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FORWARD

In 1966, the Grand Rapids Board of Fducation decided to adopt the
middle school concept as pert of the educational organizatien of the
Orand Repids Public School ‘System. The junior high school designation
would be abandoned where middle schools were established. Since onlly a
few schools in the nation had adopted this concept, this was truly con=
sidered to be a bibhéerih; effort.

In the early pért of the 1969-1970 academic school year, the admin-
istrative staff of the West l\ﬁdq.’.é"‘ééﬁdo’i approached the Office of Testing
and Evaluation with the réquest thei gome Kind of evdludtion of their
program be conducted. Dr. ‘Jane Bonnell, the Supervisor of Testing and
Evaluation, contacted Dr. Fdsel L. P#{ckson of the W§s§ern Michigan Uni-
versity Center for Sociological Reseddch. “A formal research proposal was
then constructed and présented to the West Middle School sdministrative
personnel for their approval.

The current authors wish t6 acknowledge the following personnel for
the major contributions theéy have made in conducting this evaluation:

Mr. Robert Stark, Dr. Elmer Vruggink and Mr. John Dow for
providing encoursagement and support in conducting the evaluation.
Mr. Glenn Burgett, Mr. LeRoy Davis, Mr. Ross DeHaan and Mr.

Laverne Wolf who were of inestimable vaslue in providing research

sites, samples, and Shégeétiéns. These devoted gentlemen,

confronted with a research project that many others woulé?

define as "threatening', were extremely cooperative and

conscientious in helping to establish conditions which were

optimally conducive for executing this comparative evaluation.
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project director-would still be toying with a manual calcul ator
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- 'projects (which are introducediin‘the final section of this
*. report) conti-ibnted-ti‘n "the collgetion. of parental itterview
- date and in.the analysis.of ‘this data. " -
~Nora Palulis (who:rose.abdve "the traumatizing effects of
© - @218t birthday) ‘end Helen Cauerofi; :two wonderful ladies who
' ‘displayed remarkeble enduvsuce.in & relay typing marathon.
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is expressed to all the middle school and junior high school
teachers, students and parents in the e¢ity of Grand Rapids,
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with a-wide scope of veried XKinds of attitudinel informetion

relevant to middle school education.
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CHAPTER I
MIDDLE SCHOOL CONCEPT:
ORGANIZATIONAL ASPECTS, ISSUES, AND IMPLICATIONS
Doe; the implementation of the 'middle school'conceﬁt" create
an organizational structure or social context which enhances relation-
ships both within and between staff uumborg‘ﬁnd the student body?
If so, what.qﬁé the effects of sucp a progfam‘upon the social and
persoﬁal adjustments of students and teachers? These issues, at
éﬁé heart of much of the controversy gbout the m;ddle school
programs, are the fundamental and guiding questions of this research

project.

The major objective of this study is to provide a preliminary
description of West Middle School in terms of (1) the functioning
of proféssional'staff roles, (2) the nature and impact - especially
upon achievement - of student-staff intersction, and (3) parental
views and beliefs ebout their chiidren's educational needs, experiences,
and the operation of the school itself. By descridbing the school
along these dasic dimensions, it is assumed that we can begin to
answer the first tasic questidn of:
To what extent is the actual fun®tioning or_thé
West Middle Schocl in accord with the basic
vhilosophy, stated objectives, and intended
social milieu of the "middle school' councept?
Only after ansvering this basic question can we proceed to
other more specific questions about the efficacy of the total program

or of various aspects of the program. In other words, some plcture

of what {a going on must he presented hefore any program can bve

J W TR ereREYRIRMPNRTIS AR B RN AR Y | M pe. SS0C PSR NNy M EYRNN MRS A, - Acor TR PNdeemgd 4 TR NETE v B P Mped | Wfhee Spmew aRoD g




V]

adequately evaluated., For these reasons, then, this investigation
of West Middle School has been focused upon the following dimensions:

staff roles, student roles, and parental&roﬁes.

I. 8taff Roles

One of the more common and usef:.'l ways of analyzing any social
system is to investigaté what is generally expected of each major
role in that system. The middle school concept, being a relatively
recent phenoménon, has probably not heen in operation+long enough
for the development of consensual definitions of role expectations
that are more generally employed in assessing this kind of social-
psychological variabie. On the other hand, since the middle school .
concept has become an issue in education which represents a
particular school of thought, there is a considerdple gquantity
of literature'which deals with most major aspifts of\the middle,
school program, Hence, it is possible to derive from the related

literature some information about whet the statf roles should be

and what the exﬁectations are that should be attached to them.

. With regard to the teachers and their relationships with
students, it is said that they should fynction as "supporters' to
learning: Miss Brown should "support" - not merely"teach" -
Suzie in her attempts to learn mathematics. "Blocks of time" snd
"homebase’ rooms are to be provided with the attendant specified
expectations that the teacher should become a significant figure

to the students: each pupil should feel that there is one teacher




that 1s "his teacher." This home-base teacher, however, should
assume a position of progressively less centrality in the student's

life as the student moves along from one grade level to t:e next.

With reference to the relationships teachers should h;we
with each other, the role expectations seem to be that each QZHhher
should function as (1) a specialist in his own field, and (2) a
consultant to others with whom he vorks as a team in planning

activities for a specific group of students.

By reviewing the published po;emipg_and hortative essays
stating what middle achool.teachershSEQQZD do, such prescribed
behavioral recommendations @qy.bensp@pulgﬁed.and,lhence, adduced
to be the more upiversg;;y held role qxpectations, w1thdthiq
procedure, we may acquire a kind of ideal-type standard fbr middle
school teachers; then we can discern the extent to which these
roles are actually carried out in accordance with the expectations.
With such an épp;oach, it is quite possible to find that ‘although
new objectives ha;;‘been formalized and new statements of policies
and procedures haQé been introduced into a school setting, ‘the
actual role performances and role relationships vary but little
from those in more traditional academic settings. In other words,
a:though teachers may be instructed and expected to function as
reams in order to meet certain formally specified objectives,
*roir behavior may be approximately the same as that of teachers

Z'-+ have not been asked to develop a team structure.

10



In order to establish what the role.expecpgtions are for the
Q§middle_school type af social organization ~then, the literature
pertinent to this kind of program vill be reviewed with special
attention given to such concerns as (1) how teachers should act

toward each other, (2) how teachers should act toward students, and

(3) how teachers and staff memﬁérs éﬁbﬁid act toward each other.

Although this is not an_emp;rical:investigation of role expec-
tatiéns per se, such a procedure does allow us to answer the basic
question of whether or not staff members do function in sccord with
some of the basic aspects and pr&positiohs of the middle school
concept. In other words, we can obtain some kind of standardized
criteria té uéé'as a Bésis for measuriﬁg and asséssins the extent

to which role performances do function in accord with fbrmally

prescribed role expectations.

*This broad issue, of course, concerns a number or related
questions, some of which will be investigated in this project. For
example, some of the more important questions are:

1. Does the provision for working in teams improve the
relationships that teachers have with each other?

2. Does the provision for working in teams enhance
teachers' relationships with the administrative
staff?

3. Does the provision for working in teams enhance

the relationships that teachers have with students?

i1



b, Does the provision for working in teams give teachers
a feelingdof greaxer.opportunity or power in making
school-related decisions?
>« Does the implementation of the middle school concept
have an.iﬁpéct on teachers in terms of modifying
their: T
- ~&. perceptions of fﬁé'eompetency of other teachers
in the school? '
b. .percéptioﬁs of the competency of other teachers
in general?
c. '-perceptions_gf:t§e f@eld of teaching as a
”“proféssjon?.iug N 7
6. Are teachers in the m;¢d;é-sc£oolé mofé‘likely to
experience greater job satisf&ééion'than those in junior
high  schools? - |
T. Are middle school teachers m§re likely to view teaching
at the middle school gr;de ié;eis as an acceptable
“on desirable life~time careéf than junior high teachers?
- 8. Do ‘teachers in middle schools perceive any differences
in:
&. the extent to which parents are informed about
| their children's progress?
b. parental expectations for student academic
attainment? ‘

c. parental expectations for their children's

acadenic achievement?

12



9. Do teachers in middle schools feel that such a program
does modify student attitudes toward the staff? Does
such a program stimulate student motivatians for achieve-
ment? |

10. Do teachers who work in teams feel that they do function
as a team? Do they really feel that they are knowledge-
eble about the activities of other team members who
work with their pupils? If 80, are there differences
between téam teachers and teachers who do not work on

teams?

There are & pumber of questions that may be raised about
teacher background characteristies. For the most part, the related
literature asserts that special training is needed for most middle
school teachers; there is ah implicit assumptiun that teachers must
be desocialized and resocialized in order to de-emphasize the emula-
tion of high school practices (a major criticism of current junior
high schools). The questions might be raised of whether there are
cecrtain background variables such as age, sex, previous experience
and training which may be associated with teachers' satisfaction

with the middle school program.

An attempt to provide at least a partial answer to all of
these questions - &s well as others - shall be made. Many of
these questions, it may be noted, are of a comparative nature, i.e.,

they cannot be measured by merely noting the degree to which they

13



are in accord with the formalizec phiiosophy of the middle school
conc ‘pt. OConsequently, the teachey population in the micidle school
must be compared with some similar té&cher population not involved
in a middle school program. For the purpose of such a comparative
analysis, the total teacher population of a reéular ,juni& high school
which serves an essentially similar type of student has also been
sclected for examination. Hence, this is a double-barrelled approach
in that the evaluation is focused upon (1) the extent to which
teacher role performrnce is in accord with formaily stipulated
middle school teacher role 'expeciatio'ns, and (2) the éxtent to

which perceptions, opinions and attiﬁudeé vary t;eytt;een middle schocl

teachers and junior high schodl teachers.

'&e r;co@ized' short;::éming _1§ that a full gnswer to many of
these questions can oniy be provided with a longitudinal study
design. It would bé expected that & number of chenges In inter-
pefsoﬁal relationshi-p-s, teaching_efﬁciency, and perhaps even in
t.hé informal s'ocia.l structure might change over & period of time.

