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Copy page 1

0.iProject No. 99

V ER IFI El) RV Planta

Date 1)72

0.2W ame of Project Espaikla Bilimu4.Education Program
Espania Municipal Schools

0.3 Address of Project P.O. Box 249

0.4 Emarlola. New Mexico 87532

.05 STATE

1-Alaeca
2-Arizona
3-California

4-Colorado
5-Connecticut
6-Florida
7-Guam
8-Idaho

9-Illinois
10-Indiana

11-Louisiana
12 -Naive

13- Massachusetts
14-Michigan
15-Montana
16-New Hampshire
17-New Jersey
18-New Mexico
19-New Uri-.

20-Ohio

1.0 13,2,0JECT HisToz, FUNDING AND SCOPE
1.1 Year Project began under Title VII:

see 97 - 1969
Project 07 - 1970
No. 17 - 1971

21-0aahama
22-Oregon
23-Pennsylvania
24-Lhode Island
25-Texas
26-Utah
27-Vermont
28-Washington
29-Wisconsin
30-Other (specify)

2.0 FUNDING (liar!: all that apply)

2.1 1-Any P-IC1 funding of BILINGUAL program, if Title
VII continues or expands that program

0-no prior funding mentioned

2.2 Year prior funding began

2.3 Prior bilingual prqgram,invo3yed:
1-early childhood Pre , X,

2-elementary students (grades 1-6)

3-secondary students (grades 7-12)
0-not specified.

2.4 Source of prior bilingual program funding:

1-local 4-university
2 -state 5-federal (specify)._144._
3-foundation 6-other (specify)

0.5 ..18

1.1 97_

2.1 0

2.2

2.3

2.4

0

0



Es:a ola Mur.icipal
3.3 Address of Project k.O. Box 249

0.4 Eszeirsi _%1 la. New Mexi,co 8702

.05 sun
1- Alaska

2- Arizona

3-California
4-Colorado
5-Connecticut
6-Florida

7-Guam
8-Idaho
9-Illinois
10-Indiana

11-Louisiana
12-Naine
13- Massachusetts

14- iichigan

15-liontana

16-New Hampshire
17-New Jersey
18-New liexico

19-New Tor.:

20-Ohio

2147.1ahmla
22-Oregon
23-Pennsylvania
24-..hode Island

25-Texas
26-Utah
27-Vermont
28-Washington
29-Wisconsin
30-Other (specify)

1.0 PLOJECT HISTOZ, FUNDING AND SCOPE
1.1 Year Project began under Title VII:

see 97 - 1969
Project 07 - 1970
No. 17 - 1971

2.0 FUNDING (iiar!: all that apply)

2.1 1-Any P-IO: funding of BILINGUAL program, if Title
VII continues or expands that program

0-no prior funding mentioned

2.2 Year prior funding began

2.3 Prior bilingual programinvo2ved:
1-early childhood (pre 4- Y.,

2-elementary students (grades 1-6)
3-secondary students (grades 7-12)
0-not specified

2.4 Source of prior bilingual program funding:
1-local 4-university
2-state 5-federal (specify).......11.15....___.

3-foundation 6-other (specify)._____

2.5 1-CONCURRENT funding of program(s), if cooperating
with Title VII program

0-no concurrent funding mentioned

2.6 Concurrent program cooperating with Title VII involves:
1-early childhood (pre K 1Q--

2-elementary students (grades 1-6)
3-secondary students (grades 7-12)
4-teachers
0-not specified

2.7 Source of concurrent funding, if cooperating with Title VII
program:
1-local. 4-federal (specify)._-
2-state 5-other (specify)
3-university

2.8 Total Title VII grant (first year only)

2.9 Total funds for concurrent program(s) coopeiatinf; with
Title VII

3.0 1-If a UNIMSITY is corking with the Title VII program,
specify which:

0-none

0.5 18

1.1 97

2.1 0

2.2 °

2.3

2.4 0

2.5 1

2.6 2

2.7 .):!2_,11*

2.8 j264.5Q2-

2.9

3.0



C Co n+S %LOA; Orl C CIAM Cat

4.0 SCOPE of PROJECT
4.1 Numbers of schools involved in Title VII program:

C 700.3 1-one 4-four 0-not specified

2 -two 5-five
3 -three 6-other

4.2 Total number of students in program A.First year
E.Second year
C.Third year

Page
2

4.1
3.

4.2 A

B 4LUI
C

4.3 Grade level of students in program; number of classes per
grade and total number of students by grouped grade levels
(by second year)

Number of Number of

Gradg Pride P4131035.-..

PS-PreSchool 7-grade 7
8-grade 8

PSK TOTAL NC. students PS and X 9-grade
TOTAL students gr. 7-9

C 70,p.3 1-grade 1
2-grade 2 4
3-grade 3
4-grade 4
5-grade 5

6-grade 6
A _210 TOTAEW2Glits gr. 1-6

C 70,

-----.---

4.4 1-All classes graded
p.3 2-All classes ungraded

3-Some classes ungraded
If ungraded, specify ages or grades grouped together:_____

5.0 EXCESS VA.ZIABLES - STUDENTS (Sociolinguistic)
5.1 Students Dominant and Native language interaction and

cultural affiliation (Indicate number of students in each
category and specify cultural affiliation in box)
(Circle any information which is inferred and write INF.)

raon:-..1_1;s11_plopipapt1.-7:Aiglish Dominant 5.0 Nom. g-

II .N-E Don - II,E-Dom - HEM

10-grade 10
11-grade 11
12-grade 12
C TOTAL students gr. 10-12

1. Total

Non-English
Bother Tongue.

2. Total 112 E-Dom
English
Bother-Tongue

4.4

144441. 4... an. 40 41. db.. 4

See attached
Xerox copy
C 70,p.8

185 1 Ens-dominant
I Mexican-American I Spanish surnam

I 5

NE dm.:
N-HT

E don
Ngra Iii

.185 _90

25. .J.Q

I Total Non-i lish II Total English Total E.-Dom 25. .AP



Gramme iv/c1 cf stuaents in n

grade and total nunber of students by
(by second year)

Number of
Grade gam Grade
PS-PreSchool 7-grade 7
N-Kndgtn 8-grade 8
PS __TOTAL NC. students PS and Ii 9-grade 9

B __TOTAL students gr. 7-9

G.. t.*.assecz 1.)er

grouped grade levels

NuMber of

----------

C 70,p.3 1-grade 1
2-grade 2
3-grade 3

4-grades 4
5-grade 5
6-grade 6
A .210_ TOTAL students gr. 1-6

4

C 70, 4.4 1-All classes graded
F.3 2-All classes ungraded

3-Same classes ungraded
If ungraded, specify ages or grades grouped together:_____

5.0 P.IOCESS VA:SABLES - STUDEUTS (Sociolinguistic)
5.1 Students Dominant and Native language interaction and

cultural affiliation (Indicate number of students in each
category and specify cultural affiliation in box)
(Circle any infornation which is inferred and write INF.)

:211(onrdish popinantt.-7-_Aelish Dominant 5.0 No, ft_

.N-E Don - NWT - NEWT

10-grade 10
11-grade 11
12-grade 12
C TOTAL iiiidents gr. 10-12

1, Total

Non-English
liother Tongue.

185 f Eng-dominant
t Mexican-American Spanish

-surnam
112 2-Dom - EMT

I 25

4.4

See attached
Xerox copy
70,p.8

2. Total

ifother- Tongue.

NE
N-2111

E dam
NEIIT 1-1-1

Z-Don 112
EWT

.185 _20

I Total Non-2nglish II Total English Tot.11 2-Dom
Dominant: Daninant:...5,_, II= Ili+ 112

;54; ----- . ..4110-ish Dominant

N-2 Dom N -R' 2-Dom 11-21T

Non-English
Lothar- Tongue

2Xample: a native Spanish speaker
who uses Spanish in most contacts

ithough he may know English

.

N-r, Dom - EWT

English Example: (rare) a native :.Inglish
Mother Tongue speaking Puerto "Joan child,

born in New York vho returns
to Pu.rtc ico and becoles
Spanish dominant

41., lb -a

25. .3.0

sample : a native Spanish
speaker who uses Spanish only in
familiar contacts, and English
in all others schoolj.mprk.

-Dorn -

Zmulples: 1)a native 2.speaking
acculturated American who may

or :Joy not know a second lang.
2)a native E. speaking

flexican-American child who has a
nine al receptive knowledge of
Spanish, but has a Latin culture
affiliation



u.4-St 5 - 5 2-

Plnns for the Sc: viii of Oi.[-A-atica

This progra,1 requires a mod.A for bilinval educAion vhic!, 1:0-.:

into account th follo,:ing facts about the Fspanola area:

(

1) There are, rouEhly, t' -o kinds of childien in the l,: of It ;...a

a) Spanish-surnored rnglish r.;:l.,lingual, w:t rAy Low:4r

have limited range of co.np:Aencies in that languagl.

I

They nay also have mini:r.altgeeptive abilities in Swrii-,h.

b) Spanish-surnamed, "compound" Spanish and rn hgli!.

inclueing those for whom Spanish is prol.pblydo,;n.nt

Cir

and those for whom English is probably daNinant.
. _

2) In addition, there is a bmall (5-W) monolingual, r!.31int

speaking Anglo population.

3) For any of these groups, their English or their Spanish yap- deprrt

in significant ways from the regional standard diolects. For cx;..1;4c:

Northern New Mexico Spanish dialects may vary from each other an -i

from the Spanish used for instruction in Spanish speaking areas.

The global objectives include that all these children will acquir

sufficient competencies in both Spanish and English to be able to pursue

an education in either language, and to view themselves as having this

competency. Furthermore, all the children will feel comfortable as speakers

of the two languages, and as participants in the two cultures.

d
In view of limited resources, the Espanola Bilingual Program will emphasize

objectives for the instructional program component, and staff development

component, and will attempt only minimal objectives in the area of materials

development. Community involvement is tied to the instructional program,



5.2 Cultural or Ethnic identificatic -i of target students in program
by number and `, of each:

IndigeLous !unber

Al Ne--a jo _ . . .
A2 Gaerame A
A3 Other (specify) A.
A TOTAL No. of tzierican 7ndian

AI..

Americans of other ethnic bac-z- ounds:

B1 Hexican-American 11 185
B2 Puerto,ican 12
B3 CubaA L3
D4 U.her Spanish-American

( specify)
B TO No. of Spanish-

try-...J.::ing Americans

C

D

G
H

J

Portuguese-American
Franco-American
Chinese-Americam
reedmo
2ussian
Other

I TOTAL number of N-SIT target
v1;..!-g 3

C
D
F
G
H

.....
. .

185

_lege 3

Per Celit of if inferred,
Total Students checi: (e./)

(at least)
906.

C

.10

90.,

X

X see attached
----Xerox, p.2

Ithnic identity of Edglish mother tongue students other than target
poptlation, if specified, by number and per cent.

NS

II TCT L number of EHT students
other than target population 25

10 c-

10 c+

5.4 Sttients' native language or mother tongue if DIFFEMITsee froe. 'aainant languageattached
Xerox on p2pg:,v,pt language

2. 3Anish

see a

(specify)

Pg.P3Pallt. IJative ka.nr-age. 131;31).9..r.

e
nts' Dam* t Language and atent of Bilingualism

X

X

. Oa. I

Per P13.P.t



- - .

D2 Puerto--ican
B3 Cuba
i34 C..her Spanish-American

(specify)
B TOW, No. of Spanish-

s.-:.J.king Americans

C

D

G
H

J

Portuguese-American
Franco-American
Chinese-American
Eshimo
2.ussian

Other

I TOUT., number of N-FirT. target

B

185 90e X see attached
---Xerox, p . 2

Ethnic identity of Engli- _cher tongue students other than target
population, if specified, by number and per cent.

NS

E2

II TCT L number of =I students
other than target population

5.4
see
attached
Xerox on p.

