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Ideally, professional meetings are a plage where new ideas can be
genefated, wvhere tentative hypotheses can be formed, and where the latest
in research findings may be shared. Usually the material presented at
these meatings precedes published avticles by an average of a year or
more. This makes sharing the contents of these meetings very important.
For this reason, as wall as others, almost every major professional or-
génization publishes proceedings of its annual convention. The attempt
here 18 to pubiish major papers from the 94th annuai meeting of the
American Assvctiatioh on Mental Defin'ency. Because this is a sfngle ven.
ture and was not supported by the Association, it was not possible to
faclude all or even a majority of the papers. Theretore the arbitrary
decision was nade to cover comprechensively one najor arca, behavior
modification,

The production of this compendium was no easy task, and required co-
operation from the authors, the Superintendent of Orient State Institute,
the printing department of Orient State Institute, and the Division of
Mental Retardation of the Ohio Department of Mental Hygiene and Correcs
tion, For their assistance 1 am i{ndeed grateful. A special acknowledge-
ment must go to Mrs, Linda Ott, ny seccretary, who is responsidble for the

countless hours required to produce this publicatioen,
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MAN THROUGH A TURIYID LENS
Burton Blatt
Syracuse University

It has been sald that srtists distoert reality to nresent reality,
lost of us must distort reality to mreserve it. For things aren't
what they are, but how they appear to a man, He views his vorld in
his own way, and each p~rception is & special perception. If, in this
paper, you Ltelieve my lens has taken a vrong turn, please attempt to
adjust your focus, not my vision, In this special wey permit me to be-
have as though things are how 1 see them.

'y thesis {s that society will not eradicate institutionel back
wards, will not guarantee human rights, and will not eliminzte bunger
by tearing dovm back vards or "guaranteeirg" human rights or feeding
hungry people., lankind must change if we are to reduce inhumanity, if
humanity fs to survive,

You and 1 have experienzed too much. ''e observe and record the
devastation and consequences of mankind's mad excesses and, in bewild-
erment, ve grope to comprehend this sickness infecting normal people,
In despair, we must concluce that, whi'e humanity is imp-riled, life
continues to flouris* heedlessly. In angrr, we realize thatl as man
perseveres, his soul ¢fes. 1In frustration, we ubserve that, during
our ~volutisn, 1e have camouflaged the body but 2ccomplished iittle on
behalf of the spirit, Ve have smoothed the skin but not the cons-ience,
brought dignity to the carriage tut scant any to the carrier.

In humility, and with knowledge that 1 am no better qualified as

L 4

accuser then those to vhom I speak, I seek redress for certzin acts

1



II

committed by and against mankind.

I am a collector of injustices. Is there a profession as vili-
fied, held more in contempt? I a pear 3s a modern day Pharisee, and
enjoy my role less than those upon whom I intrude. I cringe with em-
barrassment, presuming to tell you vhat you must kecome. Yet I aban«
don caution, not to save my brothers, but to preserve myself. And,
to preserve mysclf, I ask you to please hear this review of a3 small
segment of human history.

Have you been to Dachau? Can you add all of the Dachaus to all
of the Siborias? Is there a man willing to catalogue our ovn Southern
history, life in demented mental hospitals, Vicinam, and the world of
man-made sub-humans some call state fnstitutions? In his own manner,
each man thinks about evil., And, in his curious mind, there are times
and situations vhere he is cemforted by its presence. But, is there a
man vho vwilll tolerate a flood that is endless and fathomless and secnse-
less?

In his ow nmanncr, each man creams about clean, happy, laughing
people. And, vatching a lively girl stroll the avenue on a clear
morning, ¢ day that is prrfect for mankind, is there a soul vho can
think about Lbeaten and made-ugly humanity? Yet I an driven to remind
you that the roon does have its dark sidej the human spirit does entice
the inhuman acty man does not a.vays please. “ithout credentials for
these responsibtilities, I seck to preserve tho precari:us thread vetween
each of us and the humanness that ve are fast losing. !'ithout credentials,
I make demands-~-yet prefer to follow., I am forced %o enjoin my betters,
for you have rejected the wisdom of your tetters. Yhile the time is
Jong past vher mankind ceased his ¢limb vprard, there §s yet a cthance

to revive that destined goal and cdivert ourselves from this fafthless
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journey to nowhere, And, today at icast, I belleve our one chance lies
not in extolling the glories and virtues of that dreamed of ascendancy,
tut in describing, disecting, and comprehending ous debasements and
agonies. ''c may save ourseclves, not i:ith promises of ¢ nev good life
to coad us, lLut with plain accounts of the real-unrecal world we have.
fashioned for ourselves enc', now, rust efther change or eternally v2llow
in its slime.

"hat must ve change? ‘‘here shall ve do battle? \lho are the people
respcnsible for Dachau and Song ily, for Hitler and Stalin, for some
novr nameless forgotten German officer and for our ovn, for the Cincer
Ward and the State School, for Lbloated starving Biafran children, and
too many of our children, for vars and killings and hunger and slavery
and avarice and dehumanization and inhumanity? Vho are the people
responsitle? You are the only person and I am the only person respon=
sible .a, accountatle., If you do not change 211 is lost and, {f I do
not chenge, nothing will change, If ! tlame an evil vorld, a stupid
system, klind leaders, or man's obvious imperfections, I may be right,
But if it means I do not have to change, 1 con*rikbute to thr evil.

You anc' I are all that is needed to change the world, OQur nec-
essary confrontation Is not socizl. It is p-rsonals The battle is
not against societly but wit' oneself, It is not political, but psycho-
logical, not within th- group, tut in the mind, not to safequard one's
civilization, Lut oneself, not legal, but moral. The final confronta-
tion vill not te among groups of men suth as those seated at the United
Hations, but vithin the depths and images and mazes that comprise and
consume the substance 0f each man, The race to eternity t:ill be be-
tueen 8 civiti-ation moving tovard fts infany 2nd c:¢h man velghing

his belief in fts olory or his vorshis of its obscenity. In vhatever
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way the race concludes=-vin or lose, the survivzl of humani. .4 or the
triumph of savagery---incividual man vill determine the outcome,

liy thesis fs, and must be, expressed with repeated use of such
terms as "I" and "my". This ccn not be an objective ciscourse con-
cerning ambiguous Man. It must be the subjective revelation of some-~
one vho {5 forced to flee the safety and comfort of dispassionate ex-
change. Both this report and whatever you snd I do in reaction to it

must be prrsonal---in the profound sense~--not social,

During my travels through Germany, I had often vondered,
“i!as he quilty? \hat ghe involved?"

Having ncve. encountered one who was guilty or involved,

I realized that I had been asking the wrong questions.,

Can a man be guilty just because he is not involved?

V'here vere those 50 million uninvolved Geimans?

there are the 150 million (175 million?) unbigoted Americans?
Vere the good Germans innocent?

Js liberal America racist?

They vere guilty.

He are racists,
not because ve abuse and destroy, but because
our volces are silent,

The silent Americans are guiltyl

The racist tells the coon joke anc the kike joke and
The racist listens vithout rencor,

The racist does not reat to blacks and

The racist does not ~rotest,

Every Ge:man who lived unharmed vas guilty,

Every Americaneesihite and biack~==vho is confortabe in his society
fs racist,

411 vho have exoerienced or know of Purgatory, asylums, and
totalizatione=-
ahd are untroubled~-=

Dehumanize their brothers.

To otserve sorrov untouched is to cause it to continue.

I ask you to change humanity bty changing yourseclf, to solve the
tiddle “I" tefore you attempt to solve the humen nuzzle, to commit
yourself before you commit mankind, 1 ask you to think of yourself,

ERIC v
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not society, and how you must evelve, not whot civilization must endure,
And for he vho concludes that I ask the chicken to chenge the egg vhen

I say that the individual must changehimself, first, and then society,
coes he still doubt that man one day will chenge his genes?

it is clear that, ultimately, each man rust account for his personal
behavior and the behavior of those he influences. And, it is clear that
each point has its :cunterpoint, For cach deed there is another deed
or a misdeed, And, all these fulfill a grand design for maiy to alter
and improve. As man comprehends his mission and destiny, the design
for ecach of us i1l reveal as much as he vishes, I[Aan is akle to judre
and determine his future, and the condition in which he vi1l achieve
ft. lan is capable of understanding hoyy the human vorle is the com-
nlex parts, the sum, ancthe substence of infinite points &nd counter-
points.

As each point has its counterpoint, cach paredox ¢an unfold un-
derstanding. To study human btehavior is to study apnarent paradoxes
~-=38 it is to scek truth, If, to know all {s to accept all, to know
people is to bring onc closer to understanding and accepting them=--
and their veaknesses as vell &5 thet vhich makes them unicue and mar-
velous, In the profound sense, there is no paradox toi

the thief vho is honest,

the harlot vho is virtuous,

the noble man vho is ignoble,

the vait for Godet that is the wait for Cod.

And, knowing that to Le ¢corfirtable in a mad universe one must
operate in a state of discomfcnt,

In the profound sense, it may not be paradoxical that, as ve grope
toward an understanding of dehumanization, ve may te led to accept the
puz:zle of hu@anity; In the process, ve mey learn that, vhile 1iving
§s a paradox, life is 2 simnle end self-revealing truth,

ERIC 8
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Since time immemorial, man has heord---and done little---about
starving end tortured children. Hovever, even the cleverest among us
is unable to conceal or justify mankincd's historicel denicl of funda-
mental hua o ri-h's to some among his brothers, There is a difference
Letween tiuth and fantasy, snd he vho doesn't appreciate this differencn
can be dangerous. Such 3 person finds his truth as it conveniences him
and as it fits his Lehavior. To that men, truth is operational belluf,
a kind cf functionalism; if I do it or belicve it, Fy my definftion of
the Infinite it is the correct thing to do or to believe., Even such
a nerson is unakble tn conceal or justify our sorroi-ful heritege,

Desnite my belicf that ve, in Ancrica, no more---or less--~than
other nations sanction human indignities, vhat I have to re-ort drews
fts reference from the historicel anteccdants and he contemporary
charocter of 1ife in America, For, ve nmust admit th:t the zeltqelst
of our ~tr o sotigty is menacingt

Fat, ir'olent, onpressive

Are toa, America

Goi thed thee of your waste
Plur-er and spoil

Yo cotroy
Ane oot vhlch you destroy
Dest .

i thet you conserve
I = B

Bu.,, ingenius, sitSmissive
America, America

Your ¢ro-n has thorns

1iith paradoxes that have paradexes
Our days are better

As they grow worse

l'e become mote affluent

As ve sink

Lover

J
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Our obese and hungry together average where we should ke

Not vhere we were or what vwe are

All of our wars have been righteous 2nd ve fight mental illness
As ve continue to kill ancd be killed

In foreign lands and at home

Vle are confused an’' inept with the Blacks

The Reds, The Yellov (not Yellows?)