We can, howe{rer; obta.in"éome p_icture of current reality and, perhaps
even in the' infgrml sécia} structure might chansge over a period
of time, We can, hovever, obtain some picture of current reality
and, perhaps more importantly, provide base line data for future

longifudinal research projects.

Teachers - rather than the other kinds of staff members -

constitute the major focus in this particular evaluation of rcle

i4



performances for the following reasons:

1.

2.

It is assumed that teacher behavior constitutes a primary
force upon student behavior-and achievement in the school
setting,

Although there are & number of other professional and
paraprofessional staff roles, e.g., principals, counselors
and teacher aldes, which are. integral to the middle
school concept, there are not enough of each of these in
the sample to provide an adequate basis for inference

and generalization. There are, for example, only two
counselors in the junior high school "control group" and
four in the West Middle School. While West Middle School
bas 43 teacher aldes, there are noné in the control group.
With such smell populations, derived information cannot
be treated as group data and would only be amenable to
interpretetion as individual testimonials and opinions.
Since this kind of inforwation 18 limited in both applic-
ability and inferential value, no major attempt has been
made at its collection. Again, since there are only two
principals involved, any comparison would be based upon
individual snd personal idiosyncrasies; it is not the
intent of this report to evaluate individuals, rather

cur objective is to evaluate a type of school program

~ragantzation

15



II. Student Roles

A basic postulate in the modification of any educational systen
is that the behavior of the student may somehow be influenced in a
desirable manner. One of the important principles of the "middle
school” concept is that desirsble hebits, skills and values will be

developed in students as a result of student-staff interaction.

There appears to be & number of different concerns in this
area. The related literature, to be discussed in another section,
indicates that the following kinds'of issues are involved:

1. Does the modification of the_achool system as set forth
by.the miadle school concept'b:ing about better student-
teacher relationships? It is generally stated that
students need to feel that at least some teachers are
personally concerned about' their welfare and progress.
If this is so, then students should view their teachers
a8 being concerned about how well they do in school.

If, when asked, all middle school students state that
there is a teacher who 18 concerned and interested in
them it may be assumed that the student - teacher
relationship is furctioning in accord with the egpoused
middle school philosophy. If it is found, however, that
all junior high students - regardless of the type of
School program organization - equally recognize the
concern of “heir teachers, then no particular adven-

tage in this regard can be attributed tc the mirdle

it
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school type of organization-for this particular sample.

2. Does the middle school program have an advantageous
impact upsa students' Educational Plans and Educational
Aspirations in contrast to the effects of theﬂregular
Junior high organization? Do studgnts in the middle
school have greater expectations for future educational
attainment than do students in the regular Jjunior high?
Do they have desires fbr.higher levels of formel educa-
tion? | |

3. Do different kinas of Qcﬁool’social organizations have
an impact héoﬁ students' 6ccupati¢nal Plans and Occupea-
tional Aspirafions?' B

. L, One of the major emphaseé in fhe middle school literature

is placed upon the notion that eacﬁ student is an individ-
ual who should worﬁ at-his own capacity,/providing his
ovn standards for achievement and his own criterion for
success. Does this kind of approach modify a student's
perceptions of the importance of the érades which are
assigned to his work? Do they feel as if there should
be some kind of formal recognition for excelling in
academically competitive activities? Are middle school
students more likely to feel that it is not so important
to rank high in their classes or that it is not so
important to 4o better than others in school? Does
this kind of educational program alter students' percep-

*img of the {importance of good grades in general?

17
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In the middle school literature, some emphasis has been
placed upon the espect of parental influence upon
students. Of importance in this are is how students per-
ceive certain'thingn about their parents, e.g., parental

interest in their school work, surveillance of their

academic behavior, etc. More specifically, the concerns

are:
a. Are middle school students more likely to feel
that their parents are better informed about
their acedemic bebavior?
b. Will there be between-school differences in
student perceptions of how parents feel about
the importance of good grades or of doing
better than others in their class or about their
academic performance in general?
c. Are ﬁiddle school students more or less likely
to per~eive that their parents hold high expecta-
tions for them with regard to their future formal
education?
A considerable amount of attention has been given to the
role of the peer group in the middle school literature.
There seems to be some disagreement about what kinds of
"age groups" are best for children. There is a concern
about the middle school years being & period of rebellion

against adult authority and as a time of great peer

18



group involvement. There are pronouncements that
- middle school students should be grouped and regrouped

in order to impede tlique formation and to encourage a

varieiy of social encounters to facilitate social

adjustment. Although many of these kinds of issues can
only be assessed with a longitudinal survey, some

kinds of questions can be pursued in this project:

a. The literature, to.be discussed, asserts thﬁt
the middle school program permits and encourages
a student to work at his own lével. One qpeétion
which may be asked, then, is do a student's
-friends’ feel that he ‘does as well as he is cap-
able of doing? This is one kind of measure
or-indicator of whether or not middle school
and. junior high school students might be working
at their own level. Another indication might
be provided by asking & student if his own
‘friends are doing &s wéil ag they are capable
of doing.

b. The presence or absence of peer group pressure
for verformance may be of importance. How
important is it to one's friends that & student
should get good grades? Uo peer group expectaivions

vary with the kind of school program organization?

4
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c. An important aespect of schooling 18 that of
anticip@fory gocializatiop or preparing a person
for future achievement and attainmept.' One ques-
tion may be: does the middle school program
modi fy student plans fbr tuturerfbrmal educational
goals? ‘
Of central impoytance”to ﬁhe middle school concept, of
course, is the whole‘qggstion of student - teacher relation-~
ships from thé student's point of view, Are middle school
gstudents more ;ike;y to feel that they get along better
with their teachgrg? Are they more likely to view their
teachers as beiqg concernad about h?w tpey do in school?
If students feel that they have certain problems in a
class - or perhaps with the entire course itself - to
vhom are they likely to turn for help: the teacher,
their parents, a friend, a classmate who excels in the
course? Are there differences between schools? Another
vay in which student-teacher relatt§nahips'may'be enhanced
is throughi personal interaction. The question'may be
posed:  how often do students talk to their teachers?
Do middle school students talk to their teachers more
often than 40 Junior high school students? Do the two
groups of students differ in their feeiings that they
have the opportunity to talk to their teachers as often

as they would like to? 1Is there any eviience of group
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norms in either type of school which may prohibit
‘students from talking to {eéchere?ﬁ .

8. Another cox'xcex:'ri 61‘ the middle school philosophy is that
of prov:iidihg the chancé fox studénﬁs' to be able to identify
with particular teachers -én;l'.to feel that there is at
least one staff member to whom each student may be sble
to refer to as "my teacher." To vhat extent does this
occur? Are middle school sii;déh;bs' more likely to state

'’ that they do, in fact, have & favorite teacher? If so,
are there differences in: jm’idr high school and middle
school studenta’ peréepfion; about how their teachers

view them, their performence, end their chances for the

RN LA

* future?
As indicated, a large number of questions_._.w be asked with
regard t‘oxth:e role "of the middle school student. Since any student
role is ,gss;x;tially a developmental one - a process of "becoming” -
many of _these qugst:lons can only be adequately assessed through a
longitudinal exa;nina_.tion. By attempting to empirically essess the
sbove listed kinds of-_concerna,.‘hawever, we can establish at least
a partial view of how the middle school concept and its implementa-
tion affects the student role at one particular point in time.
Such an initial cross-sectionel siudy, however, also provides base-

line dsta for future longitudinel evaluations.
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IIT. Parental Roles

In many formal statements of the middle school philosophy, it
is stated that sinqg qehoolg find their roots in so;iety, gyey
should be designed to serve society's needs. 'Sinée thgre has‘never
been & consensus about what-"aociety's’needd";aéé, £hére is little
agreement about whéther even the most specialized'forms and advanced
levels of education meet such & goal. At the middle school age-grade
level, then, there afe probebly even more diffiéulties inherent in
attempting to ascertain wﬁether or not schodls do méét such lofty
objectives. Since these students-live'with théir p@éents, and since
parents are likely to hawe a nuﬁber of nétions dbout what scciety's
needs are, it is assumed thax we. can get eomeindication of whether
or not the two different kinds of school program.organizatians do
meet soclety's needs by gathertns information on parental perceptions

of this aspect of education.

In much of the literature dbout middle achools, parental in-
volvement and participation in edncational programs is often mentioned,
@.8., the need to enliat-parental cooperation and interest in student
affairs, to obtain parental’ support fbr and encouragement of academic
performance, etc. Some pﬁblications describe praocedures for setting
up yrograms ensuring parental participation in order to stimulate
their interest and.to enhénce their undergtanding of the middle
school. Since parents are mentioned in tﬁe relatel literature rather

freguently if not extensively, it may be surmised that parental roles
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are integral to the middle school program. Three mﬁJor kinds of

questions can be raised regarding the role of the parent:

1. Do parents of jun:lor' high and middle school students

‘@i ffer in their ‘attitudes toward their children?

8.

C.

d.

' Are parents of middle ‘school students more likely

to feel that their childrven actually enjoy going

“to gchool? ' Are their children more likely to

talk about their school work at home? How do parents
feel sbout ‘school work in general - is it too hard
or too easy for their children?

Do parents differ in théir views about edﬁcation

in genert;i; é.é. , should parents be forced to send

their childyeén to school? If so, do they feel all

parents should be forced to send their children
all the-way through high school?
Does the kih\d of aschool program organization appear

to have any association with differences in parents’

expectations for their chi_ldxjen's futures? Do

parents differ in their perceptions of the chances
tha.?_:. their children will finish high school or go
on to college? How far in the formal education
system do they resally feel that their children
will go?

Do parents of children in the two education.l

systems see any differencee in peer group climatoa?

&
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Do middle school parents have different views of
the kinds of.succeés that might fé'expected of
their children's friends? |

Do the twﬁ groups of parents have different opinions
about the work theif ciildren do? Do both groups
feel that their children do s well in school as
they are capable of doing? Do tﬁey feel that

grades are 1mmortan£? ‘Should there be some formal
acknowledgement or incentive for academic achieve-
ment? How important are grades as compared to

other aspects of education?

Do middle school pareats and junior high school parents

have different feelings gbout their relationships with

the schools?

