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CHAPTER 1

VOCATIONAL ADJUSTMENT OF THE
EDUCABLE MENTALLY RETARDED

Introduction

This study is concerned with the vocational adjustment of boys
who were members of special classes for the educable mentally retarded
at the time they terminated from public schools in the Cormonwealth of
Massachusetts. The study was designed to collect data about the
vocational history of these boys after they left school. Questions
for which answers were sought included: *

1, What have these special class terminators been

doing since leaving school?

2. How successful were members of this group in
finding and keeping jobs?

3, What use did they make of special education and
training to help them in their vocational adjust-
ment? Did they seek ~~ and find -- additional training
or education once they had left pubiic school?

4. How did these young men, as well as members of
their families, evaluate their particular experi-
ences and needs in the area of vocational preparation?

5, What personal and family background characteristics
appeared to be associated with different degrees of

vocational adjustment?
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The answers to these questivns were sought to aid in evaluating current
educational and rehabilitative programs and policies for those
designated as ""educable mentally retarxded" end for proposing mnew
programs. Underlying these questions was the concern that the subjects
may in the future constitute an important segment of the poverty popula-
tion.

The study is an outgrowth of current widespread interest in the
problem of mental retardation in the United States generally, and in
Massachusetts specifically. Following tae leadership provided by the
report of the Pres lent's Panel on Mental Retardation in 1962, and the
Maternal and Child Heaith and Mental Retardation Planning Amendments
of 1963 (P.L. 88-156), Massachusetts - as did other states - undertoock
a program of planning for the mentally retarded.l One part of this
program was focused on those who were designated as "mildly retarded;"
i.e., those who fall roughly between 50 and 85 on & standardized
intelligence test.2 This proup is estimated to account for five million,
or 92% of the estimated 5.4 million children and adults suffering from
some degree of mental retardation.3

Although members of this group constitute such a large proportion
of those designated as mentally retarded, up-to-date information is
limited concerning their experiences and the problems they face as
they attempt to become productive members of society. A major reason
for this is the problem of identifying the mentally retarded when they
become adults.4 Limitations in their intellectual and social function-
ing usually are most visible while they are children in school, where

their apparent inability to perform at the same rate or to the same

extent as their peers becomes evident. When this occurs, these children
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often are placed in special classes for the "educable mentally retarded."”
Once members of this group have left school, however, their limitations
usually become far less visible and the mildly retarded tend to disappear
from sight.6 The implication is that they make some sort of an adjustment
as adults.

The extent to vhich this is the case vocationally is the major
focus of this study. Since enrollmernt in a special class for the edu-
cable mentally retarded provided a ready means of determining a portion
of the population which can be coﬁsidered as falling within the concept
of the mildly retarded, this criterion was used in delineating the

respondents to be interviewed for this project.

Definitions and Terms in Mental Retardation

The problem of defining and classifying categories of mental
fetardation has been covered exhaustively in literature on the sub-
ject.7 One striking fact worth noting is that no single definition
of mental retardation has been developed which is accepted universally.

A major reason for this is that the concept of mental retardation,

with its emphasis upon individual and social competence, must be
considered in terms of the sociocultural background in which persons

live and function. Demands and expectations made of an individual may
vary considerably from one setting to another. Therefore, a universal
standard for measuring mental retazdation is difficult, 1@ not impossible,
to evolve.

Nevertheless, attempts continue to be made to arrive at definitions
which reflect current knowledge and understanding more accurately.

Most frequently quoted in the mental retardation literature of recent
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years is the definition adopted by the American Association on Mental
Deficiency (AAMD), vhich reads as f£ollous: '%Mental retardation

refers to subaverage general intellectual functioning which origi-

nates in the developmental period and is associated with impairment
in adaptive behavior."8
In this definition, "“subaverage' refers to "performance which
; is greater than one standard deviation below the population mean of
; the age group involved on measures of general intellectual functioning

[such as/ the various objective tests which have been developed for

that purpose."9 Putting this in terms of the Stanford-Binet In-

telligence Scale, the possibility of mental retardation would arise
if a person received a score under 84 (one standard deviation below

a score of 100). According to the AAID definition, the "develop-

mental period' extends from birth to approximately 16 years of age.

TR L _»

This means that mental retardation must have its onset prior to
adulthood.

Three aspects of the AAMD definition are worthy of particular

Sali

attention. First, the definition stresses the nead to consider

both measured intelligence and adaptive behavior., Second, mental
retardation can be other than constitutional or physical in its
origin. Third, the definition does not assume that mental retarda-
tion is essentially irreversible. This definition (adopted in 195¢
and revised in 1961) goes far beyond its predecessors to open the
door for investigations into the social and psychological factors
vhich contribute to the diagnosis of an individual as mentally re-

t.f.lrded.]"Q
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Terminology in the field of mental retardstion, like the defini-
tions in this field, varies considerably.11 Traditional nomencliatures
have emphasized three degrees of retardation, each with a range of
I.Q. scores: the mildly retarded (I.Q. of 50-7¢), the moderately
retarded (I.Q. of 20-4%), and the severely retarded (I.Q. of 19 or
under). However, in the 1961 edition of the AAMD's “A lianual on
Terminology and Classification in HMental Retardation,” five categories

of retardation, with I.Q. scores, have been put forth:

Revised
Stanford-Binet
Category 1.Q. Test
Borderline 68-33
Milad 52-67
Moderate 36-51
Severe 20~35
Profound Under 20

According to Scheerenberger, "The elevated limit for the AAMD nomen-
clature, . . . is to provide for greater flexibility in diagnosis
and treatment. It does not mean that an individual with an I.Q. of
81 or 82 is, of mecessity, mentally retardéd."12

A nomenclature of particular relevance to the present study is

that used by the Massachusetts Departument of Special Education.13
Catepory I.Q. Score
Educable 50-7%
Trainable 20-49
Uneducable Under 20

These categories are comparable to the traditional onmes which range

from mildly to severely retarded.

As indicated previously, the focus
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of this siudy is on the educable or mildly retarded group; i.e., those
vith I.Q. scores between 50 and 79.

The Educable Mentally Retarded

The classification “"educable mentally retarded" is, of course,

of primary interest to those in the educational system who must make
administrative decisions concerning the allocation of resources for
the education of all children. It is important to note that the
educable mentally retarded (FiR.) are not defined by criteria which
emphasizé general functioning in the family and the community. In-

stead, they are so designated because cf their level of intellectual

and social functioning in one specific institution vithin the community--
the school.

IMRs may include both those with ascertainable central nervous
system pathology and those where none is apparent. Masland, Sarason,
and Gladwin14 recommend that those with demonstrable central nervous
system disorders be called "mentally deficient,"” as distinct from
those who can be assumed to be free of constitutional disturbances.
They suggest that the latter be called the "mentally retarded." The
reasons FMRs score within a particular range on an I.Q. test may be
primarily organic, psychological, or sociological in nature, or a
combination of all three. However, it is generally conceded that

contributing neurological pathology is not apparent among the majority

of those labeled as iddRs.

Descriptions of "characteristics" of the educable mentally
retarded child (also referred to occasionally as the "educable wen-
tally handicapped child") are put forth from time to time, particu-

1
larly in materials prepared foi educators. > An example of such a




description is a listing by Samuel A. Kirk in his text Educating Ex-

ceptional Children. Kirk first warns that "it is difficult to list

characteristics found in all educable mentally retarded children" and
'""no single child has all the characteristics."1 He then goes on to
suggest that a teacher or diagnostician might keep certain differen-
tials in mind in identifying or teaching the educable mentaily re-

tarded. In brief, they are as follows:

1, Physical Characteristics. Generally similar to normal

children in height, weight, motor coordination, and
physical makeup; however, more handicaps in vision,
hearing, and motor coordination than are found in a
normal population.

2. Intellectual Characteristics. Low performance on verbal

and non-verbcl intelligence tests, implying a rate of
mental development “approximately 1/2 to 3/4 that of an
average child." There may be "slowness in maturation of
specific intellectual functions needed for school work,
such as ... memory for auditory and visual materials,
generalizing ability, language ability, conceptual and !
percentual abilities, imagination and creative abili-
ties, and other functions considered basically intel-

lectual."”

3. Academic Characteristics. The EMR is delayed in acquir-

ing academic skills "until he is about § years old or
even, perhaps, until he is 11." He progresses in school
at "about 1/2 to 3/4 the rate of the average child." His

academic achievement, by the end of his formal school
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career, "will probably have reached second to sixth
grade level, depending upon his mental maturation.”

Personal and Social Characteristics. "There are no basic

social traits which differentiate the mentally retarded
from the average child." Attributed negative social

cr interpersonal traits are usually related to situations
in which the ElRs are plu.ed, with negative characteris-
tics resulting from the conflict with ssciety's expec-
tancies. Social values, attitudes, and behavior generally
correspond to those of the home and neighborhood in which
the EMR lives. Behavior problems frequently stem ''from
the discrepancy between the child's caparity to perform
and the requirements of the environment, a finding
dramatically evident among retarded children.”

Occupational Characteristics. EMRs are able to learn to

do skilled and semi-skilled work at the adult level, with

success in unskilled occupational tasks being related
generally to "personality, social, and interpersonal
characteristics rather than to the ability to execute
the task assigned." Approximately 80% of the IiRs will
Yeventually adjust to occupations of an unskilled or
semi-skilled nature and partially or totally support

themselves."

Kirk's picture stresses the limitations of the EMR as well as
his potentials; his differences from his peers as well as his similar-
ities. It should be pointed out that there are other educators who

place somewhat greater emphasis on the potentials and normalcy of

I‘Tmm‘m MR- B aiic B btk aa s = A
b T
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MRs. For example, Burton Blatt warns of the danger of ruling out
the possibility of typical development among the mentally retarded.17
He points out that emphasis on the atypicalness of development has
many ramifications for the entire future course of the lives of these
individuals. Failure to acknowledge possible remediability and ve~-
versibility of symptoms, as well as the cultural and psychological
variables, can result in approaches to teaching and classification
of these children (including special class placement) which restrict,
rather than enhance, their potentialities for growth and development.
In summary, it is apparent from the literature that there are
some characteristics which distinguish those designated as EMRs from
the population at large. This seems particularly so when consider-
ing the EMR's intellectual and academic capacities.‘ It appears
distinctly less so vhen oreconsiders his physical attributes and
personal and social characteristics. The degree to which intellectual
and acedemic functioning is influenced by personal and social charac-
teristics, and these in turn are molded by environmental forces, is

difficult to determine.

