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Thiz report contains an extensive description of ihe efforts made by the South
Mami Junior High School (Dade County, Fla) to accommodate an influx of
dizadvantaged chidren. The school nstituted an inservice teacher workshop on the
problems of desegration and developed an experimental curricilum for a celected
group of 50 Negro and white disadvantaged seventh-graders.Each student was given
a series of diagnostc tests and then received instruction according to his ability. The
students were alco divided into four =mall groups for a program to improve their
language arts skills. Unwersity student ades were used to provide more individual
instruction. Pretesting and posttesting indicated growth in al instructional areas,
especially in writing and mathematics; all *hese gains were subztantally greater than
ther gains in previous years. The students also demonstrated improved attitudes
toward school and self by better attendance and more classroom and extracurricular
participation. Recommendations for continued efforts are made. (EF)
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ABSTRACT
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PURPOSE
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-Previous to the Civil Rights Act of 1964, South Miami Junior Bigh
School drew its student body from an extremely high sociocconomic
population. Pupil transportation changes within Dade County designed
to comply with the law eauscd a large contingent of Negro children to
be within the South Miami Junior High School zonc.

A comparison of sixth-grade achicvement scores in mathcmaties
and language arts was made on all the incoming South Miami soventhe
grade students. From this study, it was found that most of the Negro
students were a full quartilc bclow the other studentse However,

there werce some Negro students who were well within the school norms,

and there were muny white students with low achievement scores. In
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the past, the mmber of students from deprived backgrounds at South
Miani Junior High was so small that certain adjustments wefe made for
the low achievers, but this was left to individual teacherse.

To expect the large influx of students with limited experiences
and educational background to succeed in a curriculum which for sev-
eral years had been geered to an extremely high achieving group seemed
unreasonable. The problem was further complicated by the fact that
the teachers were unaccustomed to end untrained to work with students
from another culture.

A grent proposal was written that was designed to prepare the
faculty for full desegregation; to help teachers develop a suitable
curriculum for educationally disadvantaged children; andy alsoy allow
other teachers from junior high schools similarly affected by the do=
segregation plan to observe the experimental program.

C. PROCEDURE

Twenty~five members of the faculty participated in an In-service
Workshop which began three weeks before school opened and contimed
throughout the school year. It helped the faculty arrive at neces-
sary understandings of the problems of desegregation. Three areas
were studied in the preschool workshop: psychological principles of
culturally deprived students; social foundations; development of cur-
ricular objectives for an experimental curriculum for culturally de—
prived students.

During the school year, an experimental curriculum wes developed
for a selected group of £ifty Negro and white culturally deprived

seventhegrade students. Data from standardized tests of academic po-

tential and achievement; ‘- nonprojective personality inventories;
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informal reading inventories and screening for vision and audition }A, f‘\
’ ]

were used to determine the more evident areas of wealness. 4 curric-
uwlum consisting of a three-hour block of language arts, social stud-
ies, and science; one hour of home economics for girls and shop for
boys; an hour of mathematics and an hour of physical education was
presented to each student according to his ability. The f£ifty stud-
ents were divided into four small groups for instruction in the lang-
uage arts areaes of reading, listening, speechy library, writing, and
discussion. Art and music were correlated throughout the lenzuage
arts block. University student aides were utilized to provide even
more individualized instruction.

RESULTS AND COIICLUSIOHNS

Data from the tests given at the begimning and end of the study
indicated growths by the experimental group in all instructional
arcas. The greatest sain was in wmriting and mathematics. As shown
by the results in individual reading inventory, all but four students
mede gains in reading, one student as much as 2.5 years. Ten gained
2.0 years; ten - 1.5 years; fifteen - 1 year; seven - 4 year. Eighty
percent rade gains substantislly greater than their average ycarly
gains in previous years. Speech improvement was noted in many areas.
A more relaxed speaking tone and more careful enunciation were ob-
served as well as an improvement in use of verb tenscs end inflec-
tional endings. The students generated & new interest in school
which was shown by good attendancey enthusiastic participation in the
classroom and extracurricular activities; and improved attitude

toward self.

The following conclusions are considered to be the most




important from all areas studied:

1.

2.

3

4.

6.
7.

9.

Group counseling of students with s..ailaer problems should be pro=
vided.

A lman relations courcil should be organized to promote better
relations between the races.

The instructional progrem must be more individualized and group
work must be with very small groups. Extensive use of teacher=
aldes should be encouraged.

There is a great shortage of materials for culturally deprived
students. Curriculum writers are needed.

Although ths experimental group showed improvements they are still
substandard and need a contimued program with language emphLasis,
probably for the three - year junior high school period.

Parents should be involved in school activities. /

The use of funds received from government grants should be more
readily accessible to the receiving school.

In~gervice education for teachers on disadvantaged child is es=

/
sential,

An integrated school should have an integrated faculty. J

v




PREFACE

The following report is a synopsis of a
whole year'!s activity. To catch the full ime
pact of the influences on the staffy pupils,
and community is an overwhelming, if not im=
possible, task. The success of the program
can only be attributed to the effort of the
individuals involved. So it is also with this
report. Each chapter is a separate contribu=-
tion by a coomittee of the staff.

We wish to extend our thanks to the United
States government for making it possible for us

to pursue this study.

Christine Young, Principal
Harry O. Hall, Coordinator
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CHAPTER 1

PROBLEM

Previous to the Civil Rights Act of 1964, South Miami Junior High

P

School drew its student body from an extremely high socioeconomic pop-
ulation. Pupil transportation changes within Dade County designed to

comply with the law caused a large contingent of Negro children to be %
within the South Miami Junior High School zone.

A comparison of sixth-grade achievement scores in mathematics and

language arts was made on all the incoming South Miami seventhegrade ;
students. From this study, it was found that most of the Negro students
(:) were a full quartile below the other studentsy howevery there were some
Negro students who were well within the school norms, and there were many
white students with low achievement scores. In the past, the number of
students from deprived backgrounds at South Miami Junior High was so
small that certain adjustments were made for the low achievers but this
was left to individual teachers.
To expect the large influx of students with limited experiences

and educational background to succeed in a curriculum which for several

years has been geared to an extremely high achieving group seemed une~
reasonable. The problem was Zurther complicated by the fact that the
teachers were unaccustomed to and untrained to work with students from

another culture.

A grant proposal was written that was designed to prepare the
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2.
3 faculty for full desegregation; to help teachers dcvelop a suitable cur-
riculum for educationally disadvantaged childrenj and also allow other

teachers from junior high schools similarly affected by thc descgregation

plan to observe the cxperimental program.
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CHAPTER II

ORGANIZATION AND PROCEDURE

A. Porsonncl Involved

1.

2.

Faculty and Staff Scleetion

The foculty of South Mismi Junior High School discusscd the
proposcl for the projecet and voluntcered to participoic in a
ycor-long workshop. 4l teachers who werce to be involved with
the speeial group were cspceially cncouraged to participates
howevery others were cncouraged becausc the problcamy although
confined to o small group in 1965-66, would bcecame a sciool-wide
problem by 1966-67 when full descgregation would be in forcce

The orizinal workshop group cousisted of the principel,
three ossistont principals, onc intcrm prineipsl, thrcc counscle
orsy four basic cducation tcachers, two scicnec teachersy thrce
mathematics teachcrsy two industrial arts teachers, onc reading
tcachery, onc languege arts tecachcry, onc home cconomics tcachexr,
onc librariany two physical cducation teachers, and onec sccrctary
tcacher=aide. (Sco Appendix A for listing.)

During the ycar thrce members of the original workshiop group
left the school for various reasons. One ncw teocher joined the
study at nidyearx.

Identification of pupil participants

Students sclected for the special program were those
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cntering scventh ;rade who had scvere cultural and cducotional
weeknessesy and who were especially poor in language arts skillse

Through the study of the cumulative rccords all possible
participants were listed. Vhen the available infommation had
been compiled, the fifty studcents who appcered to be most in
nced of special help were selccted for participation in the ex-
perimental curriculum projecte The sclected group was sixty
percent Nezro and forty percent white children. Charts on backe
ground information for the sclccted students are attached.

An carly visit vas madc to feedcr schools to assist in a pro=-
gram of articulation and thorough study of the cumlative records
was made during thc sumer preceding the start of the curriculum
project. Standardized test scores werc analyzed; family backe-
ground of studcnts was studied; casc studics were made; and cle-
mentary school gredes werce coasidercd. In additizmy neighborhood
visits werc made and pupil homes werc evaluated. Studies were
also made of parcntal occupation. Eﬂ:ese data wcre later reported

and studied by the workshop participants.

JAruiToxt provided by ERIC
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GRADE RETENTION OF PARTICIPANTS IN ELEMENTARY SCHOOL

FRZQUENCY

Never retained

Retained once

Retainred twice

Retained three
times

| -
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!i-Ll
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5 10 15
(Nunkter of students)

20

25 30

Numbex:
of Lt
Students

GRADE IN WHICH PARTICIPANTS WERE RETAINED

P e

2 3 L 5
(Grade of retention)

6 7

Adninistra-
tive Promo-
tions




OCCUPATICHS GF PARTYTS A"D CUAADIASS OF PARTICIPAITS

| Occupati
—Cremar - 77
1 Sales | _ .
T 7 i i i i
2 Service |
/)
3 Fichery j
L 7 LT,
§ Skilled ; i
é A
7 Semi-skilled s | l
8 LT T i A
il 1
Unemployed |
viother =
H_ousewife
Not listed
: 1
WP classificotions 1 2 3 I > mbze;'ofapezs:; n1213hL5e )
White [ j
Jegro 77/

EDUCATIOMAL BACKGROUWD OF PARZNTS AND GUAZDIAYS OF PARTICIPAITS
(tiezro and Vhite Combined)

No formal educa- |
tion Hother

Poovesd /98

Eleuentary educa-
t|m  hother

Fetne ////MM///W/W///J//////////W/I//M .

116.0
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HOME OWNERSHIP OF PARENTS OF PARTICIPANTS

/ - \‘\
/ ™
/ \
/i Parents dc not own \
\
home \!
| )
Parents own TL.47% /
\ /
\ ;
\ home /
\ /

\\\\ 28.53% //////

\____//’

NUMBER OF CHILDREN PER FAMILY UNIT

13
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lotr
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8 .

7]3:09% |

6|1 1512

8.16% 7

i 18,36% l

3 22,1h% l
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gﬁ??gie:fin (Percent of Families)

family
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B. ZPorsomnel Training

1.

Leadership Troining for Administrators

Two administrators, (Christine Young, the principal, and
Tercse Beattie, assistant principal), attended a session of the
National Tra:i.n:I.ng laboratory at Bethel, Maine, from July 25 to
bLugust 6y 1965, Pifty school adminigtrators participated in the

two-vicek training program.
As stated in the brochure:

"A training laboratory is a twentieth ceatury response
to complex human problems. It is the product of collabore=
tion between educators and behavioral scientists. The sum~
mer laboratories bring to administrators a vivid experience
in personal growth and unique resourccs for plamning ine
service staff training. Thoy emable participants...

o Yo work with distinguished behavioral scientists
e 10 became acquainted with recent research findings
. Yo acquire interpcrsonzl, group, and organizational
skills
———— 00 gain insights into sclf
e to redesign in-servicc staff training
to achieve greater faculty involvement in educational

planning
to build nore cffective administration teamwork."

During the first weeck, the group was organized into five
T groups with ten participants and two trainers. The T group
is formed for individual lecarning purposes. Subject matter
for study is created and analyzed by the mcmbers and not ine

terpreted ox "ied" by a teacher. Iearning is a group task;
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the trainer docs not deny the mcmbers the expericnce of creating
and maintainin; the group. This is often a difficult and
anxicty-producing expericace.

The group process wes cnalyzed and discussed as the activi-
tics prozressed. Subgroups were formed to mcet occasionzlly for
evaluation of the progress of the T group or to consider the more
individual problems.

Phe sccond weck®s activity was planned to give opportunity
for practical application of the group processes lcarned during
the first week. The group was organized into two school dis-
tricts. Pach was to plan an in=service training progrem for the
tcachers of their district. M.ny problcms developed but each
person was given some opportunity to pursuc the auswer to a "back
homec™ problen.

One of the participants studicd thc necd for parental ine-
volvement in a prozram for disadvantaged youth. Research was re-
viewed and consultants interviewed to determine the expericnces
encountered by others who hod been faced with the problem. In
all cases cited the degree of parent involvement was éirectly
related to the learning of the students. The best example cited
was the Higher Horizons prosram in New York,

SUMMARY

The laboratory provided thc atmospherc for self-analysis of
methods and objcetives; it provided opportunity for frank ape-
praisal of personal characterisiics which have a grcat effect on
human rclations.

Great cuphasis was placed uvpon tcamwork for the improvement

of education. The necessity of total commitment of any group to

L e e o al e




tasks at hand was stressed. Participents in the leboratory were

o chellonged to develop sreat sensitivity to others' reactions to
them.
NTL!S basic purpose is to help its participants gain the
skills of working effectivcly with ot.crs.
2. Preschool Vorkshop

STRUCTULRX:

|
|
|
i
)
i
]
1
|
|
The structure of the worksiop was organized around four 1
major areas: (1) Psychological Principles, (2) Sociological |
Toundations, (3) Curriculum Development and Activitics, and 1
(4) Toeal Conditions end Programs. Twenty-five members of the
faculty participated in the three~week workshop which was held i
daily on the University of Miami campus under the direction of i
O Dr. Harry O. Hall. The library facilities of thc university were 1
available to the members of the workshop and audio~visual materi- |
als ani equipment (£ilm projectors, filmstrip end slide projector,
overhead projectory, record player, and tape recorder) were acces—
sible for use in the main conference room. Small group discus-
sions werc held in convenient arcas directly connected to the

main conference room.

ATTENDANCE

Attendance for the threce~week period was excellent in that,
of the twenty-five members, only three missed one day cach and a
fourth member missed one-~half day. (Some of the participants

traveled as much as tEirty-five miles daily to ettend.)

PSYCHOLOGICAL PRINCIPLES

O The major portion of the workshop was spent studying the

psycholozical principles for teaching disadvantaged students.
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This part of the study, under thc dircetion of Dr. B. J. Paschal,
o covered two wecks daily in the forenoon. Because the objectives

and activities of this port of the workshop carried over intos and

to a grcat degrce affected the other arcas of the workshop program,

the major topics presented and discusscd are noted below:

A. Authors: The convenience of the university library
facilitics made possible extensivey related rcadings by
the members of the workshop. As the program progrcsscd,
discussions were irjected with referrals or quotcs from
a variety of authorsy among which were Ricssmany Bloom,

Silberman, liouly, Goodman, Carl Rogersy Kephard, Bruncr,

Conant, and Piaget. Bibliographies were developed for
future referencce. 1
O B. "Handouts": Because of the limited time availablc and |
to facilitate later rcading and discussion, a number of
mimcographed handouts were distributed to the group.
Several of these vital and related topics arc listed
belows
1. Speeches from the American Personnel and Guidance
Agsociation Conventions

a. "The Negro Students! Cultural Hilieu"

b. "Counseling the Culturally Differcnt Adolescent”
c. '"Motivating the Adolescent in a Poor Neijhbore
hood"
2. The Higher Horizons Project

3. Paragraphs from Bruner and Niemeyer

O 4. A peper discussing a math projeet for disadvantaged

by Drs. Paschal and Folsom

]M e T e R AR T iAo o e s e < 5 % e e e e e
A FuiText provided by Eric
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5. A peper by 0.K. Moore: "Threc-Ycer-Ol?s Loarn to Read"

6. Baxter and Ash on "... adjusted and maladjusted tcache
ers" and their effects on pupils
7. Intellectual Development by Dr. Paschal
8. Principles of Motivation
9. Principles Concerning Incentives
10. The Act of Learning
C. Verbal Influence: A discussion in this area pointed out
the comparison between "indirect®™ tcachcrs (made grecater
use of student comments...longer, more extended questions)

and "direct" teachers (more discipline problems...invited

resistance...lower achievement).
D. The Self-Concept: An extended precsentation on how the
sclf~concept is devclopedy how it is maintained, how it
is changed, and how it relatcs to achicvement and the 1
fact that therc is a psychological need for achicvement.
E, HNeeds: Major points in this unit centered arourd the fact

that behavior is causedy and it is goal orientatcd or pur-

P A T S

posefuls that therc arc physiological nceds (prdmary,
biologicaly and organically induced) and psychological
necds (secondary, lcarned, and social); that there are ade=
ditional needs of the disadvantaged such as (1) the need
for a chancey (2) +the need for hopey, (3) the need for

a positive self-concept aal (4) the need for spccial

teachersy special materisls, and special methods and

techniques.

F. Essential Aspects of Learning: This topic development

presented the essential aspects of learning in the




G.

H.

I.

A.

B.
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following order: want something, notice somcthingy get
somethingy anxicty, and tcnsion. Lotivation and Frustration
were discussed under this topic and included the cyclic pro-
cess of motivesy motivation, and behaviory plus detailed
attention to the Basic Concepts of Motivation.

Mental Retardation: A general study of the Educabley the
Trainabley and the Custodial as well as a discussion of IQ
and mental age and the opportunity (by age) to devclop ine
telligence.

The Concept of Intelligencet Background and concepts dise
cussed with particular attcntion to such items as (1) Doe
velopmental, (2) Stability, (3) Ages (4) Loss of Devele
opmenty and (5) Extreme Environments.

The Slow Learner: Particular attention to what a slow
lcarner isy what to expeet of him, and the relationship be=

tween self-concept and achicvement.

SOCIAL FOUNDATIONS

The second major area of the structure of the workshop was
"Social Foundations" under the direction of Mr. Harold Mciiullan,
(Dade Junior College). Presentations, discussionsy and group meet-
ings in this area were held for the first two wecks of the workshop
in the aftermoon. The major topics,y prcsentations, and activitics of

this arca are briefly listed below:

Keynote Address: An extended lecture and discussion period
on "The Negro Today =- Backgroundy Frustrationss Vhat Ve Can
Do" by Dr. Charles Smithy Florida A & M University.
Organization and Social Goals of Education: A major presens

tation by Mr. McMullan giving a general coverage and review




C.

D.

E.

k.

