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CHAPYTER I
INTRODUC TION

Educa{;}irsr\.vho have had occasion to visit a-variety of differ-
ent Scrhcc’ls- and communicate with their respective staffs recognize
that each school iias 113 own di.stinac:ti;/c characteristics aside from
those relaling 1o gize, i’elative wealth, location, and other such
factors, Tor many years c::h.lcati_onai practitioners as well as
1‘28(::31‘@:11(:1‘5 were u'pablé to provide z:niy specific ix1§igh£ into what
thgi%g_ diffési;ezaces were or why lthey existed. ’.l‘hey _rlesa]j,zec] that
cl.iétinc:iivc differenlccs‘ did. exist, -but were ;xt # loss Lo describe,
explain, or cateénr%_ze ‘é?]ﬁf ﬂisﬁnctim;s.

Halpin refers to the differcnces that exist from onc school

lo another as “feel. " MHe provides descriptive examples and also a

partial explanation when he observes:

- «In onc school the teachers and the principal arc zestful and’
exude confidence in what they are deing. . . . ina second,
school the brooding discontent of the teachers is palpable; :
. . . a third school is marked by neither joy nor despair, bul
by hollow ritual. . . ., and so, ioo, as onc moves Lo other
schools, one finds that each appears to have a "pergonality"
of its own. Tt is this "personality' that we defcribe here as
the "Organizational Climate" of the school, Analogously,

i T
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personality is to t?zaiindixricILJaTL what Organizational Climatc is

to the organization.

- -

In an atliempt to progress beyond the mere recognition that

schools differ- markedly from one another with respect to Organiza-

tional Climate, Ialpin and Croft construcied and iested the Organi-

-

zational Climate Descriplion Qilestiélltlaiil'e (OCDQR)H{Appendix A)

which permits the portrayal of thesOrganizational Climate of cle-

mentary schools. The instrument is designed to "map the domain

of organizational climate, to identify and describe its dimncnsions,
i~ - . - o San . ‘ . H2
and {o measure them in a dependable way. . .
Thus, through the use of the OCDQ it is possible to construct
and comparc profiles of different schools and identify the distin-
F - 3 ) ’ . ,‘ = PR = " ] L3 i . Y. _ .
maies, Furthermore, it is possible to designate schools as pos-

sessing a specific type of Climnate based upon the six categorics of,

_C)r'ganizational Climalte iclc,z,ntii‘i\cd by Halpin and Croft. They 1label

the Organizational Climates as the "Open, " the "Autonomous, " the

“Controlled, " the "}amiliar, " the "Paternal; "' and the "Closed., nd

e

L

Andrew Ilalpin, Theory and Rescarch in Administration

(New York: The Macmillan Cvéini}:rxi:-.ﬁiili';iﬁ'liéiég)zr,dhET*iSi.

%ibid., pp. 132-133,

.gll)id,, p. 133, - ,
T : /
*1bia., p. 135,
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Recognizing that it is possible to identify and categorize

cach elementary school independently within a system wiih respect

to the kind of Organizational Ciiﬁﬁi{é"i\llﬁ;h it displays, it is then
possible to study the other factors or variables operaiing within a
given school or group of schools which might Bave a relationship to
the Or—ganizatiénal Climate of the school or schools.

gl

¥ ] \ :
Statemerit of the Problem

Schools appear to vary considerably with regard to the

Organizational Climate which they display. Téaclhers also appear

L3

" to vary considerably with regard to their personal values concerning |

disadvantaged pupils and thein perception of their principal's

.

values, both of which rclate to a school's professional endeavors

5

"

and have an effect on the altainment of organizational goals.

To what, extent, then, do the valucé of teachers concerning
disadvaniaged pupils and the values of jziﬂitlci.lza]s concerning disadj
vanlaged pupfil&;vas perceived by their teachers vary with Organiza-

‘ :

tic: “1 Climate ? These quéstioné delineate the. problem with which

| a s o d s s 2 ) ; s '
this investigalion was concerned. - 3

The Purposc
The purpose of this study was io contribute to the body of

knowledge available in the area of educational adminisiration which

Ry W

S}

M/'
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| pertains to the @rganizgrﬁmygral Climate of urban elementary schools,
;‘ the values of teachers concerning disadvantaged pupils, ard the

{ valucs of principals as perccived by teachers.

| Therefore, as a result of this investigation, the fcellowing

i

speccific queslions were considered:

[ s,

1. Is there a difference in the valucs of urban elemcntai y
I . school teachers concerning disadvantaged pupils in differing \
Organizational Climates?

Is there a difference in the values of urban elementary school

- A

principals concerning disadvantagoed pupils as perceived hy

P s .
N

& . .

their ieachers in differing Organtialional Climales?

3. Is there a difference between the values of urban clementary

e ) :_—"

[ -

school tecachers concerning disadvantaged pupils and the

& . - +

i

values of urban clementary school principals concerning

disadvantaged pupils as perceived by their teachers in

—e,
[

differing Organizational Climates ?

NN ST TR, I SRy s T DI R oy
N —

——, —
L

Necd for the Study

The United Stales has moved from being a rural agrarian

™

i />
nation to an urban llldl;l'Stl"lal one. Our present era is charactlerized

1‘ =
1 . { ; - 3 - =
by continuous and vast.technological changes which have influenced

w%.-,' —rny, r—

PN

all arcas of contemporary American life. In an attempt to deal
with increascd technological knowledge and confront the many
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‘New Jersey: I’;‘Q:ltlge—lla-ll, Inc., 1964), p 3.

. 5 7

complex socio-cconomic needs and problems, our nation has evolved
as an organizational society.

Organizations ar dc!‘mcd by I'arsons as scocial units or
human groupings da]iﬁm-ately ccmstr.ucted and 1‘eé©ﬁst1'ucted for the
purpose of attempting to attain specific goals. Schools, churches,
hospitals, colleges, u;ziversities, corporations, and prisons are all
examples of organizations as defined by organizational scholavs. 7

It is not surprising that scholars and rescarchers have been
giving much atiention in recent years to the study of organizations
when one realizes that Americans spend much m"their lives in some
type of organizational membership. Schools constitute'a "common
denominator' for the American's expericnce with organizations
since a large majority of our citizens bove attended schools at
some time, |

Carver and Sergiovanni have stated:

Becausce of their imique cffecis ol children, the importance |

of their mission in society, and their comnmon-denominator
quality, schools nced to become more persistent foci of study

5. , , ;
“John Martin-Rich, Fducation anﬁ Human Values (Reading, . |
Massachuseits: Addison- Wcslc_y Publishing C.C)n]p.:lﬂy 1968), p. 36.

alcott Parsons, Struclure and Pr ocess in Modern Societios
(Glencoe, Tlinois: The Frece Press, 1960), p, 17, -

Amltai Itzioni, ]\’chclm*n Organizations (Englewood Cliffs,

'

L‘l L——m
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for those in the field of organizalional theory and organizational

behavior.
Carver and Scrgiovanni suggest that although theories of
it hasg

educational administration comprise an emoerging discipline,

insufficiently consuk,rcd the organizational cante;xt of schools. It

has faiied to explore in depth the noiion that ". . . while the

administrator acts upon and changes the institution, he in {urn is

acied upon by the intended dynamics of the social organism, the

. . 9
school organization,

Schools:, like other types of organizalions, attempt to ensurce
that their basic internal functions operate adequately and in such a

mamner that they will be able Lo achiceve their goals. Since school
organizations are scéial units siviving for the afiainment of SPC‘CifiC:

goals, they derive their very raison d'etre through the service of

these gouls.

Schools are confronicd with a varicty of complex problems

in establishing and fulfilling their goals successfully. Rich

ohserves: "'A common one, disagreement on goals, is encountered

81' red D. Carver and Thomas J. 5(:1‘;,;@\%111\;{1 (ed.), Organ-
izations and Muman Bchavior: Focus on Schools (New York:
McGré’tw—Hl]] Baok Company, 1969), p. 1.

“1bid., p. ix.

1s,. . cr g
Rich, op. cit., p. 37.

" . . . i‘:?sir | 1

91



whenever the staff of a schocl system places cerisin gencral gouls
ahcad of the official goals formulated by the school disirict.
Peabody, in a study of an elementary school found thatl the
goals toward which teachers were striving failed to coincide in
nﬂportancc and weight with thc) sc goals officially promulgaled by
. 12
the school,
Rich makes an insighiful obzervation when he states:
AL dminisiralive aulhorities should then be awarce ihat,
theoretically at least, a person will nol try very carnestly
to reach a goal he does not value, no maller how certain he
is that he can obtiain ii; he may {ry very hard, on the other
hand, cven \"]]t;h 1ittle hope of success, if he docs value the
goal enough,
Values play an important part in the processzes involved in
the identificatjon, eslablishment, and “ulfillment of organizational
goals, As Smith points out: "Education . . . is ohviously and

. , . 14
preeminently a value enterprisc, '

—

fowed Sl I

“%‘wzm

b "y

S L—-lvf

llilgjgﬁ,, pp. 46-47,

2. .
! Robert 1. Peabody, Organizational Authority (N cw York:

Atherion Press, 1965), pp T4-76.

5 13.,. . i . :
' Rich, op. c¢it., p. 48. g
Ralph A, Smith, "Human Values, Modern Organizations,.
and ¥ducation, "' Fred 1. Carver and-Thomas J. Sergiovanni (ed. ),
Organizations and Muman Behavior: Focus on Schools (New York
McGraw- Ih]l Took Cmn}nn_y 1969), p. 408.
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Smith further obscrves:

Since values play so dominant a role in education, or ought
to, it is only natural to expect valuir,»;iinquiry to play an important
role in educational administration. =~ :

i‘ Etzioni confirms the importance of values in relation to "he

] , :
organizational health of normative organizations, of which one {ype

g‘ are schools, when he states:

i . . - normative organjzalions require both a high degrec

* and a wide range of consensus. Dissensug in any area, in
particular with respecet to values, goals, and means is
dysfunctional for the achicveinent -of ovrganizational goals,

Rich reinforces this nolion wher he asseris:

Since all arcas of education are v “~rgirded by values, and

since the most basic decisions that mv ' be made with regard
to the future dirceclion of educaljon ar: lue decisions, we
neglect them at our own peril, t
Thus, the values held by the intercc! 1o members of a
E { school organization are closely associated with the functional
dimensions of the organization, which, in ifur:, affect the achiceve-
) 3 s s = . R L. _ o . - ' - B
ii ment-of the-organizationdl goals. If there is complete lack of
[ { consensus with regard to values that relate to the goals and the
J . ' ; _ .
7 means of attaining' the goals, a dysfunctional element is operating
T : 15 .. R
“ . Ibid. ’
16, . o : et ot
. Amitai Eizioni, A Comparative Analysis of Complex
U A Ogga;ﬁzations (Glencoe, Illinois: The I'rec Press, 1961), p. 136.
: . & . cee
{5 . Rich, op. cit,, pp. viii-ix.

)
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within the organization. As Carver and Scrgiovanni have noted:

. . . . organizations, like individuals, need to idenlify and
pursue goals, react to siress, seek homeostasis, adapt,
maintain themsclves internally, ensure survival, and grow
in sizc, power and influence if they are to be effective. 18

A fundamental characterisiic of any social systcm as »

, . iy s . 18 . .
system is thal il is normative, Schools are bolth a social system
and a normative organization. Within the context of this proposition
Warden siatles:

People who are in prolonged inte -actional relationships
baecause of relatively similar socio-economic positions
develop characteristic consensual value orientations and
subenllural normative expeclations that serve to guide

‘perception, cognition, affective relationships, and gencral
behavior. There are definable scis of system-wide beliefs,
values, and behavioral norms that are idealistically defined
and known to the members,

.« . the majority of what any individual thinks and feels,
and a greatl deal of how he acts and reacts, is the dircct
result of his interaction with others in-his subeultural
environment. Bechavioral expectations, value orientations,
and ‘symbolic systems are learned in social interaction. 20
If the foregoing assertions promulgated by Warden are valid,
it would be expected that a high degree of consensus in terms of

values would exist amang and between teachers funclioning in a

18 . . . .
o o _Carver and Sergiovamni, op. cit,, p. x.

9 ' , e
_ Sandra A, Warden, The Lefiouis: Digsadvaniaged Children
in Heierogencous Schools (New York: THoli, Rinehart & Winston,

Inc., 1968), p. 1456,

20159, - S ,
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particular school systom or a conunon school environment. How-

- ever, docs the act-that a school within a system is identified as
E, having a particular type of Organizational Climnate have any relation-

ship to the values of ter.chers working and interacting within the

T — T

given Organizational Climate ?

g In an attempt to ascertain if any comparable or similar
i! ' studies pertaining to the previou ly slated questions had been

-

conducted, a Direct Access to Reference Information (DATRIX)

secarch was initiated through the University Microfilms, a Xerox

!‘ company (Appendix 13). The search produced no references
- pertaining to the i.pic under consideration in this study. Therc-
{ .

fore, a preliminary conclusion was drawn that research on the

specific question probably had not been cornducted,

'y The Aisadvantaged pupil has been afforded miuch considera-

Eg—

tion by the varjous American publics during the past several years.

i Parents, tcachers, administrators, scholars, foundatlions, boards
“1 of cducation, newspapers, and magazines haveé focused much’

ailention on-the education of disadvantaged pupils.
j In recent years researchers and writers have displayed

much interest concerning the values and value systems of:

=

' Irving A, Yevish, "Decentralization, Discipline, and the
3 . Disadvantaged Teacher, " Phi Delta Kappan, I, (November, 1968),

_p. 187,

)
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disadvaz;{agcd pupils, recognizing that great disparity exists between
the valﬁés_ accepted by disadvantaged pupils and the values espoused
't;y..the schopl organization. However, a point of consideration which
hés not been given attention is the cénjum:iiv'cness or clisjun;::tivenczss;
of values which relate to disadvantlaged pupils on tlie part of the
profeasional staff ﬁmmbcrs ﬁmctioning within a school system,
school organization, or éommpn cducational environment.

Complex ofga_nizatipns such as schools are cirrenily
;c:rccjvr_:d and i;rc;ated by g;c'ehc:la‘rs and rescarchers as living
organisms consisling of o composite of c:haracztcrisiié& Each
separale school ]uf‘ certain peculiar traits and valuesg in ﬁ'mch the
same way as individuals pos;scs:é a unigue cé;ﬁp‘as;iig of pérs‘::cu_m'}iiy
trails. Tt is this "personality" tii'xa.t Halpin describe as lhe ”C)z‘gan»
izational C‘]inmieﬁ of schools.

Within i{he context Qf the several types of Organizalional
Climate as described bin'Ia]pin, the need for this study was ident-

5 . ‘ \\ ' . ‘ :
ificd.glalpin has offered a serics of suggested setsi of gtqdies with-

in which, he believes, the rescarch tasl: lies ahead with reg;ird‘to

Organizational Climnte. 1is recommendation is asfollows: -
< LI . -
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12

Using the OCPDQ select two samples of clementary schools:
onc compored of schools that score high on Opecnness; the
other, of scliools that scoie low on Openness. We would
hypothcq:?c that the principals and the tecachers from these
two sets of schools would differ in faspect to concretism, '
intraception, ar.d ability to accept and deal with their own
Specifically, we wguld expect that the
faculty in the Opcn Cliinate would, on the whole, score lower
in concr otism, hi gher in intraception, and higher in the 23
ah]hty to accepl and deal with their own émotaon,ﬂ unpulc‘cs. i

emotional impulses.

Although Halpm dogs not specifically r,glcmtron a study of the

values of teachers concerning disadvantaged pupils, the values of

as perceiveﬂ by their

principals concerning disadvantaged pupils
I |
|

and ihe differences between them in differing Organiza-

these variables appear as important ahd relevant

teachers,

tional Climaltes,

a8 thosc he Q.itcs,

"In light of tht" fact that Uu- pr DD](‘H].: and_qu«zétiéns raised
are of concern o the cduc’:atimﬁ commmntyi and the fact that no
research appears to have been conducted which specifically relates '

1

rescarch to provide informadtion for the administration of schools.

Limitations of the Study
study was limited by the degree to which

4 T

“The' vi ﬂ:chty of this

_ {ho responses of g‘the tecachers torthe Values Concerning ,Di"saﬁdval;ti‘,,

iéi?_i Plipijs Questionnaire (VDP‘Q)_ were slhidowrn to be positively or i
i H LA ) ) . . . ! -

Ibzd ., pp. 227-228,

thig study paj_'tia],ly' fulfills the necd for additional

P , o \

[ 5 )




directly related to the Organizatiorial Climale of the urban clemen-
tary schools in Kansas Cily, Missouri, within which the teachers

were functioning.

Scope G_f'tE'Sit:udy ' :

This study was limited {o the tcachers employed in sixteen

urban elementary Kansas City, Missouri, schools.

'1‘hi‘§"<§i:ﬁdy was further limited to the regponses made by

the teachers on the Values Concerning Disadvantayged Pupils

Questionnaire (VDIPQ) and the relationship between these responses
and the Organizational Climate of the schools, No other racasure

of valucs was included in this study.

Assumptions

i

It was asgumed thatl the Organizalional Climate Description

%

Questionuaire (OCDQ) is a valid and reliable instrument for

aﬁé\{ftfﬁ.nillg the Organizational Climatce of elementary schoals,
It was assumecd that the sixteen elementary schools’in the

Kansas City, Missouri, Public School System utilized in this study

arc repyesentative and characteristic of the urban clementary .

schools throughout the United States.

hl

It was further assumed that the teat::h_érs within the Si:{téé;‘g

urban elementary schools participating in this study are

b
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14
representative and characteristic of the teachers working within

urban elementary schools throughout the United States.

General Hypothe es

The values of urban elementary school teachers concerning
disadvantaged pupils are related to the type of Organizational
Climate existing in the schools. The vjalués of urban elementary
school principals concerning disadvantagéd pupils as perceived by
their teachers are also related to the existing Organizational
Climate. Additionally, there is a rélati@nshjp betwecen thg values
of the tegchers concerning disadvantaged pupils and the values of
principals concegning disadvanijaged pupils as pe;‘c;:éived by the

teachers in differing Organizational Climates.

Hypotheses
The following hypothescs were tested in this study:
1. The values of urban elementary school tea'cher’s concerning
disaﬁvantaged pupi]v.s differ significantly with Organizational

Climates.

2. The values of urban clementary school principals concerning

disadvantaged pupils as perceived by iheir teachers differ
significantly with Organizational Climates. ]
3. The difference between the valucs of urban elementary

school teachers concerning disadvantaged pupils and the
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values of » rban elemenia~y school principals concerning
disadvaniaged pupils as perceived by ihels teachars differ

significantly with Giganizalional Climates.

Definition ot Terms

Disadvantaged Pupils. A majority of those children
attending the elementary schools on which this study is based. In
a general sensc, those pupils whe evidence marked social, aca-
demiec, cultural, Df economic deprivatinn in relation to the core of
the majority social group. These p’upils gencrally come from the

lower socio-cconomic strata of society and are represented by both

white and minority group children living in the inner-city.

Organizational Climatc. The "personality” of an organiza-

‘tion, ”Analcgausly, personality is to the individual what Organiza-

. 3 : . . n2d ; ,
tional Climate is to the organization.'”" A general term used to
refer to the prevailing characteristics of an organization's environ-

ment. Specifically, that what is measured by the Organizational

Climate Description ngstioﬁrynaire (OCDQ).

Principals. The elementary school principals who hold

~administrative-supervisory positions in the sixteen urban Kansas

___gérf_ilialpiti, op. cit., p. 131,
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City, Misscuri, schools on which tn's study is based. They are
designated as the head | -incipal by the central administration.

Teachers. The elementary school teachers who hold faculty
positions in the sixteen urbai,n Kansas City, Missouri, schools on
which this study is based. |

Urban. In a general sense, a geographic area comprising
or constituting a city. For purposes of this study, that geographic
area within the legal boundaries of the Kansas Cily, Misscuri,
Public School District.

Values. Generally, those pr’-:iples, points of view,

attitudes, and beliefs that guide human conduct, They form the
basis for the criteria which influence an individual's or organiza-
tion's preferences and goals. Specifically, a score as mcasured by

the'}falueé Concerning Disadvantaged Pupils Questionnaire (VDPQ).

Values Concerning Disadvantaged Pupils. A construct

created specifically for purposes of this investigation. The con-

struct is qualified and quantified by the Values Concerning Disad-

vantuged Pupils Quesi;ignrzjaj:;é (VOPQ).




CHAPTER II
REVIEW OF RELATED LITERATURE

Background and Theoretical Base

Scholarship and research in educational adm;‘nistratioa
during the first part of this prescnt century was generally meager.

The school survey was the dominant type of resecarch con-
ducted by most of the early professors of educa.tional administration,
Tﬁe first of these surveys appcar to have bcen ¢©nd1lcted in B;jise,
Idaho, in 1910 and in MDntﬂéir; New Jersey, and Baltimore, Mary-
land, in 1911. 26

However, these surveys frequently dealt with what ought to
be in place-af ascertaining and establishing basic relationships.
these sludies were not designed to deal with basic concepts or to
test thr;se concepts in an empirical setting.