The EMR in Bis Milieu

Numerous studies and authorities in the f£ield of mental
retardation have noted the heavy concentration of the mildly and
moderately retarded in the more disadvantaged classes of American
society.18 The implication of this finding is that socioeconomic
and cultural factors may play causative roles in mental retardation.

The relationship between the learning processes of children

and factors in their environment has been commented upon fregquently
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in recent literature concerning the eiffects of economic and social
deprivation on families.l9 The models placed before children during
the time they are growing up, in the persons of their parents and
older members of the family, are seen to have considerable effect

upon children's attitudes tovard education, work, and society in
seneral. Coupled with this are the expectations of parents and others
toward the child ia term. of educational achievement. While the
parent may not have gone far in school, still he may have high
aspirations for =~ and expectations of - the child.

Uhile the strong and consistent correlation between lower
socioeconomic status and mental retardation has been noted fre-
quently,20 less well documented is the correlation between socio-
economic characteristics of the MR and his post-school vccational
adjustment., FPFor example, the attitudes toward education within
the family may not necessarily be carried over into attitudes
concerning work. In fact, parents may have quite different
class-related attitudes concerning goals in education and the
desirability of employment.

The presence or absence of familial work models during his
childhood may be a factor in the EMR's vocational adjustment. Also,
the nature and experiences of the work model (periods of unemploy-
ment, kinds of jobs held, levels of skills utilized) may have some
influence on the HR's own work pattern. 1If these or other familial
patterns could be ascertained and related to the EMR's work experi-
cnce . further light might be shed on the particular problems and

needs of the EIMR.
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In order to explore this area, questions such as the following
are posed:

1. Are the RRs distributed disproportionately in the
disadvantaged classes; e.g., the poor, the non-wvhite, the non-intact
families?

2. What are characteristics of the EMR's family which appear

related to the EMR's functioning~-male work models in the home,
educational and vocational accomplishments of siblings, parental
expectations of the EMR, parental perception of the EMR as a handi-
capped individual, financial conditions within the home?

3. How does the EMR, as well as his parents, view his educa-
tional experience in a special class for the iilRs? Does he see it
as helping to prepare him for work? Has he, or his parents, felt
it necessary for him to secure post-school training or education?
If so, does it seem to have helped him make a satisfactory voca-

tional adjustment?

Vocational Adjustment as a Life Goal

A fundamental assumption underlying this study is that a
primary and desirable goal of every young man is to make a satis-
factory "vocational adjustment.' '"Vocation" is meant here in the
sense of 'regular employment or occupation,! rather than in its
meaning of "calling" or lifelong choice of work. The term 'voca-
tional adjustment," therefore, refers in this study to the degree
to which an individual of working age gives evidence of an ability

to gain and maintain regular employment over a period of time,
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Considerable emphasis is placed in medera Vlestern culture
upon the importance of work. MHax Weber, in his classic work The

Protestant Ethic and the Spirit of Capitalism,21 showed how the

medieval idea of religious vocation was converted inco the modern
concept of secular work as a vocation; i.e., "a calling” in the
sense of being one of life's highest goals and most desireble
attributes. Berger notes that:

...the concept of vocation persists in a secularized form,

maximally in the continued notion that work will provide

the ultimate "fulfillment” of the individual's life, and

minimally in the expectation that, in some shape or form,

svork vill have some meaning for him personally.’

Thile the concept of work may have the broad philosophical
meanings described above, it also is thought of in more immediate
and pragmatic terms. It is a fairly well-established principle
in Viestern civilization that the individual must assume respon-
sibility for his own security to the end of his life. "For Americans,
that is no mere conviction; it has become an ideal."23 The person
who does not work is looked uponas a failure, a social misfit.
thile a low-status job may result in lowv status for the individual,
vithout a job he would have next to none. The unemployed are held
in slight esteem. The person unable to support himself or his
family is scorned or pitied.

Uork means more than merely providing for subsistence. It
also offers social satisfactions through opportunities for inter-
action vith others. Work also is a primary source of social status

in the community; vhat a men does in order to earn his living is

often seen as more important than how much he earns.
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In judging the social status of a family, a commonly used
criterion, along with education of the family head, is the occupation
of the head. The father usually is considered the head of the family,
and his vocational adjustment is of central importance to the family's
velfare. "The father's role ... is the most direct link (through his
occupation) between a rewarding or depiiving society and the emotional
organization within the family."24

It is apparent, therefore, tha. the young male is expecied to
make a vocational adjustment not only as part of society's expecta-
tion that he become self-supporting, but also so that he may fulfill
properly his eventual role as head of a family. In addition to these
values relating to work, psychological values have been posited per-
taining specifically to the addlescent. These include perception of
work in terms of achieving feelings of independence, self-worth, and
self-identity. These objectives are seen as part of the general
process of maturation vhich occurs during adolescence.zs

Vhile the above described values concerning work and vocational
adjustment may be applicable generally in American society, it has
become increasingly apparent in recent years that these values are
not necessarily understood nor shared uniformly throughout the
different strata of society. Indeed, it appears that the traditional
values of work as a means of gaining social status and personal
fulfillment'are held predominantly by members of the middle class.

Gans, commenting on class differences in attitudes concerning
vork, notes that lower-class men {as opposed to middle and upper
class) have “transitory" relationships with work, just as they have

"transitory" relationships in general with the world outside of their
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immediate family circle. '"Indeed, there can be no identification with
41 1,20 .

vork at all.! Gans notes also the relationshiv hetueen education and

vork in the different classes. Thile the middle- and upper-class male

places censiderable emphasis on education '"to maximize his personal

development and achievement in work, play, and other spheres of life ...

27

it is ignored or openly rejected" in the vorking class subculture.
Large segments of the population are essentially excluded from

the middle-class work culture. As an example, in his study of '"work-

related cultural deprivations of lover-class Negro youths' Himes illus-

trates how middle-class work models, stressing vhite-collar worker

roles of the factory and office, zre not often available. Instead,

the ungkilled and scivice jobs are the models most frequently pro-

: 23 : : ;

vided by parents. Exclusion from the predominant occupaticaal

structure tends o exclude the young Negro also from the “tenets and

retionalizations of the voxk ethos;" i.e., the relationship between

effort and advancement, ihe value of work performed as i. relates to a

larger goal of an enterprise, and the sense of personal accomplish-

ment. All of this tends to azlienate the Negro worker from the culture

of the modern wotk world. Of eourse, this also would be true of the

lover-class white worker who lacked mid ‘le-class work models,

Vocational Adjustment of ENRs

Numercus studies have been made over the past half-century of the
social and vocational adjustment of the EMRs follouing termination
Q
from school.z’ Most of the studies are essentially descriptive,

indicating the adjustment patterns of selected populations or samples

at a particular time. A few studies have attempted w.c¢ Compare the
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social and/or occupational adjustment of retardates with normal peers
of comparable social and educational background.
In reviewing the studies of vocational adjustment of the higher
3 grade mentally retarded, certain findings are reiterated from study
to study. These include:
1. The retarded tend to cluster in the unskilled znd

service catesorics of work.
(&)

- .

2. They appear to hLave less job security than their non-
retarded peers and are the first to be laid off during
slack periods.

3. The retarded do not change jobs significantly more

frequently than normal workers. When they change jobs

R they do so primarily because of personal dissatisfaction
uith their work,
y 4, Special vocational training and counseling eppear to

be positively related to the eventual vocational success

of the retarded.
Other findings have indicated that the level of intelligence among
the higher grade mentally retarded persons has little influence in
i determining the types of jobs heid by this group.30

Also noted in the literature, particularly that of recent years,

?. is a concern about vhat the future vwill bring in the way of employment

3 31
> opportunities for the mentally retarded. In recent decades there

3 has been u rapid decline in agricultural opportunities for the re-

E tarded, as well as other hand work of an unskilled or semi-skilled
nature. This has been coupled with an equally rapid technological

growth and the mechanization of tasks formerly done by workers. It
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appears, therefore, that the mentally retaxded are faced vwith an in-
creasing competition for jobs from other sources: the adult worker
who has been displaced at his old job by technological changes, and
who has no other opportunities for utilizing his skills; the growing
number of school dropouts vith no work skills or experience; and the
rapid shift of rural populations to urban centers, resulting in
further demands for jobs by unskilled workers.

Evidence from past studies of the vocational adjustment of this
group indicates that the retardate's work status is precarious, at
best, and that he may not be sufficiently well prepared in light of
the changing labor market. Those institutions and agencies charged
with preparation of the EMR for work are being challenged to review
current programs a: . practices and to undertake, where necessary, new
programs aimed at current developments in the employment picture.

vhile several studies of the vocational adjustment of the EMR
have been made previously, the presen: study is timely and appropriate.
Ixcept for a few of the previous follow-up investigations, all are
nou more than a decade old, This study is particularly relevant
in light of the enormous change occurring in the world of work during
the past 10 years. The impact of automation and the commensurate
duindling in the number of unskilled ox low-skilled jobs calls for a
currenc examination of the work experiences of the educable mentally
retarded within the large pool of poorly educated and poorly trained
young men competing for today's jobs. Planning for the specific needs

of this group should be based on current data.
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Summary

Mental retardation is a problem vhich only in rccent years has
sained national attention. Currently, attempts are being made through-
out the United States to evaluate the problem as the basis for plan-
ning,

In llassachuselts the present study is an outgrowth of interest
vithin the Massachusetts llental Retardation Planning Project in de-
veloping appropriate services for the mentall: retarded.

The educable mentally retarded are so designated by school
authorities; their problems of limited intellectual and academic
capabilities result in their being separated from children of their
own age and taught by special teachers with & separate curriculum.
The high degree of correlation between being classified as educable
mentally retarded and being a member of the lower socioeconomic classes
vould scem to indicate that other factors in addition to neurological
impairment must be considered in aost cases.

The major area of interest to be explored in this study is the
vocational adjustment of EMRs after leaving school. Previous studies
of nmembers of this group indicate that their vocational adjustment is
tenuous, with most of them concentrated in low-skilled, low-paying
jobs, subject to layoff whean wvork becomes less plexntiful, With in-
creased mechanization of jobs and disappearance of unskilled handvork,
it appears that the EMRs may be facing even greater difficulties if
special attention is not given to their particular problems.