Stuients' native language
froze dominant language

21)9%"1AgtJAPKIAZA

2-3anish

5.5 Stl..mts' Dominant Lan.,
see attached Xerox on p.2 a.

Dc.a.i:Ielt language

of v dents in :2::.ogram

Numbar

7 25 English 10

A American
Indian

Navajo
Cherokee
Keresan

Other (spec.)...
Cpanish
Portuguese
French
Chinese

Eskimo

Al

A3."-
A4*--

L .3,85.
C

D

F
G

..ussian

Other (spec..i:

I:1 25

25

10 X

10 r, X
- --

or mother tongue if DIFFE.-MIT

(specify)

Different itativ_e ;:a41.1:uaLe. PAYPPr. ReT

-uage and Extent of Bilingualism

Number of lionolingual ATiber of students Bilingual
Students to any extant

I

not No. 0 not . only listening speahing
spec. spec.lcomprehension ability

i No. % Po. e
A

AOme



'15.6

Int, A 70

E
N.#

Ipnt,

69, p.57

5.0

C 70,p.3

:recruitment of Students:

0 - not specified
1 - English Mother Tongue and Non English iother Tongue

Students are recuired to participate in the bilingual program
2 Only N-3IT are recuired to take program, participation

is voluntary
3 - Both ENT and :T-212 participation is oluntary

Proportion of iinflOils in project area: see Chart C
n.si- not specified on the chart

Community Characteristics (mark ally that apply)
0 - not specified
1 inner city-ghetto
2 major city
3 small city, town or suburb (urban) 72%
4 rural 28%
5 other (specify)

page 4

5.5

5.9 A. Socio-economic status of N-3:T participating students
(indicate specific percent of low SES)

B. Average family income, if mentioned
n. s. _not specified

5.7

5.8

13% C 70

3,4

5.9 A.

L. NS

5.10 Socio-ecoLwomic status of LIT participating students 5.10 00......

(indicate specific percent of low SES on the blank)
n.a. -not applicable (no nIT) C 70 34z
00 -not specified C 71 2%

5.11 _ALA_5.11 Proportion of migrant students in project
(Indicate specific percent)
n. s. -not specified

6.0 SOCIOLINGUISTIC SUS EY

6.1 Project states that a sociolinguistic survey;
I for II for

group 1:T group

1 was made
2 will be made
0 not mentioned

6.2 If a sociolinguistic survey was or will be made, 6.2 I

mark all groups included: II

I N-ERT II urr
1 perents
2 children
3 teachers

4 community
5 others

(specify)

01.41111WOMINESWOM wramilliTram.

6.3 Langunr_;e do:.iinance of N-Z,LIT groups (check A__parents, B_ children, C.. teachers)

will be determined by the attent each language is used in different domains
through various means of communication.



C - not specified
1 inner city-ghetto
2 major city
3 city, town or suburb (urban) 72%C

7(31°P*3 4 rural 20
5 other (specify)

5.9 A. Socio-economic status of N-na participating students
(indicate specific percent of low SES)

B. Average family incaae, if Lentioned
n.s. _not specified

5.10 Socio-econonomic status of :IT larticipat5mg students
(indicate specific percent of low SES on the blank)
n.a. -not applicable (no EIT)
00 -not specified

5.11 Proportion of migrant students in project
(Indicate specific percent)
n.s.-not specified

6.0 SOCIOLINGUISTIC SUN'

5.9 A. _1521,__.

L. NS

5.10

C 70 1%
C 71 2%

5.11

6.1 Project states that a sociolinguistic survey; 3.1 I .0
I for II for

il-LIZ1 group :21-i groin

II

1 was made
2 will be made
0 not mentioned

6.2 If a sociolinguistic survey was or will be made, 6.2 I
mark all groups included; II

I N-EMT II ii iT

1 arents
2 children
3 teachers

4 community
5 others

(specify)

6.3 Lague dalinance of N-23:IT groups (chec".: IL:parents, C..teachers)
will be determined by the extent each language is used in different domains
through various means of communication.
e.g. specify extent descriptively; never, sometimes, always 6.3 A

B NS
USE NCN-LBGLISH LANG. USE EDGLISE

DWAIN'S; LISTENING SPEZING MUXVICiorl.rrIUG'LISTENING.SPEANING
1 Home

'

2 Church
3 School

1. ...... ..... . . .... .....
4 Work
5 Socializing

.1.

. ... ..... .....i. .

6 Neighborhood
.1

i

7 film-TV-radio
i

8 liagazines,ne* .

9 Others $ 7
I

.

(specify)



Page
5

6.4 If not included in surveys how was student's language dominance 6.4 14
.

determined? I II II. 4

U-EHT FIT
1-inferred by use of surname
2-established by formal testing of students
3-assessed by informal means (specify how)
4-not mentioned

p.25 audit in C71 notes no indication of plans to determine home language of chil-
6.5 Sociolineuistic Survey includes; (check all that apply) drrn 6.5 h

An analysis to determine if an interlanguage exists
in the community, (e.g., a mixture of two languages
which serves as a single system of communication for
a group of people).
1-yes
0-no

Attitudes toward maintenance or shift:

6.6 II-EIT parents' attitudes toward maintenance of child's
N -MIT in particular domains of use or complete shift
to English
1-yes
0-no

6.7 EC1T parents' attitudes toward their children's learning 6.7_111a
of the N-EIT language
1-yes
0-no

6.8 Children's own attitudes regarding the second language 6.8_.
they are learning and the speakers of that language
1-yes
0-no

6.9 If not included in survey hotr were parental and/or
community attitudes toward N -ZIT maintenance
determined?
1-will not be assessed
2-will be assessed, method not specified
3-has been or will be assessed by method other than
sociolinguistic survey (specify how)

6 . 9.11

6.10 1-After sociolinguistic survey is made, how does it influence 6.10
program? (specify) (e.g. transfer or maintenance instructional
programs)

0-npt mentioned

7.0 STAFF OMECTION

7.1 Linguistic background of project teachers, by nu,..0er in each category:
(indjcate non-English language in each box)

X 7 ulguaze dominance not specified
7.?!: ::other tongue not specified

(if any inforuation is not
specified, cross out that



1-yes
0-no

Attitudes toward maintenance or shift:

6.6 N-ZIT parents' attitudes toward maintenance of child's 6.6 h_
N-ZIT in particular domains of use or complete shift
to English
1 -yes

0-no

6.7 ELT parents' attitudes toward their children's learning 6.7 1511
of the N-IT language
1-yes
0-no

6.8 Children's own attitudes regarding the second language 6.8_11'1
they are learning and the speakers of that language
1-yes
0-no

6.9 If not included in survey hou were parental and/or
community attitudes toward N-ZIT maintenance
determined?
1-will not be assessed

2-will be assessed, method not specified
3-has been or will be assessed by method other than
sociolinguistic survey (specify how) 111.

6.9.11'S

6.10 1-After sociolinguistic survey is made, how does it influence 6.10
program? (specify) (e.g. transfer or naintenance instructional
programs)

0-not mentioned

7.0 STAFF 3MECTION

7.1 Linguistic background of project teachers, by number in each category:
(inajcate non-English language in each ba;:.)

...X:,,alguage dominance not specified (if any information is not
..iather tongue not specified specified, cross out that

___. not specified whether monolingual or bilingual heading and complete the
rest of the chart)

A-Uonolinaual B-Bili
1 N E Dom. 1

i .... _ _. N=........_.L
NEMT

n:-

EMT IN:
E Don

N=

I=1 NEmT IN
N.=

A Total Number B Total Number
Monolingual Bil' goalC 70,p.24-25

II Me a.

7.1
I A

No.

I B
II A
II B
IIl A

Total Ihtlber
C 70, p.24-25

of Teachers

N
70, p.25-All teachers will be bilingual, Eng/Spanish.

ul B

A ..
B 26..

N



7.2 Linauistic background of 0role,st aides
(indicate non- English language in each

X Language dominance not specified
x Mother tongue not specified

Not specified whether monolingual

I N-E Dom
N-ENT

II E Dom
EMT

II E Dom
1 N-Em

page 6

or paraorofossiopals. by number:
box)

(If any information is not
specified, cross out that

or bilingual heLding and complete the
rest of the chart)

A Monolingual. B Bilingual

Is

7.2
I A
I B
II A
II B
II A
II

1
B

1

N Total Number
A Total Number B Total Number of aides or
Monolingual Biingual paralfofessionals

No. %

7.3 ae(s) used by 1ilineual teachers: 7.3
70, p.25 -1,8ltettuAN,Wal, Eng/Spanish

1-Bilingual teachers teach in only one language

la-Bilingual teachers who teach in only one language teach in their
dominant language, whether that is their native or second language.

Bilingual teachers who teach in only one language teach in their
native language:

lb-only if native language is also their dominant language
1c-even if native language is ad their dominant language
1-0-not specified

see audit
3/10/71, p.4

Eval .

C 71,

2

(21Bilingual teachers teach in both their native nd second iatxuaakt
they can

in, regardless of which is their dominant language.'p.0
notacteeraach Spanish, altoughja0-language(s)used by teachers not specified they do teach Spanish. **

7.4 Language(s) uspd by dlingual aides gy naraorqtaisiong,s: 7.4 2lark all that apply

1-Bilingual aides instruct In only one language
la-Bilingual aides who instruct in only one language teach in

their language, whether or not it is their native l e.Ilingml a es who instruct in only ono lane. teach in their
language.

11)-only if nativc, 1Lnguap is _I= their dc,ninant L.nEN-ge
if antivo language is not their dominant language

,1-0 not specified

CVBilingual aides instruct in both their native and second language,
regardless of which is their dominant language. Eval. in C 71, p.6



II Dam
EHT

II E Dom
1 N-EiT

N Total Number

A Total Number B Total Number of aides or

Monolingual Bil ngual paracgofessionals

N AL_

7.3 9(s) used by ilineual teachers: 7.3 2

C 70, p.254YllietlifFigli, Eng/Spanish
1-Bilingual teachers teach in only one language

la-Bilingual teachers who teach in only one language teach in their
dominant language, whether that is their native or second language.

Bilingual teachers who teach in only one language teach in their
native, language:

1b -only if native language is also their dominant language
1c-even if native language is m_t their dominant language
1-0-not specified

() ndBilingual teachers teach in both their native a moo d 1 0.
Teacnerns re hat they canEval. in, regardless of which is their dominant language.

C 71, p.0 not teach Spanish, although

0 -language(s)ueed by teachers not specified they do teach Jill Spanish. **

7.4 Ianguase(s) uked by iiilingual aides or paraprofessionals: 7.4 2
(Nark all that apply)

see audit
3/10/71, p.4

1-Bilingual aides instruct in only one language
la-Bilingual aides who instruct in only one language teach in

their t language, whether or not it is their native language.
cries who instruct in only ono lang. toach in their native_ lang.:

1:1-only if native, luigu.7..gc) is _1c° their dudric.nt

v,r_ if nctivc: language is not their dominant language

1-0 not specified
C9Bilingual aides instruct in both their native and second language,

regardless of which is their dominant language. Eval. in C 71, p.6

0-language(s) used by bilingual aides not specified

7.5 CultaJfur teachers. aides. proJect director and evaluators by
nupber and percent (Nark all that apply) Specify cultural affiliation.

A. Teachers No. % B. Aides No. % C. Prof. Director D. Evaluator(s)No.

0

%

d..4100 INNI

0.11 .1111111 OEM,111111

11 00111110MINIM *WNW

IMMO 111111= 1111

0-not specified

**7,3 ExtensiveM-Service training was established and these tendencies have
been dispelled. (See P. attach. 2 71-72)

Acros. 3 4.



7.6 Selection of E-31T teachers from local commpity

b-not specified

Number of N-111T program teachers from local community

and % _of total N-MIT teachers.
but see 37 below (7.8)

pace 7
7,,6 No. %

7.7 Number and Proportion of teachers and aides of sane 7.7 A.

cultural baqwoupdas_R-Atzstyckent.s1
indicate specific percent on the blanh, or

if specified descriptively,
1-few
2-some
3-many
4-most
5-more than half
0-not specified

A=
B=

teachers
aides

A.

/3

7.8- Teacher qualifications - Training prior to project
. .11-- no 's

-C.-Indicate number of teachers with each qualification,
7.8_12177 119,A7 (all 4

if given)
teachers-) l'''

see attached Xerox
C 70, p.7-n.s. -qualifications not spcified

0- previous courses not specified

C* 71, p.81
Dial teacher must meet a specified level of language proficiency on a

standardized proficiency test of the non-English language through

which (s)he will instruct'
2.......teacher must meet a specified level of communicative competence in

the non-English language determined by a structured interview

3.____previous teaching through N -EMT (in country where it is a native

language, in Peace Corps)

6±)Allprevious teaching in-Irma-area
at primary level

5.. _courses in E-BIT language structure and usage

6.__courses in } -E literature

7. (e.g. Social Studies) courses learned through N-NIT

8..____any previous education through N-RIT

courses in teaching ESL-background in needed techniques, e.gESL
0. __courses in methods of teaching N-ElIT language

11.____courses in methods of teaching content (e.g. math)in N

12.____ certification in ESL
13.____ certification in teaching N -12IT

14.____ cross cultural courses

15. courses in the cultural heritage, values, deep culture of N -EMT

other qualifications, specify

C 71, p.81 ggas must be committed to the objectives of bilingual education
see below ** as directed in this project.

8.0 STAFF DEVEMMENT

Int E 69
p.62

Int E 69
p . 62

C 70,
1).5

0-No staff training mentioned
8'.1 :4411:149.19gtik_gferimtraitglEl..9K.twhftTA

glISLI.9212111-8:2K9-110.04.0110,113..I.P..-thtr.ollaiglaale
(mark all that apply)

n.s.-Training indicated, but nature not specified _.

