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FOREWORD

PROJECT DESIGN (Interagency Planning for Urban Educational Needs)
was organized as a two year project to develop a comprehensive long-
range Master Plan of Education for the Fresno City Unified School District
in California. Funded by the United States Office of Education from
Title III provisions of the Elementary and Secondary Education Act, its
intent was to bring under one umbrella current major problems of the
schools, the relationship of the schools to the broader community, the
impact of educational change now occurring throughout the nation, and a
fresh view of the educational needs, goals and aspirations of our youth
and adults. The ultimate purpose of the project was to weld into an
integrated plan the best use of available resources to meet the totality
of current and projected educational needs. Design and application of
such a comprehensive urban, interagency, educational planning model was
an innovative planning project far exceeding in scope any known prior

education master plan,

The first year of the project was organized to assess current and
projected needs in the urban area served by the Fresno City Schools with
particular reference to certain identified major problems. Development
of new interagency planning relationships with major govermmental and

comunity groups was an optimum goal.

Second year activity focused upon generating and evaluating practical
alternate solutions and designing short=-term, intermediate and long=-range
recommendations in harmony both with the predictable future and with

current constraints and limitations.
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Extensive studies by Task Force consultants and the project
staff have been reported in thirty-six earlier proje~t publications
which are listed in the Appendix, Repetition of data and recom-
mendations from these basic publications was intentionally-avoided
to the extent possible in the two major volumes (B and C) of the
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PREFACE

This is not a final master plan of education. Neither is it
complete. Some will find a gap, a generality or a process substitute
for the well-defined solution they seek. The format will appear
rudimentary as other school systems begin to develop master plans of
similar dimension. The product, format and techniques used in the
project represent the built-in failure dimension of true innovation
while they also demonstrate the risk which the U, S. Office of
Education and the Fresno City Unified School District were willing
to take in pioneering a first model for comprehensive long~-range

urban educational planning through interagency cooperation.

This is a system design for continuous planning which makes some
significant recommendations for initiating and continuing orderly change
toward a generally predictable future which will be dramatically different.
It is a dynamic rather than a static plan, produced in a dynamic setting
where significant change occurred during the planning period. It was
produced in eighteen effective working months without prior research
models for comparison. It created little stress and interruption to the
school system and community -- and perhaps too little interest and
expectation. It represents a highly educational experience for the
project staff and, by their volunteered expression, for many of the
teachers, administrators and even external cpnsultants associated with

the project.

Both the appeal and the frustration of the project were rooted in

its ambitious scope: to find answers for such universal problems confronting
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education as how to meet the special and pervasive needs of the minorities té
and the disadvantaged, what the appropriate role of the school is in 3
a complex and changing society, how to overcome massive internal and %
i

external communication gaps, and how to utilize new and expensive ;
3

technology in a period of rising costs and shrinking resources. ;
It is truly impossible to adequately express appropriate gratitude A

5

to those commmity leaders and educators whose vision and service to the H
project exceeded any reasonable expectations. It is usually thus, it é
was so in Fresno, and their contribution was a major factor in whatever ¢
success may be cradited to the project. ;
For the abundant opportunities to freely dig through this major ;
urban school system by observation, data inspection, test and interview, ?
to pull out of important assignments the key teachers and administrators §
we needed, and to chart our own way with recommendations, the project 2
staff is most appreciative. é
¥

Edward E. Hawkins "
Project Director %
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INTRODUCTION

Recommendations of the Educational Master Plan are fully developed

in two major companion volumes, then summarized in a third volume.

Volume B is called CONFIGURATIONS: DESIGN FOR THE FUTURE. It
contains a series of indeperndent configurations of what education can
and should be like in developing human potential for a future which is
generally predictable. Perhaps the most significant recommendations of
the Educational Master Flan are those related to considering, and then
acting to select, major strategies which will provide consistent long=-
range direction for change and improvement toward the year 2000, Many

of the configurations are relevant to other school systems as well,

Volume C is called IMPLEMENTATION: PLANNED CHANGE. First, it
summarizes the systematic analysis of major current problems and
challenges for the Fresno City Schools with criteria for adequate
solutions. It then presents a number of activities recommended for
immediate implementation, Many activities are arranged in time-
related sets and'exmend into .the intermediate futures to about 1975.
Each series of activities is independent so some can be initiated
without others, but they are appropriately interfaced as there are
many interrelated activities across the independent series. Third,

some recommendations for further study are made.

Volume A is a SUMMARY, It includes highlights of the configurations

and briefly reports the principal recommendations of the major Educational

Master Plan volumes,

This is Volume C, IMPLEMENTATION: FPLANNED CHANGE.

oy

-~

t’
Don dimstiongs sl 2 i W b A S 4o S T SRR B B PR T et st v

-
Ftnn

ST S TS AR ISR R S

£

"
1 b i R T 2ot el

g g T

ik 4 F

LR




P v
i;«* o .

)"“""‘:m‘;—:-
# Y - e

¥
[T
R
¥ 14
z L]
Yo
e
i a
}
N
! x
&
i
s
-
_""1

1

I.
IT.
III.

TABLE OF CONTENTS

Foreword
Preface

Introduction

REVIEW OF THE NEEDS ASSESSMENT
RECOMMENDATIONS FOR CHANGE
RECOMMENDATIONS FOR FURTHER STUDY

Appendix.
Project Publications

Project Advisory Committee
Project Consultants

District and Project Staff

A
, B oee g !
- . M K
- »
&
~~
F

x
-

.
it Y e S O e AT Tk Bt e

—LoEE -

%o X
i e g s el

B o s B50AY Tk it e, TD RO AL mr

PR SRRt

i 22 e Poread

e gl v s

p



(AN

P LR T L

g3

“ e
- et ¥

REVIEW OF THE NEEDS ASSESSMENT

School/Community RelationshipSeceessssessssss I- 2
Building a Superior Programsessessescesesses 1= 5
Building a Superior Staffeecesscccessssesses I=12
Utilizing Physical ResourceSeeesssecssescssees 1=19

I\’Iinority GroupS----o--.-------o-o---o--o---- I-21

"We can have facts without

thinking, but we cannot have

thinking without factsW,
-=John Dewey

"A problem well-defined is half

solved", .
-=John Dewey
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REVIEW OF THE NEEDS ASSESSMENT

During 1967-68 Project Design conducted a comprehensive Needs
Assessment as the initial step in developing the Master Plan of Education
fﬁr the Fresno City Unified School District. This process involved students,
parents, civic groups, governmental agencies, external expert consultants
in specific school service and curriculum areas, and all the personnel of

the district. The assessment results were included in thirty publications,

A system analysis of the identified needs included developing a
mission profile, mission analysis, a function analysis, and determining
constraints and limitations., Each resulting mission objective required
that Project Design develop a specific plan or definite procedure for the

school distriect to follow in order to resolve the particular major needs

it addresses.,

In the course of examining the data, twenty major mission objectives
were identified for Project Design. To better sce how ithese mission objec-

tives relate to the total school program, they are grouped as mission

objectives related to:
School and Community Relationships
Building a Superior Program
Building a Superior Staff
Utilizing Resources, and

Resolving Problems Related to Minority Groups

In the process of analyzing these mission objectives, Project Design

I-1
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was able to identify certain criteria to be met by the plans or procedures

recommended to the district. To meet the mission objectives it was deter-
mined that each plan or procedure recommended to the district by Project
Design would be written as a series of statements specifying activities for
the district to perform. Each activity statement would be explained by

a narrative paragraph. It was also determined that these requirements
would be satisfied when the completed plans or procedures were approved

by an external consultant, a majority of the Project Advisory Committee
attending an announced meeting, and were presented to the superintendent's

cabinet at a regular meeting, and published in the Educational Master
Plan in July, 1969.

This summary of the Needs Assessment reviews the criteria to be
met by Educational Master Plan recommendations of Project Design., Part II
of this volume then presents the recommended activities to meet these

missions with a complete description of each activity and its relationship

to other activities.

MISSION OBJECTIVES RELATED TO SCHOCL/COMMUNITY RELATIONSHIPS

Schools are not the only agencies in the community involved in
education. Because there are many educating agents, it seems obvious
that each agent should know what others are doing. The Needs Assessment
made it apparent that this flow of information concerning educational
activities is not adequate., This inadequacy has allowed the schools

to develop programs as the schools alone perceived the needs. When the
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schools correctly identified needs there was no problem, but as the
community changed so did educational needs. Changes can have two effects:
they may render parts of the established program irrelevant and they create
new needs which are not met. A lack of dialogue between schools and

community has led to a mutual misunderstanding of what is to be done by

various educating agents,

The following three mission objectives, A, B, and C, are designed

to improve school/community relationships.

MISSION PROJECT DESIGN SHALL
OBJECTIVE DEVELOP PROCEDURES TO IMPROVE
A EXTERNAL COMMUNICATIONS

Solution criteria:

1. The public must feel free to inquire about the school program as
demonstrated by having lay individuals and lay groups in frequent
personal contact with school personnel,

2+ There must be a comprehensive program of community involvement in
decision making as evidenced by specific assignment of lay individuals
and other agency representatives in planning processes,

3+ There must be specific provision for involving members of the
minority communities in planning processes.

4e The public must be made aware of unique educational problems associated
with minority schools as evidenced by total community response to

the unique needs of minorities.

