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A major educational need, aAs absessed by a comm1ttee
ot. teachers, students, and community ﬁ\embers, is to recognize-
acceptance of human dignity as the 'ultimate value in decision making. .

.This concept provides a basis for" the elementary and secondary social

studies program. Although Jthe concept ot human .dighity was promoted
with the signing ct the Magna Carta, in real:l.t:[ soc1ety is not tod

'Y. Program goals are to
help each student dévelop a positive self mage' and understanding of

‘vardous groups of peorle;. c¢ritical thinking 'skills' to evaluate

evidence and come to a logical conclusion; and expexienge in cheosing
between alternative values. Teaching approaches are v ure-, role-=,
and process-ciiented, emphasizing inquiry methods to examine social
problers and controversial issues. Classroom micro-societies provide
students with opportunities to work together in groups. Caqurse
content tfocuses op ethnic studies and incorporates topical . (}‘
multi-redia materials. Through the study .of -the social sciences, the
student will demonstrate a growing appreciation of human dignity.
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;INTRODUCTION_ o~ R 'ﬁ i_' - - ' . N
The objectives of the program, Human Dlgnity through History, Were ‘ .o
- deveioped on a basis of need assessment carried ‘on by a \committee of teachers - }
. . . ‘ ,» - . °
students and conmunity-members.wA need may be' identified as a discrepant event--, ' '
2 »
one in wbich what is be1ieved is, qu1te different. “£rom whaf is actually pravticed o, N

g

\

_none ~of»the freedom and rigth defined are to be denied because, of race, color, -

sex; birth, or other status.

.

':)ne-of the maJor needs that developed was one relating o a value System that S

4
recognizgs’;the acceptance of human dignity as the u1tima«te value. S,

»

'In the study of h1story, the concept of human dignity appears regularly.

-4

The struggle for human rights bege\rrh\England with the signing of the Magna Charta ‘} ~.

in 1215 This was followed by the Petition of Rights and the Bill of '{ights An

1689. In France, at the time of the French RevoI‘ution, a document was #{proved

'entitled, “The Declaration of the Rights of Man and of Cit-lze_ns'. n In the United -

‘

States this concept was presented in the.TDeclaration of Independence ig 1776 and, T
established as the law of the 1and with th/_xatification of the Bill of Rights of
the U.S. Constitution in 1789.. President Roosevelt in 19‘42 further expanded the

concept of human rights with his statement on the-four freedoms--Freedom of SpeecM

\
[

and ExPress ion, Freedom of Worship, Freedom from Want, and Freedom from Fear.

FinalLy, in 1948 the United Nations‘ adopted a Universal Dejlaration of Human Rights

that stated: All human beings are born freé‘and equal in dignity and rights--and...

.
s "

[
‘

Howeyer, in terms of reality, we do not seem to be too concerned with
R : S S

the ‘individual and human dignity. Tom
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- indicated the internal threats incilude haphazard urbanization:

rooted in basic moral and ethical values.

i -~ . ‘ - - ' )
Statement from.the U.S. Riot Commission Report ° oo

“On July 28, 196-7", the President of the United States

" established this Commission and. directed us to -answer three

‘basic qUestions: ‘

What happeped? . L ) o

“Why did ‘it happen? ' o

What can be done to prevent it’ from l*appening again?

To_resp&:\nd to these questions, we shave undertaken a broad
‘range of studies and investigations, We have visited ‘the riot
cities; we have heard many witnesses; we have sought the counsel

of experts across the country. .

“ This 1is ouf basic conclusion: Our nation is moving toward :
two societies, one black, “one white--separate and unequal. !
~Reaction’ to last summer's disorders has quickened the
movement and deepened the division, Discrfmination and segrega-
Lion have long permeated much of Amerlcan life; they now threaten

the future of every American,"

A

. . ‘“( ) ' N
National Commission o, the Causes and Prevention of -Violence.
reported ongDecember 12, 1969 that the gravest threat to the

United States is no lorper external but internal. The'coumis?ion

racial discrimination, disfiguring the environment and.the
dislocation of human identity and motivation, It further stated
the greatness and durability of most civilizations has finally.
been determined by how they have responded’ to these chalienges
from within. .

