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This content analysis schedule for Santa Barbara

County Bilingual Project presents information on the history,
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CONTENT ANALYSIS SCHEDULZ
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Pick Hess
Qesearch Assistant

Senta Barbara County Bilingual Project

0.o¥ aze of Project

. 4400 Cathedral Osks Roed
0.3 Address of Project

Sants Barbara, California
004— -~a

.05 STATC

1-8laska 11-Louisiana 21-0lahoua
-Arizona 12-iiaine 22-0Oregon

California 13-liagsachusetts 23-Pennsylvania

4~Colorado 14-ichigan 2/,-_hode Island

5-Connecticut 15-Hontana 25-Texas

6-Florida 16-New Hammshire 26-Utah

“T-Guar. 17-New Jersey 27-Veinont

8-Idzaho 18-New liexico 28-Uashington

CeIllinois 16-Nev Yori: 20-Wisconsin

10-Indiana 20-0Ohio 30-Other (specify)

1,0 PROJ=ZCT HISTO.Y, FUNDING AHD SCOPZ
1.1 Year Project began under VII:
see 97 -
Project o7 - 1970
No. 7w - 19N

2.0 FUNDING (ilark: all that apply)
2.1 1-Any P.IO. funding of BILINGUAL progran, if Title
VII continues or expands that program
O-no prior funding mentioned

Year prior funding bz2gan

Prior bilingual pro ram"invol)ved:
j-early childhood (PTe i+ X
2-elementary students (grades 1-6)
3-secondary students (grades 7-12)
O-not specified

Source of prior bilingual program funding:
1-local 4-university

2-state 5-federal (specify) ... ... ....._.
3-foundation 6-other (specify) ___ .. ... ._..

2.5 @GONCURRIRJT funding of program(s), if cooperating
with Title VII progream
0 an Minding e

-

E
. L]
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.05 STAIZ

1-Alasia
—Arizona
California
4=-Colcrado
S-Connecticut
6-Florida
7-Guar.

ZAFANNT] - SVI 9 Lo40 U, -

PEYet i

Sante Barbara, Californie

11-Louisiana
12-iiaine
13-liassachusetts
14<iichigan
15-liontane
16-Hew Hampshire
17-New Jersey

~ewLscats - -

93105
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21-0lahora
22-0regon
23-Pennsylvaniza
24-.110de Island
25=-Texas
26-Utah
27-Veinont

8-Idzho
%+I1linois
10-Indiana

13-New iiexico
1¢-Mev Yor:
20-Chio

28-Washington
20-Wisconsin
30-Other (specify)

1.0 P.OJEZCT HISTO.Y, FUNDING AND SCOPZ
1.1 Year Project began under Ti VII:
see o -
Project o7 - 1970
No. 17 - 197

2.0 FUNDING (ilark: all that apply)
2.1 1-Any P_I0: funding of BILINGUAL progran, if Title
VII continues or expands that progran
O-no prior fundin; mentioned

2.2 Year prior funding began

2.3 Prior bilingual pro(gram_,iqvo])ved:
1-early childhood \Pre . -+ X
2-elementary students (grades 1-6)
3-secondary students (grades 7-12)
0-not specified

Source of prior bilingual program funding:
i-local 4L-university

2-state 5-federal (specify) _ .
3-foundation 6-other (specify) _

LR -

e s sae am——

2.5 @COHCURREHT funding of program(s); if cooperating
with Title VII program
0-no concurrent funding amentioned

2.5 Concurrent program cooperatiny with Title VII involves:
early childhoog (Pre X = 13
lementary students (grades 1-6)
secondary students (grades 7-12)
L~-teachers
C-not specified

2.7 Source of concurrent funding, if cooperating with Title VII

Qrogram: .
fodoray (spectty A TII B BSEA Bitle I

local
2-state -other (specify)
S-fownd i vt

J-university
2.8 Total Title VII grant (first year only)

2.9 Total funds for concurrent prograu(s) coopesiting with
Title VII (fir-t ware)

3.0 1-If a UNIVZSITY is vorl:ing with the Title VII Jrograi,
specify which:
O-none
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4.0 SCCPE of P0OJZ0
4.1 Numbers of schools involved in Title VII progran:
1-one (@Iour districts o ot ghecified
2-two 5-five
3-three G-other

4.2 Totel mmber of students in Jrogran A,First year 4.2 A g
Z.Second vear B 70,

C.Third year C

- - cwm——. -

a
4.3 Grade level of students in progran; number of classes per K creoy 2

grade and total number of students by grouped grade levels
(by second year)
Mumber of Fumber of 4.3 PSK
Grade Classes _. j Classes, _.
PS-PreSchool __
gin ...3..Cop.
PSK }_&i___TOTAL%-IC.c Ridente PS and X S-grade v ... ..
C, p.5 TOTAL students gr. 7-S

P )

grade 1 - 10-grade 10 _____ __

grade 2 AU U C, .9 11-grade 11 .

rade 3 3 12-grade 12~ __

-rade 4 3 C ... .TOTAL students gr. 10-12
-grade 5
6-grade 6
A 116. . TOTAL studemts gr. 1-6

C, p.5

bed 1-748:1‘:35% graded bed . 123,
2-Al11 classes ungraded
3-Gome classes ungraded Final Audit 5.5
If ungraded, specify ages or grades grouped together:__K--1; 2--b

5.0 P..0OCESS VA TABLES - STUDZITS (Sociolinguistic)

5.1 Students Doninant and Hative language interaction and
cultural affiliation (Indicate mumber of students in each
category and specify cultural affiliation in box)

(Circle any information which is imferrec and write INF.)

1, Total ‘1 ¥-L Dom - NEIT II.2-Dom - NEIT |
Non-English ' wom R S '

Hother Tonsue U8 i
Mexican-Americen P
'...(:-79)-1’:5....399- 3. .. { E dom
2, Total gy In
English :
lfother-Tongue_

HE dei: I
V-HEIT

—~Jn 11 13

T 2

-

I Total llon-Inglish Total Dnrlish




bold

p<¥Lr ang tetal nuiber of stwdents Uy
(by second year)
Nunmber of

Grade
7-grade 7
§-rrade 8
C-grade v
C, p.5 5...

PS-PreSchool .
ztn ..3..Co .
P3X L5 TOTAL 3! "Bidents ps and %

rrade 1
orade 2
rade 3 i .
;rade 4 S
5-grade 5
6b-grade 6
A 116. . TOTAL stuldemts gr. 1-6

C, p.5

some
1-34 classes graded
2-Al1 classes ungraded
3-Sone classes ungraded Final Audit p.5

10-grade 10
11-grade 11

12-grade 12 .
- ... TOTAL students gr. 10-12

zroi.ec grade level:

Hurber of U4.3 PSK
Classes__.

... TOTAL students gr. 7-S

If ungraded; specify ages or grades grouped toget!1er:__§:'15 2--L

5.0 P.:0CESS VAIABLES - STUDZHTS (Soriolinguistic)
5.1 Students Dominant and Hative language interaction and
cultural affiliation (Indicate muber of students in each

category and specify cultural affiliation in box)
(Circle any information which is inferred and write INF.)

1. Total

Non-English

liother

2. Total

English
liother-Tongue

ZHon-fnglisk Dorinant

I

]

. li=T Dom

148
Mexican-American
l.c.70, p.5 sec 3

ety . e

- NEIT

Ton~ue

11, &~

-~

I Total iHon~-Inglish
Doninant: L8 .

m - LT

8 Anglo

II 7Total Dnglish
Doizinant: 13

T e Bt s A ot -

. il ish bosinan, 5.0
II.Z-Dom - NBIT |

HE do-
ne-aiT

= don
NEI(T

e 11, B

Joh 2
“otcl S-Dom 13
IF IL+ II,

Goal: project will increase potential for success of children whose dominant lang.

is Spanish 160=Spanish dom?

Non-English

lother.

English
liother

¢ 70, p.9

I-% Dom N-EMT

- Exasple: a native Spanish spealer
who ures Spanish in mest contacts
though lie may 'mov Lnglish

Tongue

Zxampie: (rare) a native Snzlisi:
speal:ing Puerto “ican child,
.torn in Hew Yor'. vho returns

to Pu.rtc .ico and hecoes
:Spani:sh doninant

{

Tongue

Xexox 2 a1

ixanple: a native Spenish
spealier vho uses Spanish only in
famil:ar contacts, and Englisl
in a1l others: school, work. |
o-ilop -

-
oo

Zaiples: ))a native E.speaking
accul turated Anerican who may
or :£y not know a second lang.

2)a native Z. speal:ing
iiexican-Anerican child vho has a
vininel receptive 'mowledge of
Spanisin, but has a Latin culture
affiliation




- ~2, Additonal Project Data

C.

"L

LY caTe. . YT I
2. Tolol studaans BoviaCipll

MA&M.—_
SECTIGH D - PARTICIPATIEG SCilOOLS
SRR oy T —_—.

-
aie

aﬂff(/lalo “/0 pud 5.0

SECTIO!\"C = TOTAL PROJECT PARTICIPANIS (Continued)

::.C.Lu..o.o...oo.oooooooqo.oo..ooo
b. Staff eagaged ia inservice tta;ning.............i.......
Adults...................‘.......................‘.......
d. Totzl nucher cf project particip
e.... Percent of target.group mesbers.whose dominant language
is not English cond who cor2 froa low-incoze families....

f. Projected per-pupil cost for. 1st,
5th year (circle relevant year)

‘8. Estimated percentage of target

. Rural (fever than 2500 inhabitants)
: Urban (rore than 2500 inhzbitants)
h. Estimated parcentz

3rd, 4th or

..o...;o......a..........

group vhich is:

s (a through c¢)......

ge of children from migrant families..

— .

tuacbor
Runber
Nuxber
Nucber

i

Percent
Pcrcent

Guadal

s48L Mar) 1
c°st $1’ 1310
_100%
Perceant 3‘

L

s

T Orgunization of classes is on a
of bilingual instruction and

4
.
o poamoe

R

 Names of Participating Location of Grade Participation (ilusber)
' Schools _ Schools Level | Classes |Students per Grzde Leva-
Aliso . Carpinteria K 17
Vista del Mar Vista del Mar 4 8
- Obispo Street Guadalupe X 20 ,
Aliso . Carpinteria 1 ATV :
‘Vista del Mar Vists del Mar 1 6
* Main Street Guadalupe 1 21
-Aliso" Carpinteria 2 8 .
‘Vista.del Mar Vista del Mar 2 . 8
Main ‘Street Guadalupe 2 2
Aliso Carpihteria 3 9. .
Vista.del Mar ; Vista del Mar 3 S
Guadalupe Union Guadalupe - 3
Aliso. ° . Carpiateria b “ 6
‘Vista del Mar Vista del Mar b 3
Obispo Street Guadalipe & 7
K

pull-out multigrade level basis of wp to 1/2 day
varies smong the three districts.
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5.2 Cultural or Ethnic identification of target students in progran
by number and & of each:

Indigenous imericans: funber Per Cent of if inferred,

Total Students check (V)
A1 Navajo L. e B

A2 Cherolee
A3 Other (specify)

PR
P

" s s

lexican-American
Puerto-.lican

83 Cuban

84 Other Spanish-Azerican
(svecify)

@MAL Yo. of Spanish-
spealing Auericans

Portuguese-finerican
Franco-Anerican
Chinese~-Anerican
Zsl:ino

Jussien

Other

I TOTAL mmber of W-HIT target
students

5.3 Etlnic identity of English mother tongue students other than target
population, if specified, by number and per cent.

Dsaelo. ...

II TOTAL number of ZIT students
other than target population

5.4 Students' native language or mother tougue if DIFFZ.ZENT
fron their dominant language. _.__ bome
(specify)
Different lative Lanruace Per Cent

Pl o w4

2-Spanish




B1 hiexican-Anerican B1 luﬁ “Sié. . . ,X. ..
Puerto-.lican B2 ____.. ) e
B3 Cuban B3.._... . ... r
84 Other Spanish-Anerican .
(specify) S4... ... ... - .
(B)TOTAL Yo. of Spanmish- B gig . 2.8 X
speaiing Auericans
C Portuguese-~finerican Co ... o
D TFranco~-American D _..... ... P e
I Chinese-American Fo..... ... & e
G ZIslimo G _.... ... S
H Qlussien E 5 e
J Other J o 5 L
I TOGTAL mumber of N-HEIT target
students L e

5.3 Cthnic identity of English mother tongue students other than target .
pooulatlon, if specified; by number and per cent.

b
1 iYanglo. .. ... n.8. . 5.8
IT TOTAL number of ZIT students
other than target population 13 8 X

5.4 Students' native language or mother tongue if DIFFE.ZNT

fron their dominant language. 5.4_ __home
(specify)

Douinant language Different Native Lanouage ihmber Per. Cent

1-inglish T e

2-Spapigh T e

5.5 Students' Dominant Language and Zxtent of Bilingu-1l'sm

Doninant language ! Muber of ilonolingua) ihwber of students Bilingual
of students in prograil  Students ua1 to any extent
fuiber % not i, ,a’ not ,orly listening ‘spealiing
spec. . £pec. comprehension :ability
!NOO /q’ ‘IJOO %
@ “33_ English 8‘ L 1‘3. o 100
<e—.. 4fmerican - - <e-
Indian
AJ'_“__ llavajo L :.: °- . .- . . )
A2_”” Cherolee o - O
AB....- Feresan o E T T, )
A7 Other (spec.) .. ' A S
J_._ll_g___ Spanish 92 ’-l-_ﬁ" - 33 |- 302 67 -
- Portiguese | | TR
D ... French L
Foo. Chinese - e
G __.. Eskimo T R e e e
H __.  mssian R R .
J _._ CGther (spec,)_h o x .

