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" Bilingual Education Applied Research Unit 0.1Project No. _99
project b.e.s.t.

n.y.c. consortium on bilingual education

VERIFIED BY PRCOIECT
CONTENT ANALYSIS SCHEDULE

FOR BILIMIGUAL EDUCATION P..0GAAHS

R, Hess - )
Jesearch Asaistant / mss . _ Date _ay 20,1572

0.2" eue of Project _Espaffola Bilingusl Education Frogram
Espaffola Kunicipal Schools
0.3 Address of Project _P.0, Box 249

0.4.Es _Espahola, New Mexico 87532

-——

.05 STATZ

1-Alaska 11-Louisiana 21-0:lahcua
2-Arizona 12-tlaine 22-0Oregon
3-California 13-Massachusetts 23-Pemnsylvania
4L~-Colorado 14-ifichigan 24~.hode Island
5~-Comnecticut 15-lontana 25-Texas

6-Florida 16-New Hampshire 26-Utah

7-Guar. 17-New Jersey 27-Veraont
8~-Idaho 18-New liexico 20-Washingion
¢-I1linois 1G6-Fevw Yori: 20-Wisconsin
10-Indiana 20-0hio 30-Other (specify)

1.0 P.0JECT HISTOY, FUNDING AND SCOPE
1.1 Year Project began under Title VII:
see o7 - 1965
Project o7 - 1970
No. 17 - 19N

2.0 FUNDING (ifark: all that apply)
2.1 1-Any P.I0. funding of BILINGUAL program, if Title

VII continues or expands that progran
O-no prior funding mentioned

Year nrior funding began

Prior bilingual program 1nvo] ved:
1-early childhood (Pre & + %,
2-elementary students (grades 1-6)
3-secondary students (grades 7-12)
O~not specified .

Source of prior bilingual program funding:
j=local 4-university

2-state 5-federal (specify) __. ;{S L
3-foundation 6-other (specify) __ . _




Zsranola Kunicipal Scrnooi:
J.3 Address of Project _tr.O. Box 249

0.4 . Espalola, New Mexico 87532 _ .

.05 STATZ

1-Alasika 11-Louisiana 21=0.ahcua
2-Arizona 12-tiaine 22-0Oregon
3~California 13-dassachusetts 23-Pennsylvania
4L~Colorado 14-ifichigan 24-_hode Island
5-Connecticut 15-tlontana 25-Texas

6-Florida 16-New Hampshire 26-Utah

7-Guar. 17-New Jersey 27-Vernont
8-Idaho 18-New tiexico 28-Hashington
¢-Illinois 15-Fev Yor.: 20-Wisconsin
10-Indiana 20-Ohio 30-Other (specify)

1.0 P..0JECT HISTO.Y, FUMDING ALD SCOPZ
1.1 Year Project began under Title VII:
see 97 - 1965
Project 07 - 1970
No. m - 19N

2.0 FUNDING (ifar: all that apyoly)
2.1 1-Any P.IO. funding of BILINGUAL program, if Title
VII continues or expands that program
O-no prior funding mentioned

Year prior funding began : 22 0
Prior bilingual program involved: 2.3 0 ____.
1-early childhood (Pre i+ X,

2-elementary students (grades 1-6)

3-secondary students (grades 7-12)

0~not specified

Source of prior bilingual program funding:. 2., o

1-local L-university

2-state 5-federal (specify) _. NS... _._.

3-foundation b-other (specify) __. . .

1-CONCURREXT funding of program(s), if cooperating
with Title VII program

O-no concurrent funding mentioned

Concurrent program cooperati_x}g with Title VII involves:
1-early childhoog (pre K+ K

2-elementary students (grades 1-6)

3-secondary students (grades 7-12)

4-teachers

O-not specified

Source of concurrent funding, if cooperating with Title VII
program: :

1-~local - 4-federal (specify) ...

2-state 5-otuer (specify) ___

3-university

2.8 Total Title VII grant (first year only)

2.6 Total funds for concurrent progra:(s) coopeiatinz with
Title VII

3.0 1-If a UNIVZSITY is vorking with the Title VII progrei,
specify which: | __
O-none

04 0.tns 08 o o




C~ Con-\".nua\-‘\on document

" 4.0 SCOPE of P.OJECT
4.1 Nuabers of schools involved in Title VII progran:
C 70,p.3 1-one L-four O-not specified
2-two 5-five
3-three 6-other

4.2 Totzl mmber of students in »rogran A.First year
L.Second year
C.Third year

4.3 Grade level of students in progran; mmber of classes per
?rade and total mmber of students by grouped grade levels
by second year)

Nunber of

1w
N,

PSK __ ___ TOTAL NC. students PS and X

C 70,pe¢3 1-grade 1
2-grade 2
3-grade 3
4-grade 4
5-grade 5

Clagses _.

. S o -

2- roee

vae . swm

- S —————

Humber of
Grade Clasges _.
T-grade 7 . .. __ .. _.
8-grade 8 _ .. __. ..
g-grade t 2

TOTAL students gr. 7-S

—'

10-grade 10 _ _____..
11-grade 11 _. __..

12-grade 12
c _ TOTAL students gr. 10-12

- - -

6-grade 6
A 210 TOTAL students gr. 1-6

C 70, 4.4 1-All classes graded

Pe3 2-Al1 classes ungraded
3-Some classes ungraded
If ungraded, specify ages or grades grouped together: _ __ _____ ____ . ___._ ...

5.0 P..0OCESS VA'IABLES - STUDERTS (Sociolinguistic)

5,1 Students Dominant and Native language interaction and See attached
cultural affiliation (Iaodicate nuiber of students in each Xerox copy
category and specify cultural affiliation in box) ¢ 70,p.8
(Circle any information which is inferred and write INF.)

bob _L...

No. &._
1, Total I .N-E Dom « NEIT -
Non-English ' o ' Nedo: I 185 .90
slother Tonrue i ! N-BIT
- 185 Eng-dominant | . ‘
| Mexican-Americen | Spanish surnsmp E don

I1
11, E-Dom - BT . NBT T

|
| agros | g m *

I Total Hon-Inglish II Total Dnglish Total Z-Dom 25.

liother-Tongue _ .




~e. urade level of stugents in oo ial, nludves C. Ch.0SSEs per
%rade and total mmber of students by grouped grade levels
by second year)

fhunber of Fumber of

Grade Classes _. Grade "laspes .

PS-PreSchool __ . ___ _. T-grade 7 . _____.

i-Kndgtn L 8-grade 8 _. . __ ...

PSK  _ ___TO0TAL NC. students PS and { G-grade v ___ . .____.

B ......TOTAL students gr. 7-S

C 70,p.3 1-grede 1 “Z" . 10-grade 10 ________.

2-grade 2 . 4 . 11=-grade 11 . ____..

3-gradz 3 e 12-grade 12 .

L-grade 4 C __._..TOTAL students gr. 10-12

5-grade 5 ° —_

6-grade 6

A 210 TOTAL students gr. 1-6

- m——

C 70, 4.4 1-A11 classes graded
Le3 2-Al1 classes ungraded
3-Some classes ungraded :
If ungraded, specify ages or grades grouped together: _

5.0 P.:0CESS VA JABLES - STUDENTS (Sociolinguistic)
5.1 Students Dominant and Native language interaction and
cultural affiiiation (Indicate nuber of students in each

beb _1_..

— A B . BEAw -

£ee attached
Xerox copy

category and specify cultural affiliation in box) ¢ 70,p.8
(Circle any information which is inferred and write INF.)
5 Hon-Inzlish Dominant, I~ Bglish Dominant; 5.0 No. %.
1, Total I .N-EDom -NRIT £ |{ IL.E-Dom - NBIT )
Non-English ' A : NE do: I 185 .90
lother Ton~ue i i\ N=ZIT
o 185 Eng-dominant ! . -
| Mexican-Anerican | Spanish surnamp  dom I, - -
2. Total V11, E-Dom - BT . NET
English . i
llother-Tongue _ . l 25 —Don TII 25 .10
.. aglos | m@" T
I Total Non-Inglish  II Total Dnglish “otal Z-Dom 25. .10
Douinant: 185 Dominant: .25 _ Ik IL+ II,
Xax: dlon-Tnglish Domtnant. ... English Dominant 77T
| NeE Dom N-BMT E-Dom -  N-BMI
- !
Non-English ' Zxample: a native Spanish spealier| Ixample: a native Spanish

liother- Tongue ! who uses Spanish in most contacts

speaker vho uses Spanish only in
1 though he may !mow Inglish

faniliar contacts, and English

S W29 s e s et eeccss0sars e . o TN TV T NN WIS, L.,

! NeZ Dom - BT

Z-log = BN

Inglish
liother Tongue

, Bxanple: (rare) a native Inglish
- spealiing Puerto "ican child,
born in New Yorl: vho returns

to Pu.rtc J4co and hecoies
:Spanish dominant

Izarples: |)a native E.speaking
acculturated Auerican who may
or uoy not know a second lang.

2)a native F, spealing
iiexican-Anerican child vho has a
nininal receptive mowledge of
Spanish, but has a Latin cultuve
affiliation
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Plrns for the Scrond Yoor of Oprsatica

This progran requires a rwd-1 for bilingusl cdnucation vhich

into account the folloving facts aboul the Fsparota area:

| 1) There ave, rouchly, tvo kirds of childien in the pioj <t .2
] y pog

a) Spanish-surnared I'nglish ianolinguely Wi ey hovoser

have limited range of co.aprtencies in that langiag2e

They may also have minizal t€ceptive abilities in Spanioh,
Spenish-surnamed, teonpound® Spanish and Fnglish biling s,
—— -~ — - .- o em— - - e ————

inclucding those for whom Spanish is orotbly do.:inond
] r prob:oly co.:: 1

and those for whom English is probably dominante
———— . -

s+ s o - mmw e - =

2) In addition, there is a small (5-10.) rorolingual y Figlich

speaking Anglo population.

3) For any of these groups, their English or their Spanish vaoys dop-rt

e

Northern Nev'Mexico Spanish dialects may vary froa cach otlier an!
from the Spanish uscd for jinstruction in Spanish spcoaking areos.
The global objectives include that all these children will acquire
sufficient competencies in both Spanish and English to be able to pursuc
an education in either language, and to view themselves as having this
competency. .Furthermore, all the children will fecl comfortable as speakers

of the two languages, and as participants in the two cultures.

In view of limited resources, the Espanola Bilingual Program will emphasize
objectives for the instructional program component, and staff development
component, and will attempt only minimal objectives in the area of materials

development. Community involvement is tied to the instructional prograum,




Jege
- 5.2 Cultural oy Etinic identificatici of target stucents in progran
to by number and ¢ of cach:

Indigerous auericans: “wiher Per Cent of if inferred,

Total Students check (/)
(4

cemee. P

A1 Ne-ajo
A2 Ciuerolee
A3 Gther (specify)

(at least)

B1 liexican-tmerican 90
B2 Puerto--..ican
B3 Cuba.
34 Clher Spanish-Anerican

(svecify)
B TCTL, No. of Spanish-

syeulidng Anericans

caecmod?

Portuguese-/merican
Franco-ierican
Chinese-Anericaa
Zslsimo

-usgsian

Other

I TOTA, mmber of H-EIT target

e E 3

X see attached
s=-=~Xerox, p.2

wthnic identity of English mother tongue students other than target
pomtlation, if specified, by number and per cent.

II TCT L mmber of AT students
other then target population

5.4 Stuients' native language or uother toague if DIFFE.ZNT
see fro. “ominant language - 1Y A

Different lative Lancuaze MNunbe;r Per. Cent

1-- glish
2-3sanish

‘e e s

PR R X

5.h§ dS%Ze' nts’' Doninant Languege and Extent of Bilingualisn

gce &




. 5.4
see
attached

o5
see atté%hed Xerox o

- - wwAbe

L2 Puerto- .1can

B3 Cubau

84 Clher Spanish-Anerican
(swecify)

B TCTL. No. of Spanish-

seraliing Auericans

Portuguese-/uerican
Franco-imnerican
Chinese-America:n
islzimo

.ussian

Other

I TOTIL number of H-HIT target

CR T 3

X see attached
----- Xerox, p.2

sthnic identity of Engli.  .cher ‘tongue students other than target
population. if specified; by number and per cent.

TCT U number of [T students
other than target population

Stuients' native language or uother itongue if DIFFZ ENT
frou dominari language
(specify)

Different ilative Lanruage IMuber

o+,

LI N A I R W I

Per. Cent

1- 2 glish
2- ’Spanish

St .>nts' Doninant Lanzuage and Extent of Bilingualism

n po2

Ce.idient language
of ¢« dents in rogran

t Thmber of lionoling
Students

Juwwer of students Bilingual
to any extant
!

P
»”

Runber not

spec.

1 not ronly listening spealing

comprehension :ability

ilo. % No.

- spec.; .
%

10

English

Jrerican
Indian _

llavajo

Caerolee

Keresan o

Other (spec.)

Cpanish 90

Portuguese

French

Chinsse

Bskimo

.ussian .

Other (spec.)