One importanf aimj;f paréntai involvement is that
of keeping parents 1nfb§med about their children’'s
activities in school. Are there any differences
between the two parent groups in the extent to
vhich they feel that they are able to keep up
with what their children do in school?

Are there differences between the two groups of
parents with regard to the number of improvements
that they feel should be made in the schools? Are
there differences between parents with respect to

which kinds of improvements should be made (bussing,

24
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it has been‘sﬁégested, ﬁd&:be an issue at the
middle schooi"and hot at ‘f;heijunior high school)?

3. Are there differences between parental percept:lons of
student - tea.eher relat:lonships? Are middle school parents
more 1ikely to state that their children view their
‘teachers as "my teacher"? Are they more likely to feel

that the teacl';ers" a.x;e realiii interested in their children's

srogress? P S

These kihdﬁ”&f duestiens, of eeuese, afe'ef central importance

to any kind of school sysfeﬁ."Aéain,heny review'ef the 1literature
or any discussion with a knowledgeable person will give evidence of
& number of other qnestions which should ‘be fbrmulated. Since, how~
ever, the above kinds of qnestians deal with issves integral to
middle schools as well as other schools, and since these particular
kinds of questions are likely to be pertinent'fbr future developments
(thus establishing the basis for longitudinal studies), these are

the major questions which gﬁiae this particular evaluation.



CHAPTER II
REVIEW OF THE LITERATURE
Why a Middle School?

In summing up & number of disparate issues covered in a dis-
cussion about educational philosophies and educational prégrams, Craryl
proclaimed that there are only two current educational problems: human-
izing the process of educétion in the school and bripging the academic
curriculum into congruence with social reality._,Sinée-this evaluation
is focused upon the impact of a modified organizational approach, the
first problem suggested by Crary is predominantly emphasized.

Eichhorn2 has advanced one of the more cogent quumenta regarding
‘the middle school. Implicit in'h;s presentation is the notion that the
adherence to the middle échédi concept is based upon a Qﬁlue Judgement.
In staming'that there must be certain fundamental causés.which lead
people to sﬁ%ﬁért such.a“premise, he recognizes that these causes are
phitosophic rather than scientific, for the related literature contains

1&t£1é if any research evidence which might establish any well-defined

get of causal factors. This is attributed to the fact that few

lcrary, Ryland, response to paper entitled "Rationale for
Emergence - A Look at the Middle School” presented by Dr. Donald
Eichhorn at the Conference on the Middle School: Rationale and
Development, December 11, 1967 at the School of Education,
University of Pittsburgh.

2Eichhorn, op. cit.
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researchers have had the opportunity to collect data dealing with either
the causes for or the validity of the middle school type of organization,
Underlying such a philosophic value premise are certain basic assumptions
vhich, as Fichhorn suggests, should be investigated further: (1) youngsters
in the years 10 to 14 constitute a distinct stage of development involving
similar physical, social, emotional and mental characteristics; (2) students
in the years 10 to 1l possess growth characteristics which are signif-
icantly different from the growth characteristics of the same aged student
of the early decades of this century; (3) societal forces -of today
suggest a new pattern of school organization for the middle y 8; and
(4) current and former organization models no longer adequatély erve
the transecent. Since the testing of these different assumptions -
all of which are basic to the middle school philosophy - is beyond'
the scope of this project, these assumptions are necessarily accepted
as being a priori assumptions.

As will be subsequently discussed, nearly every author agrees
with the first assumption: middle school age students are somchow
di fferent from all other students. Furthermore, most authors agree
that school for such students should be different shomehow. At this
roint, opinion becomes divided.

Varsl, like many aythors, has asked the question. What should

te the nature of thisg school? Like most of the answers provided for us,

e e S ——

“ars, ‘ordon F., Guidelines for Junior High and Middle School
¥luration: A Summary of Positions, National Association of Secondary
"ol Principals, Wagshington, D.7., P, 1.
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Vars has proffered a series of guidelines, e.g., & "desirable separate
learning climate",1 a school that will "emphasize tremendous changes”
in thé world and how to cope with such changes,” and where "cvery
subaect'is taught to reveal opportunities for further study," etc.
While most of these kinds of*g%}delines are also held for other levels
of formal eduéation;'each boint has been the subject of much debate and
speculation. Why are these kinds of suggestions, none of which have
been fully resolved, currently being directed at the middle school level?
In the early part of the century, the Junior high school movement
was an integral part of a larger movement to extend secondary education
downwérd.h One major reason for doing this was to provide some exposure
to this kind of experience for those children who terminated their
formal educatidn at the minimum legal age or grade level. It is this
particular aspect of the junior high school, i.e., the emulation of
senior high school, which is currently subjected to the greatest amount

of criticism.5

lvars, cp. cit.

2l0c. cit,. F. 5
31pld.

hKittel, fack F., ‘hanging Patterns of Fducation- The Middle
Yoars.” Collcge of Fducation Record, 33 (Mapch 19671, H2-£8

.
“Thida.
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Most challengers do not take issue with the general purpose of the

junior high, but rather their criticisms are directed at the eduycational
and social programs embodied in its framéwork. Harking to Conant'sl
memorandum, it is often said that while the pattern of the junior high
;chool closely parrallels that of the seﬁior high school, there is little
evidence to justify such a pattern fof middle school age students.2 On
the other hand,.it might be added that there is also little evidence

to support the. contention that senior high'educaxional and social prorams
are inappropriate for middle school ag§ students.

The emulation of senior high schools'hés stimilated a considerable
amount of criticism, however, on the groxmda that (_J.) middle school age
children are not ready for high school typesoc:lal activities and events3,
(2) the departmentalization of curriéxii\m aﬁd ﬁhe dspe‘cializa,.tion of
teachers create conditions which aré too mper_sonali_zed for the needs
of these students?, and (3) a kind 61’ -so:ci'al stigma is attached to the
term "Junior" for both staff and students - both mey be merely treading

water until they are "promoted” to the senior high school level,>

lnonant, James B., "A *emorsndum to School Boards: Recommendations
for Education in the Junior High School Years,” The School in the Middle:
Divided Opinion on Divided Schools, Barnett, et. al., (Eds.) New York:
enter for Urban Education, 1968, 62-63

?Fichhorn, np. cit.

3the Middle School, Saginaw Township Community Schools, Jume, 1966.

boiakly, "i1liam J., "Weat Jefferson Hills Union 'Middle School'",
st Jefferson Hills School District: ‘lairton, Pa., 1964, P. 5

©
rd

’®{chhorn, op. cit.



23

Consequently, there has been a widespread search for a di fferent
kind of séhooi or-ganization both for mxbeséént' pupils and their teachers.
Tn doing so, many school syltema hawe adopted - at least 1n part - the
middle school pattern of orgnnization. k

| wnuml asgserts that owr nation‘s niddle\ﬂchools are more 11ke1y
to differ from ome onother then they are to resemb\}e each other, dut
there are some common features. In aeneral, the atix\empt has been made
to combine the best features of the self-contained 1dea of the elementary
school with the best features of the secondm achooli Williams, however,
is concerned tha.t this could result in having two schools in cne building
(he found one achool, for example, in vhich the ﬁ.t‘ch and sixth grades
were on one floor wvhile the seventh and ei@th were on another),
entity which would on]y preserve the elc;m;;xt; of over-isolation and
extreme departmentalization the two fhctors which gave impetus to the
mme school movement.

In implementing the middie séhool concept, however, a nuﬁber of
cautionary notes have been sounded. Carron‘? for example, has expressed
two concerns dbout the program: (1) an wdue euphasis may have been
placed on the assuﬁption that there is a relationship between the housing
of different grades in e building and the provision of a high quality
education; and (2) the middle school might become a prestige symbol

eimilar to that of team teaching in recent years - administrators may

11{114ams, Emmett L., "Phe Middle School - National Perspectives.”
Daper presented at the Conference on "The Middle School: Rationale and
Development.” School of Education, University of Pittsburgh, Decenber
11, 1967.

2carroll, Donald M., Tr., " he Curriculum and the Middle School.'
caper presented at Conference. University of Pittsburgh, December 11, 1967
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1dopt the middle school program as a means of getting on the band wagon.
“oth concerns should be. empirically explored with more comprehensive
research designs within the not-too-distant future.

In summary, the middle school eoncept represents a real effort
to provide a new kind of school organization. The implementation of
such a program, it is said,. should modify the interpersonal and struc-
tural relationships within and between teachers, students, and parents,

It is the intent of:this evaluation to first provide an empirical
assessment of whether the kinds of interpersonal relationships that @0
occur approximate those described 14 the literature on the middle schools.
Secondly, an attempt will be made to- determine if there are difference
between the middle school pregram and the functioning of the more
traditional Junior high school program.-

In order to d4o. this,. the. following groups are to be investigated:
middle school and junior high school teachers, middle school and Jjumior
high school students, and parents of middle school and Junior high
school students. The remainder of this section on Related Literature
shall be focused upon that literature which best indicated what the

expectations are for each of the above roles.

Staff Roles: Major Expectations
There appears to be a rather unique problem regarding the
selection and retentio~ of teachers at the junior high and middle school

levels.l It seems as if there i3 a peculiarly high rate of teacher

lvergonal communications with junior high school principal and
the middle school principal cooperating in conducting this evaluation.
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turnover in these kinds of schools: this is often attributed to the
movement to other age-arade levels. In addressing themselves to this
problems, a number of principals have concluded that certain personal
qualifications and specialized training are needed for those. staff members
who work at this gra@e level.l The mejor consideration is.ﬁhaxfsudb
teaching assignments should not be viewed a8 training ground for other
grade levels; neither should it be seen &3 a place fbf the placement

of either "promoted” elementary staff or "demoted" senior high school

P

staff members. Vars? has made the observation that one's effectiveﬁééé
as a Junior high school teacher depends as much. on personality as
training, but many people with different types of personality find
happiness and success gt this level. As has been demonstrated by
Erickgon end associates3, however, happiness and success - as indicated
by teachers' reported satisfaction with their jobs, the types of
students assigned to them, parental cooperation, and teaching as a

carcer - has little to do with whether or not a teacher later chooses

lvars, Gordon F., Guidelines for Junior High and Middle School
Education: * Summary of Positions, National Association of Secondary
“chool Principals, Washington, D. . 1966, P. 5. Mills, George E.,
The Middle School, !Mithigan Assoctation of School Boards, University
of Michigsn, Pp. 9-10. Grooms, M. snn, Perspectives on the Middle
School Columbus; Charles E. Merrill Books, inc., 1967, Pp. 45-53.