’ . .
Education and Human Rights--A stattment of the Phi Delta Kappa“
Commission on. Educatilon and Human Rights (Excerpt) .

Thé concept of human rights is as old as man and goes to
the very core of relationships among men. It is a dynamic force
\ y : . .. ‘ I
If human potentialities are to be realized, society must be -
concerned not only with theoretical and philosophical concepts

" of human rights, but equally with translating these'concepts -into

ealities expressed in the behavior of free men. It is imperative
that human beings live together in ways wkich accord each person,
irrespective of biological and cultural differences, full dignity,
reSpect, and value, simply because he or she is human.

~N .

Witness the fact that mental illness is the greatest cause of
institutionalizatien and treatment in the United States and the /-
increased problem of delinquency in youth with their increased

! use of drugs., Consider the problems confrontirg the world today.

the housing problem, the traffic problem, the segregation problem,
the credibility gap that 'at times involves lews Managemsnt, the’
electric bugging problem, the supersonic jet probles, <he frauds -
perpetuated by large corporations. All of these tend to deprive

‘the individual of his identity and tend -to dehumanize the individua.l.
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As a result of their study of these tonditions; the cemittee determined

that tlie ma jor emphasis of the Social Srience Program would be developed around
the concept of. Human Rights with the goal of the program to develop in the

student a value system that recogn ‘zes Human Dignity as the ultimate value in

4 '

decision making. ‘ 4

.‘ . ! . L

. . - If a program is to bring about a change of behavior that would be based

on the recognition of human dignity as the basis for action, there are certain

edndi't'ions(% are requieites for success, These are:

Y

e The student must have a-good self-image, "

P

e The student must ‘have an understanding of ot‘ier people
who may be different. .

e The student must have reasonable ability in reviewing
: evidence to arrive at ‘reasonable decisions,
. N s -
e The student must be cogni.zant of his value system and have
some experience in choosing between alternative values,

ARt e 0 T
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SELF-TMAGE : \ T -t

~ . '

If an: individual is to treat others with dignity and respect, it .is
‘egsgent ial that he.hirnself re’cognizes himself as having dignity. Therefore, one

of the goals of the program involves the development in each student of a

'1

.

' There are many who do not think that we are considering this in our

satisfactory self-image.

.
.
w

present day curriculum, B¥. Neil Pos\tman, one of the authors of TEACHING AS A
' SUBVERS}VE ACTIVI’I‘Y;1 states that in our schools- student self’ -awareness is not
of value--even if today more Américans are hospitalized because of mental illnes% :

. than any other illness, even if suicide is the second most common cause of death

> among teenagers. ‘ ‘ ) { .
‘ a‘)/ J N
v Ole Sand Director of Center ‘for -the Study of Instructipn, NEA, states'

.

that students have had it with the kind of curriculum that they perceive as one

. of simonizing their education rather than humani.zing their leax:ning. They want
a,curriculum that confr:)nts th_e~ facts of poverty,.w&r,'racism', riots,- and urban
o dec’ay.'.. He fur)t'het states that teenagérs, Aalong with younger students,,\‘gant . .
. R R L\
S ansyers to perceived questions of "who Am I?" and "where Am I Going?", : \/

- I N

A. sad coumentory on the times. 1s the button students wear stating, "1

v

am a human being--do not £41d, spindle or mutilate L
. < - ° 'The goal of a sat isfactory self-image is not accomplished through the
N subject matter studied as nruch' as through the personal relationships in the

classroom, 'I'he teacher accepts the student as a partner in a learning situation,
His ideas ar'e accepted and shared, Students work in groups solving proble'ms,
L . , ) _

exchanging and accept'ing each:other's ideas., Inservice training can do much to

-provide the classroom atmoSphere that will deveiop a good self image in the '

students. Such courses are now being offered under variOus tit les, such as

'Self Enhancing Educat ion and Valuing in the Educational Process. .
. i . Yo

- .