-—a

.-




‘ pege 4

| . ‘45,6 lecruitment of Students: 5,5 3
0 = not specified '
1 - Znglish Hother Tongue and Hon Znglish iiother Tongue
Students are recuired to participate in the bilingual progran
2 = Only N-ZIT are recuired to take progran, RIT's participation
is voluntary
Int A 70 3 = Both BT and ;1-EiT participation is - oluntary

Niﬁi g 5+7 Proportion of %%%ﬂs in project area: see Chart C 5.7 13% © g,(_)
n.s~ not specified on the chart RE
69, p.57
5.8 Community Characteristics (marl: ally that apply) 5.8 3.’4
0 - not specified
1  inner city-ghetto
2 - major city ( )
3 = small ci town or suburb (urban
5 ~ other (specify)
5.6 A. Socio-economic status of N-R.T participating students 5.0 A, _62% __.
(indicate specific percent of low SES)
B. Average family income, if wentioned . N8 ___
n.s. -not specified
5.10 Socin-ecoroucmic status of LIT Harticipating students 5.10 . 00 __
(indicate specific percent of low SES on the blan':)
n.a. -not applicable (no HIT) C 70 1%
00 «not specified C 71 2%
0,
5.11 Proportion of migrant students in project 5.11 ,,&_ _./9__

(Indicate specific nercent)
n.s, =not specifled

6.0 SOCIOLINGUISTIC SURVEY

6.1 Proaect states that a sociolinguistic survey: 511 .0_..
I for II for IT ...
U=TUT zroup 3T grow
1 was nade

2 will. be made
0 not mentioned

6.2 If a sociolinguistic survey was or vill be nade, 6,21 NS____.
mark all groups included: IT ...
I N-EMT 1T LiT
1 »rorents

------------

2 calldfen

3 teacheis

4 corxmunity
5 others

(specif};)

............

s ik

6.3 Langm"e do.iinance of N-IIT groups (chec:: 4__parents, B __ children, C  teachers)

Q vill be determined by the e:tent each language is used in different domains z
through various neans of cormunication.




not snecifiezd

inner city-ghetto

major city

small city, town or suburb (urban) 72%
iural 28%

other (specify)

5.9 A. Socio-economic status of N-H.T participating students
(indicate specific percent of low SES)
B. Aversge family income, if nentioned
n.s. -not specified

Socio-econoncmic status of LiT marticipating students
(indicate specific percent of low SES on the blank:)
n.a, - not applicable (no HIT)

00 «not specified

Proportion of migrant studente in project
(Indicate specific wercent)
n.s. ~not specified

6.0 SOCIOLINGUISTIC SUTVEY

6.1 Project states that a sociolinguistic survey:
: I for II for
T U=ZT proup 20 grownd
1 was made
2 wil) be made
o not mentioned

6.2 If a sociolinguistic survey was or vill be nade,
mari all groups included:

1 rcrents
2 children
3 teacheis
4 comrmnity
5 o+thers

(specify)

6.3 Langurre douinance of H-ZiT groups (chec.: A__parents, D __children, C . teachers)
vill be determnined by the extent each language is used in different domains
through various neans of cormunication,

e.5. specify extent descriptively: never, sometimes, aluays

USE NCH~DWGLISH LANG., USE MIGLISH
DGLIAINS; SPEd i ?
1 Hone
2 Church
3 School
4 Vorl:
5 Socializing
6 lleighbozhood *
7 filn-TV-radic
8 iiagazines,nevg
© Others !
(specify)

>n . a .




pace

6.4 If not included in survey, how was student's language dominance 6.4, I_4 °
e determined? ' i II II1 4 ___

H-2iT RIT
1-inferred by use of surname

2-established by formal testing of students

3-assessed by informal means (specify how)
4-not mentioned — o
P.25 audit in C71 notes no indicaticn of plans to determine home language of chil-

o a———a -

6.5 Sociolinguistic Survey includes: (check all that apply) dre= 6.5..hQ
) An analysis to determine if an interlanguage exists

in the community, (e.g.; a mixture of two languages
which serves as a single system of cormunication for
a group of people).

1=yes

O-no

Attitudes toward maintenance or shift:

6.6 H-AiT parents' attitudes toward maintenance of child's 6.6_N|4.
: N-&fT in particular domains of use or complete shift
to English
1=Yyes
O-no
6.7 EIT parents' attitudes toward their children's learning 6.7._1la.
of the N-ZAIT language
1-yes
O=no
6.8 Children's own attitudes regarding the second language 6.8__Nja.
they are learning and the speakers of that language
1=yes
0-no
6.6 If not included in survey hov were parental and/or 6.9,[‘_';4_‘_
comunity attitudes toward L-EIT naintenance
determined?

1-will not be assessed

2-will be assessed; metliod not specified

3-has been or will be assessed by method other than
sociolinguistic survey (specify how) __

— -

6.10 1-A”ter sociolinguistic survey is made, hov does it influence 6.70.N 1§
program? (specify) (e.g. transfer or naintenance instructional
programs

0-n>t mentioned

7.0 STAFF CTLECTION

7.1 Linguistic baciground of project teachers, by nu.ber in each category:
(incicate non-English language in each bo::)

X’ .nguase dominance not specified (if any information is not
T {other tongue not specified specified, cross out that

o
e a2




1 —3;es
O-no

Attitudes toward maintenance or shift:

N-AIT parents' attitudes toward maintenance of child's
N-GiT in particular domains of use or complete shift
to English

1=yes

O-no

HIT parents' attitudes toward their children's learning
of the N-&IT language

1=yes

O-no

Children's own attitudes regarding the second language
they are learning and the speakers of that language
1=yes

O-no

If not included in survey hov were parental and/or

community attitudes toward H-EIT zmaintenance

deternined?

1-will not be assessed

2-will be assessed; metliod not spocified

3-has been or vill be assessed by nethod other than
sociolinguistic survey (specify how) _

-— -

6.10 1-After sociolinguistic survey is made, how does it influence 6.10“n_,q
program? (specify) (e.g. transfer or naintenance instructional
programs)

O-no>t mentioned

7.0 STAFF SELECTION

7.1 Linguistic background of project teachers, by nuiber in each category:
(incicate non-English language in each bosx)

X :.nguace dominance not specified (if any information is not
B X_ iother tongue not specified specified, cross out that

-—. not specified whether monolingual or bilingual heading and complete the
rest of the chart)

{ I E Do, bipno;.im@.lu_,@.i;z.m_l 7.1 No.
NEM? —

11 E Don
EMT

. IN:
o :
1 NEMT N= [ Ne i

Sess L s s @@ bk 4t e s mamias Bt a e s

A Total Number B Total MNumber
llonolingual Bilincual
C 70,p.24-25 e 8e
Total lhriver
of Teacheis
N ..

C 70, p.25-All teachers will ﬁé-BIiingual, Eng/Spanish.

C 70, p.24-25
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7.2 Linguigtic background of »roject gides or gg;aggogesgiopglg. by _number
indicate non-English language in each bo:x

& __lLanguage dominance not specified (If any information is not
X _ Mother tongue not specified specified, cross out that
Not specified whether monolingual or bilingual heeding and complete the

rest of the chart)
4 Monolingual B Bilingual .
0.

~
N

I N-E Donm
N-FMT

II E Dom
RBIT

tU 0w

et -t
=W

lalalala]
-d

-b

II E Dom )
1 N-REIT

BIIILIIT =

i ' :
' |

N Total Number
A Total Number B Total Number of aides or
Monolingual Bi]éngual para}g-ofeesionals

7.3 by bil achers:
¢ 70, p.o5ofh L "éﬁﬁgﬁﬁ, Eng/Spanish

1-Bilingual teachers teach in only one language

la-Bilingual teachers vho teach in only one language teach in their

see gudit domipant language, whether that is their native or second language.

3/10/71, p.4

Bilingual teachers who teach in only one language teach in their
pative language:
1b-only if native language is also their dominant language -
1c-even if native language is pot their dominant language
1-0-not specified

. b ]
et s (RTINS tanchmy ot o s et nutive g st R, e o
C 71, p.6 not teach Spanish, although

O-language(s)used by teachers not specified they do teach in Spanish. *#

1-Bilingual aides instruct .n only one language
la-Bilingual aides who instruot in only one language teach in
their QQW language, whether or not it is their native la.nguage.
ilingunl™cides who instruet in only onc lung. tcach in their patlve lang.:
Ti-enly if notive lungucpe is .lco their dendnent Laru.ge
". wvorn if active language 1is not their dominant language

P

=0 not specified

(DBilingual aides instruct in both their native and second language,
regardless of which is their dominant language. Evel. in C 71, p.6
. 9 .

0. o ase




II & Dom
BIT

II Z Dom
1 N-BIT

t
1

N Total Number
A Total Number Total Number of aides or

Monolinguul Bilgngual parapgofessionals

7.3 8 :
¢ 70, p.25-’v’?fﬁa%1et€%if8§%"ﬁ, Eng/Spanish

1-Bilingual teachers teach in only one language

1a-Bilingual teachers vho teach in only one language teach in their

see audit doginant langusge, whether that is their native or second language.

3/10/T1, pe4
Bilingual teachers who teach in only one language teach in their
pative language:
1b-only if native language is also their dominant language
1c-even if native languege is not their dominant language
1-0-not specified

Bilingual teachers teach in both their native cond a.tﬁme
Eval. in @)regardless of uhich is their dominant lmge.%dagﬁers i‘e g‘ht they can

c 71, p.b not teach Spanish, although

O-language(s)used by teachers not specified they do teach in Spanish. **

(A %MM@ELM&MMW= 7.4_2
Hark all that apply

1-Bilingual aides instruct in only one language
1a-Bilingual aides who instruot in only one language teach in

their t language, whether or not it is their native 1 ge.
511115&*.1%&_:.1 8 who instruct in only onc leng. teach in their patlve lang.:

1h-only if noetive lensucpe is leo their dcnincnt l.agucce

*. wven Af active language is not their douinant language

1-0 not specified

ilingual aides instruct in both their native and second language,
regardless of which is their dominant language. Eval. in C 71, p.6

O-language(s) used by bilingual aides not specified

7.5 Cultural affiliation of teachers. aides. prciect director and evaluators by
number ~cent (liark all that apply) Specify cultural affiliation.
h. Teachers No. % B. Aides No. % C. Proj. Director D. Evaluator(s)lNo. %
0

O-not specifie_d-

#%7 .3 ExtensiveIn-Service training was established and these tendencies have
been dispelled. (See P. attach. 2 71-72)
Aevor % o




7.6 Selection of N-RIT teachers from local corpunily pece T
O-not specified 7.6 No. %
Nusber of N-IIT program teachers from local community __ _ O, .
and % _____of total N-g&iT teachers.

but see 37 below (7.8)

Number and_Proportion of teachers and aides of sane 7 do. B
cultural background as N-ZIT studenis: Qo
indicate specific percent on the blanl, or B
if specified descriptively,

l-few

2-sone

3-pany

4-most

5-more than half

O-not specified

A = teachers
B = aides

- Teacher Qualifications - Training prior %o project 3 no s
(Indicate number of teachers with each qualification, 7.8 l,’ﬂm 9,87 (all é
n.s.-qualifications not spcified see attached Xerox

O-previous courses not specified C 70, p.7
. AL} teacher must meet a specified level of language proficiency on a
¢ 71, p.81 standardized proficiency t@st of the non-Englich language through
which (s)he will instruct -
2, ... teacher must meet a specified level of cormunicative competence in
the non-English language determined by a structured interview
3.___previous teaching througt)x N-BIT (in country where it is a native
lax e, in Peace Corps

Int E 69 -@”A‘l‘br;ﬁﬁs’teaching m-iaea-am at primary leVel

p.62 5, courses in N-EMT language structure and usage
6. _._courses in N-E literature
7. . __content (e.g. Social Studies) courses learned through N-RIT
8. ___any previous education through N-EMT

Int E 69 — courses in teaching ESL-background in needed techniques,e.g.,ESL

p.62 0. ___courses in methods of teaching N-BIT language
11. __ courses in methods of teaching content (e.g. math)in N-BT
12, ___certification in ESL
13, ___certification in teaching N-EMT
1. ___cross cultural courses
15. ___ courses in the cultural heritage, values, deep culture of N-ZMI

¢ 7 8 . 4‘"“other qualifications, specify

l, p.81 -All must be committed to the objectives of bilingual e
see below *# as directed in this project. : ngual education
8.0 STAFF DEVELOPMENT 8.14 2

B

. O-No staff training mentioned 2

8.1 The project is offeripg training for teachers  A. For B. For Pera-
and _/or parsprofessionals in the following s1¢7s:Teachers profossionals
(mark all that apply)

M n.s.~-Training indicated, but nature not specified __.
1-English as their second language .__. ... . .oc.c.. ..
C 70, — 2-The teaching of English as a second language. . __ _. X —X.p.25, 70
P25 3-% as their second language___ . ... _... .. oeee;en ' de
4~The teaching of X as a second language_‘_“.,___,'," -
5-llethods of teaching other academic subjects __ _ .
6-iilethods of teeching other academic subjects
in X languace

— - -

et onm o a




Z-;xios‘t
S5-more than half
O-not specified

- '
- \ P - s t no ‘s
7.8 Teacher Qualifications - Training prior to projec .8 1,077 9,37 (a11 6

i ualification, 7
(Indicate number of teachers with each q it stven) ’ . m
n.s.-qualifications not spcified 83'?031-1:&'?1‘180 Xerox
O-previous courses not specified sy P