The present study examines a population of ycung men designated

as educable mentally retarded in public schools in Massachusetts and

ey

S
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attempts to differentiate those personal and familial factors which
appear to be associated vith differeat degrees of vocational adjust-

ment in their post-school years.
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CHAPTER II

METHOD

This chapter describes the design of the study, the procedure

for selecting the study population, and methods used for collecting

and analyzing the data.

The Study Design

R [T TN | RS

The information sought for this study could be derived from
several sources; i.e., from school records, from the records of social
agencies, from employers, from relatives, and, of course, from the
special class terminator (SCT) himself. In formulating the study it
was decided that the best source of the data being sought was the SCT
himself, not only to learn the facts about his vocational patterns,
but also to record his own assessment of his educational and woik

experience.

Questions arose as to whether the SCT would be able to provide the
factual data required by the study, particularly information concerning
his family background and sufficient data pertaining to his work history.

Consequently, it was decided that an attempt should be made to inter-

view a parent whenever possible for purposes of validation and amplifi-
cation of the data provided by the SCT. Because of the proposed scope
of the study, it was decided not to attempt to collect additional data
from other sources, such as schools, empliyers, or social agencies,

which might further validate data secured in the interviews.

22
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Selection of the Study Group

In the initial stages of planning the study, it was decided te
include in the population to be studied all boys who had terminated
their enrcllment from all classes for the educable mentally retarded in
the public schools! throughout the Commonwealth of Magsachusetts during
a two-vear period. This decision was made for a variety of reasons.
First, the geographical distribution of job resources and the structural
and curricular variations of special classes across the stdte would
make it extremely difficult to secure a statistically sound representative

sample. Second, by including all boys who terminated for any reason

from special classes, the study could avoid the problem of having a
biased group such as might be the case if only those boys were taken
vho had completed a special class curriculum. Third, it was esiimated
that this choice would provide a population of sufficient size to enable
the use of appropriate statistical methods in analysis.

Since the employment patterns, problems, and resources were con-
sidered to vary greatly between males and females, a decision was made
to limit this study only to males.

Names of boys who had terminated from special classes fox the
educable mentally retarded were to be ;btained from school records.
All boys who had terminated in the period between January 1, 1961,

and December 31, 1962, were to be included in the group. yith inter-

viewing to take place in 1966, this would provide a period of at least
three years for the SCT to have gained some vocational experience. It
was assumed that this would provide enough time for patternms of work

to begin to emexge. Since the study would focus on vocationai experie

ences, ‘the study group was to be limited to those boys who, when they
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left school, were eligible to work full time; i.e., vwho were at least

16 years of age. All boys who were not cligible to enter the labor
market in lassachusetts would be excluded from the study. These included
those who had moved out of state, those in the Armed Forces, and those
who had been placed permanently in institutions such as mental hospitals
or prisons.

Contacts were made by letter (occasionally in person) with the
superintendents of all the school systems vhich had special classes for
the educable mentally retarded during the years 1961 and 1962, (See
Appendix B,) Included with the letter was a statement supporting the
study from the Assistant Commissioner for Special Education of the
Massachusetts Department of Education and a form to facilitate the
submission of names. In order to make the name~gathering task as simple
as possible for the schools, information requested was kept to a minimum.
It included the name of the SCT and his last known address, his birth
date, name of parent or guardian, the date the SCT left school, and the
reason for termination.

Of the 157 Massachusetts school systems vhich had spacial classes
for the educable mentally retarded in the calendar years of 1961 and
1962, only two refused to moke names available for this study. (Both
school systems were quite small and probably would not have submitted
more than a few names each.) An additional 34 school systems responded
positively, but they did not have any students vho had terminated during
the stipulated time period. Consequently, a total of 121 school systems
submitted names.

When lists were received, the ineligible boys were eliminated from

the study. Eligibility, as noted earlier, wvas determined by the criterion




that the boys be available to enter the Massachusetts labor market. After
reviewing the lists, it was decided to cut back the minimum aze from 16
years to 15 years, 9 months, in order to include those boys whose 16th
birthday might have fallen during the summer months, and who, therefore,
might not have re-registered for school in the fall inasmuch as they

had become eligible to leave school.

Each boy was sent a letter prior to his interview to introduce the
study to him. {(See Appendix ¥ for copy of the letter.) No rzference
was made in the letter to the fact that this was a study of boys who
had formerly been in special classes. Instead, the study appeared to be
concerned with the vocationszl experiences of a cross section of boys who
had left school in 1961 and 1962, The study directors had been cautioned
(particularly by public school personnel) against specifying the study as
one limited to special class terminators. They had been warned that the
boys and their families might not cooperate due to possible negative
feelings they might have toward the special class experience. This
warning also influenced the format of the interview schedules used with
the SCT and his parent} no references wvere made to special classes in
either schedule,

Since the addresses received from the schools were frequently as
much as five years old, every effort was made to verify them before send-
ing letters. Each name was checked through local city directories,
telephone books, voting lists, and police lists. Envelopes were then
prepared with the most recent address available, and the letters were
sent to the boys via certified mail, The post office was requested to
submit receipts indicating the address to which letters vere delivered.

1f letters were returned as undeliverable, the names and most recent
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addresses of these boys were submitted to an agency specializing in
checking credit ratings. This agency was told only that the names

needed to be located as part of a research project. As a result of
these search procedures, all but 117 of the original 866 terminators

were located or accounted for in some way.

Data Collection Procedures

Interview Schedules

The £.:» schedules used in thisstudy, one for the boy and one for
the parent, are reproduced in Appendix A. A "parent’ was to be either
of the boy's natural parents. If neither were available, a parent surro-
gate, defined as an adult at least five years older than the boy and who
had lived in the same household with him for at least three years prior
to the boy's termination from the special class, was to be intervieved.
The boy's interviev was to be considered the primary source of factual
information and was constructed to elicit details not only about his
vocational experience but also about his schooling, his social activities,
his family, and his friends. The interviev schedule was designed to pro-
vide sufficient data so that it could stand alone if a parent interview
was not obtained.

The reverse as rwt true, however. The parent interview schedule
wvas considered supplemental to the boy's te the extent that it was not
included in the study if the boy's interview was not obtained. This
schedule focused on parental attitudes and expectations regarding the
boys. 1In addition, it provided considerable family background informa-
tion which could be used te supplement information given by the boy.
Informaticn was sought also corcerning patterns of utilizing community

vesources in dealing with problems of the family.
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In order to diffsrentiate 'high' from "ow" functioning students, a
social maturity scale (SMS), based on sections of the Vineland Social
Maturity Scale developed by E. A. Doll,2 was included in the parent
schedule ia order to be used as a gross indicator of this difference. (See
Appendix A, pp. 25-27.)

As part of the parent schedule, information was sought whenever
nossible concerning an older brother of the SCT who had not been a

special class student. The purpose was to ascertain whether the voca-

tional experiences of the older brother were similar to those of the SCT.
Early in the data analysis, howvever, it became clear that the information
secured from the parent about the older brother was too limited to be
used in making meaningful comparisons with the information available

on the SCT. Therefore, the data on older brothers are not included in

this report.

Intervieyers

The data for this study were collected by 24 part-time interviewers,
distributed throughout Massachusetts. Interviewers were sought who had
experience in dealing with potential reticence on the part of the person
to be interviewed and who would be persistent in tracking down and
securing interviews from subjects. After reviewing other studies of
this type, it was decided that interviewers vere to go directly to the
homes of the subjects without previously-made appointments in crder to
lessen the risk of refusal. It was believed there was a much better
chance of securing the intexrview if the interviewer was at the scene

when he requested it. Most of the interviewers were jndividuals with




28.

several years of social work experience, usually with a background of
agency vork vwhich required substantial skill in home interviews.

Interviever assignments were distributed around the state on the
basis of the geographical location of eligible SCTs. In order to curtail
travel time and costs, interviewers were sought who lived in or near the
areas they were to cover. Obviously, the largest concentration of SCIs
vas in urban centers, and consequently most of the interviewers worked
in these areas. However, one interviewer was employed to cover a large
county in western liassachusetts with a potential of only seven SCTs for
interviewing., Similarly, the Cape Cod area, while consisting of a
sizeable geographic territory, had potentially only six respondents.

An initial all-day trainiag session was held during which the
project was discussed and the pre-test version of the interview schedule
was examined in detail, At the conc‘usion of the session each inter-
viewer was assigned two cases and a date was set for a second all-day
meeting. Sufficient time was allowed between these meetings so that
the schedules completed by the interviewers could be returned and
evaluated by the study staff and so that revisions in the interview
schedules, based upon the expeiiences of the interviewers, could be
made. During the second meeting, the interview experiences were dis-
cussed and problems which had arisen were reviewed by the grecup. A
few weeks later each interviewer was assigned cases from his area, and
the 10-month data collection period began.

Frequent contact was maintained with interviewers during their
field work. In addition to telephone comm:nications, meetings were
held with individual interviewers when necessary. Interview schedules

were checked for completeness, comsistency, awl quality when they were




received at the study's headquarters and were coded as promptly as
possible. These procedures provided a means {or evaluating each inter-
viever's work and indicated when a contact wvith the interviewer, either
personal or via telephone, was necessary.

In the vast majofity of cases informants were mosi cooperative.
Occasicnally, an interviewer met with some suspicion, usually based on
the parent's attitude of protectiveness of the boy. Experienced inter-
vievers were able to utilize their professional skills in most of these
instances to ailay successfully the fears nd suspicious of the

parents.

Interviews Complened
From the original lists submitted'@y the school systems, 866 of
he boys were considereq vualified to meet the eligibility require-
ments of the study. In attempting to locate these boys it was dis-

covered that 105 were ineligible for the study for the following

3

9

reasons:
In Armed Forces 50
Living outside of Mass. 37
Hospitalized 3
In jail 15
105

This left 761 boys eligible for interviewing. Following are the results

of attempts to interview these SCTs:

Unable to locate 117 15.4
Unable to interviev. 45 5.9
Refusals 50 6.6
Completed interviews 549 72.1

TOTALS 761 100.0

As can be seen from the above figures, 117 boys could not be

located through any of the search procedures nor accounted for in any
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way.4 Forty-five boys were located, but interviews could not be scheduled
prior to the deadline for completing interviewing. Of the remaining 599
cases, 50 boys, or about 7% of the boys considered eligible for inter-
viewing, refused to be interviewed., Completed interview schedules vere
submitted for the remaining 549 boys, or 72% of the eligible population,

SCT's interviews were accompanied in 492 instances by completed
parent schedules; i.e., in 89.6% of the cases wvhere boys were interx-
vieved, a parent or parent surrogate also was interviewed. Incomplete
sets of boy-parent interviews were usually caused by the absence of an

eligible adult.

