DOCUMENT RESUME

ED 073 025 S0 005 383

AUTHOR Swick, Kevin J.; Lamb, Morris L.

TITLE Develcpment of Positive Racial Attitudes, Knowledges,
and antivities in Pre-Service Social Studies
Teachers. .

INSTITUTION Southern Illinois Univ., Carbondale. Coll. of
Education,

PUB DATE Jan 72

NOTE 21p.

EDRS PRICE MF-$0.65 HC-$3.29

DESCRIPTORS Disadvantaged Youth:; Educational Research; Literature

Reviews; Minority Group Children; *Preservice
Education; *Racial Attitudes; Racial Discrimination;
*Social Studies; *Teacher Attitudes; Teacher
Education; Teacher Imgrovement '

ABSTRACT

Information on aspects of social studies teachers!
racial attitudes, knowledges, and skill in implementing relevant
ethnic-racial activities in the classroom are presented. Major
research studies that have examined teacher attitudes toward black
and other minority group children are discussed along with
information on programs that have atcempted to improve teacherst
cognitive-perceptual orientation to minority group children. In
addition, a description of the program treatment used in this study
is presented. The major findings of this study show that: 1) teacher
education students hold many of the same ethnic-racial stereotypes
held by the general white population: and 2) specifically designed
preservice courses of study dealing with teaching disadvantaged
children can provide student gains in information about minority
groups and initiate racial attitude changes. The paper concludes with
general recommendations and plans for future study. (FDI)
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Jverview of Paper. This paper will present information on aspects of .
social studies teachers' racial attitudes, knowledeces, and slill in
izplementing relevant ethnic-racial activities in the classroom. A brief
reviev of the major research studies that have examined teacher attitudes
toward black and other minority group children vill be presented: as well
as information on programs that have attempted to improve teachers
cognitive-perceptual orientation to ninority group children. In addition
a description of the program treatment used in this study will be presented;
an explanation of evaluation procedures will be included and the major
findings of the study presented. Finally the inplicationc of the findings
of this study for the preparation of social studies teachers vill be
put forth as well as some alternative rnodels depicted for implementation
in teacher training programs.

Leview of “esearch. “‘ost of the prorrams and research have focused
on attempts to change pre-service teachers perceptual orientation toward
teaching in schools composed prirarily of culturally different children.
One particular study provided teachar trainees with tutorial experiences
in inner city schools. Follow up interviews indicated the pre-service
teachers did become more sensitive to the culturally different child.l

A study which dealt vith in-service training for teachers of
disadvantaved children found that long term coatinuons in--service sessions
can effect surface changes in how teachers approach their children.2
Various studies describe in narrative fashion the structure, implementation,
and effects of specially desipned programs for training teachers of
culturally different children.3

S 005 383

There are also descriptions of in~service and pre-service teacher
education programs which ais to effact teacher behawior on the intellectual,

1Judson A. Farmon, and Nobert Ingle, “A comparison of attitude changes’
by education juniors after tutoring in urban and suburban secondary schools,’
Educational Leadersuip VVIII (“ovember, 1679), 181-237.

’) ™
“Janes C. Stone, Teacher For The Disadvantaged (San Trancisco,
California‘ Jossey Bass, .nc., 1969), see chapters four, five, and six.

3Kathryn naddox and Joseph Flaherty, '"Appalachia Develops Ynique
Approach To Teacher Fducation,’ The Journal of Teacher Education NXIT
(Surmer, 1971), 186-1C8.
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social, and psychological levels as they relate to helping them better cormunicz e
with children of minority groups. Tobson, Hawkins, and Dowman describe their
progran of a human relations laboratory in which they involved students in
sensitivity training.4 (uban portrays thc cognitive operations model he used in
helping teachers in inner-city schools develop a better understanding of the
intellectual potential of culturally different children.5 Teacock exanines the
social preparation of teachers of ninority ecroup children and nresents a value
development model for helping teachers deal with the value differences they may
have with minority froup ;hildren.6

tlost of these programs (described above) focus on involving pre-and-in-
service teachers in classroon and cormmunity situations which involve them with
culturally different children and adults. However such involvement into the
ninority group life situation is usually too brief to alter already deeply
held beliefs and perceptions about culturally different groups.

That deeply held athnic-racial attitudes are difficult to change has been
recognized and substantiated by various social and psyciiological research
studies. Rice and White notic d, in their study of racial attitudes of -thite
female college students toward Slack feriale college students, that surface
feedback from participants did not correspond with actual hehaviors in
siitulated game situations. Yhite females who verbally expressed liberal racial
attitudes exhibited subtle racist behaviors when matched vith nesro female
participants in the game sessions.

Thus studies like iiazer's which seem to indicate that education students
attitudes toward culturally different children are changed by experiential
contact with the children must bhe read with caution as inventorv responses are
not always reliable indicators of more subtle behavior patterns.8 The survey
study by Viles would confirin the position that at the abstract level inner-city
teachers do appear liberal but in the concrete situations of day tc day racial
contact they often behave in subtle nepative ways toward minority group
children.9

4Dobson, Hawkins, and Rowman, ‘The Effect of Intensive Human Relations

Laboratory Experiences Upon Student Teacher Perception and Treatment of Behavioral

Problems of School Children,” ZEducational Leadership VYIZ (November, 1971),
159-164.

5Larry Cuban, To !'ake A Difference: Teaching In The Inner City (Yiow York:
The Free Press, 1970), see especially chapters two and six.

6Eleanor Burke Leacock, Teaching and Learnitg In City Schools (ifew York:
-asic Books, Inc., 1969), see chapters two and eight.

7Rice and Yhite, 'Fffects of FLducation on Prejudice As leasured By A Gaume
Situation,” Psychological Record IV (1964), 341-348.

8Gilbert azer, 'Attitude And Personality Change of Student Teachers of
Disadvantaged Youth,' The Journal of Educational Research IXXIII (Movember,
1969), 116-120,

9D.K. Wiles, ‘'Racial Attitudes of Inner-City Teachers,” !rban Education
VI (July, 1971), 273-278.




3=

Additional studies which cite some surface level improvement in the
racial attitudes of pre-and~in-service teachers toward minoriiy group
children are briefly described as follows. A study by Leslie, Lewin, and
Vampler found job satisfaction to be the main outcome of pre-and-post
service training with disadvantaged ciildren by students.10 Studies by Ryan
and Antes cite increased sensitivily of teachers to the needs of minority
group children to be the main result of experienced based training programs
for teachers of culturally different children.ll

A longitudinal effort to improve the quality of instruction +n urban
schools has been carried on by the 'fid~Continental Regional Educational
Laboratory since 1962. A part of ‘fcRel's effort included the Cooperative
Urban Teacher Education Project vhich contains pre-service and in-service
training for teachers of minority group cultures, The project provided
contact experiences for the pre-service teachers as well as support for
the in-service teachers thus giving continuity to the entire urban
teaching experience.