No not Yellov, rever Yellows '

Always the Yellow llenace, the Yellow Horde

And, in our crises vith the Blacks
And the Yellow Horde
Ule lose what vie know of ourselves

And vhat man ¢on make of himself

tihile bright young Ph,D's and other D's engage themselves
And prove to us

That ants are elephants

That the world is a marvel

That society brings me happiness

That I cannot change the vorld
That I am not responsible

Our pioneering forefathers carved out 2 great ond mighty civili-
zation from an indomitable tilderness that required billions of years
to form and but a mere hundred or so to conquer, And, the price of
that wondrous achi~vement was destroyed Indiar civilizations, exnloited
and brutalized Orirntal field vorkers, victimized Itslian railroad
lakorers, hollow-eyed children working in idanhattan sweat shops and,
probably, the longest and most continuous and most systemctic dehu-
mantiization program knovn to mankind---American slavery. Through some
quirk, ve are as careful to record for nosterity our sicknesses as tell
as our spiritual victories. There has never been a scarcity of injust-
ice collectors and, in view of our behavior, through the years they
should have been kept quite busy, It would benefit each of us to re-
view recorded descriptions of the auction block. Resd about men:,
fightirg and crying, begging not to be separated from \ives and child-
reng a3 girl, no more than fifteen, her dress torn away to show that

she has no vhiplash scars, to demonstrate she isn't a "mean nigger".

ERIC 10
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Slaves branded on the thigh, head, or breasts, or back---chasined to-
gether anc marched from one state to another--~and those too old or
too tired or not caring to live enymore, left Ly the wayside to die.
Generations of klacks, engulfed &n¢ mired in & culture so inhumane
that---only now=---can som~ epprecicte the myth of their inferiority
and natural sukservience. And, although there vill alveys ke the re-
bel leader and h~roic freedom fighter, America's humenscape will long
ktear the scars of a system that taucht human beings to telieve they
viere not human vhile they were taught to pray tc, and believe in, a
merciful God. From the beginning, our history is rot unspoiled,

In New York, recently, the paners reported the arrest of a man
and his vife for murdering *he voman's dauchter. The child vas sterved
and beaten and, cventuzlly, thrown into a river, anchored to forty-
five pounds of rocks, However, it is not about child~beaters, insane
killers, petholeogical repiste, and humenity gone berserk thet I ad-
dress myself before this group, Horrifving and painful as those sit-
uvations are, for thousands end fhousands of years civilization has up-
held th- illegelity of such kehavior and, thus, society has recognized
and accepted its responsibility to exact an "eye for an eye" or to im-
pose vhatever punishment or retribution it finds necessary to protect
itself, Rather, I ask youhere to consider our legezl or -vasi-legal
sanctioned policies and practices that lead to and encovrage the denial
of human rights to human beings. I ask you to consider the nublic's
will nol the criminal's code, society's ethics not it¢'s prohibitions.

I ask you to reflect upon the consequences of our unique Ameri-
can slave system, injustice in our schools, and the evil perpetrated
within our mentzl hospitals and state schools for the mentally retard-

ed. I ask you to view contemporary American life and your personal
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activities and convictions with the same diligence znd remorselessness
ve, in Ancrica, Jjucdged Hitler's policies in the "arsaw ghetto, Stalin's
at lubyanka, and lieo's, CasEro's and lussolini's. As---to our misfor-
tune---ths /mericon list is not unlike most other nations®, this re-

view will focus narticularly on children znd their treatment in insti-

tutions.

As 1 exhort you to change anc as I remind myself that reform will
not come unless 1 chenge, I am compelled again to seek a form, more
personal than prose, to cormunicate beliefs concerning men 2nd his in-

terrelatedness,
For mankind must kelieve that:

Each man's life means everything,

Cr it means nothing,

He is the only man,

Or no man exists,

Each life and each death

Is a profound event,

Or no life---not a singligilife ever---

‘'as of any conseguence,

Everything matters or nothing has mattered,

But to account for oneself as one accounts for his brother, to
speak of personal anguish so as to deal better vith the anguish of
others, is a severe test, To do this anc to be ontimistic in the face
of reality~---in spite of reclity---is the test of poets,

For, vho can describe beauty in institutions

Who can pay honest tributes to their buccolic scenes
of lush fields and clear streems

Who can so0 reduce the terror inside
to permit its nhysical appreciation outside

Who can view the scatalogical in relation to its
tautalogical-~--not its villainy

ftho vill attempt to discuss the humanitarian ethos
in terms of:
asylums
custody
totalization
t!ho is so capable that he may bring dignity to such words as:

12
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inmate

patient

material .
“"ho is so s:1sitive, anc insensitive, as to drive from

his mind:

the back ward

the day room

the non-scheool school

Is there a poet---has there ever been une---so brave or
wise that he dared:
to squeeze out the truth until it appeared as a lie
to be so objective as to be beyond reality
to stare dovn evil and find goodness

Are there men---is there a human bring-~-vho can
detach themselves from passion and prejudice
'ho can vrite a true account of life in the institution
vho can write about:
the good as viell as the evil
the beauty with the horror
the profound asylum and the vivid confinement

Is there one person not of the establishment---
and not of the reformists---whose axes are ground and vhose
battles are won:
wviho can take distance and yet have compassion
who is neither frightened of evil nor aved by goodness
vho can forgive everything and nothing

Is there a poet with vords so true, with a mind so clear
and soul so deep that:
he comprehends the incomprehensibility of asylums
his language permits new understandings
vie accept his vwords as deeds

If there is such a poet
he would appear

Some day, @ man will be known

Yho will teach us of life, of beauty, and evil
"ho will heln us unfold the meanings of things
And will cause us to learn that there is a design

He vill teach us that:
in spite of the back wards
in spite of the inmates
in spite of the evil
The design for each of us holds nothing but good
In Psris, on December 10, 1948, the United Nations General As-
sembly adopted a Universal Declaration of Human Rights. Its preamble

spoke of dignity and ecuality and frechm; once revered concepts that
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--=-in recent years---have follen upon evil days, I am compelled to-
day, morc then two decades after scontion of the Universal Declara-
tion, to review some of the Articles---thereby assessing the state of
humanity as I have exoerienced it and as [ judge it to ke,

If "All human beings are born free and equal in dignity and rights,"
than vhy have I secen, in dormitories for th- severely mentally retarded,
solitary confinement cells that are continuously filled and with wait~
ing lists for their use?

If "Everyone has the right to life, liberty and security of per-
son," then why have I seen a female rcsident at the state school for
the mentally retarded vho has been in a solitary cell for five years,
never leaving=-~not for feood or toil~ting or sleep?

If "Ho one shall be held in slav-ry or servitude," then vhy have
I seen men vho hove been held in state school custody for twenty or
thirty years, neither having keen crented a review of their cases nor
genuine considerction of the nossikility that they may ke capable of
discharge anc community placement?

If "No one shall be sukbjectes” to torture or to cruel, inhuman or
degrading teatment or punishment," then vhy have I seen two young vo-
men in one solitary cell at *he state school, lying nude in & corner,
their feces smeored on the walls, ceiling, and floor---two bodies hud-
dled in the darkness, without uncderstanding the wrongs they have com-
mitted or those co~mitted agzinst them?

I1f "Everyone has the right to recognition everywhere as a p-rson
before the law," then why have I scen znother young woman, in solitary
confinement, dey after day and year after year, nude and assaultive,
incontinent and non-verbasl---except for one day each month vhen her

parents call for her, and when she is veshed and dressed and, then,
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taken home or for a ride in the country---except for one day each
month when her clothes remzin on h~r, wuin2n she communicctes, vhen
she is a human being?

If "No one shall be subjected to arbitrary arrest, detention or
exile," then vhy have I seen men an<d vomen---residents of state schools
for half a century---never knowing why they were placed originally, nc
longer cering to experience the outsice world, and with no possiblity
that anyone outsicde is either interested in them or knows that they
exist as human kei.i3gs?

If "Everyone is entitled in full e uality to a fair and nublic
heering by an independent and imnmartial tribunal, in the determination
of his rights and obligations and of any criminal cherge agezinst him,"
then vhy have I seen a boy at a state school in continuous seclusion
tventy-four hours a day, described by the dormitory nhysician as a
"monster"?

If "No one shall ke subjected to arbitrary interf-rence with his
privacy, family, home or correspondence, nor to attacks upon his honour
anc reputation," then why have I scen incoming meil to state school re-
sidents, and their outgoing mail, recad and censored by institutional
supervisors?

If "Everyone has the right to fresdom of movement and residence
within the borders of each state. (If) Everyone has th~ right to leave
any country, including his own, and to return to his country," then why
have I seen human beings vho have never---in %en or twenty or thirty or
seventy yecars---left the one hundrec or tivo hundred or a thousand acres
of the state school=--they vho were delivered there at birth, only whose

souls will leave?
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If "en and women of full age, without any limitation due to
race, nationality or religinn, have the right to marry and to found
a family," than why have I seen the mentally retarded, the epilertic,
and others denied such rights, by state statutes; why have 1 seen
young women siterilized as a condition for their release from the state
school?

If YEveryone has the right to own nroperty alone as trel} as in
association with others. {If) No one shal) be ar%kitrarily deprived
of his property," then why have I seen residents of the state school
deprived of their personal possessions anc their entitlements under
public assistance?

If "Everyone has the right to freedom of thought, conscience and
religion," then vhy have I seen some residents at the state school re-
quired to attend church services and other residents prohibited from such
attendance?

If "Everyone has the right to f reedom of opinion and expression,"
then why have [ seen a child berated by his state school teacher because
of the opinions he expressed and why did I hear her toll him hov ungrate-
ful, hov wicked he vas, in light of the bountiful state, that hzd given
this unwanted child everything and expected only loyalty and grétitude
in return?

If "Everyone, as a member of society, has the right to social se-
curity," then vhy heve I seen more securin~ than security, more soli-
tary than social, more indignity than dignity, more encheinment than
freedom?

I1f "Everyone has the right to work, to free choice of emnloyment,
to just and favoursble conditions of work and to protection zgainst un-

employment," then vhy have I seen residents of state schacls in custody

16



XI1v

long beyond that time when they merited community placement, in custody

because thev vere performing essenticl and unpaid work at the institution?

If "Everyone has the right to education," then why have I seen
children at state schools for the mentally retarded normanently denied
any semblance of education, treatment, or training?

If "Nothing in this Declaration may ke interpreted as implying
for any state, group or person any right to engage in any activity
or to nerform any act aimed at the destruction of any of the richtc
and freedoms set forth herein," then why heve I seen human Leings vho
have been given nothing, who have nothing 2nc¢ who, tomorrow, will Fave
less?