G.

of sociological foundations and class sropingse

Films: A presentation of films applicable to the WOTkee
shopy coch followed by discussions ("Portrait of the
Inner City" end "Portrait of thc Imner School").
Intervicw Panel: Tue panel consisted of four Negro stue
dents, two boys and two girls, who were recent graduates
of the Dade County Public School System. One of the met-
bers had previously attecnded an integrated school before
returning to a Dade County school. Thcy each spoke of
their ideas and impressions toward integration and Probe
able intcrests, attitudes, and problcms of students new
to South Miami Junior High Schoole Their prescntations
were followed=up by gencral questioning by mecmbers of

the workshop.

Tape Recordings: The participants listened to an exten-
sive lecture by Dr. Frank Ricssman, noted author in the
field of the "Disadvantaged" or "Culturally Deprived.”
Discussion followed this prescntation.

Discussion Groups: The workshop participants divided into
two mejor groups for periodic discussions held during the
afternoon sessions. One group consisted of the faculty
members who would be dircctly connected with the sevenths
grade programj the other group represented grades eight
and ninc. Administrative staff members werc assizned to
each of the groups.

Field Trip: A field trip in and about the ncw aticndance

arca was arranged for the workshop participants so that

they might bettcr Xmow and appreciate the home
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environment status of incoming students of South Miami

Junior High School.

H. Implications: A sumary discussion was held to re-es-
tablish objectives and goals of the program and the
understandings and feelings of the group as they relate
to the general faculty, the specific subject areas, and
the stude. .t body.

CURRICULUM

The third major area of the structure of the workshop was
devoted to Curriculum Study under the direction of Dr. Theona
McQueen. Dr. McQueen directed the morning sessions of the third
week. Participants divided into subject area groups (approxi-
mately six members per group) to work on the development of cuiw
ricular objectives or goals plus discussion of methods and tech=-
niques which would enable them to approach these goals. Partice
ular attention was given to the evaluation of available teaching
materials appropriate for this particular study group. In addie
tiony participants examined catalogues, brochuresy and other
sources in an effort to become familiar with up-dated materials
for eveluation and instruction. Throughout the study, partici-
pants were constantly aware of the fact that one of the major
purposes of the year-laong program was 1o develop & curriculum
which would satisfactorily meet the nceds of South Miami stu-
dents who were "subcultural" and "disadvantaged." At the same
time, the participents were challenged to provide course con-
tent which would enable these students to adequately meet the

demands of the senior high school and society in generale.
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LOCAL CONDITIONS

The afternoon sessions of the third and last week of the
program were dirceted toward a survey of local conditions and
programsl. This area of study was under the direction of Mr.
Martin D, Kavanaugh, Assistant Principal, South Miami Junior
High School. Several presentations given “uring this part of
the workshop had eommon objectives: familiarization with local
program structure; develop an understanding of what is now being
done; and seek insight into what plans could be made for the
next school_ year. The presentations are briefly outlined below:

A. Mr. Gill Johnsony county reading supervisory discussed
general conditions today as related to the reading
protlem, and the "Continuing Education Program," a
county workshop for teachers of schools with multi-
cultural a.nd/ or disadvantaged student population.

B. A panel presentation and discussion: panel members
were a principal of a junior high school having a
millti-cultural student population; an assistant prine
cipal of guidance from a multi-cultural junior-senior
high school; and an assistant principal from an all-
Negro junior high school. The panel members discussed
programs, projectsy, problemsy and projected ideas for
the coming year.

C. A presentation by the principal of a junior high school
with an integrated faculty and all-Negro student body.
Of particular intercst were his evaluation of test

scores in reclation to achievement; the use of a




D.

E.
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language laboratorys and modular scheduled classes.
A presentation of a filmstrip (with record) entitled
"Pocus on the Individual" which pointed out the pos-
sibilities of various scheduling techniques which can
help the school to better serve the student popula~
tion. (A variation of one of these progrems was de=
veloped and initiated at South Miami Junior High
School. )
The final presentation was an analysis of prospective
incoming seventh-grade students. School performance,
teacher recoumendations, test data, and anecdoted rec-
ords were studied and presented to the workshop par-
ticipents by the South Miami Junior High School coun~
selors.

EVALUATION

The
gress in

period.

workshop concluded with a general discussion of pro-
relation to objectives and goals and an evaluation

The summary evaluation indicates that objectives were

met in the following areas:

A.

-

Change in Teacher Attitudes: Evaluation of attitudes
seems to indicate that the workshop participants
recognized a.nd identified with the problems of the
disadvantaged. Participants took an objeetive look
at the values of the middle class (family structure,
etc.) and reinforced their appreciation of the values
of all cultures. There was an abandonment of rcliance

on I Q as the sole measure of potentisl, and a belief
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B.

C.

D.

15
developed that any student could probobly lecrn and
that any subject could be taught in an intellectuaily
honest form at any level.

Growth in Understanding: There was an understanding
of background problems; of popular characteristicsj

of home enviromment; and of the occupationzl outlook
of the culturally deprived. There was a rcinforce-
ment of an understanding of the psychology of all
children specifically in areas of achievements; belong-
ing, and status in vicw of their backgrounds.
Stimulation: Workshop participants were stimulated to
£ind new methods whichk would bring success to their
studentsy to rejuvenate all teaching by finding more
weys to provide concrete experiences which would lcad
to discovery of gencralizationsy to rcad and improve
as professionals; and to help other teachers find this
teaching feasible in their classroams.

Learning: Participants investigated new curriculum
mcterials; reviewed projects done elsewhere (Dade
County, New York, St. Louis, etc.); and extracted i-
deas which appcared applicable and feasible to their
particular program. Aims and objectives were outlined
and activities developed which would implement these

objectives. In self-evaluation of the workshop, the

participants noted the following points as additional

highlights:
1. The professional approach and attitude in cvidence
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‘ 2. The camaraderie which developed as members worked
toward common goals

3. Tue depth of the "free discussion" sessions |
4. The variety of types of exposure received as a i
result of participating in the workshop (consule 1
tantsy direcctors, panel groups, ete. )
5. The small group discussion units 1
6. The facilities available |
7. The very fact that a workshop of this type was i
made available, 1
A statement at the conclusion of the workshop by one 1
of the members summarized the general attitude of the |
participants: "Stop and think where we would bej what |
mistakes we would have made; what time we would have
wasted if we had not had the experiences of this worke
shop."
3¢ In-Service Workshop

Introduction

The “a-Service workshop was designed to help the sclected
teachers develop and evaluate the experimental curriculum. Sug-
gestions for improvement were solicited from visiting consul-
tants, neighboring school gtaff members,and project consultants.
The following is a calendar of the activities undertaken by the
workshop participants.

September 18, 1965

O This time was spent reviewing and analyzing the test scores

of tests administered to the special group under study. Strengths
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and wealkmesses were discussed in reference to the development of
an appropriate methodology and curriculume.

Under the direction of Dr. Harry O. Hall of the University
of Miami, the group discussed and practiced the development of
specific objectives. The point in question was that all our
teaching should be focused on a behavioral objective which could
be identified and specified prior to the actual development of
any curricular content.

September 30, 19655 South Miami Junior High

Dr. Diamond met with the workshop group to discuss the bas—
ic ideas of programmed materials and an outline of the mmber of
meetings in the course. (See Appendix B for schedule. )

October 7y 1965, South Miami Junior High

D Dr. Richaxd Carmer, reading consultant from the University
of Miami, lead the discussion of the group on the results of the
informal reading inventory and how this information should be
used. He reminded the staff that 211 instructional materials
should be kept at the reading lcvel of the students. He
strongly criticized tecaching machines and other mechanical de-
vices. He saw no use for traditional or formal grammar, and
strongly advocated an individualized approach considering the
specific nceds of each pupil.
October 16, 1965, University of Miami

Dr. Diamond gave a panoramic view of transparencies and the

many types of projectors, relating the strengths and the weaknesge

0 ses of theme He showed various types of overlays used for teach~

ing and for testing.

ot Kby
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A tour of the facilities of the University of Miami audio-

visual department was made and then the staff was instructed on
lettering techniques and transparency production.

Poarticipants were asked to read Mager®s book; sketch a rough
draft of a transparency; and stote objectives for the transpar-
cncy.

October 21, 1965, South Miami Junior High

Individunl conferences with Dr. Dicmond and his staff about
the validity of our objcctives were held. Most statcments were
chcnged considerably.

Individual conferences were also held about the transparency
participants would meke.

November 4, 1965, South Miami Junior High

Transparency production continued.

More conferences, more work toward a finished producte.
November 13, 1965, South Miami Junior High

A specicl presentation by the Thermo-Fax Company was made to
introduce the group to all the various uscs of the thermo-fax
machine for the development of teaching aids.

The rest of the time wes used to develop materials to be used
for the classroom. Some members made special tope recordings to
be used by the students. Others read, analyzed, and developed
guide questions on books to bc rcad by the experimental groupe
Novcmber 18, 1965, University of Miami

Under the direction of Dr. Diomond and his staff, cach member
of the workshop processcd cnd mounted one or more transparencicse.

December 2, 19659 University of Miomi

Transparcncy of each person was processed; color was added;
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and overlays were mounted. Finished product was placed on overw

head projector for inspection by staff.

Discussion of programmed learning, writing progromse and
developing objectives followed.

A first draft of a program was assigned.

Rewrote objectives and improved program format with help of
staff and Dr. Diamond.
Jenuary 13, 19664 South Miami Junior High

Completed programy asscmbled ity and field-tested with ex-
perimental group.
Jamary 29, 19664 University of Miami

Presented o showing of transparencies and finished programs.
with comments of experiences with field-testing; amount of time
required by studentsj reaction of students; aud an evaluation of
the usefulness of the finished products.
February 3, 1966, South Miami Junior High

Mrs: Dorothy Arthury a counselor in the Higher Horizons pro-
gram, discussed the nceds of disadvantaged youth and ways to meet
these needs. As a resulty the group formed two conmittees to
draft plans to involve parents and to acquaint the disadvantaged
with the community through field trips. (See Appendix C for full

report. )

.February 19, 1966, South Miami Junior High

A gencral planning session. All that had becn done was re—
viewed with the idea in mind of evaluating what had bcen accom-
plished and what should be done with the remaining time.

Additional time was used to develop materials for the ex—

perimental group. More tapes were precpared; books were

e
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. previewed and summarizedj and nore word lists edited for the read-

ing olasses.
Pebruary 24, 1966, South Miomi Junior High

Dr. Carol Burnett, a consultant from Rollins College, Winter
Parky Florida, spent a day visiting the classes in the curriculum
project. Strengths, weaknessesy suggestions for improvement and
extensive materinl sources were discussed in a general meeting.
(See Appendix D for full report-)
March 104 1966, Southwest Senior High

A workshop session was held at Southwest Senior High School
to acquaint teachers with the vocational offerings of that high
school. All vocational shops were visited under the direction of
the assistant principal for vocational educatione.

o March workshop meetings were cancelled to permit participants

to develop field trips and hold parent conferonces.

dan

April 14, 1966, South Miami Junior High

A tean of six teachers from Richmond Heights Junior High
School visited for an entire school day and then met-with the
members of the workshop to discuss the strengths and weakmesses
of the program. (See Appendix E for full report.)
April 16y 1966, South Miami Junior High

During this session, the members of the workshop worked on
writing of the finol report to be submitted at the end of the

year.

April 28, 1966y South Miomi Junior High

A panel of teachers from Miami-Edison Junior High School viee

ited the classcs of the workshop group of students during the day.

\)4 AT N TRk STV TS T T e

Full Tt Provided by ERIC.
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The panel visited both academic and enriclment areas of this 86Ve

enth-grade group, The panel commented on observed strengths and
wealmesses of our progrom. (See Appendix P for full report.)
Moy 59 19669 South Miami Junior High

A student panel made up of three Negro girls, three white
girls, and one Negro boy, all from South Miami Junior High School,
met with the participants in the workshop. The topics for the
panel were the problems of the ‘student in an integrated schnol,
their likes, and their dislikes.

The panel felt thot the problems were fewer than expeoted,
and that most white children and tecchers were sympathetic and
helpful. One important point made by the Negro students was that
to be treated fairly was most inportant to them, especially in
discipline,

MNey 21y 19669 South Miami Junior High

Dr. Robert Hendricks, consultant from the University of Miami,
spoke to the participants about progress in the ficld of science,
and its importance in today's world. He suggested ways, materie
alsy and methods in science which could be related to the lane
guage arts.

Mr.» Ralph Robinett discussed the langucge problems of .older
caildreny and those in the curriculun project in partioular. Four

nejor arecs were covereds

a. Ianguage and attitudes townrd langunge
b. Iangusge learning
¢. Materials to be mastered

d. Teaching of language
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May 264 1966, South Miami Junior High

For final in-service session, the group in the workshop met
to discuss the comparisons of the pre~ and post-test scores of the
children in the cu;rriculum project. The rcsults were cxccllent.

Additional time was spent working on the final report.

June 13 through 17, 19664 South Miami Junior High

Dr. Carolyn Garwood, guidaonce specialist from the University
of Miami, worked with the participants on group guldance and
group counseling techniquea;.'.t. (See Appendix G.)

Other activities included work on the final report; analysis

‘ of test results; and final program eveluation.
C. Related Activities
1. Guidance

Recognition was given to the fact that guidance activitics
must be a basic consideration and tool in the development of any
curriculum. Counseling end testing formed integral paris of the
program.

Objectives and activities on which onr program was based arc
outlined below.

a. Counseling

Objectives

(1) Evaluate student potential

(2) Assist teachers in understanding the students and their

needs

(3) Provide early individual counseling

(4) Provide opportunities for students and parents to iden-

tify with their new school

Y
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(5) Identify and recommend special placemont of students
(6) Dotermine placoment of students with spcoial needs
Procedures
Activities regularly performed by the suidance depart-
ment werc recognized as being especially important for the
selected group of disadvantaged students. The following are
activities that were performed as a part of the guidance
function:
(1) Group orientation given on new school's rules and rog=
ulations
(2) Provided orientation matorials for basic education
teachers to use in classroom sctting
(3) Involved students in assembly progrem on school spirit
(4) Provided homeroom guidanco progrems on study habits :
(5) Assisted librarians in stocking and featuring related
books and materials
(6) Doveloped extracurricular clubs based on student ine
terests
(7) Discussed end re-eveluated school's Teen-ige Code
(8) Gave carly counseling intoxviows with students end
follow-up interviews as nceded
(9) Gave midyear evaluation of student progress and dis=
cusged individual student achievement with feeder
school personnel
(10) Reviewed standardized tost results with feeder school

personnel

(11) Divided students into subgroups based on test results
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and cctual achievement
(12) Reviewed test results. with school persomnel
(13) Provided educationol and vocational plenning on individ-
uol basis with students and parents
(14) Did psychologicol eveluations of certain students
(15) Audiometric and telebinocular testing and referrals wore
mode to commmity agencies as needed
(16) Used school resources such as free lunch progroms physi=
cal exaninationsy and Parent Teachers Associationts Stu=
dent Welfare Fund
(17) Used school resource persommel such as visiting teachcry
public health nurse, and school psychologist.
b, Testing
@ Objectives
(1) Determine level of pupil achievement
(2) Determine proper class placcment of studenta
(3) Identify areas of students' strengths and wealmesses
(4) Measure individurl growth from the beginning to the end
of the year
The guidance deportment assisted in the administration,
scoring, interpretation, and tobulation of the results of the
stondardized tcsts given to the selected groupe. Tests adnmine-
jstercd to the group were the Inforual Reading Inventorys the
Peabody Picture Vocabulary Teosty the Scquential Testas of Edu-
cational Progressy the School and College Ability Testy the
Metropoliton Achievement Testey and the Self=Concept Teste
g c. Parent Relationship

Objectives

(1) To acquaint parents with the school and its program
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(2) To develop greater parental interest in student's academic

achievement, social adjustment, physical development and

emotional well=being
(3) To acquaint perents with procedures for home and school

cammnication
(4) To provide opportunities for parents and school personnel

to informally discuss and study mutual problems ir guiding

adolescents

Efforts were mede to involve the parents of the children
in the educationally deprived group in school and school~-relos
tod activities. At the beginning of the school year, cvening
parcnt discussion groups were established for the purposc of
femiliarizing the families with the school progrem and to out-
line special activities. It was felt that if the parents were
encouraged to support school activities at home, the child!s
academic progress would be emhnnccd. Group discussions were
organized and £ilns were shown on such topics as discipline
and child growth and development.

During the second senester, faculty ncmbers attempted to
moke individunl home contacts. Parcnts were contacted by te:lo-

phone or perscnally and invited individually into the schoole

Observationa

A great deal of difficulty was experienced in getting parents
to participate in group activities. Parents were haxd to contact
duc to unmusual work schedules and the lack of telephones in the
honese.
Recamendations

(1) Group guidance, particularly involving Negro girls, would

Aruitoxt provided by Eic:

ERIC
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be beneficial.

(2) EBfforts should be contimued to cstablish better home—
school corxmunicatione

(3) A Negro guidance counsclor should be available on the
statf.

(4) .Attempts should be nade to bring before such groups of
culturally deprived students successful Negro lcaders in
all areas of cndeavor. This should scrve to stimulate
vocotionnl and cducational interests and aspirations.

Field Trips.

Before any progran wos decided upony a study of the environ-
nental background of the culturally deprived children in the ex~
perinental group was uncertaken. A large deficit in cxperiences
beyond their own community was found. The children necded to
broaden their horizons and get insight into opportunities availe
able in the larger cormmnity.

To create greater interest in educational, occupationaly and
recreational experiences that would enhance their cultural devels
opnenty snall group field trips wore plammed. Sone were done dur-
ing school hours while others werc on Seturday or after schoél-
Objcctives
a. The student should widen his expericntial background.

b. The student should be cble to cxpand his matural interest by

- arsonal obscrvation of educational, occupationcl, and rccrea-

tional opportunitics in his county.
¢. The student should inwblve his fanily unit in sinilar activi-

ties.




Procedures

a. The staff conpiled a list of possible field trips which were
suggested by the students and working members. Both recreae
tional and educational sites were sclccted.

b. A conittee of staff nembers was appointed to coordinate and
adninister the field trips.

_¢. Staff nenbers volunteered to use their private cars for trans-
portation to facilitate greater interaction between students
ond teachers.

de The first two trips werc taken by all students and steff ine
volved in the project so that students and teachers could be-
cone better acquainted with cach other; thereafter, field trips
were taken on basis of personal interecst.