A rather unique asnect of Project CUTE was the available psychological
consultant services for helping pre-and-in-service teachers deal with she

special frustrations they may confront when dealing with children of a divergent

cultural context. The project seems successful from test data results as
well as interview feedback from participants in the project.l2

The joining of pre—and~in-service\training into a contiguous effort
to improve teacher attitudes and behaviors toward minority group children
is definitely a move in the direction of involving teachers in continuous
analysis of their behaviors toward the children they teach.

The Temple University Intern Teaching Program, for example, does attempt
to follow through the pre-service trainins rith in-service help for teachers
in gaining a secure grasp of the problems often confronted in the real world
of the inner city classroom.1l3 Litewise an experiential based training
program for outward bound teachers s:ressed commurity involvement activities,
use of concrete learning materials in the classroom, and home contacts
to follow through on classroom learning experiences. Participants in this
training program exclained they became more open, sensitive, and empathetic
to the needs of their students as a result of being involved in the
experiential training program.-

10Larry Leslie, Joel Levin, and David Vampler, “The Effect of Pre-Service
Experience With The Nisadvantaged On First Yecar Teachers in Disadvantaged
Schools,” Education and Urban Society, III (August, 1971), 398-414.

llcharles U, Ryan, " tudent Teaching In Job Corps Centers, ° Journal of
Teacher Education, XXI (Winter, 1970), 54)-543., John Antes, "Studying
Human Ecology: Teacher Education Aud The Culturally Diverse," Childhood
Education, XXMXVIII (January, 1972), 182~186.

12HidnContinent Rerional Educational Laboratory, Innovation in the
Inner Citv (Kanaas City, .iissouri: iicRel, 1969), p. 12,

13The Intern Teaching Program For College Graduates (Philadelphia,
Pennsylvania: Temple University:College of Education, 1968), p. 9.

145xperiental Training of Teachers: Director's Report Qutward Round
(Washington, D.C.: Department of Health, Education, Welfare, 1969), p. 10.
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Strick conducced liis docrocal study on . spei:lly designed arb.n ce.cher
tuiinin, program opevuied undes the auspices of the University of Connecticut.
The progeam -vas based unon the ide.. ihac the ~. i.1 Jeritudes of pre-sesvice
teazhers could best be ~hange! by involwing chem ia the tocal school-community
convext; including :lisscoom activities, =f.er sthool sessions with ~hildcen
and parents, and acitend :n.e ac -ommunity mee.ings., Indeed the pre-service
tea.hers showved signifi-ant pessonality and raci.l inventories. The problem
of regressien to pcevious .iticudinal secs followinyg proz:um involvement wis
ciced as a major drawbazk to isolated pre-sev.ice triining programs., Swi:x
recommended thit in~sevvi-e progrims be inicizced (such as Temple University
developed) to provide :.oncinuous growch expecien.es for all te::hecs--espe:ially
thtose involvad with ~uleurully differen: :hild:en.ld

koss und Swizk furcher studied this same u:rban teachin: tr.ining progrum
from a v.riecy of pecspectives; cescing che pre-se:zvice ceac:hers on atticudes
toward the children, cuvsiculum materials, adminiserati-e icrangement, and
community oerspeciives, Thei. resea ... findiags (condu.ted over 2 cvo year
period) indicuted thuat (at leisc¢ at che surface ievel) student teachers gained
improved perspeccives -nd in-ve:sed zapabilities in re tion to teaching cul-
tucally difierent childven.

rore vecencly Swizk excended his study furthec by condu:zin; research on
the efiect of specially desizned :ou.ses of study de.ling with the culcurally
different :hild on the perceptual oviencation of teichier educition students.
In an unalysis o ihe post vrce:wmen. incerviev resul.s he found that in.reased
information about minoricy groups w.:s the mijor eflecc of such .ourses of
study. No significanc actitude ch.unges were found among the student populution
in these courses, '’

The thrust of .11 the proscims revieved and des:ribed have been o-iented
toward improving the racisl accitudes ind behaviors of te.ichecrs toward minocity
group children. Indeed :11 of the prozrams cl.im some success in improving
ceachers attirudinal secs .nd behavior pacterns cowdcd mincsity group children;
yec few of che progr.ims niresent any woncrete evidence of havin- a lonz term
efiect on che racial perzepcions of veachers toward minorivy ;roup child-en.

15evin Swick, An Investigation of ..n Expevimental Lrban Teacher Pieparaticn
Propran: Implizacions For Teu.her Prepacacion. Doccoral Dissertation (Ann
Avbor, *lichigan: iiicro.ilm Inc., 19/0), pp. 99-103,

16Colvin Ross and Kevin Swi.k, "an Explanacory Study in the Development
of Positive Changes in S:udenc-Te.ches Atticudes Tow:rd Inaer-City Teaching,"
Educacion :nd v:ban Soviet:, II (No-ember, 1269), 112-119,; Also see: Ross
and Swick, "Success In The Inner-Cicy: 4 Three Factor Analysis of the Impact
of 4n Experimencal Inner-Cit, Training Projruam on Studenc-Tes.hers,” The
Joutnal of Hesro Educaction, XLI (Winter, 1)7:z), 12-16.

L7kevin Suick, 'Challenging che Perceptuzl and Behavioral Pacterns of
Pre-Se:vice Te.chers Toward Dis.dvantaged Child-en," Unpublished manusciript
available from the author :t che Depariment of Elementary Educacion, Southern
Illinois Universi:y, Carbondale, Illinois. (Has recently been accepced for
publizacion in The Nesro Fau.zcional neviev).
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Thus 4 most recent study by :illen on the racial attitudes of white teacher
education students at a lurae southeastern unive:sity is no. surp-ising in its
tindings. In his study <llen des-ribes che state of white gre-service ceachers
atcitudiaal composite towvard black children. Indeed thac composite is similar
to the white populacions .ciicudes towards blaak people in general, aillen
summarized his four main findings as follows:

(1) "hite pre-serv-ice tex:hers do not believe in the general abst:ract
nocion that Blacks ace inhereutly unequal; vel chey subs:ribe to
much of the degrading mytholoyy extent in the mainstream culture
abour Black ..mericans «nd believe that the steveocype of the Black
as somehow inferior and socially back:uard is accu.ate.

Hhite pre-service teachers willingzly a.cept Blazks in status-superior
relationships, and ippe.r amicable cow:rd associcting with Bla:cks

in group situations, but on a more inctimate plane involving dancin3
together, dating, unu marriage they are decisively negative.

“Thite pre-service teachers are favorably disposed toward the long

range goal of incegration, or at least are uot willing to concinue
sesregation forevev, yet they oppose immediate integration in education
and support a rradualiscic approa:h ic achieve this objective.