. teacher must meet a specified level of language proficiency on a
¢ 71, p.6l AL} 's'c:.ndardized proficie?xcy tfst of the non-Englieh language through
vhich (s)he will instruct _
2. teacher must meet a specified level of commmunicative competence 1n
''''' the non-English language deternined by a structured 1r}terview
3.____previous teaching througl)l N-EMT (in country where it is a native
language, in Peace Corps
Int E 69 -—@_Al_brevioﬁs’teaching ir31eeal-aren &t Primary level
p.62 5, _ courses in N-EIT langusge structure and usage
6. courses in N-E literature
7.:::content (e.g. Social Studies) courses learned through l-ZEIT
8. any previous education through N-RIT ‘
Int E 69 —(3AJ] courses in teaching ESL-background in needed techniques,e.g.,ESL
p.62 0. _ courses in methods of teaching N-EIT language ‘
11, courses in methods of teaching content (e.g. math)in N-2iT
12, ___certification in ESL
13.____certification in teaching N-EMT
1. _._cross cultural courses
15. ___courses in the cultural heritage, values, deep culture of N-ZT

other qualifications, specify

C 71, p.81 .ﬂxll must be committed to the objectives of bilingual education
see b i as directed in this project.
8.0 STAFF DEVELOPMENT 8.1aA 2

B__2
O-No staff training mentioned
8.1 The project is offering training for teachers A, For B. For Pecra-

i a

and /or, paraprofessionals in the following areas:Teachers profossionals .
(mark all that apply)
‘ n.s.~Training indicated, but nature not specified __.
1-English as their second language ._ ... .._._.___ ... —
C 70, — 2-The teaching of English as a second language, ___ _ X_ X p.25, 70

P.25 3-X as theﬁr second language . ___ .. _........ ... .  _____ ______gldes
4-The teaclling of X as a second language _ . .. __ . ____ ——
>-ilethods of teaching other academic subjects . __ . ____ _ ——
6-ilethods of teaching other academic subjects

in X language ___ .. __ . _ . . __ — —
I _4,6,1
8.2 Stated roals of teacher trainin: are: 8.2 II 06,10 Students

. . -I N-EMI' II EMP
1l-Understandin; of socio-culiural values . and practices or__ . __ - .
2-Cross-cul.turel training

J-Sensitivity to ethnocentricisum and linguistic snobbery

1 ) L-;wareness oi the socisl-emotional development of

. 5-Strategies for accomodating the different learniny

styles of
1 > 6-Strategies for cognitive development of
7-Strategries for reinforcin: the self-esteem of
8-Methods of cross-cultural teaching or teaching the
ticultural component
9-Formilation of pupil performance objectives

C ;l 8 10-Methods of evaluation of pupil performance objectives X {inf) X~inf)
Pel= List specific eourses if given (or Xerox and attach)
¥7,8--1 ALl must be bilingually & blculturally competent

#*7,8 Q-OA_J.; must possess the basic skills to work gi'tﬁl chiégren & the community
9 Do

1—(—Xerox)

kil

| 1 H

va "™a

7
5
7
7
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8.2 Methods of Teacher Training: (Mark all that apply) 8.3 _3_;_5_1_3;?’12 , 4

1-courses

2-experiential, teaching supervised by naster teachex

3-workshops where teachers offer suggestions to each other

4-use of video-tapes of teachersfor feedbaci: on hcﬁx tg?

5-crogs-cultural sensitivity training, t-groups Hull

6-interaction analysis (e.g. Flanders systen)

7-other (specify) C 71, p.9

10-conferences l2-orientation(C 70,p.23) 1#4-Summer Training Institute
8.4 Project provides released time to teachers and paraproffesion- 8.4 Q

als for joiut lesson planning: 1-yes O- not mentioned

e doi
ﬁgvedlogxgn ent Program

8.5 Project orovides for paraprofessionals to receive courge credit 8.5 O . _.
toward eventual certification: 1-yes O-not mentioned
How? (.specify

8.6 Paranrofessional's role: 8.€ 1

1-teaching whole class
2-teaching swmall groups .
3-tutoring individually aide used as an instructor C 71, p.8 audit
4~-clerical
5~contiibuting to biultural component
how ?

————

6-liaison with parents

8.7 Training for proiect teachers and parsprofessionals is given by: 8.7 A__L_q
(mark all that apply) A for teachers B for aides B__
O-not specified
1-University faculty
2-project's Master Tegchers e
B-pro:']]ect's teachers g bﬂ’p'lo__ —
4-other (s ecif{) o e
-consultants C 71,p.67 X no.
8.8 Numbe Proportion of persomnel giving teacher training who 8.8; _NS
are: —_—
1-bilingual 3
2-bicultural
- 3-N-BIT (specify background)

" 8.9 Iraining is nrovided: 8.5 1,2
1-during a summer session C 70, p.24
2-during the academic year C 71, p.7,74
3-other (specify)

e
o———a - cramme
nmee—

N ——

8.10 E:tent of tiaining:

B (indicate no. of howrs) 8.10 ﬁ?::._..

weeldy 6
college course 6 ______ monthly 732

2-nore than one course 7 12 . bi-monthly C 71, p.73

3-less than one course '

4-other (specify) _ .o .

A 1-approximately ecquivalent to a

5 P il

L R

no, %
8.11 Number and, Proportion of teachers stiending training: 8.111, .16
or: if specified descriptively, indicate: (total of
O-not specified , 6-nmost 6 teachers)
1.-100% 7-many .

A b by e




8.5 Project »rovides for paraprofesgionals to receive course credit 8.5  Q -
toward eventual certification: 1-yes O-not mentioned
How? (specify o

8.6 Paraprofessional's role: 8.6 1

1-teaching whole class
2-teaching small grouys .
3-tutoring individually alde used as an instructor C 71, p.8 audit
4-clerical
5-contiibuting to bisultural component

how 2 _
6-liaison with parents

8.7 Iraining for project teachers and parsprofessionals is given ty:: 8.7 A_ 3,4
(mark all that apply) A for teachers B for aides B
O-not specified

1-University faculty - -
2-project's Master Teagchers
proj e 10~ —

——

3-project's teachers
4-other (specify) . )
-consultants C 71,p.67 X no. %
8.8 Number and Proportion of personnel giving teacher training who 8.8; XNs
are: —_—
1-bilin B
2-bicul tural
- 3-N-EIT (specify background)

" 8.5 ITraining is orovided: 8.5 1,2
1-dvring a summer session C 70, p.24
2-during the academic year C 71, p.7,74
3-other (specify)

8.10 E:tent of tiaining:

: 8.10 £y
B (indicate no. of hours) ﬁ.5...._.__
A 1-approximately equivalent to a 5 o weelly : 6

collegz course - __ monthly 72
2-nore than one course - 7 .42 . bi-monthly C 71, p.73
3-less than one course
4-other (specify) . __._ . __
- no. %
8.11 Nuiber and Proportion of. teachers cttending training: 8.1 L, .16
or: if specified descriptively, indicate: (total of
O-not specified 6-most 6 teachers)
1-100% 7 ~many .
2-nore than 75% 8-feuw
3-50-74% S-other (specify) ’
4-25-59% teach
5-1-24i~-one teacher attended summer traini 8 G
Jalisco, Mexico C 71 o9 r ng institute in Guadalajaro,
©.0 TEACHERS'! ATTITUDES

re assessed: (Mark all that spply) el .64. A
O-not mentioned
1-to H-ZEIT language or dialect

2-to N-EMT students - expectations of achievement
3-to N-ENT culture

4-prior to participation in bilingual project
5-after project training
6-after participation for a period of tiie in project

7-through a cuestionnaire ) d\«kla\d'n.
8-other (siecify) % e
C 71, p. 64==checklist .

~ 1




Fa
- PRE-SERVICE AND IN-SERVICE FOR BILINGUAL EDUCATION TEACHERS AND

ADMINISTRATION STAFF 1970-1971

The project director and project coordinator commenced serving
“he prograrm on August 3, 1971. The director occupied his time with

fice procedure, staff recruitment, arranging for in-service work-

[

nops, dissemination of information, contracting, meetings with ad- -
isory committee, staff sessions, parents meetings, and attendance
L ' 1t Audit Institute in San Diego.
: The coordinator worked with the teachers in planning, acquisition
»f materials, supplies and test schedules.

Oﬁ August 24,25, and 26, 1970 all teachers, who had not previs-
‘ously attended a Human Development Institute, attended a Human Dev-
2lopment Seminar at Las Vegas, New Mexico. This seminar was directed
oy Dr. Uvaldo Palomares and Mr. & Mrs. Jerry A Lynch. The seminar
focused its attention in teaching teachers to get close to the children

regardless of age level. Teachers learned to instill responsibilities,

self-confidence, and responsiveness in children even when they do not
understand verbally how to express themselves. Teach.:s learned that
children lack awareness and that a Human Development Program opens

all channels of conmunication. (See attachment 1.1)

The teachers in the project have met tge chaileﬁge with enthusiasm and
have performed above'and beyond our expectation. Since this was a new
l;d untested approach in.our schools we did not know the requirements
and reactions of the teachers and we were indeed fortunate in our

selections. Naturally they have learned considerably and have been and

will continue to be the driving force that makes the program succced.




1Q.0 STAFF PATTE NS ’

10.1 Staff patterns: (war: all it apply)10.2 Staff: ¢ 70 p.24 10.1
O-not specified 1-bilingual teacher
C 70,p+241_ tean teaching* 2-ISL teacher 10.2
2-cluster teaching 3-bilingual coordinator
3-shared rescurce teacher 4-aides or paraprofessionals
4=other {specify) . 5-consultant psychotherapist

1
discontinued in 2nd yr., see C 71, audit 6_2&5??:;:&2;3“‘“ or

P.7

P e

-

10.3 Average muiver of pupils ver cless: C 70, pe3 10.3 --_2.6.-&“)
[} *

Go-'ﬂf,t j‘;”."z"ﬁfﬁde teacher-pupil ratio will be 19-1
10.4 Average pumber. of. sides or paraprofessiopals per. cl.ss: 0.4 L _
O-not specified

10.5 Average mwbex of H-RIT or bilingual aidea (or para- 10,5 _ L (inf)

——— a4 - o

o2 fesslopala) pox. sleg Educat. A in C 71, p.4

10.6 Specisl aide_ to pupils having post difficulty in learning  10.6 009
18 given: We have not been able to

1-individually by: 3-teacher
2-in small groups 4L-gpecial remedial teacher
O-not specified 5-paraprofessional
6-parent tutor
7-o0lder student tutor
8-peer tutor
G-not specified
10-no special help given

individualize. instruetion
to the degree that every
child is recciving ESL or
SSL instruction in accord-
ance with his needs.

C 70, p.5

11.0 INSTAUCTIONAL COiPONEHT - DUZATION AilD EXTENT OF BILINGUAL COMPONENT
11.1 Duration of Bilingual Education (policy) 1 11

aintained in program: .E 00k £ DO

(marl: all that apply NEMT EMT

O-not specified hov long

1-as the alternative language of learning
for as long as desired

2-as the medium of instruction for special
subject natter (e.g. cultural heritage)

3-only for the length of time necessary for
the acquisition of sufficient Inglish to
periit learning of academic content at an
acceptable level in English

LI P W

11.2 How many years does project stote is optimal for, instruction
for NM-EIT group through N-EIT language to continue?

-




C"?C)o} ;‘39.6205 'be teacher-pupii ratio Wi_e L€ Lt-a
10.4 Average pumber. of aides or. paraprofessiopals per. class: 10.4 .._l.----
0-not specified
10.5 Q.erm.mxbgr.pr_ﬂ-mmmﬂ_ﬂdm f{oxr para- 10.5 _..];..(}f‘.f)
srofessiopals) per clas:
0-not specified Edqucat. A in C 71, pe4

10.6 Bpecial aide to pupils having most difficulty in learning 10.6 .3’2._..
is glven: We have not been able to
1-individually by: 3-teacher .
2-in small groups 4-special remedial teacher individualize instruction

s _ to the degree that every
0-not specified Z_I;Z::ﬁ?ﬁizionﬂ child is receiving ESL or

- SSL instruction in accord-
7-0lder student tutox ance with his needs.
8-peer tutor

¢-not specified C 70, Ped
10-no special help given

p—

11.0 INSTAUCTIONAL COiPONENT - DUTATION .iD ZXTZMT OF BILI:GUAL COMPONENT
11.1 Duration of Bilingual Education (policy) 1 11 1I,

N-B{T language will be maintained in prograp: .E Oh £ DO £ DO

(mar): all that apply NEMT EMT NENT

O-not specified houv long

1-as the alternative language of learning
for as long as desired

2.as the medium of instruction for special
subject natter (e.7. cultural heritage)

3-only foi the length of time necessary for
the acquisition of sufficient inglish to
nerit learning of acadenic content at an
acceptable level in English

@ aw o

11.2 How many_years does. project state is optimal for, instruction

for, PRI grouwp. BT langage to contimue?
O-not mentioned
if for a particular mmber of years:
12 3 4 5617 8¢ 10

e 4 e em oA Cetes A s 8 S @ e mas & o

(if specified in terns of a condition, please state it -
e.g. "if a child begins learning in ¥-OiT and Znglish in Pre-X,
N-BIT instruction should continue through high-school")

Duration of Bilinzual Zducation (in practice) (ifark all that apply)

11.3 Second lanzuege learning is introduceain which grade: 11.31 .1
code: C= N.A. (if no BT I1 _.1...
17 14+ In..1..
for each grovo ll.A. Pre-i K 1 2 3 4 5 67 8 G 10 11 2
1 i!-E DOk cee e IR0 DU POND P

