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m'cmiculmguidauthamultofamdtwthighordewof
unifomityintheteachingof«ritincakillaatthouniorhi@
school lavel, but even more importand, to £111 & void in the pro-
fessional training of teachers of English.

Though some teachers have adequate backgrounds in this area of lang-
§ uage arts, national studies indicate that the majarity have had
: 1ittls, if any, formal training in the teaching of this important
skill., At least more teacher- feel less secure in teaching writing
than they do in the teaching, for example, of literature and grammar.

Practically all members of the St. Louis Park English Department
contributed portions of the material found in this publication, but
special acknowledgement forr its final form is due Mr, David Litsey,
Chairman of the English Depariment.

The St., Louis Park School Board is to be commended for iis recog-
' nition of the need for this publication. The sppropriation of

E necessary funds for its preparation is deeply appreciated by the

‘ entire staff. ,

We are confident thet this guide will be in constant use and will
'. ultimately result in benefits to the students of St, Louls Park
Senior High School through improved instructional practices.

Bdward Foltmer |
Directar of Secondary Education

Harold R. Enestvedt
Supsrintendent of Schools
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This Sequential Composition Guids represents the fruition of what a
few yeurs ago scomed a wild drm.. Perhaps even today it will seem to
many a presumptuous and prsmature bit of pedagogy. To the twenty-three
teachers who have speunt two academic years and the batter part of ons summer
in developing these concepts and pragmatic units, hovever, such is certainly
‘pot the cese. Teachers have grown aud matured with the working out of each
category and the realizaticn of the feacibility of the teaching of writing.
Indeod, this durriculm Guide is based on l:hd -primiu that good teaching is
| derived from and tested by experience. All the ideas end resources contained
herein have been so practically developed. |

This Guide prevents much of the overlap ami neglact so usual in school
compositioa programs. It clearly allocates work in six discrete rhetorical
categories among the three grades, The total of thirty-three units are
based on rhe.t:orical principles, not grasmatical, mechanical, or logical. Ome
learns to use langusge by using it, not talking about it. Where textbooks
would be helpful, we have not hesitated to cite pages. Where conventional
rhetoric texts break down and where laiy teaching avoids the really gruclling
problems of writing, this Gui.de; in a sense, dures vanture.

This sequential program owes its completiou to the unselfish snd faith-
ful contributions of the entire English staff and the adwinistracion. But
thclguidi.ng hand for the past two years has beon that of Mrs, mw:t Free-
man, writing liaison of the department. She has given rare talent and enotgy
to what has baen perhaps the largest single vndertaking in the history of the
st. Louis Park English Department. The administration, nesdless to say, has
been behind us in a very real way--reducing class loads where possible, show-

ing the vision to move towards s composition poriod for the entire department,
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The efforts of Edward Foltmer, Director of Secondary Education, and
Bertil Johnson, Senior High School Principal, are appreciated. Final
appreciation certainly goes to the St. Louis Park School Board which !iu
had the courage to suggest that writing does have a kind of educational

priority and to encourage the English Department in the attaimment of its

goal.

David M. Litsey, Chairmsn
English Department
August 1967
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COMPOSITION PRILOSOPHY AND OBJECYIVES
The goal of the St. Louis Park Senior High English Department
is to help all pupils of at least average intelligence bacome com-
patent writers. Our goal is operational: to have students axhibit
thel> command of language by being able to use it--apart from being
zble to talk about it or duscribe it. Because of the high correlatior
betwesn innate intelligence and the ability to write, the average stu-

dent will probably not become a skillful writer of imaginative prose.
He can, however, become a fairly competent writer of exposition.

Over ninety-five percent of the writing program is expository &
rather than creative. This mirrors the dominance of exposition in
the collegiate, business, professional, and work-a-day world, More-
over, axposition is highly teachable, whereas imaginative writing is
difficult, if not impossible, to téach. The latter can best be handlcd
in small, elective classes that provide the mood and opportunity for free
play of the imegination, together with effective individual and group
eritique. The schoel does urge a good deal of individusl, extra-credit
imaginative writing where student and teacher can work together ir a
tutorial arrangemsnt.

There are saveral things this Composition Guide does not do, PFor
one thing, it makes no detailed attempt to treat the analysis of the
writing situstion (i.e., who is the writer's audience? What will he
need to know about the subject? What dces he already know? How might
the writer best succeed in his purpose with the audience?) as it relates
to the proper emphasis end tone cf the paper. BSuch considerations are
the province of each teacher for each writing assignment. All the units
will go into broad rhetorical considerations, the extent depending upon
the rhetorical device being treated. Also, this guide has avoided treat-
ment of the whole concept of motivation in the pre-writing stage, not
because the Department has felt this to be unimportant, but because
motivatiop of the writing process really belongs to another distinct
area that is the unique responsibility of the individual teacher.
Obviously, it would be worthwhile to catalog some of the ''ginger up"
techniques of writing, the methods of getting students sxcitad about
& writing «ssignment. This Guide does not belittlie such methods, but
views them\as the content of a separate publication., Indesd, there iz
a need for 2 theory of invention that would lead to the discovery of
ideas rather than the expression of ideas, but this "guide” does not
purport to fulfill that need. In short, the Guide does not pertain to
Whitehead's first stage of Romance, where the writer gets his first vivid
apprehension and excitement over possibilities and multi-varisty.

*The common use of the term "creative writing' to refer to the
writing of poems, short stories, short plays and the like leads to a
nistaken notion of the essential nature of the act of composition,
All writing is "creative; every time a writer writes he creates
something that did not exist before he wrote. A more useful and
les# misleading (although it is still somewhat misleading) term to
usa to refar to writing poems, short stories, etc., is "imaginative
writing."

(Carl Barth, Northwestern University)
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lalhor this Guide seeks more to help teachers in the second stagea of
Precision (analysis of half-glimpsed possibilities). Raetoric is here
viewed as the process of clothing discoveries.

In order tuv implement these rhetorical zoals in exposition, tne
Department has preparsd for the teacher of conposition iaterizl that <
is sequantial and incremental. Although there are many methods of
organizing instruction in writing, the Departmant has chosen to empha~
size rhatorical and form considerations in writing as against a more
traditional taxonomy stressing types of writing (argumentative, inf "m-
ative, etc.) or functions of the writer (reportorial, snalyta xl, « :le
uative). We are concerned with rhetorical consideraticas thz: pertain
to all types of writing.

Composition is broken down into six broal categories. EREach category
is further subdivided into teachable units. %he units represent a dis-
crate concept or writing device that is "spiraled" from grade 10, thru
grade 11, and into grade 12. Thus, under the main category I, Concise- |
ness and Clarity, at 10th grade the concept is to eliminate needless
repetition of words, at 1llth, to eliminate redundancy in sentence con- 1
struction, and at 12th, to eliminate tautologies (idea repetition) from
writing. Thus, a total of _33  units have been built.

Each unit has been broken into three main divisions. First, there
is a clear, concise statement of the rhetorical principle involved, often
accompanied by a statement summarizing what has been done at preceding
grades with the same concept. The second section lays out a bibliography
and procedures f~r the teaching of the concept, often consisting of state-:
ments as to how certain text materials may be utilized, samples of teachert
constructed devices, use of duplicated and transparency material, and the
like. Section C consists of literature-correlated assignments teachers
have actually given, together with student models and comments. Although
any writing skill may be taught in conjunction with the literature at
any point i. the year's program , the samples suggest to teachers how
the skills wight be taught in one or two areas. Thus, the individual
teacher may vary the sequence of writing skills and follow any plan of
literature presentation-chronological, typal, or thematic.

All the teachers in the English Department have worked on the
construction of these units over the past few years. Bacause of this,
the units sre practical examples of methods, materials, and assignments -
which have proved to be viable. Teachers using the Guide are definitely
urged not to follow slavishly the procedures and assignments; they should
instead use fresh, first-hand samples. It is difficult for a good teacher
to teach closely from someons ealse's prepared materials, although such
materials can well serve as a stimulant and guide for the sort of thing
that might be done. One important value from the preparation of this
curriculum in writing has been what teachers have learned about the
teaching of writing and the zest they have developed for this neglected
field, .

The units, furthermore, follow a belief of the St. Louis Park English
faculty that literature should be the core of the writing program. Writ-
ing should not be taught in a vacuum, but as an integrated part of the
total language arts program, The rationale behind Section ¢ of the units,
therefore, is that it is both feasible and economic to tie i an appre-
clation of literature with a writing program. Utility and motivation~~

both important to a successful writing program--stem from rending
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and other classroom activities. Literature can provide the ideas for
discussion, which in turn motivates a theme assignment., A pupil need

not complain when assigned a thems that he does not know what to write
about. Moreover, sn idea or problem can take on added meaning if a stu-
dent writes about it because writing forces him to think, to examine an
idea critically, and to resolve opinions. Literature can help a student.
experience ideas; writing about them gives dimension and depth to the

ideas.

The number of writing assignments different teachers do on the
individual units, the time spent in class on writing, the sheer linear
amount of writing assigned to students--all are a function of the teacher's
pupil load and bis ability in teaching writing. Since the sheer pressure
of pupil load has been and is steadily being reduced for the English
teacher at St. Louis Park and since valuable assistance has been given
to individual teachers by writing consultants, the amount of teaching
of composition has increased and will, it is hoped, be increasing even
more more with the publication of this Guide. It is well to remember
in this connection that learning to write by writing is at best a half-
truth, If pupils wrote every day on anything they wished to write about,
with no particular motivation, no sequence of writing assignment, no
directed discussion snd analysis of writing theory, aud mo evaluation
except the correction of so-called “"mechanics," most pupils would not
learn to write well, Although the students would become proficient
in putting words on paper, they would not become disciplined in writing
a variety of compositions in a structured but interesting style. In

short, they would not become competent writers.

Generally, it might be said that teachers should spend about one-
L third of their time in composition activities. No stipulation can be
g made, of course, as to the number of assignments or themes per nine~-
week period. It is enough to say that all teachers must cover the
writing areas allocated to their particular grade level.

D @v‘wvwm_—,mvvwr‘ | €

A final word is perhaps in order about our general theory cf
pedagogy in the teaching of writing. We fesl that an "inductive"
approach to the teaching of composition is most effective. The teacher,

a collaborator and editor in the writing process, leads students to make>
the pronver writing choices. He presents pre- and post-models of other
students' writings on similar specifications, usring samples which draw
out in operational terms, the students' own solutions to writing problems.
It is not enough to tell the student where a model hits or misses the
mark; he must discover this for himself.

£

Much of the work in writing is necessarily gd hoc. Thinking,
writing, and ceaseless revision go hand in hand, Clear sequential
study of rhetorical devices available to the writer, together with
the proper motivation to make students want to write well, can assure
the high school of meeting its goals in the teaching of composition,
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THE PRE-WRITING STAGE
A. THE TEACHER'S PREPARATY.ON OF A WRITING ASSIGNMENT

The teacher will havz to start thinking about and preparing a
writing assignment several days bdefore it is to be given. Preparing
efficiont and interesting writing ascigoments is a continuous process.
The teacher should have & complex or attitude “set” about writing and
be looking everywhere for good sources. The immediate determining
factor governing a specific assignment, of course, will be the Writing
Guide sequence of skills as allocated to the grade levels. Certain
of these skills are more logically taught at the beginning, middle, or
end of the year and perhaps more efficiently in conjunction with certain
literature units., Then, too, the teacher needs to consider the amount
of duplication desirable on a particular writing process, the time avail-
albe, the cruciality of the rhetorical or structural principle, and the
like.

As previously stated in the general objective section, most writing
assignments will be literature related. A little practice will make
almost any teacher an expert in ferreting out from almost any literature
unit imaginative assignments that he can tie tc almost any of the six
rhetorical areas. Most writing principles can be illustrated from either
"creative" or expository writings and most writing can be about literary
topics, or ideas suggested by the literature read.

The specific topic of the assignments, apart from the rhetoric, can
be suggested from many sources. The St. Louis Park Curriculum Guides
contain many ideas, us do the textbooks and journals., The N.C.T.E,
publication, Composition Situations has interesting topical ideas.
Students also often inspire assignments thrcugh their interests. Teachers
themselves should cooperate with one another in sharing assignments
that have proven effective. It is well to remember that the building
of fresh writing assignments keeps the teacher from boredom in the eval~
uation of countless papers, year after year.

The teacher should make use of short writing assignments as well as
long ones. Short writing assigmments often result in better handling of
subject matter, fewer mistakes in grammar, more legible writing and
neater papers, as well as a willingness of students to comply with the
assignment. Longer papers merely tend to compound errors. Also, pupils
can revise short papers with more success, and teachers can more easily
return properly evaluated papers before the next writing assignment.
Sometimes in planning longer papers to teach organization, the teacher
can have students plan and dutline the whole assignment and develop
maybe only one paragraph as an example. It is perhaps best to give a
range in length for the better and poorer students, but, of course, the
parameter of any writing assignment is a function of topic breadth. The
teacher should make it perfectly clear to the students that their ability
and the demands of the idea determine the length.

