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ABSTRACT
This brief overview is intended forxr educators

concerned with the realities of implementation and techniques for
operational success in open classroom education. Presented are
enumerations of statements on 1) essential environxensal components
that exist in a successful classroom in which the childs' needs,
intellectual, and social abilities are the focus of education; 2)
roles of teachers; and 3) responsibilities of teacheks. Criteria
provided for teacher success in an open classroom are that tent
teachers demonstrate achievement in cognitive, affective, ganE
psychamotor domains; are committed and involved; and main j
positive attitudes about children, learmning, and knowledge. An
explanation of Barths®' dissertation, ®Assumptions Abowt Learning and
Knowledge", a teacher attitude scale dealing with teachers' beliefs
about childrens' learning behaviors, is included. In an open
envircnment children are expected to develop a number of listed
measurable skills enabling teachers to evaluate each students'
development. Several statements are given on prevalent misconceptions
about open education. It is concluded that successful implementation
of open classroom methods is a unigue gradual process and has no
predictive time: success occurs with smoothness of grocedure and
evidence of learning and growth. (Author/SJM)
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A _STATENENT ON OPEN CLASSROOM EDUCATION, 1972

The 1972 image of Open Classroom Education suggests movement beyond
the awareness level of the educational, psychological, and philosophical
foundations. American educatess who have been exposed to a plethars of new
literature on open education coupled with the essential related concepts of
John Dewey, Susan Isascs snd Jean Piaget are now concerned with the reslities
of implementation and the techniques for operational success.

¥hat are some of the manifestations of success? I preseat for your
consideration a statement of the essential components present in an operation-
ally successful open classroom in which the child's needs and the child's
intellectual snd social sbilities are the focus of edveation:

2. A velcoming environaent.

b. A prepared enviormaent inviting exploration and investigation.

¢. A wide variety of choices available within sn organic curriculom.

d. An enviromment in which the interrelatedness of the disciplines
is explored.

o. An saviromment accommodating different learming styles.

£f. An environment in which risk taking is encouraged as & natural
process in the learner's growth.

g. An eviromment in vhich there is opportunity to demonstrate
strengths and develop weaknesses into strengths.

h. MMMmtmmIWMm
encouraged in the learning modes.

i. An envirosment where the learner is an sctive participant in
the learning process.

j. An enviromment in which the uniqueness of each learner is tespec-
ted and nurtured.

k. An enviromment which nurtures cognitive, affective and psychomotor

1. An enviromsent in which is demonstrated sn spprecistion of the
limugniehis inherent in all the discipiines and in leamning
tse
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a. An enviromsent in which curiosity is encouraged.

n. An enviromeent in which students and teachers are partners as
they seek knowledge and understanding.

0. An enviromment which nurtures self-esteem and self-awvareness.

p. An enviromment which cooperation is used to develop a sense
of commmity.

q. An enviroment where trust and mutual respect is basic among ;
all members of the classroom commmity.

To effect success, it is essential that the teacher tike an active part
in the total gestalt of the enviromment.

What is the role of a teacher in these classroums? New roles are
assumed by the effective Open Classroom teacher which require competency in
new teacher skills. A successful enviromment results when the tescher can fume-

tion as below:

(1) A cooperative facilitator.
- (2) A sympathetic supporter.

(3) A knowledgeable resource person.

(4) A knowledgeable diagnosticisn.

(S) An savailable and kinowledgeable aid in the childs

pursuit of knowledge.
The process of developing competence in these new roles will be facilitated

as the teacher fulfills some operational responsibilities which will result in
the presence of the components essential for successfal impleaentation.
Responsibilities of Teachers in an Open Classtoom Baviromsent

1. To create sn atmosphere of acceptance wmlmputbm
adults and children and among the children.

2. To provide a cognitively rich enviromment through weil prepered
related learning centers (science, suthematics, lsnpuage reading,
arts, susic, arts, and crafts, ete.).

ERIC .3
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3. To provide an enviromnent free from:

a. artificial grades (non-graded in the true sense, i.e., each
child working at his own speed in his own area of interest,
not necessarily paralleling any other child's curriculn.).

b. inhibiting time restrictions (no bells which interrupt com-
pletion of a task for the sake of some artificial routine).