The early students of educational administ-ation approachéd

administration and administrative positions principally from the

zsRcald I, Campbell, John E. Corbally, and John A. Ram-
seyer, Ix}troductricm to Educalional g‘\,dminis—;tratrigni (Bostown: Allyn
and Bacon, Inc., 1962), p. 73.

2%pan H. Coouper, "School Surveys, " Encyclopedia of Educa-
tional Research (New York: The Macmillan Company, 1960),

pp. 1211-16G,

t‘

26
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18
standpoint of job analysis, personality traits, and the priorities of
administrative competencies. Thiz approach secmed to be patterned
after or a reflection of Taylor's work in Scientrif:ic management.

Another approach to the study of educational administration
is contained in the work of Sears, a long time professor at Stanford
University. Sears attempted to apply principles of public adminis-
tration enurnerated by such men as Fayol, Gulick, and Urwick to

public school administration, 2 Sears apbears to be one of the
first scholars to attempt to develop a Fhe@retical approach to educa-
tional administration. However, his work failed to produce the
formulation of hypotheses to be tested.

The application of scientific principles to the study of school

administration did not really commence until around 1950, The

W. K. Kellogg Foundation underwrote, to a large extent, the

 establishment of the Cooperative Program on Educational Adminis-

tration. Eight centers of study were established in the United
States and one in Canada devoted to the improvement of educational
administration. During the decade 1950-1960, the Kellogg Founda -

»

tion spent approximalely seven million dollars in support of the

27 Jesse B. Sears, The Nature of the Administrative Process
(New York: McGraw-Hill Book Company, 1950).

28Campbell, Corbally, and Ramseyer, op, cit., pp. 72-73.
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progiams,. Various other sub-groups and crganizations were
formed to study educational administration which can be traced to
th_e impetus provided by the Kellogg Foundation. 29

In 1950, the I;/Iidwest Administration Center was established
at the Unive;*sit_;y of Chicago. One of the more significant aspects
of the research prcgranl at the Center Has been the emphasis placed
on improving the leadership of educational administrators. 30

Shortly after the establishment of the Midwest Adminisira-
tion Center at the University of Chicago, Halpin, Stogdill, Hamphill,
and others at The Ohio Statc Universily engaged in a scries of
leadership studies which characterize the 1%131‘*:3 recent approach
to the study of educational administration, 81 The focus of attention
presently in educational administration research is concerned with
the investigation or organizational roles and climates as well as
behavioral studics of leadership, These later studies perceive
administration as a social-behavioral process which has emecrged

as a basic two-dimensional conceptual framework.

2 ) - .

) QROald F. Campbell, Luvern L. Cunningham, and Roderick
F. McPhee, The Organization and Control of American Schools
(Columbus: Charles E. Merrill Books, Inc., 1965), p.-6.

3

0 i, A .
"Robert B. Moser, "The Leadership Patterns of School
Superintendents and School Principals, " Administrator's Notebook,
VI (September, 1957), 1-4. '

IAndrew W. Halpin, Theory and Resecarch in Administra-

tion (New York: The Macmillan Company, T966G), p. 309, -

' 1
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Campbell suggests that the most thorough and insightful
development of the two-dimensional coneceptual framework for

educational administration has been a product of the scholarship

32

iaf Getzels and Guba.

The Getzels-Guba theory depicts administration as a product
of the interaction of the 'ideographic™ and "nomothetic” dimensiuns
of a social system. The social system consists of the "nomothetic"
dimension which is task-oriented and includes the institution, role,
and expectation; the "ideographic' dimension is people-oriented
a;nd includes the individual, his personality, and his needs-
disposition. °°

The Qrig!ihal twe dimensional nomotheljc-ideographic para-
digm has been modified and refined to include a third, or intermed-

, , ) 34 , . ,
iate, dimmension. This third dimension is aclually "transactional”

32Rcald ¥. Campbell, "Implications for the Practice of
Administration, "' Behavioral Science and Educational Administra-
tion, 63rd Yearbook of the National Society for the Study of Educa-
tion, ed. Daniel E. Griffiths (Chicago: University of Chicago
Press, 1964), p. 293.

33Egc:n G. Guba, ""Research in Internal Administration: What
Do We Know?'" Administrative Theory as a Guide to Action, ed.

‘Roald F. Campbell and James M. Lipham “(Chicago: Midwest Ad-

ministration Center, University of Chicago, 1960), p. 121,
g : ‘.
34 Y Al . : | | Social
“*Egon G. Guba, "Role, Personality, and Social Behavior, "
(Columbus: Bureau of Educational Rescarch and Science, The Ohio
State University, 1958). " (Mimecographed).
) _ ,

oy
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in nature involving an intermingling of the other two dimensions.
It includes the elements of group, climate. and intentions. The
"transactional’ dimension ser\,;és as the medium within which the
ideographic (individual) and the anothetlc (n{szltu_t_l:::nal) inter-
penetrate each other.

The social system consisting of both the institution and the
individual operate and interact within a larger environﬁiént (supra-
S;fsl;em) which in:1u§25 three indigenous elements: cothos, mores,
and values, 35 |

The Getzels-Guba ‘paradigm including the added third dimen-
sion is presented in Figure 1 on the following page.

Guba interprets the paradigm with its accompanying impli-
cations in the following manner:

The unique task of thz administrator can now be understood

as that of mediating between these two sets of behavior-cliciting
forces, that is, the nomothetic and ideographic, so as to

produce behavior which is at once organizationally useful as
well as individually satisfying.

“Roberl E. Sweitzer, "An Assessment of Two Theoretical
Frameworks, " Educational Research: New Perspectives, ed. Jack
A. Culbertson and Stephen P. Heneley (Danville, Illinois: The
Interstate Printers and Publishers, Inc., 1963), p. 208.

3E‘G\,Jbs.l "Resecar ch in Internal Administration: What Do We
Know?" loc. cit, '

[r—

»
s,

£

Lo |

-

l -W"./

Nl A0 W M bw bem b ke L



(]
=5 —
Eﬂm c
ggSS¥I0Id 181005 € S8 UOTIRIISTUTWPY
Jo wao,ms& ay7 Jjo wdipeaed BqnH)-s192135
1 2ansTyg
NOISNEWIQ OIHd VED0TAl, |
(s9nTEA) (S9LOIN) (souyd) =
uopIsodsig-spasN <— Lyreuosxad € . TENPIATRU] ¢ | o
T 1 [ Tmasas |
YOIAVHEL v o VR \% _
SUOTIUIIUL ajBwWID dnoan IV1O0S$
N i 1.
,, | uotyeioadxy € atog < UOTIN3TISU] e~
(senureA) (S3I0W) : (S0T3E)
NOISNIWIJ JILIHLOWON

L T S N A L




- Climate on Prcb]ems Br ought to Elementa: y School Offices

23
According to Lonsdale the fundamental task of administrative

leadership is to sustain the organization in ""dynamic equilibrium. "

This occurs through a deve.oping integration of the two fundamental
purposes of organizations which are "task achievement" and "needs-

11

satisfaction. " "Dynamic equilibrium" suggests a change oriented

y ' . 39
organizational equilibrium as opposed to a static type. The notion |.

of "dynamic equilibrium' appears to suggest tha. the administrative
functions fall essentially into the "'transactionzl" area. Thus, the
administrative function maintains and mediates the "dynamic equi-
librium" between the nomothetic and ideographic dimensions of the
system (organization) while influencing changes in the structure of
.. 40 .
the organization, its processes, and its purposcs and goals. One
of the clements contained in the "transactional” area is the concept

of "Organizational Climate' with which this study was concerned.

®Richard C. Lonsdale,. "Maintaining the Organization in
Dynamic Equilibrium, " Egzlla}vmral Science and Educational

Administration, ed. Daniel E. Griffiths (C:h;cagc University of
Chicago Press, 1964), p. 142,

4()Lyrm N. Nicholas, Heclen E. Virjo, and William W.,

Wattenberg, Fiffect of Sociccconomie Setting and C)rgam?atlonal

(Detroit: V\’a‘}ne State Uxuversﬁy, 1955) p' 22,

e
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Griffiths =~ envisions the effecting of administrative-

originated innovation and change in organizations in light of the

L 2 s
system theory promulgated by Hearn. 42 Within Hearn's system

n’theory, a system is defined as a complex of élements in mutual

interaction. 'f‘he thédry pcrceiyfes each distinct f'systgj-r-n (organiza-
tion or S-ChOOI) as encompassed by a supra-system (the envi;‘anfﬁent)
and a sub-system (administration). -All three elements are in a
dynamic interplaj'with one another. - |

Theése previously discussed theories relate to this study in
s ”\:"‘_F i - B

that the sogiveconomic setling of the urban area of Kansas City,
Missouri, would constitule the suéraasystcm ‘and the Organizational

Climate the gub-system influencing the school {the system). On the
[ ' :

basis of the existing thtories and the research conducted to date,

it appears reasonable to hypothesize that the values of teachers may i

* . 3 3 ~ } \\ - . » .'. =
be related to the type of Organizational Climate within which they

!

are working. \

“1paniel B. Criffiths, "Adminidtrative Theory and Change
in Organizations, " Innovation in Education, ed. Matthew B. Miles
(New York: burﬁau of Publications, Teachers College, Columbia -
University, .1964), pp. 427-429, ‘

Gm don Hearn, Thcof‘y I}u1ld1h:v in Social Work (Toranfo

f_Umvcr*sn.y Df Tcrcnto Preq 1958) pp. 44-50,

ils
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Within the context of Hearn's theory, systems were identi-

fied as "open' or "closed." Griffith's personal theory of adininis-
P Y

tration.which is concerned primarily with the control and direction
of the decision-making processes rather than decision making

[ I : . - . . .
per sec integrates well into the Hearn "open' or "closed" system

_ (organizational ciimatc) which operates within the "transactional"
area of the Getzels-Guba paradigm. The notion of the "open' or
,“cl@scd"tsystem as described by Hearn is contained in the S{,udy of
crgmiizaticnal. climate by Halpin and Croft from which the Organi-

zational Climate Description Questionnaire (OCDQ) resulted
. - - | .

Although some early rescarch was conducted whieh related
Y %
. 4

o * = - = -: \\ j . ‘ 3
to orgnnizational climaie, nothing apnroaching the level of sophisti-

t

4

cation of the OCDQ was done prior {o Halpin and Croft,
44 o , .. e
Feldvebel  — conducled onc of the carliest siudies utilizing
the OCDQ. Onc of his conclusions was that the school principal is
~ more closely identified with community values than is the rest of
the faculty. 7This results from the fact that the principal's ffgble

demands that he mediate between the community and the school.

- 4311;;’1(1. L
4

_ Alexander M. Feldvebel, "Organizational Climale, Social
Class,. and Educational Output, " Administrator's Notebook, XII
(April, 1964). : _ —

Wty

*

g



P

[T VU

Feldvebel offers this implication in his study:

. . . it appears that there may be conflict within schools
with respcet to the organization's tasks as perceived by
teachers and principals. 49 '

If theré is a lack of agreemen! concerning organizational
ta:..is as percei\céd by teachers and princ::ipalsg it may well be that
there is a lack D&f agreement between thc. values of.'teac:hers and the

: \ .
values which the teachers perceive the 'priz'l,cii::als hold. However,
are 'he value differenczes relaizd to the Qrg;lz‘nizaticnal Climate of

the schools ? This is one of the questions with which ihis investi-

gation was concerned.

Related Investigations

Since the deveclopment and testing of the Organizatlional

Climatc Description Questionnaire (OCDQ) by Halpin and Croft in

the early sixtiecs, numerous Studies have been conducted which have

providéd increased understanding and insight into the congept of

—

Organizational Climates. Most of the studies have idé;ii_ifi'ef'd what

I
)

appecar to be Important variables operating or existing within the

<

educational environment and related these variables to the Organi-

" zational Climate, /
v /
L /
/
—— /
45 . /
“Ibid., p. 3. /
- // -
|35
iy
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Flagg found ihat as the siz¢ of a school increascd, the
Climate tended {o become more .closed, He also concluded that a
Closed Climate tended to increase the rate of teacher turnover.

Anderson in a study conducted at the University of Arizona
found that subgroups within schools did not differ significantly in
terms of their perception of the Climai~ within which they were
op:raiiag.

Flandcrs studied the relationship belween certain socio-
personal characteristics as they related to Organizational Climate.
He found that there were significant differences belween the way
urban white and rural white teache s perceived their Climate.
Also, the perception of openncss increased with the awarding of
tenure to teat;hers.

In an investligation conducted through the University of

Nlinois, Wall disclosed that principals in more Open Climate

4G.Jc)seph Thomas Flagg, Jr., "The Organizational Climate
of Schools: Its Relationsghip to Pupil Achicevementl, Sire of School,

~dnd Teacher Turnover'' (unpublished doctoral disscrtation, Rulgers-
The State University, New Brunswick, New Jersey, 1964).

47 . . . .
Gary Weldon Anderson, "The Relationship of Organiza-
tional Climate and Subgroups in Flementary Schools" (unpublished
doctoral dissertation, University of Arizona, Tucson, 1965).

48 obert Bdward TMlanders, "T'he Relationship of Selected
Variables to the Organizational Climate of the Elementary School
(unpublished doctoral disscrlation, University of Georgia, Athecns,
1966).
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28
schools were betler able to predict their teachers' perceptions of
the Climate, teaching satisfaction, and the realities of the actual
teaching situation. This finding suggests that principals may be
able to percecive more accurately their teachers' values in an Open
Climate comparecd to a -Closed Climate. Wall also found no signif-
icant relationship between Organizational Climate and the charac-

teristics of age, ycars of experience, and years in the prescol

school, 50 Brinkmeicr confirmed part of Wall's findings by dis-

closing thal the number of yeare in the system was not related lo
Organizational Climate.
Two recent studies examined the relationship between com-

)

- * v w " .
munication behavior and Organizational Climate, Both Dugan — and

9., : " ’ ,

Robert Charles Wall, "A Study of Organizational Climuate
in Sclected Suburban Elementary Schools” (unpublished doctoral
disscrtation, University of Mlineis, Urbana, 1967).

STITR

AlQria Albert Brinkmeier, "The Relationship Between
Organizational Climates and Sclected Teacher Characteristics and
Behavior" (unpublished doctoral dissertation, University of
Minnesota, Minneapolis, 1967).

5., - , , TR . . , N
Peter Jerome Dugan, '"The Relationship Belween the
Communication Behavior of Illementary School Principals :nd the
Organizational Climate of Their Schools" (unpublished doctoral
disserlation, Syracuse University, New York, 1967).

\él

37
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53

Harkin = found a significant relatiorship between communication
behavior and Climate, Dugan focusced on the communication bchav-
ior of principals while Harkin concerned himself with teachers.
Wiggins siudied the relationship belween leader behavior
characteristics and Organizational Clitnate. He found that leader
behavior as evidenced by principals was not significantly related to
Organizationnl Climate. Morcover, he disclosed that the length of
the prfnci;:ml's period of service in the school was not significantly
related to the congruence of teacher-principal perceplions of their

Organizaticnal Climate. >4 )
\

Franklin examined the relationslip betdeen sclected chor-

acterislics of principals and Organizational Climate, His findings

his age, number of ycars of experience, number of years in the

. 53, . o oya - e -
“Roy Fugene Harkin, "Communicalions and Organizational
; Climate" (unpublished doctoral disgortation, Claremont Graduale

Schoel and University Center, California, 1968).

54, . A a wepe o s ' Ty .

Thomas Winfield Wiggins, "Leader Behavior Character-
istics and Organizational Climate" (unpublished doctoral dissertu-
tion, Claremont Graduate School and University Center, California,
19G68). )

Aruitoxt provided by Eic:
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55

and the kind of Organizational Climate existing in the school.

L= ~yswem Y - 4 1
farcuin 1n a siud

e

ned Organizational Climate as it related to educational innovatiions.

oedla

He found that schools with Open Climates engaged in more innovative

)
&

iCC

"

activities. However, he found that there were percopiual differc
, F ¥

botweeon teachers

and principals in the schools idenlificd as innova-
tive. Principals perceived their Climate as more open in the inno-

vative schnols than did the teachers. In the least innovative schools,

o .
&~

both the principals and the teachers perceived their Climate as

56
closed, !

A search of the literature for rescarch periaining to tcacher

o

values or principal values as perceived by tcachers in differing
Organizational Climafcs produced negative results. In addition,
research relevant to the values of teachgrs or principals concerning
disadvantaged pupils appeared non-existent. Some rescarch has

. f

been done which deals with the values and the leader beliavior o

55 Arthur Jewe: Franklin, "An Investigation of the Relation-

ship Detween Selecled Characteristics of Principals and Organiza-
tional Climale of Junior High Schools in the State of Louisiana’
(unpublished doctoral dissertation, Universily of Southern Missis-
sippi, atticsburg, 1968).

56G_. . ' . - s . < .

, rngo l.averne Mavcum, '"Organizational Climate and
Adoption of Educational Innovations' (unpublished doctoral disser-
tation, Utah State University, Logan, 1968).
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school principals. THowevevr, the research is only indirectly related
to the topic under investigation. For example, Siromberg explored
the relationship between the value orientation of leaders and their
behavior in leadership roles.’ He found that principals character-
ized by an emotive value orientation were perceived by teachers as
being higher in the initiatory structure dimension than were princi-
pals with traditional value orientations, Stromberg also discloscd
that there was no significant similarity of value orientations belween
teachers and principals in relation to staff csprit. This is a
pertinent disclosure in light of the fact that esprit is closely
associated with an Open Organizational Climatc.

Another study which was concerned with value consensus was
conducted by Cagle at the Universily of Georgia. Cagle found that
special educalion and elementary teachers with or withou' expericnce
did not differ significantly in terms of basic values such as thcoret-
= 3 ) _ vy = 4. _ » = _ 58
ical, cconomics, acsthetic, political, and religious values.

The scarch of the literature did nol reveal any studies

dircctly related to the topic proposed in this study.

/
57Rcbcﬁart Phillip Stromberg, ''Value Orientation and Leader-

ship I3chavior of Scliool Principals' (unpublished doctoral disserta-
tion, Pennsylvania State University, University Park, 1966).

Bernadene Garrett Cagle, "Personality Orientation in
Values of Teacher Trainces and Experienced Teachers in the Aress
of BElementary and Special Iducation' (unpublished doctoral disser-

tation, University of Georgia, Athens, 1965), :
. S — S - - S I—
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CHAPTER III

VALUES CONCERNING DISADVANTAGED PUPILS

QUESTIONNAIRE (VDIPQ) DEVELOIMENT

The conduct of this investigation necessitated the utilization
of an instrument which mecasures the values of teachers concerning
disadvantaged pupils and the values of principals concernring dis-
advaniaged pupils as perccived by their teachef& A secarch of the
literature as well as consultation with specialists in education at
the University of Missouri-Columbia produced negative results in
terms of identifying the existence of such an instrument. There-
fore, it became necessary to design, develop, and test an instru-
ment specifically for the purposes of this investigation., The

instrument has been titled Values Concerning Disadvantaged Pupils

Questionnaire (VDI'Q) (Appendix C).

Design and Development

The initial research necessary fc ihe development of the
VDIPQ resulted, in pari, from a speciol federal planning program
p

operated at the Universiity of Missouri-Columbia. The program

was entitled "The Education of the Underprivileged: A Triple T

41

LS
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Prnjgsc’t"sg and was directed toward training te-~her trainers and
related educational pecrsonncl in elementary schools., The Triple T
project at the Ulﬁver’-sitry of Miss»uri-Colurnbia was sponsored
l.lndET a grant from the U.S. Office of Education (OIZG 0-9-354719-
1712-725) as authorized by the Tducation Professions Development
Act of 1967, Parts C and D. The ainount of the grant was $97, 500
and covered a period of time from February, 1969, through June,
1970,

During the planning period, wh.ic:h included OPERATION 1,
REASEARC:H AND DEVELOPMENT, Task A: Initial Survey, the
stated objective was "120 assembhle basic data, information and
incights relevant to the problem of providing efficient tcachers of

the disadvaniaged. " This objective was acc¢omplished, in part,

to the disadvantaged which was published from January, 1966, to
Januar_if, 1970. The secarch and review of the lilerature was con-
ducted by eighteen faculty members and advanced graduate students
at the University of Missouri-Columbia. Each of the following
5o, }
Samuel . Keys and Raymond S. Adams, "The Education
of the Underprivileged: A Triple T Project, " (Columbia, Mo. :

University of Missouri, College of Xducation, 1968), (Mimeco-
graphed. ) N

1bid,

[T

-
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social or behavicral scicnce ficlds was included in the literature

LIE

search and review: (1) Education, (2) Sociology, (3) Social Psy-

Ry

chology, (4) Linguistics, (5) Social Work, and (6) Community

Development,

2

The initial activity of the literatufe search entailed the
compilation of a bibliography for each oEf the ﬁéldf;i represented.
Bascd upon the bibliographies, the searchers initiated an analysis
of each of the sources identified. Fach of the sources was evaluated
in terms of its relevance and contribution to an increascd knowledge

and understanding of disadvantaged children. If the source was

judged jrrelevant, it was placed in an inactive file and the judgment

was recorded on the bibliographic card. If the source was judged
i potentially relevant, the content was abstracted, typed ona 5 x 8

McRBee card, and filed for fulure use, As of January, 1970, approx-

B o

(= L

imately 2, 000 sources were abstracted,

For the purpose of designing and constructing the VDPQ,

each absiract was rcad and analyzed. The purpose of the analysis

| Wty

was to identify values which could be traced to specific research

~and/or represented a consensus of opinion of the writers in the

field. Once these values were identilied they were synthesized,

by
i

and from this synthesis the seventy-four items representing the

I

values were written for inclusion on the VDPQ (Appendix D). Using

. 43
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. 61 . .
a table of random numbers the scventy-four items were randomly

assigned and separated into two equal g:rc;ups designated as positive
or negative. The thirty-seven statements assigned to the positive
group were written 1o reflect %1 point of view consistent witii the
available rescarch and/or a consensus of apinien.of the writers in
the field. The thirty-seven statements éssign&d to the nepative
group were wrillen to reflect a point .of view contrary or opposite
to the available research and/or a consensus of opinion of the
writers in the field, The seventy-four items were than randomly
assigned thro ghout the VDIPQ.