It is usually a good idea to prepare and distribute a written state-
ment of the topical and rhetorical restrictions of the assignment, A
topical restriction keeps the paper within the comparative range of the
other papers in the set and also helps prevent plagiarism. Each asgign-
ment should also be limited to a single new rhetorical pxinciple.‘:$ee
Sample page _ 5 _ as good examplaZ} Also, the teacher should give clear
exanples and maybe make use of a student model ﬁee Section on "Hodelqa
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It would seem that a minimum of one class period would ba nacessary to
motivate, discuss purpose and audience for the assignment, and go over
specifications and models. At this time the teachar should try to
anticipate the problems the students will have with the assignment as
well as stimulate them to their best effort. PFinally, it is a good
idea for the teacher to try fulfilling his own assignment, This helps
put him in the skin of the student, and with the increased empathy that
results, he is certain to be of more help to the student in the writing

The teacher should avoid over-structuring the assignment. If
composition is a joint thinking and writing process, one needs to leave
room for the student's imagimstion and not strait jacket him completsly.
The following excerpts from some form restrictions for a tenth-grade
writing sssignment on The Pegrl illustrate the difference between too
much restriction and a propsr amount of restriction.

g e A - i
Prove that Kino, in The Pearl, took risks to keep the pearl.

1. In the topic sentence state the controlling idea for the para-
graph. Check the assigument topic carefully. ,

2. In the paragraph give three examples of incidents of Kino's

| taking risks. Refer to his encounter with the pearl buyers, his
" encounter with the attackers and his encounter with the trackers.

3. Arrange the incidents in the paragraph iu chronological order.

Sagple B - Right Amouynt of Restriction |
Was Kino brave or foolhardy in his attempts to keep the pearl?

1. In the topic sentence state your opinion of Kino and narrow the
opinion by your general reason for judging Kino either brave or
foolhardy.

2. In the parsgraph give three exsmples to prove your opinion.

3. Arrange your examples in chronological order.

B. PRESENTING THE WRITING CONCEPT TO THE CLASS

The teacher begins the pre-writing stage by presenting the writing
concept to the class before the Section C writing assignment is given.
He must be prepared to spend from one to four or five days of class time«-
depending upon the complexity of the writing concept--on teaching the
concept itself. This includes ample time for the student to practice
applying the concept and to receive informal evaluation of his efforts
before he writea s paper for a grade, Ths discusaion of the use of
student models and the B sections of each unit in this curriculum provide
extensive specific examples of the methods and procedures that should
bs a part of the pre-writing stage.

The individual writing units do not uniformiy or consistently
trest one aspect of the pre-writing stage, the identification of audience
and purpose. This does not mean that teachers should ignore this aspect
of writing. Identification of audience and purpose is the foundation
of any good writing lesson., To teach a writing lesson on parallel
sentence structure, for example, by merely drilling students in the
construction of parallel sentences, is to ignore the purpose of the
lesson. 1If the lesson does not lead the students to discover and
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explore the effects of parallel structure on the audience, to consider
vhy they migh choose to use parallel structure in one situation and
not in another, to debate the appropriateness of parsllel structure for
& particular audience--if the lesson does not include these thought
processes, the lesson lacks purpose. If teaching a lesson on diction
by merely drilling students in choosing the conventional graometically
“correct” word forms fails in teaching s:udents to consider the audience
before choosing the word form, the lesson lacks meaning. The teacher
must never present & rhetorical concept as if it were embodied in a
particular form that is always preferable. Instead, the teacher must
present the rhetorical concept to offer the students choices in writing.

Therefore, the teuacher should never allow the pre-writing stage to
be a sterile, meaningless process of following a form. He must allow
students to think as they write and as they prepare to write, to make
choices in form based on consideration of audience and purpose.

The following excerpt from the Oregon Curriculum Center's publica-
tion, 10A, A Curriculum in English, Grades 7 - 12, emphasizes the im-
portance of purpose and audience in writing:

One term undergirds the entire curriculum, no matter what
kind of rhatorical problem confronts the student at any
particular moment. That term is purpose. Effective
commuaication is never purposeless; hence, tha student
should have a clear notion of the rhetorical purpose of
each piece of writing. He should see that the procedures
«nd iruguage of rhetoric are chosen and shaped by the
purpose which alone "makes sense” of what he has chosen to
do. T

It follows that, in the classroom, an awareness of purpose
should be present in every assignment.
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COLLABORATION

Much work in composition is based on the false asssumption that
students already Inow how to write and that all the teacher has to
do is to test the vtudent by assigning a theme occasionally., We do
not agree that the teacher is ever going to give much training in
composition through such activities, Actually, during the writing
of a paper, the tescher should be dbusy collaborating with the individ-
ual students as much as possible, serving as a sort of at-hand editor.

Psychological studies are firm in the conclusion that most learm-~
ing occurs when a student is actually doing a task himself--not just
being told how to do it--and getting immediate reinforcement on the
task. Thus, while students are writing their papers, the teacher
should be helping them with the actual composition process. The
teacher moves to a table or takes a student desk in the back of the
raoom, pulling up a vacant one next to him, and invites studants to
consult with him about writing problams as they encounter them in
the actual writing process., This is the real writing situation where
student motivation is high and the opportunity to help students solve
real writing problems is tremendous.

The form of procedure can teke many directions. Often teachers
will require students to check certain features of a paper with them
before allowing the students to proceed.

Check list of points might run: Thesis / , Outline /, Topic
Sentence / , etc., If a student, for exsmple, has an inadequate thesis
statement, the teacher will, using the Socratic method, try to lead
him to the solution of his problem. Never should the teacher pose
himself as the source of all right answers. Rather, he helps students
help themselves, The teacher check provents them from going too far
astray. (Student writing committees ay perform some of these functions.)
The teacher should, of course, not :nswer questions for lazy or ingen-
ious students seeking to get somecue to do their job, nctr should he
serve as a spelling source. Also, he will need to be judicious in
allocating time between the aggressive and shy student, the one who
has received seversl helps and the one who has had no help. The
teachér will also need to plan after-school availability on days dur-
ing which students are writing papers.

The whole question of in-class vs. home writing assignments evades
definite answer. Generally it is perhaps good to have most writing done
in class and kept in the student’s composition folder, although some
home writing is certainly in order. If the atmosphere of the class
can be one in which students want to learn to write, they will be less
inclined to seek out sources to do their writing for them, whether they
work in class or out of class. The teacher should remember also that
all outside help is not necessarily bad if it is truly collaborative,

One final point on collaborative writing should be made regarding the

 taxing nature of such work on the energies of the teacher. It is good to

stagger writing so that the teacher isn't giving writing assistence all
day. He should try to "even out the peaks" of writing so it doesn't get
too burdensome. The teacher struggling with themes all day will be

discouraged from assigning them. Staggering themes with different sec~
tions also evens out the paper-correcting load.
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USE OF STUDENT MODELS

s In spite of numerous studies which have tried to correlate study
in traditional grammar, "new" grammar, logic, amount of writing, or a
dozen other things, with student improvement in writing, the results have
usually been inconclusive. Surprisingly, & student's resding ability
correlates most highly with his writing ability. Perhaps this is not
really so strange vhen one thinks of language and writing as being
largely learned thru imitation. The wide reader has more unconscious
models which he pulls from his mentai storehouse, This is undoubtedly
the reason behind the success of the use of models to teach writing.
In one sense, analysis of models is a critical reading skill in terms
of pre-announced criteria.

At any rate, the teacher should definitely make liberal use of
student models with all writing assigmments. The student model is
likely to be less discouraging than some professional model that
glitters far off in the world of the mnattainsble. Furthermore, it
will be more valuable in clarifying the specifications of the particu-
lar assignment 1f the teacher selects a student sample that both hits
and misses the mark but is still instructive in terms of the rhetorical
goals of the assignment. These student models should be used both as
pre- and post-writing aids. The first use of the model should be just
after the assignment has been given. This, of course, pre-supposes that
the assigmment has been given before and student samples are available.
Yollowing the completion of the assignment by the students and before
their papers are returned, the teacher and the class again should analyze
student models from the set of papers being returned.

The model used for analysis before the students begin writing
should anticipate some of the major rthetorical errors students might
make. The class should be given ample time to read the model and make
notations on their own duplicated copy. (Numbering sentences or lines
makea reference easier and quicker). The teacher, inductively trying
to draw out an analysis of the theme from the students, should be
careful uct to tell the class that such and such is wrong with the
paper. Rather the class itself should be led to discover whether the
paper fulfills the assignment. Occasionally, the teacher will have to
rephrase a specification in terms of a question to remind the class
of its standard of criticism. Or, the teacher might have to help the
class distinguish between important and unimportant errors, especially
if the class has had little experience with analysis before.
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The attached theme, East Wind, West Wird, was used for pre-writing
analysis on the Student Assignment for Ispromptu Book Report. It had
many good features, but some fairly important deficiencies also. Stu~

dents, hopefully, would be lead, through discussion, to bring out -
fortant points, such as:

' 1) The topic is too broad - perhaps couid be limited to just
‘ warriage customs.

2) The thesis paragraph fails to forecast the breakdown of the
paper. Have students try to supply a santence vhich would
repair this omission.

3) The conclusion is trite and uninteresting, Have the students
try to improve it.

4) The transition is fairly adequate.

5) Illustrations are appropriate,

ekt e ') 20

The teacher should not ignore comments that are minor (the use of
"was" for "were" in line 15 or the lack of parallel structure line 19),
but should steer students away from comments not pertinent to this
particular assignment. Spelling and punctuation errors, of course, are
always worth noting, but not at the expense of more important rhetorical
considerations,




STUDENT ASSIGNMENT FOR IMPROMPTU BOOK REPORT
1. [Omitted

II. [Omitted

II1. Form Restrictions:

A Limit the Topic. Develop a thesis statement that narrows the
broad topic from the topic sheet into s manageable statement.
Be certain that the statement takes a specific position and
is one for which you can find ampl2 illustration from your
book. (Put the number of the question you are answering at
the top of your paper.)
Emple Topic for this Studeng What new ideas or what clarifi-
cation of your old ideas came to

you from reading the book?

B. Thesis Paragraph. In addition to a clear statement of your thesis,
the first paragraph must forecast the breakdown of the paper also,
i.e , the plan of presentationm. The title of the book and the
author should be worked into the first paragraph also. In this
short essay try to keep the introductory thesis paragraph to threc

or four sentences.

C. Body of Paper. ;
1. The paper should then contain three or four paragrsphs in its

body. Each of these paragraphs must begin with a clear topic
sentence which is the sasme as the one on the outline.

2 There must be a word or phrase transition between paragraphs,
preferably worked into the topic sentence,

3. The paragraphs must each be completad by means of illustrations
from your book. Use only one or two {liustrations per para-

graph because of time.

C Conclusion. Complete the paper with one or two gsentencis wrapping
up the ideas and looking back to the thesis sentence.

? IV. Analysis of Student Models.
{ck. attachéﬁ
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East Wind, West Wind

East Wind, West Wind, by Pearl 8. Buck, points out many ancient Chinese 1
ideas and customs. These customs were the basis of a different way of life 2
that I have never understood before. | 3

Chinese marriage customs were quite different from those of today. The 4
main character of the stocry, a pretty Chinese woman, was bettothed to her 5
husband when she was born. She had nothing to say about whom she would marry. 6
Also, she was not allowed to meet her husband umtil the night of her wedding. 7
After the wedding she went to live with him and was cut off from the pro- 8
tection of her family forever. 9

Another distinct custom concerned the birth of children. The wife's pur- 10
pose in life was to give her husband a male heir, If she could not do this 11
for him he would turn to his concubines. Therefore, many precautions were 12
made to insure the birth of a boy. Hoping the gods would allow her to bring 13
forth a boy, the young Chinese woman placed incense in a holy shrine to 14
please them. If a boy was born, he was protected from the gods, who were 15
known to take little boys away. The mother went again to the shrine to tell 16
the gods she had borne an ugly girl. She even went go far as to dress her 17
son like a girl. 18

The subordination of women to men was not only obvious at their birth but 19
during their whple life. Women held a position of coumplete ssrvitude to 20
their husbands. The young Chinese woman was taught that her duty was to 21
provide everything that would make her husband's life pleasant. Thia 22
included preparing dishes he liked, keeping herself neat and attractive, 23
and obeying his every command and whim. 24

These ancient customs and ideas gave a great insight irto China and 25
its people. 26

e i b S ik, s i . e R i ke o FE O SO
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Ona danger of using the pre~writing model is that students will
often write a theme too closely imitative of the model, They should
be warned ageinst doing this and told that their grade will be maters
ially lowered if they fail to come up with a somewhat original approach,
Also, this is another good reason for not using more than one or two
nodels and not "excellent" models at this stage. Imitation or "coat~
tail hanging," in the case of the poor student is not entirely an evil,
since 1if the teacher ends up helping him, he wsually gives the student
8 "start" with a model sentence or two.

