisms aboul perloriurwe objectives is

that thes usuallv deal with trivia, <mall thines that are
casily observed: that they never measure those bigeer
things that learners are showing us they can do. For
example, it is fairlv casy o measure the absence or
presence of a learner recalling S basic rules tor sateiy
in using the woelding cquipment. It is harder to he ab-
solutely sore that the same learner will use the welding
cauipment within the limits of those sume 5 basic rules,
tiat he will use the equipment consistently in that fashion.

One ol the ditheultics we have in working with students
is that there is such a distance between knowing eco-
nomic ciauses of the American Revalution. the Frencl
Ruesalution, und relating those to the SNOW® revolution
among voungsters today. Yel, we know there is some
similirity.

Obviousiy, tien, i we wish to wirite objectives for o
student problem solves or esaluates live™ datu e his
world of todiy, we have o be able 1o write objectives
with difTering amoiints of saphistication,

45,

NO
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Phere are difterimg Tevels of difficolty and sophistication
i bearnimge, aven’t there? We all kisow that learners for-
gel Tacts aller -6 aceks, don™twe? Sometimes learners
dare se by recalling facts that they never do get the
concept we hase defined Tor them, Rivht? S0, we'd bost
[eurn 1o write their learning-to-
learn i o schoolbs, This s vour task You will learn

ahijcotives 1o guide

oo wrmte performance objectives at the siv levels of the

cogitisesdomarn, Shall we e aboat 11?

505,

Obviouslv it is casier o exercise simple recall (knowl -
cige Teseh), Our students show us this often. While a
strugeling  fearner can recall same things, His more
ahle peer is conceptualizing all over the place. One of
the wonderments is that the able peer miay be concep-
tualizing withont any facis while the strugsler doesn't
cven kinow that a concept is something to be concerned
about, Iwe as teachers need the concept as supported

b Tacts o he present in the learners (hatli of themnd,

‘then we have to know when that learning is present. So,

we write performance objectises,

o [_

51,

Simnple

Comples ¢

Bloom and his cobleagues have identiticd 6 levels ol the
cogitive dogiin. They are front the simplest 1o the
most comples level:

knowjedee

Comprehension

Application

Anilysis

Svithesis

Fyaluation

faa N =

L

We need to be able to wreite obijectives for cach ol these
Tevels, Tewrn them. Learn them noorder. Learn them so
thitt sou can go tram lower to higher or higher to lower,
Learn them so vou can order them (sequence them), or
those who Tearn by cue™ they spell Keaase tor, il voi
insist, backwards they, spell Esaack), Helptul? OF course
nol. Time oot while vou learn them,

ERIC

Aruitoxt provided by Eic:
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1 S brs s b et Blocints siv o don ot it oof arder,

Pt tham in order from simple to comples, Tone]

My list out of arder Your list
Comprehension
KI'IH\\ |CL,]£‘L’
Analvsis
Appheation
Faaluation S . I

Svnthesis - O e

Hovou wot them alb written down, hooray . Bil, we necded

them in order from simple to comples. Did vou write them
that wany? 11 vou didy march on to frame S35 vou did niot sl
them written down, back o Tewme 51018 vou didn®t et themn in
order, shiame o vous Back o rame 51, You need Lo be ahle

Lo recall all & coenttive Tevels i order,

53 sSocthe real objective of this part is to e iable 1o write
cognithve donin objectives tor learners 1 aur oliss-
rooims. We need now o define cach level, to identifs
the clements applicd to cach Tevel, and to write an ob-
jective at cach level. Here we go!!!

54, Knowledge is level 1. Knowicdge is defined as the re-

menmbermg of previons!y learned material, lomay involsve
almost anthing from specilic facts to complete theories.
AN that s required is recalling (remembering) specilic
information. knowledge represents the lowest level of
learning oulcome in the copnitive domain,

Taa b e

-

55 Knowledee of specific tucts or recalt predicts that we
could Tist the kinds of action words conunonly used in
stch ohjectives,

Actic: wards, i terms of learners” behiasiors, a.oe such
HEN

tir distineuish to know
toaden: - to recall

to definge
to recosnize
Lo tiniteh
lo memorize

o Hanie i seleot

1 label . to Hist

Boiow [edep
Comprehension
Application
Aty sis

Svitthests

Faaluation
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‘O‘
e

| |
St Those are not all the action words we conld tse. The
are some common ones, Fach Bt the Tearning to the
e _level avverding to Bloom™s Tasonomy, |
|
_ R - o |
S700 Heire dare some esamples of performance objectines
e simplest covnitive Tesel: RNOWIT EDGE :
t =z

Undertine: the action word which shows that cach of these
performanee objectives isoal the KNOWTEDGE fTevel,
Lo,

: After reading Chapter i the US0 History testhook,
j the Tearner shall Tist oo writing, withont the aid of the
test, the three magor batties of the Revolutionary War,

[0S, acamte vy,

The Tearnce shall Tist with 1009 decuracy five mijor
parts of o toroad letter of itroduction in terms of the
order of their aepearance o the Tetter,

Given two unmtehed Tists (Tist AL authors., Tist B, titles
ot books), the learner shall mateh the name of the author
rolist A with the title of the book he wrote from st B,
SO aecinae v,

The Fearner will demaonstrate that he cuan remember de-
tatls after havinge reawd o stors. Given oo story and &
quoestions with 4 answers cach, the Tearner will Tirst
road  the story, He will then read the questions and
select the correot inswer for cach question.,

SR D vou ger them all right? IWvop did, move to Irame 59,
If vou Jdid aot, return to frame 54 and come again, You

JidnTt cateh on gt thie ko ledee Tevel,

5900 The samplest Tevel of the cornittive domain tor the tearn-
s the knowledee Tesel, You are iow {o write one per-
formance  ehbjectine at the konowledee level, copnitive
domam. You nny use dny subject maller uppmrrinlg
o you sud vour teaching responsibilits, Be sure sou in-
clude all three elementy ol a performance abjective.

Sh,

59,

know Jedee

list

list

meiteh

remember

lhise a peer
stirructor check.

Of

the

in-



O

ERIC

Aruitoxt provided by Eic:

FILMED FROM BEST AVAILABLE COPY

P U S
l il lhk !\,HILJ o aotion word ll‘ﬁ,"‘,i fer \JL_‘%;'FH‘;‘ k[ln\\, l;&j;_'\_‘ ’
! - . R .

i leseb s aosveory Jdiveot bowds The Tearner Tists, ndentifies, [
| Tororecialls Heors casily qodeed as hasvine the knewine
! absent or prescnt, !
| ‘
L e o .