The VDPQ was developed in the forra of a Like: -type
ordinal scale. The scale consists of five points including "accept
strongly, " "accepl moderately, " "feel neutral, ' "reject moderately,’
and "reject stréné,;ly" (sec Appendix C). The instrument is two
dimensional in that cach responding teacher is required 1o react
to each value by marking in the apprépriatc category, according to

the previously stated scale, the cxtent 1o which h‘c accepls or //

/

E

rejects the given value s well as the extent to which he perc/@’ives

his principal to accept or reject the value. A numerical vs}fue of

!

five is assigned 1o positive value stalements [ur a response of

‘ 61 Terbert Arkin and Raymond IT. Colton, Tables for Siatis-

ticians (New York: Barnes and Noble, Inc,, 1968} pp, 156-161,

f
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Maccept strongly’ and is successively reduced to one for a response
of "reject strongly. " For the negative value statements the nume>-
ical value awarded is revc’ar_sc;d with a five assigned to '"'reject
strongly' and a one assigned to "accept strongly. " Each teacher
obilaing two scores on the VNP, One scors is calculated on the
values of the teacher dimension of the VDIPQ and the other on the
values of the prin;ipal as perccived by the tecacher.

Since th= VL)PQ is cormc;;rnec] with inventoried responses,
the esiablishment of ccnteqt,\ié‘]idity wasg appropriale, 62 Conlent
validitly was controlled by having a panecl of four professional edu-
calors in the College of Education, University of Missouri-Columbia
rate the extent te which c:a:t‘:h of the sc¢venty-four items Dn thé VDIrQ
appeared to measure what each purported to measure. The iteins
were modified and rewritlen in consideration of the ratings given
by the pancl. The items were alsc‘:gréviséd fér purposes of clarity

‘ .
of expression and !ea se of understanding as a result of the &« om-

— ‘ . - S

mcndations of the panel.

6 Gilbert Sax, Empirical I'oundaiions of ;‘,ﬁj,@uC?ﬁPl‘—a]/” A
' Research, (Inglewood Cliffs, New Jersey: Prentice-Hall, [Inc.,

1968), pp. 232-233,




Aruitoxt provided by Eic:

Pilot Test of the VDI'Q

since the .V'ET’Q \;-n:’% en original instrument which had not
beon subjectod tcj);;any tests t@A ascertain its stability of measure-
ment, il was concluded that a pilot test was nccessary. Sixty-onc
teachers within the Elcz";éntaz"y achools of wavannal, Georgia, ani
5. Louis, Missouri, were identificd, coniacted, scnt the V]‘)I—"Q
by :gnaﬂ, anfi] returned ithe completled questionnaives,

The sixly-one {cachers represented thirty-four different
gchools within the two school systerms.  Of the sixly-one respond-
ents, fifty-one werce craching dib;ftdvz—iu‘ag(:d pupils in elemaninry
schools while three were scerving as principals, two as assistant

"
principals, threc as supcrvisors, and lwo as counsclors, All of

in tha elementary school classroom,
Forty-threce of the participants in the pilot study weres
female and eighicen werce male. The mean age of the respondents
was 30,5, Table I presents the frequencey distribution of the age
- s V
of the pilot teacher group.
The participants in the pilot studs had 15 mean years of
3 .

disadvantaged pupils.  Table Il1.displays the frequency distribution

of the years of experience in edvention and expervience teaching

di;::x?'l f;ﬁr:stngﬁzc'l pupils of the pilot teacher group,

cexperience in education and 10,5 mean yeors of expericrce teaching

i
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TABILIE 1

FRAOQUENCY DISTRIBUTION OF THE AGE
O TIE PILOT TEACHER GROUP

Range of Age Number of Tecachers
20 - 29 | 5
30 - 29 26
40 - 49 14
50 - 59 10
60 or Over ] 6
Tolul o 61

TABLIII

FREQUIINCY 1‘)1‘5’1_'1;{?1511‘7?@2@ O TIIT YIEARS OF BRXPLERITNNCI
IN EDUCATION AND EXPERIINNCE TIEACHING
DISADVANTAGIED PUPILS O T

PILOT TIEACIHER GROUP

Numbor of Teachers  Number of Teachers

Range of Years Expericnee in Kxpericnce Teaching
o B Fducation Disadvantaged

14
17
14

9

0- b

6 - 10

11 - 15

16 - 20

21 - 25

26 - 30 -
31 or Over

=
(20 B = D ko en

o |
—t
(93]
[

1

Total
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Table 111 presents the frequency distribution of ithe level of
professionai preparation of the pilet teacher group.
TABILY Iil
FREQUENCY DISTRIBUTION O THE LEVIEIL

OF PROFLESTONAL PREUPARATION O
TIIE P1I.oT TEACHER GROUP

I
Level of FProfessional Preparation Number of
: ) Teachers
Bachelor's Degree : 35
Master's Degroe 7 &
Master's Degree Plus 18
Total 61

Fwrs

L.
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Pable IV displays the frequency distribution of the grade
level of the fifty-one teachers in the pilot group who were teaching

in elementary schools at the time they completed the VIDPQ.

TABLI 1V

FREQUENCY DISTRIBUTION OI TTIL GRADY LIKVEIL
O THRE PIT.OT TEACHER GROUP

Grade Tevel Nuniber of Teachers
b i0
2 R 8
3 A '
4 8
5 5
6 10
7 2

J
3 ' 2
Total " 51
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Aruitoxt provided by Eic:

Upon receiving the sixty-ono .cm’nplc:-tcci VDPQ's from the
teachers in the pilot group, thé informaticry was transferred o
general optiesl scamming forms praoduced by the Optical Scanning
Corporation. The optical scanning forms were rcad by the optical
scanner in ine Office of Statewide Testing at the Un.versity of
Missouri-Columbia and the data werc punr':hed on International
Jusiness Machine cards.

The purposc of the pilol study was to establish the reliability
or consisleney of tl.  sct of scventy-four items on the VDPQ,
Therefcre, in establishing the internal consisiency or homogeneity
of the measurements, an itern analysis was conducted utilizing the
IKuder-Richardson 20 formula. The Kuder-Richardson 20 formula
was conlained on a computer progranm available (hirough the Com -
puter Center Program Library at the University of Missouri-

. \\ . :

Columbia, The VDPQ data w'ér%‘ processed through the University
of Missouri-Columbia Tx;tc:rnatic)’zml Business Machinces 360-65
Comiputer,

The Kuder-Richardson 20 yielded corvelation coefficionts

of 0.942 for ihe values of {cachers and 0, 945 for the valucs of

3 o _
George A, Ferguson, Slali
nd Fducalion, Stcond dition (New Yoik:

a

Company, 19606), pp. 379-380.

7
9
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Cirerevived by {eachers, Thes. data are presoented

in Tabhle V.
TADRILLE v
KUDL‘]\‘—I{ICID’\RDSC)N 22 CORRIIA TIOWN C)QJEJB‘I“ICI]ENTS

ESTIMATING RUELIABILITY 17O THIS
SEVENTY-FOUR ITEM VDPQ

Valiics of as Perceived by
l'cachers

r

Additional information resulling from the itern annilysin of

the seventy-four ilem VDIPQ js contained in Tuble Vi,

TADLE VI

MIZAN, NUM BER, STANDAILLD DV IATION, AND RANG
IN BSTIMATING RELIABILITY IFOR 11y
SEVENTY-"OUR ITEM v

7

Values of Valucs of Principals
N - v } - .
Tes e as Perceived hy
leachers -
e I e i e T'c ichers 7

Mean 261,516 - 204,776

[rPT——— i ———— ey e

Nuiaber €1 . 57
T andard Doeviation 39. 922 40. 016
Possible Range Y4 ~ 370 74 - 370

Actual Range 225 - 398 2153 - 299




In addition {o the item analysis, a factor analysis was
conducted on the seventy-four items concervaing the values of
y S

*eachers on the VDI’Q., The computer pragram utilized was ovail-

able in the Computer Centier Program
Missouri-Columbia, and the dala were processed through the Uni-
versity's International Business Machines 360-65 Computer. By
conducting the factor analysis, seventecen factors were extracied,
The factors proved {o be too large in munber for the practical
purposes of assigning vaurbal deseriptions to cach of the faclors.
Furthermore, sincce cach teacher,responding to the VIDIQ was
requii cd lo rx)a];c:' 148 scpa 1;21&: judgments, seveniy-four for his
personal values concerning disadvanlaged pupils and scventy-four
for ihe values of his principal as he perceived ther, it was deeided
to 1‘f3duce the munber of items on the basis of 1he ilem analysis and

factor analysis,

‘ Hemns which produeced negnrire «nrrelations: on the flam
analysis and items which demonstirated no clearly digscoernible
factor loudings werc excluded, Thercby, the number of items
waa reduced lo forty-Toce {appondix 12),

An ilem analysis and foctor analysis werc c:c;ndngj:czci on the
remaining fori  four items. The Kuder-Dichasdson 20 }1(;];1?(?
corrclation cocflicients of 0,930 for the values of teachers and
52
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0.923 for the values of principals as perceived by teachers. These

data are displayed in Table VII.

TABLE VII
KUDER-RICHARDSON 20 CC)RI"] LATION COEIFFICIIENTS

ESTIMATING RIELIABII TY IFOR THIS
FORTY-I'OUR 1TEM VDIPQ

Vﬂlueu of Prmc;pa]%
as Perceived by
Teachers

Valucs of
Teachers

Kuder-Richarduon 20 C.930 0.923

Other data reluting to the item analysis of the forty®four

items on the VDO are presented . Table VIIL

TABLI Vil

MEAN, NUMBER, STANDARID DEVIAT, JON, AND RATGIS
IN ESTIMATING RELIABILITY 1POR THE

L

FORTY-FOUR ITEM VDPQ

. ,:._.:7 - Values of },;llltll‘)aih:(
Valucs of . .
- o as Perceived by
Teachors .

e e R f%i&!}f_‘{fﬁmﬂ,&,ﬁ

Mean 151, 494 146. GG

Numhber 61 L

Standard Deviation 28, 334 f 26,374

Possible Nange 44 - 220 144 - 220

Actual Range 119 - 204 117 - 186
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Aruitoxt provided by Eic:

Through the conduct of the factor analysis on the forty-four
items concerning the values of tecachers on the VDPQ, five factors
were extracted. The factor loadings are contained on a rotated

factur mairix presented in Appendix Ir.

As a result of studying the item analysis conducicd on the

dermonstrated negative corrclations were excluded, The remaining
forty-two items constitute the final version of the VDI’Q (Appendix
C) which was administered to the sample of teachers within the
Kansas City, Missouri, schools participati @ in this study.

The {forty-tvo items contained on tvhc final version of tic
VIPQ were subjected to an ilem analysis ulilizing the Kuder-
Richordson 20 formula and yielded correclation coefficients of
0. 8929 for the valucs of teachers and 0, 922 for the values of Qrizlci—
pals as perceived by teacher s, The Kuder-Richardson 20 corirela-
vion ceellivivins are prescuted in Table TN,

Additional data resultl g from the item anzilysi‘s of the
ferty-iwo items contained on the final ~ersion of the VDIQ are
contained on Table X,

The item analyses of the forty-1wo items 1'(?3&1,11112; to the
values of teachers and the values of principals as perceived by

teachers on the final version of the VIDPQ iore condtuined in

Appends

forty-four remaining items on the VI2IPPQ, two ndditional ilems which

4=
40
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TABLE IX
KUDER-RICHARDSON 20 CORNELATION COEFFICIENTS
ESTIMATING RELIABILITY FOR TIHE FORTY-TWO '
ITEMS ON THIZ FINAL VIERSION OF THIE VDPQ
Values of Va}txes ofrlf’rlz}cjpals
e as Perceived by
T'eachers . 7
Teachers
Kuder-Richardscn 20 0.829 0. 922

TADILIE X

VERSION O THE VIDI'Q

MEAN, NUMRER, STANDARD DEVIATION, AND RANGE
IN ESTIMATING RELIADILITY POR T
FORTY-TWO I'TEMS ON 'HIZ FINAL

Values of
Teachers

Valucs of Principnls
as Perceived hy
Teachers

Meoean 143, 581

137, 883
Nuimmber _ 61 57
Staudard Deviation 27, 574 256,752
l’os:&;jhie Range . 42 - 210 42 - 210
Actunl Navpe ' 112 - 194 108 - 179
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The purposec D\f Chapter 111 was (o repert the procedures -
utilizcd in cstalﬂishini‘f the inlernal consisleney of the VDPQ instri-
hree {tem analyses werc conducted using the Kuder -
Richardson 20 formula, The item analysis of the .final versioun of

the VDPQ yielded correlation cocfficients of 0. 929 for the values of

teachers and 0. 922 for the values of principals as perceived by

teachers
A survey of various books on statistics and rescarch moth-
odology revealed a reluctance on the part of {he wr iters to indicate

how large a rcz]lidn]lty cocfficient should be r cquiroed, However,

“iac rett reporied thal most auihgr;; of cducational achicvement ancl

intelligence tests es L,.Jsll.,,]z.ecl reliability coeflicients of at lea st

0. 90 between alternate forins of their tests, In the casze of the

pilot study conducted on the Viil'qQ, the correlation c:c:effic:ic-tﬁt

:

obtained for both the values of teachers and the values of principals

!
as perecived by teachers excecded the 0,90 level and represents a

l

defensible level of internal consistency to justify its use in {his

.";:Lu-d;,'.

,(1 o
‘Henry L. Garrelt, atistics )Lz}jf*ﬁ:_)’ghmo'u wnd Kducation,

l'thh Bdilon (Now Yorl: I) avid T\]c]; 1wy Cormpany, Ine., 15)6“?’)
p. 351, B ’
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CHAPTIER IV

EH
i. .
. METHODOLOGY
The purposc of this sludy was to identify and analyze: (1) the -

p - —

values of urban elementary school teachers concerning disadvantaged

Jrrv——
' i

pupils, (2) the values of urban elementary school principals con-

. cerning disadvantaged pupils ag perccived by their tecachers, and

[—

(3) the difference between the values of urban elementary school

P : .

: teachors concorning disadvantaged pupils and the values of urban
¢ elementary school pvincipals concerning disadvantaged pupils as
1 . 4

perceived by their teachers, in relation to the type of Organizational

Climate within which the {eachers were funclioning or perccived

[ themselves to be funclioning.

o s
/

Source of the Dala :

The firsl task invelvad in structuring the specific procedures

I
¥

utilized in this investigation was the identification of a large urban

S(rhq(ﬂ syatem willing to pavticipate in the study. The central
administration of the School District of Kansas Cily, Missouri, |

o ——

agrcced to coopeitate in the study, -
(5 . 8ixteen urban elementiary schools designated by the School
I > Iy y
i District of Kansas City, Missouri, as being conceined privarily
i S e et e e e e —
- ’ 1 -
ERIC o | :
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and cxtensively with the eduacation of disadvantaged pufils constituted
the schools utilized in this investigation.

The number of teachers

¢ ninnber of pupils

enrolled in the sixteen schools are contained in Table X1,

© NUMBER OF TEACHI2:S

hl

TABLE XI

EMPLOYED AND NUMBER OIf PUPILS
SNROLLMD IN THIE SAMPLYE OF SCHOQIL.S#* ’

Schools Number of Pupils
1. 821
2, 857
3, 901
4. 637
5, 845
- 6. 529

7. - 7000 T -

8. - 497
9. 195
10. 181
11. e ¢ 25 957
12, 22 843
13. 21 742
14, 27 871
15, 36 1,075
16. 126 938
Total 335 %11, 669

*Dala were compiled as of October 17, 196

9, for pupil

Missouri.

enroil_m(\:nt and I'ebruary 15, 1970, for the number of teachers,

**Rc-:presents 39. 34 per cent of Lhe tatal"elcrnentar‘y,sc:hczcﬂ
enrollmerit (45, 985) within the School Pistrict of KKansas City, .

¢
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In cooperation with repl;esc:ntaiives of the central adminis-

f | tration of the Kansas City. Missouri, sthols‘. a scries of mectings
5 | ' were hed.with the sixtcen principals of the elementary schools
sclected for inclusion in the ét_udyi The purpose of thé meelings

i T was to acquaint the principals with the nature and scope of the
investigation and to IJi.':U] the specific procedures for administering
the two instruments, the OCDQ (Appendix A) and VRPrQ (Appcndix
C), ulilized in the collection of data for the study. Each principal
administered both the CCNQ and VDPQ simultaneously (o hié‘facE

: ulty. The czclnplctedl questionnaires were returncd by mail direcetly

io the rescarcher conducling the investigsiion for processing and

<6 e e oy

analysis.
. Arrangermcnls were made with Dr. Andrew W. Flalpin dnd
Dr. Andrew laycs of the College of Educatlisn, University of Georgia

7% '

[ to process the OCDQ data in the Computer Center of the University

.of Georgia. They supplicd a domputer print-out providing dala
rclative io the designation of the Organizational Climate of cach of

ithe sixteen clemenfary schools, within this study.

" The VDPQ data were transferred to gencral optical scanning

forms produced by the Optical Scanning Corporation; the scaz’miﬁg

forms were read by the optical sc:am;e;:;ih the Office of Statewide
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Testing; International Business Machine cards were punched; and

the eards were processecd through the International Dusincss

-Machines computer at the University of Missouri-Columahia,

The Instrumeants
Two instruments were utilized in the conduct of this invesi-

igation: (1) the Organizational-Cliinate Descriptiion Questionnaire

(OC,DQ) (Appendix A} and (2) the Values Concerning Disadvantaged

Pupils Questionnaire (VDIQ) (Appendix C).

The research involved in the development of the OCHQ was
initiated by Ilalpin in September, 1959, and exiended to August,
. g, i L , ) 65
1862, when a final report concerning the rescarch was completed,
The OTDQ permits the porirayal of the Organizational

Climate of an clementary school. The instrument consists of

[ sixty-four Likert-type items to which teachers and principals react

3

in describing the Climaie of their school, 66 The scale uti]izedrc-allsi

for the ﬂrrespc:ndént to indicate the extent to which each item char-

Vs

acterizes his school and is defined by four catégories, "rarely

occurs, "' "sometimes occurs, " "often occurs, " and "very

1
4

GSHalpj.n, op. cit., 'pi 2317. ﬁ

Q0

Bﬁllgic]., p. 133.

'

J——

|

N T SRR

T



PR

r

.. 67 . s . s
frequently occurs, " The OCDR may be administered in a giroup
situation and requires approximately thirly minutes for complction,

The taglineg of the inctrumoent involved tho adminigtration f
1o lesting of e ngirumont involved 1ne acmingiraiion o

the OCDQ to 1, 151 principals and teachers in seventy-one elemen-
e _ 6
tary schools in six difierént areas of the United States.

By utilizing a factor analysis technique, Halpin and Croft
were able to delineate six distinet profiles of Organizationa) Cli-
malies arraycd along a continuum defined atl one end as Open Climate

s : ., 69 . .
and the other end as Closed Climalte (See Appendix 1 for a defini-
tion of each Organizational Climate).