Data Analysis

Based on the responses given in the first 50 sets of completed
interview schedules, a manual was prepared for coding the responses.
The code which was developed was designed for electronic data process-
ing. In the course of developing the code, some questions in the

schedules were found to result in ambiguous or unproductive respomnses.

Consequently, they were not coded. Coding reliability procedures were
provided by duplicate coding of every interview schedule by different
coders. In cases of disagreement, coding questions were adjudicated

by senior members of the study staff. Frequency distributions, includ-
ing means, percentages, and standard deviations from the means, were
computed for each of the variables coded. On 124 of the variables
selected for detailed analysis, standard statistical procedures were
utilized. The procedures and findings are described in succeeding

chapters.
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NOTES

1 .
Parcchial schools reported that they do not conduct special classes
for the EMR. Instead they transfer such students to public school systems

with special classes.

2E. A, Doll, Vineland Social Maturity Scale: Manual of Directions
(Minneapolis: Educational Test Bureau, 1947). Tor a description of the
scoring guide, see Appendix C.

hese categories were the same as those applied to thz original
school lists in order to eliminate ineligible names.

4It is likely that inciuded in this group are boys who would be
ineligible for the study, i.e., thogse serving in the Armed Forces or
living out of state, thereby reducing the total of 761 "eligible for
interviewing” even further, If this is the case, the percentage of
completed interviews would in fact be higher.




CHAPTER III

CHARACTERISTICS OF THE
STUDY POPULATION

In this chapter, selected characteristics of the special class
terminators (SCT) will be presented. These data will provide the descrip-
tive framework against vhich the SCIs® vocational experiences can be
viewed,

In examining characteristics of the SCT and his family, comparisons
will be made from time to time with data on Massachusetts from the United
States Census of 1960, These comparisons are made with full recognition
that the two populations are not always exactly comparable. For example,
the population being studied here is taken from families all of which
have at least one child (the SCT) vho was, at the time of the interview
in 1966, 20 years or older. This means, of course, that these families
had at least one child (tke SCT) who was 14 years of age ox older at the
time of the 1960 census. It means also that the ages of parents and the
ages of the SCTs are limited to a certain range. Data in the 1960 census
include all families, ranging from those with no children to those with
many, with controls for age on some characteristics but not on others,

To make comparisons accurately, data should be used only when they come
from another group whic similar to the study population. Since this
was not possible, comparisons between the census figures and study data
must be considered for what they are--rough indicators of gross patterns

and trends.,
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Characteristics of the SCT

Race, Religion, and Nativity

Nine out of ten (91.2%) of the SCTs were c¢lassified as white. How-
ever, the 8.8% non-vhite SCTs represent more than four times the proportion
of non-vhite males of comparable age in Massachusettsel The higher per-
centage of non-whites in the study group vas to be expected in light of
the frequently noted high correlation between membership in special classes
for the educable mentally retarded and louer class status, coupled with
the disproportionate concentration of non-vhites in the lower social
classes.,

The data on religious affiliation indicate that slightly more than
two-thirds (69.2%) of the young men interviewed were Roman Catholic, while
29% associated themselves with one or another of the Protestant denomina-
tions.2 Representation among other religious groups was negligible.,

Special class teachers in some of the school systems had reported
to the study staff that children who were foreign born or of foreign stock
often had poor command of the English language and were frequently placed
in classes for the educable mentally retarded in lieu of special assistance
in learning the language. Only 2.47 of the SCTs were found to be foreign
?orn, which hardly provided a sufficient number of cases for making com-
parisons hetveen these children and those born in the United States.
Approximately 23% of the SCTs' parents were foreign born. In 1960, the
U. S. Census classified 10.17% of the lMassachusetts population as foreign
born.3 However, in comparing these figures it should be noted that the
percentage of foreign born parents represents one or both parents whereas

the census figure pertains to individuals,
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Marital Status and Characteristics of Marriages

Almost one-fifth (18.1%) of the SCTs questioned were married. Since

most of these young men were either 20 or 21 at the time they were inter-

viewed, compariscns were made with males of tliese ages in the 1960 census.

The latter group showed 19.9% of the 20- to 2l-year-olds were married.

It appears, then, that the proportion of married SCTs is similar to the
norm for the general population in Massachusetts. i
Two~-thirds of the SCT marriages had produced one or more children.

In 11% of the SCT marriages, the wife no longer was living with the hus-

band. The 1960 Massachusetts census figures indicate that for 20~ to 21~

year-old married males, spouses were absent in 13.3% of the marriages.5 !

Because of the low educational attainment of the SCT, there was
interest in learning shout the educational achievement of the SCT's wife.

Three-quarters of the wives had completed at least the 10th grade, and

42% of them had completed high school or gone beyond. 1In only about one-
quarter of the marriages, then, did it appear that the SCT had married a

girl with an education comparable to his own.

Draft Status

One measur: of the SCT's intellectual and social capacities is the
Selective Service examination required of all boys upon becoming 18 years
of age. To qualify for military service any young man must meet certain
minimum medical, mental. and moral standards. All men who score below
the "10th percentile" on the Armed Forces Qualification Test are designated
as unqualified for military service (4-F). Hen who receive scores between

the 10th and 30th percentiles are given additional aptitude tests. 1€
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E they attain certain minimum scores on these tests, they are acceptable for
{

: military service (classified 1-A). The others are considered poor train-
ing risks and are classified as 1-Y or “qualified for military service
only in time of war or national emergency."6 The Selective Service

classification provides a fairly recent measure of the SCT's general

level of functioning.

TABLE 1 - DRAFT STATUS (N=508)

Percent
: 1-A 19.6
| 1-Y 34.1
4-F 44.5
Other 10.7

As Table 1 shows, approximately 45% of the SCTs intervieved vere
classified 4-F and thus disqualified for military service. (It should be
noted, however, that this classificatior makes no distinction between
medical, mental, and moral reasons for disqualification,) Approximately
one~third of the SCTs fall within the borderline classification of 1-Y -~
the limited service grouping. A little over une-tenth of the SCTs inter-
viewed were considered qualified for military service; i.e., 60 boys. The

category of "other" included youths excused from active service because

of family situations, as well as boys who did not report their draft
status. Consequently, some of this category might include boys normally

classified as 1-A. Reference should be :made, also, to the 50 young men,

LA 1 A

part of the total eligible population of 866, who were not available for
interviewing as they were currently serving in the Armed Forces. Add

* these to the GO youths classified as 1-A and the resulz igs that a minimum
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of approximately 13% of the total population of 366 met the requirements
for serving in the Armed Forces.

When comparisons are made with the Selective Service rejection rate
for all males in lMassachusetts it is clear that the SCIs are more fre-
quently disqualified. In 1966, the last year for which state-wide figures

vere available, 52.1% of all young men taking pre-induction examinations

: for Selective Service were classified 1-A. Another 38.2% were disqualified
; for medical reasons only, and 7.4% vere disqualified for failure to pass
mental tests only (this latter group would include the i-Y classification).
The remaining 2.3% wvere rejected for Yadministrative reasons."7 it would
appear from the large proportion of SCTs included in the combined cate-
gories of 1-Y and 4-F that the SCT group has a higher disqualification

rate than the 1066 rate for all eligible males in Massachusetts (78.6%

gl

> compared to 45.0%).

Social Adjustment,

A few questions were included in the interview with the SCT which
were designed to gain a gross indication of his “social adjustment,"

i.e., his relationship with others.

- E SV

The SCT was asked, "Have you ever been in any trouble with the
police?" The word “trouble" was not defined. If the respondent answered
yes," he was asked for details. The 29% vho answered in the affirmative
described incidents ranging from serious offenses {such as rtealing cars,
assault and battery) to minor ones (such as traffic tickets and loitering

on downtown streets). Approximately one~third of the incidents (affect-

3 m M L ot i~

ing 9% of the SCTs) appeared to be fairly serious offenses against other
individuals or against other persons' properties. The remaining offenses

appeared to be minor.
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Then asked if they currently belonged to any clubs or organizations,
four out of five replied "no." However, vhen asked, ''What kinds of things
do you do in your sparc time?', approximately two out of five listed
spare-time activities of a group nature (sports, dancing, bowling),
while about one out of five indicated activities more “'solo' in nature
(watching television, reading, building models). Abhout 40% listed spare-
time activities which wvere about equally divided between those performed
with others and those done alone. In order to learn how the SCT evaluated
his sorial relationships, the question was asked, ''Do you feel you have
as many friends as you want, or would you like more?” Seven out of 10
replied that they had "as many as I vant"; the remaining ones stated they
wrould like more.™

Questions concerning savings accounts, drivers' licenses, and autu-
mobile ownership were also asked of the SCTs. While these questions may
be only tangentially related to the degree of social adjustment of the
SCT, it was assumed that answers to these questioms might help fill out
the picture of these young men and their accomplishments. Approximately
58% of the SCTs said they had a savings account, 43% had a driver's
license, and 39% ouned automobiles. Ferhaps the most significant response
of the three ic the one pertaining to possession of a driver's license
since it indicates that these boys were able to pass succ:assfully the
required written, oral, and perfarmance tests in order to gain licenses.
Incidentally, the SCT's possession of a driver's license was verified

in nearly every instance when the same question was posed to a parent,

Characteristics of the Family

Social Class and Economic Position

A primary focus of this siudy is the relationship between sccio-
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economic factors in the SCT's background and his subsequent vocationzl
adjustment. In order to determine the social class distribution of the
study population, the Hollingshead Two-Froctor Index of Social Position
was used, In this scale, occupation and education of the head of the
household were used in order to provide a score vhich was then trauslated
into one of five different classes of social position, with Class I rank-

ing highest and Class V the lowest.8

TABLE 2 - MEASURES OF SOCIAL CLASS

Percent
1. Social Class of Fomily® (N=450)
Classes I, II, III 6.0
Class 1V 38.4
Class V 55.6

2, Father's Occupsticnal Category® (11=402)

Professional 2.5
Managerial 5.7
Clevical 5.5
Craftsmen 22.4
Operatives 30.9
Service workers 7.5
Laborexs 16.2
Retired 2.3
Unemployed 7.0

*At the time of boy's termination from school,

The assunption.that social class zoula. be an. impoxtant differventi-
ating factor among the SCTs --as Dotne out im this study., The expecta-
tion that those classified as uclucable mentally retarded would be heavily
concentrated in the lover sociceconomic classes was verified. The total
number of cases from Classes I, II, and III came to only 6%, while Class
IV had 3J% and Class V, 56%. Comparable figures for the entire Massa-
chusetts population are not known; hovever, in the Holilingshead-Redlich

study Social Class and lMental Illnzss, vhich used a three-factor index




of social position (residence, occupation, and education), the community
of Mew Haven, Connecticut vas determined to have a total of 33.8% of the
population falling within Classes I - III, 438.5% in Class IV, and 17.7%
in Class V.9 It would seem reasonable to assume, therefore, that Classes
I - III vere proportionately under-represented in this study, compared
to the general population for the state, vhile Class V was heavily over-
represented.