5, Specific written provision must be made for program coordination
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between the district and community colleges as evidenced by the .
creation of a specific agency or group with this specific responsibility.
6. There must be a coordinating-planning group to relate the activities —
of the business and industrial communities to the educational
establishment in matters pertinent to vocational education. R}
7. The community must understand and be involved in the planning ~
of guidance and counseling functions as evidenced by assigning :
specific lay groups and individuals the responsibility of -
participating in this activity.
8. There must be adequate information regarding adult education ?
opportunities available to the total community as evidenced by ;
a regular dissemination procedure that reaches every citizen, }
9. There must be specific activities whereby all segments of the -
i

community are represented in developing the adult education program.

MISSION PROJECT DESIGN SHALL
OBJECTIVE DEVELOP PROCEDURES FOR THE DETERMINATION
B OF THE ROLE OF THE SCHOCLS IN THE TOTAL

COMMUNITY EDUCATIONAL PROCESS

Solution Criteria:

1. Specifie provision must be made for community, staff, and student
involvement in determining the role of the school in the educational
process as evidenced by specific activities that require this
involvement.

2. Procedures used to determine school role must provide for continuous

revision to meet changing student and community needs as evidenced

I-4
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by the establishment of regular ongoing recycling activities as a

part of any evaluative process,

MISSION PROJECT DESIGN SHALL
OBJECTIVE DESIGN AN INTERAGENCY REGISTRY SYSTEM AND
C PERTINENT PROCESSES FOR COLLECTION, SCREENING,

STORAGE, RETRIEVAL, DISSEMINATION AND USE OF
COMMUNITY PLANNING DATA ESSENTIAL FLR
l EDUCATIONAL LONG-RANGE PLANNING

Solution Criteria:

1., The design must be written in such a way that each agency involved
clearly understands what they are to contribute and what they can
expect to receive from the Interagency Registry.

2+ The design must make available all of the valuable and necessary
planning data from all agencies for effective long-range educational
planning as evidenced by a regular transmission mechanism with the
responsibility for operating the mechanism assigned to a specific

district position.

MISSION OBJECTIVES REILATED TO BUILDING A SUPERIOR PROGRAM

"Change is the name of the game" is a common phrase used by those
who comment on today's educational program. New media, changing mores,
unstable social structure and a rapidly changing economy all tell us the
cliche is a valid one. Schools, however, geem to be reluctant to play
the game. There are many constraints within a school system that make
it a dangerous and difficult game to play. Perhaps the greatest single

factor that prevents change in schools is the pressure of the community to
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preserve something of stability in the rapidly changing social environment.
The dilemma of schools in program planning results from this paradox,
succinetly stated, "Make your program relevant to our present needs,

be up-to-date; but preserve those traditional activities that I

recognize as school',

To build a superior program development is the role assigned the
school as an implementor of social change; This is a fnuction schools
are reluctant to accept but one which they must accept., The influence
that the school has during the maturing years of our young people cannot
be ignored., The school must understand its role as an instrument of social
change and must meet this responsibility. How, then, does this affect
program planning? If the schools ignore the past, present, and indicated
future social changes, the students soon realize the non-relevance of the
school program and develop a schizophrenic perspective about life which is
"school" and 1life which is "real"., School programs must be so designed

that the "school! and "real" life experiences are recognizably interrelated.

The following seven mission objectives, D through J, describe specific

areas where the district must take action to build a superior program.

MISSION PROJECT DESIGN SHALL
OBJECTIVE DEVELOP PROCEDURES FOR MORE EFFECTIVE
D STUDY AND IMPROVEMENT OF CURRICULUM

Solution Criteria
l. The district must take positive action to support imnnovation as

demonstrated by the initiation of pilot programs related to
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3.

o

curriculum improvement.

There shall be broad-based representation in curriculum development
involving lay personnel, agency representatives, parents, school staff
and students.

Specific procedures must be identified by which groups and individuals
participate in curriculum development and change.

Time must be provided for school personnel to participate in a

continuous program of curriculum study and improvement

MISSION PROJECT DESIGN SHALL
OBJECTIVE DEVELOP PROCEDURES FOR ESTABLISHING

E APPROPRIATE EDUCATIONAL OBJECTIVES

Solution Criteria

1.

24

3.

o

All curricular offerings and school supported activities shall be
defined by means of specific behaviorally stated objectives,
Specific provision shall be made for involving district and lay
personnel in the determining of educational objectives.,

District staff should receive particular instruction in the prepara-
tion of behaviorally stated objectives,

The district shall establish minimum standards of performance

based upon age and expectancy in terms of behavioral objective

achievenent,

MISSION PROJECT DESIGN SHALL

OBJECTIVE DEVELOP A PLAN FOR AN OPTIMUM TEST PROGRAM

F TO EVALUATE STUDENT ABILITIES AND ACHIEVEMENT
AND TO DIAGNOSE DEFICIENCIES
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? % Solution Criteria " §
g 1. A State testing program must be included or otherwise provided for, %
irrespective of cost in time, dollars or dilution of interest. . é

% 2. Information needs of teachers, principals, couselors, parents, :
z and students must be met in determining what is tested and how it — \E
E is reported as evidenced by specific communication procedures. Eé
; 3. The test developed shall eliminate cultural bias as evidenced by E ?
‘ involving representatives of minority groups in test development B f
and evaluation. ’

4o Provisions for appropriate use of test and other student data must i é

be described and implications for in-service training and policy . .

f revision must be included in all procedures developed for implement- T ?
: ing program changes. !
; 5 The test program must consider what and how instructional objectives ”g ‘
i' can be measured. - ?
% 6. The results, or an interpretation of the results, of any assessment - ,é
shall be given to the pupil and/or parent or guardian in written "} %
form with the student and/or parent or guardian acknowledging the ) %
i 2 4
receipt of the results., i :
ki
MISSION PROJECT DESIGN SHALL FB '
OBJECTIVE DEVELOP A PLAN FOR INCREASING THE EFFECTIVE- .
G NESS OF GUIDANCE AND COUNSELING PROGRAMS E N
Solution Criteria - ;
1. The plan must provide for the expansion of the elementary guidance — }
services as evidenced by guidance responsibilities being assigned {: ?
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2.

3.

be

certain personnel and specific time allotment made for this function.
The plan must emphasize early diagnosis of behavioral and learning
difficulties as evidenced by specific diagnostic procedures to be
taken during attendance at pre-school, kindergarten and elementary
school.

The plan must be oriented toward a program of preventative and
developmental emphasis rather than remedial as evidenced by pro-
cedures that are universally available to all student, teacher and
parent. -

The plan must provide for early vocational counseling with increased
emphasis on the community as evidenced by specific activities taken
early in a school career by which a student is made aware of the total

human commurity and the vocational opportunities preseut.

MISSION , PROJECT DESIGN SHALL
OBJECTIVE DEVELOP PROCEDURES TO EFFECTIVELY USE
H THE MOST APPROPRIATE METHODOLOGY J

Solution Criteria

1.

2e

3.

be

The procedures must include provision for increasing student
involvement in the education process.

Procedures must result in wider use of appropriate materials adapted
to social, cultural and intellectual dif.erences of students.

There must be a reduction of rigidly fixed grade level, time, and
physical plant restrictions which hinder individualization of

instruction.

There must be more effective use of community facilities external
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6.

to the formal education process as evidenced by specific activities
that require the use of facilities other than school plant

Specific provision must be made to give the staff the time, material
and responsibility for exploring a variety of methodological
techniques.,

Each experimental project or technique must include within it means

for evaluation directly related to defined program objectives.

MISSION PROJECT DESIGN SHALL
OBJECTIVE DEVELOP PROCEDURES TO STRENGTHEN
I SPECIFIC EDUCATICNAL PROGRAMS

Solution Criteria

1.

2e

3.

o

Procedures must be developed to increase total community awareness
of adult education benefits, with emphasis directed toward minority
groups as evidenced by particular activities that involve the
community as a whole in educational program development and
implementation.

Procedures must be developed to provide more suitable materials,
methods and curriculum for adult education as evidenced by involving
lay adults in planning of total educational program.

Procedures must result in adult education facilities that are readily
available to all the citizens of the community, especially those in
need of basic education.

Specific procedures must be developed to improve articulation of

a multiplicity of vocational education programs within the community

and between levels of the formal education process as evidenced by
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9.

10.

1l.

the creation of position or boards that have the assigned responsibility
for such coordination,

41l students should have a realistic view of the "World of Work" as
evidenced by specific programs and opportunities that are an integral
part of their educational experience.

Each student shall be provided with programs that afford a series of
"real life" or simulated experience for virtuzlly every socially
desirablie occupational interest.

The procedures developed must fully utilize community resources and
settings and must visibly demonstrate cooperative relationships with
local business and industry.

Procedures shall provide pre-school experiences involving both
parent and child in the process of developing positive attitudes
toward school,

All children lécking familiarity with mainstream cultural and social
experiences shall be provided an opportunity to participate in a
pre-school program as evidenced by specific procedures that acquaint
parents of such children of the opportunities and benefits of such
a program,

Specific provision must be made whereby child and parent together
can realize the full effectiveness of the regular school program
that follows a pre-school program as indicated by specific actions
involving continual parent/school/student contacts as a regular
part of the school program,

These procedures must ciarify role, function, responsibility and

limitations of student government.,
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MISSION PROJECT DESIGN SHALL

OBJECTIVE DEVELOP A PLAN FOR EVALUATING THE EFFECTIVE-

J NESS OF THE EDUCATIONAL PROGRAM IN MEETING
STATED OBJECTIVES

Solution Criteria

l. Any plan for effective evaluation must be based on established
behavioral objectives.