N

- - ‘)‘ l - ’ * ) .
’ 1Postman, et al, Teaching-as g Subversive Activity, Delacorte Press, Ney York, 1969. - -

( L - - /- 4 o ,‘ " \




UNDERSTANDING
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b - accomplish in

- " acceptance of

. : * i

fa A- second aspect of the program that must be carried out if we are to -

our students an acceptange of the concept of Human Dignity as'the .

/

ultimate value in decision making' is an understanding of other peo'p’leland ‘an

people. who are different.
/

. ’ In the analysis of this problem, there are’ two )tjeps that will create

[
IR

° g . a systemstic approach to the’ problem' o Cot L,___...__.._.:‘

| . .
: , L
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The Social Scientists have devel'Oped‘a system of studying the way

people act in thelp various goal- seeking a,ctiyiges called disci-

'

plines. These include Political Science, .EcOnomics, Sociology, /f\.

7 s

Anthropology, Gquraphy, Psychology, Philosophy, and sometimes
History. 1f _the, studen? were to have some knowledge of> these
various disciplines, he would then have a systematic basis for

cbmparing and contrasting various groups of people that may be

U .
r v - A

stud ied. . . . ] .

i

. Understanding others would -involve the study of various groups of -

people, whether .'they be ethnic groups within our' country or groups

from other parts of the world with quite different backgrounds than .
/)a‘rs. understanding of why they think and act as they do may

be clarified through the applicatl.on of the criteria set up in-

the "various discipl ipes. with understa ing comes acceptance}d

_with acceptance respect, The ultimate understanding that is

. desired is lthat these differehces\ are important and valuable in

P
~.
¢ . LIRS

‘this rapidly -changing world in which we live, Y
[ . -’ .'g . .

.;'
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CRITICAL THINKING .-

" "A third area of concern,"if we are to des}elop in our students the

concept of Human Dignity as the ultimate value in decision making,’ would relate

. : : . v
to the pupil's.-ability to evaluate the evidences presented and come to a logical
L . : ’ L ’ ’

L

'o'onclusion. ".For want of a better tgrm in this discussion, we will refer to this

“process as critical thinking, Benjamin Blooh, et‘nl,-v'in the b'ook TAXONOMY OF

EDUCATIONAL 013JECTI'VES,2 presents this type of thinking as the Cognitive Domain. .

'I’he steps in their ‘\:hinking process are developed as:
g - L
' Knowledge' " : N o
~ ‘ Comprehension T
- . 4  Application . ’ (
: / Analysis A ,
' Synthesis
EvaluatiOn

o
.

*fhe method of instruction that emphasizes this skill in student learning is kno;m
~as the Inquiry Met.hod It concentrates on-th processes involved in learning

r’ather than th(a acquisition of 'factual" knowledge. ’ B s
Dr Neil Postman in hlS book, TEACHING,6AS A SUBVERSIVE A(/'.‘TIVI"‘Y, describes

the activ1t1es a' teacher would usé in an inquiry method as follows:

~'® The teaoher rarely tells students what he thinks they ought to know.
3 - - . . g/
o e.His basic mode of discourse ‘with students is questioning, .
® Generallv, he doesr not accept a single statement ‘as an answer to a
‘ques:ion., - .. :

e fie encourages studefit-student interaction as opposed to student- ’
teacher “interaction. And generally, he avoids acting a3 a

mediator or judge of tie ‘quality of ideas expressed. \
) o. He rarekly summarizes the positions taken by students on the
learnings that occut. ‘ ' . “
-7 e His lessons develop,from'th-‘e responses of udentjs and not from a
" ) previously determined "logical' structure, - o
o Generally, each of his lessons poses a problem for students, "
® He measures his success in terms of behavioral changes in students.
2Bloom, et al, Taxonomy ygvg_‘Educationa]..ObjectiVes, Mc.Kay,‘ l965.'
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VALUE SYSTEM

A final

pu——

»
>

consideration, if we hope to develop in the student a commit-

ment to the idea of human dignity as the ultimate ‘vaBs_e in decision making, is

1

the value system of the student himself . . ' . _ -

O . ..#

In the previous section on Critical ’I‘hinking, we. reviewed thé “steps to

decision making as presented by Bloom et al in which evaluation was based upon

a -consideration of t:he various facts in the case. blowever,‘ decisions are not

kY

made solely on’ the scientific evidence presented. The walue systen of -thedindi-

\

vidual enters into the decision- makmg process and may ‘not - abide by the evidence

presented by facts. Witness the number of people still smoking despite the fact

-

of cigarettes are

1\

) that ev1den;e indicates smoking cigarettes may léad to lung cancer aind packages

ret;uired by law to \carry that warning.