The use of the post-writing model is similaxr to that of the pre-
writing model. Its choice, however, now reflects the actual general
faults the immediate set of papers has demonstrated (hopefully not
those discussed in the initial model). Moreover, there is no limit
to the number of papers to be used. Since students don't know whose
paper will be used, the post-model has the added advantage of encour-
agingy them to do better with the prospect of public display looming
before them., Of course, students nsed to be conditioned to the use
of thair own papers as models, Before long they can learn to separate!
cortent analysis from any feeling about the person who has written the
paper., One of the most valuable outcomes of this .activity can be
the learning to separate objective criticism from personality involve-
ment.,

The handling of post-writing models can be done in different
fashions. Parts of seversl papers may be duplicated or put on trans-
parancy, such as a group of thesis statements, just the thesis state-
nents and its supporting topic sentences, examples of trsnsitions,
wordy sentences, Inappropriate diction chouices, etc., Stulents can
write their papcrs on transparencids, The opsque projector can be used
for joint class criticism of a whole class set of papers. The models
may be evaluated in small groups. Oral reading of student papers does
not help in most ceses. Students need a written copy or image before
them for profitsble analysis.

Finally, the teaclier should use thi: final stage in the writing
process as the occasior for moving from one writing area into another.
Row that the class has mastered onea skill, how do the papers demon=..
strate the need to move into a new skill area? An actual paper from
the presant assignment might be used to introduce the next assignment
problam, thus providing a realistir transition between two rhetorical
areas.
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T WRITING

After the student has written his paper and turned it in as a
completed work, he often heaves & sigh and exclaims, "Well, that's
done." The department feels that teackers must traii che student to
realize that there is another important stage in the writing and learn-
ing process that has not yet been completed when the student hands in
a paper--the pust-writing stage.

The post-writing stage offers the teacher and the student a wide
variety of experiences in further teaching and learning about writing.
These experiences include: a comstructive teacher evaluation of the
paper, student group evaluation of particular points of a paper, class
analysis and revision of a sample paper, individual teacher-student
conferences about & paper, and student revision of his original paper.

For each writing assignment to be of utmost value, it must include
at least one of these learning experiences in the post-writing stage,
Therefore, the department offers the following guides for the post-
writing stage.

| EVALUATION
) ~

Evaluation of the student's paper is the most obvious first
step in post-writing. After a student has written an assignmwent and
turned it in, he expects and needs some evaluation of the paper. Al-
though the department does not feel that a written teacher eveluation
including a grade is the only constructive form of evaluation, it is
the most conventional form and will thus be treated first.

Too often teachers and students look upon a teacher's criticism
~ and grading of a paper as an absolute. The following article is a
necessary, humbling reminder to teachers as they begin evaluating
students' papers of the definite limits in the reliability of their
eriticism of student papers.
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NOTES ON GRADING KSSAYS

When one remembers how few, in proportion to men of geaius, have excelled in criticism,
and how fallible were the judgments of even these few in regard to particular works,
one is impressed by the difficalty of judging the quality of a plece of writing.
While there is no way to avoid the intrinsic difficulty of the task, perhaps we can
avoid some of the artificial difficulties that we create for ouselves.

First, there is cocksureness. We begin modestly and fearfully but after twenty pupers
we begin to feel quite sure that our judgments aré correct. It nakes me wonder
whether any buman being should ever pass judgment upon another. The practice fills
the judge with sinful pride. UWhen we snort violently and say, "This, by God, is an
7," we should be particularly on guard. Perhaps God is not a partner to the decision.
The following are not opinions; they are facts that have turned up in study after
study, ever since the grading of essay examinations in writing began to be investi-
gated:

1. Remove the names from a set of 60 to 100 essays and identify them only by number,
so that your acquaintance with the student will not color your judgment of his pro-
duct. Grade the papers without leaving any marks in the booklets; record your grades
on a separate shest of paper and seal it in an envelope. Store the papers for a year
and grade them again without peeking at your former grades. Hand both sets of grades
to a mathematical colleague and have him compute the correlation between them: the
extent to which they agree. I have never heard of an instance in which such &
correlation exceeded .60, I once tried it on an examination of my own of which I was
particularly proud, and the correlation between my earlier and later grades proved to
be .54. This means that grades given by the sawe reader to a considerable number of
the papers must fluctuate at least two grade-points from one date to another.

2. Take any set of essays that you have graded with particular care and have them

graded independently by a colleague whose judgment you trust. The correlation be-

tw=an the two sets of grades will rarely exceed .60, although readers who have been
trained systematically to grade by a common standard can approach a correlation of

.90 under favorable conditions.

3. Even when the correlation between independent grades of different readers is near
.90, if the same students write another paper next week, and it is graded with equal
precision, the correlation between the two sets of grades will rarely exceed .60.

In a recent study conducted by highly skilled College Board readers, in which agree-
ment among the readers was fantastically high, the correlation between t~tal scores
on two such essays was .58,

4, Have you ever read a set of papers copiously annotated by someone else? 1 rarely
do so without wincing. Subtle points are marked "not clear'; words used in unusual
senses are crossed out and replaced by others that are clsarly wrong; exceptions are
taken to points the students nevermdde; perfectly acceptable modern idiom is called
ungrammatical. There are exceptions, of course; every year while I was an examiner
in English I used to refresh myself during the summer by reading the witty and pene~
trating comments written by our best readers. But in the ordinary run of papers I
bave to examine as a research worker, I find the students right at least as often as
their teachers. It makes me wonder wiat others thinks of the comments I write.

A second and opposite danger is timidity, especially in awarding A's. Ve hate to
think that our colleagues may look at our A papers and think, "My, what low taste he
has. Thank God, my own standards are higher."” I sometimes suspect that the basic




criterion for awarding an A is the feeling on the part of the instructor that he
could not have written as well himself, Surely this is carrying humility too far.

A third peril is hypersensitivity. Some of us respond so warmly to any one thiang
in a paper that is nicely done that we overlook gross incompstence in everything
else, while others of us are 30 sensitive to certain faults that we underestimate
the merit of any paper that contains them. Perhaps a good general rule is that no
single fault, however many times repeated, should lower ths grade more than one
point below vhat it would have been if that fault were absent.

The fourth and, I suspect, the most common way of blocking our natural sensitivity
is what I call "the question~answering concept of an examination"” that most of us
inherited from our elementary schools. When I find a paper graded F that seems to
we quite wall written, the usual explanation is "He didn't answer the questioni”
Sometimes the failing grade rests upon an unreasonably strict interpretation of the
question., For example, I remember one student who was merked F because we had
asked for a refutation, and instead of tearing down the arguments that had been
advanced, he tried to show that the opposing arguments were stronger. Surely this
is one of the allowable means of refutation. Sometimes, I fesr, we are unimpressed
by a student's skill in argument because we do not agree with his arguments. The
hidebound reactionary must have an especially difficult time with our examinations.
Pactual inaccuracy, erronecus conceptions, and attitudes to which we are hostile
probably exert more influence than they should in composition grades. I do not
allow myself to disprize Dante's poctry because I doubt that his picture of hell
was accurate, but I find it hard to extend a similar tolerance toward my students.

Sometimes we think of aspects of the subject that the student has neglected, and we
lower his grade even though the aspects he treated were treated well. This practice
was carried to sbsurd lengths in one course I investigated in which the staff had a
phenomenal record of agreement among readers. I soon learned why. The staff
divided each assigned topic into ten or twelve main points that they thought an
adequate treatment would include. They would then give up to five points, depending
on fullness and accuracy of treatment, for each point the student dealt with, and at
the end they would add up to five points for '"good writing." Of what avail is pre-
cision in grading the wrong thing?

There are senses, however, in which content is important. First, most of us are not
teaching creative writing but are teaching students to write about whatever they will
have to write about in the course of a day's work. Whenever they have to write about
somathing, they had better write about that, not go off at a tangent and write about
something else. Hence I think it is fair to lower their grades if they completely
miss the point of the problem assigned, even though we should be liberal in our in-
terpretation of the assignment. Second, the writing should have something to say;
there should be evidence that thought was given to the problem, even if some of the
ideas expressed are inaccurate or deplorable. Third, the argument must be cogent
even if some of the facts are wrong. There must not be a series of unsupported
assertations that outrage common sense. Fourth, there must be reasonable coverage
of the topic; a tiny part of it must not be treated as though it were the whole.
Since we must not fall into the opposite error of giving up to five points for each
aspect covered, we must be liberal in our interpretation of this principle, but

there are undoubtedly cases to which it applies. If a student chooses to deal with
a very limited aspect of a problem in order to treat it thoroughly, he should indi-~
cate either explicitly or implicitly that he knows what he is doing.

All of these are things to avoid. It is harder to state things to do. Some staffs _
have done an admirable job of framing definitions of four or five levels of competence:
in four or five important qualities on which the papers are to be judged, such as ]
mechanics, style, organization, reasoning, and fullness of content. I sincerely
admire their efforts and results, and would emulate them 1if I had to grade a set of
papers as part of a research project. But for the daily load of papers I find on

my desk, I tend to adopt less rigorous methods.
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My own practice, for what it is worth, is to concentrate on three levels of ccwpe-
tence: the A's, the C's, and the F's. B's and D's are the borderline cases. The
B paper, in wy system, is an A mangue., It is potentially an A paper that somehow
got out of hand. I am so annoyed when a paper that might have been a good one gets
spoiled that my first impulse is to give in an F, but on recondiseration I give it a
B. Similarly a D paper is usually one to which I have first given an F. Then I
discover that, according to mwy chart, I have given far too many F's for "what the
traffic- will bear," as the Dean's Office calls it. Sorting them out, I discover a
number of papers that have some redeeming qualities, or at least the promise of
better things to come. They get D's.

What is an A paper? First, it is one that interests me, even though, in my conceit,
I imagine that I could have written as well or better myself. It has somathing a
bit frash and original to say about the topic or puts an old thought about it in a
new light. Second, it has organization: there is a feeling of movement toward a
predestined conclusion; one is never at a loss as to where one is or where one 1is
going. Third, granting the premises of the author, the arguments make sense: the
points are well taken and well supported. Fourth, there are some really deft turns
of phrase, some words used in contexts that reveal a fresh perception of their mean-
ing, some neat arrangements of words, phrases, clauses, or sentences, In other
words, there are tha rudiments of a mature, distinctive prose style. Finally, there
must be no gross errors in mechanics except for occasional slips of the pen or
spelling errors, which I find even in my best papers. I trust, however, that we are
lenient toward such healthy tendencies in the language as well-split infinitives,
sentences ending vith what are called prepositions (although in that position they
usually become adverbs), "who'" at the beginning of its clause serving as object, the
abolition of "shall," the occasional allowance of a plural by attraction to the
words preceding it, the moderate use of "so" to introduce result clauses, the color-
ful use of the vernacular, and so on. I am making a collection of choice comma-
faults from all the best writers and hope soon to begin a similar collection of
dangling participles. If our students learned to use the dangling participle as
effectively as Hume, it would be a considerably achievement.

What is a C paper? First, it does not interest me; it has familiar and conventional
thoughts in familiar and conventional language. It hedges, it does not stick the
neck out, it plays safe. It has a degree of organization, like a gridiron city plan,
but the organization does not do anything in particular for the paper; it does not
vigally connect the significant parts of the landscape as in a good city plan or an
A paper. The arguments, whilé inoffensive, are not compelling. There are almost

no fine phrases or startling sentences. There are few gross errors in mechanics.

In short, it is a dull but respectable paper, not a disgrace to the college. It is
what we must expect from the average nonwriting citizen; hence it deserves a C.

The F paper (any may we never find one!) is really a disgrace to the college. It
never really comes to grips with the problem. It starts anywhere and never goes
anywhere, Its arguments are fantastic. It has at least five different gross errors
in mechanics. It not only does not interest me; it nauseates me. I feel as though
I had been on a conducted tour through the very bowels of the intellect. When we
have to read such papers as these and then read them again to sort out those that
have any redeeming qualities, we finally realize that man was not born for pleasure
along. They get F's,

Paul B, Diederich
Educational Testing Service
Princeton, New Jersey
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(For additiomal information on the problem of svaluating papers, refer
to Aibert Kitxhaber's, Theines, Theories and Therapy, pp. 44-53)

The department, then recognizes that evaluating and grading =
woicten papers is an arbitrary subjective process to a large extent,
» But to make this process understandable and valuable to students the
teache> may take definite steps:

1) Explain to students ‘before they write what the bases of
grading will be, i.e., if the teacher; plaas to give two
grades for the paper, cne for the completeness of para- :
graph development, the student should be aware of this i
before and as he is writing. ~ 1

(Explaining the bases of grading beforehand serves f
two purposes. First, it emphasizes the importance
of the chosen rhetorical goals for the particular
assignment. It helps to structure the . student's
concentration on these goals as he writes. Second,
it eliminates the disgruntled, puzzled, and often
justified questions that students otherwise ask when ;
a paper is returned: "What's this grade for?', or )
_ "How come I got this grade?™) |

2) Grade a paper on the basis of what the student has been taught
about writing, not on the basis of what he hasn't ‘been taught
but shculd have been taught. If the pre-writing lessons have
led: to an assigmment testing of the student's skill in writ-
ing topic sentences he should be graded on this skill, His
grade should not be lowered on this paper for not ‘using
transitional devices, if he has not been taught to use them.