¢. negative competition (removal of grades and other forms of
critical comparison of one child's work against another's;
rather, create an enviromment in which an internal coupeti-
tion (self irprovement to realize the rewards of one's own
success) is nurturad).

4. To be supportive of each child’s potential by cooperatively plan-
ning tasks with him, setting realistic goals that can be success-
fully coapleted within a determined period of time.

S. To create a non-pmitive enviromaent in which risks are taken since
erring is viewed as an essential part of growth. Self-identifica-
tion of an error becomes a self-motivating corrective factor in the

leatning process.

6. To provide a model by learning, exploring and inquiring along with
the children as new challenges are presented to the teacher.

7. To provide a setting in which (the teacher) can be comfortable.
As one mecber of the classtoom cosmunity, the teacher too should
have the opportunity to function effectively.

8. To facilitate rather than disseminate learning. The child's
learning, not the adult's teaching, should be the focus of effort.

9. To create a sense of commmnity, nurturing the positive attridutes
of each class member, each ehiid's uwnique characteristics joined
togsther contribute to the total class.

10. To create an enviromment where free eéxchinge of ideas is encoursged.

11. To provide opportunities for decision-making independent of aduit
sapervision.

12. To provide oppoitunities for the development of self-assessient
skills.

What are some criteria for teacher success in an op
be uitealistic to suggest that ail teachers could function soccessfully in say
teaching methodology. For eiach sethod of teuching. specific teacher characteristics
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are essential for success. Essential to successful implesentation in an open
classroom in addition to cognitive skills is teacher comfort with the new roles
and demands imposed on him/her by a system of teaching which requires intense
teacher committment and involvement.

When we approach the problem of teacher selection we might first assess
how the teacher perceives the child in his relationship to his own learnings,

_ and how the teacher perceives knowledge and its relationship to the child's
learning.

In Roland Barth's dissertation on open education, we find a section on
fundamental "Assumptions about Learning and Knowiedge.™ MHr. Barth has prepared
a list of statements to which the reader responds. The nature of the response
will reflect the readers® values on childrem's learning and knowledge. Patterns
of responses seem to indicate expectations for potential success as an open |
classroom teacher.

1 have included a rgprint of these assumptions for the reader to use
and assess his owh potential success:
ledge. Where do you stand?

Draw a circle arouind SA, A, NSP, D, or SD to indicate which best repre-
seiits your own feelings about each statement.

SA: Strongly agree
A: Agree

NSE: No Strong Feeling
D: Disagree

Sb: Stiongly Disagtree

1. Children ave inhately curious and will explore their enviromsent SA A NSF D SD
without aduti intervention. )

2. Exploratory behavior is self-perpetuating. SA ANSE D SD

ERIC 5
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The child will display natural exploratory behavior if he is
not threatened.

Confidence in self is highly related to capacity for learning
and for making important choices affecting one's leerning.

Active exploration in a rich envirorment, offering a wide array
of manipulative materials, will facilitate children's learning.

Play is not distinguished from work as the predominant msode of
learning in early childhood. .

Children have both the competence and the right to make signifi-
cant decisions concerning their own learning.

Children will be likely to learn if they are given considersble
choice in the selection of the materials they wish to work with
and in the choice of questions they wish to pursue with respect

to those materials.

Given the opportumity, children will choose to engage in sctivi-
ties which will be of high interest to them.

If a child is fully involved in and is having fun with an activi-
ty, learning is taking place.

When two or more children are interested in exploring the same
problem or the same materials, they will often choose to collab-
orate in some way.

When a child learns sowething which is important to Aim, he will
wish to share it with others.

Concept formation proceeds very slowly.

Children learn and dewvelop intellectunlly not only at their own
rate but in their own style.

Childten pass through similar stages of intellectunl development,
each in his own wiy and at his ow rate and in his own time. :
Intellectual growth and developwent take place through a sequence
of concrete experiences followed By abstractions.

Verbal abstractions should follow direct experience with objects

and idess, fot precede them of substitute for them.

The preferred source of verification for a child's solution to a
problem comes through the saterials he is working with.

6
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19. Errors are necessarily a part of the learning process; they are SA A NSF D SD
to be expected and even desired, for they contain information
essential to further learning. ~

20. Those qualities of a person's learning which can be carefully SA A NSF D SD
measured are not necessarily the most important.