When a pupil comes to school for the first time he brings wit:h him a °

S

Set of values that he has developed based upon his exper‘iences up to that time,

.
1

"values as follows:

) 1. - Values are the result of a valuing process. '
g ST PR A ;
" 2. The processes involved in valuing are:
a, Choosing - . e ) b
v o frecly ' I
e from alternatives T . .
. e after thoughtful consideration of the consequences of e
each alternative - . v M
b. .Prizing '

" Raths; ‘Marwin and Simon in their book s VALUES AND TEACHING,3 défine

-

e cherishing; being happy with thé choice
e willing to affirm the choice publicly ‘
Acting - - oo - .
e doing'something with the choice . .
e repeatedly, in some patt:ern of life * :

Therefo.re, in' t:he education of the pupil we nmst: give him the cppor-

tunity to choose between \values. In providing studentg?with these opportunities,

3

t

Raths, et al‘,« Values and Teaching, Merrill:

4

7 o “

’
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‘ : the instructor should not make a value judgment to the student. Rather, other

3 .

values may be priestented which the pupil will consider. Usually controversial .-

, B . 1Y . . ) .
B , issues carry differing value judgments and offer the student opportunities for

véiuing. Since they are relevant to the important issues of the dhy, they are

-

fine opportunities for student involvement. ‘ .o ..
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CURR ICULUM ORGANIZAT ION

v be ’

‘In the development of such'a program, the organizat ion of the curriculum
woutld become a factor. As the present .program was developed, the various elecents =
wvere titted to the curriculum as it presently exis:ts. H'ouever,. a suggested curric-
ulum of the future by Dr. Dwight w.‘Allen, Dean of the Sch001 of Education,
University of Massachusetts, presented some interesting ideas in a Speech deliver«_d

at the Seventh Annual Naticnal Educati’én Conference, Easthampton, Massachusetts,’

-

In his discussion on our preparation.for the 80's, he states:

1
\

The curricuvlum of the future must avoid the strong commitment . P
to factual knowledge and rote learning that characterizes the '
.liberal arts curriculumy The time for individuals to have to carry
masses of knowledgé around in their heads should have passed away

with the Gutenberg Bible, The student of the future will need’ '
. great skill in knowing what he needs to.know, finding it, and usingJ

it. . o . . o !
B
In short, futuxe curricula mst Succeed in presénting a wide
range of alternatives to students helping then learn what they find
to be relevant and central to their future lives, capturing a sense
of effortlessness and joy in the learning process, and focusing on .-

a chiid's ability to £ind and use information creatively.

' Dr. Allen suggests that rather than starting with,tﬁe traditional disci-

-

plinary triumviraté of huinanities, natural sciences and social sciences, that. we

. : ~ . t. )
should rather emphasize four areas of learning that are role-oriented rather than

v ..

goal-oriented.' These are; Hu Relations L . ) -,
~ . " Conlm?&{ca,tions :
’ Aesthetics = = 7 N\

Techno logy

The function of any unit of study would be determined by the role that
F

" is anticipated for the student. ° Teaching will become process-oriénted rather than °
content-oriented. Individual courses would vary in length dependent upon the

‘function they will serve. Materials in the clafsrdomcwill be topical using multi- \

]

medi.a, with much commnity involveméi ént. 3 / < -

&
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place to practice it would be the classroom,’ ‘This should go beyond the relation-

the problems selected The teacher becomes .a facilitator of learning, being

TEACH ING METHODOIDGY

’

] Fina]ly, although w2 have discussed various teaching terhniques int ou: ) o

discussions Such as Self-Enhancing Education in relation to‘self-image and i~nquiry

method in relation to critical thinking, a third recommendi:ion will be made that .

could éncompass both’ of these techniques and would include a method of class, .