- (This weakness in the student's paper should instead be a !
]' suggestion to the teacher for a future writing lesson.)

3) Grade the paper on the bases of rhetorical goals, not just on
the basis of mechanical proficiency. (See Form section,
"Points to Consider When Correcting a Theme.') Teachers
may wish to assign a separate grade for spelling or punctuation;
they may even occasionally wish to weight this grade heavily,
if a student has been particularly careless with mechanics,
or if a rhetorical skill, such as use of subordinate clausss,
includes a mechanical skill in punctuation, Certainly stu-
dents should learn a concern for precision in wmechanics. But
students should never feel that the only thing that "matters®
in writing a paper is spelling and punctuation. Teachers'
bases for grading should emphasize to students the more impor-
tant aspects of writing, such as organization or careful word
choice.

4) Adjust the comments and marks on the paper according to the
individual assignment and the individual student:

a. Mark anything that relates to specifications for
the assignment (good use of examples, skillful use
of transitions).

b. Do not try to mark all errors in the paper. Too
many red marks on a paper are confusing and de~
feating to & student. Sometimes a teacher may ignore
an error to concentrate his comments on the viola-
tions of the specific assignment. Sometimes &
teacher may ignore an error to concentrate his

. comments on major flaws in the paper. Teachers
should concentrate on a few, important errcxs in
the paper, . 8o the student can be reasonably
expected to revise the errors. This is true, even
in the marking of mechanical ‘errors. For example,
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{f a student has written several comma-spliced
sentences, the teacher may concentrate on marking
these and ignore the student's misuse of & colon.
5) Use comments and correction devices that are understandable,
instructive and encouraging to the student:

a. Use the St. Louis Park symbols, & copy of which each
student should have in his writing folder.

b, Use the symbols, in conjunction with other comments
or corrections, For example, if an error has been
marked W, it may be necessary for the teacher to
actually correct the error, if the correction is
an idiom which the student obviously doesn't know.
Or, if an error has been marked D, the teacher may
have to point out other words in the paragraph that
this word is not consistent with before the studert
can be expected to understand his error. Or, 1if an
error has been marked //, a teacher may mneed to
illustrate with a parallel structured sentence to glve
the student an idea of how to revise his sentence.

The following samples illustrate the differences between a poorly
 evaluated paper and well evaluated paper.
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. COMPOSITION ASSIGWMENT 1
) ~
You ars to take on of the characters from the play Ia the Zons and write
an analysis of his personslity. This is s one~paragraph-langth asnsignmsnt
umnammmmmlymiduabmthm. .

1. Begin with a topic sentence with a concise controlling idea,

2. uhoose the one characteristic of his personslity which you feel is
the predominating ons, |

3. Try to show how this characteristic affects hiw ard the other men
avound him,

3. ¥Vaks the wording of your topic sentence vivid and precise, so that
you are proving only one point.

5. Use actual quotations from the play to prove your point (genaraily as
minor supports) and paraphrase ideas into your owm words. |

(Ref. pp. 399-A01 in Egg. in Action.)

6. When working vi.th' quoted material, review the ssction in your grammer
text on how to correctly punctuste and lift material from another
source,

e o e
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7. Lemgth s optional, but sgaim, you must bave sufficient evidencs
to prove your point.

8. 3s sure to check carefully for items which have to be in parallel form,

9. Use the present fense in discussing the play itself. If you have to go
into the past use the present psrfect, ;

19. Make your sentences clear and concise. Any wordiness or ambiguity will
be penslized. ( . class work on this metier.)

i1l. Date Due: .

L A

le: Swanson is s besically good men, who, because he is slow, is
nisled by others.

Exsmple: Devis' quick temper is the cause of much of the trouble in
~ Ia the Zoga. |




A.

SAMPIE EVALUATION A

Swanson, & careless person, plays a grest paxt in In the Zgue. .S,
At the begimning of the play, Swanson and Davis ara talkiag about an
open porthole. Swanson, carelessly and sleepily answers "Dey doun't see p.(a)
what little light go out yust one port!" In the plsy, Swanson dossn't
actually care about any one thing. He never really carss about what is D,
gotu;.on. The other characters in the play, know Swanson's feslings |,
toward things. In the play, Swanson's parts are always acted 1iks he D,
didn’t know or care what was going on, Lm; thoughts were beyond the otheu:)‘?u.
Playing a great part in the play, Swanson nisleads the readers and the
other characters by acting careless,

This o o LMca, joonly wouldiry Maf‘v

You have macle. Several o-&-v:oum) 2rnoS ch*ua_:l"fau)
Both +ha tofore Sembrces Gl /oa;-.a af‘v

MWW weah, Yot w;l"%-lg_&l‘p

hove atel. Mote. + A F e,
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A; E_wmson, a careless person, plays a great part im Jp the ma Sue- ¥
At the begiuning of the play, Swanson and Davis are talking about an
open porthole. Swanson, carslessly and sleepily ansver "Dey don't ses jo- (a)
what 1little 1light go out yust one pert!" In the play, Swanson doesn’t

aemny care about any one thing. (Ile never really cares about what u«-%

going on,) Cthc othex characters in the play, know Swanson's feelings p- .

N W -~ toward thi.ug‘oa In Eﬁc play, Swanson's parts are slways acted like he %..:“;i‘:,? :

t.. didn't know or care vhat was going on. @u thoughts were beyond the)—R i
< w
others. Cl'uyi.ng a great part im the pl;y:)ﬂnnum mislesads the readers)ivhes

.ﬂo:‘d&nm
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Comment: EVALUATION A

The student who receives his paper with this evaluation will be
as ignorant of his major writing errors as he wes when he first wrote
the paper.

The punctuation errors are duly marked, But notice that the more
fmportant error in mechanics--the shift to past tense--is unmarked. The
additional comment about punctuation at the end of the paper also gives
too much emphasis to the errors.

The t.s. mark in the margin and the comment at the end indicate that
the reader is aware of the major flaws in the paper. Unfortunately, he
has failed to explain to the student what exactly is tie problem in the
topic sentence or in the paragraph development. He offers him no sugges-
tions for revision; words such as "weak" or "poorly written' are mean-
ingless to the student who thought that this "weak!' and "poorly written"
paragraph was acceptable.

Certainly thing is a weak word choice. Considering the seriousness
of the student's flaws in paragraph development, however, this error in
diction might be overlooked, If this use of the symbol for diction had
been followed by a comment suggesting that the student define thing more
precisely, the reader might have made his notation of this error germane
to the student's mere serious flaw of repeating generalizations without
concrete support.

The final comment is defeating for the student. It offers only
criticism, no praise. It offers no clear suggestions for revision or
improvement. It criticizes him for not excelling in a gkill not yet
taught (transitions).

Comment: EVALUATION B

Mechanical errors such as improper use of commas and tense are
marked. But mote that the marking of this paper reflects the fact that
these are not the major flaws of the paper. The comments indicate that
a poorly worded topic sentence and & lack of concrete development of the
controlling idea are the two major flaws of the paper.

Note also that some flaws in the paper remain unmarked. Certainly
the diction and sentence structure could be refined. When the reader
considers the more basic flaws of paragraph organization and develop-
ment, however, he leaves these flaws unmarked. Also, a more major and
obvioug flaw is not noted--wesk transitions. Since transitions haven't
been taught previous to the assignment and since they are not one of
the specific requirements of the assignment, the reader ignores this
flaw to concentrate on the flaws in fulfilling the requirements of the
specific assignment, Certainly the student will have enough work to do
in revising this assignment {f he merely concentrates on re-writing the
topic sentence and re-organizing the paragraph.

inally, note the nature of the comments, Although the St. Louis
Park symbols are used, they ar: made clear by additional comments
(Example: topic sentence marked sub with comment). The comments contain
both praise and criticism and are completely free of sarcasm. Perhaps
more importantly, by asking pertinent questions the teacher suggests
specific steps the student can take in revising his paper. The questions
point the way for student revision; they do not make the revision for the
student.
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(For additional information on evalusting themes, consult the
NCTE publication, A Guide for Evaluating Student Composition, Of
particular value is the article by Lori LaBrant, pp. 29-37.)

A second form of constructive evaluation is the student group evale-
uation. This may occasionally replace the teacher evaluation or precede
the teacher evaluation.

This form of evaluation is most effective when students in the group
are familiar with the bases for evaluating the paper, when they nead only
check the paper for a few points and when they have an evaluation form
as a guide, (See the evaluation form for the 1llth grade precis assign-
ment.)

The groups may be formed in two ways for two different goals. It
a teacher has a goal, the accurate evaluatioa of each paper, he may
group the students to include one or two superior writing students in
each group., If, on the other hand, he has as a goal complete group
participation in the evaluation of each paper, he may group the students
hemogeneously according to their writing abilities.

A final form of constructive evaluation is the class evaluation
that may follow a teacher's evaluation, |E§e extended discussion of this
form in section on Student Models,]

REVISION

Evaluation of writing is only one aspect of the postewriting stage.
Revision is the second important aspect.

The department has agreed upon one uniform procedure for revisions.
This is the student's careful eutry of errors on the Expository Writing
Record. This record and the student's original and revised paper should
be kept in the student's writing folidar.

The procedures remaining for revision should vary with the student
and with the assignment. The mechanical errors should be corrected on
the paper. Ordinarily, the student will not need to completely re-write
a paper to make these revisions. If, however, the errors are extensi. ,
serious or repeated, the teacher may wish the student to re-write the
paper. Errors in sentence structure or diction will also be handled
generally by the student's revising on the original paper. However, if
the assignment has stressed proper use of subordinate clauses and the
student has misused them throughout the paper, the teacher will undoubt-
edly require the student to re-write the paper. :

Major errors in organization and content will more often require
complete revision. To spare a student from re-writing a complete multi-
paragraph paper, a teacher may require a student to outline his revision.
Any revision of a paper with major organizational errocs should be
preceded by a conference between teacher and student, '

When a teacher returns a set of ‘papers, hs should allow class time
for revision. Although all students may not finish revisions within the
class hour, each student will have the opportunity to ask help in revising
any minor errors and to make an appointment for a conference to discuss
any major errors. This procedure, of course, requires the teacher, when
he returns a set of papers. to be available several afternoons after gschool
for conferences.




CONFERENC

The department agrees that individual conferencas are an essen-
tial part of the post-uriting stage. The ideal, of course, would be
a conference with each student after each assignment, The structure
of the school day and the number of students per teacher make this
ideal an impossibility. But, as previcusly mentioned, the teachers
should offer conferences to students with an jmmediate need for help
in a particuler writing skill, In addition, teachers should arrange
for at least two or three conferences with each student during the
year so that the teacher can discuss with the student his initial
writing problems, suggest methods of improvement and answer the stu-
dent's questions. The second conference should be arranged during
the third quarter. In this ccnference the teacher can discuss with the
student his progress from the beginning of the year and emphasize areas
for improvement. By this time the student will undoubtedly have many

questions about his writing.

Each of these conferences will last approximately one-half hour,
Some of these conferences may be scheduled during class houts vhile

students are reading or doing individual work; some m8y be scheduled -

during the teacher's composition or preparation period, if these
coincide with student study halls; but most must be scheduled after
class hours. To structure the conference the teacher may ask the
student to bring with him a list of questions that he has about his

own writing., The teacher, in turn, may review the student's writing
folder before the conference to outline the gtudent's writing strengths
and weaknesses and areas for discussion during the conference. The
teacher may also ask the student to take notes on suggestions for im-
provement duciang the conference. Perhaps an appropriate final reminder
at this point i{s the feeling of the department that in the conference,
as well as in the teacher's written evaluation, the student must be
praised and encouraged in his writing, not merely corrected.

From written teacher evaluation of papers to class evaluation of
student models, to revision of papers to conferences about paper, the
post-writing stage is a necessary part of the on-going dialogue the
teacher must maintain with the student if he is to help the student

improve his writing.