The six Organizational Climates identified or invented and
defined by Halpin and Croft represent a taxonomy or typology of
, 5
climates. Halpin slates:

It is impossible to demonstrate the "validity" of any
taxonomy, or of any typology. The test of a typology must
be in ils vsefulness, What can be done with it that cannot
be done without it? This is the heuristic test, 10

\

%bid., p. 145-140.
' ®8bid., p. 133,
6'9119:1';1.‘, p. 134,

"O1pia., p. 225.
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The Values Concerning Disadvaniaged Pupils Questionnaire

(VDPQ) was construcied sfjci:ific;:ally for the purposes of this invest-
igation. Its design, developnient, and testing are reported in deiail

in Chapter III of this study.

A'nalysiis of the Data

After interpretling the OCDQ data, each school was grouped
accord;ingito the {ype of Organizational Climate which it displayed
(Table XVI). Analysis of the VDi‘"Q dala yielded a score for each
teacher dnd school wrans for: (1) the values of the teachers, (2)
the va}ues of the princjp:;Ds as perceived bf;r the teachers, and (3)
the mean differcnce between the values of the teachers and ‘thg,;
vaiges of the pFincip:ﬂs as perceived by the tcaéhers (Appexldgx"J).

analysis of variance was used to test the significant

differcnces between the means71 of the sixieen schools groupad

according to their Organizational Climates. The standard for
- 1 ‘.

establishing significant differcnce was sel at the . 05 level of con-

7

fidence. Figure 2 presents a schematic representation of the design
of this investigation. ' '

‘Further intcr-"prjetatiqnam the OCDQ data identified the threc

i

‘schogls possessing the most Open Organizational Climates and the

L

S - t e

E‘éirgusén, 3}3 cit., pp. 281-294,

3

i
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two scﬁoéls possessing the most Closcd‘Ox-‘ganizatianal Climates
(Table XV).

A two-tailed Llesti for indepeondent Sa_nlp].eS?g was utilized
to test the significant dii‘i‘eren!c:e between means for: (1) the values
of the teachers, (2) the values of principals a.é perceived by the
teschers, and (3) the mean difference between the values of th;:
teachers and the valucs of the pi‘inci.pals as perceived by t%qeir
teachers, in the gchaols which represented the two mosi opposite
tyﬁes of Organizational Climates among the sixtc_zrcn schools partic-
ipéting in this study. 1_‘11(3 . 05 level of confidence v;a:s(sct as the

standard for establishing significaut difference,

L

W e

Additionally, the inspcclion and interpretiation of ﬂ,irr;; QChHaQ
data yielded a group of thirty-five teacher:. who percecived their

respeclive school Organizational Climate as unecquivocally Closed.

Thirty-iwo tcachers were identified who perceived their respective
school Organizatlional Climate as being primarily Open or Autono-

‘mous and represented those teachers who perceived their Organiza’-
tional Climates as most Open from among all the teachers in the

-

sixteen schools (A;)jjg;zéi;;., ). | .

. >
“Ibid., pp. 167-168,
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of means with the . 05 level :g;ggxlficlcnce set as the standard for

a6
A two-tailed t test for independent samples  was used to
test the significant difference between mcans for: (1) the valucs of
the teachers, (2) the values of principals as perccived by the
teachers, and (3) the mean difference between the valucs of the
tzachers and the values of the princiy;als as purceived by their

teachers, in the two groups of tcachers who as individuals perceived

“their respective Organizational Climates {o be most Open or most

Closed. The standard for establishing significant difference was

set at the . 05 level of cdpfidence.
.

-

N

Sumirary - "~
The purposc of this chapter was o present the methodology
employcd in this invesiigation. Sixté€en clementary Scho@lsix'\?ithin
_i',lnz School lf}istfici of Kansas -City, Missouri, were adininistercd the
QCIQ and the VDIQ instruments. The rﬁsulting data WCI‘(_:. .‘:’::1:1]'5;'?.2:(1
utilizing analysis of variance and tesls of the significant difference

/

establishing significant difference.

r"'?}l‘t?ic'l'.
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CHAPTER V
ANALYSIS OF THE DATA

Data for this study were collected through the administration

of the Organizational Climate Des seription Questionnaire (OCDQ) and

the Values Concerning Disadvantaged Pupils Questionnaire (VDPQ).

The instruments were adminirtered to teachers. in sixteen Kansas

and extensively with the education of disadvantaged pupils.

The Identification and T)cslgi,natmn of Organizational Climates

Before the hypotheses formulated in thi% siudy could be
tested, it was nccess'iry ta 1dent1fy and de51gnatt~ each of the partic-
1patmg schcaﬁ accordmg to the type of Orgamadtmnal Climate
ex1stmg in the schccl and the t_ype of C)rgamzatmnal Chmate in wlnch
each individual teacher percewed h1msc1f to be working,

The campletcd QCDQ'S.'WE}I‘E fcirwarded to Dr. Andrew W.
Halpln and Dy, \Andl ew Hayes of the Collc.ge of Lducati@n Unlvcr‘.slt‘,

of Georgia. They prccessed the OC‘DQ'S at the Computez Centex
Univérs,ity of Georgia and provided a prini-out containing daia perts )
inent to thcdesigﬁaﬁon of the Organizational Climate for each of the

licachers and each of the s::hco}s.
1 _

City, Missouri, elementary schools which were cencerncd primarily

—,,,,, _ B . ] 7'”4'7‘ - B 1
P . .
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sub-test score. These raw scores represented the average response

‘utilized a standard-score system based upoir a mean of fi,ftj,; and a

Climatc Profile Scores for ¢ach school revealed two things. TFirst,

. and sccond, a s;"ébre- above fifty on a sub-test indicated that the

Since alternative techniques were required to group the

schools on the basis of C)rgax;izatioﬁal Cli;mate," each of these is

[l

explained in relation to the data yielded from the administration of

A
J

the OCDQ. | /
Each subject received a raw score on each sub}tést of the
OCDQ. The eight sub-tests comprising the ocne are: (1) Disen--
gagament, (2) Hindrance, 7 (3) Esprit, (4) Intimacyf (5) Aloofness,
(6) Production E\rnphasis. (7) Thrust, .and (8) Consideration. (Sec

Appendix L for a 6eScription of each sub-test). The raw scores on
each sub-test were averaged school-by-school to yield a 'school-mean
of the teachers in a particular school on each sub-test. The raw
scores were then converted into standardized scores in two ways:

normatively and ipsatively. Both standardization procedure“é

standard deviation of ten.’
The double standardized scores yielded Climate Profile

Scores on cach sub-tcst for each .%chocﬁf (See Appendix M). The

a score-above ﬁfty% on a sub-‘ftest indicated that the particular school
R B | . ) - .. .

. - o % :
scored above the mean of the sample of schools on that sub-test; =~

-
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sub-test score was above the mean of the school's _pthcr sub-test
-5 : -~
scores. . 7

. 7

Halpin and Croft have computed a norm.score for each sub-

test:for each of the six types of Organizational Clin‘i‘_ates_.-‘ These are
referred to as Prototypic Profiles for Six Drganizationhal Climates

and are presented in Appendix N. The Prototypic Profiles represent

the norm to which eiacll school’s Climate Profile ?c&i@s were com-
io

Q-i Climate of

pared in iden{ifying and designating the Organiza
the school. “The technique called for finding the absolute difference

L

. . « o )
between the sub-test Climate Profile Scores and the sub-test Prolo-

typic Profile Scores for each ¢rg£nizati@nal Climate and summing,

th;e ébsclqté diffexgnices. This proc:e;:luré _yic-,*‘l"ded a Climate .':E}iﬂrinilar;,
ity Sc::-re for e;a.c}i ’sc—hgai oﬁ each of "th,é six .ypes of Organ’i‘za;ional . 4
uCiin__’xate{S; The ‘S_ame .statisr’ci‘cai techniques éver;; eniployed to c%lcu—
]ate ihe E‘-Cgiina.ate Silﬁilariéy Sém_‘c ;fbr each indi%réldua] te;aché:r, A low

5

s«%cre indiéated-“sin\ﬁlarity with the particular Organizational Climate.

<| Table XII presents the technique employed using School 1 in this
- ‘ B ° *\ * . - ) .a

study as.an example.

. Table XIII displays-the Climate Similarity Scores for each of -

the sixtcen schools in this sludy; and,  Climate Siniilarity ‘Scores for

75Hal'pfﬁ; 9;;51_1_, pPp- 166';1.745_ :
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' Jzatmnal C.hm'ite or Clmntcs; pr c:darnmatmff in each school,

T

) ’ ) 61|
TABLE XIII
CLIMATE SIMILARITY SCORYS" OF THE
" SIXTEEN SCHOOLS ON THE OCDQ
Schools . 7 Orgamzatmnal Chmates B
Tested Opn Aut Cnt ,Fgm Pat Cls*
1. 122 117 59, 100 63 31 %
2, 76 71 71 88 107 11
3. 104 109 " 83 82 53 39
4. 102 5 7 68 65 53
5, 121 108 56/ 101 68 | 36
7 e, 119 108 76 97 72 26
1. 93 - 08 100 61 . 52 48
8. 59 62 74 M1 1000 96
9. 66 73 - 69 84 . 7 99
10. 68 49 101 " 44- 1 83 . 87
11. 67 82" 94 51 ° 64 .88
12, 120 109 65 - o8- 57 31
13. 114 115 . 45 " 92 51 31
14, 87 106 .. 94 " 59 - 58 68
15. ' 80 99 95 ) 66 . 45 59
16. 70 - 770 87 50 73 88 -
; 7 *The lau eT thc scoﬁe thg}'grodte‘r the smuhrﬂy wnb the
des,lgnak:d Orgam?atmnal Climate, - o
‘ **Open,‘-Antb‘ham@us Cc:nircllch &\ni]iar Pa'ternal Closed,
) 2l Scores whlch #re underlmgd 111c11cate the tgﬁae ‘of Organ-

c bd

70




those teachersn whc perceived their Grganizatfianali ¢limate as most
Open and most Clo;ed are presented i?’x Appendix K. Inspection of
Té.ble XI1iI shows that Schools i, 3, 45: 5, 6, 7, 12, and 13 were
primar—ﬂy.élased on thé basis of their Climate Simil'arityg Scores.
These eight schools r,e‘p‘rese'nteciv 1fty per eén’t of thé 'innere’citg.r '
elementary schcols that participated‘ in this stu;:ly. Fufther inspec-
tion .of Table XIII reveals that Sch'};gl_s 14 and 15 were primarily
Paternal, Schools 10, 11, and 16 p_f‘imarily Familiar, and Schools 8

‘and 9 prlmarﬂy Open. School- 2 po:ssessedequél characteristics of

- _tha Autor.omous, Controlled, and Clc%cd Organizational Climates.

3

None of the schcc:rls were essantlaliy Autonomous or Controlled.

Th~> lowest Climate Slmllarlty Score for a given schaal or
teacher does not nécessarﬂy mean that the school's Drganmatmnal
Climate or the tea‘cher 's perceptwn of his Orgamzatmnal Climate is
-exclusively one type. _When the Ftllmate Sma:l:anty Score ;s greater
than épprcximately thirty-five, ’éhe Drganizaﬁcnal Climate consists
of a combiﬁétiah‘of the climates; with the lowest Climate Siruilarity |
Scores. » ‘

ThlS can be noted by laakmg at Sch@sl 2 on Table }sIII ~School

2 had. Chmate Sn‘nﬂ.arlty Scor e's of '71 for the Autcngnmus, ;'mtrcllcd,
|

J
|

_ qHalpm, A. W. and 1. B. Croft, "Organizational Climate
Scormg Pz ogram "' (Salt Lake/City, Utah: Umversu.y af Utah
Ccmputei Center, No Datc G ver\) p. 4. ,

N

o
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and Tlosed Organizational Climates and paftrayed a- combination of

the three, iScthl 7, while primarily Closed, had characteristics of
the Paternal érgénizéticnal Climate. Schools 8 and 9, while repre-
s:enting the most Open DrganizatlonalhClixﬂates of the schacls tested
for this siudy, were not uﬁequ_ivocally Open.

Unléss large numbers c%f randomly sglected schools are
administered the OCDQ, it is \.Jlﬁlikely that‘representation in each
of the six tjpes of Organizational Climates will be obtained. Fur-
ther‘mcre, in a small sample of schools it i‘s unlikely that all the
schools will ﬁispla_} characteristics of only a single type of Organ-
ers aﬂd haé been partially resolved by u1.11131ng alternative teclnuques
to 1dent1fy and de.%.lgnate the Orgamzatlonal Climate of a school. One
techmque which has been employed is tc collapse the six categories
1nt0 three major types of Orgamza\onal Climate: (1) Open-
.Autanmnous, .composr;d of the first two, relatively C}pen | climaieg

S \
T (2) Contirolled- Famﬂmr co:mpased \Kf the mlddle two climates; and

(3) Paternal Closed, ccsmpoqed c:f the last two chmates both of

| which are Closea. ™7
b{%‘«f

 Table XIV preserits the Cllmate Slrnllar:lty Sccres collapsed

Jinto three major groups Schaol 2, whlch p1 evmuqu was shawn to

"THalpin,_op. cit., .pp. 170-171, .

izational Climate. This prohlem has ccmfronted numerous research-

i
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**Scores whlch are undcl lnyed indicate the type of Drgan*-'

matlcnﬂ Chmate or Chmates prcdom:natlng in each schacl

R— A - N _ e
TABLE Xiv
CLIMATE SIMILARITY SCQRES CGLLAPSED
INTO THREE MAJOR GROUFS
Sehoats g stien Chimates
T Autonomnious Famlhar Closed
1. 239 159 94%%
2. 147 159 178
3. 213 65 92
4. 177 145 118
5. “ 229 iS? 104
6. 227 173 98
T. 191 161 100
8. 121 | 145 196
9. 189 153 176
10. 117 | 145 170
11. 149 _§, 145 152
12. 229 163 88 |
13, 229 167 82
14. 193 153 126 ;3\ |
‘15, 119 161 104\
16, o141 137 156 _
. _ *The lower the. score thg grgater the Slml]al 1ty w1th the
L des1gnated Organmatmnal Chmate C - » '

N :
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display charan::teristics of three different types of Qrganizational
Climate, could then be d‘esignatedjas primarily Dpen’—Autoflomcus.
All the schocﬁs reacted predlctably when the categories were col-
lapsed with the exception of Schocl 10. Schnol 10 was designated
as Fam}ilia»r on the basis of Climate Similarity Scores for the six

category classification. However, when the categories were col-

lapsed to thrée, School 10 appeared to be characterized as Open-

Autonomous. Since there appeared to be some discrepancy, another

alternative féchﬁique was also emphyeg:l to designate the schcols
acécrding té Drgazﬁzatianal Ciimaté;

By analyzing the sub-test scores nérmatively standardized
for a given s!chaql {Appendix 0), it was possible to mélfe a decision
concerning the relative épenness; or Closedness of the Organizational
Climate in relation to other gchools in the sample. The technique |

involved adding the normatively siandardized sub-test scores for

- Esprit ancl Thrust and subtractmg D;scngagement and yielded an

: Opennc:ss Score,

AL
£e

Table XV presents the schools ranked on Openness scores
and the demgnatmn of their respect;ve C)rgamzat:.ona.l Chmates ,QI‘I

the bas;s c:fthe Qpenness scores, Schoolsl 3 4 5 6, 7, 12, 13,

14, ‘and 15 were class;f:ed as pqrtraymg a pruﬁanly Paternal Clos_.ed

Cllmate, and Schc\ols 2, 8, and 9 a prlmarﬂy Opcn Autonamous

,/' £

R T R B
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TABLE XV °

4 ‘ i .
SCHOOLS RANKED ON OPENNESS SCORES

Rank -School. Openness
— o Scores

12

18

28

4;}\3 -
31

32 ~
33

35

317

39

Most Closed
Paternal-Closed

L

[y
ON o O gl R B A W WO

Q000 =T O O b OB
[

Middle Group ‘ 11 11 : » 45

“Controlled-Familiar 12 16 48

13 - 10 © 47

Most Open ©14 2 48
Open-Autonomous 15 8 - 55.
o 9 57

i [

; *Thls terhnlque was expi.‘amed by Dr. Andrévv Hayes, College
of Education, University of Georgia, in a telephone conversation.
The Opcnmness Scores were contained on the ccmputer print-out of

e the OCDQ dat'l prDccssed at the University of (_:eorgla.

. /
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7 Climate. T::hese constituted the final identification and designation
oi the Organizational C,:ﬁlin;;ates of the sixteen elementary Schools that
participated in this study, and az;e presented in Téble XVI.
Specification and Delineation of Hypotheses
As stated in éhaptér 1, the hypot;iiéses formulated for this
study were:/
: J A
1. 'Thé values of urban elementary school teachers concerning
g _ d%éadvantaged pupils differ significantly with Orgénizational
E . '(l‘imates.
§ 2. The values of urban elemexjnt.:—:Lry school principals cﬁncerning
g _ disadva’ntag‘ed pup;ils as perceived by their teachers d_ifi'er
sign:i’ficantly with Organizational Climateé. ' ¥
L 3. The differenée between the values of urban elementary school
tlc_zavchérs ,cnncernirig disadvantaged p;pils and the valu:as of
C\f“ urban é]eméntary Schéol? p;:\*iriéivéals concerning disad%rantage;:i
pupils_asperéeivéd by t’hmr teat;;hcr*s diffiei* sigﬁiﬁcantly \Viﬂ‘l
,Drganizaticﬁal_ Clljmate‘é_ . f a _ o | R
The céqccptualizaticn /;‘_‘l:;f C)rganiza{ianal RClgiz.mat.e was ﬁewéd |
on two 'disi.tinc't_.levéls. Fnst; it was possible to measuré and identify
~ ]eacn schaél_‘s Ofgaxli;atipﬁa#‘él»imglte:éali‘ectiveif as a single ;:entity;
" Sec;nd, it was possibie .té ';/‘ii;ga-surevand identify each teacher's ' f
L S . : )
p_e‘rcepticnvqf fl_;he; Q;jgéi‘ﬁ?.a;/éiona\i '(,ijzljirmate in i@rhiéhj he was working, : '  ,‘,




TABLE XVI

AND NUMBER OF TEACHERS

SCHOOLS DESIGNATED AC?ORDINGvTO GCGRGANIZATIONAL
CLIMATES COLLAPSED INTO THREE MAJOR GROUPS

Open-Autonomous antraﬁliedeaimiliar

Paternal-Closed

Schools No, of

T No. of
Schools Teachers

Teachers

Schools

No, of
Teachers

2 15
8 17 11

9 7 16

10 6 1
25 3

26 4

15

22

28

20

26

17
5
22
21
27

36

‘Total

3b - 57

U -} Grand Total :

239

335




Therefore, as a result of this two dimensional conceptualization of

Organizational Climate, it was possible to test each hypothesis on

the basis of schools grouped according to Organizational Climates

and individual teachers grougéd according to their perception of

their respective school's Organizational Climate.

Null Hypotheses

The following null hypoiheses were formulated to facilitate

statistical testing: -

1A

1B

No significant difference exists between the values of urban

elementary school teachers concerning disadvantaged pupils

on the basis of the Organizational Climate of the schoais.

No significant di.ffere_nce exists between the values of urban

o eiémentary school teachers concerning disadvantaged pupils

2A

2B

on the basis of the Qrganizafiqnal Clifﬁate in which the "~
teachers\perceive themselves to be working.

No significant dif,ferénce exists. bétween the values of urban
elen;entafy school érincipals "c'ohcerning disad\;a,ntéged
‘puplls as prAI‘CElVéd by their teachers on the bas:.s of t.he
Orgamzatmnal Chmat\, of the. schoals |

No 51gn1f1cant chffe: ence emsts bc:tween the values of urbén
elementar-y schocl prmmpais concerning dlsadvantagcd

puplls as per ce;ved by thelr teachers on the\bas;s of the
i

69
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Organizational Climate imwwhich the teachers perceive

s

themselves to be wgrking,
3A No significant diffe:éence exists between the values of urban

elementary schouol teachers cancermng d;sadvantaged pupils

7
. L

and the values of urban elementary school urmmpals con-
cerning disadvantaged pupils as perceived by their teachers

on the basis of the Organizational Climate of the schools.
i : !

3B. No significant difference exists between the values of urban |

elementary school teachers céncerning disadvantaged pupils

. and the values of urban elementary school principals con-.

cerning disadvantaged pupils as perceived by their teachers
on the basis of the Qrganizatiana‘; Climate in which the

. teachers perceive themselves Lo be working.

—

Fmdmgs from the Slxteen Sc:hcols in the Study

Hypotheses lA 24, and 3A were sub;ected to 2 one- Way

.

analys:s of var1ance78 with the . 05 level of cenﬁdence set as the |

standard for establxsh‘ing s;gnj.flcanf d1fference. Table XVII pre-

f'senbts;' the nu‘mbe_r, mean and’standard deviation for Hybatheéis 1A, -

A . - .
7.8:Fe;rf.guson,L op. cit.,~pp. 281-294."