Meld Trips
City Hall: The first trip taken was to the South Miami City

Hall which was in connection with a stuly unit on city govermment.

Upon arrival, the students were given introductory talks by the.

nayor and city manager, and a tour of the offices of the various.

departnents in the building such as police, zoning, finance, fire,
and go forth. It was hoped that this cxperience would enable stu—
dents to better identify with and appreciate public services in the
corruni ty.

Everglodes National Park: A forest ranger who hed visited the
group at school beforehond met then and conducted the park tour.

Several selfe-guided tours at other stations within the park were.

taken and at one station, the last stop, & picnic lunch was served.

Miond Beach: Mony students had never been to this ~rea which
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is basic to the econony of the county ond state. The groups left
the school in the late afternmoon and drove on Collins Avenue to view
the. hotels, notelsy and bcaches. Two of the groups took a tour of
the Fontoineblecu Hotel, one of the largest on the bec.ch.

Port Everglades: Upon arrivaly a £4iIn was shown about the port

and its functions, followed by a question and answer period. dJob

opportunities that would be available to high school graduates were

pointed out.

International Airport: A supcrvisor conducted the group

i
through the terminaly hangers, the control towery, and custonse
Through this expericncey the students learned the importance of the

educationsl and vocational training afforded then in schoole

Crondon Park Zoos Students were able to see sone of the free
D recreation avnilable to then and their fanilies. Sone commented
that they would 1like to come back with their parents.

Misani Seaquariun: FPron the nm2in tank where the show startedy
the group followed a tour through the Scagquoriun where nany voxie
ties of fish and other aquatic aninals could be seen. This was a
trip to enrich the students' lmowledge of sca life.

Monkey Jungle: The children seened to enjoy this trip nost of
211. They were able to feed, play with, and nake the nonkeys per=
formn. Even after four hoursy it was difficult to get the children
started hone.

University of Mieni: A group of University of Miani students.
who worked as teacher-aides with the projeet took some of the stu-

dents to the umiversity conpus. The Student Union with its Olympic

o gwirming pooly air conditioned study roonss and luxurious furnish-

ings inpressed the students nost of alle

-

RSO
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Conclusions

a. Students could have profited more educationally and culturally
hed the field trips started earlier in the year so that more
and a greater varicty of experiences could heve been arranged.

b. Participants were too lax about being prompt in arriving at the
appointed place for departure.

c. The effcctiveness of this endeavor was seen in the emlarged
life~space of each student.

d. Personal and social relationships between students and faculty
were strengthened through use of private cars for transportae-
tion on each trip.

Recommendations

a. FPField trips should be made an integral part of the project for
next year.

be A committee to plan and coordinate the field trips should be
selected very early after school opons.

c. Trips to be offered and appointments for them should be the

. committec's first concern.

d. Students and faculty should participate in field trip selection.

e. The committee should hold meetings with the staff members reo-
sponsible for each of the trips.

£. Vhen appointments have been made for the place to be visited,
faculty-sponsors should have a preplanning session with the
students assigned them to prepare the students for the trip
and their responsibilitics related to it.

g. A picnic with lunch and gemcs for all faculty and students

should be made a paxrt of the first field trip.
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h. Private cars for transportation should be utilized, if pos-
sible.
i. Staff ncenbers should be responsible to the cormittee for a
written sumary of trips token.
jo PFunds should be provided to pay expenses for the field trips,
| iricluding pay for the sponsor.
After-School Student Actlivities
Staff nenbers were cognizant of the fact that students need
a feeling of belonging to the total school progron and concluded
that extracurricular activities could help nect this nceds Var-
ious activities which involved greater pupil perticipation and
interaction were prouoted.-
Objectives
a. 7To provide a variety of activities ained at pronoting the
feeling of being a part of the total school progran
b. To place the studen_te in close contact with the. rcst of the
student bodys this contact wos to be a relaxed namnery oute
side of the restricted discipline of the classroon
c. To develop a greater interest in the areas of acadenic lean~
ning
d. To develop a closer understanding between faculty end st~
dents
Sane of the activities offered in the after-school progran
weres
8. Interest clubs
b. Athletic intrarmral progran

¢c. Get=Aoquainted porty




de Individunl and small group activities in gane roon

e Student council activitica

f. Clubs in special creas

Procedures

Interest clubs were orgonized for the seventh grade on the
basis of a survey of interests. The survey indicated interest in
these areas: tenmnis, horseback riding, sciencey pooly billiarcs,
photography, and fishing.

These clubs net when it was convenient for the group and
net ot the places wheore the activities were to take place.

a. The after-school athletic progran was princrily an intramural
progran for boyss a2lthough scveral softball genes were sched-
uled with other schools for the girls. The largest group of
participants in the after-school activities was composcd of
the culturally deprived students. These boys took a strogg
interest in the athletic progran and were quite successfuls
The progrcns offered were bosebally football, volleyball,

‘ soccery and trociz and fielde

be A track and field day was held for boys and girls at the end
of the year. There was active and enthusiastic participa=
tion fron all students, especiclly the culturally deprived
group. The interest shcwn by the girls in the softball
ganes was very rewarding.

e. A Get=Acquainted party was sponsored by the Student Council
at the beginning of the school yecr. It was hoped that the

students would becone involved in activities together and

would cone to kmow cach other outside the classroon. Group
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singing ond gones, nusicy dancing, and plng-pong were provid-

ed for the students.

After-cchool activities were provided through the Corrmmity
School progran. In this progran the school plent is used for
o1l namer of activities after the regular school day. 4
special roon and the cafeteria are used for individusl anld
gnnll group ganes. The culturally deprived group node great
use of these activiticse

The Student Council and other school clubs sponsored various.
activities in which all students participated, elther as ac—
tive porticipants or as spectators of the ectivity. Activie
ties such as the Orange and Grecen week involved all students.,
During this weecky all honerocns were divided into two teans.
The roons were deccrated; o dance was held; a football gane
and pep rally involved all the student body. This gave all
students the opportunity to work on a comon project with
the object to win recognition for their tean ond honeroon.
Other activities which the students beceme rmtually involved in
were "sales" hcld after school by various clubs. These
"gales" brought sudents together to work on a coumon project.
Regular school clubs available to all students weres Span-
ish Circle, National Junior Honor Society, Student Council,
Music Club, and Drans Club. In these special area clubs,
all students who meet the requirenents or who have special

interests were eligible to Join.

Results.

It was fclt that the after-school progran was highly succes=

ful in helping the students achieve ¢ feeling of social acceptance.
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The culturally deprived students were thoe largest group of partic-

ipants in the described prozrems. The athletic program ond the
individuel games after school provided opportunities for all
students to associate with each other on an equal basis. This
association greatly helped the culturally deprived student as
it gave him oxpericnces with all students regardless of back-
ground or cconomic levcl.

The athletic activitics produccd tangible results in that
many awards were received by the students in the culturally de-
rrived group. One of these students won the "Outstanding Athe

lete" award in the scventh grade.

The faculty felt that the results of the aftcrnoon activi-
ties were significant in helping assimilate the special group
Q into the total school program. After working with a group of |
culturally deprived students for a ycar, the faculty feclt this
group necded a great deal of social acceptance, and they showed
a need to "belong" or identify with the school. As this need
was met, the classroom achievement was improved, and the stue
dents became more involved in the total school programe. A good
comparison could be made between the boys and the girls in the
culturally deprived group: the boys seemed to make a better

adjustment to the school program than the girls, and it was felt

that some of the good adjustment made by the boys was due to the
extensive after—school activities offercd. The girls! progrem
was not as extensive and for this reason, it was felt that the

girls did not identify with the total school program. Noting

this apparent lack in thc program, a more extensive program will
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be planned for the girls in coming school years.

One of the most positive rcsults obtained by the after—
school activities was the association of student and faculty
membersy especially the culturally deprived students who seemed
most interested in participating. These students obtained much
in the association with faculty members outside the. classroom.

It was felt that an excellent beginning had been made in the
area of helping culturally deprived students achieve a sense of
identification with the total school program. The after-school
activities program should be expanded into areas which all stu=-
dents can participate-ine.

Recommendations

a. A plamed program of athletics which would include the indive
idual sports as well as the seasonal team sports.

b. A program should be plamned which would incorporate the areas
in home economics and aim at correcting the standerds of
dress and behavior for all girls but especially the Negro
girl. This activity should include demonstrations and ex=
perimentation with cooking, dress designing, and hair styl-
ing. Participation should be elective and several activi-
ties should be in progress at the same time.

¢. A program should be provided for boys using the area of ine-
dustrial arts in a similar manner that home economics was
used for the girls.

d. After-school activities should be planned as something spea

ial and encouraged school-wide. Two meetings a month should

be sufficient.
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Teacher-Aides

After the project was under way, it became obvious that the
regular reading classes were t00 large. With such wide range of
instructional levels, it was not possible to give the needed in-
dividualized instruction. To help solve this problems a tubor-
1al program was organized using teacher-aides in Educational
Psychology from the University of Miami. Twenty-nine aides were
scheduled to assist in all subjects which emphasized language
development. The aides were to work with individuals and groups
of not more than five students. The teacher-aides volunteered
over sixty-five hours per week or nearly one thousand hours of
student contact during the Spring semester.

An orientation session was held during which the teacher-
aides were given guidance in the following areas?

8. Understanding of the disadvantaged child
b. Appropriate techniques for motivation
¢. Reading instruction
(1) Symptoms of difficulties
(2) Pointers on teaching word attack and comprehension
skills
d. System for evaluating students

Subsequent monthly scssions were held to further discuss
principles of learning, motivation, and techniques of reading
instruction. The teacher-aides were supervised by the school
reading specialist and the psychologist in the projecte

The Teacher-Aide progrem proved to be one of the most valw

uable featurcs of the projecte All of those involved agree




36
that its benefits were far-reaching. Visiting tcams of teachers

@ end administrators were extremely enthusiastic and high in praise
of this operational procedure. Speccific details concerning ine

volvement of tcacher~aides in the reading program are included

program to include approximately ninety teacher-aides and incor-
porate it in the curriculum plans at all levels for the coming
school year.

Do Arcas of Study

; in Appendix H. Plens are now in process to expand this tutorial
l 1. Introduction

Overview
E The South Miami Junior High School Pilot Curriculum Project
represented an attempt to design & curriculum which would effeo~
O tively meet the most crucial academic and developmental needs of

a selected group of culturally disadvanteged scventh-grade pup=

ils. Data from standardized tests of academic potential and
achievement, non-projective personality inventories, the "expert"

opinion of a variety of specialists were the principal sources of

information used to determine the most cvident areas of weakmess.
Extensive use was made of literature dealing with the characterw
istics of youth from impoverished homes and neighborhoods in
formulating the specific objectives of this project. It was
necessaryy alsos to borrow heavily from the generalizations of
discipline closely related to education, espccially psychology,
sociology, and anthropology.

Mcmbers of the staff procceded on the assumption that a sat-

‘ isfactory curriculum must meet the following minimum conditions:
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Make adequate provisions for developing facility in hendling
the bagic sidlls of commmnication which include reading,
writing, listening, and speaking.
Decrease the general cultural deficit and promote the devel~
opment of positive attitude toward "self."
Raise the general level of aspiration and develop positive
attitudes toward academic lcarnings.
Pacilitate social acceptance by p.ieis.

Be based on sound principles of learning.

General Instructional Objectives

A synthesis of the data gathered from the sources referred

to above led to the formulation of the following objectives for

the projcct:

Qe
b.

Ce

L.

h.

To increase facility in handling the basic tools of commun~
ication

To broaden interests and develop more favorabls attitudes
which will lead to wider reading

To guide perceptual activity so that it will result in for-
mation of meaningful concepts

To provide experiences designed to improve auditory discrim-
ination

To provide experiences designed to develop speech habits
that more nearly conform to standerd English usage

To provide experiences which will yield adult models with
which disadvantaged pupils may identify

To enrich general culturel background

To pramoie the development of positive fcelings of self-

esteem
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1. To nurture the development of positive attitudes toward the
pursuit of personal improvement

Structure of the Program

The fifty pupils chosen for the special study were distrib-
uted throughout the twelve seventh-grade homerooms so that they
would have contact with other boys and girls in the school. The

remainder of the schedule was as follows:

Pericds: 1 2 —3 A 5 6
- sm

T Basic Education Phys. Basic

1:1’ - M BCQ ‘ l uo mtb

A special program was developed in shop and home economics
somewhat different from a traditional program. Basic education
mfotth:eepeﬂodlmdqhuiudthelmgungemsvith
science and social studies for content. The reading, art and
general music teachers worked with the basic education teachers
as a team., The pupils were in physical education with four
other sections. The mathematics teachers cooperated with a
special county program for basic mathematics, but some innov-
ations were added by the South Mismi teachers. In all areas,
some new techniques and new materials were developed especially
suited to the experimental group.

Fifteen hours per week were allocated in a block arrange-
went for the development of language skills. However, two of
these hours were to provide enrichment experience in music and

art. These fifteen hours were subdivided into sixteen thirty-

minute modules and seven fifty-five minute standard class periods.

e e i .
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Although the. schedule was adjusted from time to timey the general

weekly time allocations were as follows?

tailed schedule.)

Basic reading skills 4 1-hre

(See Appendix I for de=

ae periods 4 hrs.
b. Independent reading 3 & hr. periods 1% hrs.
c. Mechanics of writing 4 % nhr. periods 2 hrs.
d. Speech correction and oral
" communication skills 2 % hr. feriods 1 e
e. Small group discussicn 3 4 hr. periods 1% hra..
£. Basic library skills 2 % hr. periods 1 hr.
g Total group presentation 1l 1-hr. period 1 hr.
h. Music enrichment 1 l-hr. period 1l hr.
i. Art enriclment 1  l-hr. period 1 M
jo Iystening sicills 2 % hr. periods _J1 hr.
TOTAL 15 hrse
Ianguage Arts
General objectives for the students in language developments
& To broaden interests and develop favorable attitudes which
will lead to wider reading
b. To raise achievement level by diagnosing learning difficule

Ce

ties of each individual and by providing, according to his

needs, a systematic or a functional approach to improvement

To evaluate the following through informal tests and inven-

tories:
(1) Reading level
(2) Iistening comprehension level

(3) Vision and hearing

ERIC™""""
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(4)
(5)
(6)
(7)
(8)

Visual and auditory perception
Knowledge of phonics

Syntax and promunciation

Test of learning methods

Bandwriting and spelling ability

To guide perceptual activity so that it will result in for-

mation of meaningful concepts

To provide a program based on knowledge and insights regard-

ing the child's personal-social development as well as his

expressed area of intercsts (Interest inventory)

To stress improvements of auditory discrimination, vocabulary,

promunciation, syntax, and written expression through the use

of langucge experience techniques

To evaluate progress periodically and guide accordingly

Specific Ienguage Skills To Be Developed

Qe

b.

Listening Comprehension

(1)
(2)
(3)
(4)
(5)
(6)
(1)

Recognizing main idea
Noting details
Determining sequence
Detecting inference
Drawin_ conclusions
Predicting outcomes

Pollowing directions

Speaking

(1)
(2)
(3)

Awareness and understanding of specch levels

Correct use of standard informal English

Correct pronunciation




(4) Clarity and good sequence in expression of ideas

¢. Reading

(1) Word recognition

(a)
(v)
(c)
(a)
(e)

Use of context clues
Application of phonic skills
Use of structural analysis
Knowledge of language structure

Dictionary skills

(2) Assimilative reading

(a)
(b)
(c)

Identifying main ideas
Remembering details

Recalling sequence

(3) Critical reading

(a)
(v)
(c)
(a)
(e)
(2)
(2)

Evaluating relevancy and adequacy

Using inferences to arrive at conclusions
Evaluating attitudes

Predicting outcomes

Interpreting humor

Interpreting figurative language

Interpreting propaganda techniques

t4) Interpretation of punctuation

(5) Oral reading

(a)
(b)

(6) Ability to remember ideas gained from reading and to

Interpretation of mood

Intonation stress and juncture

use them in a new situation

(7) Vocabulary development throughs
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(2) TIanguage~experience activities
l. Field trips
2. Guest speakers
3. Audio~visual aids
(b) Directed reading activities
(¢) Independent reading activities
(d) Expansion of sight vocabulary
(e) Knowledge of various uses of words
1. Denotation and connation
2. Levels of abstraction
a. Indexing
b. Clasgification
3. Shifts of meaning

4. Definite and indefinite terms

(8) study Skdlls
(a) Stating problem or purpose
(b) Identifying and using various reference materials
(¢) ZILocating information relevant to a specific purw

pose
(d) Evaluating relevancy of information to a question
(e) Organizing information and summarizing
(£) Note taking
(g) Outlining
(n) Following directions
d. Writing
(1) Writing of sentences and paragraphs from dictation

(2) Supervised writing activities to correlate with reading

and discussion of experiences

L,
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(3) Improvement of sentence sense
(4) Arrenging sentences in correct paragraph form
(5) PFree writing to encourage fluevcy
(6) Accuracy in capitalization and punctuation
(7) Improvement of spelling
(8) Improvement of handwriting

(9) Zetter writing

language Arts

Discussion and Vriting

The initial organization of the program had the f£ifty
students divided between two teachersy each of whom was re-
sponsible for the development of his own class curriculum.
Iater, during the first semester, the organization struc-
ture was chanzed to operate on a modular schedule. This
modular schedule continued through the rest of the semester
and to the conclusion of the school year. The teachers were
then responsible for instruction in different arcase.

An evaluation of the program and its progress was made
at the beginning of the second semester. At this timey 2
change of persomnel was made. It was felt that the curric-
ulum desigzn could be more effective if fewer topics were
chosen and studied in more depth. During the second semes-
ter an attempt to do this was made.

On the modular schedule, students werc assigned to
classes on a thirty-minute basis. It was feclt that the

short attention span of the students could be used to an ad-

ventage by this method. Vriting activities were used to




44
correlate and further develop those areas introduced in the
discussion period.