Vihite pre-seivice teachecs aie equivocal wich respect to societal
efforts vo b:ing abouc conditions which would insure Blacks equal
access to institutional parti:ipation, and are ambivalenc about
vhether the peivate right te discriminate avainst Blacks supercede
the publi- responsibility to eliminate barriers which exclude Blacks
from non-public fa:ilities .nd accommodations,l®

In au 2nalysis o/ these findin ;s .allen apcl, noies -hat the pre-service
teachers in his sample were not dissimilar in their attitudes towards Black
childrea chan the general population in white America.l? e points out that
some type of Irformacional and positive emorional input is uecessary if pre~
service teachers are to gain improved at:titudes towa:sd Black children. Such
input must be initiaced threush 2 tozal commitiment, by ceacher edu:zation
instituzions, to an integrated society; a society where race’'is not a criterion
for success,

The reseacch co this time has generall’ been of a descrip.ive nature with
the exception of che ~lilen, Qoss and Swick, iicRel, and Temple University siudies,
The descriptive scudies h.ve pointed up the significance of the problem; noting
surface indications that speciul prozrams can effect some improvement in ceachezr

18, J. Allen, Js., "The Racial Atticudes of "hite Pre-Service Teichers,"
Unpublished manuscript available f:om auchor ac Florida State University,
Tallahassee, Florida, p, 10,

19411en compared his findings co those of ilildrved Schwartz who conducted
the study on the general white popul:c.ion. See: .iildred Schwartz, Tiend In
White Attitudes Towsrd Nezroes (Chi- 1go: Wational Opinion Researcih Center,
University of Chicago, 196,), p. 32.
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acticudes tovward cultur.ll, diflereni. .hildren, The more detailed scudies
ingicate the prcblem is move complex than often thought ard that indeed tea:hers
in craining need more prepacition in che utili:icion of che behaviosal s:iences;
2nd that longicudinal efores o imp.;o se che rzeinl accitudes of teuchers is
needed if deeply held belie” systems ize to be chruzed,

The present s:udy is .n extension of che reseacch conducted on improving
cedachers’ perceptions and inowledres ibou: wino:i:y group .hildven. This
study focuses on che potentiul values of .oursses of scudy dealing with tea-hing
disadvancaged chiidren., ;iore speciflail - chis studv asis the ques:ions: Can
such courses of study improve che ethuiz-razial acticudes of teacher education
students? Do such courses of study provide education students witch increused
information on minority group children?

Description of the Course of Scud. Dealinz wich Teuchin? the Disiadvantaged
Child. Thke course of study enticled: Teachiny The Disadvantazed Child has
four components. Each component is designed to provide studencs with a basis
for increased compecen:e in relating zo culturally difierent and/or socio-
economiczlly disadventaged zhildcen in the 2lassrcom and communicy. These
four components are: iniormation zowponenc, -nvactizum component, values
componen., and seminar component. Each component is des~ribed in some decail
in the follouing pa:~praphs.

Information Compoaent. The informa-ion component of tne course is designed
to provide students witii basic data on the buckirounds of minowity 3zroups,
information on how minovity jroups have foirmed and evolved within the coniext
of our culcure, ideas on effeciive teachirg strategies for working with dis-
advantaged childrea, and general knovledges abou. vasious «spects of culcur:lly
diffesent children such s language developmerc, socic-economic background,
sicill development, and home environment.

The information componenc was implemeniced by p-oviding students with 4
sevies of lecture-demonstrations, required ceadings, films, and visiting lece
tuvers. Specifically the textbook wis: Ethnic mninority Groups: Knowing
And Understanding The Cultucally Different by Staten Webster which was required
reading for all scudeats.

4 series of films (Children Vicliout, They Can Do Ic, The Dep:ived Child,
Jenny Is A Good Thing, uad a4 Cood Beginning) p.osided visual information on
the social and economic conditions of deprived people, possible school settings
for helping disadvantaged <~hildven learn wore effectively, and informscion on
intellectual development in adsantaged and disadvantaged children.

A series of lecture-demonstrations provided studants with information on
the follesing toprzs: "Chora-.teriscics of Disadvantagred Children", "Appropriace
Teacher Behaviors Fo: Woriing Wich Dissdvan:zazed Children', "Effective Classcoom
Structures”, "iffective Learning laterials for Disadvancaged Children', '"Devel-
oping Teccher-Learning iate:ials Witn Disadvantased Children', ind "Potential
Uniis of Instruciion Relevant To Culcurally Different Children'.

Finally, a series of guest spcacers presenced information and vieupoints
on such items and copics as Nead S.az. Pro_rams, Teaching In The Innev-City,
The Rural Poor, and P.rencs of _Lhe Deprived., Each speaker focused his atten-ion
orn providing factual duta first and chen vesponding to questions the students
asiced.
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In summzsy, che iniorzmiivion coup nen: of chis course oi study (uzilizing
Juesc speuxers, lecture-demons:vacion sequences, films, readinss, and discussion)
provided students vith d:ta on minoricy groups, effective teaching sciracegies
for working with disadvan:taged childven, ideas «nd activicies for classroom use,
and possible classrocm approaches for teaching culturally deprived children,

Practicum Component. The piacticum componen: of the course was designed
with he intent of bringing teacher educcion scudents into contact with <hildren
and adults of a divergent cultuwe. The involvement of students with culturally

different children twould hopefully help cher to relate information and values
to the other aspecis of ihe couise.

Becsuse of time and placement problems the practicum component of the
course was organized a-ound three options for the students. Each option is
explained as follows; option one: the scudent will become involved with a
disadvantaged child in a tutoring program conducted in cooperation with the
Carbondale Public School Teachers; option two: the students will become invol-
ved with a family or community program especially oriented to the needs of the
socio-economically deprived; and opiion three: the student vill become in-
volied with a foreign student or other persons who are from a different
culture. Option three was allowed only after the possibilities for functioning
within the first two options vere exhausted. Whichever option the student
chose he was vequired to spend at least ten hours over a contiguous period
of time in the practicum situation.

The studenis, while involved in their practicum, were instructed to make
notes on the folloving three observational questions: (1) Vhat is the eco-
logical environment of the child or adul:s with which you were involved?

(2) What types of behavior patterns (verbal o: non-vexbal) did you observe in
the children or adulis with which you were vorking? (3) What kinds of inter-
action did yeu have with the childsen or adulis with which you vorked?

The students then developed questicns, ideas, and thoughts for sharing with
other students during the seminar sessions.

In essence the practicum component of the course was arranged in such
a way that teacher education students would come into contace with the
ecological framework, behaviot patterns and values of a cultural group
different from their own.