“Jars, “uidelines, op. eit.

3Erickson, Edsel L., Jacobs, George W., Johanson, Judith J., and
Robin, ftanley, Teacher Mobility, Teacher Dropout and the Expectations
of Family and Friends, Office of Education: Bureau of Research, U.S.
“ept. of Health, Tducation and Welfare.
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to remain in a school setting. Nevertheless, a number of authorsl have
maintained that since the Junior high scﬁool hafs beeen an 1.mitatioe of
the senior high school with the burden of being a "J@ioz" or lower
status school, teachers may be as ea_ger as are students to advance

into the senior high school setting.2 For te - .v8, thrn, on: of the
features of fize m:l.ddle school prograin is thar s - W social status would
be appended to the teaching position which is wore nearly in line with
that of ot.her elementa.ry and seconda.ry teacbing positions.

In this adnﬁnistrative attempt to enhance the prestige value of
the middle school teaching role, there is & more or less explicit
assumption thet middle school tea.chers' will ‘be more likely to dbe
satisfied w:lth their teaching pcsition, more l:lkely to look favorably
upon middle school grade level assigments, more’ likely to be satisfied
with the kj,mé of children they tea.ch, and perhnps more important -

less likely to either plan or desire to leave to obta:ln a teaching

_position in either the elementary or senior high- school ynde levels.

Alexender3 in fa:c:b, lxas suggested & few hypotheses that appear useful

in testing these a.ssumptions.

* e o

1Livin@ton, A. High, "The Middle School." Il1inois Education
(April 1968) Blakley, op. cit. Alexender, Williem 4., and Williams,
Ermett L., "Schools for the Middle Years." Educotional Leadership, 23
(December 1965) 217 - 223. Kittel; op. cit.

2Kittel, _'c_)l_';.'"cit_._ R
3Mexander, William M., et..al,, The Emer nt Middle School, "ew
fork: Holt, Rinehart and Winston, Inc., 1935 Pn, 143-1h%.
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The extent to which teachers in any school mey be characterized by
the above kinds of attitudes may vary by ége; éex, prior experience and
training. Nickersonl,'fbr example, has f;uﬁd that the holding power
of the jJunior high school is particularl;r wesk among young teachers of
both sexes, but especially-so with men. Although teachers past 4o with
many years of experience often expressed the leust satisfaction with
their wcrk, they were more app to regérd juniér high teaching as a
permanent career and to plan on remaining uritil retirement. Will these
kinds of varisbles still obtain wiﬁhiﬁ the middle school setting? If
so, to what extent do they differ from those in the' junior high school
setting? Given the amount of attention that s been: :given to edhancing
the social status and- occupational prestige at this level2 - even if
by only changing the name of the program from "junior" to "miadle"3 -
it can be surrmised that middle school teachers ‘should be more likely
to view theirs as being a more satisfactory and rewarding experience.

The middle school concept hés been developed at the same time
that a number of other innovations have been adepted in education. One

~f thesc is team teaching. In the two schools selected in this sample,

1¥ickerson, Neal C., Jr., "Junior High Schools Are on the Wey Out."
%ern:ity, et. al, The School in the Middle, op. eit., Pp. 51=52.

*"onrnt, op. cit. P. 62,

“7danowics, Paul J., "Analyzing Trends 1n S8chool Reorganization:
. M3<4lc School and the Junior High School." The School in the Middle,
* ?tg E.l. _’1}_ (EdS), Opo Cito’ PO 18
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the middle school.emplqys.a variatioﬁ‘of this practice while the junior
high school does not., The West Middlé.School teacher teams are composed
of professionals who represent‘various academic specialties.l of
paramount importance in téaﬁ'teabhiug is the establishment of group
rapport. Team menmbers, it is.;éid, should share in the appointment

of additional or replacement personnel? 1ﬂdividuals who cannot work
with the team should be renoved as soon as possi‘ble.2 Grooms3 states
that in the ideal middle school population of from 700-800 students,
each teaching team should deal with a given aub-population of from
90-100 students. Othér anthoritieshq haébvér; indicate that each ¢
teaching team shoulg;work with a group of approximately 150 children -
this is similar to the number of students in each group assigned to the
West Middle School teacher teams. West Middle School teachers who are
on teams share in teaching the students assigned to them.and in the

planning of their students curricular activities.s It is acknowledged

lerooms, op. cit. P. 65.
2Tbid.

3mia.

hReport of the Intermediate or Middle Schonol Committee, Barnett,
et. al. {Eds.), The School in the Middle, op. cit. P. 247,

5DeHaan, Ross, Oral presentation at Junior High and Middle School
Staff In-Service Program, West Middle School, Grand Rapids, Michigan,
Decerber 3, 1969.
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that suzh an interdisciplinary effort in curricular planning is
Al fficult, for most anticipatory training has been in the area of
planning at the individual classroom level.l Furthermore, with regard
to the concept of team teaching itself, Williams? states that there are
three stages: (1) team members are initially. enthusiastic, but are
generally dependent upon on individual who emerges as a "leader",
(2) disenchantment with the leﬁder or witb,the team, nd (3) finally a
kind of interdependence which should promote the desired kind of
rapport. If this is true, it indicates a major limitation of this
study, for it cannot be determined just which "stage" any one of the
West Middle School teacﬁer teams might be in ~ to do go would, of
course, entail & longitudinal analysis. However, with the right kinds
of questions, e ;an providg some assessment of whether or not the
team members are interdependent and do approximate the final stage of -
team development. - . |

In thé West Middle School, the teacher teams meetat least once
a week; some may meet each day.3 As o team, the participants discuss
with each other such problems as student attendance, classroom behavior,
qcadeﬁic performance, etc; In this way, each teacher is said to have

a pretty good idea about vhat other teachers are doing with the commonly

IWilliams, Emmett S.. "What is the Middle School For?" Paper
presented at Junior High and Middle School Staff In-Service Progranm,
West Middle School, Grand Rapids, 'ichigan, December 3, 1969.

2IviA.

3peHann, op. cit.
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assigned students. Atten@gnee at the team meetings is not mandatory,

but few teachers are absent, It is acknowledged that there are differ-
ences between teans: somejseem.stronger than others, It is felt that
there i8 a strong peer group pressure which is brought to bear upon those
whc are considered to be "weak" team members; the administration, however,
dces not exert any influence in this area.

These kinds of team activitiea, then, would lead to the expectation
that there would be different kindq of_:egponses between Junior high
and middle school teachers to questions about how infbrmed tﬁey are about
what other teachers are doing with thgir students, the competency'of
other staff members, the cooperation and help that they receive from
each other, nd faculty attitudes towards and 1nfhrmation dbout the
students. More importantly, there should be differences in attitudes'
about how decisions are made on curriculum matters, pupil diséipline
natters, and in the satisfaction that teachers have regarding thetir
relaetionships with students.

Apother major role expectation attributed to the middle school
teacher is that this teacher should serve as a kind ~f role model. _Eich-
hornl. cleims that each child needs at least ome adult at school to
whom he can go for information and assistance regarding any problem which

relates to his participation in the school program. Grroms claims that

lEichhorn, op. cit.

QGrooms, op. cit., P. 32
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teachers may readily become confidants of middle school students. The
Vest Middle School Steering Committeel states that the middle school
student may become & hem-vorsh:lpper of someone w:l.th whom he can identify.
Consequently, it is held that classroom teadhers'will be basic guidance
workers because they will have the closest ‘and most continuing relation-
ships with the pupils in the gr))up assigned to them.2

The whole question, i.e., whether. the tegcher dcea become a signi-
#icant other to the student, can only be de;;;mined.by asking the students
themselves. If, however, the West Middle Bdhool does fnnction in accord
vith the middle school ﬁhilosophy in this area, students should frequently
pame teachers as being important to them and concerned dbout them. Again,
if the middle school type of social organization difrers from that of
the jJunior high school, there should also be diffbrences between the
responses given by the two student bodies. ‘

In essence, there appear to be three kinds of expectations that
are held for the middle school teacher. Certainly, meny different
expectations are sttached to this role, but & review of the related
literature ~ as indicated by the frequency and length of discussions -

leads to the tentative Eoﬁclusion that the fbilcwing éipectationa are of

particular importance for teachers employed in a middle school progran:

1The West Middle School Steering Committee, wéu, Yho, How?, Grand
Rapids Public Schools, Grand Rapids, ‘tichigan, 1969

2Report of the Intermediate or Middle School Committee, op. cit.,
P. 247



1. Teachers in a middle school program shoull be more likely tn
perceive greater social status and occupatinnal prestige
assigned to their occupational positions. This should lead
to greater job satiéfnction as compared with junior high
teachers.

2. Teachers assigned to a team in a middle school program should
feel as if they are more informed about what other teachers
are doing with théir students; they should express greater
satisfaction with the vay in which decisions are made; and
they should be more satisfied with .personal relationships with
other teachers and between teachers and students. ‘

3. Teachers should fﬁnction as a role model, or as an academic
significant. other for their students. |

These tﬁree major expectations, as derived from the literature,

shall serve as the major guldelines for eveluating the West Middle School
teaching staff. Although all of these topics have been treated rather
extensively in the literature, Varsl and Kittel? agree that only rarely
have teachers themselves ever been asked to offer their opinions om

the middle school concept.

Student Roles
If there is any single point on which all advocates of either

Junior high schools or middle schools have achieved consensus, it is

lVars, Gordor. F., "Change - and the Junior High." Educational
leadership, 23 (December 1965), Pp. 187-198.