-




CUMULATIVE COMPOSITION RECORD

Esch student in the high school kesps a writing folder which
follows him from grade ten through twelve. In this folder he keeps
his writing chart (see example in Forms Sectioh), on which a perw-
anent and complete record of all his assignments, grades, snd errors
are recorded: his compositions; revisions; remedigl exercises; and
writing notes. When a composition is returneu to a student and he
has revised it, he should record it on the wri.'ng chart and then staple
the assignment specifications, the theme, and the revision together and
put it in the pocket of the folder,

The folders serve sevaral important functions. They can be im-
portant to both teachers and pupils in revealing progress oxr lack of
it. They can be important in parental and administrative conferences.
They can be most important to pupils themselvegq,if, before writing a
new theme, they will examine their previous papers to remind themselves
of the strengths in their writing that they should build on and the
weaknesses they should avoid. Teachers should try to have an individ-
ual conference with students early in the year during which their folders
can be reviewed and the current entry perhaps evaluated. This would _
orient the tescher-and student to each other personally and provide
valuable tachnical knowledge for the teacher sbout the individual and
general writing level of the class. The chart has the additional
advantage of objectifying writing for the student, who comes to feel
writing is important and that he is making progresc.

The folders should be available to the students--preferably kept
out in the open. Teachers might judiciously allow students to take
them home and especially encourage discussion with parents sbout their

writing.

Tenth-grade teachers have the added responsibility of starting
the students out ~ight in the matter of using the folder and charts
correctly. FPor example, each student should identify his pocket
folder with his name, last name first, in 2-inch black lettering with
a felt marker. He should be carefully instructed in the MS form wused
at St. Louis Park and perhaps given a check-up test to acquaint him
with the marking symbols. Finally, he should be started on the right
path in the matter of recording each theme carefully on his writing

chart.

Before the end of the term teachers should have students clean
out their folders, preparatory to storage with the grade-level de-
partment chairman for the next grade level. Twelfth-grade folders
should be returned to the department chairmsn. In the writing folder
that is passed on the following materials should be included:

1. Expository Writing Record

2, Correction Symbols Sheet

3. MS Form Sheet

4. Three student themes from approximately the beginning,
middle, and end of the year. (These assignments should be
ones evaluated by the teacher and not marely revised copiesl)
The assignments should be dated with the assignment sheet
stapled on top and the revision, if eny, behind. Teachers
should consider the kind of writing assignment that would be
most helpful to next year's teacher, in terms of the new skills
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into which the student will be introduced. For example,
11th grade multi-paragraph compositions would probably
D be more valuable for a twelfth-grade teacher than would
a single-paragraph composition. It would be halpful to
include (a) whether the assignment was done in class,
outside class, timed, etc., and (b) whether this was the
first "go around" on a particular writing skill.

5, The Cumulative Reading Record should also be included in
the writing folder. Reading entries should be in ink end
verified by the teacher. Teachers should be sure thay know
what is to be included on the record.
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St. Louis Park SeNior HicH ScHOOL
SYMBOLS FOR CORRECTION OF COMPOSITION
MS - error in manuscript form or neatness
% sp - error in spelling
cap - error in capitalization
P - punctuation
agr - error in agreement
t - tense error
ref - unclear reference in pronoun
// - not parallel in construction
mod - misplaced or dangling modifier
frag - a sentence fragment u
RO - run-on sentence
VAR - 1lack of sentence variety
Sub - . error in subordination/coordination
SS - error in sentence structure
Awk - awkward sentence
) PV - shift in point of view
D - diction (tone, level of usage)
W - error in form or meaning of a word
/\ - something has been omitted
Y - omit
Wdy - wordy
log - error in logic (non-siquitur, over-generalized, etc.)
trite - too commonplace; hackneyed
cl - vague or indefinite, not clear
TR " - faulty transition
2] - begin a new paragraph
no G\ - do not begin a new paragraph here
TS - error or weakness in topic sentence
Qu, He - paragraph unity; paragraph coherence
- 4\ Dev - inadequate paragraph development
\V4 - error in theses statement
Q7 - paragraph out of unity or coherence with thesis

Concl - conclusion inadequate or missing




St. Louis PArk SENIOR HiIGH SCHOOL
FORM FOR WRITTEN THEMES AND REPORTS

1. Use standard, white paper, 8 by 11 inches in size.

Type the paper or write it in ink (blue or black).
Write name, date due and assignment in the upper-right corner of the first
page.

Write your name and the page number in the upper-right corner of every page
after the first one.

Center the title on the first line.

6. Capitalize all words in the title except articles, prepositions and conjunctions.

10.
11.
12,
13.
14.
- 16.
16.

17.

Always capitalize the first word of the title.

. Skip a line after the title.

Do not put quotation marks around the title unless it is a quoted title. Do not
underline the title unless it is the name of a book, magazine, or newspaper etc.
Leave a one-inch margin at the sides, top, and bottom of every page. When
using wide-line paper write on every line; narrow-line paper, every other line.
Double-space all typewritten copy. Teachers may prefer on handwritten copy
to have students crease the right third of the paper and write only on the left
two-thirds, using every line.

Indent the first line of every paragraph approximately one inch.
Divide words only between syllables wheu you come to ends of lines.
Write on one side of the paper only.

Do not fold papers.

Do not dog ear papers; use staples or paper clips.

'The number of mechanical errors allowed will vary from paper to paper.

When a paper is returned for correction, marking symbols will be in the
margins. It is up to the student to find the error in the line and make the
neceesary correction. |

A grade will not be recorded until the paper has been corrected. Teachers may
prefer to make the mechanics grade (or any other, for that matter) a tenta-
tive one; when the paper is revised, the bottom grade may be raised a half step.




SAMPLY STUDENT THEME / NALYSIS SHEET

AUTHOR o . -_,

3

*CORREC ONS OFFERED BY 1. _ 4.

2 5

3
VIOLATIONS OF GOOD FORM : 1 2 3 4 5 Total
1. No exact statement of purpose. 0 - ol

G | e

2. Theme does not follow through the statement of purpose. 2.1

3. Paragraphs lack unity (i.e., do not express paﬁicular point). 3.

4. No transitions between paragraphs. 4

5. No conclusion or weak conclusion. 5.

- ' T

_VIOLATIONS OF GOOD CONTENT

1. Topic is too large to be handled well in a short theme. 1.
2. Subject too wordy — needs specific examples. 2. ‘{L
3. Generalization is not substantiated with either personal 3 9\
experience or exact facts. )
4. Personal experience used without adequate description 4
(sensory details). ' '

VIOLATIONS OF GOOD MEOHANI(:S
(l Punctuation poor — author probabiy doe:.n’t understand -

sentence structure. 1.
2. Sloppy paper — words capitalized inccrrectly. 2. ; ]
3. More than one misspelled word. o 3:
{j
4. Ungrammatical constructions. 4, 0

DIRECTIONS: Each person is to read all five papers and rate them on this rating sheet. Use numbers 3, 2,
1, 0. “0" is to be used for an almost perfect paper. For instance, if there are no misspelied
words, the column after that item would have a “0.” Hence, the lower the total score, the
better the theme.

ALSO each person is to write at least one specific criticism on the back of this paper.

*Structu  Zroups 50 some good theme readers are in each group.

5

8t. L. ais Park High School Priating Departassat




e e e s+ e A e r it e e e e - e ————— e -

31

ST. LOUIS PARK BIBLIOGRAPHY AND FOOTNOIE FORMS

BIBLIOGRAPHY

Whole book or pamphlet: Author (last name first), name of book or
pamphlet, place of publication (if more than one is given, it is
necessar’ to use only the nearest one), publishing company, and the
date of publication. Do not number entries in your bibliography.

For a book -- one author: ;
Forester, C, S., The Barbary Pirstes, New York, Random House , 1953,

For a book -- more than one author: 1
Haverman, Ernest, and Patricia Salter West, They Went to College, :
New York, Harcourt Brace and Company, 1952,

For a book -~ godviled by an editor:
Daly, Maureen, ed., Profile on Youth, Philadelphia, J, B.
Lippincott Company, 1954,

o .

Yor part of a book -- only one chapter used:

Campbell, John W., "New Power for Peace,” The Atomic Story,
New York, Henry Holt and Company, 1947, pp. 261-265.

' Encyclopedia: Author (if known), title of article, name of encyclo-
pedia, 5;te of publication, volume, page or pages.

Jones, John, "Andrew Jackson," Encyclopedia Americana, 1955,
VO].. 7, po 4‘

ggﬁ%in_e: Author, title of article, name of magazine, date of
publication, volume, page or pages.

Eliot, Thomas, "Funds of the Future," The Atlantic Monthly,
1955’ 54, PP 2.3,

New er: Author (if known), name of article, name of newspaper,
date of paper, and pages.

"Heart Suzgery Methods Tried," New York Times, June 3, 1955, p. 1.

Alphabetize all entries in your bibliography by the author's last
name. If there is no author, use the next information that would
appear in the entry. For example: If you are using a book, then
the name of the book; if you are using a magaziue, then the title
of the article. |

FOOTNOIES
» Book or hlet: The first time a reference is made, give the
authpr's name, first then last name, the title of the book or pamphlet

(place and date of publication enclssed in parentheses may be
included), and page or pages.

Full Tt Provided by ERIC.

ERIC

r
*
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Bernese Abbott, Now Guide to Better Photo hy, p. 35. or:
Bernese Abbott, New Guide to Better Photography, (New York,
1954), p. 55.

Encyclopedia: Author (if known), name of article in quotation marks,
name o% encyclopdia, volume, and page.

John Janes, "Andrew Jackson," Encyclopedia Americana, Vol. 7,
pp ° 202‘204.

azine: Author (first name first), name of the article in quota-
tion marks, name of the magarine, date of publication, volume,

page or pages.

Thomas Elior, 'Funds of the Future," The Atlantic Monthly,
October, 1955, 54, pp. 2-3,

Newspaper: Author (if known), name of the article, name of the
newspaper, date, page or pages.

"Heart Surgery Methods Tried," New York Times, June 3, 1955, p.

NOTES ON FOOTNOTES
1. Information to be footnoted:

a. You must footnote all information you take from any source
other than your own experience or generally known fucts.

b. Footnote all direct quotations.
c. Footnote sources whose information you have summarized.
d. Footnote statistics or tables of figures.

2. Place footnotes at the bottom of each page.

3. Number your footnoteﬁ consecutively from the beginning of your
paper to the end. ,

4. Separate footnotes from the text by a double space, a two-inch
unbroken line, and a double space.

5. If the same author has wwitten more than one article, use the
author's last name and an abbreviated form of the title after
you have given all the information the first time.

6. The reference figures to footnotes are placed slightly above
the line at the end of a quotation or after the statement
whose source is being given. The corresponding number at the
bottom of tha page footnoting the quotation should also be
raised.

7. Quotations in your paper to be footnoted should be double
spaced, just as the rest of the paper, unless the quotation
is more than three lines of-your own handwriting or typing.
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8.

9.

10,

11.

12,

14.
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In this case indent from the left margin, single space,
and omit the quotation marks.

When poetry is footnoted, line numbers must be given.
Robert Brownirg, Fra Lippc Lippi, lines 7-9.

When a play is footnoted, Act, Scene and line or lines must be
given.

willim Sh&k‘lpe‘re, M‘Cbeth’ I’ 111’ 7.14Q

When quoting poetry you must copy the punctuation and capitali-
zation exactly as it appears.

a. If you quote fewer than four lines of poetry,
separate each line with a diagonal line. Do
not set it off by indenting.

"Lay me on an anvil, O God./ Beat me and hamner
me into a crowbar./ Let me pry loose old walls.”

b. If you quote more than three lines of poetry, indent
and single space the lines. Use no quotation marks.
Begin a new line when the poem does. Do notuse
diagonal lines or quotation marks in this case.

Lay me on an anvil, 0 God.

Beat me and hammer me into a crowbar.
Let me pry loose old walls.

Let me 1ift and loosen old foundations.

All punctuation should appear inside quotation marks.

William Banks, "Should Weé Drop the Bomb?," Readers Digest,
octObﬂr’ 1965, ppo 7"‘8.

Use a small p. for a reference to a single page, a double pp.
for more than one page.

I1f you use only one source in a paper, give a complete footnote
at the bottom of the page the first time. This is called a
general footnote. All other references should appear in
parentheses immediately after the quotation.

1" ”" (p N 42)

If you are footnoting a source that is itself a footnote, give
all the information of the original source first, then add as
quoted by, then all the information of the source you used.

John Jones, "Yes, We 8hould Drop the Bomb," Atlantic,
October, 1967, p. 32, as quoted by Sam White, Questions
of Morality, p. 79.

In this case John Jones is the man being quoted and you have
copied the quotation from a book by Sam White.
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POINTS TO CONSIDER IN CORRECTING THEMES

PURPOSE

a. How clearly is the purpose or thesis stated?
b. Bow well is it achieved?
¢. 1Is the topic sufficiently limited?