The  comprehension Pevel of the cownitive dunam s
lev el 20 Comprehension is defined s the abihiy to grgsp
the meaninge ol the bnowiedee bere Tearned. This masy e
shown by transhatine odormation Iron one larn (o
another, or omterpretinge nuterials, or by estimating
future tromds,

[ e - s e
P02, Phe socomd comminge Tevel is — |
,’ Fhe Tiest sunplest devel was o - I
|

i |
e e _— e s et e

O,

to chinse o restare Lo nterpret
1o reairriney to demonstrate to expliaim

O eypross oonler to sumimarize
fogive exampivs foovenerilize Lo vomimant

Transhtine information from one Gam o another, in-
terpreting materiils, or estmabimg regquires more con-
ples belasies than remembering. '

Action woprds, in terms ol tearners’ behaviors, are

Loy flTestrate

o transiale 16t siorm

Those are not all the getion words we conld tse 1o hiamdle
the second level of cornitton, compirchension. Fooking
ot the Tisto they are much more comples than hnos ledee,
level 1,

62,

Compreliension
Knowledge
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Plere g seene 515\\‘,””\[‘%\ b performane e chjoectives ot
e sevomd covmitive teve b of COMPREFI NSTON,

Underbne the o tions wors]l that shiows that el of Hose
portormanece obhpecbives oty gt the CONPRE T SSION
v eb 00T Corppeten

Given o eraph showine popalation distribotion over g
sncnarva SOl rnne el map ot e plivsie ol
featres ot hes oy area, the learner shall esplain
s e Hee relatienship between population Jensits
datd the plivscal coviromnent of the grea. Crterioe
Hliree clvments o sopalation Jdesteibution and lonr ele-
mants of coptenmental constramt are to be imohved 1n
the explanals o,

Goven o short st e reads the Learner sdadl sum-
tiareze e 260 words the nonor icine of to story, The
Gevaracy ob the fearner’s sunnmaey will be judeed Iy
the other msmbers of the chass usme o e -point catine
saale they Tave avrecd o prior too the reading,

Uame amy naterals o equipment rom the scicrs o lah,
the will demonstraie that livht iy a4 tor ot
crersy by sethme up and aperating at Fast two forms
of energs beme osed tor work, He min sise no mort than
two cliss periods from bevmniae tooset oup watil hie
shavresowith the chess the-two fingehied Gperations, |

Onvein oo weitten sters o bBrench, the Tearner shall in-

terpreet the theme of the story by simmariz o e the events
in order from the story, wid then given an vaapbe of
twa of dhe cvents which could vecar i his own socicls,
Muintmm: avreeennont of bis peers that this is correct,

Dd vewy et them all rieht? 1y o did, move to brame 67,
oson did not, ceturn to frame 65 sad come avatn,

Sowthoak bk to the RNOWLEDGE sction words, Think
again ghont COMPREHENSION action verbs, Which sot
woere which? Here is a list of verbs, Put o K betore thase
which are knowledee Tovel, Put g C before those that

detme NN T Fiibel
demonstrire e il SHMr e

Did sear wet them aldl correat? 0 svon did, move on Lo

i
frame o501 vou nivssed one or more, oat Back and studs

Qi trames 35 and 63, heep e 1wa soty separile.

J

EMC e ——

ER}

5

Faplam

TP E—

SUTNILES

demonsirate

interprel
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o Here are soane cxamplos of porforiman. e obyes tves ol s,
j Che APPTICATION vl
i
; Eonborbme the oo tion worsds which indiate these §or-
ormat e chiectinos o Beoat the APPTICNTION Lol
. NP Ther
‘ Gonvanr o g ol Caddernia s Asscinbis Phastrncts, the Classiiy
; Poarner <holb Cheosel Beoaeinine the Aasemblo District
pitmbere e pleee ol paper. those Districts which in
oo pdecionn are verrvimadersdbs For o cach number
! written, the Tearner shall o hassoy e reason for s
| e nrent . o
:
! Pive dearer shadl arcbe b ababiiy tooatlack noew wopds, RIS
| Pyoansse v correctlv o seven onl ol ten items ol g
Pt -devised te=<i of phonic s and structaeal analy sis
i o the Doren e,
| -
Coven ten problems invoelome the consteruction of o build- apply
' e, the doarier will applv Basie veometrie formnlis to
sobve creht of the ten probloms corredtly,
, Prosented with an esplanadion ad description of what dramatize
| is oconsiderad byothe o schodi o pe sate plinground pros :
: cedire o cocls prece of cgoapment, cach stdent shall
| Jramatize one example of safe procedire 1o be onsed
with a =ingle plece. s assigmment of which piece of
i ciuipment o will oconr from dot drawn by i trom a
| coanplete st of cach o soe Satisfoaction with the diesomaes
Cooation shall Be determined by how well the audicnee
capresses agrecment with the exphanation.
i
: Usdne thic soientific comvepi et Matter is neither veneralize
! created nor destroved, it may ¢hany Corm, the learner
' will veneratize about three |\rul'§!:m\ which wili cmerue
ulessy solid waste sdisposal s j;tnht:d; i, TOUY
R S _
oo Yoo will netioe Hat as owe gooufr one level the learner 76, Huve a peer check it. .,
bsowetting more ivobved o hop hie uses information, or the instructor,
Now, TetUs ey YO ab writine o perforimance objeclive
ab the apphication Tevel, Use ans Deld of knowledee for
which vou are aveountable o vour home schiool, Againy
be o sure vou get all three elenients ol a performance
ohjective inu il f
Got i rivht? On to Dramie Aissing parts or pliin
dumb?? Back o frame 72,
O
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SN N 0O W Per eI O e Te s al R o ] -
sdvescempechensen and apphioaton levels, Mo o
Pty ot with Coenition e nest ey [ove )]s of
soventbeear tarnebs ses o ot i el o U s =
Al oo e ol T owries Wi Bl auee w o e Hod
Bt pracbic ol osporiem e with o woiline them bodore,
Mot o g are Jdecadb i camthortable o wrth ba ogr o 20
worlds et Plomee s Bt gy s sonthe s, and
Coatiadipods, Vg i

S _ I S .