2Kitte1, oF. cit.
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that pupils of this age level are somehow unique and therefore should

be placed in a unique schnol. Generally, middle school age students

are portrayed in terms of unique physical, emotional, social and develop-
rental characteristics:

These young people, ranging in age from 1l to. 15, are a very
special group in terms of growth and development. They
differ markedly from each other in height, weight, rate

of growth, sexual maturity, social development, acadenic
skills and interests. Moreover, most of them are changing
rapidly in all these respects. Young adolescents seek to
belong, to conform to their peer group, and to withdraw from
adults: yet they want and need help of sympathetic adults.
They have special fears and problems. At the same time they
concerned sbout ideals and ethical concepts; they are eager
for social service. It is important that there be s
particular school available for’boys and girls going through
this period in their lives.l

Most writingsa on middle school and Junior high school age
stu@ente concur at this point: “such pupils are somehow different and
their schools qhould.ﬁe different somehow. Furthermore, if it may be
gsaid that there is any one universal expectation that is held for the
role of the middle school student, it is that he is a perrenial potential
problem:

Children attending the intermediate or middle school, ages
10 to 14, will be living through the turbulent years of

lV',u's, Guidelines, op. cit. P. 1.

°The West Middle School Steering Committee, Why, Who, How? osh cit.;
Kittel, -p. cit.; The Middle School, Saginaw Township Community Schools,

June 1966. "Proposed Middle School Philosophy, " Grand Rapids Board of
Educationa, March 1, 1967. Eichhorn, -p. cit.
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preadolescence and early adolescence. They will be subject
to conflicting desires for independence and for belonging to
a group. At the same time that they will de seeking self-
realization, they will be reaching out to others to obtain
and give peer support. Physieal growth will be swift and
dramatic, creating internal personality conflicts which
will require adult guldance. This will also be a time when
boys and girls will begin to think of themselves in adult
roles. When the youngsters find their models, they will
usually borrow the values and ideals of those vhom they have
made their heroes. These young adolescents have high ideals
great optimism, and deep concern for.other pecple and

other problems.l

Furthermore:

The emotiomal needs of children at all economic levels

resulting from the insecurities and tensions accompenying

urban family life today, and changes in family structure

and responsibilities will have-a marked effect on the

growth of the children ond programs or the school.®

Consequently, students of theée agea_a}é grouped together, not
because of homogeneity, but because of their extreme unlikeness, i.e.,
physical development, emotionel and social maturity, intelligence
"spurts" and "lags", etc. On the other hand, these kinds of children
are said to be similar to each other with respect tc restlessness,
nbiqe-making ability, and rebellion against adult authority.3

Thus, it may be said that there are two different kinds of

expectations for the role of the middle school student: he is likely

1Report of the Intermediate or Middle School Committee, op. cit.,
P. 243

2Loc. cit., P. 2kk

3TheﬂMiddle School; Saginaw Township, op. cit
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to be a particularly troublesome type of individual, but he is »omehow
peculiarly susceptible to the influence of an adult role model. Oﬁé of
the hopes for an expanded grade level ramge, then, is that a three year
institution providcs more time for a young person to establish an identity
with the schooi; in a two year institution, it is said that both teachers
and students arc likely to be handicapped in gotting to know each other,
particularly since one half of the students: are new cach year.l Vith |
the middle school type of social organization, each student should bgcome
well inown in all respects by a least one teaqher.2 If, in fact, this
does occur, then it'would be expected that middle school students would
be more likely to state that they have a favorite teacher than would
Juhior high students. Further, they should be more likely to neme a
teacher as being one of the persons concerned about how well they do in
schéél. Again, they should be more likely to indicate“that they would
go to their teachers if they had problems with their scboql vork. 1If,
with regard to these issues, there are no differences between middle
school and junior high school students, then it may be surmised that
the‘two different kinds of school social organizations do not exert
any differential impact upon student behavior..

Another major characteristic attriduted to thes kinds of students -

n trait which may also be viewed as a role cxpectution - has tn dc with

IVa.rs, Guidelines, op, cit.

2Lac. cit. P. 10
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the importance of the peer group. Williamsl has indicated he felt
necegsity that school programs should account for this influence, i.e.,
there i8 a need to structure and re-group students to break up cifque
formations and to Provide a variety of contacts. The West Middle School?
has also formally acknowledged the importance of the peer group. If the
m’ddle school program does alter the impact of the peer group's
influence, what kinds of differences might be reflected in student affect?
For example, Vars3 states that pupil progress may be indicated by

(1) evaluating the student in terms of his own past achievement, (2) com-
paring his performence with that of other students, or (3) measuring

his performance against a set of accepted standards. Vars rejects the
second and third alternatives, but do students? Are students' perceptions
of reference group expectations for achievement modified by the middle
school program? In other words, is the middle school student less likely
than his Junior high counterpart to'fEel that his'peer'group attaches a
great deal of imporﬁanée t; the arades that he receives? If the middle
school type of social organization does function in accord with its
philosophy, then it would be expected that middle school students would
report that their peer group attaches less importance to grades than

would their junior himh school contemporaries. Apain, they should ve

lWilliams, "What is the Middle School For?", op. cit.
2The West Middle School Steering Committee, ~p. cit.

3vars, ‘iuidelines, op. cit., P. 13,
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more likely to state that their teachers and their parents place less
emphasis upon fp@ {mportance of getting high grades or upon the importance
of doi1g‘be£f§r than ohe's classmates. | |

Pinally, g#ven the importance attached to the role of the parent,
it would be expected that middle school students would perccive their
parents di fferently than would junior high atudents. More specifically,
they should perceive that their parents maintain higher conditions of
surveillance of their écademic,behawior jn that they should be more
likxely to indicate that their parents are weli-infbrmed about what they
do in school.

In summery, as derived from a review of the literature, the follow-

ing would appear to be the major expectations attached to the role of
the middle school stuhent. These items shall serve as the major guide-
1ines for evaluating the effects of the middle school type of social
organization as it effects students:

1. Students in a middle school type social milieu should be more
likely to select & gchool staff meunber as one wvho is important
to self than are junior high school students.

2, Middle school students should be less likely than Junior high
school students to'fEel-thax their peer aroup assiga: importance
to gredes as an indicator of academic performarnce.

3. Students in the middle'school gocial miliazu should te more
likely than junior high school gtudents to state thrt their

parents are well-informed about vhat they are doing in school.

14
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L. Students in the middle school social milie-x should be more

likely to indicate feelings of "belonging" to their school.
Tt may be noted that little has been sa:” about achievement. The

major emphasis is upon certain attitudinal configurations - the basis

of this report. In nearly every educﬁtional {innovation, however, there
is “he implicit assumption that certain individual cognitive components
shall be enhanced. To make education more meaningful is an atterpt to .
increase student motivation. To increase motivation is one way of
enhancing academic achievement. | Theiefore achievement, as neasured by
standard tests, shall be one objective criterion for essessing the impact
of the nmiddle school type of organization. Alexander has formulated an

hypothesis in this area.l

Parental Roles- .
In the literature, little has been said on the subject of parent.-
In general, the claims are made that the middle school must recognize cc
the egistence of parental needs and attitudes; but a cautionary nonte is
sounded that parental attitudes coward schools and school programs are
often the result of the previous educational experiences of the parents,
the reading they may have done, and the general feelings toward education

that may be held by different ethnic groups.2 Grooms3indicatas that the

lrlexander, et. al., The Tmergent Middle School, op. cit.

2G:"oome, op. cit., P. 31.

310¢c. cit., P. 32

a5
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exchange of information between parents and schools is of primary
importance, i.e,, the school must rely heavily upon the parent for
information asbout the student and, in turn, the parent may have to rely
upon the school not only for reports on educational development but
also for other information about their children.

Consequently, it may be adducéd that the major expectation attached
+to the role of the parent of the middle school student is that he should
be more likely to feel that he is informed sbout what his child is doing
in school.

Parental attitudes, however, may be shaped by their perceptions
of the performances of the roles of the school gtaff and of their
children. Therefore, it might be expected that their attitudes toward
the schonl and toward their children might be different from those of
the junior high school students with regard to the following entities.

1. Parents of middle school students should be more likely to

state that their children heve a "favorite” ten~cher.

5. Given that the middle schocl social milieu is more likely

t~ Pacilitate sbtudents' feelings of "helonging", parents
should be more likely to indicate that their children look
forward to going to school each day, that their children
really want to go to school (and on to high school if the
riddle school does serve as & better means of transition)
and that their children are more likely to talk about the

-

w~rk they do at school.

Given that the middle school program requires that the

ot .iente Wwork at their own capacity, parents of middle

46
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school students should be less likely to state they they
feel the work is either too hard or too easy for their
children.

L. Given tha£ the objectives of the middle school program
have been comunicated to-the parents, they should be more
likely to feél that other things in school are more important
than grades'qndnless likely to stress the importance of

obtaining high graedes (e.g., B's or better) for their children.
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CHAPTER III
METHODOLOGY

The Research Setting

Grand Rapids, Michigan is a ‘'rgé midwestern industrial city
with a total population of approximately 205,000 people. The Grand
Rapids Public School System serves a population of more than 34,000
students; this number accounts for around 60% of all students, however,

since the remainder attend either private or parochial schools.

In 1966, the Grand Rapids Board of Education decided to adopt
the "middle school concept" as & part 6f the educational orgenization
of the Grand Rapids school system at the suggestion of Dr. Donald J.
Leu of Michigan State Universityil The middle school was to embrace
the 6th, Tth and 8th grades, leaving elementsry schools with a K-5
grade pattern and restoring the senior high school to a four-year

© 9-12 institution. The junior high schéol designaticn would be
ebandoned where middle schools were established. Since only a few
schools in'the nation had'adopted this concept in 1966, this was

truly considered to be a pioneering effort.

The Midd.e School

The particular middle school program that is the subject of
this evaluation was implemented in a building which was once a high

school facility. The large, ancient building varies considerably

1¥our Grand Rapids Schools, Grand Rapids Board of Education,
November 1966, Pp. 3-k.

L1
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from the kinds of building specifications vhich are generally
recomended in the guidelines for middle school programs. The
administrative staff, however, feels that buildings per se are
incideﬁtal’to the program. A few modifications have been made in
order to create conditions more suitable to team teaching. Regarding
ma.terials and supplies, however, the school is reported to be

"wealthy,"

One consideration which, according to Barker and Gumpl. may
limit the effects of the program and the inferentiel value of this
evaiuatio»n, 1§ that the West Middle School is nearly twice as large
as the pop\ilation éenérﬁlly fécommende’d for middle schools 3 there
ere nearly 1600 students in the West Middle School. The staff
members sssert that the sociceconomic status backgrounds of the
students cover a broad spectrum and, as such, represents the
corunity population. This also appears to be the case in racial
composition in that non-whites constitute approximately 12% of the
student population at the middle school; this closely refl.cts

the total commnity non-white population.