Ear.' in the program, there was strong evidence that help
was needed in correcting substandard oral and written language
patterns of the students. Responses which were made incor-
rectly were immediately corrected by the teacher without spe-
cific comment as to being wronge The student then automat-
ically attempted to rephrase his question or answer coxrectly.
Students reedily adopted this technique and were heard to use
it among themselves. This same practice which was used in
oral work was continued in the writing period. During the
Pirst semester much work was doney in drill form, on sentence
patterns. At first the sentences were short and very simple.
Iater the students were encourazed to add "color" to their
sentences by using the different modifiers. At no timey how-
ever, was this instruction formalized to the point of identify-
ing parts of sentences and/br word usage.

The approach to writing during the second semesier was
changed, somewhaty in its intent. Since the units were
planncd to last for longer lengths of time, the design of re-
search was built in, and the students were encouraged to make
application of this "new found" Jmowledge of sentence struc-
ture and variation of petterns. The units on communication
and the United States were rescarch oriented. Each student
used the library and refercnce materials extensively and de=-

veloped reports of surprising organization and continuity of

materials. Throughout the period of research, there was

N ala el
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continuous reinforcement of proper sentence patterns and stu=
dents were encouraged to use new words and make use of variee
ty in their writing.

Unit Summaries

In the beginning, each teacher concentrated primarily on
activities which would help the students become oriented to
South Miami Junior High. The hope was that these students
would become acquainted with and know the reasons for school
policiesy regulations and customs, and that a sense of idenw
tification with and belonging to would result.

Following the orientation program a unit was developed
which attempted to enhance self-acceptance and acceptance of
others. Briefly outlinedy thc unit was as followss

I. Knowledge of one's self
II. Personality is:
A. A person's total behavior and characteristics
B. Influenced by heredity and environment
III. Common physical, socialy and emotional neceds
IV. Problems arising from ummet needs
V. Mechonisms used in defense of behavior

The behavioral and attitudinal changes expected from the
study of personality were:

(1) Appreciation of others for qualities of character rather
than racey religiony and so forth

(2) Appreciation of, and respect for, individual dignity

(3) Apprecintion of personal value

(4) Respect for the rights of individuality
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The study of one's own personality was then expanded to
include a study of biographics of pcople who characterized
personalities which the students admired.

Hurricane Betsy, which struck Miami early in the school
year, was used to initiate a study of weather and map reading.
Emphasis was given to tracking the paths of hurricanes and
utilizing latitude and longitude coordinates, Each student
organized a notebook using material learned through discussion
and the newspaper.

A major unit of the first semester focussed on the muman
body. Since many of the children were in an integrated school
situation for the first time, it was hoped that the children
would acquire kmnowledge concerning race and skin differences.
This would lead the children to correct appraisal of likenese
ses and differences. Films were used extensively in this
unit, Micro-views of cells, skiny and bones were also used.

The last major topic used during the first semester was
conservation. This unit was a county-wide project sponsored
by the Kiwanis Clubs of Miami. It was felt that the students
would profit in their feelings of oneness with other seventh
graders if they could participate in a grade-wide progrcme
The basic concepts developed in this unit were:

(1) Avility to identify our natural resources

(2) Recognize the importance of natural resources

(3) Knowledge of the basic steps in conservation of
(a) soil

(b) water

B B s AKX Pt WRTV M AVNAE ot T T etk e e e S
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(¢) forests

(@) wildlife

(e) mumans

The culminating activity for this unit was a trip to the
nearby BEverglades National Park.

Several units of shorter duration were used during the
vest of the first semester. At the beginning of the second
semester, the suggestion to plan fewer units which would last
longer was tricde.

The first major unit developed was on man's need for
commmication, and the methods he has devised for transmit~
ting information. It was hoped the pupils would recognize
their inadequacies in communication techniques end be motie
vated to improve their oral and written language.

Students were permitted to choosc & communication method

for investigation. They were encouraged to investigate people
who were importent in the development of the method; the
scientific background; and the modern uses of the method.
Language development was specifically focussed ons
(1) Development of resecarch techniques
(2) Use of library and reference materials
(3) Organization and presentation of materials collected
through individual investigation and research
With the conclusion of this unit, it was felt that the

students wouid enjoy and profit by a unit in the area of lite

erature. The Scholastic Iiterature Unit on Animels was select~

ede Although the reading level of the stories was above the
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general level of the students in the class, neverthelessy it
was felt that by previously recording (on the tape recorder)
the story to be used and having the students follow by reading
from their books, that no loss of interest would be observed.
This unit proved to be one of the most successful, since the
stories developed the general theme of similarities of probe
lems which occur both in the animal world end the human world.
The students identified easily with the main character or
problem situation of the story. ILanguage development was
focussed primarily on discussion and vocabulary extension.
Plot structure of stories was also studied.

During the year there was evidence that the students’
concept of environment was very restricted. Basically, it ine
cluded their home=school community and excluded the broader
concept of environment of states rcgional, and national corme
munities. Therefore, the final unit undertaken attempted to
broaden the concept of environment to include these areas.

The unit focussed on a presentation of the genersl character-
istics of geography, climatey economics, and culturc of the
United States. For purposes of comparisony the presentction
was done on the basis of an arbitrary division of the United
States iato four parts. Throughout the unit similarities and
differcnces were explored. Running concurrently with this

was an individual investigation of a state. Each student
sclected a state; wrote for information; and did intensive
research in the librery. Rescarch tcchniques and orgenization

of information were again employed. Map studies and drills
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were o vital part in cxponding the concept of cuviromment.

Films were used cxtcensively in the unit.

Results

One strength of the discussion sessions appcared to be
the climatec of acceptance crczted by the teachers. The chil-
dren scemed to fcel at home in the schooly and this cnabled
them to verbalizc freely. The quantity of closs participation
and the willingness to verbalize indicated that the objcctivea
hoped for in the area of self-acceptance and acceptonce of
others had been realized to some degree.

One hindrance to progress in curriculum design at the
beginning of the ycar was locir of time to plan and develop
materials. During the second semester long-range planning
was encouraged. This gave more opportunity for collecting
and developing appropriatc motericls and allowed the teacher
timc to intcrmalize hcer own fceeling concerming expectations
of the children and her own fcelings about the cppropriatcness
of the topic. Alsoy fewer unit topics were uscde The con—

sensus of opinion of all personnel involved with the progron

was that the second scmester went better thon the first.

Thia nay not be due entircly to the curriculum plenned but
other factors as well, such os personncl changesy attitude
changesy and so forth.
Observations

One major obstacle which hod to be overcome was the
teachers? conception of what ought to be learned. The idea
that langunge devclopment wes the goal and content was ine

cidental or only a vehicle to be used in language developoent
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was difficult to acccpt. Many persons felt the children had
to learn the content covercd. Tests used at first by the *
tecchers indicated too rmch concern with learning factse As
the year progressed, however, the major focus scemed to
change from facts to langucge development as the primary cone ;
cern. The gradual chaonge in cxpectation and focus improved
the progrom probably as much as any material or method used.

Observation of the pupils indicated progress in language !

development as evidenced by: an improvement in the written
and oral langunge used; the increase in length of written
materials produced by the pupils; improvement in organization
of materials; and the improvement in the power of observation
and logical thought.

The procedure used for langunge development in the wrie- 3

ting and discussion periods scemed to be very successful.

There was evidence of a positive reaction to correction of i
language patterns and an enthusicsn for learning to speak and
write more acceptably.

One of the obvious exclusions of resource naterials was
tclevision. Due to a "maintenance" problemy it was not pos=
gible to construct the nccessary antenna needed to reccive
the programs in the snall classroon.

The idea that content is o vchicle to be used for
language development has nerit as motivation is epurred
through content. It should be noted that certain topics had
nore appeal to these students than others. The unit on cone

servation had less appeal than any other. This may have been

due tc the treatment of the material which allowed too rmch
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enphasis on facts which were too sophisticatede The unit on .
geography of the United Stotes had more appeal thon any othere
This topic cppearcd to hove been developed and taught more at .
the level of learning of these children than other topics used.

Throughout the entirc ycar, the teachers were pamwrh
skillful and insightful in motivating the children to lcarne
Motivation and enthusicsn was espcecially good during the second
senester. This wes probably due to a better focus of method
and moterials at the pupils! level of achievenent.
Recammendations

More time should be allowed for planning an appropriate
curriculun at the beginning of the school year. Actually, an
entire year night have been used for planning before anything
wos beguny keeping in mind the idea of flexibility and change
as the pupils progress.

Pewer topics should be covered and more "in depth" coverw
age of those few arcas uscd. This seens to allow for language
developnent and the learning of facts and generalizations con-
cerning the content. Both pupils and teachers appeared nore
satisgfied.

It would seen unwise to recomnend any particular nethod
or technique of instruction as best; howevery lessons which
went particularly well appeared to have been plammed and
structured in the teacher's nind but appecred to the children
s unstructured situntions.

Because the errors nade by the Negro students were not

the scne as those made by the white students, it was felt that




b.

52
correction of dialectel speech patterns could best be done
by racial grouping.

Pree Reading
Students in small groups attended free reading sessions

three times a week. They were allowed to read or browse on
any topic they wished. Materials were available covering the
entire range of reading levels. Teacher-aides were helpful
in this area and were asked to help the student in the folw
lowing ways:
(1) Discover irterests and help student to select suitable

books at his reading level.
(2) Assist in word attack
(3) Guide in understanding new concepts and new vocabulary
(4) Encourage discussion of reading

Teacher-aides were able to establish a rapport with in-

dividnal students which resulted in a more favorable. attitude

toward independent reading. Written reports of observations
submitted by teacherwaides furnished a valuable guide to the

" veading teacher. The format in free reading was a varied

one. At times students read orally to teacher-aides who as~
sisted them with word recognition and comprehension. At
other times, students read independently from magazines or
books.
Observations

To £ind high~interest, low=level reading materials was
a major problem. Students seemed to prefer shorter bookse.

It was interesting to note that motivation for oral

S
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reading was much greater with the Negro students than with the
white.

Oceasionally, stories were read to the students by the
teacher-aldes. This activity appealed especially to those of
extremely low ability. The technique of reading part of an
interesting story would often encourage students to finish
reading it by themselves. Chief interests were sports, an-
imal, sprirz, teen-age, and stories of contemporaries.
Recommendations

It was felt that the unstructured reading class helped the
students expand their interest in different reading areas.

Newspapers, magazines, comic booksy and other materials were

touched. The class should be continued.

The teacher-aides were invaluable and should be continuedy

howevery, the observations the aides r-corded should bave bean
available to other teachers and uesd more cxtensivelye ]

¢. Idbrary
Introduction

A major part of the librarians contribution consisted of
seleciing and ordering new materials suitable for the cultur-
ally deprived student and working with teachers to suggest
materials from the collection as varicus units were studied |
in classes. i‘

In addition to this, eash &pillity group was assigned to

the librexry for two one=half hour periods per week. Two lib=

rarians con’icted the classes with each teacher vaking the same

students each week for both of their two classes. |
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A corner of the library partially screened from the rest
of the room was used as a classroom. Generally, all materials
needed for the lesson or free reading period were placed here
before each class session.

Objectives

(1) To make the child comfortable and at ease in a library so
that he is aware of its possibilities for visits and usec.

(2) To enlarge student ideas by exposure to the many kinds of
materials and topics available.

(3) To give students a basic working knowledge of simple
library skills

Procedures

The lessons began with a short tour of the school library
for the first two sessions. After that, the library was treat-
ed as a classroom with children working in one group for in-
troduction of new material, then breaking into small groups
for individual instruction with the librarian and the teacher-
aides.- Lessons in library skille were interspersed with free
reading and browsing periods.

A very basic program of progressively more difficult
library skills was taught, begimning with alphabetizing and
proceeding through lessons on the Dewey Decimal system and
encyclopedias of general and specific types.

Materials

Library lessons were dittoed. Souirces were books on

teaching library skills to elementary children. Books, maga~

zinesy and vertical file material at appropriate reading lev-

els were used to eccompany the lessons.

.
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Lessons were worked on, corrected, and completed in the

class time with occasional homework assignments. Papers were
graded and returned with rewards for exceptionally well-done
work. Extra-credit exercises were alweys available for those
who wanted them. These were oral or written work continuing
or amplifying the lesson.

Por those who read at third-grade level or beiow, lessons
were read aloud, simplified and otherwise modified to fit ine-
dividual abilities. Generally, in most lessons, the children
in the two upper ability groups did not require as much in
dividualizing of the work.

Results
.!,L‘he motivation of this group was generally high at the
beginning of the year and contimued for most of the year. All

of the four ability groups mastered the simple skills which

would be expected in a normal program with third-or fourth-
grade-level childreny and the two top groups were able to reach
an acceptable level of skill in library use for seventh grade.
The lower groups could perform simple library tasks such as

using the card catalogue but were not prepared to pursue in-

dividual research which would require extensive use of refer-

ence materials. Their reading level; their abilities in ab-
gtract thinking; their vocebulary; and other factors inhibit |
and prohibit learning of this advancement.

With all groups a reasonable degree of success was ate

tained in the first two objectives. Mosgt felt et ease and

interested in the wide choice of materials offered in a library. |
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All understood routine matters of checking out books, library
usage and rules, and were awere of the range of topics on which
there was informationy but only a few were able to f£find infor-
mation without help, even in such basic tools as the beginning
reference books and the dictionaries. This should not be dis-
couraging since these skills must be taught carefully all
through the junior high school for average students.
Conclusions

The corner of the library which was used as a classroom
proved to be too much of a showcase for the unrestrained social
behavior of this group. Other students using the library, at
the same timey were, somewhat, disturbeds A small room apart
would have given a more comfortable arrangement.

Ideally, librarian instruction shouid be startgd in the
upper elementary school years and contimued into the junior
high school as a part of the English curriculum. Many of the
library lessons were coordinated with current work in the
students' cther classes, but often the students seemed unable
to relate the library instruction to other classes and to
transfer skills.

It was most interesting to have this amount of time (two
half-hour library periods per week for all groups) to concen-
trate upon library skills. With those who read on third-
grade level and up,y progress was very goods however, with the
lower groups, reading difficulties and the physical arranges
ment of the library hampered all concerned., °

Listening

Analysis of previously administered tests to determine




57

the student reading ability, comprehension, word recogniticn,
vocabulary, and general language skills indicated that very
deliberate and pointed instruction was needed in each of
these areas. A major problem was tc provide satisfactory
materials which would meet these needs and yet be supplew
mental to the traditional reading program as described elsew
where in the over-all report of the project.
The objectives were very basic:
(1) To recognize main idea
(2) To note details
(3) To determine sequence
(4) To detect inference
(5) To draw conclusions
(6) To predict outcomes
(7) To follow directions
(8) To build interest
(9) To develop appreciation of books, radio, TV presentations,
poetry
(10) To encourage criticel listening
(11) To 1isten with recall as goal
(12) To 1isten for pleasure, entertaimment, or enjoyment
The general feeling was that "silent reading" would not
directly meet these objectives, and that "oral reading", while
possibly valuable under certain circumstances, still would not
provide the hoped for end results.

Certain graded materials were available in limited numbers.

The class size was approximately ten to fourteen students es
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determined by prearranged groupings, and the length of the
class period was thirty minutes. One activity was rcading a
story while hearing it on tape at the same time. Two "listen-
ing stations' of eight headsets each were purchased and lis-
tening stations were connected to a tape recorder so that a
maximum of sixteen students could wear headsets andy at the
same time, comfortably read a selection from a book or mage-
zine.

The members of the rrorkshop read selected passages for
"trial' tapes and from these, approximately, four teachers
were selected because of voice quality, enunciation, and ex-
pression to record master tapes.

The purpose was to provide a situation in which the siu-
dent could listen to the story while he read it in the book in
front of him. Naturally, a great deal of carc was taken in
making the master tapes with regard to speed and pronunciation.
Due to relatively short class periodsy it was decided that the
best length of time for any one story or tape would be approxi-
mately eight to ten minutes.

In general, the averagze class period orf thirty minutes was
divided into four units:

(1) The opening minutes of the period consisted of the teach-
er's presentation of a general idca of what the students were
about to hear and listen to in the selected reading. Certain
vocabulary words were noted on the board and discussed briefly.

Ag time went on, bulletin boards reflected the ideas or themes

of stories read or being read.
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(2) The students followed the iape recording in their book
or megagzine.

(3) A brief discussion or follow-up of the reading

(4) A comprehension check on what they had "read”. The com-
prehension check consisted of a written quiz of six Yo
twenty questions related to the content of the lesson.
These papers were then scored and a record kept of the
results and of individual student progress.

(5) In the low ability group the format was essentially the
same but the teacher read the quiz aloud to the group.

(6) Whenever possible, the teacher displayed objects in a
story or related it to the students! background. Pol=

low-up activities were also encouraged which included

reading books from related areas, writing poetry, draw-

ing pictures, and encoureging studente to bring related
materials from home.

As this program progressed, variations of the classroom
procedure were tried with satisfactory results. TFor example,
in certain lessons, either the tape recording or the accom=
panying piece of reading materiesl was eliminated.

The class atmosphere was one of extreme attention, ine
terest, and involvement. The students enjoyed the listening
laboratory and were anxious to attend this class again.

It should be noted that while the tape recordings could
have been heard by the students without the need for headsets,
the fact that they did have headsets on and that the room was

quiet, seemed to contribute greatly toward the students! con=

centration.
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Recommendations

(1) The thirty-minute period was probebly too short to accom-
plish the full objectives of the listening class. Either
more periods or a longer class time should be used.

(2) A grester variety of activities should be tried. Most of
the activities were based on stories. A games format was
successful and might prove useful.

(3) Idstening activities should be correlated more with other
school activities.

(4) More activities on appreciative listening should be trZed.

Reading
Each student in the project was given an informal reading

inventory. This was e diagnostic survey which required approxs

imately forty mimites to administer individually. Its purpose
was to analyze in detail the specific reading problems in areas
of word attack, comprehension, and interpretation. All chil=
dren in the project were found to be reading below grade level
with twenty-five percent showing serious disabilities.

On the bagis of these diagnostic tests, students were as-
signed to work with materials which would give skill practice
in their specific difficulties. Classes were divided into two
groups aocording to reading ability. Each group met for a
fifty-minute class, four days a week, with the exception of
eleven severely disaebled readers who received special remedial
instruction.