Nearly three-fifths (57.9%) of the fathers had completed 9th grade
or less; three-quarters vere classified occupationally as craftsmen,
operatives, service workers, or laborers (see Table 2). Over half of
the fathers vorked in unskilled or semi-skilled jobs, and fewer than
one-tenth were in professional or managerial positions. The median
grade completed by the fathers of the SCTs (9.0) is lower than the 1960
census figure for ilassachusetts of 11.3 for males 25 years and older.10

Comparisons between occupations of SCT fathers with the 196G census
figures are difficult, primarily because of the problem cf comparability
of job descriptions and definitions. However, an attempt at comparisons
indicates that tle general population of male workers in Massachusetts is
more heavily concentrated in professional and managerial occupations
(12.6% and 11.1%, respecti.ely). They are less heavily concentrated
in the categories of operatives and laborers (21.2% and 5.9%, respectively).
Craftsmen, however, appear to be more comparable: SCT fathers, 22.4%;
Massachusetts, 21.0‘7..11

Total family income, based on the gross earnings of all family
members present in the household at the time of the interview, is another

indicator or the socioeconomic status of the families studied (see

Table 3). Almcat half of the families had a total income of less than
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$6,000. 1fodal income fell in the $3,000 to $5,999 classification. Total
family income figures for 1966 (the year of the interviews) are not
available for lMassachusetts. However, when comparisons are made vith

12

figures from the 1960 census based on total inccine of 1959, ~ the

SCT's total family income is similar:

TABLE 3 - FAMILY INCOME

1959 Income for

Income SCT Family Massachusetts Families
Under $3,000 11.7% 12,5%

$3,000 to $5,999 36.9. 34.2

$6,000 to $9,999 36.9 36.3.

$10,000 and over 14.5 17.0

The similarities of the two distributions are striking. However,
the fact that they vere secure& seven years apart and both income and
cost of living have increased during that time must be taken into account.
Therefore, it would appear that the SCT families as a group are poorer
than are families ir thz general population,

Another indication of a family's financial situation is whether or
not the family depends upon public welfare funds for all or part of its
income. In only one out of 20 of the SCT families did he family income
include public welfare support. Comparable figures for the general

population are not available.

Composition of Family Unit

A ccmmon observation about disadvantaged families is the considerably
greater proportion of non-iatact family units; i.e., one or both parents

are absent from the home. Consequently, it vas of interest whether or
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not the familie; of éhe SCTs would reflect this pattern. Four-fifths
(80.6%) of the families studied had a male as head of household at the
time the SCT left school. 1In a similar proportion of cases (81.5%), the
family units were described as "intact®; i.e., with both parents present
in the home. Census figures for Massachusetts in 1960 indicate that 85.7%
of the families were intact.13 It is evident that on this dimension the
SCT families do not differ greatly from the general population.

Rarely was the SCT an only child (4.47% of the cases). Instead, the
most common pattern was for the SCT to be a member of a fairly large
family. The mean number of siblings was 3.6, with one-fifth of the SCTs

having six or more siblings.

Edugational Levels

A child's.perspective on the value of education is generally assumed
to be influenced to some degrece by the educational patterns and accomplish-
ments of those about him, particularly his family. With this is mind,
information was sought on the educaticnal achievements of both the siblings

and the parents of the SCT.

TABLE 4 - EDUCATIONAL LEVELS OF SIBLINGS
Percent

1, DMean of Highest 3rade Completed of
3ibs in Family Unit Who reft School (N=423)

9.0 or under 34,1
9.1 to 11.9 36.9
12.0 or higher 29.0

2. Percent of Sibs Yho Were Graduated from
High School of Those Yho Left School by
Family Unit (XN=424)

0 percent 44,1
1 to 50 percent 21.5
51 to 75 percent 5.0
76 to 100 percent 29.4




ideal of a minimum of ~ompleting high school, 1In one~third of the families,
the mean grade. completed was 9.0 or below, and only 29% of the families
had a mean grade of 12.0 or higher. There were no high school graduates
among the siblings who left school in almost half of the families,

The éducational levels of parents reflect the same pattern., The
median grade completed for both fathers and mothers was 9.0, Compared
wvith the 1960 u.s. Census data ¢n Massachusetts, the educational levels
of the SCTs' parents fall well below the statewide median (for persons
25 years old and over) of 11.3 years for males, and 11.8 for females.14
The difference becomes slightly less vhen compared with the 1960 census
figures for males and females between the ages of 35 and 54: the state-

wide median for males in this age group is 9.8 and is 11.0 for females,ld

TABLE 5 - EDUCATION LEVEL OF PARENTS (Grades Completed)

Father (N=437) Mother (N=488)
9th grade or beloy 57.9% 57.2%
10th - 11th grade 14.9 17.2
12th grade or higher 27.2 25.6

A comparison of the data in Table 4 and Table 5 shows that siblings
tended to complete more years of schooling than their parents., In one-

third of the families, the mean number of grades completed by siblings
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is ninth grade or less, while over half of both mothers and fathers did
not go bevcnd the ninth grade, However, vhen looking at the other end

of the educational scale - the proportion of high. school graduates - this
diiference between parents and their offspring is lessened considerably.
Twenty-nine percent of the families had siblings whose mean number of
grades completed was 12.0 or higher, as compared with 27% of the fathers
and 26% of the mothers who had completed 12.0 or more grades.

In brief, it seems that the dominant familial pattern of educational
achievement of both children and parents in the families studied was one
of not finishing high school, although the data indicate that children
still tend to stay in school longer than their parents did. It zppears
also that the general educational achievement level of the familizs
studied is lower than the median educational level for the general

population in Massachusetts.

Family Stability

A frequently commented upon variable in studies involviang social
class factors is the presence or absence ¢f adult males in the household,
particularly the father. In the present study, interest was focused
on the presence of adult males in the home as potential models for the
SCTs to emulate in making their own vocational adjustment.

In 95% of the families, an adult male was present in the household
for at least half of the time during the boy's pre-school years. This
percentage drops to 89% during the boy‘s school years. This finding is
in line with the findings described earlier pertaining to intactness of

the SCT families. In addition, fewer than 3% of the boys lived in more

than one family setting during their pre-school years, and fewer than
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6% during their school years, which reinforces the general picture of

fairly stable families,

Family Mobility

Mobility of the family could possibly be related to the general
level of functioning of the SCT in school, particularly if the child
is moved frequently from one school to another with the accompanying
disruptions in his education. However, it appears that three-quarters
of the SCT families have lived in three or less dwelling units in the
past 15 years, while one-third have not moved at all during this time.
Almost half the families have lived in the same dwelling for at least
10 years (compared to 30.6% of families in the 1960 census),16 and
almos:. three-quarters of them have lived in the same city or town for
at least 15 years. Less than 3% have lived in more than three cities
or towns in 15 years.

. Educational Experiences aand
Training of the SCT

Special Class Membership

As described in Chapter II, no specific questions were included
in the interviews with the SCTs pertaining to their membership in a
special class while in school., WNevertheless, 85% of the SCTs inter-
viewed volﬁnteered the information that they had been in such a special

class program in public school.

TABLE 6 - NUMBER OF YEARS IN SPECIAL CLASS (N=444)

Percent

1 year or less

More than 1 but less than 3 years
3 to 5 years

More than 5 years
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0f thosewho acknowledged their special class experience, one-fifth re-
ported having been in special class for less than three years, and two-
fifths more than five years. Only 2% veported that they had returned
to spend some time in regular classes after their initial special

class placement.

Reported Health Problems

Parents were asked whether the SCT had any health problems which
interfered with his schooling. Two-thirds of them did not report any
disorder which they believed was serious enough to impair the boy's
ability to function in school. The remaining third reported some type

of disability they believed did interfere with the SCT's schooling.

Age at School TerminatZon

TABLE 7 ~ EDUCATIONAL EXPERIENCE

Percent
1, Age at School Termination (N=481)
16 72.3
17 15.8
18 or older 1.9
2. Relationship Between Birth Date and School
Termination (N=4G3)
Turned 16 - did not reregilter 56.8
Turned 16 -~ did reregister for at
least one term 43.2

According to information gathered on school systems in Massachusetts,
policies vary from town to town regarding the length of time boys in
classes for the educable mentally retarded are encouraged to stay in

school. Massachusetts law does not require students to remain in school
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beyond the age of 16, and the general impression gained from school
contacts was that most boys left special classes for the EMR shortly
after their 16th birthdays.

This impression was borne out in data collected for this study.
Seventy-two percent of the SCTs interviewed had left school before
their 17th birthdays; only 11.9% indicated that they remained in classes
until they were at least 18, More than half of the SCTs terminated
from school promptly upon turning 16 and did not register for at least
one more term of schooling., The SCTs, by and large, could be classified
as "dropouts.'" Hewever, it is not clear how many of these boys were
actually "push-outs"; i.,e., encouraged or requested to leave school
upon L,ecoming 16 years of age. According to information given to the
study directors, this latter practice has been utilized in at least

several communities in Massachusetts.