""hy have I seen 3 state school superintendent vho did not cell for
a postmortem, an inquiry, or even a staff conference to ceterminc the
possibility of negligence or other unusuzl circumstances surrounding
the death of a severely retarded child vho choked when an attendent fed
her a vhole hard-boiled egg?

Y'hy have I seen a state echool director of nursing leave sudden-
ly for a three day vacetion, without assigning additional staff or

someone to st'ccred him in his absence, during the midst of a hepatitis
epidemic where, in one building alone, twenty-seven of seventy-one
patients were diagnosed as having this dreaded disease.

I'hy have I seen a severely retarded ambulatory resident, stabbed
in the testicles b an unknown assailant vhile he slent, vho almost
died because the night attendant bandaged him as kest she could, with
no one doing anything else for the wound until ten hours later?

tthy have I seen children at the stote school go to bed each night
wearinc dungarecs instecd of pajames, on mattresses without sheets,

without pillows, 2nd not one child "owning® even a single erticle of
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clnthing?

Y'hy have I seen children nude and bruised, sitting, sleeping and
eating with moist or dried feces covering them and their surrouniings?

'hy have I seen children lying on filthy keds, uncovered, flies
crawling 211 over them?

“hy have I seen children playing in and eeting garbage?

hy have I been forced to view my brothers, end the world in
which they live, as if I vere standing in garkbage, as if it were to
consume me?

Form in your mind's eye this scene, this continuation, this last
vulgar ounce of value squeezed from those least valued. Visualize this
short true story.2

Fine grains of snow fzll cently on the roughly hevn gray stone
fort. Inside, amid the harsh lives and broken thoughts, a procession
silently and fleetingly mourns, Those vho comprehend learn that one
has passed and they mourn, not for him, therselves and for each other,

They mourn for lives lived without hope, that end without meening.,

They mourn for a soul used in his lifetimo> as meterial, whose bones
and meat continuc to serve science,

They mourn for those deeldy years andy now, this restless death,
svirling in gleaming vats in Boston and Syracuse, waiting for bright
2Based on infrecuent involvements vith medicil school cadaver com-
mittees, experiences the reader mey wish to forego., I heve observed
that certein deccased state school residents are selected for medical
study as they srere sclected for institutionalization, and arc treated
in death as they were treated in life, On the average, eazch selected
corpse involuntarily contributes one year of his eterncl life to so-
ciety before he is permitted his rest; he, of 211 people, vho oves so

little to society, from vhom socCiety hes exacted so much, and from whom
society has made his entire life---and now his death---3 sacrifice.
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lively boys in vhite to rerform one final necessary obscenity,

They movrn for their wasted lives that shell end as this one ends,
not cleanly, neither in sympathy {or th»® Yiviac curvivors nor with re-
spect for the immortel spirit.

But, they mourn more for the creations of God end obstetricians
than the finz) incicnities imposed by chazirmen of medical school ca-
dever co-nittees,

For, the law requircs that their bloasted, mutilated end sevn flesh
must be scooned together, someday, and returned to the earth they long
for, the earth tihrt will trest them more gently than the 'wrld that
spavned then,

For is there a law, is there an suthority that can do for one---
in life---vhat 211 teings 2chieve in death?

Is there a mundzne justice th~t, havever infinitesimally, comnares
with the eruvclity end krotherhood of the cround?

Dare e “elieve that there is 2 frithful conclusion, even for one
vhose life is 3s feithless »s his mortrl mission is senseless, as it is
a violetion of his richt to be feithful?

Dere ve hone that dead people bear no orudges, even ¢s thz living
remorsefully nursue the unforgiven unblessed denerted?

I heve brovcht vp the nast &nd now the deceased, What of *he liv-
ing and how may e predict the future? For the living confound as ve
are drezvn to them, Can there be a hetter world for the mentally re-
terded? fisking the wuestion ia-~lies that, indeed, there can "e 2 “etter
world, thet, in retrospect, this is a better world, Asking the ruestion
denies thz fnevitable ansver,

Some 2mong you may conclude that en insuperekle chasm lies betveen

this ciscourse and evidence, Some m2y clcim thet I bring the softest
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data to supnort these vords, In truth, I need no date, for everything
reperted here is well known to those vwho knov orout such matterss and
anyone 'ho re vires dota is unlikely to nut such evidence to useful pur-
poses. "e nced no date to conclude that there never ves, there isn'c
nov, thare will not be a hetter viorldd for the m-ntclly reterded,

There c¢innot ke & batter vorld for ths mentelly retarded, or @
poorer vworld, or any world, Vorlds and futures are for the living.
not for lebels 2nd nom nclitures enr' raterds or defectives.  ‘orlds
are for lives not for thincs or wrejudices or administrztive confi-
ourations. The m'ntelly reterded are no more wenpl~ then is the rhot-
granh 2 person, To understend this p-rmits one to arprecicte the hecuty
of a Helen Keller anc to realize that---vhile she was no%t mentclly re-
terded---before she wes not ment:lly retarded end before Anne Sulliven,
she wes mentelly retarded,

“le are trepped, Mow thet man hes created the "mentolly ratardec"
(and th- "mentelly ill1") he rust izbel en’ cat:corize him, not only es
he seecks to h2lp him-=--irony of ironies---even as h2 strurgles to wipe
aviay the effects of his cvil texonomy, even a8s he strives to erase forever
the taxonom’ itself, As I entreat you to cdestroy the concent "mental
reterdetion”, I fincd myself using the torm #¢ you use it, 2'7ing to tha
lay’rs of inhumanity hezpsd upon those souls sc foully designeted, As 1
tell you there is no future for the mentslly retarded=--there will not
be any until they ere returned to their brothers zs men and vomen=---
as I tell you these thines, I meander chout human i:eincs as "mentally
retarded", Ve ere tropped by civilization's penchent for creating in-
sane proi:lems, And, our brothcrs and we will not be rescued by psy-
chologists or sociologists or specicl ecucztors==-=-and, althorch thzv

vill better descrihc end teach vs 2kout the kenchmerks of civilization,
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not even Ly nocts or historians, '~ have a modesti chence to ~ermit the
nov=retezrded, the nov-disturkbed, the nouw-sbused to enter our roric---
albeit an im»werfect vorld---en, I believe, thit chence depencs upon a
decision societv mus* make, =ut only insof:r e¢ cech ran must make his
personel dacision,

Men c¢en no longer hicde their faith and th-ir souls in the United
Hations or with any other croun, 'het e hive <one to esch other no
netion anc no oroup cen rectify. ''hat I heve conc to you, only I can
renay and correct, Before each man sceks to change the vorlcd, he must
chance, Before these words become more then jus* rorcs, I must “ecome
more than I ai now, #Ag I larent on thr plicht of menkind, I must ac-
connt for m+ o n plight:

For, +he cen tel! 2 man, "We wvill make up to vou for the lost
years?"

Y]ho can return to 2 man the sveet nleasures of 2 summer devy,

His wife #nd cerefree children at his sice---

To a men cdestroyer! betore his merriece,

Wit children never to ke conceived?

Vlho can describe the fracrant sensztion of 2 nine covered

hill in May,

Backdrooning @ neat fermhouse overlookina fields 2nd strezms,

And living things----

T> one vho hiéd hardly lived and had herelw beecn given time to
ston,

And gather in these vonders?

Is there a men who can claim, "I heve seen these times restored,

I have been given back the years that wero %sken, )

The flesh that was ravaged,

The being thit once ceased to be?"

ttho will unfold the years that are gone,

The tim2s that are past,

The moments that are wasted,

This instant thet +1ill never again ke?

VYhen a man thinks ohout these questions, he cries.

He doesn't cry for mankind, nor for you,

He cries for himself and for the wasted times in a

Desolete and plundered

Cosmos,

Man {s a wise fool and 2 sentimentel sadist., Is this his natural
manner? The fundz-ental cuestion is vhether man is :kle---anc!, if 2s
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Aruitoxt provided by Eic:



XIX

I telievs he is able, is - villing=--to ch’nce, ©Poth fecrfully enc
hopefully, I concluce thct, if he co2sn't chzncn, nothing v{'1 matter.
And, if he doesn't, all of ovr past could not heve mettered. If he
dcesn't, he i)l hav~ become 2n exemple of thr nrthis' encient scying
that Gng gives risdon only to those vho have :isdom,

Further, I Lelieve th:t vhit each man does--=an? how his every
act caus?s ant effects---is more t 2n a reflection of his selfhood,
It is a re-creation of it, But, what hss he fashicned?

lhan cifferenti~tes himsclf from other beings,

He has ¢nzech,

He can -=r:tect himself from the elements.

He can lietve the ol and edept to a ne~ environment,

lian's specch, his clothing, and the inscenfouws ways he *rivels and
micretes,
All~g him to te freer than:
The Ea;
The Jungl: Teest and
Even
The "'ind,

Man is czpak)  of controllina th~ forces 07 nilnre more thet they
are c:xpatle of controlling him.

Bt man hes not Jemonstreted his cepeility to con’rol himself.

Aad that which » rmits hi- to fly, to vile, to shape his destiny,

Causes him to inmede »nd destroy other mun,

Thet +hich cives 30ome meny th-ir freedom cives inslavement to others.,

That +hich mekes man unicuely free,

Makes hin uni uely hirrassed,

Qur gifts 2re our demons,

Hever having spoken, the tion rules with a recas,
Har~ly roving, the sn2il chcures,

fn his nond, the fish is fr-e,

But man, prideful and elojuent menl

He disdeins the mute an~ strurcles cgeins 2 rriaticnshin with then,

He bLinds the crippled end increases thelir spasticity.

Me restrzins the veak 2nd fncompetent and querintees their infirmitv,

He envelopes tre olc #nd feetle ond ingsutes their loneliness,

He segregates the 11) end recreates thelr matii in erirftuzl
cis-Silities,
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Man anforces his re‘rivution en those vho do not speek by incer-

cerztine them,

On those tho co not think L enchaining them,

On those *ho do not conform bty cenudino them,

n those *ho vil}l not e “rcken Ly kreekinn them.

The animels hav: ferer 1fts than inan but

fever imperatives

fevrer options hut

ferer recviremonts

ferrer accomplishments “ut
fever needs,

Animzls are less civitize?d than men, Lut hey' more civilizotion,

Animzls hove less frecdom,

But the animel worid hes more freadom,

Hsnkind hes ensleved his hrothers and himself,

Some may woncer vhy I vrote this pancr, Ther> is a corpelling
Isreeli dialcque, vhere a visitor asks, ™'hy did you come here?" The
Israeli replics, "I care to Israel to forget,” "To forget vhat?” "I
forgot."