2¢ The plan must provide for a perivdic systematic evaluation of
ongoing and pilot programs as evidenced by the inclusion of stated
times for evaluation, who shall be responsible for the evaluation
and to whom the results of the evaluation shall be given,

3+ Evaluation plans must provide for identifying merits of pilot
programs and conilitions to be met for their extended use as a
supplement to or a replacement for any ongoing program,

4o The plan must provide for evaluation activities by both those

responsible for implementing the program to be evaluated and those
affected by the program,

MISSION OBJECTIVES RELATED TO BUILDING A SUPERIOR STAFF

Building a superior staff is one of the most difficult problems a
school district faces. If teaching was a singular task and there was
only one way to do it we could relegate the operation to a machine., There
are those today who view the education process in just such simple terms
_and seriously suggest that we employ machines to do the job, There are
some valid bases for this assumption, In the proceés of learning we may

find some mechanistic activities that can be better done by machine., A
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machine has infinite patience, a trait lacking in people. Poor performance
by some staff is another reason for looking at the machine, In such cases -

[N \
it is tempting to substitute the efficiency of the machine for the in-

effectiveness of people,

Realistically, teaching is not a simple process that can be relegated
to a machine in a vain search for efficiency. Education is an intimate
process involving both physical and intellectual personal contacts. This
continuing confrontation of ever-changing personalities in an evolving
community, where societal standards and needs are not fixed, is a rela-
tionship that cannot be escaped. The problem a school district faces is
how to staff the schools in such a way that most of this confrontation
results in changes that benefit all people involved, both teacher and
student. There is no doubt that students learn from teachers; it is what

they learn that identifies the quality of the staff,

The school district has the responsibility to provide the best staff
possible and there are certain specific things that should be done. The
following five steps to develop a superior staff are simple in concept.

In actual practice they involve many value judgments,
Step 1: A person should be properly trained to perform the task
he is expected to do. B
Step 2: A person should be assigned tasks for which he is prepared.
Step 3: A person assigned a task should understand exactly
what he is supposed to do.
Step 4: A person's performance should be evaluated in terms of

3 B

\-

2



how well assigned tasks were accomplished. In this way
we may identify excellence, correct defieciencies or

eliminate the incompetent,

Steps 1 to 4 are all oriented to the individual, and even if each

step was accomplished to perfection the total district program could lack

coordination and become a classic study in contradiction and frustration.

A further step is needed.

Step 5:

Personnel of the district must be in communication with
each other. This is perhaps the greatest problem in
building a superior staff, Our traditional heritage of
a self-contained program by a single teacher in a self-
contained classroom is most unrealistic in today's

complex interdependent social structure.

The following five mission objectives, K through P, are directly

related to these five basic steps to build a superior staff.

MISSION
OBJECTIVE
K

PROJECT DESIGN SHALL
DEVELOP PROCEDURES FOR A COORDINATED,
SYSTEMATIC PROGRAM OF IN-SERVICE TRAINING

Solution Criteria

1. The program must provide for staff participation in in-service

education on a regular basise

2., The program must provide for participation in some in-service educa-

tion as an integral part of every staff assignment.

3¢ The program must provide for correcting deficiencies in performance

as identified by evaluation.
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he The program must be structured to provide the staff with opportunities

to keep current with general and theoretical educational thought and

practice, as evidenced by specific activities that account for the

following concerns:

a,

€.

Trends in education,

Learning theories.

New and changing methodology.

Current content and material,

Provision for encouragement of active staff participation in

professional activities such as conference and conventions,

5« The program must be structured to provide practical training to

meet specific current needs within the district as evidenced by

specific activities that:

a.
b,
Ce
de
€.
f.
ge
h.

i.

Je

Ly P * ¢ e

Prepare and maintain skills of adult education staff,

Provide for unique needs of vocational education instructors.
Prepare those who evaluate staff,

Meet identified performance deficiences.

Prepare those who will initiate or be included in new programs,
Prepare staff a develop and use behavioral objectives,

Prepare those who will be assigned to work with minorities.
Maintain skills of those who work with minorities.

Develop awareness of minority educational problems on the

part of the total district.

Acquaint staff with district policies and procedures,
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MISSION PROJECT DESIGN SHALL
¢ OBJECTIVE DEVELOP PROCEDURES FOR PERSONNEL ASSIGNMENT — :
k L WHICH WILL MAXIMIZE EFFECTIVENESS OF ;
g : DISTRICT STAFF f
. — —— }
Solution Criteria
: : 3
' 1. The procedures must include consideration of the following: . x;
: a, Restructuring of staff to meet the needs of individual schools; E
: emphasis on minority schools. t ;
: b, Recruitment of minority staff to accomplish "ethnic balance", z
: Ce Recruitment and maintenance of balanced level of staff experience; {j 5
emphasis on junior high and minority schools, §3 ;
d. Recruitment and retention of personnel who are effective in “ §
minority schools. gﬁ 5
e. Utilization of special talents of individuals who are self- g
: trained or whom the district has trained. EE f
é 2. The procedure must clearly show that: {1 4
1 Coloa
: a. All personnel assignments are made in cooperation with the : :
: person being assigned. [T é
? b,  All assignments made shall be subject to review with the right é
to initiate the review granted to any party affected by the [E %
. assignment., ~} %
: 3. The procedures developed must include a clear understanding of steps ~ é
) to be taken by those desiring promotion, ] §
- Lok
f: !
- "
MISSION PROJECT DESIGN SHALL ] ’
OBJECTIVE DEVELOP PROCEDURES FOR ESTABLISHING APPROPRIATELY é
M DEFINED ROLES AND RESPONSIBILITIES FOR ALL :

DISTRICT PERSONNEL

. S
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Solution Criteria &
1. The procedures developed must: g
ae Be a product of involvement of personnel concerned. é

b. Include the mechanism for a continual up-dating of job é

%

descriptions., %

N

2. The products of the procedure shall be: k&
ae A description in writing of what each district employee is i
expected to do and in the hands of that employee.

b. Every task in the district assigned to a specific position. ﬁ

Ce Every employee given in writing, the name of the position ;

(or person) to whom he is immediately responsible in the .

performing of his assigned duties, %

A

MISSION PROJECT DESIGN i
OBJECTIVE DEVELCP A PROCEDURE FOR IMPROVED :

N PERSONNEL PERFCRMANCE EVALUATION 3

|
‘ Solution Criteria i
1. The evaluation procedure must: é
£

a. Be uniform throughout the district. g

&

¥

b, Be objective in its orientation. §

Ce Include employees at all levels. ;

de  Provide for uniform evaluation by different evaluators. #

#

€. Concentrate on defined job responsibilities. i

H

f. Emphasize strengths. M

ge Provide mechanism for developing solutions for identified 4
weaknesses . 4

Note = No Mission O designated to avoid confusion with numeral O, %
£

!
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ﬁi h. Increase dimensions of self-evaluation .

é% i. Provide for periodic evaluations at specific times.

i

3o Je Provide for evaluation by both those responsible to as well

Qi as responsible for the person being evaluated.

? k. Provide a means by which the results of any evaluation shall
be made known to all parties involved in writing.

¥ MISSION DEVELOP PROCEDURES FOR IMPROVING

: OBJECTIVE INTERNAL COMMUNICATIONS

: P

13

Solution Criteria

l. The procedures must provide fovr elimination of the following

general weaknesses:

Qe
be

Ce

d.

€

f.

Lack of feeling of "openness" or inquiry within the district.

Weak intra aﬁd inter-disciplinary articulation.

Lack of agreement and understanding of general and specific
curricular objectives,

Lack of staff involvement in planning for change.

Lact of understanding as to limits of authority and responsibility
of district personnel at all levels,

Lack of understanding regarding district policies and

procedures,

2. The procedures must provide for elimination of the following

specifiec curricular or program communications problem:

8e Lack of staff understanding of purposes and operation,
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guidance and counseling, vocational education, adult ]

education, and student activity programs. %
1
b. ILack of effective communication with adult education students i
P
and dropouts. l%
x
o
MISSION OBJECTIVES RELATED TO UTILIZING PHYSICAL RESQOURCES %
Physical resources are essential to enable a superior staff to E
develop and maintain a superior educational program. However, such :
resources must be effectively and efficiently managed if the district is ;
to fully benefit from their use. The following four missions Q through T, 1
identified in the Needs Assessment related to the use of resources. %
é
MISSION PROSECT DESIGN SHALL '
OBJECTIVE DEVEIOP A PLAN FOR MANAGEMENT REORGANIZATICN TO :
Q EFFECTIVELY MEET CRITICAL MANAGEMENT RESPONSIBILITIES ;

Solution Criteria

1., The plan must identify major management responsibilities,
2. The plan must provide for administrative staff reorganization.
3« The plan must provide for availability of appropriate and

necessary information in readily usable form.

MISSION
OBJECTIVE
R

PROJECT DESIGN SHALL

DEVELOP A PILAN FOR FUTURE SCHOOL
SITE ACQUISITION

WY gt el Megdeess TREGEE Wheean Dol b abbmdhanteidry B e o, DR

Solution Criteria
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1. The plan must include provision for appropriate interagency long-
range planning involvement.

2. The plan must include recognition of current building program plans.

3. The plan must include school organization patterns with appropriate
rationale,

4o  The plan must include projection as far into the future as practicable.