€ ‘ﬂ[x SRETY 1;, ) *ls L C et



page 4
lecruitment of Students: 55 3 C,p.35
0 = unt specified (see Xerox for criteria
1 -~ Znglish Mother Tongue and Non IZnglish ijother Tongue for selection)
Students are required to participate in the bilingual program Se» attached
2 - Only N-ENT are recuired to take progran, HIT's participation Xerox for 1970
is voluntary Selection. Z/@,
= 2 BT end il-4 jcidsation i A
@— g%&aer%'g sgge::tg‘dfTa g.glt: ng)a%%ogomg X&%’%Ey of project (in addition to

languag
Proportion of I'- .om dupils in project crea: see Chart C 5,7 %

n.s~ not specified on the caart

Compunity Characteristics (mar': ally that apply)
(% if mgre_ than one category, indicate peréén:é for each)

inner city-ghetto,barrio - %
major city

5.8

L

1
2
~ small city, town or suburb =~ 2
é)' ivural, farm ' Tt
2 -

other (speci

relservgtgon y)

A. Socio-economic status of H-EMT participating students
(indicate specific percent of low SES)

B, Average family income, if wuentioned

n.s. _not specified

Socio-econoncmic .status of ILIT -articipating students
(indicate specific percent of low SES on the blani)
n.a, - not applicable (no REIT)

0C «not specified

Proportion of migrant students in project
(Indicate specific percent)
n.s. -not specified

6.0 SOCIOLINGUISTIC SUZVZY

6.1 Project states that a sociolinguistic survey:
: I for II for
L=JuT groun 2.1 grown
1 was made
2 will. be made
0 not mentioned

6.2 If a sociolinguistic survey was or will be made,
mark all groups included:
I N-EMT
1 parents
2 children
3 teachers
4 comrmunity
5 others
(secify)




2.0 vomunity Jharvacteristies (mar:: ally that ap;)l;é)
(% if more than ore category, indicate pertént for each)

3 inner city-ghetto,barrio L “
2 major city L

= small city, town or suburb 2
4)~ iurel, famm T
5 7 other (sgecify)
reservation

58 4

5.5 A. Socio-econozic status of y-pMp Darticipating students 5. A, _IF_S —
(indicate specific percent of lov SzS)
B. Average fanily income, if wentioned . W

n.s. _not specified

5.10 Socin-econoncmic .status of iLIT narticipating students 5.10 _. 00
(indicate specific percert of low SES on the blan':)
n.a. - not applicable (no HIT)
00 =not specified

5.11 Proportion of migrant students in project 5.11 h_‘%‘___
(Indicate specific nercent)
n.s. =not specified

6.0 SOCIOLINGUISTIC SUTVEY

6.1 Project states that a sociolinguistic survey: 5.1 _0
I for iI for IT -P:-”-
d=3.T proup 2.0 groun
1 was made el ——
2 will) be made .———
0 not mentioned a————
6.2 If a sociolinguistic survey was or vill be made, 6,21 ___N
mark all groups included: LB A
I N-EMT IT 2T
1 parents ———
2 childven
3 teachers .. 7
4 community —— e
5 others e e

(specifj)

6.3 Language donainance of H-ILiT grouws (cuecl: & parents, T ciildren, C . teachers)
will be determined by the extent each language is used in different donains
tirough various means of cormunication,

e.ge specify extent descriptively: never, somei:imes, alvays 5.3 4 . NS .
B, ... ..
USE NCH-EWGLISH LANG. USE TIIGLISH S ...
DG IATHS : LISTENING SPEAXING. -TADTHG [V TTT LISTENTIG. SPEAKING, | TADIHG /. TTL:1
1 loue e VU T U
2 Church T S F e
3 School e e o e e e
4 lioris e e

5 Socializing . e ..
6 lleizhbozhood ' R T

7 filn-TVeradio, [ 77T et o
8 ilagazines,news. .. .._... .. ... e
9 Others O R o j

(specify)
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B 'DESCR:r .JN OF EXPECTED 8
A=

pRQCFes ° o . LVES:
' © fuliowing process objectives will accomplish product
;, sz)ectives #5-1. o= preceding pages.

12, . . .
a. The prject director will survey, review, analyze, and obtain
tests pased on criteria established for tne selection of

- students and project student performance objectives.

4t emer oy

1 -

b. The Bilirgual teachers assisted by the classroom aides and the -
school sefection ccmmittee will develop lists of potential
students who meet project and guideline criteria, administer
the Datizy Test of Lancuage Facility in Spanish and Znglish
and 2ssist in the selection of approxinately 160 students for
the project on or before October 1, 1970. :

approximately
c. Tne proge.t Cirector will approve selection 0fAl60 students to
participate in bilingual instruction by 10/5/70.

r—

e !

academic year. e e ¢

CRITERIA FPOR THE SELECTION OF
EMC CHILDREN INTO THE BILINGUAL PROGRAM .

ik

N



- X
. &

3.

Mu. bave aot been needed up to this time,

i \J 7 3 UT'VvlYy, -y wiId UULZT

tést vased on criteria established for tne .selection of
stucdents and project student performance objectives.

vlingual teachers assisted by the classroom aides §nd the
Itﬁ;if:s;iection ceomittee will deve]op li§ts gf poteqt!al
students who meet project and guide11qe criteria, adm1n1§ter
the Dotz f_Lancuege Facility in Spanish and English
and assist in the seiection of approximately 160 students for
the project on or before October 1, 1970.

approximately
The proje.t cirector will approve selection ofAl60 students to
partgci‘;::e in bilingual instruction by 10/5/70.

CRITERIA FOR THE SELECTION OF
CHILDREN INTO THE BILINGUAL PROGRANM .

Little or no koowledge of English as determined by:

4. DRegular teacher observation .
b. Bilingual teacher observation and conversation

¢. [IEnglish Oral Capacity Test
d. Spanish Oral Capacity Test

Some of the ehtldm sust be from lov income families to qmnfy
according to guidelines. :

Must have minimal intelligence as measured by at least one standardized
. test, - . .

Older brothers/sisters who attended the school did not work up to
capacity because of bilingual probleam. _ .

Parents are willing to participate in the program. Amount and type
of involvement to be determined. .

Critsria "4" and "3", which are intended to be used vhen requests for

TogTam participation are greater than the aumber of student openings

e e Sk S

P N A i 2 T 13 N P PR




nasc 5 .
If not included in survey, how was student's language dcaminance 6,4, I___ 2
determired? 1 II I1_
N-E4T HIT
1-inferred by use of surname —— el
2-established by formal testing of stucents x _ .-... See p.4 (previous pege)
3-assessed by informal means (specify how) ____ .-~ Abtached Xerox 4f e

L-no‘l_;t ment'%ned hov lanzua:e doiinance was
- a7 Tt

(ch e hidn I

NS
Sociolinguistic Survey jmcludes: (check all that apply) 6o

An analysis to determine if an interlanguage exists

in the conmunity, (e.g., a mixture of two languages

vhich serves as a single system of cormunication for

a group of people).

1-yes

O-no

sceielin-vistic suwe includes itcis covering:

li-AIT parents' attitudes toward naintenance of child's
N-EiT in particular domains of use or camolete shift
to English

1-yes

0~-no

EIT parents' attitudes toward their children's learning
of the N-ZIT language

1=yes

0O-no

Children's own attitudes regarding the second language
they are learning and the speaicers of that language
1-yes

0-no

If not included in survey hovw were parental and/or

conmlunity attitudes toward H-EIT maintenance

determined?

1-will not be assessed .

2-will be assessed; metliod not specified

3-has been or will be assessed by method other than
sociolinguistic survey (specify how)__

s e —-- e

6.10 1-After sociolinguistic survey is made, how does it influence
program? (specify) (e.g. transfer or naintenance incti :ci?onal
programs

O-not mentioned

7.0 STAFF SELECTION

7.1 Linguistic baciground of project teachers, by nuiber in each category:
(indicate non-Inglish language in each bo::)

o 2 __1NQ £ Yo ()

3. % . Languace dominance not specified (if any information is not



& ;:'Ioup‘of people).
1=yes
O-no

seiciin-vistic suives includes itc.c covering:

Li-&IT parents' attitudes toward maintenance of child's
N-&IT in particular domains of use or comwlete shift
to English

1-yes

O-no

ZIT parents' attitudes toward their children's learning
of the N-ZIT language

1-yes

0-no

Children's own attitudes regarding the second languege
they are learning and the speakers of that language
1=yes

O-no

If not included in survey hov vere parental and/or

comunity attitudes toward N-@dil meintenance

determined?

1-will not be assessed

2-will be assessed, metllod not specified

3-kas neen or will be assessed by method other than
sociolinguistic survey (specify how) __

.t e Bl et e s 4 e maa. b

6.10 1-After sociolinguistic survey is made, how does it influence 6.10 _Ns. _
program? (specify) (e.g. transfer or naintenance instructional
programs )
O-not mentioned

7.0 STAFF SELECTIOH

7.1 Linguistic background of nroject teachers, by nuwiber in each category:
(indicate non-English language in each bo:x)

.. X Languace dominance not specified (if any information is not

-..X llother tongue not specified specified, cross out that

24 --.. DOt specified whether monolingual or pilingual heading and complete the
rest of the chart)

I il £ Dom. A;x:-_o;l.iggua;~..r.3:§.i_l_ipau.a_l__[ 7.1 L 4 Yo
NEMT H= "N= I
II EDom | "TTyormemm e i s een e -
5y N B II

I, &

[ A . IIlB_é_

A Total Humber @Total Number
lionolingual Bili%gual

E Don ,
:r_I .
lamer . N 6

L A S P

A

B ¢ .. 200
ara s e oo “ e by ms mw . N6——.
Total lhzider
of Teachess
N @&....one teacher is a Resource teacher

¥*predominently Anglo p.355 C TO
See Xewogr S e




e A A AN N
Que;‘lION 2.0

MAJORITY OPINIONS AS EXPRESSED ON QUESTIONNAIRE
(Public and Private Agencies and Par .ats)

Question: 1Is there anything in the present school approach which contributes

to the learning difficulties of Mexican-American students?

{. Teachers lack understanding of the Mexican-American culture.

A. There is discrimination. Some teacﬁers lack the understanding
of family problems that at times make it difficult for a child
to function in the classroom.
Teachers become impatient and show thei; diesatisfaction to
students who do not speak English.
Teachers lack the time and money to learn Spanish and the Mexican-
American culture. They need to know these things to work effectively
. with Mexican-American students.
% Mexican-American students have to live one way at home, and another
way at school. The conflict is psychologically damaging.

Schools should train teachers to help the Mexican-American student overcome

his educational handicaps.

There's a predominance of Anglo teachers.
More bilingual teachers and assistants are needed.
There's a lack of iniative sn the part of administrators to try new
programs.
Bilingual Aides should be used more effectively.
A. Their "unique expertise' should be used to bridge the gap between
the two cultures, rather than their talents being used as errand

girls, junior truant officers and odd-job hirelings.

. ’ernaneﬁt provision for adequate instruction in English to all Spanish-speaking

/

Students is needed.




Usually operate in English--because of English speaking society; page 6 ,
All have Spanish as lst lang--all are bilingual-use Spanish whenever it is needed. " f,o <ot

]
oject aides or parasprofcssionals, by number: Director
indicate non-Znglish language in each box

Language dominance not specified (If any information is not
X Mother tongue not specified (Spanish) specified, cross out that

Not specified whether monolingual or bilingual heading and complete the

rest of the chart)
A lionolingual E Bilingual

3
)

n
=

Ose

I N-E Donm
N-EMT

II E Dom
EMT

Ik En R
b b
o =W b B

II_ E Dom _
1 N-EI . , 8

blel bl 11 ]
FLEI 1] =

i
N Total Number Bilingual sides per
A Total Number B Total Number of aides or student 3-112

Honolingual Bijingual pargprofessionals A '69, p.26

7.3 L e used bilin 210088 7e
Mark all that apply

1-Bilingual teachers teach in only one language

1a-Bilingual teachers who teach in only one language teach in their
dominant language, whether that is their native or second language.

Bilingual teachers who teach in only one language teach in their
native langusge:
1b-only if native language is also their dominant language
1c-even if native lenguage is not their dominant language
1-0-not specified

Bilingual teachers teach in both their native and second language,
regardless of which is their dominant language.

O-language(s)used by teachers not specified

1-Bilingual aides instruct in only one language
la-Bilingual aides who instruot in only one language teach in

their gomﬁgant language, whether or not it is their native lan ge.
vilingunl cides who instruet in only one lung. tocch in their natlve lang.:

Tb-only if netive lingucge is .lso their duiincnt l.agu e
le=cvor if netive language is not their doninant language
1=0 not specified

24Bilingual aides imstruct in both their native and second language,
regardless of which is their dominant language,




i1 E Dom
2T

II E Dom ;
1 j-ET ! 8

N Total Number Bilingual aides per

A Total Number B Total Number of aides or
Mono%ingual Biéingual pargprofessionals A '69, p.26

Cont. 70, p.11
7.3 L e uged bilin grogran teoaciers: 7.
liark all that apply

FH FL
PIEIIT]

:
;

1-Bilingual teachers teach in only one lenguage

la-Bilingual teachers who teach in only one language teach in their
dominant language, whether that is their native or second language.

Bilingual teachers who teach in only one language teach in their
native language:
1b-only if native language is also their dominant language
lc-even if native language is not their dominant language
1=0-not specifi=d ‘

Bilingual teachers teach in both their native and second language,
regardless of which is their dominant language.

O-language(s)used by teachers not specified

7.4 Lan e uged bilin YAoTTEIL L oX parapolessicnals’ Ted
(iark all that apply) T -

1-Bilingual aides instruct in only one language
la-Bilingual aides who instruct in only one language teach in

their dominant language, whether or not it is their native 1 ge.
tilingurl ides vho instruct in only onc long. teach in their native lang,:

To-only if netive lingucps is .loo thcir derndnent l..asu ze
le-.vor if active language is not their dowinant language

1-0 not specified
@Bilingual aides instruct in both their native and second language,
regardless of which is their dominant language.

O-language(s) used by bilingual v ico: 2idss noh svecified

7.5 Cultural affiliation of teachers, aideg, prcject director and evaluators by
number and percent (Mark all that apply Specify cultural affiliation,

A. Teachers No, ¥ B. Aldes No., £ C. Proj. Director D. Evaluator(s)No. %
MA 6 100 8 100 Lebanese-American Anglo 1l

——— . -

0O-not specified




7.6 Selection of H-@iT teachers from local cormmunity pare T
O-not specified 7.6 No. &%
Hwaver of N-TIIT program teachers from local cormunity ___
and % _____of total N-HIT teachers.