I wrote this nzper to remind those *ho have forgotten end to help
ins:ruct those vho clair not to knovs For t-ere are other compelling
verds, torn en” nurtured and, forever more, ¢ rved in the soil of Dachau:

"lemember us, Do not forcet,"

Our J:rusalem =111 La the heck vaard, And, ve must not foreet its
existence===and 211 of mankinsy ifdealogical kel raras-~-until civil-
f2ation makes it unnecessary for us to rememter,

Most of all, I vrote this paoer to remind myself, I must not for-

get.

e
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Ground Rules for Behavior lModification

Donald L, Mac!lillan

University of Californie, Riverside

Behavior modification, as a technique, has been utilized by indi-
viduals representing a2 variety of disciplines: clinical psychology,
psychiatry,social work, nursing, and education. Most of these dis-
ciplincs contact the exceptional child on an individual basis. Convebsely,
educators have attempted to abstract some of the principles learned
ocn 2 one to one basis ang apply them in the context of the classroom.
In so doing, several probtlems unique to education have arisen, Whether
respondent or operant conditioning caﬁ te used in 2 pure sensc by a
classroom teacher is 3 toplic worthy of debate,

The ground rules ennumerated belor are meant to zpply primarily
to the educatlional sctting, howmever some may be epplicable to other
settings, llevertheless, the focus of this paper is on the zpnlication
of behevior modification in th2 educ:ctional context. Another point
vhich neceds clarificetion before going on regards the cistinction
botveen theory end practice. It is not an uncommon thing to encoun-
ter 2 teacher who claims to *e using the "Haring System™ or the "Hewett
System," and yet the interpretation of wvhat Hevett and Haring have said
and how it is fmplemented may not even f2intly retemble the original
statenents of elither of these men., Cohsequently, some of my remarks

will not be valid ¢riticisms of 2he adudcates but rather criticlisms
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of their disciples. The ground rules listed are some which this wiriter
fecls should be given to prospective or in-service teachers whot?
theoretical background in learning thecory varies from meagrc to thor-
ough. Regarcdless, the possible misuse of these techniques may have
devastating consequences for the child labeled mentally retarded and
nlaced in 2 classrcom in vhich behavior modification (as interpretéd

by that individual teacher) 1is used.

Rule #ls Behavior modification must remain a technique within the
larger context of education. That is, it must remain a means to an

end rather than an end, f{n and of itself,

Behavior modification is a technique, and thercfore does not
deternine educational goals for children. Honce, familiarization with
trhavioral management techniques does not minimize the importance of
teachers being versed in vartous subject-matter arcas and develonmental
theories vhich do specify developmental stages {for example, Eriks&n,
Havighurst, and Plaget). Hernin lies the information vhich will help
guide the teacher in the detezmination of the skills a given child fnst
master in order to achieve suhscquent levels on a given developmental
hierarchy. Without a developrental framework and a solid basis in
subject-matter areas, the teacher rather arbitrarily decides what the
child rust learn.

Hewett g% a) discuss the lack of balanced emphasis on goals and

methods inherent in behavior mydification., They write:
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In general, selection of these goals is based on
a desire to ald the child in changing maladaptive
behavior to adaptive behavior. At best, these
concepts of "maladaptive" and "adaptive" provide
only the broadest of guidelines for selection of
apecific behavioral goals. 1In this sense, the
powerful methodology of the hehavior modification
approach is not matched by concern with goals in
learning, Teachers are provided with an efficient
means of taking emotionally disturbed children
someplace but are not substantially aided in the
selection of where to go. (1969, p. 523)

Without the alternate information provided in coursework and reading
in the fiwlds of child development and curriculum the "behavioral
engineer" becomes an idiot savant as a teacher,

Another danger inherent in the adoption of a rigidly implemented
behavior modification program in a school distriet lies in the possi-
bility that a child will be in a structured “engineered" setting from
the time he enters the spocial education track until he quits school
or graduates. With others (i.e., the teacher) constantly determining
the goals and the tasks, the child is never allowed to take respon-
sit{lity and initiative in the educational processs Gradually, the
number and intensity of the cues available to the child must be faded
until he ultimately directs his own bdhavior to practices which foster
the development of self-direction, The alternatives tb self-diredtion
are the antithesis of one major goal of education. That is, the child
must be allowed to develop self-direction. In a teacher dominated ¢lass-
room, regardless of how well controlled, kehavior modification is being
used to benefit the teacher ~-= not the ¢hildren. This will be discussed

subsequently.
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Bglg_ﬂzn The terminal behavior defined as the goal must be deter-
mined on'the basis of vhat is in the best interest of the child--

not the teacher. A

Ullmann 2nd Krasner state that the first question asked by the

behavior analyst is, "What behavior is maladaptive, that is what sub-

'Ject tehaviors should be increased or decreased?" (1965, P.1) The

objective analysis of tehavior might reve2l the answer to this question.
The frantic teacher, however, is not likely to have the time or the
skills to perform such an experimental analysis and therefore often
asks a slightly different question. The question vhich actually gets
ansvered is, "What tehavior manifested by the child is most annoying
to me as his teacher? When this question is answered and the behavior
modification program designed and implemented, one can only speculate'
regarding vhether it is in the best interests of the child., MacMillan
and Forness (in press) noint out that a check on this possibility might
be to ask & subsequent question, vhich is, "Is the behavior identified
as maladaptive actually interfering niih his learning?"®

Wood (1968) cites study after study which have been interpreted
to suggest that teachers, in general, are morc concerned with maine
taining power over students than in knorledge and skill transmission.
To the extent that the atove findings generalize to teachers of the
mentally retarded, the potential consequences might ke even more devase
tating since many of the rlghts of children so labeled are abridged at
the time of labeling. There is little doubt regardiny the power of

behavior modification as a technique. However, the changes in behavior
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resulting from its use or misuse may not be in the child's best inter-

ests. Wood writes:
These tecachers may often Le those against vhose
already abtusive application of thelr authority
pupils have the greatest need to ke protected.
Like many "tools", behavior modification techni-
ques are themselves morally blind, Like a stout
svord, they work cqually vell in the hands of
hero or tyrant. -Any person -of moderate intel-
ligence can, with assistance if not indopendently,
apply them v:fth orcat effectiveness for good or
ill. (1968, p.14)

:The right of the child to participate in the determinztion of
goals should not be ignored. The use of contracts in a num'er of
programs would seem to te a step in the right direction with regard
to this point. Allowing the child to participate avoids an unfor-
tunate result when it is skinped, that is having défined the child's
present behavior as inappropriate he {the teacher) plans to shape it

towards behavior he has defined as appropriate.

Rule #3: The axiom that "all behavior is learned" must not be

interpreted to mean that "all children learn alike."

Throughout courscs in the teacher preparztion sequence one theme
{s constantly harmered home:r Teachers must indivicualize fnstruction,
One is impressed in reading through the clinical literature vith the
use of tehavior modification as a therapeutic technique and with the
elsborate and creative contingencics and reinforcements devised for use
with an individual patient. The tlassroom teacher, hovever, s confronted
with somewhere telween 12 and 18 children and finds individualization of

tnstruction and control a virtual impossitility., Hence, the tlassroom
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programs based on behavior principles commonly abuse the individializa-
tion notion.

The teacher who does not individualize vill cite evidence that
schools assume that all children are reinforced by letter grades or
teacher approval, and that this assumption is an invalid one. Yet,
she will turn around and have her entire class vorking with check
marks redeemable for tangible rewards as the accelerating consequence.
Hence, the class has ALL children on check marksy ALL children receive
the check merks 2t 15 minute intervalsy ALL children are vorking on
the samé academic tasky ALL children trade in their check marks at
efither the end of the day or week, vhich in ALL cases arc redeemable
for the SALE tangible prizesy and ultimately ALL of the children ofll
go off of check marks at the same time in the year., Granted thie is
an overstatement of the case, however the violation of 2ny one of the
atove actually violates the existance of individual differences in
chilcren. Children vary considerably in the atility to delay gra:ii-
ficationsy they vary in vhat constitutes a reinforcement for themj they
vary in the speed with vhich they achieve mastery over a particular
developme 1tal stage; and they n2ed varied programs in orcer to meet

their varied needs.

Rule H4: The teacher has 2 responsibility to lead the child 2long
a continuum to more mature levels of performance, That is, the child
must not be allowed to si>gnate at a reinforcement level on the cone

tinuun telow the level et which he is capable of functioning,

In an esrlier articie (MacMillan, 1969) a tentative continuun

29
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was postulated for both accelerating and decelerating consequences.,

Moving from the most primitive accelerating consequence and progressing

to thd most mature:

(1)
(2)
(3)
(4)
(5)
(6)
(7)

food

tangible rewards (toys or trinkets)

tokens or check marks redeemable for tangible rewards
symbolic revards (letter grades or oraph)

social approval

beling correct

sense of mastery

A continuun for decelerating consequences might include (again in

increasing order of maturity):

(1)
(2)
(3)
(4)
(5)
(6)
(7)

electric shock {extreme punishment)

spanking (mild puaishment)

denial of privileges or removal from rewarding setting
verbal reprimand

social disapproval

being intorrect

self-disapnmintment

Nhereas much writing in the educational literature deals with the

sequential steps necessary to direct a child from on2 level in any

subject-matter field to the next sted, preclious little in the btehavior

modification literature has dealt with the movement of children from

one reinforcement level to subsequent stages. Skinner (195)) recognized

a reinforcement continuum, however little systematic research has been
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done on this topic. Hewett (1968) postulates an hierarchy of rein-
forcers within his rationalc for the "engineered classroom", but again
1ittle verification of his steps has appeared in the literaturc,

This writer has observed in classrooms vhere a teacher has had
the entire class on a check mark systenn for a period of tvo years.
When one of the teachers was asked vhen she was going to start moving
the children on to subsequent levels, her response was: ‘'Why, I'm
not going to fool around with something that is working." Such a response
reflects the danger mentionéd in Rule M2, Obviously, the check mark
system was for the teacher's convenience, not the children's.

If one of the major go2ls of education set for all children is
to get them to be self-directed learners, they must move along the
reinforcement continuum. If not, learning outside the formal and
supervised classroom is unlikely, The teacher must undertake to pair
those accelerating consequences with consequences higher on the con-
tinuum. Through association the more mature reinforcers should take
on reinforcing properties, For example, if th2> child is considered teo
te functioning at the token or check mark level, theneach time the teacher
provides the token or checks they can be graphedy each time the graph is
filled in the teacher should give socizl approval. In so doing, the
child's response to reinforcements is shaped in somcrhat the same manner

his tehavior is shaped by relaforcing successive approximations,

Bule #5: The behavioral engineer should recognize that certain of
the constructs utilized ia behavior rodification are reductioristic

in nature.

Rather than going into great detzil here, the reader is referred
to ah artisle wvhich will 2ppear soon in Exceptionel Childzen by this
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writer and Steven R, Forness. In that article considerable detail is
devoted to outlining the ways in which the behaviorists have reduced the
concepts of leaming, motivation, and reinforcement to the extent that
they can not encompass much of the experimental work in the field.