AR o Break dow o gt ol

that s i st 1ongl

T SNAPAYSIS rotors ooh s

by s clemants or poarts s

Phis iy i bode 10 oty -

oF The relitionsdips b

My o amds 1ostondd,
Ptk down

LS SR S A
Pho b o
R

L N
the revoermon of the arvanizat ol

[ AP .

(XY N

Froivciptos imabvey it s more compley

cotiprehen-ncin aind appincation, Before

i

!

|

E

U ks fedey, r
d b arrives st o ses e nsualls pocs throueh ]
!

l

|

1

I

theve provioars coomine Tovelss

thom add mieht?! Good tor vonn Did vou not2?
Boest wo Back o trame 55 Betore vou do., let
me et o B oot voen, One thims oot provratiined in-
st bon that e by vouw o B You SMUST reniember,
Nothing v over micluded o the proeron it voi don't
necds Soc oversthing an e procram s there lor g |HI -

You are tooremicmber it b d of sl

Tul Did ovou ue

Chosm [RIRI AR

objective at the kil sis

H=e action words like

L When we wrtte o operforman e
fevel of the cosnitive Jonnam we

the todhow e

to diseriminate
o compare
te diagram
oo rentiats

K. Fiiose are all

Jduliog
al cotrse,

Lot o sty
tev ddiigra

b desoribe

oon hassids

Loy ze
o caterarise

o subdiy ide

to dediice J

WOy owe

Fach timis the

o devel

!
wld use. There are l
product ol learning Iz

know tedee,

comprehension,

APfhie alion,

Amilysiy
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FILN

Here are some examples of pertormance abjectives ul
the ANALYSIS Tevel coopnmitive denvin,

You will now underline the aotion words fnocacl per-
formance objecuve which indicate that these performe-
ancve obctives are writien at the analvais Tove], Tooy,

After raading o serics of siv policy speeches concern -
i LS doareirn polioy in Southeust Asia, the leirier
shull chiessiy und deseribe orally to the class the U8,
posture under thiee headmes: military aid, economic

aid. and treaty avreements, The deerce of aoenrao
shall be determined By othe clisses” apiecment with the
chesstlication and the minimam of two cxamples of cach

of the three classifications . laded.

The Tearner. wiven 20 words, cach of whivh conlains
thiree or more syllables, will syllabize the Tist. He many
use i classroom dictonary if he wishes, Al words
must be sy llabized with 1007 accuracy

Given a Bist of 20 sentences, the Tearner will separiite

all nouns which he identilics. Separiation will resih
e bwo Tistss a Tist of contmon notns, and a list of proper
founs Mintmuim: 909 wovnracy of listing and 1005 sue-
cess n dentitication.

Upan exanming 20 pictures of animals the lairner shall
Classity by Biatinge the name of the animal umder s cor-
rect classefivation: Wild o domestic, Acceuracy 907,

&

them all right? We didn't mean to be sneuky
Uoone. bul it seomed time o cnergizZze vour

Did vou g
in the fir:
brain o Be AL risht?? Go ahead o frame 83, Ddn't

got them all right?? Back to frame 78

Sead sk vou areTreas rie oo pertfornance objective it
the anafvsis fevel, You n,lg%\‘ag} am subjectfor vour con-
tent in the performance objectivo=d makes more sensc
o be appropriate to vour wark, doesn TR

O

ERIC

A FuiText provided by Eric
sg

Get it Great. Lets move an o SYNTHESIS. Svnthesis
refers o the abulity o put parts tosether to torm a
new whole, This may imobve production e unique com-
municiation, i new plait of aperation suchas o rescireh
proposul, or 4 set of abstract eelations, Learning out-
comes in this level of cognition stress oreative be-
haviors which usually produce new patterns or siructires.
A preat deal more comples than knowing, isn't it? So,
synthesis is putting tovether. We peed o he able to
write performance ohjectives at that level,

ED FROM BEST AVAILABLE COPY i

i
Clissify
dind desoribe
sy i ze
separite
Classify
i
1
£
1
&
C
i
i)
i

Have a peer check il or
instructor,

AL
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H
H
-
Cteowrite performance abpectives ol e svnthesis
Fevel we oy ey 1o v e somc s o werds to use,
Sone usable anes are:
o ow it IR R NEN TP ER NN :
OF O Ly fo desion P iy
Poubove o L forminiale B onstro :
Loy FER RSy NIRRT

Berole pla

e creatyd T The Tearier has

Bt e s denh ol el ke ot ot Bet e wilth

s ot w et e e, wen' e i

Wl oo bearner connes et st o tew product, Do :
v bty waorbope g the i
Pl ol the oty e Joman, ‘
]
Here e some evmmples of perfornnnge n'mg;n'u_-fl al
Hio SYSTHESES fes ol ’
P chveh on sour ction woard awsreness, undervhme the
Proft cacisls owhich andicate that those pertering ¢ ob- |
Prves e ut e SYNTIESIS Tovel 100, of cotirse, |

i denrner will denonstrate hnowledee of rosponsibilitg
to b peves ina rodeephas ooy sttt He will he feady
fooelay warther rodos aevressor or ane atbached . Usinl one

chpsct of s chioice from a bull, o peacil, or paint]., the

Fodrner o rele play and offier al Teast iso solytions
teothe problems Aereement ot the classmates o the
promable saccess of Poth selutions iy competenioy .,

Hiovine doared the priwiples mmvolved o the constrgo tion :
ol wosuryival shedwer, thie dearner sl design ang the |
APl o s opeer ceonp the advantages of his pasticu-

L destan, The <tdent o will be evidhinted on gy ori- 1
terias stiident constricted check Tist oand peer eronp
svalation of the propect design,

The dearacr sl wrile o paragraplh oxplaunne the sleps o
; savw . Heowill give Jirectians in order

mosy of o opowe :
step Ivostep e gnust cove all steps i sequence fronm :
Puginning o end. Eavaluation wifl be hased on the allin |
ol w fvarner-chiosen peer to duplicate the divections, in
order, sy an avtanl sow, ;
Upon compiction of o four week amit of work ahoul ;
Greek mvthelogy the learner shall create, with ma-
tereils ol s choice, a project which depicts a major «
theme of one of the Greek myvths studied doring the unit, |
Ervatustion shall consist of two parts: (1) 509 of the |

I

i

learpe s clitssmates shall be able to identity the theme
depicted wind 12y 750 of the originadity criteria estah-
leshad by the chuss shadl be met by the project.