1-English as their second language ..

--2-The teaching of English as a second language__ ....

3-X as their second language_ al e.,w 0 OD /..

4-The teaching of X as a aecond language____
5-11ethods of teaching other academic subjects
6-iiethods of teaching other academic subjects

1 n X la a e

8.1 A 2

B 2

A. For B. For Para-
le:Teacherp 0:91NaticAllE.

. .

X p.25, '70

...IP I al



4-most
5more than half
0-not specified

7.8- TeacjierRualifications - Training prior to project no 's

Tindicate number of teachers with each qualification,7.812177 9 P4,
(

111

if given) teachers

n.s. -qualifications not spcified
see attached Xerox

0- previous courses not specified
C 70, p.7

C 71, p.81
Auateacher must meet a specified level of language proficiency on a

standardized proficiency tgst of the non -En gliEh language through

which (s)he will instruct'
2.....teacher must meet a specified level of communicative competence in

the non-English language determined by a structured interview

3.____previous teaching through N -EMT (in country where it is a native

language, in Peace Corps)
Int E 69 6..)A123revious teaching in-ieesi_eres at primary level

p.62 5.. __courses in 11-E1T language structure and usage
6._courses in N-E literature
7.__4content (e.g. Social Studies) courses learned through N-3IT

8.._ any previous education through N-MIT
int E 69 courses in teaching ESL-background in needed techniques, e.g.,ESL
p.62 O. __courses in methods of teaching N-c' iT language

11.____courses in methods of teaching content (e.g. math)in N-ENT

1?.. certification in ESL
13.____ certification in teaching N-UIT

14.____cross cultural courses

15. courses in the cultural heritage, values, deep culture of N -EMT

other qualifications, specify
C 71, p.81 A411 must be committed to the objectives of bilingual education
see below ** as directed in this project.

8.0 STAFF DEVMOPMENT 8.1 A 2

B 2
0-No staff training mentioned

8:.1 The, project is offering. training..for .teftchers A. For B. For Para-
andSrpitrAprofossioppaAilLthe.followAno areas:Teachers arsfosals.
(mark all that apply)

n.s.-Training indicated, but nature not specified _
1-English as their second language

C 70, --2-The teaching of English as a second language__ X __X p.25, 70
p.5 3-X as their second language_______ AASIAR

4-The teaching of X as a second language_
5-Methods of teaching other academic subjects __

_.

_
i6iethods of teaching other academic subjects
in X language ..... 41. 44 11111...

vom

111.

I 4±,§411_
8.2 Stated goals of teacher traininc are: 8.2 II 4,6,10 Students

------I N-EMP II EMT
1- Understanding of socio-cultural valuet . and prictices .

2-Cross-cultvral training
----

3- Sensitivity to ethnocentricism and linEuistic snobberyC 71, 4-Rvareness of the sociel-emotional development oi
-X--(Xerox)P5 5-Strategies for accomodating the different learning

C
styles of

71 j> 6-Strategies for cognitive development of
10 7 7-Strategies for reinforcing the self-esteem of

8-Methods of cross-cultural teaching or teaching the
bicultural component
9- Formulation of pupil performance objectives

o 71 104Sethoda of evaluation of pupil performance objectivesp.7-8 4-4-inf)
List specific aouraes if given (or Xerox and attach)

1778--1 All must be bilingually & biculturallk competent
**7.8 204.1 must possess the basic skills to work eqclaren & the communityiali



8.3 Ittaiocireo__.:121e2-.Traui: Nark all that apply)

page 8
8.33,5,10,12;1g

1-courses
2-experiential, teaching supervised by master teacher
3-workshops where teachers offer suggestions to each other
4-use of video-tapes of teachersfor feedback on hQy thvzre doing
5-cross-cultural sensitivity training, t-groups num an D evelopment Program

6-interaction analysis (e.g. Flanders system)
7-other (specify) C 71, p.9
10-conferences 12-orientation(C 70,p.23) 1g-summer Training Institute

8.4 Project provides releaseco telassp_And oaraproffEgon- 8.4 !Q_____

als for joint lest= ulannin7: 1-yes 0- not mentioned

8.5 Eof ppt provides for parabrofeesionals to receive course credit 8.5 .1L___

toward eventual certification: 1-yes 0-not mentioned

How? cspecifir-

8.6 Paralprofessionallp role: 8.E 1

1-teaching whole class
2-teaching small groups
3-tutoring individually

4-clerical
5-contributing to bicultural component
how ?

aide used as an instructor C 71, p.8 audit

6-liaison with parents

8.7 TTaining_for pralect UssaraAJMAJMUNITALumignamJaAgiarmaJw: 8.7 A 39
(mark all that apply) A for teachers B for aides

0-not specified
1-University faculty
2-project's Master Tevbers
3-project's teachers 110.10
4-other (specify)

-consultants C 71,p.67 X no.

8.8 be Prom Egon of personnelgving_teacher training who 8.81aLs

.111111N.-...

11.1
011.10111

001MOINIOW.

1- bilingual

2-bicultural
3-N-aiT (specify background)

8.9 TrAining_iLapylded:
1-during a summer session C 70, p.24
2-during the academic year C 71, p.7,74
3-other (specify)

8.10 gallant of training:

A1-approximately equivalent to a

oolleg3 course
2-more than one course
3-less than one course

4-other (specif) 4.. AN Mx AL. AM. ea 111.

3....Moo arms OM.

8.9 .A.t.2_

8.10
B (indicate no. of hours)

5 weekly 6

6 monthly 7.12
7 bimonthly C 71, p.73

8.11 EHMJACT and Pr02STI42115491MALAN10.4111-InalakRE:
or: if specified descriptively, indicate

0-not specified 6-most

1.100% 7-many

no. %
8.11 .16

(total of
6 teachers)



8.5 pviect;psovides for paraprofessionals o receive 8.5 .p
toward eventual cerldacatjaa: 1-yes 0-not mentioned
How? (*specify)

1.6 Partrorofessional's role:

1-teaching whole class
2-teaching saall groups
3-tutoring individually

4-clerical
5-contributing to bicultural component
how ?

6-liaison with parents

aide used as

......111/rommiaMmrrwiwrim..

8.E

an instructor C 71, p.8 audit

8.7 Training_ for pro iect teackeasitaLmtaaolessionalLiaziminJz.: 8.7 kaact
(mark all that apply) A for teachers B for aides

0-not specified
1-University faculty
2-project's Master Tegphftrs
3-project's teachers
4-other (specify)

consultants C 71,p.67 X
8.8 Proportion ofLpersonikpLgAing, teacher training who

azg.:

1-bilingual
2-bicultural
3-N-MiT (specify background)

no. %
8.81 wo

3
8.9 Trainkngipmyided:

1-during a summer session
2-during the academic year
3-other (specify)

8.10 &tent of training:

C 70, p.24
C 71, p.7,74

B (indicate no. of hours)

8.9

8.10
5

A1-approximtely equivalent to a 5 weekly 6

712._college course 6 monthly
2-more than one course 7 bimonthly C 71, P.73
3-less than one course
4-other (specify)

Au., alb. am.. 1...
no. %

8.11 Number and Proaollionot
or:

0-not specified
1 -100%

2 -more than 75%
3-50-74%

4-25-50%

J9A911921ARE4.4NLInkilling.:
if specified descriptively, indicate:
6-most

7-many
8-few
9-other (specify)

8.11 1.4_ _

(tota16l of
6 teachers)

5-1-24',--ohe teacher attended summer training institute in Guadalajaro,
Jalisco, Mexico C 71, p.9

9.0 TEMIERS' ATTITUDES

9.1 Teachers'attitudes are assessed: (Mark all that apply)
0-not mentioned
1-to N -21T language or dialect

2-to N -E4T students - expectations of achievement
3-to N-EliT culture

4-prior to participation in bilingual project
5-after project training

C 71, p. 6-after participation for a period of tine in project
94 (inf)

7-through a questionnairel(A40441%.-
8-other (specify)

C 71, p. 64--checklist

9.1 .6,.



IRE- SERVICE AND IN-SERVICE FOR BILINGUAL EDUCATION TEACHERS AND

ADMINISTRATION STAFF 1970-1971

The project director and project coordinator commenced serving

he program on August 3, 1971. The director occupied his time with

ffice procedure, staff recruitment, arranging for in-service work-

hops, dissemination of information, contracting, meetings with ad-

isory committee, staff sessions, parents meetings, and attendance

Audit Institute in San Diego.

The coordinator worked with the teachers in planning, acquisition

)f materials, supplies and test schedules.

On August 24,25, and 26, 1970 all teachers, who had not previs-

'ously attended a Human Development Institute, attended a Human Dev-

elopment Seminar at Las Vegas, New Mexico. This seminar was directed

py Dr. Uvaldo Palomares and Mr. & Mrs. Jerry A Lynch. The seminar

focused its attention in teaching teachers to get close to the children

regardless of age level. Teachers learned to instill responsibilities,

self-confidence, and responsiveness in children even when they do not

understand verbally how to express themselves. Teachers learned that

children lack awareness and that a Human Development Program opens

all channels of comunication. (See attachment 1.1)

The teachers in the project have met the challenge with enthusiasm and

have performed above and beyond our expectation. Since this was a new

and untested approach in our schools we did not know the requirements

and reactions of the teachers and we were indeed fortunate in our

selections. Naturally they have learned considerably and have been and

will continue to be the driving force that makes the program succeed.

r..



19.0 STAFF PATTZiNS

10.1 fikaPAIIOTA: (marl: all flat apply)
,0-not specified..

C 70 11) 0291,_tean teaching ".

2-cluster teaching
3-shared resource teacher
4-other (specify)

discontinued in 2nd yr., see C 71, audit
P.7

pace 9

10.2 pIamc 70,p.24 10.1

1-bilingual teacher
2-ESL teacher 10.2
3-bilingual coordinator
4 -aides or paraprofessionals
5-consultant pSychotherapist
or guidance counselor

6-other (specify)

1

1

10.343r_e_rage lattaber of_.2.upi. s.

00-Lott sn ie
70 p'.4324fTille teacher-pupil ratio will be 19-1

10.3 __26
(inf)

10.4 Average number of aides pr Parimfegpinpg, per slim: 10.4. 1

0-not specified

10.5
1 (inf)

10.5 Aviugge-iivelb.e.r.s&J1-21ZULiailingualaidea .(nr_para-
pRofespoilgpi_ney

0-not specified Educat. A in C 71, p.4

10.6 L4154.14.144kIommAlp hilyAngmnst difficulty in learning

1- individually

2-in small groups
0-not specified

by: 3-teacher

4-special remedial teacher
5-paraprofessional
6-parent tutor
7-older student tutor
8-peer tutor
9-not specified
10-no special help given

10.6
0 9

We have not been able to
individualize instruction
to the degree that every
child is receiving ESL or
SSL instruction in accord-
ance with his needs.
C 70, p.5

11.0 INSTAUCTIONAL COU'ONENT - DILATION UID =TENT OF BILINGUAL CONPONENT

11.1 Duration of Bilingual Education (policy) I II

pgg language will be maintaipeclipprngygm: .E DOE
(marl: all that applyT NENT
0-not specified hou long
1-as the alternative language of learning
for as long as desired

2-as the medium of instruction for special
subject matter (e.g. cultural heritage)

3-only for the length of time necessary for
the acquisition of sufficient English to
permit learning of academic content at an
acceptable level in Ehglish

I

A DOi

-

11.1 I

11.2 gpg, yearp. Apes, 2rojep_ti_tg.e. is o; tidal ipptyuct_iop. 11.2
for F-ELT voup through 11-BIT ).gAzupg.e.. pontipue?



C
.,

70,
f
icf.eg fide teacher-pupil ratio w.1_. c,e

10.4 Average _pumber of .aides or2maprofp2pj.p.agp pesisj.hs,A:
0-not specified

10.4

1 (inf)

10.5 Ilverage_nuaber,ALR-ralarJantlinguaLidgles.(arara-
10.5

cfpfes,$).ogalpikey Educat. A in C 71, p,4
0-not specified

10.6 iipeckil aide to mils haykla most di.faclikkr in learning 10.6
0

'
9

is given:

1- individually
2-in small groups
0-not specified

by: 3-teacher
4-special remedial teacher

5-paraprofessional
6-parent tutor
7-older student tutor
8-peer tutor
9-not specified
10-no special help given

We have not been able to
individualize instruction
to the degree that every
child is receiving ESL or

SW, instruction in accord-
ance with his needs.
C 70, p.5

11.0 INSTAICTIONAL CCUONWT - DU:ATIOU 2,721ZUT OF BILINGUAL

11.1 Duration of Bilingual Education (policy)

PrAT lanmatx111..be mq1DALiPed .#1 ProWPA:
(mark all that applyr-
0-not specified hou long

1-as the alternative language of learning

for as long as desired

2-as the medium of instruction for special

subject natter (e.;. cultural heritage)

3-only for the length tine necessary for

the acquisition of sufficient aigliqh to

permit learning of academic content at an

acceptable level in Zhglisll

.E 1:01.1

NEWT

...or

COUPON NT

II II1

DOi 1j1011

EhT HUNT

a.m.. am...W.0

11.2 liowmpxst _year). Asps. zepject stp.:t,e. is Ftiral, for instruction
for E-E1T group throupth U--Err 1pplume. to continue?