11 EDO T X
I .: DOh/NEMT

e s M= s 4s e ee ke s e L. cme

IS SR

10,1 *# 1:‘l--work in teams of 3's directly and as an overall bilingual program
eam -




pace 10

11.4. The_current »roject will be linied to a future Bilingual
Program at_ the indicated grade level: (iadicete specific grade)
0 0 not crades ) . 14 Voc.
. code: (if no miT)mentioned 1-+3 4~6 7-C 10-12 13=-collegc training
Ve OOL
IT -y = 12T

1I) Z-DOil/MET

- o Y. .o .o — - -~ -
.anae P e o - — csa e

- .. “« - — a- - — — e

code: 13=College or University (Other professionsl training) 11.4 I _ ...
1/=Federal, State, or Private Vocational Jot training I% o
I

.-

11.5 Second language learning for Znglish dominant students is 1.5 I, _ho |
projected through grade: II ...

00 if O not grades
code:  no AT specified 1 2 3 4 5 6 7 8 S 10 11 12
I Tt

1% N-EiT/C Dom . o o T
11.6 Learning in their native language for Non-inglish dominant 1.6 .9 .

students is projected through grade:
O=not specified/Grade 1 2 3 4 5 6 7 8 ¢ 10 11 12

11.7 Thae amount of instructional time in and through taeir native language (Spanish)
p! l-3.T gt ts W = dopi t is: .
per day fPr | oan-AuerToany © &F PSﬁarﬂ%ﬁ%ominant) See jevro’ l0a-gq

code: O=not specified mFmath s = science ss = social studies

11.7 11.8 11.9
tiin. per day Total Min. per Subjects taught % of time per d_ay._og

see botlomys jngtruction day of any in native lang. instructich
note through M-S instruwetion .. ... ......... ... Hwongh N-AT
21 O S | e e e K.
s I U - - TSR - I B
3 el e
4 l....-.............,..‘-'..4........,..-......‘-:....‘..._...._-...-,....--L.A’.......-......--....
. U PRS- PR .o
6 e et ieamen D e meeeiaas 6 e
7 [ - .- .-y .s S A ame .t
8 ... e e e 8. ... ... ; ..
S T .. . .9
10 b s e 00 —
L T ... AR ] .
12 12

DI I “ s s w4 e s s e s st s e e 4 st e ae e e e e L AT P I G N el

11.10 The anmount of instructional time in and through their native language
for N-EIT students wiho are English dominant is:

see bottom

note code: o(ﬁe%?itc%efﬁie% cg.ﬁ[)' = not applicable, no N-ET, L dom students :
11.10 1.1 11.12

o iin. per day Total ilin, per Subjects taught % of time per day of
‘ of instruction day of any in native lang. instruction é

through N=B ... ... Anstrietdon . ool L Wworgly, 72T

Prels




11.5 Second language learning for fnglish douinant students is 11.5 I, 1o
projected through grade: II
00 if O not grades
code. no ZiT specified 1 2 3 4 5 6 7 8 S 10 11 12
II BT
1R N-EiT/Z Do

- . . s s s b sl M S as ¢ W o me o e . oo

- e oo

— o et e s mame WSl B as S e S e e Ao - o o

11.6 Learning in their native language for Non-Znglish dominant 1.6 .9 .
students is projected throush grade:
OC=not specified/Grade 1 2 3 4 5 6 7 8 ¢ 10 11 12

11.7 Thae amount of instructional time in and through their native language (Spanish)
r dg; r J-E.T students J-L dojii t is:
per 8y (e can-AaorToany® & {Sﬁarﬂ%ﬁ%ominant) See serox loa-gq

code: O=not specified rmFnath s = science ss = social studies

11.7 11.8 11.S
tt iiin. per day Total Min. per Subjects taught % of time per day of
see botlom,r jnstruction day of any in native lang. instruciich T

note through M-EIT __  instruetdon . ... ... Heorgh N-HE . __
PrekK 1 re K

} ottt e eatam + o ¢ mma e foie a i - msmale et e o S s 2O e remea c e e as
J

1 |-....._...-..-........-......-...-\..«.-..-....--c...s.-.-.-....-....--. .-...‘..1.......-......-....-.-..-..
2 l.-...‘-“..o--.......-.---J..-....---.....--..S.E........-...Ao--.“-.z.--..-....-.-..--..-.-
3 Foa e e 6 ®cas 0o sm o 2 e lamenas S oas st et wle wt Ao o s e e et s ems e -3.-- - - - -
+
4 4
- - — - -“.." s @ tnea ® - oon o R R ] ® e s meae el - e m o -

- RS e e e ma e ma e e em et amanne i mmamm. Do s “an
6 e . - S - .
7 7 .

foeomnm e - .- .. - —-en ‘ee e dol e .-
8 . . e e .. '3 - .-

11.10 The amount of instructional tiae in and through their native language
for N-EIT students who are English dominant is:

see bottom
note

code: O(ﬁe%?fcg%icﬁ%%i cgnj) = not applicable, no M-EIT, T dom students
11.10 1.1 11.12

iin, per day Total iiin, per Subjects taught % of time per day of
of instiruction day of any in native lang. instruction

thwough H=BE. ... dnstraction .. . ...l L. Hwong LRI i

10 ., 10
M R 1M

........

Eval, Design p.58 in C 71, p.2--Teachers will spend 40% of their time 1
presenting the preceding objectives in the dominant language of the child,
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Queshon /1.7 Znsteuctinaal Compopent -
Insivuckional fime and Sub, ecte {'abggh't
fsnanola Bilinqual Prono?al Hﬂrough S‘oqn.sk o.nd Enc'la.ﬂ)

Formal Proposal - Part {1

The bilingual instruction proposed will Incorrorate the teaci.ing

of not only Soanish languaqge skl !ls and further daovelonment in
English language skills, but also instruction In tho arca of Social
Studies. The project is designed to ungrade the o;oflciencv of the

children in the following:

Communication skills in the English language throygh the use of a

recognized orogram in the teaching of English as a second
lanquage and the teaching of all the basic skills (understanding,

speaking, readina and writing),"

Through the teaching of the social studlies curriculum in Snanisn the
children will attain all the basic concepts in this Important
area of the curriculum, This will lead to a dovelooment in cencents
and skills related to society:

A, Home situation

B. School setting

C. Community environment

In achieQing these goals, instruction will also be proviced for
turthering vocabulary skills, learning concents in safetv and healfg//

as wel| as historical tacts,

As another objactive of the proaram we will also provide instruction
in Spanish to give the spanish sneakina child basic literacy skills
in his homa or mother tongue. Tha Snanisn spoken In t-is arca is less

than standard, The children must ‘first attaln a tuncti~natl jnvel

S

s
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/

/;n the lanquage bofore subject matter can be oresented and the nroner
thought processes develoned, The main effort will be.fo reinforco the
child with his mother tongue, and instruct him In its sroner usage,
whi le concurrently presenting the second language ang allowing accentable
concept development while linguistic skills in both languages are being
improved, There will be children in the project with Spanish-surname
who are English monolinguals and along with the other children will V/
profit from learning Spanish, Ve feel a responsibility to teach the
language as well as through fheilanguage. We nlan to enrich the language
repertoire of the mcnolingual (English) while prgzldino an immediate
and fami liar medium for the Spanish-speaking chlld, Because of the wide
range of proficiency in both lanquages we are nlanning to teach both

lanquages as flrst or second exposures,

1
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COMPONENT NAME: PERFORMANCE OBJECTIVES <« PROCESS ' P
-—-—__ .

pirst Grade ' . ' : : _ ;
second Grade ' . ;
Third Grade . o

qeachers will spend 40 percent of their time in presenting

the preceding objectives:in the dominant language of the . _ i
child. (Forty percent (408) is chosen because the behavioral ‘
objectives for the program are 1ocateé in the language arts: :

and social studies.)

0f the 40 percent allotted to this bilingual program

rg .-
PR S PRI S

1) The teachers will spend 50 percent of tﬁis time

6n the objectives in language arts.

a. Approximately 50 percent of the language !
. arts' time will be in reinforcement and/or J
i

iepetition using the dominant language.

b. The remaining'SO percent will be used to
introduce new objectives using the dominant o
and secondary language a proportionate time. ' }




It is expected that during a given week
an examiner will find the teachers and aides
working at the language arts objectives 20

percent of the total instructional time.

2) Teachers will prepare and display materials expres-

sing the objectives in attractive and bilingual

fashion.

Teachers will prepare lesson plans and plan with
aides to present and reinforce the language arts

objectives.
Evaluation

Person
Freguengx Responsible Instrument

1) Bi-monthly visitation Director Checklist

2) Three times yearly Evaluator .
visitation

3) Final report write up Evaluator

0f the remaining 20 percent (out of the 40 percent allotted

to the bilingual program)

1) The teachers will spend all the time on social
studies objectives




a. Approximately 50 percent of the time will
be in reinforcement and/or repetition using

the dominant language.

The remaining 50 percent will be used to
introduce new objectives using the dominant

and secondary languages a proportionate time.

It is expected that during a given week

an examiner will find the teachers and aides
working at the language arts objectives -

20 percent of the total instructional time.

2) Teachers will prepare and display materials expres-
sing the objectives in attractive and bilingual

fashion.

3) Teachers will prepare lesson plans and plan with
aides to present and reinforce the language arts

objccﬁives.




Evaluation

Person
Responsible Instrument

1) Bi-monthly visitation Director Checklist

) Three times yearly Evaluator .
visitation :

)) Pinal report write up Evaluator

COMPONENT NAME: PERFORMANCE OBJECTIVES - MANAGEMENT

In support of the bilingual program

1) The Director will visit the classrooms of the
bilingual program once a week conferring with

teachers, aides, and where practical, children to

a. Observe the progress of the program

b. To discern the special needs it may have

at the time.

Maintain open lines of c?mmunication between

taachers.and Director.

2) The Director will provide special in-service meetings
and institute to support the instructional needs of

the teachers.

+ Bov 2 0 KM~ . 54 o e e~ . Jropey




3) The Director will provide services to the teachers
on a reasonably prompt basis. These services to
. include ordering of materials, demonstration of

classroom methods, etc.

The Director will provide a list of the activities
required of him as Director and of any other person

serving at the administrative level of the program.

Evaluation

Person
Responsible Instrument

Teachers Checklist
Evaluator Report

e mms i mma rtes ey mm—— o o
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pace 11

11.13 1-Progran is_cne-way - only non-Inglish iiother Tongue 11.13 2_(inf)
' students (including N-ET-Inglish dominant)., @ng':sh 4
i tiother tongue students do not receive instruction in
a second language
; 0-no Znglish ilother torgue students
- 2- 2-way: Eng. Dom. students learn Spanish
11.14 The anount of instructional time in end through their second language
for pupils who are native spealers of English is:

code: 0 = not specified N.A. = not applicable, no Fnglish IiT students

11.15 11,16

11.14
Subjects taught & of time ver day

iin, per day Total min, per

¢ . e 4. g ——

of instruction day of any in seccd lang, of instruction
through N-0IT _inmstruetion . .. ... . ... ... .. _ ..., through N-&ZIT |
Prek ;-.-..-.-.._..-..;.......- et P K
L .........l......f............LJ..
i g ...................................................... i2..
; D s e e I A .
b b e e v .
i - 2 L s R
| 6 .- s ' 6.
T e e b T ‘
8 ... - 8 . !
! S L. e d.. i e S {
10 .. - ..{.. - L1000 Lo '
. 1 } ........... B G e e B
12 1. cade e e ‘- 12 .

11.17 _5_(inf)

. o e —— ..

11.17 Hixed or separate lancuage usage by, teacher and/or aide
in the classroon (mar!: all that apply)

O-not specified
1-languages are never aived by either the teacher, aide or the
' pupil in any one class period; only one language is used.
2-the second language is used exclusively by the teacher,aide
and pupils during at least one portion of the school day,
N 3-the teacher uses one language exclusively within a class period:
pupils.are allowed .o use either native or second language.
' 4L-the teacher uses only one language; however, the aide or para-
i professional uses another during the same class period; students
| nay use either,
s 5-the teacher reinforces any conversation initiated by the child
(1nf) ” throush the use of vhichever language the child has used at the time.
¢ 6~constant switching from one longuage to another by teacher during
: lesson,
7-the teacher uses English and the paraprofessional then translates
the saie material for H-ZLT pupils

p— -

P




e A S Sl N T 1o D DU B ' - N
Eaddi aelane ‘ICJ. U.).;r 4o Laal .ll., IJE—& .,u..uv\.ts tuuo..: , Ll v o e TN}

of instiuction day of any in seccmd lang: of instruction
through N-0T . _dnstruction . .. ... ... ... ... ... . .: through N-2T = ..,
Prek '; .............. P [ e o Pre X, -‘
1 - - - - ..o .o [ ........... . .1. . .« -
2 T L2 1.
3 e e e e I oo
4 R . . vhoL L |
5 PRSI USSR 5o
g . aee e @ «c ceaiooenn e e e e it e .. ’ 6 ..
e e \ o A . .,
8 L. " e . 8 i
:;O e e e e e e $o ... R . :)0 e e e .
- o 1 .......... ’ ......... “ . !
:1 i. .......... S , . n.oo
T S b 212 .
11.17 llixed_or separate language usage by teacher and/or aide 11,17 _ 5_(4inf)

O-not specified

1-languages are never nizted by either the teacher, aide or the
pupil in any one class period; only one language is used.

2-the second languagze is used exclusively by the teacher,aide
and pupils during at least one portion of the school day.

3~-the teacher uses one language exclusively within a class period:
pupils.are allowed to use either native or second language.