MISSION PROJECT DESIGN SHALL
OBJECTIVE DEVELOP PROCEDURES FOR MAINTAINING AND IMPROVING
S STAFF PARTICIPATION IN DEVELOPING EDUCATIONAL

SPECIFICATIONS FOR SCHOOL FACILITIES

éélution Criteria

1. ‘The procedures must provide for an evaluation of the current building
spééification structure,

2. The procedures must include recommendations for the orderly collection
of improvement suggestions,

3. The procedures must include recommendations for strengthening

future educational specification development.,

MISSION PROJECT DESIGN SHALL
OBJECTIVE DEVELOP A PLAN FOR MAXIMAL UTILIZATION
7 OF FISCAL RESOURGES

Solution Criteria

l. This plan must include procédures to increase benefits from available

resources

2. This plan must identify potential resources not currently used.
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Many minority students attending Fresno City Schools are not
receiving the education that they should: the reasons for this condition
are many, varied, and extremely complex, The student who is a member of a
minority group living in an economically depressed area often lacks the
individual skills and motivation to realize the total benefit of what
the schools have to offer, All to often, what the schools offer is not
relevant to his life as he lives it at home and in his local neighborhoood.
The schools and the total Fresno community both realize they have an obli-

gation to this child but do not know how best to meet this obligation,

A lack of effective communication between the student, his family,
and the schools is one of the greatest barriers to developing a program
both meaningful to the student and in keeping with the adopted objectives
of the district. The minority student is not sure just what he wants nor
are his parents or guardians, but they are sure that what they are presently
being offered is not what they want. The schools, on the other hand, try
to provide the minority student with exactly the same opportunities given
the majority student of the community and are consequently puzzled when

this offering is not accepted.

At the present time all govermmental levels, Federal, State and local,
realize the severity of social problems presented by minority ethnic groups
and they realize that the problem is compounded by the generally unfavorable
economic conditions that are associated with these groups. The common cry

from both ghetto and community as a whole is "Education", The schools are
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assigned the task of correcting a social ill not of their creation. Some
help is provided in a massive program generally called compensatory
education. While gains of some types have been made, notably pre-school,

we continue to have a wider separation in both educational achievement and

meaningful communication. The result of this increasing separation of skills

and economic ability is evident in any community with a significant minority

population.

The schools cannot by themselves eliminate the problems resulting
from conditions of ethnic and economic imbalance., Indeed,these problems
may never be totally resolved. However, the schools must take significant
steps to improve the education of minority group students. The Needs

Assessment recognized this primary mission.

MISSION PROJECT DESIGN SHALL
OBJECTIVE DEVELOP PROCEDURES FOR REDUCING THE INEQUALITY OF
U EDUCATICNAL ATTAINMENT BY MINORITY STUDENTS

Solution Criteria

l. Procedures must be based on community value decisions.

2. Procedures must include decisions about ethnic balance of facilities
and student populations.

3. Procedures must provide for meaningful curriculum, materials, and
methodology based on ethnic interests and cultural backgrounds of
minority students.

4Le Implementation of recommended procedures must result in the

following:
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Achievement will reveal no difference among students that
can be identified with ethnicity.

Any student may attend any school within the district that
gives nim the maximum opportunity for educational attainment,
Compliance with all State and Federal laws and regulations
concerning ethnic balance in a school district.

Student performance as measured by standardized evaluation
instruments that is comparable to that of other communities

with comparable population composition.
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How Recommendations Were Generated

A great many potentially valuable tentative recommendations for

S ml l

improving educational services for the citizens of Fresno were produced.

The project staff secured these from many sources, and over a span of

4M ﬁﬁaﬂl;&
[ |

many months. Some were "little" suggestions, others had more sweeping

o~
TerTa

potential.

In spite of the Phase I focus on assessing needs, a number of ideas

and suggestions were made by school staff, citizens and students in the

Brainstorm and Speak-Up subprojects. Local educational leaders con-

tributed recommendations. Task Force specialists in the curricular

fields and those assessing service areas and particular needs of

e 1

minorities c~tributed heavily.

During the conversion of identified educational concerns into

i

validated needs the project committees, drawn from outstanding district

teachers and administrators, were asked to suggest recommendations when

they had just finished their detailed review of certain areas of

gg educational need.

As the basic and causal needs became clear through a partial system

analysis, the project moved into Phase II, the design of the Educational

Available recommendatlions were focused directly on specific needs.,

I
ﬂ Master Plan.
]

The project staff rearranged data to generate more recommendations.
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District and staff members visitsd various schools and school systems
vhere relevant exemplary educational activities were operating. A
comprehensive scrapbook was made of local newspaper reports about
community planning, educational problems, minorities, and school
activities. Superintendent's cabinet members were individually probed
for their recommendations and cabinet meetings were monitored. Meetings
of the interagency Technical Liaison Committee were monitored and con-
ferences were held with various member agency representatives. The
Project Advisory Committee discussed major community educational problems
and some solutions with the staff. School board meetings were monitored
and minutes were screened. Selected school staff members were invited
to the project office for penetrating interviews through which the staff
facilitated development of more alternative recommendations and evaluated
others. Periodic meetings of the Fresno Commmity Council were attended.
Staff attended meetings of committees of the Fresno Teachers Assoclation
upon request and several conventions were attended when it appeared that
the content might be valuable. Iiterature was researched for fresh ideas
to improve education. Telephone calls were made to expert resources in a
number of states. Contracts to develop certain kinds of recommendations
according to specifications shaped by mission criteria were lssued to

qualified consultants,

From this gestalt of technlques was produced a vast array of
tentative recommendations ranging from the frivolous through humorous
to the most serious, from the instant and specific to those of breadth,
daring and imagination.
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How Optimum Recommendations Were Selected

Major strategy configurations are the most difficult to understand
and to develop. Yet they are highly significant because they provide

the coordinative framework on which other decisions are built.

The sequence by which recommendations were evaluated thus began
with the so=called "big" decisions and progressed to those with less

probable impact.

The primary criterion was, of course, relevance. What strategies
could be visualized to be pertinent to the greatest number of mission
criteria? At every level of decision making about recommendations, staff
members vigorously debated with each other, with the principal consultant,
and with many others to evaluate recommendations by the following criteria
which are ranked in order of importance:

Te Relevance - Does it satisfy an identified Fresno need

as shown by the mission criteria?

20 Effective - Will it be beneficial, really produce a

valuable change for education?

3 Feasible - Is it practical and possible within current

constrgints without creating new problems?

e Internally consistent - Does it fit into the framework

of the Educational Master Plan and match with other
recommendations?

Se Efficient = Is it manageable, simple to execute, the most

éirect way of doing what is needed without wasted effort?

6. Clearly stated = Is it worded so it can be easily understood

- B

by all?
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How Recommendations Are Reported

Because of the broad scope and interdependence of identified
missions, it was not feasible to design direct solutlons for each
mission objective as such. Instead, a number of activities were
developed as recommendations. The sum of these recommendations meet
the total of the mission criteria reported in Part I of this volume.

The missions addressed are identified at the beginning of each group

of recommended activities.

Most of the recommendations reported in this section are in sets,

each called an Activity Serles. Each series is conlplete; requiring
several years and many decisions and activities for implementation.
Most activities would affect more than oné of the missions with which
the Fresno City Schools should concexrn itself,

These recommendations were designed to allow each series to be

implemented elther individually or in combination with others; elther
simil taneously or at differing time periods. For optimum effect all
should be implemented,

Behind the narrative for each activity 1s a fold=out diagram.
Opening and referring to the flow chart diagram of activity recom=
mendations will assist the reader in understanding the explanations
about each Activity Seriles.

After the Activity Series are other recommendations which did
not lend themselves to the time sequence serialization of the first
reported recommendations. Following Activity 21, is an index of

recommendations which satisfy each mission criterionm.
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"Perhaps the most valuable result of all

education is the ability to make your-

self do the things you have to do, when

it ought to be done, whether you like

it or not; it is the first lesson that

ought to be learned; and however early

a marfs training begins, it is probably

the last lesson that he learns thoroughly."
-~ Thomas Henry Huxley 1877

ACTIVITIES SERIES 1 DEVELOP EDUCATIONAL OBJECTIVES

Rationale

The need for specific behavioral educational objectives was
documented in section III of Volume B. Objectives define in precise
terms exactly what identified individuals should do. Tasks assigned
the *'school" are literally assigned to an institution as an entity,
rather than to people, even though it is people who must~eventually
perform them. This activity series describes what the district should
do to define its program in "people", rather than, "institutional" terms.
As it is implemented the district will:

Te Identify meaningful activities currently performed that should

be maintained.
2. Identify irrelevant activities that should be discarded.

3. Identify deficiencies that need to be corrected.

Activity 1.1 Review Project Design examples and concepts regarding
School Year establishment of educational objectives system
1969-70 A pattern for the establishment of educational.objectives

was presented in section III of Volume B. The proposed
pattern is not arbitrary, nor is it the only possible

pattern to use. The definition of levels of objectives
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Activity 1.2

Spring 1970

Activity 1.3

as discussed, however, is particularly appropriate to the

recormended configuration of management accountability.

It is recommended that the superintendent's cabinet approve
or modify the pattern as proposed, and then approve or
modify the implementation plan as it is described in the

remainder of Activity 1.0.

Secure Board of Education commitment to pattern of

educational objectives

The Fresno City Board of Education has operationally
approved and encouraged the creation of behavioral
objectives within its many programs. It is recommended,
therefore, that the Board of Education give its formal
approval to the establishment of such a system. Such

action will concentrate effort in this direction.

A commitment to the development of a comprehensive battery
of objectives within the district is directly correlated
with functions within the area of in-service education
(Activity 8.7). If all levels of the district are to be
encompassed, it is necessary that a significant mumber

of individuals in key positions be well-aquainted with the

procedures and criteria for developing behavioral objectives.

Operation Renewal has trained a cadre of administrators

and teachers to prepare behavioral objectives.