Objectives
(1) To develop word recognition skills
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(2) To improve assimilative reading
(3) To improve critical reading ability
(4) To develop aldll in interpretation of punctuation
(5) To improve oral reading ability
(6) To expand ability to remember ideas gained from reeding
and to use them in a new situation
(7) To extend vocebulary development
(8) To improve study skills
Materials
(1) The Idterature Sempler, Junior Edition, Iearning Mater-
1als, Inc.
(2) Specific Skill series, Barnell Loft, LZD.
(3) Building Reading Power, Charles E. Merrill Books, Inc.
(4) Pilot Idbrery, Reading for Understanding, Reading Iebor-
atory, Science Research Associates, Inc.
(5) Reading Spectrum, Macmillan Publishing Compeny.
(6) Controlled Beader, Educational Developmental Ieboratories.
Procedure
A sequential program of instruction in reading skills
based on the above objectives was developed by the reading
teacher. These skill lessons in word attack and comprchension
were presented daily to the entire group. These drill activi- ]

ties lasted from ten to twenty minutes depending on the purpose L

of the lesson. The remainder of the period was spent with
small groups of four or five students working in multi-level

materials under the direction of college tcacher-aides. Prog-

ress in these materials was evaluated periodically by the




62
regular teacher and instruction was adjusted accordingly.

Studerts with serious ¢.3abilities who were reading below
third-grade level worked three periods each week with the
special reading teacher. Word attack skills were stressed ard
kinesthetic procedures employed where necessary. To maintain
high interest, phonic games, and eight typewriters were used.
The language experience method was followed with students con~-
structing and typing stories based on pictures, field trips,
and many other stimuli.

A tape from business education class was played to pre-
sent instructions on the use of the typewriter and elementary
finger action drills. This was also valuable as an experi~
ence in listening and following directions. Short sentences
were dictated at first, but by the end of the term, students
were typing simple stories and writing personal letters.

Using the typewriter as a kinesthetic aid to bridge the gap
between temporal and spatial dimensions provided training in
spelline and sentence structure as well as reading. Since a
high level of interest for these low ability students was
maintnined throughout the school year, it was concluded that
the typewriter was an effective learning technique. This was
further substantiated by the fact that the students improved
nearly an average of two=grade levels in reading despite se-
vere visual motor defects.

Results

(1) Improved attention span

(2) significant gains in assimilative reading with main idea
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(3)

(4)
(5)

(6)

{7)

(8)
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and details recognized and retained, but vocabulary and
inference quesitions remained troublesocme.

Improved promunciation in oral reading. Inflectional end-
ings were pronounced more consistently as were medial and
final consonant clusters.

Improved ekill in skimming.

Negro students remained weak in vocabulary. They lacked-
experiential background to understand word meanings.

Vord attack skills improved with some students, but meny
still need attention.

Students showed great interest in the gains thsy had made
and appeared to have (_lefveloped favorable attitudes toward
reading.

Students seemed to feel that programmed materials had been

most beneficial.

Recommendations

(1)
(2)
(3)
(4)

(s)
(6)

(7)

More highly individualized aend prescribed instruction
More effective utilization of diagnostic tests.

Greater emphasis on broadening concept development and
increasing vocabulary.

Directed reading activities based on higher cultural
level literature

Greater emphasis on critical and interpretive reading
Continued corrective reading program throughout junior
high school

Clinical treatment for students with complex disabilities

Speech

Each of the four small groups was sthediled for two half-
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hour periods of speech improvement per week. The objectives
in this area were as follows:

(1) To determine through an analysis of samples the most
consistent divergencics in pronunciation and syntax

(2) To determine which divergencies might have the most neg-
ative effect on future social mobility

(3) To create in the student an awareness of social and
regional differences in dialects

(4) To provide activities which would give practice in ths
more acceptable speech patterns

(5) To foster an attitude which accepts and recognizes the
value of both dialects

(6) To develop a sensitivity to the appropriateness of each
dialect

(7) To approach these objectives without inhibiting verbale
ism or damaging self-concept
Materials used to implement these objectives included:

(1) Audio-visual
(a) Tape recorders
(b) Overhead projectors
(c) Pictures
(d) Record players
(e) Tapes, transparencies, records

(2) Iiterary materials

(a) Anthologies and texts containing stories, poetry,

playsy dialoguesy and soclodramas
(b) Ditto sheets presenting game-like exercises for

5
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auditory discrimination of sounds and syntax
The following texts supplied useful stories, plays,
poetry, and dialoguecs:
Adventures for You, Companion Adventure Series. Harcourt
Brace and “orldy Inc. New York, 1962.

VWorlds of Adventure, The Mestery of Reading, American Book

Company. New York, 1956.
Reading With Purpose, American Book Company. New York, 1961.
American English Seriesy Book 34 D.C. Heath and Company.
Boston, 1953.
Iadoy Robert and Pries, Charles, English Pattern Practices,
University of Michigan Press. Ann Arbor, 1961.
Procedure
During the first sessions, samples of speech were ob-
tained from informal discussions based on stories, pictures,
and personal experiences. For one tape, each student was
given a situation-type cover picture from a Saturday Even-
ing Post and asked to tell, "What has happened, what is
happening now, and what is goinz; to happen?" This was usew-
ful for determining control of verb tense. These tepes
were then analyzed; divergencies classified in areas of
phonology and syntax; and frequency of errors noted.
Teachers participating in the workshop were given ine
struction in making tapescripts of pattern practice drills.
One session vas dsvoted to composing and tepe-recording
drills which could be used to change speech habits. Many

of these taped drills were correlated with pictures and
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charts shomn on the overhead projector. This served to focus
attention, maintain interest, :nd make the lesson more pur-
poseful. Additional activities included:
(1) Oral reading and enacting of plays and sociodramas
(2) Choral reading of poetry
(3) Oral reading for a specific purpose, that isy to avoid
regressionsy to pronounce endings, or for proper intona~-
tion
(4) Practice in telephone manners and conversation
(5) Practice of dialogues related to social studies projects
{6) ™ al reports related to social studies projects
Pape recorders were incorporated in all activities; die~-
lects were contrasted; and awareness of divergent expressions
developed by students.
Results
At the end of the term, students read and retold on tape
the seme stories they had recorded at the beginning of the
course. These were short selections from the Readers Digest
Skill Builders. The following observations were mades
(1) A more relaxed speeking tone and more careful enunciation

(2) Improved use of verb tense and inflectional endings (If

a mistake occurred, it was frequently corrected by the
student later in the recording.)
(3) Improved syntax and use of more complex structures

(4) Expanded vocabulary
(5) Improved intonation

ERIC B

Full Tt Provided by ERIC.
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Since the primacy of spoken language is recognized, it
can be assume. that marked speech improvement was reflected
in the significant gains the experimental group made in read-
ing and writing achievement scores.

Recommendations

Peachers in all subject areas should seek oprortunities
to improve speech kabits. Consistent effort is needed foxr
progress. Drills should be structured on the content of a
lesson so students would feel that they were commmicating,
and that the practice was purposeful. They would learn the
important facts and new vocabulary at the same time. Drills
should be lively and of short duration.

Since the white students do not have the same speech
problems, they should be grouped separately for other kinds
of speech activities.

Mathematics

The sixthegrade arithmetic achievement of the students select~
ed for the experimental group was studied carefully and average
achievement was found well below this grade level. It was decided
to place the group on level one in the Dade County mathematics
curriculum. Two classes meeting the same period were organized
and two teachers worked together to develop daily lessons.

It was later found that a rather natural student grouping
existed in the basic mathematical skills, and the two were re-
grouped accordingly. One group progressed at a more rapid rate;
however, both showed substantial achievement gains.

Objectives

To provide expericnces in mathematics for the culturally
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disadvantaged students in basic concept introduced and developed |
in earlier grades. The material was developed and presented for
the interest level of the junior high school pupil but did not
require high level reading skills.
Specific Instructional Objectives
a. Develop understanding of the structure of the system of none
negative rational numbers (mmbers we use in aritimetic)
be Create a sense of operational consistency betweens
(1) operations on rational mmbers in rational form
(2) operations on rational mumbers in decimal notation
(3) operations on rational mmbers nemed as whole numbers
c. Broaden understandings and increase computational proficiene
cies through applications and identifications of properties
of operations defined on subsets of the non-negative rational
numbers
d. Develop efficient applications of standard algoritlms

e. Provide realistic situations in which understandings of numne

bers and geometry are applied
Materials
Experiencing Mathematics, Bulletin No. TF. Dade County Board
of Pudblic Instruction, 1965.
Supplementary Texts
(1) Keedy, M. L., Jamisony R. E., Johnson, Patricia L.,
10 Modern Mathematicsy Book I. Holt, Rinehart and
Winston, Inc. New York, 1963

(2) Clark, John R., Moser, Harold E., Junge, Charlotte W.,

Growth In Arithmetic. World Book Company. New Yori, 1953,
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(3) Stein, Edwin I., Refresher Workbook in Arithmetic.

Allyn and Bacon, Inc. Atlanta, Georgia, 1961. ‘
(4) Computer Help in Learningz Diasgnosis of Aritimetic Errors.

Dade County Board of Public Instruction, n.d.

Fquipment

(1) Avacus

(2) Overhead proiector and acetates
(3) Measuring rulers and instruments
(4) PFilmstrips

(5) Geometric block set

(6) Place value board

(7) Flash cards

(8) Chalk board and related equipment
ProcecCure

The students were given timed fact tests in additiony sub-
traction, multiplication, and division. Drill in these areas
was continued almost daily throughout the program.

Each student was given a paperback bocky Experiencing
Mathematicsy Dade County Public Schools, Miemi, ®lorida, Bule
letin No. 7Py 1965, in which he could write, computey ana
take notes. The students were urged to use it as a log or
diary of their experiences with numbers.

The material was introduced through two fictional charac-
tersy "Alpha and Beta," with the students being encouraged to
think with them and learn with theme Dialogues between Alpha
and Beta were designed to raise questions that the student

might ask, and direct attention to specific relationships from

which valid generalizations might be drawn. The design of mos%t
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dialogues fartlitated mtez;aot:lon between the learners and the
printed pagey thereby, resulting in a greater desire to learn
the concepts.

Throughout the book there were "Test Yourself! sections
for self-evaluation end reviews which were always followed by
discussion. The teacher attempted to involve the students in
self-discovery by having them find patierns, discussy and e
valuate at all times.

Using this procedurey the students were exposed to a
study ofs
(1) Place value through millions
(2) Roman numerals
(3) Wnole mumber operations
(4) Associative prineciple
(5) Commtative principle
(6) Distributive property of multiplication over addition
(7) Pectorizations end prime mmbers
(8) Fractional operations
(9) Ratio

(10) Decimel operations
(1) Equivalence of fractions and decimels
Results

In the opinion of the two L athematics teachers involved,
it was felt that the results of this program were satisfactory
in accomplishing the general objectives of the entire expexi~

mental program and the specific objectives of the mathematics

programe
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The improvement of the student confidence in pathmatics
was very noticeable as the year progressed. This was dus in
part to the study and discussion in the mathematics classes
dﬂeqdaprﬂiehﬂghtnoMngebeyondth scope
o:tthj.nld.ngandexperienceoftheeul‘mrauydiaadvantaged
child. Some of these experiences were a comparative study of:
(1) Weight on Earth and the Moon
(2) The metric system
(3) Capacity
(4) Distance - of objects, land travel, ocean travel, air

travel, space travel
(5) Economics - buying, selling, wages

Specifically, it was found necessary to drill the simp-
"lest multiplication and addition facts using tables, cardsy
and manipulatory equipment. The results in this area were
particularly successful.

It was found that most material and ccasultanis recom—
mended a more rapid progression in the basic mathematics
facts than was possible for the students. The teachers,
therefore, adjusted the cuxriculum to the speed and needs of
the individuals involved. It was felt that this individual
programming not only aided the mathematics kmowledge but,
also, improved the attitude of the stud.ent toward his work,
the teachers, his peersy, and the school.

4. Physical Education
Introduction

The fundamental functions of the physical education progrem
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was to provide activities thet would meet the developmental needs

of boys and girls; help them to improve their skills in the vari~
ety of sports, games, and exercisesj; and instill a vital interest
in the achievement and maintenace of individual fitness.

The physical education periods provided an opportunity for
the experimental block classes to interact with other students in
the school. Early in the year, it was noted that almost without
exveptiony, the experimental group, especially the boys and the
Negro girls, were outstanding in both attitude and physical skills.
Exceptional physical ability was particularly noted among the
Negro girl students.

Objectives

The physical education program in the experimental block
classes was not appreciably different from the regular Dade County
Junior high program. The objectives were as follows:

a. To create a climate of acceptance and trust among the teach-
ers and students

b. To help students learn to play cooperatively together

c. To encourage all students to demonstrate aportsmanship on and
off the athletic field

.d. To develop skills and favorable attitudes among the students

toward physical activity and recreation for leisure time
e. To improve speed and agility for each student
f. To encourage the students to understand the facts that are
pertinent to heelth and disease.
Procedure

In order to accomplish these objectives, the following phys-—

ical education program was implemented:




. Team Sports
'[,’ a

(1) Boys
(a) Touch Pootball

(b) Basketball
(c) Volleyball
() Track and Pield
(e) Soccer
(£) Sottball
(2) o6irls
(a) Volleyball
(b) Basketball
(¢) Soccer
(a) Track and Pield
(:’ (e) Softball
(£) Deck Pennis
b. Individual Sports
(1) Boys
(a) Stunts and Tumbling
(v) Gymastics
(¢) Wrestling
(d) Pnysical Pitness Testing
(e) Recreational Gemes g
1. Ping-poag '
2. Bumper Pool
3« Nock Hockey

4. Carrom

‘I’ 5 Horse Shoes
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6. Billiards

T. Vieight Idfting
(2) 6irls
(a) Stunts and Tumbling
(b) Gymastics
(¢) Conditioning Exercises to kusic
. (a) Archery
ce Health and Safety
d. Physirel Fitness
(1) Pull Ups
(2) Smttle B
(3) Standing Broad Jump
(4) 50 Yard Dash
(5) sit Ups
(6) Softball Throw
(7) 600 Yard Run
Observations
In the physical education program, the experimental block
was generally above average in physical ability. Many of these
students were the outstanding students in the department.
Phyeical education was the only period during the day that
the students of the experimental block were sckeduled in classes '
with other seventh graders and without regard to academic abiiity.
At the beginning of the school year, there was a reluctance an the
part of the Negro and white student to play together. There ap-
peared to be a lack of respect among both races for each other.

An after-school recreation program proved to be an effective
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means to overcome this for the boys; however, the girls were not
apparently affected. An air of hostility seemed to exist among
the girls.

In the class, it was noted that the students of the experi-
mental block appeared to scnse that sports was the one place they
could excel. They had a great desire to be on a winning team.
They found it very difficult to accept defeat, and it was common
for them to rationalize their loss by stating that they were
cheated.

Compering the pre- and post-physical fitness tests, results
ahowadtlntmorethanhaltofthetotalexpeﬁmentalgroupm-
creased their physicel fitness scorc by fifteen to twenty percen-
tile points over the year. Only six students showed a slight
decline.

Recamendations

a. Expansion of over-all intremural program - it is of utmost
importance to provide this type of program for both boys and
girls.

b. Provide an adequate extracurricular program that will be at-
tractive to these students.

c. In order to get & zood perspective of the social adjustment

of these students, it is important that the specialist spend

more time observing these students in the physical education
classes.

d. In the g:l.rla' physical education program, promote a balance

between team sports and individual sports.
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5¢ Enrichment
@

a. Art

The students in the project were divided into two classes

of twenty-five each which met for fifty-five minutes, one day

a week.

Affective Objectives

(1) Develop a willingness in the student to accept respon-
sibility

(2) Develop a willingness to accept differences in people

(3) Develop a feeling of greater satisfaction toward school

(4) Develop pride in art work

(5) Develop en attitude of enjoyment in participating in
varied types of art expression

_o Cognitive Objectives

(1) Develop the ability to draw from both live and still
models

(2) Develop the ability to paint secscapesy landscapes, car-
toonsy and individual subject matter

(3) Develop sidlls in soap and plaster sculpturing

(4) Develop slills in mono~printing

(5) Develop the ability to make papier-maché masks

Materials
All materials and supplies were furnished the students

for drawing, painting, sculpturing, and printing. Two-and

three-dimensional projects were used for motivation which

illustrated the types of work to expect. Films and filme

strips were not used due to the fact the class met only one
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day a week, and the students were anxious to begin hand worlk.

Procedures

By meeting ouce a weeky the students covered in a year

what the regular seventhegrade art enrichment classes cover

in twelve weeks. This includes +he following:

(1)
(2)

(3)
(4)
(5)

Drawing = live modelsy still life

Painting = seascapesy, individual subject matter, lande
scapes, cartooning

Sculpturing =~ plaster carving, soap carving

Printing mono=printing
Papier-mach§ masks

Results

(1)

(2)

(3)

(4)

(5)

(6)

(7)

(8).

The following results were noted:

Student's acceptance of instruction and a relatively
high level of receptivity was reached.

There was an increased awareness of envirommental surw
roundings. Beauty was found 1n nature.

The group became more congenial.

There was an increased interest in appreciation in art.
Some improvement in individual thinking (study) was
noted.

Development of self=-pride in student towarde his art
work was observed.

Increased respect within the class for other students
and their art work became commonplace.