Q

—— "y

Humper and Proportion of teachers and aides of sane 77

cultural baciground as F-all students: :

indicate specific percent on the blan!:, or B
if specified descriptively,

Bilingual aides per student 1-28 A = teachers %—few
Bilingual teachers per student 1-37 B = aides -sone

¥ 2. o

5-more than half
O-not specified

. Y . I . * .
Teacher Qualifications ~ Training and experience prio: tp oroject no. 's
(Indicate number of teachers with each qualificatlon,#l.

if given) 2,3,5,6,9,10,14,15

n.s.-qualifications not spcified
O-previcus courses not specified

standardized proficiency test of the non-Englich language through
which (s)he will instruct
. 5 . teacher must meet a specified level of comaunicative competence in
the non-IEnglish language deternined by a structured interview/flyen
5_‘3“.previous teaching through N-2IT (in country whers it is a natiw E‘lf-flve-
language, in Peace Corps) '-S:f;
____previous teaching in local areg/live in tlc co pamity oetence
3 .courses in N-ET language structure and usageg/ lin-uistics or FL trainin
/ 3_courses in N-& literatur?’ or liteiacy in Spapish
Te st be bilinmual i
8.  __any previous eéducation through M-ZIT/content of courses learnec through
2 _courses in teaching ISL/audio lingual anproach e
3__courses in methods of teaching N-aif language/lan-. lage develonnent
11. __ courses in methods of teaching content (e.g. math)in N-EIT
12, __ . certification in ESL/or esperience teaching SSL
13. certification in teaching N-EIT
L. _cross cultural courses
) I __courses in the cultural lheritage, values, deep cultu:¢ of N-AIT or
.. _..other cualifications, specify- travel

4o

8.0 STAFF DEVELOPLENT 8.1 A €p.35 See
* B .79 Xevo¥
0-No staff training mentioned —1,2,3,4,6 '
8.1 The project is offering training for teschers  A. For B. Tor Pera-
and /or paraprofessionals in the following areas:Teachers nrofussionals
(nark all that apply) T T e Yerox

.8.-Training indicated, but nature not specified |, X X
(D-Inglish as their s -nd language . )g‘“
FThe teaching of in_ sh as a second lanzuage RS
(3> as their second language . . T e
(4}The teaching of X as a _second lanmuape . - T A




T\
4~-imost

5-more than half
O-not specified

l' 4 rs e
Vs Decl

7.8 Teacher Qualifications ~ Training and e:perience prios
Indicate number of teachers with each qualificatlon,"l

if given) 2)3&,6,5,10,1&4&5

t
‘%} aroject no.'s

n.s.~gualifications not spcified
O-previous courses not specified
1. _ teacher must neet a specified level of language proficiency on a
standardized proficiency test of the non-Englich language through
vhich (s)he will instruct
2y. 5 . teacher must meet a speéified level of comunicative competence in
the non-Inglish language deternined by a structured interviei/f1 ency
3 previous teaching through M-I{T (in country where it is a natiw ';lé‘tlve-
language, in Peace Corps) gl_e_
L.____previous teaching in local areg/live in tlc coranity netence
(8 3 .courses in N-EIT languege structure and usage/ linzuisties ox I trainin
/ 3 courses in M-I literature’ or litesacy in Spapisgh
7o st be pilin-ual i !

- -

8.  _any previous éducation through -TIT/content of cowrses learnec through
(G2.2 _courses in teaching ISL/audio lingual anoroach JdediT

)3__courses in methods of teaching N-HiT language/lencuage develoxzent
11.  _ courses in methods of teaching content (e.g. nath)’in N-RIT

12, __ _certification in ESL/ox eimperience teachins 2SL
_____ certification in teaching N-LIT

. _cross cultural courses
4 courses in the cultural heritage, values, deep culture of N-diT or

. .. ___other cualifications, specify travel
8.0 STAFF DEVELOPIELT 8.1 A €p.35 See
g3t —— .79 Yewo¥
. _ 0-No staff training mentioned ~1:2,3,4,6 e,
8.1 The project is_offering training for teachers A. For 3B. For Pcra- q b
and /or paraprofessionals in the followine :a_reas:Teachers drofussionals
(mark all that apply) T T .
See Xerox
.E.—Training indicated, but nature not specified X
inglish as their second language .. ... . . _. .. ... .‘\T - )g-’
:I:he teaching of inglish as a second lansuage o ;)_g i N}“
< as their second language . . .. e T X i
.'Ijl.e teaching of X as a second language o o A
~ilethods of ieaching other acacdenic sub.,e.cts o . :7:

iicthods of teaching other acadenic subjects
in X langrage

S emw o et et a e s ne s e e m s oma .- . —-— - -
— - - . s o—

) 1 1,3,4,5,6,7,9,10
U.”? Stated ~oals of teacher trainias are: 8.2 11 1’3’"’5’5’7’9’10 Students
-I' N-El\@ II EMr

~
G)Understandin," oi socio-cultural valuesd and practices oi .

=Cross-cultural training '
ensitivity to ethnocentricism and lincueistic snobbeiry 'S X
srareness oi the socisl-emotional development oi B X
nraiegies for accomodating the different learning

Styles of Ty X
stratecies for cornitive developmentc of Y X
Strategies for reinforcin:, the seli-csteem of

-Methods of cross-cultural teaching or teaching the I

bicultural component

Formilation of pupil performance objectives X X

Methods of evaluation of pupil performance objectives X X

List specific gourses if given (or Xerox and attach)




ﬂa ogﬂaﬁ? '8\0

STAFF DEVELOPMENT

6.0 Train project and school .s-taffs

The director and/or designated project staff members and
consultants will train each member of the project staff in the
ﬁndentandings of and the attitudes and skills required for respective
positions and will train the relevant regular school staff in the
understanding of and the attitudes and skills which will assist and
support the bilingual progran.

The effectiveness of the training will be measured by:

(1) An-assessment of the on-the-job performance of the staff

based on an evaluation scale administered by the project director

and/or ‘sehool principal and/or the resource teacher, evaluating
independently and incorporaung evaluation findings to supplem;mt
each other. /

(2) By the administration of written questionnaires to tihe
participants in the training immediately after the training and
uni.-muuy._ The questionnaires will be designed to assess the
exteat to which participants m sble to express the objectives and
content of the training and the extent to which participants value
the trafning in relation to its application to their respective
positions. Returns which indicate 'appro:d.mately 70% positive

perceptions and accaracy will be considered as reflecting satisfactor:

Tesults.

%
%




8.2 Methods of Teacier Training: (Mark all that apply)

-~courses
2Jexperiential, teaching supervised by master teacher

orkshops where teachers offer suggestions to each other
-use of video-tapes of teachersfor feedbacl: on hou they are doing
5-cross-cultural sensitivity training, t-groups ¢ e Xé€x e r &a
6-interaction analysis (e.g. Flanders systen)
7-other (specify)

8.4 Project provides yeleased time tg teachers and paraproffesion- 8.4 1
als for joint lz2sson plapnina: es O- not mentioned

-

8.5 Project provides for paraprofessionals to receive course credit 8.5 ho
toward eventual certification: 1-yes O-not mentioned

How? (specify

s,

8.6 Paraprofessional's role: 8.6 __1,2,3,4,6,9

teaching whole class
teaching small groups
tutoring individually
clerical
5-contributing to bi:ultural component
how ?

(62 iaison with parents
(93essist in teaching See Xerox sttached ¥ b, c
8.7 Iraining for project teachers and paraprofessionals is given by: 8.7 A T2
(mark all that apply) A for teachers B for aides B_Is75

O-not specified . - -Fi

1-University faculty — @ ﬁgﬁ: c;?i‘;%tzn ESBF nel

2-project's Mastor Teachers — 30--bilin teachers; B only

3-project's teachcrs —— See Xeeox Th,c
-other (specify) !
Project Mirector X no.

8.8 Mumber and Proportion of personnel giving teacher training who 8.8;“. NS—

are: — —

1-bilingual 3 —

2-bicultural

_3-N-EIT (specify baclkground)

" 8.9 Iraining is orovided: 8.5 n__l._.’a..
1-dvring a summer session Final Audit p.13

2-during the academic year

3-other (specify)

8.10 E:tent of training:

8.0 0.
B (indicate no. of houss) ﬁ‘g_.._

A 1-gpproximately ecuivalent to a 5 _ o weeldly e e
colleg> course 6 ___.__ monthly : A
2-nore than one couise - bi-monthly
3-less than one course specifically designed to meet teachers
4-other (specify) needs; most teachers inexperienced in all
areas & materials no. &%

8.11 Number and Proportion of teachers cttending training: 8.11 1 100

e A e -
ry Py

-l e ® s 4L A B A




Lo we OOV JEnNlilhLed

8.5 Broject provides for paraprofessionals to receive course credit 8.5 _no .
towerd eventual certification: 1-yes O-not mentioned
How? (specify

P

8.6 Paraprofessional's role: 8.6 _1,2,3,4,6,9

teaching whole class
teaching small groups
tutoring individuslly

clerical
5-contiibuting to biultural component
how ? ___ .
(6diaison with parents
ssist in teaching See Xerox attached th ) &
8. ini oject teachers and paraprofessionals is given by: 8.7 A_T»9
(mark all that apply) A for teachers B for aides B_Ils7>
O-not specified — ——— - -Final
1=University faculty — —_— @ ms: c;r.lizsul;t:nszFin
2-project's Mastor Teachers e ~ J4--bilin teachers; B only
3-project's teachers e — See Xeweex Th,c
-other (specify) j - '
Project Pirector X X no. %
8.8 Mumber and Proportion of persomnel giving teacher training who 8.812_*, NS—-
are: —— —
1-bilingual B —
2-bicultural
3-N-EIT (specify background)
" 8. Iraining is »rovided: 8.5 _1_ 2

1-during a summer session Finel Audit P.13
2-during the acadenic year
3-other (specify)

8.10 Extent of training: 8.10 ési“
R B (indicate no. of hours) —_—
A 1-approximately ecuivalent to a 5 veelly 6
collego cource 6 _______ monthly 7
2-nove than one course oo bi-monthly
3-less than one course @ ------ specifically designed to meet teachers
L-other (specify) __ ___ __ needs; most teachers inexperienced in all
areas & materiels no. %
8.11 Number and Proportion of teachers cttending training: 8.11 _1 100
or: if specified descriptively, indicate:
{ O=not specified 6-nost
(1100% 7-many
2-more than 75% 8-few
3-50-74% S-other (specify) e
4=25-50
5=1-245

9.0 TEACHERS' ATTITUDES

9.1 Teacherg'attitudes are assessed: (Marlt all that 2.,ly)
O-not mentioned
1-to N-EIT language or dialect
2~to N-IMT students - expectations of achievenent
3-to N-EiT culture

4-prior to narticipation in bilinzual sroject
5-after project training
é-after participation for a period of tiue in project

7-through a questionnaire L
8-other (specify) e
@-Assessed but not determined how € p.79




| 3 |
g 6.0 TRAINING OF PROJECT AND SCHOOL STAPFS , o . ‘
, | ’ A |
6.1 Assign responsibilicy for training program. . . }} .
:: The project director will be responsible for the training program and :’f
; _ vill have the assistance of a training consultant through the planning, . *" .
f: implementation, and evaluation of the training progrﬁ_. They will work in :
%j cooperation with the school Principal.
' | .6:2 _Plan training program. | : ’ . ' *}
,_ The project director, working with the training consultant and the . ‘fg
| School privcipal, will develop a training program that will cover each of if?f

~ the staff positicns and each of the five subject areas: Lan;uue arts
(dominant language), Language nrtl (second hngunge) lhthmticn Social
Science/culture, and ln;luh 88 a second language.
The planning will include the following steps:

6.2.1 Establish level of akili-. kaoowledge, and attitudes required

for each position.

-6.2.2 Assess present skills, kanowledge, and atticudes of stiff.

“f ’ 6.2.3 Amalyze discrepancies between requirements and present levels. -
’ 6-2.4 Determine and establish training requiremmts.
{i . 6.2.5 Determine training contemt. ’
L 6.2.6 Determine most appropriate mathod and system of delivery,
€.2.7 Dewelop training package (curriculum utho«.lology. handouts) . :
6.2.8 Dateraine and cbtain personnel required for implementing
Ct m.: . ' )
Y §:2.9 Daternioe and cbtatn factlities, mate.lals, snd equipment. j

6.2.10 Schedule training.




(2). ld'ucdl:{on: Bachelor's degree in education, foreign language

or uh\u\d field, -,

(3) Crecential: Valid Cslifornia Elezentary Teaching Credential.
(4) Knowledge and sbilities:

(o) !luoncyiin Spanish and English and ability to
communicate and work cffectinl; with students, project
and school ;t\aff. and community groups in both languages.
Bicultural background, preferubiy Mexican-American.
Belief in the philosophy of bilingual education.

Ability to supervise classroom aides.
Knowledge of and ability to apply learning theory.
Underotendting snd ﬁulcdgo of the culture and problems
of dissdventaged groups.
ability to carry out the instructional program, work
with individusl student differences, and facilitate
student progress.

(h) Ability to relate to and v::rk vell with all segments of

8 pluralistic society, as ve‘ll as project staff and

\

"%, "/ rvegular schonl staff. o

‘. msmhm , "8: 3 Rele °E' Ad&,

. lrhf ducr:lption o! ruponlibuitinx

sy -

‘v U\g‘nm ehllroc- aide uu uoht tho biungul teacher in
*m ce et oty B i

. carsying. out the uu«icnt mttuctiml .srogru.
b Princtpal duties:

(1) . Assist in the ulection und tut:l.ng of -tudenu, diagnosis of

R R T DR P

«vr gtudens ucds. dcnlop-nt of appropriau cuchiu uthodn.

\"-1“‘4’ "”‘-*" A7 ‘,x\ v .-..‘ Ll i‘ ..;,”-f"
S Bardirn GF geariie v Y T £ E U T S Y
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and implesenting the instructional program.

Assist in carrying out the studeat instructional program by
(a) working on assigned tasks with individual students and/or
small groups of students in Spanish and "ngiish, (b) assisting
children between classrooms and on th.e playground, (c) prepar-
ing student materials.

Make recommendations for the improvement of the instructional
progranm.

Participate in orientation, in-service training and on-the-
Job training prograns.

Assist in the surveying and selection of materials.

Assist in the coordination of home-school activities.

Act as a translator with school personnel, students and
parents.

dssist in the maintenance of student and project records
including baseline data, student profiles, student progress,
material and teaching method effectiveness.