-

opérations.

If we are concerned with the concept of Human Dignii:y, then the first

ship of teacher and student, but include student-to-student activity, This would

best be baccoi'npl'ished through group and committee activities in the solution of

¢ s

the problems presented.' ' .
Dr. Gerard .., Poirier in his book, STUDINTS AS PARTNERS IN TEAM LEARNING,4 \

v,

has presented such a pl.an that has been' shccessfv.lly used in a teacher training

program, -He emphasizes the fact the reference is to team learning rather than

: A o

team teaching. He insists that the heterogeneity of the group is important. - The
’

aSpects of the team learning that makes it different from normal classroom

procedure are:, S ) ' o

° The opportunity for a student to learn at his own pace, - 4 B g
o ' o The opportunity. for &4 student to use his creativity. . :
N "‘)f\ ¢ The opportunity for a student to work in groups. ’ »
) . [ . . : - )

oirier recommends orga.nizht_ion_ of groups very carefully with {tudents
c¢f var in abilit in each grou . He°carefull selects leaders for each ‘gr'o'up v
Y 8 y- P y

“ . ‘

who, in reality, become teacher aides in’ leading the attack of these groups on T

reSponsible to the leader s ideas andz,rxeam ideas presented.

- : "The classroom becomes a gxoup*of\micrro societies that will provide v

students the opportunity to work together, to deve10p empathy among team members,

- [

and to provide 'experience~at dividing respc;'ﬂ.sibilitie.s' in the solution of problems,

"P:nr ier, Students as Partners in Team. Learning, Center of Team Learning, -
Califo ia,




' CONCLUSION
J

as follaus: .

'1,-

4,

\

. relevant to the student.

]

The Hnm{an Dignity Social Science Curriculum would thén be characterized

H

'The content of the courge would include the studkof the various
ethni'é or national groups of the world. These would be compared
" and contrasted in\terms of the Social Science .;iscipli.nes.

Units of study would.concern present day problems that would be

be involved to uncover the historical background that created the
, ' :

%r’obl et;l. ’

-

' Controversial issues would, not be avolded because the right to

digcuss and debate such issues is the most essential part of a

student's freedom to learn.
“The "t'nater ials used in thg<c§assroom would include along with

reference materials and texts; newSpapers and magazines' films,
bl

filmstrips and tapes,, television and radio programs; resource

peoplé; the interviews of agencies; and .field trips,

-t
-

The method of instruction would be largely one of inquiry." The

' student would gain expe'rience in evaluating alternatives and

naking decisions based upon the facts of the case and, in turn,
upon- the value system he has internalized.

Finally, the program 18 developed on th_e principli_e‘._.o£ the 7 .
heterogeneity of the classroom group. Part of the act ivity in
the Zlassroom would l;e involved in grouip activity in which each

member of the class would, hopefully, have experience both as a

follower and as a_leader.

L4

In examining the‘problem, research would




‘OBJECTIVES

. OBJECTIVE I,

- OBJECTIVE II..

1

* OBJECTIVE III.
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OBJECTIVE IV,

/
OBJECTIVE V.
¢
OBJECTIVE VI.
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. The objectives of the Human Digﬁity throuéh.the,Socihl>Sciences are:

The student will demoﬁétrate a krnowledge of history -
with emphasis on the contributions of various. ethnic
and national groups .

o
©

Through the study of thé social sciences, the student
will demonstrate the use of application, analysis,
synthesis, and evaluation in the study of human
relations problems,

Tbrough the study of the social sciences, thé'student

will demonstrate an increased understanding of self -

in terms of "Who Am I7" andf"Where Am I Going?"

. .
r

~ Through the study of the social sciences, the student

will begin to develop a ‘consistent value system in
the resolution of human relgtiongﬂproblems.

v . . . . ) P
'Through the study of the social scilences, the student

will become involved in activities related to the
resolution of value conflicts,

Through dﬁg study of the social sciences, the student

will demonstrate a growing appreciation of human
dignity.
v