The West Middle School staff consists of a principal, two
assistant principals, four counselors, seventy six teachers and
thirteen teacher aides as well as other supportive staff members,

e.g., school nurse, home school agent, etc.

lBarker, Roger, and Gump, Raul, Big School, Small School,
Stanford, Calif.: Stanford University Press, 1964,
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Most of the teachers are assigned to teams, depending upon
subject matter and grade level. A basic team at the 8th grade
level consists of a representative.from each of the following areas:
humanities, social studies, language, science and mathematics.
These teachers work with a counselor vho does large group counseling
with the studeats. At the seventh grade level, the team consists
of two "fuse" teachers (ea-h of whom teaches English and geography),
one science teacher, and one msthematics teacher. This team also

works with a counselor. There are no sixth greders in this school .

During the first yea.r tha.t the tea.cher teams were employed
teachers were’ arbitrarily assigned to their teams Although there
were few recorded complaints from the teachers, some did etate -
their desire to work with other ‘teachers the following year. .
Consequently, for the current academic year, teams were cormposed
on the basis of teachers' requ'esfts} | Again, there have been few

complaints registered by team members.

Each teacher has a dally work preparation. During one pericod
each week, the teams meet to discuss the school work of the 150
students that each team deals with, i.e., c'urricular innontioos,
individualized instruction, and other meaxis of best meeting the |
needs of each student. There am some teams which meet even more

often.

90
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. Students are assigned to the teacher teams. on a& random hasis
with the exception of a few cases in which there are foresceable
problems between students and teachers. There are 20 different
"3ections” of students, known as Sections A-T. Sections A-R, consisting
of 150 stud&fits each, are all assigned to teacher teams. There
are about 50 seventh graders and 50 eighth grade students - known
as Sections S and T - who have not been assigned to teacher teams
since there were not enough faculty members to constitute an
additional team for these students. Aceording to the administrative
staff, these individual students orogress throuph the grade levela
in a manner quite similar to that of the traditional junior high
school program. Although 1t is said that the method of assigning
and working with students is such that no single student has specific
knowledge of whether or not he 13 under the supervisiou of a
particular teaching team, the school staff meﬁbers feel that ﬁhe
"S'" and "T" students céntributé the larges§ sgére of behavioral
problems, even though they have been rﬁndo;}y éssiéned to their status;
but it is said that these .two sections cannot be ‘examined as adequately

as are the other sections,

N D

Another innovation contaiﬁéd in the West Mﬁddle Schooi Program
is that the studenfs are peimitted £6 take a siﬁultaneons "Sreak" of
ten minutes each day. Based on the assumption égat.since adults
are granted and enjoy a coffee break during given periods of the

day, all students are relecased from all classroom obligations during
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& ten minute period. Only & few violations of this privilege have .
been recorded; in such cases - which generally occurred while the
situation was yet novel - the privilege is withdrawn from the indi-
vidual rather than from ahy specific groups of students. Another
practice has been that of providing an independent, unsupervised

study hall for the ninth graders. The same disciplinary policy has
been followed and there have been only a few individual violations

of this privilege,

Seventh and eighth graders participate in intramiral athletics;
ninth graders have the oﬁpéﬂﬁnity to play on athletic teams
vhich compete with other schools., We_st{_ Middl'e Sghoql has a
school bend comprised primari]:g of nixj_xtt; ;ra.dérs ;nd ngq qualified
eighth graders. Generally, it may be said that the ﬁeat Middle
School is in line with the middle school philosophy in that the
importa.ncg of tk}ese: l;indg qf_ events for m@d,le-schqol age stﬁ?gnﬁ

[ 4

is de-emphasized.

In accordance with the middle school concept, there is a de-
emphasis upon g.cadel‘n'ilc eompgt:ltiom' the;'e is no honor .s‘oc;ety
nor an honor roll which officially recognizes superior scholastic

performance.

Finally, there is no -t'rack‘ingi or ability _g;jp;xpiqg in any
subject or in any of the grades.

Y
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The Junior High School

The junior high school selected as a "control group” on the
basis of estimates made dv principals and other administrators abont
the comparability of student populations_aefves & considerably
smeller populatioh of around 900 students, {?@# gmaller size of
this school may limit the inferential valye of this study for, as
Barker and Gump1 suggest, student participation and involvement may

be a function of the size of the school.

The school plant 1tse1f_appears“§g,bg_considerably newer and

in better condition than that of the West Middle School.

Students in this junior high school are assigned to classes
on a r&ndom'basis,'similar to fhéilbf the West Middle School. Since

students are not grouted on the basis of dbilif& nor albng other

™

rd -

dimensions, it yaAy be essumed that date collécted from these Junior

high school classrooms may be roughly'éoﬁﬁardble to 7hat obtained

from the middle school astudents.

'The junior high school selectéd for this study also has an
experimental orientation, particularly in the aveas of mathematics
and science; teachers in thése two areas 5@&6 designed ané impiémented

their own experimental projects.

The primary steff consists of one principal, two counselors
and 49 teachers. There are no teacher aides. As compared to West

Middle, this school consists cf an "oid" starf and & "new"

1 parker and Gump, op. cit.
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principal, a fact which places additional limitations on the conclu-

sions of this study.

The junior high school places about the same amount of
emphasis upon athletics and music as does the middle school. In
music, students may play in the junior band or in an orchestra.
Seventh and eighth grade students may participate in intra-mural
sports; ninth graders may Jjoin athletic teams which compete against

other schools.

The sbove description provides some Justification for the
assumption that the junior high school which has been selected -3
a "control group", while similar to the middle school in many

respects, may be viewed as one which operdtes along the lines of

the more "typicel® junior high school program. -One major exception

concerns the composition' of the student populdtion, for this

facility also serves approximately ?&00 ‘celementary students.

" *" Data’Collection
Teachers
On - February 2, 1970, the principal irvestigator and the
principal ‘of the junior high school met with the junior high school’
teachers to explein the part that their school would play in the
evaluation ¢” the ".niddle school concept.” They were given the

chence to examine the questionnaires and, after some discussion

about different questionnaire items, the teachers were released and

o4
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were requested to return the completed questionnaires to the
principal’'s office within three days. Of the 45 questionnaires
which were distributed, 39 were returned. One of these was incom~
Plete; therefbre, the total Junior high achooi teacher sample is
38. As a group, these teachers encompass a "ather broad spectrum
in terms of age, experience, longevity in the school, socioeconomic

status backgrounds, and college training.

On February 2, 1970, the principal investigator delivered the
teacher questionnaireg to the assistant principal at the Wést Middle
School. Since the middle school teachers have been rather extensively
involved in the planning of the program, 1t wvas felt that a formal
pres=utation to these teachers wculd be redundant. The assistant'
principa;'peraonally distributed the qugs@ionnaires to the tegchers;
4S5 were completed and returned. ;

| /

(-””; ha group, these teachers are slight.y ycunserxfhan the

//’Junior high school teachers, but there is considerdble\iariation

~  within the group. In terms of years of teaching, number of schools
taught, and loﬁgevity in the present school systen, this group of
teachers might be said to be somewhat less experienced than are
the Junior ﬁigh school teachers. Since the midéle school program
has only existed for two Years, the middle school teachers have had
only thet much experience in their present setting, one third (13)
of the Junior high school teachers have been in their preeent school

longer than two yeers. There apveers to be little difserence

between the two groups of teachers in terms of socioceconomic status

backgrounds.

ERIC ’ S5
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Students

Since each class at the West Middle School is comprised of
students which have been gelected on a randomly assigned basis, the
administrators feel that each class represents a cross-section
of eg.ch grade level. Therefore, the sample of the West Middle
School students has been drawn by randomly selecting classes at
each grade level. This was done.in such . anner s to ensure
tixe selectibn of approximately 50 .seventh graders and 50 eighth

graders.

Although the Jjunior ﬁi@ tstudents are aésigned on the basis
of machine - scheduling (eighth grade) or on a 'repreeentative,
proportional distribution based upon achievement, the principal
indicated that there appears some differences between the kinds of
students who are in the aifferent classes- this would mduce the
likelihood that the selection of any particular class could be
assumed to be represéntative of any given gra.de level angeqmntly,
clasges were selected on & random basis in sur,h & manner as to
ensure a total sample gize of aspyroximately 200 seventﬁ and eighth
gracde students. Questionnaires were administered to all of these
students and then a sub-sample of 50 seventh graders and 50
eighth 'g;'adgz_-s - which corresponds with the middle school student

sanple - was randomly selected to serve as the "control ‘group."

o6
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Parents

- In both schools, 25 seventh graders and 25 eighth graders
who completed “tionnaires were 1dent1'ﬂé'd ‘in order that
comparable data might be obtained from their parents. This
provides a total population of 80 parents of junior high and middle
school students. A team o graduate students enrolled in the
Sociology of Education Spring Research’ Internship Seminar at Western
Michigen University interviewed the parents to obtain ‘parentsl
data on attitudes and opinions ebout the respective schools, °

their chiJ.a:_.-en& futures, and other inféﬁne.‘c‘iop._

Anelysis of Data
Teacher Questionnaire Data (See Appendix A)

Three major statistical analyses have been conducted on the
teacher questionnaire data. Thesge ana]ysa_ vere performed on the
ImM 360_ and the IBM 1620 com;mters at the Computer Center at Grand
Rap:ldz‘;l J@ior Co]_.lége.

The first statistic to be émpioyed is © (theta),l a coefficient
of differentiation which describes the association between che
nominel scale (in this case, which school the teacher is em'plo&ed
in) and one ordinal scale ( teachers" responses to' questionneire
items Nos. 18-U1 as classified on a seven point scale renging

from Very Satisfied to Very Dissatisfied - see Appendix A). Theta,

lFreeman, Tinton C., Element Applied Statistics, John
Wiley end Sons, New York, 1965, Pp. 108 - 119.
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in euch cage, describes the percentage of the comparisons among
individuals from each .schaol who show consistent differences in

levels of sstisfaction. ..

