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INTRODUCTION

: This is a report on the evaluation of the Human Relations
1 training program for the year 1969-70. ‘This report "*‘w:lll endeavor
(pp. 7% —/00) to evaluate this Title III program in terms of Phase IV

: of the guidelines of the State of Tennessee evaluation procedures
l for Title III programs ( 3 ,p.37). Phase IV of the guidelines is
described in the following words.

Final evaluation, the fourth phase in the. model, provides

j‘ : for evalua.ting the effectiveness of the total project or rrogram

*~ by comparing its results with the needs it was designed to ful-
: £i11 and the objectives which were to be met by the mrogranm.

. In the foregoing section on Operational Evaluation the focus

- was on individual, component parts or stages of a project or

progranm, By contrast, Final Evaluation focuses on the entire

: scope of the project and the determination of its success,

i “or lack of success, in meeting the objectives specified and in

" satisfying the needs toward which it was directed.

1 : An effort will also be made to: cmt:.cally evaluate the
contributiom of this program in:terms of~ its positive contributione and

di'e.ﬁbecke. It is necessary that this report should be read in con:]unc- E
tion with the Human Relations Tre.ining evaluation report of 1968-69 as |
croee-references will be made to thie report in the present write up.
“For ready reference a copy of 1968-69 report is encloaed in Append:bc B, "

Y

The present report w.tll be divided into two perte. Part I will

| 'bwi.ll deal vd.th the Phe.se IV e.nd the critical eva.luetion mentioned ebove. ’
Pa.rt 1 will deecribe'
A. The na.ture of the eample.
B. Design and procedure.

" ' 'C. The instrtments ueed and the results obtained. |

|
i
|
l' | deal with the evaluation of the program during 1969-70 yegr, pm II
|
|
|
{



D, Implication of the results,
B E. Summary and concluﬁibns.

Relevant statistical tables are included in the report, for
those readers who might be interested in these, Detailed statistical
K | analyses are available from the writaer on request.

| s

2

| =y
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WITRETRry

DESCRIPTION OF THE SAMPLE

Before the actual description of the sample, some characteristics
of the region from which this sample was selected will be descr-ibed,
- ‘ While discussing this region, Norman (i, ﬂ:-'l—é) says,

; Until very recently, commerce and industry found the
- geography of the upper Cumberlands too difficult to deal with
and by-passed the region, leaving it in semi-isolation. The

E upper reaches of the Cumborland river were too shallow for

. tugs and barges. Major highway into the region was U.S. 70
North, two lane tlack-topped road which almost doubled back

. on itself as it snaked along the ridges from east to west, A

i short line railroad, the Tennessee Central, served the upper
Cumberlands until 1968, when it was forced to declare bankruptey
i and was absorbed by three connecting lines, North-South travel
. was entirely dependent upon secondary roads, even more crooked

" and discouraging than the east-west route,

B . Although there were some good times, relatively speaking,
the region's natural resources were steadily depleted during
the first half of the 20th century.

The last boom came during the second World War; after that,

N the coal industry was forced to automate and meet the increasing

S S competition from other forms of industry. The small mines of
Appalachia, including those of the Upper Cumberlands became

: : unprofitable and were closed “y operators without much talk

X "about what would become of the miners. Sometimes miners would

i report to work on Monday morning only to find closed notices tacked
: on mine tipples. One mine closed for its annual vacation period

L and then when workers returned af‘er spending their vacation pay,
. presented them with a notice that t.he mine would no 1onger

Rl operate,

e g A A gt e, Sy e 8 4 -

b ‘ Federal ‘efforts to ald the poor of Appalachia formerly

i - known as "War on Poverty Program" in the upper Curberlands

B have been well intended and burdened with uncertain finances,
brought on by the Vietnam War and changing bureaucratic’ philosophies.
Soon after the act of Great Society legislation was passed in
1965, this country became involved in wide scale warfare in -
Vietnam and civil disturbances in urban ghettos, Concern about
national ills focused on the cities. There was a tremendous
outpouring of coverage of ghetto problems in the mass media.
Contrasted to attention generated by urban pressure groups and
militant organizations, the people of Appalachia seemed passive
and scatterad. National preoccupation with the cities was such

{‘ . v
s
o




that national planners overlooked the rural beginnings of
many city problems, Or, if they recognized them, there was
much urgency in the multitude of afflictions of cities like
New York that the rural small town south seemed far away and
was pushed further down the list ’qf national priorities.
This region which is called Upper Cumberland Region in Tennessee
comprises one-sighth of.the total land area in Temnessee, This area
Jost nearly ten per cent of its population between 1950 and 1960, but
since 1960 the trenc has reversed and the region is now gaining in
population due primarily to industrial, federal funds and general economic
stimulation. But even as late as 1965, one-half of the households had
an effective buying power of less than $2500.00, For every $100.00 that
the average person in the Uniteci States had to spend, the average Uppe_r
Cumberland resident had only $h9.00..
._ The average educational level for adults 25 years of age and
over in the Upper Cumberland arsa is mid'-smm.ﬁ grade for men and |
approximately eighth gra.de for women, If each person with less than . .
five years of schooling is classified as a functional illiterate,
almost one-fourth of the adult population would fall ﬁxto this classifica~
tion, : ' - ,
Some students must ride a school bus three hours or more daily
to ;ttend school that does not provide the type of curriculum needed
to prepare them to 1ive in the last third of the twentieth cemtwry. Of
the 25 high schools in the Upper Cumberland Region, 18 have enrollments
of less than 500 students, Thirteen of these 25 acho;:ls offer 30 courses
or fewer. Five of the school systems have enrollments of less than 2000
students. Approximately 100 schools have a four~teacher capacity 6_r
less, Ono-fourth of the teachers have less than a bachelor's degree,

e



T

t

Art, music, drama, guidance and effective programs in vocational
education are almost non-existent. The number of persons per hospital
bed, the mmber of persons for each physician amd the number of persors
for each dentist in the area is more than twicg as large as the same
ratio for the State of Termessee

Stewart (2]§) has raised a basi: question by saying’
"How do you improve education in such a region? We could all give many
answers but one main ingredient which has to be considered is the
classroom teacher. We could build fine buildings, provide elaborate
equipment, increase expenditures and do Jjust about anything else we
vish, but the only thing that reslly makes the difference is the teacher.
Our sa.la.r:les. are too low. We know that by and large we are stuck with
the teachers we have and they with us." So, the argument was made that
we must improve the teachers we have, |

The sample consisted of 7/ educators. These educators had
participated in the Human Relations Training program either during 1968
or during 1969. Selection of the sample was made by the staff who had
worked during the past two years with these participants. The staff
was assisted by the advice of the Director ‘and Co~director of the project.

The guiding principle of the selection was to make an effort

to choose (on the basis of clinical judgements) those persons who had
“shown potentialities of being successful change agents in the opinion of

the staff, It was not intended that the participants would become
trainers after this, eocpeﬂemce, but it was hoped that perhaps they could

v uork as co-trainers with lea.ders from regional universities or with one

or two trainers who have romerly been connected with the Upper Olmberland



Program. In this way, it was hoped, that.lo;al school aystems could
afford to incorporate some Human Relations Training into their inservice
programs. | | | s E
‘This aéhlple consisted of 51% mles und h9%'femles. ‘Their
: agea ranged from 21 years to 61 yeare. /The mea.n age was h5.8 years.
: Sixby-aix porcont of the participants uere marr.ud. 'I'ne:lr ea:per:lencea :
ranged from elunenta.ry ‘achool to h:l.gh school, to princ pd and |
- ducat:lonal administrators. o j; R ST
| (.:'.a.ngos in the em.ire sample were studied by the admin:lstration o
“of the feedback queationna.ire (pp.l(ﬂ IJ!) a.ndFIenshman shaderuhip -
o S T T R
For a more exbonaivo asseﬁsy!nent of ch&nee, :lt was not pouible

to study the entire aample due to budgetary restr:l.ctiona. } Thie

o ea:bonsive aseesmen

L :sample, ‘I‘hoee 20 pereona compr:l.aed .tha
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of tﬁéir age, occupation, a.nd number of years of teachihg experienc'ee

. to himeelf, and who had not participated in the program. Half of the

control group consisted of a random sample from these nominations taking
care tha+ one person was selected at lee.et for each participent The

.other half of the control group was chosen from a school system which

had 'not been exposed to the Human Reiatione workshop during the three g
yee_re; the assﬁmptiox_:ybeing that these persons .)feuld' know less 7, about :
this p&oyam than those ﬁizo vhad been choeen by the e:q:erimental' group.
Pe.rticipants in the control group were paid $10.00 for each
erview (described on page ”U -). During the workshop each |

. perticipa.nt in the ea:perimental group was peid $l5.00 for each da.y
= they attended, plue $3.00 a day i‘or each dependent..

A statistical ana]yeis or the eges, income, ami the mmber

o of dependente of the experimental and control groupe indiceted thet the -
. two groupe did not diﬁ'er from each other eignifice.ntly. . '




DESIGN AND PROCEDURE

The nature of the sample, the eoq:erimentslwahd the oontrol'

groups used in this investigation have already been described (psgss'-t-‘i’ ).

The exact format of the three week human relatione progrem

" 4o which the

" under:

1

2,

" Jproblems in the echool systems and__t.heir "possible solutions

'l'his involved interpsrsonal" ‘£er A"tions among'po ons who e

members of the experimental group were eurposed was as

One week ‘was devoted to a progiamned omblem solving

'[exercise,‘namely,'RUPS model ( i3 : )

LTI

The seconrd’week' was devoted to self-mniihation'snd plarming B

for the ruture and the msi.n instment used in thie case

’wes a study of Lire Style. An outline of this ie given in

Appendix A 109

The third week was devoted to a discussion o" ; "ba.ok home" SIS
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;"',‘interviewees felt thet they hed functioned differsntly in their Job

/0
1. Administration of the Fleishman’seadership Scale ( Il )
at the begiming of the three week workshop and at the end
of it to all the participants;
2, Administration of a feadback questionnaire at the end of
the three week workshop to the participants. | A copy of
this qizestiomeire can be found in Appendiar R, pegeslu"’]' -¥ .
This queetionneire ettempted 4o f£ind out the participsnts'
eptions in the area of their improvement of skills ‘
in problem eolving, their feelings a.bout the RUPS model,
~ and the poeeible epplioetions of the Human Relations Training'
vprogram to ‘thelr inservice training 'orograms baclc home.
It also tried to tap their feelings ebout the I..ife Plan
;Program and tried to elicit their ideas about their plene
 for problem solving in the back home situe.tions. R
3. ;The 20 persons:who compris-d‘the control group and the 2:0
| B persons who comprised the e:cperimentel group (the deteils _»
‘fi.:of the seleetion he.ve elrea.dy been given on peges 'l ? )',
were interviewed by experienced int.ervlewers. 'rhe _t‘ |
- » interview outline which was. followed can be seen on pege -
._ llC.' of the Appendix A. E . _ S
These interviews ettempted to eseese whether or not the E

roles during the pest school year es comps.redx to the previous year or :

| ,' _whether or not they hed done ) things differently’ durinz this period of}{"_’fﬁ Ay i
R :time- G

It eleo e.ttempted to asses if-,--there were aw ‘;‘ in tt
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relationships with their supemors- An effort was made to lear-h
more about these changes and their Feelmgs towar‘ds their superijors.
They were also asked ifthey related differently or felt differently

towards their students and if they had instituted any new activities

_in their school programs during the past school years, In addition,

an effort was made to find out if'fhe teacher’s cormmunity relation-

ships had been different during the past yecar, The intewiew. ended

”'by fhe mtervnewee bemg aakod to describe what were the expemences ’

“ vim in the crmtr'ol qroqa were’ used m thns study. . ;»-_. B

th“t °haﬂ9°d him most in his bife. .

The "'tew'e" t°°" °"Wh°‘”° Frcn 43 mmul:es to one hour and
-enxtenswe mndwectwe probmg was’ used by the mter'vueweps to el 'c.t
‘the maximum posslble mFormatnon.‘ Due to ur\avondable clr'cmatamesv__,;w"‘b R
,(e.q., Fenlure oF the tape mo,.dem to reco r-d the lntervwns, E
J RSt

pemm showmg up For mtervlews who cou!d not be consnder'ed as

ﬁdoqunte study m.bJects in the th: oF the cmtema oF sanple se-' e

-."°‘*'°") only 19 interviews.in the expemmental gmp',and 18 i_nt:er-f.f}?"t

L .;:_\".

Tho mtewnew data were content e.nalyzed and appropmate

‘ltatutncal tests r'un. The Fmqus on the ‘bas_ns oi’ 'these are dls-'7

cusaed later on pages . :

iy 9"0 A cnw oF the quutnon contame
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questionnaire can be seen on page l“ of Appendix Ae
| Only nine of the experimental gmup supermrs aml twelve
oF the control qroup supemors returned this q:estuonnalre

aﬂ:er cmpletmn. »
It should be pomted out aqam that pat't of-' the evaluatlon, .

| namely, the aspect concemed mth the. Leadershup Scale and the
" Feedback. Questsonnawe used the entlre sanple. . 'Vhlle the other part, E
v'name!y, the mterwewmg, due to budget Iumltatmns, was restmcted .

to a Slbsanple ol’ the par-tscupants and a matchc.J conbrol group. -
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INTERVIEW ANALYSIS
‘. The saxple that comprised the experimental and the control
. : groups has already been described in detail earlier on pages 14,
A copy of the g\ndelinea used for mt.ervieu:lng is contained in the

. Append!x A, page |10 .
L » y Four 1ntervie\nrs, three of whom had been trainers in the

human relations progran :I.ntervievad the two groupa Interviews were

N tl.pod then tunscribed and ccntent. amly:od A11 1nterv:lm were

L ~ conducted in an opon-ended manner md oxtenaivo probing was uud ‘
| - get the maximm pouible information. I .

- ; » The :lnterviowu brought out. a ur:los of dovolopnubs thlt. had

i o taken place acrou the atato. These changeo uriod fron count.y to

1 : “ -cannty but did not nry tor the two groupo 'rhoy com:\.etod of ouch
I  things as cho.ngeo :m Joba within the put two or t.hreo yuro, emngoa
!1%\\-/ R bmght about hy adul.nistutive md:l.fictbim md\\ :ln the echool ayltem a

auch u comoudation of achoola. 5 It. wn telt. that. bath groupa lud |
- beon oxpoood to the u.lla sorb otclungu a.nd t.hat f.ho clungea did not R
- 'eomit.uto . harduhip oither 1n r.m- of o qu.m . pmmur gronp. W

N . Eachot the mm\u doss cm-y Ty :l.ndiv:ldul mvor and

PRI 81'0! tho picture ot u porlon 1nvolved ui_‘
 { : g an’ . "r, rough gttonpt \d.].lbem.d. to mko gomr.lj,ud .t.,tmnts .
: . | llﬂ ltatistically cm m”_; linc luch ‘ay atisticgl conpur:l.oom "

e are not. rmme without 1«1»; . gooa_d.n of the m,. tm 1,) T
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The first question that was asked of each interviewee was,
sHow do you feel you have functioned as a teachsr in this school year
as compared to previous years?" The question had nmthu to be
modified because the participants of the oxpor:hnubal group felt that
the changes had occurred not during the past year but since thoi.r
experiences in the tr'd.ning labs. The question was thorotoro generally
modified to mean within the past two or three years rather than a tt.riot
chronolosieul year. ’

A striking difference in the ronpomu of the two groups

(exporiunt.l and eontrol) with very ).:lttle overhp was the manmer in

. which the question was m.rprooed. On tho uhole thc expcrinuutcl

gmp poreo:lvod thio qu”tion to refer to intraporuul elungel n\d
amd ta.lked of ehmgas in thoir own uttitudu, their connmtcation

. aldlls and ditteremu 1n tuching uthodl that thoy hnd oqnopd ‘l'ho

problen ny hsw been pu-t.ly compouulod br tho fact th‘t. mu-ly all

o tho h\torvimr- mro put tn:lnen ot tho sonsitivlty tuinins hbo
80 tlut wlun theu trc:lnou ukod thou quut.iom the r«pondontn g
' anunod th.t they \nro ulldng about vu-ublu thlt thoy had dhc\nud V,_(
= within the tumng hb...,. RN R T P

'rh. control group on tho othor hu':l gmun; tendod t.o FERERTE

refor to elnngu thtt hld taken phco in tho oxtoml circuntancunog 5 o

thetr jobs and mkod ot ohangoa in the:lr Job, clungu 1n the uhool .
lynton cuch u comondatim ot .chooh, _otc. A fdw ot thou, bnt a - ,‘l':':‘f
L --11 minority, did rofor to tho chmm . rehtod ‘to thoir own o
5 pumnnumj«~ DR T S
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: In categorising the respondents’ statements in terms of

whether they referred to the personal changes or to the physical chauges
L we £ind that sixteen of the experimental group spontanecusly referred
% " to the perscnal changes and two to the physical changes whereas five

of the controlled referred to pevsonzl changes and fourteen to physical
S changes. The differences are statistically aigniﬁcmt at the more than
AL level (x°=13.80) (Table | , pagelb). |

A look at the t_ypea of responses will give a flavor of the.

| S

differences in the groups. The experimental group made such _otatementc

L‘ as, "The discipline in my room has changed radically. Pormerly I

v would paddle any child who answered me in a sarcastic manmner. Now I
I " look for the why, the Teason the child is misbehaving. I tell my
|| stolosts that they may expross their opinions but they mut express

| i them in an acceptable manmer.® Anothor one otated, ) § feollon

i . comfortable. I have better relations v:l.t.h teachers. I Jmow the

| dirferonco bet.mn rupect un foar o!' Authority and I f«l ‘more opon.

o |  Another .t.tod, "I have lumd to apeak out. more. I feel -m 'n
T the group with the oeh.r-. I f.e1 noro a p.meipm m less an.

'- ) obaemr." Anothor ou otated, T foel more rocoptin t.o othora" -

‘ omutim and ?unphiuto. Ot.hero otatod, "I look at othor ponon'o o |

i B '-oidootproblmnoro,"or"l uacceptin;poop.e mnuhonlcm't
L) S ‘mopt deas," or " ool nore ware of ruunp of others.”

. Additiaul nopouu were. oueh as, "I havo ruliud a ‘
H;' . llmntion ui.thin m-n. »'!hgt i, T o not uotiomuy geu'od for

l; o i Y " vorking wit.h npechl typoo of chﬂdren. o:, "I phco grutor uphuio 2
R 1nvolv1n3 th. uhoh group " a.’ "I pam:l.t ] . di.c\ll.iau to o

- .tny fran aub.joct. uttor ocouimll’ S ﬁ
: - /\ ‘ :
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Table | |
Q. 1, Functioning as a Teacher
Nature of Experimental Control Total
. Change Group Group
Personal Change , v
(including teaching ‘
methods ) 16 5 2
Physical Change (New
job, external ciroum-
stances, work load) 2 T 16
Total 18 19 37
22 =130  p<.oO1*
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[1 Some of the participants had t=ied to apply procedures they
had learned in the training labs. Some of them said for instance that

[: they had tried role playing in their classes or that they had allowed
l: subordinate teachers below them to share responeibility of presiding
) . over faculty meetings. Qne of the principals stated that he now
t i . involves teachers and parents to get the work done rather than taking
| sole responsibility for everything. Another astated that he likes to
f:l)\d out why s student is indifferent and used this information in
compiling tests in order to get thess students actively involved. Another
stated that she takes initiative in finding ways to improve a child's
embioml and intellectual lit\ll.tion.

Generally speaking the oxperinnhl group was clurly aware
of thoir m!'.erparlond roll.tiomhip. and felt that they had changed and '
that thoir function as a tuchor m due to tho chungo w:l.thin tluuelvu
rather than to other chmgu. 'l‘hh 1« nch to ny tha.t thoy were not
aware st 511 of the plmiul chmgu. l'or mm«, some of them
mentioned that they had a new 3ob or thnt thcy n:!w nught a difforent. |
type of a class than they modto ortlut thoyuoro muu sole teacher
:ln a -chool where they hul boen uged to being part of a tean ou' that
= thoy had s dﬂforont typo of a Job ;11 togother. Hmvor, .- stated
i  above m mammm of the topes mntim.d rotenod to the trber-
' personal rehtimlhipo with uphuh on the change luvi.ng beon brougm.
- v about bocmu of h!r.raponanl ohmol. o A ,h

As oppond to thio tho centrol pcup ws not M pnoceupiod
vith or tm m or thedr am rolc. With the moption of five p.opu -

| protvmys

_who rctornd to tlun' pouoml mvolnuut uutilu m poo:ltin md
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sometimes in negative wvays the majority of the group referred to the
changes that had taken place in the total school structure, Their
re.pému ranged from, "There is more apparent cooperation,* to, "I
have & nev job, it’s a different type of a job," "The curxiculum is more
strenuous and I have felt it necessary to teach several classes which
makes me feel not completely involved in anmy job," or "This is my first
year at a new typo of school and I am teaching m'aeadcd.c subjects
than I used to," or "We are now trying out a new method, the ﬂxoutic
method, uul I feel that I am not covering as much material as in
previous years.! Thero e a .pumm of a certain amount of a sense
of frustration in tﬁdo adjustments to be made and there were references
to such things as the teaching load being beavisr, classes being larger,
oqnipont boi.u ccmo, and m ~overcrowding in lchooh

A fow ct the collt.rol. group rotemd to changes within them-
selves but as nntionod abcn thoro were enly tivo of the control group
who made mb nﬂtmnh.» 8~ of thuo mtolmt. van pooitiw. ‘Por
example, one napoulont u:ld thlt he folt more contidont in himself,
he had blttor imi.ght and ovulll hl.d lumd to copo better thwch
he conld not p:l.npoint the roum  Ancther ulpondout said t!nt she
tolt *nonnhnd :lntho c?.unroon "'"Itdkmtowutndont.to

_d:hcmr their problems.” A third one -tatd that he sav his rols as

a lnporintemcnt dittormt.ly Ho tolt thnt he roprountod the tuohom
and the otudom m uﬂ the bou'd or oducation hu. A tev of thon

wero d:l.iuthﬁod \d.th \lhlt m ll”.m Gn ot thon folt otroug].y _
thnt her work m dct.oriouud cmrod to ot.hor yurn and nnothor e

. was eonumd about "dhpouing lv 1-¢o u an m and .our tuchor "
w1 u try:l.ng to coutrol wy tolpur more,"
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, Since there is no rouon to u.\m tlut tho oxperi-ntal ‘
group lud fewer problou to tacldo w.lt.h as reprds tho chnngu in Job

‘atruct.uro or :ln tho Job :ltsolf or. :ln the nchool otructure, 1t h

interesting to soo the dirforoncol botmn tho two. ‘l'he .xpcrilﬂihl

» group :lu vory nuch mre or t.hmelves md ot tho:u' own chnngo hr:.nging ,

about chmguinthinuaronulthen, Thoyuothc tunct:l.m!uua

' tuohor huving di.ffered not bounu or tho cxt.orml ehangn thnt havo

taken phco in tho:lr 111'0 blxt. boctuao o:t tho chan;o th.t they haw
oxporioncod v:l.th:ln thennlves. 'rhey 'chontoro becc-e a lonrco ot cln.nge o 1

'rhe aocond quut:lon bocun a muo nm opeci!:lc a.nd uked

4f they had done amthins differmtly Y tuohor m tho ehool yur
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they "try to see tho otuhut.l' a:lde more. " (m reupondent. pn s
apeciﬂ.c onlple of tlu chlngo 1n d:lse:lpl:l.no He nid that s oh:lld S
who had stolen ive donm uu told by m- tm u the chﬂd rotnrmd
- thenomyhowmﬂdnubboplddled, aouthingtlnt hevould nat. Mndone _
in previom years. Anothor relpallollt. nonb:l.omd tho om or 0y -t.udem o
who she felt uu not doiag up to pnr.v rhe tuehor wnt ouf. or the rly
totalktothemlnmtodothmpforhorto.hwharthttmm ‘
 wanted and vas 1iked. In both instances the responents felt that tney G
would not have bunthhlm oteeekmwfemm ofhmdnng -
ch:l.ldnn'aproblm JRSEEE . R o
oum- -nbm of the o.moriuubnl group atmd tm they took.f_,’ i
apecm nmmt in problon .tudem, tm they‘ uk ” "'maem hon o
o studonto fool lbout thi.nga that thoy et out of thoir w o oo
| ,_‘cmmute w:l.th thoao tm they dan u:lth‘ ‘and try md get all-(ot.thon & " |
involvoa in tho mmtm uthor unn . fev. ‘l'hey folt unt they um‘_ | | o
,‘ move. expnuiu, tlut thay m dlmd the ltudentl to join m phmm‘ R '
i their clnuu, thnt thoy hld lot the atulentl exweu thmelns ‘ |
| nore, tlut they had nked t.ho pu-onts to encaungo then, thlthoy htd
| liltemd more to rm out mt m mmm med .na how tmj felt ¥
about the :Imtruct.or. ) ne o the mponaom sa1d that she ul.aotting .

“down :I.dm ‘about how to help tuchou hln s bettor chslroﬁu_vo:‘porionce. S
She added that sho felt that .n. now eonfront- problem Tather than B

~ avolds them ant tm m ortm her om :ldeu with less. m:idt.y thm --*_ .:’
' 'shoundto. Pl S S

‘ A few ot the- referred to the lpeci.f:lc ohnnges that hld taken - Lo ‘
| -.Pl‘“ in mi!‘ -moumm for onnple ‘ome nom'.ionod t.m ‘she vas now - B B
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h ’tuohing n1 eight gndel whareu ahe only u”d to tueh s tew gnm
o in previoua yam Scna mted th.t thoy ud mmd with “nodorn |
,uth" and m more’ :\.mtmnbn tscﬂi’r.:l.u 1.n tho eluorocn than
»t.hey used to. One or two had mn tr:l.ed nnaitivity tnining

E 'techniques w.l.th the:lr collelgueo. - ’

| fposmeesi

| 'tmmomugmp.or»tm-nemmyinvoxndwmmm
o phmt:l.c toehniquu boing uud." me ponanf'untimd tln.t ho m

. handling students dmeromi ua’m ‘deing Qm ympathetic tmm
 the studerts as mmm 's@ untiemd . ohtngo of .mm uttor )

Al oppooed to the oxporinmal group, tho couhrol poup

mut.:lomd such th:lngu u uaing nov work booh :ln tho couraoa thoy

tench or, 'I 1ot. atudema work nm on thoir oun uﬂ givo longor

- lectures. Both ot thue chmgu m due to the tact that tho otudont.s '
I nuorking\d.th t.hh mrm m uturo thnnthon ot lut yoar.