4-the teacher uses only one language: however, the aide or para-
professional uses another during the sane class period: students
nay use either. -

5-the teacher reinforces any conversation initiated by the child

(inf) through the use of vhichever language the child has used at the time.

6-constant switching from one longuage to another by teacher during
lesson.

7-the teacher uses Inglish and the paraprofessional then translates
the saie material for H-ZIT pupils.

8-other (swmarize)

12.0 nETHODS OF SZCOND LAIICUAGE TEACHING

(iar: all that apply: some pirojects may use a combination 12.0.__~__.
of methods) e
c 70 1-Audio-lingual habit skills or behavioral approach. Emphasis
10’ on comwunication. Includes contrastive analysis of sounds
Pe (units) in both languages by teache:r and students, student
See kcof repitition of tapes and/or fluent teachers' model sentence
(d e.rr | eo~¢ patterns until responses are automatic. Structural drills and
dialogues are systematically presented. Includes direct as-
sociation between object and word in second language in a
secuence of patterns learned in complete sentences. Inductive-
generalizations drawn from examples.

2-Transfornational-cognitive approagh
Acquiring an understanding of the structural patterns or
gramiatical rules of a language,
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&ues“‘oaﬂ 12.0
Me+nhad=s oy Secondal .Lo.r\aunQQTQCLQh;:Q

There are two c.assrooms on esach of two grads

levels--first and second--involved in the bilingual

sducation program, In esch classroom thers are a teacher
end teech;r-aide. and-aome 25 children, and on esach level
there is & Spanish specislist teacher who divides her
sctivities among the two classrooms for that level.

The project coordinator and t.h. dirsctor spparently do

hot porticip.ti.in instruction. For the most part, the

tvo spacialiste zonduct instruction when Spaniih is the

T N S ..
- , *

!22151? or the content for instruction, and the regular
teachers and to some extent the aides conduct instruce
tion using English. However, tsachers asnd aides slso

~ use Spanish in instruction, and the spscialist at the
first grade level used English along with Spanish in ons
presentation,

All instruction observed at the second grade
level was conducted with the entire class, although thers
are two reading groups in at leest one of the rooms.

Pupils wers seated in a horseshos arrangemen£ where th.'

tsacher or scacislist ususlly occupied front center,

end aide snd the third adult would pace ths pe imete)




end teacher-aide, and some 25 children, and on each level
there is a Spsnish specialist teacher who divides her
sctivities among the two classrorms for that level.

The project coordinator and éh- director apparently do

not pcrticipoté.in instruction. For the most part, the

two apscislists conduct inetruction when Spenish is the

o
e e . .
;”.-'2 “ . s A

-
“° .

vehicle or the content for instruction, and the regular
venicis

teachers and to some extent the aides conduct instruc-
tion using English. However, teachers and aides also
use Spanish in instruction, and the specislist at the
first grade level used English along with Spaniah in one
presentstion,

All instruction observed at the second grade
level wes conducted with the entirs class, although thers
ere two reading groups in at leest one of the rooms.

Pupils were seated in e horseshoe arrangemeni where thof
teacher or specialist usually occupied front center,
end eide and ths third adult would bece the perimster,
etopping occasionally to sssist a child. In this formet,
when all pupils were working on the same page in, sey, the
-.English spslling workbook, it was difficult for the audi- '’
tor to ses how any varistion smong pupils' responses |
could arise, end how, ;f it did, the teacher could find
' out whers the problems were, so as to modify her instruce
tion.

The suditor also observed instruction given vie
-~

Spanish in cursive writing and elso via Spenish, s dic-

tation exercise in which the pupils printed phrases
. based apparently upon those in the Laidlaw resders. For
this exsrcise slternsts children wrots one of two seriss

of uitoroncoo. probobiy in an .ffort.to reduce copying.

In'the other sscond arado rooa.individuol puéils.wo:o.
'l_,'.-. ve v, LR PR T IO Y I . L
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reading aloud for the class from the Laidlaw cartilla, .
’ . N

*-A_La Escugla, p. 25. An exercise involving listening -
comprehension of verbs and adverbs in Spanish was also ' ‘

held.
In one room, thsre was indirect evidence of con-

tinuing instruction in mathematics in ‘the form of recent
eddition exercises that had been corrected but not re- I
turned and in the other room, evidence of instruction . hkf.h;
in reading English in the form of completed exercises .‘ : ';:'l.
in Miemi Linguistic Reod;re workbooks, and in English ’ i

spelling in the fozm of completed exercises in Ginn. In

the Miami readers, ons group hed dons work from Level 11 . ?u

cce ¥
;?-.-_ -

end the other from Levels 7-9

At the first graede lesvel, in one classroom

'pupils had bsen given an addition pxorciao: those who

completed it went to work with clay. rhextoacher cor- e )
Loe b

rected papers from a previous exsrcise meanwhile, and
The Spanish R,

‘ " the aside worked with individual children,
| specialist teaéhar then presented o film strip on Southe
_ west Indians to the whole class, and lectured and asked
1 "questions about the film in both Spenish and English. L :
In the other classroom, the teacher led half the class L

in @ dramatization of s segment from the Tug Duck reader h :

of the Mismi seriss. At the same time the eide monitored L

the other helf of the children who wore esrphones end - T

T ——

sppesred to be listening to consonsnt blends from en .

. o .
‘ .
‘ ‘ ‘ :
. , -
. M . =
. o P =
.o, : BB
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ldeal recording and writing on an accompanying dittoed
soatwork exsrcise, The first half of ths class then

took a ;test" 6asad on Tug Duck, for which they put
shields sround their desks, ostensibly to prevent copying.
The above observations support the conﬁlusion

that teachers regularly present instruction via Spanish

in speaking, reading and writing Spanish, and social
studies and vis English in reading and writing English,
mathematics, and perhaps also socisl studies. Also, une
teachers appear to have wide freedom in approaching

inltrucfion. Judging by the greet differsnces in format

conter sst-up with aspects of contingency management,

from whole group, uniform responss to a modified experience=

. . .
. .
.~ . A
ot e e e ol
AT . .
. "o .

—e, o
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page 12

2a-inductive -generative zpproach: through listening to coumunication,
perhaps of peers, and attempting tie new language in situations which
call for the student to generate sentences - test his understanding.
(the way native language is acquired)
Includes direct association between object, picture or action and
word in second language.

2b-deductive = - the cognitive code approach: through initial formal
study and +elysis of grarmmatical structures, then applying them through
examples, . 3. ansvering Guestions, or transforming affirmative sentences
to negative, declarative to interrogative, active to passive.

s=Gearmar — Translation ilethod
Formal study of rules of grammar and translation from first language
to seccnd, Emphasis on reading in second language rather than using
it for oral communication.

DOMINANIT AND SECOND LANGUAGE SKILLS SEGUENCE

AL-}* Language Skills Secuence there are

(*Audiolingual Hethod: listening, speaking, reading and writing) English-mono-

II r
- Span-
See Xeror Copy Non Eng dom Tng dom & i;gggﬁ,lmapme

12 & students students ____  children in
A indom B in A in dom B in gro:"]'ectn
lang second lang second

lang lang

0 = not specified
(Use not applicable (n.a.) if project has no Eng. dom. students)

13.1 Second language listening-speal:ing 13.1 IB_ 1 ___
skills are learned: I1IB_ 1.
1-concurrently with donianant language
listening-speaking sl-ills
2-after a specified level of compe-
tency achieved in listening-speal:ing
skills in doninant lan; mage
3-a specified period of time after
listening-speal:ing skills in donincat
language taught
4L-before any specified level of lis-
tening-spealiing coipetence achieved
in couinant language

13.2 ALii sequence followed:
1-Listening-speaking proficiency
precedes introduction of reading
-eading is taught concurrently
with listening-speaking skills
3-Learning to read overlaps learning
of listening-speaking skills
L~There is some overlap between
learning to read and to write

———

- oo




v LECEALIVE, GLldLrelive Lo mterro;at_vc, aCiive t. passive.

. o=Gearmar - Translation ilethod
Formal study of rules of grammer and translation from first language
to second. Emphasis on reading in second language rather than using
it for oral). coomunication.

13.0 DCMIN/UIT AND SECOND LANGUAGE SKILLS SEQUENCE

AL-i¥ Language Skills Secuence there are
(*Audiolingual liethod: listening, speaking, reading and writing) English-mono-
II

Sec Xeror C,PY lingual Span-

Non Eng dom Eng dom 4
| 2 & students students i;l;lcslgzga?g
A in don B in A in dom B in project
lang second lang second
lang lang
0 = not specified
(Use not applicable (n.a.) if project has no Eng. dom. students)
\ 13.1 Second language listening-spealzing 13.1I1B_ 1 __
5 skiills are learned: IIB_ 1.

1-concurrently with 3Joninant lanfuage

listening-speaking slzills 1. *__
R2-after a specified level of compe-

tency achieved in listening-spealiing

skills in doninant lan;uage _— —_—
3-a specified period of time after

listening-speating skills in dor:inent

language taught —_— —_
4=before any specified level of lis-

tening-spealiing conpetence achieved

in cominent language —— —

13.2 IA_ ¢

13.2 ALil sequence followed: 1B -
1-Listening-speaking proficiency IIA

precedes introduction of reading ___. — — —_ IIB .
2-leading is taught concurrently

with listening-speaking skills ol — o —_—
3-Learning to read overlaps learning

of listening-speaking skills —
4L~There is some overlap between

learning to read and to write o —_ o —

13.3 Listening-spealiing proficiency see Ye a A~ 13.3 T4 _1 .
determined by: See Yewor Copy B 1.
1-measure of listening-speaking ITA _1__

proficiency X__ X X _X IIB_1_ ..
2-informal assessment by teacher —_ — —

13.4 Second language reading skills 13.4. IB O=1_

are learned: IB .
1-concurrently with learning to read see audit
in dominant lancuage ry Y in C 71,
2-after a speciriea sevel of dorminant P.6

language reading competence —_— ——
achievement

3-a specified period of time after
(;Lc-arnix.g to resd in dowinant language
e.g. a specific gruda)

L-before learring to reaf in Avminent

languase - ——

#* performance objectives not separated by dominant language groups, i.e,, '
Dominent Language English-Spanish" throughout, 69-70




r
/L o 'le The bifingual Instruction proposed will Incorporate the teaching 12 ¢ .‘

m

of not only Spanish language skills and further dove lopment In
English languago skills, but also Instruction In the arca of Soclial

Studies, The project Is designed to upgrade the proficlency of the
children In the fol lowings .

ARSI A U ,-.m‘-!“_ "~

Communlcation skitls in the English language through the use of §

recognized program In the teaching ot English as a» second

DR S

Janguage and the teaching of all the baslc ski I1s (understanding,

spesking, reading and writing),

Through the teaching of the social studies curricutum In Spanish the

R A R

chitdren will attain all_the basic concepts In this Important
area of the curriculum, This will lead to & davelopment In concepts
end skills related to soclety: '

A. Home situation

B. School setting

C. Community envlronment

m—— st it e e

In achleving these goals, Instruction wiil aiso be provided for

turthering vocabulary skilis, learning concepts ln*sﬁfefy and heaith '
: ‘ . e i
v, @s well as historical facts, - '
"As another objective of the program we wl11-also provide Instruction i
In Spanish to glve the spanish speaking chlid basic |iteracy skills

i In his home or mother tongue, The Spanish spoken In this area is less ;

S&i than standard, The children must first attain » functional level ) :
5 - : - ‘ . . . % g

0.~
e

- .ln the language before iubJecf matter can be presented and the proper '

-
4.

ﬂ\o@hf processes developed, The main effort wii| be to reinforce the




Communication skills In the English language through the use of a
recognized program In the teaching of Engllisn as a second
language and the teaching of all the basic skillis (understanding,

spesking, reading and writing),

Through the teaching of the rotal studies curricutum In Spanish the
chltdren will attaln all the basic concepts In this Important
area of the curriculum, This wiil lead to 8 davelopment In goncepfs
and skills related to soclety: ’

A, Home situation

B8, School setting

C. Community environment

In achleving these goals, Instruction wili also be provided for

turthering vocabulary skilis, learning concepts ln‘éafofy and health

.- o8 well as historical facts, -

g " As another objective of the program we will-also provide Instruction
In Spanish to glve the ipanlsh-speaklng chlid basfc llteracy skiils
In his home or mother tongue, The Spenish spoken ln_fhls area Is less

i,
%%mfhén standard, The children must first attain @ functional level

‘ln the language before subject matter can be presented and the bropor
fhbuﬁhf processes developed, The maln effort wiil be to reinforce the
child with his mother tongue, and Instruct him in Its proper usage,

whi le concurrently presenting the second language and arfowlng acceptadle
concept development while linguistic skilis in both langueges are being
improved, There will be chlidren In the project with Spanlsh-surngmas
who are English monolldguals and along with the other chilidren will

profit from learning Spanish, We feel a responsibiilty to teach the

lenguage as well as through the languoge, We pian to enrich the langusge

repertolre of the monolingual (English) while providing an immodiate

snd fami I1ar medium for the Spanish-speaking chlid, Because of the wide

—— e e ——— e

,?rnnge of proficiency_in both languages we are planning fo fpgch both

« languages as first or second sxposures,
e ————— e -

J

-
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nage 13

I II
Non Eng don Eng dom
students students
A B A . B -

dom second don second
lang lang lang 1lang

13.5 lLeading is introduced:

i-individually, when child is ready A A A A 13.51A_A_
5 or at a specific time during grade: & o, . IB
e —_— — ITA
2 e - e IIB __
3 — e —— o
13.6 Teading readiness is determined by:
1-test of reading readiness .3 X . 13.6 1A _
2-informal teacher assessment o — —_ B_1
IIA ]
IIB__
13.7 Grade level ireading is expected:
1-in firet grade —_ . 13.7 IA_NS
2-in second giade —_ —_ e IB____ .
3-in third grade . —_ —_— ITA
4L-in fourth grade e — — I1B

5-in fifth grade
6-in sixth grade
7-other (specify)

———
—
— s
o aante e St -
- - vatnn . ——
aatantes

—— ———— - .