Briefly, a view of human learning in terms of discrete, operational
steps ignores the inherent logic in the material .o be learned. Gagn{,
for example, contends that the nature and structure of the task which'is
to be learned is of greater importance than the principles of learniné
such as reinforcement and practice. The behaviorists' operational defin-
ition of learning ignores much of the research on children's
learning reported by Plaget and his associates (Flavell, 1963),

Defining motivation in terms of the manipulation of consequences
contingent upon the organism tehaving in a desired fashion ignores the
sources of motivation described bys Piaget (Hunt, 1961) regarding the
“match" Letween the schemata of the child and the tasky Festinger (1959)
regerding stimulation~seeking tehavior arising out of cognitive inconf
gruities; Harlow (1949, 1953) regarding the appatent innate curiosity
drive; or White (1965) regerding competence motivation. All four of .
these noted psychologists, based on extensive reséarch, describe intrin-
sic sources of motivation found difficult to explain vithin the context
of learning theory vith its emphasis on observable and measureable tehavior,

By defining reinforcement as "a stimulu§ which increases the like~
1ihood of a response™ a separation of natural and artitrary reinforcers
is fostered. Fnrster (1966) ptovides an interesting discussion of this
separation, and in conclusion opts for natur2l reinforcers whenevet pose
sible. logically, it follors that if a child becomes 3icustomed to having

his reading reinforced by check marks his behavior (ie, reading) is not

O
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likely to gencralize to settings outside the classroom, since his natural

environment is not likely to reinforce reading with check marks,

In conclusion, the extensive research on behavior modification
has revealed a number of useful techniques for changing behavior. When
anplying these techniques in an cducational setting one must recognize
the unique situational variables and deal with them. Dehavior modi-
fication techniques must be viewed as a supplement to other educational
tools -= not as a substitute. The ground rules specified in this

paper will hopefully provide some guidance to achieve that end.
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BEHAVIOR MODIFIC,.TION ~S AN EDUCATIONAL AMD TRAINING TOOL
Steven R, Forness
University of California, Los Angeles

One of the more videly quoted definitions of behavior modification
and that which ha: been implicit in our discussion this afternoon is
that of Ullmann and Krasner. "...the application of the results of
learning theory and experimental psychology to the problem of altering
maladaptive behavior" (1965 p. 2} It is a definition with considerable
latitude. It describes, in essence, a tvofold contribution of behavior
modification to the problem of mental retardation:

1) the menipulation of consequences in changing behavior,

2) the apnlication of systematic observation to education
and/or treatment.

In my ovn ficld of special education, behavior modificaticn has been

either suspect or somevhat misused because many teachers have focused

on tangible rewards and failed to appreciste the implications of systematic

observation, |
I am reminded of a story about an American soldier curing Vorld

Var II vho vas searching for a seat on a very crovded British train,

Heavily lacden with duffel bag, he had walked up and dovm the aisles

till at last he came to a compartment where only five of the six seats

were occupied by people, On the sixth, however, sat a small bulldog

next to a portly and very imposing British matron. Inguiring politely

of tre matron if he might remove her bulldog and take the vacant seat,

he was met with the stern and stiff-lipped retort, "Don't touch the dog!"

Qo
A
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Considerably abashed, he closed the compartment door and continued .
his search elsevhere. Sometime later, having traversed the entire 1ength
of the train with no seats to be found, he made his angry way back to
the compartment, only to be met with the same rebuttal, Patience at
an end, he exploded into a lengthy virade, making no little mention of
his fatigue, his unfulfilled search, the heaviness of his duffel and the
fact that he, an American, had helped to defend British lines only to
be pre-empted by a bulldog. Goaded further by the femiliar rebuttal,
he seized the dog by the scruff of the neck, lowered the windotr and
hurled the poor creature out into the passing night,

There was complete stillness in the compartment, as ornly there could
be after such an unseemly performance, After some time, hovever, an
elderly British gentleman lovered the newspaper over which he had kbeen
discreetly regarding the situation, Relighting his pire, he calmly
remarked, "You know, young men, you Americans go about everything the
wirong w2y, You drive on the vreng side of the road, eat vith the
fork in the vrong hend, and noi,..now you've gone and throvwn the wrong
bitch out the windowi"

I suspect that many tecchers have thrown "the vrong bitch out the
windovr ," Teachers arc overcoming their apprehension about the be-
havioristic epproach as being strictly impersonal, manipulctive and
mechanistic. '"het they retain in their growving enthusiasm, hovever,
may be an overemphasis on !1 & if's, check mark cards, and other external
trappings of beh-vior modification,

I suggest that tangible revard systems are not those aspects of
behavior mocification which may have greatest impact. Its ultimcte
contribution, particularly in mental retardation, and one that teachers

often neglect {or throw out the vindow) are those technicu-s vhich help
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teachers be more systematic with a variety of methods they already use.

The Teacher as Researcher

The behavioristic approach has generated a great deal of research
into the efficacy of teaching and classroom management strategies (‘’helan &
Haring, 1966) and, by necessity, has introduced research methodologies,
particularly systematic observation, into the classroom, Of particular
value to teachers and school psychologists is the technique of recording
and charting of behavioral data. Charting consists of recording the
freouency of behaviors over a period of time on a graph or chart in
order to determine kehavioral trends. It is 2 technique originally
conceived I supnose by laboratory researchers but it has a number of
levels of sophistication, and teachers may adopt and develop their
own format to bring similar precision into the clussroom.

By vay of illustration, let us suppose that a tezcher has in her
class a retarded boy with a number of behavia problems which tend to
interfere with ¢lassroom learning., Such situations often appear over-
whelming unless broken into comnonents. The teacher selects out-of-
seat behavior as the first component she vill attempt to dezl with since
she decides, at this point in time, it is the most disruptive. Before
attacking a problem, she must first decide hcw much of a problem exists.
The boy is obviously not out of his seat 100 percent of thc time and
possibly not during every period of the dey. Certain conditions pre-
vail. Thercfore the teacher must determine during vhich periods or
activities the out~of-seat behavior occurs as well as the frecuency and

duration of the behavior.
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On a chart of her own design, she puts a check each time the boy
gets out of his seat during in-seat activities, Should she wish to re-
cord duration of the behavior, she could place a number repres»nting the
actual or estimated number of seconds he remained out of his seat.

The chart can be divided by squares representing, for example, each
activity throughout the day cr the dey broken into fifteen minute geg~
ments. By piecing together observations of charts over a number of
days or transferring a.l the data to a single graph, certain trends
might become become obvious. For exsmple, the teacher might observe
that checks appsar most frequently during the first fifteen minutes of
the nine and ten o‘clock hours and perhaps not &t all during other
hours.

A behavior problem thus brought into focus is much easier to at-
tack with an intervention strategy since the target becomes limited to
certain naorameters. The teacher can seck for entecedent or subsequent
events which maintain the behavior during those periods much more easily
than aiming in shotgun fashion at the entire classroom day.

The chart may then serve as a baseline against vhich to measu:e
effectiveness of behavioral intervention. Suppose the teacher discovers
that these two periuds, by coincidence, have been devoted to indevendent
seatviork., She hynothesizes that the ralative lack of structure associated
with independent work might be sarticularly difficult for the child to
handle and that he needs further motivation in the form of teacher
attontion. The teccher could structure the situation in such a way that
she comes to his desk twice each period to chec): his work but ignores
him otherwise. %thile checking his vork, the teacher also makes it @

point to praise him for his performance and ‘ehavior. She thus gives
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him systematic attention he can count on, The tescher then continues
to record frequency of out-of-seat behavior as before. A decrease in
checks during the two periods confirms the above hypothesis and demon-
strates the effectiveness of the teacher's strategy. If no decrease
is observed, the teacher abandons the hypothesis in fevor of another
or searches for an alternative strategy and repeats the process,
Cbvious variations of the technique are possible including having
the child chart his own behavior or even, perhaps, chart similar Le-
haviors of other children {Patterson 1965), An advantace of either
method is that the child, in labelling the behaviors, is forced to an
awareness of misbehavior and in effect “thinks twice" before acting.
The cunulative effect of charting is precision, There are, as
I have said, a wide raenge of charting techniqucs and for the more nre-
cise method of pinnointing behaviors I must yield and refer you to the
people of the Experimental Education Unit of the University of Washington
(Cohen anc Kunzelmann 1969). But even vith a simple paner-and-pencil
tally shect, the teacher, like the cducational researcher, comes to
base his decisions on objective evidence rather then speculetion.
Charting of behavior is quite helpful in teacher education. It
is often misleading for a teacher to rely on her ovn on-the-spot judg-
ment in making educational decisions. Since many things are happening
in the classroom simultaneously, it is difficult to process meaningful
information on a single problem, A certzin amount of reduction has to
occur., If she has been trained, however, to look for end record, only
certain rredetermined behaviors, she can go back after class and inspect

the chart et her leisure. She may discover trends of vhich she may not
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have been aware "in the heat of battle" 2nd be then able to make de-
cisions based on deta. In a sense, charting enakles her to stand mo-
mentarily outside of herself and look back in upon her ovn tesching
stretegiocs.

With such observation techniques, the teacher then has at her
disposal & valuable tool with vhich to approach a variety of classroom
problems and with which to initiate and evaluate a varicty of classroom
strategies. Bringing data (and not just a hunch) to bear on classroom
transactions has been a prime contribution of the behevioristic ap-

proach.

The Teacher as Reinforcer

A related contrikution of behavior modification as an education
and training tool is to enhance the effectiveness of reinforcers wvhich,
as \vas indicated in the previous paper, are available in the natural
environment and are used daily by nearly every classroom teacher. The
misfortunc of both children anc teachers alike is that these reinforce-
ments are seldom used systemeticclly, and their effectiveness is there-
by missing or consicderakly diminished.

A numter of stucies have demonstrated the poverful effect of teacher
attention on student peiformance. One of the most videly cuoted vas
done by Zimmerman and Zimmerman (1962) on spelling behavior. In a sense
it is a classic in the field and concerns a boy vho zppeared to have
difficulty in spelling and, when called on, would flounder and have to
be urged end prodded by the teacher. The teacher's resnonse (giving
attention) was viewved as actually reinforcing the child's misspelling.
The child was receiving the teacher's attention (urging and prodding)

vhen he miss-elled the word, and he supposedly continued to do so in
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order to maintain that attention., The teacher was instructed to ignore
the boy unless he spelled correctly. After triting the vord incorrectly,
he looked for the teacher to correct him. The teacher, however, continued
working at her desk and i~nored him, After a neriod of waiting =nd
misspelling, he began to spell the worc correctly. At that point,

the teacher looked up, smiled 2nd gave him a word of cncouragement,

The subject eventually responded to the contingencies and the adaptive
behavior (correct spelling) was increased and maintained as a resultb

of selective attention.