0-not mentioned
if for a particular number of years:

1 2 3 4 5 6 7 8 C 10

(if specified in teras of a condition, please state it -

e.g. "if a child begins learning in u-airr and Foglish in Pre-K,

N -]1iT instruction should continue through high-school')

Duration of Bilingual Education (in practice) (iAmrk all that apply)

11.3 ficporkt

code:

for each

11.1 I
II

11.2

lepyrk4L. ip.....intkoslupps, in which grade : 11.3 I
0= N.A. (if no ad) II

13 14=

grotp I1.A. Pre-r. K 1 2 3 4 ; 6- 7 8 9 10 11 12

I Z-i; DOh

II EDW.
D0h/NENT

10.1 * 1--work in teams of 3's directly and as an overall bilingual program

team



11.4_111A....WPWLZO:JAPAY.5akbgairl;IIA.JAAWPTP.WIRDA1
wa n at .t:11A indicated grade_leyel.:. (iAlicate specific wade)

00 0 not grades

code: (if no IIIT)mentioned 1.3 4-6 7-5 10-12 13-c011ege
I J)011

II 3-.1
ill DOLL /iYL:i IT

code: 13=College or University (Other professional training) 11.4 I
14.Federal, State, or Private Vocational Job training I 0

page 10

14 Voc.
training

11.5 Seccnd,41anLuage dopipant students J..g.

projected through grade:
00 if 0 not grades

code; no aiT specified 1 2 3 4 5 6 7 8 9 10 11 12

11.5
It,.

II Ea
N-aiT/E Dora

11.6 bparning,J.Atliej.z native for pcznzkia.j.kh dopinsnt
st u de nt s is z.ojected _through m.de:

C=not specified/Grade 1 2 3 4 5 6 7 8 9 10 11 12

11.7 The amount of instructional time in and through their native

per lay tor N-3111 students who are N-E dorainant i:
04exi an-Am er 1 can) k Sp ani. sn-d0Minant )

code: C=not specified m=uath s = science ss = social studies

11.6 0

(Spanish)

11.7 11.8 11.9

'an. per day
see bottom°
note

rtAbr2442:-. [r
PreK

f instruction

see *era 10 Q-5

Total 14in. per Subjects taught % of time per day of
L

tke pp.z11/1-A,_LT__
day of any in native lang. instructic

. Pre K-1.- .10.-M, . +YAM... 1- ...arm. - 411 . AI. ...Mo. -/. ..... . a .... ...N. . ......... a- am . ..o..... .........

vol

1 SS 1 -WO, ....b. ..... . . . . A.-a. - ...
A8 2 402

3!
4'
5

6,
7

1-

8

9

3.
_ LA

5
6

7

.!9

11.10 The amount of instructional time in and through their native language

for students who are English doninant is:

see bottom
code:

note

Pre

ai erkite
s ec meri°gni.

= not applicable, no N-alT, E dorm students

11.10
Ian. per day
of instruction
talrouch. 11.-74U.

11.11 11.12

Total llin. per Subjects taught ;4 of time pea day of

day of any in native lang. instruction

i
Pre K . ,....._........i



11.5 :SPPAPAhlIVILWQP.).PExXngIZI-4PEAA404i414411t.P:tAPAtA. 4 11.5 19 no

PYPiPPtPA.tATPMel...EYaSIA: Il ....

00 if 0 not grades
cocle. no za specified 1 2 3 4 5 6 7 8 5 10 11 12

II FAIT

I IL N-IliT/E Dom
1 ow 41.. a.

--

11.6 LeaEn4NLi10110.21 native laAMMUOITN0/1:412.14.shdolliPAP:t. 11.6 0

students is 2yojectei tNnyugyi grade:
C=not specified/Grade 1 2 3 4 5 6 7 8 5 10 11 12

11.7 The amount of instructional time in and through their native language (Spanish)

per lay for N-zia students uto are H-E dminant is:
(mexican-American) (Spanish-dominant)

code: C=not specified m=math s = science ss = social studies

see -o.ero)e 10 4-3

11.7 11.8 11.9

see botto -oMin.
per day Total Min. per Subjects taught % of time per day of

m_ f instruction day of any in native lang. instructicil -note__.__________...._____,
PreK '4

!-
-.... 4 --------_-._.--....., Pre _IC

1 -4:0
2 SS 2 40
3 I - .3.

4
,

5 5.
6 : 6

8
7

I- 1
7

9
10 '10

11 <,
,11

12 12

!9

11.10 The amount of instructional tine in and through their native language

for students who are English dominant is

see bottom
code: 0,;F, not s-pecified N.A. = not applicable, no ICI -HIT, E dory students

note (mexicst-mericani

11.10
Kin. per day Total Min. per

of instruction day of any

:t.tr.ove,h. /1.-Z.U..........,5.n.s.trx.w.tispn

PreL s-
1"

1 '
1 .

2
1

4

.J . . ..
.i,

4
I

..4 ....... .. .........44
6

.

5 -1
; ..,. ... ...... .. ...... '6

-4 t 5

7 , 17

8
: 8

. .9c
10

11 .11..
12 ...

1 ,12..

1

4

11.11 11.12
Subjects taught % of time per day of

in native lang. instruction
throusit.".=:7

Pre K
1 1

'2

.....

..........

10 ..................

Eval. Design p.58 in C 71, p.2--Teachers will spend 40% of their time in
presenting the preceding objectives in the dominant language of the child.
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Formal Proposal Part II

I. The bilingual instruction proposed will lncornorate the teaching

of not only Spanish language skills and further development in

English language skills, but also instruction in the area of Social

Studies. The project is designed to upgrade the proficionc., of the

children in the following:

Communication skills in the English language throggh the use of a

recognized program in the teaching of English as a second

language and the teaching of all the basic skills (understanding,

speaking, readinn and writing)."

Through the teaching of the social studies curriculum in Spanisn the

children will attain all the basic concepts in this imnortant

area of the curriculum. This will lead to a development in crncents,

and skills related to society:

A. Home situation

B. School setting

C. Community environment

In achieving these goals, instruction will also be provided for

furthering vocabul'ry skills, learning concepts in safety and healtV

as well as historical facts.

As another objective of the program we will also provide instruction

in Spanish to give the swish sneaking child basic literacy skills

in his home or mother tongue, rho Snanisn spoken in tn:s area is less

than standard. The chiWron must 'first attain a functi,,nn1 level

-5-
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in the language bofore subject matter can bo presented and the proher

thought processes developed. The main effort will be to reinforce the

child with his mother tongue, and instruct him In its proper usage,

while concurrently presenting the second language and allowing acceptable

concept development while linguistic skills in both languages are being

improved, There will be children in the project with Spanish-surname
.

who are English monolinguals and along with the other children will

profit from learning Spanish. We feel a responsibility to teach the

language as well as throuoh the language. We elan to enrich the language

repertoire of the monolingual (English) while providing an immediate

and familiar medium for the Spanish-speaking child. Because of the wide

range of proficiency in both languages we are planning to teach both

languages as first or second exposures.
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COMPONENT NAME: PERFORMANCE OBJECTIVES - PROCESS

First Grade

Second Grade

Third Grade

Teachers will spend 40 percent of their time in presenting

the preceding objectives:in the dominant language of the

child. (Forty percent (400 is chosen because the behavioral

objectives for the program are located in the language arts

and social studies.)

Of the 40 percent allotted to this bilingual program

1) The teachers will spend 50 percent of this time

on the objectives in language arts.

a. Approximately 50 percent of the language

.
arts' time will be in reinforcement and/or

repetition using the dominant language.

b. The remaining 50 percent will be used to

introduce new objectives using the dominant

and secondary language a proportionate time.
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It is expected that during a given week

an examiner will find the teachers and aides

working at the language arts objectives 20

percent of the total instructional time.

2) Teachers will prepare and display materials expres-

sing the objectives in attractive and bilingual

fashion.

3) Teachers will prepare lesson plans and plan with

aides to present and reinforce the language arts

objectives.

Frequency

Evaluation

Person
Responsible Instrument

1) Bi -monthly visitation Director Checklist
2) Three times yearly Evaluator

visitation
3) Final report write up Evaluator

Of the remaining 20 percent (out of the 40 percent allotted

to the bilingual program)

1) The teachers will spend all the time on social

studies objectives

god_
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a. Approximately 50 percent of the time will

be in reinforcement and/or repetition using

the dominant language.

b. The remaining 50 percent will be used to

introduce new objectives using the dominant

and secondary languages a proportionate time.

It is expected that during a given week

an examiner will find the teachers and aides

working at the language arts objectives

20 percent of the total instructional time.

2) Teachers will prepare and display materials expres-

sing the objectives in attractive and bilingual

fashion.

3) Teachers will prepare lesson plans and plan with

aides to present and reinforce the language arts

objectives.

ell

/0 t,
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Evaluation

Person

EFISLIVISE
Responsible Instrument

1) Bi -monthly visitation Director
2) Three times yearly

visitation
Evaluator

I) Final report write up Evaluator

Checklist
w

w

COMPONENT NAME: PERFORMANCE OBJECTIVES - MANAGEMENT

basupport of the bilingual program

1) The Director will visit the classrooms of the

bilingual program once a week conferring with

teachers, aides, and where practical, children to

a. Observe the progress of the program

b. To discern the special needs it may have

at the time.

c. Maintain open lines of communication between

teachers and Director.

2) The Director will provide special in-service meetings

and institute to support the instructional needs of

the teachers.
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3) The Director will provide services to the teachers

on a reasonably prompt basis. These services to

include ordering of materials, demonstration of

classroom methods, etc.

4) The Director will provide a list of the activities

required of him as Director and of any other person

serving at the administrative level of the program.

Evaluation

Person
'mummy Responsible Instrument

anthly Teachers Checklist

4-yearly Evaluator Report

r :
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11.13 1-Program is one-way - only non- iglish iiother Tongue 11.13 2,...1110)
students (including N-EI1T-E iglish dominant). Ehalfsh
nother tongue students do not receive instruction in
a second language

0-no English ilother tongue students

2- 2-way: Eris. Dom. students learn Spanish
11.14 The amount of instructional time in and through their second language

for pupils who are native speakers of Ehglish is:

code: 0 = not specified N.A. = not applicable, no English liT students

11.14 11.15 11.16
iiin. per day Total min. per Subjects taught % of time per day
of instruction day of any in se.crod lang. of instruction
through N-LtriT instruction through N-33

PreK

2 i
3

g ]
. Pre X

1
I

1,1
1-

4

,.3

4 i....
5 ,

........ ... j ....... .. .. 14

,5
i

6
t

6

I
7

r
..... ..:'

i

. , c li

1 . 1

10 I ,10
11 11

.....

12 [

11.17 11.1.1ies1 pr_pepargtalanguageu.sagelay..teachey. and /or aide 11.17 .5 (ini)
in the classroou (mar!: all that apply)

(inf)

0-not specified
1-languages are never mixed by either the teacher, aide or the
pupil in any one class period; only one language is used.

2-the second language is used exclusively.by the teachersaide
and pupils during at least one portion of the school day.

3-the teacher uses one language exclusively within a class period,
pupils.are allowed ,c use either native or second language.

4-the teacher uses only one language; however, the aide or para-
professional uses another during the same class period; students
nay use either.

5-the teacher reinforces any conversation initiated by the child
through the use of whichever language the child has used at the time.

6-constant switching from one language to another by teacher during
lesson.

7-the teacher uses English and the paraprofessional then translates
the sane material or N u it
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of instruction day of any in lang. of instruction
through instruction throAgr...

PreK
1

i

I- 'Pre K4

11

2 2
.1-

,

4 ; 1

;
I

i

I

55
6 . i 6

l7 , . i7. .

8 ; 8
iic ,.

I ... 5.. . ..... . . .t

10 I.

.. .

i 4

10

i . i . . .: ... - . . .

1 1 1 1
t

11.17 Hi,N.951 SKAAPPTOBJaPPPIAPPPEAPIYtAk41kr and/or aide
in the classroom (marl: all that apply)

(inf)

11.17 5 ( inf )

0-not specified
1-languages are never mi...ced by either the teacher) aide or the
pupil in any one class period; only one language is used.