Values Component. The values componen: of this course of study emerged
out of the informational component and praccicum component. As a part of the
course requiremencs each studert was asked to enact a personal value analysis
and development projeci. This project was designed to involve the students in
a personal look at their values in relationship to the values other groups of
people enact in daily life.

Each student was to develop a writtea report on their value analysis
activity, This report was to give some indication of the insights students
gained on comparacive values of divergent cultures and how one would, as a
teaches, integrace a more human set of values So as to maximize the teacher-
child relationship regardless of the cultural group the children belonged to,

Seminar Componeni. The seminar component of the course of study pro-
vided student dialogue on all matters relating to the other components of
the course. Seminar sessions were held once a week. These sessions usually
revolved around clarification discussions, exchanges on practicum experiences,
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various iIndividuals had the previous day or week, sharing of ideas, materials,

and methodological approaches different individuals found helpful in their
classrocz and community situations.

The real value of the seminar component of the course was the emergence
of peermanship or the development of a common ethos among the teacher education
students, Students recognized that they were not alone in the problems and
frustraticns they were confronting in their practicum experiences with deprived
children. Then to they began to gain workable ideas, points of clarification,
and 'psychological! Support through peei group interaction.

Summary., The course of study entitled: Teaching the Disadvantaged
Child contained four component pcrts which attempted to provide teacher education
students with information on the chavacteristics of minority group children,
ideas on effective classroom and methodological procedures for workins wvith
disadvantaged children, some practical involvement with children or a. 1lts
from a divergent cultural context, an opportunity to examine their personal
value styles as related to the teaching act, and the chance to discuss the

problems, prospects, and procedures they utilized with their peers in a
Seminar setting,

ITI, iETMODOLOGY ARD DISIGH,
and design ‘of the study are descril]
paper..

The setting, ponulation,, evalnative methodg
cribed and explained in this section of the

This study took place at Southewn Illinois University, Carbondale, Illinois
duving the 1971-1972 academic school year, Specifically the students involved
in the study were tested before and after the summer quarter of the academic
year. Thivty six undergradudte students enrolled in the teacher education
program weie involved in the course of study dealing with teaching disadvantaged
children, Thirty eight students enrolled in undergcaduate teacher education
programs but not enrolled in the course of study on teaching the disadvan~
taged child nor enrolled in any other courses which would have exposed them
to such content were selected for a modified control group.

These students involved in control and treatment groups vere college
juniors and seniors already admitted into th~ teacher education progiam,
Precautions were tzken to insure that the control group was indeed a group
of people not Previously instrcucted on the multiple fuicets involved in teaching
disadvantaged children. An inventory form was administered the first day of
class and those students who did have previous contact with such courses of
study or experiences of a similar niture were eliminated from the conirol
group. The s¢me procedure was followed with the treatment group.

Limitations of the Study. This study was limited to che students in-
volved in the course of study, the specific program designed and implemented
and to the types of information provided by the evaluations used in the study.

Evaluation Instruments. Three evaluation devices were utilized in the
study to assess the effect of the course of study on teaching disadvantaged

children on ihe students perspectives toward and knowledges about minority
group childyen,
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In assessing the knouladgzs or information the students had about dis-
advantsged groups beforz and zftc: their involvement in the program treatment
the Xnowledges About Disadvantege- (roups test Instrument was used. The KaDC
was developed specifically for this study by Kevin Suick,

This knowledge assassment inveatory instrument was dzsigned to gain some
perspectives on what the students actually know about various minority groups
in smerica, what information they have on the basic characteristics of
children from minority groups, and what they know about efgective teaching
strategies for relating to culturally different children, 2%

In assessing the subjects' ethnic-racial perspectives the Multi-Factor
Racial Attitude Inventory was utilized in pre and post test settings,

The MRAI is composed of thirteen sub-scales, tuelve of which are
undisguised measures of different aspects of attitudes tovard Negroes:
Integration-Segregation Policy, fcceptance in Close Personal Relationships,
tlegro Inferiority, fase in Interracial Contacts, Derogatory Beliefs, Local
Autonomy, Private Rights, Acceptance in Status-Superior lLelationships,
Gradualism, Interracial liarriage, Approaches to Hegro Progress, and Hegro
tilitance, The thirteenth sub-sczle, segro Superiority, is included as a
potential measure of the tendency to appear falsely equalitarian,30 The iital

wzs selected as a most effective inventory instrument in assessing the subjects
multiple ethnic-racial perspectives,

In order to gain some individual feedback from the students involved in
the program treatment, an Interview Assessment Form yss developed by the re-
searcher, This form asked the students to report on three facets of their
involvement in the course., The interview format asked the students to report
on the zmount of reading they did which was related to minority groups or
teaching culturally different children., They were also asked to describe the
practicum experiences with disadvantaged children and to assess the value of
their practicum erperience. Finally each student was asked to evaluate the
course of study in terms of its value to them as preparation for teaching.

Thus three evaluation instruments were utilized in assessing the impact of
the course of study entitled: Teaching the Disadvantaged Child on the teacher
education students, The Xnowledges About Disadvantapged Groups (KADG) instru~-
ment provided some feedback on knowledges gained by the students during the
course of studv, while the Multi-lacial Attitude Inventory (+RAI) provided
feedback on dimensional attitude and perceptual changes. Finally an Interview
Assessment Form (IAF) was administered to gain subjective assessment of the
course value from the students.,

Design of the Study. This study was designed in such a way that a
multiple analysis of the effect of the course of study dealing with teaching the
disadvantaged child could be conducted, Necessarily much of the data gathered
is of a descriptive nature; yet measurement of cognitive and affective growth
on the part of the teacher education students was also included in the design
and measurement devices were carefully selected and/or developed to gain some
idea of the ‘ype and amount of growth that might possibly take place as a result
of the experience in this course of study,

29%evin Swick, Knowledges About Digadvantaged Groups (Carbondale, Illinois:
Southern Illinois University, IU s DPp. L=8,

30Test Manual For The Hultifactor Racial Attitude Inventory, Form C-8
(Boulder, Col,.: Institute of lehavioral Sciences, Univ, 6f Col,,1970), pp. 1-2.
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Summary. This section of the report has included a description of the
methodology, design, and evaluztion procedures utilized in conducting the study,
In addition the setting of the study, population involved in the study, and
other narrative information have been included in this section of the paper,

Findings of the Study

Introduction, This section of the paper reports on the findings of this
study, The test results of both the KADG and the :@%I for treatment and non=-
treatment groups are reported here as well as the information gained from the
Interview Assessment Form. The data is also examined for significant trends as
reiated to the originally stated objectives of this study.

