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INTRODUCTION

Althouch the Ialtlal Teaching Alphabet itself has appeared relatively recently
on the educatlonal scene, we can already begir to revlew the "history” of ln-
ternational i.t.a. confurencss. The flrst Internatlonal 1.+ 2. Conference

was held at Oxford Unlversity in Ergland In 1he summer of 1964. Thre next
year, Lehigh Unlversity in Bethlehem, Pennsylvanla served as host. In 1966,
the conference again re-urned to Great Britaln where 1t was he'd at Cambridge
University., It was the Third International Conference and on thls occaslen
was sponsored by the |.-.a. Foundatlon of England. This year, the Fourth
Internat.onal I.t.a. Conference Is being held through the graclous cooperalion
of McGl1 1| Untversiiy in Montreal, Canada and coincides with both EXPO €7

and Canada's Centennial Celebratlon of Confederation. In attendance are

almost three hundred de.egates, largely from the United States and Canada,

but from as far away as Singapore and South Africa. Looking ahead to 1968,
the FIfth fnternational Conferenee wiil return to the Unlted States with ihe
host belng Hofstra UnTverslty in Hempstead, New York.

Perhaps, by way of Introduction to thls Fourth Conference, 1t would be appro-
priate to document the current status of {.t.a. throughout the world. As

s well known, the fIrst British experiments were conducted by the Unlversity
of London and began In Graat Britaln tn 1961, Two years later, the flrst
large~scale experiment in I.t.a. In the United States was undertaken at
Lehlgh University under a grant frum the for¢ Foundation., Two years after
that, In 1965, 1.t.a. bejan to be used on a relatively large scale in 2 number
of Canadian citles. Thus, i.t.a. Is an Intart. It Is oniy six years old

in Great Britaln, fcur in the United States znd fwo in Canada. Certalnly, it
Is a very much older idua than that, having Its roots in the early works of
Sir Isaac Pltman, Benjamlin Franklin, and othcr educators and 1lnguists. Even
the present form of I.t.a. Is muck older than the beglinning of ary of these
research projects. Sir James Pitman spent much time and effort systermatical-
Iy evolving this alghabot and drawing upon the experlence of both the
successet *nd fallures of his predecessors.

Like all infants, |.t.a. ls experiencing remarkable growth. In 196{, 20
schools In Great Britalr volunteered to participate in the flrst study. As
of August of 1967, 2,205 schools are known to be using the alphatet to teach
beginning reading In Great Britaln. While no comparable figures are avall-
able for elther the Unlted States or Canada, 1.t.a. programs are bsing con-
ducted In every state Ir the United States and elght Canadlan Provinces. The
number of school systems adopting 1.t.a. as the medlum for the teaching of
beginning reading for all first-grade chlldren Is increasing rapidly.

In the short period of time, which we can cat! 1.t.a.'s "experimental® as
opposed tu tts "developmantal" history, I+ has attracted the attention and
commerclal involvement of over B5 indapendent corperatlions in the United
Stztes, Great Britaln, uid Corada. At present, over 900 titles ore avallabdle
in l.t.2, not to mention auxiilary equipment Including teaching alds, fitm-~
strips, movies, T.¥. kinascopes, etc. In addition, there are tive corpora-
tions producing 1.t.a. tvpewriters,

T.t.a. Is also a much dizcussed and highly controversfal toplc. There have
bezn over 500 articles publlished in tre maJor mass media [exclusive of news-
papers} and profes<fona! ' rnals.

There are other Indicaticns of the growth and alffusion of 1.t.a. Thus far,
the 1.t.a., Foundation Tn America Is aware of aluost 40 different studies
tnvolving the use of experimental and control groups to assess the etfective-
ness of F.t.a. The total rumber of children fnvolved in these studies
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approaches 20,000 and their combined cost would be close to 3/4 of a million
U. S. dollars. Of these studies, approximately 25 have shown that the
T.t.a.-taught children read significantly better than their T7.0.-taugnt
counterparts. Thirfeen of *he studies have found no slignificant differences
betwean the two ¢roups. WNo etudy thus far has shown that there is any

danger that j.t.z. children will score significantly lower than chlldren
taught In the conventlenal alphabet on any general reasure of reading ability.
Most of these studles have focused entlrely on reading; vyet 1t Is clear as
an alphabet, 1.t.a. may be us2d both passively In reading and activaly in
writing. Most studies, whiv. have been concerned to any degree wit- the pro-
biems of writing, admittedly have not completely controlled for the oppor-
tunity for* T.Q.-taugnt children to write. In most cases, this seems to

have been the conscious deciston of educators who recogr.ize the fact that,
given the inconsistencles of Engllsh, it does not readily permit very young
children ‘o express themselves with 7.0, Those studles that have dealt at
all with writing indicate clearly that children tend to write much longer

and more Interesting storles than children taught with traditicnal orthogra-
phy.

The fears origlually expressed (l.e., that i.t.a-taught chlldren will spell
more poorly) seem largely to tave been dissipated. Typlcally, at the end

of the first year, children taught with I.t.a. spell Zless well on traditienal
standardized measures of spelling achleverent than thelir T.0, counterparis.
In those few studlies, whare spalling according to T.0. standards was studied
based upon children's written work (l.e., where the chlld chose the word to
be spelled rat .er than belng presented with a standardized list}, the data
suggests that i.f.a. chitdren tend to spell better at the end of the first
year thaa T7.0. children. After two years of Instruction, when trarsition
has been completec, the evidence is clear that 1.t.a. chlldren spell

at least as well and in many studles, slgnificantly better than 7.0.-

taught children.

Finally, the subjectlve reports of classroum teachers concerning helghtened
anthusiasm toward school, toward reading ard the development of cenerally
more positive self-concepts are testimonials to the value of using 1.t.a.

Delegates to thls conference and readers of the proceedings may be aware of
2 general shiff In the nature of the intere:ts of educators and l.t.a. In
compariscn with earlier conferences. Based upon the titles of papers pre-
sented at these meatings, there has been a nmove away from traditional
studles of experimental groups using 1.t.a. and control groups using T.0.
in ¢irst-grade reading. There is an Increatlng concern with the use of
T.t+.a. for speclal groups; the disadvantaged; reading fallures among both
children and adults; and the use of I.t.a. In dealling with exceptional
children. There Is concern about when to use 1.%.a. and how 10 use it.
Perhaps most Important, thera i3 concern with i.t.a. as a medium for commm-
toation. Reading Is not disresarded, but Is recognlzed as only ons channel
for comunlcation. Continuing reference Is mada to the more active means
of cormunicationr of toth writing and speakiny (in the use of 1.t.a. tc
assist speech articulation). This shift In Interest does not appear to re-
present a reduction In interest in the ute o 1.+.3. for teeching beglnning
reading to "normai™ chifdren. Pather, it seems to be (n recognition of the
vary largs number of studies of this probl'em which have already been con-
dicted. |t appears to represent a search for additional uses for this
Irportant medium of communlcation. 1ike the Increase in number of ccrpora-
tlons invoived in the production and distritition of 1.t.a, materlals,
there Is an Increase in the number and range of professional disciplires
interested in Investigating the possible uses of I.t.a. in thelr own areas
of concern.