Got o them sl right? OK 2o on w frame 88, Didn’t vou?
Wil reallye For heaven’s sahe Meres, Back 1o frame
s Muvhe vou'd better begin firther back . L L iFvou're
really confusad. J

Svnthiosis

Rote play

desion

Wity

Ly
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st Nwent Lask Yo oare Loeow et o perlormans oo tne al [ S8 Hoave o opeer cheok .
U Be caretud et o fude ol three o the mstractornr,

Aenente b pertfornanee obpecieees Be varctal that i
T AR TIANEY clomends intea sk whn bwdl require
iy e bt seed et of s HT e ot ;
i . N s J . O |
=4 Yoo soll the tive Jesels ol the cormtae e
pigr Y oo Paew o what reom bvedh wth and sen can write
e Kiewie Pevel, comprohonsen fevel aprhivation !
Poset, atnrbv g dosel, amd o santhewrs Tovedb Thore ix only

o iy EY AT L VEION,
PANEEAHION b soncetrned sl the abibin o pudee the
: : toread fer o enven parpeses oo Beodeinye
ieovabine o g stteront, an ahvertisoment, oonovel, u

by e
SR Loaind

poecin, o Cesgaich report, o seme soch, The prdgenients
o beend on st prd=detormnned criteria, These
fry beonternal (oreamzaitong o exteroa! crelevancey, |

Tha stnabent mias use b oown dovelersd orternn, oliass

R X ) 1
devclored Corrernn, o criterng obioned roem oan enisnde
[RSTT R A :
q !
s Inerder Geowrne ebpectives at thes Tevel we most be 0 YL
e that the FTYATDATION Jovel invclves clements of !

all the other vatevories, Obvicusiso if one wishes o
cvaluate the vading o aooadvertisement for o onew

U e

cren o, e necds o kpnow  whit o one is, what o

= woeder s, what o twecter s, wlnit cach ol those does,
. how ey rolate 1o qualitn of sound, and what the speci-

Loations of vach witl produce as o unit. Then, one can |
1 e rdes e s (s ety the one, 5o, evarhintbion 1y mights |

. compless T imvelses ol proar cosmitnee doselss oo,

E“U\\lg‘lux-

Comprehension
Apph

S e i dooAnalsis
= o } 5. Svathesis

ation

Coul T oorder oo write esaluation level performaince objec-

: tives o termes of Tearner behasior we atten use aclion |
‘ woridys ke these:

X boopidee to evaduate L Sppranse

Lo vansnler 1o weivh to rute

i tes soing linde W oritivize

Can von see how these anvalve all the carlicr steps of
_‘ counibon? Fhey certinly are o long distance from the
o Shdon'™ tike L st aren ey ! They'd not be the

EMC result of rapping, worrld they!

%
|
|
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|
910 Here are some examples of EVATTATION Tevel per- | ool
forman, ¢ oobyyes Hives, '
Uidorhone thie action wards that show thot thess are at ‘
flee BV AT D ATION Tesel, ORT Ton
;
The dearner safl demonsteate s abilhity o qudge the i Hhudge
ditference Between Gootual and jideemoentad statemonts |
Enadentinving 865 of the cvmples of Foth topes from o
; tee haer prepared Dist of 50
At the ond o the semester of sociolopy e Tearner shall crafuite
it onsay of 300 words ormore svaluate hisn role o the
or group formed by the class, Acouraoy amd complete-
ness will e i ey of the learner's use ol at loist siy
HEHOr e ri Liben brom the ohass tess, :
Fhe learner will Jdenmonstrate knowicdee ol the offee I HERT
ob o chaneing sovrety on s own Bies Goven o situation con lide :
wilh ot Teast two migor changes texample: mtroduction ol
rapid transtt to Indimapoliss ors tmmedine sale of albi
Forest Seesice Lanmds b citizens Teame Los Angeles
: ater o maiar guaker. the Teainer will assess the posi-
Lo and negatn e wapodts il then conciude the value of
: tie chanee i his lites He muost he able o defend his |
: vonclosions based on salislaction of both teacher and
sttdents, 5
Given three possible solutions to a hypotheticial problem : rate
dealing with wir pollution, the learner shadl rate cach !
salution mterms of ceanomic feasibility chieck lisls, !
!
oo S e — — md
i - - 1
Poul soLall ok? I s, contmue, !
I} So, NOT ok? Buack to frame 89, !
I o R ) ]
!
|
P4 Now sou are o owrite an evaluation level performance S840 Have g peer check it .,
; objective, Again, use your own subject area, wrile so or the instructor.
Q | s appropriate for vour school assignment,
ERIC - |
|
i
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You can now weite performance objectives at all siy

Povels b the cormtive domam. How bright von are'!!
Sec b vou have Toarned hos e

|
|
Foo et woad statements and sivitar voals,
Identify the three parts ot a perlormance shyectine,
S0 Wit pertormance objpectives,
400 Wreile counitive performance objectives at all sis
[FRR
Your e nese aomere saluabie teacher becdise: |
|
Yor can write goals sand perfornnee objectives which ;
Poorners can use Loogiide their work: i
the result af which will by
The learners will dovelop self-actualization
the result of whick will be
, |
- J. e - . H
Phe Jearners will tearn more elficiently

the result of which will be
More learinng o less time with sucoess
the result of which will by
B;'Ux;r*jh; SUSUOTes, More positive self-concept
the resutt afwhich will be

students, parents, and Lristees

Happic

the result of which will be

a happy vou!!!

Iso™t that whit it is all about???
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SGo Yan newe o ddentity o goal statement ds o hroad, tine-
less coal = nsoally for g District or Schoot.,
You cann now identifv o similar goals -as clurificrs ol a
vont] statenieitt,
You can. also, write o pertformance ohjective incloding
all three parts:
what the tearner is to KNOW oF DO
how the fearner iy poing o show i
frow well he is o gocaniplish it
You just Jearned how o write obectives in the 6 levels
of cozmtion thnowing)
RANOW L EDGE
COMPREHEANSION
APPLICATION
ANALYSIS
SYNTHESIS
FVATTATION
The nest task is 1o write objectives in the other twa
domuains: psychomotor amd affective. Shatl we be aboit
il‘—"‘
97 The psychomotor domain deals with skill areas such as
throwing, catching, writing letters, and the like,
In those arcas ofthe curricolum where the development of
nenro=muscular coordination <kill~ dre of importance
we anust be prepared o evilinate the chifd's ability to
demonstrate these skills,
Just as the counitive domain has levels of control, so
the psychomotor domuain has Jevels of control, The
cognitive domam has _____ levels: the psvehomotor do-
main has 5 levels,
98. There is not a single, accepled list of the levels of the

psychomator domain as there is u single, acceptled list
ol the cognitive domuin. So, we shall use the most come=
monly accepted st It was developed by Dr. RH. Dave
who is head of the Department of Curriculum and Fyvalu-
ation of the Nutionai Institute of Education in New Delhi,
India. let no one suy we're not international in our
pereeptions!!!
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99, Think back to the Tast time vou tricd to join o same with
a group ol people at o pienic, Was pretiy awkward at
first, wasn’t it? As vou gol more automatic, skill by
skill, it began to teel natural adand vou wondered why

vou'd had such a rongh time at the beginning, Learners

vo through the sante process cvery thine they learn g

new physical skill, The usual order of becoming com-

petent is:

Timidation: ol some observed act usually Tacking
neuro-muscular coordimtion

Munipulation: emphisizes skill in following directions

Precision: cimphasizes aveuracy, exactiess con-
trol with reduction of errors

Artivulation: emphasizes coordination of 4 serics of
acts  -= imolves aecuracy and control
plus elements of specd und time

Naturalization:  the act Is routine = automatic and
spontancous respoiises — perlformunee

is natural and smooth

Learn them.

100, In vour mind, recall a skill vou have acquired recentls . 1M,
For cxample, learning to drive, learning 1o tvpe, leari-
ing to play an outdoor game, learning to use a power
saw, Remember how you wanted to do sonething like
aeeelerale, Lipe o note, return o ball, saw g straight
line . . . and it was present in sour head. You knew how
it owas supposed to he hut the actual outcome wis a
mess (fo put it politels ) Well, cach time the tearner has
a neuro-muscular skill to learn he goes through
levels just as sou did.

ERIC

3 g
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R
PO Here are S objectives, Facly s in the psychamotor do- © 101
i et b front ol cach performnce ohjective write an
! o ) ) i
; abbreviation for e level vou bebieve the tearner is i
vperating an, LK, i
E |

' i o i ,
; Phe Teurner, having abserved the demonstration hmitation
| . o ) , i
of the serve, will serve the ball 1o the best of
: Bis alabiny
| i
i t
| Phe dearner will follow o three-step direction | Manipualation
] . . ) .
| e approacihing the bowling Line, |
The Tearmer will, using sode words, reduce the Precision
‘ tine tor tindmge pronmcistions of 10 words in the
, dictionery By Jeast 3¢, over the Proviomns
L EAVE SR VLR
I
i
l 1w learner wi combine  foolwork,  racyiict Articulation
; stroke, and opponent placement to serve without
fault 5 ont of 6 times o tennis, He will accom-
i plish this task in 10 minniies,
F ,
: Fhe learner will serve withont Gl in 2 ot of Naturalization
i’ Foames of tennis,
e S S _

et frame. Did vou imiss some? Back o mranie Y9 and
come through again. You will need 1o know that the s
levels of the psychomotor domuain are the order in which

maost students fearn o ncuro-muscular skill,

T We usually wrrte payehomotor domain perfarmance o L0 Naturalization
Jectives at the comples level of performance

—_— _ Then, we write the performance oh-

ectives which preveded it

T4 10 i NOT true that we can see cach level of the pay cho- 04, Yey
motor domain independently a- Ty, Sometimes
the Kids are doing twvo or the v i e the same time.
This is particolarly true (o » Lo articutation
to naturalization. ts it passibi o the learner could
(in learning to drive a car) always turn it on well but
still brake badly???

O

ERIC____ o ~
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TOS, Obviots v, ves, That's how come o good pie crust can

|

% catta i a roally teerible fillme, how come a good printer

{ can st not o sped, how come a math teacher still might
cirrowith hiy checkbook, We are not all equally shilled

; o all e, !
, o Here wre four performance objedtives in the psychamo-

: tor demuain, Kead cach and decide at what level the

‘ performance obpective is wrjtten,

| Ao Havie completed tvo weeks of instraction and practice.

the dearner shall he able o drihble o hasketb:1] the tull

length of the court with 1009 control, as observed by
his teacher.

B, The Tearner will demonstrate abstract Hunking by draw -
e a0 map, using syinhols to represent concrete ohjects,
The svmbols will be determined by the class, The map

will he ol a specitic arca ach as the classroom, play-

ground, campus, calcteria, Phe class and teacher will
disctss and evalduate the reliahility of cach map.

C. The learner will demonstraie locomotor, avial, and
combination skitls to rhathmic accampaniment ol his
Choice. Given fundumental ehyihims, e will skip, jump,
feap, hop, ran, gallop to the hest of his ahility. Success
will he considered as prescod 06 his total skill is ox-
hibited i harmomy with the rinthm und s continuous
on command of the teacher,

D The Tearner will dmonstrate walks, balances, and rolls,
Given scli-testing aituations imvolsving stunts, (such as
walking on g balunce Beant, partner rolling, holding kney
to chest and retaining balance for ten scconds, happing
an one foot and then the other (or ten hops cach) the
learncr will demonstrate cach to the satisfacti
teacher.

What did vou decide??

107, Remember what we said carlicr?? That we usually write
psychomotor  domuain . performance objectives at the
naturalization level, Sorry o appear tricky, but we
ustally do o owrity at the comples level, Then we wrile
backwards to the imitation level,

108, If' .we knew more dbout the psvehomotor domain we
probiablyv woildn't be so gross about it We actualls
don't know a grdut deal about HOW siich a skill develops.
We KAOW what it looks like when it is present: we have
dilficulty in knowing precisels what it imolves. One
sducator s working on that precise problem. He has
currently identilied some 4,000 steps involved in one
dribble of & baskethall, Since we want vou to finish this
progrum hefore vou retire, let’s move on,

Naturalization

Naturalization

Articulation

Articulation
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here are fevels e cosmitive domain,

Ihere are levels i the psychomotor Jomaii,

Weo fnive one more doniam o osos The AFTECTIVE Jo- |

main s the one where attitudes, values and cinotions

arc dealt woth oy certomby covident thatad one 1 leirn-
mg o abont the American beritiee one woitkl probahhv

v e some FEPEING ahowr the carly pioneers, Ione iy

Fearnime teoplay salleshall, the plaver would [NJ0Y

phvine 00 well so0 10 shoold be evident that usually

the affevine domain is imvolved in batl e cosnitive
and e psyehomotor objectives. T the vast mgorin

ol learning situations all THREL DOMAINS Gre present ;

when the dearner is learning, However, o keep your |

learning neat aml orderiv, we are dehmerately separa-
titg the three domains, '
]

The task now is 1o recognize and write performance |

olvectives i the affective domuin. You will not huve o |

wrrte ab o eiach Tevel, bt vou are reguired 1o recogiize |
that an wifective domain objective is indecd an alfective |
donuiin obyective, Stout heart!!! !