Attitudes Regarding School

Since considerable emphasis is placed upon the importance of the
school experience in preparing the EMR for his post-school adjustment,
several questions, desipned to ascertain the student's attitudes con-
cerning his school experience, were asked of the SCT. As 'consumers"
of the special classes for the educable mentally retarded, it was
believed the SCTs might throw some light on the strengths and weaknesses
of these classes, particularly as they related to the boys' subsequent
vocational ad justment,

When asked how well they 1liked school, approximetely as many boys
said they liked it "very much' (18.6%) as those who said they liked it

"not at all" (20.2%). One-third of the boys evaluated their level of
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accomplishment as *poor"; only half as many (16.2%) judged it as ""good"
or "very good." The remaining SCTs (50.5%) felt they did "fair" in
school,

Three-fifths of the young men interviewed stated that school had
helped "a great deal” or "somewhat! to prepare them for going to work.
The remaining two-fifths believed that their schooling was "not at all"
helpful in preparing them for employment. Sixty percent of the SCTs said
that they had at least one course which they believed was supposed to |
train them for a job. The remaining 40% felt they had no courses in
school aimed at training them for work.

fhen asked what help the school should have given in the way of
preparing them for work, two-thirds of the boys cffered specific sug-
gestions; 447 mentioned occupational counseling and/or training. Approx-
imately two-fifths of the SCTs indicated that at the time they left school
they had no idea of the kind of work they wanted; three-quarters of them
said that they never talked with school personnel about the kinds of

things they might like to do when they left school.

Post-School Training

It is apparent from the above that most of the SCTs felt poorly
equipped to find and hold a job when they left school. As boys who
had been categorized as iﬁtellectually "handicappad" while ir school, it
might have been expected that special efforts would have been made to
help them by school personnel, family members, and poss;bly other iandivid-
uals or organizations in the community who were aware of‘the classifica-
tion of these boys as "educable mentally retarded.,"

By and large, this did not appear to be the case. Only about one~

quarter of the boys (23.77%), a figure verified in the parental interviews,
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actually attended a post-school training program. Uhen asked about their
knowledge of training programs vwhich might have helped ‘them, half of

them (51.4%) stated that they knew of such programs. It would appear,
then, that about half of the boys who kneuw about special training programs
did not use them for one reason or another. These reasons could include
lack of a successful referral to the program, non-acceptancé of the boy
when he applied for a program, or the boy's own feeling of not needing
special training.

TABLE 8 - DESCRIPTION OF POST~PUBLIC SCHOOL
TRAINING BY SCT WHO ATTENDED PROGRAM

Percent
1, Sponsorship of Program (N=130)
Public school 29.2
State 12.3
Federal 17.7
irivate 40.8
2. Mechanism of Referral (N=114)
Informal 39,5
Formal 54.4
Self 6.1

3. Training Received vs. Subsequent Jobs (N=122)

Utilized skill 27.9
Did not utilize skill 63.9
Still attending 8.2
4. Attitude re: Helpfulness of Training (N=121)
Helpful 47.9
Not helpful 44,6
7.5

Still attending

For those who did receive post-school training, municipal, state,
or federal agencies sponsored 60% of the training programs; the remain-
ing were privately sponsored. Formal referrals (such as school, doctor,

health or welfare agency) accounted fur 54.4% of the boys whe eceived




training, while the remaining boys found their way to training programs

|

if@i on their own or with the help of friends or family members. Of those

| who participated in these training programs, only 287 were judged as
having actually utilized the trades or skills they were taught. When
questioned about the general usefulness cof the training program in which

they participated, however, about one-half of the SCTs reported that the

E training they received was "helpful” to them.

?" Summary of Background Characteristics

i If a profile of a "typical™ SCT were to be drawn, he would have

k. § certain general characteristics: He is white, Catholic, and unmarried.

1 He grew up in an "intact" family vhich included a male head of the house-
hold, He is classified 4-F by the Selective Service. He has three to
four siblings, most of whom left school before completing high school.
His parents completed but nine grades of school, and the occupation and
education of the head of his household at the time he left school places
him in Class V, the lowest class, of an Index of Social Positicu. Total
family income is somevhere between $3,000 and $6,000 per annum., The

‘ . family moved less than three times during the past 15 years, and then
only within the same town.

The SCT spent at least three years in a special class for the educable
mentally retarded and did not :eturn to a regular class after his first
special class placement. He left school soon after he became‘16 years
old, His attitudes toward his school experience are neither strongly
negative nor positive. He has specific suggestions as to how the school
could have helped prepare him better for work. He had heard of post-

school special training programs, but he had not used them,
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Social Maturity Scale

One additional "¢haracteristic! remains to be presented. As nentioned
in Chapter II, a "social maturity scale" (SiS}was devised in order to cbtain
a gross measure of functioming by the SCT. This scale was used in order to
differentiate the “high" from the "low" functioning SCTs in the study.

The social maturity scale, based loosely on the extensive work of
Edgar DoI.l,17 sought information from the parent in four areas oZ the
SCT's functioning at the time he 1eftéschool, These areus were: (1)
social functioning, (2) skills in communication, (3) occupational skills
and experierces, and (4) locomotion zbilities; i.e., ability to get around
on his own. From the respenses to a series of questions asked of the
parents, interviewers rated each boy according to a scoring guide (see
Appendix C). %hile the questions vere designed to gain a picture of the
Boy's functioning just prior to going to work, it was realized that
recollections of the SCT's functioning at that time might have been colored
by his subsequent accomplishment., However, it was believed that the scale
would provide at least a gross means of differentiating extremes of social
functioning. l

»
L]
)

The raw scores were collapsed into three categories: (1) low, (2)
middle, and (3) high. Based on the first one hundred completed inter-
views, the cut~off point for each category was established so that approxri-
mately one-fourth of the SCTs would fall into the "ou" category, ovne-half
into the "middle" category, and the remaining one-quarter into the Yhigh"
category. As the following table indicates, when all interview schedules
were ccded and scored the finul distribution did in fact approximate this

same division.
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TABLE 9 - SOGIAL MATURIIY SCALE (N=487}

Percent
Low 20.5
Middle 56,3
High 23.2

Vocational History

In examining characteristics of the SCT's vocational history it
should be kept in mind that the period 1961 o 1966 (the years during
vhich the SCTs were beginning their work history) was a period of relatively
high employment in Massachusetts. This was particularly true of the years
1965 and 1966; i.e., both the year immediately preceding the interviews

with these young men and the year in which the interviews were conducted.18

Current Job

At the time of interviewing, 80.1% of the 549 SCTs were working
full time, An additional 2.8% reported that they were currently employed
part time.lg Of those working full time, about four-£ifths reported
they had been on the same job for at least 12 months, while nearly two-

$#ifths had held the same job for merve than 24 wonths.,
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TABLE 10 - CURRENT JOB DESCKIFTION

, Pexcent
j 1. Gross Salary Per Week (N=429)
$60 or less 22.8
$61 - $75 26.4
§76 - $100 33.3
: Mcre than $100 17.5
' 2., Size of Concern (N=433)
3 4 or fever employees 9.0
' 5-25 emplovees 26.8
: 26-100 employees 23.3
E More than 100 employees 40,9
~;: 3. Current Full-time Job
‘ a. Industrial Grouping (N=439)
Agriculture 3.7
Construction 8.1
3 Manufacturing 53.2
3 Wholesale & retail trade 16.4
> Services 12.3
Other 6.3
E b. Occﬁbational Grouping (N=439)
kf Clerical 2.7
. § raftsmen 3.2
Operatives 40.1
Service workers 6.0
Laborers 48.0

8 The median salary of 8CTs employed full time at the time of the interview
i was $76 per week. Hore than four-fifths of the SCYs (83.7%) had found
their current jobs in a month or less; nearly three-fourths (72.0%) of
these had found their jobs in less than two weeks of searching.

The impression gained from school personnel was that a sizeable
aumber of special class terminators went to work in smali family businesses
or in other prosected work settings characterized by few employees and

with more personalized attemticn to the needs and limitations of the SCT.
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As noted in "Size of Concern" in Table 10, most of the §CIs appeared to
be working ctrreantly in larger concerns. Approximately two out of five
reported working in settings with more than 100 employees, and an addi-
ticnal 23% said they worked for concerns with anywhere from 26 to 100
employees, It is possible, of course, that the SCT could be working
directly with only a few fellow employses, even in the large concerns,

1t is apparent from the occupational groupings that the SCTs
generally were still on the lowest rungs of the occupational ladder.
Nearly ocne-half were classified as laborers, 6% as service workers, and
40.1% worked as semi-skilled operatives. Nevertheless, only 2.7% of
those working said they were 'totally dissacisfied" with their current
job, while nearly two-thirds were Wyery satisfied."” In fact, 62.9%
stated they expected to be at the same job a year hence, and 87.3%
expected to be earning more money at thet time. This expectation appears
to be based on past experience; when the saiary of the most :ccent full-
time job is compared with the salary of the first full-time jobh, an

inerease had occurred in 34.1% of the cases.

Job History

The pexcentage of time each SCT had been working full time since
terminating from school was computed by dividing the total number of
months the SCT was employed by the total number of months he was avail-
sble for work since leaving school. Time spent in training programs,
or other periods of time hen the SCT was not available for full-time
employment, was deductéd from the total aumber of menths between the
time the SCT terminated school and the interview. This percentage of
time employed full time could be computed for all but 7% of the SCTs

in this study.




PERCENT SCTS WORKED FULL TIME

GRAPH 1 - PERCENT TIME WORKED FULL TIME (N=511)
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As i3 evident in the graph, half of the SCTs interviewed had been
working 90% or more of the time since leaving school., At the other end\
of the scale, 6.6% of the SCTs never beld full-time jobs, and 12.9% were
employed full time less than 50% of the time they ‘had: been eligible to

participate in the labor market.