It is my hope that this conference (and the proceedings which will be pud-
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Ytshed) will prove to bs challenging. | balleve that the characieristics of
I.t.2. and the assumptions bullt into materials using the alphabet should
provide us with reason to re-think even our most cherished and establlshed
concepts in language arts education. Perhaps, some of the Issues which have
been clearly idenvifled as "dead and burfed" should be exhumed in the [1ght
of the now characteristics of this medium. The chlld of the 60's and 70's
Is likely to be a very lingulstically different animal (if only as a result
of televiston) than was his older brother or sister (or perhaps his parents
and even grandparents) upon whom these "principles of reading" were evolved.
The time may well have coms to serfously re-examine these Issues even If
f.t.a. had not provided us with 2 tool fcr language which was not readily
avallable before. [t remains to be seen ,jow effectively we can work with ii.
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PART 1 - HISTORICAL BACKGROUND

In order fo fully appreciate I.t.a., 1t is important ‘o apprecfate the

nature of the man who has developed 1+ - hls *thought processes durlng lts
development - and the hlstorlcal precedence from whlich he drew hic concepts
and concluslons, Th's sectton of the proceedings deals with two Tadividual
papers presented at McGill UniversTty and a panel sesslon discussing the his-
torical background from which [.t.a evolved.

Mr. Theodore Dolmatch, the President of Pitman Publishing Co., was Invited
to address the conference as the banquet speaker, His paper, which Ts first
In this voluma, will give the reader some insight Into the man who deve!oped
i.t.a. and the context In which It finds Itself In contemporary education.

The papers by Sir James Pitman, Dr. Godfrey Cewey and Or, Willfam Glllocoly
were presented in a session entitled Historlcal Backarounds. Sir James!
paper wlli give the reader a personal insight into the thinklng, planning
ard persuasion from which i.t.a. evolved. Sir lames has been a representa-
tive in the Bouse of Commons and tre alrector of a major pubilshing hcuse.
He is a serious and dedlicated scholar., This combiration has led to the
planned avolution of the 44 characters we know today as [.t.a. As Sir James
notes, he and hls col leagues carefully considered the dzslgn of eazh charac-
ter in the light of tnelr vast combined experience and clearly delineated
goals. Of the 1lterally hundreds of artificial alphabets which have been
deslgned In the past, none have developed so carefully and systematically
over so |ong 2 perlod of time out of such a fertile background.

Some critics of i.t.a. have sujgested that T.t.a. is a spelling reforr In
disguise. Some proponents of [.t.a. have suggested that it should be used to
reform the spelling of English. Or, Godfrey Dewey (s the "Oean” of spefling
roformers in the United States. His exceptionally scholarly paper attempts
to put the issue of 1,t.a., as a speliing refc.'m in perspective. He notes In
the second sentence of his introduction, "Those very features, both of

symbol forms and speliing rules, which make it a better Initisl teachlng
medium (1.t.m.) than any othar herefo®ore devised, would be rightly adjudged
detrimental In a spefffng reform notatlion.”

Or. Gillooly's paper dea’s with a review of an early study of a forerunner
of {.t.a. Essentially, he concludes that the early success fallowed by
later abandonment of this approach tc 1each beginning reading was largely a
result of the Hawttorne effect. Further, be suggests that this is the majo
explanation for the success of i.t.a. In the editor's paper dealing with
criticisms of {.t.a, in this volume, the problem of the Hawthorne effect is
dealt with at some length. The present author has also dealt with the
reasons for failure of earffer initial teaching alphabets In the proceedings
of the Second International i.t.a. Conference (Block, 1966}, In addition,
tn this volume, Dr. Yera Chanlan discusses *the imollcatfons of i.t.a, as
they relate to earller researca wlth the teaching of readlng representing
either phonic or look-say approaches. Or, Dewey's pager In this sectlon
suguests at least eight reasons for the tatlurs of previous Initial aipha-
betic systems. The second paper by Sir James Pltman partially reviers some
of his considerations in the attempt tc dlstinguish between [.t.a. a3s a
reading ¢5 opposed to a writing system. He deais with the problems of
sounds versus characters; the problems ¢f Individual accents and local
dlalects; and idlosyrcrasies In speech,

REFERENCE
Blotk, J.R, i.t.a. -- The American Scene., in A, J. Mazurktewics (Ed.},
i.t.a. and the vorld of Dmplisk. Hempstead, N.Y.: i.t.a. Foundation, 19L5
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f. FALSE PROFESSIONALISM AND THE £IGHTH VIRTUE

Theodore B. Dolmatch

F.¥.a. Publications fnc.
New York, New York

My coacern s lass with 1.t.a. and more with what a ¢roup of French theo-
fogians call the eighth virtus. We've long accepted {he seven deadly sins,
and contrast them with seven more or less conventional! virtu .. W, H.
Auden called his generation's time the "Age of Anxiety." Perhaps It was he
who provided the hint that the French Viicentlans needed. For tae eighth
virtve, they sald, may be called anrfety. 1+ Is rot the kind of anxiety
which psychlatrists treat, that dngst that wells up out cf nameless fears.
1t Is, rather, that anxisty which does not allow some people to accept what
18 as that which must be. It is dissatisfaciion with the conventlonal
wisdom, with th- obvlous, the "approved." [t is rarely popular.

f.t.a. was the creation of a man with thls strange virtue, and with few of
the Imprimaturs possessed by the professionals In education. Although Sir
James Pitman fi1ts well within the British tradition of the "amateur," we In
the Unlted States have po such category In which to place him. Particularly
since he has had several careers In #lelds as dispsrate as government and
pubfishling, it Is difficult to accept him as an “"educator." Indeed, he 1is
not one in the traditlonal sense, and as difficult as it is to fit him into
any neat category, perhaps the propec word for Pltman Is "innovator." He
Is not the Inventor of a phonemically-conslistent alphabet (thare have been
many such alphabets) but I+ was *hrecugh him that his alphabet began to get
the attention it deserved throughout the Eng!ish-speaking world.

His early efforts to gain a hearing for i.t.a. were successful only bacause
of the force ¢f his own persistence, his position as a member of Parllament,
substantial erpenditure of his own money, and an informal retwork of en-
thusiasts, very few of tham professional educators. None of these, with

the exception of money -- always such a marvelous motivator -- is a conven-
t1onal mechanism for educational Innovation.

What made matters worse was that he took a completely new tack =-- one not
evan considered by most speclalists. For ysars they had been attempting to
deal, by a variety of methods, with the difficulties of learning to read.
All of thelr attempts Implicltly aisumed the fact that the mediwm -- the
alphabdet 1tself -- was Immutadle. With a lack of caution that could be con-
s'dered as impelitic as It was trreguiar, Sir James suggested that many
reading difficulties have thelr roots In what Coleridge called "our lying
atphabet” Itself,

Of course, tiere were some enthusiasts who had, as early as the l€th
century, traced readling problems to the alphabet and its odd combinaticons of
spelilings. They were the spelling reformers, and they achieved relatively
I1ttle success.