(9) Assist with parent conferences.
(10) Assist in the development of the pProject continuation

proposal. '

(I1) Assist in target school inventory and distribution of

materials.
(12) Be uv-ur:el of and support policies and procedures of the -
district amd the target school.
¢. General guidance and supervision for the position:
The classroom aide will work under the direct supervision of

the bilingual teacher and in alliance with the regular classroom




10.0 STAFF PATTENS

10.1 Staff patterns: (mari: all that apply)10.2 Staff: 10.1 __ 1,3
O-not specified 1-bilingual teacher ‘
1-tean teachingA "69, p.25 2-TSL teacher 10.2 1,4,8,16
2-cluster teaching 3-bilingual coordinator
3-shared resource teacher 4-aides or paraprofessionals C P.211
4-other (specify) 5-consultant psychotherapist S<e Kews

or guidance cot)mselor . &b
-other (speci
-comm;nigrfj na%or-c‘is.an

10.3 Average muber of pupils ver class: 16-regular classroom 0.3 _%

O-not specified teachers C p.218
pull out small groups--whole class only part of time SeeYertyY 9

10.4 Average number of aides or paraprofessiopals per class: 0.4 .90

O-not specified

10.5 Average. nmabex of N-FUT or bilingual sides (or para-
professionals) ver clas:
O-not specified

D e e I S

10.6 Special aide to pupils having most difficulty in learning
ig given:
A 69, 1.individually by: 3-teacher
P«25  2-in small groups 4-special remedial teacher#w
O-not specified 5-paraprofessional

6-parent tutor
7-older student tutor
8-peer tutor
G-not gpecified
10-no special help given

11.0 INSTAUCIIONAL COiPONEHT — DULATION .D IITEIT G¥F BILINGUAL COMPONENT S« « Xerwov q a

11.1 Duration of Bilingual Education (policy) 1 11 11,

I-AIT language will be maintained in program: iT w0l & DOM & DO
(marlz all that apply) NEMT EMT NEMT
O-not specified hov long
1-as the alternative language of learning
for as long as desired
2-as the mediun oi(‘ instruction fox speciz)al
subject nattar (e.g. cultural heritage
3-only foix the lengt}% of time necessa:t':ft for 2 . . . (See Xerox)
the acquisition of sufficient dnglish to
periait learning of acadenic content at an 11.1 1 3

ta : . P
Progrem 15 Koo cono Longe usnd SEt e vey, will move to English unless e

get bilingual personnel for past grade L. II) e
11.2 Hoy rany_ years does oroject state is onvipal for. instruction 11.2 A

-

fox .--4iT group through H-HEIT language to continue?

St a

L N L

O-not mentioned
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O-not specified teachers C p.218
pull out small groups--whole class only part of time SeeYewot¥ )

10.4 Average number of sides or paraprofessionals. per. class: 10.4 .__9.-..
O-not specified

P PSP

10.5 Average number of N-JUT or bilingual aides (or para- 10.5 __0 .
professionals) per clas:
O-not specified

10.6 Special aide. to pupils having most difficulty in learming  10.6 _12,3,5
is given:
A 69, 1-individually by: 3-teacher
P.25 2-in samall groups 4L-special remedial teacher
O-not specified 5-paraprofessional

6-parent tutor

7-older student tutor
8-peer tutor

S-not specified

10-no special help given

11,0 INSTIUCTIONAL COiPONENT - DULATION .&D ZNTIIT OF BILINGUAL COMPONENT S« « Xewov Q@ a

11.1 Duration of Bilingual Education (policy) I I 11,
N-AIT language will be maintained in progren: iE wdii & DO £ 00ii
(marl: all that apply), NEMD EMT NELMT

O-not specified howv long

1-as the alternative language of learning
for as long es desired

2-as the pediu: of instruction for special
subject natter (e.g. cultural heritage)

—— - a— —— ..

- ~ -

3-only foir the lenyth of time necessary for }“ e . (See Xerox)
the acquisition of sufficient Inglish to 3
veriit learning of acadenic content at an 1111 ___ 7
accentable_level in English I
Progranm is K-ﬁ?--two lang. usedxgﬂ Ehe wvay, will move to English unless III T
get bilingual personnel for past grade 4, |

11.2 lov rany_vears does, project stote is optimal for instruction  11.2 - S
for -4l growp tr-ough I-EIT lanzuage to continue?

O-not wentioned
if for a particular nuuber of years: il _
12 34567 8¢ 10 13 12 13 if we can get bilingual per

sonnel beyond grade 4, we'll

- P e - .- - .

R U continue bilingual education W
@(ii‘ specified in terms of a condition, please state it - Pre"ec-r Diced bor

e.g. "if a child bepins learning in 1I-IiT and English in Pre-X,
#-4[T instruction should continue ‘through high-school®)

-1

-~

Duzration of Bilingual Education (in praetice) (lar': all that apply)

11.3 Second lancuage Jearning is introduced in which grade: 11.31 K=l
code: (= N.A, (if no ®) I ...
1 W In.....
for each growy IU.A. Pre-i K 1 2 3 4 5 67 8 ¢ 10 11 12
Ii-E DO T
ITEDOig

ey e e e s e

Ih GDowMEwr 0 (LT T
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Question |l.o -u -
Ducation og B.linqual Educatiny . W

(3) use of the new curricula materials developed in Florida, (4) use
of a "Language Experience Approach”, and (5) evaluation.

It was suggested by the auditor that the staﬁ' spend some time on
reviewing and clarifying the pres:nt bilingual program that has been
implemented and then define the program to be implemented next year.
This should help avoid any misunderstandings as to the purpose of Title
VL _—

Problem

Mrs. Flores, project director, reported that the sup'erlntende-x‘i—t————\\‘
of Carpenteria School District is willing to pay for one kindergarten teacher ;
next year but does not want the teacher to be housed in the same school '
with the grades 1-4. Mrs. Flores feels that the position taken by the /
superintendent places the project in a real bind for next year and also |
violates the Title VII guidelines. If the U. S. office should be unwilling
to accept this change, then it could result in the loss of valuable progress

made last year at Aliso School.

e m——

The auditor met with Dr. Carty, superintendent, to discuss the i
situation. It appears to the anditor that Dr. Carty and the school board ‘\
ilvo their own interpretation of what biliigualism means and how it can \\
best be implemented in their own district. According to the superintendent
snd the Board, bilingual programs should be transitional programs for \‘
moving Mexican-American children with a dominate Spanish language into 11
the regular English lnltructlonll program. .

There seems to be .legitimate differences as to the type of
__program that is best for the specific diatric




(3) use of the new curricula materials developed in Florida, (4) vse
of & "Language Experience Approach”, and (5) evaluation.

It was suggested by the auditor that the staff spend some time on
reviewing and clarifying the present bilingual progr;;m that has been
implemented and then define the Program to be implemented next year.
This should help avoid any misunderstandings as to the purpose of Title

- VI.
Problem

Mrs. Flores, project director, reported that the superintende;t” —‘\\\
of Carpenteria School District is willing to pay for one kindergarten teacher "
next year but does not want the teacher to be housed in the same school
with the grades 1-4. Mrs. Flores feels that the position taken by the
superintendent places the project in a real bind for next year and also {‘
violates the Title VI guidelines. If the U. S. office should be unwilling

to accept this change, then it ebuld result in the loss of valuable progress
made last year at Aliso School.
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The auditor met with Dr. Carty, superintendent, to discuss the i
situstion. It appears to the anditor that Dr. Carty and the school board “
bave their own interpretation of what bilirigualism means and how it can \1
best- be implemented in their own district. According to the superintendent ‘
and the Board, bilingual programs should be transitional programs for
moving Mexican-American children with a dominate Spanish language into
the regular English instructional program. .

There seems to be legitimate differences as to the type of
. program that is best for the specific district and the type that the project
is attempting to develop. It is not likely that this could have been avoided
by Mrs. Flores. However, in order to try to resolve the situation the -
suditor made the following suggestion =

16

1. that Dr. Carty and Mrs. Flores get together anfl discuss
possible alternatives. Both bartles were encouraged to
implement the project as closely as possible and stay with-
in the Title VI guidelines.



|

7. REGULAR CLASSROOM TEACHER

-
or

a. Brief description of responsibilities and guidance received:

The regular classroom teacher will assist in the achievement

Il Wt 4

of the objectives of the bilingual project and work under the

supervision of the target school principal.

Principal duties:

.

;&;’m

(1) Participate in an orientation meeting for the purpose of

-

clarifying the bilingual project objectives, activities and

Vg ey

organizational strategies.

Participate, at least once each month during non-teaching
time, in an in-service training session conducted by
bilingual project staff.

Asgist in the selection of students for the bilingusal

. e — [P sa—
S LA A, - ........v-—-—w*'-

progran.

~

;.
F

(4) Assist in the ‘dagnosis of student educational needs by
llking recomendntiom as to the proper placement of such
students or by glving other &ssistance in the development
of the bilingual prescriptive activities.

Cooperate with the bilingual project staff to develop a
coqrdinated edncaiiona]. progranm for students enrolled in

bilingual education.

Assist in the development of the continuation proposal, if
Tequested.

. Cooperate with the bilingual project staff to develop a

coordinated commmity, parent advisory council
progran.

» and parent

Allow students emrolled in the bilingual project ?o attend

and participate in instructional activities being given by

Project personnel in the teachers' classroom or in other

classrooms.
i




1.4. The current project will be linted to

page 10

Yo a future Bilingual

Prograp at the indicated grade level: (indicete specific grade)

00 0 not crades
(if no IM).cpocified 1-3 46 7-C

—

code:
I <3 00k R
IT 3. < @mo

1I) Z-Doby/mzm

.-
o @ —

-~ . -

code: 13=College or University (Other professions?
14~Federal, State,

11.5 Second language lesrni

rning for. Inglish doninant students is

ugh grade:
00 if O not grades )
code: no &iT specified 1 2 3 @5 6 7 8
IT air

15, N-ET/L Do

- —

- -—— A s e~ cwd e

11.6 learning in their native language for Non-inglish deminent

- o

students is projected

O=not specified/Grade 1

throug
2 3

ade:

56 7 8¢ 10 1

10-12 13-céllcge

or Private Vocational Jot training

. 14 Voc.
training

““none as yet

.. -~

- -— —-

training) 11.4 I _ NS
I .. ...
Iy

11.5 1, 4
I

1.6 4

12

11.7 The amount of instructional time in and through their native language

per day for N-HIT students who are N-T dominant is:

code:

11.7
liin, per day Total Min. per
of instruction day of any

&hrgyglul.-mr....._..-;ins.tms.ti&n_

11.8
Subjects taught
in native lang.

Pre I
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'

1T
2l

3.
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70 Audit p.5
11.10 The amount of instructional tiaze
for N-LIT students who are Inglish douinant is:

O=not specified mrFmath s = science 88 = social studies

a e i D SUpip

sla=Lang. Arts
(spanish)

11.6

% of time per day of

instructich I

> —— »..'

AL LB e s s s da e

Rt tll:f%l.lgh, 10094 ;

Pre E

£
43

. ....-4.1... f e e mnm s mam e —

180 . s, M 8N

pte, . NS . .
2 5o %

C e e mae aws

in and through their native




17.5 becond language learning fox In
roje;

ted through grade:
00 if O not grades
code: no &l specified 1 2 3 (4)5 6 7 8 ¢
II & )
1§ N-&iT/Z Dom

- —— - tew ee.r meme A L M@t B ewm s S e

- .- CM L mws Mmes e C@ et e LM s e o me o am

11.6 Learning in their native language for. Non-Inglish dominant
siudents is projected through grade:
O=not specified/Grade 1 2 3 5 6 7 8 ¢ 10 11 12

11.7 The amount of instructional time in and through their native language
per day for N-HiT students whoc are N-E dominant is:

code: O=not specified mFmath s = science ss = social studies sla=lang. Arts
(Spanish)

11.7 11.8 11.¢

iiin. per day Total Min. per Subjects taught % of time per day of

of instruction day of any in native lang. instructich T

Mwrongh M=RT. . _dnstruction .. ... ... ... . ... tlrovgh N-BIT ______
Pre I: ' : Pre k ""‘

USRI S Sl e e e et g s e e cram e e e
- ' IX
il T P et o ca b A b s v o s e w St mme ter el R 0t s 4t o mm s e el S e

L e e A8 TTTTUSIA L, HS
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---.-.—--..--.-.--.‘..---..--.--.- - . s s a0 s s mEe e e eoe
d.....-...--.....-......-......

f7

L R R I T T S VPG

10

1

12 70 Audit p.5

11.10 The amount of instructional tiame in and through their native language
for N-ZIT students whio are English douinant is:

code: = not specified N.Ai. = not applicable, no N-AiT, L dom students

11.10 11.11 11.12

ilin. per day Total liin. per Subjects taught % of time per day of
of instruction day of any in native lang. instruction

Huwongh =Tl . ... —anstruction | ...

e TSN .--.--._J
:

Prel

1
2
3
4
P,
6
7
8
)

10
11

12

@orga.nization of classes is on a pull-out miltigrade basis of up to % day of bilingual.
instruction and varies emong the three distriects C 70, p.9




1-Progran is one-way - only non-Inglish ..other Tongue
students (including N-E[T-English dominant). ®ng'?fsh
liother tongue students do not receive instruction in
a second language :
O-no English ilother tongue students
2~ 2 way - &.T learn the second language
11.14 The anount of instructional time in and through their second language
for pupils who are native spealers of English is:

code: O = not specified N.A. = not applicable, no English IiT students

11.14 ' 11.15 11.16

iin, per day Total min, per Subjects taught &% of time ver day
of instruction day of any in second 1lang. of instruction
Yhrouzh N-LIT . _instruction . .

g
-
@
o

1
2
P
4
5
6
7
8
9

11.17 liixed or separate language usage by teacher and/or aide

et -

in the classroon (mar!: all that apply)

O-not specified
1-languages are never nived by either the teacher, aide or the
pupil in any one class period; only one language is used.
the second language is used exclusively by the teacher,aide
and pupils during at least one portion of the school day.
e teacher uses one language exclusively within a class period;
pupils .are allowed to use either native or second language.
4L-the teacher uses only one language: however, the aide or para-
professional uses another during the same class period; students
nay use either.
5-the teacher reinforces any conversation initiated by the child
through the use of vhichever language the child has used at the time.
* @onsta.nt switching from one longuage to another by teacher during
lesson,
7-the teacher uses English and the paraprofessional then translates
the sane material for H-ZIT pupils,
8-other (sumarize)
*6-gometimes, 4,e,, math/lang. is usually entirely in lang. of operation
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<-ile €D 1Y ; Suljecio gt .oof tihie or ooy
of instruction day of any in second 1lang. of instruction
throuzh N-LT | _iastruction
i

10

... Pre I |

e
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11.17 llixed or separate lancuage usage by teacher and/or aide
in the classroon (marl: all that apply)

O-not specified
1-languages are never nized by either the teacher, aide or the
Pupil in any one class period; only one language is used,
the second langusge is used exclusively by the teacher,aide
and pupils during at least one portion of the school day.
he teacher uses one language exclusively within a class period:
pupils.are allowed to use either native or second language.
4-the teacher uses only one language: however, the aide or para-
professional uses another during the saue class period: students
nay use either.
5-the teacher reinforces any conversaticn initiated by the child
through the use of vhichever language the child has used at the time.
onstant switching from one longuage to another by teacher during
lesson.,
7-the teacher uses English and the paraprofessionel then translates
the sane naterial for H-ZAT pupils,
8-other (sumarize)
*6-sometimes, i.e., math/lang. is usually entirely in lang. of operation

12,0 IETHODS OF SZCOND LAICUAGE TZACHING

(ilar: all that apply:; some projects may use a combination
of methods)

1-Audio-linguel habit skills or behavioral approach. Huphasis

on comwnication. Includes contrastive analysis of sounds

C, p.291  (units) in both languag.s by teacher and studentis, student
repitition of tapes and/or fluent teachers' model sentence
patterns until responses are automatic. Structural drills and
dialogues are systematically presented. Includes direct as-
sociation between object and word in second language in a
secuence of patterns learned in complete sentences. Inductive-
generalizations drawn from examples.