A th!.rd cne nid thnt oho :I.o wornng w.l.th the wholo chu ull then dividing

Lot

g

or thc tm of vork that thoy uaed. | me peucn hld aent my to o
o Mntl comcming chudron'o mct.:lon to thc k:lmlerwben to botter
- mlomm the lchool or tm thoy m worl:ed ..pecm:; wd to
°w lﬂl of tho prosnu Gensuuy apnld.ng 1t aem that the -
“ ,"‘-‘. oontrol uaup tmhor dqu net. aeo h.'msol!' n the ohuge mn'r u moh

Th’ M Q‘lﬂtiﬂl (Quut:lon 3) roterred to t.he rupcm.nt'a o

o mlt:lmhlp with other tuchou or colluguea. lbro again we got
nt.her utr:lk:lng d:l.fferonceo 1n the two ywpo. i

me exporinontal group talkc/ad :ln tom or sroater anromu_-‘ o

ot uthen, ot better can\ms.clt:lon w.lth o'oheu, or gruter u.ccoptuteovy,_‘ e
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of othen, and of boin; more open to others. None of them felt that

‘there had boon aw nog.tiu :I.nt.onction with other tuchou or oonugun.
* In comtrast to thh, the comtrol group. pnduinmtl: (¢T% oub ot 19)

stated that thora had been no chlngo in their rohtiomh‘lpl \d.th their
colleagues. Three of the controls had some ncptin ltstcum nbout.
their rohtiouhipo and cne had some positive .t.tmm. atqgarim
the responzes in terms of emphasis on mronou, opomeu, or o
cc-mi.utun as opposed to no chnngo and a negative chugo .orou the |
two m, wo get. a mtmmny significant ditforoneo (ch:l-oquro

31,20 significant beyood the .00L level) (Tatle 3, mea't-)

A J.ook at the typo of rupouu unn by tho two youpl chow

'th.t the c:pertnnhl group tends to talk about uuch mngo u, nz--
.mcomoiwa of the oaplu:ltyottum LA ¢ Mommmh

:l.n wca-ldng topthor and thmtm u m coomt:l.n, "I try to uo ‘
how others tnl," "I try to hur tho mblm lon," "I'n m mittu

" to cthers' prodlens,® *I'n more maare of teashars! foslings mx mm-
) thrwya cmi.uuon," "Anoemim \d.th ot.hor tuehom hu hlpd ne :

‘, "m than anything om,~ "I do less pn:lulgiu ofa mu.n and an more e
| uoopt.m of a problem," } "I fool more a pu't. and thoy uu olonr to s

Vu.‘ Itu:l. Imtdktothum," "I domt tnlu ulvandupuk
cut. m in m.r-nhtiemhl.p,' "I -ko . eoucim ortort. to bo

| *'01““5 of othou' view i tm are. amm trond.no "

i
m ocntrol group, on the ot.hor hn/ud, mded.nntly tolt

that there had been'no change in their mhtimhim. ™ soons that f -
in this context the -oou.'l.ly desireble. tmponn as mn by tho coubrol '

-group was cne of no ohum w.lth i.wnuticm ot thtt comoting -tudtutnou

F‘\ a te
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- amd lmlty. ; Al nont.ionod lbm, one pouon nentionod tlut tho ehmgo 7,.". |
_ had been in a pon:lt:lvo diroction. ‘She mm tm m now hnd m o
mnmm rohticmhipo um the othor f.mhm m- rupoudmt

~ attrihltod thh chango to an imorvico progun m threo muuvo ; v

relpomu couioted of luoh th:lnga u tho rupoulent fool.;mg tlnt tho }1 !

wis nob u meh "coopentim u there uud to ba" or *thero :la hu s ,,f

o eumct betmn the tuchcn th.n thcn uud to u. i [
. Question foir epesitically asked about any chlngo m m.mue- |
. vithin thuo nht:lomhipo w.lth ather tuchor or. poou A look st e
© Table 'S indicates ‘that ton our. of the com-ol .nd :m out. of t.m ‘ Co o
'oxpouim.n grmp telt that thore m been o cmge in mmf.m. -
! rnlvo, that is a uaeut.y of m .xpermmu gronp, mf. tm the
, ', ehango hld bosn ot . poaitin utuu. Nom of the control _m‘

o mc f.m tho mmﬁu had o} hnm m"‘ -po-mn-'umtm; ai- oach
11 both the grow felt that the change md been in & mmm d:l.rcction |
-":‘f':_,ond one out onhe up.rmntnmntmo out orm cout.rol mnm '
e tho chmgel eoun be mum.a to m aoﬁ.

K uper:hsnt.d. ant four out. of the control 414 not reter to thh ‘topd.o
: s'mmmn; npedd.ns _m‘ _m f.m t.he wrmnée-'&tw.n t.ho tvo
i gronpa m -mmw«.;.t the 1‘1@ ,.(em‘.qum 19 a) ‘ |

.‘\\;; -

/ o
B ’
l

occuu 1n the percopt:lon or chmgo or no clungo aul tho chcuo bo:l.ng B
poaitin (m 1 cnd 2) :1"hev ipociﬁc unponsen ginn by tho pcrtiolpjnt.,

- i""f revnl thnt. the c::por:l.nont;l group roterrod to nueh thinp asbetter
o ca-unicltion, better Anvalvement, with othern in -umr mmtiu,”
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better participation, ete. Some of the exxgles of types ottvroup‘el.‘ual
in this connection were, "I gave advice to a new teacher upon rcqunt.
vhich I would not have done before,” or "I gave a prograa on omitivity
training that got the teachers involved," ory *"ried un.ucconfnny to
start a sensitivity training group but am frying to change mestings

to nke thon more 1nterelt:|ng and am trying to gain more pontiul .-

pl'or for the teaohors." Some others at.atod that they were tryi.na to
encourage tncher- to aetive:ly participate 1n noulty mt:l.m by

'ancw:lng thol to shlre the tnk of preliding ovar mot:lngo SGo

others still felt that they were trying to work as a tean on -m.hr o
wobleu or “work more clou:ly w:lth peerl. N

' 'rhneoutofthe coutrolgroupfoltthltthe chlngolnd |
beon touu'd- a negative direction. ‘rhcir reapon-es com:l-ted of mch

thi.nge as "I don't ulochto \d.th the tuchor. boca\ue thoy m cutty," =

"Thoro 1 a hck or tmt. mx not as aush mgrution " f.hm und
‘to bo, 1 do mt feol at uu, or "Roht:lomhips hm gotton m

hocl\ne of the ponticn lpnt.." : Threo ot the control group folt thlt'_ .>
o m Jobn m tu'aught .bout. elwlgu uhioh m m to d:lfteront typo. -
" of activities vith these prers. They mentioned cmm inthe

. ltmctm of the:lr rolol Ihieh had led to non or lon connct with

4 .

The next. two qmuom dont. \d.th the reapondoul’.l' nmioa-_,‘lz "

| "“"' "““ "“"’ '“P"im mﬂ any pu-tiemr um- of nctivltiu that
_ 'i_ had clumod 1n th:lo contoxt. Qua.tj,on n'. dult w:lth the;u- roht ion-"‘f L

N ah:l.p with thoir luperiou and quut:l.cn .:x um their p.mm B :

activitioo. ‘l'he youp d.i.ftorancu m not ao prommcod 1n thou éun

Vi

B Sveart
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as they have been in the variables dealt above. The groups did mot
show any particular change in their relationships with their- supericrs
U (Table s,ma‘i). Hnwtoftheuperiuntalyoupwd.ixm
of the control felt that t.hm had been no change. Eleven out of tho
experinantal and nine out of the control felt that the change had
been & positive one. The ro-:lni.ng mhor- of t.ho two groups folt
that the change had either bun ' nept:lve one or had not runr

. ocourred in such a way as to be meuod because. of the change in the
| b, R |

P | o

es——

| g

[ peven

} : It-yhmhmmtouoinmtmrwtvopm
-  talk about t.he positive nmiomup with their .upouor-. The upou '
Lg' mental tends to t.:u: noro .bm bottor ce—mi.mtm \d.th f.m:

onpericr, fool that t.h.y m m ampuu of thoh- rehtiouh:lp or
cmbﬂmtimotth. tvo. San of the mpcmm -t.mu tl\ntthoy :
telt tr«r to oxwou thoir cﬁ.n:l.m, tlwy to:l.t leu Meuor nnd folt.
: ',m contident in tluu- rohtiomhipn, -an telt f.m thoy had boon |
of more help to thetr pumpn, or felt clonr to the prmw. "
eopoc:hny tho om. uho hld had amitivit.y t.rd.m ' o
e control m mn mmg of thetr poomn rohticuhipl |
talk about feeling closer to the .up.rm.m.nt. The control m
mnt.:l.onod ouoh thinp u bemg able f.o uo tlu .uporintondont nore
| 'beuun ot tho m Job or. tlut they rolt clmr t.o tho .uper:l.ntomm _
'f‘,b.e.m of the palitical situation within the board of educatios, ‘Some * -
of t.ha mptin o.anto lldc b,v tho panp voro t.ht. t.hoy folt. tht "
| }'1n one cuo t.hc unporior hld negloct.od t.ho Job bouuu or pontull
. dmmnm ant another t.m the m. ot tho fuulty o t.h- uhool

| BoveSEl veun i NV
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 Tadle 5
Q. 5. Relation with Superiors
~ Group Group

Changed in a B '

positive direction n 9 2
Changed :ln a

negative direction 1 3 b
Mo change 5 6 u
New job 1 1 1
Total 18 1 N

2t pw
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had made it harder to ses the principal comparstively speaking or
that the new principel was not & very good comsunicator.

Question nmmber six dealt with any differences in the school
activities involving the supericrs as such. Here again there are no
striking differences between the groups (Table 6 , page 3! ). Pour

~out of the experimental and seven out of the control group felt that

there had been no differences in activities. Eight of the experiserta).
mmm out of the control group felt that there had been new
activities which they regarded in a positive mammer. Some of the
participants mentioned & change in attitule towards & positive direction
but the total differences hcro,t.houda more marked than in the quution
five,were not statistically significant (x%9.! le, pe0).

Quntiou seven and eight dealt vith the rohtimhip of the
mpoulont. vith students or their onbu'dimtu. 3 dealt vith their

o

rohtialhipl uth tl\e .t\llonto or t.ho.'a- cﬁboad:lmtu 12 tho rupolllont |

hlppoudtobeawincipnlorcbardofodmucnmr. Inthh ‘
mothoditfemeoutmnthopo\\pmnmﬂotuﬂdmm
not, approach statistical sigrificance (Table 7 , page33). ™o out
otthooxporhmtdmandokoutotthocmtrolmfdttht |

out of the c:por:lnnm sroup telt thnt. thoir uhtiouhipo u:l.t.h tho
.tudontu hld dotorimtod.

Sola or tho mqﬂ.u of the typu or rupomeo ginn Iv the

 thetr roht:l.omhipo mn the .m-m m not ohmod m the 1-«.« o
past. Fiftoon out of the ozpoﬂnutdmar.dchmoutotthe |
control mentioned lpeoific rohtiomm.ps vith the otudonto .nn tolt tlnt o

" these haa ch.ngod for the better. Tvo out of the control gmp and none



Tabl@, 6

Q 6. Activities in Relaticnship with Superiors

Experimental

Group

Control

 Group

- Total

Changed in a
pu_:ltivo direct:lcp

Changed 1n‘ [} "
negative direction

Changed in Job utruct .

hence no ccanhon
pou:lhlo B

OF

) change h uttitude

(pocitin)

’ no . dm » -‘1 ;:“'/‘
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Q. 7. l!ohtiouhip ldth st.udom.u or Snbordimtos

'rahle 7

. Experimsntal

 Comtrol

Group

Total

Changed ina .
positive dirgfetica

-(roup

15

[ pmm——

ina
. negative ,di:eetieu

loqhmo":

Fo nib@mt‘

2 =565

‘‘‘‘‘‘‘‘

19

<37
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exporinonhl group concermd chiefly vd.th aemitiv:lty, more openness

and acceptance. For ennplo ‘some said that they liotemd to the
studeubs more than they used to in trying to find out, how. they fo].t.
Obhera statod that they listened to their tucheu if these lnpponod :
to be their subordinates for ideas and suggostions which they had not
prev:lously done and that they were nore considerate of the lubordimto's
feslings. Same of them also felt that they had made fewer snap-
Judgments nnd listened to tho different po:lnta ‘of view, they tmltod
others me and felt more comfidenee in. the:l.r abu.tty to bot.tor
counm.tcate than thay had proviously been able to do. Thm uond
to be, pu't.:lculu'ly to@ the axperimnta.l group, a cu-t.cin mmt of
redmumey in tl"e answer to this question and to quostion nunbor one.
Quaat:lon nunber one had to a grut e:r.t.ent. ded.t with theu sams kinds
ot mtteu though there the mpondants lud oponunemly :lnt.erpnted
the question to 1nvoln rohtiomhipa with ‘the utndonta. S

The. cmbrol group nubioned such thingu as that thoy were.
being bettor accepted by the oubord:l.mtea or thnt lun of the pnrticu-
lar politiccl situtt:lcna hld becm nore ccnducive to bottor rnhtim—
ahipe or tlnt t.hey telt eloler to the ltudento or that they tolt mo N
respomible ror the atudents or that they tonnd tha nubordimteo nore
rriendly. The mpondonta in the cpnt.rol graup who telt t_hat _the
relationships had deteriorated felt that the‘y"m emu‘. gei».tixig
through to the studeute, fauul tha.t thero was an :lncmn in chuting
and that there m a hck of :lnterut on the stulents' part Another
roapaﬂent felt thn.t he could not get as cloae to the atudcnba bouun
of the changes in the school structure chiefly the greater enron;nnt 3
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. in the -choola and the hrger school group as such and missed the oluo
contact thnt he had had in’ prnvioua m
Question eight dult vith any let.ivi.t:lol uhtod to studonts
that h.dboonehmpdintln_aewa !hrom.'mm ﬂndtluttho
groups seem to be gomewhat different. The chief area of difference
lppom to be vhat we hlve tormed ult-:l.nithtod nctiviti«, th;t is,
activities that were instituted by the tmher or the uperior in
question. ‘Table 8, page 35 shows that two of the experimental and
elght of the contrel felt that there had been no change in activities.
Compared to this thirtesn out of the omriunhl menticned specific
aotivities that they thmelna had Mtutod and four out of the control
Ilntio".od l\lch lctivit:l.el. Sm of the ulbera of the group mntiomd
such th:l.m as using apociﬁc techniquu i.n eatablhh:lm more mnction
with tho lttﬂonu. They J.ot thc atudeubs tako part in phnning uﬂ
trying to £ind out what the atudonts' :lntenats woro. 'l'hey also felt
that thoy nn loro a.ctiu m :l.nvoltl.ng the etudont towards’ :|.ndopuﬂeut
thought or dealing '.d.th the students in a move informal mmm |
 One or two of tho rupoulontu duer:lbod lpecif:lc :I.ncidouta where. tlwy
had tried to use .pecm games thaf. the student could \m .’m chu\tork
inomrtopthinmimolndmuamaetinmtioipmt :
Some felt that they were now more realistic in their dealings, vith -
prouol ehﬂdron and that thay cou:l.d enemmge their nubordmt» f.o
work tanu'dl their- woblem norc adoquutoly thnn thcy und to. |
The small ‘mumber ot the control group who nentionod pu'tiouhr
.cbiﬁtiu thnt they hu‘l imt:l.tutod exph.:lmd tlut theao took the toul _
of g:rutor unphlm on partieipation and lou on teata or g:lving atndents
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Table 8

Q. 8. Activities in Dealing with Subordinates

Experimental

I L—

Self-initiated changes

7

Externally initiated
changes

0 ,

No change

- 10

Total

:2-10,11. |
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' their rohtiomhips v.lth thoi.r ea-\mity. anstion n:lno uked 1: the
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more work to do, or more :l.nvolmnt. of aubordimtea :I.n the uothcn
thlt took phce or they thonelna Lelt nore :uwolved :I.n tho ccti.v:l.tioa
that t.hey had. A grutor mnhcr of the control nnt:l.oned tho chm

in tho Job as -uoh and tho ehnngn :ln the act:l.ﬂ.tiu thl.t tho Job hed

brovght boclulo ‘of the mas of the Job or tho ch.ngos 1n tho lehool
.truetnn mu ‘were reguded as extornnny imtitutod chugu. The
differences between these two groups along these diunaim are |
mtmmny a:lgn:ltiunt at greater than .01 level (x 10. u)

((Tlu@ 8 ’ m‘-"s)

an we. uut!.on hero ldndl ol' tct:l.v:l.t:l.es there ua- to be

& diﬂmncemthehnmomedwwotvopoups. ‘mooxpor:l.nmhl

group tom t.o t.dk abm more M:l.ci.pction, noro aecoptance,
mvolvenant, m problen solm md. tho couhrol g-oup tnlh noro
onalmlofhwtheyemnhto to atherpeople It :l.su:l!tho

" mimntalmhuacquimlamut btlmungewhich thoym
' now uaing h the:l.r chnroan oituat:l.om | To M ‘oxuont. tho lmc

‘comunicates. ud connp the cpoeiﬁc mture of tho actidtiu cnd to :

um extent theae mmue- are in mt ditforont u difﬁ.cult t.o

J\ﬂso- , o e AT
- The lut two qu”tiom, qnntiom ni.no and ton, dult vith

g

rupmxlont Lolt that he hld rohtod difteroutly to the ccnmity d\u-lu

0
i

. the put two or thno yom as canp.rod to pmviou- ynn Quut:l.cn
: ton declt \r.l.th w act:l.vities thnt they hnd involvod thouolvu :I.n td.th
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gu'd to thoir comm\itiea. Hore the ditferemeo betveon tho nntm
of the :lntorvion (dilcuued upautely, ses p.ge ‘S‘b ) come & J.ittlc
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more pronouncod because lewul of the rupondontn did not talk about
the rohtiouhip with their cmit:lel. Swon out of the experimental

‘un threes out of the comtrol d:ld not rcter to any ccl-mity rnhtimh.tp.

and precumably the intcrvimr .'m thh case did not opoeiﬁuuy ask
for these areas. o
Apart from this we find (Table 9 , page 33) that soven of:
the c:peri-ntll and three of the comtrol group rohtéﬁ d:l!.torom
relationships in various groups. Four out ‘of the experinental and
ten out of the comtrol r-’it that there had been no difference in their
relationships wmun the cul\m:lty as such. The m differences
are significant mtuuuu; at nore ‘than .05 level (x’k 8.72).
hninl.ng the rupomu as -\nh o ﬁu! that tho uporiuntd.

: poup rolt thnt thoyhul Jo:l.md wm m, tluyvarom act:\n
than thoy u.ed to u, or that t.hoy m w.m rohtimhipo \d.th the
”m, or that’ they t.md to talk with the pmm nor., or that thoy
‘had tr:lcd to dx with tho pooplo more un m out. how thoy folt. ono |

‘Mponlont felt that he m done loss n the co-m!.tythnnho uud to.

 Inthe control gmp e ﬂ.nd f.m tho mpmionh m:l.und

'mhthingaunpndingmtiuinwommtm Perrthochruohn.

A Lew tolt tlut thoy vare doing hu :ln the cc-mity thnn th.y mcd

”touﬂ thut tho ca-nnityhad onhrgodmd it m not pouiblo for -

them to be as actively :ummd as they used to. o
. " The last qnution, mnbor ten dealt ‘with tho aouuuu umm:

the ca-mity thnt had beon d:l.ttoront Here m:ln we ﬁnd thnt the |
‘ ‘d:lftorencn between the two m are ncl'. stathtiuuy awum (‘l'ablo 10

me 3‘1) Pour out, of tho oxporilsnnl and ten out of tho calbrol tolt
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Q- 9. Relationships with the Commnity -

Table 9

. [,

Experiment
Group

" Gomtrol
- Group

. Total

Better relationehips |

_—

Worse relationships

no.

10

19 O




“Table 10
Q. 10. Activities with Relationship to Community

Experimental Control Total -
QGroup Group

More activities m | 6 | 15

Fower activities 2 3 5

No change - | h 10 - R 3

- No respomse 1 l SR TR B 2 3
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that there had been no change in their activities, Eleven out of the
experinental and four out of the control felt that there had been
greater degres of activity in the commmity, o out of the experi-
memtal and three out of the comtrol felt that they had becons less
active within the ccommity. _ "

Examining the reopom@o we f£ind that the experimsntal group
mertioned such things as visiting the commnity and taking more part
in the losal politica. A few of the experimntel group menticned
introducing sensitivity training in the church, that people had become
interested in sensitivity tn:l.n:lng or that thoy had better and olonr
relationships with the local county ofﬁchll thnn they used to.

The control group in this omct:lon mentioned lnch things
as trying to omctnom parents thmthcymod toor gemm.'ly
participating more than they used to. Two of the oontro]. ponp felt
that they woro doing hu, one became of ﬂ.l.mu in tho put and the .
othortlutheJustdidnatceoumwplromsuhemodtointho
an of the quut:lma uhd not Iv al.l ot the :lntorumu
but. by some of thu\na ho\lmch cl\mo the mpoulontl !.o].t \lith:l.n
themselves mthoputtwoorthr« years, thethroomrobolutho
period when they were involved 1n the aenlit:l.vity tuining m
Itmanatwlpttogugothoo:tontorthechmothattheunmmo,
putiouhrly the exporilontll group, ngu'dod as obv:l.cm, eopoohny
with reference to other hndmrka in their life that thoy would uwd
as responsible for mtupouoml change. No qmtiutiva amlysis
can be ndo of this answer because appurom.:l.y the question was uhd
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in different ways by different interviewers. However, it seems that
a great majority of the experimental group felt that the greatest
amount of change within them had come due to the sensitivity training.
Some of them mentioned other events in their life but it may safely
be said that at least half of them felt that the greatest amount of
change had ocourred during these past three years. As opposed to this
the control group mentioned several events in the course of their life
not concentrated in the same period of time, They menticned such events
uatmmnthoyhuukenamcotmowhﬁbomdckormﬁon
to collegs or had been to the Army or there had been & death in the
faxily or that they had been told some unpleasant things by others
around them.

© In 0_!7 then it appears that the two groups did mct.
differently ard do pom:ln the ohngu u!.thin themselves as bo:l.u
di.tfmnt Gne of the glohd offecl'. in examining throvgh the m.rm
is that the q:periuubdg'oupm” :|.tvaro .eqn:lndcm"cultm.
This culture comti.tutoo of such t.hineu as t.alld.ng about ct-ntut:lon,
accepting each other, greater participation, problem nolvhg They were
also very much cpuront.ly aware of the fact that they were being
interviewed by the trainers who had been instrumental in propo_ptm
such & "culture.” It is a matter of speculation whether they would
have ginn f;he same type of answer if they had not been quuticnpd by
the same trainers. The control group spparently has not .oqurod
such & vecabulary arid tends to express generally more negative
attitudes than the experimertal group does. One is impressed by the
predaminance of positive phreses from the experimental group. It almost
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soems that the o:porinant-_nl group doss not telk about the grobless
Mm»hointhohuﬂ:nunguudqnmtmumot
obetacles that they face. One of the chief differences in the obstacles
when they do talk about them is that the experimental group tends to-
feel that they have changsd and therefore have a different approsch to
the sams problems whereas the control group tends to see the sources
of ew as ocoming from without.

2



ANALYSIS OF QUESTIONNAIRE CCMPLETED BY SUPERVISORS
The method of constmction of this quantioma:lre and the

" method of adninhtntion have already been deocribed on page Il .

A copy of this qmuomn-e is contained in ti. Appendix A page Il ,
‘In the first question regarding qlnngel in functioning from
that of previous years eight of the n:lne experimental group members were
reported to be tmctionﬁu; differently, whi_.;l.e of the _conbrol group only
eix of the twelve members were reported to e functioning differonmtly.
st.tietial analysis by the chi square atututic with one dogrn of
freediom (Tatlell , pa&e‘\“l') indicates the change made by the oxpor.inn*al
group 1s statistically lim:l.ﬁunt (p< .02). The change made by the
control 7roup is not sigrificantly difterent frem what wailld be expected
on the besis ofv chance factors (p = 50 ). An analysis of the changes
made by the oxporineubal group indicates the :l.ndiv:ldula becllle more
semitivo to others, expressed their opnﬂ.ons nore trvsoly, and were
b«tter listeners. Included in the category of bocaung more aemitive
to others were rour reapcnaea ird:.uting nn 4ncreased ouphail upon
each child as an :l.rniv:ldm, three rasbomeu indieating noro undeutmdiu, )

one response indicating increased ompcﬁhy, and one relponao indics’ing
’mcmod ;mema,n of the feslings of. others. Seven of the experimental

groud membert were reported to more ‘ui:uy dxpren their opinions and
six members vare reported to he batter listenerl. Of the six control
group mnbeu uho vero report.od to have changed, five were report.ed to
have become more professional axd only ome ns reported to have increased
sanait:lvity to others. - ’ '

" The results of the tirst question suggest that in the opinion

J\j

of cuporvhors of pnrticipmt- the human relations tnining program

/! an



 Table 11
Functioning Differently

Group . Changed Unchanged

Experimental Group 8 1

Control Group 6 6

5.4k

p 4002..
p=.5%0

Total | u 7

3.50

p<.10




significantly increased sensitivity in interpersonal situations and
iaproved communication, both self-expression and receptiveness to

others. The change made by the contro) group of becoming more professional
seens consistent with additional on the job experience.

In the second question regarding teacher initiatad activities
sevem of the ten experimental group members were repcrted to have
initisyed ome or more activities; while five of the twelve control
group members have initiated activities. Statistical analysis by ohi
square (Table 12, p.ge%) indicates while neither was statistically
significant the experimental group tended to initiste more activities
(p = .21) than the control group (p = .58).

An analysis of the activities initiated by experimenmtal group
members indicates that on the basis of the perception of supervisors
four of the members' new activities dealt with instructional prograss,
in-sorvice trdning and cm:lcuim chmgéil Two experimental group
members inithtod activity to nm-ove commnications anong faculty,
studexm, and po.reuts. me experinental group member initiated
aon_s:lt:lvity progrm in faculty mestings to help the other teachers
increase their understanding of their students. The activities
initiated by the five control .;rou'p‘.mn dealt with instructional
programs, 1n-eor§1ce training and curriculum changes.

The results of the second question suggest that in the opinion
of aupervhon the human relations training progran mroaud teacher
initiated activities particularly those daaigmd to improve ecmmicc-
tions and inerom understanding. Three of the oxperinntnl group
members initisted activities to improve interpersanal relationships
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Table 12
Initiate New Activities

Z

Group Tes No x

Experimental Group | 7 3 | 1.60
Control Group 5 7 33

Total 12 10 | 167




47
while none of the control group members initiated this type of activity.
Approximately equal proportions of both groups mthtod activities
dealing with in-gervice training, instructional programs, and
currioulum changes.

The third question ascertains if the teacher has joined or |
supported any new activities started by others. Eight of the ten
experimentsl group members were reported to have joined and/or supported
activities initiated by cthers, while five of the twelve control group
members joined and/or supported activities initisted by others. Statistical
analysis by chi -q’&n (Table 13, page ‘1) indicates the experimental
group members support of cther initiated activities is significant
at 5% level of ormfidence, while the results of the loentrol group
members were not eignificantly difterent trom lidnt would be expected
on the basis of change factors. A

Of the experimental group members:two Joined groups to
improve in-service training, thres worked on improving instructional
programs or curriculum guides, and thres tried new instructional programs.
Of the five control group members who supported other initiated
activities four joined groups to improve instructional methods, three
of the five worked on & salary committes, ane of the five worked on
improving in-service training, and two of the five aided in visits
by administrators and parents to their school.

" The results of the third question suggests that sccording
to the supervisors’ perceptions the human relations training prosrm
sncreasss Joining and/or support of other initiated activities.

i



Table 13

Join Other Initiated Activities

R S

Group‘

Yes

Yo

Experimental Group
Control Group

p‘.05'
p=.58

Total

3.3k

%
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. The fourth question deals with the teacher's relation to
other teachers. Analysis of the results of the experinental group
mepmbers indicates that nine of the ten members were roport.id to have
above average relationshipes with other teachers and only one teacher
was reported to have only average relationshipes. Of the thirteen
control group nembers three were reported to have less then average
relationships, one with average relationships, and the rcu:l.ning nine
members above average relationships with other teachers. The ruult.g
are presented in Table 14, pageb0.

¥hile a utaiistiul analysis was not significant the results
of question four suggest that the human relations training program
increused teacher-teacher relations.

The fifth quel\‘.ion;dula with the teacher's relation to
students, The results of the experimental group imdicate that all had
better than average relationships with their students. Two of the
nine members were reportod to agsist students with perscnal problems.
The results (Table 15, page 51 ) of the thirteen control group members
indicate two members have only satisfactory relationships with their
students, nine have better than average relationships, and two members,
'babh thtm, were reported to have the respect of the students
but their relstionship with students was undeterminable. Two members
of the control group were also reported to assist st.udoﬁta with
personal problems, |

Statisticul analysis was not significant and differences
in teasher-student rolationships between the experimental and control

groups are slight but do seem to suggest that the human relstions training .
program tends to incresse teacher-student relations.