2-the second language is used exclusively by the teachersaide
and pupils during at least one portion of the school day.

3-the teacher uses one language exclusively within a class period;
pupils.are allowed to use either native or second language.

4-the teacher uses only one language; however) the aide or para-
professional uses another during the sane class period; students
may use either.

5-the teacher reinforces any conversation initiated by the child

through the use of whichever language the child has used at the time.
6-constant switching from one language to another by teacher during
lesson.

7-the teacher uses English and the paraprofessional then translates
the same material for N-ZiT pupils.

8-other (summarize)

12.0 HETHODS OF SECOND LANGUAGE TEACHING

(liie.: all that apply; some projects nay use a combination
of methods)

C 70)
1-Audi p4ingyal habit shills or behavioral approach. EMphasis

1).10
on communication. Includes contrastive analysis of sounds
(units) in both languages by teacher and students) student

S.-et Iceof repitition of tapes and/or fluent teachers' model sentence
C cry licc.elatterns until responses are automatic. Structural drills and

dialogues are systematically presented. Includes direct as-
sociation between object and word in second language in a
secuence of patterns learned in complete sentences. Inductive-
generalizations drawn from examples.

2-7791113forPa:O.Pngre.POWYPAPPTPA01.
Acquiring an understanding of the structural patterns or
grammatical rules of a language.

12.0 1
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oie#4,0.4-5 or_. Sec.-ocuA , Lart3u.acle_ Tecx.s.1;tn

There are two classrooms on each of two grade

levels.-first and second--involved in the bilingual

educationprogram. In each classroom there are a teacher

and teacher-aide, and some 25 children, and on each level

there is a Spanish specialist teacher who divides her

activities among the two classrooms for that level.

The project coordinator and the director apparently do

not participate.in instruction. For the most part, the

two specialists conduct instruction when Spanish is the
;..

=

.-...
. .

- .

vehicle or the content for instruction, and the regular

teachers and to some extent the aides conduct instruc-

tion using English. However, teachers and aides also

use Spanish in instruction, and the specialist at the

first grade level used English along with Spanish in one

presentation.

All instruction observed at the second grade

level was conducted with the entire class, although there

are two reading groups in at least one of the rooms.

Pupils were seated in horseshoe arrangement where the

teacher or st.scialist usually occupied front center,

and aide and the third adult would ace the e 'mete

'

. :
. -.

-1
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and teacher-aide, and some 25 children, and on each level

the re is a Spanish specialist teacher who divides her

activities among the two classro'ms for that level.

The project coordinator and the director apparently do

not participate.in instruction. For the most part, the

two specialists conduct instruction when Spanish is the
. ..... ... a

i...
. .. ..

vehicle or the content for instruction, and the regular

teachers and to some extent the aides conduct instruc-

tion using English. However, teachers end aides also

use Spanish in instruction, end the specialist at the

first grade level used English along with Spanish in one

presentation.

All instruction observed at the second grade

level was conducted with the entire class, although there

are two reading groups in at least one of the rooms.

Pupils were seated in horseshoe arrangement where the

teacher or specialist usually occupied front center,

and aide and the third adult would pace the perimeter,

stopping occasionally to assist a child. In this format,

when all pupils were working' on the same page in, say, the

;English spelling workbook, it was difficult for the audi-.'

for to see how any variation among pupils' responses

could arise, and how, if it did, the teacher could find

out where the problems were, so as to modify her instruc

tion.

The auditor also observed instruction given via
EP

Spanish in cursive writing and also via Spanish, a dic-

tation ;mercies in which the pupils printed phrases

based apparently upon those in the laidlew readers. For

this exercise alternate children wrote one of two series

of utterances, probably in an effort to reduce copying.

In'the other second grade room individual pupils were
,1 =.

.

a . . I I . I a
o

. .......



-4-.-. -..

reading aloud for the class from the Laidlaw certilla,

La Escuela, p.. 25. An exercise involving listening

comprehension of verbs and adverbs in Spanish was also

held.

In one room, there was indirect evidence of con-
.

tinuing instruction in mathematics in'the form of recent

addition exercises that had been corrected but not re-

turned and in the other room, evidence of instruction

in reading English in the form of completed exercises

in Miami Linguistic Readers workbooks, and in English

spelling in the form of completed exercises in Ginn. In

the Miami readers, one group had done work from Level 11

and the other from Levels 7-9

At the first grade level, in one classroom

. pupils had been given an addition exercises those who

completed it went to work with clay. fhe 'teacher cor-

rected papers from a previous exercise meanwhile, and

the aide worked with individual children. The Spanish

specialist teacher then presented film strip on South.

west Indians to the whole class, and lectured and asked

questions about the film in both Spanish and English.

In the other classroom, the teacher led half the class

in dramatization of a segment from the Tug Duck reader

of the Miami series. At the same time the aide monitored

the other half of the children who wore earphones and

appeared to be listening to consonant blends from an

6

. ".
.

.0

.

f



.......................4..a.....11O../r.................-..- ......,........a.......-..-.-.....

Ideal recording and writing on an accompanying dittoed

seatwork exercise. The first half of the class then

took "test" based on Tug Duck, for which they put

shields around their desks, ostensibly to prevent copying.

The above observations support the conclusion

that teachers regularly present instruction via Spanish

in speaking, reading and writing Spanish, and social

studies and via English in reading and writing English,

mathematics, and perhaps also social studies. Also, vile

teachers appear to have wide freedom in approaching

instruction, judging by the great differences in format

from whole'group, uniform response to a modified experience- :.

center setup with aspects of contingency management.
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2a-inductive -generative approach: through listening to communication,
perhaps of peers, and attempting the new language in situations which

call for the student to generate sentences - test his understanding.
(the way native language is acquired)
Includes direct association between object, picture or action and

word in second language.

2b-deductive - the cognitive code approach: through initial formal

study and .,alysis of grammatical structures, then applying them through

examples, a. answering questions, or transforming affirmative sentences

to negative, declarative to interrogative, active to passive.

-Grammar - Translation ilethod
Formal study of rules of grammar and translation from first language

to second. Emphasis on reading in second language rather than using

it for oral communication.

13.0 DCINLITT AND SECOND LANGUAGE SKILLS SEQUENCE

AL -H# Language Skills Sequence there are
(*Audiolingual liethod: listening, speaking, reading and writing ) Eng.1 is /1-in ono-

X
1 II lingual Span-S e C erZor Copy Non Eng dom Eng dom * ish surname

it CA. students students children in
A in dam B in A in dom B in project
lang second lang second

lang lang

0 = not specified
(Use not applicable (n.a.) if project has no Eng. dom. students)

13.1 Second language listening - speaking 13.1 IB 1

skills are learned:
1-concurrently with dominant language
listening-speaking skills .1

2-after a specified level of compe-
tency achieved in listening-speaking
skills in dominant larv,lage

3-a specified period of time after
listening-speaking skills in dominant
language taught

4-before any specified level of lis-
tening-speaking competence achieved
in c.oliinant lane ace

13.2

13.2 AL1,1 sequence followed: IB

1-Listening-speaking proficiency IIA

precedes introduction of reading . IIB

2-2eading is taught concurrently
with listening-speaking skills . oa. It ...Yaw

3-Learning to read overlaps learning
of listening-speaking shills

4-There is some overlap between
learnin to read and to write



Les,civel oLc o t_ 2,as6ive.

;-Grammar - Translation ilethod
Formal study of rules of grammar and translation from first language
to second. Emphasis on reading in second language rather than using
it for oral communication.

13.0 DCIIINANT AND SECOND LANGUAGE SKILLS SEQUENCE

AL_H* Language Skills
(*Audiolingual flethod:

Ste c acne (.0,,
12c

Sequence
listening, speaking,

I

Y Non Eng dom
students

A in dom Bin

reading and writing)
II

Eng dom *
students

A in dom B in
lang second lang second

lang lang

0 = not specified

(Use not applicable (n.a.) if project has no Eng. dom. students)

13.1 Second language listening-speaking
skills are learned:

1-concurrently with ioninant lancuace
listening-speaking shills

2-after a specified level of compe-
tency achieved in listening-spea2:ing
skills in dominant language

3-a specified period of time after
listening-speaking skills in dominant
language taught

4-before any specified level of lis-
tening-speaking conpetence achieved
in clordnant lancuaGe

13.2 lall sequence followed:

1-Listening-speaking proficiency
precedes introduction of reading

2-2eading is taught concurrently
with listening-speaking skills

.

3-Learning to read overlaps learning
of listening-speaking skills

4-There is some overlap between
learning to read and to write

.101.11.1.

13.3 Listening-speal:ing proficiency s.e,t )(...% Cory /2 h--
determined by:
1-measure of listening- speaking
proficiency

.

2-informal assessment by teacher

13.4 Second language reading skills
are learned:

1-concurrently with learning to read
in dominant language

2-after a specified Level of dominant
language reading competence
achievement

3-a specified period of time after
etrniLg to read in dominant language

(e.g. a specific grade)

4-before lea-franc to rear: laikaduent

language

performance objectives not separated by dominant language groups, i.e.,
Dominant Language English-Spanish° throughout, 69-70

X

.

there are
English -mono-
lingual Span-
ish surname
children in
project

13.1 1B 1

13.2 IA 0
1B

IIA
IIB

1 3. 3

I

__2( HE_

13.4.

see audit
.1. in C 71,

p.6



/2- Cv;71 The bilingual Instruction proposed will incorporate the teaching

[. of not only Spanish language skills and further development In .-

/24.

English language skills, but also Instruction -in the area of Social

IStudies. The project Is designed to upgrade the proficiency of the

children in the following:

Communication skills in the English language through the use of a

recognized program in the teaching of English as a second

language and the teaching of all the basic skills (understanding,

speaking, reading and writing).

Through the teaching of the social studies curriculum In Spanish the

children will attain all the basic concepts In this important

area of the curriculum. This will lead to e development In concepts

and skills related to society:

A. Home situation

B, School setting

C. Community environment

In achieving these goals, Instruction will also be provided for

furthering vocabulary skills, learning concepts In'sefety and health

as well as historical facts.
<

As another objective of the program wevill,also provide instruction

In Spanish to give the spanish speaking child basrb literacy skills

his home or mother tongue, The Spanish spoken In this area Is less

standard.. The children must first attain a functional level

In the language before subject matter can be presented and the proper

thought processes developed, The main effort will be,to reinforce the
p.

st

7



Communication skills In the English language through the use of a

recognized program In the teaching of Engiisn as a second

language and the teaching of all the basic skills (understanding,

speaking, reading and writing).

Through the teaching of the social studies curriculum In Spanish the

children will attain all the basic concepts In this important

area of the curriculum. This will lead toe development In concepts

and skills related to society:

A. Home situation

B. School setting

C. Community environment

In achieving these goals, instruction will ifso be provided foi

furthering vocabulary skills, !earning concepts in.safety and health

as well as historical facts.
4

....

As anether objective.of the program we-wiliselso provide instruction

In Spanish to give the Spanish-speaking child bas Pc literacy skills

In his home or mother tongue. The Spanish spoken in this area Is less

V161;s1 standard. The children must first attain a functional level

VI. .. . . .

....'
In the language before subject matter can be presented and the proper

'' -

thought processes developed. The main effort will be to reinforce the

child with his mother tongue, and instruct him in its proper usage,

while concurrently presenting the second language and allowing acceptable

concept development while linguistic skills in both languages are being

Improved. There will be children In the project with Spanish-surnames

iwho are English monolinguals and along with the other children will

4
profit from learning Spanish. We feel a responsibility to teach the

language as well as through, the language. We plan to enrich the language

repertoire of the monolingval (English) while providing an immediate

and familiar medium for the Spanish-speaking child. Because of the wide

trange of proficiency_lkhoth languages we are planning to teach both

languages as first or second exposures.
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page 13
I II

Non Eng dom Eng dam
students Students
A B A. B

dom second dom second

lang lang lang lang

13.5 heading is introduced:
L- individually, when child is ready A A

.......... ..........

A A 13.5 IA A
or at a specific time during grade: -I:

..........
IB

1 IIA
..........

2 _ _ IIB
....... .....--

3 0.0W. 00.1....

13.6 leading readiness is determined by:
1-test of reading readiness
2-informal teacher assessment

13.7 Grade level reading is expected:
1-in first grade
2-in second grade
3-in third grade
4-in fourth grade
5-in fifth grade
6-in sixth grade
7-other (specify)

X X

oim.

m
mil

11...