21. Objective measures of performance may have a negative effect SA A NSF D SD
upon learning. '

22. Learning is best rssessed intuitively, by direct observation. SA A NSF D SD

23. The best way of ‘evaluating the effect of the school experiemce SA A NSF D SD
on the child is to observe him over s long period of time

24. The best measure of a child's work is his work. SAANSF D SD

25. The quality of being is more important than the quality of SAANSP D SD
knowing; knowledge is a means of education, not its end. The
final test of an education is what a man "is", not what he "knows."

26. Knowledge is a function of one's personal integration of experi- SA A NSF D SD
ence and therefore does not fall into neatly separate categories
or "disciplines.”

27. The structure of knowledge is personal idiosyncratic; it is a SAANSFD SD
function of the synthesis of each individual's experience with
the world.

28. Little or no knowledge exists which it is essential for everyone SA A NSF D SD
to acquire.

29. It is possible, even likely, that an individoal may ledarn and SAANSED SD
possess knowledge of a phenosenon and yet be unable to display
it publicly. Knowledge resides with the knower, not in its
public expression.

‘Curriculum § Supervision reprint, 1971

lirom Rolend S. Barth, "Open Educstion,” wipublished doctoral dissertation,
Harvard Graduste School of Education, 1970. Reported in "Phi Delita Kappan,”
October 1971, pp. 97-99.

Most successful open classtoom teschers gemerally respond in the "strongly
agree™ category of the continuak for most of the statements included in the in-
sttument. If the reader respords in & similar sanner, however, this does not
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assure success. If, however, the reader's response is consistently in the

strongly disagree category, this pattern is probably predictive of an inability
to function successfully in an open environment.

A second consideration in the problem of teacher selection is the ﬁatter
of teachers competencies that are essential for successful implementation. The
writer is suggesting as part of her dissertation study that if teachers can
demonstrate achievement of specific competencies in cognitive, affective, and
psychomotor domains, they will have the essential tools necessary for success-
ful open classroom teaching.

The participants involved in this study are at present working with the
writer in a University Open Classroom enviromment in which competenciés are
being developed and assessed. Some of the participants are teachers in the
process of implementing their own open classroom and can provide- the necessary
feedback concerning the development of these competencies und their "relationship
to effective classroom implementation. | |

Since we are at the beginning stage of assessing the-feedback.on.the . '~ ---
achievement of the competencies defined in the study, I have not included the
1ist in this overview. However, I would :be happy- fo.share some data on our
results thus far and will provide more concrete information upon fequest as the
study nears completion.

What_are the expectations for a child in an operationally successful open

-"--.\

classtoom? The teacher should be able to assess development in the following
areas: |

1. Probles-solving skills,

2. Symbolic skills,

3. Manipulative skills.

4. Information gathering and identification of appropriate use.
5. Self-motivated learning skills.

8
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6. Critical self-evaluation.

7. Social-skills,

8. Creative potential.

9. Identifying a comfortable and rewarding learning style,
10. Sensitivity to beauty, man-made or natural.

11. Self-esteem.
12, Sense of responsibility to oneself and to the class.
13. Decision making.

When can successful implementation be realized? Successful implementation

of open classroom methods is a gradual process. The process has periods of frus-
tration and doubt as well as reyards and security. The process requires that a
teacher look at unsuccessful and successful efforts as a part of growth,

Because each classroom is unique, there is no predictive time by which a teacher
should expect successful implementation. The process is organic and as teacher
competencies are developed, successes become cumulative. As classroom procedures
become more consistent and the definition of roles and goals clarified, the
teacher will begin to observe a smoothness of procedure and concrete evidences
of learning and growth. At this point the teacher can begin to identify succes-
ful implementation.

What are some common miscondeptions? Because of the origins of open
education and the non-conventional manner in which it is developing in some
areas of this country (ie, free schools) many misconceptions. are associated with
its operational methodology. I should like to conclude with some thoughts on

;? common misconceptions:
1. Open education is structured in a fashion different from tra;iitional
structure, ,
2, Open education is an orderly though dynamic mode of learning,
3. Open education can be self-directed learning, teacher-student planned

learning and teacher-directed learning.