The KADG test instrument provided evaluative information on student knowledge
gains abort minority groups, characteristics of disadventaged children, and
teaching strategies for effectively teaching disadvantaged children. The total
composite group test scores are presented in Table 1,

Table 1,*

Group ilean Scores Cn The KedG:
For Treatment and Non-Treatment Croups

Gaoup . N PRE-TREATMENT SCORES POST-TREATMENT SCORES

Treatment 35 49 61
Hon=Treatment & 41 43

An analysis of the data presented in Table 1 indicates that indeed both the
treatment and gon-treatment groups did have scme knowledges about disadvantaged
and minority group children, Hovever, the treatment group did show significant
grouth (21 percent gain in correct responses on the KADG post treatment test)
in general knowledges gained after being involved in the program treatment.
Significantly the non~treatment group did not show such extensive gains (Only
2 percentage points gain on the KADG post treatment test),

“hen the Sectional scores of the XADG test vesults are examined a more
functional picture evolves on the actual knowledges the teacher education students
held, Table 2 presents the sectional results on knowledges students held and/
or gained on ‘minority group cultural styles . Table 3 presents the sectional
results on the knouledges students held end/or gained on 'Characteristics of
disa¢ . “aged children”, 4And Table & presents the sectional results on knowledges

students held and/or gained on "effective teaching behaviors for the disadvantaged
child",

* liean percentages correct are reported, 4 total of fifty-seven items
vere on the KADG Test, ZIZach sub-section of the KADG Test contained nineteen
itens,
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Table 2,
Group iiezn Scores On The “DC

Knoirledges .bout Hinority CGroup Cultures
For Treatment and rlon=Treatment Groups.

Gr.OUF bt T PRISTRELATILIET SCORZS PCST=TREATHIZNT SCCRES
Treatment 36 20 23
ion-Treatnent 32 21 22

The data presented in Table 2 indicates that a major weakness in the
students was and is a lack of information on minority group cultural styles,
Very little growth took Place in cither treatment or non-treatment groups. This

finding would correspond with the findings of most other studies; especially
the studies ceviewed in this paper,

Tabie 3,%%
Group i.ean Scores Cn The [4.DG:
Knowledges fbout Charzcteristics of Disadvantaged Children
For Treatment and ilon~Treatment Groups

GROUP N PRI~TRAATAENT SCOR.S POST=-TREATMENT SCORZS
Treatnent 36 55 66
Jon=Treatment 38 49 50

The data presented in vzble 3 indicates the students did have considerzble
knouledges about various charccteristics of disadvantaged children and that the
treatment groups showed significzat gains on knovledges about disadvantaged
children (11 points g2ined on XiWG post test).

*ilean percentages correct are reported. Hineteen test items were con-
tained in the section of the {ADC test dealing with Miinority Group Cultural
Styles', The items were randomized throughout the tast,

“*liean percentages correct are reported. Hineteen test items were
contained in the section of the X4DG Test dealing with “Characteristics of
Jisadvantaged Children", The items were randomized throughout the test,

+
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Table 40*
Group iiean Scores On The X£DG:

Knowledges 4bout iffective Teaching behaviors
For Treatment and Jon-Treatment Groups

GROUP N RA=THEATWENT SCORZES POST~TREATHMENT SCORES
Treatment 36 45 94
tlon=~Treatment 3¢ 53 57

The data presented in Table 4 indicates that treatment and non-treatment
groups did hold considerable knowladges about effective teacher behaviors for
vorking with disadvantaged children; and the treutment group (as indicated by
the very high post treatment s.ores) made considerable gains in information
about developing effective teaching behaviors for working with disadvantaged and

minority group children, (49 percentage point gain was recorded for the
treatment group on the post test,)

Assessment of KADG Test Zesults. Several important points emerge from an
analysis of the KADC test results,

(1) The overall test results indicate that our teacher education students
did have some basic knowledges about minority and disadvantaged groups,

(2) The overall post test mean scores also give strong indications that
courses of study dealing with teaching the disadvantaged child can have
the effect of increasing the knowledge level of teacher education
students about minority groups (in this case a tventy one percent mean
gain was recorded foc the treatment group; while the non~treatment
group only showed a two percent gain),

(3) A sectional analysis of the test data showed the teacher education
students knew very little about the actuzl life and cultural styles of

minority groups and made little knowledgze z2ins on this section of
the test,

(4) An analysis of the data on that section of tlhie test dealing with
“Characteristics of disadvantaged children revealed the teacher
education students were fairly knowledgeable about such characteristics
and that the treatment group did increase their knowledges about
basic characteristics of disadvantaged children,

(5) The largest percentage gains for the treatment group were recorded
on the section of the IADG test dealing vith "Knowledges About Effective
Teaching Behaviors for Working ¥ith Disadvantaged Children", (& 49

‘ percentage point gain was recorded for the treatment group on the

post treatment test),

) */ean percentage correct are reported, Wineteen items dealing with the

v . . .
[]{Jﬂ:fective Teaching Behaviors" section of the test were item analyzed,
oo o
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Th*c is not surprising as many of the issues, questions, practicum

« veriences, seminars, and information sessions were oriented to what
vzhaviors (methods, processes, materials, attitudes, and outcomes)
vere most effective in helping disadvantaged children learn in
humanistic and functionzl ways,

(8) An amalysis of the data zlso indicated that the non~-treatment group
did not show any significant knowledge gains on their post test; thus
seemingly a specific course on teaching disadvantaged children can
have (in this case did have) a postive effect in increasing teacher
education students' knowledges about disadvantaged groups.

The second dimension of this study concerned itself with the attitudinal
stances the teacher education students held toward minority group people; and
vhether the course of study dealing with teaching disadvantaged children could
positively effect improved racial attitudes in the teacher education students,
The iulti=Racial Attitude Inventory (ilRAI) was selected as a device for
measuring the racial attitude stances of the students because it provides a
multi-dimensional picture on racial opinions and attitudes,

The pre and post test iRAI mean percentage scores for the treatment group
are reported in Table 5,

Table 5,

Group Hean Percentage Scores:
On The iiRAT For Treatment Group.