Pltman had whut might ba called a "genetic" Involvement In the spelling re-
fcrm movement since hls grandfather, Sir Isaac P tman, wus one of these
early ploneers; but Pltman's original perception == that the difficulties
of our a'phubet were signiticant at the learning stage and irrelevant once
true Yiteracy was a-hleved -- was one of those simple ldeas which are the
Targest burr undcr the speclalist's saddle. The "reaoing expert” should
not be tlamed too much for missling this cruclal po'nt; the spelling re-
formers did so too, Perhaps their futile fight and quixotic persistence
Is the other side of the coln. One group says change the alphabet per-

2
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marently; +the other says don't change !+ even temporarily.

If the alphabet could be made rational during the teginning perlod in which
decoding skills must be learned, and If it were made as compatible as possible
with traditional orthography so that there would be no transition problems,

Sir James reascned -~ but the rest, .- no poet ever sald, is history. Afl

the 1de. needed was biood, sweat, o \ars, and Pitman had them for his birth-
right. tf Leonardo was the flrsi cran\, as Bernard Berenson once said, here
was another!

What might this mean to the conventional wisdom? Nothing good! The business
of teaching children to read Is a mutti-miilion doltar affair. Scores of
commerclal organlzations have the!r profltability based on reading materials
printed in a conventional way, though designed to surmount problems precipi=-
tated in large part by that conventlonal orthography. Hundreds of speclal-
Ists became speclalists In dealing with difficulties created, in significant
measure, by the very alphabet which they used to try to ellminate thase dlf-
ticultles. Thelr reputations (and thelr Incomes) became rooted 1n the 26-
character alphadet. Thousands of thelr graduate students walked In their
footsteps, and became, In thelr turn, experts themselves. Their research
always focused on meihodology, not on medlum, and =- if the medlum turred out
fo be the crux of the matter -~ that research Itself might come into question.
No :?gder that the hcrse sald, upon seeing the automobile, "I hope it doesn't
WOrk.

So tha Issuo was Joined on grounds +hat are fam'liar to the historlan of
science. He can ciie case after case to show as Yeblen pointed out, that
"the accredited learning class and the seminaries (What a pleasantly archalc
word!} of the higher learnTng have looked askance at all Innovation.” There
was Gallileo and Bruno, Pasteur and Lister, Mesmer and Freud, Semmelweis

and -- but the list is Too lcng elther to cite or to compretend. Of Zourse,
these men |ived long ago, when we were much less ready fo reconsider pre-
sumably eternal truths than we are now. Today's sclentitlc expertise und
telerance for the new are greater than yesterday's, we presume. Or are
they? For exwmple, Or. Vanrevar Bush, a great contemporary who made sub-
stantial contributions to sclence, tes*ified authoritatively before a

Senate Committee In 1945 that a 3,000 mile high-angle rocket would be im=
possible for many years.

The pecple who have been writing these things ... who anncy me ...
have been talking about a 3,000 mile high-angle rocket shot from
one continent to another carrying an atomic bomd so directed as
to be a precise weapon which would land directly on a certain tar-
get which is a clty. 1 say technically I don't think anyone in
the world knows hew to do such a ting, and 1 feel confident that
it will not be done for a very long period of tive to come ...

But we all know that just such a rocket was launched only twelve years
later! And 1f such certitude is @ problem in the physlicai sclences, what of
the soefal sclences, where measurement is less accurate, where phenomen2 are
more subtle, and where data are more filtered through the whole cloth of
personality?

Let e paraphrase John Galbrafth by sudbstituting the word "education™ for
his "economics." He was, of course, talking abeut his own field when he made
8 useful analogy. "tn the phyiical sclences,” te sald,

¢* ange !s associated only with discovery, with the improved state

of knowledge. The matter being studied does rnot change. In

education there is a change both in the state of knowledge, and

in what is being studled. (People in educatfon are not Inherently
3
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resistant to novelty, but they react very differently to the two

types of change. New knowledge, and new interpretations of exist-
ing knowledge, are much welcome. Charnge in the underlying insti-
tutions is miuch more slowly assimilated.

And whal Is more “fnstitutional™ than our traditioral alphabet?

Tt Is not that past truths are no longer true; some of them never were. 1t
s not that the problems cf the present are Imperative; they are n¢ more =---
and no less --- Imperative than the problems of the past, for they are much
the same problens. By thelr very existence they provide festimory to cur
inability tc do something meaningful about them.

What £g different Is the way they now implnge on us. The poor and the
troubled leave thelr ghettos and confront us directly. The wronged no loager
gnaw onfy at thelr cwn vitals, they gnaw at ours. The certifudes of the
middle-class consclence are less cartain now.

Of course, schools were never better. Education never more brozdly based.
Teachers never better trained or better pald. Automoblles, similarly,

were never better, rever safer. Why do we now try to make them still sater?
#hy do we suddenly take aim directly at thls one, old problem? Why do we
na) invent and mandate new mechanlsms to make cars safer stitl? Why do we
now recognize the problem for what 't is, and why do we --- government, manu-
facturers, experts, all of us -- naw, at this point of time, direct ourselves
to issues like Improving the safety ot automobile transporta*ion? While
about 50,000 traffic deaths per year occasioned only cautionary concern In
the past, the time suddenly cane when one private volce, from outside the
auto safety establishment, stirred us to actior

That one private voice no longer cried out in the wilderness. 1t was a
catalyst which was added to 1he dismal reccrd of 50,000 auto deaths a

year. Suddenly, our platitudes about safe driving wZre not enough and some-
thing Tmpcrtant happened. What was Inportant was a change of focus, from
the easy certitude that the most dangerous part of the mechanism was "the
nut behind the wheel" to a more sophisticated perception that ths machTne
itself could be made safer ... that we could dg oniy sc much wlth human psy-
chopathology, and 50 much more with the iaanimate wechanism itself.

As far as education is concerred, a parallel exists. Children were never
better educated? True, but never were more chlidren mlseducated, more
teachers ill-preparea to cope, more schools so in peed of change. With all
of this, never have soclal and political Imperatives peen as pressing. We
have recognized that our world has changed, and knowlsdge, the curtency of
education, has Increased goometrically.

However, we ara always slow to cash Th our Intellectual chips for new cur-
rency. We contirue to 2dd to our Inventory of obsolete weapons In order to
fight & war that we have already fost. And here, 100, {ne nne private volce
-- Pitman's -- has stirred us and has produced from outside the walls cf the
professfon a change in literacy frainlng of great Importance.

What concerns me here is not 1.t.a., as Important as It is, but rather the
phenomenon of charge, particularly change trought about by a force from cut-
side of the establishment. "Establishment" Is a useful word; It defines
those people who are "in" who are, 'n the w.cst basic $ense, in pover.

Every fleld has Its establishmert; every Senate, its "club.™ Gettlng in

is sometimes difficult. Belng out is by itself sometires sufficlent to make
one "wrong,” sftan sufficient to make one Irrelevant.