Willingness of students to assist and accept help from

each other.
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(9) Interest span lengthened on assigned tasks-
Recommendations
(1) Clesses should be scheduled for more than once a week to
maintain interest in project being worked on.
(2) Provide an instructional teacher-aide for more individ=
' wal attention
a. Home Economics
All the girls in the experimental project were assigned
to home economics which included a semester each in the
foods and clothing areas.
Objectives
(1) To aid each girl to become more aware of her personal
appearance
(2) To encourage a self-analysis of behavior and manners
acceptable to themselves, friends, parentsy and other
adults
(3) To promote better participation for understanding and
relationships between studentsy family, ard community
(4) To improve individual abilities in skills and teche
nigues of foods and clothing

(5) To encourage each girl to assume a home project

-

Procedures

The home economics classes were held fifty-five minutes
each day. In the foods area, the girls worked in groups of
four in fully-equipped kitchen units. The following curric-

wlun provided successful learning experiences:

(1) Home Center
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(a) Xitchen
l. Proper care and arrangement of kitchen uten-
sils and equipment
2. Personal cleenliness
3'. Care in handling food
4. Preparation end serving of simple foods
(b) Dining
1. Table manners
2. Table setting and decoration
3. Personal appearance
4. Table-talk
(2) Pood Preparation
(a) A good breakfast
1'. Importance
2,‘ Plamming and selecting
3. Techniques and skills in preparation
4. Serving
() Party Fun
1. Planning
a. Menu
be Activities
2. Invitations
3. Preparation of refreshments
4. Serving
(3) Clothing Center
(a) Study of proper school dress

1. Cleanliness and neatness
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2. Suitability

(b) Clothing Repairs
J Buttonsy snapsy hooks and eyes
2. Tears and rips
3. Hems, hem lengths, and hem stitching
(¢) Simple construction using sewing machine
1. Care and use of sewing machine
2. Stuffed animals
3. Clutch purses
4. Shifts
Results
The girls displayed their interest through improvement
in their personal appearance, grooming practicesy behavior,
mannersy and respect. The useful sicills and techniques ene
couraged them to elect the reguler eighthegrade course in
home economics.
Recommendations
To improve successful learning experiences in home ec=
onomicsy the following suggestions are recommended s
(1) Class number be kept at maximm of sixteen students
(2) Teacher—-aide should be utilized
(3) All materiels be furnished for uniformity of instruce
tion to ease parent expenditures and flexibility of
r offering |
(4) Time ellotted from teacher load for home visits and
counseling to encourage interest in home projects

(5) Suggestions from parents about individual needs should

j be solicited through personal contact
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(6) Home visitation by the home economics teacher should be
encoureaged.
c. Music
Introduction
The entire group of students attended music class for
one hour each week. Before structuring a progrem suited to
their needs, it was important to assess the background of
these youngsters; their past experiences with musicj their
attitudes; and capabilities. The observations below served
as a guide:
(1) Limited elementary school training. Some songs had been
taught by rote.
(2) No Xmowledge of note reading
(3) Experience limited to cultural concept
(4) Rich voices. Negro voices differ from white. They
are natural, less restrained, and free from nervous and
emotional tension. Their excellently formed teeth and
bone structure provide good resonancee.
(5) Enthugiasm and interest

(6) No motivation for structured curricula of regular

music classes.
After careful consideration of these characteristics,
the following objectives were formulated:
(1) To encourage teamwork and maintain interest through
competition and musical games

(2) To correlate with social studies program by developing

an understanding of the world's peoples beginning with
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Folk Music of the UeS.A.

. (3) To improve langusge development through the medium of

carefully chosen lyrics

(4) To strengthen self-concept through experiences with the
better music of their culturel heritage
Materials used to implement objectives included:

(1) Folk Songs of the U.S.A.
(a) Southern U.S.
(b) Southwest U.S.
(¢) Northwest U.S.
(a) Northeast U.S.

(2) Recordings
(2) Negro spirituals
(b) Appalachian folk songs

O (c)

(d) Gold Rush

Songs of rivers and streams

(e) Civil Var
(£) Songs of settlers and workers
(g) Songs from the North and South
(3) Instruments
() Rhytim instruments of percuscion and sociel fame
ilies
(b) Autoharps
Procedures stressed simplified techniques with slower

pacing of delivery and demonstration but livelier motives

‘tion. To keep interest high and adjust to e short atten=-

9 tion span, competitive games were introduced and a wide
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variety of activities planned for each session. An effort was
made to select materials which would improve diction and de-
velop a full vocal rarge.

The following results were evidenced:

(1) culturel |

(a) Several students became interested in piano lessons.

(b) Recordings of classical music became more tolerable
and interesting for the class.

(¢) Many students requested to attend opera and symphony
concerts next year. (Young People's Concerts spon-
sored by Dade County Public Schools)

() Interest in famous Negro musicians and artiets of
today

(2) Social

(a) Parents became interested in music class.

(b) Improved commmication through music gemes

(e) Children could exhibit and identify through "their
music.™

(a) Students were proud of their classmates who sang in
groups or performed for the class.

Recommendations ’

(a) Smaller classes. The class has been too large this
year. With the wide range of ages and mental abile
itiesy it has been difficult to organize and teach.

(b) Provision for individual differences. Every child
should be challenged to the level of his ability

and experience.




(c) Greater variety of suitable materials
(a) More opportunities to attend concerts, opera, and
msical comedy
d. Shop

Introduction
The majority of the boys in the experimental group were

scheduled for seventhegrade shop. This was the first period

of the day and lasted fifty-five mimutes, five days a week.

Objectives

(1) The student should be able to enter eighthegrade General
Shop class with a background in shop procedure; that is,
knowledge of different hand tools and their use s safety
rules; and good working habits in creative arts.

(2) The student should be able to experiment in several dif-
ferent areas to develop an interest in what he is doing
by "doins‘."

(3) The student should became familiar with several differ-
ent vocational fields so that skills are developed
early.

(4) The student should establish an appreciation of crafte-
manship and personal pride.

Materials

(1) Bducational Source Material
(a) Creative Crafts by Professor Benton S. Doak, Flor-

ida Southern College, lekeland, Florida

(b) Two Dimensional Gemes and Pugzzles by Dr. Edwerd T.

Donnelly, State College, Fitchburg, Massachusetts
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(c) Woodworicing end Mechanics by Willism B. McDonald,
South Miami Junior High School, Miami, Florida.
(2) Pnysical Needs
(a) Complete drafting facilities
(b) Complete general shop facilities
Procedures '
Theﬁratdayofshopaprojeotwasatarted. The teacher
tried to have the student get a feeling of accomplishment from
the begimming. The first six weeks were zpent in creative
crefts. He was assigned a project that required creative
thinking. Importancewasplaceduponoriginalityandneat-
ness. None of the projects were refused and high grades _
were given to help the student realize a feeling of success.
Theimportanceofea:fetyandthecareortoolsmanphasized
at every .opporhmity. The following areas were covered in
this unite
(1) Toothpick sculpturing
(2) Paper sculptiure -
(3) Glass etching
(4) Vegetable printing
(5) Reed and tissue designing
(6) Paper cutout designing
(7) Mobiles
Phe second six weeks were devoted to drafting. The first
day the student drew a puzzle on heavy cardboard. It wes

gradedthatnightandpassedoutthenextdaytobecutmrt

as a puzgle. This gave the student a quick feeling of accow-
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plishment and developed an early interest in drefting. Ve
usedonlyoneviewtwo-d:l.mensionaldraﬂ.ngsthroughauttha'
six weeks. Games and puzzles were used as much as possible.
The third and fourth six weeks consisted of a unit in
woodworking. The teachers were perticularly interested in
the use and care of tools and in shop procedure aud safety.
BEach student designed his own project in each special area.
Example: All the students built a lamps and the types sizey
and design was left to the individual. Students were encour
aged to do all or most of the construction. Lemp production‘
was not considered as important as the creative art involved.
A theme of "Let the student do it" was followed throughout
the unit. Some of the project units were as followss
(1) Driftwood lamps
(2) Sailboat

(3) Shoe shine box

(4) Telegraph
(5) Wall shelf
(6) Gun rack
(7) Tool box

(8) Coffee table
(9) spimning rod

The £ifth six weeks the students were offered an expexr-
jence in mechanics and electricity. They were given small
gas engines and electrical appliances and agsked to expexriment
for themselves. They took the engines apart; cleaned themg
and put them back together. Knowledge of tools and shop YO=

cabulary was also emphasized in this unit.
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The last six weeks drafting, beginning with two-dimen~
sional drawings and finishing with three~view working drawe
ings, was covered. Neatness and accuracy were stressed
throughm{t the unit. Some lettering and dimensioning was
discussed.
Results

(1) The students became proficient in the use of shop vocab—

ulary and procedure which will give him a greater 'senae
of security in his shop experiences in later years.

(2) The student exhibited a great liking for his shop ex=

| periences which may become a holding power for further
educatione.

(3) Although, at first, the student did not display creative

(D ability, his experience in maldng things with his hands

resulted in his being more willing to think and plan his
future projects.

(4) The motivation of the students was high at all times,
and it enabled them to try new areas with a great deal
of interest.

Recommendations

(1) All schools should have a shop program of some kind for
disadvantaged students entering the seventh grade.

(2) sStudents involved in the shop program should be given
time for self-experimentation to develop areas of ine
terest.

(3) cClasses should be no larger than twenty students per

U instructor with an aide.

(4) The program should be planned well ahead to maintain

I
!
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interest.
(5) Budget for materisls to be used by the students should be

set by the school and paid for by the school to operate

this type of program effectively.




CHAPTER III
EVALUATION, COUCLUSION, RECOMMEWDATION

A. Evaluation

1. Statistical Data - Students
This section of the report is restricted to objective data
which appeared to be useful in making inferences relative to the
nature and quantity of measurable growth that occurred in the ex-
perimental class during the school year. The data were grouped
under three broad categories:
a. Measures of academic potential
(1) Both sections of the SCAT
0 (2) Porms A and B of the Peabody Picture Vocabulary Tests
b. Moasures of level of academic achievement and academic growth
as measured by the following standardized achievement tests:
(1) The reading, writing, listening, social studies, and
mathematics sections of the Sequential Tests of Educa=
tional Progress (STEP)
(2) The reading and mathematics section of Metropolitan
Achievement Tests (MAT)
(3) The Informal Reading Inventory
c. Miscellaneous Data

(1) Grade point average earncd by the group in each of the

subject arcas
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(2) Attendance records

(3) Self-Concept As a Learner (SCAL)
Sensory evaluatior report prepared by sight and hearing spec-
ialists fram the University of Miami

Each of the instruments listed under a. and b. above was
administered during the early part of the school year. Poste
test scores on each of the instruments, except the SCAT and
MAT, vere secured during the final four weeks of the school
year.

In sddition to a graphic comparison of pre~ and post-
test scores, this report included the following sumary datas
Conclusions that may be drawn from most significant data shown
by the various tables and graphs

ligcellancous statistical details such as the mean scores for

each of the administrations of tie tests
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SOUTH MIAMI JUNIOR HIGH CURRICULUM PROJECT
EVALUATION OF STEP WRITING TESTING

Fall Spring
1965 1966
——— 75%
| 75%
— 5oz cn%
75%
259,
—{ 208 5%
——| 25¢
National
Norms

Summaxy s

1. A significant fact about quartile scores earnmed in the spring.testing
was the tremendous increase over scores earned in the fall testinge.

2. The fact that scores falling within the first quarter in the spring
encompassed both the first and second gquarter fall scores was regarw
ded as an indication of highly favorable growth on the part of pupils
at the lower achievement level.

3. It was interesting to note that not only did spring scores at the top
of the point quarter show an increase over fall scoresy but they
sligntly exceeded the national norms.

4. The number of fall scores falling below the national median was nearly
double that of the spring testing while the number exceeding the

national median in the spring was more than twice as great as the

O number on the fall test.




SOUTH MIAMI JUNIOR HIGH CURRICULUM FROJECT
EVALUATION OF STEP SOCIAL STUDIES TESTING

- Fall Spring
1965 1966
- — 75%
. l l
i
|
§ 50%
5
Vis S 25%
504 25%
25%
National
Norms
Summary:
1. Substantial growth on the part of students in each group was slow.

2,

3.

Lo

Spring scores, for each of the four quarters, were significantly
greater than fall scores.

The total range of the post-test scores was twenty-eight percentile
points greater than pre-test scores.

Several spring scores in the top quarter were greater than the nation-
al median, No score on the pre-test exceeded the fifty percentile on
national norms,

Scores most resistant to growth were those at the bottom of the first
quarter,

A comparison of fall-spring scores in relation to national norms shows
that tre number of pupils falling below the twenty-five percentile was
halved,

It is interesting to note that formal social studies per se were not

taught; however, there were units using social studies material dis-

persed throughout the language arts classes.

o r——
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SOUTH MIAMI JUNIOR HIGH CURRICULUM PROJECT
EVALUATION OF STEP READING TESTING WITH SCAT VFRBAL

SCAT STEP STEP
VERBAL Fall Spring
Fall 1965 1965 1966
75%
p——— 50%
5 @g
15 i 25%
50 . 50 25
25 25
Natlional
Norms
Surmarys
1, The SCAT verbal and STEP reading tests both administered in the

2.

3.

Lo

\‘ NTERT AN R a2t e
ERIC

R At e (I s e b

fall show correlation regarding reading achievementsg however,
the STEP tested slightly higher than the SCAT.

It was quite evident that progress was made at ali quartile
levels, but a few individual students failed to record any gain
in achievement as indicated by the low base of the first quarter
in both spring and fall testing.

A significant growbth between fall-spring testings was indicated.
by the fact that the top of the second quarter in the fall come
pares with the top of the first quarter in the spring test while
the top of the third quarter in the fall was equalled by the top
of the second quarter in the spring test.

Evaluation of the spring testing of the STEP indicated that read-
ing was still a serious problem for the majority of the experi-

mental students.

s &




SOUTH MIAMI JUNIOR HIGH CURRICULUM PROJECT

: 0 EVALUATZON OF §_’{'"E2 LISTENING TESTING
Fall Spring
1965 1966
75%
o — 50%
753 75%
50%
2
503 - >
25% 25%
Navional
Norms
Summary:
(:) 1. The range of the second and fourth quarters increased from

f£all to spring testing.
2. The top of the third quarter showed no gain and remained be-
low the national median,

3. IListening scores in the pre~test were nearer to national norms

than arny other test.

sk

Full Tt Provided by ERIC.



SOUTH MIAMI JUNICR HIGH CURRICULUM PROJECT
EVALUATION OF STEP MATH TESTING

SCAT STEP STEZP
Quantitative  Fall Spring
| ran 1965 1068 | | 1966 |9y

5%
50%
75% 5% 50%
; mg |
o503 z%
25%
National
Norms

Sunmazrys:
End~of~year scores earned on the STEP mathematica tect were consis-

tently higher than sccres earned on the pre~test administered of an e-
quivalent form with the exception of most £irst gquartile scorea, In ad-
dition to a tremendous increase in the fourtk quartile ssores, signiilcaz:
gaing were also made in tiae second and third quartiles., The following de-
tails were considered gignificant:

1. Scores representing the top of the fourth quarter increased from the

sixty-two percentile in the fall to thae ninety-four percentile in the

spring.

2. The number of scores falling below the tweniy-five perceatile on the
fall testing was reduced by one-~half on the spring testing.

3. Comparison of fall and spring scores show that the fail score3 whica
fell at or near the fifty percentile were equivalent to th: spring
scores which fell at the twenty~five perceatile, End-of-year scores
at the fifty percentile were equal to pre~test scores at the seventye
five percemtile,

L. The median fall percentile rank of twenty-two was increased to

— C

Full Tt Provided by ERIC.
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' 9% a o
forty-three on *he end~of-year scores.

5. Approximately two-thirds of the spring test sccres falling within the

6.

Te

fourth quarter exceeded the highest of the fall test scores.

It eppeared that the greatest gains in scores occurred withia the upper
three quarters of the scale.

It was interesting to note the close correlation between the upper two

quarters of the fall test scores on the STEP and the quantitative sec-

tion of the SCAT which was administered at approximately the same time.




SOUTH MIAMI JUNIOR HIGH CURRICULUM PROJECT
RESULTS OF PEABODY PICTURE VOCABULARY TESTS

IQ

NOTE
Form A Form B
Fall Spring Mean 1I.Q.
1965 1966 Pall ~ 8725
Spring - 86.1

Stendard Deviation
. Fall = 13.21
Spring - 15.17

120 S —— I ot e et

a Standard Error of Difference
1o --—— - —— - o 5.38

Summnary:

1. The median fall and spring
scores do not differ signif-
icantly.

5%
o 2. Inconsistencies in individual

9d’—— e scores raises some questiom

—} 50% as to either the equivalence

,-—";gfi.._..-'.

50% of the two forms of the test

| ) 2%
goy—— I— | or the validity of either

p—-1259 fom for the group included
in this project.

01—} R — | 3. The average score for the to-
tal group temnds to be consis-

tent with objective data ob=

60,* T tained from other Instrumentse.

— 4. There is a slight down-shift

in over-all results on PPVI.

e

e AL DA i & a b A0S

IToxt Provided by ERIC
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SOUTH MIAMI JUNICR HIGH CURRICULUM PROJECT
COMPARISON OF FALL - SPRING INFORMAL READING INVENTORY
(Mean Scores)

Fall ring
1965 1968

E——

Sth

Lth

3rd

2nd

Grade
Level

Summary:

1.
2,

3.

b,

5.

Near grade level gain for the year was 1,19 years.
Grade level gains were distribnted as follows:

a. nome == L pupils
b. .5 years -- 7 pupils
ce 1,0 years -~ 15 pupils
d. 1.5 years ~~ 10 pupils
€e 2,0 years -~ 10 pupils
fo 2,5 years 1 pupil

Grade level scores on the fall tests ranged from pre~primer to
6.0.

Grade level scores on the spring tests ranged from primer to
7.0.

The mean grade level gain for the eleven pupils with fall scores
at the third-grade level or below was 1.63. It was interesting
to note that by contrast the mean grade level gain for the nine

pupils whose fall scores were 5,0 or above was .83, approximately

half as great as for the lowest eleven pupils.
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SOUTH MIAMI JUNIOR HIGH CURRICULUM PROJECT

Q SUB-SCORES INFORMAL READING INVENTORY
WORD RECOGNITION COMPREHENSION
£ Flash | 4 Untimed | £ Flash |% Untimed
R
90%
S S
P
= 7T 1™
70%
60%
50%
F « Class Average ~ Fall
S « Class Average - Spring
o Summarys

1, Level of word recognition and level of comprehen-
sion for the higher grade level scores on the end-
of-the~year scores were, generally, greater than
at the beginning of the year.,

2, Improvement was shown in each area except untimed
word recognition; however, the pre~test was over
the ninety percentile which might indicate that a
ceiling was reached.

3. Comprehension improvement was encouraging.




SOUTH MIAMI JUNIOR HIGH CURRICULUM PROJECT

SELF~CONCEPT AS A LEARNER (SCAL)%*

99

] I
TASK PROBLEM ! CIASS |
SCALE | MOTIVATION IRIENTATION | SOLVING | MEMBERSHIP | TOTAL
PRE~TEST | 49 44.60 41.38 39.04 169.51
MEAN
POST.TEST | 44-99 45.89 43.24 39.84 173.67
Sunmaxy s

The mean scores reported are from the Self-Concept As a Learner Scale

(SCAL) which is a self-concept report instrument.