13.8 Grade level academic achievement (math, science, etc.) in the
SECOND language is expected:

1-in the first grade
2-second grade
3-third grade

4-fourth grade
5-fifth grade
6-sixth grade
7-other (specify)

14.0 INTEG:1TION OF SECOND LANGUAGE LEZ,NING WITH OTHED. LEARNING: 14.0 I 2

(mark all that apply) II 2

I= N-E II= E
dom dom
students students

13.6 IA
IB-17

IIA
IIB

13.7 IA NS
IB

IIA
IIB

13.8 18 NS

IIB

1-Second language learning is only a sep-

arate subject for English-spealing stu-
dents; the second language is not used
as a medium of instruction for other

Veer, subjects.

,3w 2 -Second language learning is both a sep-
E 70,
inf

P.o arate subject and also a medium of
Xinstruction for other subjects.

Second lan qe learnin is always in-

AINNMENIM.

X



13.6 reading readiness is determined by:
1-test of reading readiness
2-informal teacher assessment

13.7 Grade level reading is expected:
1-in first grade
2-in second grade
3-in third grade
4-in fourth grade
5-in fifth grade
6-in sixth grade
7-other (specify)

13.8 Grade level academic achievement (math,
SECOND language is expected:

1-in the first grade
2-second grade
3-third grade
4-fourth grade
5-fifth grade
6-sixth grade
7-other (specify)

14.0 INTECATION OF SECOND LANGUAGE LEA:XING
(mark all that apply)

se.e. Yeiy
I 3 (4..

1-second language learning is only a sep-
arate subject for English-speaLing stu-
dents; the second language is not used
as a medium of instruction for other
subjects.

E 70 n
-Second language learning is both a sep-

.-*62 arate subject and also a medium of
(inf) instruction for other subjects.

3-Second language learning is always in-
tegrated with the learning of oourse
content (such as social studies) or as
a medium of cognitive development.

4-Academic content taught in the native
language is used as the referential
content of second language learning
(the same concept taught in the native
language is taught in the second
language).

5-Different academic content is taught
in the second language from that which
is taught in the native language.

0-not specified

. 6-other (specify)

X

WM11.1.0

XM...

science, etc.) in the

13.6 IA
IB

IIA 1
IIB

13.7 IA NS
IB

IIA
IIB

13.8 IB NS
IIB

WITH °THEP, LEARNING: 14.0 I 2
II 2

I= N-R II= E
dom dom
students s tudonts

X

w

X

.-
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The main effort will be to reinforce the

child with his mother tongua, and instruct him in its proper usage,

while concurrently presenting the second language and allowing acceptable

concept development while linguistic skills in both languages are being

Improved. There will be children in the project with Spanish- surnames

. who are English monolinguals and along with the other children will

profit from learning Spanish. We feel a responsibility to teach the

language as well as throuch the language. We plan to enrich the language

repertoire of the monolingual (English) while providing an immediate

and familiar medium for the Spanish-speaking child. Because of the wide

range of proficiency in both languages we are planning to teach both

languages as first or second exposures.



15.0 TREATHENT OF CHILD'S LANGUAGE:
I

Non Eng. dom.

students

A -in dom.

lang.

1-The child's language is respected.

It is not corrected, rather, all

of the child's speech is accepted.

However, the teacher provides a

model of the standard language
aiming toward child's eventual
control of the standard form.

2-The child's language is corrected-

the teacher points out errors and

demonstrates the standard form.

3-Other (specify)

0-Not specified

16.0 MATEMALS

1
1

16.1 Reading Materials-Types
Reading Materials are: (mark all that apply)

C 70,p.23 1-Linguistically based
%emit (flerrill or Ami Linguistic

I O.
readers, ITA, etc.) 16.1

C 70, p.23 2-Basal readersLaidlaw Spanish Berlina;

3-Dialect readers

Int £69
P.35

4-Experience charts (stories

dictated by children)

16.2 If some reading material is in

the child's dialect, indicate how

long it is used:
1-Grade 1

2-Grade 2
3 -Grade 3
4-Beyond Grade 3

0-not specified

0.111 11111M.

II

.2age 14

15.0 IA 0
Eng. dom.

.studentd IIA__

B 2nd A B 2nd IIB

lang. Eng. lang.

116

411

16.3 The following are techniques and materials used

0-none specified
1-pattern drills
2-dia:og meaorizution
3-choral repetition

4-songs AL-

5_procrazIm Awed instruction vAlitmisitp 1F-
6-itories read to children

AUDIO VISUAL !.IDES
'r- files, filnstrips

8-flannel or magnetic aoards

9-realia, graphic Oisplayq(posters)
10-records, tapes Music)

C 70,p.22
P.35
Int. E 69
C 70,p.15

01111111

11..111.0

1

for second language learning:

(int)
both E & NEMT--

.1



rrrTT-GU3-1.

control of the standard form.

2-The child's language is corrected-
the teacher points out errors and
demonstrates the standard form.

3-Other (specify)

0-Not specified

16.0 HATalIALS

16.1 Reading Naterials-Types
Reading Materials are: (mark all that

C 70,p.23 1-Linguistically based
Svc. Yamf (Merrill or Miami Linguistic

ty
aps/ readers, ITA, etc.) 16.1 IA._

C 70, p.23 2 -Basal readersLaidlaw Spanish Ser*O

3-Dialect readers

apply)

Int E69
p.35

4-Experience charts (stories
dictated by children)

16.2 If some readinG material is in
the child's dialect, indicate how
long it is used:
1-Grade 1

2-Grade 2
3-Grade 3
4-Beyond Grade 3
0-not specified

WM/IMO

16.2 IA

011

GIM1 4111.11

0.
011.10

16.3 The following are techniques and materials used for second language learning:
0-none specified
1- pattern drills

2-dia:og maorization
3-choral repetition

4-songs
5_procmmed instruction ttamuima O1-hadk.ST
6-Aeries read to children w

AUDIO VISUAL .:IDES
'7-films, filnstripe

8-flannel or magnetic aoards

9-realia, graphic Oisplayq(posters)
10-records, tapes linUsiC)
11-listening centers
12-multi-media approach

Experiential:
13-role playing
14-puppetry
I5-experience charts (word-picture chart r-715
16-primary typewriter
17-learning through direct experience

with materials e.g. Montessori
18-activity centers-chosen by child
19 -other (specify)

Learning outside the classroom:
20-field trips
21-suggestod TV programs,VAID l'Aft S
22r 'Alia. (specify)

al -dual
23.)

al-dual language experimental build-up
9-overhead projectors 2J-video-tapes 70,p.22) AF .Language

Master machines (C 71, p.11) 25-flash cards (Int Eval. 69, p.35)

C 70,p.22
5P.3

Int 69
C 70,p.15
C 70,p.22

YtIt.1
1 `i .tp

C 70,p.15

C 71,p.70

ft o
c-ory114 a

C 70,p.15
C 70,p.15
C 70,p.22

1

17.

18

4M...1mo

20

(inf)
both E & NEMT

con't column:
4125

=,..

41111.1
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CiLkes+Icio 16.I

B. Materials Acquisition, Adaptation and Development

--a
1q

As stated previously we would like to submit this component plan,

probably in early August, 1970. We suspect that we are presently

well-equipped in the materials section but we need more time to

evaluate and/or develop materials designed for oral language development

and cultural heritage and awareness.

Our basals in the three major areas (English, Spanish, Social Studies)

are evaluated presently as the best available for our needs, and include,

1) Miami Linguitic Readers - English

2) Laidlaw Spanish Series - Spanish

3) Prentice-Hall, Man in Action Series - Social Studies
(both languages)

We agree that the Miami Linguistic Readers are suitable for all of our

children, as we have used them for several years. However, we have not

established this point conclusively.

We are requesting one equipment item of major importance and cost. Our

school district is unable to afford this expenditure at this time through

other sources. The item is a Sony Vide Tape Recording System ($3943.00)

which appears in the budget breakdown with offered justification in

Appendix E pp 668'_. This equipment would have a great bearing on our

product and process evaluation particularly, and would allow us to record

model lessons, stockist reactions and teacher performance.

C. Staff Development

This component will include orientation and training for teachers,

teacher aides, coordinator and director.



atvesfloo 16.3 141.10-

SUPPLEMENT

Cor-ponent-----141=1AMai Dominant Language English-Spanish

Grade Level 1st /Ind 2nd

IIIKstorials to be used

All materials listed in another section. Materials currently being used
as well as appropriate materials selected or developed in the interim
and applicable to next year's program (complete list submitted in August).

Staffing

Teachers Director
Teacher aides Consultants
Coordinator Evaluators
Principal

Facilities

Classrooms and offices at Espanola Elementary School
Office - Central Administration

(eps4
Equipment

All project equipment, tape recorders, listening centers, overhead
projectors, record players, film and filmstrip projectors and video-tape
equipment.

Technical Assistance

1. Contracted: Independent Educational Accomplishment Auditor

2. Consultant: All consultant resources listed plus additional personnel
as yet uncommited.

11212et Requirements

Unable to determine accurately. Approximately 83% of Title VII budget.
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16.4 The sources of Non-English materials and textbooks are: 16.4 6(mark all that apply)

0-not specified

1 -arevritton. by native speakers of that language
2 -comme.-ially prepared and published in countries whereN-E is the native language
3-developed by the project's own bilingual staff
4-developed by the staff of another

bilingual project (specify which)5-developed in conjenction with project parents
6-developed by or with members of N-EMT community

C71, p.797-are culturally appropriate for N-E culture
(specify how this is determined)

8-are cross cultural
9-commercially prepared and published in the U.S.10-are translations of U.S. texts
11-are coordinated with materials used in the regular subjectcurriculum
12-other (specify)

70, p.8-Because of ltmited resources will attemptonly minimal objectives in the area of material devel, See C 71,10.79
16.5 The specific

bilingual/bicultural materials used in the language 16.5component are:
0-not specified
1 -xerox att...ched-page and document See )(etch( ti OL

17.0 STUDENT GROUPING

17.1 Student grouping; mixed or separated into dominant language 17.1groups: (mark all that apply)
0-not specified
Pupils of both linguistlasromust:
1-always mixed for all learning
2-mixed for language learning
3- minced for some academic subject learning
4-mixed for non-academic

learning; art, music, gym, health5-separated for native and second language 2.,arning into
Siceltitelf dominant language groups

!.t- ti 6-separated for most academic subject learning into dominantlanguage groups
C 70,p.217-never nixed for language or other academic learning8-other (specify)

10-grouped according to their abilities
Students are grouped for language instruction:(mark all that apply) 17.2---SL__--A.-more than ir the time B Less than the time0-not specified
1-total class

2-small groups (specify size)
3-individual instruction

17.3 Criteria for grouping:
Students0-not specified I Non Eng II Eng dom IhEng don

dom ENT ...MITInt An, 1-by age & IQ _L. _IL -p.2 2-by neive language
OINONINIMIN 41.3 -by da. aant language

4-by language proficienc



-(specify how this is deter fined)

8-are cross cultural

9-commercially prepared and published in the U.S.
10-are translations of U.S. texts

11-are coordinated with materials used in the regular subject
curriculum

12-other (specify) C 70, p.8- Because of limited resources will attempt
only minimal objectives in e area of material devel.. See C 71, p..79

16.5 The specific bilingupl icultural materials used in the language 16.)
component are:
0-not specified
1-xerox attached page and document zee xe(oi 14 a.

17.0 STUDENT GROUPING

17.1 Student grouping; mixed or separated into dominant language 17.1_ _A S
groups: (mark all that apply)
0-not specified
Pupils of both linguistic argues are:
1-always mixed for all learning
2-mixed for language learning
1mixed for some academic subject learning
, mixed for non-academic learning; art, music, gym, health

separated for native and second language learning into

See. lye cr dominant language groups

6-separated for most academic subject learning into dominant
language groups

C 70,1).217-never nixed for language or other academic learning
8-other (specify)

10-grouped according to their abilities
Students are grouped for language instruction: 17.2 0
(mark all that apply) A-more than ir the time B Less than ir the time
0-not specified
1-total class
2 -small groups (specify size)

3-individual instruction

17.3 Criteria for grouping:
0-not specified

Int A 70, 1-by age Sc IQ
p.2 2-by native language

3-by dominant language

Students
T Non Eng II Eng dom

dom MIT
INtr dam

NETT

4-by language proficiency
(ex. level of reading skill)

Int A 70, .a not applicable
3rd from last (no E.dora/NEIT) .
page--the gro p ng remains flexible with children moving from teacher to

18.0 TUTORING teacher and group to group when it is determined they can
function better by doing so.

08.1 Student Tutoring is: (mark all that apply) 180_242_
no-not mentioned
0-type iA not specified mentioned by Eval. in
1-inter-ethnic(N-FliT student tutors MT students) C 71, p.6
2-intra-ethnic (N-ENT student tutors N-MT)
3-done by oldatr children (cross age)
4-done by peers (same age)
5-other (specify)

18.2 Paraprofessionals or aides give tutoring or instruction as follows:
0-area not specified 18.2 2,3
1-inter-ethnic (N-EaT aide tors &LT student)
2-in the acqusition of native language shills
3-in the acqusition of second language skills
4-in other academic adb.jeste
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*18.3 Parent tutoring: (mark all that apply)
no-not mentioned
0-type not specified
1-inter-ethnic parent tutoring is used
2-intra-ethnic parent tutoring is used

page 16

18.3 nn

Parents are trained to become tutors for their children:
3-in the home by a home-visiting teacher
4-in an adult education component
5-in school through observation and guidance of teacher
6-as parent vol-'nteers who tutor during the school day
7-materials are provided for use in home by parents
8-other (specify)

19.0 CUPRICULUK PATTEOS 19.0 1

The stated curriculum pattern of the bilingual project:
1-Except for inclusion of N-ENT instruction the curriculum is

otherwise typical or regular, for this state.