In educaticn, there are a varlety of Establishrents: For college professors
4
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of English, the establishment Is largely congruent with the Modern Language
Associatlon., for-high school teachers of English, on the other hand, with
the National Council of Teachers of Enqllsh. For reading, with the inter-
natloral Reading Association. The teachers' colleges themselves make up one
special group, because of thelr dual role In preparing people for certifi-
cation and in advising on the standards for certiftcation. When the clrcle
is as complete as It Is in the case of the preparation of teachers, it is
Inde2d dlificult to break. wWitness tha abortlive aitempts of the !Iteral arts
colleges to Influence the preparation ot teachers; only Harvard -- vary
much an establishment on its own -- has so far won this fight,

Cne would have to be a revolurionary -- which I am not ~- t3» suggest that

all establishments are by thelir nature bad. But perhaps tha conventlonal
wisdom is almost always unwise and expertlise almost by |ts nature narrow. As
Admiral Rlckover (who is usually not on my side of the fence) charged, "Our
soclety |s threatened by any man who knows method tut not meuning; technique,
but not principle.” Method and technique! The last refuges ¢f the profes-
sional. What would we be without them?

In New York, we rerently had a Worlu's Falr, too, concelved and executed by
a master of method and technique. Unfortunately, he left meaning and prin-
ciple to others, and produced a grandiose fair with a core of emptiness which
took precedence over everything tn it. On the other hand, the Expo people
were visited some tlme ago by a Japanese delegation, seeking advice on their
own forthcoming exposition. "But you are amateurs,” the Jjapanese safd,
aghast at the Canadlans' approach. ™We were amatours!™ was the reply.

Can we then gavge professionalism by the quality of the accomplishment ang
the serlousness of cencern? Why not?

The true professional, then, [s our opportunity as well as our gadfly. False
professionallsm plays us false. We are forced to te alert to the two kinds
of protessionalism In educatlon because education concerns Itself with that
most ir-clved subject, the raising of our young.

For the young, we provide a number of Inst!tutions cther than our conventlon-
al alphabat, of course. The schoo! Itself is one. ft, In turn, has Its own
sub-Institutions: testing, the marking system, organlzation Into compart-
ments called gredes, curricula, and syllabi. The most signlficant questicn
s whether this Instltution, this chip off Mark Hopkins' old block of wood,
Is the most efficlent instrumentaiity for accorplishing what must be accom-
plicted.

Since so many critics have suggested changes In all of these Instltutions,
it seems reasonable to suggest that they are not perfect. Today, true pro-
fesslonals question mary of the truths that have bolstered us In the past.
False professicnalism Is based on the perpetual valldity of every old instl-
tution, every ol¢ truth. The more fundamental a change, the more the false
professional is threatened, Tho kind of change that Is acceptuble Is
cosmetie. Like the automoblle stylists who take precedence over englneers,
they prefer a new tall tin to a collapsivle st2ering cslumn. 1irrelevant
change, which requires ro change in percettlon, wkich alters stadow but not
substance, Is fine. |t provides the 1llusion of growth, the comfort of pro-
gress. But let sune lconoclast really push Into sacred groves, he subverts
both the sacred ccw and Its cowherd allke.

Ona of the most basic elements In the educational compound Is the concept

of grades {not "grading", which I's still another Institution). Chlliren ex-
15t on grade levels and approach either eége o! these arld platecus at thelr
erll. 1% was a second-grade feacher who sald to an i.t.a.~taught child that
y returnlng to conventional second grade readers, the c'.1ld would "get
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back where she belonged." Back to less exacting vsrbal skills, perhaps, or
simply back to wors that challenged the teacher less. This was, Indes?, a
gecond-grade teachor, but not much different from thoss folk-herces of educa-
tion, the professcrs of pedagogy, who have long preacked that there is learn=
Ing aporopriate for each age rather than for eack child.

Suppose our assumption that & boy "should" weigh 65 pounds at 10 years of age
had sImilar ramlfications. Would we == if we wers overweight == '"skip™ him
and hold an eleveath birthday party? |+ he welghed only 55 pounds, would we
keep him in his ninth year for another "term"? Why do we operate on arlthme-
tic neans and averages for intellectuql growth, tut accept only the general-
1ty of their usefulness for phystcal growth?

Given the genera! accuracy of most physiclan's scales, we can assume that
children who weigh 65 pounds, do so -- on Earth, at least, if not on the
mocn. But can we be as sure that children who score 100 on our conveaticnal
measures of intel [igence have "normal™ intelllgence? We have been using
standardized tests as {f they offered 1ha revealed word. We measure linguis-
tic chility and cali It Intelligence, We give tests of comprehenslon tc in-
sure that our experimental and control groups are equivalent; then give
other tests cf comprehenslon to evaluate the differences between them.

Just the other day, ! read a Kettering Foundation report of a Seminar on the
Chemistry of Learning. The elght distinquished sclentists agreed that what
has passed for “learning theory™ In psychology texts Is ltrrelevant and pro-
tably Tncorrect.

This 1s directly relevant to 1.t.a. for too many researchers have used con-
ventlional measures and assump*lons to gauge l.t.a.'s valldlty -- wlthout con-
sldering whether or not the tests are eltrer approprlate or, most Important,
viable tests of what they purport to measure, or whether thelr assumptlons
hold, elther.

"Norms™ -- 1t they exist -- presuppose equivalencies of orher characteristics,
What is a tirst-grade j.t.a. reacer? If a first-grader reads an i.t.a.

text thzt conforms to third-grade norms in terms of vocabulary load, running
words, and so for'th, what is happenfng In terms of grade level? 1.0.7
comprehension? [f we *est a violinlst's proflclency ty measuring hls per-
rormance on a 'cello, can we really presume that our results wili be meaning-
ful, despite our impressive bark of computers and our very professional .
knowledge of statistics?

But we cannot discount method and technique; they are needed. 5o leave
method and technlque; we reed them both. And in 2ny case, meaning s a
personal concern. Each of us extracts it 3s we are fit to do so. It
urderlies much of what we do, 1f we could only strip away the rococo plas-
terlng to see It unadorned.

8ut still there Is prineciple, which rests on virtues that are as old as
time, and as fleet’ng. These virtues Include the three theologlcal vir-
tues, called falth, hope, and charity. The false professional has little
faith in people different trom himself, ro hope, and small charity for
those who dlsagree with him. The true professicnal has falth In both him-
self and cthers, hope for the hopeless possibllity oi irmprovement In the
condition of man, and charity for others and even for their mistakes.

There are four more -~ traditional, cardina! virtues -- strengih, justice,

prudence, and moderation. | fInd strength the exclusive possession of the

strong, and they are naither right nor wrona, nelther false nor true, be-

cause of thelr muscles. Justice can be ounitive or merciful, ard, there-

fore, of itself not a private virtue of aryore. The fast twe -- prudence
6
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and moderation -- are polite but (In my terms) no ends In ttenselves. Qur

day calls for vigor and the redress of old wrongs. |t Is ha~d to be a prudent
fighter for the right, a moderate opponent of evil. The false professional
can disguise his Traction as prudence, his sterility as mod:ration.