Collect available educational objectives
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Fall 1970

Activity 1.4

Spring 1969

It is to the credit of the district that the process

of censtructing educational objectives has been initiated
and is already underway., Individual teachers, some
administrators, and some department heads have already
begun to construct and to secure approval of behavioral
objectives pertinent to their own particular areas.

A comprehensive compilation of existing behavioral
objectives should contimue to take place at the district
level. Copies of every teaching objective should be
maintained at the office of the division head. This
activity is the responsibility of all teaching
personnel but should be monitored through the Division

of Instruction.

Initiate development of new objectives for current

ongoing programs

As in-service education increases, each level of the
school district's operation should begin to develop
comprehensive objectives according to the adopted format.
It is anticipated that within the year a basic bank of
objectives will have been established to provide the
basis for developing evaluation instruments, and
initiating development of individual student program
objectives. It should be pointed out that, in its
beginning stages, a demand for precise well~organized
objectives, written in the characteristic behavioral

form, would be unrealistic. Those districts which
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Activity 1.5
1969-70 .

Activity 1.6
School Year
1970
Continuing

have attempted to produce comprehensive behavioral object-
ives have found that demands or expectation for objectives
in the "pure" form discourage the process to a significant
degree. The developing of objectives must be considered a
continuing process of creation, review and revision. Only
after an operating period of several years can objectives be
considered sufficiently solid and comprehensive to provide a

valid base for evaluation.

Require objectives from any proposed new program

It is presently the policy of Federal and State programs to
require objectives to be stated in behavioral terms; conse-
quently, a Federal or State funded program currently
operating is either now based upon or being adapted to an
evaluative process based upon behavioral objectives. It

is recommended that Beard policy require that objectives be
clearly stated and means for evaluation be included as

new programs (whether Federal or State Funded, or locally

sponsored) are established.

Establish an ongoiggﬁdistrict bank of instructional and

managerial objectives

At a centrally located place a complete bank of district
objectives, from the Board level down to school levels
should be created. This bank should include all currently
accepted instruction and managerial objectives at the Board

of Education and superintendent levels, but should not
necessarily include the instructional and management

II-8

T e

ol

N e B

[

‘
I

...}

TR

L i

I RO

. -
SRPNER PN R T (VU (O SV ST R P 1 =

oW e gy



. .

N

S/

g e J AN f; -
3

T LN

N gy 9y TIF W S eerae s e Y

R o S Y R

TR

i goreorsor O B w8

fovie sape gy om IR, a2 T

Som, o

PR

e P NE - A O e

LTI

7

ey, ISR SR B Ry e e

N R

e
N -

-

t

Activity 1.7

Spring 1971

Activity 1.8

Continuous

Activity 1.9

objectives of the schools nor classroom instructional
objectives, It is anticipated that the objective

bank will be kept in conjunction with the proposed
policy and value banks described in Volume B, and
will be collectively employed as a base for managerial

and instructional operation within the district.

Establish and maintain bank of district objectives

As the comprehensive data bank involving behavioral
objectives for the district at all levels is composed,

and initial district testing takes place, the determination
of district-wide minimum standards of performance becomes

a practical possibility. It is recommended that, by the
Spring of 1971, a representative committee of educators
(Activity 9.2) be created to establish a structure for

defining a system of minimum standards of performance.

:These'minimum standards shall constitute go/no-go

standards at all appropriate levels of the educational

programs,

Continue rqucle

Activities 1.8 and 1.10 involve the process of recycle in
which a continuous process of re-evaluation and modifica=-
tion is employed. In the former case the constant
evaluation of existing minimum standards or £0/no=go

specifications is required.

Examine objectives in terms of relevance
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Spring 1971

Activity 1.10
Fall 1972

Contimuing

Activity 1.12

Activity 1.13

Activity 1.1k

At the same time that the process of determining minimum
standards takes place, a comprehensive examination of exist-
ing objectives in terms of relevance should also take place.
This process must be coordinated with Activities L.8, 4.9,

5.4 and 5.7, which involve the definitions of role functions
of the schools with provisions for reaction through represent-

ative advisory curricular and program committees.

Initiate program changes

On the combined evaluations of minimum standards, district
objectives, the relevance of district objectives, and the
continuing evaluation process as provided in Activity 9.0

a basis for modification of current school program will exist.

Modifications may take place as described in Activities 1.12,

1013 and 1.1’40

Continual updating of present relevant programs

(Self-explanatory)

Addition of needed programs to curriculum

(Self-explanatory)

Deletion of unnecessary programs

(Self-explanatory)

II-10

W‘VJ

+ e

-l

L Seass

i‘?::‘:';:i

P LR B e
L e e s el TR S e T S RS P BT TS e

e |

H
# szon

oo b

R .
e SR g P SR e R s AR

o

—

SRR g

— 3 =0 27

P

AU A it ok ¥



e

R
ey

T Ty TR B S s G B g v g e 0 AR s ket et ol s S TOU S Al 0 T b et S o

. .\ N . P o A B gE SN ST ” 3] s ot P STGA TR P - s traets, Pmad’ teonr iy PR =" SR gy L
o migtg e TROM B P G B e b o et P S ket & AR 2B B YT e, .aﬁ A+ AIEARINS 9 10, 6B T B TR e o et 6 RN e il ¥ TR Sy Fit, Do Sl 8 PTG e s 3 A B o G A oo h e S e TR .

S3IAILI3r80 TVNOILYINA3
d013A3C

| S3143S ALIALLOV

k]
SOOI e
40 NOILETH
1% ,m
OO STOND
[~ UVATE LmmmRi £0 NY§OoHd
DNIIvGED TWNII FLVIIIND
€i°1 et
HNODRINO TI0Iom FONVATTR FIIEE FORWHOIFR MOKIKIN SVEO0ES M IXRIOTIA UITHL QL IREKIDNG
A Ol SHYHOOU 1 SRIANTINGD 40 SUME X ORINKTINGO 40 STUVONVIS MIX JOTEISIA aESOIONd INV YO ¥ SYW QXY ITTRHGN IIXOND _
QITMK 40 ROLLIETY SSATIOArE0 INDHVYZ ONINDRAIA] YOI STALLOArE0 FIONVIX SEALLOEME0 FUINRY SEALIOZLA0 TYNOIIVOOTE IIg00V
2L ot 61 gt I st 2% 1
LLITISIFMOISSN JOTWISTY SHYIOMH DRI0DNO SEALLOZME0 DRIMIOND
pr— WOORANCO ¥ ST WMYS SIAYIOAHO 40 XNVE QRLWGIN DNIODNO Y TEAFT JOTWISHI SHL IV HSIEVISI aNv 1XEand Yad SAATLOrd0 SIJIME qNY SYLBIVIX
STHL d0 IOXVIMINDS THL MR J0 LRSKOTEA SLVILING WIS I01r08d REIAZE
ot e [ B
SIALIOEPE0 TYNOTLYINIS
S TEVIIVAY LDETIO -
€t SIATING0
TYNAIIVOOUS JOTRASI
01
‘2
kS
*

L
™
g
-

SL-vL6L VL-EL6L €L-TL6L cL-uel iL-0L6)

N P N T et oc n v
D T T I B i RER I T L s T v W by 5 e R T av we.



-

. f“'?-‘?a‘fzrtm ot g2 E

A T b f?[.g PR T

.

fot b

——

L Ewmat

"Team teaching deflates pomposity, exposes
nonsense and illuminates the dark corners
of the classroon.,”
-~ Dr, James Garvey
ACTIVITY SERIES 2 ADOPT STAFFING PROCEDURES TO MEET
INDIVIDUAL SCHOOL NEEDS
Rationale
Personnel shall be assigned to positions in such a way that the
students attending school shall receive the maximum benefit of the

personnel available to the district.

At the present time personnel assignments are made independently
for certificated and non-certificated staff. Certificated personnel
are assigned to schools on the basis of a pupil~teacher ratio, with the
specific pupil contact time determined by minutes at the elementary level
and by periods at the secondary level. Classified personnel are
assigned to schools according to the number of teachers in that school,
with the exact number assigned slightly modified when the enrollment
of the school exceeds a fixed number. Such an assignment policy, based
on numbers of pupils only, appears to be a fair and equitable system.

However, such a plan fails to take into account several considerations.

| One consideration is the specific program selected by an individual
school. Modification of programs and changes in instructional methodology
require modification in personnel assignment. An effective teaching
operation ipcludés activities performed by both certificated and non-
certificated staff. Such modifications already occur at Ahwahnee Junior
High,where modular scheduling presently utilizes cooperative action of
both certificated and non-certificated personnel and the usual 6 period
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per day teacher is not relevant. Therefore, at this school the present policy

is not being used. Grouping of students for specific programs at the

. SR e

elementary level, (for example, Project Read), also would benefit from the

. B

% combined operation of various personnel with varying degree of student contact.

The district has demonstrated its willingness to implement innovative
programs and such innovation should be encouraged. The staffing procedures

proposed in this document provide the mechanism whereby the district can pro-

vide appropriate staff for such programs without departing frowm normal

e

+ : operating procedures.

A second consideration that raises questions about fixed pupil-
teacher-time ratios is the fact that services needed in a school are not
always directly proportional to the size of the school. There are certain

¥ services that are needed regardless of the school size, even though some

modification can be made by making an assignment in which one person pro-
vides services for more than one small school. Such assignments cause

changes in established staffing ratios.

A third consideration that affects established fixed staffing
ratios is the socio-economic condition of the majority of the student
body. At the present time staffing patterns are modified as various
compensatory education programs are implemented and the étaffing of such

programs varies as the resources for providing these program changes.