1. Each mean difference was in a positive direction.

2. Although no individual scale showed a significant gain, the total mean

score approached significance.

3. Pupil gains in attitude toward school reported by the teachers is sup=

ported by these data.

* Bureau of Educational. Research and Field Source
University of Maryland
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SOUTH MIAMI JUNIOR HIGH CURRICULUM PROJECT

ANNUAL ATTENDANCE RECORD

{ H | .
Number i ’ t

of Deys | O |1~5 |6~10 |11-1§ 16-2q 2125 26-30] 31~35] 36~40!
Absent ' i

S

-

Number
of 3 17 16 4 1 1 2 1 h

Pupils : ¢

Summazys
O 1. If attendance records can be accepted as indicators of interest in
schooly the conclusion that the interest of the group was not sig-
nificantly different from that of the remainder of the school is
clearly warranted. _
2. Tne peicentage of attendance for the special project group of 95.34
was «69 points greater than the over—-all percentage of attendance

for the entire school.

R RO P A SO P T S ey

i
[ERIC

e
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. SOUTH MIAMI JUNIOR HIGH CURRICUIUM PROJECT

DISTRIBUTION SUBJECT ARBEA GRADE AVERAGES

Number of Pupils in Each Grade Category Maﬁe*
SUBJECT -
A B c D E Point
Average
MATHEMATICS T 22 13 3 1 2.T1
ENGLISH 0 15 28 2 1 2.28
GEOGRAPHY 0] 9 36 1l 0 2.36
SCIENCE 4 8 34 0 (o] 2.17
PHYSICAL
EDUCATION 3 19 21 3 0 2.48
HOME
ECONCMICS 1l 16 5 0 1l 2.59
SHOP o) 11 12 0o 0 2.59
ART 6 13 23 4 0 2647
;
TOTAL
9 ¥ Grades are calculated on a four-point scale.

Aruitoxt provided by Eic:




were recommended to be seen by app
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FIEID SCHEENING REPORT FOR VISION AND AUDITICN

Each gtudent was given an Audio Sweep~check, Audio Re-testy Vision,
and Vision Re=-test.

On the basis of these tests, the following students
riate medical or clinical services

(hearing specialists/ eye specialists) as indicated below:

1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
15.
16.
17.
18.
19.
20.
21.
22.
23.

kind of amplification device.

them when she is in the classroom.

Andersony Rubystine

Angel, Susan
Banks, Clarence
Brownlee, Nadine
Burch, Kathy
CObb’ Della
Coleman, Bruce

9 Rose
Fields, Daniel
Griffin, Mary
Hill, Shardina
McDuffie, Pinky
McDuffiey Robert
McKinnon, Leroy
Peters, Patricia
Price, Jack
Sante, Richard
Sirkis, Debbie
Terll, Steve
Vade, Janet
Watler, Curtis
Watson, Minnie

Hearing specialist
Eye specialist
Eye specialist
Hearing specialist
Eye specialist

‘Hearing and Eye specialist

Eye specialist

Eye specialist

%ye specialist
Hearing specialist
Eye specialist

Eye specialist )
Hearing specialist
Eye specialist
Hearing specialist
Hearing and Eye specialist
Eye specialist

Eye specialist
Hearing specialist
Eye specielist

Eye specialist

Eye specialist
Hearin; specialist

Addendum

Your attention is called to the fact that Nadine Brownlee has a very
severe hearing loss in her right ear which would probably call for some

Shardina Hill has a severe visual problem and has corrective lenses.
It is suggested that the teacher obtain the glasses and require her to use

If she refuses to wear them outside,

the teacher can keep them for classroom use.

For the majority of students who need clinical services, some kind of

preferential seating would meet their immediate needs. ILocate the child

where he can hear and see best.

This could be done generally by moving

the children to the front of the classroomy and with some teacher experi=-
mentation, seat them where the child has best vision and hearing.

&
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‘ There may be a slight over-referrel in vision, but with these
children heving even a moderate visual problems their behavior may ime
prove with greater visual acuity.

Testing Personnels

Dr. DePorest L. Strunk, Ed.D.
Mr. Benjamin D. Meyer,’ BJ.A.
Miss Elyse Dubbin, B.A. °
Mrs. Rebecca Morris, B.A.
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2., Observations by Educationel Psychologist *

a. Strengths

(1)

(2)

Preschool Vorkshop

The primory objectives of the workshop were to change
attitudes of the participants in regard to the Negro stu-
dent and the "slow" child in general and to provide a
basic understanding of the disadvantaged. These objec—
tives were determined and accounty in part, for the suc-
cess of the project. At the end of the workshops the par-
ticipants evaluated their work, and a large majority agreed
that their own change in attitude was probably the most
significant thing that occurred.
Testing Program

Since the school is responsible for the all=round
growth of the child, its pupil=appraisal program must
cover more than the mere testing of academic skills as is
typical of meny schools today. To be of maximm benefit,
the program must concern itself with appraisal of the fole
lowing areas: intelligence, special aptitudes; academic
achievement, and personal and social adjustment. The
following evaluation instyuments were administered? See
quential Tests of Educational Progress; Maryland Selfe
Concept Scalej Metropolitan Achievement Tests; School and
College Ability Tests; Peabody Picture Vocabulery Test;
and an Informal Reading Inventory (University of Miami. Reade
ing Clinic)s The STEP, Self<Concept Scales PPVTy and Infor=
mal. Reading Inventory were administered in September and

again in lay.

* This summary was based on seventy~onc observational reports doac
periodically throughout the year.
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(3) Teacher-Aide Program

The University of Miami's School of Education initia
ted the Teacher-Aide Program in conjunction with the South
Miemi Junior High Curriculum Project. Educational Psyw
chology students served as teacher-aides at South Miami
working with the disadvantaged under the supervision of
the reading teacher. The aides worked meinly in the area
of language development with groups composed of one to
five disadvantaged children. South Miami was able to
schedule twenty-nine aides who donated over sixty-five
hours per week for approximately one thousand hours dui~
ing the spring semester. The educational psychologist
and reading teacher held two seminars each month with the
aides discussing such topics as principals of learning,
motivation, techniques of readings and so forth. All the
visiting teams of teachers; counselors, and administrators
highly commended the work of the aides and recommended ine
oreasing the number of aides for the 1966-67 school years
to further reduce the teacher-pupil ratio.

(4) In=Sexvice Program

The ineservice program throughout the year was eXx-
tremely importent to the perticipants in that they were
able to acquire a better understanding of the over-all
progran of the school, and th'ey also grew in thelr underw
standing of the disadvantaged. The participants organe
ized @ number of field trips for the childrenj conducted

parent conferences; and made home visitations, all of




(5)

(6)
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which led to better commmications and public relations
with the coomunity.

Ianguage Development Orientation

The curriculum in the great majority of schools is a
subject curriculumj in many cases, it is a textbook cur=
riculum tragically unrelated to life needs, not only for
children but also for adultsy fo. immediate and remote
needs of anyone. The emphasiz was placed on language de-
velopment in the three-hour biock, using subject matter as
the vehicle. The participants in the project were more
concerned with providing the children interesting learmZrg
experiences at their ability level than they were concerned
with them learning subject matter pex se.
Self-Discipline

A1l children must have opportunities for self-regula~
tiony and it is impossible in an autocratic atmosphere.
The teachers in the preject did a very good Job in creat-
ing atmosphere for self-regulation even though some of the
Negro students perceived this as being an expressior of
weakness. These children need a great deal of practice in
self-discir:.;ey and they must have freedom in order to
grows They do not know how to use this freedom in some
casesy but they have improved tremendously over the course
of the school year. Every life must have controls, and it
amakes 811 the difference in the world as to whether a life

is controlled from within or from without. It is a differ-

ence between happiness and misery - it is a difference
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between freedom and slavery. Freedam nsver meens release
frou external restraints. A person is never free until
he can substitute immsr control for external restraint.
Restraint must be removed as soon as it is possible for
the 1life to develop its omn immer restreint but not until
then. In order to develop that, the child musi have exe
periences in making fleciaiona and in evaluating his omn

actions and behaviour.

b. VYeaknesses

(1)

(2)

(3)

Materials
Thogreatestmaknaseotthapmjectmthe lack of

appropriate materials for the disadvantaged. There is a
14mited amount of materials available comnercially, end
theparticipantedidnothaveanueq\mteopporhmityto
develop their own materials. Poward the end of the school
year, a vigorous effort was made to develop thematio units
in the language arts blocke
Girls Physical Education

The girls in the project were not grouped in physi-
caleducationaocordingtothevaﬁmsumwhichree-
sulted in a mmber of problems. The intramurels program
mnotorgam.zedtmtilthelatterpartofthespﬁ.ns

semester.

Home Economics
Iheprojectfaﬂadtoobhdntheserﬁoeao!acon-

sultant in this area and, therefore, the piogrem was in-

appropriate. A majority of the girls alrealy krew how %o
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cooky sew, and so forth. The program was not designed to
meet the needs of the EKegro girls.
(4) The music progrom was designed for upper-class whites and

was totally inadequate for the childrcn in the project.
Greatest Problem

The behavior of & few Negro girls was of great concern to
the participants in the project. These girls presented the
school with more problems than did anyone else. The major sec~
tion of the Negro subculture scrved by South Miami is matriar-
chal. These zirls did not receive the guidance necessary in
home econamics and physical education. The intramural program
for the girls helped the Negro girl satisfy needs, but it did
not have much to offer the white girl. This concern with the
Negro girl camot be explained as just a "period" she is going
through. Black and white girls are raised to have a certain
self-concept rega.rd:.n(; everything in their culturcs, but the
cultures are different. Generally, white girls are not phys-
ically or:l.ented' at this age and do not enjoy playing ball as do
the Negro girls.
Greatest Impzovement

The verbal camnmnication of Negro children has improved
tremendously over the course of the school year. It appcars
that integration per se mekes all the difference in the world
to Nezro children as far as peech patterns are concerned. It
also appears that the goel of the sourthern integrated schocol is

to make Negro children bi-dialectal and sensitive to dialects

for social mobility.
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6. Recommendations

(1)

(2)

(3)

(4)
(5)

(6)

(1)

South Miami Junior High School needs a Humen Relations
Council which would be subordinate to the Student Council.
This council should be composed of student leaders of both
Taces and teachers. The Human Relations Council would
provide the opportunity for more student participation in
the affairs of the school andy alsoy act as a ‘'sounding
—

The children in the project need additional guidance and
counseling in order for them to make the needed personal
and social adjustment. This should be in the fom of
group guldance two or three times each week under the 4i~
rection of a counselor.

South Miemi Junior High School needs at least one Negro
teacher and one Negro coumselor.

The project needs an additional reading teacher.

The children in the project should be in regular enrich-
ment classes (music, ert, shops and home economics),
physical education, and math. Grouping for ability
should be limited to the language arts block. The group=
ing within the three~hour block should be flexible and
not necessarily the same for all the different areas.

The physical education department should promote a balance
between team sports and individual sports.

To prevent the tendency to revert to segregated groups,
the homeroom organization should promote :i.ntram‘rals, e

man relations, school spirit, and group guidances
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(8) Every effort should continue to promote reasonable racial

balance in the homeroom organization.
(9) The team teachers in the project need more time for plan=—
ning.
(10) The project nceds a control groupe
B. Conclusions and Recommendations
1. The Students

The children selected for this project on the basis of past |
achievement scores and economic background had many unique and di-
verse problems. The Negro girls and white girls were virtually
incompatible. The Negro girls tended to be overt, aggressive,
boisterous, and interested in physical activity while the white
girls were passive, demonstrated more feminine behavior, and con=
siderably less irterest in athletics. The Negro boys were very
docile, complying, and tried to please while ihe white boys were
recaleitrent and less active in physical activity. In generaly it
appeared that the low achievement of the Negro children was due to
gross inadequacy in their experimental background while that of
the white children was the result of some emotional problem, such
as poor parent relationships.
R'ecamendations
a. Group counseling of students with gimilar problems should be

provided.
b. Students with extreme emotional problems should be excluded

from a class established for low achievers.

G ¢. A human relations council should be orgenized vo promote bet-

ter relations between the races.
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de A broader after-school activities program should be developed
to promote integration.
Curriculum
The results of evaluations indicate that a successful lang'aage
arts curriculum was developed for culturally deprived studentis.
The diversity of the children's background caused unanticipated
problems. Although the deficiencies were similar, the causes were
different. Biracial grouping for instruction was not always feagw
iblej however, the special program resulted in the development of
high interest in school for the experimental class. The infiexi-
bility of the building facilities and the lack of appropriate
materials were the major curricular problems.

Recommendations

a. Special classes by race for speech instruction should be de~
veloped.

b. More extensive use of ability grouping should be used in
physical education classes.

c. The instructional program must be more individuelized and
group work must be with very small groups. Extensive use of
teacher—-aides should be encouraged.

d. There is a great shortage of materials for culturally deprived
children. Curriculum writers are needed.

e. A large, flexible classroom area is needed to provide the op~
portunity for the development of a modular-type of schedule.

£. A wide variety of field trips should be encouraged for this

type of program and is especially helpful to the Negrc chile

dren.
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g, Although the experimental group showed improvement, they ere
still substandard and need a continued program with language
emphasis, probably for the three-year junior high school
period.

h. Students should be involved as much as possible in the total
school program, groupcd only in areas of wealmess. Reasonable
racial balance should be maintained in homeroomse

i. Parents should be involved in school activities.

je The use of funds received from government grant‘s should be
more readily accessible to the receiving school.

School Staff
The faculty of the school was well prepared for integration

by the preschool and in-service workshops. They menifested an

understanding attitude toward the low achieving students; cooper-
ated in developing new materials; and strived to improve their
teaching techniques. Due to their lack of experience with under-
privileged children, there tended to be an over-solicitous atti-
tudey especially toward the Negro child.

Recommendations

a. In-service education for teachers on disadvantaged child is
essential.

b. Team plamning is needed for teachers dealing with the special
classes in order to correlate curriculum end meet the needs

of the individual student.

c. An integrated school should have an integrated facultye
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SOUTH MIAMI JUNIOR HIGH SCHOOL

CURRICULUM WORKSHOP PARTICIPAFTS

Aldrich, Patricia
Beattie, Teresa
Bone, Jean
Burgett, Robert
Dickert, James
Gillespie, David
Harden, James
Hurst, Raydon
Kavaneuvgh, Martin
King, Ronald

Lee, Susan
McDonald, William

Marsh, Sue

1965 - 1966

Zipris, Alice

Martin, Patricia
Miville, Roland
Mower, Madeleine
Raepple, Marguerite
Shimp, Michelle
Sinko, Francis
Traina, Joyce
Walker, Kenmeth
Ward, Richard
Whitenack, Helen
Williams, Franklin
Wilson, Roger

Young, Christine




SOUTH MIAMI JUNIOR HIGH SCHOOL

WORKSHOP IN DEVELOPING INSTRUCTIONAL MATERIALS

Required Reading: Robert Mager, Pr Objec

Fall 1965

Scaff:

Dr. Robert Diamond
Mrs. Eleanor Taylor
Mr. Donald Crossley
Miss Bonnie Carter

d ruceti

David Cram,
Schedule
DATE JOPIC CLASS ACTIVITIES ASSIGNMENT
Saturday 1. Introduction 9:45-11:00 A, Read Mager
Oct. 16 2. The Need for A, Treansparency B. State Objectives
8:30-11:00 Objectives Production for transparencies
3. Transparency B. Simple Lettering (turned in Oct. 21)
Production Techniques C. Rough outline of
Transparencies
Thursday Transparency A. Review of Objectives Complete artwork for
Nov. & Production B. Individual Confer- transparencies
4:00-6: 30 ences on Transparency
Design
o'rburoday Transparency Production of A, Field Test
Nov. 18 Praduction Transparencies Transparencies
B. State Objectives
for Programmed
Sequence
C. Read Cram
Thursday Programmed A. Introduction Program Writing
Dec. 2 Inctruction Program Writing Complete First Draft
(to be turned in
Dec. 11)
Saturday Transparencies Individual Reports on
Dec. 11 Classroom Applications
8:30-11:00
Thursday Programmed Individual Conferences Programs completed
Dec. 16 Instruction

FIELD TESTING OF PROGRAMS AND REVISIONS (submit &4 copies)

Programmed
Instruction
Course Review

Thursday
Jan. 13

R

Individual Reports

Review

For those participants interested in completing tape slide or 8um projects,
conferences at the University wili be arranged, Individual conferences at the
University may be scheduled by calling 661-2511, ext. 2058, and will be held in

Merrick 111,




SUBJECT:

A.

Mrs. Dorothy Arthur, Consultant

HIGHER HORIZONS PROJECT

Underlying premise in programs for the educationally disadvantaged.

1.

Improvement comes about through direct influence on the child,
the parent, the teacher,

The teacher must believe in the child and the program. The
disadvantaged have as much innate ability but have been lacking
in educational opportunity.

Parents must be made to feel part of the venture. Their

natural desire for the best for their children must be brought

into play and stimulated.

Objectives of a program for the educationally disadvantaged.

1.

3.

The school must compensate for learning difficulties that

exist as a result of deprivation.

Goals are the same as for all students.

Specific goals of the program are:

a. To identify abilities, interest aptitudes, and needs of
the individual.

b. To raise the level of aspiration for the individual and
to stimulate attainment at the maximum level possible
for his ability.

c. To create further educational aspirations:

(1) Higher education (high school, college, vocational

training.




(2) Enjoyment of activities commensurate with the
‘ individual's aptitudes and abilities.
C. Guidance is the keystone of the program.
l. The counselor helps to perscnalize the program through:
a., Intensive individual and group counseling for
(1) Appropriate aducetional and occupational plans
(2) Early introduction of occupational information
b. Programs of education with parents. |
c. Assistance to teachers in understanding the student,
the program, identification of potential abilities as
well as methods of realizing this potential,
2. The teacher and the counselor act as a team to
8. Define the role of the classroom teacher in the total
program
(:) b. Set realistic goals for the student in terms of potentisl
rather than past demonstration of ability,
D. Provide Cultural Experiences.
1. Opportunities for experiences not usual to the home or
community must be provided.
a, Trips to places of educational interest:
(1) Museums, other schools, local colleges, scientific

laboratories, etc. !