So the key lies In the efghth virtue: anxiety. ® Belng anxlous msans realizing
that life Is a continucus process of creation, not stubkornly adhering to
outwora survivals. The eighth virtue conditions all the other virtuas. ft

Is possessed by the true professional, and all his work is condtioned by
this neural 1tch.

Can one train for anxiety? Can one bufld principle without it7 Perhaps
for th> true professicnal this virtue Is to be honored above all others,
for in anxiety Ites tha distinction between him znd his false cotleague.

2. THE HISTORICAL BACKGROUND OF 1.T.A.

Sir James Pitman, K.B.E.

In one serse it would te correct to say that the history of 1.t.5. began with
my birth., ! was born Into a unique environment - a family daeply rooted in
Education generally, and one with a particular root In comnunication by lang=
vage. Samuel Pitman (1787-1863), {my great-grandfathar and the father of
|saac) wzs resident In Trowbridga, a small English town In ¥iltshire. He was
a weaver there In the days of hand-~loom weaving, and a teacter not only on
Sundays but in the evenings and very early mornings of weex deys too. He

was very exceptional {n his time. In those days of long ago few of the
"working classes" and thelr children were even literate, and tte opportunities
for them to become llterate - much less to become as highly edicated as
Sarue! Pitman and his childrea - were not Instituticnal, and tte time for
home study was very meagre, such were the demands on alf menbers of a family
for unremitting work, even before those davs of "tre hungry forties".

Born to this Samuel and to Maria Pitman on Januvary 4th, 1813 was [saac
Pitman, my grandfather. He was one of seven brothers ang four sisters, all
of whom were outstanding examples of what could be done in higher education,
even when in only very fow centres - certainly not in such small towns as
Trowbridgr In Wiltshire -~ were facilitles for hiyher education avaliable at
all.

) must refer my listeners to the three standard blographles M,2,3) of my
grandfather for evidence of his schelarship In Latln, Greek, Hesrew and
Music, as well as In his chosen subject of what we today call Lingulistics.

My father in the third generation regarded education - of all ciildren as
well as of his own children - as the chfef concern of the adult genaratlion.

He moreover passed on to me for acceptance as an axiom and a tenet of falth
that what Is recorcded whether in zhorthand, In longhand, Tn Morse, In
Brallle, or in any other form ought %o be refated to what meeds to be record-
ed, namely, the peal language, the spoken language, not to Its ndirect ver-
sion, the convention orthography. He also passed on to me a denp veneration

* From "The Eighth virtue: Anxlety," Bulletin des Conferences de Saint,
Vineente de pPaul (1963). .
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of my grandfather, of his scholarship, his ideals, his hard work, his patiance,
and his pcwers of persistent but well-mannered persuasion. To all thesa mar=
1ts my grandfather, who was one of Britain's, and so of the World's, first
trained and practised teachers, added a jreat practical abili+y., He ywas

able happlly to combine together his grest learning and all those tralts cf
practicality with a lifetime's experience as a teacher, a practical printer,
gnd a working Editor.

The specia! ":1aty" of the founder o' Rome towards his father Lecame }rson-
alized ruund my grandfather. He was ry boyhood's hero, and has remalae * my
hero ever since.

Yet another factor of the environment into which | had been born has been
tsaac Fitmen's Library - a working library, unique not only In its comprehen~
sfveness, but Tn thz inclusion of even very rare books which, so far as
duplicates exist, are scattiered as collectors' pieces over the libdraries cf
Britain and America. One book ("A Shert Introduction or guiding to print,
write, and reqde Inglish speech: conferred with the olde printing and
vriting: devised by William Bullokur”. 1581) Is of particular Interest and
Tndeed of value because it is the only copy known In the world, and the copy
in which the author mede margTnal notes 2nd corrections and signed his name.

But of all this wonderful library by far the most helpful, and thus precious,
was the compleie set of SIr [saac's own pubilications from the first Issue

of The Phonotypic Jowrnal in 1842 to the last issue of The Speler In January
1897, published shortly before his ¢eath on 22nd January 18927.

tdited and larqely written by him, sometimes monthly, sometimes everv other
week, but weekly for over forty years, from 1852 to 1894, they are a gold
mine, or even a diamond mine, for the worker in ihis field, and 2 source of
the dimenstons and convenience of an oil fleld. 2ddressed mostly to scholars,
his publications comprehended also In "The Juvenlle Department” & weekly
reading exerclise for classroom use, which In total furnished to &ny teacher

a volure of teaching material almost as great as that avallable in !.t.a.{ 10w
some 800 different titles by over 80 British, American, Canadian, and
Australlan publishers) - and as full of nlneteenth century moral teachlng as
The McGuffey Readers.

In another sense the history of i.t.a. began very much later, because had

I not happened in special circumstances to have met the late Arthur Ltoyd
James, all this environmental potential might wall have enriched no more
than my own life. Arthur Lioyd James and [ had for long been friends, my
father having Introduced us. It was with much rejolcing, therefore, that In
the early thirtics he, his wife, my wife and I, found ourselves pissengers on
2 Cunarder travelling together from America to England. From the many hours
ot plessant company arose not only the challenge from him to turn my poten-
tial into achlevement®, but an offer from him to accept the challesge also
for himself {if | would accept It tor myself} and thus add his very great
expertise anc potential to a common obJective.

We there and then planned a llne of action. We would approach Sir George
Hunter [the Chairman of The Simplified Spelling Soclety), Mr. Thomas R,
Barber (the Secretary), ard Professor Danlet Jones, Harold Orton, Wialter
Ripman ard Professor Sir Glitbert Murray, for the purpose of establishing
what might confldently be put forward on a digr phic basls as a basls of re-

* "What is the use™, he said, "of your having all the right ideas, all the
right upbringing, all the right social, educational, publishing and perscnai
pre-conditicns so that you are the one person who might pull It off, and your
then sitting back and leavine it to Ceorge"?
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cording the English language (1.e. the spoken language) to which no valld
obJectlon could be taken by any leadlng phoreticlan or Ilngulst - at least
by any one who would accept Its princlples as set out on pp. 12-14 of
Simplified Spelling Flfth Edl tion {Rev!sed) 1938, and the over-riding pollicy
as expressed thers on p. 15 «= "In none of our compromises s the convenlence
of the comlng gernzration sacriflced to the hablts of the acdult generation of
fodﬂ(i TI:!s wa ccncelve 1o ber the fundamental condition of a truly simpllifled
spelling”,

We recognlzed that each one of us would have preferences for mlnor varlations
from the general accommodatlcn which we hoped to reach, but that any depar-
tures would Involve no comprxm'se of principle such as might deter us from
standing up te all corers to defend as a recommended system what we would
+hus have agreed In common.

'n the event, our falth was ‘ustlfled. Accommodation was posslbie. Unreserved
agreement was achieved, and “Slmpli¢ied Spellling" was publlshed fn 1938.*
Our expectations of the need 45 jsave open an elasticity for mlror varlations,
but to Insist on agreesenr {n wroad princlple, has also been borne cut. We
conslstently 4all ourcselves, and a!! since who had varfants they wilshed to
push, tiiat the time for cons deratlon of varlants would most certalnly come
later, as soon 25 a declslon In principle to accept a system as a new con-
ventlor had been taken - and that meanwhlle argulng amongst ourselves as to
what new system might be better than another new system, and above all arend-
Ing what we had agreed upon, would be only harmful to the cause of winnlng
general acceptance of the princlple that a new system was needed and could bde
agreed upon.