=
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)V TABLE XVII
NUMBER, MEAN AND STANDARD DEVIATION
'FOR HYPOTHESIS 1A: SIXTEEN SCHOOLS
'TEACHER VALUES
Scﬁool.s Grouped By ! : Standard
| Organizational Climates . Number "Mean Deviation
Open-Autonomous 3 . .38 146, 500 17,032
| Controlled-Familiar 57 . 142,175 . 17.145
Paternal-Closed - 234 143, 402 . 17. 603
Table XVIII consists of the analysis of variance for
| Hypothesis IA. .
'“ TABLE XVIII
ANALYSIS OF VARIANCE FOR HYPOTHESIS 1A
TEACHER VALUES
Saurce of Vamatmﬁ Surn of Degﬁees ?f Mean Square . F
— , __Squares _ Freedom -
Between Groups 442. 2 221,000 - °.718%
| Within Groups 100,290. . 326 . ' 307.638
| Total 100, 732. ‘328

»

L op A critical value of 3.03 is required for significance at the
05 1evel of canfldencc

[

%
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The numter, mean and standard deviation for ‘ﬁypothesis 2A
' are presented in Table XIX.
k4
TABLE XIX

. s - . ]

NUMBER, MEAN,; AND STANDARD DEVIATION FOR
HYPOTHESIS 2A: SIXTEEN SCHOOLS
; TEACHER PERCEPTIONS

. Standard
Organizational Climates - ___Deviation

Open-Autonomous 36 143.250  16.060
Controlled-Familiar 53 138,208 6. 321
Paternal-Closed ' 207 139. 739 16.534

_—_—

7

Table XX,
TABLE XX
ANALYSIS OF VARIANCE FOR HYPOTHESIS 2A
TEACHER PERCEPTIONS -
' |

Sourdéof . Sumof - Degrees.of '~ Mean = F
- . - -
Variation _ ~ Squares  Freedom  Square

Total

Belween Groups 561, - -2 ' 280, 500 -1, 027,*5 ,
Within Groups 79,996. = ~ 203 273,024 -
* 80, 557, 205 .

. 05 level of confidence.

C% ) L X ) ) ' ) ) . . ; 7 . ! .
A critical fﬂug of 3. DB/]@ required for significance at the -




‘\‘ Table XXTI provides the number, “mean and standard deviation:

[}

for Hypothesis 3A.

TABLE XXI ™

NUMBER, MEAN AND STANDARD DEVIATION FOR
- _HYPOTHESIS 3A: SIXTEEN SCHOOLS

TEACHER VALUES AND

73

j TEACHER PERCEPTIONS
. ' . %
Schools G:rouééd’By% - ,:f;: ~ Standard
Organizational Climates Nrumbtizryw 7 l\f[ean ~ Dewviation
Open-Autonomous 36 -2.917 6. 247
Controlled-Familiar - 53 -4, 491 7.038
Paternal-Closed ' 207 ., -4,1086 8.465
, _ S _ _ _

b

Table XXII presents the‘lan‘alysis of variance;far Hypothesis
3A. | -
I‘ _TA,B,_LE XXI1
ANALYSIS OF VARIANCE FOR\ HYPOTHESIS 3A
TEACHER VALUES AND TEACHER PERCEPTIONS

Source of . Sum of  Degrees of . Méan - a
Variation =~ Squares , Freedom ___Square
Between Groups, 57.070 2 | 28.535  ,443%
Within Groups = 18, 863,703 293 - 64. 381

Total | © 18,920.773 - 295 | |

A critical value of 3 03 1s required for 51gn1i1canc:e at the
. 05 level of ccmi‘;dence

-

" - I Il‘ [N .
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Findings From the Most Open and Most Closed Schools

Inspection of Table XV reveals that Scﬁools 2, 8, and 9
represented the most Open and Sclools 6 and 13 the most Closid
Organizational Climates among the sixteen schools participating

in~this study.

On the basis of this grouping, Hypotheses 1A, 2A, and 3A

were each subjectedwtﬁ a two-tailed test of the significant difference
e . ‘

i C 9 , )
of means for independent samples with the . 05 level of confidence
set as the standard for establishing s:.gmflcant chfference

Table XXHI presents the test of significant d;fi’erence of

means for Hypothesis 1A,.

!

/
4 : TABLE XXIH

4

] TES’T or SIGNII‘ICANT DIFFERENCE C)F MEANS FOR HYPOTHESIS

1A: MDS‘I‘ OPEN AND MOST ‘CLOSED SCHC)OLS
TEACHER VALUES

/ B S §
_ s L s _

Schools Grouped By . . Standard Degrees e
‘Organizational Climates I\Tumbe;r Mean Deviation of Value
- o C B Freedom
Most Open 38 146. 5¢ 17. : -
‘Qs pen /, . , /38 146,500 17.032 74 2. 217%

Most Closed | /38 .138.184 15,635

.
i 7 :
A c:r1(t1ca1 value of 2,000 is reqmred for significance at the

.05 level of confldence

!
79, / T
Ferguson, op. cit., pp. 167-168.

s | - : o - -
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The test of significant difference of means for Hypothesis 2A

is presented in Table XXIV,

TABLE XXV
TEST OF SIGNIFICANT DIFFERENCE OF MEANS FOR HYPOTHESIS
2A: MOST OPEN AND MOST CLOSED SCHOOLS
TEACHER PERCEPTIONS

5

Schaéls Cf?c1g!ped o Standard Degrées e
by Organizational Number Mean koas of
BT B, . Deviation = _ , Valuza
Climates - - ) Freedom
Most Open 36 ! 143.250 16 060 - | 68 9. 232%
Most Closed 34" 134.500 16.734

A critical value of 2. 000 is requir -ed for Slgmfmance at the
05 level of ccnﬁdence.

" Tablc XXV presents the tesi of significant diifc. ecnce of means
for Hypothesis 3A.

TABLE XXV

3A:: MOST OPEN AND MOST CLOSED SCHOOLS
TEACHER VALUES AND TEACHER PERCEPTIONS

Schools Grou ped -

_ , _ , o Degrecs i
by Organizational Number Mean: Stan%ard of v f
__CQlimates - R Deviation " Freedom alue
V6ot on T .
Most Ope: 36 -2.81% . ‘ e
f pen _ 2.917 6. 247| e e _308%
Most Closed 34 -3.412 7.138 ' :
%=

A critical valuc of 2 000 is rgqu;red for s:.gm.flf-ance at the

05 level of conﬁdence.

TEST OF SIGNIFICANT DIFFERENCE OF MEANS FOR 1Y POTHESES |

.84
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Findings from the Individual Teachers who Perceived thenf
Drganl?atlonal Climates as Most Open and Most Closed

From among thé 335 teachers in this study who completed
the OCDQ, thirty-six were identified as perceiving their respective

school's Drgamzatmnal Climate as Clased Thirty-two perceived

Open. Climate Similarity Scores for these individuals are found in
Appendix K and VDPQ measurc = .in Appendi:;: P.

Hypotheses 1B, 2B, and 3B were each subjected to a two-
tailed test of Signific_ant difference between two means for independént
samples. 80 Since this t test is predlc, tcd on the assumptmn that the
popul;itions have equal varianéesj each of the '$anip1és-uti1ized in
testing IjIyp?theses 1B, 2B, and 3B Was'subjected to a test of hoao-
geneity of wfar,ianceal at the . 05 level of confidence,

Table XXVI presents the hOmogenéity of variance results for

“{Hypothes ES‘EJ.’HB“.‘“&B&*&B - | - -
- - X &% |
B0mia; . o -,
81pbid., pp. 168-169. o

N . i



TABLE XXVI
J

PRT Y T

U

HOMOGENEITY OF VARIANCE FOR HYPOTHESES 1B, 2B, AND 3R K
TEACHER VALUES AND TEACHER PERCEPTIONS
B . - . - : ™1
- B 3} | A
H th- O . niz: £ al Degrees ]
} YPOi rganizalionat . aymber  of Mean Variance F
§ eses Climates . . ) .
: L ~ e Freedom . =
! _ :
| Most Open 32 31 146,970 321,128 :
; 1B R 1.157= -
‘ Most Cinsed 35 34 142,060 277, 467
Most Open 29 28 143.790 306. 527
2B : ‘ . " 1. 784
Most Closed = 32 31 132,938 171.802 -
} MostOpen = 29 . 28 2.828  38.648 , -
| 3B - : 4, 27335 | i
¥ Most Closed 32 31 9.656 165.136
A critical value of 2. 28 is required for significance at :
- ‘the , 05 level of conﬁdence o _ R
e . . -
A gxritical value of 2. 34 is required for significance at .
the . 05 level of cf;::nfidence. : 1
A critical value of 2, 41 is reqmred for significance at ‘s
the . 05 level of confldence

I S 86‘
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The F tegfs fevealed that there were no significant variances
at. the . 95 level of confidence in 'the schoéfs utilized in testing .
Hypotheses 1B and 2B. The!refbre, a two-tailed t test for inde'pendent
s,a:fﬁrzfpless2 was em;;loyed to test the significant diffgrenee of the
means at the . 05 Iexfel of confidence.
Table XXVII presents the test of 1.:11:3 signif;ic';ant difference of

méans for Hypothesis 1B.

K ‘ : TABLE XXVII

TEST OF SIGNIFICANT DIFFERENCE OF M! ANS
FOR HYPOTHESIS 1B

TEACHER VALUES

-

feachers Grouped ‘Standard Degrecs

— M - . "y
By Pe?cel?tm,‘? of Number Mean Deviation of - t
Organizational - Freedom Value
Climate ’ ) L o ] :
Most Open. - 32 146,970 17,920 .
o ' 85 1,158%
Most-Closed———— —~35--— 142, 060--16,657 -

% , - P :
, A critical value of 2, 00 is required for significance at the
. 05 level of confidence. ' .




Table XXVIII displays the results of the test of significant

difference of means for Hypothesis 2B.

TABLE XXVIII

TEST OF SIGNIFICANT DIFFERENCE OF
MEANS FOR HYPOTHESIS 2B -

; TEACHER PERCEPTIONS

Teachers Grouped
By Perception of
Organizational
Climate

. Degrees 0,0
, Standard -5 gt
Mean . . of
Deviation ., ) Value
i Freedom

Number

Most Open 29 143.790 17.508 .
' . . 59

132,938 13.107

2.713*
Most Closed - 32

/ [ad

* R ) '
A critical value of 2,00 is required for significance at the
. 05 level of confidence.

The F test for Hypothesis 3B (Table XXVI) demonstrated ‘that

thé variance was not homogeneous, Since the aé'éi,iiﬁﬁffdﬁf6f"é"c]ﬁ§l’iff'""

of variance was untenable, the method of Cochran and c@x_83 was

employed to test the significant difference of means at the , 05 level

of confidence. -

‘Table XXIX préscnts the test of significant difference of

means for Hypothesis 313.

831pid. , pp. 171-173.
¢ | o
S 3 88
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T/ BLE XXIX
TEST OF SIGNIFICANT DIFFERENCE
OF MEANS FOR HYPQTHESIS 3B
TEACHER VAL*JES AND
TEACHER PERCEPTIONS
Teachers Grouped i — Domreos
By Perception of . g * Standard CETec: Mg
v Number Mean L . of
Organizational - Deviation ~ Value
. . : Freedom
Climale ) L . _ _
Most Open 29 -2.828 . 6,217
. . 59 2.680%
Most Closed . 32 . -9.656 ° 12.851

A critical value of 2. 043 is required for mgmf;c:ance at the
. 05 level of confidence basad upon the Cochran and Cox method.

89
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CHAPTER VI
FINDINGS, CONCLUSIONS, AND RECOMMENDATIONS
Summar

<

Sixteen urban elementary schools designateci by the School

District of Kansas City, Missouri, as being concerned primarily and
extensively with the education of disadvantaged pupils constituted the

sample on which this study was based,

The C)rganizational Climate Descriptién Quésti,onnaire (OChQ®)

— J,,,'

(VDPQ) were adm'i_nistered to the teachers in the sixteen sche 's.
The instruments were administered to ascertain: (1) the values of
_'urban elementary school teachers concer—m‘ng diéadvantaged pupils,

(2) the values of urban elementary school ormclpals concermng dis-

a&antaded pupils as per\cewed by their teachers, and (3) the d1ffer~
ence betiween the values of urban elementary school teachers con-
‘cérning disadvantaged pupils and the values of urban elementary

schocl prmmyals concermng dlsadvantﬁged pupils as percelved by

'thmr teachcz s, in relatmn to thc typc of Organmatmnal Chmate

\.\rlthm \Vthh the tcachcrs werc i‘uncuonmg or percewed thcms\:lves

to bc functlomng.. ¥

!
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The data were analyzed through the use of analysis of variance

and tests of the significant difference of means.

Based upon the designation of the sixtcen schools in this study
according to the C_)rganiaational Clin“;ate's eollapa'ed into three cate-’
gories--Open-Autonomous, Contrallad——Fami_liar, and Paternal-

|
|

|

-

Closed, the fouowihg findipgﬁs ;{;fere, disclosed:
1. Thé analyais of ‘variahc‘e yielded 'an% F value ;,)f .718 wijich,

:WaS not ulgmﬁcant at the . 05 lf“*vcliof canf;dcz?ce and dlhd not

permit the rejection of the null hypcthas;s that: ‘No al.gmflcant

difference axists Ec}tweén the values of urban elen{entary

‘school te!achers Aco:nczerning; disadvantaged pﬁpiis on the Zbaai.a

of theiQrgallizatioﬁa]. Climate of the schools. o -

2. The analysis of variance yielded an F value of 1,027 which
was ;;Dt siguii:'icar;-t. at the , 05 level ‘of confidence and;d-icl not
permi.t. the rejaatiah of ti]é null-hyp_c.:rf:;héais that: No significant

' dii:faranae axisitr's batweea_taa lvaluesaf‘ur—ban alementarj*
school .principals 'canéefning diaadvantageci pupila aa per-
cewcd by theu‘ téachc: *s on the basns of tha Drgamzatmnal

‘ Clgnate of the schgals . |

3. Thc—;— ana1y51s of var iance yleldcd an F value cf 4“4?3 wiioh

was not S;gluﬂcant at the O.:e levcl of confldence anc‘l chd not '

\ I N n
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" z,pérmit the rejection of the null hypothesis that: No significant
difference exists between the vélues of xi;;.rban elementary
school teachers c:oncétning disadvanta‘ged‘ pupils and the
values of ux:ban elemehta;‘y st:hcol prinéipals cc;mcerning
disadvanfaged pupils as Perl'c:eived by théir teachers on the

basis of the’Drganizational'Climate of the schools.

B’éﬁéég‘ﬁijcn the designation of the three most C)pen. and!two
most Closed schools according to Drganizatibnal Climates, th2 fol -
lowing findings were disclosed:

1. The test of significant differ;:ncc of mcans yiclded a "t" value
of 2. 217 which was significant at the , 05 level of confidence
and permitted the rejection of the null hypothesis that: No

X , _ _
significant difference éxri'sts between the values of urban
'elemen.tary Sc,:hool_teac:hers concerning disadvantaged pup‘ils

on the Basis of the Organizalional Climate of the schools.

e —————TTR T IO DY) AR TP v

2. The test of significi:ant difference of means yiclded a "t" value
of 2, 232 ’\’Vhich was significant at the . 05 level of confidence
aﬁé‘},pérmitted the rerjec’:-ticn of the null hypothesis that: No

% significant c}ii:i‘erencet,exi;sts between the values of urban

elementarf school principals concerning c]is:;;dvantageﬂ p’uplls

as pe’rééived by their teachers on the bﬂi%is of the Drga111§;;’£ae

tional Climate of the schools.
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their respective school's Organizational Climate as primarily Open
or ,Auton-omcus and 1hcsé teachers who perceived their respective
school's Srganizaii@nal Climate as Closed, the following findings
were disclosed:

. 1.

[N
{

“teachers perccive themselves to be working. -

~of 1. 158 which was not significant at the . 05 level of confi-

84
The test of significant difference Df’ mea‘né‘- yielded a "t" value
of . 308 which was not significant at the . 05 level of confidence
and did not perhﬁt the rejection of the null hypothesis that:
No significant differénce exists between the values of urban
elementary SChccl‘teaglzeré and the values of urban elemen-
tary sc’hm’.il principals concerning disadvantaged pupils as
?ereeived by their teachers on the basis of the Organizational |

Climate of the schools.

Based upon the identification of those teachers who perceived

The test of significant difference of means yielded a "t" value

dence and did not permit the rejection of the null hypothesis
that: No significant difference exists betwecen the values of
urban elementary school teachers concerning disadvantaged

pupils on the basis of the Organizatiozial Climate in which the-

The test of significant difference of means yielded a "t" value

of 2.713 which was significant at the . 05 1level of confidence




|
i
i

| that participated in thl% study were characterlxcd by a prlmarll}

Clcsed()rgan_lzatmnal Climate, When the six Organizational Climate

- and pernritted the rejc ctica of the null hypothesis that: No
signiﬁcant difference exisis between the values of urban
eleméﬁi‘.ar}gﬁ_schgcl Qrincipa}s concerning disadvantaged pupils
as perceived by their teachers on the b:’&.‘::ié of the Drganiza—:
tional Climate in which the teachers perceive themselves 1o
be working. . | '

" .
of 2. 680 which was significant at the . 05 level of confidence
and permified the re—;'jecticn of the nuﬁ hypothesis that: No
significant difference exists between the valucs of urban
elementary school teachers concerning disadvantaged pupils
and the values of urban -elementary school princiﬁpa]s con-’
cernmg chsadvantaged p.UpllS as perceived by their teachers
on the basis of the Organizational Climate in which the
teachers perceive_*themsclves to be working.

The item analysis ‘of the final version of the Values Con-

cerning D'j_sardvantage_d Pupils Questlionnaire (VDPQ) yieléjed corre-
lation coefficients of 0. 929 for the values of teachers and 0. 922 for
the values of principals as perceived by teachers.

Fifty per cent of the s.lmecﬁ innexr- cxty elementary sahcol%

/

3. The test of sig,ﬁificant differeuce of mecans yiclded a "t" value

L

o
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categéries were collapsed into three categories, t~n schools (62.5

per cent) were found to be characteri: »d by a Paternal-Closed Organ-
izational Climéte, two schools (12,5 per cent) by a Controlled- |
Familiar Organizaticnal Cli;n%te, and three schools (18,75 per X\?::_ent)

A

by an Open-Autonomous Organizatignal Climate.

7CQZ’1¢11§S]§:¢1’1$

Within_the'limitations of i!lis sh;dy and insofar as the teachers
and s-chacls Which ;)arficipated in this investigation were represéntan
tive of inneriﬁ-city teachers and schocls;througl‘mut the country, the
following conclusions appear warranted:

1. The values of ‘u;‘ban elementary school teachers concerning
disadvantaged pupils are comparable in schools characler-
ized by Opcn;A;xtozlcmcus, Ccntrolled=F$mi1iar, ‘or‘ T'?aiern::i»
Closed Organizational Climates.

2. The vaiues of urban elementary school principals concerning
diéadvantaged pupils as perceived by- their teachers are
comparable in schcéls characterized by DpenaA.utanomous,
Cantrclled—Fémiliari or Peitérnék(:losecl Organizational
Climates. |

3. Th‘e differcnces between the values of urban elel%ientla.ry

ﬁgéegl,ﬁféﬂfﬂ%l;sg,,,cén;:é rning disadvontaged pupilé and the

) ‘ i v ) oy s i
values of urban elemenlary school principals concerning

. E

&b 99
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disadvantaged pupils as perceived by their teachers are

comparable in schools characterized by Open-Autonomous,

Controlled-Familiar, or Paternal-Closed ©ypganizational

Climates.

The values of urban elementary school teachers concerning

disadvantaged pupils as ascertained by the VDPQ are higher

in schools characterizgd by an Open Organizational Climate
compared to a Closed O;rganizatianal Climate.

The values of urban elementary school principals concern‘ing
disadvantaged pupils as pefceivcd by their teachers and |
’asceﬁ;—iinedby the VDPQ are higher in schools characterized
by an QOpen Drga:ﬁzaticnalv Climate compared to a Closged
Organizational Climate.

The differti;nces between the values of urban elementary

school teachers concerning disadvantlaged pupils and the

- values of urban elementary school principals concerning

disadvantaged pupils as perceived by their teachers are
comparable in schools characterized by an Open Organiza-
tional Climate cm‘npéfed to a Clcsed‘Drganizéticnal C}iméte.
The va,ues of urban elementary school teachers ctmcérhing_

disadvantaged pupils are comparable for teachers who

perceive themselves to be working in an Open or Closed”

i

Organizational Climate.

htot - Soamm bt femr A Deay o eenw BN ey Bl & Bl
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, é 8 The values of urban elementary school prineipals concerning
disadvantaged pupils as perceived by their teachers and ascer-
2 ' tained by the VDPQ gre higher for teachers who perceive
| themselves to be working in an Open Organizational Climale
E . compared to a Closed Qrganizaticﬁal Climate.
5 : ~ 9. The differences between the values of urban elementary
i LH school teachers concerning disadvantaged pupils and Athe
F values of elementary school principals concerning disadvan-

taged pupils as perceived by their teachers are greater for

—

teachers who perceive themselves to be working in a Clgsed

Organizational Climate ccm;ﬁared to an Open Organizational

Climate,
B 10. The VDPQ is a reliable instrument for measuring the values
} of teachers concerning disadvantaged pupils and the values of
} . o ~

) _ principals concerning disadvantaged pupils as perceived by
'Li teachers. . :
ﬂ 11, A majm*i_tj of inner-city elementary schools which afe con-
) cerne‘a primarily and extensivély with the education of disad-
“vantaged pupils are characterized by a primarily Closed

‘ o ( Drganizai;ional Climate.
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Eégémmén@ati;@s‘ for Further Study

1.