D
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Table 14
Teacher -~ Teacher Relations

50

Group , Relationships
Below Avorage Average _ Above Average
Experimental Group 0 1 9
Control Group : 3 1l 9
Total | 3 2 18
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Table 15
Teacher - Student Relations

Relationships

Group '
' Average Above Average

Expecimental Group o 9
Control Group 2 9

Total 2 - 18

7/



The sixth question requests ary additional information that
might be pertinent .o understanding the role of the teacher being
evaluated. Analysis of the results of question six did not yield any
additional relevant information. |

In swmary, it can be said that in the opinion of the teachers
and supervisors the human relations training program significantly
increased sensitivity in interpersonal reiutiom , expressiveness of
opinions, and openness to the opinions of others. 'l'he. training tended
to increase gelf-initiation of nsw gctiviti(u and increased joining |
and/or support of other initiated p.;w activities both of which suggest
increvsed concern for .'mprovounf; lor at least increased communication
of concern for improvement and an openness to new ideas and new
techniques. The training also tended to improve teacher-teacher and |
teacher-student relations.



FLEISHMAN’S LEADERSHIP OPINION QUESTIONNA IRE

In an attempt to assess the results of the three weeks pro-

- gram (pps A ), the participants were administered the Leadership
Opinion Questionnaire by Edward A. Fleishman ( 11 ). This question-
naire was administered at the beginning of the workshop and again at
the end of the workshop.

The Leadership Opinion Questionnaire provides measures of
two dimensions of supervisory leadership. The first measuré, called
considet;ation; provides some meaéure of the amount of trust, respect,
and warmth betweeﬁ the supervisor and his subordinates, The second
measure ié cal led structure and is intended.to reflect the extent
to which the individual is likely to define and structure his own
role and those of his subordinates toward goal achievement. The
ideal situation would, of course, be for an individua! to have a
high score on both scales, the high score on consideration being
indicative of a climate of good rapport and the hig\ score on
structure being indicative of one who plays an acéive role in
dirocting group activities. |

The data was grouped into Fq_gr groups: a pre-group for
consideration scale, a pre-group For structure scale, a post-group
For the consideration scale, andl.la post=group for the structure
scale. Using this data, two t-tests w_er'erper{"omed on the mean

scores, pre versus post on consideration and pre versus post on

structure. The results of these t-tests were not significant with



the largest mean diFference being .74 with means around 50.0.

'ln an attempt to explain the non-significant findings, it
vas decided to evaluate the nature of the questions being asked by
' the crflestionnairfe. In doing this it sas noted that the wording of
"many of the mgtions was such that it would not be applicable to
the participants who were primarily classroom teachers. Such ques-
tions as those including the term subordinates do not seem appl icable
in the case of a classroom teacher who has very fow, for all prac-
ti;:al purposes, superiors, and one can seriously doubt that the
teachers think of their students as subordinates. Also the cues-
tionnaire.’r-el’ers to the unit in which a person works and this term
would also most | ikely be quite unfamiliar to classroom teachers.’
These questions, of course, refer to the structure part of the
questionnaire, . |

On the consideration scale such items as treati'ng persons
under you as equals would hardly be applicable in the view of a
classroom teacher. Also such things as discussing just how much
work needs to be done in the classroom with the students would also
be con'Fus.ing to the teachers. Another item, wﬁiting for persons in
the work unit to push new 'idoas, also seems highly inapplicable to
the classroom situation as no teacher is likely to ;cait for his
students to sus;gest the next topic of study. Another item, about
making decisions for what and how the people under you shall do their

tasks, seems to leave only onc possible answer for the teacher in the



A9

Overall it would appear that while the Leédership Opinion
Questionnaire might be very valid in the industrial setting, its
wording simply makes it inapplicable in the present setting of
classroom teachers or perhaps even any setting outside that of
industry. 1t is Fairly obvious that some such instrument is called
for that could be used in a more general setting and it may be pos-
sible that the Leadership Opinion Questionnaire could be used as a

basis for constructing such an instrument.
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ANALYSES OF THE FEEDBACK QUESTIONNAIRE*

A questionnaire consisti ng; of fourteen items was administered
to the participants of the workshop with the intention of finding de-
tails about their reaction to the exper::'i;ance. The responses were at
times redundant ‘and at times over'lappe'!d. The intention of the ques=-
tions was to start from the global responses to the more specific
items. The general impression is that there is a slight inconsis=~
tency in the responses of the participants in that they have some=
times made statements that have partly been contradicted in a later
response. However, since‘this practice was not very widespread no
attempt will be made here to analyze these occasional iménsistemies.
The responses were examined in order of the i‘r' position on the ques=-
tionnaire and the data will be dealt with in that order.

Some of the questions could be énswer'ed in a "yes,” “no,”
and "don’t know” fashion. These responses were classified into
metually exclusive categories. However, other questions, namely
numbers 1, 7, 11, 13(a), 13(b) and 14 were more open-ended. These
responses were classificd into several categories which are neither
mutually exclusive nor conpr‘ehensivé. Consequently, some answers were
classified as 'Fall‘ing into more than one category. The per cent in
thesc; cuestions are an indication of how many of thc-; total number of
respordents exp.r'essed that sentiment rather than a percentage of all

the sentiments expressed. In all cases the percentages ware rounded off,

*Pertinent; tables pertaining to this analysis can be found on pp. (b~76 .

A4
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The first question asked was whether the workshop met the expec-
tations of the participants. Ninety=four per cert of the respondents
stated that it did so, four per cent gave a qualified yes, and only
one individual stated that it did not meet his expectations. He felt
that there was too much “confrontation” between emerging leaders. The
people who reported that the workshop did meet their expectations
wholly or partially gave some details of how this was done. The re-
sponses indicated three main areas of concern. The first section
(items 1 through 4 in Table 17, p.©T) dealt with statements dealing
with the person’s self. The second section (items 5 through 7 in
Table 17, p. ) emphasized the experience of" the group as a whole.,
The third section (items 8 through 14) dealt with statements dealing
with the workshop sometimes at a global ‘level (items 8 through 19) ard
at cthers its more specific aspects (ite;ns 11 through 14). The last
section dealt with statements that were categorized as “generalized.”

A look at Table 17, p.©67, shows that twenty-nine per cent of
the respondents stated that they felt that their understanding of them-
selves was better. Another twenty-nine per cent felt that their rela-
tionships with other people were better. Nine per cent felt that their
ability to communicate was better. Seven per cent felt that they were
able to solve their problems more adequately. Some of the respondents
did not talk directly about themselves but in their responses talked

more of their participation as a group member. Ten per cent of these
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felt that all of them understood each other better. Onc person mentions
specifical ly that they were able to "air” thleir problems. . One person
felt that the opportunity to meet new peopie was very helpful. There
were some comments made on the nature of the general workshop. Twenty-
five per cent felt that the experience was relevant to their jobs. Ten
per cent felt that the useful things were some specific techniques that
they acquired during the experience. Seven per cent felt that the staff
was good.. One person specifically mentioned Dr. Busby as being good and
one person mentioned that the workshop was better planned than last year.
One person each also nentioned‘ that the “RUPS” was good; one felt that
it was bad. Some of the respondents felt that the experience was good
but ‘did not qualify the goodness of the experience or make any comments
about how it generalized either to themselves or to their jobs or etc.
This group constituted thirteen per cent.

The next question asked was if the ex'per'iences had made a person
more or less competent to do inservice training, or if the degree of
competence remained unchanged. Here (Table 18 , p.€7 ) ninety-nine per
cent of the people felt that they were more competent and one person
felt that his competence had remained the same. No one stated that he
had become less competent due to the experience.

The third question (Table 19 , p.¢9) dealt with their intentions
to use innovative techniques in their classrooms or their feeling that

thesz techniques were not applicable and that they did not plan to use
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" these. Here again the majority felt very positively and ninety-one

per cent of the respondents felt that they would use i‘nnov;a‘l:ive tech-
niques in their classrooms. One person felt that the techniques were
not applicable to the classroom and two people stated that they did not
plan to use thicse techniques in‘their' classrooms Three people, namely
four per cent of the group, felt that the guestion was really not
applicable at all. Since these responses were not qualified, it is
difficult to assess what the group implied,

The fourth question (Table 20, p. €1 ) dealt with improvement in
their skills in attacking problems. There was unanimous agreement that
their skilfs in problem solving had improved as such.

The fifth question (Tabje 22, p. 71 ) dealt with their reaction
to a particular section of the workshop-and how meaningful the “RUPS”
model was as a learning experience. The majority ofithe participants
found the course meaningful. Twenty-eight pe.r' cent stated that it was
"very meaningful” and fifty-seven stated that it wes “meaningful.”
Thirteen per cent felt that it was only somewhat meaningful and one
person felt that it was “meaningless.”

Question six (Table 23, p. 7/ ) dealt with their opinion of
whether "RUPS” model should be made available to all teachers in their
inservice training. Eighty=five per cent of the participants felt that
it should be made available and fifteen per cent had some doubts about

this and could not make up their minds one way or the other.
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; Question seven (Table 21 , p. 70 )asked them to describe three

| aspects of the |ife plan program and how it could be adopt'ed in their
back home situations. Twenty-one per cent of the respondents did not

l given any responsé to this particular aspect. Nineteen per cent nen-

[ tioned “life focus and goals.” Six per cent felt that it could point

out common problems and another six per cent felt that it could help

them understand values of the students. Twelve per cent felt that it

{ could help them solve and understand their family, church, or the P.T.A.

‘ Nineteen per cent felt that they could understand the faculty and teachers

‘. somewhat better. Thirteen per cent mentioned one specific technique o
the other. "The thirteen per cent consisted of almost one person esch

i mentioning such things as strength “perception bombardment,” ”life chart

| plan’,n "

peak and weak experiences,” "Joe~Harry window.” Six per cent
mentioned that the obituary ard epitaph were helpful, Seven per cent
felt that the feedback practice could be applied to the back home

[_ situation. Three per cent felt that the life plan program was partially
{ useful and one person felt that it was of no help to him.

) The eighth question (Table 24 ¢+ PN ) asked whether they would
recommend the life program to another group of teachers. The majority
t O'F.the respondents Felt that they would and a smal) minority either did
]t not respond or felt that they would not. Ninety-one per cent of the
respondents felt that they would recommend the life plan program to
other sets of teachers and two people felt that they would not and six

( per cent did not give any opinion at all.
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The ninth question (Table 26, p.73) dealt with the usefulness
of Dr. Busby’s talk. Here the range of opinions is somewhat more
varied, Sixteen per cent felt that the talk was. "very useful® and
forty per cent felt that it was “useful.” Another large section,
thirty-eight per cent felt that it was only slightly useful and four
per cent felt that it was not useful at all and one person did not
respond to the question.

The tenth cuestion (Table 27, p. 73) dealt with the success of
the triad T=groups anci.':the degree to which they could make use of the
learning opportunities provided in that experience. The majority of
participanés, namely sixty=two per cent, felt that it was successful
and could be applied a great deal. Thirty-seven per cent felt that
it could apply to some extent and one person felt that it could apply
to a very small degree. _

Question eleven (Table 25, p. Td) dealt with how their learn-
ing opportunities in these triad T~groups could be improved. The re-
sponses ranged cver a series of topics. Fifteen per cent felt that
their experiences could be improved by listening better. Presumably
they referred to their own behavior in this case. Thirty-one per
cent felt that if they could share tl:eir thoughts more or generally
get more involved with the group the experience would be more meaning=-
ful. Twelve per cent felt that they needed more feedback. Some of

these respondents specifically mentioned the need for more negative
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feedback., Another large segment felt that more time needed to be spent
on these experiences. This constituted eighteén peir cent of the re-
spondents. Thirteen per cent were critical of the trainers and stated
that better trainers would have meant better learning experiences and
one or two within this agroup felt that better plsnning, especially ex~
traneous noise, that could be el iminated would have added to the ex-
perience. Ten per cent cither did not know or had no suggestions to
make, Nine per cent of the people did not respond. One or two people
mentioned that the groups should have been smaller or that there should
have been mm'e' exercises. |

The twelfth question (Table 28 , p.73) dealt with theii* assess~
ment of their involvement and commitment to their back home plans from
this learning experience, A fairly large majority, namely sixty~five
per cent of the participants, felt that their 'involvement_could be
rated as being pretty high, thirty=four felt that it was only some and
one person felt that there was very little involvement,

Question thirteen (Table 29 , p. Tt and Table 30, p.75) asked
what experience concerning the prob.lem solving back hone helped them
the most and what experiences in that same section of the workshop helped
them the least. To the first section of the question (Table 29 , p. M%),
namely what helped them the most, ten per cent gave no response. Three
per cent felt that nothing helped them the most. Twenty-four per cent

felt that the “Force Field Analysis” helped them the most. Ten per cent
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felt that the involvement of the county members was the npst useful,
Twelve per cent felt that the experience consisted of problems being
brought out and some of them being solved, Three per cent felt that it
led to a greater involvement on the part of others and four per cent |
felt that it inVoll'ved into selecting specific problems. Nine per cent
felt that it brought out a sense of priority of what things are most
mcess;r‘y. Slx per cent felt that the T~group aspect of the experience
was most helpful. Four per cent felt that the similarity of problems
occurring across the groups seemed helpful to them. Another six per
cent felt f:hat the :Fact that almost everybody participated equally was
the most helpful. One person each mentioned some specific item such
as the fact of “staying in the group and fighting it out,” "feedback,”
"commitment to tasks and to goals,” "RUPS model,” ard “building the
monument.” One person felt that the whole experience had little use
for him. In the second half of the question (Table 30 , p.75) where
they were asked to mention what experiences were least helpful, forty-
six per cent did not respond whereas four per cent stated that every-
thing was useful. Three per cent felt that the need to get consensus
was least helpful and seven per cent Felt that too much time was spent
on “reporting.” Three per cent felt that knowing the long range goals
that are not capable of being solved was not helpful and another three
per cent felt that writing things down that would not be carried out
anyway was not heipful. Seven per cent felt that ”“building the monu-

ment” was least helpful. A number of people mentioned one specific
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item as such. These varied from saying that the last section of the
workshop or the methods of gaining confidence from people or the lack
of adequate time for the triads were least helpful. One respondent each
also mentioned such things as that the teachers did not want to bring
the issues out and were very stubborn, another mentioned a lack of dis-
cipline in the group or a lack of thoughtfulness or explosive remarks
or emphasis on sexual jokes by the trainer. However, these responses
were given by a total of thirteen per cent. This cannot be constituted
as one category since the responses covered a wide range of complaints
though only one person mentioned the specific complaint in each case.
The last question, number fourteen (Table 31, p.76) asked for
any additional comments that the respondents wanted to make. Here a
large section, namely forty~three per cent, did not make any comments.
Eighteen per cent of the respordents hoped for personal benefits out
of the workshop. Another nineteen per cent commented that the experi-
ence was either enjoyab'e or useful to them. Another equally large
section of the respondents, namely about twenty per cent, mentioned
one specific event at a time. These responses ranged so widely over a
range of topics that they could not be categorized into small categories
and in each casc only one person mentioned that particular item. The
regpondents stated that the workshop was helpful for poverty, another
thought it was helpful to the county program, a third was critical of
a trainer, another was critical of a trainer because of too much empha~

sis on sex, another was critical of the superintendent and the principal,



ancther felt that the participants had reacted the way it had been
clanned (presumably by the trainers). One felt that the‘*é was too

much structure and one felt that it might be IUSeful for other people
but he did not think it did him any good. It may be stated that the
fourteenth question was somewhat redundant and most of them had already
made some statements under quest‘ion one and had given their opinions

in that matter.

Looking over the tables it might scem that there was one indi-
vidual who felt that he got absolutely nothing out of the workshop he
had expected. An exmaination of the responses shows that it was not
the same individual who said that iile got nothing but invariably one
person felt that he got nothing out of the specific section of the
workshop and not the same person repl ied in the negative under the
various items.

In summary it may be stated that the general response was
positive. The majority of the participants were satisfied with the
way the workshop was run. There are instances of specific complaints
spread over the range of responses; Numerically, they constitute a
minority. How relevant and how focal these criticisms are can only

be determined in view of the general goals of the workshop.
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Table 16

Q 1. Did the workshop meet your expectations?

No. %
Yes 64 94%
Yes and No 3 3%
1 1%

No

b
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Q 1. Ways in which workshop met expactations
Empha e No. %

1. "My understanding of 20 29%
self is better."

2. "My understanding of 20 29%
relationships with others
is better." '

3. "My ability to communicate 6 9%
is better,”

4, "My ability to solve 5 %
problems is better.”

Emphasis on aroup

5., "All of us understand 7 10%
each other better.” :

6. "We aired our problems.” . 1 1%

7. "We met new people.” ) 1 1%

Emphasis on workshop

8. "Workshop was relevant 17 25%
to my job.,"

9, “"Workshop was relevant 1 1%

to student-teacher
relationships,”

10, "Workshop offered 7 10%
good techniques,”

11, "Workshop staff was good."

wn

™
12, Workshop better planned 1 1%




13.
14.

RUPS was good
RUPS was bad

Table 17 (Coat'd.)

Generalized statement

Witho

15,

refere

Generally good

e (v}

No. %
1 1%
1 1%
9 13%
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Table 18

Q 2, Competency to do In-Service Training

No. %
i A, More Competent 67 99%
- B. Less Competent 0 -
C. Remained the Same 1 1%
/

Table 19 ///

Q 3., Plans to use Innovative Tec@%ique

/

= , / No. %
A, Yes | 62 91X
i B. None Applicable ' 1 1%
C. No ' 2 3%

Question not applicable K 3 4ax

Table 20
Q 4., Skills in Problem Solving

_ No, %

L A. Improved ' 68 100%
B. Not Improved : 0 -

L C. No A 0 -
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Table 21 '

Q 7. Description of three aspects of Life Plan Program
that could be adopted to back home situations.

No. %
i. No response 14 21%
2, Life Focus and goals _ 13 19%
3, Points up common problems 4 6%
4, Helps solve problems 4 6%
5. Helps in understanding 10 15%
student values
6. Helps in undexstanding 8 12%
family, church, or PTA
7. Belps in understanding 13 19%
faculty and teachers
8. Mention of specific techniques, 9 13%
e.g., life-chart, peak and :eak
experiences and Jo-Harry window
9, Obituary and epitaph 4 6%
10. Feedback 5 7%
11, Partially good 2 Ky 4

12, No help ‘ 1 1%
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Table 22
Q 5. RUPS Model
No. %
A. Very Meaningful 19 28%
B. Meaningful | 39 57%
C. Somewhat Meaningfﬁl 9 13%
D. Meaningless 1 1%
Table 23
Q 6. Should RUPS Model be made available?
Neo, %
A. Yes ' 58 85%
B. No ' ’ 0 -
C. Am Not Sure | 10 15%

Table 24
Q 8, Would you recommend the Life Plan Program?

No. %
A, Yes 62 91%
B, No 2 3%

Did Not Answer‘ 4 6%



1.

2.

3.

6.

7.

8.

9.

Table 25

Q 11. How learning opportunities could be improved

in the Triad T-Group

No response
By listening better

By sharing thoughts or by
becoming more involved

By more feedback

By all participants being
from the same county

By fewer people
By more exercises
By more time being spent on it

By having better trainers or
better planning

10. No suggestions

No.

10

21

12

9%

15%

12%

3%

1%

3%

18%

13%

10%

92



Table 26
Q 9. Usefulness of Dr, Eusby's Talk

No. %

A. Very Usefil 11 16X
B. Useful ' 27 40%
C. Slightly Useful 26 38%
D. Not Useful a 4%
Did Not Answer 1 1%

Table 27
Q 10, Success of Triad T-Groups

No. %
A. A Great Deal . 42 62%
B. Some 25 37%
C. Very Little 1 1%

Table 28 .

Q 12, Involvemert and Commitment to Back Home Plans

No. x
A. A Great Deal 44 65%
B. Some ’ 23 34%

C. Very Little 1 1%
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9.

10,
11,
12,
13.
14,
15.
16,
17.

18,

Table 29

Q 13a. Experience that was helpful in the "Problems

3olving for back home" section.

No response

None were helpful

Force field analysis
Involving of countf personnel

Problems were brought out
and solved

Getting others involved
Selecting the probl::s

Realizing "things that
are necessary"

T-groups

Similarity of proplems
Understanding PTA organization
Feedback

Commitment t:c the task

RUPS

Building the monument

Equal participation by all

Staying in the group and "fighting
it out"

"Going from large perception
to small detail®

No.
7
2

16

X
10%

3%
24%
10%
12%

3%
4%
9%

6%
4%
1%
1%
1%
1%
1%
6%
1%

1%



| : Table 30

Q 13b., Least helpful experience in the problem
solving for back home,

No. %
) 1. No response al 46%
i 2, ¥Was bored by some 1 1%
i 3. It was all useful 3 4%
- 4, Giving consensuallansuers 2 3x
i 5. Too much time spent on reporting S 7%
6. Large group work 1 1%
- 7. Knowing long range goals that 2 »
are not solubki .
) 8. Writing things that will not 2 3%
be carried out
- 9. Not enough time for triads 20 30%
| 10. Noise ' 2 3%.
il. Nonument ) 5 ™%
12, The last section 1 1%
i 13. Methods of gaiuing confidence 1 1%
in people
1 14, Teachers being stubborn 1 1%
} 15, Lack of discipline ' v | 1 1%
= 16, Brainstorming ‘ 1 1%
l 17. Force theory _ 1 1%
18, Triads 1 1%

19, Specific behavior of trainers 2 ax
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Table 31

Q 14, Adcitional comments

| No. %
i 1. No response 30 44%
Nega e 8 a) a o
- 2. Criticism of a trainer ' 2 ax
3. Too much emphasis on sex 1 1%
4. Too much structurec 1 1%
- 5. Criticism of superintendents | 1%
and principels .
- 6. "Ve reacted the way it had been 1 1%
planned” (connotation of
hidden agenda)
7. Useful for others but not me 1 1%
] P. e a
- 8. Hope for personal benefits 12 18%
9. Enjoyable or useful experience 13 19%
) 10. Best workshop so far 1 1%
L 11, Helpful for problems of poverty 1 1%
l 12, Helpful for the county , | 1%
13. Meet new people 1 1%
1 14, Other teachers should 1 1%
also get it

4 15. More aware of new people 1 1%
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FINAL EVALUATION

As has been mentioned earlier ( P | ) this section will
attempt to evaluate the three years Human Relations Training Proéram.
An effort will be made to discuss the shortcomings and achievements
of this program. In the end the prc;gram will be evaluated in terms
of the overall goals of Title III as stated in Design for Tennessee
Assessment and Evaluation of Titie IIT ESEA ( 3 ). This evaluation
of the Title III program will be concerned only with the Human Relations
Training aspect of this Title III program hecause the writer has not
been involved in any cther aspect of this particular Title III progran,
hence, he is not in a position to make any Judgements in a.ny other

context,
S!;grtcgng' !zs Py

Shortcomings of this program will be discussed under the following
general headings:

a. Administrative and budgetary limitations; _

b. Theoretical, methodological and design shortcomings.
Administrative and Budgetary Limitations,

If the writer were asked to list the one single most important
limitation in this program, it would have to be the budgetary restrictions.
During the third year of the program the budget was transferred from
the federal government to the State government and adequate monies needed
for a comprehensivé evaluation of the Human Relations Program could
not be budgeted accqrding to the advice given to the writer by the
director of the projects For instance, during the planning stages of

the third year program the writer specifically recommended that adequate

74
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funds should be made available for travel of the researchers for data
collection, and for payment of the subjects in the control éroup. As
the research progressed, the writer was advised that no such funds were
available and that he had to make the best use of the limited funds
available. In the writer's opinion this definitely effected the
comprehensiveness of the last yeart!s evaluation. No funds were available
to hire adequately trained interviewers nor were any funds available
to train untrained interv.i.et.vers adequately. As is evident from Part I,
clinical interview formed the foundation stone of the third year!s
evaluation. In the writer!s opinion a scientific evaluation is far more
important for future planning even at the expense of extensiveness of
ANy program. "

It must be stated that the director of the project was quite
cooperative and helped the writer in all manners possible within the
budgetary limitations.

' For reasons unknown to the present writer, no systematic
evaluation was planned during the first year of the program in spite
of the state guidelines ( 3 ) being very clear abou:t. the necessity
of doing so. Towards the end of the first year!s program at the wWriter!'s
insistence with the then project director, he was allowed to prepare a
rough and hurried questionnaire to get a quick feedback from the
participants. These responses were tabulated and the resﬁits presented
at the Tennessee Psychologicé,l Association's annual meeting ( 5\'8 )e
It is felt that so far as a comprehensive evaluatimn is concerned no
effort was made towards it during the first year and this had to be an

administrative decision. It was at the writer?'s insistence that the



project director during the second year of the program decided to think

seriously about an evaluation. The report on these findingé is enclosed

in Appendix B.
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Theoretical, Methodological and Design Shortcomings
It would be helpful to give a brief overview of the project as

it is hoped that this will make the criticisms in this area more
meaningful.

Human relations training techniques were used with educators
and educational admin;strators in the Upper Cumberland Region for a
period of three years. At this point ws might take a broad look over
what transpired and come up with some statements about what might be
done for +he future or what indications one can arrive at from a general
examination of the whole program.

Briefly, let us examine what transpired. In the first year
of the program a group of educators recommended by their superiors
for human relations training program were sent to a central locati'on‘
where they went through two weeks o human relations training and
met subsequently on a number of Saturdays: As has been mentimned
above, accept for the administratioﬁ of a hurriedly prepared feedback
questionnaire for the first year no assessment of changes taking place
was made.

The second year 150 participants went through a similar
experience., At thist ime, a comprehehsive assea.sment program was
instituted. A complete report of this program has already been submitted
(Appendix B). Measures derived from such different the_ore%'ical models
of personality as Leary, Cattel, Sheestrom (¥5;1,35), and Frankel=-
Brunswik ( |/ ) were used in order to assess these changes, Not
all of the 150 were apparently present at the several points in time
when the tests were given but for the most part the large majority of



the 150 took a pretest consisting of several measﬁres at the beginning
of the human relations training lahﬁratory. They took post-test I
riglﬁt after the three week intensive training period and a post-test II
after six months of the training period. .A control group of 50 went
- through the pretest procedures and the post-test II procedures. Practical
financial limitations did not allow the control group to get the testing
at the time of the poét-test I.
- In sumary, the results of the massive assessment program were
that the participants had changed and that the change had occurred
in different directions and at different places (see Appendix B).
The massive assesament program also attempted to see if those
who came in contact with these participants, namely, their superiors
and their students, percoived them differently. .Here again, some differences
- were found (see Appendix B). '
During the third year of the program only 7/ participants were
involved in another series of human relations training techniques (p. & ).
At this time, no large 3cale assessment was attempted sinc; it would have
essentially been a duplication of the assessment done in the second year.
These participants, however, gave subjective reactions to the intensive
training program at the end of the three weeks,

Approximately six months later, 19 of these participants (experi-

mental group) were followed up in interviews.

! l It was decided to use intensive open-ended clinical interview

l techniques for tr.le‘third year to gather as much information as possible
about the changes based on the external criteria (p. 4 , Appendix B)

[[ l{[lc‘ and to supplement the findings of the second year about the external

criteria chauges.
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A group of 18 other educators and educational adminigtrators
(control group) were also interviewed in order to make comparisons.
A still smaller number of principals of these two groups, namely, nine
of the experimental group and 12 of the control, sent back the ratings
of these persons concerned. We, then, have varying degrees of data
collected at various times. |

As reported earlier, it is apparent that the participants in
the human relations program training changed along various dimensions.
In order to get a clearer picture of what kind of changes occurred
and in what directions these changes took, one might proceed by first
asking what is meant by the "human relations training techniques." As
we know ( "4‘ ), the terms connote different programs for
different groups. Each set of trainers sets up a different type of a
training program, depending on his theoretical allegiance as well as
value systems. Looking at the program itself as described elsewhere
(gp- 750), we find that the program changed and evolved from the firs.t
year to the third year. The trainers themselves changed though a few
of them remained constant over the three years. The progx;am evolved
as a function of what the trainers who stayed within the program regarded
as the most useful experience for the teachers. One would assume that
these Judgements were based on the trainers! prior experielfces with the
types of groups that they had dealt with. It would be intelresting to
see what role the trainers played in this enterprise. As the psychotherapy
research has shown. (Marmor), any such person playing such a dominant role -
in a group inveriably transmits his value systems to those who come in
close contact with him. It would be interesting, therefore, to know
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what the value systems of these trainers were. We do not as yet have
any stated goals of the trainers or of the program as such al.par'b from
a global statement that the intention was to make the teacher more
effective.