13.8 Grade level academic achievement (math, science, etc.) in the 13.8 1B NS
SECOND language is expected: IIB,
1-in the first grade
2-second grade
3-third grade
4-fourth grade
5-fifth grade
6-sixth grade
7-other (specify)

14.0 INTEGIATION OF SECOND LAKGUAGE LEAINING WITH OTHER LEARNING: 14.0 I____2___
(mark all that apnly) II_ 2
I = N-B II1=E
dom dom
students students

1-Second language learning is only a sep-
arate subject for English-speal:ing stu-
dents; the second language is not used
. as a medium of instruction for other
See Yewry subjects.
E '3“'62-Second language learning is both a sep-
( 72 P+O arate subject and 2lso a mediunm of X
in instruciuion for other subjects. __i

-Second languare learning is always in-




<
7

13.6 Teading readiness is determined by:
1-test of reading readiness
2-informal teacher assessment

13.7 Grade level rveading is expected:
1-in first grade
2-in second grade
3-in third grade
4-in fourth grade
5-in fifth grade
6-in sixth grade
7-other (specify)

o

[

13.8 Grade level academic achievement (math, science, etc.) in the

SECOND language is expected:

1-in the first grade

2-second grade

3-third grade

4-fourth grade

5-fifth grade

6-sixth grade

7-other (specify)

14.0 INTEGZATION OF SECOND LANGUAGE LEANING WITH OTHED LEARNING:

(mark all that apoly)
I= N-E
dom
students

1-Second language learning is only a sep-
arate subject for English-speal:ing stu-
dents; the second language is not used
as & medium of instruction for other

See Yeeoy subjects. :

136
E 70 p.62'
(inf

Second language learning is both a sep-
arate subject and also a mediun of
instruction for other subjects.

3-Second language learning is always in-
tegrated with the learning cf oourse
content (such as social studies) or as
a medium of cognitive development.

4L-Academic content taught in the native
language is used as the referential
content of second language learning
(the same concept taught in the native
language is taught in the second

language).
5-Different academic content is teught
in the second language fron that which
is taught in the native language.
O-not specified

. 6=other (specify)

II=E
dom
students




aue_S‘i‘coN (9.0

The main effort will be to reinforce the
child with his mother tongus, and instruct him in its proper usage,
whi le concurrently presenting the second language and alfowlng acceptablio
concept development while linguistic skills in both languages are being
improved, There wi |l be children in the project with Spanish-surnames
who are English monolinguals and along with the other children wiil
profit from learning Spanish, We feel a responsibility to toach the
language as well as through the language. We plan to enrich the language

repertoire of the monolingual (English) while providing an Immodiate

and femiliar medium for the Spanishe-speaking child, Bscause of the wide

range of proficiency in both languages we are planning to teach both

languages as first or second exposures,

« et A o @ yomigben s i

20 ey




oage 14

15.0 TREATMENT OF CHILD'S LANGUAGE: I II  1501A0 _
Non Eng. dom. Eng. dom, IB

students _ "students ITA_ _
AGndom. Pond &4 B 2nd IIB

lang. lang. Z&ng. lang.

1-The child's language is respected.
It is not corrected, rather, all
of the child's speech is accepted.
However, the teacher provides a
model of the standard language
aiming toward child's eventual
control of the standard form. _— —— —

2-The child's language is corrected-
the teacher points out errors and

demonstrates the standard form. — — e —_—
3-Other (specify) — —_— —
0-Not specified — —_— e —

16.0 HATERIALS

16.1 Reading Materials-Types
Peading Materials are: (mark all that apply)
C 70,p.23 1-Linguistically based

Se < Yerney (Herrill or Miami Linguisti
ek readers, ITA, etc.) 16.1 IA___ B_X IL._X IIB

C 70, p.232-Basal readersbaidlaw Spanish Serlgs — X
3-Dialect readers — — — —

,4~Experience charts (stories
dictated by children) — - _

16.2 If some reading naterial is in
the child's dialect, indicate how
long it is used: .
1-Grade 1 16,2 14__ 0 II. Q
2-Grade 2
3-Grade 3
4=Beyond Grade 3
O-not specified

16.3 The following are techniques and naterials used for second language learning:
O-none specified )
1-pattern drills
2-dia’ og meworization
. 3-choral repetition
In§55'59 4-songs \
Pe Programed instruction \awgweq @
-stories_read to children "Q** Y magher
AUDIO VISUAL AIDES
¢ 70,p.22 7-films, filrstrips
P35 8-flannel or magnetic voards
Int E 69  9-realia, graphic display (posters)
C 70,pel5 10-records, tapes musics

(inf) —-—
both E & NEMT—

sl g NNl

TR




.

Codess Lol

control of the standard form.

2-The child's language is corrected-
the teacher points out errors and
demonstrates the standard form.

3-Other (specify)

0-Not specified

16.0 HATERIALS

16.1 Reading Materials-Types
Reading Materials are: (mark all that apply)
C 70,p.23 1-Linguistically based

See Yerey (llerrill or Miami Linguisti
"”Co:""‘l readers, ITA, etc.) 16,1 IA _ mB_X
C 70, p.232-Basal readerslaidlaw Spanish Ser.’*s

3-Dialect readers —_—
L-Experience charts (stories
dictated by children)

16.2 If some reading material is in
the child's dialect, indicate how
long it is used:
1-Grade 1 16.2 I4_ 0O
2-Grade 2
3-Grade 3
4-Beyond Grade 3
O-not specified

16.3 The following are techniques and materials
O-none specified
1-pattern drills
2-dia’og meiorization
3=-choral repetition
In§5359 4-songs \
P ~Programed instruction \ewguwaq®
-stories read to children 3 Y masher
AUDIO VISUAL LIDES
C 70,p.22 7"-filums, filnstrips
P35 8-flannel or magnetic voards
Int & 69 9-realia, graphic displays(posters)
C 70,p.15 10-records, tapes mUSICS
C 70,p.22 11-listening centers
Yeroy 12-multi-media approach
4 - Experiential *
13-role playing
14~puppet:
C 70,p.15 15_2,;2,.12,06 charts (word-picture chartDS
16-primary typewriter
C 71,p+70 17-learning through direct experience '
with materials e.g. Montessori con t columni
18-activity centers-chosen by child _]_'9_ ‘V‘ 25
1G=-other (specify)
Learning outside the classroom:
20-field trips 20
21- guggested TV programs,vfh.e \‘&fc S x4
225- ~ther (specify) —
25=-games

3l -duel language experimental build-up23
8 -overhead projectors 2j -video-tapes (C 70,p.22) & .Language
Master machines (C 71, p.11) 25-flash cards (Int Eval., 69, p.35)

for second language learning:
(inf) -
both E & NEMT—

| THS P PR g

I

4
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P Question 16
16.5

)

B. Materials Acquisition, Adaptation and Develorment

As stated previously we would like to submit this component plan,
probably in early August, 1970, We suspect that we are prescntly
well-equipped in the materials section but we need more time to

evaluate and/or develop materials designed for oral language development

&nd cultural heritage and awareness,

Our basals in the three major areas (English, Spanish, Social Studies)
are evaluated presently as the best available for our needs, and include,
1) Miami Linguitic Readers . English
2) Laidlaw Spanish Series ) = Spanish

3) Prentice-Hall, Man in Action Series = Social Studies
(both languages)

We agree that the Miami Linguistic Readers are suitable for all of our
children, as we have used them for several years, However, we have not
established this point conclusively.

~

We are requesting one equipment iiem of major importance and cost. Our
school district is unable to afford this expenQiture at this time through
other sources. The item is a Sony Vido Tape Recording System (3$3943.00)
which appears in the budget brea#down with offered justification in

Appendix E  pp 68° . This equipment would have a great bearing on our

product and process evaluation particularly, and would allow us to record

model lessons, studint reactions and teacher performance.

" Staff Development

This component will include orientation and training for teachers,

teacher aides, coordinator and director.




Guestion [6.3

SUPPLEMENT

co-ponent Instructional Dominant Language English-Spanish

crade Level _ 1st and 2nd

r_r.::orials to be uscd

Qum—

-

All paterials listed in another section. Materials currently being used
as vell as appropriate materials selected or developed in the interim
snd applicable o next year's program (complete list submitted in August).

hm——

Staffing

Teachers Director
fTeacher aides Consultants
Coordinator Evaluators
Principal

Facilities

Classrooms and offices at Espanola Elementary School
Office - Central Administration

MEpIA
Equipment

All project equipment, tape recorders, listening centers, overhead

projectors, record players, film and filmstrip projectors and video~tape
equipment .

JYechnical Assistance

1. Contracted: Independent Educational Accomplishment Auditor

2. Consultant: All consultant resources listed plus additional personnel
: as yet uncommited. )

Budnget Réguirements

Unable to determine accurately. Approximately 83% of Title VII budget.,




page 15
16.4 The sources of Non-English materials and textboolks are: 16.4_0
(mark all that apply)

O-not specified

1-are yritton. by native speakers of that language

2-comme. .ially prepared and published in countries where
N-E is the native language

3-developed by the project's own bilingual staff

4-developed by the staff of another bilingual pro

5-developed in conjenction with project parents

6-developed by or with members of N-EMT community 71, P79

7-are culturally appropriate for N-E culture ’ Fe
(specify how this is determined)

8-are cross cultural

9-commercially Prepared and published in the U.S.

10-are translations of U.S. texts

11-are coordinated with materials used in the regular subject
curriculum

12-other (specify) ¢ 70, p.8-Because of limited resources will attempt
only minimal objective in_the area of mate al devel, See ¢ 5
y 1%.5 The spec':llfic Jbil ngual}%liculiuralomagertiafg useg in the languag?al ’1@.571 |
component are: ’
O-not specified
1-xerox attuched-page and document See xeroxy 4 a

17.0 STUDENT GROUPING

ject (specify which)

17.1 Student grouping; mixed or separated into daminant language 17.1___ hS
groups: %;:rk all that apply)
O-not specified
Pupils of both linguistic Eroupg are:
1-always mixed for all learning =
2-mixed for larguage learning

3-mixed for some academic subject learning

4~mixed for non-academic learning; art, music, gym, health

5-separated for native and second language learning into
See Yeroy = dominant language groups
!

S« 6-separated for most academic subject learning into dominant
language groups

¢ 70, pP.217-never nixed for 1
8-other (specify)

10-grouped according to theipr abilities

angusge or other academic learning

Students are grouped for language instruction: 17.2

(mark all that apply) A-more than % the time B Less than %+ the time
O-not specified

1-total class ——— —_—
2-small groups (specify size) _ o

3-individual instruction

17.3 Criteria for grouping:

Students
O-not specified I Non Eng II Eng dom ni]_ﬁ.‘ng dom
dom BT " NEMT
Int A 70, 1-by age & IQ ) X X
P.2 2-by na‘ive language —_— —_—
Q 3-by dor nant languaze —_— _—

4-by language proficicnc



speclly how this 1s deter..ined

8-are cross cultural

9-commercially prepared and published in the U.S.