The OCDQ data collected for this study should be subjected to

additional statistical tests and procedures such as multiple

- regression and correlation in an attempt to predict or

estimate (1) the values of teachers concerning disadvantaged
pupils, (2) the values iof principais concerning disadvantaged
pupils as perceived by their teachers, and (3) the difference
between the values of teachers concerning disadvéantagéd
Qupiis aﬁd t!;xe values of principals concerning disadvantaged
pupils as perceived by their €teachers, from OCDQ scores or
OCDQ sub-test scores.

The‘VDT"Q should be subjected to additional item analyses on
the basis of the data collected from the sample éf sixteen
inner-city elementary schools in this study, and further mod-
ifications should be made in light of the findings. The VDPQ
should also be subjected fcﬁ:p additional factor analyses in an
attempt to identify c;mméﬁ factors existing within the instru-
ment. Thé VDPQ should be administered to another sample
of iﬁﬂcrecity helementar—& school leachers in ofder to provide
comparison data,

Additiaﬁal investigations should be conducted which Ah;ave as

their purpose the identification of social, personal, and

proi’cssiﬁonalfvariables whirchirelatg to the VDPQi’ Ex.amples

' 1‘ 98 .~




are: age, sex, level of professional preparation, years of
experience in teaching, and socio-economic background.
Studies should be initiated which atte.rnpt to ascertain "if"
a'n;g‘"hc;w" the values of urban elementary school teachers
concerning disadvantaged pupils can be changed or meodified.
Additional studies should examine the relationship between
the va.lues of urban elementary school teachers concerning
disadvantéged pupils and the level at which the tééchers
function in the ¢lassroom.

Additional investigat—ioﬁs should be initiated which relate the
VDPQ to student variables such as motivation, need satis-

faction, and achievement.
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Organizational Climatc Description Questionnaire '

A. W. Halpin and D. B. Croft

or conditions that occur within an elementary school organization,
Please indicate to what extent each of these descriptions character-
izes your school. Please do not evaluate the items in terms of
"good" or "bad" behavior, but read cach item carecfully and respond
in terms of how well the statement describes your school.

The descriptive scale on which to rate the items is printed
at the top of each page. Please read the instructions which describe
how you should mark your answers.

The purposc of this questionnaire is to secure a deseription
of the different ways in which teachers behave and of the various
conditions under which they must work. After you have answered
the questionnaire,” we will examine the behaviors or conditions that
have been described as typical by the majority of the leachers ia
your school, and we will construct from this deseription a portrait
of the Organiz: lional Climate of your school,

MARKING INSTRUCTIONS

Printed below is an example of a typical item found in the Organiza-
tional Climate Descriplion Questionnaire: T
' . 1. Rarely occurs
2. Sometimes occurs
3. Often oecurs
4. Very frequently occurs

Teachers call each other by their first names. 1 2 @ 4

In this example :thc're;spondent marked alternative 3 to show that the
interpersonal relationship described by this item "often occurs' at
his school. Of course any of the other alternatives could be
sclected, depending upon how often the behavior described by the
item does, indeed, occur in your school.

Please circle your response clearly, as in the example. PILEASE

 BE SURE THAT YOU MARK EVERY ITEM.

o
-
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BIOGRAPHICAL INFORMATION

T

School

102]

Plcase place a check mark to the right of the appropriate

category.

Position: Principal

Teacher

QOther -

Sex: Male

Female

Age: T 20-29
30-39
40-49
50-59

60 or over .

Years of Experience in Educatior:
0-9
10-19
20-29
30-over .
Years at This School:
0-4
5-9
10-19

< 20 or over

ERIC
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13,

14,

15.
16,
17.

18.

19.

20.

21,

22.

.23,

24,

Teachers' closest friends are other
faculty members at this school.

The mannerisms of teachers at this
school are annoying.

Teachers spend time after school
with students who have individual
problems.

Instructions for the operation of
teaching aids are available.

Teachers invite other faculty'tcs visit
them at home.

Therc is a minority group of teachers
who always @ppose the majority.

Extra books are, avaﬂable for class-
room use. :

Sufficient time is given to prepare
administrative reports.

Teachcls know the family background
of other facully members.

‘Teachers exert group pressure on '

nonaconi‘b‘rming faculty mnembers,

In i‘aculty mcct;ngs thére is a feelmg
of "Iet's get 1hmgs done.

Administrative pﬂper work is burden-

some at this school.

Teachers talk about their personal
life to other faculty members.

Rarc - occurs

Sometiimes occurs
. Often cccurs
. Very frequently

occurs
2 3
2 3
2 3
2 3
2 3
2 3

2 3
2 3
2 3
2 3
2 3
23
2 3

103
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’ 1. Rarely occurs
- 2. Sometimes occurs
[ 3. Often occurs
4. Very frequently
i‘ occurs
26. Teachers seek special favors from .
{‘ the principal. 1 2 3 4
27. School supplies are readily avmlahle
i“ for use in clasawork : 1 2 3 4
i 28. Student progress reportis require too
! much work. 1 2 3 4
. 29. Teachers have fun socializing together
gé during school time. . =~ 1 2 3 4
- _ .
- 30. Teachers interrupt other faculty
1‘1 members who are t;xlkmg in staff
i meetings. 1 2 3 4
U 31. Most of the teachzors here accept the )
faults of their colleagues. 1 2 3 4
,,__‘ :
h 32. Teachers have too many commiliee
i requirements. 1 2 3 4
] .
gé; 33. There is considerable laughter when
' teachers gather informally. 1 2 3 4
[J 34. Teachers ask nonsensical questions
- in faculty meetings. 1 . 2 -3 4
ﬂ ‘ 35. Custodial service is available when
_ + needed. - . 1 2 .3 4
E 36. Routine duties inter i‘cre with the job
of teachxng, Y 1 2 3 4
ﬂ : ? 37. Teachers prepare administrative ) . . ot
] reporis by themselves. ' 1 2 3. 4
L 38. Teachers ramble when they talk in ' :
facully meetlings. 1 2 3 4
" [ ; . A
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39.

40,

41,

42,

43.

44.

45,

46,

417,

48,

- 49,

50.

. 51.

Teachers at this school show much
school spirit.

The principal goes oul of his way to
help teachers.

The principal helps teachers solve
personal problems.

Teachers at this school stay by
themselves,

The teachers accomp.ish their work
great vim, wvigor, and pleasure.

The principal seis an example by
working hard himseclf,

The principal does personal favors
for teachers.

Teachers eat lunch by themselves in
their own classrooms.

The morale of the teachers is high.

The principal uses constructive
criticism. '

The principal stays after school to
help teachers finish their work.

Teachers sociclize together in small
select groups. T

The principal makes all class-
scheduling decisions,

1. Rarely occurs

2. Sometimes occurs

3. Qften occurs

4. Very frequently

oegurs
1 2 3
1 2 3
1 2 3
1 2 3
1 2 3
1 2 3
1 2 3
1 2 3
1 2 3

/
1 S 2 /./ 3
1 2 3
1 2 3
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i .1. Rarely oceurs
l; 2. Sometimes occurs
- _ 2. Often occurs
. : a "~ 4. Very frequently . :
! occurs
. 52. Teachers are céﬁtaate;d by the prinecipal
I each day. ' 7 N 1 2 3 4
. 53. "The principal is well prepared when he ‘
i speaks at school functions. . 1 2 3 4
: 54. The principai helpé staif nm’ﬁnbers
Iﬁ seitle minor differences.. 1 2 3 4
{ 55. The principal Schedui;;:sft’he work for
1 the teachers. 1 2 3 4
[ ] 56, Teachers leave the grounds during the -
[ school day. : : 1 2 3 4
: i . 57, The principal criticizes a specific act _
E rather than a staff member. 1 2 3 4
g [ ! 58. Teachers help selecl which'courses ’
L will be taught. ‘ 1 2 3 4
g { - 59. The principal corrects teachers" : ! -
gV mistakes. 1 2 3 4
: “ . 60. The principal tall;é .a great deal. | 1 2 3 4 "
. 61. The priné¢ipal explains his rcasons - T "z‘
U o for criticisms to teachers. o 1 2.~ 3 4 |3
: A - P NN
62. The pii‘incipal iries io get betier P - ' 4‘
: - ﬂ salaries for teachers. P | V2 3y 4 P
E 63. Exira duty for teachers is posted Ty .
H T cournicuously. : - 1 2 : . 4 !
' : 64. 'I;lje rules set by the principal are . :
U © never questioned.. ’ 1 2 \3 4




65. "The principal looks out for the personal
weclfare of teachers. . ’

66. School secretarial service is available
“for teachers' use,

67. The principal runs the faculty meeting

- like a busincss conference.

68. The principal is in the building before
C.achers arrive.

69. Teachers work together preparing
administrative reports,

70. Yacully meectings are orgauized
according to a tight agenda,

71, Faculty meclings arc mainly principal -
report meetings,

) 72. The principal tells teachers of new

ideas he has run across,

73. Teachers talk about leaving the school
syatcm.

T4, The principal checks the subject-matter
ability of teachcrs. '

75. The principal is casy to understand,

LN . N
276, Teachers arve informed of the resulls

of a supervisor's visit,

Vi, Grading praciices are standardized at
this school. ,

{

ERIC
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1. Rarely ocecurs
2. Sometimes occurs
3. Often occurs
4. Véry frequently

cCccurs
1 2 3 4
1 2 3 4
1 2 3 4
1 2 3 4
1 2 3 4
1 2 3, 4
1 2 3 4
1 2 3., 4
1 2 3 4
1 2 3 4
1 2 3 4
1 27 3 4
1 2 3 4
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= 1. Rarely occurs
- 2. Somelimes occurs
] 3. Often occurs
: 4. Very frequently
P ocecurs
i
) 78. - The principal insures that teachers work
I- ¢ to their full capacity.: i 2 3 4
79. Teachers leave the building as soon as
possible at day's end. 1 2 3 4

.-"\‘

[
!
)

80. The principal clarifies wrong ideas a
' teacher may have. 1 2 3 4
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DATRIX SEARCH

The following constitutes an exact duplication of the material

ity Microfilms. , : . \

hS

i

L -DATRIX REFERENCE LISTING-PAGE 1
- SEARCF NUMBER-005001 PREPARED FOR-GIES, FRED 06/12/69
KEYWORDS USED IN SEARCII-- |
CLIMATE, OPEN, CLOST | :
- AND
TEACHER, PRINCIPAL

AND
VALUE, STATEMENT, ASSERTION

QUA

o

ARYING CONDITIONS

VEAR 1955 TO 1967
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" SEVENTY-FOUR ITEM VDPQ*

Copyright ©) 1970 by Frederick John Gies

Statement

One of the most crucial factors in disadvantagement is the
lack of language skills needed for conceptualization and
communication.

In order for the teacher of disadvantaged pupils to bring
about optnnum learning.and intellectual growth, the teacher
must utilize a variety of experiences and different kinds of
materials for a specific learning task.

Prondmg truthful and realistic counseling about their socio-
economic silatus and impoverished living conditions helps
prevent disadvantaged pupils from developing defenses and
conflicts which make them recject the school.

A major characteristic of the disadvantaged child is a
strong perception of self.

Misbehavior in the classroom is related more to low socio-

“economic status than to low 1Q.

Social class is the most important single factor related to
achievement test scores. '

The lower social class pupil typically values the competition
and scholaslic ae\hievement implicit in academic tests.

Disad#an’cagéd pupils genefally achieve better in a single
social class sctting. ' '

Alienation between the disadvantaged pupil and the teacher
is decreased by the child's concept of the teacher as a
success in the existing culture.

Poor health is not a primary factor in the educatmnal
failure of the dlsadvant-‘zged y .

e



Statement

16.

Therec is a lower incidence of severe visual perceptual
problems among disadvantaged pupils,

The elementary school classroom teacher has a significant

" influgnce on the disadvantaged pupil's potential for total
school adjustment, in that she has both formal reward
power and social reward power.

The disadvantaged child's perception of . . social status is
more closely related to his level of academic achievement
than is his measured intelligence.

A disadvantaged child's social acceptance by his superiors
is a more important influence in directing and modifying
his value orientation and his behavior than is the acceptance
‘of his peer group.

Teachers' responses to high social status children differ-
from their responses to those with low social status in that
teachers are more likely to positively evaluate those chil-
dren they perceive as being of 16w social status.

The disadvaniaged pupil is typically well prepared to under-

stand and cope with the value orientations-and behavmral R

expectations of his teacher

Upper- and middle-class children, in general, adjust

" reasonably well to the social and academic demands of the

school situation, while lower-class children in varymg
degrees tend toward malad;ustmcnt and failure,

Much cf what goes into the adjustment expectations of the
school system appears to require a future time crientation
(delayed gratification pattern) for children.

Children from the lower sgcic»ecchqmic strata are apt to
be found as a large proporiion of those who lack facility
with formal language |

The school is thc mogt sxgmflcant agent for mﬂuenc;ng the
general scclah?atmn of the child.
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Statement

t
fa]
ot

Those children who receive the least social stimulation,
poorest training, and least support in the family setiing
will also'be those who are in the lowest groups in s¢hool
on the baais of measured intelligence.

The aim of many teachers of disadvantaged pupils is to
impose or sell their own personal hopes and values to the
pupils,

Many disadvantaged pupils perceive the school as an
authoritarian institution rather than a place for learning.

The content of American cultural and social norms, if
known, is meaningful to many of the pupils from the lower
socio-economic strata.

Most pupils characterized as disadvantaged are members
of a middle socio-economic class.’ '

Disadvantaged pupils respond more negatively to material-
oriented rewards and punishments in relation to middle-
class pupils.

Disadvantaged pupils are more likely o place a value on
intellectual accomplishment per se, as opposed to valuing
occupational training, ' S :

The programs and teaching methods in contemporary public
schools, as a generalization, are geared to the aims,
ambitions, moral and ethical standards of the core cultuve -
represented by the white, prosperous middle~class,
Protestant, Anglo-Saxon population,

Urban school systems, in addition to the traditional educa-
tional role, must assume the role of helping the urban poor
10 relate to their environment. .

Schools involved in educating diséd-vautaged ﬁupils are
presently focusing more attention on adjusting to thec pupils
rather than adjusting the pupils to the schools. '




Statement

32.
33.
34.

+ 35,

36.

38.

39.

42.

- The degree of acceptable social deviation does not bear a

close relationship to the socio-economic classes of the
people concerned. . ’ v
The traditional emphasis in schools on cognitive learning
appears rzlevant to most disadvanlaged pupils.

Teuching disadvantaged pupils does not require specialized
pre-service and in-service training for teachers.

The image which most people have o' the elementary school
teaching disadvantaged pupils is an ‘raage dominated by men,

For many disadvantaged pupils, it is the school and not the
home life of the child that is the principal contributor to his
failure.

Teachers of the disadvantused are better able.to predict the
attitucde of pupils toward social situations or practices than
the academic achievement of pupils,

Behind almost every classroom problem which the disad-
vantaged pupil has or creatles is an emotional problem.
Subject maticr itself is of great consequence with regard to
changing the attitudes of disadvantaged pupils. '

Existing standardized intelligence tests tend to be biased
against black children to an unknown degree.

Criticism on the part of teachers of the ghetto child's verbal
language results in his alienation from school. '
Teachers should net depend u:pan the-information supplied
through the administration of standardizeéd 1Q tests to
disadvantaged pupils concerning their intelligence.

Teachers who cannot get ego gratification from stu;le.nt
accomplishment learn to get it from student fajilure, and
therefore resort to strategies designed to perpetuate failure.

b e

+
\ .



Staterment

~ment than the school which he attends.

. pupils.

Pavental participation in meetings, dissussions, and field
trips provide neutral results in terms of improved parcntal
and pupil attitudes toward school.
The training of teachers of disadvantaged pupils should
emphasize the accumulation of facts rather than the structure
of knowledge.

When a child from a disadvantaged background is treated as
uncducable, on the basis of low test scores, he tends to
become more uneducable and the low test score is rein-
forced.

A child with a low IQ score cannot conceivably learn what
others learn even if he spends more time on the learning
task. '

The socio-economic class and family background of the
pupil may exert morec influence upon his scholastic achicve-

The minority groups which include large numbers of disad-
vantaged youth have language problems which are substant-
jally the same as those of the typical middle-class white

The cultural patterns established within the classroom are,
for the most part, compatible tn those of the disadvantaged
pupils. \ ' ’

The pupil from the inner-city is viewed by teachers as one
whose values and behavior must be changed so that they
conform to the dominant middle-class expectations of
American sociely. o

The deductive (moving f rom the general to the specific)
method of teaching is consistently more effective than the
inductive (moving from the specifi¢ to the general) method
with disadvantaged pupils. - ' :
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Statement o

The disadvantagcd pupil generally shows the most intd!-
lectual retardation in the area of arithmetic development.
The language of the disadvantaged pupil is less concrete,
less expressive, and less informal than that of the middle-
elass pupil.

The effects of cultural deprivation on intellectual develop-
ment are parily irreversible.

Educational retardation in disadvantaged children does not
begin before the child enters school.

Disadvantag xd pupils are usually s_ystematicaﬁy frustrated
rather than aided by most of the existing public school
systems due o the diffeicnces of background, culiure, and
experience,

Disadvantaged children are intcllectually inferior to
middle-class children by the time they enter school and
as scheol continues through the years, the gap diminishes.

Black teachers are able to maintain a sound classroom
climaie (dlsmplme) with black pupils better than white
teachers '

The expectations Df\pupil achievement which teachers hold
for disadvantaged pupild play a crucial role in terms of
their academic aclnevement

Parental cooperation and involvement in school activities is

' necessary in order to reach optimum success in teaching

disadvantaged pupils,

It does not bencfit disadvantaged pupils academically to have
the opptﬁrtumty to attend schools in which there are pupilg
who are more advantaged economically, socially, and
culturally t'h.;m they are.

L
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Statement

The teacher-pupil relatmnsmp (rapport) plays a more
crucial part in the attitudes of disadvantaged pupils toward
school and learning than is the case with middle-class

pupils.

If disadvantaged pupils are expected to approach their ar‘a~
demic potential, they need to be provided compensatcry
educational opportunities. :

Lower—élass children do not develop the same type of per-
sonal attitudes which permit them to readily accept and

submit to school disciplinc as middle-class childeen.

A pupil's scc:lal class st&_,tus is related to the teacher's

“attitude toward accepting the pupil fm‘ what he is.

Black students' reading interests arc as varied as white
children of comparable background.

Black students’ reading abilities are nol oa a par with white
children of comparable background.

Meaningfﬁl ethnic differences in intcllige'nc:e do not exist,

Disadvantaged pupils see the school as an agency "at‘tempting
to teach unimportant things. ’ ' '

Disacavantaged pupils sce the school as an agency attempling
to make them something. they would like to be.

For lower-class children a present -time orientation (im-

medidte gratification pattern) is more oftcn central in their
ccnceptual schema : )

. Chlldren are stimulated to talk when they have something

to talk about; therefore, first- hdﬂd cxperlences are

important in facilitating language growth.- ' ]
s .

. It is inconsistent to encouragc-langﬁa‘ge'devel'@pment while
- demanding that children be quiet most of the day. S

1
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Item - e Statement . :
T4, A dlsadventagea child's lack of fac;hty in oral expressmn
: is cansed primarily by low intelligenée. -. !
— e~ ——— —

" %A (+) plus sign precedes each’'value which reflects a point of
view consistent with the available research and/or a con-
sensus of opinion of the writers in the field, A (-) minus
“8ign precedes each value which reflects a point of view
cantrary or opposite to the avallabfe research and‘/“ﬁ‘— a \”
consensus of opinion cf the writers in the fieid.
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Statement

L+ 10.

"is decrecased by‘the child's concept of the teacher as a

. is a, more important influence in directing and modifying his

-\they pcrcewe as being of low social status

- The® dlsaclvanhged pupil is t_ypically well pz,epar-ed tc" uncler—

_reasonably Well to the social and academic demands of the -
*school situation, while lower-class children in varying
-dégrees tend toward maladjustment and failure, \

A major characteristic of the d;sadvantaged chlld is a
strong perception of self,

Sociil cdass is the most important single factor related to
achievement test scores. X

-
The lower saclal class pupil typically vahiec the competltmn
and scholastlc achlevement implicit in academlc tests.
Dlsadvanfaged pupils gejzerally achz.eve better in a single
social class sattmg, .