Personnel assignment by staffing unit describes a method

by which the district can staff the schools within the identified budget

restrictions for any year and yet meet the specific educational needs that
are unique to individual echools. This proposal places the responsibility

I1-1h




'5 for determining how staff resources shall be used at the individual g
;E school level where the program is to be implemented and accourntability ;
§ is focused.
g The implementation of the procedures proposed in Activity Series 2
 % will result in the following: }
;i 1. Each school will determine, within the resources provided “é
f% by the district, the number and type of positions needed f
% to best implement the adopted program of that school.
.é 2. Each school will have the responsibility for determining :
? exactly how personnel shall be used to implement an adopted 3
*g program, :
% 3. Each shool will be given some flexibility in staffing so %
% that varying types oif methodology may be used in implementing N
; it program. %
E li.  The mechanism will be created whereby varying instructional %
g metnods may be compared for effectiveness. é
;, 5. More accurate cost/benefit analysis of specific educational E
%- activities at the various levels of instruction will be possible. é
.; 6. More interstaff contact which encourages the sharing of %
% effective methods and means will result. %
%% Activity 2.1 Accept staffing unit concept ;
}E Fall 1969 The district at either the board or administrative é
'é‘ level makes the decision to modify the present method {
3% of staffing schools. E
_; II-15 @
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Activity 2.2 Determine pilot program only E

Fall 1969 The decision to modify staffing methods shall be implemented !

first on a pilot school basis. Before making any selection [~ E

of pilot schools, Activities 2.3 and 2./ should be completed é

with the resulting information disseminated throughout é

the district. h i

Activity 2,3 Iranslate present school staffing pattern into ;

196970 "steffing units" '

The school staffs throughout the district should be {ﬂ

translated into "staffing units", This has been done . §

by Project Design with the following results: E? :

. :
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NAME OF SCHCCL

* Indicates Compensatory designation

Addams
Aynesworth
Baird
Birney
Bullard Elem.
Burroughs
Calwa
Carver
Centennial
Columbia
Dailey
Del Mar
Easterby
Emerson .
Ericson
Ewing
Figarden
Franklin
Fremont
Heaton
Gibson
Holland
Homan
Jackson
Jefferson
Kirk
Kratt
Lafayette
Lane
Lincoln
Lowell
Malloch
Manchester
Mayfair
Muir
Norseman
Powers
Pyle
Robinson
Roeding
Rowell
Scandinavian
Tielman
Themas
Turner
Viking
Vinland
Webster
Wilson
Winchell
Wishon
Wolters

NO. STAFFING UNITS

16.56
1/4..84
18.34
22,78
17.37
33.00
31.69
25432
28449
21,50
21,56
15,28
26498
10.03
15,28
30.56

5.10
37.08
20.28
20.28
20,28
39443
21.28
18.09
28.87
29.61
14428
18,28
3945
40.05
18.54
11.28
18.03
21,28
24428
22,28
16.28
22,62
31.81
21.28
28,62
20.28
18,00
38429
19.22
29,18
25456
2453
3936
36.83
14428
37.36

JAVA
302
560
603
542
822
798
528
822
503
591

761
209
417
822
110
652
438
580
613
1016
590
493
614
542
428
517
1031
721
405
281
467
588
610
608
460
676
854
579
706
553
379
1056
517

735
596
1096
928
403
1057

NO. OF PUPILS

PUPILS/STAFFING UNIT

(data 1968-69 schocl year)

25.,00%
20434%
30453
26447
31.19
24491
25,18%
20,85+
2B.8
23.38%
2741
26483
28,20
20484
2729
26.89
21..56%
17.58%
21.59
28.59
306<2
25476
27,72
27.2,
2] ,26%
18.30%
29,27
28,28
26413%
18,00%
21 .84%
24691
25.90
27463
2512
27428
28425
29,87
26.84
27.20
24 +66%
27426
21,06% -
26.90
26,90
28440
28,75
R/ ¢ 29%
2784
25.,19%
28.22
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NAME OF SCHOCL NO. STAFFING UNITS NO, PUPILS PUPILS/STAFFING UNIT
Addams Jr. High 11.64 189 16.23%
Ahwahnee 34497 818 2339
Cooper 41.19 9217 22.50
Fort Miller 464l 1080 23.25
Hamilton 4286 1074 25.05
Irwin 43455 569 13.06%
Kings Canyon 45.09 1086 24,08
Sequoia 51.65 1176 22, 76%
Sierra 55,19 1339 2626
Tenaya 41.98 1036 24,67
Tioga 48,75 1193 24417
Wawona 33.72 768 22.77
Yosemite 55,02 1270 23.08
Bullaerd High 73.50 1448 19.70
Edison High 79.55 1034 12.99%
Fresno High 116.76 2453 21.00
Hoover High . 88.86 1873 21.07
Mclane High 125,16 2715 21.69
“"Roosevelt High 126.60 2388 18,86

Initially it is recommended that the following student/staffing unit

ratios be adopted for use in pilot schools,

General
Elementary 2752
Junior High 23,75
Senior High

20.86

Compensatory Education

The adoption of these ratios will allow the staffing units to be

implemented with no major changes in the cost of staffing schools.

Each school should have a principal and one secretary independently of

staffing units assigned.

Material of a similar nature developed by the Newport-Mesa Unified

School District is ineluded in the Appendix,

[T P
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The following table translates the present staff of Fresno City

Schools into staffing units based upon present positions and the

average salaries of personnel presently in those positions,

Type Position

Cost in Staffing Units

Teachers

Sr. High Vice-Principal
Sr. High Dean
Psychologist

Jr., High Dean

Sr. High Counselor
Jr. High Counselor
Psychometrist

Elem, Head Teachers
Nurse

Secretary - Clerk

Classroom aide (40 hour/week)

1,00
1,68
1,56
1.52
1.52
1.42
1.36
1.30
1.23

.94
.56

.25

II-19

Cost in $

9,780.59
16,452,00
15, 326.00
14,946.00
14,892,00
13,943.00
13,308.00
12,753.00
12,110,00

9,267,060

5,520,00

2,464,400
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Activity 2.1

Fall 1970

Activity 2.5
Start Fall,
1970 Continuing
through imple-
mentation of
first year

pilot program

Activity 2.6
Spring-Summer
1971

Identify staff variations possible under present budget

allocation using "staffing units"

Determine what variations in staff would be available to

the selected pilot schools on the basis of existing staffing
unit assignment. This step involves reviewing Fresno
staffing data and doing extensive research into what is

being done in other districts where different programs are
in effect, i.e., Newport-Mesa, Fountain Valley. District
personnel, teachers and school administrators should partici=-
pate and prepare a report of their investigation of possible

variations for distribution by Spring 1970.

Examine present ratio differences in schools due to grade

level, SES, etc.

At the same time that staffing variations are being discussed
for possible implementation, the district should also examine
the variations in our present assignments when they are
converted to staffing units (refer to Activity 2.3). Any
observed differences in present staff availability in a school
should be justified or procedures should be initiated to achieve
a more equitable staff allowance. This study should be
completed by Fall, 1973.

Select pilot schools for initial development of staffing

unit implementation

Select the pilot schools to be involved in implementing the

pilot program in staffing units. The selection should be
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Activity 2.7
School Year

1971-72

Activity 2.8
School Year
1972-73

made upon the basis of the individual school staff's
understanding of staffing-unit concepts and its
demonstrated willingnesa to try this activity.

(See Activity 8.12)

Train selected personnel to fully utilize staffing unit

concept in developing pilot school program

During this school year the staffs of schools

selected for pilot implementation of the staffing unit
concept should participate in an in-depth preparation program
for the following year when this concept is to be implemented.
This will involve training as developed in Activity 8.1kL.

By Spring 1972 the selected staffs should prepare individual
school programs for specific students (Activity 7.20) and
make specific recommendations to the personnel office in
regard to staffing needs for the following year to implement
the designed programe. The development of the total school
program plan should be done in cooperation with parents

P

(Activity 7.14) whose children will be affected by the
proposed modiﬁcations. When the total plan is completed
and approved (Activity 7.21) the staff should clearly state
the expected outcome of the program to aid in the first
year evaluation (Activities 7.28, 7.29 and 2.9).

DY
itz

Implement first year of pilot program
Implement the pilot program of staffing, i. e., teach

school.
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Activity 2.9
Spring 1973

Activity 2.10
School Year

1973-74

Activity 2.1

Fall 1973

T
.-
T N
=y Bhn

Evaluate pilot program and propose modifications

Evaluation of the first year of the pilot program is
really an ongoing activity that has been concurrent
with the implementation (Activity 2.8). In the spring
the evaluation should be completed and the results
disseminated to other schools and to parents of children
in the pilot. The experiences of the first pilot year
plus results of the ongoing study of staffing unit varia-
tion (Activity 2.5) should be incorporated for planning
the second year pilot. The same student/parent staff
planning relationships that occurred in Soring, 1972 are
repeated in designing the program for the second year of
the pilot. It is desirable to increase the number of
schools involved in the pilot study at this time. This
would involve the preparation and training of additional

personnel.

Implement second year of pilot program

Implement the pilot program for the second year.

Propose changes in staffing unit ratios based upon

identified specific school needs
Utilize the information gained in the staffing unit

variation study (Activity 2.5) plus the information from
the first year pilot (Activity 2.9).to make recommendations
for changing the numbers of staffing units assigned to

schools with identified unique needs. Insofar as changing
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Activity 2.12

Spring 1973

Activity 2.13

Spring 1973

the ratio as a cost item there will have to be some

in-depth budget priority determination (Activity 9.16).

Any proposed changes in the assignment of staffing units to

a school should be such as to enhance the school's opportunity
to perform its unique functions (Activity L.8), and any
expected improvements should be included prior to selection

of pilot schools where ratio changes are to be implemented.