. - i . S

There are 5 levels of the atfective domuain: j

L. Receiving: willmeness to attend to a specific stimu-
His. ol rom the teacher™s viewpaint, it is concerned
with getting, holding, and Jirecting o student’s it |
lention, ) |

Action words voinnonh N }

Used e to aovept Lo listen |

to choose 1o seleet ;
1o ask fo dttend !

Examples The dearner shall demonstrate an awareness

of his environment by Jistening o the tescher™s directions

al least 80% of the time during his Tirst three weeks i

school, Faaluation shall consist of teacher observation

of the learner™s hehavior during this time period.

2. Responding: uctive participation on the part of the
Sstudents may be acguiescence in reading, reading
bevond  the  assignment, choosing 1o read i the
library beyond the rest of the group. “lnterests™
are commonly tound liere in the objective.

Action words conmonl o gapprove 1o volunteer

used are: fo teli to recite

to acclumm to help
(vontinued on next page)

iy,

O, 5,
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demonstrate his interoest im
reading o minimum

shali
voluntarily

The Tcarner
ltlerature b

Example:
American

of 3 American nosels referred to by the teacher during
the time he is cnrollcd ina ¢ourse in American litera=-
ture. The teuacher shall obscerve this behavior through
the use of brict written or oral reports by the student
about the novels he has iread.

3. Valuing: worth or yvualue a student attaches to a

particular object, behavior, phenomenoan. “Appre-
cliation™ and “attitudes™ usually fall at this Teyvel,

to invite
to appreciate
to join

1o choose
oy share
1o support

Action words commonlh
uscd are:

Frample: The lcarner, atter completion of an explora-
tery music course, shall demonstruate his interest in
mustc by choosing lo join a group whose purposc is to
play music or promote musical programs in his town,
Participation is the arrisal at the objective,

concerned with bringing together
resolving conilicis between them,
ait intermidly consistent value
phitosophy of goul tor the selff

4.  Organization: is
diftferent values,
boginning  building
systemn,  Building a
would Tt here.

to reluate
ta put in order
lo definge

to farminlate
to detend
to abstract

Action words cammaoanly

used are:

FErxample: The learner will acoept children of all ethnic
groups in the classroon or on the plusground by demon-
straling his willingness to: (1) include all children in
gainices annd activities: (2) choose child regardless of cth-
nic group lor leadership; (3) work together with all
children in study groups: (4) choose children for per-
sonal Iriends Trom any group (as obscrved by the teach-
cr).

5. Characterization: pervasive, consistent, predictable
behavior, a characteristic life style, General pat-
terns of  adjustiment: fall in here personal,
social, emotiom] behaviors.,

to complete
to practice
to verily

Loy discriminate
o hehave
tey serve

Action words commonly
uscd arc:

Example: Atter having cuaken a pre=test on the Cali-
fornia Test of Peorsonality, the section on sense of per-
sonitl worth, the tearner will demonstrate a more posi-
tive attitude toward himsedl after thiree one-hour, group
counseling sessions, His score on the “'sense of per-
sonal worth™ section shall increase 1/2 of a standard
deviation ona post test score on that test,
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113, Those are the 5 levels of the AFFECTIVE DOMAIN. 113.
Recall them in order from simplest to complex. 100%.

1. ] : _ R l. Receive

a. o L ] . 2. Respond

3. e 3. Value

4. . i 4. Oreganization

5._ , ) 5. Characterization

*

{14, Did vou get them all right? If you did, go to frame 115,
Miss some? Back to frame 112 and STUDY.

115. Much of what we do in schools is aimed at the affective 115. Have a peer or instruc-
domain. Write three performance objectives in the af- tor check. i
fective domain. Task 2: Before cach performance ob-
jective, write the level of that performance objective,

Level Ohjective
S l._ i _
kI o _

F16. It sheuld appear obvious, if we arc going to really make
a positive contribution to a child, that we neced to:

1. Write appropriate performance objectives for the
lecarner.
2. Write performance objeclives in all three demains: {
cognitive, psychomotor, and aifective. ’
3. Write performance objectives which are appropriate
to what it is we believe make a positive contribution
to the individual child.

117. You have now completed exercises in the three major
learning behaviors: '

COGNITIVE {mental and intellcctual process)
PSYCHOMOTOR (neuro-musculiar process)
AFFECTIVE (atlitudes and value process)
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119,

O

ERIC

Here are 5 objectives. On the line in front of cach, label
the domain primarily measured. Use:

C for cognitive
P for psychomotor
A for affective

Minimum: 1009%.

Domain

The learner, as a resull of career counseling,
will establish a tentative vocational goal and take

appropriate steps, in terms of class selection,

toward achieving that goal to ihe satisfaction of

the learner, the counselor, and the parent.

The learner shall, after the first nine weeks of

Kindergarten, be able to catch a large size bhall
50% of the time when it is thrown to him from a
distance of 5 feet.

After two wecks in the first grade, the learner
will, after a classroom recess, take his seat and
be rcady for work without teacher reminder 90%
of the time, as observed by the leacher,

By Junc, 80% of the learners in the Kindergarten
class will be able to name, with 100% accuracy,

at Icast 8 parts of the bodv. Oral measurement
by teacher.

The learner will produce an art project us}ng
any onc or combinution of the following: con-
struction paper, paints, cravons, modeling clay,
scissors. He will give evidence of satisfaction
with both process and product by comment or
expression of satisfaction as observed by the
teacher,

Did you get them all right? Good. Marchon. If vou missed

onc or

If you

more, C...back to [rame 53,
P...back to frame 97.
A . ..back to frame 110.

missed 2 or more, have you ever considered a

career other than tcaching?

118,
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120 In order to articulale the learning from Kindergartien
through grade 12 in a unificd district, or K-6 or K-8
in an clementary district, it is necessary lo wrile
performance objectives at three levels of instruction:

Program level
Instructional level
Task level

121. Sametimes it is hard to remember that the child is
scquencing his behavier, 1t would not do to have a
massive gap in his Affective Domain., now, would it??
So. let's put this whole maze into some usable sgyuence
for vou.