4. Open education is small group learning, individualized learning and
large group learning. ‘

5. Open education is goal and achievement oriented (goals and achievements
to be detemmined cooperatively by the child and teacher).




LI P Y e S O AR A ot o« .

-D)-

BIBLIOGRAPHY

Barth, Roland. Open Education: Doctoral dissertation - Howard Graduate School
of Education, 1970.

Barth, Roland and Rathbone, Charles H. 'The Open School: A Way of Thinking
About Children, Learning, and Knowledge,' The Center Forum, Vol, 3,
New York: Center for Urban Education, 1969.

Biggs, Edith E. and MacLean, James R. Freedom to Learn - An Active Learnin
Approach to I@ghematics. Ontario, Canada: Addison-Wesley Ltd., 1949.

Blackie, John. Inside the Primary School. London: Her Majesty's Stationery
Office, 1967.

Bussin, Anne M. and Chittenden, Edward A. Analysis of An Approach to Open
Education. Princeton, N.J.: Educational Testing ServEce (ETS), 1970.

Cremin, Laurence. “?;.: Transformation of the School. New York: Alfred A.
Knopf, 1967. RS .

Dennison, George. FSL l.ives of Children. The 8tory of the Pirst Street School.
New York: Raii#it House, 1969, , S . :

Dewey, John. Democracy and Education. The MacMillian Company: New York, 1938.

Dittman, Laura D., editor. Curriculum is What Happens. Washington, D.C.:
National Association for the Bducation of Young Children, 1970.

Erikson, Erik H. Childhood and Society. ‘New A-York: w. W. Norton ‘and Company,
Inc., 1963. R . o - -

°atherstone, Joseph Schools Where Children Learn. New York° -I.iveright,"l97l.

Furth, Hans G. Piaget for Teachers. Bnglewood Cliffs, N J . .'Prentice?l-lall,
Inc., 1970. o S _ , ‘

Gardner, Dorothy E. Experiment and Tradition in Primary,Schoc)Is . - London:
Methuen, 1966. o . S e ‘ o

Gross, Beatrice and Ronald Radical”School 'Refon‘n.' -'New/‘Yorl’:c.‘ Simon and
Schuster, 1969. | ' . ' , ;

Hawkins, Francis. The Logic of Action. Boulder Mountain View Center for
Environmental Education. , University of Colorado, 1969 A

| ,Heitzberg, Alvin and Stone, Edward F Schools are for Children.‘ Nei‘v"Yvork‘:‘ B

Schocken Books ’ 1971

Holt, John. What Do I Do Monday.'_ New York E. PB. Dulton. SRV

Hopkins, Lee Bennett. . Let 'l‘hem Be 'l’hemselves. New York' : Citation Press, 1969

10




-10 -

Isaacs, Susan. The Children We Teach Seven to Eleven Years. New York: ;
Schocken Books, 1971.

Marshall, Sybil. An Exporiment in Education. Cambridge, England: The Univer-
sity Press, 1970.

Nuffield - Mathematic Project. I Do I Understand. London: Newgate Press, Ltd.,

1967.
Plowden, Lady Bridgett (Chairman). Children and Their Primary Schools: A .\
Report of ths (entral Advisory Council for Education EBnglandz Volume I. ;

London: Her Majesty's Stationery Officc, 1967.

Rance, Peter. Record Keeping in the Progressive Primaxy School. London:
Ward Lock Educatipral Limited, 1971.

Richardson, Elwyn. In the Barly World. New York: Pantheon, 1969.

Rogers, Vincent R. Toaching in the British Primary School. New York: The
MacMillan Company, 1970.

)
i

Silberman, Charles B. Crisis in the Classroom, The Remaking of American eruca-
tion. New York: Random House, 1970.

Toffler, Alvin. Future Shock. New York: Bantam Books, Inc., 1971. , | ;

Turner, Joseph. Making New. Schools, The Liberation of Leamigg_. New York: i
David McKay Company, Inc., 1971.

Warner, Sylvia Ashton. Teacher. New York: Bantam Books, Inc., 1971.

ilcbb, Lesley. Modern Practice in the Infant School. Oxford: Basil
Blackwell, 1969.

et T T

Weber, Lillian. Tho English Infant School and Informal Education. Englewood :
Cliffs, New Jorseys Prentice Hall, Inc., 1971. |