(2) Trips to places of artistic, musical, or theatrical
interest:
(a) Concerts, art museums, educational motion

pictures, television studios, theatres.

.2.c
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Students must be helped to see themselves as worthwhile,
active, participating American citizens.

The self-image must be improved through educational,
occupational, social and cultural experiences, that,
heretofore, they had no knowledge of or could not visualize
as & possibility for themselves.

Stimulus to seek other educational experiences on their own
must be provided as well as opportunities to verbalize these

experiences.

Remedial Services

1.

2,

Such services are imperative to the success of the program for
the educationally disadvantaged.
Provision must be made for help in all areas until such time

as assistance is not needed,

Parent and Community Education

1.

3.

Parents must be helped to understand educational values in
terms of their aspirations for their children,

Parents must be helped to gain a better understanding of
educational opportunities available to themselves and their
children,

Parents must be helped so that they may provide encouragement
and stimulation for their children and parental levels of
aspiratica must be raised.

Parents must be encouraged to cooperate with the school in
order that optimum benefits are derived by the individual,

the femily, and the community.
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G. Evaluation
1. Mearingful records must be organized and maintained
a. To show growth and progress in personal, social, emotional,

and educational areas.

b. Test results and grade progress records must be kept,
2. Identification and stimulation of the educationally dis-

advantaged must be substantiated.
3. The success of the program in changed socisl, education and

psychological attitudes should be evidenced,




o FROM:

Appendix D

Dr, Carol Burnett, Consultant

SUBJECT: REPORT OF OBSERVATIONS AND RECOMMZNDATIONS

A, Observations

1,

2,

3.

&4,

The single greatest difficulty in your program, in my opinion,
is that the curriculum is too fragmented., In theory, fragments
make a whole, but in practice and particularly with this kind
of youngster, I don't think this is true, Many of the separate
classes, such as free reading, listening, library, and dis-
cussion are properly part of reading, Social studies and
science could also be combined with reading simply by choosing
content in those sreas.

I would believe speech would be effective if it included dictiom,
proper speech patterns, purposes, and much use of tape recorders,
Functional writing, that is, to a particular probiem, is effect-
ive, Por example, the teacher poses a problem such as "You
want to go to the theatre, but vour mother won't give her
permission ~ urite a letter to persuade her to change her
mind,” This gives purpose to writing. This same principle
appiles to speech, of cocree. '

I think to teach processes is quite different than to teach
skills, PFor example, teaching processes in reading is emphasis
on wvays of doing things - teaching skills emphasizes doing
processes - over and over. I think your epproach is s process
spproach. I have asked our cuzriculum counsultsnt to msake &

ERIC
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suggested curriculum for you, and I will send it as soon as

he has finished.

B. Recommendations

1.

2,

3.

5.

For another year, I would try for a laboratory setup, at least
in reading. I balieve your reading teacher operates her classes
as laboratories.

For diagnostic procedures, I would use an untimed test, Most of
these students are slow, and a timed test does not reflect a
true picture., I would suggest the Diagnostic Reading Tests with
the supplementary batteries, or the Gates for the very low. The
Gates would require an item analysis in order to get a valid
analysis,

Proper diagnosis is most important. Unless you know what is

wrong, you cannot correct. Grade level scores are useless.

. The word games are suggestions for use in brief exercises at the

beginning of classes and would be more effective, I believe,
than the instructional exercises the teacher was using.

The Florida Word Scales, word lists, and supplementary tests

aze now available commercially, but Dr, Spacke let me mimeograph
them prior to copyright. The summary of remedial procedures I

am now revising as some of the suggestions are outdated.
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Appendix E

Visiting Teachers from Richmond Heights Junior High School
OBSERVATIONS MADE DURING OUR VISIT 70 YOUR SCHOOL APRIL 14, 1966

Thanks for granting us the privilege of spending a day with you

and your students, April 14, 1966, The experience for us was enjoyable
and profitable.

We were cognizant of inevitable problems ipherent in initiation
of a project ench as yours, but we had no way of knowing the scope of
the problems you encountered; congequently, any appraisal of your program
seoms inadequate and somewhat unjust. We sincerely hope, however, that
you will be able to gain something of value from our observations.

As you requested, we have 14sted in writing a recaspitulation of
our findings.

o You are to be commende” for the following phases of your program:

1. Careful analysis of individual pupil needs and efforts made

to plan a flexible program to meet these needs.

2. Imaginative and creative experimental approaches used in

the schoolwide program.

3. A carefully devised plan of operation which provides

adequate allocation of time for development of the following

langusge arts skills: reading, discussion, listening and
writing.

&. Correlation of work, particularly ia the writing and discussion
phases of the reading program.

S. Small reading classes.

6. Avallability and use of varied programmed materials,

PR ~ w&ﬂwﬂz’lﬂkﬂ"m
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7. Field tripec designed to provide z2cthetic experiences for

8 culturally disadvantaged youth.

8, Utilization of student-aides from the University of Miami -

a means of making available to teachers more time for smell
group and individualized instructica.

i 9. Home visits made by personnel in the Home Economics Nepartment
{n an effort to aid each student in improving his personal
a.pearance and his home environment.

10, Attempts made by teachers éﬁ make each child feel a part of
the entire school program.

11. The orderly manner in which students conducted themselves
without supervision during lunch hour.

12. Well-organized and smoothly operated ITV classes.

"'} We feel greater comsideration ghould be‘ :iven the following issues

for overali: improvement of the program:

1. Exercising more!;eatraint in displaying empathy for Negro
children lest such actions be taken as prefereatial treatment
thereby creating a feeling of resentment amon3 white students;
being considerate of all students - excegsively lenient toward
none,

2. Observing very carefully the use of programmed materials to
determine the possible effects such use might have upon student'’s
creativity,

3. Considering the possibility of using content material from basic

texts to devise low level reading lessons for students in the

reading classes to facilitate their gradual movement into the
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9.

regular program of the school.

Teachers and librarians collaborating on planning units of °
study for the reading program to avoid fragmentary learning.
Utilizing multiple approaches and techniques in teaching
larger classes to hold the attention of students with varied
levels of ability.

Providing more time for speech in the reading program in an
effort to improve speech patterns.

Planning written exercises which will provide experiences in
standardized testing procedures,

Expanding library offerings to provide supplementary material
for reinforcement of the readin; progrsm.

Evaluating the pilot project continuously to ascertain strengths

and weaknesses,

No worthwhile reading program has been developed hurriedly. Many

painstaking hours must be spent trying to find the type program suitable

for students with whom you are working, You wiil find the need for many

revisions before an ideal program emerges. You have made an excellent

gtart in the right direction, and with time, patience, and courage, you

will ackieve your goals.
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Appendix F

FROM: Visiting Teachers from Miami Edison Junior High School

SUBJECT: EVALUATION AND OBSERVATION

Observations and Recommendations:

16,

Summary
1.

Time wasted in movement (30 minute shifts.)
Students need self-discipline.

Teachers should get students settied down quickly.
Approve of aides.

Believe shop program is beautiful.

Need Negro counselor for Negro giris.

Use Level 1 for arithmetic,

Suggest correlation among shop, home economics, and
arithmetic.

Too many girls in home economics class.

Suggest need for speclal speech class,

Very impressed with shop.
Teach self-discipline,
Believe group guidsnce needed for girls,

Weakness in team planning.
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Appendix G

FRCi1:

Dr. Carolyn Garwood, Consultant

SUBJECT: GROUP GUIDANCE METHODS

Summary:

The first thing which must be determined in group guidance is
ho;vz to form special work groups., Also, the ccunselor must determine
what 1s to be gotten from the group being formed. The size of the
group will be determined by the objective of the program. There are
two kinds of groups: the task oriented group and the growth oriented
group. The counselor organizing the groups must very carefully
establish the limits within which the students will operate. Goals
must be carefully established, leaders -should emerge, limits
should be set, and the group should function with interaction
and cohesiveness.,

FPor working with educationslly disadvantaged students, the
growth oriented group is the best. There are several considerstions
vhich must be made:

1. Interview each prospective participant clavifying purpose.

2. Be sure all members are very well acquainted with each

other,

3. Establish how the group will work.

4., Create a climate of acceptance, respect and freedom:within

set limits,

5. Implant the idea that "here is a place where our ideas

and feelings count,”

L L




6.

1,
2.
3.

4.

3.

6.
O

7.

10.
11.

©

,C
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Establish leader as a "helping person” rather then "one

who ehakes me up."
One of the major concerns in group guidance is to get the
group to focus on each other rather than the teacher. There are

several suggestions for accomplishing this:

Focus on the meaning of an idea tuv the group.

Focus on the issue on which there is disagreement.
Focus on the feelings they are expressing through their
behavior rather than through spoken words.

Focus on the ways in which they force each other into
behavior.

Focus on the concerns the group raises and feels the need
to solve,

Help the group to see the continuity between the group
sessions and topics discussed.

Use role playing techniques.

Get members to do something between meetings.

Sumnarize each meeting.

Develop increasing skills in communication.

Look for what is right rather than who is right,
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Appendix H
Procedure for Teacher-Aides

If five aides could take three or four students each, this would
leeve no more than eight students with the regular teachers at any one
time,

We ruggest that all students begin next week with Reading Spectrum.
Base selection of level, color and title on results of placement tests
already given, Place student in area vhere he showed greatest weakness,
i€ possible. Lower groups should use Word Analysis or Vocabulary
Development, Work books could be made by cutting lined paper into two
lengthwise strips and stapling about ten sheets per student, (They

could make covers corresponding to colors >f books they are using.)

Reasons for use of Reading Spectrum

1. An entirely new material for all should be motivating,

2, Aides will feel more secure if they do not have to contend
{mmediately with careless habits students may have established
in use of SRA materials., Students will not be trying to tell
helpers how to do it, which could cause confusion,

3. Introduction of these materials will be more effectively
implemented in small groups.

4. Since this activity involves self-instruction, immediate
reinforcement and self-correction, aides main job will be
supervision, thus offering greater opportunity for observation
and getting acquainted with students,

S. Supervision in small groups should discourage inclination to

cheat right at the start,




6. There will be minimum confusion sinca student will use the
. same book each day.
7. Instructions for preaenting the materisl could be dittoes
from the teacher's manual. This would reinforce the preliminary

demcnstration.

Procedure
General
Each aide should shift to a different material for second week.
Use Reading Spectrum two days and alternate two days with a re-
commended new materia’ for second week.
Select one: S.R.A. Laboratory
R.F.U. Laboratory
Pilot Library
° E.D.L., Laboratory
In this procedure, aides will always have one week to examine
a new material, consult with the res:ing teacher, study manual and
inspect previous work in folders.
Specific
1. Aides should know instructional levels of students in his group.
2. Regular teacher will begin class with skill lesson and exercise
on ditto sheet.
3. While students begin work, aides will secure folders and
materials for individuals in their groups.
4., Students will take all beiongings with them and go to designated
place with side. They will take ditto sheet along to be given
g2y needed help in completing it. These will be collected and

‘ seturned to teacher,
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Reading Spectrum
. Student will complete full heading for each lesson.

&

1
2. Be sure that student is warned not Lo write in book.
3

. Pe sure student reads and vmderstands explanation before be-

ginring practice exercises.

4., Watch carefully that keys in margin are uncovered only after
each question is answered,

5. Be sure that the results of each lesson are recorded at top
of sheet.

6. Assist student with any difficulties of word attack or
comprehension of directions.

7. Make observations regarding concentration, attention span,
failure to read directions, motivations and so forth,

8. Be plentiful with praise and encouragement, Give rewards for

D lessons well done. Encourage competition, Grades should be
A, B+, B provided there is good effort. Use "Excellent,"”
"Yery Good," "Good," differemt colored stars, or auy similar
ice.

9, Report progress at end of each week - just & brief statement
about each student.

10. Any extreme behavior problem should be reported immediately.
Report any sign of cheating in programmed procedure at once.

11. Encoursge neatness in sll work.

12, Dismiss students after bell.

13. Return all materials to proper place in Room 22,
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Free Reading
1.

2.

3.

5.

6.

Aides should know independent reading levels.

If student is a reluctant reeder, try to discover intereste.

Take him to the library and help him select a book from RC

gsection,

Teach "five finger" rule. If there are more than five words

on the first page which he canmnot pronounce, the book is too

difficult,

Make observations of silent reading:

a. 1lip movement

b. finger pointing

c. head movement

d. attention span, yawning, restlessness, and so forth,

Ask student to tell you an interesting part of story. MNote

syntax, pronunciation, usage, clarity of expression, logical

sequence, Make an occasional correction - too many are dis-

couraging. Give three times as much praise as criticisa.

Tell student to raise hand vhen he comes to & word he doesn't

koow,

a. Ask him to read the rest of the sentence sad think about
meaning. (Alwvays try context first.)

b. If this doesn't help, then ask him what part of the word
is bothering him,

c. Cover the remainder of the word (3" x 5" card is helpful)

and ask "What is the usual sound of these letters that are

bothering you?"




}
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10.

d. Divide word into syllab'es if necessary. Then synthesize.

e. If the word hac jound-spelling irregularities, pronounce
it for him immediately and be sure he kaows the meaning
in that context.

f. Do not give detailed drills or analysis because this stops
the flow of meaning, and the child will lose interest in
story., It is important for him t¢ gain the concept of this
word as quickly as possible.

Encourage small group discussion of books for part of ome period.

Have student read a passage orally and observe regressions,

substitutions, additions, omissions, phonic difficulties.

Report any unusual or significant observations.

Do not try to force bcok on child. We want them to read for

enjoyment, even if it means starting with "Peacuts,” "The

Beatles," or "Batman,"

Take advantage of opportunities to develop new concepts through

new vocabulary,
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MODULAR SCHEDULE BY GROUP

GROUP MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY
9:50 S.S. = Sci. | Discussion | Discussion Discussion | Art
10:15 Shimp Shimp Shimp Shimp Wing
Room 21 Room 21 Room 21 Room 21 Room 65
10:20 S.S. = Sci., | Listening Listening Free Read., | Art
10:45 Shimp Raepple Raepple Raepple Wing
Room 21 Room 23 Room 23 Room 23 Room 65
10:50 Readirgz Reading Reading Reading Music
11:15 Willians Williams Williams Williams Mertz
Room 22 Room 22 Room 22 Room 22 Room 218
11:15 Reading Reading Reading Reading Music
11:40 Williams Williams Williams Williams Mertz
Room 22 Room 22 Room 22 Rocm 22 Room 218
11:40
12:05 Lunch Lunch Lunch Lunch Lunch
.12:10 Free Read. Speech Speech
12:40 Raepple Library Library Bone Bone
Room 23 Room 3 Room 3
12:45 Writing Writing Writing Writing Free
2:15 Williams Williams Williams Williams Read.
Room 22 Room 22 Room 22 Room 22 Williams
Room 22
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GROUP B MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY
9:50 - | S.S, = Sci, | Listening Listening Free Read. | Art
10:15 Shimp Raepple Raepple Raepple Wing
Room 21 Room 23 Room 23 Room 23 Room 65
10:20 - | S.S. = Sci. | Discussion | Discussion | Discussion | Art
10:45 Shimp Shimp Shimp Shimp Wing
Room 21 Room 21 Room 21 Room 21 Room 65
10:50 = | Reading Reading Reading Reading Music
1:15 Williams Williams Williams Williams Mertz
Room 22 Room 22 Room 22 Room 22 Room 218
11:15 = | Reading Reading Reading Reading Music
11:40 Williams Williams Williams Williams Mertz
Room 22 Room 22 Room 22 Room 22 Room 218
11:40 -
12:05 Lunch Lunch Lunch Lunch Lunch
12:10 = | Writing Writing Writing Writing Free
12:40 Shimp Shimp Shimp Shimp Read.
Room 21 Room 21 Room 21 Room 21 Shimp
Room 21
12:45 - | Free Read. Speech Speech
1:15 Raepple Library Library Bone Bone
Room 23 Room 3 Room 3
!
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GROUP C MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY
9:50 -~ | Art Reading Reading Reading Reading
10:15 Wing Viilliams Williame Williams Williams

Room 65 Room 22 Room 22 Room 22 Room 22
+- —- !
10:20 ~ |} Art Reading Reading Reading Reading
10:45 Wing Williams Williams Williams Williams
Room 65 Room 22 Room 22 Room 22 Room 22
— e —tm
10:50 - | §.S.=5ci. Discussion | Discussion | Discussion | Music
11:15 Shimp Shimp Shimp Shimp Mertz
Room 21 Room 21 Room 21 Room 21 Room 213
11:15 = | S.S.=Sci. Listening Listening Free Read, | Music
11:40 Shimp Raepple Raepple Raepple Mertz
Room 21 Room 23 Room 23 Room 23 Room 218
-+ -+
11:40 -
12:05 Lunch Lunch Lunch jélunch Lunch
12:10 ~ | Speech Writing Writing Writing Writing
12:40 Bone Williams Williams Williams Williams
Room 3 Room 22 Room 22 Room 22 Room 22
12:45 - Free Read. | Speech Free
1:15 Library Raepple Bone Library Read.
Room 23 Room 3 Raepple
Room 23
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GROUP MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY
9:50 Art Reading Reading Reading Reading
10:15 Wing Williams Williams Williams Williams
Room 65 Room 22 Room 22 Room 22 Room 22
10:20 Art Reading Reading Reading Reading
10:45 Wing Williams Williams Williams Williams
Room 65 Room 22 Room 22 Room 22 Room 22
10:50 S.5.~Sci. Listening Listening Free Read, | Music
11:15 Shimp Raepple Raepple Raepple Mertz
Room 21 Room 23 Room 23 Room 23 Room 213
11:15 S.5.=Sci. Discussion | Discussion |Discussion | Music
11:40 Shimp Shimp Shimp Shimp Mertz
Room 21 Room 21 Room 21 Room 21 Room 218
)
11:40
12:05 Lunch Lunch Lunch Lunch Lunch
12:10 Free Read. | Speech Free
12: ILibrary Raepple Bone Library Read.
Room 23 Room 3 Raepple
Room 23
12:45 Speech Writing Writing Writing Writing
1:15 Bone Shimp S Shimp Shimp
Room 3 Room 21 Room 21 Room 21 Room 21
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