While from that date, and In 21] 1ts cealing with Indlviduals, the Soclety
has adhered to that convictlan, 1t dId In deallng wlth tha Amerlcan Simpler
Spelllng Association publlish a two-page sheet ¥n 1951 accepting Just such
minor amendments, but thls exceptlon was made In order to establ!lsh complete
agreement between the exlstirg recommendations of the British and +hose about
to be re-mace of the Amerfcan Soclety: moreover they were afl In the dlrec-
tlon of a more perfect appli~ation of the "fundamental condltton™, that the
convenlence of the coming generatlon should not be sacrificed. Moreover we
recognized the Importance of the principle that lf and when any charge should
come, 1t must be not a unllateral, but a unlversal one, coming about In both,
Indeed all, of the great English-speaking countrles. Indeed 11 was clearly
deslirable to end the present barrlers to communlcation In the printed word
throughout *+hat great cormuilty (otherwlise sharling In cormon the printed form
of thelr language) which we-e brought about by the earller wnilateral changes,
minor as they were, {(e.g. cinter, centre; honor, bonour, etc.) Introduced by
Noah Webster, Theodora Roosevelt and Andrew Carnegle, Here sppeared to ba the
opportunity to undo harm fgrorantly done.

The fong and careful work by such a high-powered commlttee was to prove a
perlod of gestation for the Inlftial teaching alphabet sad one of the greatest
possible value to me In my future work and objJective. Although the obJec-
tive of tte Commlttea was Feform 1n Speiling, and not Pnnovation In Education,
the foundatlons of the sulfablllty of |.t.a. as a (temporary) learning medlum
wera |atd during that pericd. Our then purpose - my ther purpose ~ was one

* rgimplified Spelling™ - Fifth edition, revieced. (The key "C8" Indicates
that it was printed in 193f. It therefore ante-dates "New Spellimg” Fifth
edition printed In 19u0). Jt up-dated, and with Ripman's full concordance,
the 1912 edition of Simplified Spelling.
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much more radical than my subsequent less provocative, but essenttally differ-
ent, one, but there c..'d have been no better preparation than the hours and
hours spent in detailee discussicns with such cutstanding scholars in thls
flefd as Sir Gilbert Murray, Daniel Jones, Arthur Lloyd James, and Harold
Orton, spread over some flive years, end all corducted within the framework of
obJective fact and meticulous recearch Inherlted from Walter Ripman and
William Archer.

Another date mark In the history of 1.t.a. was Sth of August, 1947 when
Professor Danlel Jones and | motored to Ayot S+. Lawrence to discuss with
George Bernard Shaw whether he might ~ot cestqnate the Simpli¢led Spelling
Soclety as the beneficiary under his Witl,

Until my visit that day | had no Inkling that Shaw was Intellectually and
imnovably opposed to Spelling Re-orm. Moreover, until then | had not appre-
clated the difference - a very great cne ~ between reform of the Roman alphz-
bet and reform of spellings in tte Roman alphabet. It was thus under & mis-
understanding that we had gone, expecting the great man to allow h!s money to
support a Soclety to whose work, as It socon appaared, he was so strongly
oppused. He was very courteous, very hospitatle, very charming, extremely
knowledgeable, but very firm. He knew what he wanted, znd I+ was not Speiling
feform: HMa knew what he dld not want, and that was anytning to do with
Spelling Reform.*

After our return, In disappointment and surprise at tha unexpected views of
the great man, the loglc of nis case worked |lke leaver on at any rate my
thinking., Thenceforward | saw ttree objectives - none of them cbjecvives of
the Simplilied Spelllng Soclety cr of The Simpler Spellling Associatlon unless
those bodles were radlically to alter thelr policies and declared purpose.

As | thenceforward saw It - and sce it all the more clearly now bacause of
the fuccess of i.t.a. - the three obJectives are distinct.

(1> To take from the objectivss >f the 5.5.5. and 5.5.A. tra} part which is
of help to learning literacy. After all, the value of the alphabet lles in
the learning stages, not In the using stages. Even the Chirese with no
alphabet find ideograms, once they have learned them, of equal use, and are
Just as able to read and write as anyone using an alphabet. The outcome of
this acceptance of a new ard mich more !imited and attainable obJective has
been the development of 1.t.a. fcr those who already speak English, and
Worid i.t.a. for those who need t> learn to llsten and speak Engllish as well
as read and wrlte it.

(i1) To reject that part of the >bjectives o! the 5.5.5. a~d 5.5.A. which
sought to Tmpose a Jess difflcult, but nevertreless new, orthography upen
the child when learnirg %o spell, and to adedt irstead a rew objective -

one to substitute freedom Tn placy of conformity, and to put forward as the
only requiremant of spelling that 1t sheuld be easily understood by any
reader. Such a new freedom in spelling would greatly raduce the time wasted
in Tearning to spell when the trarsitlzn needs to be maje from writina in
I.t.a. 4o writing 1a T.0. | telleve that this will lead 1o no chznge Tn

the spelling of the rost frequently recurring words (*he first 500 cover as
much as 755 of tte words in any passige of contirucus Enailsh and no worse

* I recormend to those who wish "o understand more fully the essential dif-
ference etween Shaw's new alphabet and Spelling Feform with the old Foman
alphabets, - pp. B-16 of The Lafe Dr. Mont Follizk - An Avpratsal, the reprint
of The Iraugural Mont Folllick Lec:ure at Manchester University on 7th February
1964; Also Ardrocles and toe Lica (Shaw Alphabet Td'tion) Fe-pguin Eocks Ltd,
Londen 1962,
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than & tolerable diversity In the speilings of only some of the remalning 25%.
This wculd meen, of course, no change in printed English - only in the writing
end trpew . tirg of 1hcse who write, non-professlonally, those who In fact
produce very l1ttle writing In the course of the year, mush of which 1s 111
spelled anyway.

In the process of time at a school, and as children grow up and .n the pro-
cess read and write more and more, they will come +5 spell In the exIsting
T.0. convention the very common words, and even most of {he common words;
while some of the less cormon and most of the unusual {ard ditf .ujt)} words,
wlt] be spelled wrongly - as they are now, but even more undersrandably than
they are now by those who attempt what they would ordinarlly evade.