Since the assessment program in the second year showed that all
types of changes occurred in the participa.nts, the value systems of the
trainers could be made a point of inquiry and one of focal interest in
a similar enterprise in the future, We do know from the literature that
during recent years greater and greater emphasis has been placed on what
may best be described as the experimenter variable, that is, the
participant observer plays a more active role than had been assumed
previously. .'It would, therefore, be logical for any major assessment
program to take into account the differernces within the trainers and
how these differences in their interactions with the partiqibants relate
to the changes brought about within the participants. At the present
Juncture, a certain amount of selection within the trainers took placé;
One would presume that these were due to such factors as interpersonal
relationships between the trainers, their own 1life situations, their
degree of involvement in the program, and such other matters that were
conducive to their making Judgements in one direction or another. So
one of the major points not covered .in the present assessment program
is the role of the trainer; the effects his value esy'st-.ems,l his personality,
his stated goals have on these participants. Perhaps along with the
participants, the trainers should take the same measures themselves in
order to establish the differences along the same dimensions.

Secondly, one should also ask the trainers to state clearly
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what they regard as their goals. It is apparent in any research that the
results of the training program are never completely detennined by the
stated goals of that program. Serendipity is a common phenomenon, and
one wonders, therefore, why it would be useful to have these goals made
explicit. The theoretical rationale for making one's intentions overt
is that ‘it would help a better integration of future programs and also
help to test out the subJective convictions of the trainers of what
- in their program is useful or what is not. One may learn a little from
the vast and conflicting research in the broad field of psychotherapy
that not everything a therapist does is regarded as important by others
around them or by those who are exposed to their treatment.. If any
clarificatioxi is to be sought in the field, such a program becomes imper-
ative, .

Bafore proceeding to talk about aqne of the things tﬁat we can
learn from the data itself, we might briefly mention some of other
shortcomings of the program as such. The shortcomings unfortunately '
detract from the importance of the findings as well as the degree to
which one can generaligze from these findings to other groups no matter
how closely similar they might be. One of the major shortcomings of the
progran appears to be the choice of samples, Samples were chosen not
according to statistical proc.edures which would maximize the generaliza-
tion of results but according to judgements made by either the superiors

- or the trainers.

] * In the first two years, the participants were chosen or; the
i recommeniation of their superiors, a fact which would cloud the sube
- sequent finding that these superiors then proceeded to find these .
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participants as generally being more effective than a group of controls
who did not go through such an experience, .

In the original proposal for this program, the following comrzuts’
are made regarding the selection of the sample:

A total of 150 principals and teachers will be recommended

by thelir superintendents for participation in the training progranm.

These will be selected by the Title III staff on the basis of

thei, professional qualifications and willingness to participate.
No rationale for using this procedure of sample selection is given in
the proposal.

In the third year, the participants were chosen on the basis of
Ju;igementa made by the trainers as those who would potentially gain
the most. These participants had been through either of the two prior
workshops. WI"iat kinds of covert or overt biases were playing a part
in this assessment éannot really be judged because we do not havg the
data. Such a selection procedure would further cast doubt on the broad
generalizations one can make from these ‘f:l.ndings in view of the fact
that during the second year the experimental group found the trainers,
the principals, and superiors as being more powerful than the control
group did (see p.éﬂ of Appendix B). In view of the generél findings
mentioned above, namely, the role of the trainer, this additional
confirmation au'b;]ectively experienced by the participants would make

it more explicit that the basis for the selectlon be made somewhat

more covert. The trainers had the data of the massive assessment program
conducted during the second year and results on various tests of how the
participants had changed or not changed. None of these objective

indices were chosen as a basis for selection., It was not possihle to
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folléw this procedure due to budgetary restrictions as it would have
meant the expenditure of more professional time than what was available
within the budget limits,

It is feasible that the interviewers clinically tapped the same
people who would have been chosen on the basis of these dimensions.
However, it is also feasible that such factors as mutual liking and
degree of rapport with the participants were the major determinants
of this choice, If it were feasible, it would be interesting to see
the characteristics of the participants chosen by the trainers.

. The method of choosing control group in the third year is
open to criticiem that it is not a randomly selected sample, Again,
this procedure of selection (p.8 ) was decided upon due to' cost factors
as it would have entailed a lot more expense to choose matched conirol
subjects on a random basis, |

We are not unaware of the practica:l problems involved in the
selection of .auch a sample. The difficulty of getting people to came
to a central place cammot poasip‘.ly be underestimated, In fhis light,
it may be stated that most of the participants had come in not on a
voluntary basis necessarily but because of the recommendations made by
the superior and the subtle coercive nature of such a r.eocmendation
as well as financial rewards that they got because of such a participation.
Tt may be remembered that in this region (p.4 ) a financial reward of
iuch a nature is a very great incentive and not something to be ignored.

One also nmat. realize the handicaps that a team of outsiders,
as at least some of the trainers were, encounters when dealing with the

type of region that we are dealing with here (Cummins & Cummins,|57).
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These shortcomings should be kept in mind as things that one would ideally
not like to have had occurred but were unavoidable within the confines
of the sociological context perhaps.

| It has been mentioned earlier (p.7 ) that due to budgetary
restrictions it was not possible to éelcct carefully all the interviewers
nor was it possible to give them extensive training in the type of
interview (p.T9 ) u;ed in this investigation, Four interviewers,
three of whom had been trainers in the Human Relations workehops,
interviewed the control and the experimental groups.

A careful examination of the interview data showed a range of
differences within the interviews. Unfortunately, the data is not
available for a in depth statistical analysis tp assess tt;e effect of
the interviewers, It seems obvious, however, that the interviewers
differed somewhat in the type of mtemm they did. For example,
some interviewers stuck closely to a aer.t;s of ten questions that had
been prepared as a gulde for interviews and asked more direct and
structured questions whereas other interviewers used their ten questions
as a guide in an open-ended type of interview, There wers also differences
in the degree to which the interviewer asked for dates that substantiated
the statement made by the participants. For example, whereas one
interviewer may get a response as, "I feel quite different this year
and T feel that I have done things differently," another interviewer.
went on to find out examples of the types of differences the participant
in question was talking about and found incidences of where this had
occurred. Not all of the'ne‘apondonts covered the same areas of their

1ife. Thers were instances where a respondent had not covered a certain
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point and obviously was not specifically asked by the interviewer.
We do not knovi the effect of such variables as the halo effect.

In other words we do not know how many of the studeats {p.97, Appendix B)

lnew that their teachers had or had not been to the human relations
training workshops. We do not know how many were even aware of such a
workshop and what psychological meaning it had for them. However in
view of the predominantly negative picture painted by the students of
their teachers, it is apparent that the halc effect if it was present
was not really pz;onounced. As compared to the students the principals!
ratings did not show many changes. The general tendency 6f the
principé.ls not to make any negative statements about those that they
were rating, reduced the effectiveness of the scale being used,

It is interesting to see that when the control group was
interviewed, during the last year of the p‘ro:ject, they had no
hesitation in talking about the problems they encountered in their
life, Generally speaking, one gets the impression that the control
group is more preoccupied with the external events and talks more
about the changes that have occurred in their role etructui'es, the
obstacles they face and the frustration they experience in their
deily routine, As compared to this the experimental group, in this
case, has a greater preoccupation with their own reactions and their
own effec.tivenesa and do not concentrate as much on the extjema.l sur-
roundings as do the control. Here again we may mention that they were
being interviewed by trainers with whom they had by now clearly
associated the "culture® of the Human Relations training workshop. In

fact the two groups differ markedly in which they interpret tlie interview

J 7
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Questions and the connotations they place on the same words. What
their responses would have been made had the assessment been done by
outsiders who did not clearly belong to a part of the program, it is
difficult to say. Interestingly enough the followup group of 19
did not pass on the forms for the farincipals' ratings to the same
degree that the conﬁrpl group did. Whether this was a function of the
greater preoccupation with one’s own goal and a reduced preoccupation
with one's suzjroundings or whether some other factors were at play,
it is difficult o judge. Only nine out of the 18 who have beeﬁ
interviewed have a principal's rating on them as opposed to 12 out of
the control. '

It has already been repeatedly pointed out that bﬁdgetar&
considerations were responsible for the above mentioned shortcomings.

One may mention here that any program that is undertaken by
any set of administrators anywhere,if it .is to be used as a source of
applicable information to other areas, must within it have an assessment
program. The c;:nunitment to the assessment program, therefore, should
be regarded as a major one and the na.ture' of the assessment should. not
be allowed to suffer in preference of the size of thg program itself.
It is, of course, a matter of ultimate value judgement but it seems
not so far fetched to say that a complex and comprehensive program
without any assessment would not be worth much whereas a smaller program
with a clear idea of where it stands, what it can perpetuate, and what
it can curtail in the long range of a greater beneficial value not only
to the administrators but also to the communities for which such programs

are instituted.
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Achievements

Let us now turn our attention towards recapitulating some of
the achievements of this program which have been presented in Part |
of this report ard are contained in Appendix B. |t is felt that the
evaluation in spitg of the shortcomings mentioned earlier does demon-
strate clearly that educators do change significantly as a result of
being exposed to human relations training program.

As is evidenced from Appendix B that in line with Martin's
(1957) and Campbel! and Dunnett’s (1968) distinction of internal
and external criteria for change, the present prc;g'am attempted to
study changes produced as a result of human relations training along‘
both these dimensions. Several studies have attempted to study these
changes (Bennis, Burk, Cutter, Herrington, & Hoffman, 1957; Burk &
Bennis, 1961) but without the use of control groups. One pioneering
aspect of the present evaluation that cannot be ignored is that it is
possibly for the first time that a systematic attempt has been made
to use matched control groups (in spite of budgetary |imitations) to
rule out any placebo effects. There are numerous studies available
in the literature (Tohman, Zenger, & Wechsler, 1939; Massarih &
Carison, 1962) that have attempted to study the effects of human
relations trair{ing without using control groups and this has resulted
in the difficulty that no definite conclusions can be drawn about the
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It has.been demonstrated that the educators became less
authoritarian as a result of their exposition to human relations
training (p. 7 , Appendix B). More specifically, this implies that
they became less superstitious and more open minded. They became
less rigid in their thinking and could handle their hostilities in
a more realistic m::\nner. |

It seems that as a result of exposition to this program, the
educators became more time competent, thercby implying that they
were able to tie the past and the future to the present in a mean-
ingful continuity. They developed greater faith in thg future with-
out’ ris.;id.'or overly realistic goals. It also seems that the educators’
ability to use good judgement in the application of values also
increased. o

There is also some evidence that they became m@ sensitive
%o their own needs and feelings and their self-regard was enhanced

in a marked Fashion. |

The educators started accepting themselves a little better

in spite of their weaknesses. There was also an appreciable in=
.crease in the capacity for ‘intimate contact with other human beings
as a result of exposition to human relations tmining.i

Thg present evaluation of the program has also demonétrated

that as a result of exposition to human relations training, the

educators saw themselves as good and Forceful leaders; they said



that they liked responsibility and giving orders. Evidence is also
presented to point out that the participants in the program became
more straightforward and direct in their relationship to others and
they reported to have become less rcbellious and less distrustful of
others. They also said that they were less timid and less self-
punishing. They said that they were able to look at themselves
realistically and criticize themselves iF necessary.

It also seems that exposition to human relations training
program enabled them to develop a real istic respect for authority
and they became appreciative of the help of others. They viewed
themselves as giving more Freely of themselves anl help.ing others.
They also felt that they had become more cons iderate.

It also seems that the participants who were exposed to human
relations training were viewed more positively by their principals.
and supervisors as compared to.a matched control group. |

There is also some evidence to point towards the fact that
teachers who have been exposed to human relations training are viewed
differently by the students as compared to teachers who have not had
a chance to undergo such training. In this context, it is of
interest to quote the most relevant portion of the findings con-
tained in Jetail in Appendix B. On page 92 of this appendix it is
ment joned:

It is apparent that if a student has been interacting with

a teacher who has been through the Human Relations Training,

he is more likely to be involved with such activities as
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learning, studying, preparing for the future, as feeling a

sense of identity with the teacher whose punishing activities

he perceived as being for his own good, as seeing the future
to be good and as secing his own actions to some extent being
determined by himself than iF he gets a teacher who has not
h_ad such training.

The data generated on the basis of Feedback questionnaires
and the present evaluation (2&63',-*5--5 ) indicate that the partici-
pants perceived the programs very positively and felt that this
would be of tremendous use to them in their back home situations.

At this stage of the present research, there is no way fo find out
whether or not they will be able to put their intentions into
actions. This is a function of the passage of time, and one has
to wait to find out the long term affects of such a training.

In the interview analysis contained on pages i3-43_ of Part I,
it has been clearly demonstrated that exﬁerimenl:al and control groups
reacted di fferently and do perceive the changes within thet_tsel\}es as
being different. The great majority of the experimental group mem=
bers felt that the greatest amount of change within theﬁ had come
due to the human relations training. As opposed to this, the con-
trols mentioned several events in the course of their lives not
related to human relations training in the same periud of time which

had led up to the greatest amount of change in them,



Thefe is also evidence that the experimental group visited
the comminities more and took part more in the local pol itics as
compared to the control group. They had started introducing human
relations training in their churches and they had better and closer
relationships with the local county officials than they used to.

There is evidence to show that menbers of the experimental
group became more active in their relationship with the PTA and tried |
to talk with the students’ parents more and they tried to mix with
the people more and point out how they felt. This was not the case
among the members of the control group.

It seems that as a result of the exposition to human relations
training, the educators in the experimental group reported they had
become more accepting and reported solving more problems in their
Jobs and communities than they used to as compared to the control
group. |

It also seems that as a result of exposition to human relations
training, the educators started initiating new activities in their
school systems and with their students. They seemed to be inter-
acting more with their students as compared to the control group
members. It is also interesting to note that they let their students
take part in planning ard trying to find out what the students’
interests were, and this was not done by persons who had not been
exposed to human relations training program.

It also scems that the human relations training helped the
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educators to communicate better with their s;uberiors and their peers.
They Felt freer in expressing their opinions, they felt less inferior,
and felt more confident in their relationships, and some of them felt

closer to their principals.

Summary,

The present evaluation hi.s clearly demonstrated very signifi=
cant changes on the basis of the external and internal criteria for
the persons who participated in the human relations training program.
It seems that not only one’s personal ity changes significantly as a
result of exposition to such a training program, but it seems that
one is able to function better at his job and in his community.

One seems to have more satisfying life in his erwironment, It is
safe to say that the human relations pr‘ogram enables one to become
a better teacher.

It would be interesting to make a few general comments about
the role and status of a teacher in our society vis-a-&is human
relations training.

General ly speaking, across the nation the role of the teacher
has not been one of either very great sociological powen or one
accorded the respect and status that the teacher has' enjoyed in
previous centur{es and in other places. The teacher has had to
bear the brunt of society’s problems and has had to share in the

blames more than its rewards. One may mention here that the
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sociological nature of the area in question has generally perhaps
been kinder to its teachers than other parts of the countﬁ have been.
The teacher in these areas is not at the bottom of the totem pole.
Ecoﬁunical ly, even though he must of necessity depend on supplementary
income in order to make both ends meet, he is not too far down the
socioeconomic ladder as his collcagues in major suburban sections are.
Because of the general lower educational value of the populus at
large in the area, he is also bound to be awarded greater status
and respect than the general school teacher gets in other parts.

With this in mind, we may then reflect that any i_mestment
in the teacher becomes an investment for the future. How then
should this investment be best utilized? One may wonder whether
the technical skills given to these teachers should be enhanced.
Whether it would be better for them to be sent back to school and
their academic skills strengthened. In view of the Peter Principle,
one would suspect that too high powered a training in this arca
would pretty soon make them incompetent for the job they are to do. .
In this sense, the more relevant material especially in view of the
large social unrest in the country as such would seem to be the
improvement of the social skills of the teacher, particularly his
relationships with his students and with those that he works with
within the social structure. This would be far more relevant an

area to concentrate on than sending him to graduate school where he



may have a better understanding of Einstein’s theory but not be able
to understand the students he deals with., The general di;scontelt
across the country and the so-called rebellion of the young would
further emphasize the need for the teacher to become a greater social

participant than a greater academicianythough, of course, we must

recognize that such divisions are not mutual ly exclusive. If then

o 2
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we are to concentrate on the teacher, what kind of values would one
hope to instill and what kinds of methods would one use most pro-
fitably and at what stages? The training sessions aimed at enhancing
the teachers’ human relations skills, The assessment programs give
some indic"ation of how and where these changes occur most. Human
relations training seems to be a very powerful tool for inculcating
these skills in an educator.

~ The design for Tennessce Assessment and Evaluation of Title
W, ESEA (__3 ) while discussing the goals of Title 11l funds
states, "Title Il funds can provide the means for exploring new
ideas, new ways, and demonstrating di Fferent means qi’ attacking
identified educational problems, Title 11l should be a vehicle for
change by providing funds For coping with problem areas. There is
an implied obligation in the long range strategy oF~the.Title i

to coordinate programs funded from this source and the funds from

other sources, with an expectation that other sources can and will

be available for continuing those programs that hold the greatest

promise.”



)

In light of these stated goals of Title 111 funding, it can
safely be said that the present program so far as its human relations
training component is concerned certainly represents a pioneering
effort in the exploration of new ideas and new ways of making the
teachers more eFfective on their jobs, It has demonstrated an inno-
vative and a relatively sure means of attacking this very difficult
problem of teacher improvement,

Because of the pioneering nature of this evaluation, the
writer has been approached by several publishers about writing a
book on the implications and findings of this program. Several
scientific papers have been presented at professional meetings in
the United States and abroad about the exciting results of this
program. A partial list of these is er.u:IOSed on page _Co_ of
Appendix A, -

As has been hinted earlier, it is difficult to say whether
or not this program would be continued by all the participants from
the various school systems in their own environment, bu't the data
suggest that they would like to do-so in case they could obtain
adequate funding for such operations. There is also come evidence
to indicate that sume of the participants are already using tech-
niques they learned during this training to teach their classes
ard to relate to. peers and superiors and are also trying to make

use of their new knowledge in the comunities and churches.
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It is felt that a long range Fol low=up of the participants
is very necessary to find cut as to what happens eventually in the
schools and communities as a result of exposition to human relations
training.

In case such a program were to be recycled in the future,
suitable steps should be taken to overcome the shortcomings men=
tioned on pages/{fC0. |f one can get enough funds and the resultant
professionally trained manpower, it should not be at all difficult
to overcome the shortcomings that were described. From an adminis-
trative point of view, it would seem very necessary that the evaluator
consult with the administrators before a budget request is made and
that adequate monies should be made available to conduct a more

conprehensive evaluation.
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FEEDBACK
QUESTIONNAIRE

_ We are very interested in learning about your reactions to the three weeks
workshop. We will greatly appreciate your honest and frank answers to the foll-

owing questions. We do not want you to give your name,

1. Did the workshop meet your expectation? Yes No

a) 1f yes, in what ways?

b) If no, why not?

2. Please check one of the following:.

a) I feel that this experience has made me more competent to do in-service train-
ing in the back home situatiom.

' b) I feel that this experience has made me less competent to do in-service train-
ing in the hack home situation.

c) My competency for in-service training haa‘remained the saﬁe.
3.' Please check one of the following: As a result'of this experience:
a) I plan to use inuovative techniques in my classroom.
b) I feel that none of these techniques are applicable in the classroom.
¢) I do not plan to use any of these techniques in my ciassroom.
4. Do you feel that as a result of this experience:
a) Your siills in problem aolﬁing have 1ﬁproved.
b} Yow skills in problem solving have not improved.
¢) Your skills in problgm solving are the same.
‘5. How meaningful was the RVPS model to you as a learning experience?
a) Very meaningful
b) Meaningful
Q@ ) Somewhat meaningful

ERIC

ammzrd ) Meaningless
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6. Do you feel that the RVPS model should be made @vailable to all teachers in
< " their in-service training program? Yes No Am not sure

i 7. Briefly describe how you could adapt three aspects of the Life Plan Progtam
= to back home situations.

-

8. Would you recommend the Life Plan Program to another group bf teachers?
Yes ‘No

9., How useful did you find the talk of DF. Busb&?
a) Very useful
b) Useful
‘¢) Slightly useful

t d) Not useful

10. How would you rate the degree of success you had in making use of the learning
=- opportunities provided in the triad (three concentric circles) T groups?

a) A great deal .
b) Some
c¢) Very little

11. How could your learning opportunities in the Triad T group be improved?

12. How would you rate your involvement and commitment to your back home plans from
this learning experience? .

- a) A great deal

b) Some

c) Very little

- 13.a What experience in the '"problem solving for back home' helped you the most?

13.b what experience in the."problem solving for back home' helped you the least?




LIFE PLAN PROGRAM OUTLINE

1. Life Line

2. Discuss

3. Ten Descriptions of Self, "Who Am 17"
4. Priority Arrangement

5. Discuss

6. Obit and Epitaph

Discuss .

8. Who Would I Like to Be?

~3
®

9. A Day or Two In Your Life Ten Years From Now.
i 10. Eight (8) Categories -- listed below ,
1l. Formulate Projects To Get To Do Things Well You Want To Do Well
.i_ CATEGORIES
Peak Experiences (a list of things that matter to you)

Iw——
e

2. Things I Do Well

3. Things I Do Poorly

4. Things I Would Like To Stop Doing

Things I Would Like To Learn To Do Well
6. Peak Experiences I Would Like To Have

i 7. Values To Be Realized .

i 8. Things I Would Like To Start Doing Now.

frommnias
w
-
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QUESTIONS USED AS GUIDELINES FOR INTERVIEWS

NAME :

1,

2,

3.

4.

5.

6.

7.

8.

9.

10,

How do you feel you have functioned as a teacher in this school
year so far as compared to previous years?

Have you done anything differently as a teacher in this school
year as compared to other years?

Do you feel that you have related differently to other teachers
in this school year as compared to previous years?

Have your activities as related to other teachers been any different
during this school year as compared to previous years?

Do you feel that you have related differently to your superiors
(e.g., principal) during this school year as compared to previous
years?

Do you think that your role has been different during this school
year in school activities that inwvolve you and your superiors
(e.g., principal) as compared to previous school years?

Do you feel that you have related differently to students during
this school year as compared to previous years?

Have your activities as related to students been any different
during this school year as compared to previous years?

Do you feel that you have related differently to your community
(e.g., PTA groups, etc.) during this school year as compared to
previous years?

Have your activities as related to your community (e.g., PTA groups,
etc.) been any different during this school year as compared to
previous years? A
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NAME :

1.

3.

he

5.

6.

QUESTIONNAIRE FOR SUPERIORS! RATINGS

. In your opinion has the above named teacher been funétioning

differently in any way during this school year as compared to
previous years? If so, in what ways? Please mention specific
activities.

Has the teacher initiated any activities within the schvol system?
Please give details.

Has the teacher joined in and supported any new activities that
have been started by others in the school? Please give details.

How does this teacher relate to other teachers? Please give
details.

How does the teacher get along with the students? Please give
some examples if possible.

Is there anything else you can tell us about this teacher which
will help us understand his role?

Vi
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Introduction
) This is a report on the evaluation of the sensitivity training
program.

This sensivity training program primarily consisted of using
Human Relations Training techniques with the educators who participated
in the program. More specifically, the participants took part in a
Human Relations Training Laboratory for two wecks in the Swmer of 1968
and subsequently were exposed to 14 Saturday meetings held at pre-
determined time intervals till the end of the school year in 1969.

in effort was made to assess any changes that might have occurred
among the participants as a result of this experience.

This report will describe:

a. The nature of the sumple;
b. Design and procedure for evaluation;1
c. The measures uced and the results obtained.

Relevant statistical tables are included in the report, for those
readers vho might be interssted in these. Detailed statistical
analyses are available from the writer on request.

In the end, some of the main findings on the basis of this
evaluation are summarized. Implieations of these conclusions for
teacher training and education are discussed.

1., Copies of instiiments used in this investigation have already been
. furnished with the preliminary vreport of this evaluation; hence,
o they are nolb incorporated in this report.

l




DESCRIPTION OF THE SAMPLE

Before vie describe the sample in a detailed manner, it might be
interesting to mention some characteristics of the region from which
this sample was selected. This region which is called Upper Cumberland
Region in Tennessee comprises one-eighth of the total land area in
Tennessee. This area lost nearly ten per cent of its population
between 1950 and 1960, but since 1960 the trend has reversed and the
region is now gaining in population due primarily to industrial,
federal -funds and general economic stimulation. But even as late as
1965, one half of the households had an effective buying power of less
than $2500,00, For every $100.00 that the average person in the United
gtates had to spend, the average Upper Cumberland resident had only

49.00.

The average educational level for adults twenty-five years of
age and over in the Uppegr Cumberland area is mid~-scventh grade for
men and approximately eighth grade for women. If each person with
less than five years of schooling is classified as a functional
illiterate, almost one-fourth of the adult population would fall into
this classification.

Some students must ride a school bus three hours or more daily
to abtend school that does not provide the type of curriculum needed
to prepare them to live in the last third of the twentieth centwry.
0f the twenty-{ive high schools in the Upper Cunberland Region,
eighteen have enrollments of less than 500 students. Thirteen of
these twenty-{ive schools offer thirty courses or fewer. Five of
the school systems have enrollments of less than 2000 students.
apprevimately one hundred schools have a four-teacher capacity or
less, One-fourth of the teachers have less than a bachelor's degree.
irt, music, drama, guidance and effective programs in vocational
education are almost non-existent, The number of persons per hospital
bed, the munber of persons for each physician and the number of persons
for each dentist in the area is more than tuice as large as the same
ratio for the State of Tennessce,

Stewart (15) has raised a basic question and I quote him, "How
do you improve education in such a region? Ue could all give many
answers but one main ingredient which has to be considered is the
classroom texcher. Ve could build fine buildings, provide elabor: ' =
equipment, “nerease expenditurcs and do Jjust about anything else ...
wish, but the only thing that really makes the difference is the
teacher. Our salaries are too low. Ve know tnat by and large we
are stuck with the teachers we have and they with us." So, the
argumcnt was made that we nust improve the teachers we have.

The sample for the presant‘program was selected from this region
and consisted of one hundred and fifly teachers. Their teaching
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experience ranged from elementaxy school to high school, to principals
and educational administrators.

This sample of 150 educators was selected on the basis of
recommendations received by the various school system superintendents
and principals.,

These educators numbering 150 who participated in the Human
Relations Training Laboratory and the subsequent Saturday meetings
(mentioned earlier) comprised what is called in this evaluation the
Experimental Group.

To get a comparable grouv, a Control Group of 50 educators was
chosen who were similar in most respects to the experimental group.
Educators comprising the control group were not exposed to any Human
Relations Training. Some of the sample characteristics of the experi-
mental and the control group are described below,

The mean age of the control group was 4l.3 years and the mean
age of the experimental group was 42.4 years. There were 32 per cent
males in the control group and 34 per cent males in the experimental
group. The mean years in number of profession for the control group
was 14. The mean years in number of profession for the experimental
group wes 14.8. The mean income in the control group was $590.00 per
month, and the mean income in the experimental group was $560,00 per
month. The number of dependents in both the groups was 1.50. There
is no difference in the size of the cities {rom which the control and
the experimental grouns came.

& statistical analysis of these characteristics of the experi-
mental and control. groups indicated thot these two groups did not
differ from each other.



DESTGN AND PROCEDURE:

Subjects comprising the experimental group were administered
the tests (described below) three times. Once at the beginning of the
training program; secondly, at the end of the two-week Human Relations
Training Iaboratory and thirdly, in January and Februvary of 1969 which
renresented a lapse of approximately four to five months since their
exposition to the Human Relations Training Laboratory. As compared
to these three administrations, the control group was given the tests
twice, once at a time which coincided with the first testing of the
experimental group and then at a time which coincided with the third
testing of the experimental group. Due to budgetary limitations, it
was not possible to test the control group the same number of times
as the experimental group.