TABLE 11 - DESCRIPTION OF VOCATIONAL HISTORY*

Percent
1. No, Months Longest Full-time Job (N=499)
3 or less 3.4
L to 12 16.6
13 to 24 29.9
More than 24 50.1

2. No. Months Longest Unemployment Period (N=459)

Less than 1 38.6
1 to 2 13.1
3tob 22.4
7 to 12 11.3
More than 12 14,6
3. No. Monthe Between School Termination and
First Full-time Job  (N=431)
1 or less 63.8
2 to 6 16.7
More than 6 19,5
4. WNo. Months First Full-time Job (N=438)
3 or less 20,5
4 to 12 34,6
13 to 24 15.6
29.3

More than 24

#SCTs who never worked full time are not included ,

As shown in the table above, half of the SCTs who held one or
more full-time jobs since leaving school had remained in the same job

for more than two years; only 3.4% had spent three months ox iess in
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their longest full-time job. The median number of months of the longest
full-time job was 25, This ;attern is reflected in the number of months
of the longest period of unemployment. About two-fifths of the SCTs re-
porting had been unemployed for periods of time of less than one month,
and slightly over half of the SCTs reported continuous periods of unemploy-
ment of less than three months. The median number of months of the
longest period of unemployment was five.

Tt appears that most of the SCTs were able to find a job quickly
after leaving school. Almcst two-~thirds of them found their first full-
time job within a month's time. It is apparent, however, that most of

the SCTs did not stay very long with this first job; Unelfifth of them

stayed three months or less, and over half remained less than a year.,

TABLE 12 - INDUSTRIAL AND OCCUPATIONAL GROUPINGS

First Full-time Current Full-time
Job  (N=452) Job  (N=432)
Industrial Grouping
Agriculture 8.4% 3.7%
Construction 7.7 8.1
Manufacturing 29.8 53.2
Wholesale and retail trade 22.6 16.4
Services 15.5 12.3
Other 6.0 6.3
Occupational Grouping
Clerical 2.8 2.7
Craftsmen 3.6 3.2
Operatives 20.6 40,1
Service workers 7.5 6.0
Laborers 65.5 48.0

Of interest is whether or not the SCT's level of occupation appears
to remain the same from first full-time job to current full-time job.
It is apparent from Table 12 that the areas of greatest comcentration

within industrial groupings remain largely the same from first to current
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jobs. In both instances, the largest number of jobs is in manufacturing,
wvith wholesale and retail trade ranking second, and service occupations
ranking third.

In examining the trend within occupetional groupings in the above |
table, once again the ranking of categories remains very similar from

the first to the current full-time job. In both instances, the greatest

number of jobs is in the unskilled category of laborers, with the second
largest category that of semi-skilled operatives. ﬁowever; two-fifths
of the current full-time jobs were classified as Moperatives," compared
£ to one-fifth for the first full-time job. As for the bottom-rated
» “laborers,” two-thirds of the first full-time jobs were so classified,
compared to half of the current full-time jobs.

From reading previous studies of the vocational patterns of the
educable mentally retarded, the impression is gained that members of
this group frequently are dismissed from their jobs for reasons of in-
competency or inability to get along with other workers. In an effort
to learn the experience of the SCIs in this study, the respondents were
asked the reasons for leaving both their first full-time jobs and the

last job prior to the current one.

TABLE 13 - REASONS FOR LEAVING

Voluntary Involuntary
First full-time job  (N=364) 64, 67% 35.4%
Last full-time job  (N=327) 67.3 32.7

As Table 13 shows, approximately twice as many SCTs said they left

their first and last full-time jobs voluntarily rather than involuntarily.
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How the SCTs went about finding their jobs was seen of potential
interest and usefulness in future planning of job training and job-
finding resources as well as other progvams for this group. A list of
resources was included in the interview schedule., This list included
both "formal" or structured, specialized training and referral services
(Division of Employment Security, Massachusetts Rehabilitation Commission,
Job Corps, Neighborhood Youth Corps, private employment agency), and
"informal" resources (friend or family member, newspaper ads, the SCT's
classroom teacher). fThe SCT was asked whether he was famiiiar vith each
of the above as a possible resource for help in finding jobs and whether

he utilized them in his job-hunting.

TABLE~14 - KNOWLEDGE AND USE OF JOB RESQURCES

Percent Percent
Resource Kaew Of Used

Division of Employment Security (N=541) 87.1 55.3
Massachusetts Rehabilitation Commission (N=534) 26.8 9.9
Job Corps (N=527) 48,8 4.9
Neigiiborhood Youth Corps (N=526) 27,6 3.8
Private ecmployment agesncy (N=535) 42,2 13.5
Teacher in school (N=534) 46.1 13.9
Newspaper (N=528) 33.3 36.4

85.9 70.6

Friend or family member (N=541)

In terms of the resources listed above, it is apparent that SCTs
generally are more likely to know of and to utilize informal avenues for
seeking employment rather than the resources formally organizad to serve
this purpose,

The informal resource most frequently used was a friend or family
member, Although slightly more than four-fifths viewed the newspaper
as a potential source for employment information, slightly more than

one-third reported that they actually had used it for this purpose.
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Under half of the SCTs reporéing saw their teachers in school as a

resource; only 147% went to them for help.

Among the formal resources, the best known #nd most utilized agency

was the Massachusetts Division of Employment Security; 87% of the respon-

dents said they knew of this agency, and 35% used its services. Private
employment agencies were known to two out of five of the SCTs, although
only about one out of seven used this resource. As individuals designated
as handicapped, the educable meatally retarded are eligible for referral
to the Massachusetts Rehabilitation Commission. However, only one~-quarter
of the respondents knew of the Commission, and only one-tenth actually
requested help from the Commission,

The Job Corps and the Neighborhood Youth Corps, with programs de-
signed particularly for youth from lover-class backgrounds, were Known
to 49% and 28% of the SCTs, respectively. However, caly 5% of the SCTs
actually went to the Job Corps for help, and oaly 4% actually used the

services of the Neighborhood Youth Corps.

Summary of Vocational History

A profile of the typical SCT's vocational history is as follows:
He is currently working full time as an unskilled worker in a sizeable
manufacturing concern, earning about §75 per week., It took him less
than two veeks to find his current job, and he has been on this job
for at least one year. He describes himself as ‘'very satisfied" with
his job and expects to be earning morz money at the same job a year
hence.

The SCT hos worked full time nearly all of the time since he left

school, His longest full-time job has been for at least two years. The
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maximum length of time he has remained unemployed is less than three
months. After leaving school, he found his first job within a month
and remained on this job for less than one year. He has remained in
jobs related to manufacturing, particularly as an “operative' or ‘'laborer.”
Job changss have been made at ﬁis own volition. 1In finding his jobs, he

has used informal resources, especially friends or members of his family.

Parental Perspectives on the SCT

While the interviews with the parents were desigred primarily to
provide corroborative and supplementary data for information gatherad
from the SCT, they were also designed to gain the parent's evaluation
and expectations of the SCT, plus a picture of parental intervention
in behalf of the SCT. The assumption was that parental attitudes toward
the SCT might play a significant role in his vocational adjustment, For
example, it was postulated that the greater the expectations of the
parent in terms of the ScT's vocational achievement, the greater the
likelihood that the SCT would make a good vocational adjustment.

Parental expectations of the SCT, in turnm, would be influenced by
the parent's perception of the SCT as having particular problems which
might interfere with his work efforts following schoel termination. 1In
addition, the pareut's efferts to help the 54T were seen of possible
interest to the study. In particular, the degree of parental intervention
in the SCT's behalf might be related to the extent to which the parent

say the SCT as handicapped.

SCT's Current Job Status

Mosi of the parents appeared well satisfied with the SCT's current

job status: 45% described the SCT as belng "ahead" of where they had
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expected he would be by this time, while 17% felt the SCT was behind.
REight out of 10 parents deseribed themselves as either "gatisfied" or
"yery satisfied" with the 3CT's current job; orly 4% described them-

selves as "cempletely dissatisfied,"

SCT's Job-Hunting Experience

Less than one-fourth of the parents (22.9%) stated that they had

not expected the SCT to go to work full time upon his termination from

school, The remaining parents had expected the SCT either to work full
time (69.3%) or part time (7.8%).

When it cawe to finding a job, most of the parents felt that the
SCTs had no greater difficulties than their siblings or other boys in
their neighborhcod. About two out of five (39.0%) SCTs were described
as having a harder time in job-hunting than their siblings, ard slightly
less than one-third (31.2%) a havder time than their peers. Nevertheless,
the great majority of parents felt that special help should be available
"for boys like (SCT) to find jobs after leaving school." The kinds of
special helpﬂmentioned most frequently were "employment counseling and

job placement" (32.4%) and "special training and education’ (36.0%).

SCT's Educational Experience

In most instances, paventsl aspirations for the SCT's education
were thwarted; only 12.7 percent of the parents indicated that they
had aspired to less than a 12th grade education for the SCI. Clearly
the SCT was looked upon as a poor student while in school; nearly
three-quarters of the parents (71.6%) described the SCT as doing more
poorly in school than his siblings. Only about a third (34.4%) of the

parents felt that the SCT had health problems which interfered with
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his schooling; in only 4.3% of the interviews did the parent specify
mental retardation as a health problem. As for whether school prepared
the SCT for going to work, 42% of the parents replied in the affirmative.
This response was similar to that given by the SCT (447 replied in the

affirmative).

Circumstances Around SCT's School Termination

Dissatisfaction with his school experience was the main reason
giver (42.8%) for the SCIs leaviag scheol, according to parents. ''To go
to work” was the reason in 16% of the cases and "because he became 16
years of age" was the xeply in 17% of the responses, When asked whether
or not they approved of the SCT leaving school when he did, nearly half
of the parents (47.6%) replizad that they did. Xcowever, an additionial
16.5% qualified this response by saying "there was nc alternative.”
When papents expressed disapproval of the 5CT's leaving school, they
were asked what they did about it. In 44% of the cases they stated they
did nething; in about one-fifth of the cases they tried to persuade the
SCT to remain in school; and in about one-quarter of the cases they
talked with school personnel to see if something could be done to kéep

the boy in school,

Parental Intervention oa Behelf of the SCT

While the SCT was still in school, approximately three-quarters
of tha parents (72.7%) talked vith school personnel about the problems
and progress of the SCT. (Reasons for these contacts or their frequency
are not given,) After he left school, however, only slightly more than
one-quarter of the parents (29.5%) attempted to talk with anyone about

further education or training for the SCT. Nevertheless, when asked,
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"Do you think some new organizationms, agencies, or places are needed in
your community to help boys such as (SCT) get more training or education
before going to work," 76% of the parents replied "yes," 16% said "no,"
and the remaining 8% were uncertain, Similarly, 76% of the parents
believed that specialized help should be available for fa.x’iies with

children who are having troubie in school,"

Family Use of Community Agencies

Since patterns of use of community agencies may differ greatly
from family to family, an effort was made to gain some picture of
possible differences in the population being studied. The parent was
asked: "Host families, from time to time, look for help for some of
their problems, Which of these have you or other members of your family
even been in touch with about a problem?" A list of twelve organizations
and agencies was read, one organization at a time, The organizations
and agencies listed were selected with two criteria in mind: (1) agencies
vhich might have been involved with the family because of the boy's
presumed mental retardation and which might have been contacted for
assistance with the boy's problems, and (2) other agencies which might

have been used by families of lower socioeconomic status.