There are other modifications whithin the curriculum of the
bilingual program which differ from traditional, typical curri-
culum such as: (mark all that apply)

2-a non-graded classroom: pupils of different ages are
grouped together during part of the school day

3-flexible or modular scheduling
4-small group instruction
5-individualized learning
6-open classroom
7-guided discovery and inquiry
8-a curriculum which is both child and subject-centered
9-others (specify)

10-if the program includes activities which complement
experiences children encounter in the home, community
and through mass media i.e. TV, describe below:

20.0 COGNITIVE DEVMUP1114T

20.1 Cognitive develop9ent in early childhood grades is fostered through:
0-method not mentioned 20.1 0

1-structured envirionment rich with materials child can manipulate
order, compare, match for perceptual motor development

2-non-verbal materials, such as Nontessori materials from which
children can learn sensory discrimination, matching, seriation,
counting, addition, subtraction

3-labeling and discussion of concepts related to time, space, distance,
position

4-labeling and grouping actual objects to learn classification;
I. t el.



/-;:aterials are provided f,Dr use in nom- py pal'ente
8-other (specify)

19.0 cunnicuLuK PATTEOS 19.0 1

Test_k.culuz pattern of tjie bilingual project:
1-Except for inclusion of N-EMT instruction the curriculum is
otherwise typical or regular, for this state.
There are other modifications whithin the curriculum of the
bilingual program which differ from traditional, typical curri-
culum such as: (mark all that apply)

2-a non-graded classroom: pupils of different ages are
grouped together during part of the school day

3-flexible or modular scheduling
4-small group instruction
5-individualized learning
6-open classroom
7-guided discovery and inquiry
8-a curriculum which is both child and subject-centered
9-others (specify)
10-if the program includes activities which complement

experiences children encounter in the home, community
and through mass media i.e. TV, describe below:

20.0 COGNITIVE DEVUOPIMT

20.1 Cognitive development in early childhood grades is fostered through:
0-method not mentioned 020.1

1-structured envirionment rich with materials child can manipulate
order, compares match for perceptual-motor development

2-non-verbal materials, such as Montessori materials from which
children can learn sensory discrimination, matching, seriation,
counting, addition, subtraction

3-labeling and discussion of concepts related to time, space, distance,
position

4-labeling and grouping actual objects to learn classification;
grouping objects with common attributes and labeling their
attributes (i.e. colors, sizes)

5-direct experience of processes of science through discovery, using
materials rather than text active experimentation by child with teacher's
guid..ncc rLthor thcm t_.:7.chcr dclonptration.

6-direct experience of math through discovery rather than instruction
7-other (specify or xerox) p. no. and document:

20.2 Cognitive development in later grades (grade 4 and above)
0-method not mentioned
1-specify or xerox p. no. and document
n.a. -no grade 4 or later grades

)14



21.0 SW-EST=

page 17

21.0 0
Stated methods of_proJect comoenent effected to increase self- esteem:

Set no-self-esteem net mentioned as an objective)(MM.'
17 4LIA- 0-self-esteem is an objective but methods not specified

Teacher encourages pupil to verbally express his feelings:
1-through role-playing
2-puppetry

3-language-experience approach: students dictate stories from
their own experience

4-teacher accepts, acknowledges ideas and feelings
5-teacher encourages non-verbal expression of child's feelings

through painting, music, dancing

6-teacher provides experiences ill which the various ways that
children act are accepted by the teacher; their actions are
discussed and the children are encouraged not to make fun of
"different" ways

7-teacher provides experiences leading to competency and
success

8-teacher provides experiences where occasional failure is
acknowledged as part of everyone's experience; second

Int E" 69,p.56:
The children
in a bilingual
bicultural en-
vironment will
demonstrate su
perior confi-
dence and en-
joyment of
school as com-
pared to the
children from
the 1st gr con
trol gp.

1:44401 Evdthumon attempts are encouraged
9-other (specify) (xerox or summarize) document page #
26- Palomares Human Development Program

Teacher provides experiences in pupil self- direction and acceptance of
responsibility, such as:

10-pupils act as tutors for other pupils
11 -pulls have some options in choice of curriculum
12-pupils choose activities from a variety of interest centers
13-older pulls participate in curriculum planning and/or

development

14-pupils write a bilingual newspaper for dissemination to the
community

15-other (specify)

22.0 LEARNING STRATEGIES 22.0 0

1-The project mentions the following specific )earning strategies
as important for leaching a particular ethno-linguistic group:
(specif or xerox) Document and Page no.
Example: Navajo childrgn resist participation in an authoritarian,
traditional classroom. An open classroom where teacher partici-
pates rather than directs all activities and students or groups of
students initiate activites, move about freely or s_t in a circle or
horseshoe rather than sit in rows, has been found more effective.

0-none mentioned



1 7+--ct,acr.ei a 1.0 1.cicen7-., 011%4 144111/2 Ju
demonstrate su- 5-teacher encourages non-verbal expression of child's feelings

perior confi- through painting, music, dancing

dente and en- 6-teacher provides experiences in which the various ways that

joyment of children act are accepted by the teacher; their actions are

school as com- discussed and the children are encouraged not to make fun of

pared to the "different" ways

children from 7-teacher provides experiences leading to competency and

the 1st gr con.. success

trol gp. 8-teacher provides experiences where occasional failure is

. acknowledged as part of everyone's experience; second

*Ti,s+tr;f4 EvddlAdd.ion attempts are encouraged
9-other (specify) (xerox or summarize) document page #

26-Palomares Human Development Program
Teacher provides experiences in pupil self-direction and acceptance of

responsibility, such as:
10-pupils act as tutors for other pupils
11-puils have some options in choice of curriculum

12-pupils choose activities from & variety of interest centers

13-older pulls participate in curriculum planning and/or

development
14-pupils write a bilingual newspaper for dissemination to the

community
15-other (specify)

22.0 LEARNING STRATEGIES 22.0 0

1-The project mentions the following specific ]Darning strategies

as important for reaching a particular ethno-linguistic group:

(specify or xerox) Document and Page no.

Example: Navajo children resist participation in an authoritarian,

traditional classroom. An open classroom where teacher partici-

pates rather than directs all activities and students or groups of

students initiate activites, move about freely or sit in a circle or

horseshoe rather than sit in rows, has been found more effective.

0-none mentioned

23.0 BIGULTWAL 001.1)0I121T

23.1 This program is: 23.1.___2

1-bilingual alone
2-bilingual and bicultural
3bilingual and multicultural
0-not specified as to which of the above

4-an ethnic studies program is included in the bilingual program

5-art, posters, roans., crafts of both cultures are exhibited in

the classroom
6-language and cultural content are integrated

7-other (specify)
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D. Self Concert
Otv...1Leti or% .

The children were obviously. happy. Only first graders can

reveal their state of being in such unique ways. They were not

bothered by my presence. Usually the children are shy and with-

drawn with strangers in these areas where few "outsiders" visit.

These children were friendly and responded freely to all my ques-

tions and even asked me a few of their own.

Spanish songs were sung with much enthusiasm and much to

my surprise, an Anglo child kept saying, "Let's sing another

Spanish song,"-and would call them out by name. The Anglo child-

rcn knew the words to the songs as well as the Spanish surnamed

children.

A Spanish finger play was also recited with much excite-
.

ment and apparent amusement. For the first time in my profes-

sional career in education in New Mexico, I saw Spanish surnamed

first graders use Spanish freely in the classroom without the
giggling and covering of mouths to hide their embarrassment when
someone was bold enough to speak Spanish.

The Palomares Human Development Program is an integral part
of the program. The program is so well known across the nation
that it needs no explanation here as to what it does for most of
the children's self concept.

The three teachers told the evaluator the children had

learned several New Mexican and Mexican dances which had added

17.6



.nose children were

tions and even asked me a few of their own.

Spanish songs were sung with much enthusiasm and much to

my surprise, an Anglo child kept saying, "Let's sing another

Spanish song," and would call them out by name. The Anglo child-

rcn knew the words to the songs as well as the Spahish surnamed

children.

A Spanish finger play was also recited with much excite-

ment and apparent amusement. For the first time in my profes-

sional career in education in New Mexico, I saw Spanish surnamed

first graders use Spanish freely in the classroom without the

giggling and covering of mouths to hide their embarrassment when

someone was bold enough to speak Spanish.

The Palomares Human Development Program is an integral part

of the program. The program is so well known across the nation

that it needs no explanation here as to what it does for most of

the children's self concept.

The three teachers told the evaluator the children had

learned several New Mexican and Mexican dances which had added

to their feeling good about "something" that was typically theirs.

Some of the dances and songs were presented at a Mother's Day

Program where the parents also were able to regain some of the

pride of belonging to a culture heretofore not visible in the

school. The same can be said of the native foods that were dis-

cussed.

The children appeared to "get along" with each other excep-

tionally well even in the late afternoon when the children were

obviously tired. The evaluator saw much sharing of pencils,

papers, and erasers during formal school activities. The evalua-

tor did not observe them on the playground to see if the same

pattern existed there.'

gva/41all.rs Pk:se/ape&



23.2 Cross-cultural awareness:
If project mentions specific values or nodes of behavior of
N-Err culture, please sumarize below: (or attach xerox)
found in document page

4

0-not mentioned

page 18

23.2 0

23.3 1-if project mentions efforts to decrease ethnocentrism in 23.3 0
either or both groups, describe below: (or xerox-document page /#i)

0-none mentioned

14
23.4 In the bicultural conpenent !znowledge of the N-3IT culture 23.4 no _Emecifi-

involves (marl: all that apply) cation as to type of
0-no bicultural component mentioned bicultural program
1-Humanistic aspects of culture: ideals and values, literature

(oral or written), achievement of particular people or politcal
movements

2- Historical-cultural heritage of the past--contributions to art
and science

3-'Deep' culture: family patterns and contemporary way of life.
4-Itemization of surface aspects of a country -- geography, dates
of holidays etc.

5-A specific culture only e.g. one Indian tribe
6-Various cultures of sane ethnic/linguistic group (i.e. Spanish-
speaking peoples)

7-A third culture different from NMI or 3IT
8 -Other (specify)

23.5 American culture is defined:
0-not specified

1-narrowly: primarily Anglo-Saxon orientation
2- broadly: ethnic pluralism of Americamulticultural

contributions of various ethnic groups discussed
3-other(indicate document and page number for xerox) or
elaborate in your own words

23.5



23.3 1-if project mentions efforts to decrease ethnocentrism in 23.3 0
either or both groups, describe below: (or xerox- document page/#)

0-none mentioned

hS .

23.4 In the bicultural corapenent !znowledge of the N -fliT culture 23.4 nospecifi-
involves (mark all that apply) cation as to type of
0-no bicultural component mentioned bicultural program
1-Humanistic aspects of culture: ideals and values, literature

(oral or written), achievement of particular people or politcal
movements

2- Historical-cultural heritage of the past -- contributions to art
and science

3-'Deep' culture: family patterns and contemporary way of life.
4-Itemization of surface aspects of a countrygeography, dates

of holidays etc.

5-A specific culture only e.g. one Indian tribe
6-Various cultures of sane ethnic/linguistic group (i.e. Spanish-

speaking peoples)
7-A third culture different from or arr
8- Other (specify)

23.5 American culture is defined:
0-not specified
1 -nat rowly: primarily Anglo-Saxon orientation

2-bloadly: ethnic pluralism of America - multicultural
contributions of various ethnic groups discussed

3-other(indicate document and page number for xerox) or
elaborate in your own words

24.0 COIEUIUTYCOIIPOYENT 57c. e. Ytkoy Cori 1 ir4

24.1 Bilingual libraries are provided for:
0-group not specified
1-project children
2-adults of the project community
3-teachers

no-bilingual library not mentioned

24.2 An ethnic studies library is provided for: 24.2_ no
0-group not specified
1-project children
2-adults of the project community
3-teachers

no-ethnic studies library not mentioned

23.5 0

24.1 no
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COMMUNITY INVOLVEMENT

As a component of community envolvement we are encouraging

Nrents to compete in developing skits, story telling, children's

songs and arts and crafts. These entries will be judged and best

performances will be taped recorded and Video-taped for further use

in our project and possible sharing with other projects that have

asked us for these materials they know exist in our area. The

people in this area have kept the beliefs, customs, material culture,

and social institutions which are peculiar to and characteristic of the
p

Spanish-Americans of New Mexico.