Basic demographic data, e.g. age, sex, mszltal status, ete.,
vas collceated on all the participants of the control and the experi-
mental grouns.

Changes in the experimental and control groups were assessed in
terms of internal criteria and external eriteriza., In addition, a
feedback questionnaire was administered to the experimental group..

Internal criteria changes, for the purposes of this evaluation,
pertu:.n to those changes that occur within a person. These were
ssessed by the use of the following measures:

1. 'The Juthoritarianism Scale (F Scale) (1 ).

2. The Personazl Orientation Inventory (12.).

3. Semantic Differential. (o).

I, Leary's Interpersonal Check List ( ‘7)

5. The Motivation :nalysis Test (MMAT") ( 3 ).
Fach of these instruments is described later,

The external criteria changes imply those changes that take
place in the external enviromment of an individual. For example, the
effcet thaet o teacher might have on his students s a result of his
exposition to Human Relations Training or the effect that an educator
might have on the community around him could be classified as external
criteria changes, For the purpose of this invesligution, the following
inciruments were used to assess exbernal criteria changes:

1. Ratings by principals (il ). :
. 2. Thc use of the Michigen Picture Test ( 2) to assess
students' percentions of the tecchers.
3. The use of the lLeary Imterpersonal Check List (¥ ) to
assess students! perceptions of the teachers and themselves.



These techniques will be described in detail in the next section
of this report.

4 feedback questionnaire was administered to the experimental
group at the end of the two week Humen Relations Training Laboratory.
Results obtained from this questiormaire are reported later.

i

..



DESCRIPTION OF MEASURES AND RESULTS OBTAINED

INTERNAL CRITERIA

1. Authoritarianism
l
Authoritarianism was measured by the administration of the F Scale
( 1), commonly called the Authoritarianism Scale.

According to Frenkel Brunswik (| ), high authoritarianism as measured
by F Scale score consists of:

"a. Conventional ism: Adherence to conventional middle class values.

b. Authoritarian submission: Submissive uncritical attitude towards
ideal i zed moral authorities of the in-group.

c. Authoritarian aggression: Tendency to be on the lookout for
and to condemn, reject and punish people who violate conventional values.

d. Anti-intraception: Qpposition to subjective, imaginative and the
tenderminded, - . S

e. Superstition and stercotype: Beliefs in the Mystical determinants
of individuals’ fate, the disposition to think in rigid categories.

f« Power and toughness: Preoccupation with dominance-submission,
strong=weak, leader~follow or dinension; identification with power figures;
overenphasis upon the conventional as attributes of the ego; exaggerated
assertion or strength and toughness,

g. Destructivenzss and cynicism: Generalized hostility, vilification
of the human.

h. Projectivity: Disposition to believe that wild and dangerous
things go on in the world,

i. Sex: A concern with sexual goings on” (pp. 255-256).

The mean F Scale score was 116 for the control group and 112 for the
experimental group for the first adninistration of the F Scale. The T ratio between
these two means was 1.084 which is not significant at the 5% level. Changes in
the F Scale scores for the first and third testings of the experimental and
control group were compared.

For the control group the mean change in F Scale score for the two
adninistrations was +,107, T-test of significance for paired sawples (for
onz-sided test) was computed (5). The value of ¢ was 0.567 vhich is not
significant. For the experimental group the main change in F score for the
first and third adninistrations was ~5.22. The t ratio was =3.179 which is
significant at .00l level. This data would suggest that the experimental
group changad more significantly so far as authoritarianism is concernad as
compared to the contro!l group. lmplications of these Tindings are obvious in
light of the above definitions of authoritarianisa,

ERIC

{
o Provided by
(’7 1



It secems that the educators became less authoritarian as a result
of their exposition to Human Relations Training. More specifically, it can
be said that they became less superstitious and more open-minded. They
became less rigid in their thinking and could handle their hostilities in a
more real istic manner.

Regression equations (Jq) were computed to find out the importance
of age, sex, marital status, cducational level, incomz, etc., in the F Scale
changes.

Level of income and number of years in profession seem important in
the F Scale changes. It seems that the more the number of years in profession,
the less a person changes in terms of authoritarianism. Also, the higher an
individual’s income, the more he changzd in terms of authoritarianism.

It is interesting to note that at least in this study none of the other
demographic variables scemed to play a significant role in F Scale changes.
Also, the F Scale scores for the experimental group between the first and the
second testing did not change significantly.



2. Personal Orientation (nventory (POI)

Shostrom’s Personal Orientation Inventory (/2) was used to assess
sone of the personality changes as a result of the Human Relations Training
Program. In recent ycars Maslow ( ) has developed the idea of the self-
actual izing person-~a person who is more fully functioning and lives a more
enriched life than does the average person. Such an individual is seen as
developing and utilizing all of his unique capabilities, or potentialities,
free of the inhibitions and emotional turmoil of those less self-actual ized.
The Personal Orientation lnventory is an instfument created by Shostrom (/2)
to measure self-actualization. It consists of a |50 two-choice comparative
value and behavior judgements. 7 o

The POl has a number of subscales. These scales are briefly
described on pages /2 -/3.

Table I (page ) ) gives the means and the standard deviations for the
POl for the pre~test of the experimental and control groups. It is clear firom
this table that the expzrimental and control groups are not different from
each other.

Table 2. (page {5 ) gives the POl scores for the experimental group
for the pre-test, first post—test and the second post-test.

Table 3 (page Jb.) gives the POl scores for the pre~test and the
second post-test of the contirol group. T ratios were computed to study the
difference between these means, and no difference was found in the means
except in spontancity and self-acceptance subscales. Means for these are
different at the 57 level of confidence,

Newman=Keuls test (I1) of differences among means (which uses
studentized range statistics [ 19]) was used in the expzrimental group for the
pre—test, first post~test and second post~test. The results arc summarized
in a simple manner in Table ! on pages ] . A graph on page 18 depicts the
mean changes in the experinental group.

The following conclusions can be drawn firom this data;

a. It seems that the educators exposed to Human Relations Training
became more time competent. This implies that they werc able to tie the past
and the future to the present in a meaningful continuity. They developed

greater faith in the future without rigid or overly idealistic goals.
9 g

This change in time competence seems to have occuried between the
pre~test and the First post-test as is evident firom Table &,

g.



b. The change in existentiality was statistically significant in the
experimental group and occurred again between the pre~test and the first post-
test. This change implies an increase in one’s abil ity to use good judgement
in the application of values.

c. There was a change at the 1% significance level in feeling reactivity.
This implies sensitivity to one’s own needs and feelings. Again, this change
occurred between the pre-~test and the first post-test.

d. The experimental group’s self-rcgard was enhanced in a marked
fashion. This is indicated by the significant difference at the 1% level of
confidence between the first and second testing.

. e. There is evidence (at the 5% level of confidence) that the self-
acceptance was enhanced in the experimental group. Self-acceptance implies
acceptance of one’s self in spite of one’s weaknesses or deficiencies. It
appeared that the educators were more able to accept their own weaknesses and
look at them realistically as the result of Human Relations Training. Interestingly
enough, this change occurred between the second post-test and the third post-
test as compared to the changes mentioned above which primarily took place
between the pre~test and the first post~test.

f. The data indicates that there was a statistically significant
change between the pre-test and the first post~test for "awarences” as measured
by the POl. This can be interpreted by saying that the ability to relate to
all objects of life mzaningfully increased as a result of exposition to Human
Relations Training.,

g. There was an appreciable increase in the capacity for intimate
contact with other human beings as a result of exposition to luman Relations
Training. Again, this increase scemed to have occurired betwezn the pre~test
and the first post-test. |t secems that the members of the cxperinental group
were able to develop a more meaningful relationship with other human beings
as compared to the control group.

We have noticed above that as a result of exposition to the Human
Relations Training, the POl data indicates that the experinental group became
more time compztent; gained in existentiality; their feeling reactivity irncrcased;
their self-regard and self~acceptance increased; they becamz more awarc of themselves;
and they developed a capacity for more intimate contact with other human bzings.

It is interesting to note that most of the changes in thz POl data
secmed to have occurred between the pre-test and the first post-test, and there
was not much change between the first post-test and the second post~test. This
would imdicate that so far as the POl is concerned, probably the participants
got a lot out of the two weeks intensive Human Relations Training Program and
not so much out of the subsequent Saturday scssions.

The effects of Human Relations Training in terms of years in profession,
sex, age and church affiliation for the POl data were studicd by computing 82
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two by two analyses of variances. Tables54&on pages/¢-2/give the significant
findings. The insignificant results obtained by this analysis are not
included in this report.

Table K page |9 gives the effects of years of profession as a result
of Human Relations Training on the 0 subscale of the POl. It appears that
persons who have spent between ten and 20 years in profession arc more oriented
to others as compared to persons who have spent less than nine years in
profession and those who have spent more than thirty years in profession. This

difference is significant at 5% level.

Similarly it scems from Table { that as a result of Human Relations
Training persons who are between 20 and 29 ycars of age become more existentially
oriented. This age group seems to differ from all the other age groups. Again
the difference is significant at 55 level.

On the basis of shis sample it seems that males become more existential ly
oriented after Huinan Relations Training than females. This difference is
significant at .0l level (Table 7 page /7). B

The mean differences in Table § page #0 are significant at .0l level.
This can be interpreted by saying that Baptists and Methodists become more
existentially oriented than mesbers of Church of Christ.

Then from Table € page 22 we notice that Baptists and Methodists
mere. . . .
bacomerspontaneous than parsons who belong to Church of Christ and again this
difference scems to be significant at 05 level.

So far as spontanzily is concerned it appears that Methodists and
Baptists do not differ frcem cach other. Baptists do not differ from Church of
Christ.

Table 10 describos the changes in A (acceptance of aggression) subscale
of the POl in terms of church affiljation. Again we find that persons belonging
to Baptist and Methodist: Church scem to accept aggression nore as a result of
human relations training as compared to persons belonging to the Church of Christ,
This difference is significant at 3% leval of confidence.

Froa Table Il page! it appearsthat as a result of exposition to
human relations training males are able to accept aggression better than females
and this differcnce is again significant at 55 level.

Table Ik page %/ describes the effect on sclf-acceptance ard-as a
result of this training. Again we find that persons between the ages of
twenty and thirty stand apart from the rest of the groups listed in the Tab. .
It seems that persons in this age range were able to accept themselves

Ko
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better as a result of human relations training as compared to other age
ranges. This difference is significant at 5% level of confidence. It is
also interesting to note that there scems to be no significant difference
between persons who are between 20 and 29 years old and 40 and 49 years old.

The rest of the analysis of variances provided insignificant data.
It seems that so far as POl changes are concerned it does not make any difference
if the group to which a person belongs i~ a typical T group (i.c. where
strangers are brought “ogzther) or is a group which is constituted of persons
who know each other before coming into the group.




Number = Scale
of Items Number Symbol . Descrintion

I. Ratio Scores

23 1/2 TI/T TILE RATIO

f Time Incompetence/

t ' Time Competence ~
.measures degree to which
one is "present" oriented

127 3/4 c/1 " SUPFORT RATIO
© Other/Inner -measures whethery
reactivity orientation is
basically toward others or self

I1, Sub-Scales

26 - 5 SAV SELF~ACTUALTIZING VALUE

: Measures affirmation of 2
primary valuc of self-
actualizing people

32 6 £x EAISTENTIALITY
: leasures ability to
situationally ox existen-
tially react without rigid
adherence to principles

23 K Fr FESLIMNG REACTIVITY
: heasures sensitivity of
" responsiveness to one's own
— needs and feelings

18 8 S SPONTANEITY

Veasures freedom to react
spontaneously or to be
onesel f

16 9 Sr SELF REGARD
tleasures affirmation of self
because of worth or strength




of Items

20

16

25

28

11

12

13

14

/3.

Symbol
Sa

Sy

Description

SELF ACCEPTANCE
Neasures affiymation or
acceptance of celf in
spite of weaknesses or
deficiencies

NATURE OF MAN

lieasures degree of the
constructive view of the
nature of man, masculinity,
femininity

SYNERGY

Measures ability to be
synexgistic, to transcend
dichotomies

ACCEPTANCE OF AGGRESSION
lreasures ability to accept
one's natural aggressiveness
as opposed to defensiveness,
denial, and repression of
aggression

CAPACITY FOR INTILATE CCOHNTACT
leasures ability to develop
contactful intimate relation-

ships with other human beings, :

uneucumbered by expectations
and obligations .
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b

5

T

8.

9.

10,

11,

12,

13.

1.

=

SAV

FR -

SA

NC

S8Y

TARLE L :

H
S

4.

Yeans and Stendard Deviations
of the Experimental and Control Group

on the Basis of Pretest

PRETTST

g e A et

Iixperdimental

7.03
2.96

15.84
2.95

%7-89
9.63

76;68'
10,23

19.34
2,59

17.23
3.97

13.80
2,71

10,62
2.79
11,68
2,30

15.00
2.93

11.62
1.87
6.70
1,31

1,70
3.28

16.06
3.10

Control he)
7.06 N.S..
2.57

15,76 N.S.
2,66

48.02 N.S.
8.92

770218 I\I.So
8.67

19,5/ N.S.
2.35

.L').7)l. NcS.
3.76

13.32 N.S.
2.'1/0

10.80 N.S.,
2,29 .

12,06 N.S.
2,60

1.82 N.S.
2,61

11;86 N.S. .
2709
6.96 N.S,
1,23

14,52 N.S.
3.2
16,46 N.S,.
2.71

M represents the Mean: S represents the Standard Deviation,
s >

N for

Trperimental Group = 108

Significance was commbed on the basis of t-tests,
implies a t~value which was not significant at 5% level.

3 ¥ fox Control Group = 50,

Not significant



TABLEZ: POI - Means and Standard Deviations
for the Experimental Group for the Pretest,
1st Post-test and the 2nd Post-test

PRETEST 5 POST-TEST 1 s POST—'ytis ' 2
POI  Thems | |
1. TT o 7.03 6.67 | 6.17
2. T¢ H 15,84 16,43 16.67
s 2,95 3.16 2,73
3. 0 Y 17.89 142,40 43.10
] 9,63 9.6 10.93
L. I M 76. 63 82,90 83.19
s 10.23 10.38 11,08
5, SAV i 19,34 19.45 19.83
8 2.59 2,74 N 2,42
6. X M 17.23 19.89 | 20,18
5 3.97 538 Y
7. FR u 13.80 15,17 . - T uLey
S 2.7 2,80 2.70
g, S o 10.62 11.51 11.48
s 2,79 2,81 2,61
9. SR M 11,68 11,58 12,09
S 2»30 2.51-1‘ - 201}9
10. Si M 15,00 16.66 | 16,69
s 2,93 3,01 : 3.20
11. NC u 11.62 12.04 . 11,99
s 1.87 1.75 . 1,78
12, SY N 6.70 6,91 6.99
‘ S 1.31 1,20 ‘ 1.23
13, A 1 11,.70 15.95 ' 16.09
s 3,28 3.10 . 3,06
1. C N 16.06 18,12 | 18,00
S 3.10 3,56 3,35
N = 108

H represents the lcan
S repreaents the Standard Deviation
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10.

11,

13..

14.

POI

T

TC.

=

SAav

S4

NC

SY

TABLE 3:

Means and Standard Deviations

for the POI Scores for the Pretest and
“the Znd Post~Test 6f the Control Group

PRETEST

- Imm

M
S

M
S

=z nxE

w =

n=E n= n=x

wn

ONONY O

7.
2.
15.
2.
48,

8.

0 O o] v O
DN

77 o l+8
8,67

19.54
2.35

16.74
3.76

13.32
2.70

10,80
2.29

12.06
2,60

11.80
2.09

6.96
1.23

14.52

16.46
2.71

M reprezents the Hean
S represents tlie Standard Deviation

/6.

POI

TI

TC

Sav
EX

FR

SR
5S4
NC

SY

POST-TEST 2
ITEH

n =R

nE =

U=

H

M

M

M

M
s



TABLE 4
POI

Changes in the experimental group for the
Pretest, 1lst Post-test and 2nd Post~test
on the basis of the Newman-Keuls Test of
differ?nces ameng means

t

‘plusing Means for the
“.1tem F distribution) three testings*
1. TI .01 K) 2 1
.05 3 2 1
2. Tc .01 1 2 3
.05 1 2 3
3. 0 .01 2 3 1
4, 1 .01 1 2 3
5. Sav N.S.
6. Ex .01 ~ -1 2 .3
7. Fi .01 ‘ 1 3 2
8. S .01 \ 1 3 2
9, Sr .05 ' 2 1 '3
10. Sa .01 1 2 3
11. Nec N.S,
12, Sy N.S.
13, A .01 1 2.3
14, ¢C .01 1 3 2
*1 » Pretest
2 = Post-test 1
3 = Post-test 2

Note: Ailjne joining two numbers implies that the means
were not different,
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YEARS

0 -9
10 - 19
20 - 29
30 -~ Up

Note:

Male
Female

POI
. A TABLE 5
THE EFFECT OF YEARS IN PROFESSION ON THE
0 SUBSCALE OF THE POI (SIGNIFICANT AT ,05 LEVEL)

PRETEST POST TEST N - MEAN DIFFERENCE (PRE - POST)

43.46 37.15 26 40.30 6.31
48,65 44,34 26 46.49 4.31
50,35 44,52 40 47.53 6.03
47.18 42,43 16 44,81 4.75

0 -9, 30 - Up, 10 - 19, 20 -~ 29

A line joining two numbers implies that the means were not different,

TABLE 6

THE EFFECT OF AGE ON THE EX SUBSCALE OI' THE POI
(SIGNIFICANT AT .05 LEVEL)

PRETEST POST TEST N MEAN DIFFERENCE (PRE-POST)
19.71 22,71 . 14  21.25 3.00
16.07 19.00 13 17.53 2.93
16. 90 20.30 - 33 18.60 3.40
17.04 19.902 46 18,03 1.98

30 - 39, 50 ~ Up, 40 - 49, 20 - 29

A line joining two nunmbers implies that the means were not different.

TABLE 7

THE EFFECT OF SEX ON THE EX SUBSCALE OF THE POI
(SIGNIFICANT AT .01 LEVEL)

" PRETEST - POST _TEST N MEAN DIFFERENCE (PRE - POST)
18. 31 21,17 35 19,74 2.86

16.71 19.27 73 17.99 2.56
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PO1
TABLE 8
THE EFFECT OF CHURCH AFFILIATION ON THE
EX SUBSCALE OF THE POI (SISNIFICANT AT .0} LEVEL)

CHURCH ' :
AFFILIATION PRETEST POST TEST N MEAN DIFFERENCE (PRE .~ POST)'
Baptist . 17.75 . 21,37 32 19,56 3.62 |
Methodist 18,27 20.78 33 19.53 2.41 :
Church of 15.30 18.15 26 16.73 2.85

Christ

Church of Christ, Methodist, Baptist

Note: A line joining two words implies that the means were not different.

TABLE 9

THE EFFECT OF CHURCH AFFILIATION ON THE
S SUBSCALE OF THE POI (SIGNIFICANT AT .05 LEVEL)

CHURCH
AFFILIATION PRETEST POST TEST N  MEAN DIFFERENCE (PRE - POST)
Raptist 10.75 11.87 32 11.3) 1,12
Methodist 11.69 12,00 33 11.64 .31

Church of G.,65 10.96 206 10,30 1.31

Christ

Church of Christ, Baptist, Methodist

Note: .A line joining two words implies that the means were not different.

TABLE 10

THE EFFECT OF CHURCH AFFILWTIOM ON THE
A SUBSCALE OF THE POXI (SYCNIFICANT AT .05 LEVEL)

CHURCH

AFFILIATION PRETEST POST TEST N MEAN DIFFERENCE (PRE - POST
Baptist 15,62 16.81 32 16.21 1419
Methodist 15.45 16,33 33 15.89 .80
Church of 13.42 15,15 26 14.20 1.73
Christ

Church of Christ, MNethodist, Baptist o

Note: A line joining two words implies that the mecans were not differcnt,

0.




POI
TABLE 11

THE EFFECT OF SEX ON THE A SUBSCALE OF THE POI
(SIGNIFICANT AT .05 LEVEL)

SEX PREI§§E £Q§T TEST ﬁ MEAN DIFFERENCE (PRE -~ POSY
Male 16.97 18.82 35 17.8¢ 1.85
Female 15.63 17.78 73 16.70 2.15

TABLE 12

THE EFFECT OF AGE ON THE SA SUBSCALE OF THE POI
(SIGNIFICANT AT .05 °LEVEL)

AGE PRETEST POST TEST N MEAN DIFFERENCE (PRE -~ POST
20 - 29 16.00 18.35 14 17.17 2.35
30 - 39 14.07 15.53 13 14.80 1.46
40 - 49 15.57 17.03 33 16.30 1.46
50 - Up 14,56 16.20 48 15.38 1.64

30 - 39, 50 - Up, 40 - 49, 20 - 29

Note: A line joining two numbers implies that the meanc werc not different
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3. Semantic Differential

A Semantic Differential test based on Osgood and Tannenbsum's (/0)
viork was administered to the experimental and control groups. The
concepts used on this test were:

a. Sensivity Training

b. Superior

c. Self :

d. Relationship to Others
e, Principal

f. Student

g. Trainer

This test was administered to find out if as a result of exposi-
tion to Humon Relations Training the subjects'! perception of the above
concepls changes significantly. This test was scored by the method
suggested by Osgood and Tenaenbawm (i@ ).

Two kinds of analyses were undertaken on this data.

1. A study of the overall changes in the concepts being
measured; and

2. & study of changes in these conceplts on the basis of the
three subscales of Evaluabtion, Potency and Oriented édctivity which vere
computed as suggested by Osgood and Tannenbaum ().

Tables &3, /7 (pages 23-clY) give details of these analyses.

It seems that the only concept that changes significantly for
the experimental group (p < .04) so far as the overall changes are
concerned is that of a Superior (page 23). There is nc difference
betvicen the experimental and control groups changes for the rest ef the
concents,

Table I (prge JJ/) gives data about the changes in the experi-
mental and control grouns for Evaluabion, Potency and Oriented Activity.
Changes in Potency. and Oriented Acltivity for the experimental group
for the concept of Superior are stabistically significant. The experi-
mental. groun also changes significantly for the concepts of Principal
and Trainer in terms of Polency.

TFor all other concepls there seems to be no difference between
the experimental and conti»ol grovps.

On the basis of this data analysis, it seans that educalors as
a result of Human Relations Training tend to view Superiors, Principels
and Trainers as more powerful and influential., I{ also seems thatl
they gain a better insight into their own selves (concept of self for
cxparimental group is significant at .00l level for the evaluation
subscale). ‘



TABLE /3
CONPARISON BETWEEN EXPERIMENTAL AND CONTROL GROUPS
ON TOTAL AMOUNT OF CHANGE
ON SENANTIC DIFFERENTIAL RATINGS

Averége Ranl

Conecipt Experimental Control
1. Sensitivity Training 65 74
2. Superiscry 72 60
3. Self 71 62
4, Relationship to Others 69 66
5. Principal 69 65
6. Student 71 63
7. Trainer 67 70



TABLE 1Y
CHANGES FikOM PHETEST TO POST TiST 2
. IN SELANTIC DIFFERENTIAL JUDGELENTS
FOR EXPERILENTAL AND CONTROL GROUPS

: Oriented
Evaluation Potency Activity
Exp. Cont. Exp, Cont. = Exp. Cont.
1. Sensitivity Training N.S. N.S. H.S. N.S. N.S. N.S.
2. Superior | H.S. N.S. .02 N.S. .02 N.S.
3. Self | .001 N.S. N.S. N.S. N.S. N.S.
4, Relationship to Others N.S. N.S. N.S. N.S. N.S. N.S.
5. Principal N.S. N.S. .04 N.S. N.S. H.S.
6. Student ' N.5. N.5. N.S. N.S. N.S. N.S.
7. Traider - N.S. .05 .02 N.S. "N.S. N.S.

.
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-4, Leary Interpersonal Checklist
Description:

The theoretical background of this system of personality,
the current research findings and its clinical application are
described in detail in a book, "The Interpersonal Diagunoses
of Personality."

Briefly speaking, this scale has eight subscales., These
arec listed and described below:

1. Managerial-Autocratic., (AP): A person scoring high on
the subscale is dictatorial and expects everyone to admire him.
He manages others and is bossy. He tries to be too successful
and always gives advice to others., A person scoring low on
this scale likes responsibility, is a good leader and is force-
ful. He is able to give orders, makes a good impression and
is often admired and respected by others. He is well thought of,

2, Competitive-Narcissistie, (BC): A person scoring high
on this subscale is cold and unfeeling, egotistical and conceited.
He is shrewd and calculating and thinks only of himself. He is
somewhat snobbish, proud and self-satisfied, and boastful. A
person scoring -low on this subscale can be indifferent to others.
He is self-rcliant, assertive, sclf-confident, independent and
businesslike, He likes .to .compete with others. 1lle is able to
take care of himself and is also self-respecting.

3. Aggressive-Sadistic, (DE): A person scoring high on
this subscale is hard hearted, cruel and unkind. He is often
unfriendly, frequently angry and outspoken., He is impatient with
others' mistakes, He is self-seeking and sarcastic. A person
scoring low ot this subscale is straightforward and direct. Hc .
is critical of others and irritable. He is hard-boiled when neces-
sary, stern but fair and firm but just, lle can be frank and honest
and can he strict if necessary.

4. BRebellious-Distrustful, (FG): A person scoring high on
this subscale is rebhellious against everything and distrusts every-
body. He is bitter, resentful and complainring. He is jealous,
stubborn and slow to forgive a wrong. A person scoring low on
this subscale is skeptical, often gloomy and resents heing bossed.
He is hard to impress, touchy and easily hurt, and frequently dis-
appointed. He can complain if necessary and is able to doubt others. -

5. Self-cffacinu~Masochistic, (HI): A person scoring high
on this subscale is always ashamed of himself, He is shy, timig
and self-punishing, He is spincless, meek, passive and unaggres-
sive, and obeys too willingly. A person scoring low on this
subscale is modest, easily led and usually gives in, He is able
to criticize himself and can be obedient.

o
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6. Dgcile-Depencdent, (JK): A person scoring high on
this subscale is a clinging vine aud will believe anyone.
He is dependent, wants to be led and hardly ever talks back.
He is easily fooled. He likes to be taken care of and lets
others make decisions. A person scoring low on this subscale
is often helped by others, admires and imitates oth-rs and is
very respectful to authority. He accepts advice readily, is
trusting and eager to please and very anxious to be approved
of, He is grateful and appreciative.

7. Coop.-over-Conventional, (LM): A person scoring
high on this subscale agrees with everyone and loves every-
one, He will confide in anyone, is too easily influenced
by his friends and wants everyone's love. He likes every-
body and is frlendly all the time, A person scoring low on
this subscale is warm, sociable and neighborly, He is affec-
tionate and understanding and wants everyone to like him. He
is always pleasant and agreeable and eager to get along with
others. He is cooperative and friendly.

8. Responsible~Hypernormal, (NO): A person scoring
high on this subscale tries to comfort everyone. He spoils
people with kindness, is too willing to give to others, is
overprotective .of others and is generous to a fault, He is
oversympathetic, forgives anything and is too lenient with
otiirers, A person scoring low on this subscale enjoys taking
care of others, He is kind, reassuring, tender and soft-
hearted. He gives freely of himself and encourages others.
He is helpful and considerate.

Results:

The changes in the experimental group as assessed by
Leary's Interpersonal Checklist are quite striking. The
experimental group shows a significant (p<.05) decrease in
seven out of the eight subscales,

Tables /9, /b0 and /7 summarize the statistical
findings so far in this context,

More specifically, it can be concluded that as a result
of exposition to the Human Relations Training program, the
educators viewed themselves as having changed on the follow-
ing personality dimensions:

a) They saw themselves as good and forceful leaders.
They said that they liked responsibility and giving orders,
They reported that they were able to give orders and command
respect of others.