2-Transformational-cognitive approagh
dcquiring an understanding of the structural patterns or
gramiatical rules of a languace.




page 12

2a~-inductive -generative zpproach: through listening to communication ’
perhaps of peers, and attempting tiie new language in situations which
call for the student to generate sentences - test his understanding.
(the way native language is accuired)
Includes direct association between object, picture or action and
word in second language.

2b-deductive . - the cognitive code epproach: through initial formal
study and analysis of graimatical structures, then applying them through
examples, i.e. ansvering cuestions, or transfoming dffirmative sentences
to negative, declarative to interrogative; active to passive.

o=Ccammar - Translation ilethod
Formal study of rules of grammer and translation from first language

to second. Emphasis on reading in second language rather than using
it for oral communication.

13.0 DCIMINAHT AND SECOND LAWGUAGE SKILLS SEQUENCE

AL-M* Language Skills Secuence
(*Audiolingual iethod: listening, speaking, reading and writing)
1 II

Non Eng dom Eng dom
students tudent. -
A in dom B in A in dom B in
lang second lang second
lang leng

0 = not specified
(Use not applicable (n.e.) if project has no Ing. dom. students)

13.1 Second language listening-speal:ing 13.1 1B NS._
skills are learmed: I1B
1-concurrently with Zoninant lansuage
listening-speaking s!ills 1_ —
2-after a specified level of compe-
tency achieved in listening-spealing
skills in dominant lan-uage —_ —
3-a specified period of time after
listening-spea:ing skills in cdor:incat
languaca taught —_— —
e ™M . T a
' NS
13.2 IA____
13.2 AL secuence followed: 1B -
1-Listening-speaking proficiency IIA
preceuss introduction of reading 1_. L. — —_— 11B

2-leading is taught concurrently

with listening-speaking skills —
3-Learning to read overlaps learning

of listening-spealing sl:ills

¥

cane . e ——




" o - W negatlve, qcclarative 10 Lalerlojal.Ve, wCilve 1o D&SSive,

o=Grarmar - Tranglation ilethod
Formnal study of rules of grammar and translation from first language
to second, Emphasis on reading in second language rather than using
it for oral communication,

13.0 DCMINAHT AND SECOND LANGUAGE SKILLS SEQUENCE

AL-M* Language Skills Secuence
(*Audiolingual tiethod: listening, speaking, reading and writing)
I I

Non Eng dom Eng dom
Students -8iudents __ ..
A indon 3B in A in dom B in
lang second lang second
lang lang

= not specified
(Use not applicable (n.a.) if ;roject has no Ing. dom. students)

A

NS
13.1 Second language listening-speal-ing 13.1 1B -

skills are learned: IIB
1-concurrently with <oninant lancuage
listening-speaking sl-ills 1
2-after a spacified level of compe~-
tency achieved in listening-speal:ing
{ skills in dominant lan-uage
3-a specified period of time after
listening-spealiing skills in dor:incat
languaca taught

13.2 IA____
13.2 ALil secuence followed: IB

1-Listening-speaking proficiency IIA
preceuss introduction of reading 1 ._. . IIB
2-Zeading is taught concurrently
with listening-spealing skills
3-Learning to read overlaps Llearning
of listening-spealiing sliills
4-There is some overlap between
learning to read and to write

———— —
*acae -~ . —am ~——
—— . e ——— e .

- ——— . —— -

13.3 Listening-sneaking proficiency 13.3 I4__1
determined by: IB__1_
1-iieasure of listening-spealing IIA 1__
proficiency Tinal Eval p 43 X X X L9 IIB__1..
2-informal assessment by teacher

12.4 Seconc . wprage reading skills x 13.4. IB NS

are lea:.:d: IIB

1-concurvently with learning to read
in dominant lanzuage

2-after a speciriea revel of dominant
language reading competence
achievenent

3-a gpecified period of time after
(]_earninc to read in dorinant language
e.g. & specific prade)

4-before learning to read in dominent
language

.. s e -

P reading in Spanish not measured, only reading in ESL
unclear whether reading is taught in Spanish
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(mark all that apply) 11
I= NeBE II=E
dom dom
students students
1-Second language learning is only a sep-
arate subject for English-speal.ing stu-
dents; the second language is not used
ag & medium of instruction for other
subje cig.

Eval. (Final) p.3

the use of 2nd lang. as

a media for teaching one
or more subjects in addi-
on to teaching the langb

@Secon:l lang.age learning is both a sep-
C p.307 arate subjoct and also a wedium of
instruction for other subjects.

~age 13
I I1
Non Eng donm Eng dom
students = gtudents _
A B A B -
. dom second don second
lang lang lang lang
13.5 Reading is introduced:
. A~individually, when child is ready X X X  ___ 13.5I1AA
or at a specific time during grade: % e e .. . IB_I
1 o - _— e IIA_.__K,
2 — . — e IIB_O _
3 — e —— —
13.6 “eading readiness is determined by:
1-test of reading readiness X X_ X 13.61Ia_ 1
2-informal teacher assessment - — . — Ii__ 1.
I1
Time Line for Title VII IIB__ 1
Eval., p.15
13,7 Giade level reading is expected:
1-in firet grade . 137 1A NS
2-in second grade . —_— —— 1B
3-in third grade e, e IIA
L-in fourth grade v —_ —_— IIB_ .
5-in fifth grade e —— .
6-in sixth grade e _— L
7-other (specify)  _.. _._. e
13.8 Grade level academic achievement (math, science, etc.) in the 13.8 IB_NS
SECOND language is expected: IIB ____.
1-in the first grade
2-gsecond grade
3-third grade
L=fourtii grade
5-fifth gsrade
6-sixtn ;rade
7-othar (specify) .
14.0 INTEGRATION OF SECOND LANGUAGE LEARNING WITH OTHER LEARNING: 4.0 I__2

_}S_ginf)

3-Second language learning is always in-

lillc XO \(0%

-
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13.6 "eading readiness is determined by:

1-test of reading readiness X X_ X X 13.61A__1
2-informal teacher assessment - o —_—— Iﬁr._l.
1I
Time Line for Title VII IIB__ 1
Eval. p.15

13.7 Grade level reading is expected: .
1=in firest grade ) 13.7 14 NS

2-in second grade —_— : e IB___ .
3-in third grade s o IIA___
4-in fourth grade —_— — IIB___

5-in fifth grade
6-in sixth grade
7-other (specify)

—
————
o———
—— ——
————

—— ———te —————

e

— ——

13.8 Grade level academic achievement (math, science, etc.) in the 13.8 IB__ NS
SECOND language is expected: I1B
1-in the first grade
2-second grade
3=third grade
L-fourti grade
5-fifth zrade
6-sixtn ;rade
7-other (specify)

14.0 INTEGIATION OF SECOND LANGUAGE LEAGNING WITH OTHED LEARNING: 14.0 1 2
(mart all that apoly) 11
I=NE II=E&E
dom dom
students students

1-Second language learning is only a sep-
arate subject for English-speal:iing stu-
dents; the second language is not used
as a w2dium of instruction for cther

subjeois,
(j:)Second langage learning is both a sep- Eval, (Final) p.3
C p.3C7 arate subjoct and also a medium of the use of 2nd lang. as
instiuction for other subjects. ___ginf) Y & media for teaching one
Ke oy or more subjects in addi-
3-Second language learning is always in.- on to teaching the langs
IS e~ tegr-ted withi the learning of oourse themselves

conteat (such as social studies) or as
a medium of cognitive development.

4-hcademic content taught in the native
lenguage is used as the referential
content of second language learning
(the same concept taught in the native
language is taught in the second

language). — e

5-Different academic content is teught
in the second language from that which
is taught in the native language.

O=not specified

6-other (specify)
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PART III - PERFORMANCE OBJEZCTIVES
STUDENT PERFORMANCE OBJECTIVES
COMPONENT NAME PROGRAM OBJECTIVES
7.0 Develop teaching methods and Mathematics
organizational strategies and

carry out Instructional Program Person Responsible: Bilingual

Teacher
Number of Participants 160 (total
number in program) Date and frequency of Measurement:
Oct. 1-15 Pre-test
Grade Level - K - 4 May 15-30 Post-test

Date report due: Nov. 1, 1970 and
June 12, 1971

1. Numeration
a. Level A

802 of the students who at the beginning of bilingual
instruction could not perform any of the items of Level A,
items 145, 8-9 will perform that level and items after 9
months of regular classroom instruction and 7 months concurrent
bilingual instruction as measured by IPI adapted tests and/or
tescher made tests, as applicable.

80% of the students who at the beginning of bilinguaI'
instruction could not perform any of the items of Level A,
items 6~7 will perform that level and items after 13 months
of regular classroom instruction and 10 months concurrent
bilingual instruction as measured by IPI adapted tests and/or
teacher made tests, as applicable.

(1) Counts orally from 1 to 10.

(2) Reads numerals 1 to 10. Left to r.ight.

(3) Number sequence. 1 to 10, number relations, order of
number, more/less, greater than/less than.

(4) Identifies, orally, cardinal numbers, concept of set.

(5) Counts orally a set 1 to 10 objects.

(6) Writes numerals from 1 to 10.
(7) Written numbers 10 objects - ordered.
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15,0 TREATMENT OF CHILD'S LANGUAGE: 1 I 5018 1

Non ZEng, dom. Eng. dom,

students .. students 1IA f
A -in dom. B2nd 4 B 2nd 1IIB_2

lang. lang, &ng. lang,

1-The child’s language is respected,
It is not corrected, rather, all
of the child's speech is accepted.
However, the teacher provides a
model of the standard language
aiming toward child's eventual
control of the standard form,

2-The child's language is corrected-
the teacher points out errors and
denonstrates the standard form,

3-Other (specify)
O-Not specified
16,0 NATERIALS

16.1 Reading Materials-Types
Reading Materials are: (mark all that apply) Fi’l‘lal gudi;‘(;z“t’
1-Linguistically based . ee
(lerrill or Miami Linguistic (Memi Iinguistic Readers, ROLK kits) Nd~c
readers, IT4, etc.) 6.1 IA__ 18 II.__ Im

2-Basal readers - 2_

3-Dialect readers
I-BporTones ABeEa TSt TEroach

dictated by children) N &

© P20, Jge, BpyTiuelized Prescribed fnspruction Progrem (171)

the child's dialect, indicate how

long it is used:
1-Grade 1 16.2 IA_ IL.__ns
2-Grade 2
3~Grade 3
4-Beyond Grade 3
L' not specified

(2ese indinitn , o line =)
16.3 The following are technicues and materials used for second language learning:

O-none specified i

pattern drills

dialog memorization

choral repetition

songs

f~Prograred instruciion




wal'l Cl. S L vles bk

corltrdl of the standard form.
2-The child's language is corrected-
the teacher points out errors and
denonstrates the standard form.
3~Other (specify)
O-Not specified

16.0 MNATERIALS

16.1 Reading Materials-Types
Reading Materials are: (mark all that apply) F inllal Iskudi;t(ezgzort,
1-Linguistically based ii# ) ee
(llerrill or lfiami Linguistic ('dend Linguistic Resders, ROLKki%s) 4.
readers, IT4, etc. 6.1 IA__ 1w 3 IL.__ ITB_

2-Basal readers 2

3-Dialect readers

Tanguage-Experiepce Approach
4-Experience charts stor?gs

dictated by children) —_—
© ©-26, Jee Tppriinerized Prencribell Jpopruction Progren (IPI)
the child's dialect, indicate how
long it is used:
1-Grade 1 16.2 IA_‘_.. II“———NS
2-Grade 2
3~Grade 3
4~Beyond Grade 3
O-not specified
(Ceise indie tn , om 1ine -)
16.3 The following are technicues and materials used for second language learning:
O-none specified i
pattern drills
iaZog memorization
choral repetition
songs
e-Proegramied  instruction
Ostories read to children
AUDIO VISUAL AIDES
7-filns, filnstrips
flannel or magnetic voards
realia, graphic displays
records, tapes
1istening centers
ulti-media approach
Experiential ¢
12-role playing
puppe try
xperience charts
~-primary typewriter
17-learning through direct experience
with materials e.g. Montessori
18~activity centers-chosen by child
1G~other (specify)
Learning outside the classroom:
field trips
21- guggested TV programs
22--.ther (specify)

N
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E Materials Selected for Use in the

Instructional Program

The Evaluation of the Santa Barbare cbmty Bilingual Project (copy
-.attached) recommends that materials o.elected for use in the bilingual
instructional program "should be coordinated with the materials used in the
regular subject curriculum.” _

Basic materials listed below are those state adopted for use bv the
regular classroom teschers. In as far as possible, these will be adapted

"for use in Spanish. Many materfals in Spanish are included, where

availsble, as supplementary to the basic materials. 'j' v
3 In the area of Language Arts of third and fourth grades, nothing ﬁ:}
state adopted and used in the regular classroom curriculum is adaptable o
to Spanish. The materials search is continuing.