TABLE 15 - USE OF COMMUNITY AGENCIES

Agency % Used
Division of Employment Security (N=474) 59.2
Family Service agency (N=464) 8.9
Juvenile Court (N=472) 19.1
Mental Health clinic (N=475) 6.5
Department of Velfare (N=475) 28.6
Massachusetts Rehabilitation Commission (N=473) 17.5
Massachusetts Society for Prevention of

Cruelty to Children (N=475) 2.1
Child Guidance clinic (N=473) 10.6
Visicing Nurse Association (N=475) 17.9
Sheltered Workshop (N=475) 4.b
Operation Headstart {(N=475) 1.7
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As the table indicates, the Division of Employment Security was
mentioned in three out of five families., The second most frequently
mentioned agency is the Department of Welfare, which would indicate that
vhile only 5% of the families had all or part of their income from welfare
departments in 1965, 28.6% had called upon the Department of Welfere for
help at some time in the family's history.

In ranking families in terms of number of agencies contacted, two of

the agencies listed were excluded from the computations--the Division of

Euployment Security and Operation Headstart. The Division of Employment
Security was removed because of the high rate of use of this agency by

the SCTs within these families. Operation Headstart was removed because
of its young history at the time the interviews were conducted and the ]
fact that it was limited to pre-school children. Excluding these two

agencies, approximately two-fifths (39.2%) of the families had had no

contacts with any of the agencies mentioned, a little over one-quarter
(28.2%) contacted one of the agencies, and approximately one-third (32.6%)

had contacted two or more of the agencies listed,

Summary of Parental Perspectives

In general, parents expected the SCTs to get full~time jobs when
they left school, and, at the time of their interviews, appeared to be
satisfied with the SCTs' work history. Parents felt that the SCTs had
not, by and large, had more difficult times finding jobs than their
siblings or peers, However, most parents felt that the SCIs could have
used special help in job-training and placement.

Parents had aspired for SCTs to complete at least a high school
education. They acknowledgad that the SCTs had done poorly in school

and felt that their school experience had nct prepared them for work.,




In only about one-third of the cases did parents attribute some of the
boy's school difficulties to health problems. They felt the boy left
school because of dissatisfaction with the school. It was apparent that
this was coupled in many instances with the bey's attainment of his 16th
birthday. While most of the parents approved of the SCT's leaving school,
many of them clearly were not happy with the decision but could see no
alternative,

Patterns of parental intervention on behalf of the SCT and patterns
of family use of community agencies are not clear. However, parents
appear in favor of specialized help for boys like the SCTs, as well as
for "families with children who are having trouble in school.” On the
other hand, this group of families had made very limited use of some of
the more common and widely distributed organizations and agencies in the

Commonwealth.

Representativeness of Scample

As indicated in Chapter II, the 549 young men interviewed comprised
727% of all SCTs eligible for the study. Although this relatively high
inclusion rate reduces the possibility of serious sample bias, the issue
of how representative those interviewed are of the total population still

remains.

One approach to answering this question is to look at those SCTs who
were located and interviewed only after special search procedures were
utilized and to assume that this harder-to-find group was similar to those
SCTs who could not be located. This assumption implies that any differ-
ences between the characteristics of the harder-to~locate SCTs and the
remaiuder of the sample would also exist between the unlocated SCTs and the
located sample, This method makes possible an approximate delineation of

Q the size and direction of sample bias.
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On this basis, a comparative analysis, using the six key variables
of the study, was made between the hard-to-find cases (50) and the other

compieted interviews (499).

TABLE 16 - SPECIAL SEARCE CASES VS. ALL OTHERS

Special All

Search Others
1. Race (N=544)
White 84,0% 21.9%
Non-wh;te 16.0 8.1
% = 3,52, 1df, p = NS
2. Number Years in Special Class (W=444}
Less than 3 32.4 19.9
3tob 40.5 36.8
More than 5 27.0 40.3

%% = 4,07, 2 4f, p = NS

3. Post-school Parental Expectations (N=476)

Full-time employment 73.7 77 .4
Not fulletime employment 26,3 22,6
x2 =,24, 1 df, p = NS
4, Social Class (N=450)
Classes I-IIl 3.0 6.2
Class 1V 33.3 38.8
Class V 63.6 54.9
x2 = 1,18, 2 df, p = NS
5, Social Maturity Score {(N=457)
Low 12.5 21,3
Middle 42.5 57.5
High 45,0 21,3
x2 = 11,76, 2 df, p =¢.01
6. Percent Time Fmployed Full Time (N=511)
75% or less 31.8 24,3
More than 75% 68.2 65.7

x2 = ,11, 1 df, p = NS

As can be seen from the preceding table, only in the case of SMS
did the two groups differ significantly: a greater proportion of special
search SCTs had higher SMS scoves (p<:.01). Although not statistically

significant at the .05 level, special search cases also tended to have
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a greater proportion of non-vhites represented and to have spent fewer
years in special ciass. No c¢ifferences vere found within the performance
variable, percentage time employed full time.

The implication drawn from this analysis serves to lessen the
possibility that those SCTs who could not be located were more se¢verely

impaired and less vell-adjusted vocationally than those who vere located.

NOTES:

1In 1960, non-white males between the ages of 15 and 19 comprised
2.1% of the total males between 15 and 19 in Massachusetts, See U.S.
Department of Commerce, Bureau of the Census, U.S. Census of Population,
1960, Massachusetts. General Social and Economic Characteristics,
Table 71, p. 155.

2Accurate state-wide figures for religious denominations are not
available for comparisons.

3U.S. Census Population, 1960. Massachusetts. Detailed Character-
istics, Table 98, p. 278. Unless noted otherwise, Census data used are
age~-specific. Comparative figures for the boys are taken from the 15-19
category, and figures for parents are taken from the 35-54 age category.

4petailed Characteristics, Table 105, p. 306.

51pid.

6"A score lower than 10 on the Armed Forces Qualification Test,
coxresponds--very roughly-~ to a fifth-grade level of education attain-
ment. Nov that an additional screening is performed among those who
score between 10 and 30, failure to qualify on the mental tests means-~
approximately--failure to achieve an 8th grade level of educational
attainment."” The President's Task Force on Manpower Conservaticn,
One-Third of A Nation, A Report on Young Men Found Unqualified for
Military Service (Washington: U.S. Government Printing Office, 1964),
p. 9.

7Health of the Army Supplement, Office of the Surgeon General
(Washington: btiarch, 1967), Table 9, p. 26.

8For a description of the Hollingshead scale, see Appendix D,
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9August B, Hollingshead and Frederick C. Redlich, Social Class
and Mental Illness: A Community Study (New York: John Wiley and
%‘ Sons, Inc., 1958), ch. 4.

10General Social and Economic Characteristics, Table 47, p. 129.

llGenerg} Social and Economic Characteristics, Table 57, p. 137.

12Generai Social and Economic Characteristics, Table 65, p. 140,
13

Detailed Characteristics, Tsble 108, p. 320.

l4General Social and Economic Characteristics, Table 47, p. 129,

petailed Characteristics, Table 103, p. 300,

Pl
3
A
-

16ceneral Social and Economic Characteristics, Table 43, p. 128,

17E.A. Doll, Vineland Social Maturity Scale: Manual of Directions.,

18pivision of Employment Security, Commonwealth of Massachusetts,
Massachusetts Trends in Employment and Unemployment, Volume 2, No. 1,
February, 1966,

¢ .
1%8ecause of the very small number of part-time workers, they are
excluded from the descriptive cata,




CHAPTER IV

FACTORS ASSOCIATED WITH VOCATIONAL ADJUSTMENT

Introduction

In discussing the vocational adjustment of a special class terminator,
criteria must first be established for judging wvhat constitutes good or
poor vocational adjustment. A basic assumption underlying the current
study is that in today's culture the predominant concept of vocational
adjustment is one vhich stresses the desirability of securing and holding
full~time employment,

To reflect this assumption, a decision was made in the current study
to calculate the percentage of time the SCT had been employed full time
since leaving school, and to use this perc .ntage as the primary dependent
variable in discussing vocational adjustment. This provided a uniform
and objective measure vhich could be applied to the SCT's entire work

history since leaving school. Consequently, this measure was not depzndent

upon evaluation of any one job, nor the status of the SCT at a particular
point in his work history. It also took into account the varying lengths
of time each SCT was in the labor market because of the tvo-year spread
of possible termination dates as well as time the SCT might have been

out of the labor market for such reasons as getting post-schocl training,

recovering from illness, etc.
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Other factors were considered for use in developing a vocational
adjustment scale. These included such items as the SCT's attitudes toward
his current job, number of months he held his longest full-time job, length
of unemployment, number of months between his leaving school and first
full-time job, his salary patterns, and his reasons for leaving jobs.

In examining responses in these areas, however, it became apparent that
there was the possibility of other factors influencing the pattern of the
responses, thereby reducing the value of each of these items as measures
of vocational adjustment,

In order to exanine the relationships existing between the percentage
of time the SCT was employed full time since leaving school and personal,
familial, educational, and vocational characteristics, chi-square (XZ)
and probability values vere computed to show the nature of the association
between these variables. Only those fiadings with p values of .05 ox
smaller are reported as statistically significant. The percentage of
time worked full time by the SCT was reduced to two categories: those who
vorked full time from 0% to 757 of the time since leaving school (referred
to as "low achievers"), and those who worked from 76% to 100% of the time
(Yhigh achievers'"). The SCTs were heavily concentrated at the upper end
of the scale, Consequently, a decision was made to split the distribution
into the two categories described above. This results in a sufficiently
large number of cases in the two categories to provide cells of adequate
size for computing chi-squares.
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