CONTIENT

&. Are the mein ideas evident to the reader?

b. Are details given to develop main ideas or topics?

¢. Are examples used to illustrate and support genc.al statements?
d. 1Is the content related to the writer's purpose?

e. Are facts or evidence accurate or verifiable?

ORGANIZATION (UNITY)

4. Does the introduction prepare the reader for what follows?

b. 1Is there a clear relationship among main ideas?

¢. Are transitions from one idea or topic to another clearly made?
d. Does the theme have a definite, satisfactory conclusion?

SIYLE (FLAVOR)

a. 1Is sentence structure varied and smooth?

b. 1Is diction vivid and suitable?

¢. Is figurative language fresh and fitting?

d. . Is the tone appropriate to purpose and subject?
e. Does the theme hold the reader's attention?

MECHANICS

a. Have the conventions of grammar and usage been observed?
b. 1Is correct murctuation used to aid the reader?
¢. Are words spelled correctly?

NOTE:

It is recommended that frequently more than one grade be given. For example, one

grade might be given for content, one for organization, and one for mechanics. Also,
the grades may be tentative and raised upon revision of the paper.
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| I. CONCISENESS AND CIARITY |
5 10th grade

3
A, Eliminate Needless Words i
)
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ELIMINATE NEEDLESS WORDS

SECTION A

In tenth grade the emphasis will be on word reduction or the sub-
stitution of & precise word for several 1mprecise words. The eleventh
grade will work more at the level of excessive predication in syntax
and idea, vhereas the twelfth grade will concentrate on positive uses
of repetition for style and emphasis.

The introductory materials should be used early in the year during
the first lessons in paragraph development. The practice in writing
concisely should, of course, be continued throughout the year. Despite :
general practice in eliminating wordiness, some students will cling to i
unnecessary words snd over-worked expressions. Therefore, some apecif.ic
rules for avoiding wordiness are includad.

SECTION B

Bibliography ]
1. Garrell and Laird, Modern English Handbook, Prentice-Hall.

2. Guth, Hans, A Short New Rhetorigc, Wadsworth Publishing Company.

D 3. Perlmutter, A Practical Guide to Effective Wfiting, Delta Publishing.

4. Willis and Hulom, Structure, Style, Usage, Holt, Rhinehart and
Winston.

Procedures

1. Give students copies of the two letters (Ssmple I). Ask them to
read the letters and decide which is better and why. WABRNING!
Since students will have had some practice eliminating wordiness,
the teacher expects them to prefer the short, clearly written
letter. THIS MAY NOT HAPFEN, Many students may prefer the wordy
letter for such reasons as, "The first letter sounds nicer, more
polite." 'The writer of the first letter sounds more scholarly,
more intelligent.," "The second letter is so simple! It looks
as if it could have been written by a sixth grader:"

Try to get students to see the value of clear, direct language by
asking questions:

&, What was the purpose of the letter?

b. What type of person will read the letter? How much time will
he wish to spend reading it?

) ¢. Aside from writing friendly letters, what reasons do you have
' for writing? Vho reads what you write? How much time does he
have to spend reading what you write?

d. Also, at this point they might ask their fathers, if they are in
business, what style is preferred.

‘
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Sample I - Wordiness

Adaptéd from A.gggctical éhide to Effective Writing, Jerome H.
Perlmutter, Delta Publishing.
READ THE FOLLOWING LETTERS. DECIDE WHICH IS BETTER AND WHY.

Dear Congressman:

I want to call your attention to the school situation in Queen
County which is very overcrowded in the elementary schools. I am a
parent and I am very concerned because if things keep on this way it
will be terrible for everyone who is concerned in this matter,

Today in the average class there are 45 students and only one
teacher. This is a problem, especially on the part of the children.
I have knowledge of a child (he's my neighbor's child, who was getting
all A's in the city of Toledo, Ohio, and this child is being failed in
two courses in this school.) I'm telling you so that you will have an
example of how bad it is.

The schools in Queen County weren't always crowded. It was only
ten years ago when children were learning under ideal conditions. Then
they put up numerous high-rise apartments and there was an increase
in population. Schools were pot constructed to try to meet the increase
in population.

One thing that is curious is that in King County, which is adjacent
to Queen County, they den't have the same problem. I wonder why they
knew what was coming and on the other hand we did not.

I have had talks with school authorities, made appearances at
P.T.A. meetings and still cannot obtain action. I am informed that
none is being contemplated at this time.

Our young people in this great country must be developed. They
are being wasted by the situation in Queen County and their future is
being wasted. I will be very appreciative of anything thet you can
accomplish.

Yours, truly,
Dear Congressman:

I am a distressed parent concerned gbout the schools in Queen
County. As you read this letter, one teacher is "instructing" an
average of forty-five students. My neighbor's boy, who was a straight
"A" student in Toledo, Ohio, is failing two courses. My own boy has
lost all interest.

Ten y~ers ago the schools were idezl. Then the high-rise apartments
began going up and the County's population increased. In the mean-
time, no one built schools to ease the situation.

In nearby King County, which has had a similar increase in popula-
tion, the problem doesn’t exist. Why did authorities in King County
have the foresight that we lacked?
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I have spoken to school authorities, appeared at P.T.A.é, and still
can't get activa. 1 am told that none is contemplated.

We must develop our young people. The situation in Quean County is
wasting them and their future. I'll appreciate anything that you can do.

Yours truly,

Alternate Sample I
Decide which letter is more effective and why it is more effective

Letter A
Dsar Sir:

In view of the fact that Mr. Jones is not very well, I am tak:lng the
opportunity of replying on his bebhalf.

Our company's well~defined position is that it stands ready at all
times to cooperate with your firm whengwer it is called upon to do so.
The majority of stockholders are in complete sympathy with your company's
goals and objectives in regard to the construction of a new plant. It
may be within your recollection that prior to 1963, this company tendered
your company's loan consisting of a large amount of money in order to

‘put it in a solvent and strong financial position. The occasion was

the time of your company's most ambitious reatooling operatioms, when
it was hardly in a position to utilize oxéuting resources. Despite
the fact that the company had many obstucles to overcome it did not
wait until such time as the situation would improve, The loan was
repaid in short order, It is because of this fact that our company
continually displays the utmost confidence in the operation of your

company,
Letter B
Dear 8ir:
I am replying for Mr, ..Ion-f;:xs,who is 111,

Our company is always ready to co-operate. Most of our stockholders
sympathize with your aim to build a new plant. You will recall that be-
fore 1963, we loaned you large sums of money to put you in a strong fin-
ancial position. It was during the ambitious retooling operation, when
you couldn't uss existing funds. Although you had many difficulties,
you didn't wait until the situation improved. You repaid the loan. Our
company has faith in your operations.

Yours truly,

Questions

1. bHhat makes letter B aasier to read and comprehend?

2. In letter A, there are many "fresloaders! words that give nothi.u;
to the sentence. List some of the unnecessary word. and phrases h
latter A. Next, list some of the substitutes used in letter B,

3. Can you think of other "roundabouc™ phrases that cin be replaced by
siwpler words?
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2. Yo emphasise the point that the writer must consider the reader of
. what he writes, you might wish to tell the class a story similar
to the one that follows:

From A Practicsl Guide to Effective Writing by Jeroms M. Peslmutter,
Delta Publishing.

A New York plumber wrote the Government Bureau of Standards that
he found hydrochloric acid fine for cleaning drains, and was it harm-
less? Washington replied: "The efficacy of hydrochloric acid is indis-
puub}'u, but the chloring residue is incompatible with metallic perman-
ence,

The plumber wrote back that he was mighty glad that the Bureau agresd ,;
with him, The Bureau rveplied with a note of alarm: '"We cannot assume s
rasponsibility for the production of toxic and noxious residues with :
hydrochloric acid, and suggest you use an alternate procedure,” The
plumber was happy to laarn that the Bureau stiil agreed with him,

Whereupon Washington exploded: "Don't use hydrochloric acid; it
eats the heck out of the pipes!"

Sample 2
Adapted from Modern English Handbook, Gorrell and laird, Prentice
Hall,

1,
a. In the case of Jim, it was apparent that his illness was of a
serious naturs. '
b, Jim was seriously ill. '

&. Although the story is in the supsrnatural class, Hawthorne
manages to put over his point and show the affects on a person
when he is confronted with the fact that everyone contains a
certain amount of evil in their physical makey=.:

b. Hawthorne uses the supernatural to suggest that there is some
evil in everyouns.

Adapted from A Practical Guide to Effestive Writing, Jerome K. Perl-
mutter, Delta Publishing,

3.
s, TIllumination of these premises shall be extinguished by the occu- :
pants thersof before departure therefrom.

" b

4. - - |

a, It will be noted that the announcewent has given assurance that
the bearer of a pass who enters the building will be examined
for expiration.

b.

~ Questions such as the following might help them to agres thet most
people prefer to read or listea to clearly stated ideas. The teacher
might ask: S ' |
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1. In a letter from a friend, which sentence would you prefer to

read? Why?

2. 1If you were taking notes in English class, which statement
would you prefer from the teacher? Why?

3 &4. 8ince the author of the following directions Wauts-his

4.

3.

6.

directions f-ollowed, can you improve them for him?

Give students Sample 3 to meke students saware that wordiness is a
problem among students. Emphasize that these samples come from
actual student compositions. Ask students to rewrite the sentences.

Sample 3

1. That night the Orioles won their fourteenth straight victory with-
out a defeat. '

2. The way this story was written made it seem to meke me feel that
it could really have actually happened to me.

3. In spite of all the illegal crimes he had committed, the leader
of the gang went entirely scot-fres.

4. Prosperity is associated with the bank.
5. He is wearing a sweater of uncommon uniquensss.

6. The secret of it is that it is a matural-looking makeup plus
Noxema to help you heal your blemish problem.

7. The soft menthol flavor gives 2 fesling of the soft wind blowing
the long, green grass around in the dewy meadows while whistling
2 merry tune.

Point out that even though they may still prefer big words and schol-
arly phrases students will show that they can write simply and clearly
in this lesson. Once they prove they can write clearly, they may
choose the style that fits the situation.

Choose from a serizs of short assignments for practising concisenass:
These exercises might better be spaced throughout the yetr rather
than concentrated all at ones.

A, Eliminate wordiness by eliminating freeloaders.

"Fresloaders" are words that impose themselves on a sentence and
give nothing in return.

Example: It was his determination that msde him great.
(1) Cross out the freeloaders in the following sentences.
&, Finch studies the field of econowmics.
b. All planss were grounded because of bad weather conditions,
c. This is the program that won the Koy . |

-~
Y
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d. The audit cost the company the sum of $10,000.

e. The car is greenish-blue in coloer.

f. HNeedless to say, he will suffer the consequences.

g. I wish to take this occasion to thank you for your help.
h. We will be obliged if you will please send the booklet.

i. You asked sbout the matter of installing air conditionnrs.

j. The troops were very ready for acticn.
(2) Improve the following paragraph by crossing out the freesloaders,
The Paris designers have a very great influence on women's

clothes. It is appropriate to point out that they have the

opportunity to set the trend, and then others take the occasion

to follow it. Needless to say, styles change so drastically

from one year to the next year that they are found to be

hard to identify. -
B. Avoid wordiness by eliminating roundabout prepositional ph:ascl. '

The message can be difficult to find when the writer clutters his
sentences with unnecessary phrases.

Example: In view of the fact that the quarter comes to the end
in the nesr future, I wish to_ take the opportunity at
the present time to speak to the majority of those
who are in a positicn to be interested with regard to

g;adea o

Use these:

(This is a guide for
the teacher, Have
students determine

Find short, direct substitutes for these
roundabout prepositional phrases:

these.)

1. in the event that if

2. 1in view of the fact that because, since
3. 1in order to to

4, 1in a wanner similaxr to like

5. £or the purpose of for, to

6. at all times alwvays

7. despite the fact that although

8. in the near future soon

9. the majority of most

10. prior to before e
11. on behelf of for
12, 1in regard to, with regard to about, concerning, on

©
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13. at the time of during
14. by means of . with, by
15, at the present time now

16, until such tiwe as until
17. in a position to can

Chack your own writing for such roundabout phrases as are listed
in column ona. Replace such phrases with simple words.