122, After all, we need to Cognitive 4, 5, 6 so we can Psycho-
motor 5, so it will make Affective 5, don’t we? Puzzling?
We just said that vou need to be abie to analvze, syn-
thesize, and evaluate at the naturalization level so it
makes logical, behavioral sense to vou. We usually have
said, “‘something worthwhile to change behavior.” Now
we hLave a whole bunch of usable words to say it more
preciseiv, Whizbang,

123, You can now recognize. 2 goal slatement, a
goal not concerned with achicvement within a
,time. Usually Community Groups. Trustees or School
Boards adopt such goul statements to give general di-
rection to the schools, to make communication with pa-
rents and patrons easicer. But, such a statement is TOO
BROAD for immediate use in the classroom.

124. A statement more precisely defined is an interim
statement. It more precisely, more specifically defines
the goal statement and is referred to as a SIMILAR
GOAL.. But, those are still tbo brouad for us, the people
who teach the students in the classroom. '

125. So, we lake the goal statement and the similar goals and’
writc PROGRAM LEVEL OBJECTIVES. Before we lose
vou, let’s try an example,
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129. While the English Departmient was writing its PRO-
GRAM LEVEL objectives, vou were off writing vours
too. We all bring them to a faculty mecting where we are
going to be sure who iy going to be responsible for what.

Write 2 program lcvel objectives (o meel the similar
goal: DEVELOP SKILLS IN ORAIL AND WRITTEN ENG-
LISH. ‘

&

Did your objeclives reflect a program level (all the math
teachers, all the science teachers, all the teachers of
vour department)? It they did, onward to frame 130,
If they did not, best go back to frame 125,

objectives of the school and will know where the lcarner
is learning the necessary skills and knowledge to meet
the school's PROGRAM LEVEL performance objectives.

131. The sccond step in this ladder to competence is lo write
INSTRUCTIONAL LEVEL objectives. What it is the
specific learner is learning to achieve the small steps
leading to the program level objectives. A child does
not bloom in one year. Right???

132, In order to pace out the steps leading to the arrival at
the Program Level objectives, we wrile INSTRUCTIONAL
LEVEL objectives. Instructional Level objectives are
those specific ohjectives written for specific courscs or
subjects, usually at grade level,

Here are two cxamples ol Instructional Level Objec-
tives:

Al the completion of the 5th grade 90% of the students
will write a 100-word paragraph with no more than 10%
errors in spelling and capitalization.

Upon completion of the 3rd grade, 90% of the students
shall read at the grade equivalent of 3.6 as mecasured
by the Comprehensive Test of Basic Skills, Form Q,
Level 1. :

129. Have a peer or the in-
structor check these,
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126,

a goal statemeit that
DEVELOP SKILLS [N
NEING.

b, The Trustees huve adopled
ALL CHILDREXN SHOULD D
READING., WRITING, SPEAKING, AND LISTI

2. ALL CHILDREN SHOULD:
A, Develop ability to communicale ideas and feel-’
ings elfvctively.,
B. Develop skibis in oral and writien English.
These are examples of |
and

|
-

127. The similar goals didn't say who was going to help the
fearner achicve that tevel of competence, did it? Nope,
S0, bivoa faculty mecting we had we agreed that the
English fcachers would be accountable for vocabitlary
{other than specilic vocabulary of science, social sci=
cnee, math) and would be responsibie Jor paragraph
writing,

128. The English teachers promptiv had a depariment mecting

Jence structure, capitalization, and spetling with 90%

(in my school, that is, I had a mecting with me since I'm
the English Department). We wrote a PROGRAM LEVEL
ohjective to state the desired exit level for vocabulary
and for paragraph writing.

These are the two objectives we wrote:

At the completion of the 8th grade, 95% of the students

accuracy.

Upon completing the 8th grade, 90% of the learners shall
be reading at the grade equivalent 7.0 in vocabulary as
measurcd by the Comprehensive Test of Basic Skills,
Form Q, Level 3.

They are examples of e level objec-
tives, which are performance objectives directly related
to district goals and reflect the desired exit levels of

performarnce in the various curriculum areas, such as,
social science, languuge arts, science, cle., ’

126.

128.

I, Goals
2. Similar Goals

Program
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133, Using your own grade level and your subject specialty, 133, Have a peer or the in-
write 2 performance objectives at the INSTRUCTIONAL structor check these.

LEVEL. (You ARE remembering, aren't vou, that a
performance objective reguires 3 parts),

134, All right. We now have what the learner is to kinow. how
he 15 going to show it, and how well he is to do it at the
grade level, 5o, that 15 still too big. The child docsn't
bloom the last dav of school. We now need to write the
aclivities that are necessary tor the learner.to com-
plete in arder to be proficient in the skills and knowl-
cdge required lo complete the Instructional Level ob-
jectives. These are called TASK LEVEL ochjcctives.
They tend to come in wee, small bits. They must pre-
dict that, if they arc met, the learner can meet the -
structional Level ohjectives,

135, Here arc two examples of TASK LEVEL objectives:

The learncr, given a list of 20 uncapitalized sentences,
shall capitalize those words that require capitalization.
100% accuracy .

The learncr, given a worksheet of 20 single digit, re-
grouping required, addition problems, will answer a
minimum of 18 correctiy within i% minules,

Given 30 specified words containing |,
the Jearner shall classify cach word

136, Write two TASK LEVEL objectives which will he appro- 36. Have_a peer or the in-
priate to vour grade and subject specialty: 1 structor check these,
.E ) :
2.