10-are translations of U.S. texts

11-are coordinated with materials used in the regular subject
curriculum

Iy mi 112‘°ther (specify) ¢ 70, p.8-Because of limited resources will attempt

on nimal objectives in 2. . S 7

4 1%.5 ﬂxe spec’llfic jbil?ngupl 16qu. Exgaloga&afggﬁ' %]éeg eigle%he l?ueiggag‘el ’1&579 |
component are:

O-not specified
1-xerox attuched-page and document __See Xeroy |4 a

17.0 STUDENT GROUPING

17.1 Student grouping; mixed or separated into dominant language 171 Z,S
groups: (mark all that apply)
0O-not specified
Pupils of both linguistic groups are:
1-always mixed for all learning
2-mixed for language learning
*-mixed for some academic subject learning
. -mixed for non-academic learning; art, music, gym, health
--separated for native and second language learning into
See Vmo.’ dominant language groups
15 o 6-separated for most academic subject learning into dominant
language groups
C 70,p.217-never nixed for langusge or other academic learning
8~-other (specify)
10-grouped according to their abilities

Students are grouped for language instruction: 17.2___Q
(mark all that apply) A-pore than % the time B Less than % the time
O-not specified

1-total class

2-small groups (specify size) —.
3-individual instruction

- ———— s —

S comtr——— e e ]

17.3 Criteria for grouping: Students
O-not specified T Non Eng II Eng dom ﬂ_:_lEng donm
dom =BT " NEMT

Int A 70, 1-by age & 1IQ
P2 " 2-by native language
3-by dominant language
4=y language proficiency
(ex. level of reading skill) -
Int A 70,|p.a, not applicable
3rd from last|(no E.don/NGIT) — —_—
page-~-the groudping remains flexible with children moving from teacher to

18.0 TUTORING teacher and group to group when it is determined they can
function better by doing so.

b

——

.S _—

#8.1 Student Tutoring is: (mark all that apply) 18.1_1,2.
no-not mentioned
O-type is not specified mentioned by Eval. in

1-inter-gthnic (N-BIT student tutors EIT students) C 71, p.6
2-intra-ethnic (N-EMT student tutors N-RIT)

3-done by oldzr children (cross age)

/~done by peers (seme age)

5-other (specify)

18.2 Paraprofessionals or aides give tutoring or instruction as follows:
O-area not specified 18.2___ 2,3
1-inter-ethnic (N-EIT aide wutors EIT student)
2-in the acqusition of native language slills
3-in the acqusition of second language skills
4L=-in other academic subjeats

I
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page 16
"18.3 Parent tutoring: (mark all that apply) 18.3__na
no-not mentioned
O-type not specified
1-inter-ethnic parent tutoring is used
2-intra-ethnic parent tutoring is used

Parents are trained to become tutors for their children:
3-in the home by a home-visiting teacher
4~in an adult education component
5-in school through observation and guidance of teacher
6-as parent vol'nteers who tutor during the school day
7-materials are provided for use in home by parents
8-other (specify

15.0 CURRICULUM PATTERNS 19.0__1 -~
The stated curriculum pattern of the bilingual project:

1-Bxcept for inclusion of N-EIMT instruction the curriculum is
otherwise typical or regular, for this state.
There are other modifications whithin the curriculum of the
bilingual program which differ from traditional, typical curri-
culun such as: (mark all that apply)
2-a non-graded classroom: pupils of different ages are
grouped togsther during part of the school day
3-flexible or modular scheduling
4-small group instruction
5-individualized learning
6-open classroom
7-guided discovery and inquiry
8-a curriculum which is both child and subject-centered
G-others (specify)
10-if the program includes activities which complement
experiences children encounter in the home, community
and through mass media i.e. TV, describe below:

20,0 COGNITIVE DEVELUPiENT

20.1 Cognitive developuent in early childhood grades is fostered through:

O-method not mentioned 20.1__0

1-structured enviriomment rich with materials child can manipulate
order, compare, match for perceptual-motor development

2-non-verbal materials, such as llontessori materials from which
children can learn sensory discrimination, matching, seriation,
counting, additlion, subtraction

3-labeling and discussion of concepts related to time, space, distance,

Q position
ERIC 4-labeling and grouping actual objects to learn classification;

gcranuning anie . aYiaisTete Qs o

o, ~ -



/=naierials ave grovided for usce 11 nom. vy paientc
8-other (specify

16.0 CURRICULUY PATTELNS
The stated curriculum pattern of the bili roject:

1-Except for inclusion of N-EMT instruction the curriculum is
otherwise typical or regular, for this state.
There are other modifications whithin the curriculum of the
bilingual program which differ from traditional, typical curri-
culun such as: (mark all that apply)
2-a non-graded classroom: pupils of different ages are
grouped togzsther during part of the school day
3-flexible or modular scheduling
4-small group instruction
5-individualized learning
6-open classioom
7-guided discovery and incuiry
8-a curriculum which is both child and subject-centered
S-others (specify)
10-if the program includes activities which complement
experiences children encounter in the home, community
and through mess media i.e. TV, describe below:

20.0 COGNITIVZS DEVELOPI ENT

20.1 Cognitive developuent in early childhood grades is fostered through:
O-method not mentioned 20.1
1-structured enviriomment rich with materials child can manipulate
order, compare, match for percentual-motor development

2-non-verbal materials, such as llontessori materials from which
children can learn sensory discrimination, matching, seriation,
counting, addition, subtraction

3-labeling and discussion of concepts related to time, space, distance,
position

4-labeling and grouping actuzl objects to learn classification;
grouping ovjects with common attributes and labeling their
attributes (i.e. colors, sizes)

5-direct experience of processes of science through discovery, using
materials rather tiian text- active experimentation by child with teacher's

6(fu3d“nce ruther thon t.oocher de-onstration.

irect experience of math thirough discovery rather than instruction
7-other (specify or xerox) p. no. and document:

20.2 Cognitive developnent in later grades (grade 4 and above)
O-method not mentioned
1-gpecify or xerox p. no. and docusent
n.a.-no grade 4 or later grades




21,0 SELF-ESTERM

Stated methods of project compenent expected to increase self-e

See
e, To

Int E'69,p.56:
The children

in a bilingual-
blecultural en-
viromment will
demonstrate sud

“X:con

no-self-estecr nct mentioned as an objective
O-self-esteei is an objective but nethods not specified

cher encourages pupil to verbally express his feelings:

1-through role-playing

2-puppetry

3-language-experience approach: students dictate stories from
their own experience

4~teacher accepts, aclnowledges ideas and feelings

5-teacher encourages non-verbal expression of child's feelings

through painting, music, dancing

6-teacher provides experiences in vhich the various ways that
children act are accepted by the teacher: their actions are
discussed and the children are encouraged not to make fun of
"different" ways

7-teacher provides experiences leading to competency and
success

8-teacher provides e:periences where occasional failure is
acknowledgzed as part of everyone's experience; second
attenpts are encouraged

9-other (specify) (xerox or summarize) document page #

26-Falomares Human Development Program

Teacher provides experiences in pupil self-direction and acceptance of

responsibility, such as:

10-pupils act as tutors for other pupils

11-puils have some options in choice of curriculum

12-pupils choose activities from a variety of interest centers

13-older puils participate in curriculum planning and/or
developnent

14-pupils write a bilingual newsnaper fcr dissemination to the
comraunity

15-cther (specify)

perior confi-
dence and en-
Joyment of
school as com-
pared to the
children from
the 1st gr cond
trol gp.

”*
Trterin Evaluation

22.0 Q

1-The project nentions the following specific learning strategics
as important for ieaching a particular ethno-linguistic group:
(specify o1 xerox) Document and Page no.
Example: Navajo children resist participation in an authoritarian,
traditional classroom. 4n open classroom where teacher partici-
pates rather than directs all activities and students or groups of
students initiate activites, move about freely or s.t in a circle or
horseshoe rather than sit in rcws, has been found more effective.

O-none uentioned

22.0 LEARNING STRATEGIZS




S llusbuofib . Lol [AmLedlhicl aootylo, SU-~TAllulgts SHuess o =
demonstrate su-5-teacher encourages non-veibal expression of child's feelings
perior confi- through painting, music, dancing
dence and en~ |6-teacher provides experiences in which the various ways that
Jjoyment of children act are accepted by the teacher; their actlons are
school as com- discussed end the children are encouraged not to make fun of
pared to the "different" ways
children from |7-teacher provides experiences leading to conpetency and
the 1lst gr con4 Success
trol gp. 8-teacher provides experiences where occasional failure is
acknowledged as part of everyone's experience; second
*'!m';m Evaluation attaupts are encouraged
9-other (specify) (xerox or sumarize) document page #
o6-ralomares Human Development FProgram
Teacher provides experiences in pupil self-direction and acceptance of
responsibility, such as:
10-pupils act as tutors for other pupils
11-puils have some options in choice of curriculum
12-pupils choose activities from a variety of interest centers
* 13-clder puils participate in curriculum planning and/or
developnent
14-oupils write a bilingual newspaper for dissemination to the
cornnity
15-cther (specify)

22,0 LEARNING STRATEGIES 22.0 0

1-The nroject mentions the follewing specific learning strategics
as important for reaching a particular ethno-linguistic group:
(specify or xorox) ‘ Document and Page no.
Example: Navajo children resist participation in an authoritarian,
traditionzl classroom. An open classroom where teacher partici-
pates rather than directs all activities and students or groups of
students initiate activites, move about freely or sit in a circle or
horseshoe rather than sit in rcus, has been found more effective.

O-none uentioned

23.0 BICULTUXAL COLPOIENT

23,1 This program is: 23.1__.2_ _
1-bilingual alone
2-bilingual and bicultural
3--bilingual and multicultural
O-not specified as to which of the above
L-an ethnic studies program is included in the bilingual program
5-art, posters, pealia, crafts of both cultures are exhibited in
the classroom
6-language and cultural content are integrated
7-other %specify)
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Autcrion 21-0
D. Self Conceut :

The children were obviously happy. Only first graders can

reveal their state of being in such unique ways. They were not

bothered by my presence. Usually the children are shy and w1tn-

drawn with strangers in these areas where few ”pntsidcrs” visit.
These children were friendly and responded freely to all my ques-
tions and even asked me a few of their own.

Spanish songs were snng with much enthusiasn and much to
my surprise, an Anglo child kept saying, “"Let's sing another
" ‘and would call them out by name. The Anglo child-

Spanish song,

&

ren knew the words to the songs as well as the Spanish surnamed
children.

A spanish finger play was also recited with much excite-
nent and anparent amusement. For the first time in my profes~
sional career in education in New Mcxico, I saw Spanish surnamed

first graders use Spanish freely in the classroom without the

giggling'and.covering of mouths to hide their cmbarrassment when

someone was bold enough to specak Spanisn.

The Palomares Human Development Program is an integral part
of the program. ' The pProgram is so we11 known across the nation
that it needs no explanatlon here as to what it does for most of
the children's sgelf concept.

The three teachers told the evaluator the children had

learned several New Mexican and Mexican dances which had added

to th STV I




wnese children werce orl

tions and even asked me a few of their own.

Spanish songs vere sung with much enthusiasn and much to

Anglo child kept saying, "Let's sing another

my surprise, an
t by name. The Anglo child-

Spanish song," ‘and would call them ou

ren knew the words to the songs as well as the Spanish surnamed
children.

A Spanish finger play was also recited with much excite-
ment and aéparent amusement. For the first time in my profes-
sional career in education in New Mcxico, I saw Spanish surnamed
first graders use Spanish freely in the classroom without the
giggling_and'covering of mouths to hide their cmbarrassment when
someone was bold enough to spéak Spanish.

The Palomares Human Development Program is an integral part

of the program. The program is so well known across the nation

that it necds no explanation here as to what it does for most of

the children's self concept.

The three teachersltold the evaluator thé children had
learned several Ne& Mexican and Mexican dances which had added
to their feeling good about "something” that was typically theirs,
Some of the dances and songs wvere prcsénted at a Mother's Day
Program'where the parenté also were able to regain some of the
pride of belonging to a culture heretofore not visible in the
school. The same can be said of the native foods that vere dis-
cussed. |

The children appéared to “get along” with each other excep-
tionally well even in the late afternoon when the children were
obviously tired. The evaluator saw much sharing of pencils,
pPapers, and erasers during formal school activities. The evalua-
tor did not observe them on the playgrbund to see if the same |

pattern existed there.’

Evaluators Report~

b
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. page 18
'23.2 Cross-cultural awareness: 23.2__0

If project mentions specific values or nodes of behavior of

N-ZiT culture, please surtiarizc below: {or attach xerox)

found in document ey DagC i —
O-not mentioned
23.3 1-if project mentions efforts to decrease etimocentrism in 23.3 9]

either or both groups s describe below: (or xerox-document page/#)
O-none mentioned

ns.
23.4 In the bicultural compenent 'mowledge of the N-EIT culture 23.4_no specifi-
involves (mar!: all that apply) cation as to type of
O-no bicultural component mentioned bicultural program
1-Humanistic aspects of culture: ideels and values s literature
(oral or m'itten), achievement of particular people or politcal
movements
2- Historical-cultural heritage of the past--contributions to art
and science
3-'Deep' culture: family patterns and contemporary wey of life,
4-Itemization of surface aspects of a country--geosTaphy, dates
of holilays etc,
5-A specific culture only s.g. one Indian tribe
6-Various cultures of same ethnic/linguistic group (i.e. Spanish-
speaking peoples)
7-A third culture different from NEIT or IIT
8-Uther (specify)
23.5 American culture is defined: 23.5__0

O-no* specified

1-narvouly: primarily Anglo-Saxon orientation

2-bioadly: ethnic pluralisn of America~-multicultural
contributions of various ethnic groups discussed

3-other(indicate document and page number for xerox) or
elaborate in your own words




23,3 1-if project mentions efforts to decrease etimocentrism in

either or both groups, describe below: (or xerox-document page/#)
O-none mentioned

h-$ .
23.4 In the bicultural compenent 'mowledge of the N-HIT culture 23.4_no specifi-

involves (marl: all that apply) cation as to type of
0-nc bicultural component mentioned bicultural program
1-Humanistic aspects of culture: ideals and values, literature

(oral or written), achievement of particular people or politcal

movements
2- Historical-cultural heritage of the past--contributions to art

and science
3-'Deep' culture: family patterns and contemporary way of life.
4-Itemization of surface aspects of a country--geosraphy, dates

of holilays etc.
5-A specific culture only e.g. one Indian trioe
6-Various cultures of same ethnic/linguistic group (i.e. Spanish-

speaking peoples)
7-A third culture different from NET or IIT
8-Uther (specify)

23.5 American culture is defined:
O-not*. specified
1-narvouly: primarily Anglo-Saxon orientation
2-bicadly: ethnic pluralisn of Asmerica--multicultural
contributions of various ethnic groups discussed
3-other(indicate document and page number for xerox) or
elaborate in your own wvords

CORIITY CAPONENT See Yemoy C°'°7 AR

Bilingual libraries are provided for:
O-group not specified

1-project children

2-adults of the project community
3-teachers

no-bilingual library not mentioned

An ethnic studies library is provided for:
O-group not specified

1-project child: en

2-adults of the project community
3-teachers

no-ethnic studies library not mentioned
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COMMUNITY INVOLVEMENT

As a component of community envolvement we are encouraging
sarents to compete in developing skits, story telling, children's
songs and arts and crafts. These entries will be judged and best
~erformances will be taped recorded and Video-taped for further use
1n our nroject and possjble sharing with other projects that have
ssked us for these materials they know exist in our area. The
seople in this area have kept the beliefs, customs, material culture,

and social institutions which are peculiar to and characteristic of the.