Alienation betwken the disadvantaged pupil and the teacher

success in the ex1stmg culture.

i

A dlsadvantaged child's social acceptance by his superiors

value orientation and his behavior than is the acceptancp of
h«fé‘\peer group. . -
Téachers y ,sponsesat'o high social status children differ
from their rejponses to those with low social status in that
teachers are more likely to positively evaluate thase children

stand and cope with the value orientations and behavioral
expecta‘tmns of h;s teachers T :
Upper and middle - class chlldren, in general adJust

A

C!hﬂdren from the lower socio- ecanomlc strata are apt to be

found as a large proportion of those who lack fa-c;hty with
formal language
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- Statement
- - - 11, The school is the most 31gn1f1cant agent for influencing the
; - general somallzatmn of the ch;ld
| + 12. The aim of many teachers of di"gadvantaged pupils is to
i impose o1 sell their own perscmal hopes and values to-the

pupils.

- + .13. Many disadvantaged pupils perceive the school as an author-
itarian institution rather than a place for learning.

- 14, The content of American cultural anl social norms, if
‘known, is meaningful to many, of the pupils from the lower
socio-economic strata,

~. 15. Most pupils characterized as: dlsadvantaged are mcmber% of
~a middle socio- economic claﬁ:s

. +.16. Urban school systéms, in adg;lition to the traditional educa-
P ' tional role, must assume *he role of helping the urban poor
- _ to relate to their environment,

- 17. 'The degree of acceptable seéial deviation does not bear a
A ' } close relatmnshlp to the soc:m economic classes of the
people concerpcd

— =

- 18. The traditional emphasis infschoals on cognit'ive learning
appears relevant to mast diSachantaged pupils,
. ' e
- - - 19, Teaching dlsadvantaged pupll.., does not reqmre specialized
pre- servlce and in-service tr ammg for tcachers

l

—

- 20, The image which most peep}ef have of the elementary school
teaching disadvartaged pupils is an image dominaied by men.

g
"" 1

+ 21, ng"iman;’di‘sagdvantageé“pt"lpils, it is the school and not the
home life of the ¢hild that /is the prlncupal contributor to hlS
faﬂure

[N

i

- 22, Sub.,ect matter itself is cf great consequcnce with regard to
changmg the attitudes of hsadva 1taged puplls




Stateraent

Teachers who cannot get ego gratification from student
accomplishment learnto get it from student failure, and

therefore resort to strategies designed to perpetuate failure,

Parental participation in ‘meetings, discussions, and field
trips provide neutral results in terms of improved parental
and pupil atlitudes toward school,

The training of teachers of disadvantaged pupils should
emphasize the accumulation of facts rather than the struc-
ture of knowledge.

When a’'child from a disadvantaged background is trcated as
uneducable, on the basis of low test scores, he tends to
become more uneducable and the low test score is rein-
forced, . :

The socio-economic class and family background of the
pupil may exert more influence upon his sgholzstlc achieve-
ment than the school Whlch he attends,

The minority groups which include large numbers. of disad-
vantaged youth have 1anguage problems which are substant-
ially the same as those of the. typical middle- ciass white
pupils, ,

The cultural patterns cstabhéhed within the classroom are,
for the most part, campatlble\t{a those of the d;s;d‘antaged
pupils. e

The pupil from the ’iﬁﬂerﬁcity is viewed by teachers as one
whose values and behavior must be changed so that they
conform to the dominant middle-class expectations of
American society. :
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Statement

The deductive (moving from the general to the specific)
method of teaching is consistently more effective than the
inductive (moving from the specific to the general) method
with disadvantaged pupils.

The disadvantaged pupil generally shows the most intellec-
tual retardation in the area of arithmeiic development.

The language of the disadvantaged pupil is less concrete,
less expressive, and less informal than that of the middle-
class pupil.

Disadvantaged pupils are * ually systematically frustrated
rather than aided by most of the existing public school

‘systems due to the dlfference'? of background, culture, and

e.f,pe""u,uu..

Disadvantagéd children are intellectually inferior to middle-
class children by the time they enter school and as school
continues through the years, the gap diminishes.

The expectatigns of pupil achievement which teachers hold
for disadvantagcd pupils play a crucial role in terms of
their academic achicvement.

A pupil's social class status is related to the- teacher’s
attltude toward accepting| the pup:.l for what he is. \

- Black students' reading abilities are not on a par with white |’

children of comparanle background.

. Méamingful-ethnic-differences in intelligence do not exist.

Disad \fanfaged pupils see the school as an agency attempting
to teach unimportant things.

‘ / . .
Disadvantaged pupils see/the school as an agency attempting
to make them something/they would like to be.

\.




|
l
i
H
i
i

+ 43. For lower-~class children a present-time orientation
(immediate gratifiéatiori pattern) is more often central in
their conceptual schema.

- 44. A disadvantaged child's lack of facility in oral expression
is caused primarily by low intelligence,

*A (+) plus sign prccedes each value which reflects a point
of view consisient with the available research and/or a cébn-
sensus of opinion of the writers in the field. A (-) minus
sign precedes each value which reflecils a point of view
contrary or opposite to the available research and/or a
consensus of opinion of the writers in the field.
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T YTATED FACTOR MATRIX OF THE FORTY-FOUK I'TEMS
RELATING TO THE VALUES OF TEACHERS DIMENSION
OF THE VDPQ¥*
Item - Factors ] -
A B —C D i
1 35 13 -36 06 31
2 -11 71 -04 -02 07
3 50 -23 -05 10 30
4 55 -03 32 10 14
5 66 -06 28 -07 07
6 19 -21 -38 08 41
7 58 | 16 -09 -03 00
8 22 08 ~15 40 40
9 07 48 33 20 09
10 -18 11 12 53 -18
11 57 -15 ~18 -13 18
12 12 51 10 39 -32
13 53 26 27 19 -17
14 38 -16 -65 21 -08 °
15 19 . o9 o7 U, 65
16 -13 52 32 17 02
17 52 ~24 -01 21 26
18 42 16 |02 55 .16
(0 00 15 17 52 45
20 09 00 08 -12 72
21 06 42 -35 06 07
22 49 14 02 08 34
23 -09 11 - 60 -10
M _ ‘/;;’ — —
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Rotated Factor Matrix (Continued) :

Item

Factqrs )

A B C

24 38 60 16 -09 -08
25 14 05 -62 -03 35
26 32 C-11 -55 -14 23
27 -08 33 21 39 12
28 30 13 09 -07 -02
29 04 16 07 54 51
30 51 T =02 08 -13 29
31 -15 46 -13 31 21
32 32 - 03 o -o7 i1 -01
33 51 -29 06 38 01
34 59 03 -06 04 13
35 ‘16 68 00 -19 -09
'35 55 -02 -13 -11 07
37 -21 . . 46 -28 09 -06
38 -23 56 -0z 12 -01
39 30 -06 -y 34 07
40 -07 14 -9 00 07
a1 31 24 17 26 -07
42 38 - -21 ~35 39 08
43 09 07 ° -39 10 53
44 34 09 . -31 34 42
=

* All decimals have been omitted.
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| ITEM ANALYSIS OF THE FORTY-TWO ITEMS
RELATING TO THE VALUES OF TEACHERS
;— DIMENSION OF THE FINAL VERSION
| * OF THE VDPQ ,
IT ' : - : Deviation Coefficient i
, Y 12,9 17.7 14.5 17.7 35.5  3.46  1.477  0.49
| o 40.3 21.0 6.5 24.2 6.5 2.34 . 1.40 0,13
i 3 1.6 9.7 14,5 242.6 50.0 4.11 1.10 0. 46 o
. 4  21.0 29.0 9.7 17.7 21.0  2.89 1,48  0.40
; .5 16.1 25.8 1i.3 21.0 24,2  3.11  1.46 0. 54
lg_ 6 9.7 21.0 6.5 24.2 37.1 3,59  1.43 0.61 ’;
7 8.1 17.7 19.4 19.4 83.9  8.54  1.35 0.41 ;;
| 8 1.6 4.8 3.2 29.0 59.7  4.43  0.90 - 0.51 |
1} 9 3.2 12.9 9.7 40.3 32.3  3.87 1,12 0.16
L) 0 0.0 4.8 0.0 35.5 58.1 4,49  0.74  0.02 s
['; - 11 35.5 25.8 8.1 14.5 14.5 2,46  1.48 0. 47
! 12 12.9 12.9 6.5 37.1 29.0  3.57  1.88 0.20
I 13 6.5 6.5 6.5 41.9 37.1 . 3.86. .1.15 " 0.36 /
14 9.7 16.1 12.9 29.0 30.6  3.56  1.35 ° 0.50
o 15 8.1 11.3 11.3 25.8 41,9  3.84  1.32 " 0,38
- 16 8.1 12.9 25.8 33,9 17.7  3.41 1,37 0.49 :
U SRR I U 11.3 14.5 29.0 29.0 14.5 3.21  1.21  0.59 |
- L 18 6.5 9.7 3.2 22.6 56.6° 4.15  1.26°  0.34
1 19 © 3.2 B.1.25.8 27,4 33.9  3.82 1,10 0.35
L 20 50.0 24.2 -6.5 11.3 6.5. 1,98 - 1.28 0. 30
D PRI 21 17.7 16.1 14.5 27.4 22,6 3.21  1.44 0.54 g
R 22 © 113 11.3 22.6 25.8 27.4.  3.48 L3z 0.24 | .




3
. : . |
)(;x
Item . Rgg.ponsefé inri:’er Cents ‘Meén Stan’_da:_r-él'_ Ccrre_la.tj:cn
_ . 1 2. 3 . 4 5 Deviation " Coefficient
23 51.6 16.1 9.7 9.7 11.3  2.11  1.44 0.31
24 32.3 11.3 4.8 21.0 20.0  3.03  1.69 0,45
25 . 11.3 6.5 14.5 21.0 45,2 .3.84  1.38 0,43
26, 9.7 6.5 9.7 24.2 48.4  3.97  .1.33 0.15
27 1.6 8.1 6.5 50.0 32.3 . 4.05  0.94  -0.26
28 14.5 16.1 9.7 24.2 33.9 ' 3.48  1.48 0. 39
29 3.2 17.7 8.1 35.5.33,9 8,80  1.19 0. 41
30, 8.1 i1.3 21.0 32.3 25.8  3.57  1.23 0. 26
31 12.9.32.3 25,8 16.1 11.3 2,80 121 0, 32
32 4.8°0.7.12.9 35.5 35.5  3.80 ' 1.16 0. 42
33 /30.6 12.9 9.7 16.1 20.0  3.00  1.66 0. 54
34 14,8129 0.7 339 37.1  3.87 1.20 0.18
85 °© 12.9.16.1 9.7 33.9 25.8  3.44 1.38 | 0;41‘
3 3.2 1.6 16.1 40.3 37.1 4,08 0,85 0,06
87 8.1 24.2 12.9 21,0 32.3 3,46  1.39 0,40
38 12.9 24.2 17.7°14.5 29.0  3.23  1.44 - 0,23
39 22.6-25.8 ,9.7 25.8 14.5 = 2.84  1.43 0,42,
40 | 19.4 25.8 1%.7.25.8 9.7  2.80 1.30 0,51
41 1.6 1.6 25.8°40.3 20.0  3.95 0. 88 0.42
6.5 81 3.2 21.0 59.7 4,21 1. 24 0,64
150
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ITEM ANALYSIS OF THE FORTY-TWO ITEMS RELATING

TEACHE&S DIMENSION OF THE FINAL VERSION , _

o]
sy

) OF THE VDPQ-
Item Responses in Per -C.‘ents - Mean 'Standa.rd Ccrreﬁlartion
1 2 3 4 5 Deviation Coefficient
t : .
1 1201 17.2 22.4 24.1 22.4 3.28 1.33  0.49
2 24,1 29.3 13.8 22.4 8.6  2.61  1.32 (.12
3 5.2 15.5 15.5 29.3 32,8  3.70  1.24 0.56
4 20.7 27.6 25.9 10.3. 13.8  2.68  1.31 0. 29
5  20.7 24,1 25.9 20.7 6.9 = 2.68  1.23 - 0.47
6 12.1 24.1 12.1 241 25.9  3.28  1.41 0. 50
7 5:2 29.3 24.1 19.0 20.7 3.21 1.24 0.16
8 1.7 6,9 10.3 31.0 48.3 | 4.19 1.01 0.55
9~ 5.2 8.6 19.0 27.6 37.9  8.86  1.19 0. 00
10 0.0 5.2 0.0 36.2 56.9 4,47  0.76 0.11
11 36.2 32.8 15.5 6.9 6.9 2.14 1,20 0.23
12 12.1 8.6 15.5 34.5 27.6  3.58  1.32 0.16
13 8.6 8.6 15.5 29.3 36.2  3.77 1,28 0.34
14 12.1 15.5 24.1. 32.8 13.8  3.21 1.24 0. 60
15 5.2 12.1 15.5 27.6 37.9  3.82 . 1,23 0.37
16 16.5 ' 2 27.6 20.7 17.2 3, 0% 1.32  0.36
17 8.6 17.2 36.2 19.0 17.2 . 3.19  1.19 - - 0.51
1§ ‘6.9 6.9 15.5 19.0 50,0  4.00 1, 2% 0. 30
19 3.4 6.9 36.2 13.8 37.9-  3.77 " 1.15 o 0.34
20 . 46.6 31,0 5.2 10.3 5.2  1.85  1.20 0.14
13.8 27.6 15.5 27.6 13.8 .3.00 1.3%1. 0.50
22 8.6 12,1 24.1.25.9 37.6; 3,53 1.27 0.22
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Ttem Responses in Per Cents Mean Star{daf‘d Cer;g}a};iog
o 1 2 3 4 5 -Deviation Coefficient
23 51,7 15.5 15.5 10.3 5.2 2,00 - 1.27  -0.0I
24 34.5 6.9 8.6 22.4 25.9  2.98  1.67 0.52
25 10,3 15.5 15.5 17.2 39.7 3,61  1.42 0.51
26 6.9 8.6 6.9:36.2 39,7  3.95 1,22 0.15
217 5.2 6.9 5.2 43.1 37.9  4.04 1,10 0.18
28 15.5 10.3 12.1 31.0 29.3 . 3.49 ‘1.43§§ 0. 31 '
29 8.6 19.0 15.5 34.5 20,7  3.40 191 C.41
30 5.4 10,3 17.2 37.9 26.3 %81 1,08 0.27 -
31 13.8 25.9 41.4 8.6 8.6  2.72  1.10 Q. 21 :
32 © - 6.9 13,8 22.429.3 25.9  8.54  1.23 0.)38
33 ‘34,5 13.8 12.1' 17.2 20.7  2.75  1.60 0. 53
34 6.9 15.5 12,1 39.7 24.1  3.60 - 1,22 0. 07
35  10.3 19.0 10.3 29.3 20.3  3.49 1,38  0.42
36 1.7 1.7 13.8 46.6 34.5 4,12 0.85 0.20
37 5.2 25.9 155 22.4 20.3  3.46 "1.31 0. 47
38 12.1 12,1 20/7 24.1 29.3 3.47 - 1.36° 0.38
.39 24.1 32.8717;2 19.0 5_2,*’ 2.47 S 121 022
i . : . - AL
40 19.0 31,0 24.1 18.8° 10.3 . 2.65 ~ 1.25  0.53
41 1.7 '3.4 20.3 34.5 20.3  3.88  0.95 -0.4v__ L |
42 5.2 15.5 6.9 22.4/48.3 3,95 1,30 0.57 }
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DESCRIPTION OF ORGANIZATIONAL (Z‘I'_.’IIVIA"',[‘ESS‘ii

The Open Climate

_ The Open Climate depicis a situation in which the mzmbers
enjoy extremely high Esprit. The teachers work well together with-
out bickering and griping (low Disengagement). They are not
burdened by moxlntaingfcf busywork or by-routine reports; the prin-
cipal's policies facilitate the teachers' accomplishment of their
tasks (low Hindrance). On the whole, the group members enjoy
friendly relations with each other, .but they apparently feel no need
for an exiremely high degree.of Intitnacy. The teachers obtain
considerable job satisfaction, and are sufficiently motivated to over-
come difficultics and frustrations. They possess the incentive to
work things cut and to keep the organization "moving. " Further-
more, the teachers are proud to be associated with their school.

) The behavior of the principal represents an appropriate inte-
gration between his own personality and the rcle he is required to
play as principal. In this respect his behavior can be vicwed as
Not only does he set an example by working hard Limself

. genuine,
an either criti-

. (high Thrust) bui, dcpending upon the situation, he ¢
cize the actions of teachers or go out of his way to help a teacher
(high-Clan_sidcra{ion), He possesses the personal flexibility to be
genuine whether he be required to control and direct the activities of
others or to show compassion in satisfying the social necds of indi~

therefore can function well in either situation. He is not aloof, nor
are the rules and procedures which he sets up inflexible and imper-
sonal. Nonctheless, the rules and regulations that he adheres to
provide him with subtle direcétion and control for the teachers. e
does not have to emphasize produclion; nor docs he neced to monitor
the teachers' activities closely, because the teachers do, indeed,
—produce easily and freely. He does not do all the work himself
because he hasthe ability to let appropriate leadership-acts emerge
from the teachers (low Production Emphasis). Withal, he is in full
- control of the situation, and he clearly provides leadership for the
~silaff, ' ' :

.vidual teachers. He has integrity in that he is "all of a piece” and | ~

‘84Halpin, op. cit., pp. 174-181,

L; imi 1 5 5
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The Autonomous Climate , _ |

.mit. The principal has set up procedures and regulations to facil-
itale the {eachers' task, A teacher does not have to run to the prin-

" procedures and regulations which provide guidelines that the

~is-considerate,-and-he attem pts-to satisfy the social nceds of the

The distinguishing feature of this Organizational Climate is
the almost complete freedom that the principal gives to teachers to
provide their own structures-for-interaction so that they can find
ways within the group for satisf{ying their social necds. As one
might surmise, he scores lean slightly more toward social-needs
satisfaction than toward task-achievement (relatively high scores on
Esprit and Intimacy).

When the teachers are together in a task-oriented situation
they are engaged in their -work; they achieve their goals easily and
quickly (low Disengagement). There are few minority pressure
groups, but whatever stratification does exist among the group
members does not prevent the group as a whole from working well
together. The essential point is that the teachers do work well to-

gether and accomplish the tasks of the organization.

The tecachers are not hindered by administrative paper work,
and they do not gripec about the reports that they are required to sub-

cipal every'time he necds supplies, books; projectors, and so on;
adequate controls have been established to rclieve the principal as
well as ihe teachers of these details (low Hindrance). The morale

of the teachers is high, but not as high as in the Open Climate. The
high morale probably stems largely from the social-neceds satis-
faction which the teachers receive. (Esprit would probably be higher
if greater task-accomplishment also occurred within the organizi-
tion, )

The principal remains aloof from the teachers,. for he runs- {—
“the organization in a businesslike and a rather impersonal manner

fhigh Aloofness). His leadership style favors the establishment of

teachers can follow; he does not personally check to see that things
are getting done. He does not force people to praduce, nor does he
say that "we should be working harder. " Instead, he appears satis-
fied to let the teachers work at their own speed; he monitors their
activities very little (low Production Emphasis), On the whole, he

teachérs as well as most principals do (average Consideration).

The principal provides Thrust for the organization isy'settin'g

an example and by working hard himself. He has the personal

Ceer 196
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flexibility both to maintain control and to look out for the personal
welfare of the teachers. He is genuine and flexible, but his range of
administrative behavior, as compared to that of the principal in the
Open Climate, is somewhat restricted. /-

The Controlied Climate

 The Controlled Climate is marked, above everything else, by
a press for achievement al'the expense of social-neegs satisfaction.
Everyonc works hard, and there is little time for friendly relations
with others or for deviation from established controls and directives.
This climate is overweighted toward task-achievement and away
from social-necds saztisfaction. Nonetheiess, since morale is high
(Esprit), this climate can be classified as more Opened than Closed.’