MRAT FACTOR IT4il PRO-TEST POST-T3ST

1, BeliefInIntegration. ® o o o 6 o 0 e o & #°3, e o o o o 0960 4 & o o o
2, belief In Immediate Desegregation. o o o u o ce o o o o o 0220 e o o o o
) 3. Belief In Federal Control of Desegregation o 45, o o o o o o4 o . . . e
4o 3Belief In Private Right To Lefuse Service . 37. o o o o o o000 4o 0 4.,
5. Belief In Hegro ZquUality o o 4 o o o o o o o 70, o o 0o o 0 o730 4 0 0 0
6., Belief In Acceptance of Stztus Superiors « 4 65. 4 o 4 o ¢ «fCe 4 0 0 0
7. Belief In Social Interaction Uith Negroess o 90 o o o o . ,100 . o o e
Co 3Belief In Intellectual Ability of egroese o 74¢ o o o 6 o 4830 o 0 0 0 W
9. Belief in Interracial Dating and Zating o o €0u o o o o o %, . . . o o
10, 3elief In Improved Discrimination Laws o o o 30e o o o o . ¢330 o 4 0 v
11, Belief in Interracial l,arriage. o o o e o o 254 & o o o s o360 . . e o o
12, Belief In Value of Peaccful Protest . o ., o 41, . . o o o 0330 4 4 0 o

An analysis of the deta presented in Table 5 indicates that on the pre=~
test these teacher education students (involved in the treatment program) held
strong beliefs in favor of integration yet were (as a group) opposed to
immediate desegregation of schools and other social institutions, The test
data also indicates these teacher education students were unsure of a
committment to wqual rights for ilegroes with regards to public services, and
vere unsure who should hold control over the desegregation process, Yet the
test scores indicates the students were in favor of ‘'megro superiors" in formal
work situations, believed in negro equality, and were open to socializing with

o negroes in public places, Yet the gsame group of students were opposed to inter-
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racial marriages, and not sure of the need for more lavs “o prevent discrimination
for Negroes,

the post test data revealed the only changes in attitudes took place in
Factor Item 11, Factor Iten 12, and Factor Item {, Thus some improvement in
the racial attitudes of these teacher education students did appear to take
place; especially in the areas o acceptance of interracial marriage, belief in
Negro intellectual abilities, and belief in the value of peaceful protest by
Negroes when unjust situations existed in the society, Although the changes
recorded vere small they do give indications of attitude change or at least of
attitude questioning on the part of the students involved in the program treatment,

The pre and post test MRAI mean percentage scores for the non~treatment
group are reported in Table 6,

Table 6,

Group iiean Percentage Scores:
On The iiRAI For HoneTreataent Group,

IHAT PACTOR ITE:: Pla-TasT POST-TEST

1. Belief In Integration , , , . , ., . s o o o 1000 o 6 4 4 4. 100, . .,
2, Belief In Immediate Desegrezation o o o o 4 & 120 4 o o o & o' 17 s e e e
3. Belief In Federal Control of Desegregation. , 49, ¢ o o o 4 o o 54 4 . . .
4, Belief In Private Right To lefuse Service , , 28, . . . . . o ¢ 38 4 4 4
5. BeliefInNegl‘oEquality...........83........87....
6. Belief In Acceptance of Status Superiors . , 8% 4 4 v 4 4 4 0 S1 . 4 . .
7. Belief In Interracial Social Situations o , o 95. 4 4 4 4 4 o 4100 . . . .
Ce Belief In Intellectual +-bility of Negroes o o 89s 4 o & o o o . 79 o o o e
%e DBelief In Interracial Dating and Zating o o 4 854 o ¢ 4 o o o o 73 . . . .
10, 3Delief In Improved Discrimination Laws . e o e o o s 20., ., .,
11, 3elief In Interracial HATTIAB2e o 0 6 0 0 0 o 200 4 0 0 s 6 o o 15 4 . . o
12, TDelief In The Value Of Pezceful Protest C e e300 e 6 0 e e eeB52,,.,.,

4n analysis of the date in Takle 6 indicates that except for one category
the non-treatment group recorded similar responses on the IRAI as the treatment
group., Yet, the category of diflerential responses betveen the two groups is
the most significant category on the test in relationship to the formation of
racial attitudes, The most intimate and emotionally charged racial issue in our
society is that of interracial nmerriage, It was on this issue that the treatment
group made significant shifts tcyard improved perspactives of black people; yhile
the non~treatment group shoved no such shift in attitude on this dimension of
the inventory,

Assessment of i.RAI Test Results, 1In asse=3ing the L.RAI test results for
both treztment and non-treatment groups, two important findings emerge as
significant in relationship to the racial attitudes held by these teacher
education students,
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Both the treatment and non-trsatment group involved in this study
showed a strong belief in the value of integration, but preferred
the pace of gradualism as opposed to immediate all at once action; .
they also gave stron; iniications of zccepting Negroes in formal
work situations, less jormal social situztions, and vere undecisive
and confused on wvho should meke desegregation decisions or whether
private businessimcn had the right to refuse service to a Negro,

The treatment group geve small but significent indications of
becoming more open to deeply emotional racial issues such as
interracial marriages and negro demonstrations. The non-treatment

group gave no such indications of attitudinal chaige on these issues,

These inventory results (although certainly exploratory and representative of
a smell population) do give an indication that courses of ctudy dealing vith
teaching disadvantaged children con begin to effect improved racial attitudes
in teacher education students, Undoubtedly, what is needed is a long term
continuous educational input on teaching minority group children to effect
lasting changes in rasial attitudes; yet, beginnings cen be made in such
courses of study if the datz found in this study is any indication of initial
attitude change,

L third component of evaluating the effect of the course of study on
teaching disadvantaged childean vas the administering of a post-treatment
Int2rview Assessment Form. This assessment form asked the subject (those
involved in the treatment group) to quantify the number of hours they spent
in contact expericnces with minority group children o= adults; to describe
tneir practicum experiences with disadvantaged children; to quantify the
number of readings (articles and books) completed during the course and
qualitstively assess their expericnce in this course of study,

The data gathered fiom these interview forms is presented for descriptive
purposes in the following tables, The data in the tables yill give the reader
an indicetion of the types or practicum experiences the students were involved
in, the value of the course of study from the students' perspectives, and
the types of reading material the students read,

Tabla 7,
tlean ilwaber of Hours Spent in Iracticum
Contact ith Disadvanteged Groups

Type of Practicum Ixpericnze Contect Hours

Community Organizations , . ., , .11
Public Sciool Classrooms , , o
Tuto:ing Zyperiences , . , . .
Jemily Involvement irperiences
foreisn Student duperiences . , o
flursing Home Lyperiences . o o o
Children's Home Situstions . , , * e e s e
rotal liean Number of Hours In Eva Situation
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An examination of Table 7 &ives an overview of the di
practicum experiences the subjects h
economically deprived groups of
that subjects involved theusolve
(Probably because this is often most easily arvenged)

o The public school
classroom was utilized the lcast a5 a practicum setting for coming into contact

with disadvantaged children, (This was the case beccuse most of the area
schools are saturated with aides and student teachers; only those students
involved in the junior block program had an opportunity to utilize the

classroom as a practicum setting,

fferent types of
@d with culturally different and socio-
people, The most frequent practicum experionce
§ in were the individual tutoring arrangements,

The subjects were also asked to assess the vzluc of their practicum
experiences with disadvantaged children in terms of its relevance to equip
them to work with disadvantaged children and adults, The subjects did this by
uriting an essay on their practicum experience, These essays were then
frequency tabulated for the moot often utilized value explanations. The
frequency checks are presented in Takble €,