This suggested new aspect of Spelling Reform, which would give the new gen-
eraticn a new freedom, would parallel the two older freedoms in linguistic
communlzation. We do not exact from any cne, young or old, a "copperplate
hand", but are satistied that the consideration of calning readership will
Impose the necessary minimum discipiine. We ¢o not exact elther, from those
to whom we listen, a particular pronunciation. We r-; suppos: that there Is
ihe Queen’s {or tha President's) English, but we decelve ourselves., Variety
s infinite. There Is no single standard to which to conform, and if there
were, no one would conform. Alternative pronunciations, dialzcts and irndivi-
dua! idiosyncrasies, comblne to demonstrate that Ortho-epy doss not ...ist,
ang that Ortha-graphy also might equally ba dispensed with., After all, a
conformity to nefther Orthoepy nor Orthography waulc have no practical value
which Is not ers.red by the discipline of inte!ligitility.*

(111) To teke over from Bernard Shaw the idea that it Is desirable to de-
slgn a new, and non-Romanic, alphabet for personal rorrespordence: one which
will be significantly faster In handwrlting than our present medium, but

not as fast, nor as turdensome fn learning, nor a3 zesthetinally deterring,
as the fast shorthand systems.

¥ The choice before us is a unasty dilemma: either freedom to spell as we
like, but as we krow our reader will understand us; or a continuation of
the grind ¢f "learning to spell”. Admittedly any new orthography which the
beginner will thus need ‘o learn will be a somewhat easier one, but a single
standard of pronuncfation will need to te established and will need to be
learned a& of rote as a basis for spelling - much as spellirg {s learned now.
No-one in their wildest cptimism can expect azreement on pronunciation,

In eny case the result of departing from the new standard [.0. will bc a
great proliferation of variant spellings coiresponding with the variations
in regional and individual propunciations., If a symbol for th: schwa is

not provid-d, ths guesses of the writer whether the e should Le used as in
continent and continental,the a as in metal and metallic will be widely
variant, until we are back again to spalling bees, wondering whether there
ought to e an o in accommodate, ator and cbey. If we have a symbel fer

the schwa the writer will need to know when to use it in the weak forms

of that, for, would and the final syllshle of Porterouth and wlen to use the
strong form. "

If variety is an inevitability why not make a virtue of the ‘necvitadle and
allow it? The other course will nesd the irposition of a new rote learning,
and one linked not tc the universally acceptable couvention of the past, but
to some naw rote which will be based upon pronuncia-ieons which will not be
generally acceptable by all who will either stick to T.0. cr wit' intro-
duce the freedom and variety advocated above in all words cf yhich they do
vou hapben to know the spelling, 1
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Aruitoxt provided by Eic:

1 have spoken at length sbout these three, and have digressed from my main
theme, - but to have done so enables me better to have explalred my posi-
tion about No. () - the development of an Initiai Teaching Alphabef - which,
as ! see it, will not only achleve’ that first objective point, but also pave
the way for the other two objectives to be achieved, as a:hioved they ought
to be, even [f It be long after | and the youngest of my audience may have
passed away.

But | must return to the main stream of my theme. When | accepted the In-
vitation from the Chairman of the Bath Conservative Association, and a
number of members of the txecutlive, to allow my name to be consldered for
adoption as the prospective Parlitamentary candidate for that supposedly very
safe Conservative seat, | had In mind that to become a Member of Parllament
would not hindar, but could be made quite properly to help, what was, behind
everything, my objective: simlilarly in accepting thz position of Chalrman
of The Flnance Comnittee of London University [nstitute of Education, |
supposed that the position and contacts so established would inevitably, and
again very properly, help that objective - assuming of course that the pro-
posal to Investigate the teretits of an Initial teaching alphabet might be
regarded as educationally sound.

The late Dr, G. B. Jeffery had been for some years a friend of mine. He

was Director of The Institute, and he accepted in 1951 on behalf of iha
Institute, a grant of 82,100 (5300 a year for seven years) from the Simplified
Spelling Soclety, which grant | had negotiated with him for an Investiga-
tion usTng Simplified Spelltng to ascertain "whether Engllsh-speaking child-
rer. would more easily pass the barrier to complete literacy If they were to
pass that barrier In a word symbolization which used the letterrs of the alpha-
bet In a logical and wholly conslistent appearance". (Ref. No. ). Or.
Willlam R. Lee was engaged, and ha reported in 1957. HIs report* aid littie,
I'f anything to advance the proposttlon that our tradltional alphatets and
spelllngs with them are 3 maJor handlicap in learning to resd and write the
visual forms of a language already knowr in its auditory form, but 1t was
hefpful to have dcmonstrated that only by a direct trial of a new mediwa
could Judgment be formed and declsions taken,

Meanwhile the two Dills In the House of Commons - the Private Member's BIII
of [Ith March 1949, and The Simplitied Spelling 8111 of November [9th 1532,
vere two inmportant date marks. The first, drafted Ly O, Follick, was
defeated by only three votes; the second, drafted by me with the assistance
of Mr. Maurice Liddeli of Dyson Bell & Co. the well-known Parliamentary
Counsel, was passed by a2 majority of 12 on the second Reading. Both were In
the names of Dr. Follick end of other Members and myself. Di. Fo!lick con=
ducted the flrst, znd | - at his request - drafted end conducted the second.

The most convenlent source for information on this Is *c be found in the
above-mentlened paper - The late Dr. Mont Folliok: An Apprafeal - including
particularly the coplous notes at the end. Tre prorise won from a very
reiuctant Minister of Educatlon that: -

"An; such organization could rely on my Iinterest and good will for
their proposal as for any propocal designed to Investigate possible
improvements In this field of education. Such interest and gond-
will would not imply any prespect of additional grant. It would

be for the organlzation concerned to secure the willing co-opera-
tion of local education authorities, teachers and Parents, and

¥ "Is the Jrregular{ty with which Fnglish is Spelt an Important Cause of
Reading Difficulty" (June 1957).
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these must in my view remain free to decide with what particular
forms of research they wish to associate themselves. All coa-
cerned in any such researches could rest assured of my gocd wishec
for their work.”

was a step forward of the very greatest Importance. [t was irdeed one of
the essential foundation stones, and the most Important for what was to fol-
low. Here again that Paper is the most corvenlent source of information.

Meanwhiie a long pertod for persuasfon was necessary. The persuasion was
two-fcld: lecturing and discussing in what are now called Colleges of
Education, and In educailon of the publlc at large through Publlic Relations.

A selact band of us, of y:hom the present Speaker of The House of Commons,
(Or. Horace King), Slir Graham Savage [shortly before the Director of Educa-
tion (Superintendent in America} of London], Peter MacCarthy (Head of the
Depertment of Pronetlcs of Leeds Unlversity), Ralph Mcrley (M.P. for the
itchen Division of Southampton?}, Maurice Harrison (Oirector ot Education for
the City of Oldham), and myse!f were the most active.

We were al| rembers of tha Simplified Spelling Society, and all capatfe of
deallng with 1he main point at Issue: now that the Minister hac blessed the
project of trying an alternative alphabet and logical spelllngs, ought not the
proposition to be tested in Schools on an experimental basis, or should the
Idea remaln in the limbo? We invarlably asked the audlence to vcte ' 7 a show
of hands, and we even asked the audlence to vote agaln whether they would
allow a chilc of thelrs to be a "gulnea~pig".

The percentage voting in favour - on both questions was invariably in the
ninetles and eighties. Commendably few of the stufunts “chlckened-ocut" even
tn the second concrute and subjective vote, from {helr first objective and
irpersonal one.