I
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b) They viewed themselves as being more straightforward
and direct., They felt that they were moxre frank and honest
and firm but just in their decisions,

c) They reported to have become less rebellious and less
distrustful of others, They acquired the ability to complain
in a realistic manner whenever necessary. .

d) They said that they were less timid and less self-
punishing. They said that they were able to look at them-
selves realistically and criticize themselves if necessary.

e) They reported that they had been able to develop a
realistic respect for authority and they became more apprecia-
tive of the help of others.

f) They viewed themselves as being more sociable and
neighborly and made a conscious effort to get along with
others, They also saw themselves as friendly and cooperative.

g) They viewed themselves as giving more freely of
themselves and helped otkers, They also felt they became
more considerate,.

An additional finding concerning the changes in the
experimental group was that the changes tended to occur some
time after training was over rather than immediately aftex
the two week training laboratory. No significant differences
in scores occurred betw>en the pretest and the first post-
test. Yet when the pretest is compared with the second post-
test, the differences noted above appeared. This is coengruent
with other theories of personal change as a result of group
experience in that the application of new interpersonal skills
acquired "in yroup" have a cumulative effect over time to
change self-concept gradually as positive "back home" exper-
iences are built up.

These results are summarized in Figures ! and &2
The general concept that the teachers have of themselves can
be readily compared with the view held by their students if
Figure 3 1is compared with Figures | and X . The dif-
ferences arc quite striking and are probably a reflection of
the students' stereotype of adult authority and the teachers’
dislike of viewing themselves negatively, particularly in
terms of hostility and authoritarianism, This point is dis-
cussed in detail later,

%
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TABLE /3 Means and Standard Deviations,
. Experimental Group, Interpersonal
Checklist (N=94)

SCALE PRETEST POST~TEST 1 POST-TEST 2
AP Mean - 5.52 5.33 L.70
S.D. - 2,69 . 2.81 . 2
BC Mean - 5.97 5.8, 5.72
S.D. - 2.17 2.31 2.53
DE Mean -~ 6.57 6.28 6.0,
S.D. - 2,67 2.50 2.57
S.D. - 2,25 2.22 2.12
HI Mean ~ 6.55 6.16 5.23
S.D., - 2,9, 2,82 2.67
JK Mean ~ 7.97 7.56 6.76
S.D, - 2,46 2.8 ' 2.61
IM Mean ~ 8. 65 8-1&3 7- 79
s.D, -~ 3.12 ' 3.12 2.88
NO Mean -~ 8.56 8.20 7.51
S0, ~ 2.81 3.16 3.47
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TABLE /&:  Control Group, Pre- and Post-test
Results on Interpersonal Checklist with
Sigificance Tests '

SCALE FRETEST POST-TEST 1. SIGNIFICANCE OF CHANGE

AP Mean « 4.93 L.96 - NS
S.D. - 2,64 2.36
BC - Mean - 5:60 5.60 NS
S'.D. bad 2.21}- 1091
DE Mean - 5,67 5.56 NS
S.D. - 2.25 . 2.16
FG Hean - 3.18 3.40 NS
s.D. ~ 2.28 2.04
HI Mean - 5.13 L.96 NS
s.D. - 2.61 2.L8
JE Méan ~ 6.51 5.49 p<.0L
5.D. - 2.17 1.es
pRY) Hean ~ 8.02 7.38 NS
' S.D. - 3.22 2,89 p<.10
NO Hean ~ 7.67 .k NS
S.D. ~ 2.89 2.89

24. ' .




TABLE!7: Test of Significence of Changes in
Experimental Group Mean Scores

SCALE Pretest \}s Post~test 1 Post-test 1 vs Post-test 2 Pre~ vs Post-test 2

AP NS p<.05 pe.0L
BC R NS NS
BE NS ms p<.05
B NS p<.05 <.05
HI NS p<.OL - p<.05
K NS peOl p2.01

p<.10 co
331 NS p<.05 p<&.05
NO NS . _ pa05 . p<.05
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FIGURE 1: Self Rating of Teachors
in the Experimental Group
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This profile shows a comparabive relationship of the vorious
scales of the Interpersonal Checklist on both the pretest and the second
post~test, The decreage in peores on all scales can casily bo seen.
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FIGURE 2: Séli‘ Rating of Teachers
in the Control Group
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This pattern shofis graphically the general lack of change
in the Control Group's scoies. A& comparison of this figwre and Figuro 1
shows that teachers both with and without training hwave similar views
of their interpersonal charvacteristics, as opposed to their students
who sce them quite differently, as shown in Figure 3.
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FIGURE 3: Ratings of Teachors-
by Students
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This diagram shows the interpersonal evaluation of teachers in both
ths control and cxporimental groups. To be noted particularly is the
reversal of direction of mean differences betireen scales 1 thru 4 and
5 thru 8. This is consistent with the hopsd for result that teachers
with training would be more open and less punitive in dealing with their
students.
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FURTHER ANALYSIS OF THE F SCALE
AND LEARY INTERPERSONAL CHECKLIST DATA

When the initial analysis of our data revealed a number
of very significant changes in the mean scores of the experi-
mental group on both the F Scale and the Leary Interpersonal
Checklist, it was decided to continue the analysis by correla-
tional methods in an attempt to discover what variables were
related to these changes. An additional hope was to under-
stand the effects of a group experience in a group of strangers
(heterogeneous groups) versus a group made up of co-workers
from "back home" (homogeneous groups). This analysis was done
in two steps, with the first being a complete correlation study
of all variables involved, and the second being a multiple
regression attempt at predicting the changes in both the F
Scale and the Lear; Checklist Scales,

The prediction variables were eleven demographic charac-
teristics, including (see Table I13) age, marital status, sex,
number of professional years in education, number of years as
a teacher, number of non-teaching (administrative) years,
nvmber of years in college, income in thousands, number of
dependents, population of the town of residence, and whether
or not the subject receives supplemental salary from either- .
moonlighting or extra tcaching duties such as coaching. An
additional variable was the kind of group the subject was in,
The other prediction variables used were the raw scores at
the initial testing of each scale, This variable was included
since it was felt that initial level on any given scale would
be important in understanding the direction and magnitude of
change in that scale,

As our criterion scores for prediction, three indices of
change were computed for each scale, the first being an overall
change score derived from the difference between the initial
level on the scale and the second post-testing. This score
will be referred to in this analysis of the test scores as the
"overall change" score. The second criterion score is derived
from the difference in scores between the pretest and the first
post-testing which followed immediately after the training
sessions. This score will be referred to in the future as the
"within session" change. The third score for each scale is
derived from the change between the end of the training sessions
(i.e. first post~test) and the second post-test, the time
between the end of training and the follow-up six months later,

. This score will be designated the post-testing or "between"

score in the body of the report. These criterion scores were
derived by means of subtraction so that a negative chunge score
indicates a decrease in overall score while a positive change
score indicates an incrcase in score., For example, a subject

’
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who scored 110 on the F Scale pretest and who scored 105 on
the first post-test immediately after training would have a
within session change score of -5, This fact must be kept

in mind in interpreting the sign of the correlation coeffi-
cients derived. i '

The correlation analysis contains 48 variables; eleven
demographic characteristics, group membership, three scores
each for the F Scale and the eight subscales of the Leary
Checklist, and the nine pretest scores for the F Scale and
the Leary Checklist., A correlational analysis of this 48
variable problem was carried out on a IBM-360 Model 40 Com-
puter utilizing a multiple regression and correlation program
called the BMD-02R developed and revised by the Health Sciences
Computing Facility of UCLA, The resulting 48 x 48 correlation
matrix and 27 prediction equations provided the hard data for
this section of this report,



General Findings of the Correlation Matrix

To attempt to interpret a correlation matrix of this size
containing some fourteen hundred correlations is at best a
complex.and difficult proposition. To make this prccess more
understandable the matrix had to be borken down into manipu-
latable parts, In addition, there is the problem in a matrix
of this size of artifactual correlations of significant sijze
occurring purely by chance, To minimize this latter problem,
no correlations smaller than ,20 (the .05 Level of signifi-
cance) will be interpreted as a relationship and those which
are greater than this size will be interpreted with great
caution, The reader is reminded also that a correlational
relationship is in no way indicative of a causative relation-
ship and must be interpreted with great caution in a single
sample study. Another caution is that any prediction equation
cannot be taken as fact until it has been cross-validated on
an independently drawn sample from the same population.

With these cautions in mind, the overall matrix was sub-
divided into meaningful divisions for analysis. The first
area of interest for any correlational study is the inter-
correlation of one's predictor variables since independence-
of these variables is important for accurate prediction, As
can be seen from Tabhle f/, the correlations range from essen-
tially zero to the artificially inflated value of ,90. There
are, however, some moderate relationships which do not appear
to be artifactual which deserve comment. Besides the arti-
factual high correlation between age and number of professional
years and number of teaching years, there appears to be a
moderate relationship between sex and number of non-teaching
(administrative) years, suggesting that more males go into the
administrative field, Sex seems to be related in a positive
way to being an administrator having a higher income, having
a larger number of dependents and receiving supplemental
salary, In any case, the independence of the variables is
somewhat limited which probably lowers their ability to pre-
dict changes to a great extent,

The next attempt at analysis involves the correlations
of the twelve demographic variables with changes in the various
scales, Table /7 shows the correlations of these variables with
changes in the F Scale. In overall changes, it will be noted
that only sex, income, and supplemental salary are significantly
- related to change. Note also that the kind of group used is in -
no vay related to changes in the F Scale., This suggests that
authoritarianism was reduced independent of knowing or not
knowing the members of one's T-group. All the relationships
noted are negative suggesting that of these predictors those
most ‘associated with decreases in score are being male, having
a higher than average (for this sample) income and receiving
supplemental salary, The other correlations on this Table are
small and probably not overly useful in prediction.

~ 3.
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Table A0 shows the same information for the eight sub-
scales of the Leary Self-Concept, covering only the overall
changes. In interpreting these correlational values, it is a
necessity to keep in mind what each scale attempts to measure,
In Scale AP, which relates to managerial-autocratic kinds of
self-perception, being male, having less than average education,
and being in a stranger group were associated with decreases
in score, In Scale BC, related to competitive kinds of self-
perception, only being in a stranger group seemed to be related
to decreases in score, No significant correlations appecared
in Scales DE or FG, Scale HI, however, having to do with self-
effacing, masochistic kinds of attitudes, seem to have decreases
in score related to being younger than average, having less
experience, not being an administrator and being in a hetero-
geneous group, JK, @ scale having to do with submission and
being dependent, showed decreases in the younger, less €xperienced
numbers of the subject poll. For Scale LM, having to do with
being cooperative and overly conventional, the only significant
relationship was with number of non-teaching years, suggesting
that the non-administrators were more likely to decrease in
score on this variable, Scale NO showed no significant correla-
tions, The lack of large numbers of significant correlations
in this Table suggests that our efforts at predictions of changes -
from these demographic variables is slated for large disappoint-
ments, without the inclusion of some other more highiy correlatec
variables, However, the correlations that are significant in
this Table do appear to be meaningful relationships and make
sense in terms of interprectation.

In ar effort to find other more reliable predictors, it

was felt that the level of score initially would be related to
changes in that score over time. For this purpose, the pretest
raw scores on each scale was included as a predictor of that
scale. The intercorrelations of these scores for the Leary Check-
list and the correlations of the Leary with the F Pretest are
shown in Table 2/. The results are an interesting exercise in
scale validation in that the Leary Interpersonal Checklist was
developed empirically to show clusters of related self~perceptions
which should be correlated with each other but not with the other
scales. This is exactly what was discovered in the analysis of
"these results, The highest correlations of these scales tend to
be those which are supposed to go together into the dominance
‘and love composite scores., The dominance score comes from a
composite of Scales AP, BC, DE and FG, As may be noted, the
intercorrelations of these four scales are higher than the
correlations with the other four scales. On the other hand,

the love score comes from a combination of HI, JK, LM and NO,

As may be noted again the intercorrelations of these four scales
are in general higher than the correlations with any of the other
"scales. This suggests that our subjects are in fact performing
on this scalec as they should,




An additional bit of information from Table 2/ is that
the F Scale is by ana large uncorrelated with the interpersonal
styles contained in the Leary. The only relationships which
are significant are with Scales LM and NO., This is exactly
- what would be expected from the theoretical rationales of both
the F Scale authoritarianism description and the two scales in
question. Scale LM is supposedly related to .overcooperative
overly conventional interpersonal attitudes while NO has to do
with being super-responsible and hypernormal, These should
relate to the conventionality, stereotyped behavior and rigidity
of the authoritarian, The correlations are positive as would
be expected, '

Table Z5 shows the relationship between the demographic
variables originally used as predictors and the pretest levels
of both the F Scale and the Leary Interpersonal Checklist.
First, high scores on the F Scale (indicating authoritarian
attitudes) seem to be related to increased income, older than
aveiage age, higher than average professional years and teaching
years, and inversely related to the amount of education, This

suggests that, as might be expected from the kinds of attitudes-. -

that go into authoritarianism, the older one gets, the longer
in one's profession, the less flexible and the more rigid one.
becomes, However, there is a tendency for education, with its
exposure to more kinds of people and ideas, to moderate this
effect and decrease the rigidity and conventionality associated.
with authoritarianism,

The correlations of the demographic variables with the. . ..
Interpersonal Checklist Scales are by and large not significant,
There is a tendency for the married subjects to score higher
on the two scales dealing with being cooperative and relating
to others in a responsible conventional way, a tendency for
males to be more managerial and autocratic., In addition,

"those people with high incomes tend to be more managerial and
autocratic and competitive, This is an expected and reasonable
relationship. An additional interesting tendency, although notu
significant, is for sex (being male) to correlate positively
with the scales associated with dominance and negatively with
the scales associated with the love score. This relationship
seems also expected in view of the cultural stereotypes of
maleness and femaleness., The amaziny thing is that the cor-
relations are not larger since the part of the country from
which the sample was drawn places great emphasis upon the
separatcness and differentness of the male-female role medel,

Table 3 shows the correlations of the pretest scores with
the changes in the scales in question, It will be noted that
the correlations of the pretest scores with overall changes in
score are all negative and quite substantial in size, Note also



that the pretest level of scores also correlates significantly
with changes within training session but not with changes
between sessions after training. This difference has to do
with the pattern of changes within the group, with many people
increasing during the session and others decreasing but with
an overall change toward decreased scores. This relationship
is analyzed further in Figures 4 and5 of this report. 1In
general, however, it may be said that the relationship between
the pretest score and the overall change is that those scoring
high initially tend to decrease over time. Those scoring low
tend to increase slightly yielding a definite overall decrease
in score,

- At the other end of any prediction problem are your cri-
terion measures, in this case the change scores for the various
scales used. Tableél/, shows the intercorrelations of the
overall changes for the Leary Checklist, As was the case in
the pretest scores, the correlations tend to fall in clusters
with those scales most related to each cther showing the highest
correlation of change. This suggests that the more similar
attitudes measured by two scales, the more alike their changes
were,

Table 25 shows the correlation of changes in a given scale-
within training, after training and overall, Again the pattern.
of correlation is the same for all scales and may be generally
characterized as a high positive correlation between the overall
changes and changes after training, a relationship that could
- be expected from the changes in mean score. The unexpected
result was the significant and quite large ncgative correlations
between the changes within the session and those after the
session, This relationship suggests that in general people
whe increase in score during the session, decrease after they
get out.of the session and vice versa, This relationship was
found to be true and is diagramed in Figures Y and , through

{3. This was the initial suggestion for the reasons for no
significant change in mean score within the session. It sug-
gested that there were subjects chaunging in a regular way but
going in opposite directions during the two periods of measure-
ment. That this was the case was an unexpected but belpful
result in understanding the changes in means,

The most ready generalization from the findings are that
the demographic characteristics chosen are not particularly
- good predictors of changes in the two scales used. It does,
however, show that the attitudes measured in the Leary Inter-
personal Checklist and the F Scale are relatively independent
of each other and a finding not yet reported in the literature,-

The next section of this report is devoted to a very impor-
tant problem in training groups--~i.,e, how to predict how many
and which individuals are going to benefit from training.



Interpretation of the Multiple Regression Analysis

Because of the independence of the two scales, it was
decided to analyze the prediction equations and prediction
results for the F Scale separate from the Leary Checklist.
Because of the complex changes hinted at by the intercor-
relations of the changes in the F Scale, the direction of
the changes both within the session and between the session
were cross-plotted on the chart shown in Figurell . This
chart shows that within the session 47 people increased in
score, 2 remained the same and 44 decreased in score, This
readily explains the non-significant change in mean score.
However, during the follow-up period, noted here as between,
61 people decreased in score while 32 people increased.

This is the reasen for the negative correlation wiiich occur-
red during this follow-up period. It is interesting to note,
however, that there are 61 people of the 93 who showed both '
increases and decreases over the whole time period studied.
These are shown in the diagonally marked corner cells of
Figurel . ' - o

.Further analysis is needed to understand exactly the
reasons for these changes and to discover what kinds of
people consistently decrease, what kinds consistently in-
crease and those who show bidirectional changes, In any
case, within this complex relationship of changes, it was -~
felt that the change of interest to this experiment was
the overall change in authoritarianism as a result of T-
group experience. Therefore, the analysis of the differ-
ential changes within session and following sessions were
left for future analysis and the prediction attempt was
focused on the overall change in score,

Figure 5 shows the results of this multiple regres-
sion attempt, As may be seen from the figure, the resulting
multiple correlation was .68, a fairly respectable figure,
The standard error of estimate was 12,83, showing that our
errors of prediction were fairly substantial, .The variables
used were the pretest score, income, number of professional
years, sex, number of college years, and marital status,
From the direction (sign of the beta coefficient) it may-
be seen that the variables connected with decreased scores
on the F Scale are having a high pretest score, having higher
than average income, being low in professional years, being
male, having more education than usual and being married.
The variables are listed in order of relationship and the
latter two or three reflect very mild relationships. This
result gives rise to several hypotheses but the one that
appears most likely to this writer is that those people who
arc more openly authoritarian at the outset of T-group

70



41

experience tend to become less so as a result of their new
experiences and exposure to differing ideas and attitudes.

On the other hand those people who are defensive about their
authoritarian attitudes initially become more open about
their attitudes and thus increase slightly in score during
the session., After the session, however, two-~thirds of the
subjects decrease in score, perhaps reflecting the applica-
tion of new sensitivity and flexible attitudes learned in

the group. This, of course, relates to the final result

of decreased authoritarianism over the whole group. One of
the problems with this hypothesis is that 32 people actually
increased in authoritarianism over the whole time. Some of
these decreased initially but went back up to their previous
level or higher over the whoie session. Others, 11 of them, -
increased initially but came back down to a score above their
initial level. Only 9 people actually continued to increase
in authoritarianism over the whole time of the study. A
scatter plot of the changes revcals, however, that these
people were by and large people who scored lower than average
on authoritarianism in the beginning and thus tends not to
negate the hypothesis of less defensiveness and new experiences -
casuing people to be more open about their attitudes and more’
flexible in their approach to other people.

The variables involved here suggest again what one would
expect in decaling with authoritarian attitudes; that the older,
the more conservative and the more experience a person has with ..
a given social system, the morc likely one is to absorb the
socially accepted and conventional attitudes and the more rigid
these attitudes become. The implications for T-grouping here
are that these people who are more rigid benefit the most from
the group experience in terms of decreased authoritarianism.

The results of prediction show that it is much easier to
predict those people who decrease in score than it is to predict
those who will increase. However, the overall prediction level
is quite acceptable for the individual case. In this sample,
the equation listed above correctly predicted 73 of the 92
subjects who changed in score over the whole time covered.

This is a 79% accuracy and is probably acceptable as an increase
‘over random selection of subjects, Also, it is much more accu~

rate in selecting subjects who will decrease in score, correctly
picking 54 of the 60.



Results of Prediction on the Leayry Interpersonal Checklist

To begin the analysis of prediction on the Leary Checklist,
the changes present were analyzed as to when and where they
occurred as was noted above in the F Scale, In the eight sub-
scales of the Interpersonal Checklist, the changes followed
a pattern similar to_that of the F Scale, as can he seen in
Figures & through |3 . 1In all scales there were subjects
going in both directions, both increasing and decreasing with-
in theivr T-group sessions. These changes were approximately
equal to being slightly more heavily weighted on the decrease
side, This clearly explains the reason for the nonsignificant
decreases in mean score during the T-group sessions. As in
-the F Scale, the changes during the follow-up or between
period showed the same reversal of direction in as many as
50 of the cases out of 93, but with a preponderance of
decreasing scores, This leads to the overall result noted
underneath the 3 x 3 charts (pages55-4&) with 45 to 64 of the
93 subjects showing an overall decrease in score on the vari-
ous scales,

‘ It is interesting to note that in Scale BC, the only scale -
which did not show significant change in mean score over the
whole time, the number of subjects increasing and decreasing
were relatively stable so that people returned almost cxactly
to their pretest level over the whole time period, This result
suggests that only about 50% to 60% of the subjects are showing
decreases in their scores on the Interpersonal Checklist. This
suggests that perhaps this is the percentage of people who benefit- -
from the limited T-group experience offered., This points out
the drastic need for efficient prcdiction as to which people will
show the decreases in score. This is the goal of the prediction
equations listed in the Figures (il throughZl/ . A suggestion for
the interpreation of the changes within session aund between
session is that the T-group session offers an intensive exposure
to points of view quite different from the individual's normal
social contacts. This leads to & great upheaval or cognitive
dissonance and some initial alterations; be they increased
defensiveness and increased scores or temporary decreases induced
.by the intense interaction of the T-group setting. However, in
the period following the sessions the person is returned to his
normal ecnvironment and his old attitudes tend to reassert then-
selves bringing him back toward his usual level of interacticn
or his usual style of relating to others, Ilowever, since the
T-group sessions hopefully will teach new ways of relating and ..
new perceptions of self, the overall pattern for the group is ..
a decrecase in score.

Figures {4 through 7! show the multiple correlations de-
rived, the standard error of estimate, the variables included
in the prediction equation and their beta coefficicents, and
finally the outcome of the prediction cquation in terms of

Q - : le,
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correct prediction of direction of change. While this is a
rather crude way of displaying the results, it gives a clear
picture of how accurately the equations predict changes in
this sample of subjects. Again the reader must be cautioned
that these are tentative prediction equations and should not
be used for actual application until they have been cross-
validated.

As can be seen from the Figures ﬂ(throughcﬁ’ the pretest
"scores are the strongest predictors of change. They appear in
all of the prediction equations and are the heaviest contrib-
utors to the multiple correlation, Looking at the results of
the prediction, it can be seen that the number of individuals
correctly predicted ranged from 53 out of 93 to 64 out of 93.
It can also be noted that the lowest number predicted, 53,
was in Scale BC in which there was no significant change in
mean score. The multiple correlations ranged from about .5
through .7, all of which are significant regressions and use-
ful in prediction where large groups of subjects are available.
It further can be noted from the overall accuracy tables that
it is much easier to predict the cases which will decrease
than it is to predict those that will increase over the over-
all time period. The reasons for this differential prediction
is not readily apparent from the data presently available and
should give rise to an inclusion of more variables in future
research,

In terms of specifying which variables are most useful in
these predictions at present Table J:shows the fregquency of
appearance in the prediction equations of all the predictor
variables used with the Leary Interpersonal Checklist, It
also shows the direction of relationship in each appearance.
It can be noted from this that all variables are not equally
used., The pretest scores appear in the prediction of all
eight scales for overall and within session and in all but
one of the eight for the between, always in a negative
relationship, suggesting that those people who score highest
on the pretest are more likely to decrease in score. Other
variables like marital status, teaching years, number of
dependents and population appear in very few prediction
"equatious and appear to be not very useful in prediction
of changes in the Leary Checklist., Of the demographic
variables, nuwmber of professional years, number of non-
teaching (administrative) years, supplemental salary and
group membership appear to be the best overall predictors.
The relationships are all positive suggesting that those
with large numbers of p10fess1ona1 years, longer experience
in an administrative position and rec01v1ng supplemental

salary are less likely to decrease in score. In predicting
the Lhdnges within session the best predictors appear to be
receiving supplemental salary, income and sex suggesting
that males with good incomes and not receiving supplemental
salary are more 11ke1y to decrcase within session,



4

In terms of changes during the follow-up or post-session
period, the best predictors for change in this situation are
age, college years and group membership, with younger persons
with higher education and receiving training in a stranger
group showing the most likely decrease in scores.

In general, the results of the prediction and correlational
study has offered some hope toward predicting the kinds of people
who will benefit most from a T-group experience. Although these
results must be taken as tentative and subject to cross-valida-
tion on later independently selected samples, it is felt that
the results point to the possibility of such selection being
valuable. 1In general, it appears that there are two basic
clusters or factors pointing toward decreases in score on the
two instruments used here. The first of these is, of course,

a pretest level which is in the upper extremes of the sample.
In terms of authoritarianism, this means someone who is rela-
tively authoritarian to begin with, before training. In terms
of the Interpersonal Checklist, it means somcone who falls in
the less desirable upper ends of the scale. The other factor
tends to be one of flexibility, .with those people who have more
education and who are younger tending to bencfit more.