The teachers are completely engaged in the task. They do
not bicker, find fault, or differ with the principal's directives. They
are there to get the job done, and they expect to’ e told personally
just how to do it (low Disengagement). There is an excessive amount
of paper work, routine reports, busy work, and g ~eral Hindrance
which get in the way of the teachers' task-accompl: "ment, Few
procedures have been set up to facilitate their work 9 fact, paper
work seems to be used to keep them busy (high Hinc' .nce). Accord-
ingly, teachers have little time to establish very fri. .Aly social o
relations with each other, and there is litile feelirg ¢ " camaraderie
(low Intimacy). Teachers ordinarily work by themselve.: and are
impersonal with cach other. In fact, social isolation is comnon;
there are few genuinely warm relations among the teache .. Esprit,
however, is slightly above average. We infer that the ;oo satisfac-.
tion found in this climate results primarily { om task-accomplish~

{

ment, not from social-needs satisfaction,

.ends_bave already been determined; the principal becomes dogmatic

The principal is described as dominating and directive; he
allows little flexibility within the organization, and he insists that
everything be done "his" way (high Production Emphasis). He is
somewhat aloof; he prefers to publish directives to indicate how
each procedure is to be followed. These directives, of course, are
impersonal and are used to standardize the way in which teachers
accomplish certain tasks. Essentially, the principal says, "My way
of doing it is best and to hell with the way people feel. " Means and

when memBers of the group do not conform to his views, He cares.
little about how people feel; the important thing is to get the job

done, and in his way. Accordingly, he does not seek to satisfy the

71;5(,» k. 153'?
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group's social needs (low Consideration). Nevertheless, he is
trying to move the organization by working hard (average Thrust),
and he personally sees to it that everything runs properly. He
delegates few responsibilitics; leadership acts emanate chiefly from
himself, rather thah from the group. (Surprisingly, it seems that
many school faculties actually respond well to this type of militant
behavior and apparently do obtain considerable job satisfaction
within this type Df qhma.te )

The Familiar Ejl}rnate
f
The main feature of this climate is the conspicuously friendly
manner of both the principal and the teachers. Social-needs satis-
faction is extremely high, while, contrariwise; little is donhe to
control or direct thz group's activities toward goal achievement.

The teachers are dlsengaged and accomplish little in a task-
oriented situation, primarily because the principal exerts little con-
trol in directing their activities. Also, there are too many people
trying to/tell others how things should be done (high Disengagement).:
The principal does not burden the teachers with routine réports; in
fact, he makes it as easy as possible for them to work. Procedural
helps are available (low Hindrance). The teachers have established
personal friendships among themselves, and socially, at least,
everyone is part of a big happy family (high Intimacy). Morale, or
job satisfaction, is average, but it siems primarily from social-
needs satisfaction.

. The behavioral theme of the principal is, essentially, "let's
all be a nice happy f“xmﬂy ; he evidently is reluctant to be anything

L che:t than cc;nildcratg _.lEEjJ_hEJEﬂELy _in his estimation, .injure the -

"happy family" feeling (high Consideration). He wants everybody to
know that he, too, is one of the group, that he is in no way different

‘from anybody else. Yet his abdication of social control is accom-
“panied, ironically enough, by high Disengagement on the part of the

group.

. The prineipal is not aloof and noil impersonal and official in
his manner. Few rules and regulations are established as guides.to
suggest to the teachers how things "should be done' (low Aloofness).
The principal does not 'emphasizc prodiction, nor does he do much
perscnally to insure-that the teachers are performing their ac;ks
correctly, Né one works to full capacity, yet no one is ever 'wrong"

also, the actions of members“at least in respect to task accom-

plishment--are not criticized (low Production Emphasgis). In short,
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little is done either by direct or by indirect means to evaluate or
dircct the activities of the teachers. However, teachers to attribute
Thrust to the principl. But, in this context, this probably means
that they regard him as a ""good guy' who is interested in th~ir
welfare and who 'looks out for them."

The Paternal Ciimate

The Paternal Climate is characterized by the ineffective
attempts of the principal to ¢ontrol the teachers as well as to satis-
fy their social needs. In our judgment; his behavior is nongenuine
nznd is perceived by the teachers as pcnmatlvatmg This chmatc is,
of course, a partly Closed one. :

The teachers do not work well together; they are split into
factions. Group maintenance has not been established because of
the principal's inability to control the activities of the teachers (high
Disengagement). Few Ilindrances burden the teachers in the form
of routine reports, adnun;%tratlve duties, and commitice require-
ments, mainly becausc the principal does a great deal of this busy-
work himself (low llindrance). The teachers do not enjoy friendly
relatlcnshlps with each other (low Intimacy). Essentially, the
teachers have given up trying; they let the principal take care of
thinge as best he can,” Obviously, low Esprit results when the
teachers obtain inadequate satisfaction in respect to both task-
accomphehmcnt and social necds.

The principal, on the other hand, is the very opposite of
aloof; he is everywhere at once, chécking,, monitoring, and telling

‘people how to do things. In fact, he is so non-aloof that he becomes
Cintrusive. He must know everything that is going on. lle is always

em ::hasrz:ng all the things that should be dcne (Productmn Emphasis),
but somehow nothing does get done. The. pI incipal sets up such
items as schedules and class changes, personally; hc does not let

7 the leachers pcri‘orm any of these ﬁctwltles His view is that

"Daddy knows best

_ The school and his duties within it aire the principal's main
interest in life; he derives only minimal social-needs satisfaction
outside his profcéesional role., He is considerate, but his Considera-
tion appears to be a form of seductive oversolicitousness rather
than a genuine concern for the social needs of others. In a sense,
he uses this Consideralion behavior to satisfy his own social-neecds.-
Although he preserves an average degree of Thrust, as evidenced
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by his attempts to move the organization, he nonetheless fails to
motivate the teachers, primarily because he, as a human being,

does not provide an example, or an ideal, which the teachers care
to emulate. . - .

The Closed Climate

, The Closed Climate marks a situation in which the group
members obtain little satisfaction in respect to either task~
achievement or social-needs. In short, the principal is ineffective
in directing the activities of the teachcrs ‘at the same time, he is
not inclined to look out for their. personal welfare. This- climate is
the most closed and the least genuine climaté that we have identified.

i

The teachers arc disengaged and do not work well together;
consequently, group achievement is minimal (]ugh Disengagement).
To secure somc sense of achievement, the major oullet for the
teachers is to complete a variety of reports and to attend to a host
of "housekeeping' duties. The principal does not facilitate the task-
accomplishment of the tcachers (high Hindrance). Esprit is at a
nadir, reflecting low job satisfaction in respect to both job satis-
faction and social-needs satisfaction. The salient bmght spot that
appears to keep the teachers in the school is that they do obtain
satisfaction from their friendly relations with other teachers (aver-
age Intlmas;y) (We would spcculate that the turn-over rate for
~teachers in this climate would bé very high.unless, of cour.:, the
teachers are too old to move readily to another job, or have been
Mocked into the system' by the attractions of a retirement system. )

The principal is highly aloof and impersonal in controlling
and directing the activities of the teachers (high Aloofness). He
-emphasizes production and frequently says that "we should work
harder. " ‘He scts up rules and regulations about how things should
~ be donec, ghd these rules are usually arbitrary (high Production
Emphasis)yT But his words are hollow, because he, himself,
possesses little Thrust and he does not motivate the teachers by set-
ting a good pcrsonal example. Esscntially, what he says and what
he does are two different things. For this reason, he is not genuine
in his actions. He is not concerned with the social needs of
teachers; in fact, he can be ¢ picted as inconsiderate (lcsw Consider-
ation),” His cry of "let's work harder" actually mcans, ''you work
harder." He expecis everyone else to take the initiative, yet he
docs not give them the freedom required to perform whatever lead-
Cer shlp acts are necessary. Mérecver he, himself, does not

pet 160

RV R

1 .
oo g~

T ™

oy 9 o

I ; o " i

i . .



mwwmwwmmmm/'“;‘”wﬂm B kR A R A

k

Mon mEly NN BN e

-

provide adequate leadership for the group. For this reason the
teachers view him as not genuine; indeed, they regard him as
"bhony. " This climate characterizes an orgarization for which
the best prescription is radical surgery. )
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MFASURLSOFTHHEVALULSCH*TEACHL?SQNTNELVDPQ
FORG}E:&KTEENSCHQOLS

-Schm)1 Nurgfbér I\tieaxzi:\falues a‘{ Sftﬂ'a,nd.ard
Teachers Teachers Deviation
1. 22 144. 55 14.97
2. 14 155, 86 16. 81 f
3. 26 140. 50 19, 56
4. g 20 138.10 12, 59
5. 24 134. 50 17. 64
6. 17 136. 65 15.13
7. 19 150. 42 14.58
8. 17 136. 82 14. 26
9. 7 151. 29 13. 66
10. 6 144. 17 19. 67
11. 28 141,16 12, 30
12. 22 . 142. 50 14, 35
S 13, o 21 139. 43 16. 66
| 14, 27 149. 63 18, 57
15. 36 151. 36 19,74
16. 26 142. 69 zi.io
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MEASURES OF THE VALUES OF PPRINCIPALS AS *ERCEIVED
BY TEACHERS ON 1HE VhHiPQ FOR THE SIXTEREN SCHOOLS

TPRLE §

164

I\T:imber I;’IE?."!: ‘;falzl‘é of P;;‘:* o
School of cipal as Perceived Sii?:;gc;
Teacher g by Teachers ) :
1. 20 139. 20 15.28
2. 14 149. 50 15. 85
3. 21 141, 24 17:42
4. 20 133, 35 9. 29
5. 21. 135. 00 15. 02
6. 15 129. 80 16. 30
1. 16 145, 38 10. 94
8. 1% 136. 06 14. 01
9. 5. 150. 20 17, 38
10. 6 135. 50 16. 50
11. 24 136. 08 13. 03
12, 20 137. 45 13,12 (
13, 19 138,21 17.02
14, 24 145, 25 18. 31
15. 31 145_45\\> 20. 51
16. 23 141, 09 19.74
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#
MEZASURES OF THE DIFFERENCE BET\WEEN THE VALUES OF
TEACHERS AND TFE VALUES OF PRINCIPALS

AS PERCEIVED BY TEACHERS ON THE VDPQ
\ FOR THE SIXTEEN SCHOOLS

[

by

v P

W A

g Wy

1
= ii = — —— = e = = ===t DS ——-
Sehool Number of Mean o
BEHE N Teachers Difference |
= 1. . 20 -6. 00
2. 14 -6. 36
3. o2 -1.67 ,
4. -7 . 20 ) -4.175
5. ‘21 : +0. 10
i o
6. 16 -5.73
7. 16 -3. 31
8. 117 -0, 77
9. 5 -0, 60
F
10. 6 ~8. 50
11. 24 -5.171
12. 20 -4, 95
i3 - .19 -1.58
T
14 24 -5.21
15.° 31 -6, 74
16 23 -2.17
| )
. '// _ e _ _ -
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CLIMATE SIMILARITY SC"Z}RES* OF THE TEACHERS
PERCEIVING THEIR ORGANIZATIONAIL CLIMATE
MOST OPEN ON THE OCDQ

Teachers o _ _Organizational Climales e
-7 Opn Aut Cnt Fam Pat Cls
1. 54 31 87 66 105 89
2. 29 . . 60 i02 51 84 106
3. 52 35 31 ' 58 : g9 111
4. 82 45 91 58 ..  B7 71
5. 39 52 92 65 L\ 90 102
6. 40 79 55 84 69 115
7. . 40 39 91 56 97 - 103
8. 44 59 75 76 89 107
9. 25 63 102 51 72 114
10. ‘ 68 23 91 - 50 89 93
11. 43 66 70 77 92 108
12, 44 51 81 60 87 99
13. 39 60 82 65 92 100
14, 52 45 79 80 89 101
15. 52 47 71 90 95 101
16. - 62 31 95 44 91 93
17. 30 65 107 48 73 105
18. 48 37 85 54 N 101
19, 39 - 80 106 49 60 110
20. 33 70 106 49 66 110
21. 25 76 82 69 10 120
2z. 27 68 86 3 76 114
23. 45 42 88 55 94 106
24, 44 75 99 60 71 105
25, 48 69 83 6 gn 99
26. 38 - 69 97 56 - 67 113
27.. 56 49 . 85 78 107 91
28. 42 - 61 87 © 62 83 113
N 29, 45 - 34 88 49 94 100
30. 53 ' 32 86 . 51 96 104
31, 52 35 - 83 66 105 . 93
32. 41 64 74 83 96 100
#A low score inditaies similarity with the designated Organ-

izational Climate. ' _ '
**Open, Autonomous, Controlled, Familiar, Paternal, Closed.
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CLIMATE SIMILARITY SCORES OF THE TEACHERS PRERCEIVING
THEIR ORGANIZATIONAL CLIMATE MOST CLOSED

‘ ON THE OCDQ

L ; _ Organizational Climates S
fleacher's [ Opn  Aul Cnt Fam _ Pat____ Cls

1. - 123 120 . 60 101 62 26

2. 114 109 63 104 85 33

3. 105 114 20 e3 42 32

4, 111 114 84 ‘89 60 34

5. 112 103 71 96 67 33

6. 120 119 67 98 63 33

7. 107 120 84 85 50 34

8. 117 108 18 95 70 28

9. 117 120 76 95 54 28
10. 104 107 87 82 65 29
11. 115 102 . 78 93 66 28
12. 103 104 96 73 58 30
13. 119 102 72 107 78 34
14. 119 106 70 99 68 34
15, 109 106 86 87 66 30
16. 112 95 93 80 87 35
117. 116 119 75 96 . 63 35
i8. 115 106 78 93 - 58 — 22
19. 107 102 86 85 62 - 28
20. 118 119 79 96 65 - 27
21. 123 - 120 70 101 63 34
22, 120 109 79 100 79 23
23, 114 113 91 84 75 31
24, 95 108 100 71 38 34
25, 112 105 75 90 - 69 33
26. 116 103 77 94 61 31
27. 124 121 67 102 67 29
28, 114 107 79 90 63 : 17
29, 109 108 82 A 87 52 32
30. 121 116 72 99 70 26
31. 121 116 64 . 101 68 30
32. 114 103 89 78 69 - 31
33. 107 118 86 85 50 28
34, . 118 117 - 1 94 67 - 25
35. 111 116 86 89 66 - 34
_36, 109 118 88 81 52 34

*A Jow score indicates similarity with the demgrﬁtcd@zgaﬁua—
tional Climate.. '

**QOpen, Autonamc)us;'VCD'ntrQlled, Familiar, Paternal, Closed,
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THE EIGHT DIMENSIONS OF ORGANIZATIONAL CLIMATE

Teachers' Behavior

1.

Disengagemem refers to the teachers' tendency tc be 'not with
it. This dimension descr 1bes a group whmh is "going through
the motions, " a group that is "not in gear' with respect to the
task at hand. It corresponds to the more general concept of
anomie as first described by Durkheim. In short, this subtest
focuses upon the teachers’ behavior in a task-criented situation.

Hindrance refers to the teachers' feeling that the principal
burdens them with routine dutle&> commitice demands, and
other requirements which the teachers consiruc as unnecessary
"busywork." The teachers perceive thut the principal is hind-
ering rather than facilitating their work. :

Esprlt refers to morale. The teachers feel that their social
needs are being satisfied, and that they are, at the same time,
enjoying a sensc of accomplishment in thcir job.

Intimacy refers to the teachers' enjoyment of friendly social

relations with each other. This dimension describes a social~
nceds satisfaction which is not necessarily associated with
task-accomplishment.

Principal’s Behavior

5.

.belﬁwor in brief, is universalistic rather than particularistic;

Aloofness refers to behavior by the p; mclp'ﬂ which is charactcr— ‘

ized as formal and impersonal, He "'goes by the book" and
prefers to be guided by rules and policies rather than to deal
with the teachers in an informal, face-to-face situation. His

F

nomothetic rather than 1dlocsyncrat1c To maintain this style,

he keeps himself--at least, "emotionally''--at a distance from
his staff,

Production I mphasis refers to behavior by the pr incipal which

is characterized by close superwsmn of the staff. He is highly

per
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by his evident effort in trying to "move the organization. "

162

directive and plays the role of a "straw boss. " His commun-
ication tends to go in only onec direction, and he is not sensitive
to feedback from the staff,

Thrust refers to behavior by the principal which is characterized

Thrust behavior is marked not by close supervision, but by the
principal's attempt to motivate the teachers through the example
which he personally sets. Apparently, because he does not

ask the tcachers to give of themselves any more than he willingly
gives of himself, his behavier, though starkly tack-oriented,

is nonctheless viewed favorably by the teachers. '
Consideration refers to behavior by the principal which is

characierized by an inclination to treat the teachers "humanly,

to try“to do a liltle something extra for them in human terms.
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}
‘ -
S i CLIMATE PROFILE SCORES O} THE
SIXTEEN SCHOOLS ON THE OCDQ
N 7 i ] s b”T'ti**i B
B N\, e - ] Sub-Tests 7 B
i i?h?_“? 1T 2 3 4 5 6 78
este Dis _ Hin _ Esp Int _Alo Prd  Thr Con
i l 1. 62 55 38 37 54 59 44 . 47
U 2. 49 . 56 61 54 55 42 48 31
& i 3. 68 56 36 © 46 49 48 46 47
4 z 4, 63 53 45 44 61 35 51 44 e
. :
% ) 5. 34 40 58 56 47 45
- 6. 33 47 . 57 51 42 .- 45
i 7. 46 57. 38 44 41 417 )
X 8. 42 62 52 53 48 32 59 49
Bt 9. 45 | 35 50 37 .58 54 60 57
o e
i 10 51 | 46 55 62 50 81 45 56
ol 11 57 45 44 40 53 ' 36 62 58
| V 12 64 50 37 . 41 57 58 46 43
) , ‘
T 13. 66 55 34 44 51 54 . 45 47
: 14. 59 63 37 | 44 45 41 49 5%
& 15, 63. 49 32 44 50 47 56 55
g - 16. 53 57 48 51 49 28 54 56
(. : , \
§ ——— ———— ——
E ' Define the average response of the teachers for each sub-
T | test and show how the teachers in a school characterize the Organi- L
f] zational Climate of their particular school. (See Halpin, op. cit., !
J p. 167.) ' ‘ : -
’ [r g : ';Disengagement, Hindrance, Esprit, Intimacy, Aloolness,
| Production Emphasis, Thrust, Consideration.
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MEASURES OF THE VALUES OF TEACHERS, THE VALUES OF
PRINCIPALS AS PERCEIVED BY TEACHERS, AND THE
DIFFERENCE ON THE VDPQR FOR TEACHERS
PERCEIVING THEIR ORGANIZATIONAL
CLIMATE MOST CPEN CN TIHE OCDRR

Teachéré ~ Values of Values of Principals as Dif:ference
B ~ Teachers Perceived by Teachers B
i, 138 ‘ 137 -1
2, 164 156 ’ -8
3. 143 145 | 42
4, 168 171 +3
5. 160 : 154 =6
6. 162 159 -3
7. 113 116 ' +3
8. 136 , 138 : +2
9. 140 138 -2
10. 166 162 !
11. . 132 : 130 -2
12. 153 153 0
13. 114 113 : -1
14. 151 ‘ - --
15. 154 - --
16. 130 - 127 -3
11. . 154 : 152 -2
18. 174 _ 144 ) -30
19, 156 - 147 -9
20. 153 ' . 156 +3
21, 150 150 0
227 148 . 142 -6
23. 146 -e= --
24, 139 136 ' -3
25, .+ 120 118 -2
26. © 123 : 123 0
217. 145 141 o -4 -
28. : 158 " - 154" _ -4
29. 177 : 177 0
30. X172 174 +2
31. 110 « 111 +1
. 32, 154 .. 146 " -8
NI\I’nbé.‘I‘ 32 T 297 S T o ] T 7297 i
Mean 146, 97 143.79 : 2.83
=X, 4,703, 4,170, . 82.
X 701,149, 608, 200. 1,314
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MEASURES OF THE VALUES OF TEACHERS, THE VALUES OF
PRINCIPALS AS PERCEIVED BY TEACHERS, AND THE
DIFFERENCE ON THE VDPQ FOR TEACHERS
"PERCEIVING THEIR ORGANIZATIONAL
CLIMATE MOST CLOSED ON THE OCDQ

Values of Values of Principals as
Teachers ~ Perceived by Teachers
131 110 -21
147 137 : ' =10
130 A 130 0
134 130 -4
131 131 0
123 126 +3
159 158 -1
182 . 150 -32
119 120 +1
158 121 -37
170 155 =15
158 o141 =117
118 - - --
151 -—- -
131 116 -15
17. ; 143 139 -4
18. 120 109 . -11
19. . 143 1356 -8
20. ' 134 138 +4
21. ‘ 150 128 - -22
22, 124 115 -9
23. 145 146 +1
24, 137 _ 137 ' 0
25. . 141 o 140 - -1
26. 141- 134 - ’ -7
2. 152 ' 136 : - =186
28. 144 ' ' 156 +12
29, 116 = 111 : -5
30. 152 . : 121 . =31
- 31. i 172 139 : - =33

Teachers Difference

{D‘

fout Bk b ek ek ek
L WD D

e e |



| —

|
I
n
|
l
N
I

Iy
V‘T B cki e " ¥alues of Values of P;m.nmpals as Difference
ca 1¢1 ) Teachers Perceived by Teachers 71 7C
32. 140 - -=
33. 137 138 +1
34, 173 140 -33
35. 123 125 +2
36. 143 142 -1
Number 35 32 32
Mean 142, 06 132, 94 9. 66
=X 4, 972. 4, 254, 309.
9
X7 715, 742. 570,842, 5,103,

181

AR b B