The opportunity in Northern New Mexico to produce written material

in Spanish, writing oral literature and folklore, is evident. An

antnology that might range from poems and short stories would awaken

pride among the school children and adults in the community. Parents

and members of the community will be encouraged to write cuentos,

play scripts and songs. The awarding of prizes will undoubtedly

stimulate the production of these activities. The utilization of

props will be encouraged. Some of these props will consist of a

doll or "puppets."

In addition, we intend to ask members of the community to present

lessons, and to participate in teaching something these members are

rood at, for example baking, making bread on outside hornos, and other

traditional aalAu4+4aa_onmmam +ft +ha rewanala Uallau 1/4Aaa aaliA



As a component of community envolvement we are encouraging

parents to compete in developing skits, story telling, children's

songs and arts and crafts. These entries will be judged and best

performances will be taped recorded and Video-taped for further use

in our project and possible sharing with other projects that have

asked us for these materials they know exist in our area. The

;tole in this area have kept the beliefs, customs, Material culture,

and social institutions which are peculiar to and characteristic of the

Spanish-Americans of New Mexico.

The opportunity in Northern New Mexico to produce written material

in Spanish, writing oral literature and folklore, is evident. An

anthology that might range from poems and short stories would awaken

pride among the school children and adults in the community. Parents

and members of the community will be encouraged to write cuentos,

play scripts and songs. The awarding of prizes will undoubtedly

stimulate the production of these activities. The utilization of

Props will be encouraged. Some of these props will consist of a

doll or "puppets."

In addition, we intend to ask members of the community to present

lessons, and to participate in teaching something these members are

;nod at, for example baking, making bread on outside hornos, and other

traditional activities common to the Espanola Valley. Video-equipment

.
can be used to start building up a film library that includes these

activities.

Teachers in the program and those not in the program will write

down a script of an ideal lesson they may be very proficient

900 -

4

giving examples of the basic concepts behind the lesson. These

presentations will be video-taped and used later as needed for staff

improvement.



24.3 Provision is made by the school for informing the pa.ents
and community about the program through:(Mar.: all that apply)

0-method not specified
)(En.", no-no provision for informing commLnity

1 bilingual newsletter
4%. 2 monolingual newsletter

C 71,p.12 3 aws sent to mass media.
4-if articles included with project, check 4

Cf Yottov bir5- ingual fliers sent home
C70,p.6 -- 6-formal meetings

7-informal meetings open to entire community
8-meetings conducted in both languages

9-home visits
10-other (specify)

C 71,p.12 11-project director personally involved in program
dissemination. specify how NS

C 70,p.26
Yegeo4 gr20-Demonstrations

4: t34-Socials
C 71, p.12-37-guest speakers

24.4 Community involvement in the formulation of school policies
and programs is sought through:

0-type not specified
no-not sought
1-existing community groups working with program
2-bilingual questionnaires
3-community-school staff committees
4-community advisory groups
5-formal meetins open to the entire community
6-informal meetings with community groups

7-other (specify)
8-project director personally seeks involvement of community

in program. s?ecify how
C 70,pp .6, -Advisory Group
26
C 70,p,9 (0-Bilingual PTA Parent meeting

19

24.3144114- /3
.23,15`,

38-film strip to include
highlights of program
components
C 71, pp.86-87

24.4_ 1410

24,5 The school keeps informed about community interests, events and

problems through:
1,2

no-no mention of school seeking to be informed abolu community

1-meetings open to the entire community conducted in both

languages
(ird) 2-community representatives to the school

3-bilingual questionnaire sent to the home

4-home visits by school personnel
5-other (specify)
0-method not specified

0
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8-...neet,n;,;s conducted in both languages

9-home visits
10-other (specify)

C71,p.12 11-prozlect director personally involved in program
dissemination. specify how NS

C 700.26
kecov qr20- Demonstrations

ti E k.34-Socials
C 71, p.12-37-guest speakers

24.4 Community involvement in the formulation of school policies
and programs is sought through:

0-type not specified
no-not sought
1-eldsting community groups working with program
2-bilingual questionnaires
3-community-school staff committees
4-community advisory groups
5-formal meetins open to the entire community
6-informal meetings with community groups
7-other (specify)
8-project director personally seeks involvement of community

in prograa. specify how
C 70,pp .6, -I/ -Advisory Group
26
C 700.9 /O-Bilingual PTA Parent meeting

24.4_ 16 /0

24.5 The school keeps informed about community interests, events and
problems through: 24.5 1,2

no-no mention of school seeking to be informed about community
1-meetings open to the entire community conducted in both
languages

(inf) 2-community representatives to the school
3-bilingual questionnaire sent to the home
4-home visits by school personnel
5-other (specify)
0-method not specified

24.6 The school is open to the community through:
0-not mentioned
no-school is not open to community for community use
1-opening school facilities to the community at large or use

after school hours and on weekends
2-providing adult education courses
3-other (specify)

25.0 DiPACT :VALUATION

25.1 Project mentions description or dissemination of the bilingual
program through:

Educat A in 1-newspaper articles

C 71, p .15
2-radio programs
3-TV programs

yeot 4 4-video-tapes
5-films

1 E 6-visitors to observe the program

24.6 0

25.1
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COMMUNITY INVOLVEMENT

A meeting was held to formulate an advisory committee of

five parents. Many suggestions were presented for improving

communications with the parents. An important action item dis-

cussed was that the advisory committee will meet a week prior

to parent meetings to develop the agenda.

The parents of the children in the Bi-lingual Education

Program have ittended regular meetings. At these meetings the

parents are informed on the progress of the project. Information

has been disseminated through the Project Director, the school

Principal, the Coordinator, teaching staff, advisory committee,

parents, and the local newspapers and radio station. (see attachment 1.9)

In addition to the regular staff meeting; with the parents

we invited two guest speakers. The guest speakers informed us on

"Why there is a need for evaluation" and cultural differences and

how they might affect Learning."

Many parents have volunteered to help in the program. They

have come to the school whin needed by the teachers and have aided

in various activities connected with the program.

Two program meetings were very successful. A Christmas Program

and Mother's Day Program with the children involved surpassed our

expectations. Some members of the community were :milted, along

with the parents, for these performances. The Children assisted

at a performance of the traditional Christmas play "Los.Pastores"

enacted by High School Students this year. This folklore play

9
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D. Minor program modifications have taken place but only in degree

of component development. We have included wore children with

different backgrounds than originally planned. More selective

procedures would have allowed us to narrow the range of techniques

necessary for teaching so many different abilities. The staff

has spent more time with the bilingual project than planned at the

beginning. The staff has also attended more workshops, conferences,

etc. than originally anticipated. An advisory group involving

parents has also been formed aside from the monthly meetings planned

with parents.

E. The bilingual program has brought to focus a great deal of attention

on the educational processes of our system. There has been adequate

dissemination of information to cause "everybody" to be aware that

there is a new approach, based on sound learning principles, being

implemented. Evaluations and audits have been shared with the teachers

and community and there is a general feeling that there is a good

program being develoved. The School Board when asked to confirm our

desire to continue did so without hesitation whereas the first year a

great deal of questioning took place.

The students in the project view themselves as involved in a different

and better type program. They know that others are not doing the

"extra" things that they are. With the attention placed on them they

have gained confidence.

-6-



D. Parental and Community Involvement.

Through dissemination activities the community has been and will continue

to be kept informed. The general acceptance of the community will depend on

the degree to which procedures and goals are explained and the results

which the children demonstrate.

An advisory committee (lawyer, hospital technician, secretary, housewife,

teacher) was established during the first year from the parental group.

Others will be added or substituted during the second year and this

committee continued. They will have an intimate knowledge of the program

and will be in a position to advise and suggest improvement.

We will also continue to invite the parents to regularly scheduled

meetings and socials. These will be held at least once every six weeks.

The parents interest will be demonstrated by their attendance which will

be recorded. Each meeting will feature some demonstration or exk anation

by the staff and there will be a question and answer session.

26-



4 ' 245.2 Project's impact:
1-Project mentions that other classes in the school, but
not in the program have piciced up methods or material from

the bilingual program
2-Project mentions other schools in the local educational system

have started bilingual programs
3-Project mentions that a University has instituted teacher
training courses in bilingual education to meet staff devel-

opment needs

page 20

25.2 NS

26.0 ROLE OF EVALUATO:1

26.1 Evaluator has field tested, on a group of children who are of
the same language, culture and grade levels as the children in

the bilingual program:
0-not mentioned
1-published measures
2-staff developed measures
3-staff translations of published measures
4-staff adaptations of published measures

Eval. in C 71
Report p.33

26.2 Evaluator has personally observed students in the program:
0-not mentioned
no-never
1-once or twice during the year twice or 3 times
2-,more than twice

3-regularly
4-other (specify)

C 71, p.18

Sea Yecoy

26.3 Evaluator has met wit: 1 teachers:

')-not mentioned

no-never
1-once or twice during year
2-more than twice
3-regularly
-other (specify)

0 71,pp.8,1 6-# of visits not specified
27.0 EVALUATIOU PROCEDURE

(4.04. )6,11.4y

A 00G

27.1

pre A in
C 71, p.5

27.2

gve treirlf

A 411.

0-hot specified
1-A comparison group has been chosen
2-A comparison group will be chosen Eval in C 71, p.4

0-not specified (marl: all that apply)

1-Pre-tests have been given to project group or sample

2- " will be
3-Post-tests have been given to project group or sample

4- will be
5-Pre-tests have been given to comparison group

7 -Post -tests have been given to comparison group

8- will be 11
11

6- " will be

26.1 2

26.2 2

26.3
6

27.1
2

27.2 2.4.,6.,8

group to whom tests will be given not specified, i.e., whether
E-Dom or ilE-Dom.
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Evaluation Visit and Report Schedule

1. April 1 & 2, 1971

The evaluator will perform a two day on-site visitation

in this order:

a. Meet with teachers, coordinator, and director to evaluate

field tests.

b. Evaluate activities under parts III and IV of pp. 32,-33

c. Assess Miami Linguistic Reading test information.

d. Assist director on outlining one performance objective
for language arts, and one for social studies for each
three (3) grade levels.

2. April 239 1971

Delivery of Interim evaluation report. It should include:

1. Report on pre-test scores

2.. Report on test development progress

3. Copies of rough draft of tests

4. Scores on field test

5. Results of teacher, director, and evaluator conference
on April

6. Progress report on activities listed on pp. 32 -53 of
(1970 -1971) proposal, in reference to management and
communications.

7. Estimate of Miami Linguistic Reading levels provided by
director to evaluator.

3. June 10, 1971

Rirectomails all test results to evaluator.

4. June 30, 1971

Delivery of final report with copies of refined tests.

-16-
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PROGRAM MODIFICATIONS

We suspect the current testing program using standarized

tests is not relevant to the children in the target school. Minor

revisions ave necessary in aligning the instructional and evaluation

components. A great deal of attention is focused on the modif-

ication of instructional objectives.

We have established a plan for placing the program on a

total Behavorial Objective basis. Upon the complete develop-

rent of this plan, we have developed tests to measure the degree

of completion of the objectives. These tests have been "rated-

out" and we feel that sound base-line data for our program will

emerge. During this developmental period we have depended on

teacher, Coordinator and Director assessment of the program.

Regular standarized tests were administered as planned

(p.65, 1970-71 Proposal), but due to some dissatisfaction with

evaluation procedures other resources were sought to make the

evaluation reflect more accurately the accomplishment level of

students in the target school.

-15-
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a.0 a
The LEA is making a commitment to further develop more precise instruments

in the areas listed below prior to the implementation of the econd-year

program and feels at this time that a finalized plan would be impractical

due to lack of additional baseline data and research. The areas in

question are:

- A complete listing of materials to be used.

- Formal tests to be implemented.

- A finalized evaluation design.

We are asking more time in submitting the above requirements with the

commitment to study and select more thoroughly. Although basic evaluation

techniques will be alluded to we would prefer an evaluation outline and

document plan similar to the one used this year.

The objectives for the instructional program component are related to the

local population as described and to the global objectives given above.

Of course the objectives for a) first year and b) second year instruction must

be considered as steps toward the accomplishment of these long-range goals.

A. Instructional Program Component

Objectives for this component are divided into first and second year, and

then into product and process objectives. The objectives are further grouped,

where appropriate, into skill areas, and may also be identical for both languages.

(Note, there is no desire to lock the children into grades. It is expected for

example that some children might reach first year objectives during the

second year.)

-9-