TABLE 18
. INTERCORRELATIONS OF PREDICTOR VARIABLES

6 7 8

VARIABLES 2 3 4 5 9 10 11 12
1. Age in .Years -.OO —.09 .Bl .76 .21 .Ol ".04 —.14 -.24 -.14 .05
2. Mal‘ital Statlls .11 006 .01 .10 -.08 “006 011 008 ".03 —.20
(1= Married,
0= Single)
3. Sex "004 ".16 .33 .19 .37 050 .07 .50 "017
(1= Male,
0= Female)
"4, Number of
Professional Years .90 .32 .16 -.01 -,20 -,10 -,14 ..04
5. Number of
Teaching Years .03 .10 -.09 -,15 =-,22 -.15 .12
6. Number of Non-
7. Number of ’
College Years .31 .00 -.00 14 -,04
8. Income (in 1000's) " .14 .01 .29 =,11
9. Number of Dependents -.20 .38 .08
L0. Population of Town .
of Residence 02 =.26
11, Supplemental Salary -.11
(1= Yes, 0= No)
12, Group

(1= Heterogenecous
0= Homogeneous)

A
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TABLE 19
CORRELATIONS OF PREDICTORS AND CHANGES IN F SCALE

OVERALL CHANGE CHANGES IN
VARIABLES IN F SCALE ‘ SESSION AFTER SESSION
2. Marital Status -.09 .04 -.11
(1= Married,
0= Single)
3. Sex _021 -ool "'018
(1= Male,
0= Female)
4. Number of .09 .09 .01
Professional Years
5. Number of .10 .03 .06
Teaching Years
6. Number of Non- -,05 .02 -,05
Teaching Years
7. Number of -,04 -, 07 .03
College Years
8.. Income (in 1000's) -.30 -.23 -.08
9. Number of Dependents -.15 _=.13 -,02
|0, Population of Town -.03 ~.05 .02
of Residence
1. Supplemental Salary -. 28 -.04 -, 22
(1= Yes, 0= No)
I-2o Group 005 008 "003

(1= Heterogeneous
0= Homogeneous) -
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IN LEARY'S SELF CONCEPT SCALE

TABLE 20
CORRELATIONS OF PREDICTORS WITH OVERALL CHANGES

-VARIABLES AP BC DE FG HI JK LM NO
1. Age in Years .14 .18 .10 .05 .22 17 A1 .02
(1= Married,
0= Single)
3. Sex -.21 -011 001 -.05 -.19 -.18 -.02 -.15
(1= Male, _
0= Female)
4, Number of
" 'Professional Years’ .05 .13 .13 .04 .30 . .26 .19 .01
5. Number of
Teaching Years .07 .11 .10 .04 .25 .19 .16 .02
6. Number of Non-
Teaching Years .02 .10 .11 -.01 .25 27 .24 ~,02
7. Number of
--College Years -.28 =11 =-.13 =-.04 .08 .11 .06. ... .03
8. Income (in 1000°'s) -,12 -.15. -.02 -,05 -.00 .05 .10 .06
9. ‘Number of Dependents -.04 -.06 .04 -.04 -.05 -.10 ~-,05 ~=,09
10. Population of Town
- ..of Residence -.00 .03 .04 .00 =-.21 -.06 -,06 .-,13.
11. Supplemental Salary -.14 -.13 12 =17 .02 .04 .05  ~,12
(1= Yes, 0= No)
12. Group .22 .21 -.08 .20 .15 -.10 .02

(1= Heterogeneous
0= Homogeneous)
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’ AP
BC
DE
FG
HI
JK
LM

NO

TABLE 21

INTERCORRELATIONS OF PRETEST RAW SCORES
ON THE LEARY INTERPERSONAL CHECKLIST
AND CORRELATIONS WITH F SCALE PRETEST

BC DE FG HI K LM
.62 .59 .35 -.02 .13 .21
.57 .40  -,01 .12 .20

.60 .14 .22 12

.35 .43 .21

63 .39

.58

NO
.24

.15

.20

27

.30

.93

.68

.03

.14

.10

.17

.33

.28



CORRELATIONS OF F SCALE AND LEARY INTERPERSONAL CHECKLIST

TABLE 22

PRETEST RAW SCORES WITH THE PREDICTOR VARIABLES

VARIABLES F

AP BC DE FG HI JK LM NO
1. ‘Age in Years .38 -.04 -,11 -.03 .09 .03 .09 .04 .18
2. Marital Status .05 |-,01 =-,08 -,15 .02 .06 16 .24 .30
(1= Married, ‘ ! :
0= Single) |
3. Sex . -.08 .25 .19 .06 .16 "'.07 . -.12 -oll 009
(1= Male,
0= Female)
4, Number of .34 ~.00 -.10 -.02 .11 -,10 .02 -,03 .13
Professional Years
‘5, Number of .34 =-,07 -,16 -,01 J11 -,03 .03 .00 © .12
Teaching Years
6. Number of Non- .13 .13 .16 .05 ..-,06 -.20 -,01 -.13 .07
Teaching Years T :
7. Number of -.21 12 .14 .01 .01 -,19 -,09 -,03 .08
College Years '
8. Income Gn 1000's) ,01 22 .28 .01 .05 -.13 -.12 -,08 . " =-,07
9. Number of -,04 .14 .12 .08 .25 -,03 .05 -,07 .05
Dependents :
of Residence
(1= Yes, 0= No)
12, Group -,02 .04 10 .04 .11 -,02 .01 .16 .03
(1= Heterogeneous
0= Homogeneous)
!
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TABLE 23

CORRELATIONS OF PRETEST RAW SCORES WITH CHANGES
(F SCALE AND LEARY CHECKLIST)

OVERALL WITHIN : BETWEEN

F -.51 -.32 -.19
AP -.45 -.37 | -11
BC -.43 _ -.38 -.13
DE -.51 T .15
FG -.55 -.39 | -.28
HI ~.56 -.45 -.20
K -.35 -.25 -.08
LM ~.56 -.40 -.23

NO -.36 -.30 -.08

5H0.




AP
BC

DE

FG

HI

JK

LM

NO

BC
.95

TABLE 24

INTERCORRELATIONS OF OVERALL CHANGES
IN LEARY'S SELF CONCEPT SCALE

DE FG HI JK
.41 .30 .25 .27
.50 .24 .30 .26
.31 31 .26

.32 .26

.62

LM

.18

.23

.16

: ul2

«35

.43

‘NO
<17

<17

.22

.09

.17
.25

.44



TABLE 25

INTERCORRELATIONS OF CHANGES
(OVERALL, WITHIN SESSION, AND POST SESSION)

F SCALE IN SESSION POST SESSION
OVERALL .32 .64 |
IN SESSION -.53

INTERPERSONAL CHECKLIST

AP Overall ‘ .39 ) .62
In Session -.48
BC Overall .36 .70
In Session } -.42
DE Overall .47 .66
In Session ' -.35
pg Overall .54 . .66
In Session _ -, 27
ﬁl Overall .53 .61
In Session -.35
4JK Overall . ‘ .34 _ .56
In Session _ -.59
LM Overall .52 .59
In Session -.38
NO Overall .41 .59
In Session : -.49




FIGURE 4: DIRECTION OF CHANGES IN F SCALE SCORES
WITHIN SESSION AND DURING FOLLOW UP (BETWEEN) PERIOD

BETWEEN
Direction - 0 +
+- 11
¥ 0 8 47
28
WITHIN 0 1 0 1 2
SESSION .
+.
- 12
- 21 0 : 44
10
Number 61 0 32 93
Changing .
Overall: 4 32
0 ) )
- 60

Note: The two diagonal cells (+ - and - 4) show those individuals
who showed both incrcases and decreases in score over the
three testings. Those above the diagonal line had overall
changes in score that were positive and those below had
overall changes in a negative direction. One subject
(lower right cell) had equal increases and decreases to
have an overall change of zero, '

53.




FIGURE S : RESULTS OF PREDICTION
OF OVERALL CHANGES IN F SCALE SCORES

MULTIPLE R = .68 STANDARD ERROR OF ESTIMATE = 12.83
VARIABLES . COEFFICIENTS (BETA)
1. F Pretest ; -.49
2. Income f -1.99
3. Number of Professional Years .51
4. sex "5.04
5. Number of College Years -3.36
6. Marital Status -4,23
CONSTANT = 68.20
PREDICTED
DIRECTION - {
S 13 19 . 32
REAL 0 l 0 i
- 54 6 60

93

CORRECT PREDICTIONS: 54 of 60 who decreased

19 of 32 who increased

73 of 92 who changed
73 of 93 overall




FIGURE6 : DIRECTION OF CHANGES IN SCALE AP
WITHIN SESSION AND DURING FOLLOW UP (BETWEEN) PERIOD

BETWEEN
Direction - 0 ¢
4
- 5
+ 4 4 a7
16
WITHIN 0 8 3 7 18
SESSION
- 8 9 38
Number 45 . 16 32 93
Changing
Overall ¢+ 27
0 16




FIGURE 7 : DIRECTION OF CHANGES IN SCALE BC
WITHIN SESSION AND DURING FOLLOW UP (BETWEEN) PERIOD

BETWEEN
Direction - 0 $
+
- 5 :
+ 7 6 31
9
WITHIN 0 11 5 7 23
SESSION
+
_ - 7
Number 36 22 35 ' 93

Changing

Overall + 32




FIGURE 8 : DIRECTION OF CHANGES IN SCALE DE
WITHIN SESSION AND DURING FOLLOW UP (BETWEEN) PERIOD

BETWEEN
Direction - 0 4
+ 2 6 .29
WITHIN 0
SESSION 10 S 7 22
t g
14 6
- 6 42
Number 45 13 35 93
Changing

Overall + 28




FIGURE

9 : DIRECTION OF CHANGES IN SCALE FG

WITHIN SESSION AND DURING FOLLOW UP (BETWEEN) PERIOD

Direction

+
WITHIN 0
SESSION
Number
Changing
Overall

BETWEEN
- 0 4
5 7
14 6 5
13 10
42 21 30
& 28
0 16
- 49

Krg

27

25



FIGURE )0: DIRECTION OF CHANGES IN SCALE HI
WITHIN SESSION AND DURING FOLLOW UP (BETWEEN) PERIOD

BETWEEN
Direction -~ 0 +
+
- 7
+ 1 4 35
. 16
WITHIN \
SESSION 0 8 4 3 15
- 14 9 43
Number 52 14 27 93
Changing
Overall ¢ 19
0 18
- 56




FIGURE 11: DIRECTION OF CHANGES IN SCALE JK
WITHIN SESSION AND DURING FOLLOW UP (BETWEEN) PERIOD

BETWEEN
Direction - 0 +
+
N2
+ 3 3 32
18
WITHIN.
SESSION 0 12 4 4 20
+
- 4
- 12 12 10 41
Number 50 - 19 24 93
Changing
Overall 4+ 16
0 13
- 64

o0




FIGURE 12: DIRECTION OF CHANGES IN SCALE LM
WITHIN SESSION AND DURING FOLLOW UP (BETWEEN) PERIOD

BETWEEN
Direction - 0 4
+ .
- 9 .
+ 4 6 40
13
WITHIN
SESSION 0 10 4 4 18
- 13 5 35‘
Number 53 13 ' 27 .93
Changing :
Overall + 28
0 17
- 48




FIGURE 13: DIRECTION OF CHANGES IN SCALE NO
WITHIN SESSION AND DURING FOLLOW UP (BETWEEN) PERIOD

BETWEEN
Direction - 0 $
+
- 6
+ 5 5 32

12
WITHIN
SESSION 0 11 2 3 16

Number 53 10 . 30 93
Changing
Overall + 26

0 11

- 56




FIGURE 14: RESULTS OF PREDICTION
OF OVERALL CHANGES IN SCALE AP

MULTIPLE R = 57 STANDARD ERROR OF ESTIMATE = 2.15
VARIABLES COEFFICIENTS (BETA)
1, AP Pretest -,43
2, Group . 1.20
3. Number of College Years -,84
4, Number of Non Teaching Years .06
CONSTANT = 4,02
PREDICTED
Direction - +
+ 12 15 27
REAL O 9 7 16
- 41 9 50

93

. CORRECT PREDICTIONS: 41 of 50 who decreased

15 of 27 who increased

v oo to—t——— &

56 of 77 who changed
56 of 93 overall

8~
(SN}



FIGURE 15: RESULTS OF PREDICTION
OF OVERALL CHANGES IN SCALE BC

MULTIPLE R = ,53 STANDARD/ERROR OF ESTIMATE

= 2.19
VARIABLES : : COEFFICIENTS (BETA)
1. BC Pretest -.57
2. Group 1.36
3. Number of Non Teaching Years .08
CONSTANT = 2.21
PREDICTED
Direction - +
+ 13 19 32
REAL 0 6 11 17
- 34 10 44
93

. CORRECT PREDICTIONS: 34 of 44 who decreased
19 of 32 who decreased

53 of 76 who changed
53 of 93 overall




FIGURE 16 : RESULTS OF PREDICTION
OF OVERALL CHANGES IN SCALE DE

MULTIPLE R w ,61 STANDARD ERROR OF ESTIMATE = 2,00
VARIABLES COEFFICIENTS (BETA)
1, DE Pretest -.48
2, Group .96
3. Supplemental Salary 1.10
4, Number of Professional Years .03
5, Number of CollegesYears -, 62
6, Number of Non Teaching Years .05
CONSTANT = 3.62
PREGICTED
Direction - 4
¢ 11 17 28
REAL 0 9 10 19
- 39 7 46
93

CORRECT PREDICTIONS: 39 of 46 who decreased

17 of 28 who increased

56 of 74 who changed
56 of 93 overall

(ﬁﬁf
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FIGURE 17: RESULTS OF PREDICTION
OF OVERALL CHANGES IN SCALE FG

MULTIPLE R = ,59 STANDARD ERROR OF ESTIMATE
VARIABLES COEFFICIENTS (BETA)
FG Pretest -.58
Supplemental Salary ~,81
Number of Dependents .29
Number of Professional Years .02
CONSTANT = 1.23
PREDICTED
Direction = + _
+ 10 18 28
REAL 0 10 6 16
]
- 41 8 49

93

" CORRECT PREDICTIONS: 41 of 49 who decreased

18 of 28 who increased

59 of 77 who changed
59 of 93 overall

bt .

1,82



FIGURE 18: RESULTS OF PREDICTION
OF OVERALL CHANGES IN SCALE HI

MULTIPLE R = ,70 STANDARD ERROR OF ESTIMATE
VARIABLES COEFFICIENTS (BETA)
HI Pretest "-.45
Number of Professional Years .04
Sex -1,81
Number of Non Teaching Years .09
Group o 72
Population ~.06
Supplemental Salary + 66
CONSTANT = ,90
PREDICTED
Direction - +

+ 7 12 19
REAL 0 10 8 18

- 52 4 56

93

CORRECT PREDICTIONS: 52 of 56 vwho decreased

12 of l9_who increased

Sar——.

64 of 75 who changed
64 of 93 overall

&7

=

2,03



FIGURE 19: RESULTS OF PREDICTION
OF OVERALL CHANGES IN SCALE JK

MULTIPLE R = ,63 : STANDARD ERROR OF ESTIMATE

VARIABLES COEFFICIENTS (BLTA)
JK Pretest -.34
Number of Professional Years ,03
Sex -2.05
Number of Non Teaching Years .11
Supplemental Salary 1.02
Group .63
Marital Status .68
Income .12
CONSTANT = «,51
: PREDICTED
Direction - +

+ 11 5 16
REAL 0 11 2 13

- 58 6 64

93

COBRECT PREDICTIONS: 58 of 64 who decreased

5 of 16 who increased

63 of 80 who changed
63 of 93 overall

8.

ll69



FIGURE 20: RESULTS OF PREDICTION
OF OVERALL CHANGES IN. SCALE LM

MULTIPLE R = ,62 STANDARD ERROR OF ESTIMATE = 2,38
VARIABLES COEFFICIENTS (BETA)
1. LM Pretest -.52
2. Number of Professional Years .03
3. Number of Non Teaching Years .08
S. Supplemental Salary : .15
CONSTANT = 2.95
PREDICTED
Direction - : +
- + 10 18 28
REAL 0 10 1 17
- 42 6 48
93

CORRECT PREDICTIONS: 42 of 48 who decreased
18 of 28 who increased

60 of 76 who changed ¢ S
60 of 93 overall

ERIC | 2




FIGURE 21: RESULTS OF PREDICTION
OF OVERALL CHANGES IN SCALE NO

MULTIPLE B = .43 STANDARD ERROR OF ESTIMATE = 2.55
VARIABLES COEFFICIENTS (BETA)
1. NO Pretest -.37
2.  Sex ~1,30
3. Populat3on -.07
4, Ircome .18
CONSTANT = 1.78
PREDICTED
Direction - 4
+ 18 8 26
REAL 0 7 4 ' 11
- 52 | 56
93

QORRECT PREDICTIONS: 52 of 56 who decreascd

8 of 26 who increased

60 of 82 who changed
60 of 93 overall




TABLE 26

FREQUENCY OF OCCURRENCE OF PREDICTOR VARIABLES
IN MULTIPLE REGRESSION EQUATIONS
FOR THE LEARY INTERPERSONAL CHECKLIST
AND DIRECTION OF WEIGHT

: WITHIN POST
VARIABLES 5 OVERALL SESSION ~ SESSION
1. Age ; S | ) +Hitt
2, Marital Status f " e -
3. Sex ———— ——— : -
4, Professional Years bt ' P
5. Teaching Years |
6. Non Teaching Years it | ++d ++
(Administrative)
7. College Years - ‘ PR ——
8. Income ++ o - | e
9. Number of Dependents +
10. Population of Town - ' - -
11. Supplemental Salary bbb ' PN ——
12, Group - : bt - R
13. Pretest Raw Score e e esemmee——

7l
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Aruitoxt provided by Eic:

FACTOR ANALYSIS

It has been mentioned carliexr that the changes observed
as a result of the administration of the POI took place
imnmediately after the two week training period., As comparcd
to this, the changes observed on the basis of the Leary
Interpersonal Checklist were evidenced between the first
and the third testing, i,e. were noticable six months after
training,

These results can bhe interprcted by saying that different
kinds of hehaviors are changed as a result of exposition to
Human Relations Training. In order to gain more definitive
knowledge of these behaviors, it was dccided to factor analyze
the pretest scorcs of all the subscales of the POI and the
Leary Interperscnal Checklist,

Thurstone's (I7,15) centroid method of factoring using
oxrthogonal rotations was used, A twelve factor solution was
obtazined. Table 2% on page 4 lists the factor loadings of
the four main factors obtained by this analysis. The rest
of the faciors obtained will nct be listed here, as their
factor loadings arc very lew and hence are considered unim-
portant.

' . mn .7 14
The four factors wcported in Table 5/ puge 74. can be
intcrpreted as follows:

FACTOR A: Yt wil) be noticed that seven POI subscales
(listed on Table #TF ) have high loadings on this fector, It
secms that there is @2 common personality trait which is
responsible for one's time competcnce, existentiality, feel-
ing reactivity, self-acceptance, acceptonce of aggression,
capacity for intimate contact and a health balance betwecn
inney directedness and othzyr directedness as defined by
Shostrom (12 ), A)) the personality characteristics mentioncd
in this paragraph zre attributes of self-actualization accord-
ing to Shostrom and hence Factor A might be called a factor
of self-actuulization, It scecems ihat behavior which character-
izes this trait changes as a result of Human Relations Trainlng
immediately after exposition to such a training. .

FACTOR B: We notice that the Leary Iunterpersonal Cheeke-
list swnles have high factor loadings on this scale, The HI
sciale has & louding of 59768, the JK scalc has a loading of
. 73504, the LI scale has a leading of ,63124 wpd the NO scale
has a Joading of ,59327. According to the Interpersonal
Diagnosis Multilevc) Personality Pattern of Leaxy ( % ), these
subscales are close together in the civele describing the
personality configuration,

2S00
PO



This factor can be intcrpreted by saying that there scems
to be a common personality trait which is responsible for a
person being self-effecing and masochistic, and bis being
docile, dcpendent an a c¢linging vine, Strangely enough, the
same personality trait seems to bhe responsible for a person's
being too cooperative and overconventional, Thec same trait
seems to be responsible for a person who spoils others with
kindness, is too willing to give to others and one who is
overprotective of others and is generous to a fault, It
seems that the kinds of behavior mentioned abovc are modificed
not immediately after Human Relations Training (like Factor
A) but a change in them is noticed aftcr a lapse of tine
(i.e. approximately six wmonths), '

FACTOR C: It is cvident from Table 27 that two sub-
scales of the POY get high factor loadings on this factor,
namely Tg¢ and Ty,

This factor can he interpreted by saying thet the Time
Ratio (page 15,/# ) as defined by Shostrom is dependent on
a personality trait which has little in common with the kinds
of behaviors descrihed undex Factor A above, Since Time
Ratio is quite importast in the councept of self-actualization,
it can be said that this factor represents another facet of
s¢lf-actualization which is not related to Factor A, The
kinds of hehavior assessed by this factor is modified im-
mediately aftey Duman Belations Training.

FACTOR D: Lecvy's AP subscaule has a loading of .52055
on this factor and wec also notice that the POY SAV  subscale
has a factor loading of ,60042; POI Sr subscéle has a factor
loading of ,55089 2ud the PUT Sy subecale hags a factor loading
or ,520706.

It recms that there is a persorality trait which is
present in & person being monagerial-autocratic ([rJ5);
and the same trait seems to be respousible for a person's
synevgy, sclf-vegard and self-acivalizing value (ﬁyv&).
In other words, there scems to be & hasic persorality
characiceristic which operates in a person's being a good
and Jorceful) lender, and this characteristic seems Lo play
a pari in @ person's ability to like oncsclf because of
one's strength as a persen; and @ persoun's ability to held
aind Jive by volucs of sclf-actuvaliziag people and his ability
to sec opposites of life as meaningfully related. Again this
factor scems to be measuring anoilier facetl of self-vctnaliza-
tion. Some of the behuviors ascessed by this factor (sub-
scales AP and Sr) secew to change as a result of Mumen Relations
Training after & lapse of time as comparcd to Factor A where
behavicr clhianges were noticed immedivtely after the cud of
training.
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_ . 'TABLE 27
e RELEVANT FACTOR LOADINGS OF POI AND LEARY INTERPERSONAL CHECKLIST SUBSCALES
FACTOR A FACTOR B FACTOR C FACTOR D
VARIABLE LOABING VARIABLE LOADING VARITABLE LOADING VARIABLE LOABING
POI-I Scale .81164 Leary-HI Scale .59768 POI-Tc Scale .84151 Leary-AP Scale .529055
POI-Ex Scale .72489 Leary-JK Scale .73504 POI-Ty Scale .82331 POI-Sav Scale .60042
. POI-Fr Scale . 70437 Leary-LM Scale .63124 POI-Sr Scale .535889
POI-Sa Scale .34970 Leary-NO Scale .moqu POI-Sy Scale .52078
POI-A Scale .61585 *_
POI-C Scale .70150

POI-0 Scale .80731

*This Table gives factor loadings whose value is above ,5. Factor loadings less than .5 have not
been included.
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5., Motivation Analysis Test

The Motivation Analysis Test (henceforth, MAT) has been
"developed by Cattell ( 3 ) and has been used extensively in:'-.-
education research (gﬂ3). MAT concentrates on ten psycholog-
ically meaningful unitary motivation systems, established by
comprehensive and objective factor analytic research. Accord-
ing to Cattell (i ), the ten dynamic structures in MAT were
-chosen carefully to give the most dynamically, clinically
useful measures among the roughly twenty dynamic factors which
rescarch to date has established to be representative and
comprehensive in coverage of adult motivation., Five of the
dimensions are basic drives (technically ergs), and five are
sentiment structures, Cattell uses the term erg instead of
drives becausc the latter term drags in all manners of clinical
and other assumptions about “"instincts" etc.; whereas ergic
patterns accerding to Cattell are experimentally demonstrable,
In popular terms an erg is a drive or a source of reactive
energy directed towards a particular goal, such as fear,
mating, assertiveness, etc, By contrast a2 sentiment is an
acquired aggregate of attitudes, built up by learning and .
social experience, but also like an erg, a source of motiva-~. .
tion and interest. Both ergs and sentiments, though essentially
common in form, are developed to different degrees in different

- people, Table.2d briefly describes the ergs and sentiments
that are measurcd by MAT. '




ERGS

(Drives) - -

SENT IMENTS

TABLE 28

THE TEN DYNAMIC STRUCTURES MEASURED IN MAT

Title

Mating Erg
Assertiveness Erg

Fear (Escape) Erg

Narcism-comfort Erg
Pugnacity-sadism Erg

Self~concept Sentiment:

Superego Sentinent
Career Szrtiment

Sweethzart-spouse
Sentiment

“Home~parantal

Sentimant:

Symbol
on the
Records

(Ma)
(As)
(Fr)
(Na)
(Pg)

(s3)

(SE)
(Ca)
(Sw)

" (Ho)

Brief Description

Strength of the normal,
heterosexual or mating drive.

Strength of the drive of self-

assertion, mastery, and achievement.

Level of alertness: to external
dangers [This is not anxicty; see -
(34) and p. 22] <

Level of drive to sensuous,
indulgent satisfactions.

- Strength of destructive, hostile

impulses.

level of concern about the
sel f-concept, social repute,
and more remote rewards.

Strength of developaent of
consciernce.

Amount of developmont of
interests in a career.

Strength of attachment to wife
(husband) or sweethcart.

Strength of attitudes attaching
to the parental homa.
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MAT data was analyzed to answer the following questions:

1., Are the experimental group changes significantly
different than the control group changes?

2, What role do the following variables play in MAT
changes in the cxperimental group:

a, Age

b, Sex

¢, Marital Status

d. Yecars of Teaching

e, Years in Profession

f. Income

g. Church Affiliation

h., Type of Gyroup, i.c,, @ typical T.-group vs. @ back
home group

The results of this analysis will be presented with refer-
eice to the above questions,

A comparison of pretest MAT scorcs of the experimental and
control groups indicated that the difference bectiween these two
groups were not significant; hence, they can be considered com-
parable,.

An analysis of variance was undertaken to study the dif.
fercnces hetween the first and the third testings of the experi-
mental ¢roup. This analysis cendecavored to find out if the
change scores (betwecen the first and the third testings) dis-
criminated between the experimental and control subjects.

The overall F ratio as a result of this analysis is 2,3600
which is significant at hetter than the .01 level, This indicates
that as a result of cxposition to Human Belations Training the
experimental group changed significantly as compared to the
control group, . .

The F ratio for changes in the Carecr Sentiment between the
experimental aud the controel) g¢group was 10,36 which is signifi-
cant at better than the .0l lcvel., This would imply that the
experimental group developed more interests in theiy carcer
both at a conscious and unconscious leve) (as measured by MAT)
as a result of their exposition to Human Relations Training.

The I’ ratio for 2 similer change for the Superego Sentiment
is 3.33 which is significant at the .05 level, This ca&n be
interpreted by saying that the expervimental group developed
theivy strength of conscious as a result of the Human RBelations
Training.
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The F ratio for change in Self Concept Sentiment was 4,37
which is significant at better than the ,05 level, This implies
that the experimental group developed more concern for thelr
self and became more sensitive to remote rewards.

The F ratio for Pugnacity-Sadism Erg was 4.54 which is-
significant at better than the 5% level, This can be inter-
preted by saying that the Human Relations Training resulted
in the lessening of the destructlve. hostile impulses in the
experimental group.

The F ratio (5.90) was significant at the 2% level of
confidence for Assertiveness Erg., This can be interpreted hy
saying that the experimental group became more self-assertive
and achievement oriented as a result of exposition to lHuman
Relations Training,
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The following conclusions can be drawn from the analysis
of variance that was completed to study the effects of Human
Relations Training on the variables measured by MAT in terms
of sex. All the changes studied were between the first and i
third testing for the experimental group.

1. It seems that all members become less oriented
towards home and parents as a result of the training experience,
but men do so more than women. The F ratio for sex difference
is 2,02 which is significant at better than the .05 level.

This change in orientation seems to occur at the uninte~
grated (unconscious) level as measured by MAT (r33). Due to
the very powerful group norms in a T-group, thi§s change in
orientation is not surprising to the present writer. It is
of interest to note that it seems to persist months after the
intensive training (third testing was done after six months of
the two weeck intensive training).

2. Men seem to become more narcissistic as a result of
exposition the Human Relations Training. The F ratio in this
context was 8.62 which is significant at better than the .01
level. ‘This finding can be interpretcd by saying that narcis-
sism probably goes hand in hand with increased self insight
which results in most Human Relations Traiming situations.

3. Interestingly enough, womcn seecmeto become.less super-
ego oriented than men. The I ratio for unintegrated superego
changes was 2.61 which is significant at better than the .05
level., '

4. Men become more spouse~sweetheart oriented as a result
of exposition to Human Relations Training. The F ratio for
Sweetheart-Spouse Sentiment (f¢70) was 4.45 which is signirlicant
at better than the .05 level.,®

5. It seems that mcn become more career oriented (F = 3,30)
than women as a result of training.
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The following conclusions are of interest so far as marital --
status and MAT changes for the experimental group (betwecn the
first and third testings) are concerned.

. l. Married persons secmed to decrease in their carcer
interest as mecasured by the changes in Career Sentiment Qm ) .
The F ratio was 5.67 which is significant at better than the
.05 level,

2. Spouse-sweetheart interest increased in married persous
as compared to nonmarried persons (F ratio = 4,37 - significant
at better than the .05 level),

The following conclusious can be drawn about the role of
age and MAT changes,

l, Oldrr persons secm to become less narcissistic than
younger ones (F ratio = 8.62 - significant at better than the
.01 level).

. 2, -Self Sentiment changes are less in older persons than
in younger ones (F ratio = 8.00 - significant at better than the
.01 level).

.3, Mating (pgTh) increases less-in the older person (F =
3.17 - significant at better than the .05 level).

4, Interestingly enough, older persons become more pugna-
cious (F for Pugnacitv-Sadism Erg = 5,10.- significant at better
than the .01 level),

. 5. Home Parental Sentiment (p-ﬂ) decreascs more among older
persons ([ ratio = 10,61 - significant at better than the .01 level).
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As rcgards the number of ycars of tecaching experience,
the following results arc of interest.

1. Persons who have taught longel increasc in Narcism-
Comfort Lrg G(In) least, The F ratio for this was 8.51 which
is 51gn1f1c1n£ at better than the .01 level of confidence.

2. Pugnacity-Sadism Erg (wfk) increases in those with
longer tcaching experience as a result of their exposition
to the lluman Relations Training program. The F ratio obtained .
was 8,166 which is significant at better than the .01l level.