Teacher attention is narticularly imvwortant in the area of mentel
retardation if ve note Zigler's motivationel hypothesis. Zigler (1963)
found that institutionalized retardates tended to nersist longer on &
monotonous task than non-institutionel retardates as a function of
social reinforcement. A study by Jack Gewirtz and Donald Baer {1958
indicated that cven for normal children, being left clone in a room
for twenty minutes, as op~osed to spending the sam~ amount of time
talkin~ vith the exnerimenter, had a merked effect on the power of
verbal »~raise in a tatk which folloved immediectely. When one considers
that impoverished environments are ty»icel among the general pupulation
of retardates (Hurley 1969), teacher attention would appear to be sub-
stc1tially reinforcing even for retardates in community school settings.

It is helpful in training teachers to point out certain aspects of
their attention. Even though the attention is unpleasant, it may “e
perceived Ly some kids as better than no attention at 211, As Becker
has pointed out, for some children, the only teacher attention received
is that vhich follows misbehavior, anc the teacher thus uninowingly

maintains such behavior (Becker, et al. 1967).
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It is of further interec:" to note a possible "snill-over" effect
of teacher attention. In a study by i‘ctanis (1967), subjects vho were
not themselves the object of verkal nraise by an exnerimenter, increased
in task performance as a result of sittin~ next to a partner vho vas
praised, Teachers, of course, should ke aware of this "ripple effect"
and its impact on their own classroom.

In a sense, the degroe of attention is important. ''e found in a
recent pilot study with pre-school retardates (Forness and Saltzman 1970)
that systemetic physical contact had nearly as great an affect an |
task performance as food. Patting or rubbing a kid on the neck or
head was reinforcing but hugging was even more rewvardinc. Although
verbal nraise, friendly looks, smiling an hugging are used by most
pre-séhool teachers, the behavioristic approach seeks to increase ef-
fectiveness by helping the teccher use these more systematically as

a consecuence of behavior.

Conclusio

It is unfortunate that behavior modification is not consistently
included in education courses for teachers of the retarded. It is perhgps
even more recrettable that it's not nert of the curriculum for all
teachers. It is the regqular class teacher who, in most cases, inititates
the process vhich eventually pins the official label "retarded" on the‘
child in the form of speciel class nlacement, Iliany such rétarded children
may be casualties of "the system." I am sure there are a number of re-
tarded children who might never have been relegated to special class
placement had the classroom environment been different - more predictakle,
systematic, individualized - had perhaps she, as well as the special class

teacher, held the behavioristic approach: If the kid's not learning or

behaving, it may not be his fault; it may be mine.

ERIC 42




Forness 20 iﬂ

REF "REIICES

Becker, ',, iiadsen, C., Arnold, C,, and Thomas, D, The contingent use
of teacher attention and praise in reducing classroom behavior
prohblems, Journal of Sneical Education. 1967, 1, 287-107,

Cohen, ii, and Kunzelmann, H, Instructionzl program for ninnointing
movement cycles, Exnerimental Education Unit, University of
Y!lashington, 1969,

Forness, S. and Saltzman, S. Effcct of physical-social contact as re-
inforcement, Paver presented at California Education Research
Associstion, San Francisco, Fekhruary, 1970,

Hurley, R, Poverty and mental retardation. ilew York: Random House,
1969,

!clianis, D, lMarble-sorting persistence in mixed verbal incentive and
per formance level pairings. Amerjican Journal of Mental Deficiency.
1967, 71, 811-817,

Ullmann, L, ond Krasner, L. Case studies in behc¢vior modification.
New York: Holt, Rinehart, andg '!inston, 1965.

"'helan, R. cnd Hering, N. lModification and maintenance of behavior

through systematic application of consequences. ZExcentional Children.
1966, 32, 281-289,

Zigler, E. Social reinforcement, environment, and the child. Amexrican

Journal of Orthopsychiatry., 1963, 33, 614-623.

Zimmerman, E, and J, The alteration of “ehavior in a special classroom
setting., Jourpal of Ex-cerimental Analysis of Behavior., 1962, 5
59-600

Gewirtz, J. and Baer, D, Deprivation and satiation of social rein-
forcers as drive conditions. Journal of Annlied Behavior Analysis.
1068, 1, 1-12,

Acknovlcdoment, This namer vias sunported in nart by U.S. Office of
Education Grant OEG-0-9-141269-3366 (031) and NICHD Grant HD 04612,
Ilental Retardation Center, UCLA,




21

"1S JEASURE!ZI'T OF ADAPTIVE DEYAVI(R HELPFUL FOR PRO 'RA.TING?"
Earl E. Baslthazar, Pnh. D.

Central “isconsin Colony

Any topical discussion which deals with the subject of programming
behaviors must be a challenging one, It is especially challencing vthen
one is concerned with institutionalized residents who are in the more
severely m:ntclly reter'ed ranges. It is felt bty some that behavior in
and by itself in these cases is not importcnt, that acults and children
alike should be perceived as "sick" infants vho shovld ke fed, clothed,
and "mothered" in as physicelly attractive setting as possible.

In consicderinc these casese there are even rore difficultices, Cer=-
tainly one c¢ifficulty, vhich touches upon not only the morc soverely
reterded but all levels of retarcation es vell, is the rcfusel to con-
sider specific aspects in progrem development. ‘e hezr of beha' ioral
mocdification of specialized training and educational wrocedures, and so
forth. i'e alco hearof such terms as "multicdisciplinary," "interdisci-
plinary," and “"communication." These are inmportant subsidiary concepts
in program development. Often little more than lip service is paid to
them, As a result., there are few instances of routinely applied, vrork-
able, therapeutic, residential progrsms vhich can ke objectirely -easured
and eveluated,

Therc are, of course, many reasons for the absence of resiceritial
behaioral programs vhich can ke developed along objectie and systematic
lines. ilecligible institutional bucrgets, very linited werd staffing

patterns, lack of cnppropriste supervisors, as vell as a fair numker of
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underlyinc motivational variehbles contrikbute 2 share to the lack of pro-
grams in adaptivc kehevior, Gronted the truth of these statements, there
is yet the need to provide objective and systematic methods to develop
behaviorel progrems for institutionalized residents and to measure and
evaluate their effectiveness,

OQur purnose, hovever, is not to rcform this stete of affairs. Rather,
it is to provide prototypes to estzblish, meazsure, anc objectively eval-
uate rosidential nrogrems. These prototypes or procrsm models are designed
to azcomodete more severely retarded residents and vould specify applird
research procedurcs for program develomment in residential institutions
as vell., To accomplish this, we will present severcl paradigms. The
first paradiom describes an empiricel method to develop end evoluate
rovtine resicential clinical prorrams in adantive behsvior. The second
descrikbes a number of research nroposals which »rovice criteria to develop
more complex programs in order to improve adantive behaviors in the more

scverely retarded,

=3

l'etho

To accomplich this, we beaen by developing an extensive ite pool
of the beheviors of ambulant severely and profounrly mentally retarded
resicents at Central Wisconsin Colony., This resulted in the Central
Wisconsin Colony Scales of Adaptive Behavior., Using the method of direct
o:servation, the behaviors vere subsequently broken cecwn into sepcrate
categories: a) those representing functional incependence, or eating-
drinking, dressing-undressing, and toiletin: skills, or what is now Form

I of the CWC Scales; and b) those vhich represented social coping kehaviors



or Form II of the Scales.

The rav cCata Lhich vere ohtained fron the obscrvations wers ¢
transformed into simple lincar and into more co:nlex sciles, A detoi - d
account of the statistical procedures involved in these transforrat:
are reported elsevhere. (See Bzlthazar & Ennlish, a, b, and ¢). |
scales were designed to te administered by rater technicians who ¢

specificclly trained for the purpose. Plecse remember that the ro

technicizng provided evelustion services vhich were jncependept froi tnosg

rendercd by tresiment persopnel. To cchiove o"ject'vity, the technicicns

vere ot involved in rocifyinn behaviors, nor in any way were they con-
cerned uith treatinc or triinine subjects. Except for the toiletinc sceles,
the technicians nrovi-'ed date vhich vere tesed u-on cdirect otservation and

did not rely u~on verbel report. (B:lthazar, & Znclish, 2, b, and c).
LTLIIS PRIGIDLRTS

Orjentsiion and Pre-bipseling Stuciest OQur first ficure cescribes an input-

foodtack system vhich provicdes the basis for coutine clinic:1 studies,

Put Figure 1 akout here

In general, tho reter tecins his eveluction procecures by observing
the subject or subjects Lefore baseiine erministration studies are mace,
The purpose of these prelizinary or nre-baseline studies is to acquaint
the rater technician with the subject(s) and +ith their behaviors, and
also uith spacific vare procecures. The orientation or nresbaseline sturies

petnitied preliminary progren planning on the part of ntofcssional persons

nely entouraced contacts tetreen vard personnel ane ~tofessional staffy

16
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and provided a deciston-making Lasis regarding the selection and matching

of subjects ‘or incivicuel anc group studies.

Baseline Evaluationg: After these preliminery proc~cures, the sccles

are acministered. The technician then scores the deta for profilins nur-
poses. Frequently, the technician supslied either ditioed handouts shoiing
graphs of the profile scores, or prepares the scores for visual presentation
usinc an cpaque projector,

The profile scores used in the baseline stucies represented, as ve
have sz2id, a continuum of eating-crini:ing, dressinc-uncressing, and toi-
leting skills, as vell @s socic!ly acaptive behaviors. The nrofile scores
themselves expressed very fine dimensions and broad rences of these behav-
fors. The specific nature of the subscele items therefore facilitated

selection of terget or terminal beheviors by the professional staff,

Selection aq¢ lnterpol:ction of Procramst The professfonal staff also

undertook 2t this point to choose 8 particular procran to mocify or change
the behaviors vhich are expressed by the profile scoresy and vere resnohe
sible for decisions recarding ¢11 nhases of treztment, Progrem respon-
sibility was proviced ty interdisciplinery progoram steffing cormittees

or Sy a orocram coorcinator. (¥e have ciscussed the nature and role of
interdicciplinary staff cormfttecs elserhere (Bal hazar & Stevens, 1966),)
Bricfly, such cormitiecs vere concerned ith the choice of procram <hich
included onerant concitioninc studies, milieu therany, conbinztions of

these, or sone form of snecialized treinine. Judoments tegarding progran
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effectivenoss vere held in abeyence until retestine onzrztions rvere

completed,

]

Prooram ivaluation: Once the trcatment coals rer: selected and a2 pro-
grems thoucht to be enoyronricte to then were developed, neriodic retesting
vas provided¢, Procrim evaluction consists of mcdsuring differences in
pexfornances <n-” these are seen as critical detcrninants of nrogram
effectiveness, The ratina en” interpreteztion of lLichoviors ver- sunervised
by trzinec psycholocists. The psycholocist vras ¢ member of the progrem
steffinn committee,