The eecond utet:letie. Guttmn eoefﬁe:lent ot precuetebnity
or lambda (7\)1. is used for qmetionne:lre 1f.eme Roe. 42 - h'r
in order to ‘describe the eeeoe:l.etion between two neminel scales,
i.e,, school of enmloyment and ecceptenee/reaection of ver:loue
occupational e:ltemet:lves. In theee 'cenee. the eelc.uletion of
Ay indicates whit petc'en'feg'e' ot' eri'ore vould be enmineted :ln
guessing vhich echools the teechez"e.ﬁorked :ln 1t we had the
knowledge ot whether they vould eecept or reJect the m:loue
occupational altemo.t:l.ves euggeeted to then. 'Ihe celculetion or 7\
indicates what percentage of errore would be .elimineted in gueeeins

eliher of the two’ va.'r:lebles (:I..e., school and eceeptmee/reaeetion)

12 we ald, in reet, heve a knowledge or both ver:leblee. |

LX) . ‘.

The third statistic, eta ('rg)2 »- 18 a correlaticn ration which
describes the association between a nominal.scale (school) and en
intervsl scale (in this case, teachers' estimstes of the percentage
of students vhich may be choracterized by the descript.toue provided
in questionnaire items Nos. 48 - 63.). Eta :lndicetes the pereentege
of the variation in teechere' reeponeee wh:lch cen be predieted by
the knowledge of which Behool they are employed 1n. | '

l10e. eiti, Bp. T1-78"
QLOG’. : ctt o;‘ﬁo 120"1300 A
EKC o8
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" Since it 18 the objective of this evalustion to determine
whether or not the middle school prdogran approaches the formal
objectives of the middle achool concept by (1) measuring the extent
to which role performances approach role expectatitms and (2)
munriné, the extent to vhich .pp,er.e‘_g.rg differences between the
middle school and the junior high sghool, most of the £indings as
reported in this project pertain. t.‘q.._proa_d .&:!.frerences. In other
words ., ﬁost ;\; the ;nalqrses and t_p_g }rgt,erp?atat;lona. of the analyses
refer to the -totg..l lpopulation of ?k.xe m_id(u,e_qc_honl and the. junior
high school. To i:royidg & more comprehensive picture of differences
both within and between ;;he two schools, the samples should be
more extensively anelyéed to determine if there are differences
between teachers ﬁhen suc‘:h factors as age, amount of .education,
future plans, | s_qgioggqnom:!.c backgro\{nd, sex, experience, socloeconomic
st;atus of rerez_-re_ny groups, etc., are taken into consideration.
However, it is; asstmeld that, as groups, the middle school teachers
are roughly domparable to the junior high school teacher.s'.l |
Hence most findings are reported in terms of aifferences betwee'x;'.' |
and not within, the two groups. | | T

Student Qu.est;onna.ire; Data

| Sigcf ordihal scales were generally employed vo essess
student attitudes, the theta (8) statistic was used, . °
Parent Interview Data

The Theta (8) was also used to compare ordiral data getuered
from parents of middle school and Junior high school students.

59
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CHAPTER IV
FINDINGS

The Teachern

'As has been d:lscuued in the secticm on the Rela.ted Literature,
one ot the concerns of many Junior him eand middle schonl principals
is that of recruiting teachex.'a who desire to teach students in this
age-grad; range. Sinﬁlarly. one. ob.jective ot fixe middle school
philosuphy is to create conditions such thet teachers will choose to
rema:l.n in these grade levels. Thase consideraf,iono constitute the
bas:l.s for the following basic reaea.rch questions ‘about teachers'

vocational preferences and role satiqfactiona‘. .
Basic Question, One - ;e L
Are there differences betﬁeéh middle achool and Junior high

school teachers with regard to which grade levels they would prefer. 'to

teach in? In a.n attempt to a.scertain such group ditferencee. the

rollowing questions wag asked:

If you had your choiee, which grade 1eve1 would you MOST
LIKE TO TEACH? (See Appendix A)

The responses to this question were distributed in the following

manney:
Preschool | Middle High Don't Know
to Years @ 8chool or
Grade (6-9) (10-12) College  Other Work
Junior High 5 8 8 6 10
Middle School 1l 20 ' 8 -9 7
53
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Answer: Middle school teachers are more likely to prefer teaching
. - students of :the middle school age-grade level than are
Junior high school teachers. Junior high school teachers
are considerably more varied in their responses as to
vwhich grade levels they would desire to teach. Due to
the fact that no data were collected at the inception of
. the middle school program, né conclusions can be made as
\ to whether group differences are a result of selective
. - recruitment, variations in organizetional climate, or
both.
Ag. = 189 Integgretation. A knowledge of teachers' prefercnces
for grade levels will eliminate 197 of the errors we
would make in guessing whether a teacher taught in a
riddle schouol or in a junior high mchovl. This suggests
that there is some association between a teacher's
preferred grade level and the.kind of educational
program one is employed in, ., Junior high or middle
school. L : - . C :

N = ,098 Interpretation:. A knowledge: of -both varisbles, i.e.,
prefercnces and place of employment, ecliminate only
10% of the error we would make in guessing one from the
other. Teacliers' preferences are more useful for

guessing the kind of school than the kind of school
is for guessing teachers' preferences.

Basic Questiggj Two

Are there differences between middle nchool and Junior high scbool
teachers as to whether they would prefer to ﬁeach in different kindq of
age-qfadé organizafionallset-ups? To determine such differences, the

. following question. was asked:

If you had your choice, in which of the following arrangements
would you MOST like to teach? (See Appendix A)

The responses, which ranged from middle school to junior high to
"other", were distributed as follows:

Middle  Junior  Other

School High (Elem-H.S.)
Middle School 30 5 11
Junioxr High 7 1k 1%
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Ansver: = Middle school teachers are quite 1iXaly t» prefer teaching
' in s middle school program; but there are those who would
.1'ke to teach the 6th grade in an elementazy cetting or to
teach 9th grade in a high school sedting. Junior high
school teachers ayre quite likely to prefer ta teach ia 2
Junior high school setting - an &qual riwrber, howsver,
would prefer to shif: to either an elemtuy o7 a
* high school emsemt.
= ,378 . Intemetetion: A lmowledge ot vhich kinde of arrangements
& teachers might prefer for teaching gradus six throush aine .
will eliminate nearly 368% of the errors we wouid make in
guessing vhich kind of school the teacher wosrks in, This
suggests that there is a considerable relationshin betuzen
_ whether teachers prefer:a 'middle school prograr sr a
Junior high school program end whether they are currently
employed in a middle sehool or e Juniov high scheal
: arrangement. S

A =277 ;gg_gp_r_gmig_: A knowledge of both variables, {.e.,

L e preferred program arsengements and présent teashing position,
eliminates nearly 28% of the errors thas could be made in
guessing one varigble from.the other. A Knowledge of
teachers' preferences for working in a junior high school

_or a middle ‘school; however; is more useful for guessing
current position thar position is for guessing preferences.

Basic %stion,-‘mg_e_ PREERT ' SR SR,

Are there dirferencee between middle eehool teachere end Junior
high school teeehera :ln their perceptions ot how mny and whet kinds
of changes ahoui:l tl.e ma.de 1n their schoola? 'I‘o examine auch dirrerencee,
the fol...owins quaetion was presented'

o Which of the following statements best describes the school
. vhere you are now employed?( (Ses Appendix A0

Responses. t0 descriptive statements were dstributed as follows:

School Neeas:. . . Number of - :Minor - Functions - ' Little
Radical Modifi- as well as - Need for
Changes cations  Possible =~ ‘' ‘Chanpe -
Middle Sshool 10 22 9 b
Junior High 12 1k 7 1
6L .-
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Answer: Both middle school and Jjunior high school teachers ere

. likaly to feel that cheuzes could be made irn their schools.
There i3 little difference, however, between the two groups
of teachers about the number and kinds of changes that
should he made in their yespective schools,

\_ ® .05 ' Interpretetion: ‘he knowledge of teachers' opinions sbout
& the quality and quaatity.of -changes needed in their schools
would eliminate only 5% of the errors w2 would make in
guessing which schools the teachers were employsd. There
appears to ve little relationship betw:en teachers® opinions
. o needed changes and whether they are employed in a middle
school or & junior higx sc.hool.

A =08 | 'Inferpretation- The knov‘lodge of. both vsriebltes, i.e.,
perceptions of needed changes .and schuol of employment,
elininates only 8% of the errors.we would make in guessing
each frox the cther. This is omly a slightly stronger
reletionship than that obtained with only the knowledge of

i teacher attitudes. Thus, it.i8 conecluded that the variable
. of teechers'. opinions sbout: neeesssry changes is of little
utility for.cxplaning differences between the middle school
- aud the Junior high school progra.m.

Anothesr wey of sssessing whether -or not the middle school program

uey modify teachers' inclinetions to msl'e sn educational career out of

the midile school ege--grade levels is to examine the differences b'etv “en
middle school and Junior high school teechers' responses to verious
kinds of proposed employment opportmities. It m be tentatively
assumed that teachers' responses to vsrious occupstionel slternetives
may provide some 1ndicstion of their satisfaction with their present
working conditions, i.e,, their generel sttitudes toward their present
school, the kinds of studem.s thet they teeoh, and the Grend Repids

Public School System in general. Based upon these considerations, the

following general research questions were asked of: both middle school

and Jm;ior high school tesehers..

| EKC
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Basiz Question, Four

+ .., Are there differences between junior high school teachers and
5 niddle school .teachers ag.to whether or not they would like to remainm
in their present schools for the remainder of their occupational . -
cereers? To assess such differences,.the following question was asked:
‘How desirovs would you he to accept the opportunity of remaining
a teacher in your present school for the rest of your educational

career? (See Appendix A) . . . | C o

".The responses were d:].stri‘buﬁe'd- as. .-t'olio,ws:

Reject Probably o Probadbly Would Grasp
Opportunity _Reject Uncertain Accept Opportunity
Middle School - 7 .. ... 8 . 8.. . - 8 4
Junior High T 715 13 - 1l 2
Answver: Middle school teachers az"'e more likely to accebti the -

opportunity to choose their school for a career than are
Junior high teachers; but the majority. of both groups. would
~tend to reject such an.oppertunity. Of. the. total popula-
tion, however, nearly. 25% are - uncerta.in.
Ag = L3155 Integretation. 'mere appears to,be & difference between
: ... . »_middle schopl and junior high school teachers in whether or
not they would choose -to remain in, their present school.
Knowledge of teachere' acceptance. or rejection of their
school a8 & career opportunity eliminetes nearly 32% of
.+ .., Yhe errors we would mske in guesa.tng wh:lch schools the
. - .. .. teachers worked in. » _ _

T A a..206 Inte retation. Knowledge ‘of both va.ria.bles. 1.e.,

o acceptance?re.jection .and school of employment, eliminates
less than 21% .of. errors we yould meke in-guessing one
variable from the other.. . Therefore, it may be concluded
that teachers' acceptence/rejection predicts school
better than schools predict teachers' acgeptance or

N re.jec*.ion of this kind of a career opportunity.