137. Did vou do them correctly? March on to frame 138,

138. You ure nearly doie. Hang on.

[
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nning of this program we wld vou that vou had
now completed them!! You can

139, AL the beyld
SEVEN tashs, You have
[ATS R

[. Bdentilv GOAL STATEMENT and SIMILAR GOALS

. Kentifv the thre: parts of a performance ohjective

S Write 5 performanee aobjectives

4. Write vognitive objectives at all o levels

5. Recognize psvehomotor objectives at all 5 levels
. Recognize and write performance ohjectives in the
| atfective domain

7o Recopnize und write the three tevels of pertorm-

anve objeclives,

You have used, for vour learning, programnmed instruction, You mayv now smile,

ASSIGNMENT |

Using the three major components of performance objectives as guidelines:

1. What must be KNOW or DONE. .
2. How il will be DONE or DEMONSTRATED.

3 HOW WELL it must be done.
Correcthy lubel, using the abhove numbers as answers, the folowing performance ohjectives:
Ao From a given list of words ;lzml using a standard dictionary

the student w iI!AI'u: able to look up 15 words and weite ui} drctionary definition Al

without error, inu 30-minate period of time,

B. The student will be able to operate thiree standaed e phonographs and pluy B, ____
records on thein

(\ilhuui crror
dat spueeds ol 33173, 45, qid 78 RIPM.
. The student {l,‘\-hi‘\lill!( will be able 1o ntilize the Doleh vowel game |
in sinn_zl;algd CRerecise
without error, as udged by the instroctor,

D, The Tearner will demonstrate wddition, subtraction, multiplication, and division . ____

drili skills
using the Tos Slung) kil
as measured by prepared questions to 90% proficicncy,
o Givena Tist of 13 words tram Koget™s Thesuurus, | ORI
the learner will Tind another shude of meuning for cach word

o wWith 804 wecnracy s determined by the teacher,

Aruitoxt provided by Eic:
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ASSIGNMENT 2

The dearner will demonstrate his abilits to recognize complete perlormance abjectives from

meomplete performance objectives by completing the following exercise withoutl ¢rror.

O

'ERIC

Aruitoxt provided by Eic:

PMace

a cheek mark (¥7) helore statements which vou believe are performance ohjectives,

10,

Rindergarten students will pick up cofored Blocks thar correspond o the oral

directions from the teacher with 1005 accuracy .

bea test oof buskethall skifls, fifth grade male students, nsing a one hand push
shol, will score two oul of ten shots from the free throw Tine attempted ot i
hasket set at regulation hewght,

Seventh grade girks will demonstrate their appreciation of music by singing
“America the Beavtiful.”™

Sevond grade puptls read for anderstanding The Thiree Pigs.™

Given woseres ob advertisements, political brochures and,or Giped statements,
805 ol the students shall differentiate between emotional appeal, value juwdgenent
and - fuctual mformation inan exercise devised by the feacher, with 757 accuracy.

From a teacher prepared st of words and using a standard dictonary, the shi-
dent will correcth pronounce alt of the words from the Tist, when called upon
the teacher.

Students will complete a word recognition test after three weeks of instruction,

By the ond ol the 8th grade students will be ahle o evpress themselves creativels
with virious art media,

By the end of the unit, the students will be able to ¢dit and reswrite an meorrect
paragraph and correct the capitalization, puncliuation, sentence structure, and
paragiaph structure with 759 accuracy,

The students will demonstrate their knowledge of a *ood chain™ by completing
he teacher deseloped dingrant.



ASSIGNMENT 3}

I the right-hand margin any missing clement,

H H fieeipg ¢ Py
Ohjective Missing Component
FooWhen given threee paragraphs inwhich 1. Whut
periods, commas, and capital letters
aremissine, vou will be able How
cupitilize correctly and pluce prop-
erly alt periods and commuy, How well
- Ater class discussions and filns 2. What
convermng the Monroe Doctrine, the
learner will know how the Doctrine How
Las heen related 1o the U8, foreiun
palivy today How weil
S When wiven a Bistollour major causes A What
of the Great Depression, vou will he
able to esplain each one o the satis- How
fuction of the teacher,
How well
40 After studving the material outlined 4. Whut
below, sou will be able to solve the
problems at the-end of the chapter How
imvoelving simple fractions, ,
How well
S0 5tudy the six poems listed below for 3. What
the purpose ol learning (o cnjoy
poetrsy How
How well

ERIC
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Place w check mark (v') 1o the Teft of each pertormance objective which vou Judge (o he
aveeptiable according to the criteria established tor performance objectives, I incomplete, check
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ASSIGNMENT 4

Complete the performance obiectives for the following sugeested areas (eurricutum), They
may be o wreitten ab cither the clementary o secondaey Tesvels, Complote amy two of the sis areas
Histed below, This assieniment may be completed dndividualy or in small groups,

i. S;'icllg [

2. Reading

2 Social Scienee
4 Mitsag

S, lanvuasge Arls

. Mathematio s

ASSIGNMENT 5

Frve statements sre given helow, Please alter i necessary to make complele pertormancy

IR TATE

A I g matchime test, given after o unit aboul famous art and artists, students in i seventh
prgde cliass o will he able tomateh a st of fiffeen artists sith o Tist of Tiiteen Bomous

pantings,
B, lashtl grade boy % dressed in PUE unilorms, will ron the S0-vard dash.
C. 0 The student will demaonstrate his understanding ol a lopic semence in i rs;nr;x;zr;z]";h.
Do The fearner will show hi; ahiliny 1o identilv synomvms, homaommis and antonyms,

o Given a list of 20 escerpts from the writings of Lrnest Hemingway . vou should under-
stand how thes illustrate his philosophy of Jife. '

ERIC

Aruitoxt provided by Eic:
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ASSIGNMENT 6

Fotlosing are examples of comples and simple Tevel performance shivctives, Mark o "
Befare those which wre comples ad a 8™ belore those which are simple,

Lo Given the wome of o Gimotrs person, the student will demonstrate his knowtedoe o

biogrephicad source material by Tisting tiree specilic soirees s anthor wogle
use i writing o brography about that person.

Given o pictare of o clock, the stdent wil vor ety el e time o the Teor
I

as represented onthe clock.,

S The dearner will demonstrate Knowledge of responsibiliny 1o lis pees o0y rofs
plaving sitiation i which one child s the SLPTESNOT L I TTRE TR s s made
of objects such s o bally pencil, land, or painis, Tie Tearner will e able 1o o
the role ol e aggressor or the one sttacked, wmd will ofTeF at feast o solilions

Ly the problenis o the satisfaction of the cluss,

A0 AU the wermination of the amt, Tearners will b able o sy in w Crine ol Jonst 12
states not imvolved mthe 1S, Ciil W,

S Givena problem by e teacher, cach stideat will eiveorlhy w clasy b least ong
solution, There will be o consensis of the chiess wmd e teacher that tie soliton
by pricticoal, '

o The dearner will discuss, evaluate, and Tormukate o solution lor vl issie
abilities, by participating orally iina group discussion untid the problem is solved
o the sutisfaction of the teacher and the gronp,

The Tearner will arranee in order of ohjective reporting three articles dealing
with the same topic, aecarding o the vriteria of accuraey and clarity established -
by thie Americen New spiper Association,

R The dewrner will Bist oty owriting, with 1005 aeciracy, lour works of Millon gnd
keatx,

ERIC
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