’
Spanish-Americans of New Mexico.

The opportunity in Northern New Mexi co to produce written material
{n Spanish, writing oral literature and folklore, is evident. An
antnology that might range from poéms and short stories would awaken
pride among the school children and adults in the conmunityf Parents
and members of the community will be encouraged to write cuentos,
slay scripts and songs. The awarding of prizes will undoubtedly
stimulate the production of these activities. The utilization of
props will be encouraged. Some of these props will consist of a
dol1 or “puppets."”

. In addition, we intend to ask members of the community to present
lessons, and to participate in teaching something these members are

500d at, for example baking, making bread on outside hornos, and other

-l




I - As a component of community envolvement we are encouraging
aarents to compete in developing skits, story telling, children's

songs and arts and crafts. These entries will be judged and best

~erformances will be taped recorded and Video-taped for further use

i \n our project and possible sharing with other projects that have

ssked us for these materials they know exist in our area. The

seople in this area have kept the beliefs, customs, material culture,

4
spanish-Americans of New Mexico. : ‘

' and social institutions which are peculiar to and characteristic of the

The opportunity in Northern New Mexico to produce written material

j fn Spanish, writing oral literature and folklore, is evident. An ‘

% anthology that might range from poems and short stories would awaken ' %
E pride among the school children and adults in the communityf Parents J
i and members of the community will be encouraged to write cuentos, : !
? play scripts and songs. The awarding of prizes will undoubtedly ' é

; stimulate the production of these activities. The utilization of ' R

% props will be encouraged. Some of these props will consist of a 3 1

§ doll or "puppets.” '

E _In addition, we intend to ask members of the community to present 1

! f lessons, and to participate in teaching something these members are
500d at, for example baking, making bread on outside hornos, and other

traditional activities common to the Espanola Valley. Video-equipment \ #
can be ysed to start building up a film library that includes these '

Ctivities.

+ g WD NP BP0

Teachers in the program and those not in the program will write

L R
-

! g down a script of an ideal lesson they may be very proficient
2 . .
§
« 400 - !
1 /- 4
giving examples of the basic concepts behind the lesson. These “u}

presentations will be video-taped and used later as needed for staff

improvement.
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24.3 Provision is made by the school for inforning the pa.ents 24.3_3,6,11, I3
and corrmunity about the progran through: (Mar’: all that apply) 23, /8"
O-11ethod not specified
p no-no provision for informing community
see Yemosy To bilingual newsletter 38.f1lm strip to include
2.. monolingual newsletter highlights of program
¢ 71,p.12 = 3- 2ws sent to mass media. components
4-if articles included with project, check 4 ¢ 71, pp.86-87
s“. !ﬁ‘w 5-bilingual fliers sent home
C 70,p.6 — 6-formal meetings
7-informal meetings open to entire cormunity
8-nmeetings conducted in both languages
O9-home visits
10-other (specify)
¢ 71,p.1l2 = 11-project director personally involved in program
dissemination, specify how NS

(%

C 70,p.26

Xeeo¥ 20-Demonstrations
[ I~ 34-Socials
C 71, p.1l2—-37-guest speakers
2.4, Community involvement in the formulation of school policies
and programs is sougit through:
O-type not specified
no-not sought
1-existing comuunity groups working with program
2-bilingual questionnaires
3-community-school steff committees
4-comunity advisory groups
5-formal meetins open to the entire comaunity
6-informel meetings with community groups
7-other (snecify)
8-project director personally seeks involvement of community
in program. specify how

0670,pp.6, -lf -Advisory Group

2

C 70,p.9 =—{0Q-Bilingual PTA Parent meeting

24.5 The school keeps informed about community interests, events and
problems through: “ved 1,2
no-no mention of school seeking to be informed abe:c community
1-meetings open to the entire community conducted in both
languages
2-cormunity representatives to the school
3-bilingual questionnaire sent to the home
4-home visits by school personnel
5-other (spescify)
O-nethod not specified




DR
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8-;3eet¢r;:s conducted in both langueges
9-home visits
10-other (specify)

C 71,p.1l2 = Ti-project director personally involved in program
dissemination. specify how NS

(9

C 70,p.26
Xeeuv 20-Demonstrations
e T 34-Socials

C 71, p.l2—37-guest speakers
24.4 Community involvement in the formulation of school policies
| and programs is sought through: Red_ ‘4/0
' O-type not specified
r no-not sought
i=extisting community groups working with program
| 2-bilingual questionnaires
3-communi ty-school staff committees
4~-community advisory groups
5-formal meetins open to the entire community
6-informal meetings with community groups
7-other (snecify)
8-project director personally seeks involvement of community
in progrvam. specify how
C 70,pp.6 -l’ -Advisory Group
26
C 70,p.9 ={0-Bilingual PTA Pavent meeting

24.5 The school keeps informed about community interests, events and
problens through: Zae5_1s2
no-no mention of school seeking to be informed about community
1-meetings open to the entire community eonducted in both
languages
(inf) 2-community representatives to the school
- 3-bilingual questionnaire sent to the home
4~home visits by school personnel
5-other (specify)
O-nmethod not specified

24.6 The schosl is open to the commumty through: 24.6 ____O______
O-not mentioned
no-scnool is not open to cormunity for coumunity use
1-opening school facilities to the community at large Tor use
after school hours and on weeiiends
2-providing adult education courses
3-other (specify)

25.0 I1iPACT CVALUATION

25.1 Pro ject mentions description or dissemination of the bilingual
progra.m through: ' 25.7 1
1-newsnaper articles

gd};iat Alé 2-radio programs

» Pe 3-TV programs
SCe L=video~tapes

v Yersy il
1% & 6-visitors to observe the prograi
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COMMUNITY INVOLVEMENT

A meeting was held to fornulate an advisory committee of
five parents. Many suggestions were presented for improving
communications with the parents. An important action item dis-
cussed was that the advisory committee will meet a week prior
to parent meetings to develop the agenda.

The parents of the children in the Bi-1ingual Education
Program have ittended regular meetings. At these meetings the
parents are informed on the progress of the project; Information
has been disseminated through the Projecﬁ Director, the school
Principal, the Coordinator, teaching staff, advisory committee, _
parents, and the local newspapers and radio station. (see attachment 1.9)

In addition to the regular staff meetings with the parents
we invited two guest speakers. The guest speakers informed us en
“Why there is a need for evaluation" and cultural d&fferences and
how they might affect Learning.? '

Many parents have volunteered to help in the program. They
have come to the school wr2n needed by the teachers and have a:ded
iz various activities connected with the program,

Two program meetings were very successful. A Christmas Program
and Mother's Day Program with the children involved surpassed our
¢xpectations. Some members of the cbmmunity dere invited, along
with the parents, for these performances. The Children assisted

4t 2 performance of the traditional Christmas play "Los Pastores"

enacted by High School Students this year. This folklore play




o

D. Minor program modifications have taken place but only in degree
of component development, We have included more children with
different backgrounds than originally planned. More selective
procedures would have allowed us to narrow the range of techniques
necessary for teacﬂ;ng so many different abilities, The staff
has spent rmore time with the bilingual project than planned at the
beginning. The staff has also attended more workshops, conferences,
etc. than originally anticipatede An advisory éroup involving

parents has also been formed aside from the monthly meetings planned

with parents,

The bilingual program has brought to focus a great deal of attention

on the educational processes of our system. There has been adequate

dissenination of information to cause Yeverybody" to be aware that
there is a new approach, based on sound learning principles, being
implemented, Evaluations and audits have been shared with the teachers
and community and there is a general feeling that there is a good
program being developeds The School Board when asked to confirm our
desire to continue did so without hesitation whereas the first year a

great deal of questioning took place.

The students in the project view themselves as involved in a different

and better type program. They know that others are not doing the

fextra® things that they are. With the attention pPlaced on them they

have gained confidence.




]

Parental and Community Involvement

Through dissemination activities the community has been and will continue
to be kept informed. The gencral acceptance of the conmunity will depend on
the degree to which procedures and goals are explained and the results

which the children demonstrate.

An advisory committee (lawyer, hospital technician, secretary, housewife,
teacher) was established during the first year from the parental groupe.
Others will be added or substituted during the second year and this
committee continuede They will have an intimate knowledge of the program
and will be in a po?ition to advise and suggest improvement.

h Y

We will also continue to invite the parents to regularly scheduled
meetings and socials. These will be held at least once every six weeks.
The parents interest will be demonstrated by their attendance which will
be recorded. Eaph-meeting will feature some demonstration or ex}; anation

by the staff and there will be a question and answer session.




R page 20
«* 5.2 Project's impacts: 25,2_ NS
1-Project mentions that other classes in the school, but

not in the program have piciied up methods or material from

the bilingual progran
2-Project mentions other schools in the local educational system

have started bilingual prograns
3-Project mentions that & University has instituted teacher

training courses in bilingual education to meet staff devel-

opreent needs

ROLE OF EVALUATO..

Evaluator has field tested, on a group of children vho are of
the same language, culture and grade levels as the children in
the bilingual program:

O-not nmentioned

1-published ineasures Eval. in C 71

2-staff developed measures Report p.33

3-gtaff translations of published measures

L-staff adaptations of published measures

26,2 Evaluator has personally ovserved students in the program:
O-not mentioned
no-never
1-once or twice during the year
¢ 71, p.18 2-more than twice
See Xeeoy 3-regularly
20 a L-other (specify)

twice or 3 times

26,3 Evaluator has met wit. teachers:
-not mentioned
o-never
-once or twice during year
§es Yﬂuy -more than tvice
aohk -regularly
-other (specify)
¢ 71,pp.8,146-# of visits not specifled
27.0 EVALUATION PROCEDURE

27.1 O-noi specified
1-A comparison group has been chosen
grr?lA in5 2-A comparison group will be chosen Eval in C 71, p.4
s Do
27.2 O-not specified (mark all that apply)
Y 1-Pre-tests have been given to project group or samrle
SC‘ “Ov 2- 1 will be u . 1
A0 c_,d, 3-Post~tests lave been given to project group or sample
4_ L] Will be " i

5-Pre-tests have been given to comparison group
f6- " will be " "
7-Post-tests have been given to comparison group
- f Will be n n

group to whom tests will be given not specified, i.e,, whether
E-Dom or UE-Dom.
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Evall'ut:lon Visit and Report Schedule

1. April 1 & 2, 1971

The evaluator will perform a two day on-site visitation

in this order:

Meet with teachers, coordinator, and director to evaluate
field tests,

Evaluate activities under parts III and IV of pp. 52-53.

S SR hgy i pe ¢ 4 oo oa
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be

ce Assess Miami Linguistic Reading test information.

I

Assist director on outlining one performance objective
for language arts, and one for social studies for each ’

three (3) grade levels.

3., April 20, 1971

Delivery of Interim evaluation report. It should includes

le Report on pre-~test scores

AP g

2¢ Report on test development progress

{

3. Copies of rough draft of tests

' k., Scores on field test

S5e¢ Results of teacher, director, and evaluator.confm'ncn
on April

~ e

6. Progress report on activities listed on pp. 52-53 of
(1970-1971) proposal, in reference to management and

‘ coommunications,.

f
7« Estimate of Miami Linguistic Reading levels mﬁdod by
director to evaluator.

J. June 10, 1971
Director-'mails .n' test results to evaluator.

-~

& June 30, 1971
Delivery of final report with copies of refined tests.
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PROGRAM MODIFICATIONS ' ) 8

We suspect the current testing program using standarized

tests is not relevant to the children in the target school. Minor

revisions awe necessary in aligning the instructional and evaluation

components. A great deal of attention.is focused on the modif-

fcation of instructional objectives.

We have established a plan for placing the program on a

total Behavorial Objective basis. Upon the complete develop-

rent of this plan, we have developed tests to measure the degree i

of complet}on of the objectives. These tests have been "rated- i ¢

out” and we feel that sound base-line data for our program will

emerge. During this developmental period we have depended on

teacher, Coordinator and Director assessment of the program.

Regular standarized tests were administered as planned r

(p.65, 1970-71 Proposal), but due to some dissatisfaction with

evaluation procedures other resources were sought to make the

evaluation reflect more accurately the accomplishment level of

students in the targét school.
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The LEA is making a cormitment to further develop more precise instrumonts

in the areas listed below prior to the implementation of the econd-year
program and feels at this time that a finalized plan would be impractical

due to lack of additional baseline data and rescarch. The areas in

question are:

= A complete listing of materials to be used.

- Fq;mal tests to be implemznted.

= A finalized evaluation design,

We are asking more time in submitting the above requirements with the | Q

commitment to study and select more thoroughly. Although basic evaluation

techniques will be alluded to we would prefer an evaluation outline and

document plan similar to the one used this year.

\ |

The objectives for the instructional'pr;gram component are related to the

local population as described and to the global objectives given above,

Of course the objectives for a) first year and b) second year instruction must

be considered as steps toward the accomplishment of these long-range goals.

Y

Instructional Program Component

Objectives for this component are divided into first and second year, and

then into product and process objectives, The objectives are further grouped,

where appropriate, into skill areas, and may also be identical for both languages.

(Noto. there is no desire to lock the children into grades, It is expected for

example that some children might reach first year objectives during the

second year.)