.o, s mee

> . . l-o«-'
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Bagic Question, Five

Since there appeirs to be a difference betveen the two groups of
teachers regarding the sele::tion of 'éhei-r present school as a career

opportunity, the quistion may be asked as to vhether one group may be

more likely than the other to "prefer' plaiéement in a "better neighborhood.”

To examine this possibility, the following question was posed:
How desirous would you be to remain a teacher in your present
school system for the remainder of your educational career, but
move to a school in a "better neighborhood.?" (See Appendix A)
The responses were: B

Re.je et Probably Probably Would Grasp

Opportunity _Reject - Uncertain _Accept Opportunity
Middle School 1k 1l 11 8 h
Junior High 8 6 15 8 1
Answer:. Middle school teachers end junior high school teachers do

not differ with regard to whether or not they would choose

» ‘the opportunity of staying in their present school system
if given the chance to teach in a "better neighborhood."
Both groups of teachers are likely to reject such an
opportunity or, at best, to be uncertain about accepting
it. An equal number from each group would probably
accept such an opportunity. -

N = 048 Interpretation: Knowledge of whether or not teachers
& would accept such an opportunity would eliminate less than

5% of the error that would be made in.guessing vhich school
the teachers were from. There seems to be little if any
relationship between teachers' tendencies to accept or
reject this kind of opportunity and the kind of school

that a teacher works in.

A = .073 ° Interpretation: Knowledge of both miablea, i.e.,
acceptance/rejection and school, eliminates only 7% of the
errors we would make in guessing one variable from the
other. Although this is slightly better than the reduction
of error cbtained with only the attitudinal variable, the
relationship is still of little predictive value,

65

e e o s o i Sy




59

Basic Question, Six

As has 'bee"r'_x discussed, thé:%é’ is a difference bstween the two groups
~ of teachers rég'grd:lng whe:tl_;ér "'of:'éét they would mske a career out of

their present jobs, and there is no difference between them in their
acceptance of a teaching Job in a "better neighborhood." The majority
of both groups would either reJect.or‘bg uncertain sbout both alternatives.
This lcads to the question as to whethgr'the two groups may differ when
presented with the opportunity of rgmﬁn;nq at the middle school age-~grade
level for the remainder of their careers. 'Cmsequentl.y. the following
question was asked: o

How desirous would you be to .’a.é‘cep;. the opportunity of remaining

a teacher &t your present grade level (s) for the remainder of your

educational career? (See Appendix A)

The responses to this question were distributed as follows:

RejJect , Probebly = Probably Would Grasp
gp_gortmigz Reject - Uncertain _Accept Opportunity
Middle School 15 S Sun v 8 ' 6. .
Junior High T 11 13 5 B S
Ansver: There is a difference betweén middle school and junior high

,school teachers in their acceptance and rejection of the
opporttmity to remain at their present grade levels
throughout the remainder of their careers. While there
appears to be considersble uncertainty in both groups,and

vhile many teaclers in both groups would tend to reject

. .Buch an opportunity, the middle ‘echcol teachers are

" considersbly more ukely to choose to rerwain at their
present gra.de levels.

N = 216 Inte_z_'gre‘hation: Knowledge of whether teachers would accept
a "7 or reject the chance to remain at the middle school grade
levels for the rest of their educational ‘careers would
eliminate nearly 21% of the errors we would make in guess-
ing which schools they worked in. -

Aruitoxt provided by Eic:
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A= ,126  Interpretation: XKnowledge of both variables, i.e.,
acceptance/rejection and school, elininates less than 13%
of the errors we would make in guessing each from the
other. It may be concluded that knowledge of teacher
attitudes is a better predictor of their schools than
schools are Tor predicting their attitudes,

Basic _ gtion, Seven

Is there a difference between the two- groups of teachers with
respect to whether or not they would go to another school syatem if they
had the chance to cbtain more money?’ To teagure such differences, the
following-question wad asked: e T

How desirous would you be to obtein a higher-paying tesching:.
Job. in another school system? (Bee Appendix A)

Teacher responses to this quzs‘bion were distributed in the following

. ( .

manner: .
Reject Probably | Probs.biy | Wouid Grasp
| erttmitz Re,]ec mcertsin Accem Opportunity
Miadle Sehool 9 3 15 15 3
Junior High 5 8 - 9 g .. 8 - .
. Answer:  There seems to be a relationship between the acceptance or

* rejection of this kind .of en occupational alternative and
" the kind of schools the teachers work in, but there is &
considsrsble amomt of uncert:sintyf in both groups.

= .263 Interpretstiom anledge of whether teachers would accept
a8 ‘or reject & higher paying Job in another school system would
eliminate up to 26% of the errors-we 'would make in guessing
" which' schéol they ta.u@xt 1n - '

A = 126  Interpretstion: Xnowledge of both varisbles, 1.e., attitudes

: and school, eliminates ‘less than 137 of the errors we would
meke in guessing one from the‘other., - It appears that
teacher attitudes predict school cons:ldersbly better than
school prsdicts sttitudeh v
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Basic Question, Eight

_ One of the cbjectives of teaching in teams is that teachers should
experience greater participation.in decision-making activities. The

. .Question mey then be raised, /e there differences between the responses

of junior high and middls school teachers. vhen they are presented the
opportunity ot.,ha.v;ins & Job in.which they could have the chance to make
an,even greater number of decis!.ong?" In. order to asseas such differ-

ences, the following question m asxe&
tovewe f
How desirous would you bve to accept the opportunity of obtairing
a teaching job in which.you .could havg greater decision-making
| opportmitieq? (Sge Appendix A) SEVRPAE

.....

The teachers' responses were as follows:

Relact Probably Probably Would Crasp

Opportuni ﬂ Rq:ect Uncertain cept ggport\mitx
‘Middle School - 30 e 3" ’ 9. : 21 9
,Junior High 1 .;,.‘;, LI R 7T
Answer: . Few teacheys fron eitlier sehool.would reject & job in which

" they could make more decisions;.there appears to be a little
more uncertainty among the junior high teachers. The
majority of all teachers would tend to accept such an

o _opportunity, but it appears that middle school teachers are

" 8lightly more likely tec do so than are the Junior high

school teachers. : : ,

g = .I03 Interpretation: Knowledge of whqf,her teachers would accept
' or reject a teaching job with greater decision-meking

.. opportunities would eliminate only 10% of the errars. we

. would meke in guessing which school they were from.

> = ,047  Interpretation: Knowledge of both. attitudinal and school

. varirsles would eliminate less than 5% of the errors we
would make in guessing one varisble from the other. This
kind of attitudinal meesure sppears to have little relation-
ship with the kind of school teachers are employed in.
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Basic stion, M ..e

How intensive are these teachers' commitments to the field of
education itself? Are tliere cértain kKinds of inducements, i.e., monetary
‘rewards, that would attract thein out of the field of education? In order
to examine differences between the middle school and the junior kigh
school teachers in this area, the following question was asked:

: How desirous would you be to accapt the opportunity of obtaining
a higher paying job outside the field of education? (See Appendix A)

Responaes vere as fouows

'Reject Pro‘bably ' Probably Would Grasp

Opportunity _Reject ' Uncertain _Accept Opportunity
Middle School 15 € 1 5 2
Junior Eigh 10 5 .18 b 1
Answer: Although there 1is a' gr;a.t desal of uncertainty in both groups

regarding this kind of opportunity, there appears to be only
a 8light relationship between desires to obtain a job oute-
side of education and the schools that the teachers teach
in, While the middle school teachers are slightly more
likely to reject thig kind of alternative, they are also
" 8lightly more likely ‘to acéept it, nearly half of the junior
hig\ teachers are mdeeided.

Ag ® 105 7 Integretatlow Knowledge of whether or not teachers would

‘ elect the charide of obtaining & higher paying job outside
of the field of education would eliminate less than 117 of
the errors we would make in guessing wh:lch school they
tau@t 1n.

A = ,058 ‘Integg_e_taugn: thmedge of both t"e’acher attitudes and
school would eliminate less than 6% of the errors we would
meke in guessing one from the other. Therefore, it is

* tentatively concluded that there is. only & slight relation-
.- ship between whether teachers work in a Junior high or a
* middlé school program and whether or not they would choose
" to accept a h:lgher pwing Job outside oi’ the field of
" education.’

6
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Basic gtion

As has been dealt with in the section on the Review of the Liter-
2 .. aturé .f?ne obJective of middle school proponents is to enhance the social
status and the occupational prestige of middle school teachers, i.e,., to
make the prestige of such & teaching position more comparsble to that
of other high school and grade school positioms. In order to assess
vhether this might be the case in the middle school, -the following
question was asked: PRRTEE

Which of the following positions -do you think that the commmity

in general asaigns the most prestig. or social status to? (See

Teachers' ‘Tesponses regarding vhich teaching pesition had the
greatest occupational pr(estige were a8 follows: °

Pre . Grades e o
School Kgdu. 1 -3 b -5 6th Tth 8th 9 - 12

Middle School 3 3 1 i o o0 1 33
Junior High 3 2. .p 1. 0 0 0
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