LANGUAGE ARTS AND LANGUAGE DEVELOPMENT
; . BASIC
-“ ' Kindergarten Bu.ﬂdinlluic Pre-Reading Skills Ginn and Co.
- Kit A

(Califormia State Adopted Series)

’-.",.'

e R 3

“w Lo F .
4

55; Grade One Cinn Elementary English I,1 Ginn and Co. N
N Ginn Elemantary English I, 2 o
X (Califormia State Adopted Series) e
(DA
k Grade Two Ginn Elemmntary English II,l Ginn and Co.. $‘_‘;3
Ginn Elememtary English II,2 . v
$ (Califormia State Adopted Series) B
«3
Grades Three 3
and Your To be selected I
(Califormia State Adopted Series VI
. (Roberts) s not adaptable) R
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% SUPPLEMENTARY . - Coen S
. px:
& . ) . ‘!.
. ) _ E
Kindergarten Actividades Para Aprender Los Angeles City .f b5 .
.' SdIOOh +- A
;: ESOL-SESD Guide - Standard A

¢, 3 English as a Second Language Foreign Language
2 Innovative Curricular %
) ESOL - SESD Guide - Standard  Studies .

Spanish as 8 Second Language  Ann Arbor, Michigan

Kindergarten - Biliaogusl Lessons for the San Diego Schools 5
Grades One-Two - Spanish Speaking 198

- Kindergarten, . General Library Materials . el
= - Grade Four in Spanish

MATHEMATICS - BASIC TEXTS

Kindergarten Modern Mathematics Big Book Roughton-Mi £f1in
& Teacher's Annotated Edition Company .
(California State Adopted . .-
Series) . ’

érades One-Four Modern School Mathenmatics Koughton;mfflin
(California State Adopted Company : N
Series) -

SUPPLEMENTARY TEXTS

Grades One and Programa de Matemitica/ Holt, Rhinehart

Two N Patrones y Estructura & Winston

Mateniticas Para Primer Afio Editorial Patria,
+ de Enseflanza Secundaria S.A., Mexico, D.F.

ENGLISH AS A SECOND LANGUAGE

Kindergarten ROCK Kit Educational
Grades One-Four (K200 of UCLA) Challenges, Inc.

RS A I LR

el
¥
A :\-
&
wd

i
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P
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{ 2 8
'( Miami Linguistic Readers . ;
K Levels 1-17 D.C. Heath & Co. Y
; |
i SPANISH AS A _SECOND LANGUAGE i
3 =20 A SELUND L/WNGUAGE
Kindergarten- Teaching Spanish in the Houghton-Mifflin o
) Grade Two . Grades _ Co. Y
3 Grade Threée- Primer Curso Holt, Rhinehart & ?,‘
1 Grade Four Segundo Curso Winston ¥
. i
SOCIAL SCIENCES ‘E: 1
_ i
Basic H
3 Kindergarten Course of Study for the Santa - 0
. 4 Grades One-Four Barbara County Schools B
+3 Supplementary -‘? '
g nndcrgirten ' . ,
Grades One, Two Ezrly Childhood Series Bownuir
1 Kindergarten )
t Grades One-Four People in Action Series Holt, Rhinehart & )
-. Winston 3

L s )
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(mark all that apply)
O-not specified
1-are ypitten. by native speakers of that language
2-comme. .ially prepared and published in countries where
N-E is the native language -
¥ 3-developed by the project's own bilingual staff Time Line for Title VII Eval, p.8
4-developed by the staff of another bilingual project (specify which)
5-developed in conjenction with project parents )
6-developed by or with members of N-mMT community
7-are culturally appropriate for N-E culture
(specify how this is determined)
8-are cross cultural
G-commercially prepared and published in the U.S.
10-are translations of U.S. texts
11-are coordinated with materials used in the regular subject
curriculum
12-other (specify) ®2-The resource teacker and the bilingual teachers will con-
i i i lating them into Span. wien necessary.
16,5 The ‘specitit Bilihgual boloniimet sy ating thep Inte Span. vien e
component are:
O-not specified Hadbe

1-xerox attuched-page and document —Final-Bval, 5.179 S < < X.c oy /5a, M-
17.0 STUDENT GROUPING

16.4 The sources of Non-English materials and textbooks are: 16.4__2,3

17.1 Student %rouping; mixed or separated into dominant language 17.1__334,6
groups: (mark all that apply)
-not fied
. guni; ssg gcgotﬁ linguistic groups are: "pull-out" system--separated by dom.
3 1-always mixed for all learning - language; amount of time not specified
2-mixed for language learning
xed for some academic subject learning
4 ed for non-academic learning; art, music, gym, health
-separated for native and second language learning into
dominant language groups .
eparated for most academic subject learning into dominant
! language groups
E 7-never nixed for language or other academic learning

8-other (specify)
n,a, - (110 ..PT siarlc’.ents)

SATER TN W

17.2 Students are grouped for language instruction: 17.2__1s3
(mark all that apply) A-more than  the time B Less than } the time
O-not specified
1-total class

2-small groups (specify size)
3-individual instruction
(inf) A'69, p.25
17.3 Criteria for grouping: tudents
O-not specified I Non Eng

1-by age
2-by native language
3-by dominant language
Q 4-by language proficiency
[MC (ex. level of reading skill)

o NHIT

NS




specily Low this is detiv.uined)
8-are cross cultural
G-commercially prepared and published in the U.S.
10-are translations of U.S. texts
11-are coordinated with materials used in the regular subject
curriculun
12-other (specify) *>~-The resource teacher and the bilingual teachers will con-

tinue to adapt/develop materiels by translating them into Span, when necessary.
16.5 The specific bilingual/bicultural materials used in the language 16.5 R
component are: |
O-not specified Ha s

1-xerox attuched-pag. and document —Final Evaly9.170 S e < X.e oy /5a, A
17.0 STUDENT GROUPING

17.1 Student grouping; mixed or separated into dominant language 17.1__34,6
groups: ?;ark all that apply)
gugnﬁssg;cgtﬁdlir_lgy_igtic groups are: 'pull-out” system--separated by dom.
1-always mixed for all learning language; amount of time not specified
2-mixed for language learning
ixed for some academic subject learning
4ymixed for non-academic learning; art, music, gym, health
~separated for native and second language learning into
dominant language groups
eparated for most academic subject learning into dominant
language groups
7-never nixed for language or other academic learning
8-other (specify)
n.a, - (o 1T students)
17.2 Students are grouped for language instruction: 17.2_1,3
(mark all that apply) A-more than % the time B Less than % the time
O-not specified
1-total class
2-small groups (specify size)
3-individual instruction
(inf) A'69, p.25
Criteria for grouping: Students
O-not specified I Non Eng I1 Eng dom
dom 2.7
1-by age —
2-by native language
3-by dominant language
4-by language proficiency
(ex. level of reading skill)____
n.a. not applicable
(no E.dom/NEHMT)

——
——ae—
e e
gt an.
e

18,0 TUIORING

8.1 Student Tutoring is: (mark all that apply)
no-not mentioned
O-type is not specified
1-inter-gthnje (N-EBIT student tutors HEIT students)
2-intra-ethnic (H-EIT student tutors N-RIT)
3-done by older children (cross age)
/-done by peers (same age)
5-other (specify)

18.2 Paraprofessionals or aides give tutoring or instruction as follows:
O-area not specified 18,2_ 224
1-inter-ethnic (N-EIT aide tutors EIT student)
in the acqusition of native language sl:ills
in the acqusition of second language skills
43in other academic subjects




Get Set Games for Beginning Readers

Mother Goose on the Rio Grande - (to adapt parasllel program
for Ginn at K-1 level), developed by the project staff

Modern School Mathematics, Houghton Mifflin (partially
adapted) - California State series .

Social Sciences, Harcourt; Brace Jovamovich, Inc. (partially
adapted) - California State series

Elementary English, Ginn (partially adapted) - California
State series .

Booklet for Teaching ESL - Reyes Villalpando, Santa Barbara
City Schools

Aurora - (teacher lesson plans) developed by the project
staff

Ternura - (teacher lesson plans) developed by the project
staff

Word Bingo for ESL, Spelling, and Reading, seveloped by the

project staff

ESL Flash Cards - developed by project staff

Effectiveness of Materials

Bilingual teachers, aides, the resource teacher and the proj-

~ ect director evaluated basic materials selected for bilingual
instruction using EF #24, "Materials Effectiveness Sumnafy." In
January, the project staff rated materials as satisfactory in 84%
of the curriculum and grade level categories shown on Table 53,
page 180« In May, staff responses rated materials as satisfac~
tory or excellent in 88X of the curriculum and grade level
categories. Lowest ratings were received by the Ginn Elementary
_lnglich Series at Grades K and 1 and the Hifni Linguistic

.Il‘dlt. Grade K. Highest ratings were received by the ROCK Kits:

Teaching English Early at grades K=3 and The Social Sciences:

-’.: " R .- .

V. “b.a
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Concepts and Values at'frldct'lul. A canploto‘eablo showing the
staff ratinés of basic materials follows. Scale toé the weighted

ratings was prepared by the evaluator.

TABLE 53
STAFF RATINGS OF BASIC MATERIALS
JANUARY AND MAY, 1971

NAMES JANUARY
or WEIGHTED
MATERIALS RATING

1.5
1.9
1.3
1.1
1.3

2.5

2.4
2.6
2.5
2.2

Ginn Elementary English Series
Ginn & Co.

Miami Linguistic Readers, I-II
D. C. Heath & Company

1
2
3
4
K
1
2
3
4

2.8

ROCK Kits: Teaching English Early
Melton Book Company - (H200)

& W N [ I

Modern School Mathematics
Houghton Mifflin

The Social Sciences: Concepts
and Values .
Harcourt, Brace Jovanovich, Inc.

W IN = ] & (W [N = IR

&

Weighted Pating Scale: Not Satisfactory
- Satisfactory
Excellent




18,3 Parent tutoring: (nark all that apply)
no-not mentioned
O-type not specified
1-inter-ethnic parent tutoring is used
2-intra-ethnic parent tutoring is used

Parents are trained to become tutors for their children:
3-in the home by a home-visiting teacher
4-in an adult education component
5-in school through observation and guidance of teacher
6-as parent volunteers who tutor during the school day
7-naterials are provided for use in home by parents
8-other (specifyg

1.0 CURRICULUM PATTELNS

The stated curriculum pattern of the bilingual project:

1-Except for inclusion of N-EMT instruction the curriculum is
otherwise typical or regular, for this state.
There are other modifications whithin the curriculum of the
bilingual program which differ from traditional, typical curri-
culum such as: (mark all that apply)
2-a non-graded classroom: pupils of different ages are
grouped togsther during part of the school day
3-flexible or modular scheduling
-small group instruction
individualized learning
pen classroom
7-guided discovery and inquiry
8-a curriculum which is both child and subject-centered
9-others (specify)
10-if the program includes activities which complement
experiences children encounter in the home, community
and through mass media i.e. TV, describe below:

20.0 COGNITIVE DEVELOPIENT

20.1 Cognitive development in early childhood grades is fostered through: 1,2,3,4,5

-method not mentioned 20.1__17270%
structured enviriomment rich ywith materials child can manipulate
order, compare, match for perceptual-notor development
non-verbal materials, such as llontessori materials from which
children can learn sensory discrimination, natching, seriation,
counting, addition, subtraction
labeling and discussion of concepts related to time, space, distance,
position
labeling and grouping actuzl objects t- learn classification;
grouping objects with common attribute. ind labeling their
attributes (i.e. colors, sizes)

@-direct experience of processes of science through discover




TN

fmadttlials are provided for usc in nome by pavents
8-other (specifyg

19.0 CURRICULUM PATTELNS 19.0 9

The stsivd curriculwm pattern of the bilingual project:

1-Except for inclusion of N-EMT instruction the curriculum is
otherwise typical or regular, for this state.
There are other modifications whithin the curriculum of the
bilingual program which differ from traditional, typical curri-
culun such as: (mark all that apply)
2-a non-graded classroom: pupils of different ages are
grouped togsther during nart of the school day
3-flexible or mocular scheduling

E—small group instruction

indivi® alized learning
open ciassroom
7-guided discovery and inquiry
8-a curriculum which is both child and subject-centered
S-others (specify)
10-if the program includes activities which complement
experiences children er -~ unter in the home, community
and through mass media ,e. TV, describe below:

20.0 COGNITIVE DEVELOPiENT

20.1 Cognitive development in early childhood grades is fostered through: 1,2,3,4,5
Q-method not mentioned 20,1__ 270"
structured enviriomment rich with materials child can manipulate
order, compare, match for perceptual-notor development
(E)uon-verbal materials, such as lontessori materials from which
children can learn sensory discrimination, matching, seriation,
counting, addition, subtraction
labeling and discussion of concepts related to time, space 1istance,
position
labeling and grouping actuzl objects to learn classification;
grouping objects with common attributes and labeling their
attributes (i.e. colors, sizes)
irec. experience of processes of science through discovery, using
naterials rather than text; active experimentation by child vith teacher's

idunee rather than toacher de-on tration,
6-&%;ect experience of math through discovery rather than instruction

7-other (specify or xerox) p. no. and document:

807 of the ¥ and lst grade students will show cognitive achievement by & raw score
growth in pre-reading, pre-math, and lang., indicated by pre and post tests using the
Apell Test in Sperish and English.