The effect on the Principals and on the 'ecturing staff of such an overhwelm-
ing vote was Impressive. |If any Unlversity were to consider getting down to
the hard practicallties of conducting the desired research, at least Its
higher staff could count on a not wholly unfavcurable reaction from a number
of colleagues in the higher ranks in educatlon. Its effect on Her MajJesty's
Chief Ynspector of Education (Mr. Percy Wilson) was of at least equal im-
portance. He attenced one of my lectures - that at {ke Waria Grey College

I'n Twickerham - and his subsequent conviction that an Tnitial tezching
alphabet deserved a trial, was to have a decisive and practical consesience
of very great importance, as will be seen later.

Moreover a steady stream even of embryo teachers entering the staff-rooms

of schools all over Britaln, and the stil! smal! volces of those who cculd
claim to have at least considered the case for and 2gainst 2 research, would
be of potential importance when the time came to seek vclunteer schools and
volunteer teachers for the exparirental classes.

We knew the Tmportance of this work, and looking back, it is clear that
without this period of expositlon no progress would have been possible later.

In the same way my meeting w!th Bernard Shaw, an¢ tre considerzbte corres-
pondence which follewed, led to happenings following his death without

which progress would have been vary much rore difflcult, The impact of his
advocacy, the affect on the public of his Will and all that It led to, was of
very grea* value in 1he ecucation of the Press, the T.V. programrers and

of the public.

Here again | must refer to that pager The late Dr. Mont Folliek. | cannot
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do better *hun to Quote from it a short passage which shows whet Dr. Folllck,
Berrard Shaw and I* seer to have achieved:

" Firstly he had advertised through the Eng!ish-speaking world, and Indeed
throughout non-English-speaking countries too, that the Eng!ish language as
present{y printed with the old roman alphabet was no lorger thought to be
perfect and above improvement, even In (ts own home land. Secondly he had
forced the Government, and the particutar Minister most Tnfluenttal in
English literate activities, to agree that the traditlonal conventions might
te challenged to trial to justlfy their dominance in Infant teaching at any
rate, and to promise to give moral suppori to the act of challenge wherever It
might be mounted. Thirdly he had in thls paved the way for the eventual
action by a major British Untverstty - the leading Institute of Education

and the only body important enough to dare stage such a challenge and, having
stzged 1t, to dare to adjudicate 1ne winner. He had thus carrled the cause
from the negative phase of decrying the old as being bad, to the positive one
of Introducing and testing a to-be-newiy-created and better alternative.

Meanwhile, Bernard Shaw, who was alive during the first of Dr. Follick's
Bills, had supported him, if wlith certain reservations. Moreover, Shaw's
support atter his (Shew's) death was most effective, not only in his Will
and in the bitter contesting of it, but also in the de facto victory on
Appeal against the earller adverse decision in the Lower Court. Shaw had
thus been very active In supporting Follick's obJective, particularly for
that flcst stage of their objective, 2 stage in which they were wholly at one.
Just as the earller news that the British Parliament had voted in favour of
3 new speiling had made frantpage headlines in the British and oversecs
Press, so too, each of these three successlve propaganda explosions of the
cead, but still llving, G.B8.5. achieved, If posslble, even bigger, better
and wider world Press coverage, and discussion,

No ore could any longer maintzin that corslderation of a new conventlon and

a better medium was cther than a [ively one, It might be stupid, 't might be
a Jot else besides, but Tt was very |lively. Generally In the minds of all,
responsible or not, influential or not, was an awareness that a new force had
arisen, one no tonger to be ridicuted and airily dismissed; they bacome aware
of the advent of a new medium of cormunication, which might be seen, if no
bigger than a man's hand rising as a cloud cn the horizon, bringing with It
the possibifity of the new and the better. The uninfluential did not know
how, or why, a rew and better was thus on the horizon; the influential,
virtually al!, pre-judged the result of the challenge and were certain that
the new would not be better - and reconciled themselves 4¢c the tiresome per-
jod of disturbance apparently nsecessary {cr nroving trem rlght. Mearwhile,
let cleen be disturbed as little as possidle, for atter all what hope was
there of flrding any Uriversity, much less @ major ore, so bereft of Its
senses and $o blind to the dece~cies of cultured comrunicatlon, as to te
wilitng, much less desirous, of seiting up the Iists for such a challenge and
acting as the organizer of the challenge ang as the judge?

As wa know, that rext step was achieved,

The actua) design of i.t.a. was a slow evoluticn., Alttough | was reen to
have avallable on the tatle a concrete propesal, it was rob until 1353 that
Alfred fFalrban', one of the greatest cillgraphers and rost knowledgeab!e ot
exparts in characterization, helped me with rmy flrst demorsirable exhibit,

¥ while modesty and regard for the rerory of ny late colleague led me to

suppress in that semorial paper tre leading and very active part which 1
had played, T need in this paper to easure that the achieverents liere men-
tloned arz recorded as the fruit of a collective effort Ly a runter of
people, among whom I had teen the most active,
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| had printed many thousands of copies of it on a foolscap sheet. The alpha-
bet was on one side, and the openting verses of St. John, Chapter |, on the
oiher - ad satis to exemplify all of the characters of the alphabet. This in
practice meant a Jump ahead as far s Chapter IIl to the word "meagure™ for
the character for the sound zkuh. These sheets we gave away at our lectures
at Colleges ot Educatlon and occasfonal Potary Clubs. I suppose they will
have a collectors' value.

1t was only later than 1953 that the Monotype Corporation had sufficliently
caught up on the back-log in alphabet design and production which the 1939-45
War had lefr behind

Much di~ u3slon with Beatrice Warde decided upon Yonotype Ehrhardt Series 453
as the best type~-face around which to desfgn type characters approprlate to
the callligrapuic characters which had been evolved for the then 19 augmenta-
tions. The decision turned In part on the alf-round suttabitity cf that

type face, but more particularly on the availabl 11ty of a semi-bold alphabet
(series 573). Falrbank had accepted my Insistence that the inltial letters
for sentences and proper names should differ only in size (or In degree of
blackness), zad not at all in shape, from their ordinary counterparts. !
could not afford to have over 40 letters reduplicated In a larger (as well

as the smaller) size. However a higher degree of blackness did not seem
satistactory. A "bold" character made the page too spotty, but 2 semi-bold
character looked right enough, and enabled at any rate t1p service to be paid
fo the convention of capitalization. |t was onlv later, when the concept of
1.t.a. had won my complete confidence, that [ hazarded the cost of adding

two more alphabets of over 40 characters each, 2 maJescule ordinary, and 2
maJescule semibold.

1 toyed long ard lovingly with the idea of basing the alphabets directly on
the Fairbank original, and of cutting away from the generalily accepted prac-
tice of printing trom printer's type. An attractive consideration was that
the characters for the child to read, and the ones which he would in fact
write, cduld then -orrespond to 2 greater degree. however, friends with 2
more practical than ldealistic attitude to practical problems advised me

that ! had enough on my plate to make It wiser to refratn from the etfort

to persuade traditionalist teachers not only on the philosophy of 2 new teach-
Ing medium, but also on a