Adapted from A Practical Guide to Effective Writing by Jerome H.
Perlmutter, Delta-Publishing. ’ '

Eliminate wordiness by cutting dowa on prepositions

Prepositions introduce phrases and help relate them to other
sentence elements. As long as they pe.form this function, they
serve a useful purpose--and aid clarity. But when they take over
sentences to the point where their presence becomes painfully
apparent, they are barriers to effective communication. This
wordy paragraph, for example, suffers from "prepositionitis",

Adequate clearance betwaen the rear face of the last
stack in the load and inside surface of the rear doors was
provided to enable the refrigerated air flowing from the
front to the rear of the trailer to enter the longitudinal
air channels through the load which opened on the rear of
the load at this point,

INSTEAD OF THESE USE THESE

bale of tobacco i tobacco bale

reports from overseas overseas reports
money for spending money spending money

write a letter to mother write mother a letter
deduction for taxes tax deductions

the chair in the living room the living-room chair

Adapted from A Practical Guide to Effective Writing
Exercise: Rewrite the following sentences with fewer prepositions,

1. In the picture a man is playing a drum in a combo in a nighte
club in New York.

2. The president of the club called a weeting for the purpose
of discussing the subject of taxes.

3. The leader of the gang of protesters goes to school at the
University of Minnesota.

4. We should refer back to the lists of the members from last year,

5. The great majority of students of high school age are victims
of symptoms of spring fevar, ‘

6. The boy from the farm is interested in the agricultural type of
subjects. )

Eliminste wordiness by using strong action verbs.

Many words have both & noun and a verb form. (hold s meeting - meet;
give consideration - consider) If you lesn on the noun form, your
writing is weak and wordy. Chooss the verb, and your seatence is
improved, ‘



Example: The marines wade a landing in Iwo Jimn,
The marines landed in Iwo Jima.

' You can spot these nouns by ths words that preceds them (effect,
; make, take, give, have, hold, and be).

CCXVERT 10 STRONG ACTION VERES
effect an improvement improve

nake provisions provide

take action act

give a speech speak

have a conference confer, messt

hold an examination exanine, test

be successful succeed

Adapted from a Practical Guide to Effective Writing

Exercise: Improve the following sentences by using strong
action verbs. |

1. GCeorge can make & choice about his favorite subject,

2. The counselors want to have a conference with the parents
before they hold sn examination of students who have an
intention to submit applications for scholarship.

3. I realized he was meking use of the position to achieve
his purpose.

&. Prosperity is associatad with the bank.

5. Covar Girl Makeup is to help a girl's complexion. ,

) 6. A sesxch of his room was enough to give proof of his involves
ment.

7. In meking a speech to the students he put the strass on
loyalty

8. We took a vote to dotermine the group's preference.

9. The students promised to take actica in support of the
Red Cross. ,

10. They promised to meke provisions for homes for exchange
students.

E. Bli.ninate wordiness by omitting unnecessary repetition

Example: The problem of studying for exams is a cadet's
biggest problem.

A cadet's biggest problem is studying for cxams.

(1) Rewrite the following sentences elmininating wordiness
caused by bad repetition,

a. The second question wes the most difficult question f
for him to answer, ;
b. Ths show at the Park Theatre shows the meteeric
rise of Hitler
S c. Daspite his experience, be experienced some bad
% ‘ times.

(2) Using the rules we have discussed, hprm these
sentences. | »
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a4, There are six students attending the class.

b. The fact of the matter is that the office does not have
enough funds in its allotment to meke expenditures on
programe of this nature,

c. Mackerel are caught off Atlantic City by people in the
susmer months, and in the fall months the same cpacies
is near Asbury Park,

d., Her performance was absulutely perfect.

e. My mother, she thought I ought to go to the cheaper col-
lege, but the differences in cost were infinitesinelly
small,

£. A girl should be able to make a livicg in her special
particular line,

8. Everybody should be capable of practising in some line
of work, Being able to support yourself is very impor-
tant in this respect.

h. ae is wearing a sweater of uncommon uniqueness,

i. The secret of it is that it is a natural-looking make-up
plus Noxema to help you heal your blemish problem,

J. A decision was made by the tressurer thet further action
was not necessary. |

ke So far as wheat is concerned, Canada has a surplus amount,

1. A study was undertaken by the faculty with a view toward
establishment of a mathod of transporting the students
to all locations as quickly as possible.

., . e L]
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F. Sawple compositinn to be improved by eliminating wordiness

In the Pepsi Cola advertisement it suggests that Pepsi
is the soft drink today's people drink, The ad suggests
that Pepsi appeals to the adventurer set by showing a picture
of a man scuba diving, Next, it shows a picture of a beauti-
ful woman wearing the latest in fashion suggesting that it's
the cola the young fashionablas drink, Another picture showe
ing 2 mean playing the piano in a combo in some nightclub.
That picture would suggest that Pepsi is drunk by the people
of the nightlife. The fourth picture on the ad shows the
@lite equestrians in St. Moritz which would suggest that it
is a drink of the very rich. Beneath that picture there is
a picture of nomads., Which could suggest that it appeals
to the people always on the go. Last there is a pretty girl
wearing a leopard coat on and her hair is slightly blowing
suggesting it is the :ink of the wild set. All these groups
together make up the people of today, S8ince most people cone
sider themselves a person of today, Prpsi Cola must appeal
to him,

7. The problem of wordiness can often be corralated with other writing
assignments., For example, in connection with paragraph develop-
ment, a tcacher might use the following exercise:

WCRDINESS is WOT a substitute for paragraph development., A
repetition of the idea contained in the topic sentence should
) naver be mistaken for concrete development of the goneral idea
“’ in the topic sentence.
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Rewrite the following theme, eliminating all wordiness and
needless repetition, When you are finished, note what ic left
3 of the theme, (Can you suggest concrete details that might have
) been substituted for the repetitive phrases?

I am to be isolated from the rest of the world for an indefin-
ite length of time. I deem it necessary to take with me, food
for the mind, food fdr the bedy, and material necessities, to. keep
myself mentally sharp and physically strong, |

Food for the mind is necessary to mamintain opensmindedness,
I feel that being in this situation I am about to enter creates
S a problem which I would not be able to handle alone. This problem
would be self enteredness, This problem would be the result of
not having the companionship of another humean being or of a meke
believe character created in a book. As long as I am going to be
isolated, I will have to find my companionship through these make
believe characters to maintain mental balance and open mindedness.

I will bring with me food for the body, because humen natur e
requires it, Nourishment is necessary to sustain life in the human
bodv, There would be no way I could survive without it.

Material necessities, such as entertainment are important to
all people in all walks of life. So for me in my situation, enter-
tainment is important as a pastime. Clothing is also important
healthwise and is needed in all situations.

| I think by writing this I have found out the most important
and necessary parts of life.

- SECTION C

The following assignments may be used to test the students ability
to write concisely,

Full Tt Provided by ERIC.
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Writing Assignment #2

A. Directions to teacher: Use the following assignment for a ten-
minute writing quiz. Grade the papers strictly omn the students'
success or failure in spotting wordiness. For fast correctiom, type
a corrected gml_.e on the lower portion of a new ditto. Then run
each student's paper through the ditto machine so that the corrected
sample comes out on the bottom of the papsrs. ‘

B. Directions to students: CUT OUT THE DEADWOOD IN THE FOLLOWING PASSAGE.
OCCASIONALLY SMALL CHANGES IN WORDING MAY BE NECESSARY, BUT USUALLY
YOU NEED ONLY STRIKE OUT THE USELESS WORDS,

There are many students who have trouble handing in their
compositions punctually on time. It is not that the work is hard.
In the case of the ordinary paper, the average student can write it i
in about an hour to an hour and a half. Every student can give this i
long & quantity of time to his work. The trouble, in respect to §
most students, is due to the fact that they postpone doing the work
too long until it is too late. If it should happen that they have
delayed until they have only forty minutes of time left, it is
hardly possible that they can spend the hour or more necessary.
In the case of some of them, they spend enough time to be sufficient
for writing a paper in thinking up ingenious but useless excuses | :%f
that do not work with the professor.

) | REWRITE THE PASSACE IN THE SPACE BELOW.

(Sample to be dittred later)

Many students have trouble handing ifi“theircompositions’ on time.
The work is not too hard. The average student can write an ordinary
paper in about an hour to an hour and a half. Every student can give
this time to his work. Most students postpone doing the work until
too late. If they have delayed until they have only forty minutes left,
they can hardly spend the hour or more necessary. Some spernd enough time
for writing a paper in thinking up ingenious but useless excuses.

ERIC
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I. CONCISENESS AND CLARITY
11th grade

A. Eliminate Redundancy in
Sentence Construction
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SECTION A

Repetition of a word, thought, or idea often gives a necassary
enphasis to writing or speech., However, repetition that serves no
purpose, that occuri“tscause of carelessness or haste, may distract
and annoy the reader. ULanecessary repetitions should be eliminated.
Repetition, wordiness, inflated language, tautology, snd redundancy
are all names for writing which used more words than are needed.
Whichever label is used, the usual, but not always effective, remedy is
the teacher's red pencil. The use of student writing committees to
read and revise student rough drafts has several advantages. The
~riting comnittee, reading creates a real audience for the student
writer. It also gives him a feed-back on his writing. He often feels
more nacessity for defending his work with pears than with his teacher.

Work in wordiness at the tenth-grade level hss been primerily
concerned with eliminating "free-loading" words and phrases, roundabout
prepositional phrases, nleongsms, and general word duplications. The
tenth grade also has dune work on moving from verb-object predications
to a single strong verb (“make provisions" to "provide”). At ths
eleventh grade the students will concentrate more on the syntactical
level of wordinesec, espacially the reduction of clausal eiements into
phrase or word elemsnts. Some work will also be done on tautologies and
“padding" of ideas.

SECTION B

BibLiography

1. Corbin, Richard K. aud Pexrin, Porter G., Guide to Modern Ecglish
(12), Chicago, Illinois: Scott, Yorsman, and Co., 1963, pp. 254-256,
567-568.

2. Coyle, Williswm, Paragraphs for Practice , New York: Holt, "Rinshart,
and Winston, 1962, pp. 75-79.

3. Treessler, J. C. and Christ, Henry I., Bnglish in Action (3}, Boston,
- Massachusetis: D. C. Heath, 1955, pp. 363-366.

( :ﬁpsr English gramnar texts have an index listing of wordiness, re-
dund. ncy, etc. )

Procedurcs:

A. Coyle's matericl in Paxagraphs for Practice is particularly helpful
for introducing the idea of revising to eliminate wordiness. The
exercises on pages 75-79 can be used in several ways, Iwge 73 can
be uzed as a classroom exercisc. Xach student doss the ixercise,
then he compares his work with the studants in his wriring committee.
Rext, the four writing committees in the class sach rcesent its ver-
sion of the exercise to the class for discussion., Exercises on pages
77 and 79 may be presented the ssme way or varisd by using - over-

+ head projactor snd having the class do the exerciss together, .
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The problem of excessive ptnéﬁa;tio& (aaotght type of wordiness)
can be treated the ssame way wirh the use of pages 25 and 26 in

CO)‘II .

3. Use exercises similar to the attached one to make students aware of
syntactlcal wordiness in general. Sentences similar to the follow~
ing can be taken from student papers and used as exercises:

1) The view on humans given by Simon Stimson during the fimal gcana''
{s cold and humorous while the view of 1ife of Emily is one of
deep emotional involvement because she is sincere and interasted
about 1ife and how to live it and not like Stimson which is
derogatory and critical.

2) He also restores the use of having the stage manager tell a lot
of the story rather than just having the audience figure it out
for themselves.

3) She seems to be an ordinary girl of the times she lives in,

C. Antigipatory subjects should be singled out for special attention.

An example of an Anticipatory Subject:

"IT IS TO BE HOPED that everyone will write concisely." In this

example the clause "everyone will write concisely" is really

the main idea of the sentence; yet, it is in a dependent clauss.

The "It is to be hoped" clause is unnecessary and, by being in

an independent construction, is more emphatic that the actual

;( ) main idea of the sentence. Inasmuch as this clause "gnticipates"
- the main idea, we call it an Anticipatory Subject.

By eliminating ths Anticipatory Subject, one writes more concisely
and more emphatically. He obviously eliminates & few words--and
hence writes wore concisely--when he eliminates the Anticipatory
Subject. Equally importsnt, he is writing more directly~-and

hence more emphatically--when he puts the major idea of a sentence
in & major or independent clause.

It would appear that more of us who are interested in a concise
writing--writing that is not tiresome to the reader and that
quickly gets to the point (avoiding, whenever humenly possible,
all cliches and trite expressions and redundancies, for good

: writers do avoid these, along with vague promnoun references,

i 1ike the plague)-esnd in writing with wore emphasis, quickly
stating an idea and never using three words whare one will do
the job, should work like Trojans to make our students aware of
the danger of stumbling into the pitfalls of writing sentences
which are excessively wordy and contain Anticipatory Subjects.

Before introducing Anticipatory Subjects, the teacher might

review with the students dependent and {ndependent clauses and
coordination and subordination. He should also reinforce con-
tinually the idea that ome should write both concisely and em-

phatically.