Table €

The Value of Fracticum Zxperiences Jith Disadvantaged
Groups £s ..ecorded By Treatment Croup Subjects

Value Statement ::ean Frequency Recording

—ezlistic Perspectives of Frobleme of the Poor
Auareness of Functional Teaching fpproaches , . . . . D O
llev Insights Into Culturally Different Croups ,
lleu lecognition of Importance of Self Concept

L L L4 L] L L4 L 33 L L4 L4 L4 L L

L4 L L4 L L4 L L 19 * L L L4

L4 L4 L L L4 L4 L L 19 L4 L L L4 L L4

4s the data in Table { indicates the subjec
four ar-as of value (in relation to their practi
wvere! realism of the problems di

ts most frequently ment ioned
cum experiences), These arecs
sadvantaged children confront, nev teaching
approaches for relating to disadventaged children, fresh insights into the
life of culturally different children, and recognition of the importance of
self concept in the learning process,

These qualitative statements reflect the judzments made by the suhjects

on the value of the practicum erperiences they had with disadvantaged children
and/or adults,

Other information gained from the Intervieu 4sszssment Form (IAF) was

the number of readings each student completed during the course of study and
an overall evaluation of the value of such courses of study, The mean
number of readings reported by the subjects is summarized in Table 9.
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Table 9,

tlean Mumber of iaterials Read on the risadvantaged
chiild By The Treatment Croup

Type of Reading :iean ilumber of ilaterials read

Articles On The Disadvantaged Child , , . ., . .
Books Cn The Jisadvantaged Child , . o o e

The subjects also zssessed the value of the course of study in terms
of their preparation for teaching, These informal evaluations reflected a
reclism of the problems presented to the subjects during the course, The
responses of the students pointed toward the value of becoming more
knowledgruble about things that characterize the socio-economically
deprived child; experiencing real life contact yith culturally different
children and adults, and gaining information on efiective teaching
behaviors for implementing more functional instru.iional settings with
disadvantaged children,

Summary. This section of the paper has presented the pre and post
test data (for both treatmeat and non~treatment groups) and also the inter-
vieu format feedback wvhich yas administered to the subjects in a post
project manner,

The main findings of this study, based upon an analysis of the datz

presented in this section of the Pdper, are outlined and described as
follows:

(1) Subjects in both the treatment and non-treatment zroups held some
general knowledges about disadvantaged and minority groups before
the treatment program wzs implemented, The treatment group showed
significant gains in increasing their knovledges about disadvantaged
groups after involvement in the program tieatment; the most
significant gains being vecorded in the category dealing with
“iffective Teacher iehaviors For Teaching Disadvantaged Children".
The non-treatment group showed no increases on knowledges about
disadvantaged groups; thus, the course of study did have an effect
on increasing "knowladges about disadvantaged zroups" in the
treatment group.

(2) Subjects in both the treatment and non-treztment groups recorded
similar attitude stances on the racial attitude inventory vyith the
exception of one category: acceptance o interracial marriage.

The scores on the pre and post test MRALI forms indicated that
both treatment and non-treatment group subjects were in agreement
that integration of the races is a valuable goal and will benefit
both blacks and whites but were, at the same time, in favor of

a gradualistic approach rather than an a2ll-at-once approach to
integrating the races,



1t

In the same :especis the subjects =xpirssad the velief that in
work situstions thz; vould not mind taiiing dicections from a2
Neiro supeior; tha. in informal sicurtious they vould not mini
ingroducing ¢ H-7 o friend vo a whiin nziziibos; out weve less
confident in z2¢ting with a lMegro ol :he opposit~ sex in a pudlic
place.

Lr
pRyscy
ha.

oM W ¢

~

The subjects erprossed wide differences of opinion on who (local
or federal governments) should control the descgregation process
and on vhether private firms had the vicht to refuse Negroes
service, Thesc divergent responses arc representative of the
general mi::ed «nd confused "feelin3s' the subjects (and indeed
the general vwhite population) have about the issues involved in
racism and individual freedom,

The one category where the treatment group showed decisive positive
improvement in perspective were related to acceptance of interracial
marriage. Thus some initial movement (although small and on only
one of twelve dimensions) toward improved racial perspectives was
recorded for the treatment group., This initial movement toward

a more tolerant and human racial perspective of the treatment

group gives some indication of the value of long term projects

which may aid people in changing their more deeply held racial
beliefs,

(3) The informal interview feedback device (vhich was administered only
in a post treatment fashion to the treatment group) provided some
further insights on the value of this course of study. The
subjects reported spending an average of nine hours of practicum
experiences with disadvantaged children and/or culturally different
childmn and/or culturally different children and adults. The
subjects also reported reading (on the average) eighteen research
articles related to teaching disadvantaged children,

‘n a value oriented essay the subjects reported that they gained a
more realistic, functional, insightful and applicable teaching approach
with disadvantaged children as a result of their involvement in the course
of study,.

In summary, an analysis of the data presented in this section of the
paper indicates the course of study did have a threefold effect on the
subjects involved: (1) increased knowledge levels on the KADG gave indi~-
cations of increased information about disadvantaged groups, (2) small
but significant attitude shifts were recorded on one dimension of the
IRAL thus signaling some initial positive changes in the racial attitudes
of the teacher education students, and (3) self inventory report forms
give evidence of extensive reading and practicum involvement of the subjects,
On these same report forms the subjects expressed in a very positive
perspective that the course of study dealing with teaching the disadvantaged
child did help them to gain a more realistic and functional view of
teaching disadvantaged children and the necessary information and skills
for implementing an effective teaching=~instruction design in the
classroom,

» Summary and Conclusions, This section of the paper contains a
description of the process of the study, an overview of the original
objectives of this study, a summation of the basic findings of the study
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in relationship to the origimal research objectives, and some emergent
conclusions based upon an analysis of the data presented in Section IV of
this paper,

Process Description., The process of this study was organized so that
the problem of teacher attitudes toward minority group children was
explained and the significant research studies already completed on
teachers' racial attitudes and knowledges was revieved,

As an extension of the completed research in this field, the objectives
of this study were then clearly stated, the program treatment concisely
(but in sufficirc ¢t detail) described, the evaluation tools to be utiiized
in the study explained, the findings of the study presented in an
analytical fashion, and conclusions and recommendaticns for further
research and implementation presented for consideration,

Overview of Objectives, The two main objectives of this study were:
to evaluate the effectiveness of the course of study (Teaching The
Disadvantaged Child} in positively altering the perceptual and cognitive
sets of teacher education students tovard relating to disadvantaged
children in urban and rural elementary schools; and (2) to develop, as a
result of this in-depth evaluation, some concrete and behaviorally oriented
guidelines for improving the course of study and other related curricula
relevant for the training of teachers for culturally different children,