20.2 Cognitive deveiopnent in later grades (grade 4 and above) oo- 0
O-method not mentioned
1-specify or xerox p. no. and docuuent
N.a.- 120 grade 4 or later grades




page 17
21.0 SELF-FST_E.B_'; 21.0 l‘Lg_[, -5.6’7
Stated methods of pro1ect_;ggpgpggj;gngg&gijgl;.g;ggggﬂgelf—estcem:

no-self-estecn not mentioned as an objective ik
0-self-esteem is an objective but nethods not specified Time Line for Title VII

Teacher encourages pupil to verbally express his feelings: Eval. p.19
through role-playing
puppetry

3ylanguage-experience approach: students dictate stories from
~_their own experience
LAteacher accepts, aclnowledges ideas and feelings
teacher encourages non-verbal expression of child's feelings
through painting, music, dancing
teacher provides experiences in which the various ways that
children act are accepted by the teacher; their actions are
discussed and the children are encouraged not to make fun of

~~'different" ways
(i)teacher provides experiences leading t~ competency and
success
8-teacher provides experiences where occasional failure is
acknowledged as part of everyone's experience; second
attempts are encouraged
9-other (specify) (xerox or sumarize) document page #

Teacher provides experiences in pupil self-direction and acceptance of
responsibility, such as:
10-pupils act as tutors for other pupils
11-puils have some options in choice of curriculun
12-pupils choose activities from a variety of interest centers
13-older puils participate in curriculum planning and/or
developnent
14-pupils write a bilingual newspaper fcr dissemination to the
coumunity
15-other (specify)

22.0 LEARNING STRATEGIES 22.0__0

1-The project mentions the fcilowing specific Joarning strategiecs
as important for reaching a particular ethno-linguistic group:
(specify or xerox) Document and Page no.

Example: iiavajo children resist participation in an authoritarian,

traditional classroom. An open classroom where teacher partici-

pates rather than directs all activities and students or groups of

students initiate activites, move about freely or sit in a circle or

horsesihoe rather than sit in rows, has been found more effective.
O-none mentioned
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Céyteacher encourages non-verbal expression of child's feelings
through painting, music, dancing

(E}teacher provides experiences in which the various ways that
children act are accepted by the teacher; their actions are
discussed and the children are encouraged not to make fun of

~~"different" ways
<2>teacher provides experiences leading to competency and
success
8-teacher provides experiences where occasional failure is
acknowledged as part of everyone's experience; second
attempts are encouraged
9-other (specify) (xerox or summarize) document page #

Teacher p-~ovides experiences in pupil self-directic~ and acreptance of
responsibility, such as:
10-pupils act as tutors for other pupils
11-puils have some options in choice of curriculum
12-pupils choose activities from a variety of interest centers
13-older puils participate in curriculum planning and/or
developnient
14-pupils write a bilingual newspaper for dissemination to the
cormunity
15-other (specify)

22.0 LEARNING STRATEGIES 22.0__0

1~The project mentions the following specific learnmi..g strategics
as important for reaching a particular ethno-linguistic group:
(specify or xerox) Document and Page no.
Fxample: Navajo children resist participation in an authoritarian,
traditional classroom. 4An o, 1 classroom where teacher partici-
pates rather than directs all activities and students or groups of
students initiate activites, move about freely or sit in a circle or
horseshoe rather than sit in rous, has been found more effective,

O-none mentioned

23.0 BICULTUJAL COMPONENT

23.1 This program is: 23.,1__2 (inf)
1-bilingual alone
2-bilingual and bicultural
3-bilingual and multicultural
O-not specified as to which of the above
L-an ethnic studies program is included in the bilingual progran
5-art, posters, realia, crafts of both cultures are exhibited in
the classroom
6-language and cultural content are integrated
7-other (specify)
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23.2 Cross-cultural awereness: 23.2__0
If project mentions specific values or nodes of behavior of
N-EI' culture, please sumarize below: (or attach xerox)

found in docwiert _ ________, page w .. ___.
O-not mentioned
23.3 1-if project mentions efforts to decrease etimocentrism in 23.3____9_____,

either or both groups, describe below: (or xerox-document page/#)
O-none mentioned

23.4 In the bicultural compenent !r~wledge of the N-HIT culture 23.4 0

irvolves (mari: all that apply)

U-no bicultural component mentioned

1-Humanistic aspects of culture: ideals and values, literature
(oral or written), achievement of particular people or politecal
movements

2- Historical-cultural heritage of the past--contributions to art
and science

&-'Deep' culture: family patterns and contemporary way of life.

4L-Itemization of surface aspects of a country--geosraphy, dates
of holidays etc.

5-A specific culture only e.g. one Indian tribe

6-Various cultures of same ethnic/linguistic group (i.e. Spanish-
spealing peoples)

7-A third culture different from NEIT or IRIT

8-Other (specify)

23.5 American culture is defined: 23.5
O-not specifiad
1-narrovly: primarily Anglo-Sexon orientation
2-broadly: ethnic pluralist of America—-multicultural
contributions of various ethnic groups discussed
3-other(indicate document and page number for xerox) or
elaborate in your owm words




23.3 1-if project nentions cfforts to decrease etimocentrism in
either or both groups, describe below: (or xerox-document page/#)
O-none mentioned

23.4 In the bicultural compenent !mowledge of the N-IiT culture 23.4

involves (mari: all that apply)

O-no bicultural component mentioned

1-Humanistic aspects of culture: ideals and .ulues, literature
(oral or written), achievement of particular people or politcal
novements

2- Historical-cultural heritage of the past--contributions to art
and science

3-'Deep' culture: family patterns and contemporary vay of life.

4L-Itenization of surface aspects of a country--geosTaphy, dates
of holilays etec.

5-4 specific culture only e.g. one Indian tribe

(-Various cultures of same ethnic/linguistic group (i.e. Spanish-
spealing peoples)

7-A third culture different from NEIT or DT

&-Uther (specify)

23.5 American culture is defined:
O-not specified
1-narrovly: primarily Anglo-Saxon orientation
2-broadly: ethnic pluralisn of America--multicultural
contributions of various ethnic groups discussed
3-other(indicate document and page number for xerox) or
elaborate in your own words

CO.LIUIIITY COIPONENT

Bilingual libraries are provided for:
O-group not specified

1-project chiléren

2-adults of the project community
3-teachers

no-vilingual library not mentioned

An ethnic studies library is nrovided for:
O-group not specified

1-project children

2-adults of the project community
3-leachers

no-ethnic studies library not mentioned




Y Page 19

24.3 Provision is made by the school for informing the parents 2.3 3 363930
and cormrunity about the progran through:(Marl: all that apply) 12,24 .3,;;—
O-izethod not specified ™0 o
-no provision for informing community
C, p.6b (infés bilingual newsletter
monolingual newsletter
0. o.66 @ 2ws sent to mass mediz.
' ~if articles included with project, check 4

@?ilingual fliers sent home

C, p.18 ormal meetings
7-informal meetings open to entire community
B-neetings conducted in both languages
home visits
D-other (specify)
11-project director personally involved in program )
dissemination. specify hov class visits
Cy P.24 Parent Conferences Special School
Time Line District Advisory Council(Title VII: Eval. p.1ll) gec Prograns
m : p s P34
Cy P.€5 \>Home Study Packages
Cy P24 Workshops '
24./, Community involvement in the formulation of school policies
and programs is sougit through: 2 24,58
O-type not specified
no-not sought
cexxisting comaunity groups working with program
C, p.71 bilingual questionnaires
3-community-school staff committees
C, p.18 community advisory groups
C, pP.24 formal meetins open to the entire community

-informal meetings with community groups
other (specify)
¢, p.18 project director personally seelis involvement of community

in program. specify how Advisory Gouncil set up to aid project director in
Sew XQg_of operation and planning. C, p.18

(93 - &

24.5 The school keeps informed about community interests, events and
problems through: “4e5_3C, p,2r6
no-no mention of school seeking to be informed about community
1-meetings open to the entire community conducted in both
lenguages
2-conranity representatives to the school
3-bii.ngual. questionnaire sent to the home
L=hose visits by school personnel
5-other (specify)
O-nethod nct specified

24.6 The school is open to the community through: 24.6__5 C, p.3
Q O-not mentioned
]:MC no-school is not open to comuunity for coumunity use

e 1-oneninp school facilities to the cormunity at large for use
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meetings conducted in both languages
home visits
O-other (specify)
11-project director personally involved in program g

dissemination. specify how class visits

Cy P24 Parent Conferences
Time Line District Advisory Council(™itle VII: Evel. p.11) gec;%ASChOOI Frograns
€y Pet5 A>Home Study Packages ’
C, p.24 HYorkshops
24.4 Coffnunity involvement in the formulation of school policies
and programs is sought through: hih___ 24,58
O-type not specified
no-not sought
sexisting comuunity groups working with program
Cy, p.7T1 bilingual questionnaires
~comnuni ty-school staff committees
C, p.18 comunity advisory groups
C, pe2 formal meetins open to the entire comaunity

~informal neetings with community groups
<other (specify)
C, p.18 project directer personally seels involvement of cormunity

in prog-;ra.m. specify how Advisory Council set up to aid project director in
See YPE,OX operation and plamning.. G, p.18

(98 — &

24.5 The school keeps informed about cormunity interests, events and
problens through: “4e5_3 C, pa26
no-no mention of school seeking to be informed about community
1-meetings open to the entire community conducted irn both
lenguages
2-cuonnunity representatives to the school
3-bii.ngual questionnaire sent to the home
4L=hore vicits by school personnel
5-o0ther (specify)
O-nethod nct specified

24.6 The school is open to the community through: 24.6__5 C, p.34
O-not mentioned -
no-school is not open to comuunity for coumunity use
1-opening school facilities to the community at large for use
after school hours and on weeliends
2-providing adult education courses
3-other (specify)

@Special school programs

25.0 LiPACT EVALUATION

25.1 Pro ject mentions description or dissenination of the bilingual
Progran through: 25.1
ewspaper articles 1,3,6
-radio programs
TV progrens
4-video-tapes

~films
isitors to observe the progranm
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4.0 COMMUNITY, DISTRICT ADVISORY COUNCIL,

AND PARENT PROGRAMS

4.1 Assign responsibility for planning community, district advisory

council, and parent programs.
The resource teacher will have the responsibility for planning the

programs for the community, the district advisory council, and the parents.

He will be assisted by the community liaisons.

4.2 Plan procedures for community, district advisory council, and parent

involvement.

Preparation for these programs will take place in September, with
some of the planning being done at the regular staff meetings. Planning
procedures will begin with contacts made by the community liaisons through
visits within the community and, specifically, with parents. Data thus
acquired will be reported to the resource teacher, who, with the advice
of the principal and the assistance of a community consultant, will carry
out the following steps. .

4.2.1 Establish levels of understanding, attitude, and involvement

desired.

4.2.2 Determine requirements for achieving these levels.

4.2.3 Establish content and procedures for (a) the community at

large, (b) the district advisory council, and (c) the parents
of the target children.

4.2.4 Plan and develop home study packages.

This operation will take place for a total of approximately
- ten days over a three-month period, November, December, and

January, so that the materials can be ready for use in the

!

— o . s ien i« e a &




homes by February 1. A materials consultant will work with ¢,
resource teacher, community liaisons, and other project staff

as needed to incorporate in the package the input from the

! project staff, regular classroom teachers, parents and

i communi ty-.

£.2.5 Assign responsibility for conducting community and parent
involwement programs,
The community liaison, with the direct assistance of the
;'esouree teacher, will be given the responsibility for conduct-

ing the community and parent programs. The district advisory

—-—_rim .
f

council programs will be conducted by the resource teacher,
with the assistance of the principal, community 1iaison and
teachers.

 *» A

Plans for all of these programs will be closely coordinated

vith the school principal.

v e . ea

4.3 Conduct programs.
4.3.1 The community at large:

(a) Dissemination. Within the entire county two kinds of

dissemination will take place for the community at large:

"~ —— i

' (1) A newsletter will be published two times a year b-
the director, with the assistance of the communicy
4 - llaisons.

(2) A county-wide dissemination once each two months,

L o supervised by the project director, will employ

1 . radio, newspapers and other public media.

Dissenination within each district will be of a continuing
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nature, or once a month, implemented by the community
liaisons under the direction of the principal, and will

cover:

(1) Needs seen by the principal.
(2) Information and needs seen by the bilingual
teachers.

(b) Volunteer assistance.

e

The volunteer program will be the responsibility of
the community liaison, with the advice and assistance of the

principal. {

The liaison will secure the services of a volunteer
coordinator, in conjunction with the advisory council

(the coordinator may be a member of the advisdry council),

a ]:ist of available volunteers and to schedule their

participation in project service activities.

- All volumteer activities will be developed in con-~
junction with the regular staff and administration of the
school and will be coordinated with regular school activities.
Volunteers will be scheduled for service in both the bi-
lingual classrooms and the regular classrooms at the

request 9f the teachers.

4.3.2 District advisory council.

(a) In each school district in which the bilingual program
operates, a district advisory council will be developed
by the commmity 1iaison, with membership as indicated on

the organizational chart, page 199. The role of this

I whose responsibility it will be to formulate and maintain
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Because the evaluation took place early in the planning and
.
H, field-test year, many of the findings and recommendations of the
: report were put into immediate effect. The report also served as a

1 | basis for planning for the second project year, assisting the project L’

[; 1 director in avoiding many of the weaknesses in the first year of

project operatiom.

(6) Develop a parent and community involvement program which will

create an awaremess of the meaning of the bilingual/bicultural pro-

gram for parents; to establish an advisory committee who will assist in

! | ; the development of techniques to meet the needs of the target group

i students.

The parent and community program was begun later than
o originally planmed in the first year proposal, in early December in h

1

the Guadalupe district and in January in both the Vista del Mar and

Carpinteria districts. The community aides were hired at those

times. Meetings for parents and representatives of the community

have beea held to explain the purpose of the bilingual progx;am, to
1 ‘ assist the district project personnel with disseminating the purposes
1 of the program, and to involve parents and community representatives

1 in planning for and improving the second year program. A project

1 advisory council has been established t, aid the project director in
f the operation during the remaining months of the first year and in

the planning for next yeir. The membership of the Project Advisory

; ¢+ Council and that of the District Advisory Council are listed on the i

Q ; organizational chart on page 199.

‘
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Social science/culture, Mathematics, and English as a second language),
where appropriate, aqditional materials will be adapted/developed.
Positive project staff assessment of at least three-fourths of

the materials used will be considered as a satisfactory rating.

Conduct community, district advisory council, and parent programs

The project director and/or her designated representatives will
disseminate information about the bilingual educational program and
the meaning of bilingual education to the community, advisbry council
and the parents of target children and will develop programs of
parent and community involvement which will support the bilingual
project and facilitate its success.

Success of these programs will be measured by:

(1) Attendance of at least one parent of approximately 80Z of
the students enrolled in the bilingual program at a minimum of two
of the following: meetin?s, workshops, class visits, parent con-
ferences, and special school programs. )

(2) Participation of parents and community members of eacﬁ
district in a total of approximately 50 hours of volunteer activities
which support and.assist the bilingual program.