Suppose the teacher should introduce anticipatory subjects when
doing an exercise in critical reading, using the attached Letters

to the Editor,
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After the teacher puts on overhead the letters ind discusses each
with the students, reviewing some concepts about critical resding, he
goes to the letter which contains the sentencs, "I feal legislators
should seriously consider this proposal, and pass it." He then asks
the students to (1) bracket the dependent clause and (2) underline
the wain idea in the sentence. Hands should promptly go up and the
studerts ba ready to criticize the writer for putting the mein idesa
in the sentence in a dependent clause e teacher then labels the
first clause an Anticipatory Subjccqji.s and deletes it from the sen-
tence,

The exercise with more examples from the tame letters:

"It is rather doubtful that the person in this age category
could control any given election.®

It is unlikely that 128,400 would vote as a bloc in any
election."

Then distribute the attached shegt, which has exsmples taken from
a business le’ter writing class, and ask the students to delete the
Anticipatory Subjects in each sentence. Sentences 1.10, 12, and 15, can
probably be done correctly by all the students, and sentences 13 and 14
by more capable students.

At this point a short check-up quix might be in order. Below are
five sentences with anticipatory subjects that the students might be
given ten minutes to rewrite.

( ) 1) I would like to meke known that the primary resson for this
- dacision was to induce the optimum returne.

2) May I please anticipate your answer as soon 4s possible.

3) I would like to suggest that a new schedule be wade in
consideration of the 2dditional input,

4) In final recommendation, may I point ocut that the date be
reduced to graphic form,

5) We would like at this time to wish Bob success 1n his new position,

D. One particular type of anticipatory sentence which might be singled
out for special terminology is the "snubenossd 'it' sentence.”

1) It should be realized that he is probably one of the most
avid seskers of new information.

f 2) 1t is believed that the purpose for a new snclosure is to
increase the efficiency.

3} It would seem #n inducement for mishaps by telephone linenen.
4) It is finally realized that the end is near.

(uu) 5) It can be seen that two plus two equals four.

©
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E. Sample Exercises:

Directions: changa or xeword the following sentences so that the
main idea is in an independent clause,

l. It 1is established that skin tolerance is gresater for "PERK)' but
the maximum acceptable concentration for breathing is rated the
saws for both,

2. Ths point being made here is both msterials require suitable
handling precautions to be taken in consideration in planning
production application,

3. It seems that data for both materials stress the need to assure
that harmful concentrations of vapors and excess skin contact
be avoided.

4. It has been well astablished that a tolerance for the materials
is not increased over a time period but is decreased.

S, This points up the need to assure us that suitable wethods are
established for the "long haul," not just & particular item of
manufgcture. 4

6. It is evident that many areas within the corporation can benefit
from this type of informmtion,

7. It is stxted that ¥CN #12345 is applicsble to those tape trais~
ports s/n 678 and below with ABC #217, 218, or 219 installed.

§. It appears that re-relesse of this documant, in its pressnt state,
would only add to the existent confusion now surrounding change
orders.

9. It is required that the floor cut-cuts are ready and that powar
is available.

10, I know that we probably will not be able to meet this delivery
. date,

; 11, If our preliminary information to G.E., is encouraging, I am
certain that we will be requested to submit & formel quotation,

12, 1 feel that General Electric is serious about this resquest,

13. It would be to our advsutage to give them the information they
have requested as soon as possible,

14. It is important for the description to be punched as follows: '
model number, serial number, and type.

15. I request that you file this discrepancy with your file of print
corrections,
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To the Editor:

The Minnasota Legislature will consider a proposal this year to lower
the voting age to 18 in Minnesota. Voting is a power, 8 right and & priv-
ilege of the American people. feal legislators should seriously comn-
sider this propesal, and pass it

Objections to the proposal include: (1) that the 18 to 21 year olds
would vote as a controlling bloc, (2) that they are not responsible enough
to vote, and (3) that if the legislature gives them the right to vote,
the drinking age in Minnesots would have to be lowared to a corresponds
ing level.

Et: {s rather doubtful that the persons in this age category could
control any given election According to the 1960 census of the United
States, there are over two million eligible voters over the age of 21
in Minnesota. According to the same census, only about 128,400 would
be added td the number. of eligible voters. Et is unlikely that 128,400
would vote as a bloc in any election

The group covered by this proposal are responsible citizens of
Minnesota. They pay taxes just as any other citizen, are eligible to
be drafted intc armed forces, and can be tried in a court of law in
Minnesota as an adult. If this group is responsible enough to assume
these duties, they are certainly responsible anough to be allowed to
vote.,

Ef this group should be given the vote, it does not inply that they
must ba allowed to drink liquor of any kind:‘ Of the four states which
allow persons under 21 to vote (Alaska, Hawaii, Georgia, and Kentucky),
only one state (Hawaii at age 20) ailows persons under 21 to drink, At
least two states (Wisconsin and Colorado) allow 18 year olds to drink;
neither of these two states allows persons under 21 to vote.

The group covered by this proposal sre responsible, aware citizens
of this state. ere is no reason why they should not be allowed to vote'_.']

T T TR TR, Syunww——"
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To the Editor:

The Tribune editorial comments on plans to build supersonic trans-
port appear to be rather short sighted.

The Russians are building amodel of that type of plane., The French
and British have a partnership project with plans of being in production
by 1970. 1If we should decide to start now, both of these planes will
probably beat ours into production. If we don't start now, we may as
well abdicate our leadership in the aircraft field.

Eit is a project that is so large and expensive that the federal
government will have to underwrite the expenses of research and devel-

opment,

The Tribune uses the argument that cutting the time of travel in
two is not worth the cost., The French and British governments, which
have never been known to throw their money around carelessly, obviously
disagree. Ehe Soviets apparently think the expense to be justified}

Even more important is the judgment of the airline executives who
cannot afford .to take a parochial view on so important a decision as
this, They have already placed orders for upwards of 100 of these
planes even before the go-ahead has been given by the government.

Business Week estimates that during the next two dacades, becruse
of our superior size and speed, we could expect to receive orders_from
foreign airlines for about $20 billion worth of supersonic planes,; He
who hesitates is lost! Let's get moving!

To the Editor:

(L am convipced that the use of salt has increased accidents, not
decreased them,i How can slimy, greasy windshilds and side windows
improve gafety? How can slimy, greasy streets improve safety? That
stuff gets on everything, and is impossible to wipe off.

Nearly every snow this winter has fallen when the temperature has
been way below freezing. It would have blown off most highways and
would be ¢asily plowed off city streets. Instead, that salt mess is -
spread which immediately starts to slush up and mekes everything wet
and slippery, Cars on highways end up in the ditch or driving blind.
In extremely cold weather the snow is not slippery and putting salt
on is a waste.




To the Editox:

E am nurga great msuy loyal United States citizens read your
editorial, "Getting Rid of Medicare Loyalty Oath" (Jan, 10), with &
feeling of disgust.

Rather chan eliminate the loyalty oath requirement from Madicare
Law, Et seems the new Congress should endeavor to enact into law a re-
quirement that could be explained, adninistered, and enforced:]

{You state that "judgments on personal political beliefs, past or
present, and eligibility for health benefits are improper and irrelevant
mixture."] With this I am in full agreement. However, L would like to
believe there must be a significant difference between actual participa~
tion--i.e., belonging to, or having been a member of, a subversive group--
and merely having different personal political opinions

The decision of the courts in declaring the loyalty oath provision
unconstitutional hardly accords justice to the milliome of loyal United
States citizens who are contributing to the Medicare program, Et is
time the courts cease to coddle the villian]
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SECTIOK C

Writing Assignment I

éﬁreceda this assignment by an analysis of the Silas Marner tenth-grade
theme, See attached)

Topical restriction: Write about a problem faced by one of *.¢ three
major characters in Ethan Frome.

Rhetorical restriction:
1) Write one paragraph.
%) Use a good (narrow) topic sentence.
3) Have two or three supports.

4) Make each sentence as concise as is consistent with clarity.

Before writing your final copy, you will submit your rough draft to
your writing committee. Each paper will be checked specifically for
wordiness and sentence redundancy. Final drafts will be based on the

committee check,

5) 1Include both the original and final drafts when you submit the
assignment,

Student Samples:

Silent Love

Ethan Frome had a very hard time expressing his love toward Mattie.

A s T -

In one part we hear him saying, "Come along," instead of telling her what

he really thought. "Twice he opened his lips to speak to Mattie and found

ST e RRETTETREET

no breath" and "Words of resistance rushed to Ethan's lips and died there
| "nroved again he found it hard to tell Maitie what he really wanted to

i Another two parts of this book that expressed how Ethan felt were, "He
looked at her hair and longed to tcuch it again and to tell her that it
smelt of the woods; but he had never learned to say such things; and,
"There were things he had to say to her before they parted, but he
could not say them in that place of summer memories." Tkis is the way
Ethan was, he just couldn't express his feelings towards Mattie.

Comment on Sample I:

The quotes are germane to the topic, but the student fails to give
coherence to the examples by merely cataloging them and repeating over
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and over that Ethan has a tough time expressing himself. The predications
" ..proved again he found it hard to tell Mattie what he really wanted
to," and "another two parts of this book that expressed how Ethan felt
were,..'" are syntactical redundancies that are inevitable in a mere
succession of quotes, The situation surrounding the quote and the con~

. trast between what exactly Ethan feels and what he says would have given
'a natural and logical thrust to the paragraph. Or perhaps some such
division as the effect of first love, developing love, and final separa-
tion and his articul~tion would also have tied together the quotes with-
out s.erile repetition.

Student Example #2:
Moral Standards
The major plot of the story, Ethan Frome, is the fact that there is
a limit to by-passing the moral standards of the time. This is clearly
displayed thru the character Ethan Frome, who allows his life to be

ruled by society and what it may think of his actions or thoughts. Thru

out the entire story, Ethan's conscience gnaws at him at at every thought
he thinks or act he does. Ethan desires to run away with Mattie to

the Wast but such facts as caring for Zeena's welfare, or "what the rest
of the town may think" prevent any such actions, Ethan Frome, like most
of us today, is a prisoner in a "social" cell.

Comment on Sample #2:

The trouble begins in a wordy and inmaccurate topic sentence and con-
tinues through a disunified and wordy series of supports. The class
could work on this theme together, hopefully coming to a change in the
T. S. something like this: 'The major theme of Ethan Frome concerns
the difficulty of by-passing the roral standards of the time.'" Then
the second and third sentences can be chopped down to "Ethan allows his
thoughts and actions to be ruled by his New England conscience,” etc.
This type of analysis leads into the question of unity and coherence be-
cause an excessive predication can well turn out to be a sentence out
of unity.




Writing Assignment II
THEME:

SIIAS MARNER

RESTRICTIONS:

1.
2.

3.
4.

Use a good thesis statement based on the concepts we have studied.

Use a good topic sentence for each paragraph with concrete detaiis

from the novel for support statements,

Make sure all topic sentences are relevant to thesis statement and

that all support statements are relevant to topic sentences.

Use proper transitions from paragraph to paragraph and within para-
graphs,

ASSIGNMENT

I,

il.

11I.

IV,

V.

Choose one of the following suggested subjects, formulate a suitable
thesis and write multiparagraph theme, Include basic outline and
rough draft with final copy.

Discuss the changes that occur during the sixteen years that elapse
between part I and part II. Consider the evidence in the characters,
their mode of life, the attitudes of Raveloe people for instance.

Write a physical description of Silas Marner as he is at the beginning
of the novel, as he is during his period of miserliness, and as he

is at the end. What features will you choose to emphasize to show
the changes in his character?

Choose several characters and show how their lives became stunted
because of a lack of love--or how love can be & wholesome influence.

The various characters in Silas Marner help to create a picture of
society in early 19th Century England. Discuss this proposition
by recalling what social clagses are included and some of the
characteristics of each.

Discuss how the statement, '"Wrongdoing carries within itself the germs
of its own punishment,'" applies to Silar Marner.
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The Influence of Money

In Silas Marner by George Eliot, a metamorphosis in people occurs
as a result of the burden of monetary committments and fascination with
money.

Godfrey Cass, one of the main characters in the novel, becomes alien-
ated from his brother, Dunstan, and his father, Squire Cass, because of
a dispute over money. Dunstan who squandered his money and was afraid
to approach his father became dependent upon Godfrey for his finances.

He agked Godfrey for a loan and Godfrey obliged him by giving him money
which he had collected in the form of rent from his father's tenants.
When Squire Cass asked Godfrey for his money, Godfrey, in turn, requested
payment from Dunstan. Misunderstanding and animosity arose and in orde:
to solve his dilemma, Dunstan stole from Silas Marner to repay the loan,
Before he can repay Godfrey with the solen money, Dunstan falls into a
pit and drowns. For a length of time there is a strained relationship
between Squire Cass and his son, Godfrey because the Squire believes
Godfrey has spent money which was not rightfully his. It is not until
several years later when the pit is drained and Dunstan's fate is dis-
covered, that their truth is revealed and father and son are reconciled.
Godfrey, eased of the burden of unwarranted guilt becomes a h<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>