“hen the profile scor-s 'hich vore ol:teined from retesting consis-
tently expressed stable Cifferences fin the predicted direction, then
procran cffectiveness a5 hynothetically inferred, If such vere not
the case, the ratestine d2ta furnished ¢ basis for fcedbacl and procrams

vere redesicnec an” modificd accordinaly,

Pror~rs; Developmentt To achieve cccurcey In mecsurine~ elfectiveness,

the professioncl staff acninistered the seme progroms to cifferent croups
of sinilar subjects. Subjects coulc be classified in this nanner "y
using profile scor:s thich vere sroviced 1ith 2 specific coding convention
(Bz1thazar & English, 2 and ¢). @ith repccted "tests” of this nature

and vith aveiletle supportin- cate, the progrems could then be rather

inforrally "s:ockpiled™ for future ute,

& Procr t Fi-uvre 1 provices op-rational sequences
vhich are analogous to an input-feedtack systerm. The oper:itionsl sequen-
ces denieted by the parcdion in Ficuvre ) sre interdepercent and are designed

to provice data for rore routine ceclston-making,
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Sumerficiolly, it is true that the parcdicm in Figure 1 may resemble
siniler mocus oper:ndl in sone residential instituiions., There ere hov-
ever, sone ciffercnces in objectivily between sresent procedures and those
procedures +hich are convantiona'ly represented in current institutional
practices, The criticcl decision points in Fijure J are besed directly
upon bzseline performance ¢ata vhich provided the criterie for making
judgments. This provices 2 difference tetween precent procedures and

those occurring in resicdenticl instituiions,

CRITIC.L DECISIO'-IAKINGs te mi~ht at this point ask the question as

to vvhat criticcl decisions are to be macde In order to mecsure pro rams
in adaptive Lehaviors more extensively. As e sce it, criticel decision
factors comprise four main types or categories, as follovs.

(1) pecisions Involving Individual or Grouo Studiesy Gcdparily
there is little cifficulty in choosing tetieen indivicual or group
stucies. Fhen creup stucies become the objective, additionzl Juftiwents
must be mare in many instances to ohtain sufficient data so 3as to cquate
experimental anc control croups. To conpare incivicuals vithin groups,

a cood ceal of specific infosmation is re uired, Ythen Zroups ere r.asched,
as it sometimes occurs in the literature without the benefit of sufficient
data, matchin. is often superficial and is more 2pparent than real.

Horever, vhen the availszble behaviorsl cata are copplete, decisions
rust be macde regarding the selection of the criticel veriebles to te studied.
Additional cecisions must bte made of a sinmilar nature regardiny the homo-
geneous orouping of subjects for further investications. Often grouping
or placement ptocedures in residential wards are cuite superficlel, ace

complished on the basis of age, sex, and 1Q alone. In using Forms 1 and
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11 of the Central Wisconsin Colony Scéles of Adantive Behavior, hovever,
matching ccn be accomplished by employinc the profile scores, using five
individual categories of eating; or providing profile scores represcnting
dressing-uncressing and toiietin~ Lehaviors, as 'ell as those vhich utilize
a variety of socizl coping behaviors. Oktviously, in employing so many

behavicvral dimensions, cecisions must be mace regarding their selection,

(2) Redesioning anc_iodification of Procramg: Surely, critical

decisions in this category are among the most crucizl anc important to
progran development and evaluation, Such decisions should be based, vhen-
ever possible, upon objective neasures rather than opinion or nrecedent,
The redesigning and mocdificetion of programs should te based upon empiricel
findings, using performance data as the criterion. Chanses in program
then should be Lased directly upon measurable chenges in performance
levels, Subjectivity in decision-meking v:ill occur, howvever, vith respect
to the judgments regarding the size of increment vhich represents perform-
ance change, cven though the scores may be in the appropriate cirection.
A number of cuestions may te asked regirding the ratter of subjectivity
here. For example, is the increment of sufficient size to warrant encorse-
ment of the procran? Is it too small? Should we use non-parametric or
paramctric statiszics to employ tests of sicnificance to measure differences
in performante levels? And vhat does statistical sigonificance really
mean vhen it is user to measure critical differences in acaptive tehavior?
Actually, the answers to these questions, or at least a partial
ansrer to thenm, 1ies in careful study of the nrofile stores thasselves,
employing 2s ve must the constructs vhich are obtained from studies of
leatning and reinforcement. Again, the ansver to the problea is eapirical

anc experimental.
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(3) 3taffin~ Pattern Recuirementsy General anc Swegic) Treining

lleedst These are combined, since they are governed Ly very similar
principles. Certainly, ve think it extremely inmportsont, vhen plinning

or develoninc programs, to have obje-tive measures of progren steffing,
or manporer recuirements. A frecuently used method to cetermine manpoer
needs in resicentizl institutions is provided by time-and-motion studies,
The ultimate murpose of these stucies, vhich have becn Lorro-ed from
industry, is to elinincte unnecessary and rejetitious vork procecures,

to simplify an¢ stendardize task operctions, to integrate anc organize
effective ror®: output, and to improve :ork environments by redesicning
then,

Althouch the in:ention in using time and motion studies uncer these
circumstances is often a worthy one, it begs the question because there
is little knovledge regarding the aporopriatencss of the program. Unlike
fncustry, knov:ledge of production and quality con'rol in manufacturing a
procust is missing, There is no resl evicence concerning the effectiveness
of the prorrcm under study.

ileverthcless, tie value of minnorer studies becomes evicent vhen
the value of the nrogram is known. Once this has been ascertained, man-
pover or staffing pattern studies can provide apnropriate rependent variatles
for furth-r investigotion,

To a considereble extent, this principle also 2pplies to needed in-
service treining levels. 1n order to develo» progrems, it is necessary
to know the recuitements fo specialized and general in<service training.
Hov lony vill it tazke, for example, to train three aices to become pro-
ficient in operant cohditioning techniques? !'‘hat are the a propriate
training levels for vard personnel vho are rcsronsible for the general
care of the tesident?

o
z)»l
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(4) Stochpiline: Cedinn Convontion: [ats Processing: And, finally,
to complete our cxritical dcsision-making list, ve come to the matter of
stockpiling progrems. The Orinary purpose of stockniling is to 1stablish

a reservoir or pooi rrom vh:ch appropriate, empiricelly tested procrams
may be dratn, To idintify such progrims, hovever, it is necessary to
employ a codinc convention vaich is based upon the profile scores, ‘e
have developed a ccdiry convention for tais purpose (Balthazar & Enclish,

a and ¢). A codinc sy::en ry also be established for cating-drinking,
dressing-undressing, e:d toil~*ingy Bchavioes without difficulty. iioreover,

the codirg convention rma ke olepied casily for keypunching and stored in

a centrol location Jou rotrzsial purpores

Lo 5Y5T™ FOR ML UVICAL MOGTSIQNIYETIG: Figure 2 reintro-

i«
-t

dusas the fes¢back “ci.opi vhiich provides the hasis for critical decision-

F P L

et Filgaie 2 obe s here

P T L I Y P et

Mote that i .. . t.p.roni: (he att.apt o ccrrelate criticel decision-
making poiris vith 1 oprriticnal procadures vhich vere delineated in
Figure i. &% s 2 21,0 depisis ¢ mucn i-ove scphisticated arrangement
than that depirtei in Ji¢ 2 i, s nce v ate concerned ~ith the baseline
tehavioral ¢ re-zior~ freava<ch ve -an pitech a number of experimental

and control oroeups,

Gropp Studies_a:-d Basaline £:a)yaticast Por this reason, Figure 2 depicts
not 10utine ciinicsl operations, as does Figure 1, but it represents the

possibilities for more complicated reseatch progrems. Flgure 2 is esuch

ad
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more representative of the operctionsl procedures vhich are necessary
for ;tockpiling; and it cescrikes operetions vhich are essential to pro-
gran development, if ve arc to te"e institutional programning seriously.

I think that this is rather a besic point, It vorrle appesr to nme
that the rec) contribution of institutional procrams is in direct pro-
nortion to the benefits they hring visebly to the residents. It vould
scen also, that the criterion for evelustion should te determin2d by rather
basic, steble changes in behavior, And by Lehavior, we mean changes in
functionally independent skills end/or interpersonsl co>ing behaviors.

But a certain degree of experimental rigor is necded to measure these,

We need, for example, to control for 2ge or maturational factors, for
"placebo" effects, for changes in environment end in treatment for
"Hawthorne" effects so-called, anc so on, Controls of this sort are
essential in messuring adaptive behaviors and are cerived in part from
careful grouping anc matching of subjects. HMatching, or equating subjects,
in terms of control and trectment groups rust utilize the data 'hich are
obtained from the bascline evaluations. GCtviously, program evaluation
must thereofore derive from retest scores vhich indicete substantial and

stzble differcnces in performance,

Proaram Eveluation snd Redesiopina cnd jiodification of Proorgme: Clearly,
ve no- rofer to the most bisic and fundamental of cecisions, those regard-
ing the v:lue or worth of routine programs in 2 given institutional settinc,
Undoubtedly, such cecision-maing represents a most provocalive aspect

in our presentation., Hovever, little has heen done, if anything, to
thotoughly test routine institutional programs. Iluch has been accons

plishec, hovever, in testing the apnlicetion of cert:iin thereples in

e
<
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specializcd settings incependent of the institutional settinos., But
lacking facility in multicisciplinary relationshins, in professional
supervision, anc in levels of communicction betueen viard and superviscry
staff personncl present, [ormicatle obstacles to the development and
apnlication of remecial programs have occurred vhen procrams are annlied
on routine basis. The point Leing presentec here is that it coes nect
really matter hether or not a program will work under highly specialized
conditions. Rcther, it is importent thet objective research be accomplished
so that it can provide innovative but vorkable residential procrams on 2
routine, dey-by-ccy basis. Along these lincs, we sutmit that one vray

to acconplish this is by providing prorrems vith a tuilt-in system to
evaluate and modify them vhen necessary. Once this is done, a number

of cdecisions can Le made.

Proqram Develonmenty Staffing Patternss Stockpilingg etc.: Haturally,

enpirically verified programs 2re extremely valuable as 2 basis for
studying the effects of staffing patterns upon profile scores. Once 2
program has been proven to te effective for specificelly identified
subjects, it cin serve as a dependent verickle, since the profile scores
will vary or remsin rclatively stable vhen ve changethe number of staff
menbers.