(3) Results of an interview with a representative sample
(50 families) using interview instruments designed to assess the
effectiveness of the parent and community program.

(4) Completion of ; home-study package evaluation instrument

by approximately 752 of the relevant parents.
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4.6 Evaluate and revige home study packages by parent questionnaires and

consultant assistance,

Questionnaires will be given to the parents at the second workshop
(March) and will be completed at the meeting, with the assistance of the
liaisons, 1f needed. These will provide an evaluation of the home study
package for purposes of revision, which will be done with the assistance

of the home study consultant, by the resource teacher and community liaisong,

4.7 Evaluate coumunity, district advisory council, and parent programs by:

(a) Attendance lists kept by the teachers or their aides for special
Programs, parent conferences, workshops, etc., with 80% of the
students having at least one parent present at two or more such
activities,

Atendance lists of members of the community at school functions.
A total of 50 hours of volunteer work recorded by the teacher or
her aides within each district.

Assessment instruments used in interviews with pParents and

comaunity members.




25.2 Project's impact:

1-Project mentions that other classes in the schnool, but
not in the program have picied up methods or i:aterial from
the bilingual progran

2-Project mentions other schools in the local educational system
have started bilingual prograns

3-Project mentions that = University has instituted teacher

~ training courses in bilingual education to meet staff devel-
opnent needs

26.0 IO0LE OF EVALUATOS

26.1 Evaluator has field tested, on a group of children vho are of
the same language, culture and grade levels as the children in
the bilingual program: .
0-not nentioned )
(Mpublished measures
-staff developed measures
staff translations of published measures
staff adaptations of published measures

26.2 Evaluator has personally observed students in the program:
O-not mentioned
no-never
1-once or twice during the year
2-imore than twice

(%)regularly
-other (specify)

26.3 Evaluator has met with teachexrs:
O-not mentioned
no-never
1-once or twice during yeaw
_2=more than twice
regularly
-other (specify)

27.0 EVALUATION PROCEDUNE
27.1 O-not spceified

1-A comparison group has been chosen
A comparison group will be chosen

27.2  0O-not specified (mark all that apply)
Pre-tests have been given to project group or sample
- i will be n n
Post~tests have been given to project group or sample
- I will be n h
5-Pre-tests have been given to comparison group
6~ " will be " "
7-Post-tests have been given to comparison group
- ] will be n fi

See xeroexXx 220 a -

For Evaluation forms fFer PRocESS EVALLUATION
Imp lementation % grogram by Staff -
teachers ) aides Corm m““'.y,\ \laifons

. —

nage 20

25.2__1us

26.1_1,3.4

26.2__ 3

.33

7.1__2 ___

”7.2__1,3
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Evaluation Form #3

TEACHER OBSERVATION CHECKLIST

o~
xame of Teacher

xame of Observer
pete of Observation

Length of Observation

Instructions: Information is to be completed for each bilingual teacher by
— . project director or the resource teacher and school principal
after a mininum of two hours observation of teacher performance
in the classroom during Movember and March.
Mark items as observed if the behavior is observed once.
. Incorporate the observations of the two or three observers into
. one observation checklist for each of the two observation periods.
Submit observation checklists to evaluation secretary by 12/1/70
and 4/1/71.

- ' BEHAVIOR RELATED TO STUDENTS
The teacher: 08BS. NO. OPP.

W

A

J. Administer tests at appropriate times

2. Provides and uses student learning tasks related
to diagnosed student needs and project performance
objectives ,

3. Is comfortable/at ease with teaching methods
being utilized

4. Is comfor :able/at ease with organizational
strategy employed in classroom

5. Is thoroughly familiar with teaching materials

b
—— ) TRRSY RS UT. @ ey,

6. Uses project recommended materials

. As.esses and records student progress regularly
. (8t least once each

8. Provides well defined learning tasks for each
student

9. Speaks in both Spanish and English during ' -
instructional program '

10. Accepts feelings of students in a non-
threatening manner
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Evaluation Form #6 (Continuzd)

26. By grade level list the percent of time Spanish being used as the language
for classroom instruction:

GRADE
LEVEL MONTH
5 0CT. NOV. DEC. JAN. FEB. MAR. APR. MAY

K
1
2
3
4

27. On the average, what percentage of bilingual classroom instruction is devoted
to Mexican history/culture?

4 MEXICAN
GRADE LEVEL HISTORY/CULTURE

Kindergarten
First Grade
Second Grade

Third Grade

RN

Fourth Grade

28. Were materials/tests received in sufficient time for use at the appropriate
times?

YES NO

If NO, what were the discrepancies?

29. Is there an up-to-dare inventory of all project materials and equipment
currently in your school?

YES NO

If NO, when and how will materials be inventoried?.

30. Who has the responsibility for keeping the project inventory in your school?

Name Position
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Evaluation Form #3 (Continued)

11.
12.

13.

Praises or encourages appropriate student

0BS.

NO. OPP.

K0 L

Accepts or uses student ideas (clarifies,
builds, or develops ideas suggested by
student)

Asks questions with the intent of encouraging
student dialogue (asks broad questions
requiring more than "yes" or “no" answers

BEHAVIOR RELATED TO CLASSROOM AIDES

Provides for and keeps records of planned student
activities to be carried out by the aide and
materials to be developed

Provides on the job training for the aide by
observing the aide in the instructional
situation and discussing student learning
and the extent of student progress

Accepts and uses suggestions and recommendations
of the aide

Asks questions of the aide to determine
understanding of content or procedure

ADDITIONAL COMMENTS OF OBSERVER:

1.

2.

3.

In-service training needed in areas of:

Supervision/administrative meetings needed in areas of:

Other comments:
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Evaluation Form #4

CLASSROOM AIDE OBSERVATION CHECKLIST

Name of Classroom Aide

Name of Observer

Date of Observation

Length of Observation

Instructions: Information is to be completed for each classroom aide by project
director, and/or resource teacher, and school principal after a
minimum of two hours observation of classroom aide performance in
the classroom during November and March.

Mark items as observed if the behavior is observed once.
Incorporate the observations of the two or three observers into
one observation checklist for each of the two observation periods.

Submit observation checklists to evaluation secretary by 12/1/70
and 4/1/71. .

BEHAVIOR RELATED TO STUDENTS
The Classroom Aide: 0BS. NO. OPP.

e
e SRy s 2

1. Assists teacher in administration of testg e

2. Uses student learning tasks related to diagnosed
student needs and project performance objectives

3. Is comfortable/at ease with teaching methods
being utilized

4. Is comfortable/at ease with organizational
strategy employed in the classroom

5. Is thoroughly familiar with teaching materials

6. Uses project recommended materials

7. Keeps written records of student progress related
to project student performance objectives and
diagnosed needs

8. Uses well-defined tasks for each student

9. Speaks in both Spanish and English during
instructional program

10. Accepts feelings of students in a non-
threatening manner

1. Praises or encourages appropriate student
action or behavior (nods head, “"go on," etc.) !
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Evaluation Form #4 (Continued)

12.

08S.

Accepts or uses student ides< (clarifies,
builds, or develops ideas s. Jjested by
student)

Rod

NO. OPP.

Asks questions with the intent of encouraging
student dialogue (asks broad questions requiring

more than "yes" or "no" answers)
BEHAVIOR RELATED TC BILINGUAL TEACHER
Prepares student materials as requested by bilingual

teacher

Encourages on the job supervision from the bilingual
teacher

Accepts and uses suggestions and recommendations of
the teacher

Asks questions of the bilingual teacher to increase
understanding of content or procedure

ADDITIONAL COMMENTS OF THE OBSERVER:

1.

3.

In-service training needed in areas of:

Supervision/administrative weeting needed in areas of:

Other comment:
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Evaluation Form #5

COMMUNITY LIAISON OBSERVATION CHECKLIST

Name of Community Liaison

Name of Observer

Date of Observation

Length of Observation

Instructions: Information to be completed by project director, and/or resource
teacher, and/or school principal after a minimum of two hours observation of
community liaison performance on the job.

Complete the checklist after observing the community liaison during Nov. and March.
Mark items as observed if the behavior is observed more than once.
Incorporate the observations of the two or three observers into one observation

checklist for each of the two observation periods.
Submit observation checklist to evaluation secretary by 12/1/70 and 4/1/71.

BEHAVIOR RELATED TO PARENTS

The community liaison: 08S. NO OPP. _ :

1. Plans and conducts at least one workshop for parents

2. Discusses the goals of bilingual program with parents

3. Discusses bilingual program student activities with
parents

4. Holds district advisory council meeting

5. Encourages parent visits to school activities

6. Speaks in Spanish and/or English to parents as
necessary

7. Demonstrates friendliness and understanding
toward parents and students

8. Exhibits interest in parents and students

9. Recommends community services as needed by the
family

10. Encourages parent participation in school volunteer
activities

11. Keeps records of parent and community participation
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Evaluation Form #5 (Continued)

BEHAVIOR RELATED TO PROJECT AND SCHOOL STAFF

0BS. NO OPR.

1. Works cooperatively with project staff members to
plan and develop parent and community program

2. Assist project and school staff by discussing
relevant information needed to plan an effective
instructiona) program

3. Works cooperatively with school principal to
develop parent program

4. Asks for help when needed

5. Accepts and uses suggestions and recommendations
of the project director -

ADDITIONAL. COMMENTS OF THE OBSERVER:

L o Y P S e T S v S Vo I - PPN Co R em e e e e A A et
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SANTA BARBARA COUNTY BILINGUAL PROJECT
Evaluation Form #6

INSTRUCTIONAL QUESTIONNAIRE FOR BILINGUAL TEACHERS

Date Completed

School

Teacher's Name

Instructions: Bilingual Teacher: Complete the following questions during the first
two weeks of January and May. Return the questionnaire by mail to
the project director by 1/15/71 and 5/15/71.
Answer questions for your classroom only.

e

o

8, Npge

INSTRUCTIONAL PROGRAM 3
1. Total number of students: \§5
Pre-Tested Post-Tested %
»
2. Total number of students enrolled as of 12/1/71 and average minutes of §i
instruction per week: -
AVERAGE MINUTES OF g
WEEKLY BILINGUAL NO. 5
GRADE LEVEL INSTRUCTION NO. GIRLS NO. BOYS TOTAL STUDENTS 3
Kindergarten ;

First Grade
Second Grade
Third Grade
Fourth Grade

3. Have you diagnosed the educational needs of each child and developed a prescriptive ét
program for him/her? ’

Yes No
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Evaluation Form #6 (Continued)

4. How c’ten, on the average, do you assess student progress and update the
-~ prescription for each child (move to a higher level objective)?

Daily Week Week Weeks Weeks

in language arts/
dominant larquage

in language arts/
second language

in mathematics

in social science

in ESL

J
!
Twice a Once a Each 2 Each 3 '
I
l
|

5. List the methods and materials most frequently used to assess student progress:

SUBJECT AREA METHOD USED FOR ASSESSMENT  MATERIALS USED FOR ASSESSMENT

in language arts/
dominant
language

in language arts/
second
language

in mathematics

in social science

A

in ESL
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6. How many children are receiving instruction in each of the following project
arcas? How much time in minutes per week is being spent in each subject area?

GRADE LEVEL LANGUAGE ARTS/DOMINANT LANGUAGE  LANGUAGE ARTS/SECOND LANGUAGE

1
¥ cotetionrom s (continues)
i
1

No. Of | Minutes No. Of Minutes
Children Per Week Children Per Week
l Kindergarten _ - —_— —
First Grade —_— - - -
l Second Grade _ - —_ -
l Third Grade  __ . - .
Fourth Grade _ - - -
' GRADE LEVEL MATHEMATICS SOCIAL SCIENCE ESL
| doi | nutes o O | Mt 0ih| e, E
l Kindergarten L - . . L 9

First Grade
. Second Grade
Third Grade
Fourth Grade

7. How often do you meet with classroom aides for planning student activities?
___Daily __ More than once a week ___ Once a week ___ Once each two weeks
___Once each three weeks ___Once a month

8. How long on the average are the plannjng periods with the classroom aides?

___15 minutes __ 30 minutes __ 45 minutes ___ one hour __ longer than an hour

9. L::t briefly the content of planning sessfons which you have with the classroom
aide:
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Evaluation Form # 6 (Continued)

10.

11.

12.

13.

14.

15.

16.

17.

18.

How successful and helpful do you feel the planning sessions are?

How often do you spend time in the classroom observing and assisti ng the
classroom aide?

——Once a day __ Once a week — Twice a week Other:

Hc;g ;ong. is the average observation period in which you assist the classroom
aide

— 10 minutes ___ 20 minutes ___ half hour

How often (on the average) do you meet with the students regular classroom
teacher to plan prescriptive activities and develop coordinated teaching plans?

— More than once a week ___ Once a week —— Once each two weeks
—— Once each three weeks ___ Once a month

Listhbriefly the content of these planning sessions with the regular classroom
teacher:

How successful and helpful do you feel these planning sessions are?

How often do you observe the regular classroom program to better coordi nate
bilingual and regular classroom activities? _

— Once a week ___ Once each two weeks — Once each three weeks
— Once a month ___ Not at all

How long are your average periods of observations of the regular classroom
program?

— 10 minutes ___ 20 minutes ___ half hour — 45 minutes

How often do you meet with the community 1iaison to assist in the coordination
of the school-home program?

— More than once a week __ Once a week — Once each two weeks

— Once each three weeks ___ Once a month
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19. How often have you changed ttie organizational strategy established on
October 1, 19707

X
’ Evaluation Form #6 (Continued)
|
]

3 —Nochange __ Once ___ Twice — More than two times

20. Describe the nature of the changes in the organizational strategy and the
l reason the changes were needed:

21. How often does the resource teacher or the project director meet with you for
planning?

'___Once aweek ___Once each two weeks ___Once each month

— Less than once a month

director?

— 10 minutes ___ 20 minutes ___ half hour —_ 45 minutes

23. How successful and helpful do you feel these planning sessions are? .

24. How often does the resource teacher or the project director observe students
in your classroom?

—Once a week ___ Once each two weeks —Once a month ___ Less than once a
month

25. How long on the average does the resource teacher or the project director
observe in your classroom?

— 10 minutes __ 20 minutes — half hour ___ 45 minutes

1
]
|
1
B 22 How tong is your average planning perfod with the resource teacher or project
I
l
|
l
l
|
|
|
|