Other sub=-chijectives of this study dealt yith describing the present
state of attttudes and knouledges our teacher education students held
about disadvantaged and minority groups and to examine the attitudes
of minority group teacher education students who plan to teach in their
own sub=cultural setting,

Findings of the Study. The findings of the study do provide some
initial ansvers to the important questions raised in the originally designed
study goals,

Indeed the course=program=treatment ¢id have an effect in significantly
increasing the teacher education students' knowledges about disadvantaged
groups, especially in the area of “effective teaching behaviors for
relating to disadvantaged and minority group children", (KADG Test Results:
Section IV of this paper,)

The course program treatment also had an effect (although small) in
positively improving the racial attitudes of the teacher education students
toward minority groups. (HAI Test Results: Section IV of this paper),

Thus objective one of this study can partially be answered in the
positive: the course of study had an effect in improving the perceptual
and cognitive stances of the teacher education students toward minority
group children, Certainly further involvement of the subjects in
situations where they can extend and enhance their knowledges and attitudes
(and classroom teaching styles) toward disadvantaged children is needed if
these initial gains ara to be maximized in the future,

Another original objective was to examine the urban~rural background
influences on teacher education students racial perspectives, A manual
check comparing test scores of urban and rural students revealed there
vere no sigkificant differences in g subjects' responses whether his 1ife
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background was urban or rural oriented,

£8 to the present status of teacher education students' perceptual
cognitive stances toward disadvantaged children, the pre~test data indicated
they were only slightly above national norms. (This comparison is based '
on tie Allen study reviewed in Section II of this paper). 1In essence the
teacher education students studied held good surfac attitudes but in the
concrete they (as most all people in our society and the world) revealed ¢
some subtle racial prejudices. However, the subjects in the treatment group
revealed on post test data improved perceptions and increased knowledges
about disadvantaged children,

The final objective of this study was to develop guidelines for
improving the course of study and other related curriculum offerings relevant
to the training of teachers for culturally different children. This
objective 1is carried out in the final section of this paper: Recommendations
For Further Study and Implementation,

Conclusions, In summary, from an analysis of the data presented in
this paper, the following conclusions are in order:

{1) Teacher education students (involved in this study) do hold many
of the same ethnic~racial Stereotypes held by the general white
population,

(2) Specially designed preservice courses of study dealing with
teaching disadvantaged children can provide student gains in
information about minority groups, increase knowledges about
effective teacher behaviors for relating to disadvantaged children,
and initiate racial attitude changes among the students involved.

Further it can be concluded that the efforts initiated in such
courses to improve teacher education students cognitive=-perceptual stances
tovard disadvantaged children must be extended in related pre~service
training and expanded during the professional life of the individual during
his in~service years.

Recommendations, Three types of recommendation~, derivative from the
findings of this study, are put forth in this scctton ! this paper. Specific
guidelines for improving the racial attitudes of teacher education students
are put forth. Some general recoumendations £ox improving the "social learnirg
climate" of teacher education students are ré&ommended; and finally, direction
and plans for future study of this problem(s) are explained.

A

Specific recommendations. There are four basic recommendations for
educational researchers and implementors to consider in the effort to improve
the racizl attitudes and knouledges of teacher education students, These
recommendations are put forth as follows (and are based upon an analysis of
the data presented in this paper and previous wesccrch on racial attitudes
of teachers and other proZsssional people).

(1) That 'infant school ceaters » day care centers , "early school
centers , elementary cchools', junior schools™, and "high schools" give
more zttention to the education of all children towa=d improved racial
attitudes, It is absurd to wait' until an individual is in teaching
training to deal with is “cognitive~perceptual stance’ toverd racial
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and minority groups. Indced research shows that “zttitudes ave formecd zarly
in life and that racial pc2judicss become interaalizad in the early school

years and are extremely difficult to change lacer in iile.

S or 'general studies’ aspect of teacher

(2) That the 1liberzl are
education students' coll:ze preparation be move orisnted to ""relevant” social
problems and concerns; especially in vegards to racizl and ethnic-ninority
g-oup information., Again it is absurd to expcct tezchee training institutions

to chenge racial attitudes during the junior and seniov collegiate years
vithout prior preparation for such efforts. It cen be recommended that
scudents receive course york r2lated to the racial peckground of students
they will be expected to teach (courses in soclology of minority groups,
eni history of minority ;:oups, end social problems should focus in on this
arez of concern).

(3) That teacher education institutions should develop specially
esigned courses of study doaling with teaching disadvantaged and minority
group children; arrange for coatact erperiences oi students yith disadvantaged
students; provide materizls wnd methods for students ©o utilize in teaching
disadvantaged children; and swve very high priority to training teachers for
vorkins, with disadvantaged children, ’

[= 5

{(4) That public schools should develop {in cooperation with local or
reiional universities) in-sorvice programs to continue the education of
their teachers on racial att.iudes and knowledges, Such programs should
give nigh priority to citendin;, the pre~-service oducation the teachers had,

General Jecommendations. ‘Mo gencral recommendacions can be made, based
upon an analysis of the dec prasented in this poper, sctually the two
gencral recommendations pui fo.rh in ti:is section of the paper can be sugzesteqd
as societal vays of improving racial attitudes of the totzl population,

(1) That universities and colleges (end othe:r institutions in the
society) devzlop voluntary but zvailcble means of oringing vhite and black
peopls together in open, coaducive, and toleraut e¢nvironments, Portal
dormicories is one possibility that could bring about more thorough relating
and responding between the roces, UWhat is sadly neceded is an environment
vhich promotes scholarly and yet humane dialogue emong the races., iost
universities h:ve not produced such an enviromment, Until such portal
T&zicl envivonments: arc <eveloped the efforts of toacher education insti-
tutions to improve the cognitive-perceptual stconces o their students will
simply be stop-gzap messures,

(2) That college and universitics (end ocher institutions in the society)
rovard efforts of people yho ace attempting to improve the yacial attitudes
of students in general and especially those who will be vorking with the
future ol our socicty., There is a definitive lask 0. such vewarding, 4
psycrological support systenr is needad if ue ave continue our efforts to
make the democrstic prosp2ci woikable, Sclary wvo: s Plaques, and other
suth vitual medals must vezin to go to those willing to work toward this
zoal; othervise, the ranks of coumitted individuzls will dyindle.

Plans for Future Studv, 48 a result of this study the author has developed
Plens for future study, “his study wvill include a look &t vhat is being donz in
in-se.vice education of teachers related to becoming morc competent in relating to
disadvantaged children, In 2ddition the researche:r honas to develop some guide-
lines for public schools to us? in improving the racial climate of their schools
and to develop some guidelines for helping teachers in their task of helping
young children become more tolerant of people regarvdless of race or creed,