Before this can bte accomrlished, however, it will be necessary to
eveluate training levels. Herc, we may employ a separate rating scale
to obtain judgments regarcing their levels of generzl or specialized
troining as tequired, Once these ritings are availeble, anc this 1ould
include dats tegirding the val:  of the program, en sxparim ntel basis
is proviced for evilu:zting toth steffing pattoras anc heeded training

levels,

O
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Certainly, specific knovledre of these events is helpful in stock-
pilin- pro-rams for future use. Knowledge of the stability of the profile
scores under chenging environ-entel concitions and the sintlerities of
the scores in appropriately classifying subjects are essentizl to these
operations, Regarding classificction, ve hove spent sorme time on this
subject for this purpose (see Balthazar & English, 1969 a, b, and ¢y

Balthazar, 1970),

Discussion

Finally, ve come at last to the question as to vhether or not ve
think that the reasurerent of adaptive behcviors {s helnful for pro ram=
mins. On the basis of our previous remarks, the ansver fis obviously,
yes, if ve proceed carefully along experimentel 1in2s to measure, clas-
sify, and eveluate such beheviors., We fully reclize that under prevailing
¢ircunstonces, in most resi-ential institutions, it *ill not be easy.
Unless -0 successfully apply experimental findinns to desicning ward
procrams, our approcch to program development will Le superficiel,
Critics of on-going resicdenticl pro-rams may 'ell be richt in their as-
sertions that the substance of such projrams are more apparent than real,
and provide face validity at best. The actual criterion for present
residential nro-ramhing vill continue to be that vhich will sell, that
vhich is politic, anc vhether or not it will continue to please 2 pre-
vailing pover struct: . e«. On the other hand, ve must face the challence
also as to our capability in applying the knovledge o make alternative

methods in nrogr:n development possible.
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The Mental Health Technician {Associate) In
The Psycholegical Service'
Sherman Yen, Ph.D.
Henryton State Hospital
Henryton, laryland
Introduction

The critical need for mental health manpovier has been long
recognized (Alkee 1961). Hunter, et al. {(1962) urged for an
imaginative and a novel soluticn to meet this need. In recent
years, the notion to train mentel health vorkers at the under-
graduate level has been videly considered by both mental hygiene
experts and high learning institutions. ‘Jellner (1968) pointed
out that in order to meet the shortage of mental heelth personnel,
one of the possible solutions was the development ond utilization
of the Mentzl Health Technician or Associate. Academically, the
mental health technician program developed generally under two
categories: (1) the programs which were developed by the com-
munity (Junior) college lead tc an Associate of Arts degree, ond
(2) the programs which were cdeveloped by the four year colleges
lead to a B.S. degree. One of the pioneers in the development
of training program within a two year curriculum was introduced
by Hadley and True {1967) at Purdue University. Thc conference
on "The Comaunity College in Mental Hezlth Trsining" conducted
by Southern Regicnal Education Board (1966) apparently facilitated

the interests and the program development for many community col-
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leges in the region,

Since the tental Health Technician (MHT) programs are fai..™ now
and the gradustecs are few, the exact functions of the IHT in a
particular service are not clearly defined. The majority of the
reports are limited to either a ~roposal format or limited to
some functions within the framework of a particular agency.
Vidaver (1969) stated that judging from the curriculum design,
the MHT's have acquired with some rudimentary nrofessional skills,
such as, interviewing, consulting, and acting as liaisons between
different agencies. McPheeters (1966) suggested that the MHI can
function well in the area of working with individual patients,
administration, rescarch, etc. Stewart (1966) propose. that with-
in the social scrvice frame of reference, the MHT could accomplish
tasks, such as, interviewing the patients and their familivs, and
collecting background infermation. In a perhaps more psycholo-
gically oriented prescntation, Wellner (1968) identified five
particulasr functions of the IMHT; interviewer, counseling-psycho*
therapist, expeditor, behevior engincer, and rescarcher (or re-

scarch assistznts).

Function
The present discussion is based unon my retrospective ex-
perience as the past Chairman of the Field Supervision Subcom-
mittee of a MHT advisory Committee from one of the community
colleges in the Baltimore area and the accumulated supervision

impressions of a group of MHT trainees in the psychological

60
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service of Loth a state hospital for the mentally retarded and 2
comprehensive pediatric clinic in the community setting., It should
be pointed out that while come of the MHT's functions in the psycho-
logical services ore exclusively nsychologically oriented, some of
their functisns are commonly shered by other service disciplines,
such as, psychiatry an- social service.

L. Intervicw. The utilization of interviewing teckniques
is onc area vhich the MHT can most effectively function., My ex-
perience is that the VMHT does not necessarily have to conduct
brief, and impressionistic intarview, but, rether in depth inter-
views, such as icdentification of the intellectual functioning
level, the language 2nd communication ability, emotional develop-
ment, and the understanding of the integrative patterns of a
patient, At thc initial stage, some guidelines arc useful which
is not essentially different from the on-job=-training for a
highly trained psychologist at the sazme phrese of professional-
development.

2. DPsychoretric evaluation. The MHT can also succdssfully
administer some selected standardized psychological tests and/or
evaluation scales under minimal supervision. However, the inter-
pretation and/or clinizal differential ciagnostic work needs to
be done by @ psychologist. The IHT's involvement in this partic-
ular function causes somc professional cthic issues and concerns
vhich will be discussed later. ™

3. Foliovw-up recommendations. Psychologiczl services have

61




been frustrated for a long time by the lack of feedback regarding
their specific reccommendations mede. The naed for the modifica-
tion such of recomncndations usually presents itself at a cose
follow=up evaluation confernnce which generally is too late to
profit the patient. The MH1 can then effectively interpret the
psychologiccl recommendations to a reciprocal zgency, follow the
progress, and suggest that some of the recommendations ke zltered
to the psychologist, This function of the IHT deserves special
attention since at the time psycholocicel recommendations are not
practicel, but, rarely are they brought to the attention of a
clinician. As being such, with assistance from the Ii#HT, such a
defect perhaps can be climinated.

4, 3Service consultant. An arca rarely stressed is that the

MHT can serve as an educaticnal consultant and a8 representative
from psychological services to other less scademically oriented,
semi-professional staff of an agency. At the practicsl lewvel
“then, the iHT participate in various orientations and on-job-
training programs. One of the -ossible adventages of using the
IMT in this service capacity is that since they arc less equbpped
viith psychological jsrgon, they perhaps can more¢ offectively com-
municate with the other disciplines.

5. Counselina and psychotherapy. It may be expected that

the MHT will conduct counseling and/or psychotherapy in terms of
short term treatment, In a mental retardation training center,

their skill related to this particular function is conceivably

o

4
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operative since in most instances, the counseling procedure usually
is limited to a directive cpproech vhereas "Insightful" or "non-

directive" counscling generally is non=nractical,

6. Behavior modification agent, Onc of the most immortant

functions of the MHT's is their ability to serve &s bchavior %odiv
fication agents. I feel that this task is more suitable for the
MHT at an executive level, since behavior modification nrocedure
generally is operationally defined, consequently, the MHT should be
able to functiocn more independently and less dependent on the in-
tensive supervision of a psychologist. The particular tasks in
this area can range from assisting in program planning, interpre-
tating the outline of a behavior modification program to other
disciplines, collecting data, and delivering rewards or punish-
ment, etc,

7. Resecarch, Another arca which shows great potential, but
has rarely been thoroughly explorad is the MHT's function as a re-
search assistant. I have explored the possibility for the MHT trainces
to conduct some research activities, such as, collecting data, and
data calculation, with some success. I; general, this séecific
function of the MHT is not only largely dependent on thc guidance of
an experienced psychologist's knowledge, but his professional in-
terests as vell.

In survey related to the MHT's professional seven functions
within the psychological service framework, I heve found that ad-

ministering psychological tests and conducting counseling sessions
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were the two most proferred tasks, while functioning as a behavior
agent stands second high on the preference list, The research
activities apncar to be the least attractive one. This survey was
conducted with a group of to ycars MHU traineces. The results are
understandakly so, since psychological testing has been tradition-
ally identified as onc of the primary functions of 3 psychologist

and at times it has been mysteriously glorified. A possible explana-
tion of the less attractive research activity is that 2cademically
the MHT's are not oriented for such a task. For instance, in come
of the two year I'HT treining programs, college mathematics is not

even required.

Implications

The inferences of successful utilization of the MHT's in the
psych&logical service are multitudinous, and can be summarized as
follows:

1. It should free the psychologist of doctoral and/or masters
level for more ¢reative tasks. For instance, Wellner (1968) re-
ported that superintendents of state mental hospitals throughout
the country identified the testing role as being the major contribu-
tion of psychologists in such huspitals, The function of admin-
istering routine tests--a task usually resented by many doctoral
psychologists, can be easily taken over by the MHT's, Hovever,
the successful performance of this function will depend partly on
the modification of some present existing professional ethical codes.

For instancey; should MHT be involved in psychulogical tests at

64
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all? This issue remains to be answered by the p;ofessional organi-
zation,

In this regard, Wellner (1968) summarized:

They (MHT) will be available to provide those
direct services for vhich there are not cnough
trzined people now. Thoe professional will,
meanwhile, be able to utilize that knowledge
which is uniquely his, to further develop ser-
vices, to dewelop improved methods of delivery
of'services, and to train techniciens,..

2. Ancther obvious advantage is that additional manpower
available in she psychological service, and a lighter case load
per person, kbetter patient}care in terms of bofh qualitative and
guantitative can be resulted.

3. The utilization of the MHT in a psychological service
frame of referonce undoubtedly will elicit some cxistential anxiety
among the psychologists who currantly devote most of their time to
performirg tho abore tasks, and at similarly level as the MHT's,
By the same token, the I'HT will likely disrupt the traditional
rales of these clinicians. I offer no practical solution in
this regard, and feel that after all, some existential anxiety may
not be totally unhealthy,

4, From the previous mentioned 7 functions of the MHT's, we
can easily detect that their basic tasks are both routine and as-

sistive in nature. The question raises, to what extent, would
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this type of work continue to attract IHT's in a given position?

5. Another concern is that since the IHT's have a shorter
academic training background, and since they generclly depend
rather intensively on the on-the-jok trainine for th- further de-
velopment of their professionel skills, it is quite possible thet
the MHT has narrover range of professional skills and practical ex-
periences. Thesce aré defined by the training psychologist ond
the philosophical oricntation of 2 particular psychological service,
If this speculation is correct, then, the transferring potentials
of a MHT from psychological scrvice to znother psychoiogical ser-
vice of a different agency would likely be more difficult,

6, Another issue that remains to be answered is the differen-
tial functions between those !"HTs who have received four yeers of
academic training and those vho received two ycars of training.
While no practical answer is available due to the newness of the
program, I feel that the MHTs from the four year programs theoretic-

ally er» more capable of independent works, especially in the arca

of research,

Conclusion
In predis then, I am convinced that through my years of
association with o program training MHTgs, that they are important
assets for the psychological services in both fields of mental
retardstion and mental hygiene and, that they have the potentizl to
play a dynamic role in the decade to come., However, I would like
to say that a successful utilization of the MHTs in a particular

service discipline is not only dependent on the continuous creation

/
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of job :lossifications, but, & systematic analysis and investigation
of the MHT's professional strength and weakness, end sased on their

actual job performance eitter at a stazte or national level,

b7
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