Evaluate second pilot year and propose modifications

Evaluate the second year of the pilot program. Prepare
third year of the program. In light of the two years!'
experience, the third year of the pilot may be expected

to involve some in-depth differentiated staffing. Positions

such as a coordinating teacher for several grades, greater

utilization of guidance trained personnel, and non-certificated

aldes are anticipated. Designing the specific student
programs for the third year of the pilot should continue

as a student/parent/teacher activity. Specific note should
be taken of the nature of parent involvement in program
planning. The effectiveness of the advisory committee
(Activity 5.8) should also be considered and specific

recommendations made for increasing its effectiveness.

Select schools for piloting ratio changes

Select schools for piloting the implementation of varisd
ratio of staffing units assigned to schools. The schools

selected could well be those that have had two years'

experience utilizing staffing unit concepts. At this
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Activity 2.1L
School Year

1973-7k

Activity 2.15 -
School Year
1973-7h

point the staffs of the schools to be selected should

have considerable experience in identifying exactly

what it is they expect students to achieve (Activities 1.6
and 7.18), and the approximate cost of gaining these
achievements (Activity 7.27), using the cost/benefit
ratios of the past and present operations. Specific

proposals can be made for improving this ratio.

Implement third pilot year

Implement third year of pilot program in utilizing staffing
unit concept. Special effort should be made to gather
data during the year for final pubiished evaluation of the
program (Activity 2.16). Of particular interest will be
information relating to schools that are currently ia the
first year of the pilot, for from thenaen much information
can be gained as to effective methods for district adoption

of the pilot.

Implement first pilot year with ratio changes

Implement the pilot program of varying the number of'Ftaff-
ing units assigned a school. During this year special
attention should be given by staff members to describing
exactly what they are doing in their redesigned positions
(Activity 3.10). Realistic job descriptions related to

the varying responsibilities of personnel in differentiated
staffing can be included in the final evaluation. Another

significant activity this year is close cooperation with the
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Activity 2.16
Spring 1974

Activity 2.17
Spring 1974

local school advisory committee and principal in
identifying resources that aid the program
(Activities 7.5 and 7.22).

Publish results and recommendations from all staffing
unit pilot programs

Prepare a final evaluation of all pilot programs related

to the use of staffing units. This evaluation should include

specific information in regard to the roles developed by
district personnel (Activity 3.17), unique educational
objectives achieved because of the use of this concept
(Activity 1.6), the effect of involving parents in
planning (Activity 5.11), and the inter-relationships
developed between the principal and staff in program

development (Activities 7.8 and 7.9). The results of

this evaluation should be used in making specific recommenda-

tions to the district in regard to the total implementation
of staffing units. The recormendations should be quite
specific as to the rate at which the program should be
phased in district-wide and the personnel training

required for effective district-wlde adoption.

Adopt formally the staffing unit concept for all schools
The district administration recommnends to the Board of

Education major changes in the method of staffing séhools
as proposed district policy. The recommendations should

include a resumé of the plans to be followed in the process
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Activity 2.18

Spring 1974

Activity 2.19

Fall 1974

Activity 2.20
Fall 197k
continuing to

completion.

Activity 2.21
Fall 197k

of district-wide implementation amd the rationale
for making changes in the present adopted staffing

policies,

Modify administrative procedural policies on persomnel

assiggment

The district administration makes the necessary changes in
administrative procedures to implement the district-wide

use of staffing units.

Continue staffing units in schools where established

Continue the use of staffing unit concepts in schocl and
pupil program design in those schools where it has been
established. These schools could well serve as a major
reference for the district-wide training necessary for

eventual complete implementation,

Phase-in staffing unit application as trained personnel

become available

Determine exactly what schools and in what order staffing
unit concepts are to be implemented. If trained perscnnel
are available the program could start at once. As

trained personnel are available implement staffing units

in schools.

Train district personnel for utilization of staffing unit

concepts in designing school programs

Establish a district-wide, in-service education program

(Activities 8.7 and 8.23) to train personnel to effectively
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Activity 2.22

1980

use the staffing unit method of determining school
personnel needs. This training should be given to identified
gchool staffs, including the principal, for effective

program planning and subsequent program implementation.

Implement program district-wide

It is anticipated that an effective training program
coupled with implementation as personnel become
available would allow complete implementation of

the staffing unit concept by the year 1980.
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NEWPORT-MESA UNIFIED SCHOOL DISTRICT

BUDGET FORMULAS FOR ALLOCATING CERTAIN PERSONNEL,

SUPPLIES AND EQUIPMENT

Staffing

1.  Every school will have 1 principal and 1 secretary.
2.  Each school will be allocated staff units in the following ratios:

(@) Kindergarten = 1 staff unit per 30 pupils

(b) Elementary (1-6) = 1 staff unit per 24.5 pupils

(c) Intermediate (7-8) = 1 staff unit per 21 pupils

(d)  High School (9-12) - 1 staff unit per 19 pupils

As used in the above formula, a staff unit is defined as o personnel
item, either certificated or classified clerical, with a certificated
unit having a value of 1.0 and classified, 0.5.

The total staff units in a school includes all regular and special
teachers, assistant and vice principals, counselors, librarians,
learning analysts, nurses, secretaries, clerks, accompanists,
teacher aides and rurses aides.

Special class teachers, e.g., physically handicapped class teachers,
etc., are budgeted for separately in accordance with State require-
ments and are not included as a staff unit in formula application.
They are:

(e) Educable Mentally Retarded - 1 certificated staff unit per 15 pupils

(f)  Educationally Handicapped
Grades 1-8 = 1 certificated staff unit per 11 pupils
Grades 9-12 = 1 certificated staff unit per 12 pupils

() Hard of Hearing (1-12) -1 certificated staff unit per 8 pupils

(h) Trainable Mentally Retarded (1-12) = 1 certificated staff unit
per 12 pupils

(i)  Adaptive Physical Education = 1 certificated staff unit for each
5 classes of 20 pupils (or prorated portion thereof)

(i) Reading lnstructors = Minimum of 1 teacher qualified under
Miller=Unruh Reading Program to each K =54 school
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Budget Formulas for Aiiocating Certain
Personne!, Supplies and Equipment ( continued)

Instructional Supplies and Materials

Instructional supplies and materials (budget categeries 290 and 490) of the
following types will be allotted to the schools by the budget formulas as
indicated:

Warehouse supplies, art supplies, music supplies, physical education
supplies, curriculum aids, general and special instructional supplies,
graduation expenses, programs, diplomas, periodicals, -magazines, office
supplies, travel, and workbooks (other than those that are supplied as a
part of a regular textbook)

Elementary (K=6) Schools

$7.50 per pupil enrolled plus an additional $7.50 for pupils enrolled in new
schools, plus an additional $7.50 per pupil for pupils in excess of the number
enrolled as of May 17, 1968 of which 15 cents per pupil enrolled will be
allocated for health supplies, $2.00 per staff unit will be allocated for
mileage, $10.00 per staff unit will be allocated for professional meetings
and professional growth activities, and $500.00 per school for principal's
office supplies

Intermediate (7-8) Schools

$12.50 per pupil enrolled plus an additional $12.50 for pupils enrolled in
new schools, plus an additional $12.50 per pupil for pupils in excess of the
number enrolled as of May 17, 1968 of which 15 cents per pupil enrolled
will be allocated for health supplies, $2.00 per staff unit will be allocated
for mileage, $10.00 per staff unit will be allocated for professional meetings
and professional growth activities, and $1,000.00 per school for principal’s
office supplies

High Schools (9-12)

$22.00 per pupil enrolled plus an additional $22.00 for pupils enrolled in
new schools, plus an additional $22.00 per pupil for pupils in excess of the
number enrolled as of May 17, 1968 of which 15 cents per pupil enrolled
will be allocated for health supplies, $2.00 per staff unit will be allocated
for mileage, $10.00 per staff unit will be allocated for professional meetings
and professional growth activities, and $2,000.00 per school for principal's
office supplies

'.fhe above allotments are made to the schools for regular pupils only. The basic
Instructional supply and material allotment for special education students will
be made to the Special Education Coordinator's Operating Unit.
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Budget Formulas for Allocating Certain
Personnel, Supplies and Equipment ( continued)

The above formulas do not provide for travel and professional growth activities
for the principals which are budgeted in the Assistant Superintendent, Operations
Division, Operating Unit on a non-formula basis.

Towel Service

Funds for towel service will be allocated to the Operations Operating Unit on
the basis of $3.00 per pupil enrolled in Grades 7-12,

Student Instructional Study Trips

Funds to provide transportation of pupils for instructional study trips and athletics
will be budgeted intc one line item in the Operating Unit of the Assistant Super=
intendent, Operations Division, on the basis of $2.00 per pupil enrolled.

Emergency Fund

$10,000 to be allocated to budget category 290, Instructional Expenses, as a
line item in the Operating Unit of the Assistant Superintendent, Operations
Division, for special or emergency purposes as needed

Instructional Equipment

All existing Newport-Mesa Unified District schools, as well as new schools

and classrooms to be constructed, are expected to be provided with basic minimum
instructional equipment. In order to provide a gradual and continual upgruding
of instructional equipment; to provide schools the opportunity to take advantage
of technological developments in instructional equipment; to acquire furniture
and equipment necessary to carry on specific instructional programs; to provide
equipment designed to meet the unique needs of the particular pupil clientele

of any given school; provision for instructional equipment is authorized within

the limitations of the following formulas:

Elementary (K-6) $chools = $500.00 plus $2.00 times the number
of pupils enrolled in excess of 250

Intermediate (7-8) Schools - $500.00 plus $3.00 times the
number of pupils enrolled in excess of 200

High Schools (9-12) - $500.00 plus $5.00 times the number of
pupils enrolled in excess of 167

Library Books (Replacement and Maintenance)

Funds for library books, other than major accessions to libraries, will be
allocated by the following formulas:
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Budget Formulas for Allocating Certain
Personnel, Supplies and Equipment ( continued)

K.