3. The strength of Home-Parental Sentiment ('é
decrecases more in those persons who have taught longer. The
F ratio obteincd was 8,247,

4. Fear Exg (2 ﬂ) decreascs morce in persons who have
tought longer. This difference was significant at the 5%.

level (F ratio = 2.20).

5., Persons with louger teaching experisnce become more
assertive. The F ratio valuc was 2.218 which is significant
at the 5% level of confidence,

The relationships of years in profession to MAT changes
are similar to the relationships described above with i1espect
to number of years of te2ching expericence.

MAT changes do not seem to relate to income level., Simi-
larly, church affiiiation does not scem to have any consistent
relationuship to MAT changes in the prescnt analysis,

As regards the type of group to which a person belongs, the
following conclusions can hce drawun from the prescnt analysis.

It seems that as o result of Human Relations Training'
groups that were composcd of persons who had known each other
prioxr to the sturt of the training developed a greater interest
in their carcers (F ratio for carcer change was 2,58 which is
significant ot the 8% level) as compered to groups that were
composed of persons who did not kuow each other before the
start of the training,

Persons in "bock home" groups geined more in Self Sentiment,
The F vratio in this casc was 2,76 which is sjignificant at hetter
then the .05 lcvcl. '

It is ipieresting to note that persous in a typica} Tegroup !
(i.c. a ¢gronp composecd of strangers) becsue more ouC]13V0 than
persons in the "back home" group. The F ratio in this case was
3,87 wiicli is significant @i better than the .05 level, 11 can
Q be hypothesized that the relative anonymity efferded by o typical
ERIC
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T—group“probably gives an indjvidual a greater chance to exercise
self-assertion as compared to a group situation where one is well-
known to others and wherc one's role in the group has heen

structured before one comes into the group.
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TABLIL 29

Principals' Ratings of
Teachers Characteristics

EXPLERINEKTAL SIGNIFICANCE CONTROL
GROLP OF DIFFiERENCES GRour

No. 107 55
No, Positive bican - 19,306 NS 16.96
Statuments S.D, - 5.49 p (.10 6.56
No, Negotive pean - 2,20 NS 2,02
Statcements S.D. - 3.18 4,10
No. Blank Meen - 3.39 p (.01 5.66

Items S.B, - 4.29 4,28




TABLE 30

Item Anolysis of Principals Rating
of Tcachers, Per Cents of Teachers
Receiving Positive Ratings

EXPERIMENTAL GROUP CONTRCL_GRLUP _ SIGN_OF
ITEN PEE_CENT POSIZIVE PER_CEHYT POSITIVE DIFF
B | 83 62 +
2 94 82 +
3 80 60 +
W 72 78 -
5 73 . 53 +
6 64 49 +
7 87 93 -
8 - 83 7 +
9 84 84 0
10 90 87 +
il 76 76 0
12 85 69 +
13 81 71 L
14 52 58 -
15 91 84 i
16 67 56 ¥
17 79 44 4
18 73 53 +
19 73 45 +
20 69 49 +
21 76 67 4
22 71 55 4
23 75 69 4
24 89 85 +
25 68 65 4

Sign test 204,
3, /£ .0CL




FICURE L Ibem dnalysis of Principal Ratings of Teochers B e
Percent of teachers in cach group rated positively
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2., The Pictvre Tost

One of the cxterndl ceriterion meisures to assess the
effeciiveness of the Meery Beleijens Trainipg wis a test
given to the siuvdenis teveht by tenchers who hed vnderyonce
the tradining, A qrovp of studests siniler §n bockgreund
and age, cle., Wis used o @ coxirol group.

The stuedents cexipined vere 130 3v &1l Sixty of these
stuacnts Lkad beer tavght by teichers sho had Lheen threuwgh

the Thagen Peldations Tradping end fifty of ihese wha had not
s
R

heen thyeegh such trianing,  Jho wly sivdents that coui-
priscd the conpcyivert?l group corcistcd of cleverth ond
teel S gredeys, 32 pales e 28 fewreles,  Tho Dy ages rapges
froi )7 to 2CG.  The control greup siniicely covsisicvd of
twelfth groders, 50 3¢ )l 27 of vihon ves

7

3
Y =Ye end 28
fenmvde,  Thedv ege revoe slse wos yoew 1( RO The stedents
cére froem siailor xocio-cconanie hockeravuds rnd fren school
disiricis wiceh veie rogorded &5 Cops i}.ullng siniloy groevrps
in teres of nent wejor Cinonsions,

‘.__, — -

The test cenrisled of six pietuver, five of these chuesern
froi the Lichigen Pietwve Test (7)) erd oue fren the Thenntic
Apperception Test (4, ), The firei picte ¢ depicied o closs.
voom Scaie 0f & hoj 51Vuﬁirg neeio to tlhe teneha’s desk with
the tereher 34 hoy chndy ond cilvi ckildven in the cliassroon,
The sceoud picinre depicied & Loy sivnding boride @ dgoerk
Deliind which en odoy min set,  The thisd picture cepicted
g giv) stiidig 2lene de o8 othwuwise viengt clossrecr, The

i Gepieicd fuey figerers 3 the widdie of thic

Fourih picirve

Yoot suppesedly veldling devy thet yeoo, A fifih picture wis
4%t

L

that of @« s ef Yighisdey dn the of g curing the derl onight

YOk

tiih hesrelighis vnd oiker cluie of & teve, The Jovi pictmre
waso@ blen! cord fran the Thewniie fpporerpiicon Toest (),
The dnsirvetious giver voere these veed for iha The i
Appeyeeptiion Test (64 ), unpely i : s

i
i(>11q rerna Whe
i

L .
Vydte storics oo i jeirres endt staie the
prescet, ke prsty the Suture end the feolings of the ehig
selers 3n the steyy,

The responcen (¢ these ebrvds wore "o
getf o eracesent of L stedoiint attitudes toreyds
o I

¢ ot
schood sijualion o weeh, Pove spegifieridy, @asronent wis
pece of the stedepts’ peverpiden of thegeotyers dn thedr jeier.

. ¢
deticn viilk thodiy tosehery, thedy poercepiien of the peoclboei,
Phedr gonered siiiiedo tevroyds ke scheo) st ihedy siiiiedey
tovnyda thery o oy e whilidn the corieri of thoe seheal vitpr
fivt, Yoo ouwns foli o ibet b BYaad o caad mreiier ot theve ganv
Jrdiceniion of vhoe grasis)l vtiiiedy of the stedo i teulyd
. fhe sebesd thody fedcher, Whe forifie sdiveison n oveth 30d
O - wme syihodie of fhe stedont's v, 1) i in ik
EMC gepere) rele txon o wivdeni, Dest ool lece fefveraninis wil)
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The vesponses of the stedenis were oxvpined at crest lewgpth
in ovder te get scroee idei of hee the stwdenis perceive thoesel)yves
ithin the cciiesi of the scheed situcidor,  The pictures dpviarie.
¢bLly breveht ovt the theiv of @ scheol in progvess,  The class-
rocl situetien depietsd 3 Coavd 1, the secead Curd whieh &liact
inverichly hrovrght the Uhicne of the princips] dpd the stedent,
Card 113 witieh depicted the cbiddé 2lone §n @ clnssiecn as vell
ns Cord IV with the stedents wedbing Gowvn, i almest @l cioses
with veey foss CZFL“‘SONL, hoovgl i fortl theses yeloted to selicol
life, hie ¥est ftwe cavds semnidr »s aid the sone thing indirceily.
Or the higis of these roerpoiser the contonts of the thewcs proe-
septed vore auddysed #nd e fregueney strat nide of the nuchey of
tiwes ¢ thee won copyessed &5 @n indieaticn of the studont
percepiden of ois v rode,  As lible S Judichtes, theve is @
warhed diSiererce hrivecr the tve v Veereos 7070 of the
crpeviprnte) gressn siuty studeiis

f‘ 1
i

perccived the s ive ouldy 224 of the
contral cirovp 1] s, Thiis i plicc
thei tite soudenin niy thepao)yer @ wa, tyyieg Lo vl

strnn, enpressipg €5 Reeanr) VY s oscsce of
Boviowhid ihey did, There rerpos ses rinecd fro.

jupertonce Lot

the mindeat's pryce
Cite, 16 . Ccupr.
Fupreving thoepre]

4 S ))ey chila
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@ Chide Jeecet Gith heving vielsiod sewe vede of tie schoel,
The GiflTeovence o mérhod Jo the vedeifon of the stafcaisy Lo
the siivitics fudt cive Mo dadicrtion of Lhevw Uiey Cordowith it

GEyvoF thy enperinenis ] n*rrp Fede thel fhe hoese hisd Cele soc.e-
Lhinag vrecg bii Lhal (ke Setere vosdd brdne Jarvth &ocaviootia
of this piedect wgvi2ly (loreh punishuent or yedired dutoris
peiboCs veed by the cviherity cojrcined,  Le cerpnyed wiik thi
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jrte
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euly 0V of Wl cortroe) @revy cxpreased sech sont i
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{teacher),” or "these children are mad at their teacher” and

for the experiment2]l group examples were of “the child's feelings
are anger at her teacher,” "some kid beat the heck out of her
teachker,” and "the boy prubably tells the teacher he was a nasty
old man." In spite of the specific test directions not all the
students made any statement about the future but sornec of the
resporndents did so, Herec again, the differences hold up thougk
they are not as marsed 2s the above mentioned dimensions., Thirty-
six per cent ¢f the coitrol group felt that their futuie was

bad or uncertain wheveas only 105 of the experimental group

sajd so., As opposed to this, 40% of the experiiental group
mentioncd that their future wes either good or to be bhetter

and only 32% of the control's said the soue thing.

Linked closely with the stuvdent's perceptisn of his own
role in this context wes an a2ssessment of a geneval atiitude
of now helpless er effective a stedent feels. This attitude
deoes not give the content, i,e. the helplessness is not neces-
savily en jndication of complete cornplience nor 2 sense of
effectiveness, an indication of very positive attitudes.,

The attitude refers to the degree to which the student felt
that he could do sonething 2bout %is situati. or felt that
he wos completely st the revcey of the forces around hin.
The students' responses were rated elorg a five-point scele
ranging fop the extremely internally oricnted to 2n extreuncly
external oriertaticn, Neither ends of the five-point scele,
nanecly the conpletely internal orientation nor the conpletely
external)l oricutetion, were present frequently., In fact only
tvo of the studernts frem the experimental group cxpressed @n
extrene)y internzd oricnteition, These werve therefore regarded
as pdrt of a tewdency towaradas an internzl oricvrtation. The
other categorics vere a mixed oricutaetion and & tendency
towards asn externul ericstation, The last c2tegory, nemcly
an extrencly external ovicuntstion, was dropped from the statisti-
cal 2nalysis since nvore ¢f the respondents could be clussified
as such, A chi sqguere test was rus on the resuvlts of these
which wus significant at mere then the .02 level, Thz experi-
mental greup s the duta (Teble 270) shous tends to he more
Jrternoldly eriented encd the contrel grouwp riove exteinslly
orjented, There seciied Lo be no difference in the groups us
fay as the uixced orientation, nrowmcly nejther interna) or
externald orivntution, was concernud, A ool at the respenscs
suggested thaet some of the intevnal orjentaticr 2)so involved
negotive attitrdes tevards tlic tezches where the stedent
feels tret he vi))l get evern with the tevcher or that he wi))
do sencthirg to jrritate hey, This was rore precinent ia the
conrtrol greup thoep in the cupeviiantal grovp. As Botter ( )
has pointed cvt, the jmportance of this attitude in the genera)
edjustizent of @ persen 3n kis life is extrvencdy inportant, )i

X pay well) boe asseied thst those stodents wio fec)l couwpletely ot

<
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the mercy of the social forces survounding them, nauely the
school sitwation, arc morc liable to have difficuelty in mehing
affective adjustuent towards life., As has been mentioncd
above, somc of the intcrnully oricnted responses indiciute
antisocial behavioer which is very likely te lcad the siudent
into conflict with the social forces later on, but it is
apparent thet if a pc-son feels cextrermely helpless, there is
very little he is liable to do or be able to take ctlie respon-
sibility for his actions since hc docs not sne himsclf as
cnanating any effcctive reasurcs on his oun.

The next nm2jor diuension for whicl the responses were
assesscd was the perception of the teachev, As the Leary
Chccllist (pages (i) showed, the students had souc
differences in their overt pevception of their tebchers
though geneyally they tended to be ratler uncomplimcutiny,
The picture test heino exanmined here showed soncvlat morc
marked differences cspeciall)y as far us the positive per-
ception of the tescher was concerned, The positive per-
ception involved sceing the tencher as 2 source of idenii-
fication where she vas fulfilling hey chief function of
being @ teacher end was helpful, understanding end svpportive.
A negative pervception consisted of such theies as the
teacher being inadequate, hoviug or cxtirecmely punishing.

A glance at Toble 2% will siow that 655 of the experimental
group #ud only 30% of the contrel group expressed positive
feelings towards their teachers., This is muarkedly more so
than the results of the Leary Checklist suggested, and 3t
nay he pointed oul thit the picture test would be o stronger
indication of the kind of identificntions that ccrue wvith
the teacher than the overt verhal statcments which the

Leary Cheeklist brings fovth, As far as Lthe neqgative
sentinents vere concerned, theve werce agein veyy varkcd
differences in the perecptions of the two grovpe; 435 of

the cxperinental group and 9247 of the control greup s the
teacleyr as punishing, as vnjestly punitive oy unfoir,  Sowne
of these pereceptions ¢lso invelved sc2ing the teecher s
inadequate and bering in persoan. As nentioncd shove, Curd
1) gduvarialbly brenght forih the theme of the principa)l
talking to @ stuedent.  Theve vere less than ten yespoundents o
vho sew the clder persen in the picture as representivg
cither an unele, a varden ov sonc other suibhority figwe,
These resperses veve agein seyted out inte positive yenarks
abovi the priuvcips) or negaivive rewmhs chovt the priveipsl,
The expevinerie) greup bad pere or jesse the sene dreeni of
the tie Binds of responses in the two catogerics, thiet is
GG7. of thedr yewials vere positive and 429 ware wegative,

Jo centyast with this, the conirel gyovp choved & uoyled
prefeveces for regetive repsrle tewnvds the priveipsl so
Lhat GO ¢f the gyovp sy the priveipsl ss heing cntronely
negrtive wnd eply PP s the principa) as hoing paritive,
The pocitive yepsrks chout the princips) shoeved op dndictiion
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of 2 convictior that the principal must punish the child for
his own futurc good or he was a source of a gratifying identi-

fication in some other way. At times this was brought forth

in the theme of the principal trying to help the child sece
right from wronyg or inm generally couns<ling him for his own
good. The ncgutive remarks consisted of the principal being
"mad, unfair, and extremely punitive,™.

Not cvery student made dircct refercnces to the school,
The rcsult is that we do net have responses of every child
on a direct ecxpression of their scntiments about school but
only in some cascs, Here again there is a2 marked difference
between the tuwe groups, 10% of the expcrimental and only 2%
of the control expressed plecasant sentiwments towards the
schools and saw this a&s a worthwhile experience., In com-
parison with this, J8% of the experimental and 32% of the
contyol saw tlic school as scemecthing to be avoided and os
generally a very unplecasant part of their life.

The last dimensi-n to be studied was the student's
rcactions to the Blonuk Card mentioned above. Since the Card
asked for the student Lo make a story of his own, it brought
forth a rangce of responses which were regarded as symbolic
cxpression of their generel attitvde of their own role within
the schoo) situnation. The resporses raaged frem exirene
hostility towards the examiner to an expression of the
bright future which lay ahead for the students as they lcft
the sclhcol. Jt was felt ithat the positive respouscs in this
casc were a combhination of the student's pervception of his
rolec within the school situation, his gencral attitude about
hhow effcctive his own behevier could be in shaping his life
as well as his gencral yeaction to the tcacher's role and
other adult figures. Somc of the students gave no responsc
to the Card as such, however, they made scume remarks so that
their stetement could be divided inte a poesitive statement,
8 pncgative stotement or a ncutral statement, The positive
remarks genera2lly state that they could net sce anything but
they generalldy had a good fcelirg aboui the Card; the negative
remarks sitted that they sawv nothing in the picturc and made
somc hostile commcnt 2hout being asked to do such 2 “stupid®
thing. The ncutral category consisted of rewurks where the
student geve 1o indication of his feelings about the Card
cither positive or negative. Sone of the responrdents pro-
cecded to scc somcething which rewged from @ symbolic cxpres.
sion of their own futurc to a concrcte picturc. These could
alse be classificd as being generally, positive, negative or
ncutral, bBoth scis of responses to the Blaehk Cord were cone-
hined and 2 chi square conputed for differerces betucen the
experinmeniel ard control groups. A look at Talhle % will show
that the x% diffevences hetieen these cotegories is 24,43
and for this size sazmple is sigaificant at heyond the .00]
Jevel, A dock a2t the dute shovs that here aguin the pmarked
differceces conc frorm the pesitive and negotive entegorices
which coutribute most of tke differcice, The differcences
#guin oppear te be iu the preciciled divections so that the



experimental group tends to give more positive remarks as opposcd
to the control and fewer negative remarks as opposed to the
contyol, The highest frequency is that of the negative remarks
macec by the contrel group.

In summary then, it is epparcent that the students do not
form dichotomous groups., They do tend to scc thensclves as
being involved in deviant behaviors and percecive themselves
as becing in the wrong within the school coutext, It scems
that both groups when shown the picture where the child is
facing an aduli, tend to sce deviant acts where the child has
done somecthing wrong., Sincc the test was given in a school
situation, it had all) the ussociations of the school attuched
te it. The intevesting comment to bhe made, however, heore is
that the interactions with the teacher do bring forth cithey
complctely regative or cownstructive responscs to these situa~
tions. It can therefore be stated that obvicusly the tcachers
who bBaec been through the Human Relations Training briang forth,
in at lcast some of the students, a sensc of identification
with thcemselves as well s a sensc of canstructive actien being
available to the students within the total schoel situction,
Sincce thesc arc high school students who arc at the threshold
of gruduvation, it may ogically be asswmed thet their attitude
towards their teachers and the school are bound to effect their
attitvde towards the general adelt society that they cnter
fully aftey their g¢raduation, It is also appavent that it
cannot be logically assumed that the centrol grouwp consisted
of studceniz only with negative reactions, bhut thet the tecacliers
in these situations appavently failed to bhring forth a positive
interaction hetween themselves énd the studeuts.,

1t j& spparent the. if a student hos been interacting with
a tcacher who has been threugh the Huwwan Relations Training, ke
is move likely to be involved with such sctivitics us leurning,
studying, prepsorivg for the fuvture, as fceling a scnse of ddentity
with the teachey wiose punishing activities he perxceived as beiug
for his oun good, as sceing the futurce to be geod ond @s sceing
his aovn 2ctions to some catent being determined by hinscl{ than
if he gets o tcocher who has not had suel trnining. The siudent
may still manage to arrive at the some point =s indecd sone do,
but spporently his interaciions with the school cnvironment
tend te reduce the possibility of kis heine e@hle to de so.
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Control
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TADLE 33

PERCEPTIOH OF TEACHER

Experimental Control
Teachar Male Fenale Tol:al a Lale Ferale Total A

Positive 20 i9 39 65% 3 12 I5 307

Negative 18 8 26 433 23 25 46 023

TABLE 34
PERCEPTION OF PRINCIPAL

Preincipal
Positive A 23 383 2 9 ¥ 227

Nagakive (2 13 25 497 (7 18 33 Coy

TABLE 3%

~ PERCIPTION OF THE SZIl00L

Schaol
Pleasant 3 3 6 105 0 ! | 27

Wt casant 5 0 i 181 8 8 16 3274




TABLE 36

ESEONSE TO CARD VI (BIAsK CARD)

Exnanimental Conbrol

Positive 25 6

(9%

Negative 9 29 38
Moutral 20 15 4l

p .00l




3. Students Hatings of Teachers

Two comparable groups of high schooel strdents weie selocted
for this part of the study. There were approximately 50 studeats
in cach group. Oune group (culled the experimental group) was
taught by tcachers who had bcen exposcd to Human Belatious
Trsining. The ether ¢group (called the control group) had
students who were taught by teachoers who had not bLeen cexposed
to Human Helations Treining, These two groups were asked Lo
complete the Leary Interpersona) Checklist for themselves and
for their teschers, The prelinminary result of this comparison
are prescrted bclow.

No significant differcnces were found between the tvo
groups of students vhen their retings of themsclves were com-
pared. This analysis, summarized in Table.%/, was performed to
insure that the tvoe grou s of raters were comparable. This
allows any diffcyrences in the ratings of the teachers to be
more likely rclated to the teachers' behavior than to biases
in the samples of students.

By inspection, it cuan e2sily be scen that these students
have a very uncowplemeatary vicw of teachers in genmeral, whethe
they are the teachers wio have had Numan Relations Traiuning or
not. When the stwdent raters' view of their tecachers is compared
with those teachers' view of themselves, gross discrepancics
appear. (See Figure | , 2, and i, pages 5/-120), The
students scem te have in general a pictvie of tecachers as
hostile, authoritsrian, rigid pecople with few of the saving
graces of concern for othars, love or modesty, This cultural
stercotype (perhaps only an cxaggeration of any adolescent's
view of an adult zuthority figure) seccms te pervade the ritings
and to ovcr,.ower the discriminatior power of any given scale
since no significont differences wvere found between the rating
of the teachers of cither grouwp., (Sce Table 57 ,page /50),

However, close inspcction of the mcan ratings of the groups
on the cight subscoles (Sce Figure 3, page 5% ) shows that on
the four morce negative scales, the coutrol group has higher scores
and on thie four wore positive scnlos the experimentzl greup has
higher means, This obscrvation wes in the expucted dircction
and wns followed up by on ana2lysis of the two groups using con-
Lined scorcs of what Leeyry ( f7 ) calls Dominunce (Dom) and Love
(Lov) derived frow a differential weighting end cemhination of
the verjous positive and negative subscales, This analysis is
sunmsrized in Table 77 :

As can bc scen from the annlysis, the rvesults aye statisti--
cally significant #nd indicote that tle tcaclers in the experi-
mental grouvp &re scen @s less hestile and wpore accepting than
the contyol ¢group teachuers, 7This coufirms the tendency noted
in the initia) anpelysis although the levels ef the scoves still

indicete @ very anflattering picture ¢f teachers in genered
when vicewed by their students,  ln acy ciése, it cen be surmiscd
@ thal teachers vho have been cxposcd to Bumen NHeletious Trainiug
ERIC s
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seem to relate in 2 pore positive manner to the students as com-
pared to teuchers who have not been exposed to such training.
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TeBLE 1
STURETS LWATINGS OF Tildh SElVEL
Gl Tha IRTERPERSCHAL CLCCH LIoT
k.eans and Significunce Tests’

Scale txperimental Group Contrel Group Significance
AP kean 4,068 3.04 NS
Variance 5,32 6,49
BC Hhean 4,92 4.47 NS
Variance 4,46 5.54 )
DE lean 4.41 4,20 NS
Variance 4.47 6.56 -
FG Meon 4,93 4,9 NS
Variance 6.30 9.99 '
Variance 7.05 7.18 '
JX liean 5.51 5.59 i
Variance 9.36 9,03 e
la[;i l"lean 7( 35 ’( . 12 r_|s
Variance 9.04h 8.26 )
NO Lean 5.03 5.00 i3
Variance 10,20 11.33




T/\ {Jl it :;/nz
STREAINTSY knT)iles OF TanChEEks
Ol Tihed INTELYERSDEAL CHeECh LIST
heens ead osigrpificance Teoos

Teacher Fatinags

a0 e - et e

Scaie Experiaental Group Contxnol Croup Sigrificance
AP keceon 6.16 B.61 (63
Variance 5.9 7.49

EC hean 7.3C 8.0 e
Variance 7.33 8.56

DE  lLean 7.96 0.20

Variauce 6.79 6,94 N5
FG f.can 6.19 6.%06 .
Mo

Variance 11,01 13,49

El Hhcan . 3.10 2.43 g .
Ro

Variancc 6.70 3.76
Jit Lean 4,52 3.067 N3
Variance 6.53 5.6 h
Li. Lcan 4,87 4.13 NS
Variance 13,70 12.48 e
O keap 4,29 3.5¢9 us
Variunce 10.061 7.017 '
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TaBlis 5i

STUBERNTS' KaTINCS OF TEACUERS:

el

Dominance (DO0;1) and Leve (LOV) Scourcs,™™
beans and Significance Tests

Love (i.0V)

Experimental Group

"50’(9
82,03

Medn
Varionce

Dominance (DG)

Lxperij:ental Group

hean 5,73
Variance 14,12

Control Group

~9.952
110.19

Significauce®

pP<.C25

Coutrol Group sigrificance®

£

6.9‘! L4
13,85 #.05

A cnetoiled sigaificance test was cuployed on hath

scores with the ratjonvle that tie cxperimental group

would be higher on LOV and loueyr

couiivmed,
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Question

STA RO

Do you feel thet you arc alle
morec freely towerds your

a, Collearaes

b, Suporiors

c. Subordinates

d., Friendz and rel:ibives

to exprass your feelings

yes no

. yes no
yes —.__no
__yes no
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TaBLE e

Are you more sensitive to the opinions of others about
you?

Question

yes __no

— s+

353 1O PARTLY
L o ] 1
h P ir A i 3

F R I X TSGR DT e T T e Chpuy

Do you fcel that you cen wunderstand cther pzrsons! poinls
of wvicw bether rezuvdless of whether you agreae with then
or nol?

Question ¢

. ——

- et

o aamt e

——— -—

YIS NO
d

- St o s ot

yes N0
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Question ¢ llas this cxuevionce helpad you in undersianding other
poorile bebter end palk ing yourself underctood?

yes no
YES NO HAYRE UH AHSHTERTD
i % it % i B # "
127 93 - 7 5 1 1 1 1

v

: pasin 5

Quection ¢ Do you feal that you cai work betier as a mambder of a
group vihicn faced with new problomc?

yes Nno

a. Do you fecl that you cen clariiy the nature of the
piroblem betier?
yes o

—— o~

h. Do you feel that you ean come ov’s with more effcetive
solutions?

IR A2 —...no

L T P e S T TP UL TE PR S

YES 10 ' UHAKSIERTD
1,

L / L ¢ K ?
i P4 i 4 i %
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Summary:

An cffort was made to assess the cffects of lumsn Rela-
tions Trioining en cducators, This cvaluation utilized
irternal and external criteria and motched control groups.
interna2) criteria were measurcd by the F Scale, the Personal
Orientation inventory, Scemantic Differeutial, Leary's Inter-
personal Checklist and the Motivation Analysis Test,
Exterial criteria werce asscesscd by Ryan's Rating Scale,
the Michigan Picture Test and tic Leary Interpersona) Check-
list,

Effccts of Human Relations Training were studicd by
exemining changes in cach of thesc measures, The implica-
tions of the results obtained were discussed in detail,

It scems that cducators exposcd to liuman Kelations
Training hecanie less authovriterian and more sclf-actualized,
They developed better interpersonal relationships in addition
to develeping greater sclf-insight and lcadership skills,

A factor analysis was attenpted to cxplain differcatial
chanrges in behovior over a period of time, Four major
factors were described in detail in this context. An effort
was mpadc to study the importance of variables like age, sex,
marital ststus, years of teaching expericnce, church affilia-
tion, ctec, in Human Kelatiens Training., The relevent importance
of caech of thesc in terms of the different mcusures was described,
An attempt was made to predict chonges as a result of Human Rela-
tions Training on the hasis of prediction equations,

Educators cxposcd to lluman Kelations Training were per-
ceived niere positively hy their supervisors as well as by
their ctedents,  Students' perceptions of their tecuchers were
described in detail,

It can he safely concluded that Human Relations Training
can play u cruciel role in the trazining of educators and
thereby in the process of cducation, Not only does such
training help thew as persons, but it scems that this ine .
provceument. in their selves is reflected in @ positive munner
in their external environment, samely the. schools, Once
might hazord @ guess that if all our cducators could he
exposced to such trainipg at periodic time intervaels, the
whelce process of education would functior ricre e¢fficiently
and smoothly.
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