Elementary (K-6) Schools - $600.00 plus $3.00 per pupil for those
enrolled in excess of 100, this amount to be budgeted into one line
item in the Instructional Materials Operating Unit

Intermediate (7-8) Schools = $600.00 plus $4.00 per pupil for those
enrolled in excess of 100

High Schools (9-12) - $600.00 plus $6.00 per pupil for those
enrolled in excess of 100

Library Supplies

Funds for library supplies will be allocated to the Instructional Materials Oper=
ating Unit for the use of all schools on the basis of 25 cents per pupil enrolled
in all schools of the district.

Other Books

Funds for supplemental texts and other reference books will be allocated to the
schools on the basis of the following fermulas:

Elementary (K-8) Schools = $1.00 per pupil

High Schools (9-12) = $1.50 per pupil

Textbooks
Funds for textbooks will be allocated by the following formulas:
Elementary (K-6) Schools = 50 cents per pupil, this amount to

be budgeted in one line item in the Instructional Materials
Operating Unit

Intermediate (7-8) Schools = $1.00 per pupil, this amount to
be budgeted in one line item in the Instructional Materials
Operating Unit

High Schools (9=12) - $6.00 per pupill

Textbook Repairs

Funds for textbook repairs will be allocated to the Instructional Materials Oper~
ating Unit for all schools on the basis of the following formulas:
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Budget Formulas for Allocating Certain
Personnel, Supplies and Equipment (continued)

Elementary (K-8) ~ 20 cents per pupil

High School (9-12) - 40 cents per pupil

L. Custodial Supplies

Funds for custodial supplies will be allocated to the Operations Unit on the basis
of $2.00 per pupil enrolled in all schools of the district

M. Grounds Supplies

Grounds supplies will be allocated to the Operations Unit on the basis of $3.00
per pupil enrolled in all schools of the district.

Anproved by Board of Education
January 2, 1968

I1-32

T L e e e ¢ e ke Bt e N A b s

Sacwtesy . 2 Pp— Z
% o T —c N e e Lo o4 e L o N

-1

S

il



s.m:q:j
[%

"‘Jc:‘j
£

A.

2.

BUDGET FORMULA REVISIONS

In reconciling operating unit budget requests to Budget Guide amounts, Dr. Loats,
in his memorandum of March 22, 1968, made the following Budget Formula revisions:

Staffing

Each school will be allocated staff units in the following ratios:

(b) Elemeniary (1-6) - 1 staff unit per 24.75 pupils

Instructional Supplies and Materials

D.

1.

Elementary (K~6) Schools

$7.00 per pupil enrolled plus an additional $7.00 for pupils enrolled

in new schools, plus an additicnal $7.00 per pupil for pupils in excess
of the number enrolled as of May 17, 1968 of which 15 cents per pupil
enrolled will be allocated for health supplies, $2.00 per staff unit

will be allocated for mileage, $10.00 per staff unit will be allocated
for professional meetings and professional growth activities and $500.00
per school for principal's office supplies.

Intermediate (7-8) Schools

$12.00 per pupil enrolled plus an additional $12.00 for pupils enrolled
in new schools, plus an additional $12.00 per pupil for pupils in excess
of the number enrolled as of May 17, 1968 of which 15 cents per pupil
enrolled will be allocated for health supplies, $2.00 per staff unit will
be allocated for mileage, $10.00 per staff unit will be allocated for
professional meetings and professional growth activities and $1,000 per
school for principal's office supplies.

High Schools (9-12)

$21.50 per pupil enrolled plus an additional $21.50 for pupils enrolled
in new schools, plus an additional $21.50 per pupil for pupils in excess
of the number enralled as of May 17, 1968 of which 15 cents per pupil
enrolled will be allocated for health supplies, $2.00 per staff unit will
be allocated for mileage, $10.00 per staff unit will be allocated for
professional meetings and professional growth activities and $2,000.00
per school for principal's office supplies.

Student Instructional Study Trips

Funds to provide transportation of pupils for instructional study trips and athletics
will be budgeted into one line item in the Operating Unit of the Assistant Super-

intendent, Operations Division, on the basis of $1.75 per pupil enrolled.
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Budget Formula Revisions (continued)

E. Emergency Fund

$5,000.00 to be allocated to budget category 290, Instructional Expenses, as
a line item in the Operating Unit of the Assistant Superintendent, Operations
Division, for special or emergency purposes as needed.

F. Instructional Equipment

1. Elementary (K-6) Schools - $250.00 plus $1.00 times the number of pupils
enrolled in excess of 250

2. Intermediate (7-8) Schools - $300.00 plus $2.00 times the number of
pupils enrolled in excess of 200

e

3. High Schools (9-12) - $333.00 plus $4.00 times the number of pupils

enrolled in excess of 167

e T

g H. Library Supplies

| Funds for library supplies will be allocated to the Instructional Materials
* Operating Unit for the use of all schools on the basis of 20 cents per pupil
enrolled in all schools of the district.

b
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BUDGET FORMULA REVISIONS

Len it became possible to reinstate certain items that had previously been cut from
the budget, Dr. Locts in his memorandum of June 20, 1968, made the following
reinstatements in Budget Formulas which have been incorporated in this Operating

Budget:

B. Instructional Supplies and Materials

1. $7.50 per pupil enrolled plus an additional $7.50 for pupils enrolled in
new schools, plus an additional $7.50 per pupil for pupils in excess of
the number enrolled as of May 17, 1968 of which 15 cents per pupil
enrolled will be allocated for health supplies, $2.00 per staff unit will
be allocated for mileage, $10.00 per staff unit will be allocated for
professional meetings and professionc i growth activities and $500
per school for principal's office supplies.

2. Intermediate (7-8) Schools

$12.50 per pupi! enrolled plus an additional $12.50 for pupils znrolled
in new schools, plus an additional $12.50 per pupil for pupils in excess
of the number enrolled as of May 17, 1968, of which 15 cents per pupil
enrolled will be allocated for health supplies, $2.00 per staff unit will
be allocated for mileage, $10.00 per staff unit will be allocated for
professional meetings and professional growth activities and $1,000

per school for principals office supplies.

3. High Schools (9-12)

$22.00 per pupil enrolled plus an additional $22.00 for pupils enrolled
in new schools, plus an additional $22.00 per pupil for pupils in excess
of the number enrolled as of May 17, 1968 of which 15 cents per pupil
enrolled will be allocated for health supplies, $2.00 per staff unit will
be allocated for mileage, $10.00 per staff unit will be allocated for
professional meetings and professional growth activities and $2,000 per
school for principal's office supplies.

o

Student Instructional Study Trips

Funds to provide transportation of pupils for instructional study trips and
athletics will be budgeted into one line item in the Opersting Unit of the
Associate Superintendent, Operations Division, on the basis of $2.00 per

pupil enrolled.
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Budget Formula Revisions (continued) Pl
F. Insrructional Equipment . A
| F
1. Elementary (K-6) Schools - $500 plus $1.00 times the number of pupils L
enrolled in excess of 250
2. Intermediate (7-8) Schools = $500 plus $2.00 times the number of
pupils enrolled in excess of 200.
3. High Schools (9-12)
P
$500 plus $4.00 times the number of pupils erirolled in excess of 167
H. Library Supplies

Funds for library supplies will be allocated to the Instructional Materials
Operating Unit for the use of all schools on the basis of 25 cents per
pupil enrolled in all schools of the district.
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"So little done —
So much to do",
esesesCecil Rhodes 1902
ACTIVITY SERIES 3 FPUBLISH ACCURATE JOB DESCRIPTICI! OF =ACH

POSITION IN THE DISTRICT

Rationale

Throughout the Needs Assessment documents, a consistent theme existed
regarding the inaccuracy and inadequacy of existing statements defining
roles. The Brainstorm process produced 35 separate items which related
to this particular problem. The concern exists regarding jobs from the
highest to the lowest level in both classified and certificated positions,
The situation at times appears to stem from a lack of understanding between
the holder of a particular position and his superior, and sometimes from
the ambiguity of a position itself., The situation could be remedied through
a process in which precise agreement upon job descriptions is developed for
each existing position with the district. Job descriptions may then
provide a basis for a more realistic evaluation in terms of functions
to be accomplished, It is'recognized that in many cases defined and
published job descriptions already exist with the district already exist.
The recommended process which would include all district positions enumerates
the steps through which the initial job description and compilation process
may take place, provides a system for continual reassessment and updating
of job descriptions as created, and provides specifically for modifications
designed to allow an orderly entrance into the system of management aécount—
ability. It must be recognized that the mere publication of a job description

does not insure compliance nor that the job description is relative and
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to the task to be performed. However, it is felt that the process of

creating job descriptions on a cooperative basis, periodically reassessed,

may serve to eliminate the pressing concern that exists within the district

at the present time,

Activity 3.1

Fall 1969

Activity 3.2

Fall 1969

Activity 3.3

Fall 1969

Activity 3.4
Fall 1969

Identify present position

The activities involved in the accomplishment of 3.1
include those Activities 3,2 through 3.7. The process
basically involves the mutual agreement upon tasks
assigned by the hol<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>